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Arab Teachers’ Attitudes towards the Issue of Violence at Schools 
in Israel

Arap Öğretmenlerin İsrail’deki Okullarda Şiddet Sorununa Karşı 
Tutumları
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Öz

Bu araştırma, öğretmenlerin İsrail’deki Arap okullarındaki şiddet sorununa ilişkin tutum ve hisleri ile soruna 
karşı tepkilerini ve bu tepkileri ifade etme yollarını incelemektedir. okul şiddeti sorunu ve bununla başa 
çıkma yöntemlerine bakıldığında oldukça önemli olan öğretmenlerin şiddet davranışı kalıplarına yönelik 
tutum ve hislerine odaklama seçimine dikkat çekmek gerekmektedir. Araştırmacılar, nitel araştırma yak-
laşımını benimsemiştir. Görüşme bulguları beş ana kategoriye ayrılmıştır. Bunlar, okula uygun olmayan bir 
ilişki gösteren öğrenme eksikliği, yabancılaşma ve düşük duygu tatmini, eğitim kadrosunun eksik müda-
hale strateji ve yöntemleri ile şiddete neden olan kişisel ve ailesel etkenlerdir. İsrail’deki Arap bölgesinde 
artan şiddet oranları bu araştırmayı önemli hale getirmektedir.

Anahtar Kelimeler: Öğretmen Tutumları, Şiddet, Arap Bölgesi

Abstract

The present study examines the teachers’ attitudes and feelings concerning the issue of violence in Arab 
schools in Israel, the teachers’ reactions towards that issue and ways of expressing them. The choice to 
focus on teachers’ attitudes and feelings towards violent behavior patterns, which is of paramount impor-
tance, must be taken into account when accessing the issue of school violence and ways of dealing with 
that.  The researchers adopted the qualitative approach.  The findings of the interviews are divided into 
five main categories: lack of learning, alienation and low emotional appreciation, lack of strategies and 
methods of intervention of the educational staff, which receive inappropriate relating at school, as well 
as personal and family factors, which lead toward violence. The importance of the study stems from the 
increase in the violence rate in the Arab sector in Israel.
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Introduction

Álvarez-García and his colleagues define the concept of vi-
olence, in so far, as a behavior intended to cause personal 
injury or harm (Álvarez-García, Rodríguez, González-Castro, 
Núñez, & Álvarez, 2010).  The research literature on school vi-
olence most often emphasizes the importance of the school 
climate to reduce the number of victims and to create a 
safe school environment (Cornell, Shukla, & Konold, 2015).  
School violence has significant implications for the school, 
the teaching staff, and students’ achievement. School vio-
lence has a number of forms.   It can be expressed in violent 
conducts, performed by the administration panel, the teach-
ers’ staff, the parents, the students and any other school-in-
volved persons, towards any individual who is considered 
part of the school. The purpose of the present work is not 
reviewing all the forms of school violence, but rather focus-
ing on violence conducted by students towards their peers 
(Berkowitz Glickman, Benbenishty, Ben-Artzi, Raz, Lipshtadt, 
& Astor 2015; Lacey & Cornell, 2013).

The meaning of students’ violence is mainly expressed by 
teachers who feel threatened to get involved effectively with 
violent students. The teachers’ staff may spend more time in 
preventing students’ fights and less time on conveying ed-
ucational contents.  Such mechanisms act as an “emerging” 
phenomenon at the school level, rather than a student’s.

Violence at School

There is no one definition of school violence. According to 
Danner and Carmody, school violence refers to violence that 
occurs at school, starting from kindergarten till high school 
(Barrett, Lynch, & Stretesky, 2016; Danner & Carmody, 2001).  
Elliott and others have provided a different definition of 
school violence, which is accepted by quite a few scholars.  
They say that violence relates to using threat or any form 
of physical force with the intent to cause bodily damage, 
injury, or intimidation of another person (Elliott, Hamburg & 
Williams, 1998; Barrett, Lynch & Stretesky, 2016). According 
to this definition, the focus is on the interpersonal acts of vi-
olence, such as hurting or pushing another person with the 
intent to hurt or intimidate him/her.

According to Addington, the definition of school violence 
has changed over time (Addington, 2009). For example, the 
earliest definition of school violence has focused mainly on 
assault and robbery, however, the contemporary definitions 
of school violence encompass a range of behaviors which 
differ in their severity, starting from verbal threats to dead-
ly assaults.  Hence, the need to further explore the role of 
power dynamics in school violence, as well as the need to 
examine school violence beyond the interpersonal acts, has 
emerged. 

The Development of Violence within The School

School is not only required to achieve the highest academ-
ic performance and achievement, but also demanded to 
ensure a safe school environment.  However, school con-
flicts and fights are noticeably increasing at younger ages 
(Moral, Suárez, Villareal, & Musitu, 2014; Pérez-Carbonell, 
Ramos-Santana, & Serrano, 2016).  Adolescence is charac-
terized by intense changes and stages of transition in the 
adolescents’ domains of development: physical, psycholog-
ical, and social (Moral, Suárez, & Musitu, 2012).

The family, the school, and the community collectively 
foster the adolescence psychosocial adaptation (Herrera, 
Romera, Ortega, & Gómez, 2016).  Adolescence is a critical 
transition stage in the human development which is charac-
terized by a multiple of spasmodic conditions and variables.  
The literature review emphasizes the huge impact of the 
phenomenon of school violence, at this stage of education; 
school violence damages the learning process, the evolu-
tionary development and the safe co-existence at school.  In 
addition, the phenomenon of school violence has negative 
consequences for adolescents’ well-being, psychological 
health and social relationships (Estevez & Jiménez, 2015).

The research literature offers two major approaches to ex-
plain the school violence conducted by adolescents: the 
psycho-dynamic approach, which views violence and be-
havioral problems as innate instincts in the human personal-
ity; and the social learning approach which determines that 
violence is influenced by the environment.

Freud, who represents the psycho-dynamic approach, as-
sumes that there are two main innate instincts that guide the 
individual’s behavior (Noymeir, 1992):

a. The Eros: Life instincts (the impulse of sex and life); 
the instincts that push man into creation and con-
struction and maintain his survival.

b. Thanatos: Death instincts (the impulse of aggres-
sion and death); instincts that push a person towards 
self-destruction, or harming others and damaging 
property, that is, violence and aggression.

In accordance with this approach, aggression is often un-
conscious and it drives the person into acts of destruction 
and hatred for himself and others.  The accumulation of this 
very unconscious aggression requires ways to release the 
stress.  Guiding the aggressive forces into channels of dona-
tion, both for individual and the community, stop the aggres-
sion and prevents the system from collapsing.

