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A. Faruk Levent'=1 Seyda Bag-Dogan""~'?

Giris: Okullarin amaglarindan biri de 6grencilerin karakter gelisimini desteklemek ve onlara karakter egitimi
vermektedir. Yagsitlarindan farkli 6zellik ve ihtiyaglara sahip olan istiin yetenekli 6grencilere karakter egitimi, bu
Ogrencilerin sosyal ve duygusal iyi oluslarin1 olumlu yonde etkilemektedir. Bu ¢alismanin amaci, iistiin yetenekli
ogrencilerin karakter gelisimleri ve karakter egitimine iligskin 6gretmen goriislerinin incelenmesidir.

Yontem: Bu calisma, nitel arastirma yontemlerinden olgubilim deseni ile gergeklestirilmistir. Arastirmanin
calisma grubu, amagl Ol¢ilit drnekleme yontemiyle belirlenmistir. Caligmanin amacina uygun olarak, iistiin
yetenekli dgrencilerle calisan 15 6gretmenle goriisme yapilmistir. Bu ¢aligmada veri toplamak igin nitel veri
toplama yontemlerinden yar1 yapilandirilmis goriisme teknigi kullanilmistir. Elde edilen veriler igerik analizi ile
¢Oziimlenmistir.

Bulgular: Verilerin analizi sonucunda; iistiin yeteneklilerin 6zellikleri ve ihtiyaglari, iistiin yetenekli 6grencilerin
karakter gelisimi ve bu ogrencilere karakter egitimi olmak iizere ii¢ temaya ulasilmistir. Ustiin yetenekli
dgrencilerin 6zellikleri ve ihtiyaglari temasinda hizli §grenme/kavrama kodunun éne giktig1 gériilmektedir. Tkinci
temada, katilimc1 6gretmenlerin bir kismi, Gstiin yetenekli 6grencilerin karakter gelisiminde akranlarindan daha
onde oldugunu, katilimcilarin bir kismi ise bu 6grencilerin akranlarina gore geride kaldiklarini belirterek iki farkli
goriis ortaya koymustur. Ugiincii temada katilime1 6gretmenlerin ¢ogu, Milli Egitim Bakanligi (MEB) tarafindan
uygulanan degerler egitimi programinin iistiin yeteneklilerin karakter gelisimi i¢in yetersiz oldugunu belirtmis ve
uzaktan egitim yoluyla karakter egitiminin verimsiz oldugunu ifade etmistir.

Tartisma: Okullarda iistlin yetenekli 6grencilerin egitiminde karakter egitiminin ihmal edilmesi biiyiik bir eksiklik
olarak kabul edilmektedir. Bu arastirmada elde edilen bulgular dogrultusunda, istiin yetenekli dgrencilerin
ihtiyaglara ve ozelliklerine uygun olarak karakter egitimi programlarinin hazirlanmasi gerektigi sdylenebilir.
Ayrica MEB merkez 6rgiitii tarafindan iistiin yetenekli 6grencilerin karakter egitimine iliskin 6gretmenlere ve okul
yoneticilerine yonelik hizmet i¢i egitimlerin diizenlenmesi 6nerilebilir.

Anahtar sozciikler: Ustiin yetenekli egitimi, karakter egitimi, degerler egitimi, karakter gelisimi, uzaktan egitim.
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Giris

Karakter kelimesi, Tiirk¢e diline Fransizcadan gegmis olup “bir bireyin kendine 6zgii yapisi, bireyin
davranig bigcimlerini belirleyen ozellikler biitinii” olarak tanimlanmaktadir (Tirk Dil Kurumu, t. y.). Kelimenin
kokeni, ‘isleme’ anlamina gelen Yunanca ‘charassein’ ile ‘ayirt edici igsaret’ anlamina gelen Latince ‘kharakter’
kelimelerinden gelmektedir (Collins, t. y.). Kisinin davranislarinin toplumsal veya evrensel normlara gore iyi veya
kotii olarak degerlendirilmesi ve kisiligine tutum olarak yansimasi “karakter” olarak aciklanmaktadir (Eksi &
Katilmis, 2016). Karakterin ve ahlaki yapiin olusumunda aile-okul-gevre tigliisii temel belirleyicilerdir (Koknel,
2005). Egitim alaninda yapilan karakter gelisimi ile ilgili arastirmalarda, karakter egitimi ve degerler egitimi
kavramlarinin  kullanildig1r goriilmektedir. Degerler egitimi, teorik ve ampirik yaklasimlar {izerinden
tanimlanirken, karakter egitimi davranigsal yaklagimlar {izerinden agiklanmaktadir (Berkowitz, 2002). Karakter

egitimi, bir 6grencinin karakter gelisiminin toplumdan bagimsiz olamayacagi varsayimiyla karakter gelisimi
stirecinin okullar tarafindan desteklenmesi gerektigini savunmaktadir (Revell & Arthur, 2007).

Teknolojinin geligsmesiyle geleneksel kiiltiirel etkilesimi terkedilmeye ve insan etkilesimi daha ¢ok sanal
ortamlarda gerceklesmeye baslamistir. Bu durum bireylerin i¢inde bulunduklar1 toplumla baglarini zedeleyen
etkiler ortaya ¢ikarmistir (Gibson & Landwehr-Brown, 2009). Bu nedenle karakter, ahlak ve deger kavramlari, 21.
ylizyilda daha da 6nem kazanmistir (Berkowitz & Hoppe, 2009; Poole, 1991). Egitim alanin1 da etkileyen
teknolojik gelismeler karsisinda, 6grencilerin ahlaki gelisimlerini destekleyen karakter egitimine duyulan ihtiyag
artmistir (Berkowitz & Hoppe, 2009). Karakter egitimi yoluyla; 6grencilerin iyi bir insan ve iyi bir vatandas olarak
yetismeleri, evrensel degerleri edinmeleri, liderlik becerilerini ve sorumluluk duygularini gelistirmeleri
amaglanmaktadir (Duska & Whelan, 1975).

Son yillarda Uluslararasi Ogrenci Degerlendirme Programinda (Programme for International Student
Assessment [PISA]) basarili olan iilkeler arasinda 6ne ¢ikan Japonya, Giiney Kore ve Singapur’un egitim
sistemleri incelendiginde, egitim programlarinda karakter gelisimi ve ahlaki egitim gibi kavramlara Gnem
verdikleri goriilmektedir (Bakioglu, 2018; Levent & Gokkaya, 2014; Levent & Yazici, 2014). Benzer sekilde,
Tiirkiye’de 2009 yilinda gergeklestirilen II. Milli Egitim Stdrasi’nda, 6grencilerin ahlak gelisimleri ile ilgili dnemli
kararlar alinmig; ahlakin sadece diisiinsel degil eylem boyutunda da gelistirilmesi gerektigi hem okul i¢inde hem
de okul disinda cocuklara saygi, sorumluluk, is birligi gibi degerlerin kazandirilmasinin egitim siireclerinde
saglanmasi gerektigi vurgulanmigtir (Eksi & Katilmis, 2016).

Karakter Egitimi

Kavramsal ve tarihsel agidan bakildiginda, ‘degerler egitimi’ kavramimin Avrupa kiiltiirlerinde, ‘karakter
egitimi’ kavraminin ise Amerika’da daha yaygin olarak kullanildigi goriilmektedir. Bu nedenle karakter egitimi
kavraminin tarihsel gelisiminden bahsedilirken genellikle kurulusundan beri egitim sistemine karakter egitimini
entegre eden Amerika’nin ii¢ yliz yillik tarihine génderme yapilmaktadir (Eksi & Katilmis, 2016). Gegmisten
bugiine {ilkelerin egitim tarihlerinde ve politikalarinda, ¢ocuklarin karakter ve degerler egitimine iligskin dgeler yer
almaktadir.

21. yiizyi1l sartlarinda karakter egitimi, 6grencilerin etik ve prososyal motivasyonlart ile yeteneklerinin
gelisimini saglamak amaciyla Ogrencilerin karakterlerini gelistirmek igin yapilan istendik c¢abalar olarak
aciklanabilir (Berkowitz & Hoppe, 2009). Baska bir ifadeyle karakter egitimi ile ilgili yapilan ¢alismalar ve
uygulamalar, bireylerin ahlaki degerlerinin egitim yoluyla istendik yonde gelistirilebilecegi diisiincesine
dayanmaktadir (Eksi & Katilmis, 2016).

Egitimin formel kisminin gergeklestirildigi okullarin temel amaclari, akademik olarak basarili ve belli
degerlere sahip 6grencileri topluma kazandirmaktir (Eksi, 2003). Ancak bazi arastirmalar okullarin 6grencilerin
akademik basarilarini daha fazla 6nemsediklerini, karakter egitimini ise ihmal ettiklerini gostermektedir (Levent,
2020a; Tortop, 2018; Umami vd., 2019; Zeidner, 2020). Ayrica okullarda uygulanan degerler egitimi programlari
incelendiginde; degerler egitiminin ylizeysel 6grenme basamaginda kaldigi, degerlerin &gretilme amaglarinin
¢ocuklara saglikl1 bir sekilde aktarilamadigi ve degerler ile kazanimlar arasinda tutarlilik olmadig1 goriilmektedir
(Grant, 2009). Okullarin, akademik gelisimi saglama misyonlarinin yani1 sira 21. yiizyilin getirdigi degisimlere ve
olumsuz kosullara dgrencileri hazirlamak ve onlarin ihtiyaglarini karsilamak gibi baska misyonlari da vardir (Eksi,
2003). Bu misyonlarin basinda ise 6grencilerin karakter gelisimine katk1 saglamak gelmektedir.
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Ustiin Yetenekli Cocuklarin Karakter Egitimi

Ustiin yetenekli kavraminin tarihsel acidan gelisimi incelendiginde, ge¢misteki tanimlarda daha cok
yaraticilik ve zekd kavramlarina odaklanildigi goriilmektedir (Piirto & Heward, 2003). Son zamanlarda iistiin
yetenekliler alaninda yapilan arastirmalarda 21. ylizyilin degisen kosullarinda ihtiyaclarin ve zorluklarin
farklilagsmasi nedeniyle, iistiin yetenekli cocuklarin egitimini iyilestirmek, gelistirmek ve bu ¢ocuklari yeni caga
hazirlamak amaciyla bu alanda paradigma degisimi ihtiyacindan bahsedilmektedir (Dai, 2019). Ustiin yetenekli
kavrami ile ilgili paradigma degisimi tartismalarinda, bu kavramin sadece kurama dayali olarak
siirlandirilamayacagi belirtilerek kiiltiirel degerlerin de dikkate alinmasi gerektigine vurgu yapilmaktadir
(Smedsrud, 2020).

21. yiizyildaki yeni gelismeler ve sorunlar, istiin yeteneklilerin egitimi i¢in paradigma degisimi
tartigmalarina yol agmustir (Dai, 2019). Etkili egitim programlariyla karakter gelisiminin desteklenmesi, gocuklarin
iyi oluglarmi olumlu ydnde etkilemektedir (Curren, 2017). lyi olus, 6znel ve psikolojik iyi olus olmak iizere iki
baslik altinda ele alinmaktadir (Telef, 2013). Oznel iyi olus haz ve mutlulugu, psikolojik iyi olus ise bireyin kendi
6ziinii ve dogasini fark etmesini temel alarak iyi olma hali olarak agiklanmaktadir (Huppert, 2009). Ustiin yetenekli
¢ocuklara kendi yeteneklerinin farkina varmasina yardim etmek adina karakter egitimi vermek, onlarin psikolojik
iyi oluslar i¢in faydalidir (Berkowitz & Hoppe, 2009).

Ustiin yeteneklilerin 6zellikleri hakkinda literatiirde bircok arastirma yer almaktadir (Altintas & Ilgun,
2016; Berkowitz & Hoppe, 2009; Ekici & Erdogan, 2019; Erdem & Baloglu, 2018; Levent, 2020a; Saranli &
Metin, 2012; Tirri & Laine, 2017; Tortop, 2018). Akranlarindan ayrisan 6zellikleri nedeniyle istiin yetenekliler
sosyal ve duygusal sorunlar yasayabilmektedir (Levent, 2020a). Ustelik insan iliskilerinin sanal ortamlara kaydig1
21. yiizyilin degisen sosyallesme algisi, toplumsal konularda yiiksek hassasiyete sahip olan istiin yeteneklileri
olumsuz yonde etkileme olasihigina sahiptir (Gibson & Landwehr-Brown, 2009). Ustiin yetenekli 6grencilerin
psiko-sosyal problemler yasamalarinin nedeni ise bilissel ve duygusal gelisimlerinin es zamanli gergeklesmemesi
oldugu soylenebilir (Levent, 2020a). Bagka bir deyisle, biligsel olarak akranlarindan ileride olan iistiin yetenekli
ogrenciler, akranlartyla iletisim kurmakta ve etkilesim kurmakta zorluk c¢ekebilmekte ve bu durum duygusal
gelisimlerini olumsuz etkileyebilmektedir (Saranli & Metin, 2012).

Ustiin yetenekli ¢ocuklar yeterince ve etkili bir sekilde desteklenmediginde, bu ¢ocuklarm 6z saygilari
zedelenebilir ve yiiksek diizeyde stres ve varolussal depresyon yasayabilirler (Berkowitz & Hoppe, 2009). Ustiin
yetenekli 6grencilerin egitim miifredatlari iist zihinsel yeterliliklerine, yeteneklerine ve ilgi alanlarina uygun olarak
hizlandirma, miifredat sikistirma ve zenginlestirme gibi yontemlerle farklilastirllmaktadir (Jovanovic & Vukic,
2018; Piirto & Heward, 2003). Ozellikle hizlandirma yontemiyle simif atlayan cocuklar, akranlarindan
uzaklagabilir ve yeni siniflarina uyum saglamakta zorlanabilirler (Jovanovic & Vukié, 2018). Bu nedenle, egitimde
sadece bilissel becerilerin kazandirilmasina degil, davranigsal ve sosyal becerilerin kazandirilmasina da 6nem
verilmesi gerekmektedir (Elias vd., 2003). Ustiin yetenekliler etkili formal ve informal egitimlerle
desteklenmediginde, onlarin potansiyellerini gergeklestirmeleri, evrensel degerleri edinmeleri, sorumluluk
duygularimi ve liderlik becerilerini gelistirmeleri olduk¢a zor olmaktadir (Levent, 2020a).

