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Abstract

The purpose of this study is to determine the burnout levels of teachers according to the perceptions of teachers working in
public high schools, and to reveal whether the perceptions of teachers differ significantly according to some personal
characteristics of teachers and the characteristics of the school. The research is a study in general survey model. The study
universe of the research, in the 2019-2020 academic year, the province of Istanbul; While the 2983 permanent high school
teachers working in the state high schools in Besiktas, Beyoglu, Sisli and Kagithane districts were formed, the sample was
made up of 358 teachers. "Maslach Burnout Inventory-Educator Form" was used as the data collection tool of the study. As a
result of the research; from the lower dimensions of burnout. In the emotional exhaustion sub-dimension; It has been
determined that teachers are rarely (sometimes very close to their level, X=1.58 £ 0.77) burnout. Teachers' perceptions show a
statistically significant difference according to gender, professional seniority, and branch variables (p>0.05). In the
desensitization sub-dimension; It turns out that teachers rarely show burnout (X=0.82 £ 0.65). Teacher perceptions show a
statistically significant difference according to the variables of professional seniority, school type, number of students
(p>0.05). In the personal success sub-dimension; It was determined that teachers were rarely in burnout (X=2.75 + 0.54).
Teachers' perceptions show a statistically significant difference according to number of children, and professional seniority
variables (p>0.05).
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INTRODUCTION

The definition of the concept of burnout,
which fundamentally affects the life of society,
was first made by Bradley (1969) and then by
Herbert Freudenberger, an American psychologist,
in 1974. Although different definitions have been
made in the future, the most well-known name
among researchers about burnout is Christina
Maslach, who developed the Maslach Burnout
Inventory (lzgar, 2001; Tansel, 2015; Girgin,
1995). The increase in the workload of the
individual and its continuousness cause emotional
burnout. Since burnout causes individuals to feel
helpless, exhausted, insoluble, and self-closing, it

includes more negativity than stress (Girgin,
2010).

Burnout syndrome is seen in all areas of
work, however, schools are among the most
densely experienced places (Kabakli Cimen and
Karaboga, 2015). Although teachers can be
influenced by what they experience in other
professions, they do a job that should not reflect
the problems they encounter in their business or
private life, especially to the students while
performing their profession. Many reasons such as
crowded classrooms, insufficient personal rights,
lack of opportunities to improve themselves
increase the risk of teachers' burnout syndrome
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and this affects the quality of education (Ak¢amete
et al., 2001). In addition, job requirements, many
different activities in the school environment,
discipline problems in the classroom, bureaucracy,
lack of support, workload, time pressure, and lack
of benefits are among various factors related to
teachers' professional stress (Mearns and Chain,
2003).

The fact that high school teachers coincide
with the adolescence period of the students
requires them to support their physical, emotional
and cognitive development quickly. For this
reason, it is very important for teachers to have
motivation in their work, as well as for their
students (Elbadi, 2019). Unhappy and anxious
teachers cannot behave tolerant and supportive
towards their students, and they are emotionally
inadequate  (Girgin, 1995). Under normal
conditions, there are different situations that affect
the burnout of high school teachers. In recent
years, Many factors such as the high school
curricula being far from scientific facts and
contemporary realities, inequalities between
permanent and paid teachers, insufficient number
of schools and classrooms, crowded class sizes,
education provided in education faculties at a level
that cannot meet today's needs, insufficient
personal rights of teachers, lack of physical
capacity of schools, negativity created by dual
education increase the burnout of high school
teachers (Milliyet, 2018).

Through this research, it was aimed to
determine the burnout levels of teachers working
in state high schools in Besiktas, Beyoglu, Sisli
and Kagithane districts of Istanbul and to develop
solutions for teachers' levels of burnout.

Purpose of the research

The aim of this study is to determine the
algorithms of teachers working in public high
schools according to their perceptions on burnout
dimensions, to show and reveal that some of the
teachers' perceptions are personalized and the
school is not reported.

In order to achieve this goal, answers to the
following questions were sought:

1. According to teachers' perceptions, what
is the level of burnout of teachers in terms of
emotional exhaustion, depersonalization and
personal accomplishment?

