SAKARYA UNIVERSITY JOURNAL OF EDUCATION

Original Research Doi: 10.19126/suje.992365
Received: 07.07.2021 Accepted: 2.11.2021
Published: 15.11.2021 December 2021e 11(3) » 569-592

Special Education Teachers’ Experiences on Assessment
Activities”

Canan SOLA OZGUC™ Ugur YASSIBAS™

Abstract. The purpose of this research is to determine what kinds of processes are
covered in assessment activities aimed at assessing students with special needs by
special education teachers working in special education schools. Eleven special
education teachers working in special education schools at different levels
participated in the study. The study employed the phenomenological method, a
qualitative research approach. The research data were collected through semi-
structured interviews. The collected data were analyzed by content analysis. The
themes obtained as a result of the analyses are as follows: “Assessment processes of
special education teachers”, “The effect of the type and level of disability on the
assessment activities”, “Stakeholders with whom special education teachers
collaborate in the assessment process”, and “Special education teachers’ self-
development goals on assessment”. The obtained findings are discussed in light of
the national and international literature data, and several suggestions for practice
are presented.
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1. INTRODUCTION

Assessment activities serve to determine students' levels of fulfilling the function
relevant to their areas of development, to communicate with the student and the
student's immediate circle on the behaviors that the student is expected to gain, and to
determine appropriate educational objectives for the student (Clancy & Gardner, 2017).
Assessment in special education is used synonymously with the concept of "educational
assessment”, and it refers to a comprehensive process which covers multiple stages and
in which different experts are involved (Avcioglu, 2015; Kargin, 2007; Kelesoglu &
Atasayar, 2019). In this process, various assessment tools are used together, and
collaborations are established with different experts for purposes such as screening,
diagnosis, placement, preparing an individualized education program (IEP), monitoring
student progress, and reviewing the education program based on the students' needs.
Assessment prior to the start of the teaching aims to prepare an IEP through
determining the educational objectives that need to be studied by the student;
assessment during the teaching aims to provide feedback to both the teacher and the
student regarding teaching processes; and the assessment at the end of the teaching
aims to determine whether the educational objectives chosen for the student have been
fulfilled and allows making decisions regarding the changes to be made in the education
program depending on this information (MEB, 2018a). Systematic recording of data in
all these assessment processes is of great importance (Tekin-iftar and Kircaali-iftar,
2001). It is argued that all the assessments made before, during, and after the teaching
are instructive as they provide answers to the following questions: “How does the
student learn? What tips does s/he need? What is the area of development that needs
the most support? What kind of educational adaptations does s/he need?” (MEB, 2018b).
Selecting and using appropriate data recording methods in the course of assessment are
of great importance so as to make efficient use of the accessed data regarding
abovementioned questions (Fiscus & Mandell, 2002; MEB, 2018b).

Due to the importance it holds, it is necessary to carry out the assessment process in a
sound way. There are various principles to take into account while planning and
implementing assessment activities in order to ensure maximum success. For example,
the principles emphasized by the Council for Exceptional Children (CEC) (2021) for
special education teachers to consider when assessing are as follows: (a) to include
various formal and informal measurement tools, (b) to make assessments in order to
identify needs, develop an IEP, and review the IEP, (c) to have concepts such as validity-
reliability and norm in the assessment process as they are its important components, (d)
to choose assessment tools suitable for student characteristics, (e) to include
collaboration in the assessment process, (f) to use formal and informal assessment tools
together, (g) to use technologies suitable for the assessment process. The standards
proposed by American Federation of Teachers, National Council on Measurement in
Education & National Education Association (1990) also require teachers to be
competent in both using assessment tools and sharing the assessment results with the
family and collaborating experts.
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Educational assessment is of great importance in all the processes of identifying
students with special needs, placing them in an appropriate educational environment in
line with their needs, and preparing an IEP, which is necessary for them to receive an
efficient education afterwards (Avcioglu, 2015). The IEP development process begins
following the measurement of the performance level of the student with special needs in
areas of development (Ozyiirek, 2009). Regular assessment is needed for the IEP, which
is prepared in line with the needs determined as a result of the assessment activities, in
order to create the desired effect in the student's areas of development (Clark, 2000;
Fiscus & Mandell, 2002). It is necessary to include assessment processes similar to the
assessments made prior to the development of the IEP during its implementation as
well, and when necessary, various modifications should be made on the education
program prepared (Special Education Services Regulation, 2018).

Although schools serving students with special needs from different age and disability
groups differ on the basis of education program, they are similar in terms of including
various assessment activities in IEP development and implementation processes. For
example, the importance of continuous and multiple assessment approach is
emphasized under the title of assessment and evaluation in Preschool Special Education
Curriculum, which was prepared for individuals with special education needs (MEB,
2018a). Similarly, the necessity to measure student performances and to develop IEPs
based on these performances is stated under the title of assessment and evaluation
approach in the curricula (e.g. social skills curriculum) created by MEB (the Turkish
Ministry of National Education-MoNE) (2018b) for students with moderate-severe
intellectual disability and autism spectrum disorder. Sustainability of student
development is also ensured with the implemented program thanks to the continuous
assessment activities that are performed before and after the preparation of the
curriculum for students with special needs from different age and disability groups
(Avcioglu, 2015; Fiscus & Mandell, 2002; Ozyﬁrek, 2009).

Despite the emphasis made on assessment in special education in the international
literature, research on this subject is limited in the Turkish literature. Moreover, the
limited number of studies in the Turkish literature (Borucu and Isikdogan-Ugurlu, 2018;
Gliven and Giirsel, 2014) deal with assessing the success of students with special needs
receiving education in a general education environment. Revealing special education
teachers' opinions on assessment activities and determining the activities they perform
in assessment processes may constitute an important starting point for the trainings
that can be planned to improve teacher competences in this field and for further
research. In this regard, the purpose of this study is to make an in-depth analysis of the
assessment processes applied by special education teachers working in special
education schools on students with special needs. In line with this main purpose, the
sub-purposes of the research are as follows:

e What kinds of student assessment processes do teachers working in special
education schools follow?
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e How do special education teachers' assessment activities differ based on
students’ differing types and levels of disability?

e What kinds of collaborations do special education teachers have in the
assessment process with other experts from whom their students receive
service?

e What kinds of needs do special education teachers have to improve themselves
in assessment?

2. METHOD

This study employed the phenomenological method, which is a qualitative research
approach. Phenomenological research aims to determine what the experiences of
different participants regarding the concepts or phenomena constituting the focus of the
research actually mean. Phenomenological studies attempt to describe the phenomenon
that is the focus of the research and experienced by the participants from various
aspects (Creswell, 2007; Glesne, 2014; Yildirim & Simsek, 2008).

Participants

Maximum variation sampling, one of the purposive sampling approaches, was employed
to select the participants. This method stipulates the selection of participants in a way
that reflects the different situations that are homogenous within themselves related to
the focus of the study (Biiytikoztiirk et al., 2021). Therefore, participants from different
types and levels of special education schools in a metropolitan city located in Turkey's
Marmara Region, where the research was carried out, were invited to the research.
Table 1 shows the demographic details of 11 teachers volunteering to participate in the
study.

Table 1.

Demographic characteristics of the participants

Type and Degree of
Cod Y f T d Level of
ode ear.o ybe anc Level o Disability of the Students Grade Level
Name Service  School
Taught

Special education Moderate to Severe Autism
Necla 17 practice school 3rd i 10th Grade
Spectrum Disorder
level
Special education
Tarik 16 vocational school Mild Intellectual Disability =~ 9th grade

3rd level
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Funda

Sena

Ayse

Yagmur

Zehra

Sedat

Bugra

Cansu

Efe

12

12

Special education
practice school 2nd
level

Special education
kindergarten

Special education
practice school 3rd
level

Special education
kindergarten

Special education
practice school 2nd
level

Special education
practice school 1st
level

Special education
practice school 1st
level

Special education
kindergarten

Special education
practice school 2nd
level

Moderate to Severe
Intellectual Disability-Mild
Hearing Disability-Physical
Disability

Mild to Moderate
Intellectual Disability

Moderate to Severe
Intellectual Disability

Intellectual Disability and
Autism Spectrum Disorder

Autism Spectrum Disorder

Moderate to Severe Autism
Spectrum Disorder

Moderate to Severe Autism
Spectrum Disorder

Moderate to Severe Autism
Spectrum Disorder

Moderate Intellectual
Disability

7th grade

Age 3-4

11th grade

Age 4

5th grade

1st Grade

4th Grade

Age 4.5-6

8th grade

Table 1 shows that the participants work in three different types of schools that are
special education practice school, special education vocational school, and special
education kindergarten. They work at three different levels that are first, second, and
third levels. Of the 11 teachers in total, two are teachers for students with hearing
disability while nine are teaching intellecual disabled students. The average age of the
participants is 33.54, and their average professional experience is 8.90 years. The age

and disability levels of the students of the participating teachers also vary. The students
in the participants' classes are between the ages of 3-17 and have different degrees of
intellectual disability and autism spectrum disorder diagnoses.
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Data Collection and Analysis

The research data were collected through a semi-structured interview form. The semi-
structured interview form consists of two sections, one of which is for demographic
details while the other section includes open-ended questions. Opinions regarding the
prepared interview questions were received from five domain experts experienced in
qualitative research. Various modifications were made on the questions based on expert
opinions, and the semi-structured interview form including five open-ended questions
was finalized. Considering the existing restrictions and measures to reduce the spread of
the Covid-19 pandemic, the interviews were conducted via Skype between 15.02.2021
and 28.02.2021. The interviews were recorded using a voice recorder. The shortest
interview lasted 12 minutes 56 seconds while the longest one took 37 minutes 58
seconds. The total duration of the recordings is 240 minutes 13 seconds. The data were
subjected to content analysis following the transcription of the recordings. Content
analysis is a technique allowing the determination of the patterns existing in the data as
well as the frequency of such patterns in the analyzed product through systematic
coding of interview transcripts, observations, images, and sound recordings (Bloor and
Wood, 2006; Bogdan and Biklen, 2007). Coding and storage, which are among the
process steps of data analysis, can be performed faster through various programs used
in the qualitative analysis process (Miles and Huberman, 2015; Patton, 2014). NVivo 10
was used to perform content analysis in this study. The voice transcripts transferred to
the Nvivo 10 program were coded by the first author. 19 codes were created through
coding. After the code list was created, the overlap in the codes was checked, and the
number of codes was reduced to 14. The first and second authors created the themes
and sub-themes as they performed the reliability studies on the determined codes.

Validity and Reliability

In line with the recommendations in the literature for validity and reliability in
qualitative research, the following procedures were performed in this study: (a) An
ethics committee certificate was obtained from Sakarya University Ethics Committee
with the number E-61923333-050.99-29195 regarding the ethical suitability of the
research; (b) voluntary participation agreement declaring participants' voluntary
participation in the research and indicating the rights of the participants as well as the
ethical obligations of the researchers towards the participants was signed with the
participants; (c) the personal details of the participants were kept confidential, each
participant was given a pseudonym, and those pseudonyms were used in the study; (d)
the research process was explained in detail, and conflicting findings were also included
in the presentation of the findings; (e) different expert opinions were taken during the
preparation of the semi-structured interview questions, and those opinions were
reflected in the study; (f) codes and categories were compared using the reliability
formula of Miles and Huberman (2015). The codes, themes, and sub-themes were
compared, and the detected differences were reviewed. In cases of differences, either a
consensus was reached, or changes were made. The calculation showed that the
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reliability of the codes and categories was 94%. A reliability value of 70% or higher
indicates that the coding is reliable (Miles and Huberman, 2015). The themes and sub-
themes created following the validity and reliability study of the data are presented in
the findings section by quoting directly from the statements of the special education
teachers in the interviews.

3. FINDINGS

This section contains the themes and sub-themes obtained from the collected data with
regard to the research questions. The themes and sub-themes obtained through data
analysis are as shown in Figure 1.

THEMES
The Effect of the Type Stakeholders with Special Education
Assgsser?i‘;?%g;(écaiisszs of and Level of Whom Special Education Teachers’ Self-
P Teachers Disability on the Teachers Collaborate in Development Goals on
Assessment Activities the Assessment Process Assessment
Pre-teaching Data recording in
performance Assessment of End ofterm the assessment = Family
teaching activities assessment
measurement process
Rehabilitation
Observation = Work samples center teachers
Interview Teacher-made b Doctors
tools
| Tools prepared

by the ministry

Figure 1. Themes and Sub-Themes

Figure 1 indicates the obtained themes as follows: (a) “Assessment processes of special
education teachers”, (b) “The effect of the type and level of disability on the assessment
activities”, (c) “Stakeholders with whom special education teachers collaborate in the
assessment process”, (d) “Special education teachers’ self-development goals on
assessment”. Detailed information about each theme is given in the following sections.

Assessment Processes of Special Education Teachers

Findings regarding the assessment processes of special education teachers are discussed
under four sub-themes: “pre-teaching performance measurement”, “assessment of
teaching activities”, “end of term assessment”, and “data recording in the assessment
process”.
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Pre-Teaching Performance Measurement

Assessment processes of special education teachers begin with pre-teaching
performance measurement and IEP preparation. Concerning the IEP preparation
process, all the teachers stated that they determined the needs of the students through
checklist forms. On the other hand, it was observed that some teachers (n=3) supported
those data with family interviews or directed the checklist assessment process in line
with the data they received from the family before administering the checklist forms.
The assessment methods and tools used by the teachers during the pre-teaching
performance measurement phase are presented in Table 2.

