Ozel Egitim Ogretmen Adaylarinin Odgretmenlik Mesledine Yénelik

Tutumlarini Yordayan Degiskenler

Osman Ozokcu, Hatay Mustafa Kemal Universitesi, ORCID ID: 0000-0001-5631-0495

0z

Bu arastirmada ézel egitim dgretmen adaylarinin é6gretmenlik
meslegine  yénelik  tutumlarini  yordayan dediskenlerin
belirlenmesi  hedeflenmistir. ~ Arastirma  nicel arastirma
ybntemlerinden iliskisel tarama modeli ile gergeklestirilmistir.
Arastirmanin katihmcilarini, 308 (163 kadin, 145 erkek) é6zel
egitim 6gretmen adayi olusturmaktadir. Arastirma verileri Kisisel
Bilgi Formu, Akademik Motivasyon Olgedi, Yasam Doyumu
Olcedi, Mesleki Benlik Saygisi Olgcegi ve Ogretmen Oz Yeterlilik
Olgcedi kullanilarak toplanmistir. Verilerin analizinde, Pearson
Korelasyon Katsayisi ve Hiyerarsik Regresyon analizi testleri
kullanilmistir.  Arastirma  sonuglari, o6gretmen adaylarinin
tutumlarinin mesleki benlik saygisi, motivasyonsuzluk, icsel
motivasyon ve Ozyeterlilik degiskenleri tarafindan yordandigi,
yasam doyumu ve dissal motivasyon degiskenlerinin ise
6gretmenlik meslegine yénelik tutumun anlamli birer yordayicisi
olmadigini géstermistir. Bu bulgular dogrultusunda, 6zel egitim
o0gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlarini
gelistirebilecek ortamlarin olusturulmasina yonelik oneriler
gelistirilmistir
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The Variables Predicting the Attitudes of Turkish Special Education
Preservice Teachers Towards the Teaching Profession
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Abstract

This study aimed to determine the variables predicting the
attitudes of Turkish special education preservice teachers
towards the teaching profession. The study was carried out using
a relational screening model among the quantitative research
methods. The participants of the study consisted of 308 (163
females, 145 males) special education preservice teachers. The
research data were collected using the Personal Information
Form, Academic Motivation Scale, Life Satisfaction Scale,
Professional Self-Esteem Scale, and Teacher Self-Efficacy Scale.
The Pearson correlation coefficient and hierarchical regression
analysis tests were used to analyze the data. The results of the
study demonstrated that the preservice teachers' attitudes were
predicted by the variables of professional self-esteem,
amotivation, intrinsic motivation, and self-efficacy, while the life
satisfaction and extrinsic motivation variables were not
significant predictors of attitudes towards the teaching
profession. Based on these findings, it was suggested to create
environments that could improve teaching profession of special
education teacher candidates
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The Variables Predicting the Attitudes of Turkish Special Education Preservice
Teachers Towards the Teaching Profession

The primary element of the education system is the student. The main element of the
operation and success of this system, which is established to meet the basic requirements of
students and to develop them at the maximum capacity, is the teacher. Even if all the other
elements of education are perfectly met, if teachers do not have the necessary qualifications,
or if there are obstacles in front of their efficient working in the profession and they have
dissatisfaction and concerns about this, it is unlikely that this system will achieve success.
Therefore, the primary and most important issue in the education system is to establish a good
teacher training system. The efficient operation of the education system depends on
equipping teachers, who operate the system, with adequate knowledge and skills. However, in
achieving success, attitudes have also a significant impact as well as knowledge and skills.

The attitude is defined as an acquired internal situation that affects the individual's
choice in individual activities against any group of things, individuals, events, and a wide
variety of situations (Senemoglu, 2005). In other words, it is psychologically the situation of
directing, and being on the side or against the behaviors, thoughts, and feelings of an
individual related to an object, person, situation, etc. (Semerci & Semerci, 2004). From the
point of view of education organizations, one of the most critical factors affecting teachers'
satisfaction with their jobs and their levels of commitment to their profession is their attitudes
towards the teaching profession. Teachers' attitudes towards the profession are reflected in
their behaviors and classroom atmosphere and play a significant role in their students'
personality development, in the quality of teacher-student relations, and the provision of
learning (Semerci & Semerci, 2004).