Ustiin Yetenekli Ogrencilerin Karakter Egitiminde Ogretmenlerin Rolii

Ogrencilerin karakter ve ahlaki gelisimlerinde etkili olan rol modellerden biri, cocuklarin egitimlerini
iistlenen ogretmenlerdir (Lumpkin, 2013). Ogretmenlerin deger algilar1 (Balei & Yelken, 2010), iistiin
yeteneklilerle ilgili tutumlar1 (Godor, 2019; Troxclair, 2013) ve sinif i¢cinde kullandiklar1 pedagojik yaklagimlari
cocuklarim karakter gelisimlerinde etkilidir. Ogretmenlerin iistiin yetenekli 6grencilerin egitiminde kritik bir role
sahip olmasi nedeniyle iistiin yetenekli 6grencilerin karakter gelisimlerine ve karakter egitimine iliskin goriisleri
onem tagimaktadir. Literatiir incelendiginde, iistiin yeteneklilerin egitimlerinde karakter gelisimi ile ilgili
calismalarin yeterli sayida olmadigi goriilmektedir (Tortop, 2018; Umami vd., 2019). Konuyla ilgili yapilan
calismalarda stiin yetenekli 6grencilerin bilissel gelisimlerine odaklanildigi ve sosyo-duygusal gelisimlerini
inceleyen arastirmalarda bu &grencilerin davranis problemlerinin ele alindigi sdylenebilir (Zeidner, 2020). Ustiin
yetenekliler baglaminda 6gretmen goriislerini inceleyen arastirmalar ise 6gretmenlerin {istlin yeteneklilere iliskin
alg1 ve tutumlarma (Akgiil, 2021; Altintas & llgun, 2016; Chandra-Handa, 2019; Godor, 2019; Kadioglu-Ates,
2018; Olthouse, 2014; Ryumshina & Sudarkina, 2019; Tirri & Laine, 2017; Yuen vd., 2016), {istiin yeteneklilerin
ozellik ve ihtiyaglarma (Altintag & Ilgun, 2016; Berkowitz & Hoppe, 2009; Gibson & Landwehr-Brown, 2009;
Harrison, 2004), iistiin yeteneklilere uygulanacak farklilastirilmis egitim programlarina (Akgiin, 2021; Eakin,
2007; Laine, 2016; Stephens, 2019), 6gretmenlerin hizmet dncesi ve hizmet i¢i egitim programlarina (Chamberlin
& Chamberlin, 2010; Say1, 2018) odaklanmaktadir. Bu baglamda {istiin yeteneklilerin karakter gelisimlerine iliskin
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O0gretmen goriislerinin incelemesinin literatiire katki saglayacagi diisiiniilmektedir. Bu aragtirmanin amaci, tistiin
yetenekli dgrencilerin karakter gelisimleri ve karakter egitimine iligkin 6gretmen goriislerini incelemektir. Bu
amag dogrultusunda asagidaki sorulara cevap aranmistir:
1. Ogretmenlerin iistiin yetenekli dgrencilerin karakteristik 6zellikleri ve ihtiyaclar1 hakkindaki goriisleri
nelerdir?
2. Ogretmenlerin iistiin yetenekli 6grencilerin egitsel ihtiyaglar1 hakkindaki gériisleri nelerdir?
3. Ogretmenlere gore iistiin yetenekli 6grencilerin karakter gelisim siireci nasil gerceklesmektedir?
4, Ogretmenlerin iistiin yetenekli dgrencilerin karakter egitiminde mevcut uygulamalar hakkindaki goriisleri
nelerdir?

Yontem
Arastirma Deseni

Ogretmenlerin iistiin yetenekli 6grencilerin karakter gelisimleri ve karakter egitimine iliskin goriislerini
incelemeyi amaglayan bu aragtirmada nitel aragtirma yontemlerinden olgubilim deseni kullanilmigtir. Olgubilim
deseni, farkinda olunan ancak ayrintili ve derin bir anlayisla arastirilmasi gereken olgularin ¢dziimlenmesine
odaklanmaktadir (Yildirim & Simsek, 2016). Bu arastirmada incelenen olgu, iistlin yetenekli 6grencilerin karakter
gelisimi ve bu dgrencilere yonelik karakter egitimidir.

Calisma Grubu

Olgubilim, katilimcilarin deneyimlerini yorumlayarak arastirmacilarin konu hakkinda biitiinciil bir bakis
acis1 olusturmasint saglamaktadir (Van Manen, 2015). Bu nedenle bu arastirmada ¢alisma grubu, odaklanilan
olguyu yasayan veya bu olgu hakkindaki deneyimleri yansitabilecek bireylerdir (Yildinnm & Simsek, 2016).
Arastirmanin ¢aligma grubu, kriterlerin 6nceden belirlenerek katilimeilarin bu kriterlere gore segilmesi anlamina
gelen amagh Ornekleme yontemiyle belirlenmistir (Padilla-Diaz, 2015). Arastirmada, amachi 6rnekleme
cesitlerinden biri olan élgiit drnekleme ydntemi kullanilmistir. Olgiit rnekleme yontemi, az katilimciyla yapilan
arastirmalarda dahi sonuglarin giivenilirligini artirmaktadir (Emmel, 2013). Bu arastirmaya katilimci belirlemek
icin kullanilan 6l¢iit, 6gretmenlerin en az 5 yillik mesleki deneyime sahip olmasi ve en az bir yil siiresince {istiin
yetenekli dgrencilerinin olmasidir. Bakioglu (1996) tarafindan 6nerilen “Ogretmenlerin kariyer evreleri modeli”ne
gore 1 ile 5 y1l 6gretmenlik deneyimine sahip gretmenler, tipik bir 6zellik olarak “ger¢eklik soku” yasamakta ve
ogretmenlik rolleri konusunda bazi problemler yasamaktadir. Bu modele gore ogrencilerle iletisimlerinin ve
etkilesimlerinin bu evreden sonra gelisecegi diisiiniildiigii icin en az 5 yillik 6gretmenlik deneyimine sahip
dgretmenler katilimer olarak tercih edilmistir. Katilimcilar, Istanbul’da yer alan, iistiin yetenekli olarak belirlenen
Ogrencilere egitim veren bir devlet okulunda gorev yapan ogretmenlerdir. Calismada bu Olgiitlere uyan 15
ogretmen ile goriismeler yapilmistir. Arastirmaya katilan 6gretmenlerin demografik bilgileri Tablo 1’de yer
almaktadir.

Tablo 1
Katilimcilarla Ilgili Demografik Bilgiler

Katilimei Cinsiyet Egitim Brang Mesleki kidem Ustiin yetenelihlerle
caligilan siire
K1 Kadin Lisans Ingilizce 11 y1l 2 yil
K2 Kadin Lisans Ingilizce 6 yil 4 yil
K3 Kadin Lisans PDR 13 yil 1 yil
K4 Kadin Yiiksek lisans Ingilizce 5yl 1,5 yil
K5 Kadin Lisans Beden egitimi 5yl 1,5 yil
K6 Kadin Yiiksek lisans Fen bilimleri 15 y1l 3yl
K7 Erkek Lisans PDR 11yl Syl
K8 Kadin Yiiksek lisans Ingilizce 13 y1l 3yil
K9 Kadin Yiiksek lisans Tiirkce 12 y1l 4 yil
K10 Kadin Doktora PDR 9 yil 1 yil
K11 Erkek Yiiksek lisans Fen bilimleri 12 yil 2 yil
K12 Kadin Yiiksek lisans Ingilizce 6 yil 1yl
K13 Kadin Yiiksek lisans Ingilizce 5yl 1 yil
K14 Kadin Yiiksek lisans Matematik 11 y1l Syil
K15 Kadin Lisans Matematik 10 y1l 2 yil
Not: PDR = psikolojik danismanlik ve rehberlik.
Levent & Bag-Dogan 2022, 23(4)



USTUN YETENEKLi OGRENCILERIN KARAKTER GELISIMLERI VE KARAKTER EGITIMINE ILISKIN 915
OGRETMEN GORUSLERI

Tablo 1 incelendiginde, aragtirmaya katilan dgretmenlerin ¢ogunun (9/15) lisansiistii egitim derecesine
sahip oldugu goriilmektedir. Ayrica, katilimec1 6gretmenler brans ve mesleki kidem acisindan farklilagmaktadir.
Katilime1 6gretmenlerin iistiin yeteneklilerle ¢alisilan siire 1 y1l ile 5 y1l arasinda degismektedir.

Verilerin Toplanmasi

Aragtirmada yar1 yapilandirilmig goriisme teknigi kullanilmistir. Yart yapilandirilmis goriisme teknigi,
katilimcilarin cevaplarma gore alt sorular1 sekillendirmek icin kullaniglidir ve bu nedenle tercih edilmistir
(Creswell, 2007). Goriisme sorulari, literatiir ayrintili sekilde taranarak olusturulmus ve alan uzmani olan iki
akademisyenin goriisiine bagvurulmustur. Goriisme sorulari, aragtirma amaglarina uygun olarak olusturmus olup
gbriisme formunda toplam dokuz soru yer almaktadir. Orek sorulara Sekil 1°de yer verilmistir.

Sekil 1

Goriisme Formu: Ornek Sorular

P

o/

« Ustiin yeteneklilerin karakter geligimlerinin desteklenmesi konusunda
diisiinceleriniz nelerdir?

* Calistiginiz okulda iistiin yeteneklilerin egitsel ihtiyaclarinin
karstlanmasi konusunda diisiinceleriniz nelerdir?

« Ustiin yeteneklilerin karakter gelisimi nasil desteklenmelidir? Bu konuda
yapilan meveut uygulamalarla ilgili goriisleriniz nelerdir?

Ornek sorular

Amagli 6rneklemede yer alan dlgiitlerine uygun olan iki 6gretmenle pilot goriisme yapilarak goriisme
formundaki sorular degerlendirilmis ve sorular {izerinde diizenlemeler yapilmistir. Daha sonra, arastirma amaclar1
ve siireci ile ilgili bilgilendirme i¢eren goniillii katilim formu, e-mail yoluyla katilimcilara gonderilmistir. Goniillii
oldugunu beyan eden katilimci 6gretmenlerle, COVID-19 salgini sartlart nedeniyle, sesli ve goriintiilii goriismeler
yapilmistir. Goriisme formu, katilimer 6gretmenlerin {istiin yeteneklilerin karakter gelisimi ve karakter egitimine
iligkin goriiglerini ortaya koymay1 amaglayan dokuz agik u¢lu sorudan olugmaktadir. Goriismeyi yapan arastirmaci,
uistiin yeteneklilerle daha 6nce ¢alismistir; ayn1 zamanda nitel arastirma konusunda egitime ve deneyime sahiptir.
Gergeklestirilen goériismelerin en kisast 35 dakika, en uzunu 60 dakika siirmiistiir. Goriigmeler, katilimcilarin
izniyle kayit altina alinmis ve goriismeleri gergeklestiren arastirmacilar tarafindan kelimesi kelimesine yazi
ortamina aktarilip analize hazir hale getirilmistir.

Etik Kurul Raporu

Arastirma ve Yayin Etik Kurulu, 05.04.2021 tarihinde 3-32 onay sayili karari ile bu arastirmanin etik
yonden uygun olduguna karar vermis ve 20857 sayilt evrak ile etik kurul onayimi bildirmistir.

Gecerlik ve Giivenilirlik Calismasi

Gegerlik ve giivenilirlik, basta veri toplama ve analizi olmak iizere, arastirma asamalarinin
degerlendirilmesinde en Onemli oOlgiitler arasinda yer almaktadir (Mohajan, 2017). Bir¢cok agidan nicel
aragtirmalardan farkli olan nitel arastirmalarda, i¢ gecerlilik yerine inandiricilik, dis gecerlilik yerine
aktarilabilirlik, i¢ glivenilirlik yerine tutarlik, son olarak dig giivenilirlik yerine teyit edilebilirlik kavramlar
kullanilmaktadir (Lincoln & Guba, 1985). Bu arastirmada inandiriciligin, aktarilabilirligin, tutarhigin ve teyit
edilebilirligin saglanmasi i¢in asagida aciklanan ¢aligmalar yapilmastir.

Inandiricilik

Aragtirmanin inandiricilifinin saglanmasi icin veri toplama aracinin gelistirilmesinden veri analizine
kadar olan siirecte, alan uzmani iki akademisyenden 6l¢me degerlendirme ve igerik agisindan destek alinmistir.
Bunun yani sira, bulgular kisminda katilimcilarin ifadelerine yer verilerek ¢alismanin inandiriciligi saglanmistir.
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Aktardabilirlik

Aragtirmanin aktarilabilirliginin saglanmasi i¢in veri analizi sonucu elde edilen temalarla ilgili
katilimcilarin ifadelerinden dogrudan alintilara yer verilmistir. Ayrica ayni goriise sahip olan katilimcilarin
sayisinin belirlenmesi i¢in her kodun yanina frekanslar1 yazilmistir.

Tutarlik

Aragtirmanin tutarliginin saglanmasi i¢in tutarlik incelemesi yapilmistir. Bu incelemenin amaci, arastirma
stireci boyunca arastirmacinin tutarli olup olmadigini belirlemektir (Yildirim & Simsek, 2016). Bu nedenle, veriler
once arastirmacilar tarafindan ayri ayri kodlanmig, daha sonra elde edilen kodlar ve alt temalar kargilagtirilmis ve
bu sekilde temalara ulasilip biiyiik 6l¢iide uzlagsma saglandiktan sonra veri analizine son sekli verilerek aragtirma
tutarlig1 saglanmustir.

Teyit Edilebilirlik

Aragtirmanin teyit edilebilirliginin saglanmasi i¢in arastirma siireci boyunca yapilan tiim ¢alismalar ve
veriler gerektiginde incelemeye sunulabilmesi i¢in muhafaza edilmektedir.

Verilerin Analizi

Goriismelerden elde edilen verileri ¢oziimlemek igin icerik analizi kullanilmigtir. Analiz igin desifre
edilen goriismelerden kodlar olusturulmus, benzer kodlar kategorilere ayrilmis, son olarak benzer kategoriler
birlestirilereck temalara ulasiimistir (Strauss & Corbin, 1990). Icerik analizinin kullanilmasi, nitel verilerin
sistematik olarak kodlama ve analiz etme teknigi ile kavramsal konularla iligkilendirilebilen daha kapsamli bir
nitel arastirmanin yiiriitiilmesini saglamaktadir (Clarke & Braun, 2014). iki arastirmaci; temalar, alt temalar ve
kodlar tizerinde tekrar tekrar ¢alistiktan sonra, veri analizine son sekli verilmistir. Kod ve alt temalarin belirlenmesi
konusunda zaman zaman goriis ayriliklar1 yasansa da literatiirde yer alan aragtirmalar ve goriisme verileri biitiinsel
bir bakis agistyla incelenerek veri analizinde uzlagsmaya varilmistir. Veri analizi sonucu elde edilen temalar ve alt
temalar Sekil 2°de yer almaktadir.

Sekil 2
Temalar ve Alt Temalar

| {Jstiin vetenek kavrami e | Karakter egitiminde mevcut
y Karakter geligimi siireci uygulamalar
Kisilik, sosyal ve duygusal isimini etki ey e .
| 6zzllikleri Y v Ifiii?jlg:; gelisimini etkileyen — Karakter egitimi ile ilgili oneriler
| Sosyal ve duygusal ihtiyaglarimin Uzaktan egitimde karakter
karsilanmasinda etkili faktorler ] egitimi

— Sosyal ve duygusal problemler

Sekil 2°de goriildiigii lizere arastirmada elde edilen verilerin igerik analizi sonucunda, “iistliin yetenekli
ogrencilerin ozellikleri ve ihtiyaglar1”, “listiin yetenekli &grencilerin karakter gelisimi” ve “Ustiin yetenekli
ogrencilerin karakter egitimi” olmak iizere ii¢ tema ortaya ¢ikmistir.

Bulgular

Aragtirmada elde edilen verilerin yapilan igerik analizi sonucunda elde edilen bulgular (temalara uygun
olarak) ii¢ farkl baslik ele alinmistir.
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Ustiin Yetenekli Ogrencilerin Ozellikleri ve ihtiyaclar:

“Ustiin yetenekli 6grencilerin dzellikleri ve ihtiyaglar1” temasi altinda, (i) iistiin yetenekli kavramu, (ii)
istlin yeteneklilerin kisilik, sosyal ve duygusal oOzellikleri, (iii) iistiin yeteneklilerin sosyal ve duygusal
ihtiyaclariin karsilanmasinda etkili faktdrler ve (iv) sosyal ve duygusal problemler alt temalar1 ortaya ¢ikmustir.
“Ustiin yetenek kavrami” alt temasina iliskin katilimc1 6gretmenlerin goriisleri Tablo 2°de verilmistir.

