KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 23, Say1 2, Agustos, 2022

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

The Effect of School Principals’ Visionary Leadership Behavior on

School Climate

Ilker Aydogan
Orkun Osman Bilgivar

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.1011810

Received:  19.10.2021
Revised: 26.07.2022
Accepted:  25.08.2022

Keywords:

Visionary Leadership,
School Climate,
Principal,

Teacher

The aim of the research is to determine the effect of the visionary leadership behaviors
of school principals on the school climate. The research is in relational screening
model. The research population consists of teachers working in public schools in
Istanbul Gaziosmanpaga district. In the 2020-2021 academic year, data were collected
online from 342 teachers. Mean and standard deviation, t-test and regression tests were
used for item analysis with the data obtained from the studies. The visionary
leadership behaviors of school principals perceived by teachers were measured with
the "Visionary Leadership Scale" developed by Cinar and Kaban (2012), and the school
climate with the "School Climate Scale" translated into Turkish by Yiiner (2018), and a
positive and high-level relationship was found between them. It is included in the
study that school principals' visionary leadership behaviors are at a high level and
teachers' perception of school climate is at a high level. It has been revealed that the
visionary leader behaviors of school principals significantly predict and positively
affect the school climate.
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Aragtirmanin amaci, okul miidiirlerinin sahip oldugu vizyoner liderlik davranislarinin okul
iklimine etkisini belirlemektir. Arastirma iligkisel tarama modelindendir. Aragtirma
evrenini Istanbul Gaziosmanpasa ilgesinde kamu okullarinda gorev yapan dgretmenler
olusturmaktadir. 2020-2021 egitim 6gretim yili igerisinde 342 dgretmenden online olarak
veri toplanilmistir. Arastirmalardan elde edilen veriler ile madde analizi i¢in ortalama ve
standart sapma, t-testi ve regresyon testleri kullanilmistir. Okul miidiirlerinin 6gretmenler
tarafindan algilanan vizyoner liderlik davramglari Cinar ve Kaban (2012) tarafindan
gelistirilen “Vizyoner Liderlik Olgegi” ile okul iklimi ise Yiiner (2018) tarafindan Tiirkceye
cevrilen “Okul iklimi Olgegi” ile dlciilmiis aralarinda pozitif yonde ve yiiksek diizeyde
iliski tespit edilmistir. Okul miidiirlerinin vizyoner liderlik davrarnislarinin yiiksek diizeyde
oldugu ve 6gretmenlerin okul iklimi algisimin da yiiksek diizeyde oldugu calismada yer
almaktadir. Okul miidiirlerinin vizyoner lider davramglarinin okul iklimini anlamh bir
sekilde yordadig1 ve pozitif yonde etkiledigi ortaya konmustur.
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Giris

Okul yonetiminde hedeflerin gerceklestirilmesinde vizyoner liderlik ©nemli bir yer
tutmaktadir. Bu baglamda okulun amagclarinin ve bu amaglara ulastiracak c¢alisanlarin yonetilmesinde
yliksek motivasyonun, okula baghligin, okulun egitim ¢iktilarini gerceklestirme anlayisinin var olmasi
tim paydaslarin olumlu bir sekilde etkilemektedir (Uygun ve Bulut, 2019). Okul igerisindeki
siireclerde demokratik uygulamalara yer verme, fikir alisverisinde bulunarak saglikli bir iletisim
kurma, etkili bir egitim-Ogretim stireci olusturma da liderin sahip oldugu vizyonu ifade eden
gostergelerdendir (Celik, 2012). Bu sebeplerle basarili bir okul yonetim siireci olusturabilmesinde
yoneticilerin anlayis bigimleri, bakis agilari, deger verdikleri olgular, ongorii sahibi ve vizyon
anlayisina sahip olmalar1 6nem arz etmektedir. Okullarin akademik siireclerinin basariya ulasip
ulasmamasinda yoneticilerin rolleri etkili olmaktadir. Liderlerin kendini gelistirmeye yonelik
calismalariin olmasi, kurum personeli ile de bu vizyonu paylasmasi basartyr kurumsal olarak

yakalayabilmelerini de saglayacaktir.

