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Oz
Giris: Bu ¢aligmada iistiin zekali ve yetenekli 6grencilerin sinif igi istenmeyen davraniglarinin ve bu davraniglara
yonelik 6gretmenlerinin kullandiklart basa ¢ikma yollarinin belirlenmesi amaglanmuistir.

Yontem: Arastirma temel nitel aragtirma desenine uygun yliriitilmistiir. Calismanin katilimcilar1 43 6gretmendir.
Arastirma verileri yar1 yapilandirilmig goriisme formu kullanilarak toplanmistir. Toplanan veriler betimsel analiz
yontemiyle analiz edilmistir.

Bulgular: Arastirma bulgularina gore iistiin zekal ve yetenekli 6grencilerin sinifta karsi koyma, sorumluluktan
kacinma, ders dis1 konularla ilgilenme, izinsiz konusma, saygisizlik, diizensizlik, saldirgan davraniglar ve asiri
hareketlilik gibi istenmeyen davranislar sergiledikleri goriilmiistiir. Ogretmenlerin ise bu davranislarla bas etme
yolu olarak ceza/ddiil sistemi kullanma, problemin nedenini 6grenmeye g¢alisma, kurallar koyma, aileler ile
goriigme, géormezden gelme, motive edici etkinlikler diizenleme ve kendilerinin mesleki yeterliliklerini arttirma
yollarina bagvurduklari belirlenmistir.

Tartisgma: Sonug olarak {istiin zekali ve yetenekli 6grencilerin en fazla sergiledigi istenmeyen sinif i¢i davranig
inatg1 ve kars1 koyucu davranislar olarak belirlenmistir. Ogretmenlerin ise istenmeyen davranislarla bas etmek
adina en fala bagvurduklar1 yontem ceza/6diil olarak kargimiza ¢ikmaktadir. Arastirma sonuglarina dayali olarak
Ogretmenlerin istiin zekali ve yetenekli dgrencilerin bilissel ve davranigsal 6zellikleri hakkinda bilgi sahibi
olmalari, bu 6grencilere yonelik giincel egitim stratejileri hakkinda ilgili egitimleri almalar1 ve smifta davranis
problemi yasanmadan Onleyici tedbirleri almalar1 6nerilmistir.

Anahtar sozciikler: Ustiin zekali ve yetenekli dgrenciler, yaraticilik, miikemmeliyetcilik, liderlik, simf igi
istenmeyen davranislar, basa ¢ikma stratejileri.

Anfigin: Inci, G., & Bayrakg1, M. (2022). Ustiin zekali ve yetenekli dgrencilerin smif igi istenmeyen davranislari
ve dgretmenlerin basa ¢ikma stratejileri. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim
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Giris

Smnif icerisinde egitim-0gretim faaliyetlerinin beklenen hedeflere ulasabilmesi i¢in sinif yonetimi olgusu
onemli goriilmektedir. Bu olgu dgretmenler tarafindan ¢aba gerektiren konular arasinda gosterilmektedir. Sinif
yoOnetimini zorlastiran en 6nemli sebeplerden biri de sinif icerisinde olusan ve egitim Ogretim siireglerinin
aksamasina sebep olan ve problem olarak goriilen istenmeyen dgrenci davranislaridir (Ataman, 2000). istenmeyen
ogrenci davraniglari sinifta egitim ve 6gretimin akisini sekteye ugratan ve sinif iklimini olumsuz etkileyen
davranislar olarak nitelendirilmektedir (Celik, 2000; Doyle, 1990). Kiiclikahmet (2003) simnifta istenmeyen
davraniglari, egitimsel ama¢ ve bu amaglar dogrultusunda olusturulan hedefleri engelleyen ve bir bakima
ogrencilerin ve Ogretmenin sinif igerisinde egitimsel haklarmin Oniine gegen davranis Oriintiileri olarak

degerlendirmistir. Egitim 6gretim siireclerini aksatmanin yani sira smnif i¢i istenmeyen davraniglar 6gretmen ve
ogrenci davranislarini olumsuz etkilemekte ve genel disiplin kurallarin1 da bozmaktadir (Cakir, 2010; Erol, 2006).

Smif i¢i istenmeyen davranig Oriintiileri siif i¢i ve smif digi etmenler olarak temelde ikiye ayrilabilir
(Yigit, 2005). Bu etmelerin arasinda aile, sosyal ¢evre, egitim programi, 6gretmen davranislari, sinifin yapisi vb.
siralanabilir (Doyle, 1990). Ogrencilerin bireysel farkhiliklar1 da bu etmenlerin icerisinde gdsterilebilir.
Ogrencilerin zeka diizeyleri de davranislarini etkileyen énemli unsurlar igerisinde yer almaktadir. Ustiin zekali ve
yetenekli 6grencilerin zeka puanlar1 ve yetenek alanlari akranlarindan belirgin bir sekilde farklilik gosterdigi icin
davranis oriintiilerinde farklilik gozlenebilmektedir (Citil & Ataman, 2018; Gokden-Kaya & Ataman, 2017; Sezer,
2015; Slifer, 1987).

Ustiin zekali ve yetenekli 6grenciler akran gruplarindan farklilasan zihinsel, duygusal, gelisimsel ve
davranigsal 6zelliklere sahiptirler (Ataman, 2004; Ayas & Kirisci, 2018; Baykog, 2004; Benmira, 2017; Bildiren,
2018; Cornell vd., 1995; Markusic, 2019). Gelisimsel, zihinsel ve duygusal 6zellikleri akranlarindan farkli olan
istlin zekali ve yetenekli 6grenciler genel egitim smiflarinda farkli davranig Oriintiileri sergileyebilmektedir
VanTassel-Baska & Stambaugh, 2005). Bu oriintiiler genellikle tstiin zekali ve yetenekli olmaktan kaynakli
bireysel 6zelliklerinin bir yansimasi olarak ortaya ¢iksa da smif igi istenmeyen davranis olarak algilanabilmektedir
(Citil & Ataman, 2018; Markusic, 2019).

Renzulli (1986) tstiin zekali ve yetenekli bireyleri birbiriyle etkilesim igerisinde olan ii¢ etkilesim
kiimesinde, akranlarina gore ilerde olan bireyler olarak tanimlamistir. Bu kiimeler; genel yetenek, yaraticilik ve
motivasyon kiimelerinden olusmaktadir. Ustiin zekal1 ve yetenekli bireyler bu kiimelerin hepsinde akranlarindan
%385 oraninda ve bu kiimelerin en az birinde ise akranlarina oranla %98 oraninda daha fazla basar1 gosteren bireyler
olarak belirtilmektedir. Ustiin zekali ve yetenekli dgrencilerin akranlarindan farklilasan en belirgin 6zellikleri
zihinsel gelisim 6zellikleridir. 2009 yilinda yayimlanan Milli Egitim Bakanligi (MEB) Bilim Sanat Merkezi
yonergesinde iistiin yetenekli ¢ocuklar; zeka, yaraticilik, liderlik ve sanat becerileri yoniinden yasitlarina oranla
yiiksek diizeyde performans gosteren bireyler olarak nitelendirilmislerdir. Yapilan tanimlar incelendiginde basta
zihinsel beceriler olmak {iizere iistiin zekali ve yetenekli bireylerin yaraticilik, miikemmeliyetgilik, liderlik ve
motivasyon alanlarinda beklenenden ve normdan yiiksek beceri gdsterdikleri soylenebilir. Ustiin zekali ve
yetenekli bireylerin bahsedilen bu alanlarda normdan farklilagmasi beklenmedik davranis Oriintiilerini de
beraberinde getirmektedir (Citil & Ataman, 2018; Cetinkaya vd., 2012).

Yaraticilik 6zelligi iistiin zekd tanimlarinda yer alan yetenek alanlarinda siklikla karsimiza ¢ikmaktadir
(Argun, 2004; Guilford, 1968; Renzulli, 1986; Runco & Albert, 1986). Yaraticilik kavrami incelendiginde bu
yetinin bireylerin davranigsal 6zelliklerini ve toplumsal uyumunu etkileyen bir faktér olarak kargimiza ¢iktigt
goriilmektedir. Yiiksek diizeyde yaraticilik ozelligi gosteren bireylerin toplum tarafindan yadirganabilecek
davranislar sergiledikleri ve bu agidan da farkli olarak nitelendirildikleri goriilmektedir. Alanyazin incelendiginde
yaratici bireylerin 6zellikleri arasinda birgok farkli 6riintiiye dikkat ¢ekildigi goriilmekle birlikte merakli, maceray1
seven, cesur, geleneklere uymama egilimi gdsteren, bagimsiz yasamaya diiskiin, alisilmamis ugraslar edinen,
wraksak ve karmasik diisiinmeyi seven bireyler olarak nitelendirildikleri goriilmektedir (A¢ikgoz, 2003; Aslan,
2001; Csikszentmihalyi, 1996; Ustiindag, 2011; Torrance, 1962).

Miikemmeliyetgilik iistiin zekali ve yetenekli dgrencilerin 6zellikleri arasinda gosterilen bagliklardan
biridir (Adderholt & Jan, 1992; Kramer, 1988; Strip & Hirsh, 2000). Mitkemmeliyetgilik kimi zaman kisisel arasi
boyutlari da igerdigi igin toplumsal uyum diizeyini de etkilemektedir. Oyle ki miikemmeliyetgilik kavrami kendine
doniik, diger bireylere doniik ve sosyal diizene doniik miikemmeliyetcilik olarak ti¢ baslik altinda
smiflandirilmigtir (Hewitt & Flett, 1991). Ustiin zekal ve yetenekli bireyler miikemmeli hedefler ve bu sebepten
dolay1 gerek kendilerine gerekse de ¢evrelerinde bulunan bagka insanlara yiiksek standartlar belirlerler (Clark,
1997). Bu standartlara ulasamama kimi zaman istenmeyen davranislarin sergilenmesine sebep olabilir

Inci & Bayrakg1 2022, 23(4)



USTUN ZEKALI VE YETENEKLI OGRENCILERIN SINIF iCi ISTENMEYEN DAVRANISLARI VE 895
OGRETMENLERIN BASA CIKMA STRATEJILERI

(Christopher & Shewmaker, 2010). Arasgtirmalar da iistiin zekali ve yetenekli 6grencilerin sinif iginde gosterdikleri
davranig problemlerinin 6nemli bir kismmin mitkemmeliyetgilik 6zelliklerinden kaynaklandigi vurgulamaktadir
(Callard-Szulgit, 2010; Cetinkaya vd., 2012; Pfeiffer & Stocking, 2000).

Liderlik kavrami birgok calismada ve kurumda zeka ile bagdastirilmis bir kavramdir ve yapilan iistiin
zeka ve yetenek tanimlarinda bu kavram karsimiza siklikla ¢cikmaktadir (Emir & Acar, 2007; Fiedler & Garcia,
1987; Stenberg, 2005). Liderlik kavrami farkli yaklagimlarda farkli tanimlar alsa da en genel ifade ile belirli ve
ortak amaglar dogrultusunda grubu etkileyebilme ve onlar1 eyleme gecirme olarak ifade edilebilir (Sisman, 2004).
Zorman (1993) iistiin zekal1 ve yetenekli bireylerin gelecege yon verebilen liderler olacagini belirtmektedirler. Bu
bireylere atfedilen liderlik 6zellikleri olumlu bir¢cok sonu¢ dogurdugu gibi toplu paylagimlarin oldugu sinif benzeri
yerlerde problemlerin yasanmasina da sebebiyet verebilmektedir (Cetinkaya vd., 2012). Ustiin zekal ve yetenekli
ogrencilerin liderlik vasiflarinin dogurdugu grubu siirekli yonetme arzusu, otoriteye karsi gelme ve reddetme
egilimi, kati kurallardan hoglanma ve bagkalarinin fikirlerine saygi duymama ozellikleri simf igerisinde
istenmeyen davranislarin olusmasina zemin hazirlamaktadir (Ataman, 2009; Citil, 2016; Markusic, 2019; Sezer,
2015).

Gorildiugi gibi tstiin zekal ve yetenekli 6grencilerin akranlarindan farklilasan 6zellikleri, beraberinde
farkli davranig driintiileri de getirmektedir. Bireysel 6zelliklerin beraberinde getirmis oldugu bu davranislar sinif
ici istenmeyen davranislar olarak goriilebilir. Smif i¢i istenmeyen davranislarin olusmasinda birden ¢ok sebep
olabilir. Davranis altinda yatan etkenin bulunmasi bu istenmeyen davranisla bas etme adina ilk dnemli adim olarak
goriilmektedir (Yiiksel, 2005). Bu anlamda Ogretmenin tutumu istenmeyen davraniglarin onlenmesi ve yok
edilmesi baglaminda 6nem arz etmektedir (Yiiksel, 2005).

Smiflarda egitim 6gretim faaliyetlerinin verimli bir sekilde yiiriitiilmesi i¢in dgretmenlerin etkili sinif
yonetimi becerilerine sahip olmasi gerekmektedir. Sinif i¢i istenmeyen davranislarin 6nlenmesi ve yonetilmesi
ogretmenlerin kullandig1 bas etme stratejileri ile yakindan iligkilidir. Sinif iginde istenmeyen davraniglarin
onlenebilmesi, etkili yonetilebilmesi ve kontrol altinda tutulabilmesinde 6gretmenlerin bu davranislara nasil
yaklastig1 6nem arz etmektedir (Uzun, 2005).

flgili alanyazin incelendiginde iistiin zekali ve yetenekli 6grencilerin genel egitim smiflarinda istenmeyen
davranislari ile bag etme konusunda birka¢ farkli ¢6ziim yolundan bahsedildigi goriilmektedir. Bu ¢ozim
onerilerinin en basinda smif ortaminin ve dgrenme igeriklerinin iistiin zekali ve yetenekli 6grencilerin bireysel
ozellikleri dikkate alinarak diizenlenmesi yer almaktadir (Hertberg-Davis, 2009). Ogretmenlerin bireysel
farkliliklar1 g6z Oniine alarak 6gretim programi olusturmalari ve kazanimlart bu dgrencilerin egitsel ihtiyaglarina
cevap verecek sekilde diizenlemeleri sinif yonetimini kolaylastiracak 6nlemler arasinda gosterilmektedir (Kuzgun
& Deryakulu, 2006). Ustiin zekal ve yetenekli 6grencilerin egitimlerine yonelik zenginlestirme, farklilastirma ve
gruplama gibi farkli stratejilerin kullanildigi goriilmektedir. Bu stratejilerin etkililik ¢alismalarinda daha ¢ok
akademik basar1 iizerinde duruldugu goze ¢arpmaktadir (Citil & Ataman, 2018).

