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Abstract

This paper investigated parents’ views of their children's reading habits. The study also revealed
the role of parents in helping their children acquire reading habits. In line with these purposes,
the research was conducted in accordance with the principles of a case study. The sample
consisted of 20 parents of primary school children. Data were collected through semi-structured
interviews. The data were analyzed using content analysis. The data were grouped into main
themes and subthemes, and the results were explained. The results show that children are
interested and eager to read, but they develop attitudes toward books based on their genres,
contents, subject matters, and designs. According to the parents, their children prefer to read
adventure stories and fairy tales. Parents share that visuality, volume, writing, and design affect
their children’s choice of books. Visual richness, vivid colors, culturally and morally
appropriate images, images that match the content, cover images, number of pages, and
appropriate size affect children's choice of books. Difficulties experienced by parents in
choosing books are the possibility that their children may not like the books, difficulty in
selecting age-appropriate books, difficulty in accessing various books, book prices, not
knowing the current books, and the book not being suitable for cultural and social norms.
Considering all these results, we think that parents need help with their book choices.
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Reading is a cognitive process that involves visually perceiving letters, words,
sentences, and punctuation marks, and comprehending and vocalizing their meanings
as the eyes scan across lines (Gogiis, 1978; Kavcar & Oguzkan, 1987; Oz, 2011;
Ozdemir, 2010; Sever, 2000; Unalan, 1999). However, reading is not merely about
decoding sound patterns that correspond to written symbols; it also entails filtering
those patterns through our minds, forging connections based on our experiences, and
constructing meaning (Binbasioglu, 2004, p. 40). As such, the process of making
meaning in reading relies on the harmonization of both cognitive and physical
components.

Reading education aims to cultivate an understanding of the connection between
sound and writing. During the preschool years, children develop skills in cognition,
emotion, and mobility. In primary school, students learn to recognize letters in a
specific order and decode or create codes by matching letters to sounds. This enables
them to acquire basic reading and writing skills. As students progress through the
grades, they gain experiences that help them read and comprehend longer texts, and
develop good reading habits. Achieving literary literacy, which involves independent
reading and a higher level of basic literacy, is achieved through continuous reading of
a variety of genres. We shoul encourage students to form reading habits after they
have developed the basic skills of reading and writing on their own, in order to
promote lifelong learning (Karatay & Dilekei, 2020).

Reading habit is one’s continuous, regular, and critical reading activity in line
with a reason or need (Odabas, et al., 2008; Y1lmaz, 2004). People with reading habits
see reading as a need for personal development and as an enjoyable endeavor (Balci,
2009; Gonen et al.,, 2004).

Reading habits, which are the basis of lifelong learning outside of school,
develop the individual cognitively and emotionally (Karatay, 2011). Additionally,
according to teachers, a positive correlation exists between reading habits and
academic performance. Centralized exams in Turkey mostly measure students'
reading comprehension skills. Therefore, according to teachers, developing reading
habits is fundamental for success in these exams (Karatay & Dilekgi, 2020).

Book selection is one of the main factors affecting reading habits. Factors
affecting book choice are the type, subject matter, outer cover design, font size, and
visuals of the book (Hopper, 2005; Mohr, 2006). Yurtbakan and Erdogan (2020) argue
that fourth graders prefer to read storybooks and magazines the most and go to
libraries to borrow stories and novels. Glirsoy and Goger (2021) report that comic
books make sixth graders more interested in reading hours. Yaman and Stagimlii
(2010) document that middle-school students prefer stories and novels. Research
showed that students prefer reading stories the most (Acat et al., 2008; Aksoy, 2014).

The subject matter is another factor affecting students' book choices. Clark and
Foster (2005) document that British students prefer to read a wide variety of subjects,
such as adventure, comedy, and horror/ghost stories other than textbooks. Yurtbakan
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and Erdogan (2020) also report that fourth graders pay attention to books’ subject
matters and prefer adventure books.

Formal features (cover design, size, volume, font size, and visuals) affect middle
school students' book preferences. Cetinkaya (2007) states that external features
(cover, size, font size, pictures, etc.) should be suitable for children. Altunkaynak
(2018) maintains that students pay attention to the formal elements (cover, weight,
size, font size, page spacing, and pictures). Altunkaynak (2018) also notes that
students want to establish a relationship between a book's cover image and its content.
Kantarcioglu (1991) also found that children liked large and useful books.

Yurtbakan and Erdogan (2020) maintain that students buy books with their
parents or borrow them from libraries. Students borrow books from school libraries
or classroom bookshelves (Iscan et al., 2013) or buy them (Karatay & Dilekgi 2020;
Kurulgan & Cekerol, 2008). According to Sahin, Iscan, and Maden (2009), the
classroom library is the greatest source of books. Students read the books in classroom
libraries (Balct et al., 2012; Bayis, 2010; Yurtbakan & Erdogan, 2020). Clark and
Foster (2005) argue that students read more if they have more time and can find
cheaper books on topics they like. Therefore, the more quality, inexpensive, and
interesting books children have access to, the faster they will adopt reading habits.

We live in the age of technology. Therefore, reading is essential to cope with
new information (Sangkaeo, 1999). Researchers argue that technology prevents
people from reading (Aksaglioglu, 2005; Aksaclioglu & Yilmaz, 2007; Aral & Aktas,
1997; Beentjes & Voort, 1988; Durualp et al., 2013; Evra, 1998; Gagne, 1992;
Koolstra et al., 1997; Shen, 2006; Yurtbakan & Erdogan, 2020). In other words,
people have difficulty adopting reading habits because they use technology without
any restrictions in a way that is inappropriate for its purpose. Students have computers
and TVs at the center of their lives (Aksaglioglu & Yilmaz, 2007). A negative
correlation exists between the time spent watching TV and reading books. Yurtbakan
and Erdogan (2020) report that TV is a major obstacle that prevents fourth graders
from reading books. Clark and Foster (2005) argue that British students believe that
designing websites/magazines, meeting authors/famous readers, and reading games
might encourage them to read. Members of Generation Z, also known as digital
natives, are born into a world of screens. Therefore, we must introduce children to
books before screens and ensure they enjoy reading through technology. At this point,
parents must take greater responsibility and provide opportunities for their children to
gain reading habits by regulating their relationship with technology.

Reading habits should be developed and encouraged from an early age
(Sangkaeo, 1999). Children's acquisition of reading habits is a prerequisite for their
communication with their families and friends, mental development, proficiency in
their mother tongue, and academic success (Clark, 2010; Doiron & Asselin, 2011;
Gaona & Gonzalez, 2011; lvey & Broaddus, 2001; Karatay & Dilekgi, 2020; Oriogu,
2015; Zickuhr et al., 2012) because reading enables us to acquire, generate, and share
knowledge throughout our lives. However, reading and related skills cannot develop



1016 Atilla Dilek¢i and Seher Cicek

alone during childhood. Parents play an important role in helping children develop
these skills (Arict, 2021). To help their children acquire reading skills and habits,
parents do reading-related practices, rituals, activities, contacts, etc. from infancy
onwards because education starts in the family and expands like a ring, encompassing
the environment. In other words, all supportive and guiding activities for early and
basic literacy provide children with a rich set of experiences so that they can
understand what they listen to or read, develop an interest in reading, and finally
acquire reading habits (Bayat & Cetinkaya, 2018; Cetin & Karaata, 2010; Kemiksiz,
2018; Tanju, 2010).

Parents are role models for children. Therefore, they play a critical role in
children's development of reading habits (Karatay & Dilekg¢i, 2020). Parents, teachers,
and friends have important roles in the maturation of children's cognitive, affective,
and kinesthetic characteristics related to reading before they start reading and writing.
Therefore, this study focused on what primary school parents think about their
children's reading habits. For this reason, this study tried finding out what kind of
books primary school students choose, where they get books from and what kind of
responsibilities parents have. In this context, the research question is “What do
primary school parents think about their children's book preferences and reading
habits?”

Research Objective

Primary school children's reading habits are closely related to their reading
choices. Children's choices are guided by their parents, who help children develop
reading habits. Therefore, this study aimed to determine the criteria that primary
school parents set when choosing books for their children, their ways of accessing
books, and their activities in the process of acquiring reading habits. In line with this
general purpose, the research sub-questions are as follows:

How often do parents think their children read books?

What kind of attitudes do parents think their children have toward reading?
How old were their children when they first bought them books?

What kind of books do parents think their children prefer to read?

What do parents think their children like to read about?

What design features do parents pay attention to when choosing books for
their children?

7. How do parents get books for their children?

8. From whom do parents seek advice when choosing books for their children?
9. What are the challenges of choosing books for their children?

10. What do parents do to help their children develop reading habits?

11. What do parents think prevent their children from acquiring reading habits?

AN AN
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Method

This chapter explained the research model and provided information about the
participants and the research process.

Research Model

This was a case study, which is a qualitative research method. This research
design focuses on people's lived experiences to generate contextually relevant ideas
and examine their causes (Gillham, 2000). Revealing, understanding, and explaining
events and phenomena based on ideas guides teaching processes, teachers, or research
(Merriam, 1990). Parents play an important role in helping primary school students to
acquire reading habits. Therefore, this study investigated the genre, subject matter,
visual design, and volume characteristics that influence parents' choice of books for
their children. We should determine what activities parents do to help their children
develop reading habits. Therefore, this research adopted a systematic case study to
collect data. A systematic case study involves the following steps: identifying research
questions, determining analysis objectives, selecting participants, collecting and
analyzing data, and reporting results (Yildirnm & Simsek, 2013). Accordingly, the
planning, execution, and finalization of the research were carried out according to the
stages in this process.

Study Group

Participants were recruited using purposive criterion sampling, which was the
sampling of choice because the goal was to collect data from people with first-hand
experience. The inclusion criterion was having a child who was a first-, second, third
or fourth grader. The sample consisted of 20 parents. Table 1 shows the participants’
characteristics.

Table 1

Participants’ Characteristics

Participants’ Characteristics

[ee)

Woman

Man

25-30

31-35

36-40

41-45

46-50

51-55

Housewife

Occupation Public personnel
Private sector employee

Gender

Age (years)

N e el Rl L~
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Eighteen participants were women between the ages of 25 to 40. Eleven
participants were housewives. Seven participants were public personnel. Two
participants were private -sector employees.

Data Collection Tools

Data were collected through semi-structured interviews that are conducted to ask
open-ended questions to participants to discover their views on a subject matter. First,
the researchers reviewed the literature and examined the interview forms of relevant
studies. As a result, they developed a 15-question interview form. After expert
opinions and a pilot test, they combined similar questions and reduced the number of
questions to 11 for content validity. The data were collected in a primary school in the
central district of Diizce province in the 2020-2021 academic year. The researchers
decided to interview five parents of students at different grade levels. They
interviewed all participants and transcribed the interviews.

Ethical Committee Approval

The study was approved by the Social Sciences Human Research Ethics
Committee of Bolu Abant Izzet Baysal University (Protocol No: 2021/148, Date:
29.04.2020 & Meeting No: 2021/04). All parents were briefed about the research
purpose and procedure. Informed consent was obtained from those who agreed to
participate.

Data Analysis

The data were analyzed using content analysis. Participants’ answers were coded
under main themes and subthemes. These opinions were sorted according to their
frequency under the themes. The themes and subthemes were presented in the tables.
Moreover, direct quotes were used to provide a detailed picture.

In qualitative research, data are recorded in detail for validity. Researchers
explain the process of concluding (Yidirim & Simsek, 2013). For validity, the
researchers reviewed studies on reading preferences and then consulted two experts.
After the pre-test, they removed repetitive questions and finalized the interview form.

For reliability, the researchers evaluated the data independently of each other.
They then coded the data into the main and sub-themes. The first evaluation showed
that the researchers were in 88% agreement on the themes. The researchers read the
items on which they disagreed and coded the data under the themes they were related
to as a result of their evaluations. Thus, they reached a consensus.

Results
This section addressed the results under eleven subproblems.

1. Subproblem

The first subproblem sought answers to the question “How often do parents think
their children read books?” Table 2 shows the results.
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Table 2
Reading Frequency
Theme Subtheme Participants n N %
30 1,2,7,12,14,18 6 20 30
20-25 3,4 2 20 10
60 -90 17,20 2 20 10
Every day (min) 10 6 120 5
15-20 8 1 20 5
Eki.15 9 1 20 5
30-40 10 1 20 5
Changes 15 1 20 5
. 30 13,16 2 20 10
Once aweek (min) Changes 11 1 20 5
Once every two days (min) 30-45 19 12005
30 5 1 20

Participants’ views were grouped under three main themes and 12 subthemes.
The main themes were “every day,” “once a week,” and “once every two days.”

Every day: Fifteen participants stated that their children read books every day
for ten minutes to an hour and a half. “My kid finishes a small book every day. He
finishes books like the Ant and Grasshopper and the Hen that laid the Golden Egg
(P1).” “My kid reads for 20-25 minutes every evening (P3).” “Although we cannot
read it every evening, we try reading it regularly every day. Sometimes he reads during
the day and sometimes before going to bed. He reads 90 words per minute. She does
not read more than half an hour (P7)”

Once a week: Three participants noted that their children read books once a
week. "He has not read much this month. He has read one book a week (P13)." "I
mean, | can not say that he reads a lot nowadays, but with my warning, he reads for
half an hour before going to bed. But he does not read every day (P16)." "She reads
with her sister, sometimes for ten minutes and sometimes for half an hour to an hour.
I insist that he reads every day, but there are times when he does not read at all (P11)."

Once every two days: Two participants shared that their children read books
once every two days. "He does not regularly read every day; he reads when he thinks
of it. Let's say every other day. He usually reads during the day. When he does read,
he reads for half an hour (P5)." "I mean, if not every day, he reads a book every other
day, he reads about 30-40 pages. We usually read books when we spend time together
after dinner. He reads for at least 30 minutes, maximum 45 minutes (P19)."
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2. Subproblem

The second subproblem sought answers to the question “What kind of attitudes
do parents think their children have toward reading?” Table 3 shows the results.

Table 3
Children’s Attitudes Toward Reading

Theme Subtheme Participants n N %
L . 2,3,57,8,12,17,
Interest in reading Liking reading. 20 8 20 40
Being eager to read. 1,2,5,12,14,15,17 7 20 35
Disinterest in Forcing to read. 2‘910’ 11,13, 16,18, 7 20 35
reading
Not eager enough to read 4,9, 13,16 4 20 20
Depends on how appealing the
Depends on the book is 6,18, 19 320 15
book Sometimes enthusiastic, 11 120 5

sometimes not.

Participants’ views were grouped under three main themes and six subthemes.
The main themes were “interest in reading,” “disinterest in reading,” and “depends on
the book.”

Interest in reading: Eleven participants stated that their children were interested
in reading. "She is eager, she never says no, | say, take the book, come, she comes. If
her sister or | read something, she goes and gets it and reads with us. She also reads
voluntarily, but not every day (P1).", "He likes reading (P7)." "She reads what she
likes faster and more. | do not force her, she reads willingly. When it is routine every
day, she picks up her book, comes over and starts reading it (P12)." "He likes reading.
Especially if he finds a book that interests him, he reads with curiosity until the end.
He reads spontaneously (P17)."