2.Teachers' perception levels of burnout
dimensions, does it differ significantly according
to their

a) their sex,

b) their marital status,

c) their professional seniority,

d) the type of school they work in,

e) its branches,

f) year of study at school,

g) the number of students in the classes they
teach?
The Importance of Research

With this research, it was tried to determine
the burnout levels of teachers working in high
schools. In the light of the findings obtained at the
end of the study, it is expected that high school
administrators and higher levels officials will take
measures to minimize teachers 'burnout and thus
contribute to teachers' having higher quality
instructional behavior.

Research, Istanbul province; It is a research
in general screening model that aims to determine
the burnout levels of permanent teachers working
in state high schools in Besiktas, Beyoglu, Sisli
and Kagithane districts.For the research, Istanbul
Okan University Ethics Committee unanimously
decided that it is ethically appropriate with the
decision number 21 at the meeting numbered 117
on 08.01.2020.

Participants

The study universe of the study consisted of
2983 permanent teachers working in state high
schools in the districts of Besiktas, Beyoglu, Sisli
and Kagithane in the 2019-2020 academic year
under the Ministry of National Education of
Rurkish Republic. They are close to each other as
a working universe; Districts of Beyoglu, Besiktas,
Kagithane, Sisli have been determined. The
sample consisted of 358 teachers working in high
schools in these districts and voluntarily filling in
the measurement tool.

Data Collection Tool

The questionnaire in the first part of the scale
used to obtain research data was organized to
reveal personal characteristics and school
characteristics. The Personal Information Form
prepared for this purpose was prepared to
determine the demographic variables of high
school teachers and consists of 11 questions. These
questions are gender, marital status, age, number
of children, professional seniority, type of high
school, branch, number of years worked in the
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institution, the average number of students in the
classes taught and the last educational institution
completed. In the second part of the scale; The
Maslach Burnout Inventory developed by Maslach
and Jackson was adapted to educators by Maslach,
Jackson and Schwab with some modifications, and
the "Maslach Burnout Inventory-Educator Form"
adapted into Turkish by Ince and Sahin (2015) was
used.

In ince and Sahin's study (2015), the
Cronbach Alpha coefficient was determined as
0.88 in the emotional exhaustion dimension, 0.78
in the depersonalization dimension, and 0.74 in the
personal accomplishment dimension. The
Cronbach Alpha values obtained in our study, in
which five options were used, were determined as
0.73 in the emotional exhaustion dimension, 0.69
in the depersonalization dimension, and 0.71 in the
personal accomplishment dimension. Points
equivalents of the options vary between 0 and 4.
Factor loadings (CFA), CFA Model Goodness of
Fit Index results, Reliability Analysis results were
also recalculated (Yurttas, 2020).

Statistical Analyses

The analysis of the research data was made
with the SPSS 22 program. The arithmetic mean
was used to determine the burnout levels of the
participants. While examining whether the
perceptions differ significantly according to the
variables, for two variables; if the group showed
normal distribution, the t-test was used for
independent groups, and the Mann Whitney-U test
was used if the group did not show normal
distribution. In cases where the group showed
homogeneity, t-Test, ANOVA and LSD test were
used. The following ranges were used in the
dimension of emotional exhaustion and
depersonalization in the comments made according
to the arithmetic mean: Never for the range of 000-
0.80, "Rarely" for 0.81-1.60, "Sometimes" for
1.61-2.40, "Most of the time" for 2.41-3.20,
"Always" expressions are used for between 3.21-
4.00. The personal success dimension is inversely
related. As the score increases, burnout decreases.
Therefore, between 0-0.80 always, between 0.81-
1.60 most often, betweenl.61-2.40 sometimes,
between 2.41-3.20 rarely, 3.21-4.00 never shows.

According to the perceptions of teachers,
burnout levels are based on emotional,
depersonalization and personal accomplishment
dimensions.

Teachers' perceptions of the emotional
exhaustion dimension (x=1.58 + 0.77) are at the
level of “rarely”.  Teachers rarely perceive
emotional exhaustion. Teachers, with the lowest
average (x=0.94 £ 0.95) in the item "Working with
students makes me very stressful”, with the highest
average (x=2.28 + 1.04) "I feel exhausted when I
finish the day at school. They reported perception
in the item “I feel”.

Teachers' perceptions about the
depersonalization dimension (x=0.82 + 0.65) are at
the level of “rarely”. Teachers "rarely" perceive
depersonalization.  Teachers, with the lowest
average (x=0.64 £+ 0.82) in the item "I don't really
care what happens to some students”, and the
highest average (x=1.09 + 1.04) "I think teaching
makes me stiff emotionally.  They reported
perception in the article”.