Ustiin zekali ve yetenekli 6grencilerin uygun egitim ortamlari ile ilgili tartigmali bir diger konu ise
ayristirtlmis egitim uygulamalar ve birlikte egitim uygulamalaridir. Kimi arastirmalar (Coleman, 2005; McCoach
& Siegle, 2003; Rogers, 2007) ayristirilmis egitim ortamlarinda sunulan egitim hizmetlerinin olumlu etkilerinden
s6z ederken, bazi arastirmalar da bunun aksi bulgularin oldugunu belirtilmektedir (Marsh & Craven, 2006).
Tiirkiye’de uygulanan egitim sistemi incelendiginde tistiin zekali ve yetenekli bireylerin genel egitim ortamlarinda
egitimlerine devam etmekte olduklari gériilmektedir. Bununla birlikte bu dgrenciler ek hizmetler kapsaminda kimi
zaman destek egitim odalarinda, kimi zaman da Bilim Sanat Merkezlerinde ek hizmet almaktadirlar. Ustiin zekali
ve yetenekli dgrencilerin ayri egitim ortamlarinda egitim Orneklerine 6zel okullarda veya bu tiir gocuklarin
egitimine hizmet etmek i¢in agilmig vakiflarda rastlanabilmektedir. Tiim bu bilgiler 1$18inda bu aragtirmanin temel
amaci ayristirllmig egitim ortamina devam eden istiin zekali ve yetenekli ilkdgretim 6grencilerinin siif ici
istenmeyen davramislarini ortaya koymak ve Ogretmenlerin istenmeyen bu davramislara yonelik olarak
kullandiklar1 bag etme stratejilerini belirlemektir. Bu temel amag¢ dogrultusunda asagida yer alan sorulara yanit
aranmistir.

1. Ayrnstirilmis yart zamanli homojen egitim ortamlarinda hizmet saglayan 6gretmenlere gore tistiin zekal
ve yetenekli 6grencilerin sergilemis olduklar1 siif i¢i istenmeyen davranislari nelerdir?

2. Aynstirilmis yar1 zamanl homojen egitim ortamlarinda hizmet saglayan dgretmenler istiin zekal ve
yetenekli Ogrencilerinin istenmeyen smif i¢i davraniglart yonetebilmek amaciyla hangi bas etme
stratejilerini kullanmaktadir?

Inci & Bayrakg1 2022, 23(4)



USTUN ZEKALI VE YETENEKLI OGRENCILERIN SINIF iCi ISTENMEYEN DAVRANISLARI VE 896
OGRETMENLERIN BASA CIKMA STRATEJILERI

Ustiin zekali ve yetenekli cocuklarin egitimi gerek yurt ici gerek yurt disi literatiirde iizerinde énemle
durulan konular arasinda yer almaktadir. Gegmisten giiniimiize {istiin ve yetenekli 6grencileri konu alan
aragtirmalar incelendiginde arastirmalarin tanilama, farklilagtirma gibi konular {izerine yogunlagtig1 goriilmektedir
(Dai vd., 2011). Bununla birlikte bu alandaki aragtirmalarin daha ¢ok akademik basar1 iizerinde kiimelendigi
belirtilmektedir (Eddles-Hirsch vd., 2012). Egitim hedeflerine ulagsma noktasinda dnemli gériilen simif yonetimi
olgusu farkli 6grenci grubunu iceren birgok calismaya konu olmustur (Akalin, 2012; Giiner, 2011). Ancak {istiin
zekal1 ve yetenekli 6grenciler ve sinif yonetimine iliskin ¢ok az sayida calisma bulunmaktadir. Mevcut calisma,
son zamanlarda yurti¢i ve yurtdisinda 6nemle iizerinde durulan istiin zekali ve yetenekli ¢ocuklarin egitimi ve bu
ogrencilerin sinifta sergiledikleri istenmeyen davraniglar ve 6gretmenlerin bu davraniglara yonelik kullandiklart
bas etme stratejileri incelemeyi amag edindigi i¢in 6zgiin ve dnemli goriilmektedir. Bununla birlikte ilgili alanyazin
incelendiginde daha 6nce yapilmis ¢caligmalarin genel olarak iistiin zekali ve yetenekli bireylerin sinif i¢i davranis
oriintiilerinin akranlartyla birlikte egitim almis olduklar: genel egitim yani kaynastirma ortaminda yiiriitildigi
goriilmektedir (Cetinkaya vd., 2012; Delisle vd., 1987; Slifer, 1987). Bu arastirmada ise iistiin zekali ve yetenekli
ogrencilerin birbirlerine benzer zeka 6zelliklerine sahip akranlartyla ayristirilmis egitim ortamlarinda sergilemis
olduklari sinif i¢i istenemeyen davranislar incelenmistir. Bu anlamda c¢alismanin benzer konuyu ele alan diger
caligmalardan bu yoniiyle ayrildig1 sdylenebilir. Bu kapsamda mevut ¢alisma {istiin zekali ve yetenekli cocuklara
hizmet veren 6gretmenlerin simif yonetimi konusunda yasadig1 zorluklar1 gbz 6niine sermek ve kullanilan bas etme
stratejilerini belirlemek amaciyla degerli goriilmektedir. Nitekim bu mevcut ¢alismadan elde edilecek bilgiler
1s181inda uygulama ve gelecek arastirmalara 6nemli katkilar saglanabilecektir.

Yontem
Arastirma Deseni

Ayrnistirilmis egitim ortamlarinda bulunan istiin zekali ve yetenekli dgrencilerin sinif igerisindeki
istenmeyen davraniglarinin ortaya konmasi ve 6gretmenlerin bu davramislar karsisinda kullandiklar istenmeyen
davranisla bas etme stratejilerinin neler oldugunu belirlemenin amaglandig1 bu galismada temel nitel arastirma
deseni kullanilmistir. Tiim nitel arastirmalarin temel &zelliklerinden biri bireylerin gercekligi kendi sosyal
diinyalariyla inga etmeleridir. Dolayisiyla yapilandirmacilik bir nitel aragtirmanin temelini olusturur (Crotty, 1998;
Merriam & Tisdell, 2016). Nitel arastirmalar farkli aragtirmacilar tarafindan farkl: tiirlere ayrilmislardir (Creswell
& Poth, 2016). Merriam ve Tisdell (2016) “temel nitel arastirmalar1” olgubilim, etnografya goémiilii teori
caligmalarinin da igerisinde bulundugu alt1 nitel arastirma tiiriinden biri olarak siniflamiglardir. Temel nitel
arastirmalar bireylerin kendi deneyimlerini ve yasamlarini nasil anlamladiklarini belirlemeyi amaglar (Merriam &
Tisdell, 2016). Goriildiigii gibi temel nitel arastirma desenleri de tiim diger nitel arastirama desenlerinde oldugu
anlamin nasil insa edildigi ve deneyimlerin nasil anlamlandirildig ile yakindan ilgidir. Ama bu deseni diger nitel
desenlerden ayiran fark bu anlamlarin ne oldugunu ortaya ¢ikarmak ve yorumlamaktir (Merriam, 2009; Merriam
& Tisdell, 2016). Tiim nitel aragtirma bigimleri bir dereceye kadar katilimcilarin deneyimlerine iliskin anlayislar
ortaya ¢ikarmaya galisir. Bu anlayis bir¢ok nitel aragtirmanin 6zelligi olarak gosterilse de diger arastirma tiirlerinin
bu dzellige ek bir boyutu daha vardir. Ornegin fenomenolojik bir arastirma fenomenin 6zii ve altinda yatan yapi
hakkinda bir anlayis arayisi icerisindeyken gomiilii teori arastirmasi sadece anlamlandirmay1 degil ayn1 zamanda
aragtirtlan fenomen hakkinda anlamli bir teori olusturmay1 da amaglar. Temel nitel arastirmalarin birincil amaci
bu anlamlari ortaya ¢ikarmak ve yorumlamaktir (Merriam & Tisdell, 2016). Bu arastirmada temel nitel aragtirma
desenin kullanilmasinin birden fazla nedeni bulunmakladir. Bunlar;

1. Ayrigtirilmig egitim ortamlarinda iistiin zekali ve yetenekli 6grencilerin istenmeyen sinif i¢i davraniglarini
Ogretmenlerinin algilar1 ve anlattiklarina gore biitlinciil bir yaklasimla ve ayrintili olarak incelemek,

2. Ogretmenlerin gériismelerde yaptiklari agiklamalarindaki benzerlik ve farkliliklari ortaya ¢ikarmak,
3. Arastirma sorularini temel alip bu gercevede analizler yapmaktir.
Katimcilar

Temel amaci, ayristirilmis egitim ortamlarinda egitim alan tistiin zekali ve yetenekli 6grencilerin sinif i¢i
davranis sorunlarinin ve 6gretmenlerin bu davranislarla bas etme stratejilerinin belirlenmesi olan bu arastirmada
katilimeilar arastirmanin dogasina uygun olarak nitel arastirmanin benimsendigi arastirmalarda siklikla kullanilan
amacl 6rnekleme tiirlerinden &lgiit drnekleme yoluyla belirlenmistir. Olgiit 6rneklemede temel amag 6nceden
belirlenmis belli kriterler dogrultusunda katilime1 se¢imine gitmektir (Yildirnm & Simsek, 2005). Patton (2014)
nitel arastirmalarda belirli olgulara yonelik derinlemesine ve islevsel veriler elde edilebilmesi adina amacglh
orneklemin kullanilmasinin uygun oldugundan bahsetmektedir. Bu arastirmada katilimeilarin {stiin zekalr ve
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yetenekli 6grenciler igin ayristirtilmig ortamlarda egitmenlik yapiyor olmast, ilkogretim donemindeki iistiin zekal
ve yetenekli 6grencilerin derslerini yiiriitiyor olmasi, bu egitim ortamlarinda en az bir dénem hizmet vermesi ve
aragtirmaya goniillii olarak katilim sagliyor olmalar1 6l¢iit olarak belirlenmistir.

Arastirmanin ¢alisma grubunu Istanbul’da iistiin zekali ve yetenekli dgrencilere hizmet vermek igin
kurulmus bir egitim vakfinda calisan 43 6gretmen olusturmaktadir. Nitel aragtirmalarda 6rneklem biiyiikliigiintin
uygun bir sekilde belirlenmesi igin bir¢ok faktdr vardir (Mason, 2010). Farkli arastirmacilar ¢alismanin baglami
dogrultusunda farkli 6rneklem biiyiikliigii 6nermislerdir. Guest ve digerleri (2006) nitel arastirmalar icin kabul
edilebilir 6rneklem sayisini en az 15 olarak belirtmektedir. Ritchie ve digerleri (2003) ise nitel aragtirmalar igin
uygun Orneklem biiyiikligiiniin 50°den az olarak ifade etmislerdir. Bununla birlikte temel nitel aragtirma
desenleriyle yiiriitiilmiis caligmalar incelendiginde (6r. Merriam & Muhammed, 2013; Tisdell, 2003) mevcut
¢alismada kullanilan drneklem bilyiikliigiinlin aragtirma desenine uygun oldugu sdylenebilir. Arastirmaya katilan
ogretmenlere ait demografik bilgiler Tablo 1°de verilmistir.

Tablo 1
Katilimcilarin Demografik Ozellikleri

Ozellik Kategori f
Cinsiyet Kadin 23

y Erkek 20

22-25 11

Ya 26-30 15

g 31-35 12

36-40 5

Smif 7

Matematik 5

Tiirkge-edebiyat 4

Tarih 2

Drama 3

Bilgisayar-robotik 5

Brans Yabanci dil 3

Fen bilgisi 6

Resim 2

Miizik 2

Felsefe 2

Psikolojik danigmanlik ve rehberlik 2
1-5y1l 14
Mesleki kidem 6-10 y1l 17
11-15y1l 12
Lisansiistii egitim XSL ;j
Toplam 43

Tablo 1’e gore katilimcilarin 231 kadin, 20’si erkektir. Yine katilimcilarin 11°1 22-25 yas, 15’1 26-30
yas, 12’si 31-35 yas ve 5’1 36-40 yas araligindadir. Katilimcilarin branslara gore dagilimlar1 incelendiginde 7
katihimeinin sinif, 5’inin matematik, 4’{iniin Tirk¢e-edebiyat, 3’iintin drama, 5’inin bilgisayar-kodlama, 3’iiniin
yabanc1 dil, 6’sinin fen bilgisi branglarindan oldugu ve miizik, felsefe, rehberlik ve psikolojik danismanlik ve tarih
bransindan da 2’ser katilmcinin oldugu goriilmektedir. Katilimcilarin g¢alisma hayatlarindaki kidemleri
incelendiginde ise 14 6gretmenin 1-5 yil, 17 6gretmenin 6-10 y1l ve 12 6gretmenin de 11-15 yil arasinda mesleki
kideme sahip olduklar1 goriilmektedir.

Veri Toplama Siireci ve Veri Toplama Araclari

Baglamdaki anlama odaklanan nitel aragtirmalarda veri toplarken ve yorumlarken altta yatan anlama
duyarli bir veri toplama siireci ve beraberinde islevsel bir veri toplama araci gerekmektedir (Merriam & Tisdell,
2016). Bu nedenle nitel ¢aligmalarda gézlem, goriisme, saha notlart ve arastirmaci giinliikleri gibi farkli veri
toplama araglarindan yararlanilmaktadir (Creswell, 2007). Ustiin zekali ve yetenekli &grencilerin ayristirilmig
egitim ortamlarinda simif i¢i istenmeyen davraniglari ve Ogretmenlerin bu davranislara yonelik bag etme
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stratejilerinin belirlemesinin amaglandigi bu c¢aligmada, veri toplamak amaciyla yari yapilandirilmis goriisme
tekniginden yararlanilmistir.

Bu ¢alismada arastirmanin amacina ve yontemin dogasina uygun oldugundan agik uglu sorulardan olugan
yar1 yapilandirilmig goriisme formu ve katilimcilara ait demografik verileri elde edebilmek i¢in kisisel bilgi formu
kullanilmistir. Arastirmada kullanilan yar1 yapilandirilmis goriisme formu iki temel sorudan olugmustur. Bu
sorular halihazirdaki c¢aligmanmn arastirma sorularina cevap alabilmek adina aragtirmacilar tarafindan
kararlastirilan sorulardir. Bununla birlikte yar1 yapilandirilmig goriismelerde yapilabildigi iizere goriisme
esnasinda akig geregi farkli sorular katilimcilara yoneltilmistir. Yari yapilandirilmig goriisme formunda yer alan
temel iki soru asagidaki gibidir.