At the same time, according to the social learning approach, 
Bandura (1983) argues that the external environment has 
a strong influence on one’s behavior. Bandura argues that 
violence, or rather non-violence, is a behavior people learn 
through punishment and rewarding.  If a certain behavior is 
punished, that behavior may not be repeated. Also, patterns 
of behaviors are acquired by watching an influential model 
like parents, teachers, students or movie stars. Aggressive 
behavior which results in positive results, is specially emulat-
ed.  The continuity of the violence depends on the reinforce-
ments the environment provides: violence stops as long as 
there are no reinforcements. Bandura argues that the social 
learning mechanism is governed by positive reinforcements, 
and the impetus of violence is the negative reinforcement or 
aggressive conditions provided to the individual (Bandura, 
1983; Amit, 2012).

The social learning approach emphasizes the importance 
of cognitive processes involved within the individual’s data 
processing: when punishing the individual who commits vi-
olence, in fact, others will refrain from acting violently.  Ac-
cording to Bandura, the main learning mechanism is imita-
tion. Each person has a tendency to imitate others. When 
the violence model is rewarded, the individual’s tendency to 
emulate this violence increases, whereas when this model 
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is punished, the individual’s degree of aggression deceas-
es considerably. Hence, rewarding legitimizes aggression; 
when violence is not justified and legitimized then aggres-
sion should not occur (Margaleit, 1998).

Goldstein summarized his interpretations of the learning the-
ory, in relation to violence, in three points (Goldstein, 1996): 

1. Acquisition: The process of acquiring violent be-
havior is influenced by the individual’s biological in-
frastructure: hormones, the central nervous system, 
and other physical elements. Each person has a neu-
ropsychologist ability to acquire violent behavior and 
inculcate it in his/her list of behaviors.

2. A leading stimulus: When a particular person has a 
list of violent behaviors in his/her background, there 
is a number of factors that cause those violent be-
haviors such as frustration, unfair life difficulties and 
physical or verbal threats. Another factor that drives 
a person towards violence is watching violent and 
emotional behaviors.

3. Conserving Violence: Violence will continue to ex-
ist if it receives justified support or recognition. The 
violent person may increase his/her violence by jus-
tifying his actions or by transferring the responsibility 
for his/her violence to other people. It is also possible 
for the violent person to receive additional reinforce-
ment when the attacked person suffers greatly out of 
violence.

Alongside these two theories, the research literature has 
highlighted three main factors that lead the individual to-
wards aggression (Noymeir, 1992):

1. Frustration: Noymeir (1992) was the first to analyze 
aggression in motivational terms. In his opinion, the 
main variable that leads to violent behavior is frustra-
tion. The individual’s frustration is considered to be an 
unpleasant emotional situation caused by not achiev-
ing the individual’s desires.  Alongside this, there exist 
the external factors that block the person’s attempts 
to achieve his/goals, and so frustration awakens the 
aggression implanted in him.  Therefore, whenev-
er a person feels frustrated, aggression is likely to 
be expected.  According to the frustration model, 
the individual’s emotional arousal can lead him/her 
into aggression. In this way, the student has feelings 
of insecurity, worry or lack of learning; the more the 
student feels that s/he fails to study, the more s/he 
is likely to adopt violet behaviors (Hess, Horowitz & 
Reiter, 2009).

2. Loneliness: Many scholars have described loneli-
ness as an unpleasant experience, accompanied by 
negative feelings.  This experience stems from the 
lack of interpersonal relationships that leads to dis-
satisfaction of the social relationships.  Loneliness is 
seen as a general characteristic of children/youth 
who have intellectual disabilities.  The feeling of lone-
liness makes it difficult for the individual to develop 
social relationships and reinforces his interpersonal 
difficulties. Therefore, one of the ways lonely individ-
uals use to deal with pain and frustration caused by 

social alienation is using violence.  In this way, a sense 
of alienation from the school appears - the more the 
student feels disconnected from school, the more he 
is likely to act violently (Abu Asaba, Karakra-Ibrahim 
and Abu Ketsh, 2018).

3. Positive Feedback: In line with the operative con-
ditioning theory, violent behavior is acquired, like any 
other learning, by reinforcing this behavior.  Bandura 
emphasizes the concept of reinforcement, arguing 
that people will be more violent when their violent 
behavior is rewarded by positive reinforcements.  Un-
like the operative conditioning theory, Bandura ar-
gues, one can draw such a conclusion without being 
violent (Horovetz & Frenkel, 1990). In this way, a vio-
lent school environment, lack of strategies and meth-
ods of intervention of the school staff, and the sorts 
of attitudes towards a violent child, teach the student 
to respond violently as a normative expression in the 
environment in which s/he lives (Hess, Horowitz & 
Reiter, 2009).

Therefore, in line with the learning theory approach, the 
more a student feels that violence is an integral part of his/
her school, the more s/he will tend to resort to violent ways.  
A violent school environment is poisonous and it exposes the 
students to values that do not negate the phenomenon of vi-
olence, causing the students to adapt to such environment, 
and see violent behaviors as acceptable (Hess, Horowitz and 
Reiter, 2009).

In addition, the severity of violence varies according to three 
types of characteristics (National Authority for Measurement 
and Evaluation in Education in Israel (RAMA, 2016), the char-
acteristics of the individual, school characteristics and exter-
nal-school characteristics.

a. The characteristics of the individual: The most 
prominent individual characteristics that influence 
the phenomenon of school violence are the age and 
gender of the students. The findings of RAMA (2018), 
noted later in this work, indicate a decrease in the 
rates of the reported victims of all forms of violence 
along the increase in age, except for the sexual vio-
lence in which the rates of victims increase along the 
grow in age.  In addition, Reuveni (2011) points out 
significant gender differences when it comes to vio-
lence victimization. Boys get hurt more than girls from 
verbal, physical and sexual violence. She explains this 
based on the fact that boys, more than girls, tend to 
report being involved in violent acts, which raises the 
likelihood that they will also become victims.

b. School characteristics: According to RAMA (2018), 
the characteristics that affect the phenomena of 
school violence and the level of violence are: bringing 
cold weapons to school; avoiding school attendance 
for fear of injury; school transportation violence (the 
frequency of cases the student has been a victim of 
verbal or physical violence in school transportation); 
violent gangs and bullying at school: (frequency of 
events of this type at school); Use of psychoactive 
substances (frequency of use of various psychoactive 
substances, ranging from alcoholic to drug); students’ 
sense of security; and the school’s efforts to prevent 
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violence.  A positive climate in the school lowers the 
levels of school violence. 

c. External-school characteristics: the community in 
which the school is located and the ethnic as well 
as the economic background of the students, have 
an impact on school violence. A community charac-
terized by poverty, high crime rates, discrimination, 
a paucity of educational opportunities and employ-
ment is an environment that increases the likelihood 
of violence, even within the school.  Another exter-
nal-school characteristic that predicts the level of 
school violence is the ethnicity and culture of the 
students’ families. One more external-school feature 
is the parenting style in the child’s family which also 
affects the child’s chances of behaving violently, i.e. 
parenting styles that are not characterized by warmth 
and direct involvement in the child’s daily life, and 
also parenting styles that do not set clear rules of ac-
ceptable and unacceptable behavior, or permits ag-
gressive behavior.  Parents who are themselves mod-
els of violence increase the likelihood that the child 
will internalize this model and become violent himself 
(RAMA, 2016).