Disinterest in reading: Eight participants stated that their children were
disinterested in reading. "He has no desire to read. He only starts reading when | force
him to (P9).", "He is not a bookworm, he reads if he gets ambitious, he reads when he
gets on his own. If he has homework, he does neither (P13).", "He is not keen to
reading, | try to make him read with warnings. When | talk to him, it is a little
effective. If | do not follow-up afterward, he does not read regularly. He wants a
constant follow-up (P16).”

Depends on the book: Four participants noted that their children’s attitudes
toward reading depended on the book. "If he is convinced by the title or the cover of
the book that it is a fun book, he starts and finishes it immediately. But if it is a book
that is a bit thick and has few pictures, he is prejudiced (P6).", "If it is something
impressive and gripping for my son, he reads it very well if it interests him. But if we
have not come across such a book, unfortunately, he crawls (P18).", "Actually, if it is
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a book that suits his interests, | do not need to tell him, but otherwise | remind him
when it is time to read (P19)."
3. Subproblem

The third subproblem sought answers to the question “How old were their
children when they first bought them books?” Table 4 shows the results.

Table 4
First Book
Theme Subtheme Participants n N %
0-2 years old 6,12,17 3 20 15
2 years old 3,7,20 3 20 15
Infancy
6 months old 4,13 2 20 10
1 year old 15 1 20 5
Pre-kindergarten 9,10, 14 3 20 15
hool 3 years old 2,18 2 20 10
Preschoo 3-4 years old 8 1 20 5
4 years old 19 1 20 5
5 years old 5 1 20 5
. . Beginning of first-greade 1 1 20 5
Basic education
Second grade 11 1 20 5

Participants’ views were grouped under three main themes and 11 subthemes.
The main themes were “infancy,” “preschool,” and “basic education.”

Infancy: Nine participants stated that their children were babies when they first
bought them books. "She was six months old when we bought her first book (P4).",
"I bought a talking book. She would spend time with it by turning the pages. | bought
books with thick pages that taught about animals and vehicles. | was introducing the
book to her. We were communicating through the book. She was about a year old
when | bought these books (P15).", "I bought my daughter unbreakable cardboard
books about animals when she was a baby (P17).", "Her first reading period started at
the hospital when she was two years old. We got her first books at that time. We did
not buy them then; they were given to us. | remember it was the world of fairy tales,
I was reading them before going to sleep (P20)."

Preschool: Eight participants noted that their children were preschoolers when
they first bought them books. "I bought him books when he was 3. He used to go to
kindergarten back then. It was a short book with pictures (P2).", "My son is my first
child. Before kindergarten, | bought a book of fairy tales to read to him during nap
times. | was reading the book to him, and he was listening. He was even trying to
explain what he understood from the book (P10).", "My son was around 3 years old
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when his father bought him his first books. He was not yet in kindergarten. They were
3D books that took shape when we lifted the 3D page (P18)."

Basic education: Two participants noted that their children were primary school
students when they first bought them books. "I did not buy my daughter books before
she started school. | mean, | did not buy them specially. Her sister had some books
for the first and second grades. When she started the first grade, her teacher made her
buy a La Fontaine set (P1).", "She was in 2nd grade. The first book we bought him
was King Sakir 1. He asked for this book himself at a stationery store (P11)."

4. Subproblem

The fourth subproblem sought answers to the question “What kind of books do
parents think their children prefer to read?” Table 5 shows the results.

Table 5

Children’s Book Preferences

Theme Subtheme Participants n N %
Stories fé“"r" 6,8,11,15,1617, 1 2y 50

Narrative genres ~ Fairytales 2,3,6,7,8,13,14,16 8 20 40
Fables 5 1 20 5
Novels 17 1 20 5
Magazine articles 1,3,4,6,10,14,18,19 8 20 40

_ Educational and instructional 3,10, 12, 14, 18, 20 6 20 30

Informative books

genres Biographies 10, 18, 19, 20 4 20 20
Travel articles 20 1 20 5
Animal identification cards 1 1 20 5

Participants’ views were grouped under two main and nine subthemes. The main
themes are narrative and informative genres.

Narrative genres: Fourteen participants thought that their children preferred to
read narrative genres. "She likes fairy tales and stories better (P2).", "She likes fairy
tale books, fun books, and books with a happy ending (P3).", "She prefers to read
story books (P15)."

Informative genres: Ten participants noted that their children preferred to read
informative genres. We do not subscribe to any magazine. When | go to the shopping
mall, I buy Bilim Cocuk magazines. He likes to read them (P6).", "He likes
informative books (P10).", "He generally likes informative books about places he has
not visited, he likes informative books about historical places; he likes reading about
the achievements of famous people, inventions, and countries and places (P20)."
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5. Subproblem

The fifth subproblem sought answers to the question, “What do parents think
their children like to read about?” Table 6 shows the results.

Table 6
Subject Matters Appealing to Children
Theme Subtheme Participants n N %
6, 7, 13, 14, 15, 16, 17,
Adventure 18,19 9 20 45
Stories of cartoon
1,5,7,8, 11,13,14,1 20 4
Adventure-fun characters 51,8 3 > 82040
Fun books 3,10, 13, 17 4 20 20
Science Fiction 1,18 2 20 10
Soccer 2,19 2 20 10
Animals 1,2,3,4,5,6, 13,14, 18 9 20 45
Age-appropriate Children's life stories 1,6, 19 3 20 15
topics Daily life topics 2 120 5
Stories of successful 20 120 5
people
o ) Science topics 4,7,10,12,18, 20 6 20 30
Scientific topics Introduction of countries 12, 20 2 20 10
Values Values 2,3,8 3 20 15
Religious topics 2,8, 17 2 20 10

Participants’ views were grouped under four main themes and 13 subthemes.
The main themes were adventure-fun, age-appropriate topics, scientific topics, and
value.

Adventure-fun: Sixteen participants stated that their children want to read about
adventure-fun topics. My kid likes books with excitement and action. He generally
likes books about children's adventures (P6).", "Cartoon characters, fun, enjoyable
books, books that make you laugh, adventure-type books (P13).", "Since he likes
books about soccer, he likes to read books about the lives of soccer players even if
they are thick (P19).”

Age-appropriate topics: Eleven participants noted that their children want to read
about age-appropriate topics. "They usually prefer books about animals. They like
books and movies about children. They like children's life stories (P1).", "I mean, they
like stories with animals a lot (P5)."

Scientific topics: Six participants stated that their children want to read about
scientific topics. "Last year, we bought books about space, and he enjoyed reading
them (P4).", "My kid is curious about scientists and scientific topics. He is interested
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and asks. He is very curious about these topics. He asks questions like why we did not
exist during the dinosaurs. He compares and asks how much time has passed (P10)."

Values: Four participants stated that their children want to read about religious
and national values. "He likes to read about school life, holidays, religious-national
holidays, love and respect for our elders, and our values (P2).", "He likes books about
our Prophet more (P8).", "I started to direct him to books that will help him learn about
religion such as prophet stories (P17)."

6. Subproblem

This subproblem sought answers to the question “What design features do
parents pay attention to when choosing books for their children?” Table 7 shows the
results.

Table 7

Design Features
Theme Subtheme Participants n N %
Visually rich i75 7.8,9,10,12, 14, 9 20 45
Vivid colors 3,4,5,16,17 5 20 25

Visual Pictures that respect cultural
appearance and moral values 6,11, 16 3 20 15
Image-content compatibility 1,8,19 3 20 15
Cover image 15 20 5
3,56,7,8,9, 10, 13, 14,

Volume The number of pages 18 19, 20 13 20 60
Appropriate size 1,12 2 20 10
Font Font size 1,2,6,10,13,18,19,20 8 20 40
Font character 13 1 20 5
Desian Book design 16 1 20 5
9 Paper quality 15 1 20 5

Participants’ views were grouped under four main and eleven subthemes. The
main themes were visual appearance, volume, font, and design.

Visual appearance: Sixteen participants stated that their children preferred
visually rich and appealing books. "We pay attention to its visuality; when it’s a
colorful book, he pays more attention to it. He gets bored very quickly when it’s only
text. We talk about and comment on the pictures (P3)." "She likes eye-catching, vivid,
and illustrated books (P5)." "I also check out the pictures. The pictures should be
appropriate for our culture (P6)." "The story must have a visual. | am obsessed with
the authors; | pay a lot of attention to them. | do not want there to be hidden messages,
it is against our values and culture. It is very important that the story is illustrated
(P8)."
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Volume: Fifteen participants noted that they paid attention to the number of
pages when choosing books for their children. "I do not buy books that are thick and
unsuitable for first-grade students (P3).", "Children are sometimes intimidated when
they see thick books. The thickness of the book is also important (P20)."

Font: Nine participants checked the font size when choosing books for their
children. "I pay attention to the font size. | do not want to read texts with too small a
font size. They are shorter and finish more quickly (P13)." "I care about the text size
(P20).

Design: Two participants noted that they checked the design when choosing
books for their children. "The paper should not be yellow. My son is sensitive to the

quality of the paper, | pay a lot of attention to it (P15).", "He cares about its appearance
and design. | mean, he usually pays attention to the colors (P16)."

7. Subproblem

This subproblem sought answers to the question “How do parents get books for
their children?” Table 8 shows the results.

Table 8
Getting Books
Theme Subtheme Participants n N %
. 1,2,3,4,5/6,7,8,11,
Stationery/Bookstore 12,13, 15, 16, 18, 19, 20 16 20 80
Bookstores/Fairs
Online bookstores 1,2,6,11,12,17,18,19 8 20 40
Book fairs 19 1 20 5
Borrowing 1,3,4,10, 16 5 20 25
Gifts 4,5,14,15,20 5 20 25
Teachers 5,7,9, 10,20 5 20 25
Other people Biq sister/ bid broth
ig sister/ big brother 8,14, 16 3 20 15
books
Book exchange 4,7,9 3 20 15
I Library 1,4,8,17,18, 20 6 20 30
Libraries/Booksnelves  --csroom bookshelf 11, 15, 16 3 20 15

Participants’ views were grouped under three main and ten subthemes. The main
themes were bookstores/fairs, other people, and libraries/bookshelves.

Bookstores/Fairs: Seventeen participants stated that they got books from
bookstores/fairs. "My kid buys books from stationery stores with her dad. | buy books
online as well. I check the content and comments before I purchase (P2).” "We buy
books from stationeries. His sister also buys books online (P11)." "I buy books at book
fairs. | buy books at periodic fairs. They set up tents in the city square. | have bought
books online. We also buy books from big markets (P19)."
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Other people: Thirteen participants noted that they got books from other people.
"A friend gives me books. My kid reads them. He also had books given as gifts. He
reads them too. After they start 1st grade, the teacher changes the children's books
(P4)." We also get them from my friends, and we exchange them (P10)." "He has two
older brothers and an older sister, and | inherited their books. | kept them, he always
read those books (P14)."

Libraries/bookshelves: Nine participants indicated that they got books from
libraries/bookshelves. "A classroom library is created at the beginning of the year.
They rotate them from there (P16).", "The biggest place of supply is the Diizce Public
Library. I can handle this job very well in the library. There are many options in the
library, everything from magazines to novels, stories, and scientific things. It is also
financially convenient. I can get three books a week from the library (P18)."

8. Subproblem

This subproblem sought answers to the question “From whom do parents seek
advice when choosing books for their children?” Table 9 shows the results.

Table 9

Seeking Advice

Theme Subtheme Participants n N %
Classroom 2,3,5,6,7,8,9, 10, 13, 17, 18,

Teacher teachers 19, 20 13 20 65
Other teachers 1,2,4,6 4 20 20
Friends 5,8, 13,19 4 20 20

Close circle Siblings 11,14 2 20 10
Relatives 1 1 20 5

Social media and Posts 3, 4, 6, 12, 17, 19 6 20 30

television Expertson TV~ 12 1 20 5
Doing research 2,6,12,15,18 4 20 25

Research
None 16 1 20 5

Participants’ views were grouped under four main and nine subthemes. The main
themes were teacher, close circle, social media and television, and research.

Teachers: Fifteen participants stated that they consulted teachers about books. "I
also get recommendations from the class teacher about current children's books
(P18).", "The teacher recommends them. Teacher friends whose children are the same
age as mine make recommendations (P6)."

Close circle: Seven participants noted that they got book recommendations from
people around them. "l also buy books that my friends' older children read (P5).", "She



Parents’ Views of Their Children’s Book Preferences and Reading Habits 1027

has an older sister Zeynep, she is in the 3rd grade of high school, and 16 years old.
She gets advice and support from her sister (P11)."

Social media and TV: Seven participants noted that they got book
recommendations from social media and television. "There are some experts on TV.
I buy what they say. On the internet, there are 3rd-grade parents, 3rd-grade mothers,
and child development accounts on Instagram, and | follow these accounts (P12)."

Research: Five participants noted that they did some research before buying
books for their children. "I do my own research. My son and I look on the internet and
make decisions together (P2).", "There is no one | consult or get information from
specifically. I actually need such help (P16)."

9. Subproblem

This subproblem sought answers to the question “What are the challenges of
choosing books for their children?” Table 10 shows the results.

Table 10

The Challenges of Choosing Books

Theme Subtheme Participants n N %
Anxiety that the child may not 1,2,6,10,12,13, 15, 9 20 45

Liking and like the book 17,19

appropriateness The difficulty of choosing age-
appropriate books 4,6,10,13,17,20 6 20 30
Difficulty accessing various 8,12, 13, 18, 19 5 20 25
books

Access Book prices 1,19, 20 3 20 15
Not knowing about the current 18 120 5
books
Inadequate content 1,16,17,18 4 20 20
_Culturally_ and morally 13,16 3 20 15

Content inappropriate content
Bad role models 6 1205
Inadequate visuals 1 1205

Participants’ views were grouped under three main and nine subthemes. The
main themes were liking and appropriateness, access, and content.

Liking and appropriateness: Eleven participants stated that they had difficulty
choosing age-appropriate books that their children might like. "1 worry about whether
he will like the topic in the book, whether he will get bored, and whether it is fluent
(P1).", "When it comes to choosing books, sometimes we cannot find them suitable
for his interests. My son always tries choosing simple books. | want him to buy books
suitable for his level, and he wants to read and finish them immediately. | want him
to buy stories he can understand; some authors have different expressions and
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different narrations. This also affects his understanding. If we have a favorite book, |
try buying the whole series of it (P10).", "The issue of whether it will interest him or
not, even if | buy it age-appropriate, he may not like it or want it. There were books
and sets that I could not get him to read (P13)."

Access: Seven participants noted that they had difficulty accessing various
books. "Sometimes we cannot access some books because of the city we live in. There
are very few bookstores and books in Diizce and there are very few fairs; book-related
events are almost non-existent. If we had heard about them, we would definitely attend
and benefit from them. Some books are really expensive, and the ones we buy as a set
are a little more affordable. | follow book sales with campaigns (P19).", "Money is
very important. Books have become very expensive. There were some books that |
liked but could not buy (P1)."