1. Aynstirilmis egitim ortamlarinda stiin zekali ve yetenekli 6grencilerin sergilemis oldugu sinif igi
istenmeyen davranig oriintiileri nelerdir?

2. Ayrnstirilmig siniflarda karsilastiginiz istenmeyen 6grenci davraniglari ile bas etme stratejiniz nelerdir?

Gorligsmeler {istiin zekali ve yetenekli dgrencilere hafta sonlari, ayristirilmis ve homojen bir ortamda
hizmet sunan bir vakiftaki dgretmenlerle yiiriitiilmiistiir. Vakif Istanbul Anadolu ve Avrupa yakasinda hizmet
vermektedir. Vakif dersleri anlasmali olunan iiniversite kampiisii ve dersliklerinde yiiriitiilmektedir. Ogretmenler
vakif bilinyesinde kendi branglari dogrultusunda miifredattan bagimsiz, Ogrencilerin yetenek ve ilgileri
dogrultusunda farklilagtirilmis bir egitim ile hizmet sunmaktadirlar. Gériisme yapilan 6gretmenler resmi veya 6zel
herhangi bir kurumda ¢alismamaktadirlar. Yar: zamanli homojen gruplara hizmet sunan dgretmenlerin goriisme
sorularina bu dgrenciler lizerinden goriislerini paylagmislardir.

Aragtirmanin verilerinin uygun bir sekilde toplanabilmesi igin {istiin zekali ve yetenekli ¢ocuklarin
egitimlerine devam ettigi vakif baskani ile ilgili gerekli goriigmeler yapilmis ve yonetim kurulundan gerekli izinler
almmistir. Yonetim kurulundan ¢ikan olumlu déniit i¢in izin evrakinin diizenlenmesi istenmis ve ardindan
goriismelere baslanmugtir. 11k olarak pilot bir gériisme geceklestirilmis ve ardindan bu gdriismenin dokiimleri
yapilmigtir. Béylece sorularin anlagilabilirligi ve goriisme siireci 6n bir degerlendirmeye tabi tutulmustur.
Goriligsmeler birinci yazar tarafindan yiiz yiize ve birebir olarak yapilmigtir. Gorlisme sirasinda kayitlar herhangi
bir sorunun yaganmamasi adina iki farkli cihaza kaydedilmistir.

Verilerin Analizi

Goriismelerden elde edilen veriler betimsel analiz yoluyla analiz edilmistir. Betimsel analiz belirlenen
temalara gore verilerin betimlenmesi, agiklanmasi, neden-sonug iliskisinin kurulmasi ve yorumlanmasi olarak
ifade edilmektedir (Creswell, 2007; Merriam & Tisdell, 2016). Betimsel analizde veriler 6nceden belirlenen
temalara gore Ozetlenip yorumlanmaktadir. Yildirim ve Simsek (2005) betimsel analizin arastirma sorularinin
ortaya koydugu temalar ¢ergevesinde gruplandirilmasi ve sorular dikkate alinarak sunulmasina olanak veren bir
analiz yontemi oldugundan s6z etmektedir.

Calismada betimsel analiz siireci baglamadan analiz oncesi hazirlik siireci gergeklestirilmistir. Bu
asamada katilimcilarla yapilan gériismeler kayit cihazlarindan dinlenerek yaziya dokiilmiistiir. Dokiimii yapilan
ses kayitlar1 goriisme dokiimii formuna aktarilmistir. Dokiimler birinci yazar tarafindan yapilmis, ikinci yazar ise
dokiimlerin dogrulugunu ses kayitlarindan kontrol ederek dogrulamistir. Gériisme dokiimii formu goériisme tarihi,
goriisme yeri gorisiilen kisi bilgileri gibi baglamsal bilgiler, betimsel indeks ve goriismeci notu bdliimlerinden
olugmaktadir. Bahsedilen bu ii¢ unsur gériisme dokiimii formunda farkli renklerde isaretlenerek belirtilmistir.
Katilimeilarinin goériisme sirasinda vurguladiklar: 6nemli goriilen sozciikler belirlenmis ve betimsel indeks olarak
isaretlenmistir. Analiz dncesinde goriisme dokiimlerinin yapilmasi, dokiimlerin dogrulugunun baska bir g6z
tarafindan kontrol edilmesi, betimsel indekslerin olusturulmasi ve goriismeci notlarinin tutulmasi betimsel analizin
onemli baslangi¢ asamasi olarak goriilmektedir.

Analiz oncesi hazirliklar yukarida belirtildigi gibi yapildiktan sonra aragtirmanin analiz asamasina
gecilmistir. Betimsel analiz 4 temel asama takip edilerek yapilmstir. Tlk olarak arastirma konusu ile ilgili literatiir
taranmis, taranan literatiirden edilen bilgiler, arastirma sorusu ve goriigme dokiimlerinden yola ¢ikarak smnif igi
istenmeyen davranislar ve bag etme stratejileri ile ilgili temalar ve veri analizi ¢cergevesi olugturulmaya caligilmistir.
Bu asamada o6ncelikle verilerin hangi temalar altinda siniflanacagi ve yorumlanacagi belirlenmeye caligilmistir.
Daha sonra elde edilen veriler belirlenen temalar altinda belli bir mantik ger¢evesinde se¢ilerek anlamli bir sekilde
bir araya getirilmistir. Ardindan elde edilen temalar adlandirilip tanimlanmis ve yiizde ve frekans degerleri
verilerek tablolastirilmistir. Yiizde ve frekans degerleri nicel analiz tiirlerini ¢agristirsa da nitel arastirmalarda bu
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tiir (istatistik, grafik, tablo vb.) sayisal analizlerin yapilmas1 miimkiindiir (Denzin & Lincon, 2005). Temelde nitel
aragtirmalarda bu tiir sayisal degerlerin kullanilmasinin giivenirligi arttirma, yanlilig1 azaltma ve temalar arasinda
kargilagtirma yapma imkani sagladigi bilinmektedir (Yildirnm & Simsek, 2005). Tanimlar yapildiktan sonra
aragtirmaci gerekli ve dnemli gordiigii yerlerde dogrudan alintilara yer vererek temasini detaylandirmistir. Ve son
olarak dogrudan alintilarla desteklenmis olan aragtirma bulgulart neden sonug iligkisi icinde aciklanmus,
iliskilendirmis ve yorumlanmistir.

inandiricihk Calismalar:

Bilimsel arastirmalarin en Onemli &zelliklerinin basinda inandiricilifn gelmektedir. Arastirmacilar
gegerlik ve giivenirlik kavramlarini inandiriciligr arttiran en dnemli unsurlar arasinda gostermislerdir (Daymon &
Holloway, 2010; Seale, 1999). Nitel arastirmalarda gecerlik ve giivenirlik kavramlar1 genel olarak inandiricilik,
aktarilabilirdik, tutarlilik ve teyit edilebilirlik kavramlari ile agiklanmaktadir (Golafshani, 2003; Yildirim &
Simsek, 2005)

Aragtrmanin  kapsam gecerligini saglamak amaciyla goriigme sorulari iki yazar tarafindan
degerlendirilmigtir ve alan uzmani bir akademisyenin daha goriigiine sunulmustur. Degerlendirme sonrasi
sorularda yer alan problem davranig kelimeleri sinif i¢i istenmeyen davranislar olarak degistirilmistir ve son hali
verilmistir. Ayrica gorisme formu gelistirilirken i¢ gegerligi arttirmak adina ilgili literatiir taranmig ve temalarin
olusturulmasinda kullanilabilecek kavramsal c¢er¢eve olusturulmustur. Arastirmada verilerin dokimii ilk
aragtirmaci tarafindan yapilmis ikinci aragtirmaci tarafindan kontrol adilmis ve daha sonra alanda uzman bir kisi
tarafindan dokiimler kontrol edilmistir. Goriismelerden elde edilen veriler kodlandiktan sonra ikinci yazar
tarafindan kontrol edilmis ve iki kodlayict arasinda giivenirlik saglamak i¢in “gilivenirlik = goriis birligi / goriis
birligi + goriis ayriligi X 100” formiilii uygulanmistir (Huberman & Miles, 1994). Yapilan bu islemin ardindan
giivenirlik yiizdesi yiiksek bulunmus ve kiiciik ayriliklar iizerinde de uzlasma saglanmistir. Boylelikle kodlayicilar
arasi tutarlik saglanmistir. Arastirmada ayrica katilimei teyidi yontemine bagvurulmustur. Bu yontemde
kodlamalar yapildiktan ve temalar olusturulduktan sonra katilimeilardan bulgularin dogrulugu yoniinden teyitleri
istenmistir. Maxwell (2005) bu yontemin yanlig anlagilmalarin ve yorumlamalarin dniine gegmeyi saglayacak en
onemli yol oldugunu belirtmistir.

Tiim bunlarin yar1 sira goriisme baslamadan gerekli etik izinler alinmistir. Ayrica goriisme sirasinda
katilimcilarin giivenini kazanmak adina arastirmaci kendini tanitmis, arastirmanin amacindan bahsetmis ve elde
edilen ses kayitlarinin gizliliginin nasil saglanacagindan bahsetmistir. Goriisme sonrasinda katilimcilarin
goriiglerinin yonlendirilmemesi adina sorgulayict ve yonlendirmeci olabilecek ifadelerden kagimilmis ve kisisel
yorumlara ve onaylamalara yer verilmemeye dikkat edilmistir. Goriigmelerin tamami oldugu gibi analiz edilmis
ve higbir degisme yapilmamistir. En sonunda teyit edilebilirlik agisindan tiim bu asamalar ayrintili olarak
raporlanmisgtr.

Arastirmaci

Aragtirmaci 6zel egitim lisans mezunudur ve arastirmanin yapildigir donemde yiiksek lisans yapmaktadir.
Egitim siireci boyunca sinif yonetim, iistlin zekali cocuklar ve nitel arastirma yontemlerine yonelik dersler almistir.
Bunun yani sira iistlin zekali ve yetenekli ¢cocuklara yonelik projelerde uygulamali egitimlere dahil olmus ve farkli
projelerde arastirmact olarak gorev yapmustir. Nitel arastirmalarda arastirmacinin siiregteki rolii dnemlidir. Bu
kapsamda birinci yazar katilimcilarin belirlenmesi, goriismelerin yapilmasi ve analizi siireglerini yerine getirmistir.
Gergeklestirilen tiim bu siiregler ikinci yazarin danigmanliginda yiiriitilmistiir.

Bulgular

Ayristirilmis egitim ortamlarinda iistiin zekal ve yetenekli 6grencilerin sergilemis oldugu istenmeyen
sinif i¢i davraniglar ve 6gretmenlerin bu davranislara yonelik bag etme stratejilerinin belirlenmesinin amaglandigi
caligmanin bu boliimiinde goriismelerden elde edilen veriler sonucunda ortaya ¢ikan bulgular arastirmanin
belirtilen amacina ve arastirma sorularina gore olusturulan iki ana tema altinda simiflandirilmigtir. Siniflandirmalar
sonrasi bulgular ana tema ve alt temalara ait olmak {izere frekans ve yiizdelik degerleri verilerek tablolastirilmistir.
Bu cercevede sinif ici istenmeyen davranmiglar ve basa ¢ikma stratejileri ana temasi altinda alt temalar
smiflandirilmis ve alintilara yer verilerek rapor edilmistir.

Smif i¢i istenmeyen Davramslara Yonelik Katihmel Goriisleri
Tablo 2’de katilimcilarn ayristirilmis egitim ortamlarinda iistiin zekali ve yetenekli dgrencilerin

sergiledigi istenmeyen davraniglara ait ana tema ve alt temalar yer almaktadir. Tema ve alt temalar yiizdelik ve

Inci & Bayrakg1 2022, 23(4)



USTUN ZEKALI VE YETENEKLI OGRENCILERIN SINIF iCi ISTENMEYEN DAVRANISLARI VE 900
OGRETMENLERIN BASA CIKMA STRATEJILERI

frekans degerleri verilerek &zetlenmistir. Ardindan goriigme sirasinda katilimcilarin sdylemlerinden dogrudan
alintilar yapilarak tema ve alt temalar 6rneklendirilmistir.

Tablo 2
Sumif I¢i Istenmeyen Davranislar ile Iigili Katilimer Goriisleri
Temalar Alt Temalar f %
Inate1 ve kars1 koyucu davranislar 8 20
Otoriteye kars1 gelen, itaat etmeyen 7 16
Yerinde duramama/hiperaktivite 7 16
Katilimcilarm sinif i¢i davranig ?e.:rs .konusu disinda islerle ugrasma 5 12
et o . zinsiz konusma 4 9
sorunlarina iliskin goriisleri Asirt kaygr 4 9
Saygisizlik/simariklik 3 7
Konudan ilgisiz/gereksiz konusma 3 7
Saldirgan davranislar 1 2
Asirt sikayetei tutumlar 1 2
Toplam 43 100

Tablo 2’de gorildiigii ilizere katilimcilar en fazla inat¢i ve karst koyucu davraniglarla (%20)
karsilagtiklarini ifade etmislerdir. Otoriteye kars1 gelme (%16), yerinde durama/hiperaktivite (%16), ders konusu
disinda islerle ugrasma (%12), izinsiz konusma (%9), asir1 kaygi (%9), saygisizlik (%7), saygisizlik/simariklik
(%7), konudan ilgisiz/gereksiz konusma (%7), saldirgan davraniglar (%2) ve asirt sikdyet¢i tutumlar (%2)
ogretmenlerin belirttigi diger istenmeyen davranis oriintiileri olarak kargimiza ¢ikmaktadir. Asagida alt temalara
yonelik one ¢ikan katilimer ifadelerine yer verilmistir.

Inatci ve Karsi Koyucu Davranislar

08 kodlu katilimer iistiin zekal ve yetenekli dgrencilerin kendi dogrularmin oldugunu ve bundan bagka
¢Oziimlerin dogru olmadig: yoniindeki diisiinceleri oldugunu ve bu diisiincelerden dolay1 ¢ogu zaman inat¢i ve
kars1 koyucu olduklar su sozlerle ifade etmistir:

..Ogrencim belli sorunlara kendince ¢ikarimlarda bulunup ¢dziimler iiretiyor. Bu ¢dziimler beklenenin
d1§.1nda ¢dziimler. Genel ¢6ziim yollarindan farkli olmasi diger kisiler tarafindan yadirganiyor. Ogrencim
ise bu genelden farkli olarak bu ¢6ziimiin dogru oldugunu disiiniiyor. Ve bu konuda ¢éziimiin dogru
oldugu konusunda inatg1 tutumlar sergiliyor...”