The pre-service period is particularly important for teachers to fulfill the requirements
of the profession more effectively in the pre-service period and to gain positive attitudes

towards their profession in order to become successful in their professions. It is of great



importance to organize this period in a way that preservice teachers develop positive attitudes
towards their profession in order for them to love their profession, become attached to it and
become aware of the necessity and importance of their profession in social terms. Indeed,
Kigukahmet (1976) stated that teachers' attitudes towards their profession were one of their
most important personality traits affecting their students and that positive attitudes towards
the profession, students and school work had a great impact on students' learning and
personalities. Also, when preservice teachers are trained to possess a positive attitude, it is
stated that they can be successful in their professional life, do their professions willingly and
pleasurably, and show more positive attitudes towards their students (Capri & Celikkaleli,
2008; Celikdz & Cetin, 2004; Johnson & Howell, 2005; Oral, 2004; Unlii, 2011; Ustiiner, 2006).
Therefore, to conduct current studies on determining the attitudes of preservice teachers and
the variables affecting these attitudes is very important.

There are many variables which affect the attitudes of preservice teachers towards the
teaching profession. These variables include preservice teachers' demographic characteristics,
self-efficacy, professional self-esteem, life satisfaction, academic motivation, and many other
factors. When the related literature is examined, it is noteworthy that there are many studies
on this subject (Arslan & Akyol, 2006; Bayrakdar et al., 2016, Capri & Celikkaleli, 2008; Capri &
Celikkaleli, 2008; Omiir & Nartgiin, 2013; Ozyiirek & Erbay, 2015). In this regard, this study
aimed to investigate the variables predicting the attitudes of special education preservice
teachers towards the profession.

Related studies demonstrate that preservice teachers' individual characteristics are
effective on their attitudes towards the teaching profession (Capa & Cil, 2000; Capri &
Celikkaleli, 2008; Celikdz & Cetin, 2004; Oral, 2004; Simsek, 2005; Ustiiner et al., 2009). These
studies have concluded that there is a relationship between the attitudes towards the

profession and many variables such as preservice teachers' age, gender, type of the high



school they graduated, education program, general academic achievement, and their reasons
for choosing the profession.

The concept of self-efficacy was first defined by Bandura (1977) as the belief of
individuals in their capacity to organize the activities and actions necessary to demonstrate a
certain performance and to perform them successfully. Tschannen-Moran & Woolfolk Hoy
(2001) described teacher self-efficacy as their beliefs in that they would demonstrate the
necessary behaviors to perform the teacher function successfully. Therefore, teachers'
perceptions of their self-efficacy are considered to be one of the most important factors that
directly affect teachers' teaching practices. Studies demonstrate that the self-efficacy beliefs of
preservice teachers are a significant predictor of their attitudes towards their profession
(Aydin & Tenekeci, 2013; Bayrakdar et al., 2016; Karabulut et al., 2019; Cakir, Kan & Sinbdil,
2006; Capri & Celikkaleli, 2008; Demirtas, Comert & Ozer, 2011; Kaufman & Sawyer, 2004;
Yavuz, 2020).

Another critical factor in the success and efficiency of preservice teachers in their
profession in the future is professional self-esteem. Professional self-esteem is expressed as
how important and valuable an individual considers his/her profession (Aricak, 1999).
Professional self-esteem is also considered as a prerequisite for professional satisfaction and
compliance (Aricak & Dilmag, 2003). Aricak & Dilmag (2003) emphasize that while individuals
with a profession compatible with their selfness are expected to be more successful and
productive, individuals who have a profession incompatible with their selfness will have a high
probability of experiencing conflict and dissatisfaction. When the results of the studies on the
subject are examined, it has been concluded that there is a significant positive relationship
between professional self-esteem and attitudes towards the profession (Arslan & Akyol, 2006;
Dilmac et al., 2009; Girgin et al., 2010).