Table 2

Assessment Tools Used for Pre-Teaching Performance Measurement

Assessment method used  Assessment tool f
Checklist assessment form 11
Observation Small steps program checklist 1
BEPCA checklist 1
3
Interview -
1

Teacher Sedat explained the activities he carried out for performance measurement as
follows:

“.. in our school, the first three weeks are reserved for the IEP preparation process. We try
to determine the level of the child as much as possible by using our school materials. We
also ask the family, first of all, if there is anything that they want the child to learn, that
they think the child can do on logical bases, but that they cannot make the child do at the
moment. I express myself that these will always be my priorities. If it makes sense, if | think
that the child can do it, I start with these first.”

Similar to teacher Sedat, teacher Necla said:

“.. First we apply the checklist form given to us by the MoNE. The administration of the
checklist assessment does not take short. It takes around two weeks. The child constantly
goes through testing from the week we start education. We subject the child to checklist
forms until we get the correct answers and consistent answers for every information and
every learning outcome.”
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Teacher Sena, on the other hand, stated that they collected data through various forms
and included the opinions of the families in order to determine the needs of their
students exactly:

“.. Of course, we prepare the IEPs for our students first, but before preparing the IEP, we
initially fill out the interview forms with the families. That is, before preparing an IEP
about children. Well, I make, in my own way, an assessment of what they do and what they
don't do because it is the biggest problem in generalizing, or because they do it with their
mother or with the rehabilitation teacher but have trouble doing it with us... We took the
'small steps’. The 'small steps' didn't appeal much to the autism groups in our school.
That's why we tried to make use of BEPCA (Behavioral Education Program for Children
with Autism) and something mixed emerged for us in preparing IEP last year. For that
reason, we took the checklist form prepared by the General Directorate of Special
Education Services of the MoNE as a basis again this year”.

Assessment of Teaching Activities

The findings related to the assessment of teaching activities indicated that the teachers
used criterion-dependent measurement tool, checklists (e.g., MoNE forms), and work
samples (e.g., written material, video recording) among informal assessment tools. The
assessment tools used for the assessment of teaching activities are presented in Table 3.

Table 3

Assessment Tools Used for the Assessment of Teaching Activities

Assessment tools used f
Criterion-dependent measurement 3
tool
Video-photo 2

Work samples
Classroom work outputs 2
(worksheets)

Skill analysis data recording form 1

Teacher-made tools Checklist 1

Forms created by the ministry 1

Teacher Sena expressed her work in the assessment of teaching activities as follows:
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“.. We benefit from both BEPCA and Small Steps. In our activities, we make assessments
based on whichever we have chosen. We look, we look both at BEPCA and at the other. We
also benefit from Portage, which we ourselves use. Since our group is 0-6 age group, we use
all of them. Frankly, I look at both Small Steps and Portage while making my assessments
for the purposes I've chosen. As we address families of those aged 0-6 more, we ask them to
shoot videos by giving examples of their home work on them. Of course, after we plan and
conduct the classes, we shoot short videos for parents in our own way. We said, 'We've
succeeded in this way. This is how you can support them at home." We make our
assessments based on the videos and photos parents take following our explanations
consistent with their levels and capabilities.

Teacher Funda expressed the tools she uses in teaching activities as follows: "We make
assessments by preparing a criterion-dependent measurement tool and using it more in
skills and concepts”. Teacher Tarik, on the other hand, stated that he makes assessments
through work samples:

“.. In these IEP plans, we make assessments with the activities we have prepared in line
with the student-based purposes. If the aim is reading comprehension, we prepare a
reading text for the student, and there are ten questions about this text. I say that if s/he
can answer eight of these ten questions correctly, it is enough for me, or [ want him/her to
answer ten of the ten questions correctly.. We can also use them in the assessment, and we
still have a certain criterion. The program mostly does not provide us with the material, so
the teacher has to make the materials himself/herself.”

Teacher Bugra explained that they assess teaching with the assessment forms they have
developed in parallel with the program format of the MoNE:

“.. Since we have already prepared the IEPs in detail in the IEP format, they all contain
assessment forms published by the ministry in the end. We record through them and create
graphics based on them. The sources published by the ministry contain programs. There
are sources published by the ministry for moderate to severe students, for autism
vocational schools-practice schools. We take daily education plans, IEPs, and ITPs created
based on them as references as much as we can, and we make the forms accordingly.”

End of Term Assessment

While the teachers in the special education kindergarten stated that they prepare a
progress report for end of term assessment, the teachers working in other schools
pointed out that they record the child's performance on the grade sheet determined by
the MoNE and that they prepare a progress report for families, even though it is not
specified within the regulations. Teacher Sena explained the activities she carries out for
end of term assessment as follows:

“.. We also provide a progress report. We advance in line with two departments. Since we
are affiliated with both preschool and special education services, both regulations cover us.
That's why we provide a progress report. Of course, we try to fill out the progress report
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based on the objectives we've included in our IEPs with regard to these areas of
development...”

Teacher Bugra also explained that they do not have to write a progress report
considering the school they are in, but they both give grades and prepare a progress
report in order to provide families with clearer information:

“.. We prepare progress reports for end of term assessments. Even though the Ministry says
that we only need to prepare a grade sheet, we prepare progress reports just in case.
Providing information such as from where to where the child has progressed. That's
because the child may leave our institution after us because everything may change
instantly.”

Teacher Ayse explained how they give their end of term grades as follows: “We make our
end of term assessments by giving grades in school report format based on the results of
criterion-dependent measurement tools.” Teacher Funda made the following statement
about how they give end of term grades:

“.. We have a long-term objective that we want to achieve as well as short-term objectives.
Grades are provided next to them. We divide the long-term objective of that course so that
year's sum is 100. Let's say we have 10 objectives. We give 10 points to one long-term
objective. We divide the 10 points here into the short-term objectives contained in it, so we
try to assess the whole year out of 100.”

Teacher Zehra said:

“.. We, as the whole school, have a certain format. First of all, we have to make the grade
sheets. That's because the Ministry has this system. Here's how we make the sheets. Our
objectives are clear, the objectives we work for. We create a criterion by assigning criteria
to the objectives we work for out of 100, scoring the learning outcomes within the
objectives themselves, of course doing such scoring ourselves. We determine how much the
student has achieved in which step. We give a grade accordingly. We transfer grades to e-
school. Words fail me, well, for parents to understand in the same way... Based on the
child’s checklist performance progress, what skills has he gained, what skills has he failed,
which ones can we work on in the following term? We present a separate progress report
to parents by using verbal expressions they can understand. This is how we assess.”

Data Recording in the Assessment Process

Although all of the teachers described the tools they used in the assessment process
during the interviews, only three teachers expressed their views on the data recording
process in the assessment process they carried out. While two of the teachers expressing
their views on the data recording process shared their experiences in recording the data,
one teacher explained the reasons for not recording the data. Teacher Sena explained
that she records the assessment data in notebooks:

“.. They have notebooks. We advance through their notebooks together. By the way, I also
have a notebook I keep for students in the classroom in my own way. [ have a notebook
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containing what objectives we are working on and what we are doing, serving also for the
parents to see and repeat at home.

Teacher Zehra stated how she records the assessment results as follows:

“.. The first attempt, let's say s/he answered correctly or didn't react. I record them in a
specific place. Then, surely, I do this over and over again in a certain process, before and
after teaching, in the course of time, to see from where to where his/her performance has
progressed. If I'm convinced that s/he has learned upon reaching a stable level in this way,
I move on to a new concept, a new skill.”

Teacher Cansu stated that it takes time to assess, so she has difficulty in recording the
data on the student's performance: “.. but some disruptions may occur. As a matter of fact,
we currently have five students, so it takes some time for us to assess these five students. All
learning outcomes, manual skills, abstracts, emotional skills, self-care skills... In general, it
takes a lot of time for us to assess it.” In this way, she explained that she cannot make a
detailed assessment and record it.

The Effect of the Type and Level of Disability on the Assessment Activities

The findings showed that the teaching planning processes of the teachers and the
assessments they made in the teaching process differ by the type of disability. The
teachers explained that presentation of instructions, rather than tool choice, and the
assessment criteria determined differ depending on the students' developmental levels.
Funda Teacher explained that assessment differs by the type and level of disability: “For
example, the assessment I make on a student with a very mild disability is very different
from that I make on a student with a severe disability. While I may ask one to show, I may
ask the other to read. That is, it depends on the level of disability.” The statements of
teacher Tarik regarding variation in his assessment by the level of disability are as
follows:

“.. I categorize the students in my own way. I force the student who is good according to
that classification. I set the criterion high and want him/her to perform independently. I set
objectives accordingly, but I lower my criterion considering the students below this. I teach
in line with the student’s situation. I avoid giving hints to the good student. I direct him/her
to find it himself/herself, but I usually provide hints and support to other students of mine
depending on their situation. I try to implement an assessment process of this sort.”

Similar to teacher Tarik, teacher Yagmur said:

“.. Because it is a mixed class, it is impossible to apply a single measurement method to all
of them. I mentioned the moderate level, but there are also mild ones in my class. The two
are different from each other. That's why I definitely wouldn't use the same measurement
method for all of them. Even your way of expression differs. In other words, the way we give
instructions differs as well.”

Teacher Bugra expressed his views on this matter as follows:
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“... My student started reading meaningfully at the beginning of the age of three. From the
age of four, the reading was of a higher quality, possibly at the level of understanding what
is read. Because of this, we can make such an assessment there. We can make assessment
and evaluation. We also have skill analyses for our illiterate students. Through such skill
analyses, we take notes of the stages we have covered one by one.”

Stakeholders with Whom Special Education Teachers Collaborate in the
Assessment Process

The stakeholders with whom teachers often collaborate in the student assessment
process are given in Table 4.

Table 4.

Experts with Whom Special Education Teachers Collaborate

Stakeholders they collaborate with f
Family 11
Rehabilitation center teacher 7
Doctor 3

Table 4. Stakeholders with whom the teachers often collaborate in the assessment
process are seen to be families, teachers working in the rehabilitation center attended
by students, and doctors. The following section presents the views of the participants on
the collaborations with each stakeholder.

Emphasizing that collaboration with the family is very important, teacher Sena stated
that she also follows the work done in the rehabilitation center:

“.. For this reason, as part of our process, I take into consideration that my students also go
to the rehabilitation center and I check what is being done in the rehabilitation center and
what is going on with the family at home... I always pay attention to holding my parent
meetings and family meetings with the children and families together. Thus, I observe the
children and their families together. What are the deficiencies and shortcomings there?
What should there be? Or how much can it be improved? Even if it is good, how much can it
be improved? I clearly observe these and attach importance to them. Family is very
important to me in every sense.”

Teacher Bugra explained his collaborative stakeholders and the process of collaboration
as follows:

“.. We make contacts with the teachers in the rehabilitation center. When necessary, they
can contact us. When necessary, we can contact them. For example, I try to communicate
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more intensively about the situation of the child, especially after the mid-term break or the
summer vacation because this is the time period when we don't see the child, or we don't
know how much s/he has developed. What can s/he do? We inform the families that the
progress report must also be shown to them beforehand.”

Teacher Tarik explained his collaborations with the families and the teachers in the
rehabilitation center attended by students as follows:

“... They had been going to that rehabilitation center for two years. I got information about
what they were working on, what their situation was, and where to start. I also got the
necessary information from the family. Since these children go to the rehabilitation center,
we can get information from the families and the teachers in the rehabilitation center. We
used this a lot more this year. We talked with the teachers about what they were working
on. When I noticed that the teachers were ahead of me or I was ahead of them, we
contacted to balance. As my students have mild adult intellectual disability, they go to the
rehabilitation center or come to school. That's why the people we talk to are families or
rehabilitation center staff.”

In parallel with the other participants, teacher Funda explained her collaboration with
her students' teachers in the rehabilitation center as follows:

“.. Our students keep a notebook about the rehabilitation center. We can keep an eye on
their progress by looking through them every now and then. Sometimes these teachers also
use parents as a channel of contact with us, asking the objectives we aim at and the ones
we recommend them. We also have teachers with whom we collaborate in this way. We try
to work on the same objectives with the teachers and try to communicate through the
short notes we send each other.”

In addition, two teachers stated that they collaborate with their partner teachers
teaching the same class. Teacher Zehra explained:

“.. As I said for the assessment process, for the assessment to be objective and reliable, it
must give the same response to different people, in different environments, at different
times. In this sense, it is a great advantage for us to work with our partner.”