013 ise dgrencisinin kars1 koyucu ve inat¢1 davranis driintiilerini sdyle belirtmistir:

“...verdigi kararlardan kimse onu geri ¢eviremez. Ne diyorsa odur. Asirt inatgidir. Kendi kararlarina da
sayg1 gosterilmesini ister ve kimsenin bu kararlara karigmasini istemez. Bu da kendisine bazi seyleri ifade
etmemiz konusunda sorunlara neden olmaktadir. Otoriteye karsi gelme Ve asirt inat en belirgim problem
davranis...”

Otoriteye Karst Gelen, Itaat Etmeyen

Goérugmelerden elde edilen veriler incelendiginde 6gretmenlerin tstiin zekali ve yetenekli 6grencilerin
otorite tanimama ve otoriteye itaat etmeyen davraniglara sahip olduklar1 ortaya ¢ikmigtir. Ornegin O12 kodlu
katilimc1 6grencisinin sahip oldugu bu 6zelligi sdyle vurgulamistir:

“...bir oyunda ya da yapilan sinif i¢i etkinliklerde her zaman s6z sahibi olmak istiyor. Hep kendi
yaptigiin kabul edilmesini istiyor. Her oyunun lideri olarak kendisini goérmek istiyor. Hep ilgi odag1
olmak, begeni kazanmak ve takdir edilmek isteyen bir 6grencidir. Sinifta bu sekilde davranislar1 da oluyor
ve ders en istemediginiz yerinde ders boliinebiliyor vs. ilgi ve dikkatleri hep lizerine ¢ekmek istiyor...
Asir lider olma istegi ve benmerkezcilik diirtiisii gok 6n plana ¢ikiyor. Kurallara uymak yerine kendi
kurallarma uyulmasi gerektigine inaniyor. Herkesi yonlend1rmeye calistig1 icin arkadaslartyla siirtiisme
yasiyor. Ogretmenin sdyledigi kurallara uymaktan hoglanmiyor. ..

Yerinde Duramama/ Hiperaktivite

Katilimeilarin 7’si tstiin zekali ve yetenekli 6grencilerin smif igerisinde yerinde durmadiklarini ve
hiperaktivite durumlarinin yiiksek oldugundan bahsetmislerdir. Ornegin O13 kodlu katilimci bu davraniglar su
sozlerle 6rneklemistir:
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“...0 kadar hareketli bir ¢ocuk ki onun enerjisine ve aklina yetismek zor. Bu enerjiden olsa gerekli sinif
icerisinde bir tiirli hakim olunamiyor ona. Siirekli hareket edip bir seyler yapmak istedigi i¢in de
arkadaglarinin ilgisini ¢ekiyor. Bu da dersin igleyisinden tutun, sinif hakimiyetine kadar her seyi direk
etkiliyor.”

040 kodlu katilimer ise siirekli hareket halinde olma durumunu ve bu durumun yarattigi smnif igi
problemleri soyle agiklamistir:

“...yerinde oturamama ve siirekli hareket halinde olma durumu ¢ok sik goriilityor. Buna ek olarak her
konuda bir fikri var ve s6z almadan bu fikirleri sdylemeye kalkisiyor. Yani siirekli konusma istegi var.
Sinifta etkinlikler sirasinda smifta gezinmeye kalkiyor, bu da smif yénetimini zorlagtirtyor.”

Ders Konusu Disinda Islerle Ugrasma

07 kodlu égretmen &grencilerinin ders konusu disinda islerle ugrasma davranislarina iliskin diisiincelerini
sOyle ifade etmistir:

«...etkinlik konular1 ilgisini cekmediginde siirekli ugrasacak baska bir seyler bulur. Ilgi alanlari cok genis
bir yelpazeyi kapsadigindan ilgisi siirekli baska yonlere kayiyor. Arkadaglarini da farkli konular iizerine
odaklamaya ¢alisinca sinifta bir kargasaya ve diizensizlige sebep oluyor. Bu da etkinlikleri tam olarak ve
zamaninda bitirmemize engel oluyor.”

Tzinsiz Konusma vb. Davranislar
032 kodlu dgretmen izinsiz konusmaya dayali sorunlari sdyle ifade etmektedir:

“...Asir1 tez canli oldugu i¢in izinsiz bir sekle yani s6z almadan tiim sorulara kendisi cevap vermek
istiyor. Arkadaslart s6z almay1 beklerken bir sorunun yanitini veya diisiincesini s6z almaya g¢alisan
arkadaslarini g6z ardi ederek hemen kendisi sdyliiyor. Boyle olunca da arkadaslar1 ve kendisi arasinda bir
stirtiisme basliyor. Bu da smif igerisinde otorite bozuklugu baslatmaya yetiyor.”

015 kodlu dgretmen izinsiz konusmaya dayal1 sorunlari su sekilde ifade etmektedir:

“...ders sirasinda tiim gerekenleri bildigi igin ¢ok sabirsiz bir sekilde izin almadan konusuyor. Bu da
dersin gidisini ve diger dgrencileri engelliyor.”

Konudan flgisiz Konusma

012 kodlu dgretmen konudan ilgisiz konusmaya yénelik gozlemledigi 6grenci davranislarmi soyle ifade
temektedir:

“...biz smifta 6grencilerle etkinlik veya sonuglart hakkinda konusmalar yaparken konusma sirasi ona
geldiginde o yapilan etkinlikle alakas1 olmayan ¢ok farkli ve sira dis1 konulara fikirlerden ve olaylardan
bahsediyor. Sanki o ortamda yapilanlar ile alakas1 yokmus gibi davraniyor. Bu da konu disina sagilmalari
hizlandirtyor. Yeniden ayni konu iizerine dikkatleri toplamaya ¢aligmak benim agimdan ¢ogu zaman
yorucu olabiliyor.

Saygisizhk/Stmariklnk
07 kodlu dgretmen saygisizliga dayali sorunlari su sekilde ifade etmektedir:

“...genellikle kendi bildigini yapmaktan ¢ekinmez. Bu yilizden de kendi dogrularini insanlara kabul
ettirmeye calisir. Karigisindaki insanin onun diisiincelerini kabul etmedigini gérdiigiinde ona karsi saygt
kuralarini hige sayan tepkiler verebiliyor.

038 kodlu dgretmen de saygisizlik ve simariklik ile ilgili gdzlemlerini sdyle belirtmektedir.

«...Ogrenciler veliler tarafindan fazlaca simartiltyor. Cocuklar egoist yetisiyor. Diinyanin kendi etrafinda
dondiigiinii saniyor. Boyle olmadigimi siifta goériince sinifta problem ¢ikarmaya basliyorlar. Simariyor
ve hatta bazen dikkat ¢ekmek i¢in sagmaliyorlar. Kendilerinin ¢ok ama ¢ok 6zel olduklarini saniyorlar.”

Asirt Kaygt

02 kodlu 6gretmen asir1 kaygi diizeyinden kaynakli davranis problemlerinden sdyle bahsetmektedir:
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“...kendisinin ders basarisi vb. ¢ok iyi olmasina ragmen bazi durumlarda herkesi sasirtacak basit tepkiler
verebiliyor. Cok karmasik beceri gerektiren konularda en olumlu davranis1 sergilerken, basit konularda
ilging hatalar yapabiliyor. Sanirim basit gordiigii i¢in ciddiye almadigindan kaynakli bir durum olsa
gerekli. Bunun yaninda bir seyi basaramayacagini diigiiniiyorsa o konuda hicbir girisimde bulunmuyor.
Bazen de yapamadigi konuya ¢amur atmaya kalkiyor.”

019 kodlu dgretmen asir1 kaygi diizeyinden kaynakli davranis problemlerinden sdyle bahsetmektedir:

“...hirs diizeyleri asir1 yliksek ve her seyi milkemmel yapmak istedikleri icin bazi konularda asir1 kaygi
diizeyine ulasabiliyorlar. Her seyi miikemmel yapmaya kalktiklari igin siireleri yetmiyor. Aslinda
bildikleri seyleri bile sirf bu kaygi diizeyinden dolay1 yapamiyorlar bu yiizden de basarilar1 diigebiliyor.
Bazen aile beklentisi de isin i¢ine karigsinca daha fazla kaygi duyuyorlar. Bu kaygi aslina bakilacak olursa
basarilarina ket vuruyor ¢ogu zamanlar.”

Saldirgan Davraniglar

Calismaya katilan 020 kodlu 6gretmen dgrencilerinin saldirganlik davramslarma iliskin diisiincelerini
sOyle ifade etmislerdir:

“...genellikle uyumlu ve ikili iliskilerinde ne istedigini bilen birisi. Cogu zaman boyle olsa da isine
gelmeyen ya da hosuna gitmeyen durumlarda saldirgan davranislar goriilebiliyor. Bu da hem kendisine
hem de arkadaslarina zarar veriyor.”

Smif i¢i Istenmeyen Davramslarla Bas Etme Stratejilerine Yonelik Katihme1 Gériisleri

Tablo 3’te katilimeilarin ayrigtirilmig egitim ortamlarinda istiin zekali ve yetenekli 6grencilerin
sergiledigi istenmeyen davranislarla bas etme stratejilerine ait ana tema ve alt temalar yer almaktadir. Tema ve alt
temalar yiizdelik ve frekans degerleri verilerek Ozetlenmistir. Ardindan goriisme sirasinda katilimeilarin
soylemlerinden dogrudan alintilar yapilarak 6rneklendirilmistir.

Tablo 3
Sumif I¢i Istenmeyen Davranmislarla Bas Etme Stratejileri
Temalar Alt Temalar f %
Ceza/odiil verme 12 28
Problemin nedenini 6grenme 9 21
. . Kurallar koyma 7 16
Smif i¢i davranis sorunlarina ydnelik . g . ..
o 7 Ailelerle goriigme ve rehberlik destegi alma 5 12
kullanilan bag etme stratejileri .
Gormezden gelme 5 12
Motive edici etkinlikler yapma 3 7
Mesleki yeterlilik arttirma 2 5
Toplam 43 100

Tablo 3’te goriildiigii tizere katilimeilar iistiin zekali ve yetenekli 6grencilerin smif i¢i istenmeyen
davraniglarina yonelik en ¢ok 6diil/ceza stratejisini (%28) kullanmaktirlar. Problemin nedenini 6grenme (%21),
kurallar koyma (%16), aile ile goriisme (%12), gormezden gelme (%12), motive edici etkinlikler yapma (%7) ve
mesleki yeterlilik arttirma (%5) 6gretmenlerin bagvurdugu bir diger bas etme stratejileri olarak ortaya ¢ikmaistir.

Ceza/Odiil Verme

012 kodlu égretmen grencilerinin davramglariin ¢dziimiinde ceza/odiile iliskin diisiincelerini sdyle
ifade etmistir:

“...sinif icerisinde onunla bir seyler yapmakta ¢ok zorlaniyoruz. Onun davranislarim1 kontrol altina
alabilmek i¢in genellikle ddiiller ve pekistireg tariflerinden yararlaniyoruz. Gerektigi durumlarda da ceza
tarifelerini de uyguladigimiz oluyor.”

016 kodlu 6gretmen dgrencilerin smif icerisinde sergiledikleri problem davranislarinin ¢dziimiinde
ceza/ddiile iliskin diisiincelerini soyle ifade etmistir:

«... Ogrencim sinif igerisinde farkli problem davramslar sergileyebiliyor. Bununla bas etmek igin farkli
yontemler kullantyorum. Oncelikle ceza yontemini kullandim. Daha ¢ok etkinliklerden mahrum birakma
olarak gelisti bu. Ama bu pek ise yaramdi daha sonra 6diil yontemini kullanmaya basladim. Sonradan
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fark ettim ki 6grenciler daha da motive oldular hem diger 6grencilerde bunu fark ettiler ve 6diil almak
icim olumlu davraniglara yoneldiler. Boylelikle daha olumlu bir sinif iklimi olustu.”
Problemin Nedenini Ogrenme

033 kodlu dgretmen iistiin zekali ve yetenekli ogrencilerinin davramislarimin simf igi istenmeyen
davranislarin ¢éziimiinde problemin nedenini 6grenme stratejisine iligkin diisiincelerini sdyle dile getirmistir:

“...genelde onu anlayabilmek icin ve sorunlarini ¢ézebilmek i¢in ¢ok ayrmtili olarak konuya hakim
olmamiz gerekiyor. Bir durumu en karmasik hale getirmeden basa c¢ikmakta zorlandigi i¢in en son
raddede kargimiza geliyor ve ancak onun problemlerinin nedenlerini ¢ok ayrmtili bir sekilde
inceleyebilirsem bir ¢6ziim tiretebiliyorum”.

019 kodlu katilimer ise bu durumu su sozleri ile dile getirmistir.

«...Onceleri sadece uyarma ydntemini kullantyordum yani sadece yapma etme gibi sézler sdyliiyordum
ama bu davranista azalmaya neden olmadi. Sonralar1 boyle demek yerine nedenini bulmaya calistim.
Boylelikle problem davranisa neden olan sebebi buldugumda ve ortadan kaldirdigimda problem
davranislarda azalma gozlemledim.”

Kurallar Koyma

029 kodlu dgretmen dgrencilerinin davranislarinin ¢dziimiinde kurallar koymaya iliskin diisiincelerini
sOyle ifade etmistir:

“...onun simif igerisinde ya da disinda istemedigimiz davranislarina karsi kurallar koyuyorum. Zeki ve
kisi haklarina saygi duyuyor. Kendisine de saygi duyulmasini istedigi igin verdigi s6zde durabilmek i¢in
kurallara mutabik kaliyoruz.”

01 kodlu 8gretmen dgrencilerinin davranislarinin ¢dziimiinde kurallar koymaya iliskin diisiincelerini su
climlelerle vurgulamistir:

“...Kurallar koydugumda ve uymayanlarin ne gibi ceza uyanlarin ne gibi 6diil alacagini net bir sekilde
belirttigimde bu dgrencilerde olumlu davranislar artmaya bagladi.”

Ailelerle Goriisme ve Rehberlik Destegi Alma

031 kodlu 6gretmen dgrencilerinin davranislarmin ¢dziimiinde ailelerle goriismeye iliskin diisiincelerini
sOyle belirtmistir:

“...kalabalik siniflarda 6grencilerin problem davranislari ile bas etmekte kimi zaman zorlandigim
durumlar oldu. Bu tiir ¢ocuklarin farkli 6zelliklere sahip oldugunu da bildigim i¢in son zamanlarda
cocuklarin bu problem davranislar1 yok etmek i¢in pdr destegi aldim. Hatta pdr uzmanimiz eger problemin
6nemli bir boyutta oldugunu diisiiniirse aile ile de is birligine gegebiliyoruz.”