Teachers'  perceptions  of  personal
achievement (x=2.75 + 0.54) are at the level of
"rarely”.  Teachers rarely perceive emotional
exhaustion. Teachers, with the lowest average
(x=2.30 £ 0.99) in the item "I feel very fit", and the
highest average (x=3.09 + 0.7) "I can easily
understand how my students feel about a topic
They reported perception in the article ” (Table 1).

The perception levels of teachers regarding
the dimensions of burnout were examined in terms
of gender, marital status, professional seniority,
type of high school, branch, year of working in the
institution, average number of students in the
classes taught, and the last educational institution
variables.

Findings of Burnout Regarding High School
Teachers by Gender Variable

The level of teachers' perception of burnout
according to their gender, Depersonalization
(t=1.70; p=0.09; sd:2/356) and Personal
Achievement (t=0.63; p=0.53; df:2/356 ) does not
differ in size. It shows a significant difference in
the Emotional Exhaustion dimension (t=2.12;
p=0.035; df:2/356). Looking at the arithmetic
averages in the emotional exhaustion dimension,
women (x=1.66) show more emotional exhaustion
than men (x=1.48) (Table 2).
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Burnout Findings Regarding High School
Teaching According to the Vocational Seniority
Variable

df:4/353) and personal accomplishment (F=5.42;
p=0.000; df:4/353), teachers’ opinions about to

Emotional exhaustion (F=3.45; p=0.008;
df:4/353), depersonalization (F=4.94; p=0.001,;

burnout differ statistically significantly according
their  professional seniority (Table 3).

Table 1. Teachers' perceptions on emotional burnout, depersonalization and personal achievement
dimensions

Boyut |ltems n X SS
1. | feel emotionally cold from teaching 358 1,44 1,02
2. | feel exhausted when | finish the day at school 358 2,28 1,04
‘g’ 3. | feel tired when I have to get up in the morning and start a new 358 1,81 1,08
c work day
@ 6. Working with students all day really challenges me 358 1,60 1,01
= 8.1 feel that teaching consumes me 358 1,52 1,15
5 13. | think the teaching profession disappoints me 358 1,38 1,15
1S] 14. | feel that my work load in teaching is too much 358 2,24 1,08
E 16. Working with students makes me very stressed 358 0,94 0,95
20. | feel like I cannot stand teaching any longer 358 1,04 1,08
Total 358 1,58 0,77
- 5. | feel like I'm treating some students as if they were objects. 358 0,80 0,94
2 10. Since | started teaching | have become more insensitive to 358 0,88 0,98
8 students.
§ 11. | think being a teacher made me emotionally stiff. 358 1,09 1,04
g 15. | don't really care what happens to some students 358 0,64 0,82
Q 22. | feel students blaming me for some of their problems. 358 0,77 0,88
A Total 358 0,82 0,65
4. | can easily understand how my students feel about a topic. 358 3,09 0,70
7. | am dealing with my students' problems very effectively. 358 2,71 0,89
§ 9. As a teacher, | feel that | am influencing students' lives positively. 358 2,88 0,81
g 12. | feel very energetic 358 2,30 0,99
P 17. | can easily create a comfortable working environment with my 358 2,63 0,92
5 students.
< 18. | feel filled with enthusiasm after a work that | have done with my | 358 2,97 0,96
z students.
@ 19. | have achieved a lot of remarkable things in teaching 358 2,77 0,84
& 21. | deal with the emotional problems | encounter in my job quite 358 2,68 0,92
calmly.
Total 358 2,75 0,54

Table 2. T test measurements of teachers' perceptions of burnout according to their gender

Dimensions Gender n X SS t df p
Emotional Female 213 1,66 0,75 2,117 356 0,035
Burnout Male 145 1,48 0,78
Desensitization Female 213 0,77 0,62 1,702 356 0.09

Male 145 0,89 0,69
Personal Female 213 2,74 0,54 0,63 356 0.53
Success Male 145 2,78 0,55

According to the results of the LSD test

with a professional seniority of 11-15 years have

conducted to determine the source of the higher burnout than teachers with a professional
difference, in the emotional exhaustion dimension,  seniority of 21 years or more (I-J=0.34; p=0.015).