Teacher Yagmur, on the other hand, explained her collaboration with her partner
teacher with whom she shared her class as follows: “Because it was a preschool level, and
fortunately for me, there was a preschool teacher, we were able to make a good assessment
together. The preschool teacher made a very good contribution to me in that sense.” The
participants stated that they often collaborate with the family and the teachers in the
rehabilitation center, and that they can collaborate with the doctors of their students
when necessary. Teacher Bugra explained his views on this subject as follows:

“.. But, for example, we may have meetings with a student’s child psychiatrist. Also, I can
give as an example that west syndrome which they monitor with regard to the child's
situation in the classroom. He has seizures. He has frequent seizures, for example 20 to 40
seizures a day. That is, severe and mild... Now, for example, the most important data for
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that doctor is how severe the seizure was and how long it lasted. For example, I prepared a
form in the format of 24 hours a day, seven days a week. I gave one to the family, and there
was also one in the classroom. I created it in 10-minute intervals for the time the child
spends. That's the time the child had a seizure. It's like 'he had a three-minute seizure at
08:10". For example, I filled out the forms in that way and sent them to his doctor.”

Teacher Zehra's views on her collaboration with the doctors are as follows:

“.. the doctors ask our opinions in a closed envelope while they are going to a higher
committee in the diagnosis process. Of course, we don't meet, but we communicate through
a document, in written. Indeed, they get our opinions.”

In parallel with the views of teachers Zehra and Bugra, teacher Yagmur made the
following statements about collaboration with the doctors:

“.. Of course, the specialty of the doctors is to do the intelligence test, to show the
intelligence scale. However, the student doesn't speak and doesn't answer because s/he is
afraid of the doctor. For this reason, the child is misreported, and his/her educational
report turns out to be incorrect as well. That's why I collaborated with doctors in that way.
I have previously collaborated with doctors to change the children's reports by taking their
notebooks and showing the work I did at school.”

Another finding is that the participating teachers do not collaborate with specialists
working in the field of special education such as speech-language specialists and
physiotherapists. The teachers stated that they do not collaborate with these groups
because their students do not receive support from a speech-language specialist or
physiotherapist. Teacher Ayse said, “I haven't encountered anybody like a doctor or a
language therapist, apart from rehabilitation center and family." Teacher Necla stated,
“Other than that, doctors, therapists, and so on... These are the things, areas that do not
come to us much. That's because they work under different authorities and in different
areas”, thereby expressing her views on the reasons for not collaborating. Teacher Zehra
also explained her lack of collaboration with a speech-language specialist: “I have never
had a student going to a speech-language therapist. If there were, I would like to
communicate, frankly.”

Special Education Teachers’ Self-Development Goals on Assessment

When the teachers were asked what they thought about improving themselves in the
field of assessment in special education, seven of the teachers stated that they want to
get up-to-date information on assessment, while four teachers noted that they have no
idea about improving themselves in the field of assessment. Teacher Tarik's thoughts on
this subject are as follows:

“.. For example, I would like to learn about the criteria for assessing students' academic
studies, especially the assessment tools related to the concept and skill, and new methods
and techniques, if any. We used to use criterion-dependent tests a lot in the past, but new
measurement tools have emerged. | would like to get new views and ideas about them.”
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Teacher Necla stated that she wants to improve herself in a way that she can use the
assessment tools used by guidance teachers:

“.. I think we can do most of what psychological counseling and guidance teachers do. We
may not be as competent as them, but I think we can do it if we are trained. I would like to
use many assessment and evaluation tools that psychological counseling and guidance
teachers apply.”

Teacher Zehra, on the other hand, made the following statements about the fields in
which she wants to improve herself regarding assessment in special education:

“For example, subjects such as graph analysis and data recording remain as we learned
them in university. You know, we don't do these kinds of things, like graphing something
out. I would like to do additional studies on these subjects”.

Teacher Funda, on the other hand, stated that she wants to be able to use advanced
technologies in assessment, differently from other teachers expressing their opinions on
this subject:

“.. if there was software in the form of assessment, I would like to use such software, to be
honest. For example, it may be on concepts because we don't have a lot of materials in the
classroom environment. It's not very possible to have special education software offering
teaching in the beginning and assessment in the end. I would like to make and use
software.”

4. CONCLUSION, DISCUSSION AND RECOMMENDATIONS

This study aimed to determine the experiences of special education teachers working in
schools attended by students of different age groups and different disabilities regarding
assessment processes. The findings are presented under four main themes. The findings
about the teachers' assessment processes show that although the practices and
assessment methods employed in performance measurement for IEP, assessment during
the teaching, and end of term assessment vary depending on the characteristics of the
student group, observation, family interview, and work samples are frequently used by
teachers. It was observed that the special education teachers prefer informal methods
that assess students on their own merits rather than formal assessment methods. The
literature also supports the finding that special education teachers mostly opt for
informal assessment in determining the needs of students with individual differences
and following their developments (Aksoy & Topuz, 2019; Gillies, 2014; Kargin, 2007;
Sola-@zgﬁg, 2019; Ruble, McGrew, Wong & Missall, 2018).

Besides, it was seen that all the participating special education teachers use the checklist
form as an assessment tool. It was determined that the participating teachers do not
diversify their assessment tools apart from the checklist form and the data recording
forms they have developed although the teachers working in special education
kindergartens stated that they use the forms of different programs (e.g., Portage, Small
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Steps, MoNE Preschool Development Form). While the importance of using different
assessment tools together in special education is emphasized (Aksoy & Topuz, 2019;
Avcioglu, 2015; McMillian, 2000; Sola-Ozgii¢, 2019), the participating teachers do not
diversify the tools they use for assessment with such tools as functional analysis form,
social skills evaluation scale (Akcamete & Avcioglu, 2005), social skills checklist (Colak,
2007), and Ankara Developmental Screening Inventory-ADSI (Sezgin, Erol & Savasir,
1993). Considering that the diversification of the assessment tools is important in terms
of making the information at hand more reliable and detailed, teachers may be
encouraged to use different assessment tools. In addition, trainings may be given on the
use of newly developed assessment tools.

The assessment tools used by the special education teachers in assessing the teaching
activities differ depending on the age levels of the students with special needs. The
participating teachers working in special education kindergartens stated that they
assess using different tools such as BEPCA, Preschool Development Form, and Portage
Development Inventory. The participating teachers working in vocational schools and
special education practice school 2nd level assess students by using work samples. In
addition, the teachers stated that there are forms developed by the MoNE and the ones
they have developed. The findings may indicate that these teachers assess their students
in accordance with the recommendations in the literature regarding the collective use of
different tools in the educational assessment process (MoNE, 2018b).

The teachers noted that they score the skills and concepts students have gained in order
to transfer the grades into the e-school system as end of term assessment. This shows
that the educational assessment processes conducted by the participants are carried out
in accordance with the 38th article under the title of assessing student achievement in
the seventh section of the Regulation on Special Education Services (2018). The teachers
working in special education kindergartens said that they write performance
development reports and that it is mandatory. A teacher working in a special education
practice school 2nd level stated that they write performance progress reports in
addition to student grades, though it is not compulsory. Contrary to this statement, the
Regulation on Special Education Services (2018) stipulates that schools where special
education programs are implemented offer an individual progress report in addition to
the school report at the end of the semester. This shows that the participant's
knowledge of the regulation on the assessment of success is limited.

One of the important findings of the study is that only three teachers gave their opinions
on data recording when the participants were asked to share their experiences on
assessment activities at three different stages. While two teachers exemplified their data
recording during their sharing, one teacher stated that data recording is important, but
she cannot achieve it during classroom activities. The other seven teachers did not
address the issue of data recording. This shows that assessment data are usually not
recorded and stored in practice. As a matter of fact, when asked about the assessment
tools they use for IEP development, none of the teachers stated that they obtain the data
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about students from previous records. One teacher (Efe) said that he received
information from the former teacher. Data recording clearly reveals the success of the
student in the subject taught and is important for the student's educational life in the
following years. To this end, technology-supported applications may be used for
teachers to record data, so the time allocated for lessons and assessment activities may
be used more efficiently by teachers (Mandula et al., 2016).

When the participant teachers were asked whether the assessment methods and tools
change depending on the type of disability, most teachers stated that the tools do not
change, but there are differences regarding the level of help they provide and the criteria
they set while using the tools. This may be due to the fact that the participating teachers
offer education to students with intellectual disability and autism spectrum disorder, but
they do not have students with visual or hearing disability. Hence, it is possible to say
that teachers prefer to adapt the assessment methods and tools rather than using
different ones. It is seen that the grading adaptations procedure used for students with
special needs receiving education in general education environments, as covered in the
literature (Jung & Guskey, 2007; Silva, Munk & Bursuck, 2005), is also used by teachers
in special education schools. In the grading adaptations section, it is stated that learning
is assessed in terms of (a) the product/performance emerging as a result of learning, (b)
learning process, and (c) student's areas of development (Jung & Guskey, 2007). This
study found that the participating teachers assess the students' learning on an individual
basis in line with these criteria.

When asked about the stakeholders they collaborate with when assessing the students
with special needs, all the participating teachers mentioned the families. Seven of the
teachers were also determined to be in contact with the teachers working in the
rehabilitation centers from which support training is received. The teachers are seen to
be in contact with families and teachers from whom they receive support training in line
with the emphasis in the standards of the American Federation of Teachers, National
Council on Measurement in Education & National Education Association (1990) placed
on the fact that teachers should be competent in sharing the assessment results with
family and collaborating experts. However, it is safe to say that actions such as
interacting and exchanging information during teaching do not fully meet the definition
of collaboration. Collaboration in special education is defined as an interactive process in
which general education and special education teachers, units and experts providing
support services, families, and the individuals with special needs themselves take part in
order for these individuals to improve themselves and all the people participating in the
process engage in planning, implementation, assessment, and monitoring activities,
share their knowledge within their expertise, and thus ensure variety of knowledge so as
to define these individuals' needs and enable them to attain self-realization (Aldridge,
2015; Dettmer et al, 2013). Based on this definition, it is possible to say that the
participating teachers communicate but do not collaborate with the teachers in the
rehabilitation centers from whom they receive support training. Student success can be
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achieved with a strong cooperation (Dettmer et al, 2013). In line with this finding,
improving special education teachers' competences to collaborate and making efforts to
support teachers for collaboration with stakeholders (e.g., technological applications to
share information with stakeholders, certain regulations for stakeholders to collaborate
with special education teachers) may be recommended.

It was determined that a few of the participating teachers (n=3) are in contact with
doctors to assess the individuals with special needs, but this contact cannot be
considered as a direct interaction. Additionally, the study found that 11 participating
teachers have no collaboration with physiotherapists and speech-language therapists.
This stems from the fact that their students do not receive support from experts such as
speech-language therapists and physiotherapists. This is consistent with the result
reported by Togram, Giineri, and Yanat-Van-Zonderen (2020) in their study on the
experiences of speech-language therapists in Turkey. They report that the number of
speech-language therapists in Turkey is not sufficient.

In relation to the fourth main theme, the participating teachers were asked whether they
want to improve themselves in assessment. Three teachers stated that they want to
improve themselves in tests developed after their graduation and in graphic analysis.
Five participant teachers noted that they have no idea about improving themselves in
assessment, while three teachers asked the interviewer to give them some ideas on this
issue. Although assessment is a very important component for the professional
competences of teachers working in both special education and general education fields
(Mat-Rabi & Zulkefli, 2018; MoNE, 2017), the obtained findings suggest that the
teachers' awareness of their needs in terms of assessment may be limited. It may be
recommended for the MoNE to organize in-service trainings on the use of formal and
informal tests for special education teachers in accordance with the school levels in
order to enhance their performances in assessment and raise their awareness regarding
their needs in terms of educational assessment.

The study revealed the assessment experiences of special education teachers teaching
students of different ages and different needs. The findings show that the special
education teachers perform the assessment steps required in the education process.
However, a detailed examination of the data shows that the participating teachers fall
short of expectations in terms of diversifying the assessment tools, recording the data,
storing the data, and collaboration during the assessment. Based on the findings of this
study, applied and/or observation-based studies may be designed in order to identify
special education teachers' activities for assessing their students, and studies may be
planned to solve the problems encountered in practice. Moreover, a scale may be
developed to examine special education teachers' competences regarding assessment,
and their needs regarding assessment may be analyzed. Special education teachers may
be given in-service training on up-to-date assessment tools developed after their
graduation at regular intervals. Practical applications (mobile applications) may be
developed for teachers to record data, and teachers may be encouraged to use
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applications. Educational software that keeps records and assesses student performance
may be developed.
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1. GIRIS

Degerlendirme etkinlikleri, 6grencilerin gelisim alanlarina iliskin var olan islevde
bulunma diizeylerini belirlemeye, 6grencinin kazanmasi beklenen davranislar iizerinde
Ogrenciyle ve 6grencinin yakin gevresiyle iletisim kurmaya ve 6grenciye uygun egitsel
hedefler belirlemeye hizmet etmektedir (Clancy ve Gardner, 2017). Ozel egitimde
degerlendirme “egitsel degerlendirme” kavramiyla es anlamli olarak kullanilmakta,
icerisinde birden ¢ok asamay ve farkli uzmanlarin gorev aldigi1 kapsaml bir siireci ifade
etmektedir (Avcioglu, 2015; Kargin, 2007; Kelesoglu ve Atasayar, 2019). Bu siirecte
O0grencinin  gereksinimlerine uygun olarak; tarama, tanilama, yerlestirme,
bireysellestirilmis egitim programi (BEP) hazirlama, 6grencideki gelisimi izleme,
Ogretim programini gézden gecirme gibi amaclarla cesitli degerlendirme araclar1 bir
arada kullamilmakta ve farklh uzmanlarla isbirlikleri kurulmaktadir. Ogretime
baslamadan once gercgeklestirilen degerlendirme, 68renciyle calisilmas1 gereken egitsel
hedefleri belirleyerek BEP hazirlamayi, 0gretim igerisinde gercgeklestirilen
degerlendirme ogretim siireclerine iliskin hem oOgretmene hem de Ogrenciye geri
bildirim sunulmasini, 6gretim bitiminde gerceklestirilen degerlendirmeyse 6grenci icin
secilen egitsel hedeflere ulasilip ulasilmadiginin belirlenmesi ve bu bilgiye bagh olarak
da egitim programinda yapilacak degisikliklerle ilgili karar vermeyi saglamaktadir (MEB,
2018a). Tim bu degerlendirme siireclerinde verilerin sistematik bir sekilde kayit
edilmesi biiyiik 6nem tasimaktadir (Tekin-iftar ve Kircaali-iftar, 2001). Ogretim 6ncesi,
sirasi ve sonrasinda yapilan tiim degerlendirmelerin planlanan ve uygulanan 6gretim
programlarinda “Ogrenci nasil 6grenmektedir? Ne tir ipuclarina gereksinim
duymaktadir? En fazla desteklenmesi gereken gelisim alani nedir? Ne tiir egitsel
uyarlamalara gereksinimi bulunmaktadir?” gibi sorulara yanit vererek yol gosterici
oldugu ifade edilmektedir (MEB, 2018b). Belirtilen sorulara iliskin erisilen verilerin
etkin bicimde kullanilabilmesi icin degerlendirme siireclerinde uygun veri kayit
tekniklerinin secilmesi ve kullanilmasi da biiyiik 6nem tasimaktadir (Fiscus ve Mandell,
2002; MEB, 2018b).