Content: Five participants shared that they had difficulty choosing high-quality
and appropriate books. "I once bought a book, "Three children and a dream," written
by a well-known female author. I did not like it. The content was too little, and too
short. After we finished the book, there was nothing left in our minds. The picture
quality was not good either. The plot was atrocious. It did not tell us anything. I did
not like it either. Children did not like this children’s picture book either. It did not
meet my expectations. There are things in it that do not fit our family life, our culture,
things they have not heard from us, harmful things, | first think about whether it is
suitable for us or not (P1).", "As | said, it does not give much importance to the
content, it only gives importance to appearance. | worry that there might be some
negative things in the content. | say do not just look at the appearance, look into the
content (P16)."

10. Subproblem

This subproblem sought answers to the question “What do parents do to help
their children develop reading habits?” Table 11 shows the results.

Table 11
Helping Children Develop Reading Habits

Theme Subtheme Participants n N %
Reading time Loy B0 19121618y 20 60
Reading aloud 1,3,6,12,14 5 20 25
Making a reading 13812 4 20 20
competition R

Reading Talking about what they 8 10.12 15 4 20 20

activities read e
Summarizing what they
read 10 1 20 5
Reading outdoors 1 1 20 5
Reading a book to the 3 1 20 5

child
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Table 11 (continued)

2,3,4,7,8,9 12, 14,

Supportive Creating a bookshelf 19 20 10 20 50
factors Choosing interesting books 6, 18, 20 3 20 15
Parents’ Being a role model 1,6,9, 12, 14,16, 17 7 20 35
attitudes Rewards and punishment 5,11, 14 3 20 15

Going together to buy books 10, 12 2 20 10
Trips Going to the library together 18 1 20 5

Participating in author interviews 1 1 20 5

Participants’ views were grouped under four main and 14 subthemes. The main
themes were reading activities, supportive factors, parents’ attitudes, and trips.

Reading activities: Sixteen participants stated that they did various activities to
help their children develop reading habits. "I try having reading hours during the day,
if not, we do it at bedtime. If there is a suitable place to read outdoors, | take them
there with me. Sometimes, | have a reading contest: the number of words read in one
minute. Sometimes | turn off the TV and say, "Come on, you read, and I'll listen"
(P1).", "We used to have reading hours. In the first grade, we read two or three books.
He reads a book every day. On Monday, Tuesday, and Wednesday, | ask him to
summarize three of the books he read as much as he understands. On Sunday, we
made a vocabulary box; we created a box of events, places, time, and people. | want
him to choose one of them and write a story about it (P10)."

Supportive factors: Twelve participants noted that they did upportive activities
to help their children develop reading habits. "I have a bookshelf at home with my
son's favorite books (P19).", "I try choosing books that are not boring. | want them to
be more fun and more intriguing (P6)."

Parents’ attitudes: Nine participants talked about the attitudes they adopted to
help their children develop reading habits. "I set an example for my daughter. She
sees me reading all the time. At the end of this year, we will rank the books we have
read, and we compete with my daughter to see who has read the most. Sometimes |
buy thick books, I say, "I finished the thick one, have you finished it yet?" | get up
early in the morning and make time for reading myself. Berra sees me reading when
she wakes up (P17).", "For example, when she reads a book, | give her a reward.
Yesterday she did something that made me angry, she was punished for not going out
on the street. | gave her a book and told her I would let her out if she finished the
book. She finished it and I let her out (P5)."

Trips: Four participants noted that they arranged trips to help their children
develop reading habits. "I check the authors who come to our city, and | go if | know
about them. | buy autographed books (P1).", "I always go book shopping with my son,
I choose some books and he chooses some others, and we buy them together (P10).",
"We go to the library, and I introduce him to books (P18)."
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11. Subproblem

This subproblem sought answers to the question “What do parents think prevents
their children from acquiring reading habits?”” Table 12 shows the results.

Table 12
Obstacles to Developing Reading Habits
Theme Subtheme Participants n N %
TV 179 10, 11, 14, 15, 7 20 35
Digital devices and Computer/tablet 1,4,7,14,15,19 6 20 10
games Playing games 5, 10, 20 3 20 15
Smartphone 9,13 2 20 10
Social media 14 120 5
Course load Homework 6,12, 20 3 20 15
_ Not being able to take care as 13,16 2 20 10
Home setting parents
Sibling’s mischief 4 1 20
Inaccessibility Inability to access books 18 1 20

Participants’ views were grouped under four main and nine subthemes. The main
themes were digital devices and games, course load, home setting, and inaccessibility.

Digital devices and games: Thirteen participants stated that digital devices and
games prevented their children from developing reading habits. "We have TVs and
tablets. If there was no TV in our house, | am sure they would read more. They watch
cartoons. | don't give them phones anymore, | have banned them (P1).", "They want
to play more, they want to play with their siblings or with us. He sees reading as a
burden. He could not enjoy it, could not grasp its importance, could not get the taste
of it. But now I try forcing him. He watches TV and follows his favorite cartoons. He
is very fond of TV and wants to play games more. They watch more because they are
at home right now (P10)."

Course Load: Three participants noted that heavy course loads and homework
assignments prevented their children from developing reading habits. "My kid cannot
read because she has too much homework (P6)." "My kid gets a bit bored of doing
homework (P12)." "The lessons are a bit difficult and can take time (P20)."

Home setting: Three participants stated that the home setting prevented their
children from acquiring reading habits. | work 16 hours, that's our biggest loss. Since
it is her sister's exam year, she cannot help. She would read more if someone was with
her (P18).", "Right now, her sister prevents her from reading. When my older daughter
buys a book, the younger one, who is two years old, also buys it, tears it up, we used
to read with my daughter when the younger one was asleep (P4)."
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Inaccessibility: One participant noted that her child could not develop reading
habits because they had difficulty accessing various high-quality books. "For my son,
the biggest problem right now is not being able to access various books. We do not
go to the library because of the current pandemic, we cannot go (P18)."

Discussion, Conclusion and Suggestions

This study investigated what parents thought about their children's reading
habits. This section discussed the results.

Most parents reported that their children regularly read every day. Parents care
about their children acquiring reading skills and encourage them to read regularly
because they believe that literacy in the early years of school is the foundation of all
education. Research also showed that students read regularly (Bayat & Cetinkaya,
2018; Can et al., 2010; Ogurlu, 2014; Tas, 2018; Unal & Yigit, 2014; Yildinm &
Ceylan, 2018). Some children read more than others. However, the acquisition of
reading habits in primary schools is essential for academic performance and lifelong
learning.

More than half of the participants stated that their children were enthusiastic
about reading. This is probably because children are excited about learning in the early
years of school life (Tas, 2018). Some participants noted that their children were more
interested in some books. Research shows that students are interested in reading
(Bayat & Cetinkaya, 2018; Can et al., 2010; Ogurlu, 2014; Tas, 2018; Unal & Yigit,
2014; Yildinm & Ceylan, 2018) and had positive attitudes toward it (Akkaya &
Ozdemir, 2013; Basaran & Ates, 2009; Darican, 2014; Durualp et al., 2013; Yildirim
& Ceylan, 2018). The more age-appropriate and interesting books primary school
students encounter, the faster they develop reading habits. Additionally, parents who
are not aware of the fact that the acquisition of behaviors and the formation of habits
require decisive and correct steps do not adopt the right attitudes to help their children
develop reading skills.

Almost half of our participants noted that they bought books for their children
when they were babies, while the other half remarked that they bought books for their
children when they were preschoolers. Cognitive development is quite rapid between
the ages of 0 and 3. Children introduced to books before primary school are more
likely to develop both cognitive and linguistic skills. Therefore, parents should
introduce their children to books at an early stage.

While most participants stated that their children preferred to read narrative
genres, half of the participants stated that their children liked to read informative
genres. Stories and fairytales are suitable for the imagination of children. Research
showed that students prefer reading story-type books (Ayyildiz et al., 2006; Karakog,
2005; Karatay & Dileke¢i 2020; Taskesenlioglu, 2013; Vostrovsky, 1899). Children
who are acquainted with stories and fairytales are more likely to develop positive
attitudes toward reading.
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Most participants stated that their children liked fun adventure books, which is
consistent with the literature (Acat et al., 2008; Bayat & Cetinkaya, 2018; Clark &
Foster, 2005; Merisuo Storm, 2006; Siinbiil et al., 2010; Tas, 2018;). Parents choose
books suitable for their children's age and developmental level (Oztirk & Aksoy,
2016). Children like adventures because they are at the age of play. They also enjoy
reading books about cartoon characters on TV. They are interested in animals and
want to read books that meet their needs and expectations in accordance with their
periodic conditions. Children are also curious about science. Parents want to teach
their children values through books.

The participants noted that their children liked books with vivid and appealing
colors. They indicated that the cover image was critical for their children. They added
that they ensured that the books they chose had culturally appropriate content with no
negative messages. They also paid attention to the compatibility of the visuals with
social norms. Books should not be too thin or thick. In other words, they should age-
and level-appropriate because thick books bore students, and when they get bored,
they stop reading. The typeface and font size should also be appropriate for the age
level. Design and paper quality and appearance are other factors that affect children.
Research shows that children pay attention to the cover and images when they choose
books to read (Hopper, 2005; Mohr, 2006).

Most participants stated that they bought books for their children from
bookstores. More than half of the participants reported that they borrowed books from
friends, exchanged books with their children’s peers, or received books as gifts. They
noted that they sometimes borrowed books from libraries and class bookshelves.
Parents need to use libraries more effectively. They should take their children to
libraries and encourage them to go there by themselves. Research shows that children
who visit libraries are more likely to acquire reading habits (Gaona & Gonzalez, 2011;
Karatay & Dilekgi 2020; Tella & Akande, 2007). Libraries should have books for all
age groups to ensure that students have access to all kinds of books to their liking.

The greatest challenge for the participants was that their children sometimes did
not like the books they bought. They complained that books were too expensive and
that they could not find some books where they lived (Aslantiirk & Saracaloglu, 2010;
Cetin & Karaata, 2010; Mckool, 2007; Stinbiil et al., 2010; Sahin, 2012; Tas, 2018).
They also had some other problems. For example, they could not access high-quality
books, and the books they found had inadequate content that did not comply with
child psychology. To overcome these problems, parents consult with teachers when
choosing books for their children. They sometimes seek help from the parents of older
children. They also receive advice from educated friends and experienced parents.
They also follow some social media accounts or watch experts on TV and listen to
their book recommendations. The Ministry of National Education should set up expert
commissions and publish lists of basic works according to grade levels and subjects
to help parents and children choose books to read.
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Participants stated that they did reading activities (reading time, read aloud,
reading competitions, book trips, etc.) to help their children acquire reading habits.
Parents help their children to acquire reading habits. Having parents with reading
habits and doing reading activities with them encourage children to develop reading
habits (Clark, 2010; Doiron & Asselin, 2011; Gaona & Gonzalez, 2011; Ivey &
Broaddus, 2001; Karatay & Dilekei, 2020; Oriogu, 2015; Zickuhr et al., 2012).
Parents are a critical factor in the acquisition and development of reading habits
(Bayat & Cetinkaya, 2018; Cetin & Karaata, 2010; Kemiksiz, 2018; Tanju, 2010).
Teachers and parents should cooperate to help children develop reading skills.

Participants stated that they visited libraries, participated in author interviews,
and brought books to their children's agenda through social activities. Reading
activities in social environments are important (Karatay & Dilekgi, 2020; Maden &
Maden, 2018) because they shape students' behavior. Participants noted that they set
up libraries at home and equipped them with interesting books to motivate their
children to read. They remarked that they read books to set an example for their
children and to help them develop positive attitudes toward reading. They added that
they rewarded their children when they read books and punished them when they did
not. These results indicate that parents expect their children to develop reading habits.
However, punishing children for not reading may have a negative effect on them.
Therefore, parents need guidance to determine what to do and what not to do to help
their children acquire reading habits. It takes children some time to acquire behaviors.
Therefore, behavior acquisition requires decisive and correct steps. We should inform
parents about this and support them throughout the process.

Participants believed that digital devices and games prevented their children
from developing reading habits. Digital devices and the Internet have a significant
impact on students' reading habits and preferences (Aslantiirk & Saracaloglu, 2010;
Batur et al., 2010; Eroglu, 2013; Odabas et al., 2018; Siinbiil et al., 2010; Sahin, 2012;
Yalman et al., 2015; Yilmaz, 2006). Children often watch TV and play games on
phones or tablets. Therefore, they spend little time reading books. According to Tella
and Akande (2007), TV is the most significant factor preventing primary school
students from reading. Given that digital addiction affects even young children, we
believe that parents need support in this regard.

Participants noted that teachers gave too much homework, preventing their
children from acquiring reading habits. Students do not have time to read due to the
exam-centered education system, courses, and homework assignments (Sahin, 2012;
Tas, 2018). Primary school children cannot read and write quickly. Therefore,
homework assignments cause them to postpose reading. Therefore, teachers should
consider children's cognitive, affective, and psychomotor skills when assigning
homework.
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Okuma goziin satirlar tizerinde sigramasi sonucu harfleri, sdzciikleri, ciimleleri,
noktalama isaretlerini goriip bunlarin anlamlarinin kavranmasina ve seslendirilmesine
dayanan zihinsel bir etkinliktir (Gogiis, 1978; Kavcar ve Oguzkan, 1987; Oz, 2011;
Ozdemir, 2010; Sever, 2000; Unalan, 1999). Okumanin taniminda da ifade edildigi
gibi okuma sadece yazili isaretlerin karsilig1 olan ses kodlarim1 ¢ézmek degildir,
¢ozdligiimiiz bu kodlar1 zihin siizgecimizden gecirip deneyimlerimize gdre anlam
baglar1 kurup bunlar1 ortaya koydugumuzda okuma eylemi tamamlanmig olur
(Binbagioglu, 2004, 40). Buna gdre okumada anlam c¢ikarma zihinsel ve fiziksel
Ogelerin uyumuyla gergeklesir.

Okuma egitiminde okul 6ncesi donemde dgrencilerde ses ve yazi farkindaligi
gelistirilir; 6grencilere bilis, duyus, devinis diizeyinde birtakim beceriler kazandirilir.
[lkokul déneminde dgrenciler kullanilan alfabedeki harfleri belli bir sirayla tantyip
harf-ses eslesmesini saglayarak okumada kod ¢06ziip kod olusturmaya baslarlar.
Boylece okuma-yazmay1 &grenirler. ilerleyen smf seviyelerinde kazandirilan
deneyimlerle 6grencilerin uzun metinleri okuyup anlamlandirmasi ve bunu saglarken
de okuma aliskanlig1 kazanmalar1 hedeflenmektedir. Temel okuryazarligin bir {ist
seviyelerinden biri olan, bagimsiz okumalarin yapildigi edebi okuryazarlik seviyesine
geeis, okuma eyleminde siireklilik ve tiir gesitliligi saglanarak ortaya cikar. Bu
noktada artik kendi kendilerine okuyup yazmaya basladiklar1 ilk okuma-yazma
asamasindan sonra Ogrencilere okuma aligkanligr kazandirmak ¢ok o6nemlidir
(Karatay ve Dilekgi, 2020).

Okuma aligkanligs; bireyin herhangi bir gerekce ya da gereksinim dogrultusunda
stirekli, diizenli ve elestirel olarak okuma eylemini devam ettirmesidir (Odabas ve
dig., 2008; Yilmaz, 2004). Okuma aligkanliginda bireyin okumay1 kisisel gelisimi igin
bir ihtiyag olarak gormesi ve onu zevkli bir ugras olarak nitelendirmesi de
vurgulanmigtir (Balci, 2009; Gonen ve dig., 2004).