teachers with professional seniority of 6-10 years According to LSD test results, in the
are among those whose professional seniority is 21  depersonalization  dimension, teachers  with

years and above (I-J=0.31; p=0.007); Teachers

Yurttas and Koklu., IntJ Disabil Sports Health Sci, 2021

professional seniority of 6-10 years are more than
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teachers with professional seniority of 21 years or
more (I-J=0.34; p=0.000); Teachers with a
professional seniority of 11-15 years, and those
with a professional seniority of 21 years or more

According to the LSD test results, in the
personal achievement dimension, teachers with
professional seniority of 21 years or more,
professional seniority 1-5 years (I-J=0.21,;
p=0.045), 6-10 years (I-J=0.28; p=0.000) ), 11-15

(1-J=0.39; p=0.001); Teachers with a professional
seniority of 16-20 years ar more burnout than
teachers with a professional seniority of 21 years
or more (1-J=0.22; p=0.011).

years (1-J=0.37; p=0.000) and 16-20 years (I-
J=0.15; p=0.011). Accordingly, teachers with a
seniority of 21 years or more with higher scores
are less burnout than teachers with lower scores
(due to reverse scoring) (Table 4).

Table 3. F (Variance) test measurements of teachers' perceptions of burnout according to their

professional seniority

Dimension Professiona

Variance Test (Anova) Results

S | Seniority n X SS Source SS df MS F p
Emotional 1-5 Years 30 1,34 0,76 intergroup 8,006 4 2,00 3,44 0,008
Burnout 1 9 *
6-10 Years 68 1,78 0,84 In-group 201,93 35 0,57
6 3 2
11-15 38 182 0,68 Total 209,94 35
Years 2 7
16-20 89 157 0,78
Years
21 Years 13 148 0,71
and above 3
Total 35 158 0,77
8
Desensitiz  1-5 Years 30 0,76 0,58 intergroup 7,988 4 1,99 494 0,001
ation 7 1 *
6-10 Years 68 0,99 0,68 In-group 142,68 35 0,40
3 3 4
11-15 38 1,04 062 Total 150,67 35
Years 1 7
16-20 89 087 0,72
Years
21 Years 13 0,65 0,57
and above 3
Total 3% 082 0,65
8
Personal 1-5 Years 30 26 0,6 intergroup 6,046 4 151 541 0,000
Success 9 5 1 9 *
6-10 Years 68 2,6 0,5 In-group 98,446 35 0,27
3 4 3 9
11-15 38 25 0,5 Total 104,49 35
Years 3 1 1 7
16-20 89 27 0,5
Years 5 0
21 Years 13 2,9 0,5
and above 3 0 1
Total 3% 27 0,5
8 6 4
Burnout Findings Regarding High School df:4/353) according to the type of school they

Teaching According to the Variable of School
Type They Work

Teachers' perceptions of burnout differed in
the depersonalization dimension (F=2.97; p=0.020;

Yurttas and Koklu., IntJ Disabil Sports Health Sci, 2021

work in, emotional exhaustion (F=1.67; p=0.158;
df:4/353) and personal success (F=1.34; p=0.253;
df:4/353) does not differ in dimensions (Table 5).

.Page 104 / 112.




Teachers’ Burnout

Table 4. LSD Test measurements of teachers' views on emotional burnout, on depersonalization and on
personal success sub-dimension according to their seniority status

Dimensions Professional Professional Average
Seniority (1) Seniority (J) Difference(l-J)

Personal 6-10 years 21 years and above 0,31 0,007
Success 11-15 years 21 years and above 0,34 0,015
6-10 years 21 years and above 0,34 0,000
Desensitization 11-15 years 21 years and above 0,39 0,001
16-20 years 21 years and above 0,22 011
1-5 Years 0,21 0,045
Personal Success 21 years and above 6-10 Years 0, 28 0,000
11-15 Years 0,37 0,000
16-20 Years 0,15 0,011

Table 5. F (Variance) test measurements of teachers' perceptions of burnout according to school types

they work
. . Variance Test (Anova) Results

Dimensions School Types n 5 P, source sS df MS = o
1 88 1,42 0,68 intergroup 3,888 4 0,972 1,665 0,158
2. 52 1,63 0,75 In-group 206,055 353 0,584

Emotional 3 110 1,59 0,76  Total 209,942 357

Burnout 4 58 1,68 0,79
5 50 1,72 0,88
Total 358 1,59 0,77
1 88 0,64 0,58 intergroup 4,908 4 1,227 2,972 0,020*s
2. 52 1,00 0,67 In-group 145,763 353 0,413
3 110 0,83 0,69 Total 150,671 357