Tablo 2

“Ustiin Yetenekli” Kavramina Iliskin Goriisler

Kodlar f Katilimcilar
Hizli 6grenme/kavrama 6 K2, K4, K5, K10, K12, K15
Farkli/yaratici diisiinme 4 K5, K7, K9, K10
Dogustan gelen yetenek/yiiksek potansiyel 4 K8, K11, K13, K14
Ozel ilgiye ihtiyag duyan dezavantajli grup 3 K1, K2, K3
Ust diizey beceri 2 K6, K8

Tablo 2’de katilimci 6gretmen goriisleri incelendiginde, iistiin yetenekli cocuklarin ozellikleri ve
ihtiyaglarinda hizli 6grenme/kavrama kodunun 6ne ¢iktigr goriilmektedir. K2, iistiin yeteneklileri hem hizli
Ogrenen bireyler olarak hem de 6zel ilgiye ihtiya¢ duyan dezavantajli grup olarak tanimladigini ifade etmistir:

“Akranlarindan daha hizli 6grenebilen, potansiyel olarak daha iyi, ama tabii ki ama bazi mitler var. Ustiin
yetenekliler her konuda kendiliginden basarili olur gibi. Bu mitlerin etkisinde ¢ok fazla kalindig: icin
listiin yetenegin ortaya konulmasi zor oluyor, dezavantajli bir grup, zaten 6zel egitimin parcasi olmasi
bunun gostergesi.”

K10 ise iistiin yeteneklilerin hizli grenme ve kavrama becerilerinin yani sira, farkli ve yaratict diisiinme
tarzlarina vurgu yapmustir:

“Herhangi bir alanda, yasitlarina ve gelisim diizeylerinden fazla, farkli ve yaratici bir sekilde ilerleme
yapan bireylerdir... Diger yandan, {istiin yetenekliler bir seyleri anlamada yasitlarindan daha hizlidir
ozellikle ilgi duyduklari konularda. Dersten ertesi giin sizin verdiginizden daha fazlasiyla geliyorlar.”

K11, “iistiin yetenekli” kavramin1 dogustan gelen potansiyel ve yetenek baglaminda tanimlamistir:
“Dogustan bireylerin sahip olduklar1 potansiyeller biitiinii olarak ifade edebilirim.”

K3 ise “Ustiin yetenekli” kavramini bir dezavantaj olarak tanimlamistir:

“Ozel yetenegin bu 6grencileri toplum icinde dezavantajli hale getirdigini diisiiniiyorum.”

Ikinci alt temada iistiin yeteneklilerin kisilik, sosyal ve duygusal &zelliklerine iliskin bulgular Tablo 3’te
yer almaktadir.

Tablo 3
Ustiin Yeteneklilerin Kisilik, Sosyal ve Duygusal Ozelliklerine Iliskin Goriisler
Kodlar f Katilimcilar
Duygusal agidan hassas 7 K2, K3, K5, K7, K10, K13, K15
Verilen kararlari sorgulama 3 K1, K3, K12
Yagitlarindan olgun olma 3 K8, K9, K14
Empati becerisinin geligsmis olmasi 2 K6, K11
Gelismis adalet algisi 2 K6, K7
Yiiksek diizeyde 6zgiiven 2 K1, K14
Uyumsuz olma 2 K4, K13
Miikemmeliyetgilik 1 K11
Lider ruhlu 1 K5

Tablo 3 incelendiginde, katilimec1 6gretmenlerin {istiin yeteneklileri duygusal agidan hassas, sorgulayici,
yasitlarindan olgun olma bagta olmak {iizere farkli bircok oOzellikle tanimlandigir goriilmektedir. Katilimct
ogretmenlerin ¢cogu (7/15), iistiin yeteneklileri duygusal agidan hassas bireyler olarak tanimlamaktadir. K5’in bu
konudaki goriisii asagidaki gibidir:

“Her seyi daha ince ayritili diigiiniiyorlar. Farkli agilardan bakabiliyorlar. Bu nedenle, daha duygusallar.
Bazilar1 bunu ¢ok agik yansitirken bazilari gizliyor.”
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K1, istiin yetenekli dgrencilerin karakteristik bir 6zellik olarak verilen kararlar1 sorgulama 6zelligine
sahip oldugunu vurgulamistir:

“Elestirel bakan ve sorgulayan 6grenciler olmasi, yasitlarindan onlart ayiran en temel dzellik. Bilgiyi
sorgulayan 6grenciler diger 6grencilerle karsilastirildiginda. Ogretmenin de bu noktada derse hazirhikli
gitmis olmasi, konunun 6tesini de arastirip onunla ilgili karsilagabilecegi ileri sorular1 planlayip derse
girmesi ¢ok 6nemli.”

K14 ise iistiin yetenekli 6grencilerin akranlarmdan daha olgun olduguna dikkat ¢ekmistir:

“Ustiin yeteneklilerin sosyal ve duygusal ihtiyaglar1 diger yasitlarindan farkhilik gdsterebiliyor. Diger
yagsitlarindan daha biiyiik gibi davranabiliyorlar. Bir tik farkli oluyorlar. Kendi yasitlart ile degil, daha ¢ok
biiyiiklerle anlagmak istiyorlar.”

K6, tstiin yetenekli 6grencilerin empati becerilerinin ve adalet anlayislariin yiiksek olmasma dikkat
¢ekmistir:

“Ahlaki olarak sanki daha iyi empati kurabiliyorlar. Adalet konusunda daha hassaslar, haksizliga kars1
daha tepkili olabiliyorlar. Sanki bu 6grenciler haksizlik gibi durumlarda daha ¢ok tepki gosterecek
Ogrenciler.”

K1, istiin yetenekli ¢ocuklarin yasitlarindan daha yiiksek diizeyde 6zgiivene sahip oldugunu ifade
etmistir:

“Ustiin yetenekli olan ¢ocuklarin yasitlarindan daha &zgiivenli oldugunu diisiiniiyorum. Bu durum onlar

i¢in ¢ogunlukla olumlu da olsa olumsuz etkileri de yok degil”

K13 ise bazi iistlin yetenekli 6grencilerin toplum iginde uyumsuz davraniglar sergiledigine dikkat
¢ekmistir:

“Cok sikintili iistlin yetenekli 6grenciler var: Asla arkadaslartyla uyum saglayamayan, siirekli aglayan,
kendini yere atip bagiran, hep kendi dedigi olsun isteyen, arkadaslarinin kuyusunu kazan, kii¢iik planlar
pesinde kosan.”
Ucgiincii alt temada, iistiin yeteneklilerin sosyal ve duygusal ihtiyaglarmin karsilanmasinda etkili olan
faktorlere iliskin bulgular Tablo 4’te yer almaktadir.
Tablo 4
Ustiin Yeteneklilerin Sosyal ve Duygusal Ihtiyaclarimin Karsilanmasinda Etkili Olan Faktorlere Iliskin Goriisler

Kodlar f Katilimcilar
Ailenin tutumu 7 K3, K7,K9, K11, K12, K13, K14
Ustiin yeteneklilerin bir arada egitim almasi 5 K2, K4, K6, K8, K15
Ustiin yetenekli olmayan akranlariyla egitim almasi 3 K3, K5,K10
Ogretmenin tutumu 3 K1, K3, K7

Tablo 4’te, istiin yeteneklilerin sosyal ve duygusal ihtiyaglarinin karsilanmasinda etkili olan faktorler
incelendiginde, “ailenin tutumu” ve “lstiin yeteneklilerin bir arada egitim almasi” kodlarmin 6ne ¢iktig
goriilmektedir. K11’in {istiin yeteneklilerin sosyal ve duygusal ihtiyaglarinin karsilanmasinda ailenin tutumunun
onemli oldugunu ifade eden goriisleri asagidaki gibidir:

“Ustiin yeteneklilerin duygusal ve sosyal boyutlarmin karsilanmasinda en énemli gorev ailelerinindir.
Cocuklarmin iistiin yetenekli olduklarmi erken yaglarda fark edebilmeli ve ona gore daha hassas ve
Ozellerin Ozelliklerini bilerek onlara yaklasmalidirlar. Aksi takdirde gocuklarda daha farkli olumsuz
ozelliklerin ortaya ¢ikmalarina neden olabilirler.”

K7 ise ailenin tutumunun yani sira Ogretmenlerin tutumunun da Ogrencilerinin ihtiyaglarinin
karsilanmasinda 6nemli oldugunu elestirel bir sekilde ifade etmektedir:

113

. Ustiin yeteneklilerin sosyal ihtiyaglarinin aile ya da o6gretmenler konusunda yeteri kadar
anlasilmadigini diisiniiyorum. Bu ¢ocuklarda kendini bazen semptom olarak gosteriyor. Duygusal olarak
da mithis bir baski olabiliyor. Bu da akademik ya da yaraticiik anlaminda insanlar ¢ok sey
beklenmesinden kaynaklaniyor. Ben bunu en ¢ok 6gretmenlerin yaptigini diisiiniiyorum.”
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Sosyal ve duygusal ihtiyaglarin karsilanmasinda, {istiin yeteneklilerin akranlarindan ayrigtirilmig olarak
bir arada egitim almas1 veya listiin yetenekli olmayan akranlariyla normal okullarda egitim almasi konusunda,
ogretmenlerin goriis farkliliklarma sahip oldugu goriilmektedir. Ustiin yetenekli dgrencilerin bir arada egitim
almasi gerektigini diisiinen K8’in bu konudaki gortisleri asagidaki gibidir:

“Yaklasik 8 sene dnce ¢alistigim kurumda, iistiin yetenekli raporu olan bir 6grencimiz vardi. Cocuk siifta
patlamaya hazir bir bomba gibiydi adeta. Ciinkii hemen her derste genel akisa tabi idi, ona yonelik 6zel
bir uygulama s6z konusu degildi ... ‘uyumsuz’ damgasi yedi, pek ¢ok arkadasi tarafindan da dislandi. O
da ... Daha ¢ok siddete ve hirginliga bagvurdu. Eger bu ¢ocuga kendi gibi ¢ocuklarla beraber egitim
saglayabilseydik cocuk kendini degerli hissedecekti, BILSEM’lerde (Bilim Sanat Merkezi) tam olarak
yapilan bu.”

K3, istlin yeteneklilerin kendileri gibi &grencilerle birlikte egitim almalarinin kisa vadede faydali
oldugunu diisiinse de bu durumun uzun vadedeki olumsuz etkileri hakkinda endiseli oldugunu ifade etmektedir:

“Bazen yasitlariyla olmasi gerekiyor. Cok farklilastirmak iyi degil. Ornek olarak benim ¢alistigim okulda
cocuklar ¢ok mutluydu kendini anlayan arkadaslari oldugu i¢in. Eski okullarindaki arkadaglarinin onlar1
anlamadigindan bahsediyorlard: ... Ama tabii hayat boyle olamayacak. Farklilastirilmig 6gretim ileride
bu yiizden dezavantaj olabiliyor.”

K2, istiin yeteneklilerin normal akranlariyla bir arada olmalarinin onlar i¢in faydali olacagini belirtmekle
birlikte mevcut egitim sistemi ve dgretmen yeterlilikleri diisiiniildiigiinde bunun miimkiin olmadigini, bu nedenle
sosyal ve duygusal ihtiyaglarinin karsilanabilmesi i¢in iistiin yeteneklilerin bir arada egitim almalar1 gerektigini
savunmaktadir:

“Goniil ister ki normalde 6gretmen ... Miifredati derste 6grenci Ozelinde farklilagtirsa ya da dersi
bireysellestirmesi miimkiin olsa. Ama bence 6gretmenler {istiin yeteneklilere dair teorik, kuramsal, pratik
deneyim ve egitime yetkinlige muhtag. Bu anlamda da bu 6grencilerin bir araya getirilip egitim almasi
bu noktada ne yazik ki tilkemizin 6gretmenlerinin yetkinligi diisiiniildiigiinde daha mantikli geliyor bana.”

Dordiincii alt tema olan iistiin yeteneklilerin yasadiklar1 sosyal ve duygusal sorunlara iliskin bulgular
Tablo 5°te yer almaktadir.

Tablo 5
Ustiin Yeteneklilerin Yasadiklar: Sosyal ve Duygusal Sorunlara Iliskin Gériisler
Kodlar f Katilimcilar
Anlasilmama 5 K2, K6, K7, K13, K14
Diglanma 3 K4, K5, K10
Yalnizlasma 3 K1, K2, K6
Sosyallesememe 3 K1, K8, K15
Olumsuz benlik algisi 1 K1

Tablo 5°te gorildiigii {izere Ustlin yeteneklilerin yasadiklari sosyal ve duygusal sorunlar arasinda
anlagilmama problemi dne ¢ikmaktadir. K2, bu problemin iistiin yeteneklilerin ihtiyaglarinin anlasilamamasindan
kaynakladigini diisinmektedir:

“Bu ¢ocuklar kiigiik yastan beri, kendilerine uygun egitim alamadiklari i¢in, duygusal olarak yipranmis
oluyor, yani BILSEM'e gelene kadar bence bir hayli yipranmis oluyorlar. Bu da aslinda ¢ocugun duygusal
stkintist degil de belki etrafinda yetiskinlerin farkinda olmasi gereken, ¢dzmesi gereken sikinti.”

K13 ise iistiin yeteneklilerin sosyal ve duygusal sorunlari arasinda yer alan anlagilamamanin,
akranlarindan farkli olan zihin diinyalar1 ve yaraticiliklarindan kaynaklandigini ifade etmistir:

“Bu ¢ocuklarin kendilerine has yapilari1 var. Diinyay1 farkli goriiyorlar. Basta diinyay1 herkes onlar gibi
goriir diye diisliniip iletisim kurmaya hevesli olurken daha sonra anlattiklarinin anlagilmadigini goériince
kimisi ¢evreyle etkilesim kurmaktan vazgeciyor, pes edebiliyorlar.”

K35, iistiin yetenekli 6grencilerin toplumda sik sik diglandigina dikkat ¢gekmistir:

“Cocuklar okulda tirnak i¢inde ‘normal’ yasitlariyla beraberler, ama 6grencilerin ‘normal’ okullarda
dislandiklarini gozlemledim, bu problemler i¢in hafta sonu gittikleri veya okuldan sonra gittikleri
BILSEM ortaminda kendileri gibi olan gocuklarla sosyallesme imkanlari oluyor”
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K1 ise istiin yeteneklilerin yasadiklar1 sosyal ve duygusal sorunlar arasinda yalnizlasma ve
sosyallesememenin yer aldigini; bu durumun yas ilerledikg¢e arttigini belirtmistir.

“Ogzellikle yas ilerledikce bu cocuklarin sessizlestigini veya yalnizlastigini goriiyorum, arkadaslariyla ve
dgretmenleriyle olan iletisimleri de bu durumdan etkileniyor... Ustiin yeteneklilerin bazen sosyallesme
konusunda problemleri olabiliyor, sosyallesme konusunda genelde yardima ihtiyaglar1 olduklarini
gozlemliyorum.”

Ustiin Yetenekli Ogrencilerin Karakter Gelisimi

“Ustiin yetenekli 6grencilerin karakter gelisimi” temasinin altinda, (i) karakter gelisimi siireci ve (ii)
karakter gelisimini etkileyen faktdrler olmak iizere iki alt tema ortaya gikmustir. “Ustiin yetenekli dgrencilerin
karakter gelisimi” alt temasina iliskin katilime1 6gretmenlerin goriisleri Tablo 6’da verilmistir.