Okul disindaki 6grenmeleri destekleyen ve yagsam boyu 6grenmenin temeli olan
okuma aligkanligi, kisiyi bilissel ve duyussal alanlarda gelistirir (Karatay, 2011).
Ayrica dgretmen goriislerine gore okuma alisgkanligiyla akademik bagari arasinda
olumlu bir iligki vardir, iyi birer okur olanlar ayni zamanda basarili dgrenciler
olacaklardir. Ulkemizde uygulanan merkezi smavlarda da daha ¢ok &grencilerin
okuduklarini anlama becerileri 6l¢iildiigii i¢in 6gretmenlere gore okuma alisgkanlig
kazandirmak bu simavlardaki basari i¢in temeldir (Karatay ve Dilekgi, 2020).

Okuma aligkanligimin edinilmesini etkileyen temel etkenlerden biri kitap
secimidir. Kitap se¢imini etkileyen etkenler kitap tiirli, konusu, kitabin disg kapak
tasarimi, kitabin i¢ tasariminda tercih edilen yazi biiyiikliigii, gorselleri olabilmektedir
(Hopper, 2005; Mohr, 2006). Ogrencilerin kitap tercihleriyle ilgili alanyazin
incelendiginde Yurtbakan ve Erdogan (2020) 4. sinif 6grencilerinin en ¢ok hikaye
kitaplarini, kitap disinda ise en ¢ok dergi okumay1 tercih ettiklerini; kiitiiphaneye ise
hikdye ve roman Odiing almak icin gittiklerini belirlemistir. Giirsoy ve Goger’in
(2021) 6. smuf ogrencileriyle yaptiklar1 aragtirmaya gore ¢izgi romanlarin okuma
saatlerine ilgiyi artirdigi belirlenmistir. Yaman ve Sitigimlii (2010) ortaokul
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ogrencileriyle yaptiklari arastirmada 6grencilerin hikdye ve roman tiirlerini tercih
ettigini belirlemistir. Yine daha 6nce dgrenciler {izerine yapilan farkli aragtirmalarda
da dgrencilerin en ¢ok hikdye okumayi tercih ettikleri (Acat ve dig., 2008; Aksoy,
2014) gorlilmiistiir.

Ogrencilerin kitap segimlerini etkileyen bir diger unsur da kitaplarin konularidir.
Clark ve Foster (2005) ingiltere’deki sekiz binden fazla ilk ve ortadgretim
Ogrencisiyle yiiriittiikleri arastirmada; ogrencilerin ders kitaplar1 disinda macera,
komedi ve Kkorku/hayalet hikayeleri gibi ¢ok cesitli konularda okumayi tercih
ettiklerini belirlemistir. Yurtbakan ve Erdogan (2020) da 4. sinif grencilerinin kitap
secerken en ¢ok kitabin konusuna dikkat ettiklerini ve 6grencilerin konu olarak
macera kitaplarini tercih ettiklerini ortaya koymustur.

Ozellikle ilkokul ¢agindaki 6grencilerde bir kitabin kapak tasarimi, kitabmn
boyutu, hacmi, kitapta kullanilan yazi biiyiikligii, gorseller gibi bir kitaba ait sekilsel
ozellikler ogrencilerin kitap tercihlerini etkileyebilmektedir. Nitekim Cetinkaya
(2007) da kapak, biiyiikliik, yaz1 biiyiikliigii-bigcimi, resim gibi kitab1 olusturan dis
ozelliklerin ¢ocuklarin isteklerine uygun olmasi gerektigini tespit etmistir. Benzer
sekilde Altunkaynak (2018) da 6grencilerin kitabin kapagi, agirligi, boyutu, yazi
biiyilikliigii-bicimi, sayfa araligi, kitaplari i¢indeki resimler gibi sekilsel unsurlara
dikkat ettigini bulgulamistir. Yine ayni arastirmada &grencilerin bir kitabin kapak
resmine dikkat ettikleri, kitabin kapak resmi ile icerigi arasindaki iliski kurmak
istedikleri de ortaya konmustur. Kantarcioglu (1991) da c¢ocuklarin biiyiik boy ve
kullanigl kitaplardan hoslandiklarini bulgulamistir.

Ogrencilerin okuyacaklar1 kitaplar1 nereden ve nasil sagladiklar ile ilgili
calismalara bakildiginda su sonuglar elde edilmistir: Yurtbakan ve Erdogan (2020)
Ogrencilerin kitaplari, ebeveynleriyle satin alarak ya da kiitiiphanelerden temin
ettiklerini  belirlemistir. Ayrica Ogrencilerin  kitaplarmi okul kitapligi  veya
kiitiiphanelerden temin ettikleri (Iscan ve dig., 2013) ya da 6grencilerin kitaplar1 satin
veya Odiing aldiklar1 saptanmistir (Karatay ve Dilek¢i 2020; Kurulgan ve Cekerol,
2008). Sahin, Iscan ve Maden’e (2009) gore okuma kaynag1 saglanmasinda en biiyiik
yardimct1 oncelikle sinif kitapliklaridir. Nitekim daha once yapilan aragtirmalara gore
smiflardaki kitapliklardan 6grencilerin okumalar yaptigt belirlenmistir (Bale1 ve dig.,
2012; Bayis, 2010; Yurtbakan ve Erdogan, 2020). Clark ve Foster’in (2005) yaptiklari
aragtirmada da 6grenciler; daha fazla zamanlarinin olmasi, daha ¢ok hoslarina gidecek
konularda yazilmis daha ucuz kitaplar bulmalari durumunda daha ¢ok okuyacaklarini
ifade etmisglerdir. Bu ylizden 6grencilerin ve ailelerin nitelikli, uygun fiyatli, ilgi ¢cekici
kitaplara ulagsmalarini saglamak okuma aligkanliginin edinimini kolaylastirict bir
etkendir.

Teknoloji caginin degisen diinyasinda yeni bilgilerle bas edebilmek i¢in okumak
herkes i¢in énemlidir (Sangkaeo, 1999). Alanyazinda okuma aligkanlig: ile teknoloji
iligkisini irdeleyen (Aksaglioglu, 2005; Aksaglioglu ve Yilmaz, 2007; Aral ve Aktas,
1997; Beentjes ve Voort, 1988; Durualp ve dig., 2013; Evra, 1998; Gagne, 1992;
Koolstra ve dig., 1997; Shen, 2006; Yurtbakan ve Erdogan, 2020) calismalarda
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teknolojinin bir okuma engeli olusturdugu 6n plana ¢ikmaktadir. Bu nedenle okuma
aligkanliginin edinilmesini engelleyen en biyiikk etkenlerin basinda teknolojinin
amacina uygun olmayan bir sekilde higbir kisitlama olmadan kullanim1 gelmektedir.
Nitekim Aksaclioglu ve Yilmaz’m (2007) arastirma sonuglarina gore 6grenciler
hayatlarinin merkezine bilgisayar ve TV’yi almakta; bunlara ayrilan siire ile kitap
okuma siklig1 arasinda ters orant1 bulunmaktadir. Yurtbakan ve Erdogan’in (2020) 4.
smif Ogrencileriyle yiirittiigli calismada Ogrencilerin  okumalarinin ~ 6niinde
televizyonun biiyiik bir engel oldugu ortaya ¢cikmustir. Ingiltere’de yapilan baska bir
arasgtirmada ise Ogrencilere hangi etkinliklerin onlar1 daha fazla okumaya tesvik
edecegi soruldugunda &grencilerin  yarist web siteleri/dergiler tasarlamanin,
yazarlarla-tinlii okuyucularla tanigmanin ve okuma oyunlarinin onlari giidiileyecegini
ifade etmistir (Clark ve Foster, 2005). Buna gore dijital yerliler veya Z kusagi olarak
tanimlanan gliniimiiz ¢ocuklarmin evde, okulda, giinliik hayatin i¢inde ekranlarin
oldugu bir diinyanin igine dogduklari g6z oOniinde bulundurulursa ¢ocuklar
ekranlardan once kitaplarla tanigtirmanin ve teknoloji aracilifiyla kitaplari
sevdirmenin zorunlulugu ortadadir. Bu noktada giiniimiiz ebeveynlerinin sorumlulugu
artmaktadir. Ebeveynler ¢ocuklarinin teknoloji ile iliskisini diizenleyerek okuma
aliskanlig1 kazanmalari i¢in onlara olanak sunmalidir.

Okuma aliskanlig1 erken yaglardan itibaren gelistirilmeli ve tesvik edilmelidir
(Sangkaeo, 1999). Bir insanin &zelde ise bir ¢ocugun kitap okuma aliskanlig
edinmesi; ailesi ve ¢evresiyle olan iletisim becerileri, zihinsel gelisimi, ana dilinde
yetkinlesmesi ve okul hayatindaki akademik basarisi i¢in 6n kosuldur (Clark, 2010;
Doiron ve Asselin, 2011; Gaona ve Gonzalez, 2011; Ivey ve Broaddus, 2001; Karatay
ve Dilekgi 2020; Oriogu, 2015; Zickuhr ve dig., 2012). Ciinkii okuma; hayatimiz
boyunca bilgi edinme, buradan yeni bilgiler iiretme ve bilginin paylagimini saglayan
bir beceridir. Ancak okuma ve okuma ile ilgili beceriler ¢ocuklukta tek basina
gelisemez. Bu becerilerin erken ¢ocukluktaki gelisiminde ailenin rolii ¢ok biiyiiktiir
(Arict, 2021). Bu yiizden ailenin ¢ocukta okuma becerisi ve okuma aligkanligiin
yerlestirilmesinde bebeklikten itibaren baglattiklari okumayla ilgili uygulamalar,
ritiieller, etkinlikler, temaslar vb. son derece 6nemlidir ¢iinkii egitim ailede baslayip
bir halka gibi genisleyen ¢evreyi de i¢ine alan bir husustur. Bagka bir deyisle erken
okuryazarlik ve temel okuryazarlikta ailenin ¢ocuk i¢in yaptigi destekleyici ve yol
gosterici biitiin etkinlikler, cocugun zengin bir deneyimler yumagi edinmesini boylece
dinledigini veya okudugunu anlamasini, okumaya ilgi duymasini ve nihayet okuma
aligkanlig1 kazanmasini saglar (Bayat ve Cetinkaya, 2018; Cetin ve Karaata, 2010;
Kemiksiz, 2018; Tanju, 2010).

Alanyazindaki ¢aligmalara gore; ¢ocukta okuma aligkanliginin temellerinin
atilmasinda, gelistirilmesinde, ¢ocuklar1 okumaktan alikoyan unsurlarla miicadelede
ebeveynlerin rolii ve model olmalar1 dnemlidir (Karatay ve Dilek¢i, 2020). Cocuklarin
ilk okuma-yazmaya ge¢meden once okuma ile ilgili bilis, duyus ve devinigsel
Ozelliklerinin olgunlagtirilmasinda; okumay1 &grendikten sonra bunun artarak
stirdiiriilmesinde ¢ocugun temas hélinde oldugu aile, okul ve ¢evre bilesenlerindeki
kisilere 6nemli gorevler diismektedir. Bu yiizden bu arastirmada ilkokul velilerine
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gore ¢ocuklarinin okuma aligkanliklarini belirlemek istenmistir. Bu sebeple ilkokul
Ogrencilerinin kitap okuma aligkanligint kazanmasinda 6nemli bir etken olan kitap
secimlerinde, temininde ve okuma aligkanliginin kazandirilmasinda aileye diigsen
roller ve ailelerin bu rolleri gergeklestirme durumlari ortaya konmaya ¢aligilmigtir. Bu
baglamda arastirmanin problem ciimlesi “Ilkokul velilerinin gocuklarinin kitap
tercihleri ve okuma aligkanliklarina iligkin goriisleri nelerdir?” sorusudur.

Arastirmanin Amaci

Tlkokul ¢agindaki bir cocugun okuma aliskanhgini edinmesi okuma segimleriyle
yakindan iliskilidir. Cocuklarin bu sec¢imlerini ise en yakininda bulunan aileleri
yonlendirmekte ve aileler ¢ocuklarda bu aligkanligin olugmasina yardimci olmaktadir.
Bu sebeple bu calismada ilkokul velilerinin ¢ocuklart i¢in kitap se¢imi 6lgiitlerinin,
kitaba erisim yollarinin ve okuma aligkanlig1 edindirme siirecindeki yaptiklari
etkinliklerin belirlenmesi amaglanmistir. Bu genel ama¢ dogrultusunda arastirmanin
alt sorular1 sunlardir:

Velilere gore ¢ocuklari ne siklikta kitap okumaktadir?
Velilere gore ¢ocuklarinin okumaya iliskin tutumlari nasildir?
Veliler ¢ocuklarina ilk kitab1 hangi yas doneminde almistir?

1

2

3

4. Velilere gore ¢ocuklart hangi tiir kitaplari okumayi tercih etmektedir?

5. Velilere gore cocuklari hangi konulardaki kitaplar: okumayi tercih etmektedir?
6

Veliler, ¢ocuklar1 igin kitap segerken tasarim ozelliklerinde nelere dikkat
etmektedir?

~

Veliler, cocuklarinin okuyacagi kitaplari nasil temin etmektedir?

8. Veliler, ¢ocuklari i¢in kitap seciminde kimlerden tavsiye almaktadir?

9. Velilerin ¢ocuklari i¢in kitap se¢iminde yasadigi giigliikler nelerdir?

10. Veliler, cocuklarinin okuma aligkanligini kazanmasi igin neler yapmaktadir?

11. Velilere gore ¢ocuklarinin okuma aligkanligi edinmelerini engelleyen durumlar
nelerdir?

Yontem

Bu boéliimde aragtirmanin modeli hakkinda agiklamalar yapilmistir. Katilimcilar
ve arastirma siireci ile ilgili bilgiler verilmistir.

Arastirma Modeli

Arastirma nitel arastirma yontemlerinden durum c¢aligmasina  gore
ylriitiilmiistir. Bu arastirma deseni, kisilerin yasam deneyimlerini temel alarak
arastirma baglamma uygun fikirleri ortaya koyar ve bunlarin nedenlerini inceler
(Gillham, 2000). Fikirlerden hareketle olaylari ve olgulari ortaya koymak, anlamak
ve agiklamak dgretim siireglerine, 6gretmenlere ya da ilgili arastirmalara rehberlik
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eder (Merriam, 1990). ilkokul &grencilerinin okuma aliskanlig1 edinmesinde velilerin
rolleri temel etkendir. Dolayisiyla velilerin ¢ocuklart igin kitap se¢imlerini etkileyen;
tiir, konu, gorsel tasarim, hacim Ozellikleri arastirilmigtir. Yine kitap okuma
aligkanligi kazandirmak igin velilerin hangi etkinlikleri yaptigini ortaya koymak
onemlidir. Bu bahsedilen olgularla ilgili veri toplamak icin arastirma, sistematik
durum c¢aligmasina gore planlanmistir. Bu durum calismasi modelinde; arastirma
sorular1 belirlenir, analiz hedefleri saptanir, katilimcilar secilir, veriler toplanir, analiz
edilir ve ulasilan sonuglar raporlastirilir (Yildirim ve Simsek, 2013). Buna gore
arastirmanin planlanmasi, yiiriitiilmesi ve sonuglandirilmasi bu siiregteki asamalara
gore yiirtitilmiistiir.