Degerlendirme siirecinin tasidigi 6énem nedeniyle saghkli bir sekilde yiiriitilmesi
gerekmektedir. Degerlendirme stireglerinin olabildigince basarii olmasini saglamak
amaciyla, degerlendirme etkinlikleri planlanirken ve wuygulanirken goéz Onilinde
bulundurulmasi gereken cesitli ilkeler s6z konusudur. Ornegin, Ayricalikh Cocuklar
Konseyi'nin (Council for Exceptional Children-CEC) (2021), 6zel egitim 68retmenlerinin
degerlendirme yaparken dikkate almasi gerektigini vurguladigi ilkeler soyledir; (a)
formal ve informal ¢esitli 6l¢cme araglarina yer vermek, (b) gereksinim belirlemek, BEP
gelistirmek ve BEPi gozden gecirmek amaciyla degerlendirme yapmak, (c)
degerlendirme strecinin, degerlendirmenin 6nemli bilesenlerinden olan gecerlik-
giivenirlik ve norm gibi kavramlara sahip olmasi, (d) 6grenci Ozelliklerine uygun
degerlendirme araglar1 secmek, (e) degerlendirme siirecinde is birligine yer vermek, (f)
formal ve informal 6lgme aracglarimi birlikte kullanmak, (g) degerlendirme siirecine
uygun teknolojileri kullanmak. Amerikan Ulusal Ogretmen Birligi Egitimde
Degerlendirme Konseyi (American Federation of Teachers National Council on
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Measurement in Education National Education Association- American Federation of
Teachers, National Council on Measurement in Education & National Education
Association) (1990)'nin standartlar1 da 6gretmenlerin hem degerlendirme araglarinin
kullanim1 konusunda hem de elde edilen degerlendirme sonuclarinin aile ve is birligi
icinde bulunulan uzmanlarla paylasimi konusunda yetkin olmasi gerektigini ifade
etmektedir.

Ozel gereksinimli égrencilerin tanilanmasi, gereksinimleri dogrultusunda uygun egitim
ortamina yerlestirilmesi ve sonrasinda, verimli bir egitim alabilmeleri icin gerekli olan
bireysellestirilmis egitim plan1 (BEP) hazirlama siireclerinin tamaminda egitsel
degerlendirme blyiik 6nem tasimaktadir (Avcioglu, 2015). BEP gelistirme siireci 6zel
gereksinimli 6grencinin gelisimsel alanlardaki performans diizeyinin belirlenmesiyle
baslayan bir siirectir (Ozyiirek, 2009). Yapilan degerlendirme etkinlikleri sonucunda
belirlenen gereksinimlere 6zgii hazirlanan BEP’in, 6grencinin gelisim alanlarinda istenen
etkiyi olusturabilmesi icin de diizenli olarak degerlendirilmesi gerekmektedir (Clark,
2000; Fiscus ve Mandell, 2002). BEP gelistirme Oncesinde yapilan degerlendirmelere
benzer degerlendirme siire¢lerine BEP uygulanirken de yer verilmesi ve gerek
duyuldugunda hazirlanan egitim programi iizerinde ¢esitli diizenlemelerin yapilmasi
gerekmektedir (Ozel Egitim Hizmetleri Yonetmeligi, 2018).

Farkl yas ve yetersizlik gruplarindan 6zel gereksinimli 68rencilere hizmet veren okullar
program acisindan farklilik gosterse de BEP gelistirme ve uygulama siireglerinde cesitli
degerlendirme etkinliklerine yer verme acisindan benzerdir. Ornegin, 6zel egitime
gereksinimi olan bireylere yonelik hazirlanan Okul Oncesi Ozel Egitim Ogretim
Programi’'nin dlgme ve degerlendirme bashigi altinda siirekli ve ¢oklu degerlendirme
yaklasiminin 6énemli oldugu vurgulanmaktadir (MEB, 2018a). Benzer sekilde, MEB’in
(2018b) orta-agir zihinsel yetersizligi ve otizm spektrum bozuklugu olan 6grenciler i¢in
olusturdugu ders programlari icerisinde (6r. Sosyal beceri 68retim programi) 6gretim
programlarinda 6l¢me ve degerlendirme yaklasimi basliginda 6grenci performanslarinin
belirlenmesi ve bu performansa gore BEP gelistirilmesi gerektigi belirtilmistir. Farkh yas
ve yetersizlik gruplarindan 6zel gereksinimli 68renciler i¢in egitim programi hazirlama
oncesi ve sonrasi, siirekli olarak devam eden degerlendirme etkinlikleri sayesinde
uygulanan programla o6grencideki gelisimin strdiiriilebilirligi de saglanmaktadir
(Avcioglu, 2015; Fiscus ve Mandell, 2002; Ozyﬁrek, 2009).

Ozel egitimde degerlendirmenin 6nemi alanyazinda vurgulansa da bu konuda yapilan
calismalarin ulusal alanyazinda sinirh kaldig1 gériilmektedir. Alanyazinda yapilan sinirh
sayidaki ¢alismanin (Borucu ve Isikdogan-Ugurlu, 2018; Giiven ve Giirsel, 2014) genel
egitim ortaminda egitim alan 06zel gereksinimli o6grencilerin basarilarinin
degerlendirilmesine yonelik oldugu goriilmektedir. Ozel egitim 6gretmenlerinin
degerlendirme etkinliklerine iliskin goriislerinin ve degerlendirme siireclerinde
gerceklestirdikleri etkinliklerin belirlenmesi bu alandaki 6gretmen yeterliklerine iliskin
planlanabilecek egitimler ve ileri arastirmalar i¢in 6nemli bir baslangi¢ noktasi olarak
degerlendirilmektedir. Bu calismada, 6zel egitim okullarinda gorev yapan 6zel egitim

571 Sakarya University Journal of Education



Canan SOLA OZGUC, Ugur YASSIBAS
. ______________________________________________________________________________________________________________________________________________|

O0gretmenlerinin  6zel gereksinimli 6grencilerini degerlendirme siireclerinin
derinlemesine incelenmesi amaglanmistir. Bu temel amag¢ dogrultusunda arastirmanin
alt amaglari su sekilde belirlenmistir:

e Ozel egitim okulunda gorev yapan o6zel egitim 6gretmenlerinin égrencilerini
degerlendirme siiregleri nasildir?

e Ozel egitim 6gretmenlerinin, 6grencilerin farkh yetersizlik tiirii ve diizeyine gére
degerlendirme etkinlikleri nasil degisiklik gostermektedir?

e Ozel egitim 6gretmenlerinin degerlendirme siirecinde 6grencilerinin hizmet
aldig1 diger uzmanlarla is birligi nasildir?

e Ozel egitim 6gretmenlerinin degerlendirme konusunda kendilerini gelistirmek
icin ne tir gereksinimleri bulunmaktadir?

2.YONTEM

Bu arastirma nitel arastirma yaklasimlarindan fenomenoloji yontemi kullanilarak
desenlenmistir. Fenomenolojik arastirmalar; arastirmanin odak alanini olusturan
kavram ya da olgulara iliskin farkli katilimcilarin yasadig1 deneyimlerin ne anlam ifade
ettigini belirlemeyi amaglar. Fenomenoloji ydntemiyle desenlenen arastirmalarda,
arastirmanin odagl olan ve katilimcilar tarafindan deneyimlenen olgunun cesitli
yonleriyle tanimlamasina odaklanilir (Creswell, 2007; Glesne, 2014; Yildirim ve Simsek,
2008).

Katilimcilar

Katilimcilarinin belirlenmesi siirecinde amagh 6rnekleme yaklasimlarindan maksimum
cesitlilik 6rnekleme yontemi kullanilmistir. Bu yontem odak alana iliskin kendi icinde
benzesik farkli durumlari calismaya yansitacak bicimde katilimci se¢imini 6ngdrir
(Buytikoztiirk vd., 2021). Bu nedenle arastirmanin gergeklestirildigi Marmara Bolgesinin
bir bliyiik sehrinin farkh tiir ve kademelerdeki 6zel egitim okullarindan katilimcilar
arastirmaya davet edilmistir. Calismaya katilmaya goniillii olan 11 6gretmene iliskin
demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1
Katilimcilarin demografik ézellikleri
Ogretim Yaptig Ogreti
Hizmet Gorev Yaptig1 Okul . {;re m_l ép 181 o gre jm
Kod Adi . ) Ogrencilerin Yetersizlik Yaptig1 Simif
Yili Tiirti ve Kademesi . . L
Turu ve Derecesi Diizeyi
Ozel egitim
Orta-Agir Otizm Spekt
Necla 17 uygulama okulu III ra-agir Uhizm spextrum 10. Sif

kademe Bozuklugu

Cilt: 11 e Say1: 3 » Aralik 2021




Ozel Egitim Ogretmenlerinin Degerlendirme Etkinliklerine iliskin Deneyimleri

Tarnk

Funda

Sena

Ayse

Yagmur

Zehra

Sedat

Bugra

Cansu

Efe

16

12

12

Ozel egitim meslek
okulu III. kademe

Ozel egitim
uygulama okulu II.
kademe

Ozel egitim
anaokulu

Ozel egitim

uygulama okulu III.

kademe

Ozel egitim
anaokulu

Ozel egitim
uygulama okulu II.
kademe

Ozel egitim
uygulama okulu I.
kademe

Ozel egitim
uygulama okulu I.
kademe

Ozel egitim
anaokulu

Ozel egitim
uygulama okulu II.
kademe

Hafif Diizeyde Zihinsel

Yetersizlik

Orta-Agir Diizey Zihinsel
Yetersizlik-Hafif Diizey
Isitme Yetersizligi-Bedensel

Yetersizlik

Hafif-Orta Diizey Zihinsel

Yetersizlik

Orta-Agir Diizey Zihinsel

Yetersizlik

Zihinsel Yetersizlik ve
Otizm Spektrum Bozuklugu

Otizm Spektrum Bozuklugu

Orta-Agir Diizey Otizm
Spektrum Bozuklugu

Orta-Agir Otizm Spektrum

Bozuklugu

Orta-Agir Otizm Spektrum

Bozuklugu

Orta Diizey Zihinsel
Yetersizlik

9. Siif

7. Sinif

3-4 Yas

11. Simif

4 Yas

5. Sinif

1. Sinif

4, Simif

4.5-6 Yas

8. Sinif

Tablo 1 incelendiginde katilimcilarin; 6zel egitim uygulama okulu, 6zel egitim meslek
okulu ve 6zel egitim anaokulu olmak tzere ii¢ farkli okul tiiriinde; birinci, ikinci ve
tctincii kademe olmak iizere farkli kademelerde gorev yapan ikisi isitme engelliler ve
dokuzu zihin engelliler 6gretmeni olmak lizere 11 6gretmenden olustugu goriilmektedir.
Katilimcilarin yas ortalamasi; 33.54, mesleki deneyim siirelerinin ortalamasiysa 8.90

yudir. Katilmc1 olan 6gretmenlerin 6grencilerinin yas ve yetersizlik diizeylerinin de

cesitlilik gosterdigi gortilmektedir. Katilimcilarin siniflarindaki 6grencilerin 3-17 yas
araliginda oldugu ve farklh derecelerde zihinsel yetersizlik ve otizm spektrum bozuklugu
tanilarinin bulundugu gérilmektedir.
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Veri Toplama ve Analiz