Gormezden Gelme

025 kodlu 6gretmen dgrencilerinin davramislarinin ¢éziimiinde gérmezden gelmeye iliskin diisiincelerini
sOyle ifade etmistir:

“...smifta onun sorun yaratan davranislarini genelde gérmezden geliyorum. Diger tiirlii daha ¢ok ilgi
bekliyor ve bu sefer de sinif diizeni kayboluyor.”

Motive Edici Etkinlikler

04 kodlu o6gretmen ogrencilerinin davramslarmin ¢oziimiinde motive edici etkinliklere iliskin
diisiincelerini sdyle ifade etmiglerdir:

“...genellikle sorunlarin ¢dziimiinde onun hosuna giden seyleri kullantyorum. Onu motive edecek ve
ilgisini ¢eken seylere ¢ok daha derin ilgi gosterdigi i¢in bu benim i¢in énemli bir koz gérevi goriiyor.”

Mesleki Yeterlik Artirma

04 kodlu 6gretmen oOgrencilerinin davranislarinin ¢dziimiinde mesleki yeterligi artirmaya iliskin
diisiincelerini soyle dile getirmistir:
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“...sinif icinde sorunlarin ¢oziimii noktasinda ¢ok fazla istiin yetenekli 6grenci deneyimine sahip
olmadigim igin etkili olamadigimi diigiiniiyorum. Bu anlamda daha etkili sorun ¢6ziimii i¢cin mesleki
yeterlik anlaminda iistiin yetenekliler egitimi ile ilgili kisisel gelisimimi tamamlamaya ¢alistyorum.”

Tartisma

Bu calismada ayristirilmis siniflarda egitim faaliyetlerine devam eden distiin zekali ve yetenekli
ogrencilerin sinif i¢i istenmeyen davranislari ve 6gretmenlerin bu davranislarla bag etmede kullandiklart stratejiler
belirlenmeye calisilmistir. Alanyazinda iistiin zekali ve yetenekli dgrencilerin 6zellikle ayrigtirilmis siniflarda
sergilemis oldugu smif i¢i istenmeyen davraniglar ve bu egitim ortamlarinda derse giren &6gretmenlerin
basvurduklari bag etme stratejileri ile ilgili sinirh sayida ¢aligma bulunmaktadir (Borland, 2003; Kesner, 2005;
Markusic, 2019). Bu nedenle arastirmaya ait bazi bulgular genel egitim simiflarina devam eden &gretmen ve
ogrenciler ile yapilan istenmeyen siif i¢i davranislar aragtirmalari ile tartisilarak benzerlik ve farkliliklar
vurgulanmaya c¢alisilmistir.

Katilimcilarla yapilan goériismelerden elde edilen bulgulara gore iistiin zekal ve yetenekli 6grencilerin en
fazla sergiledigi istenmeyen smif i¢i davranig inat¢1 ve karsi koyucu davranislar olarak belirlenmistir. En ¢ok
karsilagilan bu istenmeyen siif i¢i davranis disinda istiin zekali ve yetenekli 6grencilerin sergilemis oldugu diger
smif i¢i probleme neden olan davranislar ise itaatsizlik, saldirgan davranislar, simariklik, hiperaktivite, izinsiz
hareketler yapma, saygisizlik, sorumluluktan kagma gibi davranislar oldugu goriilmiistiir. Bu davranislar ele alan
ve bunlara yonelik ¢dziim 6nerileri gelistiren 6gretmenlerin kullandig1 bas etme stratejileri ise; ceza/6diil kullanma,
problemin nedenini 6grenme, ailelerle goriisme ve rehberlik servisinden destek alma, gérmezden gelme, kurallar
koyma, motivasyon artirici etkinlikler diizenleme ve mesleki yeterlilikleri arttirmaya yonelik girisimlerde bulunma
olarak belirlenmistir. Ustiin zekal ve yetenekli dgrencilerin sergilemis olduklar1 bu smif i¢i istenmeyen davranis
oriintiileri iistiinliigiin beraberinde getirdigi bir takim bireysel farkliliklardan kaynaklanabiliyor olabilecegi gozden
kagirtlmamalidir.

Ustiin zekal1 ve yetenekli 6grencilerin inatc1 ve otoriteye kars1 koyucu davranislar: bu 6grencilerin liderlik
ozelliklerini tastyor olmalarindan kaynaklanabilir (Ozbay, 2013). Ustiin zekali ve yetenekli dgrencilerin otorite
figliriiyle ¢atigsmalart ve kurallarin dayatilmasindan hoslanmamalar1 davranigsal problemler dogurabilir (Delisle
vd., 1987). Arastirmanin bu bulgular1 Wagale’nin (2001) iistiin zekali ve yetenekli 6grencilerin inatg1 ve baskin
davranislar sergilemelerinin kimi zaman sinif i¢i istenmeyen davranislara sebep oldugundan bahsettigi arastirmasi
ile paralellik gostermektedir. Ustiin zekali 6grencilerin otoriteyi kabul etmeme ve karsi ¢ikma dnemli bir sebebi
de en dogruyu kendilerinin diisiindiigiine olan inanglar1 ve digerlerinin diisiincelerini zor kabullenmeleri olarak
goriilebilir (Cetinkaya vd., 2012; Markusic, 2012). Mares (1991) ise bu 6grencilerin siniflarinda bireysel
dzelliklerinden kaynakli kural ¢igneme davranislar1 sergilediklerini belirtmistir. Ustiin zekali ve yetenekli
ogrencilerin sinifta 6gretmenine ve akranlarina karsi inat¢1 ve karsi koyucu davranislarinin ardinda bu 6grencilerin
yiiksek standartlar belirleme 6zelliklerinin oldugu sdylenebilir. Bencik ve Metin (2006) bu 6grencilerin yiiksek
standartlarindan dolay1 arkadaglarinin Onerilerini dinlerlerse sorun yasayabilecekleri kaygisi tasidiklarimi
belirtmektedirler. Aragtirmanin bu bulgusunun bu agilardan alanyazin ile benzerlik gosterdigi soylenebilir.

Ders konusu diginda islerle ugragsma ve konudan ilgisiz ve gereksiz konugma iistiin zekali ve yetenekli
ogrencilerin istenmeyen sinif i¢i davraniglarindan diger 6rnekler olarak karsimiza ¢ikmaktadir. Arastirmanin bu
bulgulart ilgili literatiir ile paralellik gostermektedir (Citil & Ataman, 2018; Gokden-Kaya & Ataman, 2017; Sezer,
2015). Bu davranis oriintiileri tstiin zekali ve yetenekli 6grencilerin hizli 6grenme, ¢abuk sikilma ve yaraticilik
ozelliklerinin beraberinde getirmis oldugu sonuglar olarak degerlendirilebilir. Ustiin zekali ve yetenekli 6grenciler
rutin gorevlerden ve siirekli tekrarlayan davranis Oriintiilerin sikilabilir ve farkli etkinliklere yonelebilirler
(Markusic, 2019; Montgomery, 2003). Citil ve Ataman (2018) arastirmalarinda bu durum ile ilgili olusabilecek
sorunlar1 “iistiin zekali ve yetenekli 6grenciler kendi ilgileri disindaki dersleri dinlerken sikilabilir ve ilgilerine
gore farkli konulara yonelebilirler” sozleriyle agiklamistir. Bu durum 6grencilerin derse karsi ilgisiz olmasi ile de
ogretmenler tarafindan iligkilendirilebilir. Borland (2003) ve Kesner (2005), tarafindan yiiriitiilen ¢alismalarda
egitiminde zenginlestirme yapilmayan istiin zekali ve yetenekli 6grencilerin ¢abuk sikildigi ve baska seylerle
ugrastigi seklindeki bulgulari arastirma ile oOrtiismekle birlikte bu &grencilere yonelik belirli 6lgiide
zenginlestirmenin yapildigi siniflarda bile bu tiir davranig Oriintiilerinin yasanabilecegi bulgusu diger
aragtirmalardan bu agidan farklilasmaktadir. Yine genel egitim siniflarinda iistiin zekali ve yetenekli 6grencilere
yonelik yiiriitiilen ¢aligmalar sinifta bekleme olgusunu ortaya ¢ikarmistir (Peine & Coleman, 2010). Sinifta
bekleme olgusu bu 6grencilerin sikilmalarina ve istenmeyen davranislar sergilemesine neden olabilir (Akar, 2015).
Ustiin zekal ve yetenekli 6grenciler akranlarindan hizli 6grenme egilimi gosterirler ve arastirmalar bu 6grenciler

Inci & Bayrakg1 2022, 23(4)



USTUN ZEKALI VE YETENEKLI OGRENCILERIN SINIF iCi ISTENMEYEN DAVRANISLARI VE 905
OGRETMENLERIN BASA CIKMA STRATEJILERI

smifa gelemden 6nce miifredatin %40 ile %60’1m1 bildiklerini ortaya koymaktadir (Coleman & Cross 2005). Bu
da iistiin zekali ve yetenekli 6grencilerin kimi zaman derse ilgisiz olmasina ve beklemeden kaynakli sikkinlik ve
bikkinlik gostermelerine sebebiyet verebilir (Peine & Coleman, 2010; VanTassel-Baskha & Stambaugh, 2005).

Aragtirmada iistiin zekali ve yetenekli 6grencileri asir1 kaygi sikayetci tutumlari da belirtilen istenmeyen
davranislar arasinda gosterilmektedir. Cetinkaya ve digerleri (2012) iistiin yetenekli 6grencilerin liderlik
ozelliklerinden kaynaklanan sinif ici olumsuz davranislarini konu edinen ¢alismasinda sinif i¢i problemlerin iistiin
yetenekli 6grencilerin mitkemmeliyetci 6zelliklerinden kaynaklandig1 yoniinde bulgular sunmaktadir. Bu durumun
istiin zekali ve yetenekli bireylerin mitkemmeliyetcilik 6zelliklerinden kaynaklandigr diisiiniilebilir. Nitekim
aragtirmalar {stiin zekali ve yetenekli Ogrencilerin simif i¢i davranigs problemlerinin biyiikk ¢ogunlugunun
miikkemmeliyetgilik 6zelliklerinden kaynaklandigini ifade etmektedir (Ataman, 2009; Cetinkaya vd., 2012; Citil &
Ataman, 2018; Pfeiffer & Stocking, 2000). Bu 6grenciler milkemmeliyetgi olduklarindan dolay yanlis yapmaktan
korkarlar dolayistyla takinti diizeyinde yanlistan kaginma egilimi gosterebilirler (Callard-Szulgit, 2010). Ustiin
zekal 6grencililerin bu 6zellikleri ¢ok belirgin hale geldiginde olumsuz miikemmeliyetcilik durumunun ortaya
¢iktigindan bahsedilebilir. Olumsuz mitkemmeliyetcilik beraberinde kaygi, bir seyden memnun olmama, verilen
odevleri vaktinde teslim etmeme ve bazen de sorumluluklardan kaginma olarak karsimiza ¢ikmaktadir (Adderholt
& Jan, 1992; Ozbay, 2013).

Aragtirmada katilimcilarin belirttigi diger sinif i¢i istenmeyen davranis Oriintiileri ise hiperaktivite, izinsiz
konusma ve saygisizlik olarak belirtilmistir. Ustiin zekal ve yetenekli dgrenciler cevresinde bulunan akranlarindan
zihinsel olarak daha ileride olduklarinin farkinda olduklar i¢in bu dgrencilerin asir1 6zgiivenli hareketleri kimi
zaman saygisizlik, kendini begenmislik ve simariklik olarak diisliniilebilmektedir (Ataman, 2009). Ayrica bu
ogrencilerin asir1 hareketli davraniglart 6gretmenler ve bazen de veliler tarafindan siklikla sikayet edilen
davranislar olarak karsimiza cikmaktadir. Oyle ki bu asirn hareket oriintiileri ¢ogu zaman dikkat eksikligi ve
hiperaktivite bozuklugu ile karistirilmakta ve ilag kullanimina varacak kadar farkli ¢6zlim yollar1 denenmektedir
(Daglioglu, 2014; Silverman 1994; Webb et al., 2005). Yildirim (2012) yaptigi ¢aligmada iistiin zekali ve yetenekli
ogrencilerin normal gelisim gdsteren akranlarina kiyasla daha fazla hareketli oldugu ve dikkat eksiligi yasadigini
belirtmektedir. Bu 6grencilerin zihinsel enerjileri kadar fiziksel enerjileri de akranlarina gore fazla olabilmektedir.
Bu nedenle ilgileri hareket etme egilimlerinden dolay1 ¢abuk dagilabilir ve asirt hareketli davraniglara sebebiyet
verebilir (Delisle vd., 1987; Pfeiffer & Stocking 2000).

Aragtirma bulgulan incelendiginde 6gretmenlerin sinifta istenmeyen davraniglar ile bas etmek igin
onleyici yontemlerden ziyade 6diil/ceza verme, kurallar koyma, aile ve rehberlik servisi ile goriisme gibi davranis
ortaya ¢iktiktan sonra bu istenmeyen davraniglar ile bas etme yolunu segtikleri dikkat ¢cekmektedir. Bu bulgular
Sezer (2015) ve Gokden-Kaya ve Ataman (2017) tarafindan yapilan arastirmalarin bulgulariyla 6rtiismektedir.
Katilimcilar istenmeyen davraniglara yonelik aile ve rehberlik servisiyle is birligi yapmaktadir. Bu yontem sadece
stlin zekall ve yetenekli dgrencilerin sergiledigi olumsuz davraniglara yonelik degil normal gelisim gosteren
Ogrencilerin istenmeyen davranislarina yonelik de basvurulan bir bas etme stratejisi olarak kullanildigi
goriilmektedir (Sadik, 2006).