Desensitization 4 58 0,89 0,67
5 50 0,82 0,60
Total 358 0,82 0,65
1 88 2,88 0,48 intergroup 1,567 4 0,392 1,344 0,253

Personal 2. 52 2,70 0,50 In-group 102,924 353 0,292

Success 3 110 2,76 054  Total 104,491 357
4 58 2,68 0,62
5 50 2,71 0,59

Total 358 2,76 0,54
1. Project School, 2. Anatolian High School, 3. Anatolian Vocational and Technical Secondary Education Institutions, 4. Multi-
Program High School, 5. Anatolian Imam Hatip high school

Table 6. LSD test measurements of teachers' perceptions on desensitization sub-dimension according to

school type
Dimensions School Type (1) School Type (J) Average p
Difference(I-J)

Anatolian High Schools Project Schools 0,36 0,001
Anatolian Vocational and Project Schools 0,19 0,038
Technical Secondary

Desensitization ~ Education Institutions
Multi-Program High Project Schools 0,25 0.021

Schools

According to the results of the LSD test schools (I-J=0.19; p=0.038); Teachers working in
conducted to determine the source of the multi-program high schools have higher burnout
difference in desensitization dimension, the than teachers working in project schools (1-J=0.25;
teachers working in Anatolian High Schools were  p=0.021) (Table 6).
among the teachers working in the project schools
(1-J=0.36; p=0.001); The teachers working in
Anatolian Vocational and Technical High Schools
are among the teachers working in the project
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Findings of Burnout Regarding High School Teaching According to the Branch Variable
Table 7. F (Variance) test measurements of teachers' perceptions of burnout according to their branches

Variance Test (Anova) Results

Dimensions Branch n X SS source SS df MS F p
- . - <

Emotional 'I_'urklsh 52 192 070 intergroup 9,685 6 1614 2,829 0,011
Burnout literatue

Social 32 157 068 MO 500057 351 0571

sciences

Science 44 1,49 0,75 Total 209,942 357

Maths 42 161 081

Foreign 73 170 083

languages

fine Arts 73 1,46 0,70

others 69 1,44 0,81

Total 358 159 0,77
Desensitization 'I_'urklsh— 52 100 0,69 intergroup 2,474 6 0412 0,977 0,441

literatue

Social 32 075 064 MO 48197 351 0422

sciences

Science 44 0,74 0,61 Total 150,671 357

Maths 42 0,79 0,63

Foreign 73 085 0,62

languages

fine Arts 73 0,76 0,65

others 69 0,82 0,68

Total 358 0,85 0,65

'I_'urklsh— 52 271 050 intergroup 1,826 6 0,304 1,041 0,399
Personal literatue
Success So_mal 30 274 052 In-group 102,665 351 0,292

sciences

Science 44 2,82 0,69 Total 104,491 357

Maths 42 2,69 0,40

Foreign 73 262 0,68

languages

fine Arts 73 2,81 0,49

others 69 2,82 0,57

Total 358 2,76

Teachers' perceptions of burnout do not (F=1.04; p=0.339; df:6/351), but emotional
differ in terms of depersonalization (F=0.98; depletion (F=2.83; p=0.011; df:6/351) (Table 7).
p=0.441; df:6/351) and personal achievement

Table 8. LSD Test Measurements According to the Branches of Teachers' Perceptions on Emotional
Burnout Dimension

Dimensions Branch (1) Branch (J) Average difference(l-J) p
Social sciences 0,36 0.037
Science 0,43 0.005

Emotional Turkish-literatue maths 0,32 0.044

Burnout Foreign languages 0,23 0.138
Fine Arts 0,47 0.001
Other 0,49 0.000

According to the results of the LSD test conducted  J=0.36; p=0.037), science (I-J=0.43; p=0.005),
to find the source of the difference, in the They scored higher than teachers of mathematics
emotional exhaustion dimension, teachers whose  (1-J=0.32; p=0.044), fine arts (I- J=0.47; p=0.001)
branches are Turkish-literature, social studies (I- and other (1-J=0.49; p=0.000) (Table 8).
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Accordingly, teachers whose branch is Turkish-
Literature see themselves more exhausted than