Motivation can be expressed as the internal situation that causes human behaviors to

emerge and that directs the behaviors (Demir & Ari, 2013). Intrinsic motivation is the reactions



developed by an individual against intrinsic needs. Extrinsic motivation includes effects coming
from the outside of an individual (Akbaba, 2006). Amotivation is the state of being reluctant to
behave (Ryan & Deci, 2000a). Amotivation may originate from not valuing a behavior or
activity, from feeling inadequate to perform the behavior, or from believing that you cannot
achieve what you want (Ryan & Deci, 2000a). Academic motivation is defined, in short, as the
production of the energy required for academic work (Bozanoglu, 2004). While the concept of
motivation has a multi-faceted, non-cognitive psychosocial structure, academic motivation is a
more specific concept and is related to cognitive, behavioral and affective educational factors
such as creative thinking skills, learning skills, satisfaction with the school, and reasons for
continuing school (Deci & Ryan, 2000). It is stated that students with a high academic
motivation level can actively participate in the learning process, are willing to spend more
effort on difficult learning tasks, and can use effective problem-solving strategies (Elliot,
Mcgregor & Gable, 1999; Saracaloglu et al., 2009). While teachers with intrinsic motivation
direct their behaviors with internal dynamics, teachers with extrinsic motivation direct to goal-
oriented activities (Ryan & Deci, 2000b). On the other hand, students with low levels of
motivation may prefer less effortful tasks, abandon their tasks more quickly in the face of
difficulties, and exhibit academic behaviors such as impatience, instability and not enjoying the
job performed (Colengelo, 1997). When studies relationship between preservice teachers'
attitudes towards the profession and academic motivation levels are examined, academic
motivation affects the attitude levels of preservice teachers (Acat & Yenilmez, 2004; Ayik &
Atas, 2014, Omiir & Nartgiin, 2013; Saracaloglu & Dinger, 2009; Saracaloglu et al., 2009; Sahin
& Cakar, 2011; Terzi et al., 2012).

Life satisfaction is defined as the individual's appraisement of his/her whole life
positive in accordance with the criteria he/she has determined (Diener, Emmons, Larsen &
Griffin, 1985). At the same time, life satisfaction represents judgments about subjective well-

being and quality of life, reached by an individual based on the facts in his/her life (Sahin,



2008). Life satisfaction belief is one of the most important factors that individuals should own
in order to be happy in their lives, to bring meaning to their life, and to have a high level of
achieving personal goals (Sulen-Sahin, 2010). It is stated that individuals with high life
satisfaction have stronger social relationships, perform better in business life, have higher
organizational commitment and are happier people. Therefore, it is stated that individuals who
are not satisfied with life will be unhappy and nervous individuals instead of being a good
citizen and teacher in the future (Simsek, 2011). When studies on life satisfaction are
examined, studies that examine life satisfaction of teachers and preservice teachers in terms of
different variables are encountered (Aydemir et al., 2015; Sahin, 2013; Telef, 2011; Ozyiirek &
Erbay, 2015). Furthermore, some studies examine the relationship between preservice
teachers' attitudes towards the profession and life satisfaction (Recepoglu, 2013; Siilen-Sahin,
2010; Sahin, Zade & Direk, 2009). The research results demonstrate that the demographic
characteristics of individuals do not have a significant effect on general life satisfaction and
that personal tendencies and close relationships have more effect on explaining life
satisfaction (Ozyiirek & Erbay, 2015). Studies also demonstrated that life satisfaction affects
the attitude levels of preservice teachers and that as life satisfaction increases, attitudes
towards the teaching profession also increase (Ozyiirek & Erbay, 2015; Recepoglu, 2013; Sahin
et al., 2009).

In the literature, there are many studies on the variables that affect attitudes towards
the teaching profession. However, only two studies which investigate the attitudes of special
education teachers or preservice teachers towards the teaching profession were encountered
(Aydin & Tekneci, 2013; Bayrakdar et al., 2016). In these studies, it is observed that the
relationships between the attitudes of special education teachers or preservice teachers and
self-efficacy and anxiety levels were examined. Studies on different variables (academic
motivation and life satisfaction, professional self-esteem, self-efficacy, etc.) that affect the

attitudes of special education preservice teachers towards the teaching profession were not



encountered. Therefore, there is a need for studies on the variables that may affect the
attitudes of special education preservice teachers. The fact that preservice teachers have a
positive attitude towards the teaching profession can make them successful teachers in the
future. In this context, it is thought that determining the relationships between special
education preservice teachers' attitudes towards the teaching profession and different
variables that affect attitudes can provide benefit to institutions that train teachers, to the
Ministry of National Education, to school administrators, and teachers. Unlike the literature,
this study aimed to reveal the role of special education preservice teachers’ academic
motivation, life satisfaction, professional self-esteem, and self-efficacy in predicting their
attitudes towards the teaching profession. In line with this general objective, answers to the
following questions were sought.