Aragtirmanin bulgular1 géz 6niine alindiginda iistiin zekali ve yetenekli 6grencilerin bulundugu siniflarda
smif yontemi ile ilgili daha fazla arastirmaya ihtiya¢ duyuldugu goriilmektedir. Alandaki arastirmalar
incelendiginde genellikle bu dgrencilerin akademik basarilarina odaklanildigi ve deneysel ¢aligmalarin cogunlukla
ders programi ve zenginlestirme ¢aligmalarina yonelik oldugu goriilmektedir. Oysaki olumlu bir sinif ikliminin ve
smif yonetimin saglanmadig1 bir egitim ortaminda en milkemmel programlarin bile verimlilik noktasinda sekteye
ugrayacagi asikardir. Bununla birlikte gerek genel egitim ortamlarinda gerekse ayristirilmis egitim ortamlarinda
istiin zekali ve yetenekli 6grencilere egitim hizmeti veren dgretmenlerin bu 6grencilerin genel 6zelliklerinin
davranissal olarak nasil sonuglar dogurabilecegi konusunda bilgi sahibi olabilmeleri igin gerekli egitimlerin
diizenlenmesi gerekmektedir. Bu anlamda hem resmi kurum ve sivil 6rgiitlenmelerin hem de akademisyenlerin bu
konuda girisimlerinin olmast Onerilebilir. Bu konuda bilgi sahibi olan egitmenlerin olas1 istenmeyen sinif ici
davranislara yonelik onleyici tedbirler almalarinin hem egitim verimi agisindan hem de Ustiin zekali ve yetenekli
Ogrencilerin sosyo-duygusal gelisimi iizerinde olumlu sonuglar doguracag: diisiiniilmektedir. Bununla birlikte bu
¢alisma mevcut ¢alisma lilkemizde az rastlanan ayristirilmis homojen bir egitim ortaminda yiiriimiistiir. Bilindigi
gibi lilkemizde istiin zekali ve yetenekli dgrenciler biitlinlestirme kapsaminda genel egitim hizmetlerinden
faydalanmaktadir. Bu nedenle benzer bir ¢caligma istiinlere genel egitim ortaminda hizmet saglayan 6gretmenlerle
de yiiriitiilebilir. Ayrica iilkemiz de iistiin zekali ve yetenekli 6grencilere hizmet sunan Bilim Sanat Merkezlerinde
ortaya ¢ikan istenmeyen davranislar ve bu konudaki 6gretmen deneyimleri de incelenebilir. Uluslararasi ve ulusal
alanyazinda incelenen ilgili calismalarin biiyilk ¢ogunun betimsel calismalar oldugu goriilmektedir. Ustiin
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yetenekli 6grencilerin sergiledigi istenmeyen sinif i¢i davranislarin giderilmesini amaglayan eylem aragtirmasi gibi
farkli arastirma yOntemleri ile yeni ¢alismalarin yapilmasi da uygulamaya 6nemli katkilar saglamasi agisindan
Onerilmektedir.

Bu arastirmanin kendi igerisinde belli baslt sinirlar1 ve smirliliklart bulunmaktadir. Aragtirma verileri
sadece katilimci goriiglerine dayanmaktadir. Bu nedenle nitel ¢alismalarin dogasi geregi belirli genellemelerden
uzak durulmus ve baglamsal sonuglar tizerinden bulgular sunulmustur. Bu sebeple mevcut ¢alismada ele alinan
konunun farkli aragtirma desenlerinde incelenmesi gelecek galismalar igin bir giindem olusturabilir. Bununla
birlikte stiinlerde simif yonetimi olgusunun heterojen siniflarda incelenmesi de farkli bir oneri olarak ifade
edilebilir.

Yazarlarin Katki Diizeyleri

Yazarlar, ¢alisma konusunu belirleme, arastirma deseni, veri toplama, verilerin analizi ve ¢aligmanin
raporlanmasi gérevlerini is birligi igerisinde ger¢eklestirmislerdir.
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Abstract

Introduction: In this study, the aim was to determine the undesired behaviors of gifted and talented students in
the classroom and the ways of coping with these behaviors by their teachers.

Method: The research was carried out following the basic qualitative research design. The participants of the study
included 43 teachers. The data were collected through semi-structured interviews and analyzed by the descriptive
analysis method.

Findings: Gifted and talented students exhibited undesirable behaviors such as resisting in the classroom, avoiding
responsibility, dealing with extracurricular issues, speaking without permission, disrespect, disorder, aggressive
behavior, and hyperactivity. The teachers used the punishment/reward system, trying to find out the cause of the
problem, setting rules, meeting families, ignoring them, organizing motivating activities, and increasing their
professional competence as a way of coping with these behaviors.

Discussion: As a result, the most undesirable in-class behavior exhibited by gifted and talented students was
identified as stubborn and oppositional behaviors. On the other hand, the method most frequently used by teachers
to deal with undesirable behaviors was punishment/reward. Based on the results of the research, it is suggested
that teachers should have information about the cognitive and behavioral characteristics of gifted and talented
students, receive relevant training on current education strategies for these students, and apply preventive measures
without experiencing behavioral problems in the classroom.
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Introduction

The phenomenon of classroom management is considered essential for educational activities in the
classroom. This phenomenon is shown among the subjects that require effort from the teachers to reach the
expected goals. One of the most important reasons that make classroom management difficult is the undesirable
student behaviors that occur in the classroom and cause disruption of educational processes, which are seen as a
problem (Ataman, 2000). Undesirable student behaviors are described as disrupting the flow of education and
training in the classroom and negatively affecting the classroom climate (Celik, 2000; Doyle, 1990). Kiigiikahmet
(2003) evaluated undesirable behaviors in the classroom as the patterns of behavior that prevent the educational
purpose and the goals created in line with these purposes and, in a way, preclude the educational rights of the
students and the teacher in the classroom. In addition to disrupting educational processes, undesirable behaviors
in the classroom negatively affect teacher and student behaviors and break the general discipline rules (Cakur,
2010; Erol, 2006).

Undesirable behavior patterns in the classroom can be divided into two in-class and out-of-class factors
(Yigit, 2005). Family, social environment, education program, teacher behaviors, class structure, etc., can be listed
(Doyle, 1990). Individual differences among students can also be shown in these factors. Students' intelligence
levels are also important factors affecting their behavior. Since the intelligence scores and skill areas of gifted and
talented students differ significantly from their peers, differences in behavior patterns can be observed (Citil &
Ataman, 2018; Gokden-Kaya & Ataman, 2017; Sezer, 2015; Slifer, 1987).

Gifted and talented students have cognitive, emotional, developmental and behavioral characteristics that
differ from their peers (Ataman, 2004; Ayas & Kiris¢i, 2018; Baykog, 2004; Benmira, 2017; Bildiren, 2018;
Cornell et al., 1995; Markusic, 2019). Gifted and talented students whose developmental, mental, and emotional
characteristics are different from their peers can exhibit different behavioral patterns in general education classes
(VanTassel-Baska & Stambaugh, 2005). Although these patterns often emerge as a reflection of their individual
characteristics stemming from being gifted and talented, they can be perceived as undesirable behavior in the
classroom (Citil & Ataman, 2018; Markusic, 2019).

Renzulli (1986) defined gifted and talented students as individuals who are ahead of their peers in three
interaction sets that interact with each other. These sets are; consist of general ability, creativity, and motivation
clusters. Gifted and talented individuals are stated to be 85% more successful than their peers in all of these clusters
and 98% more successful in at least one of these clusters than their peers. The most distinctive features of gifted
and talented students differ from their peers are their cognitive development characteristics. According to the
Ministry of National Education (Milli Egitim Bakanligi [MEB]) Science and Art Center directive published in
2009, gifted children; are characterized as individuals who perform at a higher level than their peers in terms of
intelligence, creativity, leadership, and artistic skills. When the definitions are examined, it can be said that gifted
and talented individuals, especially cognitive skills, show higher skills than expected and norms in creativity,
perfectionism, leadership, and motivation. The differentiation of gifted and talented individuals from the norm in
these areas brings unexpected behavior patterns (Cetinkaya et al., 2012; Citil & Ataman, 2018).

Creativity is frequently encountered in the areas of talent included in the definitions of giftedness (Argun,
2004; Guilford, 1968; Renzulli, 1986; Runco & Albert, 1986). When the concept of creativity is examined, it is
seen that this ability emerges as a factor affecting individuals' behavioral characteristics and social harmony. It is
seen that individuals with a high level of creativity exhibit behaviors that may be strange to society and are
characterized as different in this respect. When the literature is examined, it is seen that many different patterns
are drawn among the characteristics of creative individuals, but it is seen that they are described as curious,
adventurous, courageous, inclined to follow the traditions, fond of living independently, acquiring unconventional
pursuits, and like to think divergently and complicated (A¢ikgoz, 2003; Aslan, 2001; Csikszentmihalyi, 1996;
Ustiindag, 2011; Torrance, 1962).

Perfectionism is one of the characteristics of gifted and talented students (Adderholt & Jan, 1992; Kramer,
1988; Strip & Hirsh, 2000). Since perfectionism sometimes includes interpersonal dimensions, it also affects the
level of social cohesion. Such that, the concept of perfectionism has been classified under three headings as self-
directed, other-oriented, and social order-oriented perfectionism (Hewitt & Flett, 1991). Gifted and talented
individuals aim for perfection, and for this reason, they set high standards for themselves and for others around
them (Clark, 1997). Failure to reach these standards can sometimes lead to undesirable behaviors (Christopher &
Shewmaker, 2010). Studies also emphasize that a significant part of the behavior problems that gifted and talented
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students show in the classroom are due to their perfectionism characteristics (Callard-Szulgit, 2010; Cetinkaya et
al., 2012; Pfeiffer & Stocking, 2000).

The term leadership is a concept associated with intelligence in many studies and institutions, and this
concept is frequently encountered in the definitions of giftedness and talent (Emir & Acar, 2007; Fiedler & Garcia,
1987; Stenberg, 2005). Although the concept of leadership takes different definitions in different approaches, it
can be expressed as the ability to influence the group in line with specific and shared goals and to take them into
action (Sisman, 2004). Zorman (1993) states that gifted and talented individuals will be leaders who can shape the
future. The leadership characteristics attributed to these individuals can lead to many positive results and cause
problems in classroom-like places where there is collective sharing (Cetinkaya et al., 2012). The leadership
characteristics of gifted and talented students create some behavioral patterns. The desire to manage the group
constantly, the tendency to oppose and reject authority, dislike of strict rules, and not respecting the opinions of
others and undesirable behaviors in the classroom are some of these. These behaviors pave the way for undesirable
behaviors in the classroom.

As it is seen, the characteristics of gifted and talented students that differ from their peers bring different
behavioral patterns. These behaviors brought about by individual characteristics can be seen as undesirable
behaviors in the classroom. There may be multiple reasons for the occurrence of undesirable behaviors in the
classroom. Finding the factor underlying the behavior is the first important step in coping with this undesirable
behavior. In this sense, the teacher's attitude is vital in preventing and eliminating undesirable behaviors (Yiiksel,
2005).

Teachers must have effective classroom management skills in order to carry out educational activities in
classrooms efficiently. Preventing and managing undesirable behaviors in the classroom is closely related to the
coping strategies used by teachers. It is important how teachers approach these behaviors in order to prevent,
effectively manage and control undesirable behaviors in the classroom (Uzun, 2005).

When the relevant literature is examined, it is seen that there are several different solutions for dealing
with the undesirable behaviors of gifted and talented students in general education classes. At the beginning of
these solutions, suggestions are the arrangement of the classroom environment and learning content by taking into
account the individual characteristics of gifted and talented students (Hertberg-Davis, 2009). It is shown among
the measures that will facilitate classroom management that teachers create a curriculum by taking into account
individual differences and arrange the achievement in a way that will meet the educational needs of these students
(Kuzgun & Deryakulu, 2006). It is seen that different strategies such as enrichment, differentiation, and grouping
are used for the education of gifted and talented students. In the effectiveness studies of these strategies, it is
observed that academic success is emphasized more (Citil & Ataman, 2018).

Another controversial issue regarding the appropriate educational environment for gifted and talented
students is segregated education practices and co-education practices. While some studies (Coleman, 2005;
McCoach & Siegle, 2003; Rogers, 2007) highlight the positive effects of educational services offered in segregated
education environments, some studies state that there are contrary findings (Marsh & Craven, 2006). When the
education system implemented in Turkey is examined, it is seen that gifted and talented individuals continue their
education in general education environments. However, these students sometimes receive additional services in
support resource rooms and sometimes in Science and Art Centers within the scope of additional services.
Examples of education for gifted and talented students in separate educational environments can be found in
private schools or foundations established to serve the education of such children.

In light of this framework, the main purpose of this research is to reveal the undesirable behaviors of
gifted and talented primary school students who attend a segregated education environment and to determine the
coping strategies that teachers use for these undesirable behaviors. In line with this main purpose, answers to the
following questions were sought.

1. What are the undesirable in-class behaviors of gifted and talented students according to teachers who
provide services in segregated part-time homogeneous educational environments?

2. Which coping strategies do teachers who serve in segregated part-time homogeneous educational
environments use to manage the undesirable behaviors of their gifted students in the classroom?

The education of gifted and talented children is strongly emphasized in the in national and international
literature. When the studies on gifted and talented students from past to present are examined, it is seen that the
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studies generally focus on issues such as diagnosis and differentiation (Dai et al., 2011). However, it is stated that
researches in this field are mostly clustered on academic achievement (Eddles-Hirsch et al., 2012). The
phenomenon of classroom management, which is considered important in achieving educational goals, has been
the subject of many studies involving different student groups (Akalin, 2012; Giiner, 2011). However, there are
very few studies on gifted and talented students and classroom management. The present study is considered
original and important as it aims to examine the education of gifted and talented children, which has recently been
emphasized national and international literature, and the undesirable behaviors these students exhibit in the
classroom and the coping strategies that teachers use for these behaviors. However, there are few studies on gifted
and talented students and classroom management. The present study is considered original and essential as it aims
to examine the education of gifted and talented children, which has recently been emphasized in the country and
abroad, the undesirable behaviors these students exhibit in the classroom, and the coping strategies teachers use
for these behaviors. However, when the relevant literature is examined, it is seen that previous studies are generally
carried out in the classroom environment of the gifted and talented individuals, in which they receive education
together with their peers (Cetinkaya et al., 2012; Delisle et al., 1987; Slifer, 1987). This study examined undesirable
behaviors exhibited by gifted and talented students in educational environments separated from their peers with
similar intelligence characteristics. In this sense, it can be said that this study differs from other studies dealing
with similar issues. In this context, the present study is considered valuable to reveal the difficulties experienced
by teachers serving gifted and talented children in classroom management and determine the coping strategies
used. As a matter of fact, in the light of the information to be obtained from this current study, essential
contributions can be made to practice and future research.