DISCUSSION AND CONCLUSION

Teachers' perceptions of the emotional
exhaustion dimension (x=1.58 + 0.77) are at the
level of “rarely”. This finding shows that high
school teachers rarely have a perception of
emotional exhaustion.  Teachers showed the
highest perception level (x=2.28 + 1.04) in this
dimension in the item "l feel exhausted when I
finish the day at school".This means chronic
fatigue and is an indicator of burnout. Kaya
(2019) found that the level of emotional
exhaustion (x=2.84 + 0.49) was "sometimes at the
level” in his research "Investigation of the Burnout
Levels of Teachers Working in the Field of Special
Education”. This result is higher than the result
found in our study. Accordingly, it can be said that
the emotional burnout of high school teachers is
lower than the emotional burnout of teachers
working in the special education field. Colak
(2017), in his master's thesis "Investigation of the
Burnout Levels of Managers and Teachers
Working in Primary and Secondary Schools",
found that the average burnout levels of the
participants were 15.52 = 7.03 in the emotional
burnout sub-dimension. According to this score,
the emotional exhaustion subscale of the
participants is at a low level. Colak (2017) found
that the average burnout levels of the participants
in his master's thesis "Investigation of the Burnout
Levels of Administrators and Teachers Working in
Primary and Secondary Schools" was 4.79 + 3.42
in the depersonalization sub-dimension. According
to this score, the depersonalization sub-dimension
of the participants is low. In Colak (2017), in his
master's thesis "Investigation of the Burnout
Levels of Administrators and Teachers Working in
Primary and Secondary Schools”, the average
burnout levels of the participants are 21.33 + 4.04
in the personal achievement sub-dimension.
According to this score, it is seen that the
participants experience moderate burnout in the
personal achievement sub-dimension. Billingsley
et al. (1995) compared 470 special education and
regular school teachers and found that the burnout
rate of teachers working in the special education
field ranged from 5.8 to 7.9 percent, while this rate
was 4.6 to 5.8 percent for teachers working in
regular institutions. .(Akcamete et al.2001).

Yurttas and Koklu., IntJ Disabil Sports Health Sci, 2021

teachers whose branches are Social Studies,
Science, Mathematics, Fine Arts and others.

Kuloglu-Aksaz (1996) compared the burnout
levels of teachers working with disabled and non-
disabled children using the Maslach Burnout
Inventory. According to the results of this study, it
was found that there was no difference between
the total burnout scores of the two groups of
teachers, both groups did not differ in terms of
emotional exhaustion and depersonalization, but
primary school teachers saw themselves more
successful than teachers working with disabled
children.(Ak¢amete et al., 2001)

Teachers' perceptions about the
depersonalization dimension (x=0.82 + 0.65) are at
the level of “rarely”. This finding shows that high
school teachers rarely have a sense of
depersonalization. Teachers showed the highest
perception level (x=1.09 + 1.04) in this dimension
in the item "I think teaching makes me stiff
emotionally”.Teachers' feeling of solidification can
prevent them from interacting well with students.
Sanli and Tan (2017) found that teachers'
perceptions of depersonalization sub-dimension
(x=1.87) were “rarely” in their study in which they
analyzed their burnout levels. This result
coincides with the finding obtained from our
study.

Teachers' perceptions of personal
achievement (x=2.75 + 0.54) are at the level of
"rarely”. Since there is an inverse relationship in
this dimension, the higher the success score, the
lower the level of burnout. Therefore, teachers'
burnout is at the "rarely" level. Teachers showed
the highest level of perception (x=3.09 + 0.7) in
this dimension in the item "I can easily understand
how my students feel about a subject”. Giindiiz
(2006), in his study to determine the burnout levels
of school administrators and teachers, found that
their perceptions of personal achievement (x=1.20)
were at the level of “rarely”. The finding of our
study coincides with Giindiiz's (2006) research
findings.