Research questions

1. Is there a relationship between the attitudes of special education preservice
teachers and their academic motivations, life satisfaction, professional self-esteem, and self-
efficacy?

2. Do academic motivation, life satisfaction, professional self-esteem, and self-

efficacy levels of special education preservice teachers predict their attitudes?

Metodology
Study Design

In this study, the relational screening model was used in order to determine whether
the academic motivations, life satisfaction, professional self-esteem, and self-efficacy of
special education preservice teachers change together with their attitudes towards the
teaching profession, and if there is a change, how this occurs (Mertens, 2014). Correlational
studies that examine the relationship between variables and the effects of one or more

variables on another variable (Mertens, 2014).



Study Group

A total number of 308 specail education preservice teachers who were fourth-grade
students studying at Anadolu, Gazi, Ankara, Bolu, indni University in Turkey, Faculty of
Education, Special Education Departments. Participated in this study from five universities in
Turkey. All of the universities involved in the study were public universities that followed the
same special education teacher education program, offered by the Higher Education Council.
357 completed the survey returned and overall, 49 scales were excluded due to incorrect or
incomplete answers; therefore, a total of 308 scales were included in the study. 163 (%52.9)
female and 145 (%47.1) male preservice teachers participated in the study. The mean age of
the preservice teachers who participated in the study was M=22.22 years and SD=.92 years.
Data collection tools

Personal Information Form: It was developed by the researcher in order to obtain
demographic information of special education preservice teachers participating in the study. In
the form, questions about the university, age, and gender of preservice teachers were
included.

Attitude Towards the Teaching Profession Scale: In the study, the attitude scale
developed by Ustiiner (2006) was used in order to determine the attitudes of preservice
teachers towards the teaching profession. The scale consists of 34 items in total reflecting the
attitude towards the teaching profession. The highest score that can be taken from the
attitude scale, which is a one-dimensional scale, is 170, while the lowest score is 34. The
highness of the score obtained from the scale indicates a positive attitude towards the
teaching profession, and the lowness of the score indicates a negative attitude. The criterion
scale validity of the scale was stated as .89, the coefficient of reliability related to score
stability as .72, and the internal consistency coefficient as .93 (Ustiiner, 2006). As a result of
the analyses conducted in this study, the internal consistency coefficient of the scale was

found to be .92.
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Academic Motivation Scale: The scale was developed by Vallerand et al. (1992). The
scale consisted of 28 items. It consists of a total of seven different dimensions, including three
intrinsic motivation dimensions, three extrinsic motivation dimensions, and one amotivation
dimension, and each dimension includes four items. These are intrinsic motivation to know,
intrinsic motivation to accomplish, intrinsic motivation to move, extrinsic motivation to
recognize, extrinsic motivation to self-proof, extrinsic motivation to regulate, and amotivation
dimensions, respectively. As the seven sub-dimensions of the scale can be evaluated
separately, itis also possible to calculate the total intrinsic motivation score by combining the
sub-dimensions of intrinsic motivation which are intrinsic motivation to know, intrinsic
motivation to accomplish, and intrinsic motivation to move. The same is also valid for extrinsic
motivation. In this study, while analyzing the scale scores, they were evaluated within the
framework of these three dimensions (intrinsic motivation, extrinsic motivation, and
amotivation). The scores received from the subtests range between 4 and 28. As the subscales
are evaluated separately, the value close to 28 obtained from each subscale indicates that this
dimension is high in the individual. The scale's adaptation into Turkish and validity and
reliability study were performed by Karagiiven (2012). The Cronbach’s alpha reliability
coefficient of the scale was determined to be 0.87. The Cronbach’s alpha values of the sub-
dimensions were determined to be 0.79 for intrinsic motivation to know, 0.74 for intrinsic
motivation to accomplish, 0.67 for intrinsic motivation to move, 0.79 for extrinsic motivation
to recognize, 0.75 for extrinsic motivation to self-proof, 0.73 for extrinsic motivation to
regulate, and 0.83 for the amotivation dimension. The Cronbach's alpha internal consistency
coefficients of the scale, calculated for this study sample, were .89 for intrinsic motivation, .79
for extrinsic motivation, and .75 amotivation (n=308).