Different Forms of School Violence

Violence harms the victim physically, verbally or emotion-
ally.  According to Reuveni (2011), verbal violence is direct-
ed at the victim both directly and actively, which harms his 
emotions, such as curses, humiliations and insults.  In con-
trast, emotional violence is directed at the victim indirectly 
through social rejection, preventing him/her from partici-
pating in social activities, imposing a boycott on him/her to 
be with a group, spreading humiliating rumors about him 
through social networks, and so on.

Such violence is expressed in various forms at school (Ben-
venishti, Khuri-Ksabari & Astor, 2005; RAMA, 2011):

• Verbal violence (Defensor del Pueblo-UNICEF, 
2007): This violence is intended to hurt both verbal-
ly and emotionally using abuses (curses), insults and 
humiliations (including social boycott).

• Moderate violence: This violence is divided into: (a) 
violence of direct and indirect threats. This violence 
is intended to hurt emotionally by intimidation and 
extortion and (b) physical violence (Álvarez, Álva-
rez-García, González-Castro, Núñez, & González-Pi-
enda, 2006), which is intended to physically hurt by 
pushing, striking, slapping and so on.

• Severe violence: This violence is divided into: (a) par-
ticularly severe physical violence such as very strong 
beatings or those requiring medical treatment; (b) 
violence of using weapons of all kinds. This violence 
is intended to hurt emotionally and physically using 
knives, sticks and stones for threat or injury and (c) 
vandalism, which is intended to hurt emotionally by 
extorting money, food or valuables.

• Social Violence (Pachter, Bernstein, Szalacha, & Coll, 
2010): this violence is intended to emotionally hurt by 
imposing a boycott, disconnecting and spreading of-
fensive rumors.

• Violence using digital communication information 
(ICT) (Álvarez-García, Barreiro-Collazo, Núñez & Do-
barro, 2016): this violence is intended to hurt emotion-
ally by distributing abusive images, sending insulting 
or abusive messages, or sending threats online or on 
the cell phone, or by using social networks like Face-
book to hurt others.

• Sexual Violence: this is violence of harassment and 
sexual abuse. This violence is intended to verbally, 
emotionally and physically hurt by verbal harass-
ment, spreading insulting rumors, glimpses, unwant-
ed physical contact in intimate places or exerting 
pressure to expose intimate organs.

A number of studies examining the relationship between 
adolescent gender and school violence indicated higher 
prevalence in boys than girls in situations with a strong so-
cial impact (violent and physical aggression), whereas the 
prevalence of low-intensity violence (rumors or insults) was 
higher in girls than in boys. (Calvete, Orue, Estévez, Villardón 
& Padilla, 2010).

In comparison, previous studies found no significant gender 
differences regarding indirect violence, but a higher preva-
lence of direct violence was observed in boys (Peets & Kikas, 
2006).

As for the link between adolescent gender, school violence, 
and the use of digital communication information, several 
studies have emphasized that girls more than boys fall vic-
tim to violence through this technology, while boys are more 
aggressive in it (Félix-Mateo, Soriano-Ferrer, Godoy-Mesas, 
& Sancho- Vicente, 2010; Peterson & Skiba ,2001). 

The Extent of Violence in Schools in Israel

In 2005, the Ministry of Education established the Nation-
al Authority for Measurement and Evaluation in Education 
(RAMA) as a unit of reference for conducting research and 
evaluation in the educational system in Israel.  Close to its 
establishment, during the school year-2006/7, the Direc-
tor-General of Education asked RAMA to lead a process of 
developing a unified and conventional tool to monitor the 
level of violence in schools (Ram, 2018).

In light of this request, RMA convened a committee that in-
cluded representatives from the Ministry of Education who 
deal with the phenomenon of violence (psychological coun-
seling service & social and youth director) and experts from 
the academy. Based on the committee’s work, a number of 
detailed questionnaires were developed for both the stu-
dents and the teachers to examine the variety of manifes-
tations of violence at schools.  The questionnaires were first 
carried out among a representative national sample of 4th till 
11th students during the school year-2008.  The process was 
repeated in the 2011, 2013, 2015 and 2017; and this should 
continue to be carried out every other school-year. This pro-
cess of monitoring school violence is of great importance, as 
it enables systematic and comparable periodic monitoring 
of the level of violence in schools in Israel (RMA, 2018).

According to RAMA’s report (2018), metrics were calculated 
on the following topics: verbal violence, moderate violence, 
severe violence, social violence, violence using digital media 
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and sexual violence, among 24,145 students: 8,724 from el-
ementary schools, 8,935 from junior-high schools and 6,486 
from high schools.  The division based on language and 
supervision sector is the following: 5,568 students from He-
brew-speaking official schools, 4,830 from Hebrew-speaking 
religious schools and 13,747 from Arabic-speaking schools 
(This category includes schools belonging to the Arab, Dru-
ze & Bedouin sectors).

In addition to these metrics, by which students were asked 
to report on events that happened to them or behaviors they 
performed during the month preceding the questionnaires, 
they were asked to respond to additional statements on the 
following topics (RAMA, 2018):

a. Violence in school transportation: the frequency 
of cases where the student was a victim of verbal or 
physical violence in the school vehicle. 

b. Violent gangs and bullying at school: the frequency 
of events of this type at school.

c. Use of psychoactive substances: frequency of us-
ing various psychoactive substances, ranging from 
alcoholic beverages to drugs.

d. Students’ sense of security: the index is calculat-
ed by the average of the students’ percentage who 
agree with the statements.

e. School efforts to prevent violence: the index is cal-
culated by the average of the proportion of students 
who agree with the statements.