Arastirmanin verileri yar1 yapilandirilmis gériisme formu aracilifiyla toplanmistir. Yari
yapilandirilmis goriisme formu; katihmecilar hakkinda demografik bilgilerin toplandigi
ve acik uclu sorularin bulundugu iki boéliimden olusmaktadir. Hazirlanan goriisme
sorularina iliskin nitel arastirma deneyimi bulunan bes alan uzmanindan goris
alinmistir. Uzman goriislerine gore sorular lizerinde cesitli diizenlemeler yapilmis ve bes
acik uglu sorunun yer aldig1 yari yapilandirilmis goriisme formuna son hali verilmistir.
Yasanan Covid-19 pandemisi nedeniyle hastaligin yayilimini azaltmak amaciyla var olan
kisitlamalar ve oOnlemler g6z oOnilinde bulundurularak, goériismeler 15.02.2021-
28.02.2021 tarihleri arasinda Skype tlizerinden goriintiilii olarak yapilmistir. Yapilan
goriismeler ses kayit cihazi araciligiyla kaydedilmistir. En kisa goriisme 12 dk 56 sn, en
uzun goriisme 37 dk 58 sn slirmiis, toplam 240 dk. 13 sn.lik ses kaydi yapilmistir. Ses
kayitlar1 yaziya aktarildiktan sonra igerik analizi teknigi kullanilarak veriler analiz
edilmistir. Icerik analizi; goriisme dékiimii, gozlem, goériintii ve ses kayitlarinin
sistematik olarak gergeklestirilen kodlama islemiyle verilerde bulunan oriintiilerin neler
oldugunu ve bu oriintileri analiz edilen iiriiniin ne siklikla igerdigini belirlemeyi
saglayan bir analiz teknigidir (Bloor ve Wood, 2006; Bogdan ve Biklen, 2007). Nitel
analiz stlirecinde kullanilan ¢esitli programlar araciligiyla veri analizinin islem
basamaklarindan olan kodlama ve depolama gibi asamalar daha hizli yapilabilir hale
gelebilmektedir (Miles & Huberman, 2015; Patton, 2014;). Bu arastirmada da yapilan
icerik analizi NVivo 10 programi yardimiyla yapilmistir. Nvivo 10 programina aktarilan
ses dokiimleri birinci yazar tarafindan kodlanmistir. Kodlamada 19 kod olusmustur. Kod
listesi olusturulduktan sonra kodlardaki binisiklik kontrol edilmis, kod sayis1 14 koda
indirgenmistir. Birinci ve ikinci yazar belirlenen kodlara iliskin giivenirlik calismalarini
gerceklestirerek tema ve alt temalar1 olusturmustur.

Gecerlik ve Giivenirlik

Alanyazinda nitel arastirmalarda gegerlik ve giivenirlik i¢in dikkat edilmesi dnerilen
diizenlemeler dogrultusunda bu c¢alismada su uygulamalar geceklestirilmistir; (a)
aragtirmanin etik agidan uygunluguna iliskin Sakarya Universitesi Etik Kurulu'ndan E-
61923333-050.99-29195 numarasi ile etik kurul belgesi alinmistir, (b) katiimcilarla
arastirmaya gonillii olarak katilim sagladiklarini gosteren, katilmcilarin haklarini ve
arastirmacilarin  katilimcilara karsi etik ylikiimliklerini belirten goniillii katilim
sozlesmeleri imzalanmistir, (b) katilimcilarin kisisel bilgileri gizli tutulmus, her bir
katilimciya birer takma isim verilmis ve ¢alismada bu takma isimler kullanilmistir, (c)
arastirma silireci detaylica aciklanmis ve bulgularin sunumunda birbiriyle celisen
bulgulara da yer verilmistir (d) yar1 yapilandirilmis goriisme sorularinin hazirlanmasi
stirecinde farkli uzman goriisleri alinmis ve bu goriisler calismaya yansitilmistir (e)
Miles ve Huberman'in (2015) giivenirlik formiilii kullanilarak kod ve kategoriler
karsilastirilmistir. Kodlar, temalar ve alt temalar karsilastirilarak olusan farkliliklar
tekrar gozden gecirilerek ortak fikir birligine varilmis veya degistirilmistir. Yapilan
hesaplamada kod ve kategorilerin giivenirligi %94 olarak belirlenmistir. Giivenirlik
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degerinin %70 ve Tlzerinde olmasi, yapilan kodlamanin giivenilir oldugunu
gostermektedir (Miles ve Huberman, 2015). Verilerin gecerlik ve giivenirligine iliskin
yapilan calismalar sonrasinda olusturulan tema ve alt temalar egitim
O0gretmenlerinin gorismelerdeki ifadelerinden dogrudan alinti yapilarak bulgular

boliimiinde sunulmustur.

ozel

3. BULGULAR

Bu boliimde, toplanan verilerden arastirma sorularina iliskin erisilen tema ve alt
temalara yer verilmistir. Verilerin analizi sonucunda erisilen tema ve alt temalar Sekil

1. de gosterildigi gibidir.
TEMALAR

R ) o  Ozel ]Egitim _Ozel Egitim
_ Ozel Egitim Yetersizlik Tiirii ve Ogretmenlerinin Ogretmenlerin
Ogretmenlerinin l?uz]eym_m Degerlendirme Degerlendirme
Degerlendirme Siiregleri Degerlendirme Siirecinde Isbirligi Konusunda Kendini
Etkinliklerindeki Rola Yaptig1 Paydaslar Gelistirme Hedefleri
Ogretim 6ncesi Ogretim Dénem sonu Degerlendirme )
performans etkinliklerinin degerlendirme siirecinde veri - Aile
belirleme degerlendirilmesi & kaydi
Rehabilitasyon
Gozlem b= {5 Ornekleri = merkezi
O0gretmenleri
i Ogretmen b Doktorlar
Goriigme Yapimi Araglar
Bakanlik
tarafindan
hazirlanan

araclar

Sekil 1. Tema ve Alt Temalar

Sekil 1 Incelendiginde erisilen temalarin su sekilde oldugu gériilmektedir; (a) 6zel
egitim Ogretmenlerinin degerlendirme siirecleri, (b) yetersizlik tirii ve diizeyinin
degerlendirme etkinliklerine etkisi, (c) ©6zel egitim Ogretmenlerinin degerlendirme
strecinde is birligi yaptig1 paydaslar, (d) 6zel egitim 6gretmenlerinin degerlendirme
konusunda kendilerini gelistirme hedefleri. izleyen boliimlerde her bir temaya iliskin
detayli bilgilere yer verilmistir.

Ozel Egitim Ogretmenlerinin Degerlendirme Siirecleri

Ozel egitim ogretmenlerinin degerlendirme siireclerine iliskin erisilen bulgular;
“Ogretim Oncesi performans belirleme”, “6gretim etkinliklerinin degerlendirilmesi”,
“donem sonu degerlendirme” ve “degerlendirme siirecinde veri kaydi” olmak iizere dort
alt tema altinda ele alinmistir.
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Ogretim Oncesi Performans Belirleme Asamasi

Ozel egitim o6gretmenlerinin degerlendirme siirecleri 6gretim oOncesi performans
belirleme ve BEP hazirlama asamasi ile baslamaktadir. BEP hazirlama siireciyle ilgili tiim
O0gretmenler Ogrencilerin gereksinimlerini kaba degerlendirme formlar1 araciligiyla
belirlediklerini ifade etmislerdir. Bununla birlikte baz1 6gretmenlerin (n=3) bu verileri
aile goriismesiyle destekledikleri ya da kaba degerlendirme formlarini uygulamadan
once aileden aldiklar1 veriler dogrultusunda kaba degerlendirme siirecini
yonlendirdikleri gorilmiistiir. Ogretim éncesi performans belirleme asamasinda
Ogretmenlerin kullandig1 degerlendirme yontemleri ve araglari Tablo 2’de sunulmustur.

Tablo 2

Ogretim Oncesi Performans Belirleme Amaci lle Kullanilan Degerlendirme Araglar

Kullanilan degerlendirme

. ) Degerlendirme araci f
yonteml
Kaba degerlendirme formu 11
Gozlem Kiiciik adimlar programi kontrol listesi 1
OCIDEP kontrol listesi 1
3
Goriisme -
1

Sedat Ogretmen performans belirleme amaciyla gerceklestirdigi etkinlikleri su ifadelerle
aciklamistir:

“..okulumuzda ilk tic hafta BEP hazirlama siireci ile geciyor. Okuldaki materyallerimizi
kullanarak, miimkiin oldugunca c¢ocugun diizeyini belirlemeye calisiyoruz. Aileye de
soruyoruz. Oncelikle sizin istediginiz, dgrenmesini istediginiz, mantik cercevesinde
yapabilecegini diistindiigiiniiz ama su an da sizin yaptiramadiginiz bir sey var mi diye.
Onceliklerim her zaman bunlar olacak diye kendimi ifade ediyorum. Hani mantikliysa
bende cocugun onu yapabilecegini diisiiniirsem ilk bunlardan bagsliyorum”

Necla Ogretmen de Sedat Ogretmen’in goriislerine benzer olarak su ifadeleri
kullanmistir:

“..Oncelikle MEB’in bizlere vermis oldugu kaba degerlendirme formunu uyguluyoruz
dgrencilere. Kaba degerlendirmenin uygulanmast kisa stirmiiyor. Biraz iki hafta stirtiyor.
Egitim ogretime basladigimiz haftadan itibaren stirekli bir test asamasindan gegiyor
cocuk. Her bilgiyi her kazanimi dogru cevaplari ve tutarli olan cevaplart alincaya kadar,
cocugu kaba degerlendirmeden geciriyoruz.”
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Sena Ogretmense, 6grencilerinin gereksinimlerini tam olarak belirleyebilmek icin cesitli
formlar araciligiyla veri topladiklarini ve ailelerin goriislerine yer verdiklerini su
ifadelerle belirtmistir:

“..Biz ilk basta dgrencilerimizin tabii ki BEP’lerini hazirliyyoruz ama BEP hazirlama
éncesinde ilk énce ailelerle birlikte biz gériisme formlari dolduruyoruz. .Yani ¢ocuklarla
alakali olarak BEP hazirlamadan d6nce. Hani neler yapip neler yapmadiklarini ¢iinkii
genellemede en biiyiik sitkinti oldugu icin ya da annelerine yapip ya da rehabilitasyon
6gretmenine yapip bize de yapmakta sikinti cektikleri icin ben kendimce bir degerlendirme
aliyorum... Kiiciik adimlar almistik. Kiiciik adimlar da okulumuzdaki otizm gruplarina
¢cok hitap etmedi. O yiizden de hem OCIDEP’den yararlanmaya calistik ya da karma bir sey
oldu bizim i¢in gecen sene BEP hazirlamada. Bu yiizden bu sene tekrar Milli Egitim’in, Ozel
Egitim Hizmetleri Genel Miidiirliigiintin hazirlamis oldugu kaba degerlendirme formunu
esas aldik”.

Ogretim Etkinliklerinin Degerlendirilmesi

Ogretim etkinliklerinin degerlendirilmesine iliskin bulgularda 6gretmenlerin informal
degerlendirme araglarindan; o6l¢lit bagimli 6lgme araci, kontrol listeleri (6r. MEB
formlari) ve is 6rnekleri (0r. yazili materyal, video kaydi vb.) kullandiklar: belirlenmistir.
Ogretim etkinliklerinin degerlendirilmesi amaciyla kullanilan degerlendirme araclari
Tablo 3’de sunulmustur.

Tablo 3

Ogretim Etkinliklerini Degerlendirmede Kullanilan Degerlendirme Araclari

Kullanilan degerlendirme araglari f
Olgiit bagimh 6l¢ii araci 3
Video-fotograf 2
Is ornekleri Sinif ¢calismalarindaki ciktilar 2
(calisma kagitlari)
Beceri analizi veri kayit formu 1
Ogretmen yapimi araclar Kontrol listesi 1
Bakanlik tarafindan hazirlanan 1
araclar
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Sena Ogretmen, 6gretim etkinliklerinin degerlendirilmesi asamasindaki calismalarini su
sekilde ifade etmistir:

“..OCIDEP’den de yaralaniyoruz, Kiiciik Adimlar’dan da yararlaniyoruz. Etkinliklerimizde
de aslinda hangisinden segtiysek onun lizerinden degerlendirme yapiyoruz. Bakiyoruz,
OCIDEP’e de bakiyoruz, iste digerine de bakiyoruz. Kendimizin hani yararlandigi,
Portage’dan da yararlaniyoruz. Bizim grubumuz 0-6 yas grubu oldugu i¢in hani hepsinden
yararlaniyoruz. Actkcast ben sectigim amaglardaki degerlendirmelerimi yaparken hem
Kiiciik Adimlar’a bakiyorum hem Portage’a.... Biz dzellikle 0-6 yas grubu daha ¢ok aileye
de hitap ettigimiz icin hani bunlar lizerindeki ev ¢calismalarini érnek vererek onlardan biz
video ¢cekimini istiyoruz. Tabii ki biz sinifta derslerimizde planladiktan sonra, yaptiktan
sonra kendimizce velilere de hani kisa kisa videolar ¢ekiyoruz. Dedik ‘Biz béyle béyle
basariya ulastik. Siz de evde bunlari bu sekilde destekleyebilirsiniz.’ diyoruz. Onlar da bize,
tabii ki onlarin yapabilecegi 6lciide, velilerin diizeyine uygun bir sekilde anlattiktan sonra
onlarin ¢ektigi videolar, iste resimler lizerinden biz de degerlendirmelerimizi yapiyoruz.”