Life Satisfaction Scale: The scale developed by Diener et al. (1985) measures overall life
satisfaction. It consists of five 7-point Likert-type items. In the original study, the reliability of

the scale was determined to be .87, and the criterion-dependent validity was determined to be
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.82. The highest score that can be obtained from the scale is 35, while the lowest score is 5,
and the low score indicates low life satisfaction. Life Satisfaction Scale adapted in Turkish
culture by Simsek (2011). The Cronbach’s alpha reliability coefficient of the Turkish version of
the scale was calculated to be .87. In this study, the internal consistency coefficient of the scale
was found to be .82.

Professional Self-Esteem Scale: The Professional Self-Esteem Scale, developed by
Aricak (1999), is used to measure the esteem attitudes of individuals who are aged 17 and
over, who have preferred a profession and who are receiving vocational training or performing
a profession, towards their profession. The scale consists of thirty 5-point Likert-type items. Of
these items, 14 items include positive, and 16 items include negative statements. These items
are rated as "Strongly Agree" 5, "Agree" 4, "Undecided" 3, "Disagree" 2, and " Strongly
disagree" 1. Reverse scoring was performed for negative items. The Cronbach’s alpha reliability
coefficient of the scale was found to be .93, and the test-retest reliability coefficient was found
to be .90. In this study, the internal consistency coefficient of the scale was found to be .91.

Teacher Self-Efficacy Scale: The scale, of which original version was developed by
Tschannen-Moran & Hoy (2001), was adapted into Turkish by Capa et al. (2005) and its validity
and reliability studies were conducted by the mentioned researchers. The self-efficacy scale
consists of 24 items and three sub-dimensions in total. These sub-dimensions are "Ensuring
student participation," "Classroom management," and "Instructional strategies." The internal
consistency coefficients calculated for each dimension are as follows: .82 for ensuring student
participation, .84 for classroom management, .86 for instructional strategies, and .93 for the
overall scale. The internal consistency coefficients obtained as a result of the analyses made in
this study are as follows: .81 for ensuring student participation, .81 for classroom

management, .80 for instructional strategies, and .91 for the overall scale.
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Data collection

In order to collect the research data, the heads of special education departments of
universities were contacted, and necessary permission were received from relevant units of
universities. Then, in the winter term of the 2017-2018 academic year, the questionnaire
package was sent by mail to all of the preservice teachers who were fourth-grade students in
the special education teaching programs at the Special Education Departments of Anadolu,
Gazi, Ankara, Bolu and indnii University Faculty of Education, by writing a letter explaining the
aim of the study, the right to volunteer participation, and the time required to fill in the
questionnaire package. Of these questionnaires, 357 were sent back by mail, and the data
obtained from the 308 questionnaires, which were usable as a result of excluding the
questionnaires which were not filled in appropriately and were not answered at all, were
transferred to the computer environment.
Data Analysis

SPSS 21 package program was used to analyze the data of this study. To test the data
in accordance with the purposes of the study, the Kolmogorov-Smirnov [K-S] test was used for
testing the assumption of normality, and the Levene statistic was used for testing the
homogeneity of the data set. The Kolmogorov-Smirnov test result indicated that the data were
normally distributed [p >.05], and the Levene test result indicated that the variances displayed
a homogeneous distribution. The Pearson's product-moment correlation coefficient test was
used to determine whether there was a significant relationship between the attitudes of
special education preservice teachers towards the teaching profession and their academic
motivations, life satisfaction, professional self-esteem, and self-efficacy. Hierarchical
regression analysis was conducted to determine the predictive power of special education
preservice teachers' academic motivations, life satisfaction, professional self-esteem, and self-

efficacy upon their attitudes towards the teaching profession (Blyukoztirk, 2005).
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Findings
This section presents the results of the regression and correlation analyses regarding

preservice special education teachers’ teaching profession and independent variables.