Tablo 6
Ustiin Yetenekli Ogrencilerin Karakter Geligimi Siirecine Iliskin Goriigler

Kodlar f Katilimcilar
Akranlarina gore karakter gelisimi daha yavas 8 K1, K2, K3, K6, K7, K9, K13, K15
Akranlarina gore karakter gelisimi daha hizli 5 K5, K8, K11, K12, K14
Bireyden bireye farklilagir 2 K4, K10

Tablo 6°da goriildiigii iizere {istiin yetenekli 6grencilerin karakter gelisimi siirecine iliskin katilimcilarin
fikir ayriliklar1 oldugu soylenebilir. Ogretmenlerin yarisindan fazlasi (8/15) {istiin yeteneklilerin karakter
gelisiminin akranlarina goére daha yavas oldugunu belirtirken, katilimer 6gretmenlerin bir kismi (5/15) ise karakter
gelisimlerinin akranlarindan daha hizli oldugunu ifade etmektedir. K3, iistiin yeteneklilerin karakter gelisimi
stirecinin zor olmasinin nedenini, karakteristik 6zellikleri arasinda yer alan otoriteyi sorgulamanin yiiksek diizeyde
olmasina baglamistir:

“Zihnin ¢ok fazla ¢aligmasi fazla sorgulamaya yol agiyor. Bu sorgulama da normal bir insanin daha ¢abuk
kabul edecegi bir seyi kabul etmemek gibi sonuglanabiliyor. Ciinkii {istiin yetenekli birisinden bir sey
istediginizde neden diye sorar... Bunun karakter gelisimlerine etkisi sdyle: Sorgulamak bir insan1 her
zaman iyi bir yere gotiirmez. Olumsuz da etkileyebilir.”

K9, istlin yeteneklilerin karakter gelisimlerini zorlasgtiran nedenin, g¢evreleri tarafindan sadece
yeteneklerine ve biligsel becerilerine odaklanilmasi oldugunu, iistiin yeteneklilerin asenkronize gelisimlerinin sik
stk g6z ard1 edildigini ve onlarin ¢ocuk olduklarinin “unutuldugunu” ifade etmektedir:

“Kocaman adam gibi yorum yapip cevap verebilen bir ¢ocuk, bir bebek gibi hassas da ayni zamanda.
Cocuk olduklarinin unutulmasindan hi¢ hosnut degiller.”

K9’un goriisiine benzer olarak K15 de iistiin yeteneklilerin biligsel olarak ileri diizeyde olmalarinin
akranlariyla saglikli iletisim kurmalarini zorlagtirdigini ve bu durumun karakter gelisimlerini olumsuz olarak
etkiledigini ifade etmektedir:

“Biligsel olarak ileride olduklar: icin yasitlarini anlamakta zorluk g¢ekiyorlar diyebilirim. Yani empati
yetenekleri biraz daha diigiik olabiliyor. Bu da karakter gelisimlerine olumsuz yonde yansiyor ve sosyal
normlara uygun olmayan davranislarda bulunabiliyorlar.”

K11 ise stiin yeteneklilerin karakter gelisimi siirecleriyle ilgili farkli goriise sahiptir. K11, dstiin
yetenekli 6grencilerin karakter gelisimlerini akranlarindan daha ileride gérmektedir:

“Kii¢iik yaglardan itibaren ahlaki degerlere sahip olabiliyorlar. Mitkemmeliyetci 6zelliklerini genel
anlamda kiiglik yaslarda gérmek miimkiin. Empati 6zellikleri de daha kii¢iik yaslarda gelismis durumda.”

K4, iistlin yetenekli 6grencilerin karakter gelisimi siireci ile ilgili genelleme yapmanin dogru olmadigini
ve her bireyin birbirinden farkli oldugunu ifade etmistir:

“Her ¢ocuk birbirinden farkl, iistiin yetenekli diye genelleme yapmak dogru degil, o ylizden X iistiin
yetenekli cocugun karakter gelisimi hizli gergeklesebilirken Y adli ¢cocukta siire¢ farkli igleyebilir. Her
birey farklidir. Dolayistyla, ¢ok degiskenlik gosterebiliyor.”

Ikinci alt tema olan iistiin yetenekli ocuklarin karakter gelisiminde etkili faktérlere iliskin goriisler Tablo
7’de yer almaktadir.
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Tablo 7
Ustiin Yetenekli Ogrencilerin Karakter Gelisiminde Etkili Faktorler
Kodlar f Katilimcilar
Ebeveynlerin tutumu 6 K2, K4, K7, K8, K10, K13
Ustiin yeteneklilerin karakteristik 6zellikleri 6 K1, K3, K5, K6, K11, K15
Ogretmenin tutumu 3 K7, K10, K12
Okulda verilen egitim 2 K7, K10

Tablo 7°de goriildiigii lizere {istiin yetenekli 6grencilerin karakter gelisiminde ebeveynlerin tutumu ve
istiin yeteneklilerin karakteristik 6zelliklerinin 6ne ¢iktif1 goriilmektedir. Ebeveynlerin tutumu, &gretmenler
tarafindan {istiin yeteneklilerin karakter gelisimlerini olumsuz etkileyen potansiyel bir degisken olarak
degerlendirilmektedir. K4’{in bu konudaki ifadesi asagidaki gibidir:

“Ustiin yetenekli gocuklardaki problemlerin gogu aileden kaynaklaniyor. Veliyi gordiigiin zaman
¢ocugun neden boyle bir davranista bulundugu anliyorsun... Ailesi uygun davranmadiginda ¢ocuk higbir
seyden memnun olmayan, kendini iistin goren, empati asla yapmak zorunda kalmamis bir insan gibi
davranabiliyor... Cok biiyiik 6lgekte cocugun karakterini bu etkiliyor.”

K8, ebeveynlerin iistiin yeteneklilere nasil davranmalart gerektigini bilmesinin 6nemine dikkat
¢ekmektedir.

“Ailenin nasil yaklagmasi gerektigini bilmemesi; ¢ocugun kendini farkli hissetmesine, bir anlamda
kendini herkesten {istiin gorerek duygusal olarak kendini doyuramamasina sebep olmaktadir... Aile;
cocugu nasil terbiye edecegi, iistlin durumuyla alakali ona nasil yaklasacagi hususunda bir egitime tabi
tutulmalidir.”

K11, istiin yetenekli dgrencilerin karakteristik 6zelliklerinin halihazirda zor olan ergenlik dénemini
zorlastirdigini ve yas ilerledikg¢e sorunlarin arttigini ifade etmektedir:

“Ergenligin verdigi sancilar1 iistlin iistiin yeteneklilerin ekstra yasadigini gézlemliyorum. Yas ilerledikce
bu cocuklarin sessizlestigini veya yalnizlastigini goriiyorum, arkadaslariyla ve dgretmenleriyle olan
iletisimleri de bu durumdan etkileniyor... Mevcut duruma bakildiginda, karakter gelisimlerinde
biiylidikkge olumsuzluklar gézlemliyorum.”

K7 ise iistiin yeteneklilerin karakter gelisiminde 6gretmenin tutumu ile okulda verilen egitimin dnemli
oldugunu belirtmektedir:

“... Yapamadiklar1 bir durum oldugunda, saglikli bir iletisim kuramadiginda ... Orada bir narsistik
kirilma yasayabiliyorlar. Bu agidan karakter gelisiminde bu konu iizerine ¢alismak daha énemli... Ustiin
zekali bireylerin boyle bir uyum problemi yasadigini gorityorum... Cocuklarm bu sekilde olmasinda
aileler ve ogretmenler ile ¢evre de etkili. Evet, bdyle miisait bir zemin olabilir ama bunu besleyen
uzmanlar bu alanda ¢alisan egitimciler. Bunu biz koriiklityoruz.”

Ustiin Yetenekli Ogrencilerin Karakter Egitimi

“Ustiin yetenekli 6grencilerin karakter egitimi” temasinin altinda “karakter egitiminde mevcut
uygulamalar”, “karakter egitimi ile ilgili oneriler” ve “uzaktan egitimde karakter egitimi” olmak iizere ii¢ alt tema
ortaya ¢ikmustir. Birinci alt tema olan iistlin yetenekli 6grencilerin karakter egitiminde mevcut uygulamalara iligkin
goriisler Tablo 8’de yer almaktadir.

Tablo 8
Ustiin Yetenekli Ogrencilerin Karakter Egitiminde Mevcut Uygulamalara Iliskin Gériisler

Kodlar f Katilimcilar
Degerler egitimi 11 K1, K3, K4, K5, K6, K7, K8, K9, K10, K11, K12
Sosyal sorumluluk projeleri 1 K2
Akran rehberligi/mentorluk uygulamalart 1 K10

Tablo 8’de goriildiigii lizere, katilimci 6gretmenlerin ¢ogu (11/15) iistlin yetenekli 6grencilerin karakter
egitimine iliskin mevcut uygulamalarin degerler egitimi ile sinirli oldugu goriisiindedir. K3, degerler egitiminin
ogrenciler lizerinde etkili olamadigini belirtilmektedir:
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“MEB'de degerler egitiminde uygulamalar yapiliyor ama 6gretmen 6grencilere bir duyuru yapiyor ve
konuya dair herhangi bir etkinlik degil, o konuyla ilgili ¢ocuk internetten buldugu siir sarki getiriyor bir
yaziy1 getiriyor panoya astyor. Bir sonraki ay yine aynisi gergeklestirebiliyor. MEB'de bence bu anlamda
yapilan bir sey yok. Ustiin Ustiin yetenekliler igin hi¢ ayri farklilastirilmis bir karakter e@itimi
gozlemlemedim.”

K6, degerler egitimi uygulamasinin istten gelen bir emirle yapilmasimin 6gretmenler tarafindan
benimsenmedigini, ek is yiikii olarak algilandigim1 ve degerler egitiminin bu sekilde yapilmasimin dogru
olmadigini; bunun yerine degerlerin 6rtilk miifredat seklinde verilmesi gerektigini ifade etmektedir:

“Milli Egitim ‘Degerler egitimi’ diye bir proje baslatmisti. O ayin bir konusu belirleniyordu ve her ders
her 6gretmen dersinde bununla ilgili bir etkinlik yaptyordu. Ama maalesef bizde bunlar hep bdyle tepeden
inme ve emir seklinde. Ankara'dan yaz1 geliyor... Ogretmen zoraki olarak yapiyor bunu. Dersinde bir
yandan miifredati yetistirmeye galisiyor... Iyi isler hep kagit iistiinde kaliyor.”

K2, sosyal sorumluluk projelerinin iistiin yeteneklilerin karakter egitiminde etkili oldugunu, ancak sosyal
sorumluluk projelerinin yiiriitiilmesi siirecine 6grencilerin mutlaka dahil edilmesi gerektigini ifade etmektedir:

“Smuf disindaki ekstra caligmalar ve sosyal projeler, arastirmalar bunlar ¢ok 6nemli. Hangi ¢ocuk
katiliyor? Mesela yardim igeren, sosyal yardimlasma ve dayanisma iceren etkinliklere katiltyor mu
cocuk? Iste bunlar1 goniillii bir sekilde gerceklestiriyor mu? O ekstra calismalarin da mutlaka olmasi
gerekiyor. Ama bu biraz verimsiz oluyor bence. Ciinkii 6grencinin degil de biraz 6gretmenin 6grenciye
sundugu alanla ilgili, cocuga daha fazla inisiyatif verilmeli.”

K10 ise iistiin yeteneklilerin karakter egitiminde akran rehberliginin ve mentorlugun faydali olabilecegini
ifade etmistir:

“Okulda biz akran rehberligi calismasi yapryorduk. Lisedeki 6grenciler ortaokuldaki 6grencilere rehberlik
ediyordu. Sosyal sorumluluk projesi kapsamindaydi ve ¢ok fazla 6grenci akran rehberi olmak istedi, boyle
yonlendirildikleri zaman iyi bir is ortaya koyuyorlar.”

Ikinci alt tema olan iistiin yetenekli grencilerin karakter egitiminde onerilere iliskin bulgular Tablo 9°da
yer almaktadir.
Tablo 9
Ustiin Yetenekli Ogrencilerin Karakter Egitiminde Oneriler
Kodlar

Katilimcilar
K1, K3, K5, K8, K11, K13
K1, K3, K5, K12, K13
K1, K2, K3, K4, K10

Okul dis1 aktiviteler
Drama etkinlikleri
Psikolojik danigsmanlik ve rehberlik

P NNWWWOolo|—

Bireysellestirilmis egitim programlari K6, K7, K11
Ebeveyn egitimi/aile katilim1 K2, K4, K14
Sosyal sorumluluk projeleri K2, K6, K15
Ogretmenlere hizmet ici egitim K2, K9
Saha ¢alismalari K7, K10
Okul-BILSEM is birligi K8

Not: BILSEM = bilim ve sanat merkezi.

Tablo 9’da goriildiigii lizere katilime1 6gretmenlerin istiin yetenekli 6grencilere yonelik karakter egitimi
ile ilgili 6nerilerinde, okul dis1 aktiviteler ve drama etkinlikleri 6ne ¢ikmaktadir. K1, iistiin yetenekli 6grencilerin
karakter gelisiminde okul dis1 aktivitelerinin ve drama etkinliklerinin faydali oldugunu ifade etmektedir:

“Baglarin1 giiclendirecek oyunlar ve drama egitimleri planlanabilir. Cok iyi bir rehberlik hizmeti de
gerekli. Ders dis1 ekstra programlar ve planlamalar gerekli. Karakter geligsimi ders ig¢inde gizli kazanim
olarak desteklenebilir... Sinif disinda etkinlik planlamalar1 faydali, bu konuda deneyimlerimiz olmustu,
¢ocuklar1 kampa gotiirmiistiik, ¢ocuklar arkadaslariyla daha iyi yakinlik kurmustu, hatta okula dondiikten
sonra dahi ¢cocuklarin derse olan alakasinin ve tutumunun gelistigini gézlemlemistim.”

K10, karakter gelisimi i¢in rehberlik ve psikolojik damigmanligin 6nemine ve rehberlik servisi ile
O0gretmenlerin i birliginin gereklili§ine vurgu yapmaktadir:
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“Cocuklarin sosyal duygusal gelisimiyle birinci derecede ilgilenen birim rehberlik birimi. Yani burada
ogretmenler de ig birligi i¢inde. Buna sosyal duygusal 6grenme deniyor ya simdi... Bence farklilastirilmig
egitim ve dgretim siireclerinin de bu sekilde entegre edilmesi gerekli.”

K7, tistiin yetenekli bir 6grencinin karakter gelisimi i¢in bireysellestirilmis egitim programlarinin énemli
oldugunu ve bu programlar olusturulurken dgrencilerin de fikirlerinin alinmasi gerektigini ifade etmektedir:

“Ustiin yeteneklilerin oldugu bir okulda ya da iistiin yeteneklilere dair bir ¢aligmanin yapildig1 normal bir
kaynastirma olduklar1 okullarda bireysellestirilmis egitim plani olusturmali. Ancak bu yapilmis olmak
icin degil, hazirlanma siireci titizlikle gerceklestirilmeli. Mevzuata baktigimda ¢ocuk, plan komisyonunun
bir iiyesidir. Vardir aslinda orada. Ama ben higbir ¢ocugun masada oldugunu hi¢ gérmedim.”