Funda Ogretmen 6gretim etkinliklerinde kullandig1 araclary; “élciit bagiml élcii aract
hazirlayarak daha c¢ok becerilerde, kavramlarda kullanarak degerlendirme yapiyoruz”
ifadeleriyle aciklarken Tarik Ogretmen, is 6rnekleri aracihgiyla degerlendirme yaptigini
su sozlerle belirtmistir:

“.Bu BEP planlarinda égrenci bazindaki amaclar dogrultusunda hazirladigimiz
etkinliklerle degerlendirme yapiyoruz. Eger amag¢ okudugunu anlamaysa égrenciye bir
okuma pargasi hazirlyyoruz ve bu parcayla ilgili on tane soru var. Ben diyorum ki bu on
sorunun sekizinde dogru cevap verebilirse benim icin kafi veya on sorunun onuna da dogru
cevap vermesini istiyorum... Degerlendirmede bunlart da kullanabiliyoruz yine belli bir
6lciitiimiiz oluyor. Genellikle program bize materyali saglamiyor yani materyalleri
ogretmen kendisi yapmak durumunda kaliyor”

Bugra Ogretmen; MEB'’in program formatinin paralelinde gelistirdikleri degerlendirme
formlariyla 6gretimi degerlendirdiklerini su s6zlerle agiklamistir:

“..BEP’leri zaten BOP formatinda detayli hazirladigimiz icin onlarin hepsinin sonunda
bakanligin da yayinladigr degerlendirme formlar: var. Onlar iizerinden kayitlarini alip
onlara gére hani grafikler olusturuyoruz. Bakanligin yayinladigi kaynaklarda iste
programlar var. Orta-agir égrenciler icin otizm meslek okullari-uygulama okullart bunlar
icin yayinladigi kaynaklar var. Bunlar tizerinden olusturulan iste giinliik egitim planlari,
BOP’leri, BEP’leri hani olusturabilecegimiz él¢ctide buradan referans alip ona gére formlart
da onun tizerinden yapiyoruz.”

Dénem Sonu Degerlendirme

Doénem sonu degerlendirme i¢in 6zel egitim anaokulundaki 6gretmenler gelisim raporu
hazirladiklarini belirtirken, diger okullarda goérev yapan 6gretmenler MEB'in belirledigi
not cizelgesine cocugun performansini islediklerini, yonetmelik dahilinde olmasa da
aileler i¢in gelisim raporu hazirladiklarini ifade etmislerdir. Sena Ogretmen dénem sonu
degerlendirme amaciyla gergeklestirdigi etkinlikleri su climlelerle agiklamistir:
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“..Biz de gelisim raporu veriyoruz. Biz iki bakanliga bagh olarak ilerliyoruz. Hem okul
éncesine baghyiz hem de Ozel Egitim Hizmetlerine bagh oldugumuz igin iki yénetmelik de
bizi kapsiyor. O yiizden biz gelisim raporu veriyoruz. Gelisim raporunda da tabii ki o
gelisim alanlarina bizim BEP’lerimizde hangi amaclart almissak onlara uygun yazmaya
calistyoruz... “

Bugra Ogretmen de, bulundugu okul itibariyle gelisim raporu yazmak gibi bir
zorunluluklar1 olmadigini, ancak ailelere daha net bilgiler verebilmek adina hem not
verdiklerini hem de gelisim raporu hazirladiklarini su ifadelerle agiklamistir:

“..Dénem sonu degerlendirmeleri icin gelisim raporlari hazirliyoruz biz. Bakanlikta ¢ok
hani boyle sadece notlandirma cizelgesi hazirlamamiz gerektigi soylense de biz her
ihtimale karsi gelisim raporlart hazirliyoruz. Cocuk ne durumdaydi, ne duruma geldi gibi.
Ctinkii bizden sonra ¢ocuk belki kaydini alip gidecek ¢tinkii anlik degisiklik gosterebiliyor.”

Ayse Ogretmen, dénem sonunda karne notlarini nasil verdiklerine iliskin su ifadeleri
kullanmistir; “Dénem sonu degerlendirmelerimizi de élciit bagimli élgii araglarinin
sonuglarina gére karne notu olarak veriyoruz.” Déonem sonunda karne notlarini nasil
verdiklerine iliskin Funda Ogretmen su agiklamayi yaparken;

“..Ulasmak istedigimiz uzun dénemli amacimiz var ve kisa dénemli amaglarimiz var. Yan
tarafinda da puanlama var. O dersin uzun donemli amacini sene boyunca toplam 100
olacak sekilde béliiyoruz. Diyelim ki 10 tane amacimiz var, bir uzun dénemli amaca
verdigimiz 10 puan. Buradaki 10 puan da icerisindeki kisa dénemli amacglara béliiyoruz, bu
sekilde 100 lizerinden biitiin seneyi degerlendirmeye ¢calisiyoruz.”

Zehra Ogretmen su ifadeleri kullanmistir:

“.Okul olarak bizim belirli bir formatimiz var. Oncelikle not cizelgelerini yapmak
durumundayiz. Bakanligin béyle bir sistemi oldugu icin. Not cizelgelerini de su sekilde
yapiyoruz. Amaglarimiz belli, calistigimiz amaglar. Calistigimiz amaglari yiiz lizerinden
olciit vererek amaglarin kendi icinde kazanimlart kendi icinde puanlamalar yaparak,
kendimiz tabi bu puanlamalart yaparak, bir élgiit olusturuyoruz. Ogrencinin hangi
basamakta ne kadar yaptigini belirliyoruz. Buna gére bir puanlama veriyoruz. Puanlari E-
Okul’a aktariyoruz. Velinin de ayni sekilde anlamasi i¢in, ne denir ona... Performans
gelisimine taslak olarak hangi beceriyi kazandi, hangi beceride takildi, bir sonraki
donemde neyi ¢alisabiliriz? Bunlart anlayacagi, sézel ifadelerle veliye ayri bir gelisim
raporu sunuyoruz. Bu sekilde bir degerlendirmemiz oluyor.”

Degerlendirme Siirecinde Veri Kaydi

Ogretmenlerin tamami, goriismeler sirasinda degerlendirme siirecinde kullandiklar
araclari tanimlasa da sadece li¢ 6gretmen gerceklestirdikleri degerlendirme stirecindeki
veri kayit islemine iliskin goriislerini belirtmistir. Veri kayit islemine iliskin goris
belirten 6gretmenlerin ikisi veriyi kaydetme deneyimlerini aktarirken, bir 6gretmen
veriyi kaydi yapmamasimin gerekgelerini agiklamistir. Sena Ogretmen degerlendirme
verilerini deftere kaydettigini su sozlerle aciklamistir:
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“..Onlarin defterleri oluyor. Defterlerinden birlikte ilerliyoruz. Benim de defterim var bu
arada kendimce sinifta égrenciler icin tuttugum. Hem boyle hangi amaclart ¢calisiyoruz
hem de neler yapiyoruz, hem velilerin evde gérmesi, tekrar etmesi adina bir defterim var.”

Zehra Ogretmense degerlendirme sonugclarim nasil kaydettigini soyle belirtmistir:

“..Birinci deneme, diyelim ki dogru cevap verdi, tepki vermedi ya da bunlart belirli yere
isliyorum. Sonrasinda bunu tabi ki belirli bir siirecte, dgretim éncesinde, Ogretim
sonrasinda bunu zaman icinde tekrar tekrar yaparak performansinin nerden nereye
geldigine bakiyorum. Bu sekilde kararli bir seviyeye ulastiktan sonra égrendi diye ikna
olduysam, yeni bir kavrama, beceriye geciyorum.”

Cansu Ogretmen degerlendirme yapmanin zaman aldigimi bu nedenle &égrencinin
performansina iliskin verileri kayit etmede giicliik yasadigimi belirtmistir. Bu durumu;
“.yalniz belli aksakliklar yasanabiliyor. Haliyle su an bes tane 6grencimiz var, iste bu bes
tane dgrencinin degerlendirmesini almak bizler i¢in biraz zaman aliyor agik¢asi. Tiim
kazanimlar, el becerileri, soyutlar, duygusal beceriler, 6z bakim becerileri.. Genel
anlamiyla degerlendirmeye tabi tutmak bizim icin zaman aliyor.” ifadeleriyle dile
getirmis, detayl degerlendirme yapamadigini ve kayit altina alamadigini agiklamistir.

Yetersizlik Tirii ve Diizeyinin Degerlendirme Etkinliklerindeki Rolii

Erisilen bulgular, 6gretmenlerin 6gretimi planlama siireclerinin ve 6gretim siirecinde
yaptiklar1 degerlendirmelerin yetersizlik tiiriine gore farklilastigini gostermistir. Arag
seciminden daha ¢ok yoOnerge sunma, belirlenen olgiitlerin 6grencilerin gelisim
diizeylerine gore farkliik gosterdigi Ogretmenler tarafindan agiklanmistir. Funda
Ogretmen yetersizlik tiirii ve diizeyine gore degerlendirmenin farkhlastigini su sekilde
aciklamistir; “Ornegin cok hafif égrencimle agir bir égrencime uyguladigim degerlendirme
cok farkli. Birisinden géstermesini isteyebiliyorum, digerinden okumasini isteyebiliyorum.
Bu sekilde yetersizlik diizeyine gére degisiyor.” Tarik Ogretmen’in yetersizlik diizeyine
gore degerlendirmelerinin farklilastigina iliskin su ifadeleriyse soyledir;

“..Ogrencileri kendime gére siiflandirtyorum, o siniflamaya gére durumu iyi olan
égrenciyi zorluyorum. Olgiitii yiiksek tutarim ve bagimsiz bir sekilde gerceklestirmesini
isterim. Ona gére amaclar belirlerim ama bunun asagisindaki 6grencilerde gére élgtitiimii
diistirtiriim, égrencinin durumuna gére 6gretimimi gerceklestiririm. Durumu iyi olan
égrenciye ipucu vermekten kaginirim, kendisinin bulmasi igin yénlendiririm ama diger
dgrencilerime genellikle ipuglart ve yardimlart durumuna gére saglarim. Bu sekilde bir
degerlendirme siirecinden gecirmeye ¢alistyorum.”

Yagmur Ogretmen de Tarik Ogretmen’e benzer sekilde su ifadeleri kullanmigtir;

“..Karma bir sinif oldugu icin tek bir élcme yéntemini hepsine uygulamak imkansiz. Orta
diizey diye bahsettim ama benim sinifimda hafif diizey ¢cocuk da var mesela simdi ikisi
birbirinden farkl. O yiizden hepsine ayni élcme yéntemini kullanmam kesinlikle. Ifade edis
tarziniz bile ¢ok farkli oluyor. Yani yénerge veris seklimiz de ¢ok farkli oluyor.”

Bugra Ogretmense bu konudaki goriislerini su sozlerle aciklamistir;
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“..0grencim iictin basinda hani anlamli okumaya basladi. Dértten itibaren de daha béyle
nitelikli hani belki okudugunu anlayabilecek diizeyde okuma yapabildi. Bu sekilde oldugu
icin mesela orada béyle bir degerlendirme yapabiliyoruz. Olgme degerlendirme
yapabiliyoruz. Ama okuma yazmas! olmayan ogrencilerimiz icin de beceri analizlerimiz
var. Iste bu beceri analizi kapsaminda hangi asamaya geldik bunlari tek tek not aliyoruz.”

Ozel Egitim Ogretmenlerinin Degerlendirme Siirecinde Is Birligi Yaptig1 Paydagslar

Ogretmenlerin 6grencilerini degerlendirme siirecinde sikhikla is birligi yaptig
paydaslara Tablo 4.’de yer verilmistir.

Tablo 4

Ozel Egitim Ogretmenlerinin Isbirligi Yaptig1 Uzmanlar

Is birligi icerisinde bulunduklari paydaglar f
Aile 11
Rehabilitasyon merkezi 6gretmeni 7
Doktor 3

Tablo 4. Incelendiginde; 6gretmenlerin degerlendirme siireglerinde siklikla is birligi
yaptig1 paydaslarin; aileler, 6grencilerinin devam ettigi rehabilitasyon merkezindeki
ogretmenler ve doktorlar oldugu belirlenmistir. izleyen béliimde her bir paydasla
yapilan isbirlikleri konusunda katilimcilarin goriislerine ver verilmistir.

Aile ile is birliginin ¢cok énemli oldugunu vurgulayan Sena Ogretmen rehabilitasyon
merkezinde yapilan calismalari da takip ettigini su ifadeleriyle belirtmistir:

“..0 nedenle ¢alismalari yaparken dgrencilerimin hem rehabilitasyona gittigini,
rehabilitasyon merkezindeki calismalarda neler yapildigini, aileyle ev icerisinde ne olup
bittigini... Ben zaten veli toplantilarimi, aile toplantilarimi hep cocuklarla ve ailelerle
birlikte yapmaya dikkat diyorum ki ¢ocuklart ve aileleri birlikte gézlemliyorum aslinda.
Oradaki aksakliklar, eksiklikler nedir, ne olmali veya ne kadar daha gelistirilebilir? lyiyse
bile ne kadar daha gelistirilebilir? Bunlart agikcast gézlemliyorum ve bunlara dnem
veriyorum. Benim i¢in aile cok 6nemli her anlamda yani.”