Cahisma Grubu

Arastirmada c¢alisma grubu amagli O6rnekleme yontemlerinden “Olgiit
ornekleme” yontemiyle belirlenmistir. Bu 6rneklem se¢iminin nedeni ¢alisma konusu
ile ilgili birincil kisilerden durum ile ilgili veri toplanmasidir. Calisma grubuna katilim
olgiitii 1, 2, 3 ve 4. smiflarm herhangi birinde 6grenimine devam eden bir ¢ocugun
velisi olmaktir. Aragtirmada 2020-2021 egitim-6gretim yilinda 1, 2, 3 ve 4. simif
velilerinden olmak {izere 20 veliden goriis alinmistir. Calisma grubundaki velilere
iligkin kisisel bilgiler Tablo 1’de sunulmustur.

Tablo 1

Calisma Grubundaki Velilere Iliskin Bilgiler
Kisisel Bilgiler f
A Kadin 18
Cinsiyet Erkek 2
25-30 1
31-35 7
36-40 9
Yas 41-45 1
46-50 1
51-55 1
Ev hanim 11
Meslek Kamu personeli 7
Ozel sektor galisani 2

Arastirmaya katilan velilerin 18’1 kadin, 2’si erkektir. Velilerin yaslart 1°1 25-
30, 7’si 31-35, 9’u 36-40, 1’1 41-45, 1’i 46-50 ve 1’1 51-55 yas arasinda dagilim
gostermektedir. Velilerin 11°1 ev hanimi, 7’si kamu personeli ve 2’si 6zel sektdr
calisanidir.
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Veri Toplama Araglan

Arastirmada nitel caligmalarin dogasina uygun olarak yar1 yapilandirilmisg
goriigme  teknigi kullanilmistir.  Yari  yapilandirilmis  goriigme  tekniginde
arastirmacilar katilimcilarin konuyla ilgili goriislerini ortaya koymak, arastirmaya
veri saglamak amaciyla katilimeilara agik uglu sorular yonlendirir. Bu sorularin
hazirlanma siirecinde oncelikle arastirmacilar alanyazini taramig ilgili ¢aligmalarin
goriisme formlarini incelemistir. Bunun sonucunda arastirmacilar 15 soruluk goriisme
formunu olusturmustur. Aragtirmacilar, alan uzmanlarinin goriisleri ve 6n uygulama
sonrasinda yaptiklar1 degerlendirmeler sonucunda benzer sorulari birlestirmis ve
kapsam gecerliligini dikkate alinarak formdaki soru sayisinin 11 olmasina karar
vermistir. Aragtirmada veriler 2020-2021 egitim-6gretim yilinda Diizce ilinin merkez
ilgesindeki bir ilkokulda ¢ocugu 6grenim goren velilerden toplanmigtir. Aragtirmaya
katilm ol¢iitii, cocugu ilkokulda 6grenim goren veli olmaktir. Farkli siuf
diizeylerinde Ogrencisi olan 5 veli ile goriisme yapilmasi kararlastirilmstir.
Arastirmaya katilmayi kabul eden 20 goniillii veli ile gorisiilmiis, goriisleri yazili
olarak kaydedilmistir.

Etik Kurul Karar

Bolu Abant izzet Baysal Universitesi Sosyal Bilimlerde insan Arastirmalar: Etik
Kurulunda (Protokol No. 2021/148) arastirma 29.04.2020 tarihli 2021/04
toplantisinda etik olarak uygun bulunmustur. Katilimcilara gorligme Oncesinde
bilgilendirilmis goniillii olur/onam formu imzalatilmastir.

Verilerin Analizi

Arastirmada velilerle yapilan goriigmeler sonunda elde edilen verilerin icerik
analizi yapilmistir. Velilerin sorulara verdikleri cevaplar bir araya getirilerek veli
goriisleri, ilgili olduklar1 ana ve alt temalarin altinda kodlanmigtir. Bu goriisler,
belirlenen temalar altinda sikliklarina gére siralanmigtir. Tema ve alt temalar tablo
halinde sunulmus ve yorumlanmistir. Ayrica degerlendirmeleri desteklemek i¢in konu
ile ilgili veli goriislerinden drnekler verilmistir.

Nitel aragtirmalarda gegerligin saglanmasi i¢in ulasilan veriler ayrintili olarak
kaydedilir. Arastirma sonuglarina ulagma siireci arastirmacilar tarafindan agiklanir.
(Yildirim ve Simsek, 2013). Arastirmanin gegerligini saglamak i¢in alanyazinda
okuma tercihleri ile ilgili yapilan ¢alismalar incelenmis, ardindan iki alan uzmaninin
goriisleri alinarak goriisme formu olusturulmustur. On uygulama yapildiktan sonra
cevabi tekrar eden sorular ¢ikarilarak gériisme formuna son sekli verilmistir.

Arastirmada gilivenirligi saglamak i¢in aragtirmacilar, verileri birbirinden
bagimsiz olarak degerlendirmistir. Degerlendirme sonrasinda arastirmacilarin benzer
analizleri ilgili ana ve alt temalara kodlanmustir. Yapilan ilk degerlendirme sonrasinda
arastirmacilarin temalarda % 88 oraninda goriis birligi icinde olduklar1 belirlenmistir.
Aragtirmacilar; goriis ayriligina diistitkleri maddeleri birlikte okumus, yaptiklar
degerlendirmeler sonucunda verileri ilgili olduklar1 temalarin altina kodlamistir.
Boylece goriis birligine varmiglardir.
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Bulgular

Arastirma sorularma gore elde edilen bulgular asagida verilmistir. On bir alt
problem baslig1 altinda tablo halinde bulgular sunulmustur.

1. Alt Problem

Bu alt problemin analizinde velilerin ¢gocuklarinin ne siklikta kitap okuduklarina
iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 2°de verilmistir.

Tablo 2
Velilere Gore Cocuklarinmin Okuma Siiresi ve Sikliklart
Tema Alt tema Katilimcilar n N %
30 dakika 1,2,7,12,14,18 6 20 30
20-25 dakika 3,4 2 20 10
1 saat -1 saat 30 dakika 17,20 2 20 10
Her giin 10 dakika 6 1 20 5
15-20 dakika 8 1 20 5
10-15 dakika 9 1 20 5
30-40 dakika 10 1 20 5
Okuma siiresi degiskendir. 15 1 20 5
Haftada bir 30 dakika.l. o . 13,16 2 20 10
Okuma siiresi degiskendir. 11 1 20 5
iki giinde bir 30-45 (-iakika 19 1 20 5
30 dakika 5 1 20 5

Cocuklarinin okuma siklig1 iizerine veli goriisleri 3 ana tema ve 12 alt temada
toplanmistir. 3 ana tema her giin, haftada ve iki giinde birdir.

Her giin: Uygulamaya katilan 15 veli; “Her giin bir kiiglik kitap bitiriyor.
Agustos Bocegi ile Karinca, Altin Yumurtlayan Tavuk gibi kitaplar1 bir okumada
bitiriyor. Yaklagik yarim saat okuyor oturdugunda (K1).”, “Her aksam okuma-
yazmaya gegtikten sonra 20-25 dakika arasi okuyor (K3).”, “Hemen hemen her aksam
okuyamasak da her giin diizenli okumaya calisiyoruz. Bazen giindiizleri okur, bazen
de yatmadan 6nce okur. Dakikada 90 kelime okuyor. Yarim saati gegmez okuma
oturumlart (K7).” ifadeleriyle ¢ocuklarmin her giin kitap okudugunu ve okuma
stiresinin 10 dakika ile 1 saat 30 dakika arasinda degistigini belirtmistir.

Haftada bir: Uygulamaya katilan 3 veli; “Bu ay ¢ok fazla okumadi. Haftada bir
kitap okudu (K13).”, “Yani su aralar ¢ok fazla okudugunu séyleyemem ama benim
uyarimla yatmadan once yarim saat kadar okutmaya calistyorum. Ama her giin
okumuyor (K16).”, “Ablastyla birlikte bazen 10 dakika bazen de yarim saat, bir saat
arast okuyor. Her giin okumasi i¢in 1srar ediyorum. Ama hi¢ okumadigi zamanlar da
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oluyor (K11).” ifadeleriyle ¢ocuklarinin giinliik olmasa da haftalik okuma yaptiklarini
ve okuma siiresinin degiskenlik gdsterdigini belirtmistir.

iki giinde bir: Uygulamaya katilan 2 veli; “Her giin diizenli okumaz, aklina
geldikce okur. iki giinde bir diyelim. Genelde giindiiz okuyor. Okudugunda yarim saat
okur (K5).”, “Yani her giin olmasa de iki giinde bir kitap okur yaklasik 30-40 sayfa
okur. Genellikle kitap okuruz, aksam yemeginden sonra birlikte gegirdigimiz
zamanda okuyoruz. En az 30, en fazla 45 dakika okur (K19).” ifadeleriyle
cocuklarinin iki giinde bir kitap okudugunu belirtmistir.

2. Alt Problem

Bu alt problemin analizinde velilerin ¢cocuklarinin okuma tutumlarina iligkin
goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 3’te verilmistir.

Tablo 3
Velilere Gore Cocuklarinin Okuma Tutumlar
Tema Alt Tema Katilimcilar n N %
___ Okumay1 seviyor. 2,3,5,7,8,12,17, 8 20 40
Okuma ilgisi 20
Okumaya kars1 isteklidir. 1,2,5/12,14,15,17 7 20 35
9,10, 11, 13, 16, 18,
Okuma Zorlayarak okuma yaptiriyoruz. 19 7 20 35
isteksizligi Ok}mgya kars1 yeteri kadar istekli 49,13 16 4 20 20
degildir.
Kitabm etkileyiciligine gore tutum
Kitaba gore  takiniyor. 6, 18, 19 3 20 15
tutum Bazen istekli bazen isteksizdir. 11 1 20 5

Cocuklarinin okuma tutumlari lizerine veli goriisleri 3 ana tema ve 6 alt temada
toplanmustir. 3 ana tema okuma ilgisi, okuma isteksizligi ve kitaba goére tutumdur.

Okuma ilgisi: Uygulamaya katilan 11 veli; “Istekli bu, hi¢ hayir demiyor, kitab
al, gel, diyorum. Geliyor. Ablas1 veya ben bir sey okursam o da gider, alir gelir,
bizimle okur. Kendi istegiyle de okur ama her giin degil (K1).”, “Okumay1 seviyor
(K7).”, “Sevdigi seyleri daha ¢abuk ve daha ¢ok okur. Ben zorlamiyorum, isteyerek
okuyor kendisi. Her giin rutin olunca aksamlar1 kitab1 alir, gelir, okumaya baslar
(K12).”, “Okumay1 seviyor. Ozellikle ilgi alanina giren bir kitap bulduysa sonuna
kadar merakla okur. Kendiliginden okumalarini yapar (K17).” ifadeleriyle
cocuklarinin okuma istegi ve sevgisine sahip olduklarini belirtmistir.

Okuma isteksizligi: Uygulamaya katilan 8 veli; “Okumaya istegi hig¢ yok. Ancak
benim zorumla okumanin basma geger (K9).”, “Cok kitap kurdu bir ¢ocuk degil,
hirslanirsa okuyor, basina gegerse okuyor. Odevi varsa ikisini de yapmiyor (K13).”,
“Cok istekli degildir, uyarilarla okutmaya g¢alistyorum. Konustugum zaman biraz
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etkili oluyor. Sonrasinda takip etmezsem diizenli okumuyor. Siirekli takip istiyor
(K16).” ifadeleriyle ¢ocuklarmin okumaya karst istekli olmadiklarini belirtmistir.

Kitaba gore tutum: Uygulamaya katilan 4 veli; “Eglenceli bir kitap olduguna
inanirsa isminden, kapagindan ya da bizim sOylemlerimizden hemen baslayip
bitiriyor. Fakat biraz kalin, resmi az olursa, korkarsa kitaptan 6nyargili yaklastyor
(K6).”, “Oglum i¢in etkileyici, siiriikleyici bir seyse onun ilgisini ¢cekerse gayet giizel
okur. Ama Oyle bir kitaba denk gelmediysek siiriiniir maalesef (K18).”, “Aslinda
kendi ilgi alanina uyan bir kitapsa benim s6ylememe gerek yoktur ama onun haricinde
okuma vaktini ben hatirlatirnm (K19).” ifadeleriyle ¢ocuklarinin kitaba gore tutum
gelistirdiklerini belirtmistir.

3. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarina ilk kitabi hangi donemde
aldiklarina iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 4’te
verilmigtir.

Tablo 4
Velilerin Cocuklarina Ilk Kitap Aldigi Dénem
Tema Alt Tema Katilimeilar n N %
0-2 yas araliginda 6, 12,17 3 20 15
. . 2 yaginda 3,7,20 3 20 15
Bebeklik gagnda 6 aylikken 4,13 2 20 10
1 yasinda 15 1 20 5
Ana okulu oncesi 9,10, 14 3 20 15
3 yaginda 2,18 2 20 10
Okul 6ncesi donemde 3-4 yas 8 1 20 5
4 yaginda 19 1 20 5
5 yasindayken 1 20 5
. . 1. sinifa bagladiginda 1 1 20 5
Temel egitim ¢aginda
2. sinifta 11 1 20 5

Ogrenci velilerinin ¢ocuklarma ilk kitap aldig1 dénem iizerine goriisleri 3 ana
tema ve 11 alt temada toplanmistir. 3 ana tema bebeklik ¢agi, okul 6ncesi donem ve
temel egitim ¢agidir.

Bebeklik ¢aginda: Uygulamaya katilan 9 veli; “Alt1 aylikti biz anne baba olarak
ilk kitabini aldigimizda (K4).”, “Konusan kitap almistim. Sayfalar1 g¢evirerek onunla
vakit gecirirdi. Hayvanlari, tagitlar1 6greten kalin sayfali kitaplar almigtim. Kitab1 ona
ben tanittyordum. Kitap aracilifiyla iletisim kuruyorduk. Bu kitaplar1 aldigimda
yaklasik bir yaslarindaydr (K15).”, “Kizima bebekken kirilmayan kopmayan karton
kitaplar almistim hayvanlarla alakali (K17).”, “ilk okuma dénemi iki yaslarinda
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hastanede basladi. ilk kitaplar1 da o zaman alindi. O zamanlar biz almadik, oradan
verildi. Masal diinyasiydi, diye hatirliyorum, uykudan 6nce okuyordum (K20).”
ifadeleriyle ¢ocuklarina ilk kitab1 bebeklik ¢aginda aldigini belirtmistir.

Okul oncesi donemde: Uygulamaya katilan 8 veli; “3 yasindayken aldim. O
zaman anaokuluna gidiyordu. Resimli kisa yazili bir kitapt1 (K2).”, “Oglum benim ilk
cocugum. Anaokulundan once uyku donemlerinde okumak icin bir masal kitabi
almistim. Ona kitabt okuyordum, oglum da dinliyordu. Hatta kendisi de kitaptan
anladiklarini anlatmaya c¢alistyordu (K10).”, “Ogluma babasi ilk kitaplarini aldiginda
3 yaslarindaydi. Heniiz anaokuluna gitmiyordu. 3 boyutlu sayfayi kaldirdigimiza sekil
alan 3 boyutlu kitaplardi (K18).” ifadeleriyle gocuklarina ilk kitabi okul oncesi
donemde aldigint belirtmistir.