K2, sosyal sorumluluk projelerinin yapilmasinin iistiin yetenekli 6grencilerin karakter gelisimi {izerinde
faydali olacagini bir anekdot ile agiklamistir:

“Ogrencilerin gercek hayattaki problemleri fark ederek proje olusturmasi karakter egitimi icin yararlh
olabilir... Bir dgrenci bana gelmisti. Hocam benim okulumda ¢ok ciddi akran zorbalig1 yapiliyor. ‘Ben
cok basariliyim diye BILSEM'e gidiyorum inegim’ diye, ‘siirekli akran zorbaligina maruz kaliyorum’
demisti bir 6grenci. Biz bir proje gelistirip okulda uygulasak diye diistindiik. Bu tiir seyler karakter
gelisimi konusunda tabii ki cocuga etki ediyor. Ama dgretmen tepeden bir proje konusu dayattigi zaman
¢ok da hos olmuyor.”

K8 ise okul ile BILSEM arasinda kalmanin iistiin yetenekli dgrencilerin karakter gelisimini olumsuz
etkileyebildigini ve bu konuda kurumlarin is birligi yapmasi gerektigine dikkat ¢ekmistir:

“Bilim ve sanat merkezleri, heniiz kat edecek yollar1 olmakla birlikte, hemen pek ¢ok alanda branslasarak
bu ¢ocuklarmn ihtiyaglarint karsilamak tizere kurgulanmis iyi bir 6rnek. Fakat benim kanaatime gore,
cocugun hem kendi okulunda hem de okul sonrasi vakitlerde BILSEM’de egitim almasi, diialist bir
durumu, bir ikiligi, dolayisiyla ayriligi ve suniligi dogurmaktadir. Kurumlarin is birligi yapmasi,
cocuklarin karakter geligimleri i¢in faydali olabilir.”

Ucgiincii alt temada, katilime1 6gretmenlerin uzaktan egitimde karakter egitimine iliskin goriisleri Tablo
10°da yer almaktadir.

Tablo 10
Uzaktan Egitimde Karakter Egitimi
Kodlar f Katilimcilar
Sosyallesme ve etkilesim olmadig i¢in etkili olmaz 8 K4, K5, K7, K8, K10, K11, K13, K14
Aile katilimi ile miimkiin olabilir. 3 K8, K9, K14
Web 2.0 araglartyla yapilabilir 3 K3, K6, K12
Online psiko-egitim ¢aligmalari faydali olabilir 2 K2, K15

Tablo 10°da goriildiigii tizere katilimer 6gretmenlerin ¢ogu (8/15) sosyallesme ve etkilesim olmadigi i¢in
uzaktan egitimde karakter egitiminin etkili olmayacagi yoniinde goriis bildirmektedir. K10’un bu konudaki
goriigleri su sekildedir:

“Insan birebir gérmeyince bir seyler eksik oluyor. Yiiz yiize gérmenin verdigi his farkli, bir araya
geldiginde yaptig1 tartigmalar vs. Uzaktan egitimde araya bir ekran girmis oluyor. Insanlarin uzaktan
egitimde motivasyonlart ¢ok ¢abuk diistii. Cocuklar kamera bile agmazken siz orada nasil bir karakter
egitimi yapacaksiniz?”’

K7 ise karakter egitiminin didaktik bir ifade oldugunu, bunun karakter gelisimi anlayisi ile uyusmadigini

belirterek uzaktan egitimde karakter egitiminin miimkiin olamayacagin su sekilde ifade etmektedir:

“Egitim denilince benim aklima hep didaktik taraf geliyor. Okul ayn1 zamanda sosyallesme demek, ayni
zamanda karakter gelisimindeki en Onemli sey gevre. Dersten ziyade ben teneffiis, siniftan ziyade
koridorun daha gelistirici oldugunu diisiinliyorum. Halbuki uzaktan egitimde bu etkilesim miimkiin
goziikmiiyor.”

K8, K9 ve K14, uzaktan egitimde karakter egitiminin aile katilimiyla miimkin oldugunu
vurgulamaktadir. K8’in bu konudaki goriisleri asagidaki gibidir:
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“Uzaktan egitimde karakter egitimi zannediyorum daha ¢ok ailenin destegi ve motivasyonuyla miimkiin
olabilir. Burada ailenin okulun yapip ettiklerini, gerceklestirmek istediklerini per¢inlemesi her
zamankinden daha 6nemli bir hal almaktadir.”

K3, K6 ve K12 uzaktan egitim siirecinde Web 2.0 araclarinin karakter gelisimini desteklemek icin
kullanilmasinin faydali olacagini ifade etmektedir. K3’{in bu konuyla ilgili goriisleri asagidaki gibidir:

“Web 2.0 araclartyla karakter gelisimi konusunda Ogrenciler desteklenebilir. Ciinkii Web 2.0
uygulamalariyla ¢cocuklarinin ilgisini ¢cekmek daha kolay olacaktir. Bdylece, karakter egitimi daha etkili
olacaktir. Ciinkii bu ¢ocuklar nutuk verilmesinden veya 6giit verilmesinden hoglanmiyorlar.”

K2 ve K15, online psiko-egitim ¢aligmalarinin uzaktan egitim siirecinde 6grencilerin karakter geligsimi
i¢in faydal olabilecegini ifade etmektedir. K2 nin bu konudaki goriisleri asagidaki gibidir:

“Pandeminin baginda MEB tarafindan psiko-egitim ¢aligmasi yapildi. Sinif 6gretmenleri 6grencilere,
rehber dgretmenler de velilere uyguladi. Uzaktan egitim siirecinde bazi duygusal olarak zorlanma alanlari
var ya, 0grenci i¢cin bu problemlerle nasil basa ¢ikabiliriz diye birka¢ tane teknik Onerilmis... Bence
faydali oldu. Bu c¢aligmalarin devammin gelmesi, oOgrencilerin karakter gelisim siireglerini
destekleyecektir.”

Tartisma

Karakter egitimi, 6grencilerin sosyal ve ahlaki gelisimini desteklemek i¢in gosterilen ¢abalar1 igeren bir
disiplindir (Berkowitz & Hoppe, 2009). Etik degerler, kiiresel biling ve hosgorii gibi kavramlari igeren karakter
egitim programlarinin okullarda uygulanmasi, istiin yeteneklilerin ahlaki gelisimlerini destekleyip gelecekte
kiiresel boyuttaki sorunlar1 ¢6zmek ve onlar1 etik degerlere sahip etkili liderlere doniistiirmek agisindan faydali
oldugu kabul edilmektedir (Gibson & Landwehr-Brown, 2009). Bu ¢aligmada, istiin yetenekli dgrencilerin
karakter gelisimleri ve karakter egitimleri ile ilgili 6gretmen goriisleri incelenmistir.

Aragtirmanin ilk alt amac1 kapsaminda, katilime1 6gretmenlerin iistiin yetenekli 6grencilerin karakteristik
ozellikleri hakkinda goriisleri incelenmistir. Bu baglamda, katilimci 6gretmenlerin goriislerine gore istiin
yetenekli 6grencilerin hizli 6grenme ve yaratici diisiinme becerilerinin 6ne ¢iktigr goriilmektedir. Bu bulgu,
literatiirdeki bilgilerle benzerlik gostermektedir (Bloom, 1982; Clark, 2002; Cutts & Moseley, 2004; Davis &
Rimm, 2004; Louis & Lewis, 1992; Lovecky, 1993; Pufal-Struzik, 1999; Renzulli & Reis, 1985; Renzulli vd.,
2010; Robinson vd., 1979; Silverman, 1993; Sisk, 1987; Terman & Oden, 1947). Buna gore “iistiin yetenekli”
kavramini katilime1 6gretmenler daha ¢ok gelismis bilissel 9grenme becerileri agisindan kabul etmektedir. Ustiin
yeteneklilerin sosyal ve duygusal 6zelliklerinde ise duygusal hassasiyetin 6ne ¢giktig1 goriilmektedir. Bu bulgu,
literatiirdeki arastirmalarin bir kismiyla benzerlik gostermektedir (Clark, 2002; Neihart, 2006; Saranli & Metin,
2012; Webb vd., 1982). Buna karsin yapilan bazi arastirmalarda (Angela & Caterina, 2020; Zeidner, 2018),
duygusal hassasiyetin bir kisilik 6zelligi olarak {istiin yeteneklilerin timii i¢in genellemenin dogru olmadigi
belirtilmektedir.

Bu arastirmada katilimeilarin bir kismu, istiin yeteneklilerin yasitlarina gore adalet algisinin gelismis
oldugunu belirtmistir. Bu bulgu, literatiirdeki bilgilerle benzerlik gostermektedir (Clark, 2002; Ekici & Erdogan,
2019; Gross, 1993; Jost, 2006; Passow, 1988; Roeper, 1988; Silverman, 1993; Silverman & Ellsworth, 1980;
Ward, 1985). Adalet algis1 gelismis olan iistiin yetenekliler; sosyal yardim ve akran galigmalarina, giinliik hayatta
karsilagilan sikintilar ile kiiresel sorunlar hakkinda diisiinmeye ve etik dig1 davraniglarin nasil ¢oziilebilecegi ile
ilgili ¢6zlim Onerileri iiretmeye yonlendirilebilir (Berkowitz & Hoppe, 2009). Buna gore iistiin yeteneklileri sosyal
problemler ve giinliik sorunlar hakkinda diisiinmeye ve ¢0ziim iiretmeye tesvik etmenin onlarin karakter
gelisimleri i¢in faydali olacagi sdylenebilir.

Aragtirmanin ikinci alt amacinda, katilimer 6gretmenlerin iistiin yetenekli 6grencilerin egitsel ihtiyaglari
hakkindaki goriigleri incelenmistir. Bu ¢alismada dstiin yetenekli ogrencilerin egitsel ihtiyaclarmin
karsilanmasinda etkili olan faktorler arasinda ailenin tutumunun One c¢iktig1 goriilmektedir. Katilimci
Ogretmenlerin yarisindan fazlasi, ailelerin ¢ocuklarina karsit tutumunu elestirmis ve ¢ocuklarin davranig
sorunlarinin sebebini ebeveyn tutumlariyla iliskilendirmistir. Cocugun ebeveynleri ile olan iliskisinin kalitesi ve
ebeveynin tutumu, istiin yeteneklilerin hedeflerine ulagmasi i¢in dnemlidir (Istk & Metin, 2020). Ailelerin
¢ocuklari ile ilgili yiiksek ve gercekei olmayan beklentilere sahip olmast, listiin yetenekli ¢ocuklarin ciddi sorunlar
yasamasina neden olabilmektedir (Roedell, 1984). Bu sekilde kendisini baski altinda hisseden ¢ocuklarin sosyal
uyumlar1 zor olmaktadir (Yilmaz & Tortop, 2018).
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Bu arastirmanin {iglincii alt amacinda, katilimer dgretmenlerin {istiin yeteneklilerin karakter gelisim siiregleri
hakkindaki goriisleri incelenmistir. Katilimc1 6gretmenlerin bir kismu {istiin yeteneklilerin karakter gelisiminde akranlarindan
daha yavas oldugunu, katilimcilarin bir kismi ise daha hizli oldugunu belirtmistir. Katilimci 6gretmenlerin farkli goriislere
sahip olmalari, iistiin yeteneklilerin es zamanl olmayan gelisim Oriintiilerinin bir sonucu oldugu sdylenebilir (Berkowitz &
Hoppe, 2009; Bickley, 2001; Roedell, 1984). Karakter gelisiminde etkili faktorler incelendiginde ise katilimcilarin bir kismi
aile tutumunun, katilimcilarin bir kismi ise 6gretmen tutumunun {istiin yeteneklilerin karakter gelisiminde etkili oldugunu ifade
etmektedir. Pfeiffer ve Stocking (2000) tarafindan ifade edildigi tizere tistiin yetenekli ¢ocuklarin kendilerine 6zgii 6zellikleri,
onlar1 psikolojik ve sosyal agidan hassas hale getirmektedir. Saglikli bir karakter gelisiminin, ¢ocuklarin hosgdrii ve empati
gibi etik degerleri edinmesine bagli oldugu sdylenebilir (Pala, 2011).

Arastirmanin dordiincii alt amacinda, katilimer 6gretmenlerin iistiin yetenekli 6grencilere degerler egitimi hakkindaki
goriisleri incelenmistir. Goriismelerde, okullarda verilen degerler egitiminin istenildigi oranda etkili olmadig1 katilimcilar
tarafindan vurgulanmaktadir. Bu bulgunun, literatiirdeki bazi ¢alismalarin bulgularryla ayn: dogrultuda oldugu ancak bazi
caligmalarm bulgulariyla értiismedigi goriilmektedir. Ornegin Celikkaya ve Filoglu (2014), Ergin ve Karatas (2014), Kurtulmus
ve digerleri (2014), Yalcin (2019) tarafindan yapilan ¢aligmalarda, farkli nedenlerle okullarda degerler egitimi ¢aligmalarinin
etkili olamadig belirlenmistir. Buna kargin degerler egitimi ile ilgili 6gretmen goriiglerini inceleyen Bayirh ve digerleri (2020),
Giirhan ve Ciftci (2017), Yigittir ve Keles (2011) tarafindan yapilan ¢aligmalarda, okullardaki degerler egitimi programinin
dgrenciler i¢in faydah oldugu tespit edilmistir. Turgut-Yildirim (2019) tarafindan yapilan arastirmada ise BILSEM’lerin
degerler egitimi konusunda farkli uygulamalara sahip oldugu; bazi BILSEM’lerde degerler egitiminin ayr1 bir ders olarak
uygulandig1 belirtilirken, bazi BILSEM’lerde ise boyle bir uygulamanin yapilmadig ifade edilmistir. Buna gére mevcut
karakter egitimi programlar: konusunda gretmen goriisleri farklilagsmaktadir; bu arastirmada da katilimcilarin mevcut degerler
egitimi programlarini yeterli gdrmeme sebebi, katilime1 dgretmenlerin iistlin yeteneklilerin egitim gordiigii bir okulda goérev
yapmalari olabilir.

Bu arastirmada, karakter egitimi programlarinin uzaktan egitimde miimkiin olup olmadig ile ilgili 6gretmen goriisleri
incelendiginde, katilimci Ogretmenlerin yarisimdan fazlasimin uzaktan egitimde karakter egitiminin etkili olamayacagi
gorisiinde olduklart goriilmektedir. Levent ve Salli (2022) tarafindan yapilan bir arastirmada uzaktan egitim siirecinde
o0gretmen ve 0grencilerin etik problemler yasadigi belirlenmistir. Buna gore uzaktan egitimde etik ilkelerin olusturulmasi ve
karakter egitimi programlarinin uzaktan egitimine uyumlu hale olmasini saglayacak modellerin gelistirilmesi gerektigi
sOylenebilir.