Table 1
Correlation Between Preservice Teachers' Attitudes Towards The Teaching Profession And Their

Academic Motivations, Life Satisfaction, Professional Self-Esteem, And Self-Efficacy

1 2 3 4 5 6 7
1.Attitude 1
2.Intrinsic motivation .34™ 1
3.Extrinsic motivation 25" 61" 1
4.Amotivation -41"" =21 -20" 1
5.Life Satisfaction 26" 217 18" -177 1
6.Professional Self-Esteem 49" 277 24" -43" 257 1
7.Self-Efficacy 367 247 157 -13° 34" 317 1

**p<.01, *p<.05

When the correlations between preservice teachers' attitudes towards the profession
and their academic motivations, life satisfactions, professional self-esteem, and teacher self-
efficacy in Table 1 are examined, it is observed that the values vary between -.41 and .61.
There is a significant low positive correlation between the attitude and intrinsic motivation (r =
.34, p = <. 01), between the attitude and extrinsic motivation (r = .25, p = <. 01), between the
attitude and life satisfaction (r =.25 p = <. 01), between the attitude and professional self-
esteem (r = .49, p = <. 01), and between the attitude and teacher self-efficacy (r = .36, p = <.
01). A low significant negative correlation was determined between the attitude and
amotivation (r=-.41, p=<. 01).

When the results of the hierarchical regression analysis in Table 2 were examined, it
was observed that the academic motivation variable in the first block significantly predicted
the preservice teachers' attitude towards the teaching profession [F (3-306) = 32.573, p<.01, R
=492, R? =242, AR? = 242]. It was determined that among the subdimensions of academic

motivation in the first block, intrinsic motivation (p =.262, t = 4.106, p<.01), extrinsic
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motivation (B =.016, t =.258, p>.01), and amotivation (f = -.355, t =-.6.935, p<.01)
contributed significantly to the total variance and the contribution was 24%.

In the second block, after controlling the effects of the intrinsic motivation, extrinsic
motivation, and amotivation variables, which are the sub-dimensions of the academic
motivation variable, it was observed that life satisfaction significantly predicted the preservice
teachers' attitude towards the teaching profession [F (4-305) = 27.227, p<.01,R =513, R?=
263, AR? = 021. It was found out that the life satisfaction variable entered in the second block
contributed significantly to the total variance (B = .150, t = 2.954, p<.01) and explained 26% of
the total variance.

In the third block, besides the academic motivation and life satisfaction variables
entered into the first two models, professional self-esteem was added to the model. In the
third block, after controlling the effect of other variables, it was observed that the professional
self-esteem variable significantly predicted the preservice teachers' attitude towards the
teaching profession [F (5-304) = 31.975, p<.01, R = 587, R? = 345, AR?= 082]. It was found out
that the professional self-esteem variable entered in the third block contributed significantly (B
=.328,t =6.150, p<.01) to the total variance and explained 35% of the total variance.

In the fourth and last block, besides the academic motivation, life satisfaction and
professional self-esteem variables entered in the first three blocks, teacher self-efficacy was
added to the model. In the fourth model, after controlling the effect of other variables, it was
observed that the self-efficacy variable significantly predicted the preservice teachers' attitude
towards the teaching profession [F (6-303) = 30.236, p <.01, R = 612, R? = 375, AR?= 030]. It was
found out that the teacher self-efficacy variable entered in the fourth block contributed
significantly to the total variance (B =.192, t = 3.803, p<.01) and explained 38% of the total

variance.



Table 2

15

The Results Of Hierarchical Regression Analysis Related To Predicting The Attitude Towards The

Teaching Profession

Model Variable R R? AR? B SH. B t F o

Block1 492 242 242 32.573 .000
Intrinsic motivation 423 103 .262 4.106 .000
Extrinsic motivation .033 .128 .016 .258 .796
Amotivation -1.462 .211 -.355 -6.935 .000

Block 2 513 .263 .021 27.227 .000
Intrinsic motivation .389 .102 .241 3.801 .000
Extrinsic motivation .011 .127 .006 .088 .930
Amotivation -1.380 .210 -.335 -6.570 .000
Life Satisfaction .253 .086 .150 2.954 .003