Bugra Ogretmen is birligi yaptig1 paydaslari ve siireci su sézlerle agiklamistir:

“..Rehabilitasyon merkezindeki ogretmenlerle baglantilarimiz hani baglanti kuruyoruz.
Gerektiginde onlar bizimle kurabiliyorlar. Gerektiginde biz onlarla kuruyoruz. Cocugun
durumlariyla ilgili mesela ézellikle ben ara tatilden ya da iste yaz tatili sonrast daha yogun
bir sekilde iletisim kurmaya ¢alistyorum ciinkii cocugun en yogun iste gérmedigimiz ya da
ne kadar gelistigini bilmedigimiz zaman dilimi. Neler yapabiliyor? Neler yapabilir?
Oncesinde gelisim raporunu mutlaka onlara da gésterilmesi gerektigini ailelere iletiyoruz
zaten.”
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Tarik Ogretmen, aile ve 6grencilerinin devam ettigi rehabilitasyon merkezindeki
O6gretmenleriyle kurdugu isbirliklerini su sozlerle agiklamistir;

“..Iki yildir o rehabilitasyona gidiyorlarmis. Neler calistiklarini, ne durumda olduklarini,
nereden baslayabilecegim konusunda bilgiler aldim. Aileden de gerekli bilgileri aldim. Bu
cocuklar rehabilitasyon merkezine gittigi icin aileden ve rehabilitasyondaki
dgretmenlerden bilgi alabiliriz. Bu sene bunu ¢ok daha fazla kullandik. Ogretmenlerle
neler calistigini konustuk, baktim dgretmenler énde gidiyor veya ben énde gidiyorum,
onlarla denge olusturabilmek icin irtibata gectik. Ogrencilerim hafif diizeyde yetiskin zihin
yetersizligi olan 6grenciler oldugu icin rehabilitasyon merkezine gider ya da okula gelirler
hocam. O yiizden goriistiigiimiiz kisiler aileler veya rehabilitasyon personeli oluyor.”

Funda Ogretmen diger katihmcilara paralel olarak o6grencilerinin rehabilitasyon
merkezindeki 6gretmenleriyle kurdugu is birligini su sekilde agiklamistir;

“..Rehabilitasyon merkeziyle ilgili 6grencilerimizin tuttuklar: bir defter oluyor. Ara sira
onlara géz atarak ilerleyislerini takip edebiliyoruz. Bazen o dgretmenler de veli ile
gonderimlerde bulunuyorlar, hangi amacla ilerliyor bize hangisini tavsiye eder diye. Bu
sekilde is birligi kurdugumuz égretmenlerimiz de oluyor. Ojretmenlerle ayni amaci isleyip
birbirimize génderdigimiz kiiciik notlarla iletisim kurmaya calistyoruz.”

Ayrica iki 6gretmen aym sinifta birlikte calistiklar1 partner 6gretmen arkadaslariyla is
birligi icerisinde bulunduklarini belirtmislerdir. Zehra Ogretmen bu konu su ifadeleri
kullanmistir;

“..Degerlendirme stirecinde dedigim gibi degerlendirmenin objektif olabilmesi icin
giivenilir olabilmesi icin daha dogrusu, farkl kisilere, farkli ortamlarda, farkli zamanlarda
ayni tepkiyi veriyor olmasi lazim. Bu anlamda partnerimizle calismamiz bizim igin biiytik
bir avantaj”

Yagmur Ogretmense, simifim paylastifi parner oégretmenle yaptifi is birligini su
cumlelerle aciklamistir; “okul éncesi diizeyi oldugu icin bir de benim sansima okul éncesi
6gretmeninin olmasi beraber giizel bir dederlendirme yapabildik aramizda. Okul dncesi
égretmeninin bu acgidan katkist bana ¢ok iyi oldu.” Katilimclar siklikla aile ve
rehabilitasyon merkezindeki 6gretmenlerle is birligi yaptiklarini, gereken durumlarda
da 6grencilerinin doktorlariyla is birligi icerisinde bulunabildiklerini ifade etmislerdir.
Bugra Ogretmen bu konudaki goriislerini su sozlerle agiklamistir;

“..Ama bir 6grencimizin mesela ¢ocuk psikiyatriyla gériismelerimiz olabiliyor ya da iste
cocugun swiftaki durumlariyla ilgili iste takip ettikleri o west sendromundan
bahsetmistim. Onun ndbetleri oluyor. Sik stk nébetleri mesela giinde 20 ve 40 nébet
gecirebiliyor. Yani kiictiklii biiyiiklii...Simdi mesela bu doktor icin en dnemli veri hani ne
kadar gecirdi ne kadar siireli gecirdi? Bir form hazirlamistim ben mesela yedi gtin 24 saat
formatinda. Aileye de biraktim, sinifta da mevcuttu. Iste cocugun gecirdigi zaman, 10’ar
dakikalik araliklarla olusturdum. Iste cocugun nébet gecirdigi zaman dilimi. ‘Saat 08.10’da
lic dakika nobet gecirdi’ gibi. Bu gsekilde formlari doldurup doktoruna géndermistim
mesela.”
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Zehra Ogretmen’in doktorlarla yaptigi isbirliklerine iliskin goriisleriyse su sekildedir;

“..doktorlar da su sekilde, tanilama siirecinde bir iist kurula giderken bizden goriislerimizi
istiyorlar bir kapali zarf icinde. Biz tabi gériismiiyoruz ama bir evrak, yazili bir aragla
iletisime ge¢mis oluyoruz aslinda, fikirlerimizi almig oluyorlar.”

Yagmur Ogretmen de doktorlarla is birligi konusunda, Zehra ve Bugra Ogretmen’in
gorislerine benzer olarak su agiklamalar1 yapmistir;

“..Tabii ki doktorlarin uzmanlik alani zeka testini yapmak, zeka skalasini gostermek. Ama
égrenci gidiyor doktordan ¢ekindigi icin konusmuyor, cevap vermiyor. Bu ytizden de ¢ocuk
yanlis raporlandiriliyor, yanlis bir sekilde egitsel raporu da yanlis oluyor ¢ocugun. Bu
ylizden doktorlarla bu sekilde bir is birliginde bulundum. Defterlerini gétiirerek, okulda
yaptigim calismalari géstererek cocuklarin raporlarinin degistirilmesi icin daha dncesinde
doktorlarla ig birliginde bulundum.”

Bir diger bulgu, katilimc1 6gretmenlerin dil konusma uzmanlari, fizyoterapist gibi 6zel
egitim alaminda hizmet veren uzmanlarla is birliklerinin olmamasidir. Ogretmenler,
calistiklar1 6grencilerinin dil konusma uzman ya da fizyoterapi uzmanindan destek
almamasi nedeniyle is birliklerinin olmadigim belirtmislerdir. Ayse Ogretmen “Onun
disinda zaten, doktor, dil terapisti gibi hani su zamanda benim karsima hi¢ ¢ikmadi,
rehabilitasyon ve aile disinda.” ifadesiyle bu durumu agiklamistir. Necla Ogretmen “Onun
disinda; doktor, terapist bunlar c¢ok bize ulasmayan seyler, alanlar. (iinkii farklh
mercilerde, farkll alanlarda isleyisteler” sozleriyle is birligi yapilmamasinin gerekgelerine
iliskin goriislerini belirtmistir. Zehra Ogretmen de, dil konugsma uzmaniyla is birligi
icerisinde olmamasin su ifadelerle aciklamistir: “dil konusma terapistine giden 6grencim
olmad:. Olsaydi da iletisime gecmek isterdim agikcasi.”

Ogretmenlerin Degerlendirme Konusunda Kendini Gelistirme Hedefleri

Ogretmenlere ozel egitimde degerlendirme alaninda kendilerini gelistirme konusunda
neler disiindiikleri soruldugunda, 6gretmenlerden yedisi degerlendirme konusunda
giincel bilgileri edinmek istediklerini ifade ederken dort 6gretmen degerlendirme
alaninda kendilerini gelistirme konusunda bir fikirlerinin olmadigini belirtmistir. Tarik
Ogretmen’in bu konudaki diisiinceleri soyledir;

“..Hocam mesela dgrencinin akademik c¢alismalart ile ilgili degerlendirme dlclitlerine
ozellikle beceri kavramla ilgili degerlendirme araglarini, yeni yéntem teknikler varsa
dgrenmek isterim hocam. Olciit bagiml testleri eskiden cok kullaniyorduk ama yeni yeni
6lcme araclari ¢ikti. Ben onlarla ilgili yeni gériisler, fikirler almak isterim”

Necla Ogretmen, rehber o6gretmenlerin kullandifi degerlendirme araglarim
kullanabilecek sekilde kendini gelistirmek istedigini belirtmistir;

“..PDR’cilerin uyguladiklarinin bircogunu biz de yapabiliriz diye diisiintiyorum. Belki onlar
kadar yetkin olmayabiliriz ama egitimlerle yapilabilir diye diisiiniiyorum. Ben bir
PDR’cinin yapabilecegi bircok degerlendirme ve 6lcme aracini kullanmak isterim yani.”

Zehra Ogretmense ozel egitimde degerlendirmeye iliskin kendini gelistirmek istegi
alanlar hakkinda su ifadeleri kullanmistir;
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“..Mesela bir grafik analizi gibi, veri kaydi gibi, bu tarz konularda liniversitede
égrendigimiz sekliyle kaliyor hani grafige aktarma, bu tarz seyleri ¢ok fazla yapmiyoruz
dogrusu. Bu konularda ekstra ¢calismalar yapmak isterim”.

Funda Ogretmense bu konuda goriis belirten diger 6gretmenlerden farkli olarak
degerlendirmede ileri teknolojileri kullanabilmek istedigini ifade etmistir;

“..degerlendirme seklinde de yazilimlar olsa bu yazilimlari kullanmak isterdim acikgasi.
Mesela kavramlar tizerinde olabilir ¢iinkii sinif ortaminda ¢ok fazla materyalimiz olmuyor.
Ozel egitime dair basinda égretimin oldugu sonunda degerlendirme ne oldu yazilimlar cok
da miimkiin olmuyor. Yazilim yapmak ve kullanmak isterdim”

4. SONUC, TARTISMA VE ONERILER

Bu arastirmada farkli yas grubu ve farkl yetersizlikler gosteren 6grencilerin bulundugu
okullarda gorev yapan 6zel egitim 68retmenlerinin degerlendirme siireclerine iliskin
deneyimlerinin belirlenmesi hedeflenmistir. Erisilen bulgular doért ana tema altinda
sunulmustur. Ogretmenlerin degerlendirme siireclerine iligkin erisilen bulgulara
bakildiginda; BEP icin performans belirleme, 6gretim sirasinda degerlendirme ve donem
sonu degerlendirmeleri acisindan uygulamalarin ve kullandiklarn degerlendirme
tekniklerinin, 6grenci grubunun 6zelliklerine gore degisse de gozlem, aile goriismesi ve
is orneklerinin 6gretmenler tarafindan sikhikla kullanildigi belirlenmigtir. Ozel egitim
Ogretmenlerin formal degerlendirme yontemlerinden ¢ok, 6grencileri kendi icerisinde
degerlendiren informal teknikleri tercih ettikleri goérilmistir. Ozel egitim
O0gretmenlerinin bireysel farkliligi olan 6grencilerin gereksinimini belirleme ve
gelisimini takip etmede ¢ogunlukla informal degerlendirmeyi tercih ettikleri alan yazin
tarafindan desteklemektedir (Aksoy ve Topuz, 2019; Gillies, 2014; Kargin, 2007; Sola-
Ozgiic, 2019; Ruble, McGrew, Wong ve Missall, 2018)

Degerlendirme araci olarak kaba degerlendirme formunun katilimci tim 6zel egitim
ogretmenleri tarafindan kullanildigi gorilmektedir. Ozel egitim anaokulunda gérev
yapan 6gretmenler farkl programlarin (portage, kiiciik adimlar, MEB okul6ncesi gelisim
formu, vb.) formlarim1 kullandiklarim belirtseler de katilimci 6gretmenlerin kaba
degerlendirme formu ve kendi gelistirdikleri veri kayit formlar1 disinda degerlendirme
araclarim ¢esitlendirmedikleri belirlenmistir. Ozel egitimde farkh degerlendirme
aracglarinin birlikte kullanilmasinin 6nemi vurgulanirken (Aksoy ve Topuz, 2019;
Avcioglu, 2015; McMillian, 2000; Sola-Ozgii¢, 2019) 6gretmenlerin islevsel analiz formu,
sosyal becerileri degerlendirme o6lcegi (Akgcamete ve Avcioglu, 2005), sosyal beceri
kontrol listesi (Colak, 2007), Ankara Gelisim Tarama Envanteri-AGTE (Sezgin, Erol ve
Savasir, 1993) gibi araglarla degerlendirmede kullanilan araglarin ¢esitlendirmedikleri
gorulmektedir. Kullanilan degerlendirme araglarinin c¢esitlendirilmesi elde edilen
bilginin daha giivenilir ve detayli olmasi agisindan 6nemli oldugu disiinildiigiinde
o0gretmenlere farkli degerlendirme araclarin kullanimi tesvik edilebilir. Bunun yaninda
gelistirilen yeni degerlendirme araglarinin kullanimi konusunda egitimler verilebilir.
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Ogretim etkinliklerinin degerlendirilmesinde 6zel gereksinimli 6grencilerin yas
diizeylerine gore kullanilan degerlendirme araclarinin farkhlastigi goriilmektedir. Ozel
egitim anaokulunda gérev yapan 6gretmenler; OCIDEP, Okul Oncesi Gelisim Formu,
Portage Gelisim Envanteri gibi farkli aracglarla degerlendirmeler yaptiklarini
belirtmislerdir. Meslek okulu ve egitim uygulama okulu II. Kademedeki 6gretmenlerin is
ornekleri ile degerlendirmelerini yaptiklar1 belirlenmistir. Bunun yaninda MEB
tarafindan gelistirilen formlarin ve kendi gelistirdikleri formlarin da oldugu 6gretmenler
tarafindan ifade edilmistir. Erisilen bulgular, 6gretmenlerin alanyazinda egitsel
degerlendirme siirecinde farkl araglarin bir arada kullanilmasina iliskin 6énerilere (MEB,
2018b) uygun olarak degerlendirmelerini yaptiklari seklinde yorumlanabilir.