Berkowitz ve Hoppe (2009), okullarda etkili karakter egitiminin uygulanabilmesi i¢in kurumsal olarak karakter
egitimi konusunda vizyon belirlenmesi, ¢ok yonlii profesyonel programlarin gelistirilmesi, interaktif akran etkilesimi
saglayacak programlarin yapilmasi, 6grencilere 6rek rol model olunmasi, etkili aile katilimi, 6grencilerin sosyal hizmet
faaliyetlerine katilmasi gibi dnerilerde bulunmaktadir. Bu arastirmada iistiin yetenekli 6grencilerin karakter egitiminde 6neriler
ile ilgili bulgular incelendiginde, katilimcilarin sosyal aktivitelerin 6nemine dikkat ¢ektikleri goriilmektedir. Bununla birlikte
katilimcilar, iistiin yetenekli 6grencilere yonelik drama etkinliklerinin diizenlenmesi gerektigini belirtmislerdir. Drama
etkinlikleri, Gstiin yetenekli 6grencilerin duygularini 6zgiirce ifade edebildikleri destekleyici ortami sunabilir ve onlarin
karakter gelisimine katki saglayabilir. Keser ve Erdem (2019) tarafindan yapilan bir aragtirmada, dramanin {istiin yeteneklilerin
yaraticiliklarmi desteklemesinin yani sira hosgorii, sorumluluk, is birligi, benlik saygisi gibi konularda da faydali oldugu
sonucuna ulasilmigtir. Bayirh ve digerleri (2020) ve Uzuner (2019) tarafindan yapilan arastirmalarda da degerler egitiminde
ogretmenlerin drama etkinliklerine sik sik yer vermesi gerektigi vurgulanmaktadir. Coban (2018) tarafindan yapilan
arastirmada ise istlin yeteneklilerin karakter egitimde dramanin yani sira belgesel, miize gezisi, tiyatro gibi etkinliklerin
kullanilmasinin faydali oldugu belirtilmektedir.

Bu arastirmada elde edilen bulgular genel olarak degerlendirildiginde, iistiin yetenekli 6grencilerin ihtiyaglarina ve
karakteristik 6zelliklerine uygun sekilde hazirlanmis karakter egitimi programlarinin uygulanmasi 6nerilebilir. Okullarin ve
BILSEM’lerin karakter egitimi konusunda koordineli ¢alismalar yiiriitmesinin de onemli oldugu soylenebilir. Okullarda
bakanlik merkez Orgiitii tarafindan istlin yetenekli dgrencilerin karakter egitimine iliskin 6gretmen ve okul ydneticilerine
yonelik farkindalik kazandiric1 hizmet igi egitimler diizenlenebilir. Bu aragtirmada katilimcilar, {istiin yetenekli 6grencilerin
karakter gelisim slireglerinin desteklenmesi konusunda aile tutumunun 6nemine dikkat cekmistir. Bu baglamda iistiin yetenekli
ogrencilerin karakter gelisimlerini ebeveynlerin tutumu agisindan inceleyen arastirmalarin yapilmasi faydali olabilir. Ayrica
iistiin yetenekli 6grencilerin karakter egitimi ile ilgili 6gretmenlerin goriislerini ortaya koyan bir 6l¢ek gelistirilebilir ve konuyla
ilgili hem nicel hem de nitel aragtirma yonteminin birlikte kullanildigi karma yontem g¢alismalar1 yapilabilir.
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Abstract

Introduction: One of the objectives of the schools is to support character development of students and provide
them with character education. Character education positively affects social and emotional well-being of gifted
students who have different characteristics and needs from their peers. The objective of this study is to examine
the opinions of teachers regarding the character development and character education of gifted students.

Method: The main phenomena of the current study are teachers’ opinions on the character development and
character education of gifted students; thus, phenomenological research was designed. The participants were
purposely selected based on their experience. The participants were selected among teachers working in a state
school in Istanbul that provides education to gifted students. Data was collected through semi-structured interview,
and the interviews were conducted with 15 teachers. Content analysis technique was used to analyze the data.

Findings: As a result of content analysis of data, three themes (i) characteristics and needs of the gifted, (ii)
character development of the gifted, and (iii) character education of the gifted were developed. Fast
learning/grasping is detected as a prominent trait in the first theme according to the opinions of the participants.
As to the second theme, some participants stated that the character development of the gifted is slower than their
peers while the other participants supported the idea that the character development of the gifted is faster and more
improved compared to their peers. In the third theme, the majority of the participants criticized values education
program applied for character development of the students by Ministry of National Education (MoNE) by stating
that it is barely adequate for the gifted students. Lastly, nearly every participant regarded character education as
inadequate during distance education.

Discussion: The majority of the participant teachers criticized the fact that character education of gifted students
is underestimated in schools. Based on the findings of the study, it may be recommended that character education
programs should be produced by taking the needs and characteristics of gifted students into consideration.
Furthermore, in-service trainings on the character education of gifted students could be organized to raise
awareness of teachers and school administrators by the central organization of the MoNE.

Keywords: Gifted education, character education, values education, character development, distance education.
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THE OPINIONS OF TEACHERS REGARDING THE CHARACTER DEVELOPMENT AND CHARACTER EDUCATION OF 912
GIFTED STUDENTS

Introduction

Character is defined as the uniqueness of an individual, the set of characteristics that determine
individuals’ behavior patterns (Turkish Language Association, n.d.). The word is originated from 'charassein’ that
means 'embroidery' in Greek, and ‘kharakter' that means 'distinctive mark' in Latin (Collins, n.d.). Character is also
analyzed through the process of evaluations of human behaviors as good or bad based on social or universal norms,
and reflections on humans’ personality as an observable indicator (Eksi & Katmig, 2016). Family, school, and
environment are the main determinants in the formation of character and moral structure (Koknel, 2005). The
concepts “character education” and “values education” are usually used interchangeably in the character
development literature. “Character education” is explained through behavioral approaches while “values
education” is defined through theoretical and empirical approaches (Berkowitz, 2002). Character education
approach supports the fact that character development process of students should be facilitated by schools by
basing the assumption that students’ character cannot be developed without the impact of society (Revell & Arthur,
2007).

As technology has been developing, traditional interaction starts to be replaced with virtual interaction.
The change in the means of interaction leads to negative effects on the link between individuals and the society
they live in (Gibson & Landwehr-Brown, 2009). Therefore, the concepts character, morality and value have been
attached more attention in the 21st century (Berkowitz & Hoppe, 2009; Poole, 1991). Technological developments
also affecting the field of education requires character education that supports the moral development of students
(Berkowitz & Hoppe, 2009). Character education programs are designed to educate students as good citizens, to
have them acquire universal values, leadership skills, and sense of responsibility (Duska & Whelan, 1975).

Japan, South Korea, and Singapore are among the countries that have been successful in PISA in recent
years. Education programs of these countries emphasize concepts such as character development and moral
education (Bakioglu, 2018; Levent & Gokkaya, 2014; Levent & Yazici, 2014). Similarly, such important decisions
were made regarding the moral development of students in National Education Council in Turkey in 2009 that
moral values should be developed cognitively to promote altruistic behaviors preliminary to morality, and students
should be supported to acquire values such as respect, responsibility, and cooperation through curricular and
extracurricular activities during academic years (Eksi & Katmuig, 2016).

Character Education

The concept 'values education' is used more widely in European cultures, and the concept ‘character
education' is more widely used in the USA when the related literature is examined from a conceptual and historical
perspective. Thus, the history of the concept “character education” usually refers to the history of the USA that
has integrated character education to its education system for three hundred years (Eksi & Katmis, 2016).
Throughout the history, there are articles related to character and values education in the educational policies of
most countries.

In the trends of 21st century, character education can be depicted as deliberate efforts to develop
characters of students in order to promote students' ethical and prosocial motivations and abilities (Berkowitz &
Hoppe, 2009). In other words, studies and practices related to character education are based on the idea that moral
values of individuals can go further in the deliberate direction through education (Eksi & Katmig, 2016).

The schools, where the formal part of education is perfomed, mainly aims to integrate students who are
academically successful and have certain values into society (Eksi, 2003). However, some studies indicate that
schools pay more attention to students' academic success, rather than their character development (Levent, 2020a;
Tortop, 2018; Umami et al., 2019; Zeidner, 2020). Moreover, most of the current values education programs are
far from being efficient since they are limited in superficial learning level, they fail to achieve the objectives of
such programs, and there is no consistency between values and objectives of the programs (Grant, 2009). Besides
developing students academically, schools also have such other missions as preparing students for the changes and
adverse conditions of the 21st century and meeting their needs (Eksi, 2003). One of the preliminary missions is to
contribute to the character development of students.

Character Education of Gifted Students

The concept “gifted” was mostly defined based on the concepts “creativity” and “intelligence” especially
in studies in the past (Piirto & Heward, 2003). Instead, recent studies underscore the need for a paradigm shift
towards preparing the gifted for 21st century conditions, and, thus, adapting and improving gifted educations
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programs based on different challenges of 21st century (Dai, 2019). These discussions regarding the paradigmatic
shift of “gifted” also focus on cultural aspect of the concept by emphasizing that cultural values should also be
taken into account as theoretical principles are not enough to conceptually frame the concept “gifted” (Smedsrud,
2020).

New developments and challenges in the 21st century have led to paradigm shift discussions for gifted
education (Dai, 2019). Effective education programs are beneficial for character development of children, so is
children's well-being (Curren, 2017). The concept “well-being” is categorized as subjective and psychological
well-being (Telef, 2013). Subjective well-being is described as the individuals’ pleasure and happiness, and
psychological well-being is defined as a state of well-being based on the individuals’ awareness of their own nature
(Huppert, 2009). Designing character education programs for gifted children is beneficial for their psychological
well-being by helping them be aware of their own talents (Berkowitz & Hoppe, 2009).

There are a few studies in the literature about the characteristics of the gifted (Altintas & lIlgun, 2016;
Berkowitz & Hoppe, 2009; Ekici & Erdogan, 2019; Erdem & Baloglu, 2018; Levent, 2020a; Saranli & Metin,
2012; Tirri & Laine, 2017; Tortop, 2018). The gifted may experience social and emotional challenges due to their
distinctive features different from their peers (Levent, 2020a). Moreover, the changing perception of socialization
in the 21st century, in which the nature of social interactions has dramatically changed and shifted to virtual
environments, is prone to adversely affecting gifted people who are highly sensitive to social issues (Gibson &
Landwehr-Brown, 2009). One of the reasons why gifted students experience psychosocial problems is the fact that
their cognitive and emotional developments do not occur simultaneously (Levent, 2020a). In other words, gifted
students who are cognitively ahead of their peers may have difficulty communicating and interacting with their
peers, and this may have negative impact on their emotional development (Saranli & Metin, 2012).

When gifted children are not adequately and effectively supported, their self-esteem may suffer, and they
may experience high levels of stress and existential depression (Berkowitz & Hoppe, 2009). This may occur
because of differentiated curricula designs, which are designed for gifted by means of acceleration, curriculum
compression and enrichment based on their highly developed mental competencies, abilities, and interests
(Jovanovic & Vuki¢, 2018; Piirto & Heward, 2003). For example, children who experience grade skipping as a
form of academic acceleration may isolate themselves from their peers and have difficulty adapting to their new
classes (Jovanovic & Vuki¢, 2018). Thus, it is necessary to place importance not only to acquisition of cognitive
skills, but also acquisition of behavioral and social skills through educational processes (Elias et al., 2003). When
the gifted are not supported with effective formal and informal training, it is increasingly difficult for them to fulfil
their potential, acquire universal values, develop the sense of responsibility, and leadership skills (Levent, 2020a).

Teachers’ Role in Character Education of Gifted Students

One of the effective role models on the character and moral development of the students is teachers who
mainly undertake the education of the children (Lumpkin, 2013). Teachers’ value perceptions (Balct & Yelken,
2010), their attitudes towards the gifted (Godor, 2019; Troxclair, 2013), and pedagogical approaches they apply
in the classroom are effective in students’ character development. Since teachers have a critical role in the
education of gifted students, their opinions on character development and character education of gifted students
are crucial. There are few studies on character development in the education of gifted students in related literature
(Tortop, 2018; Umami et al., 2019). The studies on character development of the gifted mainly focus on their
cognitive development, and the ones examining their socio-emotional development mostly focus on behavioral
problems of gifted students (Zeidner, 2020). Studies examining teachers' opinions regarding gifted students focus
on teachers' perceptions and attitudes towards the gifted (Akgiil, 2021; Altintas & Ilgun, 2016; Chandra-Handa,
2019; Godor, 2019; Kadioglu Ates, 2018; Olthouse, 2014; Ryumshina & Sudarkina, 2019; Tirri & Laine, 2017;
Yuen et al., 2016), characteristics and needs of the gifted (Altintas & llgun, 2016; Berkowitz & Hoppe, 2009;
Gibson & Landwehr-Brown, 2009; Harrison, 2004), differentiated educational programs for gifted students
(Akglin, 2021; Eakin, 2007; Laine, 2016; Stephens, 2019), and pre-service and in-service teacher training
programs (Chamberlin & Chamberlin, 2010; Sayi, 2018). Teachers’ opinions on character development and
character education of gifted students are identified a research gap in the related literature. Thus, this study aims
to examine character development of gifted students and teachers' opinions regarding character education, which
may make an important contribution to the literature. To achieve the research objective, this study investigated
following questions:

1. How do teachers observe characteristics and needs of gifted students?
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2. How do teachers observe educational needs of gifted students?

3. What are processes of character development that gifted students go through from the perspectives of
teachers?

4. What are teachers' opinions on current practices applied for character education of gifted students?
Method
Research Design

The main phenomena of the current study are teachers’ opinions on the character development and
character education of gifted students. Therefore, phenomenological research was designed to answer the research
questions of the current study. The phenomenology design focuses on the analysis of the phenomena that people
are familiar with but need to explore what and how further (Yildirim & Simsek, 2016).

Participants

Phenomenological research enables researchers to form a holistic perspective on phenomena through
interpreting the experiences of the participants (Van Manen, 2015). Thus, participants are selected based on their
experiences related to the phenomena investigated so that they can reflect their experiences on the phenomena in
phenomenological research (Yildinm & Simgek, 2016); therefore, participants are purposely selected based on
their experience. In this study, participants were determined by criterion-based sampling method, in which criteria
were determined based on research problems before selecting participants (Padilla-Diaz, 2015). The criterion-
based sampling method enhances reliability of the results even in studies with few participants (Emmel, 2013).
The criterion for sampling in this study was the fact that teachers have at least 5 years of professional experience
and have taught gifted students for at least one year. Bakioglu (1996) proposes “Teachers' career stages model” in
which teachers with 1 to 5 years of teaching experience typically experience "reality shock™ and have some
problems with internalizing teaching roles. The model assumes that teachers improve communication and
interaction skills with students after they have taught for at least 5 years, which is the first career stage of the
model. The participants were selected among teachers working in a state middle school in Istanbul that provides
education to gifted students. In the study, interviews were conducted with 15 teachers who met these criteria. The
demographic information of the participant teachers is provided in Table 1.

Table 1
Profile of Participant Teachers

Years of teaching  Years of experience

Participant Gender Education background Teaching subject . . . -
experience in teaching gifted

P1 Female Bachelor’s degree English 11 years 2 years
P2 Female Bachelor’s degree English 6 years 4 years
P3 Female Bachelor’s degree Educational counselor 13 years 1 year
P4 Female Masters’s English 5 years 1,5 years
P5 Female Bachelor’s degree Physical education 5 years 1,5 years
P6 Female Masters’s Science 15 years 3 years
P7 Male Bachelor’s degree Educational counselor 11 years 5 years
P8 Female Masters’s English 13 years 3 years
P9 Female Masters’s Turkish 12 years 4 years
P10 Female PhD Educational counselor 9 years 1 year
P11 Male Masters’s Science 12 years 2 years
P12 Female Masters’s English 6 years 1 year
P13 Female Masters’s English 5 years 1 year
P14 Female Masters’s Mathematics 11 years 5 years
P15 Female Bachelor’s degree Mathematics 10 years 2 years

As can be observed in Table 1, the majority of the participant teachers (9/15) have graduate degrees. The
participant teachers’ profiles differentiate in terms of subjects and years of teaching experience while their
experience in teaching the gifted ranges from 1 year to 5 years.