RAMA’s report (2018) indicates the following:

(1) Verbal violence: Between the years 2008 and 2017, 
the rates of the reported victims of verbal violence 
in each age group declined.  It has also been found 
that the rates of students reporting victims of verbal 
violence are higher in younger ages (i.e. the lower 
the age the higher the verbal violence); they are 42% 
in grades 4th-6th, 34% in grades 7th-9th and 22% in 
grades 10th-11th.  In addition, the rate of students re-
porting victims of verbal violence in Hebrew-speak-
ing schools (36%) is higher than in Arabic-speaking 
schools (31%), especially in 4th to 6th grades.

(2) Moderate violence: From 2008 to 2017, the rates 
of students reporting victims of moderate violence, 
decreased at each age group. It is also found that the 
rates of students reporting victims of moderate vio-
lence are higher in younger ages (i.e. the lower the 
age the higher the moderate violence); they are 25% 
among 4th-6th graders, 14% among 7th-9th grades, 
and 9% for grades 10th-11th.  In addition, the propor-
tion of students reporting victims of moderate vio-
lence in Hebrew-speaking schools (15%) is lower than 
in Arabic-speaking schools (21%). The gap between 
the sectors in grades 10th-11th (8%) is higher than the 
gap in grades 4th-6th and grades 7th-9th (5%).

(3) Serious violence: Between 2008 and 2017, there 
was a decrease in the rate of students reporting vic-
tims of serious violence in grades 4th-6th and 7th-

9th.  Also, during this period, there has been a decline 
in the rate of students who reporting bringing cold 
weapons to school.  Moreover, it was also found that 
the proportion of students reporting victims of severe 
violence was higher among 4th-6th graders (13%) 
compared to 7th-9th graders and 10th-11th graders 
(7%).  In addition, the proportion of students reporting 
victims of severe violence in Arabic-speaking schools 
(15%) is significantly higher than the proportion of stu-
dents in Hebrew-speaking schools (7%). The gaps 
between the sectors are greater in grades 4th-6th 
and grades 10th-11th (about 8%) compared to gaps in 
grades 7th-9th (6%).  
At the same time, the rate of students who report 
bringing cold weapons to school is low; it is about (1%) 
in grades 4th-6th, (2%) in grades 7th-9th and (3%) in 
10th-11th.  In addition, the rate of students who report 
bringing cold weapons to school in Arabic-speaking 
schools (4%) is higher than Hebrew-speaking schools 
(1%). The gap between sectors is greater in grades 
10th-11th (5%) than in grades 7th-9th and grades 4th-
6th (approximately 1%).

(4) Social violence: from 2008 to 2017, there was a 
consistent trend of a decline in the rates of students 
reporting victims of social violence in each age group.  
It is also found that the rates of students reporting 
victims of social violence are higher in younger ages 
(i.e. the lower the age the higher the verbal violence); 
they are (23%) in grades 4th-6th, (17%) in grades 7th-
9th and (13%) in grades 10th-11th.  In addition, the 
proportion of students who report being victims of 
social violence is higher among students in Ara-
bic-speaking schools (25%) compared to students in 
Hebrew-speaking schools (16%).  This gap applies to 
each age group, but is most pronounced in grades 
10th-11th (a gap of (13%) versus (6%) in grades 4th-
6th and (9%) in grades 7th-9th).  Moreover, the gaps 
between the different age groups in Arabic-speaking 
schools also appear to be smaller compared to the 
gaps between the age groups in Hebrew-speaking 
schools. The gap between the 4th-6th and 10th-11th 
grades is (5%) in Arabic-speaking schools and (12%) in 
Hebrew-speaking schools.

(5) Violence using digital media: between 2008 and 
2017, the stability is evident concerning the rates of 
students who report violence using both the digi-
tal media and social networks in order to harm oth-
er students. It was also found that the proportion of 
students reporting victims of violence using digital 
media at all stages of age is about (10%).  Studying 
the statements included in the index, it can be seen 
that the digital violence directed at students appears 
to be reflected in distributing abusive messages that 
occur in the Internet space (7%) and less in distribut-
ing pictures or receiving threats (3%). In addition, the 
proportion of students reporting victims of violence 
using digital media among Arabic speakers (12%) 
is higher than the rate reported for Hebrew speak-
ers (8%). The gap between the sectors is most pro-
nounced in grades 10th-11th (a gap of 9%), while in 
grades 7th-9th and grades 4th-6th there is no actual 
gap between language sectors.
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In contrast, the proportion of students who report that 
students use social networks to hurt other students is 
slightly higher in grades 7th-9th (5%) compared with 
grades 10th-11th and grades 4th-6th (4% and 3%, re-
spectively).  However, the proportion of students who 
reported that students use social networks to hurt 
teachers is slightly higher in grades 10th-11th (4%) 
than in grades 7th-9th (3%) and grades 4th-6th (2%).  In 
addition, the proportion of students who report using 
students on social networks to harm other students 
is higher among students in Arabic-speaking schools 
(5%) compared to students in Hebrew-speaking 
schools (3%).  The gap between the sectors is most 
pronounced in grades 10th-11th (5%), and is similar in 
the other two stages of age.  Also, the percentage of 
students reporting that students use social networks 
to hurt teachers is higher among Arabic-speaking 
schools (4%) compared to Hebrew-speaking schools 
(2%).  This gap is maintained at each of the age stages 
and stands at 3% in grades 10th-11th and 2% in grades 
4th-6th and grades 7th-9th.

(6) Sexual Violence: between 2008 and 2017, there 
was a decrease in the rates of sexual violence victims 
reported in each age group.  It was also found that 
the percentage of students reporting sexual violence 
victims in grades 7th-9th and grades 10th-11th (15%) 
was high compared to grades 4th-6th (10%).  In ad-
dition, the proportion of students reporting victims of 
sexual violence is higher in Arabic-speaking schools 
(15%) compared to Hebrew-speaking schools (12%). 
The gap between sectors is greater in grades 10th-
11th (6%) compared to grades 7th-9th and grades 4th-
6th (approximately 1%).

The School Ways of Dealing with The Phenomena of Violence

For the purpose of coping with violence phenomena, Ben-
venishti and others (2003) examined the characteristics of 
interventions that have been shown to be effective in reduc-
ing violent behaviors in schools. Their findings suggest that 
schools must choose an intervention that is appropriate to 
the schools’ unique situation and needs.  Successful inter-
ventions are those that (RAMA, 2016):

a. Raise the students, teachers, and parents’ aware-
ness and sense of responsibility towards the types 
of violence that are common in their school (whether 
speaking about sexual harassment, brawls, weapons 
use, etc.).

b. Create clear guidelines and rules of conduct for the 
school.

c. Guide all the different social systems in the school, 
and clarify to the entire school community the proce-
dures that must be followed before, during and after 
violent acts.

d. Aim at getting the involvement of the school staff, 
the students and parents in the program.

e. Integrate the program into the school’s daily tasks.
Based on the aforementioned, the question arises: 
What are the Arab teachers’ attitudes towards school 
violence?