Temel egitim ¢aginda: Uygulamaya katilan 2 veli, “Kizimin ben kendisine okula
baslamadan almadim. Yani 6zel olarak almadim. 1 ve 2. sinifta okunan kitaplardan
ablasinin vardi. 1. sinifa baslayinca 6gretmeni La Fonten seti aldird1 (K1).”, “2. sinifa
gecmisti. 1k olarak Kral Sakir 1 kitabmi almistik. Bu kitab1 kirtasiyede kendisi istedi
(K11).” ifadeleriyle ¢ocuklarma ilk kitabini ilkokula basladigi dénemde aldigin
belirtmistir.

4. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarinin hangi tiir kitaplar: okumay1
tercih ettigine iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 5’te
verilmistir.

Tablo 5
Velilere Gore Cocuklarimin Tercih Ettigi Kitap Tiirleri
Tema Alt Tema Katilimeilar n N %
Hikaye 2,4,5,6,8,11,15,16,17,19 10 20 50
T, Masal 2,3,6,7,8,13, 14,16 8 20 40
Opykiileyici tiirler Fabl 5 1 20 5
Roman 17 1 20 5
Dergi yazilari 1,3,4,6, 10, 14, 18, 19 8 20 40
Egitici-6gretici kitaplar 3, 10, 12, 14, 18, 20 6 20 30
Bilgilendirici tiirler Biyografi 10, 18, 19, 20 4 20 20
Gezi yazist 20 1 20 5
Hayvan tanitim kartlarn 1 1 20 5

Cocuklarin tercih ettigi kitap tiirleri {izerine veli goriisleri 2 ana tema ve 9 alt
temada toplanmigtir. 2 ana tema Oykiileyici ve bilgilendirici tiirlerdir.

Opykiileyici tiirler: Uygulamaya katilan 14 veli; “Masal ve hikayeleri daha ¢ok
seviyor (K2).”, “Masal kitaplari, eglenceli kitaplar, sonu giizel biten kitaplar1 seviyor
(K3).”, “Hikaye kitaplarim1 okumay1 tercih eder (K15).” ifadeleriyle ¢ocuklarm
Oykiileyici tiirleri okumay1 tercih ettiklerini belirtmistir.
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Bilgilendirici tiirler: Uygulamaya katilan 10 veli; “Bir dergiye aboneligimiz yok.
AVM’ye gittigimde Bilim Cocuk dergileri aliyorum. Dergileri severek okuyor (K6).”,
“Bilgilendirici kitaplart seviyor (K10).”, “Genelde gitmedigi yerlerle ilgili
bilgilendirici kitaplar1 sever, tarihi yerlerle ilgili; iinli kisilerin basarilari, icatlar,
iilkelerin, yerlerin tamitimini daha ¢ok sever (K20).” ifadeleriyle cocuklarin
bilgilendirici tiirleri okumay: tercih ettiklerini belirtmistir.

5. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklarinin hangi konulardaki kitaplar
okumayi tercih ettigine iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular
Tablo 6’da verilmistir.

Tablo 6
Velilere Gore Cocuklarimin Tercih Ettigi Kitap Konular
Tema Alt Tema Katilimeilar n N %
Macera ?,97, 13, 14, 15, 16, 17, 18, 9 20 45
) Cizgi film Karakterlerinin 4 5 7 8 19 13 1415 8 20 40
Macera-eglence  hikayeleri
Eglenceli kitap 3,10, 13, 17 4 20 20
Bilim-kurgu 1,18 2 20 10
Futbol 2,19 2 20 10
Hayvanlar 1,2,3,4,5,6,13,14,18 9 20 45
. . Cocuk hayat hikayeleri 1,6, 19 3 20 15
Yag donemine  Gu i havata dair konular 2 1 20 5
gore konular .
Basarili insanlarin
N . 20 1 20 5
hikayeleri
Bilimsel konular Bilim konulari 4,7,10, 12, 18, 20 6 20 30
Ulkelerin tanitimi 12,20 2 20 10
Deserler Degerler konusu 2,3,8 3 20 15
cger’e Dini konular 2,8,17 2 20 10

Cocuklarinin tercih ettigi kitap konulari tizerine veli goriigleri 4 ana tema ve 13
alt temada toplanmistir. 4 ana tema macera-eglence, yas donemine gore konular,
bilimsel konular ve degerlerdir.

Macera-eglence: Uygulamaya katilan 16 veli; “Heyecanli, hareketli kitaplari
sever. Genelde bir ¢ocugun maceralarini anlatan kitaplari sever (K6).”, “Cizgi film
karakterleri, eglenceli, keyifli, giildiirmeli olanlar, macera tipi kitaplar (K13).”,
“Futbolla ilgili kitaplari sevdigi i¢in futbolcularin hayatini anlatan kitaplari kalin dahi
olsa severek okur (K19).” ifadeleriyle ¢ocuklarin macera-eglence konularini okumay1

tercih ettiklerini belirtmistir.

Yas donemine gore konular: Uygulamaya katilan 11 veli; “Genellikle hayvan
konulu olanlar1 tercih eder. Cocuklarla alakali kitaplari, filmleri severler. Cocuk hayat
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hikayelerini begeniyorlar (K1).”, “Yani hayvanli hikayeleri ¢ok seviyor (KS5).”
ifadeleriyle ¢ocuklarinin yas donemlerine uygun konulara ilgi duyduklarim
belirtmistir.

Bilimsel konular: Uygulamaya katilan 6 veli; “Gegen sene uzay1 anlatan kitaplar
almistik, o donem severek okudu (K4).”, “Bilim insanlari, bilimsel konulart merak
eder. ilgi cekiyor ve soruyor. Bu konulara ¢ok merakli. Dinozorlar déneminde biz
neden yoktuk, gibi sorular soruyor. Karsilastiriyor, ne kadar zaman gegti diye sorar
(K10).” ifadeleriyle cocuklarin bilimsel konularmi okumayi tercih ettiklerini
belirtmistir.

Degerler: Uygulamaya katilan 4 veli; “Okul hayati, bayramlar, dini-milli
bayramlarla, biiyiiklerimize sevgi saygi, degerlerimizle alakali okumayi seviyor
(K2).”, “Peygamberimizle ile ilgili kitaplar1 daha ¢ok seviyor (KS8).”, “Artik
peygamber hikayeleri vb. dini d6grenmelerini saglayacak kitaplara yonlendirmeye
bagladim (K17).” ifadeleriyle ¢ocuklarin dini ve milli degerlerin islendigi konulari
okumayi tercih ettiklerini belirtmistir.

6. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar1 igin kitap segerken dikkat
ettikleri tasarim-gsekil unsurlarma iligkin goriisleri analiz edilmistir. Bununla ilgili
bulgular Tablo 7°de verilmistir.

Tablo 7
Velilerin Cocuklari Icin Kitap Seciminde Dikkat Ettikleri Kitap Tasarim Ogeleri
Tema Alt Tema Katilimcilar n N %
Gorsel agidan zengin olmasi 3,5,7,8,9,10,12,14,17, 9 20 45
Canl1 renklerin tercih edilmesi 3,4,5, 16,17 5 20 25
Gérsellik Resimlerin kiiltiirel yapiya, 6,11 16 3 20 15
ahlaka uygun olmasi
Resim-igerik uygunlugu 1,8,19 3 20 15
Kapak resmi 15 1 20 5
- o 3,5,6,7,8,9, 10, 13, 14,
Hacim Sayfa sayisinin azligi-¢oklugu 18,19, 20 13 20 60
Kitap boyutlarinin uygunlugu 1,12 2 20 10
v Yazinmn bityiikliigii 1,26, 10,13, 18,19, 20 8 20 40
an Yazi karakteri 13 1 20 5
Tasarim Kitabin tasarimi 16 1 20 5
Kagit kalitesi 15 1 20 5

Velilerin gocuklart igin kitap seciminde dikkat ettikleri kitap tasarim dgeleri
iizerine goriisleri 4 ana tema ve 11 alt temada toplanmistir. 4 ana tema gorsellik,
hacim, yaz1 ve tasarimdir.
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Gorsellik: Uygulamaya katilan 16 veli; “Gorselligine dikkat ediyoruz, renkli bir
kitap oldugu zaman daha ¢ok dikkatini ¢ekiyor. Sadece yazi oldugunda ¢ok ¢abuk
stkiliyor. Resimler hakkinda konusuyor, resimler iizerine yorum yapiyoruz (K3).”,
“Goz alici, canly, resimli kitaplar1 seviyor (K5).”, “Resmine de bakarim. Resimleri
kiiltiirimiize uygun olacak (K6).”, “Anlatilan hikayenin mutlaka bir gorseli olmasi
lazim. Yazarlarina takintiliyim, ben ona ¢ok dikkat ederim. Gizli mesajlar olmasini
istemem, degerlerimize ve kiiltiiriimiize aykir1. Anlatilan hikdyenin resmedilmesi cok
onemli K(8).” ifadeleriyle ¢ocuklari i¢in gdrsel agidan zengin ve ilgi ¢ekici kitaplari
tercih ettiklerini belirtmistir.

Hacim: Uygulamaya katilan 15 veli; “Kalin olan 1. smifa uygun olmayan
kitaplari almiyorum (K3).”, “Kalin kitaplar1 goriince goézii korkabiliyor. Kitabin
kalinlig1, inceligi de 6nemli (K20).” ifadeleriyle kitap segcmede sayfa sayisina dikkat
ettiklerini belirtmistir.

Yazi: Uygulamaya katilan 9 veli; “Yazi biiylikliigiine dikkat ederim. Cok kii¢iik
yazilart okumak istemiyorum. Daha kisa, yazilar1 biiyiik, daha ¢abuk bitiyor (K13).”,
“Yaz1 biytkliigline 6nem veriyorum (K20).” ifadeleriyle kitap se¢cmede yazi
biiyiikliigiine dikkat etiklerini ifade etmistir.

Tasarim: Uygulamaya katilan 2 veli; “Kagidin sapsar1 olmamasi lazim. Kagit
kalitesine hassasiyeti var oglumun, ona ¢ok dikkat ederim (K15).”, “Dis goriiniisiine
tasarimina dnem veriyor. Yani genelde renklerine falan takiliyor (K16).” ifadeleriyle
kitap seciminde tasarim 6gelerine dikkat ettiklerini belirtmistir.

7. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar1 i¢in kitaplart nasil temin
ettiklerine iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 8’de
verilmigtir.

Tablo 8
Velilerin Cocuklarn I¢in Kitap Temin Yollar:
Tema Alt Tema Katilimcilar n N %
. . 1,2,3,4,56,7,8,11, 12, 13,
Kitabevi/ Kirtasiyeden/Kitapgidan 1516, 18, 19, 20 16 20 80
Fuar internet kitapg¢ilarindan 1,2,6,11,12,17,18, 19 8 20 40
Kitap fuarlarindan 19 1 20 5
Odiing alma 1,3,4,10, 16 5 20 25
Sosyal Hediye edilen kitaplar 4,5,14, 15, 20 5 20 25
¢evreden Ogretmenden 57,9, 10, 20 5 20 25
edinme Abla/agabey kitaplari 8, 14,16 3 20 15
Kitap degisimi 4,7,9 3 20 15
Kitiiphane/ Kiitiiphaneden 1,4,8,17,18, 20 6 20 30
Kitaplik .
Sinif kitaplig 11,15, 16 3 20 15
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Velilerin ¢ocuklart igin kitap temin yollar1 iizerine goriisleri 3 ana tema ve 10 alt
temada toplanmistir. 3 ana tema Kkitabevi-fuar, sosyal ¢evreden edinme ve
kiitiiphane/kitapliktir.

Kitabevi-Fuar: Uygulamaya katilan 17 veli; “Kirtasiyeden aliyorsak babasiyla
beraber aliyorlar. Internetten icerigine bakarak biz de aliyoruz, yorumlarina
bakiyorum (K2).”, “Kirtasiyeden aliyoruz. Ablasi da internet iizerinden aligveris
yapryor (K11).”, “Kitap fuarlarindan satin alirirm. Donemsel fuarlara denk gelirsem
oralardan alisveris yaptyordum, sehrin meydaninda cadir kuruyorlar. Internetten satin
almistim. Biiyiik marketlerden de aliriz (K19).” ifadeleriyle ¢ocuklari i¢in kitabevi ve
fuarlardan kitap satin aldiklarini belirtmistir.

Sosyal ¢evreden edinme: Uygulamaya katilan 13 veli; “Arkadasimin verdigi
kitaplar oluyor, onlar1 da alip agik¢asi okutuyorum. Hediye verilen kitaplar1 da var.
Onlart da okuyor. 1. smifa bagladiktan sonra Ogretmen, c¢ocuklarin kitabini
degistiriyor (K4).”, “Bir de arkadaglarimin yasitlarindan temin ediyoruz, degis tokus
yapiyoruz (K10).”, “Iki agabeyi, bir ablas1 var, onlarin kitaplar1 miras kaldi. Ben
onlar1 saklamigtim. Hep o kitaplar1 okudu (K14).” ifadeleriyle sosyal g¢evreden
kitaplar1 edindiklerini belirtmistir.

Kiitiiphane-kitaplik: Uygulamaya katilan 9 veli; “Sene basinda sinif kitapligi
olusturuluyor. Oradan doniisiimlii veriyorlar (K16).”, “En biiyiik temin yeri Diizce
Halk Kiitiiphanesi. Ben bu isi kiitiiphanede ¢ok iyi halledebiliyorum. Kiitiiphanede
secenek ¢ok dergiden roman hikaye bilimsel seylere kadar her sey var. Maddi agidan
da uygun. Haftada ii¢ kitab1 kiitiphaneden temin edebiliyorum (K18).” ifadeleriyle
kiitiiphane ve kitapliktan kitaplar1 edindiklerini belirtmistir.

8. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklari i¢in kitap se¢ciminde kimlerden
tavsiye aldiklarina iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
9’da verilmistir.

Tablo 9
Velilerin Cocuklar: Icin Kitap Secerken Tavsiye Aldigi Kisi ve Kanallar
Tema Alt Tema Katilimcilar n N %
Sinif 6gretmeni 2,3,5617,89,10,13 17, 13 20 65
. 18, 19, 20
Ogretmen Diger bran
rSCT bIang 1,2,4,6 4 20 20
Ogretmenleri
Arkadasg ¢evresi 5,8,13,19 4 20 20
Yakin gevre Abla/agabey tavsiyesi 11, 14 2 20 10
Akraba ¢evresi 1 1 20 5
Sosyal medya ve Sosyal medya 3,4, 6,12, 17, 19 6 20 30

televizyon paylagimlari




Velilere Gore Cocuklarmin Kitap Tercihleri ve Okuma Aliskanliklar 1049

Tablo 9 (devami)

Televizyona ¢tkan

12 1 20 5
uzmanlar
Aragtirarak kitap 2 6.12. 15. 18 4 20 25
Arastirma besme o
$ Kitap se¢iminde 16 1 20 5

kimseye danigmama

Velilerin ¢ocuklari i¢in kitap segiminde tavsiye aldigi kisiler {izerine goriigleri 4
ana tema ve 9 alt temada toplanmistir. 4 ana tema 6gretmen, yakin ¢evre, sosyal
medya ve televizyon ve aragtirmadir.