Data Collection Procedure

Data was collected through semi-structured interview in the current study. Semi-structured interview
technique is efficient to revise sub-questions of the interview form based on participants’ statements, that is why,
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it was determined as a main data collection tool of the research (Creswell, 2007). Interview questions were
developed in line with the related literature, and experts and professionals from the related field were consulted
for drafting the interview questions. The interview form consists of nine questions which are designed to deal with
research problems of the study. The sample questions are provided in Figure 1.

Figure 1
Interview Form: Sample Questions

P

o/

*What are your opinions regarding character development of gifted
students, and facilitating this process?

*What are your opinions on whether educational needs of gifted students
can be fulfilled?

*How should the character development of gifted students be supported?
What are your opinions on current practices in this regard?

Sample questions

The pilot study was designed to evaluate questions, and in the pilot study, interviews were conducted with
two teachers satisfying the criteria to select participants. Based on the pilot study, interview questions were revised,
and some minor changes were made. Afterwards, consent form to participate in the study that consists of the
purpose of the study and information about data collection process was sent to prospective participants. The
interviews were planned for the participants who had agreed to voluntarily involve in the study, and the participants
were interviewed through video-conference due to unfortunate conditions due to COVID-19 pandemic. The
interview form consists of nine open-ended questions to explore the participant teachers’ opinions relating to
character development and education of gifted students. The researcher conducting the interviews had experience
in teaching the gifted, and she was qualified for carrying out quantitative studies with her previous research
experience and educational background. The span of the interviews varied from 35 minutes to 60 minutes. The
interviews were audio tape recorded, and transcribed verbatim by the researchers to prepare the data for the
analysis.

Ethics Committee Report

Research and Publication Ethics Committee decided that the current research was ethically appropriate
with its decision numbered 3-32 on 05.04.2021 and notified the ethics committee's approval with the document
numbered 20857.

Validity and Reliability of the Data Collection Tool

Validity and reliability are among the most crucial standards to evaluate the research, especially for data
collection and analysis processes (Mohajan, 2017). However, alternative criteria are used to judge the soundness
of qualitative research since the nature of qualitative research is different from quantitative research from numerous
perspectives. That is, internal validity is replaced with credibility, external validity is replaced with transferability,
internal reliability is replaced with dependability, and, lastly, external reliability is replaced with confirmability
(Lincoln & Guba, 1985). Some measures were taken to enhance the quantitative validity and reliability of the study
throughout the research process.

Credibility

To enhance the credibility of the results, experts and professionals from the related field were consulted
for drafting the interview questions throughout the data collection and analysis processes. Furthermore,
participants statements were quoted in the Results section for the credibility of the research.
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Transferability

To establish the transferability of the research, the profile of the participants was provided in detail;
moreover, the school where the participant teachers were working was described; that is, it was a state middle-
school specially providing education for gifted students. Lastly, participants statements were directly quoted, and
frequencies of codes were granted to indicate the number of the participants having the same opinions.

Dependability

Consistency analysis was conducted to enhance the dependability of the research. The purpose of this
analysis is to determine whether the researcher is consistent and dependable throughout the research process
(Yildirnm & Simsek, 2016). The data were first coded separately by the researchers, then the codes, sub-themes,
and themes developed following the analysis were compared, and the data analysis was ended after a great deal of
agreement was reached.

Confirmability

All studies and data during the research process are preserved to ensure the confirmability of the research
so that they could be submitted for reviewing when necessary.

Data Analysis

Content analysis technique was used to analyze the data. In the coding process, codes were developed
from transcribed data, similar code were reduced into categories, and, lastly, themes were created by combining
related categories (Strauss & Corbin, 1990). In the content analysis technique, researchers develop codes
analytically and thoroughly based on the conceptual understanding of the phenomenon (Clarke & Braun, 2014).
The data analysis was completed after both researchers worked on themes, sub-themes, and codes thoroughly.
Initially, some disagreements arose on the codes and sub-themes; nevertheless, the absolute agreement was reached
after discussions from holistic perspectives of both the conceptual understanding of the phenomenon of the
researchers and the one in the literature. The themes and sub-themes are provided in Figure 2.

Figure 2
Themes and Sub-themes

—— The concept gift Process of character .| Current practices on character
development education
|| Personality, social, and Contributory factors of " | Recommendations for
emotional traits character development character education
__|Contributory factors to meet Character education in
social, and emotional traits | distance education
___|Social and emotional

problems

As can be observed in Figure 2, three themes, namely, characteristics and needs of the gifted, character
development of the gifted, and character education of the gifted were developed as a result of content analysis of
data.

Findings

The results based on content analysis of data were presented under three titles in parallel with the themes
developed.
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Characteristics and Needs of Gifted Students

The sub-themes (i) the concept gift, (ii) personality, social, and emotional traits, (iii) personality, social,
and emotional traits, and (iv) social and emotional problems were developed under the theme “characteristics and

needs of gifted students”. The participant teachers’ statements on the sub-theme “the concept gift” were indicated
in Table 2.

Table 2
Opinions on the Concept “Gift”
Codes f Participants

Fast learning/grasping skills 6 P2, P4, P5, P10, P12, P15
Different/creative thinking 4 P5, P7, P9, P10
Innate talent/high potential 4 P8, P11, P13, P14
Disadvantaged group needing special attention 3 P1, P2, P3
High degree of skill 2 P6, P8

In Table 2, it is indicated that the code fast learning/grasping skills stands out in the characteristics and
needs of gifted children. P2 stated that she defines “gift” as individuals who learn quickly but need special attention
since they are a disadvantaged group:

“They can learn faster and potentially better than their peers. On the other hand, there are some myths.
That is, gifted people can achieve in every field by their own nature. Because of such myths, it is harder
to identify giftedness, which is unfortunate. They are defined in the frame of a disadvantaged group; it
can be understood from the fact that gifted education is a part of special education.”

P10, on the other hand, emphasized different and creative thinking styles of the gifted, as well as their
fast learning and grasping skills:

“They (the gifted) are individuals who make more progress in a different and creative way in any field,
than their peers and their level of development. ... Also, the gifted are faster at learning things than their
peers, especially in subjects they are interested in. They know much better about a subject than you present
during the class.”

P11 defined the concept of "gifted” in terms of innate potential and talent:
“It is a set of potentials possessed by innate.”

P3, on the other hand, defined the concept of "gift " as a disadvantage:

“I think being gifted makes gifted students disadvantaged in society.”

The findings on the second sub-theme “personality, social, and emotional traits” were indicated in Table
3.
Table 3
Opinions on the Personality, Social, and Emotional Traits of the Gifted
Codes

—h

Participants

Emotionally sensitive 7 P2, P3, P5, P7, P10, P13, P15
Questioning decisions 3 P1, P3, P12

Being more mature than your peers 3 P8, P9, P14

Enhanced empathy skills 2 P6, P11

Enhanced sense of justice 2 P6, P7

High self-confidence 2 P1, P14

Maladaptive behavior 2 P4, P13

Perfectionism 1 P11

Leadership spirit 1 P5

Table 3 indicated that the participant teachers described the gifted by many different characteristics, such
as being emotionally sensitive, questioning, and more mature than their peers. The majority of the teachers (7/15)
described gifted people as emotionally sensitive individuals. P5's opinion is as follows:

“They are thinking about everything thoroughly. They have different perspectives. Therefore, they are
more emotional. Some express it freely, while others prefer to hide it.”
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P1 emphasized that gifted students are likely to question decisions as a characteristic of being gifted:

“The fact that they are critical and questioning students is the most basic feature that distinguishes them
from their peers. They are students who question information more than other students. So, it is very
important for teachers to prepare their lesson plan carefully by researching beyond the lesson material
and plan further questions that they may encounter about it.”

P14, on the other hand, underscored that gifted students are more mature than their peers:

“The social and emotional needs of the gifted may differ from those of their peers. They may act like they
are older than their peers. They're a little different. They want to get along with adults, not with their
peers.”

P6 pointed out that gifted students have enhanced empathy skills and sense of justice:

“Morally, it's like they can empathize better. They are more sensitive about justice; they can react more
to injustice.”

P13, on the other hand, stated that some gifted students exhibit maladaptive behaviors in society:

“There are gifted students who are very troubled: The ones who never get along with their friends, cry all
the time, throw themselves on the ground, want to do everything in their own way, and undermine their
friends.”

K1 stated that gifted children have a higher level of self-confidence than their peers:

“|I think gifted children are more self-confident than their peers. This affects them mostly positively, on
the other hand, sometimes, it does affect them negatively, too.

In the third sub-theme, the findings related to the factors that have impact on meeting the social and
emotional needs of the gifted are provided in Table 4.

Table 4
Opinions on The Contributory Factors to Meet Social and Emotional Traits
Codes f Participants
Families’ attitude 7 P3,P7,P9, P11, P12, P13, P14
Exclusive educational settings 5 P2, P4,P6, P8, P15
Inclusive educational settings 3 P3,P5,P10
Teachers’ attitude 3 P1,P3,P7

Table 4 indicated that the codes of "families’ attitude" and "exclusive educational settings” are
preliminary factors on meeting the social and emotional needs of the gifted according to the participant teachers.
P11 underscored the importance of families’ attitude towards the gifted children for their social and emotional
needs:

“The most important responsibility for meeting needs of the gifted in terms of emotional and social
dimensions rests on the shoulders of their families. They are supposed to be careful enough to identify
their children’s giftedness at an early age, and their approach should be shaped by the characteristics of
gifted people, one of which is emotional vulnerability. Otherwise, they may lead to negative character
traits.”

P7, on the other hand, criticized both families and teachers for the fact that they fail to meet the needs of
the gifted:

“... I think social needs of gifted people are not understood enough by families or teachers. You can
sometimes observe this from behaviors of the children. The gifted children are sometimes emotionally
pushed as well because of tremendous expectations in terms of academic or creativity. | think teachers do
$0.”

The teachers have different opinion on whether gifted students should be educated in exclusive
educational settings or inclusive educational settings. The opinions of P8, who supports the former, are as follows:

“Nearly 8 years ago, I had a gifted student at the institution I worked for. The boy was like a bomb, as if
he had been ready to explode in the classroom. I think the reason was the fact that there was no
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differentiated education for him. He was labeled as 'misfit' and was excluded by many of his friends. He
resorted to violence even more. If we had been able to provide education to this child with gifted children
like him, the child would have felt valued; this is exactly what BILSEMs do.”

P3 stated that it could be beneficial for gifted students to study with students like themselves in the short
term while she expressed her concern about negative effects of this in the long term:

“Sometimes they should interact with their ‘normal’ peers. Differentiating them all the time is not good.
For example, at the school | work, the children are very happy because they have friends who can
understand them. They say that their former schoolmates cannot understand them. ... But of course, real
life can't be like that. Differentiated instruction, therefore, may be a disadvantage for them in the future.”

P2 stated that it would be beneficial for gifted people to be together with their peers, but argued that this
is not possible taking the current education system and teacher competencies into account, therefore, gifted people
should receive education in exclusive educational setting so that their social and emotional needs can be met:

“I wish that all of the teachers ... could differentiate the curriculum for the gifted students, or it were
possible to individualize the course material. But I think teachers need theoretical, theoretical, practical
experience and training on giftedness. Therefore, exclusive education for gifted students, makes more
sense to me considering the competence of teachers in our country.”

In Table 5, the findings regarding the social and emotional problems experienced by the gifted, which is
the fourth sub-theme, are indicated.

Table 5
Opinions on Social and Emotional Problems the Gifted Experience
Codes f Participants
Not being understood 5 P2, P6, P7, P13, P14
Exclusion 3 P4, P5, P10
Loneliness 3 P1, P2, P6
Inability to socialize 3 P1, P8, P15
Negative self-perception 1 P1

As observed in Table 5, the problem of not being understood stands out as a critical social and emotional
problems experienced by the gifted. P2 thought that such problems derive from failing to understand the needs of
gifted people:

“These children are emotionally exhausted since they haven’t been provided appropriate education from
a very young age, so I think they are quite worn out until they participate in BILSEM. This is not actually
the child's emotional disorder, but the problem may be because of adults around them.”

P3, on the other hand, stated that not being understood, which is among the social and emotional problems
of the gifted, stems from their mindscapes and creativity different from their peers:

“These children are unique; they see the world differently. At first, they think that everyone sees the world
the same as they do, and they are eager to communicate, but when they notice that is not the case, some
give up interacting with others.”

P5 underscored that gifted students are often excluded from the society:

"Children are with their 'normal’ peers at school, but | observe that students are excluded at 'normal’
schools. Fortunately, they have the opportunity to socialize with children similar to themselves in the
BILSEM environment where they go weekends or after school."”

K1, on the other hand, stated that loneliness and inability to socialize are among the social and emotional
problems experienced by gifted students, and this get worse as they are getting older:

“I observe that these children become quiet or lonely as they get older, and their communication with
their friends and teachers is also affected by this situation. Gifted people sometimes have problems with
socialization, and they generally need help with socialization according to my observations.”
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Character Development of Gifted Students

The sub-themes (i) process of character development and (ii) contributory factors of character
development were developed under the theme “character development of the gifted students.”
Table 6

Opinions on Character Development of the Gifted

Codes f Participants
Character development occurs slower than their peers 8 P1, P2, P3, P6, P7, P9, P13, P15
Character development occurs faster than their peers 5 P5, P8, P11, P12, P14
It depends 2 P4, P10

As observed in Table 6, the participants’ opinions regarding the character development process of gifted
students differ. While the majority of the teachers (8/15) stated that the character development of gifted students
is slower than their peers, some of the participant teachers (5/15) stated that their character development is faster
than their peers. K3 attributed the challenging nature of character development process of gifted people to the high
level of questioning authority, which is one of the characteristic traits of the gifted:

“Pushing mind leads to too much questioning, which can result in not accepting something that a normal
person would accept faster. Because when you ask a gifted person to do something, they ask why... The
effect of questioning on character development is as follows: Questioning does not always affect people
positively, but also negatively.”

According to P9, some reasons that make the character development of the gifted challenging are too
much focus paid on their abilities and cognitive skills. In other words, asynchronous development of the gifted is
often ignored, and the fact that they are children other besides their giftedness is often “forgotten”:

“They talk as if they were wisemen while they are vulnerable if they were just babies. They often feel
others sometimes ‘forget’ they are still, which is really unpleasant for them.”

P15 also stated that being cognitively advanced makes interaction with their peers difficult for the gifted,
which has also adverse effect on the character development process:

“Because they are cognitively advanced, they have difficulty in understanding their peers. So, their
empathy skills may not be enough. This is bad news for their character development, and they may
perform some behaviors that do not conform to social norms.”

P11, on the other hand, had a different opinion on the character development process of the gifted. K11
stated that the character development of gifted student is more developed than their peers:

“They can form moral values at an early age. It is possible to observe their perfectionism and sense of
empathy from an early age in general.”

Contrary to the other participants, P4 stated that it is not logical to make generalizations about the
character development process of gifted students since each individual is unique:

“Every child is different from each other; it doesn’t make sense to generalize them just because they are
gifted. The character development of a gifted child, let’s say, X can occur quickly, while the development
process may work differently for another child, Y. Every individual is different so we should expect
varieties.”

In Table 7, the findings regarding contributory factors of character development of the gifted, which is
the second sub-theme, are indicated.