This question leads to three sub-questions:

i. What are the teachers’ attitudes towards the factors 
that influence the prevalence and intensity of vio-
lence within the school?

ii. What are the teachers’ attitudes towards the exter-
nal influencing factors - within the child’s family - that 
influence the prevalence and intensity of school vio-
lence?

iii. What are teachers’ attitudes towards the ways of 
addressing school violence beyond using physical 
exclusion?

Methods

As mentioned earlier, the importance of this study is based 
on its research evidence from Arab teachers from Israel, 
which is relatively little in previous studies. Therefore, this 
study will have the objectives as detailed below and its 
uniqueness is not expressed only in terms of the female 
teachers, who have different seniority years but also of be-
longing to the Arab sector. Those female teachers teach dif-
ferent subjects in different elementary schools in the north of 
the country and they have a teaching experience of up to 12 
years, (they are 6 female teachers).

The Research Tool

The study adopted the qualitative approach and conducted 
in-depth, semi-open interviews with the participants – fe-
male teachers.  Through the interviews, the researcher clar-
ified the teachers’ perception of violence. By analyzing the 
interviews and comparing the processes and the way teach-
ers act with violent students, the researcher tried to identify 
the differences and the similarities in the teachers’ behavior 
or actions, and the difference in their competence in dealing 
with violence.

The interview is dedicated for the teachers, and is com-
posed around the issue of school violence. The interview in-
cludes 12 items, and is divided into 2 sections, a demograph-
ic section, and a section containing the interview questions. 
Sample questions from the interview are: “Tell me a little 
about yourself. Where are you from? What have you been 
doing before arriving at school?”; “How do you feel about 
the school atmosphere?”; “What is your opinion concerning 
school violence cases?”

The Research Procedure and Data Collection Process

Considering the nature of the subject studied and the un-
derlying goals of the research, I adopted mainly an inductive 
approach, as the study does not test particular hypotheses, 
but rather interprets the phenomenon under study and gen-
erates theory from the collected data.

The research procedure included the following steps:

a. The researcher gets to the schools in the northern 
of Israel.

b. The researcher conducts an interview for the 6 par-
ticipating teachers.
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Ethical Approval of the Research

The Research Ethics Committee of Sakhnin Academic Col-
lege for Teachers Education determined that the nature of 
the research and proposed research process comply with 
the ethical standards of conducting research. In addition, 
none of the actions contrary to scientific research and publi-
cation ethics were carried out in this study.

Findings

The findings from the interviews were listed under a number 
of themes:

Relating to question 1: “What are the teachers’ attitudes to-
wards the factors that influence the prevalence and intensity 
of violence within the school?

The analysis of interviews shows four main categories:

Academic deficiency

The findings of the study indicate that most of the students 
who show school violence, were, according to the interview-
ees, academically weak.  At school, they have a meaningful 
learning deficiency and an achievement gap in comparison 
with their peers.   Most of the interviewees spoke of the low 
ability of these students to successfully deal with the mate-
rial being studied, and that the material provided does not 
adequately address their needs and abilities, and therefore, 
violent children had difficulty in learning, as the following 
quotes show:

According to the first interviewee: 

“The students are disturbers; their achievements are low, 
and some have low self-esteem”. The second interviewee 
adds:

“These students do not know how to listen; they have a problem 
of attention and concentration; they are boundless, over-irrita-
ble; students who need attention; most of their achievements 
are low and their socioeconomic status is low.”

Interviewee 4 adds that violence is the only way for these 
students to achieve status among their peers:

“They are usually low-scoring students and have lost all other 
meanings in the school setting. They themselves are students 
who make troubles during lessons; they have status among 
other students only because of their use of violence, and usu-
ally such students stay in a group for gaining more power.”

Alienation and Low Emotional Appreciation

According to some interviewees, most of the students who 
acted violently, showed school alienation and low emotional 
appreciation. Students who demonstrate violence are char-
acterized by a sense of alienation towards the society’s val-
ues; they show low self-image and self-esteem. Their low 
educational achievement adds to their low self-image and 
poor self-esteem and they fail to control themselves.  In oth-
er words, they have difficulty in their self-control and have 
no motivation to change the situation. The failure experience 
haunts the violent children and, at times, brings about their 
social rejection of their relationships with their classmates 

and other peers at school, pushing them toward violence. 
These students are also characterized by their frequent ab-
sences from school, and experiencing a feeling of frustration 
and anger at the material being taught, which is incompat-
ible with their special abilities and needs, as the following 
quotes demonstrate:

Interviewee 1:

“Typically, we recognize children as physically weak, and chil-
dren with feelings of inferiority, as well.”

Interviewee 2 adds:

“Those students don’t know how to listen, and they have an at-
tention-deficit problem; they do not have boundaries, over-irri-
table and they need attention.”

Interviewee 3 adds:

“violent students are students who come from families whose 
socioeconomic situation is particularly difficult, and they are 
not highly motivated.”

Interviewee 6 adds:

“I think that bullying kids are those who have trouble adjusting 
and communicating with others; children who are exposed to 
dangerous behavior in the family; children who undergo or are 
physically abused within their family or environment.”

●The Educational Personnel Lack of Intervention Strategies and 
Methods

Some interviewees stated that educational treatment at 
school towards the disadvantaged and violent students, is 
deficient.  The school policy sometimes ignore them and 
their absence from school, without deeply dealing with their 
problems. According to Interviewee 1:

“Sometimes, on the part of the parents, who do not back up 
the school, or the teachers’ weakness, the surrounding atmos-
phere becomes hostile.”

And when asked her about the ways, which she believes 
may help addressing school violence, beyond the physical 
exclusion, interviewee 1 suggests:

“Reducing the number of students in the classroom, support-
ing parents during crises and training so that they can address 
their children at home; and making the teacher plays the role 
of a maternal figure towards the students in these situations, 
who gives them an open and comfortable feeling, and thus 
coming to school with motivation.”