Method
Research Design

A basic qualitative research design was used in this study, which aims to reveal the undesirable behaviors
of gifted and talented students in segregated education environments in the classroom and to determine the
strategies for coping with the undesirable behavior that teachers use against these behaviors. One of the main
features of all qualitative research is that individuals construct reality with their social world. Therefore,
constructivism forms the basis of qualitative research (Crotty, 1998; Merriam & Tisdell, 2016). Qualitative
research has been divided into different types by different researchers (Creswell & Poth, 2016). Merriam and
Tisdell (2016) classified “basic qualitative research” as one of six types of qualitative research, including
phenomenology, ethnography, and embedded theory studies. Basic qualitative research aims to determine how
individuals make sense of their own experiences and lives (Merriam & Tisdell, 2016). As it is seen, basic
qualitative research designs are closely related to how meaning is constructed and how experiences are interpreted,
as in all other qualitative research designs. But the difference that distinguishes this design from other qualitative
designs is to reveal and interpret what these meanings are (Merriam, 2009; Merriam & Tisdell, 2016). All forms
of qualitative research seek to some degree to uncover insights into participants' experiences. Although this
understanding is shown as a feature of many qualitative research, other types of research have an additional
dimension to this feature. For example, while phenomenological research seeks an understanding of the essence
and underlying structure of the phenomenon, grounded theory research aims not only to make sense of it, but also
to construct a meaningful theory about the phenomenon being investigated. The primary purpose of basic
qualitative research is to reveal and interpret these meanings (Merriam & Tisdell, 2016). There are multiple reasons
for using the basic qualitative research design in this study. These are;

1. Examining the undesirable in-class behaviors of gifted and talented students in segregated education
environments, with a holistic approach and in detail, according to their teachers' perceptions and
statements,

2. Toreveal the similarities and differences in the statements made by the teachers in the interviews,
3. Taking the research questions as a basis and making analyzes within this framework.
Participant

In this study, the participants were determined by criterion sampling, one of the purposeful sampling types
frequently used in studies in which qualitative research is adopted following the nature of the research. The primary
purpose of criterion sampling is to select participants in line with specific predetermined criteria (Yildirim &
Simgek, 2005). Patton (2014) mentions that it is appropriate to use purposive sampling to obtain in-depth and
functional data on certain phenomena in qualitative research. In this research, it was determined that the
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participants should be teaching in environments separated from gifted and talented students, conducting the lessons
of gifted and talented students in primary education, and serving in these educational environments for at least one
term. They should participate in the research voluntarily.

The study group of the research consists of 43 teachers working in an education foundation established
to serve gifted and talented students in Istanbul. There are many factors for determining the sample size
appropriately in qualitative studies (Mason, 2010). Different researchers have suggested different sample sizes in
line with the context of the study. Guest et al. (2006) state that the acceptable sample size for qualitative research
is at least 15. Ritchie et al. (2003) stated that the appropriate sample size for qualitative research is less than 50.
However, when studies conducted with basic qualitative research designs are examined (Merriam & Muhammed,
2013; Tisdell, 2003), it can be said that the sample size used in the current study is suitable for the research design.
Demographic information of the teachers participating in the research is given in Table 1.

Table 1
Demographic Features of Participants

Feature Category f
Woman 23

Gender Man 20
22-25 11

Ade 26-30 15
g 31-35 12
36-40 5

Elementary school teacher 7

Maths 5

Turkish-literature 4

History 2

Drama 3

Branch Computer-robotlcs 5
Foreign language 3

Science 6

Aurt teacher 2

Music 2

Philosophy 2

Psychological guidance and counseling 2
1-5 14
Professional seniority 6-10 17
11-15 12
Postgraduate education T\Iec)s %i
Total 43

Data Collection Process and Data Collection Tools

While collecting and interpreting data in qualitative research that focuses on meaning in the context, a
data collection process sensitive to the underlying meaning is required, along with a functional data collection tool
(Merriam & Tisdell, 2016). For this reason, different data collection tools such as observations, interviews, field
notes and researcher diaries are used in qualitative studies (Creswell, 2007). Semi-structured interview technique
was used to collect data in this study, which aims to determine the undesired behaviors of gifted and talented
students in segregated educational environments and teachers' coping strategies for these behaviors.

In this study, a semi-structured interview form consisting of open-ended questions and a personal
information form was used to obtain participants' demographic data since it was suitable for the research and the
nature of the method. The semi-structured interview form used in the research consisted of two fundamental
questions. The researchers decided on these questions to receive answers to the research questions of the current
study. However, as can be done in semi-structured interviews, different questions were asked to the participants
during the interview due to the flow. The two basic questions in the semi-structured interview form are as follows.
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1. What are the undesirable behavior patterns in the classroom exhibited by gifted and talented students in
segregated education environments?

2. What are your strategies to deal with the undesirable student behaviors you encounter in segregated
classrooms?

Interviews were conducted with teachers at a foundation that provides services to gifted and talented
students on weekends in a segregated and homogeneous environment. The Foundation provides services on the
Anatolian and European sides of Istanbul. Foundation courses are conducted in contracted university campuses
and classrooms. Teachers provide a differentiated education in line with the abilities and interests of the students,
independent of the curriculum, and line with their branches. The interviewed teachers do not work in any public
or private institution. Teachers who serve part-time homogeneous groups shared their views on the interview
questions with these students.

In order to collect the research data appropriately, necessary interviews were held with the head of the
foundation where gifted children continue their education. Subsequently, necessary permissions were obtained
from the board of directors. The meetings were planned after the approval of the board of directors. First, the pilot
interview was conducted, and then transcripts of this interview were written. Thus, the clarity of the questions and
the interview process were pre-evaluated. The interviews were conducted face-to-face and one-on-one by the first
author. In order to avoid any problems during the call, the recordings were registered on two different devices.

Analysis of Data

The data obtained from the interviews were analyzed through a descriptive study. The descriptive analysis
describes, explains, establishes a cause-effect relationship, and interprets the data according to the determined
themes (Creswell, 2007; Merriam & Tisdell, 2016). Data are summarized and interpreted in the descriptive analysis
according to predetermined themes. Yildirim and Simsek (2005) mention that descriptive analysis is an analysis
method that allows the research questions to be grouped within the framework of the themes and presented by
considering the inquiries.

The study carried out the pre-analysis preparation process before the descriptive analysis process started.
At this stage, the interviews with the participants were transcribed by listening to the recording devices. The
documented voice recordings were transferred to the interview transcription form. The first author made the
transcriptions, and the second author verified the accuracy of the transcriptions by checking the audio recordings.
The interview transcript consisted of contextual information such as interview date, location, interviewee
information, descriptive index, and interviewer notes. These three elements mentioned are marked in different
colors in the interview transcript form. The critical words that the participants emphasized during the interview
were determined and marked as a descriptive index. Making interview transcripts before the analysis, checking
the accuracy of the transcripts with another eye, creating descriptive indexes, and keeping interviewer notes are
seen as the critical initial stages of descriptive analysis.

After the pre-analysis preparations were made, as stated above, the analysis phase of the research was
started. Descriptive analysis was carried out by following four basic stages. Firstly, the literature on the research
topic was scanned. Based on the information obtained from the scanned literature, the research question, and
interview transcripts, the themes and data analysis framework related to in-class undesirable behaviors and coping
strategies were tried to be created. At this stage, it was first tried to determine which themes the data would be
classified and interpreted. Afterward, the obtained data were selected under the determined themes within the
framework of a specific reason and brought together meaningfully. Then, the obtained themes were named,
defined, and tabulated by giving percentage and frequency values. Although the percentage and frequency values
evoke the types of quantitative analysis, it is possible to perform such numerical analyzes (statistics, graphs, tables,
etc.) in qualitative research (Denzin & Lincon, 2005). Commonly, it is known that the use of such numerical values
in qualitative research provides the opportunity to increase reliability, reduce bias and make comparisons between
themes (Yildinm & Simsek, 2005). After the definitions were made, the researcher detailed their theme by
including direct quotations that he deemed necessary. Moreover finally, the research findings supported by direct
quotations were explained, related, and interpreted in a cause-effect relationship.

Trustworthiness

One of the most important features of scientific research is its trustworthiness. Researchers have shown
the concepts of validity and reliability among the most important factors that increase trustworthiness (Daymon &
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Holloway, 2010; Seale, 1999). The concepts of validity and reliability in qualitative research are generally
explained with the concepts of trustworthiness, transferability, consistency, and confirmability (Golafshani, 2003;
Yildirim & Simsek, 2005).

In order to ensure the content validity of the research, the interview questions were evaluated by two
authors and presented to another academic who an expert in the field is. After the evaluation, the problem behavior
terms in the questions were changed to undesirable behaviors in the classroom, and their final form was given. In
addition, while developing the interview form, the relevant literature was searched to increase the internal validity,
and a conceptual framework that could be used to form the themes was created. In the research, data were recorded
by the first researcher, and the control was called by [Author2] the second researcher, and then the data were
checked by a specialist in the field. After the data obtained from the interviews were coded, the second author
checked them. The formula “Reliability = Consensus / Consensus + Disagreement X 100” was applied to ensure
reliability between the two coders (Huberman & Miles, 1994). After this process, the reliability percentage was
found to be high, and a consensus was reached on minor differences. Thus, consistency between encoders was
ensured. The member checking method was also used in the study. In this method, after the coding was done and
the themes were created, the participants were asked to confirm the accuracy of the findings. Maxwell (2005)
stated that this method is the most important way to prevent misunderstandings and interpretations.

In addition, necessary ethical permissions were obtained before the interview started. In addition, during
the interview, to gain the participants' trust, the researcher introduced himself, talked about the purpose of the
research, and talked about how to ensure the confidentiality of the audio recordings obtained. In order not to direct
the participants' views after the interview, statements that could be questioned and directed were avoided, and
attention was paid not to include personal comments and confirmability.

Researcher

The researcher has a bachelor's degree in special education and is doing a master's degree at the time of
the research. During their education, she took classes on classroom management, gifted children, and qualitative
research methods. In addition, she participated in hands-on training in projects for gifted and talented children and
worked as a researcher in different projects. In qualitative research, the role of the researcher in the process is
important. In this context, the first author carried out the processes of identifying the participants, conducting the
interviews and analyzing them. All these processes were carried out under the supervision of the second author.

Results

In this part of the research, the findings obtained from the interviews were classified under two main
themes according to the stated purpose of the research and the research questions. After the classifications, the
findings were tabulated by giving frequency and percentage values belonging to the central theme and sub-themes.
In this framework, sub-themes were classified under the central theme of classroom unwanted behaviors and
coping strategies and reported with quotations.

Participant Views on Undesirable Behaviors in the Classroom

In Table 2, the main themes and sub-themes of undesirable behaviors exhibited by gifted and talented
students in segregated educational environments are summarized by giving percentage and frequency values and
then by direct quotations from the participants' addresses during the interview.

As seen in Table 2, the participants stated that they encountered the most stubborn and oppositional
behaviors (20%). Disobedience to authority (16%), fidgets/hyperactivity (16%), dealing with extracurricular
activities (12%), speaking without permission (9%), excessive anxiety (9%), disrespect (7%), disrespect/spoiling
(7%), irrelevant/unnecessary talking about the subject (7%), aggressive behaviors (2%) and excessive complaining
attitudes (2%) are other undesirable behavior patterns stated by the teachers. The prominent participant statements
regarding the sub-themes are given below.
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Table 2
Participant Views on Undesirable Behaviors in the Classroom
Main themes Sub-themes f %
Stubborn and oppositional behaviors 8 20
Insubordinate, disobedient 7 16
Fidgets/ hyperactivity 7 16
Dealing with things outside of the course 5 12
Participant views on undesirable Unauthorized speech etc. behaviours 4 9
behaviors in the classroom Extreme anxiety 4 9
Disrespect, brattiness 3 7
Off-topic talk 3 7
Aggressive behavior 1 2
Overly complaining attitudes 1 2
Total 43 100

Stubborn and Oppositional Behaviors

The participant with the code T8 stated that gifted and talented students have thoughts that they have their
truth and that there are no other solutions, and that they are often stubborn and oppositional because of these
thoughts:

“...My student makes inferences and produces solutions to certain problems. These solutions are
unexpected. Other people find it strange that it is different from the general solutions. On the other hand,
my student thinks this solution is correct, unlike this general one. Furthermore, he shows stubborn
attitudes that the solution is correct on this issue....”

T13, on the other hand, stated her student's oppositional and stubborn behavior patterns as follows:

“...no one can turn him down from his decisions. It is what he says. He is extremely stubborn. He also
wants his decisions to be respected and does not want anyone to interfere in these decisions. This causes
problems in voicing specific things to him. Disobedience to authority and excessive stubbornness are
the most obvious problem behavior...”

Insubordinate, Disobedient

When the data obtained from the interviews were examined, it was revealed that the gifted and talented
students of the teachers did not recognize authority and had behaviors that did not obey it. For example, participant
T12 emphasized this characteristic of his student as follows:

“...He always wants to be closely involved with decisions in a game or classroom activities. He always
wants to be acknowledged for what he has done. He wants to see himself as the leader of every game. He
is a student who always wants to be the center of attention, admired, and appreciated. This is how they
behave in the classroom; the lesson can be interrupted where you do not want it the most. He always
wants to attract attention and awareness. His desire to be an extreme leader and his egocentrism drive
come to the fore. He believes his own rules should be followed instead of heeding the rules. He has friction
with his friends as he tries to manipulate everyone. He does not like to follow the rules that the teacher
says...."

Fidgets/Hyperactivity

Seven participants mentioned that their gifted and talented students do not stay still in the classroom, and
their hyperactivity levels are high. For example, participant T13 exemplified these behaviors with the following
words:

“...he is such an active child that it is difficult to keep up with his energy and intelligence. He also attracts
the attention of his friends because he always wants to move and do something. This directly affects
everything from the course of the lesson to classroom authority.”

The participant with the code T40 explained the case of being in constant motion and the in-class problems
created by this case as follows:
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“...not being able to sit still and being constantly on the go is very common. In addition, he has an opinion
on everything and tries to express these ideas without speaking. So there is a constant urge to talk. He
tries to walk around the classroom during activities, which makes classroom management difficult.”

Dealing with Things Outside of The Course

The teacher coded T7 expressed his thoughts on his students' behavior of dealing with things outside of
the course as follows:

“...when the activity topics do not interest him, he always finds something else to deal with. Since his
interests cover a vast spectrum, his interest is constantly shifting in other directions. When he tries to
focus his friends on different subjects, he causes chaos and disorder in the classroom. This prevents us
from finishing the occurrence fully and on time.”

Unauthorized Speech etc. Behaviours
The teacher with the code T32 expresses the problems based on unauthorized speech as follows:

“...Because he is too hasty, he wants to answer all questions without permission, that is, without speaking.
While his friends are waiting to take the floor, he immediately says it himself, ignoring his friends trying
to receive the answer or opinion of a question. When this happens, friction begins between him and his
friends. This is enough to start chaos of authority in the classroom.

The teacher with the code T15 expresses the problems based on unauthorized speech as follows:

“...during the lesson, he speaks very impatiently without permission, as he knows all the requirements.
This hinders the course of the course and other students.”