Table 7
Contributory Factors of Character Development of The Gifted
Codes f Participants
Parents' attitude 6 P2, P4, P7, P8, P10, P13
Characteristic traits of the gifted 6 P1, P3, P5, P6, P11, P15
Teachers’ attitude 3 P7, P10, P12
Quality of education 2 P7,P10
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As observed in Table 7, the attitudes of the parents and the characteristics of the gifted seem significant
for the character development of gifted students. Parents’ attitudes are evaluated by the participant teachers as a
potentially negative variable for the character development of gifted students. K4's statement is as follows:

“Most of the problems derived from families. When you meet parents, you understand why the child
behaves like this... When the family does not behave appropriately, the child can act like a person who
is satisfied with nothing, who regards himself as superior, who has never had to empathize... This
dramatically affects the character of the child.”

P8 underscored significance of the fact that parents should know how to approach to their gifted children
rationally.

“Families do not know how to approach to their children; it causes them to feel different and, in a sense,
see themselves as superior to everyone else and not be able to satisfy himself emotionally... Family
should be trained on how to discipline the child and how to approach them about their giftedness.”

P11 stated that characteristic features of the gifted students make the adolescence period, which is
challenging in nature, even worse for them and the number of problems increase as they get older:

“I observe that gifted people experience challenges of puberty more intensely. These children become
quiet or lonely as they get older, and their communication with their friends and teachers is also affected
negatively by this situation...I observe negative aspects in their character development also grow as they
grow.”

K7, on the other hand, stated that the attitude of the teacher and the quality of education are significant in
the character development of the gifted:

“... When they fail to do something and when they cannot establish a healthy communication ... They
may experience a narcissistic break. Thus, it is more important to work on this dimension of character
development... I observe that gifted individuals have such an adaptation problem... Families, teachers
and environment are also effective. Yes, there may show some disposition, but, actually, the real
responsible for the problem is the educators in this field; they make the problem worse.”

Character Education of Gifted Students

The sub-themes (i) current practices on character education, (ii) recommendations for character education
and (iii) character education in distance education were developed under the theme “character education of the
gifted students.” The opinions on the current practices in the character education of gifted students, which is the
first sub-theme, are provided in Table 8

Table 8
Opinions on Current Practices in Character Education of Gifted Students
Codes f Participants
Values education 11 P1, P3, P4, P5, P6, P7, P8, P9, P10, P11, P12
Social responsibility projects 1 P2
Peer mentoring/mentoring practices 1 P10

As observed in Table 8, the majority of the participant teachers (11/15) stated that current practices
regarding the character education of gifted students are limited to formal values education. P3 stated that values
education by itself cannot be effective on students:

“Values education is planned by MoNE; however, it is so limited that no interactive event is performed,
and, for example, students are simply asked to find a poem or a song about the topic, and it is going on
like that every single month. There is nothing concrete in MoNE about it. I do not observe any
differentiated character education programs specifically for the gifted.

P6 stated that teachers do not internalize the values education program since it is dictated from the top;
thus, it is perceived as an extra workload. She also underscored that it is not effective to conduct values education
in this way; instead, values should be instructed implicitly:
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“MoNE initiated a project “Values Education” and teachers perform events about the topic.
Unfortunately, this kind of projects is dictated from the top as an order in Turkey with the official
document ... So, teachers have to do that involuntarily while they are trying to catch up with the syllabus
... It is planned with good intentions but only limited on paper.”

P2 stated that social responsibility projects are effective on character education of gifted students on
condition that the students should be involved in the process of projects:

“Extracurricular activities and social projects are very important for character development, but which
children can participate in such activities including social assistance and social solidarity voluntarily?
This kind of extracurricular activities should be definitely organized and performed. However, current
extracurricular activities are a little inefficient, | think. This is because the efficiency is about the space
given to students by teachers, which means students should be encouraged to take more initiative.”

P10, on the other hand, stated that peer guidance and mentoring can be beneficial in the character
education of gifted students:

“We were performing a peer guidance project at school. Students in high school were guiding students in
middle school. It was within the scope of the social responsibility project and a lot of students wanted to
be guides. Students can be really successful when they are guided properly.”

The recommendations for character education of gifted students, which is the second sub-theme, are
provided in Table 9.
Table 9
The Recommendations for Character Education of Gifted Students
Codes

—h

Participants

Extracurricular activities 6 P1, P3, P5, P8, P11, P13
Drama activities 5 P1, P3, P5, P12, P13
Psychological counseling and guidance 5 P1, P2, P3, P4, P10
Individualized education programs 3 P6, P7, P11

Parent education programs/parent involvement 3 P2, P4, P14

Social responsibility projects 3 P2, P6, P15

In-service training for teachers 2 P2, P9

Field work 2 P7,P10

Schools and science-art centers cooperation 1 P8

As observed in Table 9, extracurricular activities and drama activities are regarded as vital factors in
recommendations regarding character education of gifted students. P1 stated that extracurricular activities and
drama activities are beneficial in the character development of gifted students:

“Educating games and drama training programs can be planned to strengthen their bonds. A qualified
psychological school counselors can also support students. Extracurricular programs and planning are
also required. Character development can be trained implicitly during the classes.... Once, we organized
such an extracurricular event that we took the children to camping. We observe that students became
closer with their friends. Besides, they became more interested in classes, their attitudes towards the
school improved.”

P10 emphasized the importance of guidance and psychological counseling for character development and
cooperation between guidance and counseling service, and teachers:

“Guidance and counseling service is the department which is primarily responsible for the social and
emotional development of children, so cooperation of other teachers is also required. | guess it is called
social and emotional learning ... I believe it is necessary to integrate differentiated education and training
processes in this way.”

P7 stated that individualized education programs are important for the character development of gifted
students and students' opinions should be also taken into consideration while planning these programs:
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“Individualized education plans should be created in a gifted school or in an inclusive school. However,
this is not performed just for the sake of conversation, the preparation process should be carried out
meticulously. According to the legislation, the child is also a member of the planning commission, but |
have never seen a child at the table.”

P2 explained the efficiency and significance of the social responsibility projects for the character
development of the gifted with an anecdote:

“Projects based on real-life problems can be useful for character education of the students. ... One of my
students talked about a classmate who had been bullying her in the school. A student said, "He is mocking
me by calling a “nerd” because I'm taking classes in BILSEM, and I'm a successful student. I'm exposed
to bullying all the time". We planned to develop a project and conduct it at the school. These kinds of
projects absolutely affect the child in terms of character development. But it is not very desired when the
teacher imposes a project topic without asking students.”

K8, on the other hand, pointed out that the duality between the school and Science and Art Centers can
negatively affect the character development of gifted students and institutions should cooperate in this regard:

“BILSEMSs are such a good example that they were designed to meet the needs of these children by
branching out in many fields while they need to be improved further. However, in my opinion, the fact
that the child receives education both at the school and BILSEM after school creates a duality.
Cooperation of institutions can be beneficial for the character development of children.”

The opinions on the character education of gifted students during distance education, which is the third
sub-theme, are provided in Table 10.
Table 10
Character Education in Distance Education

Codes
It is not effective because there is no socialization and interaction

Participants
P4, P5, P7, P8, P10, P11, P13, P14

N W W oo|—

It can be possible with parent involvement P8, P9, P14
It can be performed through Web 2.0 tools P3, P6, P12
Online psycho-educational training can be helpful P2, P15

As can be observed in Table 10, the majority of the participant teachers (8/15) stated that character
education will not be effective in distance education since there is no socialization and interaction online classes.
P10's opinions are as follows:

“Something is missing when people don't see each other face to face. In distance education, a screen
intervenes the interaction. Motivation in distance education has dropped very quickly. What kind of
character education program can you present when the children do not even turn on the camera?"

P7, on the other hand, stated that the concept character education implies didactic paradigm; thus, it does
not appropriate to the concept of character development. For this reason, he stressed that character education
cannot be possible in distance education:

“Education mainly implies didactic teaching; however, besides education school is also a socialization
opportunity for the students. When environment is though is the most important thing in character
development, one can understand significance of the school. Rather than lecturing, breaktimes; rather
than the interaction in classes, the one in corridors are more beneficial, | think. However, this interaction
does not seem possible in distance education.”

K8, K9 and K14 emphasized that character education in distance education is possible with parent
participation. K8's opinions are as follows:

“I think character education during distance education can be possible with the support and motivation of
families. It becomes more important than ever for the family to reinforce what the school does and wants
to achieve.”

P3, P6 and P12 stated that it is beneficial to use Web 2.0 tools to support character development during
distance education process. P3's opinions on this subject are as follows:
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“Students can be supported in character development with Web 2.0 tools because it will be easier to attract
children's attention with Web 2.0 tools. Thus, character education will be more effective. These (gifted)
children do not like being lectured or given advice.”

P2 and P15 stated that online psycho-education training can be helpful for the character development of
students during distance education process. K2's opinions are as follows:

“A psycho-educational study was carried out by the Ministry of National Education at the beginning of
the pandemic. The study was applied to students by teachers, and to parent by school counselor. There
are some areas of emotional strain in the distance education process; thus, a few techniques were
suggested for the students to see how they can deal with these problems. I think it was useful. Planning
this kind of studies will support the character development processes of the students.”

Discussion

Character education is a discipline involving efforts to support the social and moral development of
students (Berkowitz & Hoppe, 2009). It is assumed that the character education programs aiming to develop ethical
values, global awareness and tolerance are efficient for supporting the moral development of gifted students, and,
thus, for handling global problems in the future by turning them into effective leaders with ethical values (Gibson
& Landwehr-Brown, 2009). In this study, teachers' opinions on the character development and character education
of gifted students were examined.

To achieve the first purpose of the study, the opinions of the participant teachers on the characteristics of
gifted students were examined. According to relevant analysis, fast learning and creative thinking skills of gifted
students are prominent character traits of the gifted, which supports the finding in the literature (Bloom, 1982;
Clark, 2002; Cutts & Moseley, 2004; Davis & Rimm, 2004; Louis & Lewis, 1992; Lovecky, 1993; Pufal-Struzik,
1999; Renzulli & Reis, 1985; Renzulli et al., 2010; Robinson et al., 1979; Silverman, 1993; Sisk, 1987; Terman &
Oden, 1947). The concept of “gifted” is mostly described in terms of advanced cognitive learning skills based on
the participant teachers. The prominent characteristic trait of social and emotional traits of the gifted based on the
participant teachers is emotional sensitivity, which partly similar to the findings of the related studies in the
literature (Clark, 2002; Neihart, 2006; Saranli1 & Metin, 2012; Webb et al., 1982). Nevertheless, some researchers
(Angela & Caterina, 2020; Zeidner, 2018) concluded that it is not logical to regard emotional sensitivity as a
personality trait by generalizing all gifted people.

In the current study, some of the participants stated that the perception of justice of the gifted is more
developed than their peers, which corresponds to the literature (Clark, 2002; Ekici & Erdogan, 2019; Gross, 1993;
Jost, 2006; Passow, 1988; Roeper, 1988; Silverman & Ellsworth, 1980; Silverman, 1993; Ward, 1985). Gifted
people with a developed sense of justice by nature may be guided to social welfare and peer studies on which they
are able to ponder on the real-life problems and global problems and come up with solutions on how unethical
behaviors could be dealt with (Berkowitz & Hoppe, 2009). Therefore, it could be beneficial to encourage gifted
students to think about social and daily problems and to produce solutions for their character development.

To achieve the second purpose of the study, the opinions of the participant teachers on the educational
needs of gifted students were examined, and the attitude of the family stands out as an effective factor for meeting
the educational needs of gifted students. The majority of the participant teachers criticized the attitudes of the
families towards their children and claimed that the root of most of the behavioral problems of the gifted children
are about the parenting attitudes. The quality of the relationship between the gifted children and their parents, in
other words the parenting attitude, are important for the gifted to reach their goals (Isik & Metin, 2020). The gifted
children could experience serious problems due to high and unrealistic expectations of their parents (Roedell,
1984). Thus, the social adaptation of the gifted is tougher when they feel under pressure to be successful (Yilmaz
& Tortop, 2018).

To achieve the third purpose of the study, the opinions of the participant teachers regarding character
development processes of the gifted were examined. Some of the participant teachers claimed that the character
development of the gifted are slower while the others stated that it is faster than their peers. This finding may result
from asynchronous development patterns in gifted children (Berkowitz & Hoppe, 2009; Bickley, 2001; Roedell,
1984). Regarding the contributory factors in character development of the gifted, some participants underscored
the importance of parenting attitude while the others regard teachers’ attitude as a significant factor. As having
been stated by Pfeiffer and Stocking (2000), the unique characteristics of gifted children make them
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psychologically and socially vulnerable. Thus, acquiring ethical values such as tolerance and empathy is significant
for a healthy character development of the gifted (Pala, 2011).

To achieve the fourth purpose of the study, the opinions of the participant teachers regarding values
education for gifted students were examined. In most of the interviewees emphasized that the values education in
formal education is not as effective as desired, which is in line with the findings of some studies in the literature
while it conflicts with the findings of others. The studies conducted by Celikkaya and Filoglu (2014), Ergin and
Karatag (2014), Kurtulmus et al. (2014), and Yalgin (2019) concluded that values education studies in schools are
not effective for different reasons. On the other hand, the participant teachers appreciated the benefits of values
education program for students in the studies conducted by Bayirl et al. (2020), Giirhan and Ciftgi (2017), and
Yigittir and Keles (2011). As to values education in Science and Art Centers, Turgut-Yildirim (2019) found out
differences in practice in the different institutions. That is, it was concluded that values education was planned and
applied a separate class in some Science and Art Centers whereas there was no separate class specifically occupied
for values education. The related studies in the literature suggest that the opinions of teacher regarding character
education programs differ. In the current study, the reason why values education programs are barely adequate
according to the participant teachers may be the fact that they work in a school where gifted students are educated
exclusively.

The current study also aimed to explore the opinions of teachers about whether character education
programs are possible in distance education. The majority of the participant teachers supported the idea that
character education cannot be effective in distance education. Teachers and students experienced some ethical
problems during distance education process according to the findings of the study conducted by Levent and Sall
(2022). Thus, it could be derived that ethical principles should be established in distance education and models
should be developed to adapt character education programs to distance education.

Berkowitz and Hoppe (2009) recommended developing institutional vision for character education, multi-
faceted professional programs, and programs providing interactive peer interaction; being a role model for
students; effective family involvement; and encouraging students to participate in social work activities. The
findings of the current study related to the recommendations for character education of gifted students also draw
attention to the importance of social activities. Furthermore, drama activities were also suggested for gifted
students by the participant teachers. Drama activities could offer a supportive environment in which gifted students
are able to freely express their feelings; thus, contributing to their character development. Keser and Erdem (2019)
concluded in their study that drama is beneficial for developing tolerance, responsibility, cooperation, and self-
esteem, which improves the creativity of gifted people. In the studies conducted by Bayirli et al. (2020), and
Uzuner (2019), it is emphasized that teachers should frequently plan and organize the drama activities in values
education. Besides the drama activities, activities such as documentaries, museum tours and theater are also
suggested for the character education of gifted people in the study conducted by Coban (2018).

When the findings of the current study are evaluated in general, it may be recommended to establish and
implement character education programs prepared based on the needs and characteristics of gifted students.
Collaborative studies on character education by both the schools and Science and Art Centers could be also
conducted. In-service trainings to raise awareness of teachers and school administrators on the character education
of gifted students could be organized by the central organization of the Ministry of Education. The participants of
this study drew attention to the importance of parenting attitude in facilitating the character development processes
of gifted students. Thus, it may be recommended future researchers to examine the character development of gifted
students in terms of parents' attitudes in future studies. Furthermore, a scale that evaluate the opinions of teachers
on the character education of gifted students could be developed, and mixed - method studies may be carried out
in which both quantitative and qualitative research methods are used together.
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