Ogretmenler, dénem sonu degerlendirme icin e-okul sistemine islenmesi amaciyla
kazandirilan beceri ve kavramlarin puanlanarak notlandirdiklarini belirtmislerdir. Bu
bulgu, katihmcilarin gerceklestirdigi egitsel degerlendirme siireclerinin Ozel Egitim
Hizmetleri yonetmeliginin (2018) yedinci béliimiinde, 6grenci basarisini degerlendirme
bashigl altinda yer verilen 38. maddeye uygun bir sekilde yapildigini1 gostermektedir.
Ozel egitim anaokulunda gérev yapan 6gretmenler, performans gelisim raporlarini
yazdiklarini ve bunun zorunlu oldugunu belirtmislerdir. Ozel Egitim Uygulama Okulu II
kademede bulunan bir 6gretmen 6grenci notlarinin yaninda zorunlu olmasa da
performans gelisim raporu yazdiklarini belirtmistir. Bu ifadenin aksine Ozel Egitim
Hizmetleri Yonetmeliginde (2018); 6zel egitim programlarinin uygulandigl okullarda
karneyle birlikte bireysel gelisim raporunun da dénem sonunda verilecegi belirtilmistir.
Bu bulgu katilimcinin basar1 degerlendirmesi konusunda yénetmelige iliskin bilgisinin
sinirli oldugunu gostermektedir.

Arastirmanin 6nemli bulgularindan biri katiimci 6gretmenlere ti¢ farkli asamadaki
degerlendirme etkinlikleri konusunda deneyimlerini paylasmalari istendiginde yalnizca
lic 6gretmenin veri kaydi konusunda goriis belirtmesidir. iki 6gretmen verileri kayit
ettigini paylasimlarinda 6rneklendirirken, bir 6gretmen veri kaydinin 6nemli oldugunu
ama sinif etkinlikleri esnasinda bunu basaramadigini ifade etmistir. Diger yedi 6gretmen
veri kaydi konusuna deginmemislerdir. Bu durum degerlendirme verilerinin kayit
edilmesinin ve saklanmasinin uygulamada gerceklestirilmedigini gostermektedir.
Nitekim 6gretmenlerin BEP gelistirme amacgh kullandiklar1 degerlendirme araclari
soruldugunda, 6grencilere ait verileri 6nceki kayitlardan elde ettigini belirten 6gretmen
olmamistir. Bir 6gretmen (Efe) 6nceki 6gretmeninden bilgi aldigini belirtmistir. Verilerin
kayit edilmesi, 6grencinin 6gretimi yapilan konudaki basarisini net bir sekilde ortaya
koydugu gibi 6grencinin sonraki yillardaki egitim hayati icin de 6nem arz etmektedir. Bu
nedenle 6gretmenlerin verileri kayit etmesi icin teknoloji destekli uygulamalara yer
verilmesi dolayisiyla ders siiresinin ve degerlendirme etkinliklerine ayrilan siirenin
Ogretmenler agisindan daha verimli kullanilmasini saglayabilir (Mandula vd., 2016).

Yetersizlik tiirtine gore kullanilan degerlendirme yontemleri ve aracglarinin degisip
degismedigi katilimci 6gretmenlere soruldugunda oOgretmenlerin biiyiik bir kismi
araclarin degismedigini ancak araglari kullanilirken sunduklar1 yardim diizeyinde ve
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belirledikleri olciitte farkliliklar oldugunu ifade etmislerdir. Bu durumun, katiimci
O0gretmenlerin zihin yetersizligi ve otizm spektrum bozuklugu olan 6grencilere egitim
vermeleri, gorme yetersizligi, isitme yetersizligi olan 6grencilerinin bulunmamasindan
kaynaklandigi diisiiniilmektedir. Bu sebeple 6gretmenlerin degerlendirme araclarinin
farklilasmasindan ziyade kullanilan degerlendirme yontem ve araglarinda uyarlama
yapmaya1 tercih ettiklerini s6ylenebilir. Notlandirma uyarlamalar: (grading adaptations)
olarak alan yazinda (Jung ve Guskey, 2007; Silva, Munk ve Bursuck, 2005) genel egitim
ortamlarinda egitim alan 6zel gereksinimli 6grenciler icin kullanilan uygulamanin 6zel
egitim okullarinda da 68retmenler tarafindan kullanildigi gériilmektedir. Notlandirma
uyarlamalar1 bashgl altinda, 6grenmelerin; (a) ©68renme sonucu ortaya cikan
iriin/performans, (b) 0Ogrenme stireci ve (c) Ogrencinin gelisim alanlarinda
degerlendirildigi belirtilmektedir (Jung ve Guskey, 2007). Bu c¢alismada da katilimci
O0gretmenlerin Ogrencideki Ogrenmeleri bu olciitler dogrultusunda bireysel bazda
gerceklestirdikleri goriilmektedir.

Ozel egitim o6gretmenlerinin 6grencilerini degerlendirirken is birligi icerisinde
bulundugu paydaslara bakildiginda tiim O6gretmenlerin aile yanitini verdigi
gorilmektedir. Yedi Ogretmenin destek egitim hizmeti aldig1 rehabilitasyon
merkezindeki 6gretmeniyle iletisimde oldugu belirlenmistir. Amerikan Ulusal Ogretmen
Birligi Egitimde Degerlendirme Konseyi'nin (1990) standartlarinda degerlendirme
sonuclarinin aile ve is birligi icinde bulunulan uzmanlarla paylasimi konusunda
O6gretmenlerin yetkin olmasi gerektigi vurgusuna paralel olarak 6gretmenlerin aileler ve
destek egitim aldiklar1 6gretmenlerle iletisimde olduklar1 goériilmektedir. Bununla
birlikte, 6gretim siiresince etkilesime girme, bilgi alisverisi yapma gibi eylemlerin is
birligi taniminm tam olarak karsilamadigini séylemek miimkiindiir. Ozel egitimde is
birligi, 6zel gereksinimli bireylerin kendilerini gelistirmeleri icin genel egitim ve 6zel
egitim 6gretmenleri, destek hizmetleri saglayan birim ve uzmanlar, aileler ve bireyin
kendisinin birlikte yer aldiklar etkilesimsel siire¢ olarak tanimlanmakta, siirece katilan
herkesin bireyin gereksinimlerini tanimlamak ve bireyin kendini gerceklestirmesi i¢in
planlama, uygulama, degerlendirme ve izleme ¢alismalarini yiiriitmesi, uzman olduklari
alanda bilgilerini paylasmas1 boylece bilgi cesitliliginin saglanmasi seklinde
aciklanmaktadir (Aldridge, 2015; Dettmer vd., 2013). Bu tanim dogrultusunda katilimci
o6gretmenlerin ifadelerinde 6zellikle destek egitim aldiklari rehabilitasyon merkezindeki
ogretmenlerle iletisim kurduklar1 ancak is birliginin gerceklesmedigini sdyleyebiliriz.
Ogrencilerin basarilarinin  giiclii bir is birligiyle saglanabilecegi belirtilmektedir
(Dettmer vd., 2013). Arastirmamin bu bulgusu dogrultusunda, 6zel egitim
O0gretmenlerinin is birligi yapmalar1 icin 6gretmen yeterliliklerinin gelistirilmesi ve
paydaglar ile is birligi yapma konusunda 6gretmenleri destekleyen calismalarin
(paydaslarla bilgi paylasimi yapilacak teknolojik uygulamalar, paydaslarin 6zel egitim
O0gretmeniyle is birligi yapmasi icin bazi diizenlemeler, vb.) gerceklestirilmesi
oOnerilebilir.

Katilmecr  6gretmenlerden  birkaginin  (n=3) 06zel gereksinimli  bireylerin
degerlendirilmesinde doktor ile iletisim icerisinde oldugu, ancak bu iletisimin de
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dogrudan bir etkilesim icerisinde olmadig1 belirlenmistir. Bununla birlikte fizyoterapist
ve dil ve konusma terapistleriyle 11 katilimci 6gretmenin hicbir is birliginin olmadigi
tespit edilmistir. Bu durumun 6grencilerin dil ve konusma terapisti, fizyoterapist gibi
uzmanlardan destek almamalarindan kaynaklandig1 gériilmektedir. Bu bulguyu Togram,
Glneri ve Yanat-Van-Zonderen'in (2020) Tiirkiye’de dil konusma terapistlerinin
deneyimlerini konusunda yaptiklar1 c¢alismadaki; tilkemizdeki dil ve konusma
terapistlerinin sayisinin yeterli diizeyde olmadig1 bulgusuyla benzerlik géstermektedir.

Dordiincii ana tema olarak katilimci 6gretmenlere degerlendirme konusunda kendilerini
gelistirmek istedikleri konular olup olmadigi soruldugunda, l¢ Ogretmen mezun
olduktan sonra gelistirilen testler ve grafik analizi konularinda kendilerini gelistirmek
istediklerini belirtmistir. Bes katilimci 6gretmen degerlendirme konusunda kendilerini
gelistirme konusunda bir fikirlerinin olmadigini belirtmis, li¢ 6gretmense goriismeciye
kendine fikir vermesini istemistir. Degerlendirme hem 6zel egitim hem de gelen egitim
alaninda calisan 6gretmenlerin mesleki yeterlikleri icin oldukc¢a 6nemli bir bilesen
olmasina (Mat-Rabi ve Zulkefli 2018; MEB, 2017) ragmen erisilen bulgular
O6gretmenlerin degerlendirme konusundaki gereksinimlerine iliskin farkindaliklarinin
siirli olabilecegini diigiindiirmiistiir. Ozel egitim 6gretmenlerinin egitsel degerlendirme
alanindaki performanslarinin ve gereksinimlerine iliskin farkindaliklarinin arttirilmasi
icin MEB’in 6zel egitim 6gretmenlerine calistiklar1 okul kademesine uygun olarak formal
ve informal testlerin kullanimiyla ilgili hizmet i¢i egitimler vermesi onerilebilir.

Bu ¢alismada, farkli yasta ve gereksinimleri farklilik gosteren dgrencilere egitim veren
0zel egitim oOgretmenlerinin degerlendirme deneyimleri belirlenmistir. Bulgular 6zel
egitim Ogretmenlerinin egitim slrecinde yapmalar1 gereken degerlendirme
basamaklarini gerceklestirdiklerini gostermektedir. Ancak veriler detayli incelendiginde
katilimc1 6gretmenlerin degerlendirme araglarini ¢esitlendirme, veri kaydetme, verileri
saklama, degerlendirme sirasinda is birligi noktasinda smirli kaldiklarini
gostermektedir. Bu ¢alismanin sonucundan yola ¢ikarak 6zel egitim 6gretmenlerinin
Ogrencilerini degerlendirme etkinliklerini belirlemek amaciyla uygulamali, gozleme
dayali ¢alismalar desenlenebilir, uygulamada karsilasilan sorunlar1 ¢ézmek amaciyla
aragtirmalar planlanabilir. Ozel egitim o6gretmenlerinin degerlendirme konusunda
yeterliliklerinin incelenmesi amaciyla 6lgek gelistirilebilir, degerlendirme konusunda
ozel egitim ogretmenlerinin ihtiyaclar1 analiz edilebilir. Ozel egitim 6gretmenlerine
belirli araliklarla mezuniyetleri sonrasinda gelistirilmis, giincel degerlendirme
araglarinin egitimi hizmet i¢i egitimlerle verilebilir. Ogretmenlerin veri kaydi yapmasi
icin pratik uygulamalar (mobil uygulamalar) gelistirilebilir ve uygulamalar1 kullanmalari
icin tesvik edilebilir. Ogrencilerin performanslarinin degerlendirildigi, kayit tutan egitim
yazilimlar gelistirilebilir.
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