Block 3 .587 .345 .082 31.975 .000
Intrinsic motivation 321 .097 .198 3.293 .001
Extrinsic motivation -.029 .120 -.014 -.238 .812
Amotivation -.887 .214 -215 -4.142 .000
Life Satisfaction 172 .082 .102 2.095 .037
Professional Self- .383 .062 .328 6.150 .000
Esteem

Block 4 .612 .375 .030 30.236 .000
Intrinsic motivation 273 .096 .169 2.837 .005
Extrinsic motivation -.016 .117 -.008 -.135 .893
Amotivation -916 .210 -.222 -4.372 .000
Life Satisfaction .087 .083 .052 1.047 .296
Professional Self- .331 .062 .284 5.300 .000
Esteem
Self-Efficacy .368 .097 .192 3.803 .000

Discussion & Conclusion

In this study, to what extent special education preservice teachers' attitudes towards

the teaching profession are predicted by the academic motivation (intrinsic, extrinsic

motivation, and amotivation), life satisfaction, professional self-esteem, and self-efficacy

variables was investigated. The results of the study revealed that all variables except for

extrinsic motivation and life satisfaction, which are the sub-dimensions of academic

motivation, are significant predictors of attitude towards the teaching profession. According to

the results, all of the independent variables explained about 38% of the attitudes. The results

of the hierarchical regression analysis demonstrated that the preservice teachers' attitudes

were predicted by the professional self-esteem, amotivation, intrinsic motivation and self-
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efficacy variables, and life satisfaction and extrinsic motivation were not significant predictors
of the attitudes towards the teaching profession.

A significant negative correlation was found between amotivation and preservice
teachers' attitudes, while a positive significant correlation was found between intrinsic
motivation and attitudes. In other words, an increase in amotivation adversely affects
attitudes towards the profession and reduces the attitude towards the teaching profession,
and an increase in intrinsic motivation increases attitudes towards the teaching profession.
When the results of the previous studies on the subject are examined, it is observed that in
general the relations between attitudes towards the teaching profession and the general
academic motivation of teachers or preservice teachers were examined (Ayik & Atas, 2014;
Omiir & Nartgiin, 2013; Saracaloglu & Dinger, 2009). The results of previous studies
demonstrate that there are significant positive relationships between the academic motivation
of preservice teachers and their attitudes towards the profession. Studies indicate that
intrinsically motivated students are more successful (Handerson-King & Smith, 2006; Lin et al.,
2003). At the same time, individuals with high intrinsic motivation can use different strategies
to solve a problem and perform better in academic terms. It is known that individuals with
intrinsic motivation are more satisfied with their vital activities, and their psychological
structures are better (Grolnick & Ryan, 1989; Ryan & Deci, 2000). Aktlirk (2012) stated that
there is a positive correlation between the training of preservice teachers with high academic
motivation during the learning process and their future professional performance. All these
results give the impression that special education preservice teachers will do their professions
with love and willingly, and at the same time, that they have created a suitable motivation
source which is necessary to become a successful teacher in the future, prior to service.
Another result of the study on academic motivation variables demonstrated that the extrinsic
motivation of special education preservice teachers was not a significant predictor of their

attitudes towards the profession. Similarly, Omiir & Nartgiin (2013) found out that the
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motivation levels of pedagogical formation students were not a significant predictor of their
attitudes towards the profession.

The result that special education preservice teachers' life satisfaction is not a
significant predictor of their attitudes towards the profession was obtained. In the 3rd block of
hierarchical regression analysis, it was observed that life satisfaction significantly predicts
preservice teachers' attitudes towards the profession with adding professional self-esteem to
the analysis. However, after the addition of self-efficacy to the analysis in the fourth block, the
life satisfaction variable did not become a significant predictor of attitudes towards teaching.
This result demonstrates that self-efficacy is a stronger variable than life satisfaction in
predicting attitudes towards the teaching profession. In the study, in which Ozyiirek & Erbay
(2015) investigated the relationship between pre-school teachers' attitudes towards the
teaching profession and life satisfaction, they determined that there was a significant
relationship between attitudes towards the teaching profession and life satisfaction.
Recepoglu (2013) determined that there was a moderately positive significant relationship
between preservice teachers' life satisfaction and their attitudes towards the teaching
profession and that life satisfaction predicted attitudes towards the teaching profession
significantly. Sahin et al. (2009) found out that preservice teachers' life satisfaction predicts
their attitudes towards the teaching profession significantly. When the results of this study are
examined in general, and when the variables predicting the attitudes of special education
preservice teachers are taken into consideration, it can be said that the variables of
professional self-esteem, academic motivation level, and self-efficacy belief are stronger
predictive variables than the life satisfaction variable.