Teachers' perceptions do not differ according
to their gender in Depersonalization and Personal
Achievement dimensions. It shows a significant
difference in the Emotional Exhaustion dimension
(t=2.12; p=0.035; df:2/356). Looking at the
arithmetic averages in the emotional exhaustion
dimension, women (x=1.66) show more emotional
exhaustion than men (x=1.48). It can be said that
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this situation is due to the higher workload and
responsibilities of women in the family, as well as
their occupational workload. This finding is
similar to the result obtained from the study in
which Cemaloglu and Erdemoglu Sahin (2007)
found that the level of emotional exhaustion was
highest in women and the lowest in men in their
study on teachers. Similarly, in the study of
Maslach and Jackson (1981), a high level of
emotional exhaustion was observed in women in
the emotional exhaustion sub-dimension (Maslach
and Jackson, 1981). In their study, Sezgin and
Kiling (2012) found that there was no gender
difference in depersonalization sub-dimension,
similar to our study. Karahan and Uyanik Polat
(2011), in their study investigating the burnout
levels of educators, determined that unlike our
study, educators' views of personal achievement
differ according to their gender. In a study
conducted by Antoniou, Polychroni, and Vlachakis
(2006) in Greece, they focused on the gender
difference in occupational stress and occupational
burnout among primary and high school teachers,
and it was reported that female teachers have
higher burnout levels than male teachers, unlike
our study (Antoniou et al., 2006). In the study in
which Erkul and Dalgic (2014) examined the
occupational burnout levels of vocational high
school teachers in Sisli, Istanbul; While the
thoughts of the participants in emotional
exhaustion dimension vary according to gender,
their thoughts in depersonalization and personal
success sub-dimensions do not change according
to gender. Therefore, in the emotional exhaustion
dimension, it was determined that female teachers
felt more emotional exhaustion than male teachers
(Erkul and Dalgig, 2014). This difference between
male and female teachers in burnout; It is possible
to attribute this to their inability to acquire or use
appropriate psychological coping resources in line
with the demands of the profession. Teachers may
have difficulty in coping with problems that may
cause them to experience burnout with the effect
of their social status in their daily lives.

Teachers' perceptions of burnout according
to their marital status, Emotional Exhaustion
(F=0.805, p=0.45, sd:2/355), Depersonalization
(F=0.086, p=0.91, sd:2/355) and Personal success
(F=0.309, p=0.27, sd:2/355) does not differ in size.
In their study, Sezgin and Kiling (2012)
determined that there is a statistical difference
between burnout sub-dimensions and marital status

variable, similar to our study. lzgar (2001), in his
research named "Burnout in School
Administrators”, found that the burnout levels of
school principals differ significantly in the
emotional exhaustion and personal achievement
sub-dimensions, unlike our study, and it was found
that there was no significant difference in the
depersonalization sub-dimension. Similarly, Ardig
and Polatgt (2008) found that there was no
significant difference in emotional exhaustion
dimensions in terms of marital status, and there
was no significant difference in depersonalization
and personal success dimensions. This finding is
similar to the data of the study in which Bahar's
(2006) study named Burnout Syndrome, An
Application in Front Office Employees in Hotel
Businesses, there is no significant difference in the
personal success sub-dimension of married and
unmarried people. Emotional exhaustion (F=3.45;
p=0.008; sd:4/353), depersonalization (F=4.94;
p=0.001; sd:4/353) and personal achievement
(F=5.42; p=0.000; sd:4/353), teachers' opinions
about burnout differ statistically according to their
professional seniority.

According to the results of the LSD test
conducted to determine the source of the
difference, in the emotional exhaustion dimension,
teachers with professional seniority of 6-10 years
are among those whose professional seniority is 21
years and above (1-J=0.31; p=0.007); Teachers
with a professional seniority of 11-15 years have
higher burnout than teachers with a professional
seniority of 21 years or more (I1-J=0.34; p=0.015).
In the depersonalization dimension, teachers with
professional seniority of 6-10 years are more than
teachers with professional seniority of 21 years or
more (I-J=0.34; p=0.000); Teachers with a
professional seniority of 11-15 years, and those
with a professional seniority of 21 years or more
(1-J=0.39; p=0.001); Teachers with a professional
seniority of 16-20 years are more burnout than
teachers with a professional seniority of 21 years
or more (1-J=0.22; p=0.011). In the dimension of
personal success, teachers with professional
seniority of 21 years or more, professional
seniority 1-5 years (1-J=0.21; p=0.045), 6-10 years
(1-J=0.28; p=0.000), 11-15 scores higher than
teachers with years (1-J=0.37; p=0.000) and 16-20
years (I-J=0.15; p=0.011). Accordingly, teachers
with a seniority of 21 years or more with higher
scores are less burnout than teachers with lower
scores (due to reverse scoring).
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Girgin (2010), in his research, concluded that
there is a significant difference between the years
of seniority and emotional burnout, which supports
our study. Similar to our study, Elbadi (2019)
found no statistically significant difference
between professional seniority and Emotional
Exhaustion and personal achievement sub-
dimensions. Soyer, Can, and Kale (2009) found in
their study "Examining the job satisfaction and
professional burnout levels of physical education
teachers in terms of various factors”, different
from our research, that there is no statistically
significant difference between the seniority of
teachers and depersonalization and personal
achievement sub-dimensions. Similarly, Sezgin
and Kiligc (2012) found that there was no
significant  difference between teachers'
professional seniority levels and their burnout
levels.