Ogretmen: Uygulamaya katilan 15 veli; “Giincel ¢ocuk kitaplarindan da smif
ogretmeninden tavsiyeler aliyorum (K18).”, “Ogretmeni tavsiye ediyor. Ogretmen
arkadaglardan cocugu benimkiyle yasit olanlar tavsiyelerde bulunur (K6).”
ifadeleriyle ¢ocuklari i¢in kitap seciminde dgretmene danistiklarini belirtmistir.

Yakin ¢evre: Uygulamaya katilan 7 veli; “Yakin ¢evremdeki arkadaslarimin
biiyiik ¢ocuklarinin okudugu kitaplari da aliyorum (K5).”, “Ablast var Zeynep, lise 3.
smifta, 16 yasinda. Ablasindan tavsiye ve destek aliyor (K11).” ifadeleriyle ¢ocuklari
icin kitap se¢iminde yakin ¢evreden goriis aldiklarini belirtmistir.

Sosyal medya ve televizyon: Uygulamaya katilan 7 veli; “TV’lerde bazi
uzmanlar falan oluyor. Onlarin dedigini alirim. Internetten Instagram’da 3. smuf
velileri, 3. smif anneleri, cocuk gelisimi hesaplar1 var, buralardan takip ediyorum
(K12).” ifadeleriyle sosyal medya hesaplar1 ve televizyondaki uzmanlarin
goriislerinden hareketle kitap tercihinde bulunduklarimni belirtmistir.

Arastirma: Uygulamaya katilan 5 veli; “Ben kendim arastirtyorum annesi olarak.
Oglumla beraber internetten bakip karar veriyoruz (K2).”, “Hususi olarak danistigim,
bilgi aldigim kimse yok. Aslinda bdyle bir yardima ihtiyacim var (K16).” ifadeleriyle
kimseye damismadan kendileri aragtirarak ¢ocuklar1 igin Kkitaplar segctiklerini
belirtmistir.

9. Alt Problem

Bu alt problemin analizinde velilerin ¢ocuklar i¢in kitap se¢iminde yasadigi
giicliiklere iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo 10°da
verilmigtir.
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Tablo 10
Velilerin Cocuklari Icin Kitap Seciminde Yasadigi Giicliikler
Tema Alt Tema Katilimcilar n N %
Begenme U < 1,2,6, 10, 12, 13,
ve Cocugun kitab1 begenme kaygisi 15,17 19 9 20 45
uygunluk  Yasa uygun kitap segmenin zorlugu 4,6, 10, 13,17, 20 6 20 30
Cesitli kitaplara erigmekte zorluk 8,12,13,18,19 5 20 25
Erigim Kitap fiyatlart 1,19, 20 3 20 15
Giincel kitaplari bilememe 18 1 20 5
I(;erigin yetersiz olmast 1,16, 17,18 4 20 20
Kitabin igeriginin kiiltiire ve ahlaka 1,316 3 20 15
fcerik uygun olmamasi
¢ Kitap kahramanlarinin olumsuz model
6 1 20 5
olmasi
Gorsellerin yetersizligi 1 1 20 5

Velilerin ¢ocuklar i¢in kitap se¢iminde yasadig: giicliikler iizerine goriisleri 3
ana tema ve 9 alt temada toplanmigtir. 3 ana tema begenme ve uygunluk, erisim ve
igeriktir.

Begenme ve uygunluk: Uygulamaya katilan 11 veli; “Kitaptaki konuyu begenir
mi, sikilir mi1, akict m1 bunda tedirgin oluyorum (K1).”, “Kitap se¢gme konusunda
bazen ilgi alanlarina uygun bulamiyoruz. Oglum daima basit kitaplar segmeye ¢alisir.
Ben seviyesine uygun aldirmak istiyorum. Hemen okuyup bitirsin istiyor.
Anlayabilecegi hikayeler alsin istiyorum, baz1 yazarlarin ifadeleri, dili farkli, anlatim1
farkli oluyor. O da anlamasini etkiliyor. Sevdigimiz bir kitap yakaladiysak onun biitiin
serilerini almaya calistyorum (K10).”, “Ilgisini ceker mi ¢ekmez mi konusu, ben
yasina uygun alsam bile o sevmeyebiliyor, istemeyebiliyor. Alip da okutamadigim
kitaplar, setler oldu (K13).” ifadeleriyle ¢ocuklarina uygun ve onlarin begenecegi
kitap segcmekte zorlandiklarini belirtmistir.

Erisim: Uygulamaya katilan 7 veli; “Bazen aslinda yasadigimiz sehir itibariyle
istedigimiz kitaba ¢ok ¢abuk erisemiyoruz. Diizce’deki kitap¢i sayisi ve kitap ¢esidi
oldukga az. Diizenlenen fuar sayilari az; kitapla ilgili etkinlikler yok denecek kadar
az. Duysaydik kesinlikle katilir, istifade ederdik. Bazi kitaplar ger¢ekten g¢ok pahali,
set olarak aldiklarimiz biraz daha uygun. Kampanyali kitap satiglarini takip ediyorum
(K19).”, “Parast ¢ok Onemli. Parasi da var. Kitaplar ¢ok pahalandi. Begenip de
alamadigim okutamadigim kitaplar oldu (K1).” ifadeleriyle ¢ocuklari igin gesitli
kitaplara erismekte zorlandiklarini belirtmistir.

Igerik: Uygulamaya katilan 5 veli; “Bir keresinde kitap aldim. Ug ¢ocuk bir riiya,
taninmis bir kadin yazar. Hani begenmedim. Igerigi ¢ok az, ¢ok kisaydi. Kitab1
bitirdikten sonra aklimizda higbir sey kalmadi. Resim kalitesi de yoktu. Olaylarin
kurgusu ¢ok kotilydii. Icinde bir sey anlatmamis. Ben de begenmedim. Bu resimli
cocuk kitabin1 cocuklar da begenmedi zaten. Beklentimi karsilamadi. iginde aile
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yasantimiza, kiiltiiriimiize uymayan, bizden duymadig seyler, zararli seyler var, bize
uygun mu degil mi diye dnce o aklima geliyor (K1).”, “Benim dedigim gibi igerige
cok 6nem vermiyor, sadece dig goriiniise 6nem veriyor. I¢eriginde birtakim olumsuz
seyler olabilir diye kaygilantyorum. Diyorum ki sadece dig goriinlisiine bakma,
icerigini arastir (K16).” ifadeleriyle ¢ocuklar1 i¢in nitelikli ve uygun icerige sahip
kitap secmekte zorlandiklarini belirtmistir.

10. Alt Problem

Bu alt problemin analizinde velilerin gocuklarinin okuma aligkanligi kazanmasi
i¢in neler yaptiklarna iliskin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
11°de verilmistir.

Tablo 11
Velilerin Cocuklarina Okuma Aliskanligi Kazandirmak Igin Yaptiklar: Uygulamalar
Tema Alt Tema Katilimcilar n N %
. 1,2,3,4,6,7,9,12, 16, 18,
Okuma saati 10, 20 12 20 60
Sesli okutma 1,3,6,12,14 5 20 25
Okuma yarigmasi yapma 1, 3, 8, 12 4 20 20
Okuma Okuduklar tizerine
etkinlikleri  konusma 8,10,12,15 4 20 20
Okuduklarmin 6zetini 10 1 20 5
¢ikartma
Acik havada kitap okuma 1 1 20 5
Cocuga kitap okuma 3 1 20 5
Destekleyici Kitaplik olusturma 2,3,4,7,8,9,12,14,19,20 10 20 50
etkenler Ilgi gekici kitap segimi 6, 18, 20 3 20 15
Ebeveyn Model olma 1,6,9, 12, 14, 16, 17 7 20 35
tutumu Odiil ve ceza uygulama 5,11,14 3 20 15
Kitap almaya birlikte 10,12 2 20 10
gitme
Geziler B_1r11kte kiitiiphaneye 18 1 20 5
gitme
Yazar soylesilerine 1 1 20 5
katilma

Ogrenci velilerinin gocuklarina okuma aliskanligi kazandirmak igin yaptiklari
calismalar iizerine goriisleri 4 ana tema ve 14 alt temada toplanmistir. 4 ana tema
okuma etkinlikleri, destekleyici etkenler, ebeveyn tutumu ve gezilerdir.

Okuma etkinlikleri: Uygulamaya katilan 16 veli; “Giindiiz okuma saati yapmaya
calistyorum, olmazsa yatarken yapiyoruz. Agik havada kitap okumak icin digarida
miisait yer olursa giderim, onlar1 da gétiiriiriim. Bazen okuma yarismasi yaptyorum:
Bir dakikada okunan sozciik sayisiyla ilgili. Bazen de en ¢ok sayfa sayisi da
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yapiyorum. Bazen televizyonu kapatiyorum, haydi siz okuyun, ben dinleyim, diyorum
(K1).”, “Okuma saatleri yapiyorduk. 1. smifta iki veya ¢ kitap okutuyoruz. Her giin
bir kitap okuyor. Pazartesi, sali, carsamba okudugu kitaplardan ii¢ tanesinin 6zetini
yapmasini istiyorum anladigi kadariyla. iki kitab1 da anlatmasim istiyorum. Pazar
giinii kelime kutusu yaptik; olay, yer, zaman, kisiler kutusu olusturduk. Onlardan birer
tane se¢ip ona gore bir hikaye yazmasini istiyorum (K 10).” ifadeleriyle ¢ocuklarinin
okuma aligkanlig1 kazanmast igin yaptiklari etkinlikleri belirtmistir.

Destekleyici etkenler: Uygulamaya katilan 12 veli; “Evde ogluma ait ¢ok sevdigi
kitaplarin oldugu bir kitaplik var (K19).”, “Sikici olmayan kitaplar se¢gmeye
calistyorum sevdirmek i¢in. Daha eglenceli, daha merak uyandirict kitaplar olsun
diyorum (K6).” ifadeleriyle cocuklarinin okuma aligkanligi kazanmasi i¢in yaptiklari
destekleyici ¢aligmalart belirtmistir.

Ebeveyn tutumu: Uygulamaya katilan 9 veli; “Kizima ben 6rnek oluyorum. Beni
stirekli okurken goriiyor. Okudugum kitaplari not ediyorum, ona da tavsiye ediyorum.
Bu sene sonunda okudugumuz kitaplar1 siralayacagiz, kim daha ¢ok okumus diye
yarigtyoruz kizimla. Kalin kitap aliyorum bazen, ben kalint bitirdim, sen hala
bitiremedin mi diyorum. Sabahlart erkenden kalkarim, kendime kitap okuma saati
yaparim. Berra da uyaninca beni kitap okurken goriir (K17).”, “Mesela kitap okudugu
zaman 0dill koyuyorum. Diin beni kizdiracak bir hareket yapti, sokaga ¢ikmama
cezasi aldi. Eline kitap verdim, kitabi bitirirse ¢ikaririm, dedim. Bitirdi ve ¢ikardim
(KS5).” ifadeleriyle ¢cocuklarinin okuma aliskanligi kazanmasi igin takindiklar: tutumu
belirtmistir.

Geziler: Uygulamaya katilan 4 veli; “Sehrimize gelen yazarlari takip ederim,
haberim olsa giderim. imzali kitap alirim (K1).”, “Oglumla kitap aligverisine daima
beraber gideriz, kitaplar1 ben de secerim, o da seger. Beraber alip geliriz (K10).”,
“Kiitiiphaneye gidip onu kitapla bulusturuyorum (K18).” ifadeleriyle ¢ocuklarinin
okuma aligkanlig1 kazanmasi i¢in yaptiklari gezileri anlatmistir.

11. Alt Problem

Bu alt problemin analizinde velilerin gocuklarinin okuma aligkanlig1 kazanmasi
engelleyen durumlara iligkin goriisleri analiz edilmistir. Bununla ilgili bulgular Tablo
12’de verilmistir.

Tablo 12
Velilere Gore Cocuklarimin Okuma Aliskanhigi Kazanmasini Engelleyen Etkenler
Tema Alt Tema Katilimcilar n N %
Televizyon 1,9 10,11, 14, 15, 17 7 20 35
Bilgisayar/tablet 1,4,7, 14, 15, 19 6 20 10
?}jﬁ;ﬁ;ﬁyg‘“ar Ve Oyun oynamak 5, 10, 20 3 20 15
Telefon 9,13 2 20 10
Sosyal medya 14 1 20 5
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Tablo 12 (devami)

Ders Yiikii Odevler 6,12, 20 3 20 15
Veli olarak 13, 16 2 20 10
ilgilenememek

Ev ortam Kiiciik kardesin

ugui karces 4 1 20 5
yaramazlig1
Istenilen kitaba

Kitaba erisim 18 1 20 5

erisememe

Velilere gore ¢cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar
lizerine goriisleri 4 ana tema ve 9 alt temada toplanmistir. Ana temalar dijital aygitlar
ve oyunlar, ders yiikii, ev ortam1 ve kitaba erigimdir.

Dijital aygitlar ve oyunlar: Uygulamaya katilan 13 veli; “TV, tablet var.
Evimizde hi¢ TV olmasa, eminim, daha ¢ok okuyacaklar. Cizgi film izliyorlar.
Telefon vermiyorum artik yasakladim (K1).”, “Daha ¢ok oyun istiyor, kardesiyle veya
bizimle oynamak istiyor. Okumayi bir yiik gibi gériiyor. Zevkine varamadi, 6nemini
kavrayamadi, onun tadini alamadi. Ama simdi zorlamaya calistyorum. TV izler,
sevdigi cizgi filmleri takip eder. TV ye cok diiskiin daha ¢ok oyun oynamak ister. Su
an evde olduklar i¢in daha ¢ok izliyorlar (K10).” ifadeleriyle ¢ocuklarinin okuma
aligkanlig1 kazanmasini engelleyen durumlar arasinda dijital aygitlar ve oyunlar
siralamugtir.

Ders Yiikii: Uygulamaya katilan 3 veli; “Odevleri fazla oldugunda g¢ok
okuyamiyor, yoruluyor (K6).”, “Odevlerini yaparken c¢ocuk bu, biraz bikmis
olabiliyor (K12)”, “Derslerin biraz zor olusu zaman alabiliyor (K20).” ifadeleriyle
cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar arasinda ders 6dev
ve sorumluluklarini belirtmistir.

Ev ortami: Uygulamaya katilan 3 veli; “Benim ¢alismam ya da giindiiz ¢alisiyor
olsaydim, 16 saat ¢alistyorum, bu en biiylik kaybimiz. Ablasimnin simav senesi oldugu
icin o yardim edemiyor. Yanimnda birisi olsa daha fazla okuyacaktir (K18).”, “Su an
kardesi okumasini engelliyor. Biiyiik kizzim bir kitap aldiginda iki yasindaki kiigiik
olan da aliyor, yirtiyor, bir donem kii¢iik uyuyunca biz kizzimla okurduk (K4).”
ifadeleriyle cocuklarinin okuma aligkanligi kazanmasini engelleyen durumlar

arasinda ev ortaminin uygun olmamasini belirtmistir.