Professional self-esteem is the most significant predictor of attitudes towards the
teaching profession. This result of the study coincides with the results of previous studies on
this subject (Arslan & Akyol, 2006; Dilmag et al., 2009; Girgin et al., 2010; Yalgin-incik & Kilig,

2014). When the results of all these studies are examined in general, there is a positive and
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significant relationship between preservice teachers' professional self-esteem and attitudes
towards the teaching profession. Professional self-esteem takes a significant place for teachers
in considering their profession as important and valuable. Aricak (1999) stated that
professional self-esteem is a prerequisite for the individual's professional harmony and
satisfaction and that those who attribute a high level of value to their profession will be more
successful in their profession.

A significant positive correlation was found between the self-efficacy beliefs of
preservice teachers and their attitudes towards the profession. This result is similar to the
results of the studies demonstrating that the self-efficacy of preservice teachers is related to
their attitudes towards the teaching profession (Bayrakdar et al., 2016; Capri & Celikkaleli,
2008; Demirtas et al., 2011; Kanadl, 2017; Oguz & Topkaya, 2008; Yalcin-incik & Kilig, 2014).
When the results of previous studies are examined in general, a significant positive
relationship between self-efficacy and attitude towards the teaching profession was
determined. Diken (2006) found out that special education preservice teachers found
themselves sufficient to work with students with special needs, and that there was a
significant positive relationship between their self-efficacy beliefs and their attitudes towards
the inclusion of students with special needs. Diken & Ozokgu (2004) obtained the result that
the experience of working with students with special needs increases teachers' self-efficacy
beliefs. Studies demonstrate that preservice teachers gain a significant portion of their
qualifications during the undergraduate period (Mulholland & Wallace, 2001; Wolfolk-Hoy &
Burke-Spero, 2005). Furthermore, teaching practices are stated to provide the most significant
contribution to the development of self-efficacy of preservice teachers (Tschannen-Moranet
al., 1998; Wolfolk-Hoy & Burke-Spero, 2005). Therefore, teaching practices that special
education preservice teachers performed for two semesters may have increased their self-
efficacy. All these results indicate that increasing the self-efficacy levels of special education

preservice teachers will also increase their attitudes towards the profession.
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The results of the study revealed that all variables except for extrinsic motivation and
life satisfaction, which are the subdimensions of academic motivation, were a significant
predictor of the attitudes of special education preservice teachers. Some suggestions have
been developed in the light of the results obtained in the study. Special education preservice
teachers consider that their professional self-perceptions, academic motivations, and self-
efficacy are significant predictors of their attitudes towards the profession. Therefore, it is
possible to review the content and conduct of the courses which aim to improve the attitudes
of preservice teachers towards the teaching profession and to train more qualified
professionals in teacher training programs. In these courses, the subjects which are related to
developing preservice teachers' perceptions of self-efficacy, professional self-esteem, intrinsic
motivation, and life satisfaction positively, and thus gaining positive attitudes towards the
profession, may be dealt predominantly. In addition to the theoretical knowledge about
teaching methods, arrangements should be made to increase the practical experience of
preservice teachers. Thus, preservice teachers may have the desired qualifications in terms of
attitudes, knowledge, and skills, and it could be contributed to the training and employment of
individuals who can practice the teaching profession more professionally. Moreover, various
suggestions can be made for researchers, who are interested in the subject, within the
framework of the results and limitations of the study. First of all, it will be useful to test the
results of the study over different sample groups. The results of this study reflect the indirect
observation obtained through the scales. By conducting qualitative studies on the subject, a
study, which will reveal the attitudes of special education preservice teachers towards the
profession more in depth, can be carried out. Besides, to conduct longitudinal studies
examining the change in the attitudes of preservice teachers towards the profession can be
recommended. In addition to these, studies can be designed in order to determine the factors

which increase the intrinsic motivation and reduce the amotivation of preservice teachers.
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