When we asked interviewee 5 about the factors that influ-
ence the prevalence of violence within the school, she re-
sponds:

“The prevailing educational climate in the school greatly af-
fects the prevalence of violence as well as the teachers’ ina-
bility to maintain a safe environment.  Moreover, the teachers’ 
failure to identify students suffering from bullying and violence, 
and their failure to provide care and sharing.  In addition, the 
teachers’ failure to provide assistance and support to those 
victim students of violence.  Finally, the inappropriate treat-
ment given to any complaint about bullying results in increas-
ing the violence phenomenon.”
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When asking interviewee 5 about the factors that influence 
the level of violence within the school, she replied:

“Lack of reporting on the violence phenomenon, or the acts 
that occur within the school; failure to share the relevant par-
ties, who can intervene and assist in eliminating the phenom-
enon, such as the psychologist, the counselor, and the police 
- in exceptional cases; and lack of rules within the school.  It 
is very urgent to establish clear and anti-violence rules within 
the school.”

On the other hand, a great part of the interviewees says that 
the school does not deal with violence effectively, specifical-
ly in addressing the academically disadvantaged students 
and the violent ones. According to interviewee 2:

“There are no school factors that help intensify any sort of vi-
olence.”

Attitude towards a Violent Child at School

The perception of the school should position the student 
at the center and that the educators must discover his/her 
strengths by developing a good relationship between them 
and the student. The teacher-student relationship affects 
the child’s violence, as some teachers mentioned, for exam-
ple, Interviewer 3 says:

“The atmosphere in the school is very positive; the close rela-
tionship between the teachers, the school administration and 
the students is built on mutual respect.”

According to interviewee 4:

“The school acts of violence are relatively small compared to 
the violence that exists in society.  The school has to create a 
setting that allows a different space with a language of rules, 
values, and relationships, which based on respect between 
students and towards their teachers and the principal.”

Relating to the second research question: “what are the 
teachers’ attitudes towards the external factors that affect 
the prevalence and intensity of violence in the school?”

The analysis of interviews shows two categories:

●Personal Factors which Lead toward Violence

According to most interviewees, personal factors have a ma-
jor and even decisive influence on school violence.  There-
fore, secure attachment, stable and authoritative parenting, 
education as a basic value in the family and a stable envi-
ronment for the child’s residence lay the foundations for the 
development of a child’s self-esteem, establish values with-
in the child and develop his/her morals and non-violence. 
Thus, according to interviewee 5:

“As stated above, sometimes the bullying students are the 
ones who have had serious family problems, and the circum-
stances of their lives do not allow them to live peacefully, and 
so their internal outrage toward the society comes out as ag-
gressive actions toward others. There are also cases that act-
ing violently depends on the child’s personality, i.e., he cannot 
accept the fact that he is weak, shy or low-achieving.”

She adds that the bullying students are those who:

“have low achievements, experience hidden drop-out during 
class, are aggressive and have a difficult family background. 
Moreover, those kids may also be powerful students, who want 
to control the classroom and become dominant (a prominent 
figure in the classroom).”

And according to interviewee 6:

“Students with a weak personality who cannot defend them-
selves, are students who cannot respond and take steps to 
help them overcome their distress.”  Moreover, “disorder, lack 
of rules and boundaries and people who live in a mess without 
clear laws, discipline and positive habits, tend to act violent-
ly.  In addition, lack of order, discipline, boundaries, roles and 
definitions, turns the impulsive side of humans into more dom-
inant, and the result in violence and a feeling of lack of brace, 
as if ‘everything is allowed.”

According to interviewee 8:

“School violence acts can be between students or between 
students and teachers. I can say that it has to do with the 
characters of the people. There are polite and calm students, 
and there are the nervous ones. Teachers usually suffer and try 
to get along and reach a compromise with the student.”  She 
adds that “I can point out that the distressing students are stu-
dents who cannot concentrate during class without engaging 
in anything and who always feel the need to provoke some-
one.  Moreover, violent students are those who come from 
violent families or violent environments and who constantly 
hear violent sentences.  Furthermore, those kids live in a vio-
lent family or watch violent movies that could create violent 
acts and emotions.  In short, the family has a big role to play in 
growing a violent personality in their sons.”

●Family Factors which Lead toward Violence

In addition, family factors may also lead the child into vio-
lence, including parents’ behavior, family difficulties, mal-
functioning of family and parents and parents’ lack of in-
volvement in the child’s life as well as neglecting him/her. 
These features, which have emerged from the interviewed 
teachers, influence the children’s behavior and push them 
toward violence, as claimed by interviewee 2:

“Values that the student receives at home: for example, if the 
parents themselves are exposed to violence and act aggres-
sively toward the teachers and the principal, they will set an 
example for their children in such behavior, so the child will act 
aggressively by imitating his/her parents’ acts.”

Interviewee 5 adds:

“Students whose family culture is a culture of violence, both 
indoors, in the neighborhood and wherever they go, are stu-
dents whose way of life is like that.  The thing that prevents 
them from using violence in the school are the clear, school 
rules that make such students lessen their use of violence in 
the school.”

Relating to question 3: “what are the teachers’ attitudes to-
ward ways of addressing school violence, beyond physical 
exclusion?”
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In order to address the problem of violence beyond using 
physically exclusion, we have to study the school climate.  
Studying the school climate is basically looking at the stu-
dent’s school context, and the interactions that exist be-
tween the student and his/her surrounding environment. 
Therefore, it is important to provide the student with com-
fortable conditions while being at school.  Some interview-
ees have mentioned the preventive treatment of inclusion, 
which may reduce the student’s level of violence, along with 
punitive treatment involving the punishment of the violent 
child.  As interviewee 4 states:

“Preventive care is the inclusion of the homeroom teacher, 
the coordinator, the teachers and the principal while dealing 
with violent student.  As soon as he feels loved and included, 
s/he automatically reduces his/her level of violence. Inclu-
sion is a reason behind less violence at school.”  

She adds that “punitive treatment is important, especially 
when using violence. When the punishment is clear and un-
derstandable to the student, he internalizes the cost of using 
violence, and in particular, the teacher’s disappointment with 
it. Many times I saw students being excluded because they 
use violence, especially, towards their homeroom teacher.  
The homeroom teacher’s response is considered important 
punishment for preventing another act of violence.”

It can be seen that the interviewees note a significant rela-
tionship between the teacher and the student.  They foster a 
caring relationship between both sides, and support devel-
oping a good and protected feeling for the student, along-
side setting boundaries and increasing authority.

To sum up, the findings of the study concerning the teach-
ers’ attitudes towards school violence, the ways they react 
against it and how it was expressed in their work in the Arab 
sector, were divided into the following themes:

Relating to question 1, “what are the teachers’ attitudes to-
wards the factors that influence the prevalence and intensity 
of violence within the school?