Kitaba erigsim: Uygulamaya katilan 1 veli; “Oglum igin su an en ¢ok ¢esitli kitaba
ulagamama sorunu var. Su anki salgindan dolayr kiitliphaneye gitmiyoruz,
gidemiyoruz (K18).” ifadeleriyle g¢ocuklarmin okuma aligkanligi kazanmasim
engelleyen durumlar arasinda cesitli ve nitelikli kitaba erisememe sorununu
belirtmistir.
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Tartisma, Sonug ve Oneriler

Ilkokul velilerinin ¢cocuklarmin kitap tercihleri ve okuma aliskanliklari {izerine
yapilan bu arastirmada elde edilen bulgular dogrultusunda birtakim sonuglara
ulasilmigtir.

Velilerin ¢ogu, cocuklarinin her giin diizenli olarak kitap okudugunu belirtmistir.
Okula baslangi¢ yillarinda okuma-yazma &gretiminin tim egitimin temeli oldugu
diislincesine sahip aileler, cocuklarinin bu beceriyi edinmesine dnem verip bunun igin
diizenli okumalarini saglamistir. ilgili aragtirmalarda 6grencilerin diizenli olarak kitap
okuduklar1 bulgulanmistir (Bayat ve Cetinkaya, 2018; Can ve dig., 2010; Ogurlu,
2014; Tas, 2018; Unal ve Yigit, 2014; Yildirim ve Ceylan, 2018). Okuma siireleri
degiskenlik gostermekle birlikte ilkokulda bu aliskanligin kazandirilmasi basarili bir
egitim-6gretim hayat1 ve yasam boyu 6grenme i¢in gereklidir.

Velilerin yarisindan fazlasi ¢ocuklarinin kitap okumaya kars: ilgili ve istekli
oldugunu belirtmistir. Okul hayatinin ilk déneminde ¢ocuklarin 6grenmeye karsi
heyecanlt oldugu buna bagli olarak okumaya kars1 istekli oldugu séylenebilir (Tas,
2018). Yine velilerin az bir kismi kitaba gore ¢ocuklarin okuma ilgi ve isteklerinin
degiskenlik gésterdigini ifade etmistir. Ilgili arastirmalarda 6grencilerin okumaya ilgi
duyduklari (Bayat ve Cetinkaya, 2018; Can ve dig., 2010; Ogurlu, 2014; Tas, 2018;
Unal ve Yigit, 2014; Yildirim ve Ceylan, 2018) ve olumlu tutum iginde olduklar
(Akkaya ve Ozdemir, 2013; Basaran ve Ates, 2009; Darican, 2014; Durualp ve dig.,
2013; Yildirim ve Ceylan, 2018) belirlenmistir. ilkokul égrencilerinin yasina, ilgisine
uygun kitapla karsilasmasi okuma aligkanligini kazanmada temel etkendir. Ayrica
davranis kazandirma, aligkanlik edindirmenin kararli ve dogru asamalar
gerektirdiginin farkinda olmayan ebeveynlerin, bu becerinin kazandirilmasi igin ya
dogru tutum takinmadiklari ya da yeterli bir ¢aba gostermedigi diisliniilebilir.

Velilerin ¢ocuklarina kitap aldigr donemlere bakildiginda yarisina yakininin
bebeklik ¢aginda, diger yarismin okul 6ncesi dénemde kitap aldigi belirlenmistir.
Insan yasaminda bilissel gelisimin 0-3 yaslari arasinda olduk¢a hizli oldugu
alanyazinda ifade edilmistir. Ilkokula baslamadan &nce velilerin ¢ocuklara kitap
almasi ¢ocuklarin kitaplarla karsilagmasi, onlarin hem biligsel hem de dilsel
becerilerinin gelisimine olumlu katkida bulunur. Velilerin bu bilingle gocuklarini
kitaplarla erken donemde tanistirmasi oldukca 6nemlidir.

Velilerin ¢ogu cocuklarinin dykiileyici tiirleri okumayi tercih ettigini, velilerin
yarist bilgilendirici tlirleri okumay1 sevdigini belirtmistir. Kiigiik yas gruplarinda
hikaye ve masallarin onlarin hayal diinyasina uygun oldugu anlasilmaktadir. Bundan
onceki arastirma bulgularina gore de dgrencilerin, 6zellikle hikaye tiiriindeki kitaplari
tercih ettikleri belirlenmistir (Ayyildiz ve dig., 2006; Karakog, 2005; Karatay ve
Dilekg¢i 2020; Taskesenlioglu, 2013; Vostrovsky, 1899). Bu tiirlerin sunulmasiyla
¢ocuklarin okumaya kars1 olumlu tutum kazanmalar1 saglanabilir.

Velilerin geneli ¢ocuklarinin macera ve eglence igeren kitaplar1 begendiklerini
belirtmistir. Bu sonu¢ alanyazindaki ilgili c¢alisma sonuglariyla benzerlik
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gostermektedir (Acat ve dig., 2008; Bayat ve Cetinkaya, 2018; Clark ve Foster, 2005;
Merisuo Storm, 2006; Siinbil ve dig., 2010; Tas, 2018;). Veliler ¢ocugun yas ve
gelisim diizeyine uygun kitap segimine dikkat etmektedir (Oztiirk ve Aksoy, 2016).
Cocuklar oyun caginda oldugundan macera igeren konularin ilgilerini cektigi
sOylenebilir. Yine televizyonda izledikleri ¢izgi film karakterlerinin kitaplarini
okuduklarinda daha ¢ok keyif aldiklari sonucuna ulasilmistir. Yas donemine gore
hayvanlar ilgilerini ¢ekmekte, kendi donemsel sartlarna uygun ihtiyac ve
beklentilerini igeren kitaplari okumak istemektedirler. ilkokul &grencilerinin bilime
merak duyduklar1 da belirlenmistir. Velilerin kitaplar iizerinden deger aktarimi
yapmak istedikleri ve ¢cocuklarini bu konulara yonlendirdikleri de bulgulanmaistir.

Velilere gore ¢ocuklari; kitaplarin gorsel olarak zengin olmasini istemekte, bu
gorsellerdeki renklerin canli ve ilgi cekici olmasmna dikkat etmektedir. Ozellikle
kitabin se¢ilmesinde kapak resminin etkili oldugunu belirtmislerdir. Yine kitabin
gorsellerinin kiiltiire uygun olmasi, olumsuz mesajlar igermemesi velilerin kitabi
cocuklari i¢in tercih etmelerinde dikkate aldiklar1 bir etkendir. Gorsellerin toplumsal
normlara uygunlugu velilerin hassasiyet gosterdigi etkenlerdendir. Sayfa sayisinin
cocuklarin diizeyine uygun olmasi ¢ocuklarin kitap begenisini etkileyen bir durumdur.
Sayfa sayisinin fazla olmasi 6grencilerin sikilmasina, kitab1 okumadan birakmasina
neden olmaktadir. Kitaplardaki yazi karakterinin ve biyiikliigiiniin kiiciik yas
diizeyine seslenmesi 6nemlidir. Kitabin tasarimi, kagit kalitesi, goriiniimii ¢ocuklari
etkileyen bir diger etkendir. Alanyazindaki kitabin kapaginin, goriiniimiiniin,
resimlerinin kitap se¢imini etkiledigi bulgusu ile benzer bir sonuca ulasilmistir
(Hopper, 2005; Mohr, 2006).

Velilerin geneli ¢ocuklari i¢in kitabevlerinden kitap aldiklarini belirtmistir.
Velilerin yarisindan fazlasi kitabi sosyal ¢evrelerinden &diing aldigini, gocugun
akranlariyla kitap degisimi yaptigint ya da hediye olarak ¢ocuga kitaplar verildigini
belirtmistir. Zaman zaman g¢ocuklarin istedikleri kitaplart kiitiiphaneden ve siif
kitapligindan temin ettikleri sonucuna da ulasgilmigtir. Satin alma ve 6diing alarak
kitaba erisimin yaygin olmastyla birlikte kiitiiphanelerin daha etkin kullanilmasi
gerekir. Bunun i¢in veliler, cocuklarimi kiitiiphaneye gotiirmeli ve kiitiiphaneye gitme
aligkanliginin  kazandirilmast i¢in ¢aba gostermelidir. Okuma aligkanliginin
kazandirilmasinda kiitiiphanelerin katkis1 oldugu ¢esitli aragtirmalarda bulgulanmistir
(Gaona ve Gonzalez, 2011; Karatay ve Dilek¢i 2020; Tella ve Akande, 2007).
Kiitiiphanelerin okuma aligkanligi kazandirilmasindaki 6nemi dikkate alinarak
ogrencilerin begenisine uygun kitaplara erisebilmesi i¢in kiitiiphaneler biitiin yas
grubundaki  dgrencilerin  ilgisine ve bilis diizeyine uygun bir sekilde
zenginlestirilebilir.

Velilerin ¢ocuklari igin kitap segerken yasadigi en bilyiik zorluk ¢ocuklarinin
aldiklar1 kitab1 begenmemesidir. Ayrica kitaplarin pahaliligi da kitaba erisimdeki
zorluklar arasinda belirtilmistir (Aslantiirk ve Saracaloglu, 2010; Cetin ve Karaata,
2010; Mckool, 2007; Siinbiil ve dig., 2010; Tas, 2018; Sahin, 2012). Veliler; nitelikli
kitaplara erigim, kitap igeriklerinin yetersizligi ve g¢ocuk psikolojisine uygun
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olmamasi sorunlarini yasamaktadir. Bu sorunlarin iistesinden gelmek i¢in veliler
cocuklari i¢in kitap secerken smif 6gretmeni ve dgretmenlere danismaktadir. Zaman
zaman Ust siniflarda egitim goren gocuklarindan goriis almaktadir. Velilerin kendi
yakin ¢evrelerindeki egitimli bireylere veya deneyimli ebeveynlerden fikir aldiklari
sonucuna da ulasilmistir. Hatta sosyal medya ve televizyondaki ilgili paylagimlar
takip edip kitap tercih ettikleri de anlasilmaktadir. Bu durumlarin ¢6ziimii i¢in Milli
Egitim Bakanliginin olusturacagi uzman komisyonlar araciligryla yayimlayacagi sinif
diizeylerine ve konulara gore temel eserler listesinin velilere ve cocuklarina rehberlik
edebilecegi sdylenebilir.

Veliler g¢ocuklarinin okuma aligkanligi kazanmasi i¢in okuma etkinlikleri
yaptiklarini belirtmistir. Bunlar: okuma saati, sesli okuma, okuma yarigsmasi, kitap
gezileri, okuduklarmin 6zetini ¢ikarma ve kitap lizerine konusma etkinlikleridir.
Okuma aligkanliginin kazanilmasinda belirleyici 6gelerden biri ailedir. Cocukluktan
itibaren aile ile birlikte yapilan okuma etkinlikleri, aile bireylerinin okuma
aligkanligina sahip olmasi aile i¢indeki her bireyi olumlu yonde etkilemektedir (Clark,
2010; Doiron ve Asselin, 2011; Gaona ve Gonzalez, 2011; Ivey ve Broaddus, 2001;
Karatay ve Dilek¢i 2020; Oriogu, 2015; Zickuhr ve dig., 2012). Aile, okuma
aligkanliginin edindirilmesinde ve gelistirilmesinde ¢ok 6nemli bir etkendir (Bayat ve
Cetinkaya, 2018; Cetin ve Karaata, 2010; Kemiksiz, 2018; Tanju, 2010). Ogretmen
ve veliler bu aligkanligin kazandirilmasi siirecinde is birligi yapmalidir.

Veliler firsat buldukga kiitiiphaneye gittiklerini, yazar sdylesilerine katildiklarimi
sosyal etkinliklerle kitabi cocugun giindemine soktuklarini belirtmislerdir. Ilgili
arastirmalarda sosyal ortamdaki okuma faaliyetlerinin énemli oldugu belirlenmistir
(Karatay ve Dilekgi, 2020; Maden ve Maden, 2018). Ciinkii 6grencinin davranislarina
sosyal ¢evre de yon verir. Ayrica veliler gocuga kitaplik olusturup kitaplig: ilgi ¢ekici
kitaplarla donatarak g¢ocuklarimi okumaya karsi giidilemeye calistiklarimi ifade
etmislerdir. Veliler kendileri de kitap okuyarak model olmaya c¢aligmakta, okumaya
karsti  olumlu tutum olusturmaya gayret etmektedir. Kitap okuma
eylemine/aligkanligina 6diil verdiklerini, okumama durumunda istenen bir durumu
ortamdan ¢ekerek cezalandirdiklarint belirtmistir. Kitap okuma aligkanliginin
kazandirmak i¢in gdsterilen bu cabalar dikkate alindiginda velilerin bu konuya ¢ok
onem verdikleri ortadadir. Fakat bu aligkanligin kazandirilmasi igin ceza gibi
yontemlerin kullanilmast ¢ocuklarda istenilen davranisin olusmasini olumlu
etkilemeyebilir. Ebeveynlerin egitimin temeli olan bu aligkanligi kazandirmak igin
rehberlige ihtiya¢ duyduklar sdylenebilir. Davranis edindirme siirecinin kararli ve
dogru adimlar gerektirdiginin velilere anlatilmasi ve bu siirecte onlara destek
olunmasi énemlidir.

Veliler okuma aliskanliginin kazandirilmasinda dijital aygit ve oyunlarin siirece
engel oldugunu belirtmistir. Dijital aygitlar ve internet oOgrencilerin okuma
aligkanliklar1 ve tercihleri iizerinde etkili olmaktadir (Aslantiirk ve Saracaloglu, 2010;
Batur ve dig., 2010; Eroglu, 2013; Odabas ve dig., 2018; Siinbiil ve dig., 2010; Sahin,
2012; Yalman ve dig., 2015; Yilmaz, 2006). Cocuklar siklikla televizyon izlemekte
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ve telefon, tablet {izerinden oyunlar oynamaktadir. Bunlara ayrilan zaman kitap
okumanin ihmal edilmesine neden olmaktadir. Tella ve Akande’ye goére (2007)
ilkogretim dgrencilerinin okumasini engelleyen en olumsuz etken televizyon izleme
faaliyetidir. Modern zamanin getirdigi dijital bagimhiligin kii¢iik yas gruplarini bile
etkiledigi dikkate alindiginda ebeveynlerin bu konuda destege ihtiya¢c duydugu
sOylenebilir.

Veliler okuma aligkanliginin kazandirilmasinda &devlerin ¢oklugunu engel
olarak belirtmistir. Alanyazinda smav merkezli egitim sistemi, kurslar ve 6devler
nedeniyle 6grencilerin okumaya zaman bulamadiklart bulgulanmigtir (Sahin, 2012;
Tas, 2018). 1lkdgretim cag1 ¢ocuklarinin okuma ve yazma becerilerinin yavashg
dikkate alindiginda 6gretmenlerin verdigi odevler, kitap okumanin 6telenmesine
sebep olmaktadir. Bu nedenle 6devlerin ¢ocuklarin biligsel, duyussal ve psikomotor
becerileri géz oniinde tutularak dengeli verilmesi gerekir.
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