Teachers' perceptions of burnout differ in
depersonalization dimension (F=2.97; p=0.020;
sd:4/353) according to the type of school they
work in, while emotional exhaustion (F=1.67;
p=0.158; sd:4/353) and personal success (F=1.34;
p=0.253; sd:4/353) does not differ in terms of
dimensions. According to the results of the LSD
test conducted to determine the source of the
difference in desensitization dimension, the
teachers working in Anatolian High Schools were
among the teachers working in the project schools
(1-J=0.36; p=0.001); The teachers working in
Anatolian Vocational and Technical High Schools
are among the teachers working in the project
schools (1-J=0.19; p=0.038); Teachers working in
multi-program high schools have higher burnout
than teachers working in project schools (1-J=0.25;
p=0.021).

Sanli and Tan (2017), in their study
examining teachers 'burnout levels, found that
there was no statistically significant difference
between teachers' school types and Emotional
Exhaustion and personal achievement sub-
dimensions. This result is similar to our research.
Dagc1 (2019) found in her study that there was no
statistically significant difference between the
school type variable and the burnout level sub-
dimensions. Similar to our findings. Similar to our
findings, Cemaloglu and Erdemoglu Sahin (2007)
found a statistically significant difference between
teachers' school types and depersonalization sub-
dimension in their study to determine the
professional burnout levels of teachers.

their burnout
did not differ

Teachers' perceptions of
according to their branches,

significantly in terms of depersonalization
(F=0.98; p=0.441; +sd:6/351) and personal
achievement  (F=1.04; p=0.339; sd:6/351)

dimensions. shows a significant difference in the
dimension of emotional exhaustion (F=2.83;
p=0.011; sd:6/351).

According to the results of the LSD test
conducted to find the source of the difference, in
the emotional exhaustion dimension, teachers
whose branches are Turkish-literature, social
studies (1-J=0.36; p=0.037), science (1-J=0.43;
p=0.005), They scored higher than teachers of
mathematics (1-J=0.32; p=0.044), fine arts (I-
J=0.47; p=0.001), and other (I-J=0.49; p=0.000).
Accordingly, teachers whose branch is Turkish-
Literature see themselves more exhausted than
teachers whose branches are Social Studies,
Science, Mathematics, Fine Arts and others.

Ersoy Yilmaz et al. (2014) found a
statistically significant difference between the
branches of teachers and the Emotional Exhaustion
and personal achievement sub-dimensions, similar
to the findings we obtained from our study, in their
study to determine teachers' burnout levels. Dagci
(2019) found in her study that there was no
statistically significant difference between the
branch variable and the burnout level sub-
dimensions. lzgar (2001) found that there is a
statistically significant difference between the
branches of teachers and the depersonalization
sub-dimension, unlike our research.

The conclusions reached according to the Sub-
Problems can be listed as follows:

Teachers' perceptions of the emotional
exhaustion, depersonalization and personal success
dimensions are at the level of “rarely”. When the
results obtained according to the sub-problems are
summarized according to the dimensions: In the
emotional  exhaustion  dimension, teachers'
perceptions of burnout show statistically
significant differences according to the variables
of gender, professional seniority, and branch.
Teacher perceptions do not show a statistically
significant difference according to marital status,
school type, year of study, number of students, and
educational status. In the depersonalization
dimension, teachers' perceptions of burnout show
statistically significant differences according to the
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variables of professional seniority, school type,
and number of students. Teacher perceptions do
not show a statistically significant difference
according to the variables of gender, marital status,
branch, working year, and educational status. In
the personal achievement dimension, teachers'
perceptions of burnout show statistically
significant differences according to professional
seniority variables. Teacher perceptions do not
show a statistically significant difference
according to the variables of gender, marital status,
school type, branch, working year, number of
students, and educational status.
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