The analysis of interviews conducted with the teachers 
shows four main categories, which are:

●Academic deficiency.

Violent students in the school are academical-
ly deficient.

Alienation and low emotional appreciation.

Violent students at school are alienated and 
emotionally inherited.

Lack of intervention strategies and methods of the 
school staff.

Violent students at school sometimes suf-
fer from a lack of strategies and intervention 
methods among the school staff.

Attitude towards a violent child at school.

Violent students at school are sometimes ex-
posed to inappropriate treatment by school 
staff.

Relating to question 2, “what are the teachers’ attitudes to-
wards the external factors affecting the prevalence and level 
of violence in the school?

●
Personal factors that lead to violence.

Personal factors have a major impact on stu-
dent’s violence at school.

Family factors that lead to violence.

Family factors may also lead the child into vi-
olence, including the parents’ behavior, family 
difficulties, family and parents’ malfunctioning, 
lack of parents’ involvement in the child’s life 
and neglecting the child.  

Relating to question 3 “what are the teachers’ attitudes to-
ward ways of addressing the school violence issue, beyond 
physical exclusion?

In order to address the problem of violence beyond using 
physically exclusion, we have to study the school climate.  
Studying the school climate is basically looking at the stu-
dent’s school context, and the interactions that exist be-
tween the student and his/her environment. Therefore, it is 
important to provide the student with comfortable condi-
tions while being at school.

Discussion and Conclusion

The current study examines the teachers’ attitudes towards 
school violence issue.  It also examines the teachers’ atti-
tudes and feelings regarding the phenomenon of violence 
and also their responses and ways of expressing them.

Choosing to focus on teachers’ attitudes and feelings con-
cerning violent behavior patterns is particularly important.  
It is an aspect that should be taken into account when dis-
cussing violence in schools and ways of dealing with it (Idlo-
vitz & Felishman, 2001).

The main research question: “What are the teachers’ atti-
tudes towards school violence?”

This question is divided into three sub-questions as follows: 
1. What are the teachers’ attitudes towards the factors that 
influence the prevalence and intensity of violence within the 
school?

2. What are teachers’ attitudes towards the external factors 
- within the child’s family - that influence factors the preva-
lence and intensity of school violence?

3. What are the teachers’ attitudes towards the ways to ad-
dress school violence beyond using the physical exclusion?
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Discussing the Research Question and the Sub-Questions

The findings of the interviews could be divided into a num-
ber of themes or five major categories, which are:

Relating to question 1: “ What are the teachers’ attitudes to-
wards the factors that influence the prevalence and intensity 
of violence within the school?

The findings could be divided into 4 themes, as follows: 
●
Academic deficiency: Violent students in the school suffer from 
academic deficiency 

The findings of the study indicate that most of the students, 
who act violently at school were, academically weak. They 
suffer from a learning gap and an achievement gap com-
pared to their peers.  Most of the interviewees spoke of the 
low ability of these students to successfully cope with the 
material being studied, and that the material provided does 
not adequately address the needs of the violent children as 
well as their abilities.  Therefore, violent children had difficul-
ty in learning as can be seen from the quotes of the partic-
ipating teachers.  The findings of the research are consist-
ent with the research literature, which states that the more 
a student experiences failure in studying, the more he will 
turn to practicing violence (Hess, Horowitz & Reiter, 2009).  
Initially, the claim follows the impulse approach - Miller’s ag-
gression (Miller, 1958), in which frustration constitutes a be-
havior-blocking, oriented towards a goal.  Blocking creates a 
negative impulse, leading to violent behavior.  And violence 
is just one of several ways to respond to frustration, yet that 
not every frustrated person responds aggressively.  There 
are other factors that influence aggression.

Alienation and low emotional appreciation

Violent students at school feels alienation and poor emo-
tional appreciation. The findings of the study show that most 
of the students who acts violently showed school alienation 
and low emotional evaluation.  Students who demonstrate 
violence are characterized by a sense of alienation from the 
values of the society, a negative self-image and low self-es-
teem. Their low academic achievement adds to their low 
self-esteem and poor self-esteem.  Moreover, those stu-
dents fail to control themselves, that is, they have difficulty in 
their self-control, rejection of satisfaction, as well as demo-
tivation to change.

The ‘failure’ experience chases the violent children and at 
times, brings about their social rejection with their relation-
ships with their classmates and other peers at school.  It also 
pushes them toward violence. These students are also char-
acterized by frequent absences from school, and a feeling 
of frustration and anger at the material being taught, which 
is incompatible with their special abilities and needs. These 
findings are also consistent with the research literature - the 
claim of Hess, Horowitz and Reiter (2009) which is based on 
the impulse-aggression approach.  According to this ap-
proach, the more the student feels detached from what is 
being done at school, the more he will resort to act violently 
(Hess, Horowitz & Reiter, 2009; Shihadi, 2015).

●Lack of intervention strategies and methods of the school staff

The findings indicate that violent students at school some-
times suffer from a lack of strategies and intervention meth-
ods from the school staff.  This is also consistent with the 
existing research, and with the argument that school climate 
plays a very important role in reducing violence.  A positive 
climate in the school maintains a consistent and clear policy 
against the phenomena of school violence, and promotes 
the relationships on the part of the school staff that support 
the students, encourage them to participate in school de-
cision-making processes when setting violence prevention 
programs.  All these steps and others can decrease levels of 
school violence.
RAMA’s report (2016) which examined the student’s sense of 
protection in the school, includes:

• Feeling confident and protected at school.

•  Not fearing threatening and harassment practiced 
by other students at school.

• Not fearing injury and physical violence practiced by 
other students at school.

RAMA’s report (2016) found that the percentage of students 
who report feeling protected at school is high, i.e., 85% in 
grades 10, 11 and 12, 80% in grades 4, 5, and 6 and 81% in 
classes 7, 8 and 9.

However, when examining the school efforts for preventing 
school violence, these aspects were examined:

• The success of the teachers to deal with “trouble-
makers”.

• In case of complaining from any student, the teach-
ers stand with the complainant.

• The school has clear rules against violence.

• A general feeling that school is making great efforts 
to prevent violence from happening.

According to the students’ reports, RAMA’s report (2016) 
found that the older the age, the lower the school’s efforts in 
preventing violence.  For example, if 81% of 4th till 6th grad-
ers reported that the school makes efforts to prevent vio-
lence, then it would drop to 67% among 7th till 9th graders 
and 64% among 10th till 11th graders.