Off-topic Talk

The teacher with the code T12 expresses the student behaviors he observes towards speaking irrelevantly
about the subject as follows:

“...When talking to students about the activity or its results in class, when it is his turn to talk, he talks
about ideas and events on very different and unusual topics unrelated to the activity. He acts as if he has
nothing to do with what is going on in that environment. This speeds up going off-topic. Trying to
refocus on the same subject can often be tiring for me.

Disrespect, Brattiness
The teacher with the code T7 expresses the problems based on disrespect as follows:

“...usually, he doesn't hesitate to do his own thing. That's why he tries to make people accept his own
truth. When he sees that the people around him do not accept his thoughts, he can react against him by
ignoring the rules of respect.”

The teacher with the code T38 also states his observations about disrespect and brattiness as follows.

“...Students are spoiled too much by their parents. Children grow up egotistical. He thinks the world
revolves around him. When they see that this is not the case in the classroom, they start to cause problems
in the classroom. They get spoiled and sometimes even drool for attention. They think they are very, very
special.

Extreme Anxiety
T2 coded teacher talks about behavioral problems caused by excessive anxiety levels as follows:

“...Although he is excellent, he can give simple reactions that surprise everyone in some situations. While
exhibiting the most positive behavior in subjects that require very complex skills, he can make exciting
mistakes in simple subjects. | think it must be a situation. After all, he does not take it seriously because
he sees it as simple. Besides, if he thinks he cannot achieve something, he does not take any action on it.
Sometimes he tries to throw mud at the subject he cannot do.”

Teacher coded T19 talks about behavioral problems caused by excessive anxiety as follows:
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“...they have a high level of ambition and they want to do everything perfectly, so they can reach the
level of extreme anxiety about certain issues. They don't have enough time because they try to do
everything perfectly. In fact, they cannot even do the things they know just because of this level of anxiety,
so their success may decrease. Sometimes they feel more anxious when family expectation gets involved.
As a matter of fact, this anxiety hinders their success most of the time.”

Aggressive Behavior

The teacher coded T20 who participated in the study expressed his thoughts on the aggressive behavior
of his students as follows:

“...usually someone who is compatible and knows what he wants in his bilateral relations. Although this
is the case most of the time, aggressive behavior can be seen in situations that do not work for you or do
not like it. This hurts both himself and his friends.”

Participant Views on Strategies for Coping with Undesirable Behaviors in the Classroom

In Table 3, the main themes, and sub-themes of the strategies to cope with the undesirable behaviors
exhibited by gifted and talented students in segregated educational environments are summarized by giving
percentage and frequency values. Also, for each category, the participants' statements are directly quoted.

Table 3
Strategies for Coping with Undesirable Behaviors in the Classroom

Main themes Sub-themes f %
Punishment/reward 12 28
Finding out the cause of the problem 9 21
Setting rules 7 16
Strategies for coping with undesirable ~ Meeting with families and receiving 5 12
behaviors in the classroom counseling service support
Ignorance 5 12
Motivational activities 3 7
Increasing professional competence 2 5
Total 43 100

As seen in Table 3, the participants mostly use the reward/punishment strategy (28%) for the undesirable
behaviors of gifted and talented students in the classroom. Learning the cause of the problem (21%), setting rules
(16%), meeting with the family (12%), ignoring (12%), doing motivational activities (7%), and increasing
professional competence (5%) is another application for teachers.

Punishment/Reward

Teacher coded T12 expressed his thoughts on punishment/reward in the solution of his students' behaviors
as follows:

“...we have a hard time doing things with him in the classroom. We often use rewards and reinforcement
formulae to control his behavior. We also apply punishment when necessary.”

The teacher coded T16 expressed her thoughts on punishment/reward in solving the problem behaviors
exhibited by the students in the classroom as follows:

"... My student may exhibit different problem behaviors in the classroom. | use different methods to deal
with this. First of all, | used the penalty method. It developed more as deprivation from activities.
Nevertheless, that did not work well, so | started using the REWARD method. Later, | realized that the
students were even more motivated, and other students noticed this and turned to positive behaviors to
receive rewards. Thus, a more positive classroom climate was created.”

Finding Out the Cause of The Problem

Teacher coded T33 expressed his thoughts on the strategy of learning the cause of the problem in solving
the undesirable behaviors of his gifted and talented students in the classroom as follows:

“...in general, we need to have a very detailed knowledge of the subject in order to understand it and to
solve its problems. It comes down to us in the last resort because it has a hard time dealing with a situation
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without making it most complicated, and I can only come up with a solution if | can examine the causes
of his problems in great detail”.

The participant with the code T19 expressed this case with the following words.

“...Previously, I was only using the exiting method, so I was just saying things like don't do it, but this
did not cause a decrease in the behavior. Later, instead of saying that, | tried to find out why. Thus, when
I found the cause of the problem behavior and eliminated it, I observed a decrease in problem behaviors.”

Setting Rules

The teacher with the code T29 expressed his thoughts on setting rules in the solution of his students'
behavior as follows:

“...1 set rules against his unwanted behavior in or out of the classroom. He is intelligent and respects
people's rights. We agree with the rules in order to keep the promise he made because he wants to be
respected.”

The teacher coded T1 emphasized his thoughts on setting rules in the solution of his students' behavior
with the following sentences:

“...Positive behaviors started to increase in these students when | set rules and clearly stated what
punishment would be given to those who did not comply and what kind of reward they would receive.”

Meeting with Families and Receiving Counseling Service Support

Teacher coded T31 expressed his thoughts on meeting with families in the solution of his students'
behaviors as follows:

“...there were times when I had difficulties in dealing with the problem behaviors of students in crowded
classrooms. Since | know that such children have different characteristics, | recently received counseling
support to eliminate these problem behaviors of children. In fact, if our counseling support specialist
thinks that the problem is significant, we can cooperate with the family.”

Ignorance

The teacher with the code T25 expressed his thoughts on ignoring his students' behavior in the solution
as follows:

“...Tusually ignore his problematic behavior in class. Otherwise, it demands more attention, and this time
the class order is lost.”

Motivational Activities

The teacher coded T4 expressed his thoughts on motivating activities in the solution of his students'
behaviors as follows:

“...I'usually use what he likes to solve problems. This is an important trump up for me as he takes a much
deeper interest in what motivates and interests him.”

Increasing Professional Competence

The teacher with the code T4 expressed his thoughts on increasing professional competence in preventing
his students' undesirable behaviors as follows:

“...I think that I am ineffective in solving problems in the classroom because | do not have much
experience with gifted students. In this sense, | am trying to achieve my personal development regarding
gifted education regarding professional competence for more effective problem-solving.”

Discussion

This study tried to determine the undesired behaviors of gifted and talented students who continue their
educational activities in segregated classrooms and the strategies teachers use to cope with these behaviors. In the
literature, there are limited studies on the undesirable behaviors exhibited by gifted and talented students,
especially in segregated classrooms, and the coping strategies used by teachers who attend classes in these
educational environments (Borland, 2003; Kesner, 2005; Markusic, 2019).
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For this reason, some findings of the research were discussed with the research of undesirable classroom
behaviors conducted with teachers and students attending general education classes, and similarities and
differences were emphasized. According to the findings obtained from the interviews with the participants, the
most undesirable in-class behavior exhibited by gifted and talented students was determined stubborn and
oppositional behaviors. It has been observed that the other behaviors that cause problems in the classroom
exhibited by gifted and talented students are disobedience, aggressive behaviors, hyperactivity, unauthorized
behavior, disrespect, and avoidance of responsibility. The coping strategies teachers use are using
punishment/reward, learning the cause of the problem, meeting with families and getting support from the guidance
service, ignoring, setting rules, organizing motivation-enhancing activities, and taking initiatives to increase their
professional competence. It should not be overlooked that these undesirable behavior patterns exhibited by gifted
and talented students in the classroom may be caused by some individual differences brought about by superiority.

The stubborn and anti-authoritarian behaviors of gifted and talented students may be due to their
leadership characteristics (Ozbay, 2013). Gifted and talented students' conflicts with authority figures and their
dislike of the imposition of rules may cause behavioral problems (Delisle et al., 1987). These study findings are in
parallel with Wagale's (2001) research in which he mentioned that the stubborn and dominant behaviors of gifted
and talented students sometimes cause unwanted behaviors in the classroom. A critical reason gifted students do
not accept and oppose authority can be seen as their belief that they think the best and their difficulty in accepting
the opinions of others (Cetinkaya et al., 2012; Markusic, 2012). On the other hand, Mares (1991) stated that these
students exhibited rule-breaking behaviors in their classrooms due to their characteristics. It can be said that behind
the stubborn and defiant behavior of gifted and talented students towards their teachers and peers in the classroom,
these students have the characteristics of setting high standards. Bencik and Metin (2006) state that these students
are concerned that they may have problems if they listen to their friends' suggestions because of their high
standards. It can be said that this study's finding is similar to the literature in these respects.

Dealing with things outside the lesson and talking irrelevant and unnecessary about the subject are other
examples of undesirable in-class behaviors of gifted and talented students. These findings of the research show
parallelism with the relevant literature (Citil & Ataman, 2018; Gokden-Kaya & Ataman, 2017; Sezer, 2015). These
behavior patterns can be evaluated as the results of gifted and talented students' fast learning, boredom, and
creativity characteristics. Gifted and talented students may be bored with routine tasks and repetitive behavior
patterns and turn to different activities (Markusic, 2019; Montgomery, 2003). In their research, Citil and Ataman
(2018) explained the problems that may arise in this case with the words, "gifted and talented students can get
bored while listening to lessons other than their interests and may turn to different subjects according to their
interests.” This situation can be associated with the students' indifference toward the lesson and the teachers. In
the studies conducted by Borland (2003) and Kesner (2005), the findings that gifted and talented students who are
not enriched in their education get bored quickly and deal with other things are in line with the research. However,
the finding that such behavior patterns can be experienced even in classes where a certain amount of enrichment
is made for these students is different from other studies. Again, studies conducted for gifted and talented students
in general education classrooms revealed the phenomenon of waiting in the classroom (Peine & Coleman, 2010).
Waiting in the classroom may cause these students to become bored and exhibit undesirable behaviors (Akar,
2015). Gifted and talented students learn quickly from their peers, and research reveals that they know 40% to
60% of the curriculum before they come to class (Coleman & Cross 2005). This may cause gifted and talented
students to be indifferent to the lesson and show boredom and blash due to waiting (Peine & Coleman, 2010;
VanTassel-Baskha & Stambaugh, 2005).

In the study, the excessive anxiety-complaining attitudes of gifted and talented students are also shown
among the undesirable behaviors. Cetinkaya et al. (2012), in their study on the negative behaviors of gifted students
stemming from their leadership characteristics, present findings that classroom problems stem from the
perfectionist characteristics of gifted students. Studies indicate that most of the classroom behavior problems of
gifted and talented students stem from perfectionism characteristics (Ataman, 2009; Cetinkaya et al., 2012; Citil
& Ataman, 2018; Pfeiffer & Stocking, 2000). Because these students are perfectionists, they are afraid of making
mistakes, so they may tend to avoid mistakes at the level of obsession (Callard-Szulgit, 2010). When these
characteristics of gifted students become very evident, it can be said that negative perfectionism emerges. Negative
perfectionism is accompanied by anxiety, being dissatisfied with something, not delivering assignments on time,
and sometimes avoiding responsibilities (Adderholt & Jan, 1992; Ozbay, 2013).

In the study, the participants stated other undesirable behavior patterns in the classroom were
hyperactivity, unauthorized speech, and disrespect. Since gifted and talented students are aware that they are
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cognitive abilities ahead of their peers, their over-confident actions can sometimes be considered disrespectful and
smugness (Ataman, 2009). In addition, the overactive behaviors of these students appear as behaviors that are
frequently complained about by teachers and sometimes parents. So much so that these excessive movement
patterns are often confused with attention deficit and hyperactivity disorder, and different solutions are tried,
including the use of drugs (Daglioglu, 2014; Silverman, 1994; Webb et al., 2005). Yildirim (2012) states in his
study that gifted and talented students are more active and have attention deficits compared to their typically
developing peers. The physical energies of these students may be higher than their peers and their mental energies.
For this reason, their interests may be distracted quickly due to their tendency to act and may lead to hyperactive
behaviors (Delisle et al., 1987; Pfeiffer & Stocking, 2000).

When the research findings are examined, it is noteworthy that teachers prefer to cope with these
undesirable behaviors after the emergence of behaviors such as giving rewards/punishments, setting rules, meeting
with the family, and counseling services rather than preventive methods to cope with undesirable behaviors in the
classroom. These results align with the findings of the studies conducted by Sezer (2015) and Gokden-Kaya and
Ataman (2017). Participants cooperate with the family and counseling service for undesirable behaviors. It is seen
that this method is used not only for the negative behaviors exhibited by gifted and talented students but also as a
coping strategy for the undesirable behaviors of students with typical development (Sadik, 2006).

Taking into account the findings of the study, it is seen that there is a need for more research on classroom
methods in classrooms with gifted and talented students. When the studies in the field are examined, it is seen that
the academic achievements of these students are generally focused on, and the experimental studies are mostly
focused on the curriculum and enrichment studies. However, in an educational environment where a positive
classroom climate and classroom management are not provided, it is obvious that even the most excellent programs
will fail in terms of efficiency. In addition, necessary training should be organized so that teachers who provide
education services to gifted and talented students both in general education environments and in segregated
education environments have information about how the general characteristics of these students can lead to
behavioral results. In this sense, it can be suggested that official institutions, non-governmental organizations, and
academics should have initiatives. It is thought that taking preventive measures against possible undesirable in-
class behaviors by educators who know this subject will have positive results both in terms of educational
efficiency and on the socio-emotional development of gifted and talented students. At the same time, this study
was conducted in a segregated homogeneous educational environment, which is rare in Turkey. As it is known,
gifted and talented students in Turkey benefit from general education services within the scope of integration. For
this reason, a similar study can be conducted with teachers who provide services to gifted students in the general
education environment. In addition, undesirable behaviors in Science and Art Centers that serve gifted and talented
students in Turkey and teacher experiences on this subject can also be examined. It is seen that most of the related
studies examined in the international and national literature are descriptive studies. It is recommended to conduct
new studies with different research methods, such as action research, which aims to eliminate the undesirable
classroom behaviors exhibited by gifted students to make significant contributions to the practice.

This research has certain borders and limitations in itself. Research data is based on participant opinions
only. For this reason, certain generalizations were avoided due to the nature of qualitative studies, and findings
were presented through contextual results. Therefore, examining the subject discussed in the current study in
different research designs can create an agenda for future studies. Moreover, examining the phenomenon of
classroom management among gifted students in heterogeneous classrooms can be expressed as a different
suggestion.
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