●Attitude towards a violent child at school

Violent students at school are sometimes exposed to inap-
propriate treatment by school staff. Some interviewees stat-
ed that the educational treatment at school does not always 
support the violent students nor the disabled ones and the 
school policy sometimes simply ignores them and their ab-
sence from school, without deeply studying their problem.  
School should position the student at the center of its con-
cerns, and teachers should reveal the students’ strengths by 
developing a good relationship between them and their stu-
dents.  The teacher-student relationship affects the child’s 
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violent acts, as some teachers have mentioned. This very 
finding is consistent with previous research, and with the 
way in which the impulse approach deals with violence. This 
approach sees violent behavior as a response to frustration, 
and therefore it is urgent to deal with the phenomena of vi-
olence by reducing the opportunities for the student to ex-
perience frustration.  As the number of environmental and 
intrapersonal events that causes frustration diminishes, so 
does the violence.

This approach, which sees violence as a response to a frus-
trating experience, seeks to exclude and reduce as much as 
possible the amount of frustration that the person encoun-
ters. The strategy of this approach has a typical trend – the 
permissive.  According to this trend, it is best to create a life 
frame for a person without bans, that are fixed by external 
factors which he has no control over.  It is better for the person 
to decide for himself what is allowed and what is forbidden, 
after studying any matter and considering it independently.  
This way, the person will translate the frustrating experience 
into an explained event, which, by understanding it, may fa-
cilitate its acceptance without experiencing frustration.

Relating to question 2: “What are the teachers’ attitudes to-
wards the external factors that affect the prevalence and in-
tensity of violence in the school?”

●Personal factors, which lead toward violence

According to most interviewees, personal factors, such as 
personality, have a major impact on school violence.

The study reveals that family factors may also lead the child 
to violence, including: parents’ behavior, family difficulties, 
family and parents’ dysfunction, parents’ neglect and par-
ents’ noninvolvement in the child’s life. All of these char-
acteristics, which emerged from all interviewed teachers, 
influence the child’s behavior and push him toward acting 
violently.  This finding is in consistent with the existing re-
search, which asserts that parenting style influences the 
likelihood that kids will behave violently.  Lack of direct in-
volvement in the child’s life and lack of warmth on the part of 
his parents increase the likelihood of violent behavior on the 
part of the child (RAMA, 2016; Reuveni, 2011).

However, even parenting style that has no clear boundaries 
against violent behaviors, or that permits violent behavior, 
increases the likelihood that the child will behave violent-
ly. The parent is himself a role model for violent behavior, 
increasing the likelihood that the child will internalize this 
model and become violent himself (RAMA, 2016; Reuveni, 
2011).

Moreover, in relation to the family of the child, the interview-
ee’s comments are in consistent with RAMA’s (2016) report, 
which reveals that the community in which the school op-
erates and the family’s ethnic and economic background of 
the student affect the violence within the school.  Therefore, 
the school and its students operate within a particular so-
cial context.  This social context is the community, which, if 
characterized by poverty and high crime rates, and a paucity 
of opportunities to acquire education and find suitable em-
ployment, will increase the likelihood of violence occurring 
in the schools.

In many cases, the students’ ethnicity or family culture is 
closely linked to educational-socio-economic status, and 
therefore the level of school violence stems from the differ-
ences in the educational-socio-economic aspects which are 
related to the ethnic and cultural differences that affect it. 
According to Reuveni (2011), there is a connection between 
the prevalence of violence and the socio-economic level of 
the student.  Schools whose populations belong to a moder-
ate socioeconomic status, the prevalence of violence - both 
physical and property - was higher compared to schools 
whose populations belong to a high socioeconomic status.
Relating to question 3: “What are the teachers’ attitudes 
toward ways of addressing school violence, beyond using 
physical exclusion?”

The interviewees did not present many ways of addressing 
school violence.  Only some of the interviewees responded 
and talked about a type of preventive treatment of inclusion, 
which may reduce the student’s level of violence, along with 
punitive treatment, which involves imposing a punishment 
on the violent child.

This finding is partially consistent with the research literature 
and with the findings of RAMA (2016) and with the claim that 
the school climate plays a very important role in reducing 
violence. A positive climate in the school maintains a con-
sistent and clear policy against school violence and pro-
motes relationships on the side of the educational staff, that 
encourage students’ participation in school decision-making 
process in regard to violence prevention programs.  All these 
steps reduce the levels of school violence. 

According to RAMA’s report (2016), the most obvious way 
students suggested for dealing with violence was setting 
clear anti-violence rules at school; the percentage of the 
students who reported an increase in violence reached 81%.

Limitations of the Study

In general, although this study has yielded important results, 
they may be partial and incomplete for a number of reasons:
The participant teachers faced a difficulty of knowing and 
understanding the children’s situation due to insufficient 
knowledge and familiarity of the children and their family 
background, the concerns of the teachers to get involved in 
the child’s family, and the consequences that this interven-
tion may have, which may turn it difficult to collect informa-
tion and so it limited the data.

Another limitation of the study is that the researchers did 
not spend enough time in the research site, which leads to 
lose a lot of children’s behaviors, and to comprehensively 
recognize the school and its staff as well as getting in a close 
contact with the students. This would have provided the re-
searchers with a richer perspective on the subject.

If the observation was used as a tool, that may also have 
been beneficial for reaching a deeper recognition of the 
population being studied and for constructing and imparting 
meaning for the teachers’ views.

The current research is also limited to the possibility of gen-
eralizing its findings because in qualitative research it is pos-
sible to generalize only with reference to the categories that 
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characterize the research (Shkedi, 2003); still the reader is 
limited in his possibility to generalize only to those catego-
ries.

Moreover, the study is limited to generalization due to hav-
ing only female-teacher participants and women who be-
long only to the Arab sector.  The results of the research may 
have changed, if the study participants were men or from a 
different sector.

Finally, the study does not seek to recommend behaviors in 
the field, but rather try to understand the totality of attitudes 
of the teachers investigated.

Suggestions for Further Research

In a follow-up study, one can examine whether there is a 
relationship not only between the teachers’ attitudes to-
wards violence and the good performance of teachers in 
the process of preventing violence but also the relationship 
between the students’ attitudes towards violence and the 
good performance of teachers in the process of preventing 
violence.

It will be interesting to examine how the parents of students 
perceive the violent acts of their children at school, and 
whether there are differences in the perceptions of parents 
and teachers towards the phenomena of student violence.
Finally, future research could examine the attitudes of 
teachers who belong to other populations, such as Jewish 
sector teachers or ultra-Orthodox education, and compare 
their attitudes.
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