Vizyoner lider hayal diinyasinda yasamayan aksine bulundugu gercekligin farkinda olan ve
bu duruma gore gelecek ile ilgili planlar yapabilen kimsedir (Sashkin ve Rosenbah, 2005). Kotter’e
(1999) gore ise vizyoner liderler vizyonu olusturan ve aktaran kisi olmakla birlikte vizyonu
gergeklestirmeye giden yolda ¢ikan olumsuz durumlar1 ¢ozebilen kimselerdir. Vizyoner liderlik ile
ilgili olarak degisim, uygun amagclar ve calisanlarin orgiit vizyonuna yonlendirilmesi olmak {izere 3
temel unsur vardir. Orgiitlerin degisimlere ayak uydurabilmesi ve uyum saglayabilmesi agisindan
vizyon oOnemlidir. Vizyoner liderlik davramnislarina sahip olan liderler orgiitte veya gevresinde
meydana gelen olaylar1 farkli bakis acilariyla degerlendirilebilmektedir (Tekin ve Ehtiyar, 2011).
Gelisimin ve yeniliklere ac¢ik olmanin Onemli olduguna inanmaktadirlar ve bu yénde davranis
gosterirmektedrler. Orgiit igerisinde meydana gelen olumsuzluklar onlari ilerlemeden mahrum
birakamaz ve aksine vizyonu yerine getirmek icin meslektaslariyla paylasabilecekleri odak noktalar:
olustururlar (White, 2006). Vizyoner liderler giiniin kosullarina takilip kalmadan 6rgiit icin faydali
olabilecek iyilestirmelerin siki birer takipgisidirler. Vizyoner liderlik “Vizyoner Diislince”, “Eylem
Odakli Olma”, Gelecegin Resmi” ve “Degisikliklere Ag¢ik Olma” olmak tiizere 4 alt boyut ile

agiklanmaktadir. (Cinar ve Kaban, 2012). Bu alt boyutlar asagida aciklanmaistir:

Vizyoner Diiglince: Vizyoner lider orgiitiin vizyonunu caliganlarin net bir sekilde anlayacag:
tarzda paylagmalidir. Orgiit, olumsuz durumlarla karsi karsiya kaldiginda vizyonu gerceklestirebilme

giiciine sahip olmalidir (Robbins, 2000, s. 245).

Eylem Odakli Olma: Vizyoner lider ¢alisanlarin orgiit ¢iktilarina katkisini arttirmak igin orgiit
vizyonunu, yetki ve sorumlulugunu paylasir. Bu sekilde calisanlarin performanslari da orgiit

standartlarinin iizerinde olabilir (Quigley, 1998, s. 280).
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Degisimlere A¢ik Olma: Vizyoner liderler orgiitiin gelecek kaygilarini, umutlarini ve olasi
problemlere karsi ¢oziimlerini calisanlariyla birlikte ortaya koyarak yeni durumlara karsi agik bir
tutum sergilerler. Bu sekilde orgiitiin ge¢cmis degerlerinden bugtine, bugiinden de gelecege bir vizyon

yansitirlar (Crosby, 1999, s.107).

Gelecegin Resmi: Vizyoner liderler orgiitiinii simdiki zamandan daha ¢ok gelecege hazirlar.
Orgiitiin karsilasabilecegi olumsuz durumlara kargi dncesinden tedbirleri alirlar. Gerektiginde risk

alinmasi gereken projeleri gergeklestirmekten de imtina etmezler (Ozeroglu ve Kogyigit, 2020, s. 15).

Belirledikleri hedeflere zamaninda ulasabilen Orgiitler stratejilerini iyi bir sekilde yonetebilen
orgiitlerdir. Bu Orgiitler stratejileri tizerinde farkli durumlarda degisiklikler yaparak hedeflerini
ulasilabilir kilmaktadirlar. Hedeflerine ulasan basarili orgiitlere bakildiginda ¢ogunlukla bir vizyon,
amag ve hedeflerinin oldugu fark edilir. Orgiitiin vizyonu orgiitii hedefleri dogrultusunda gétiiriir ve
¢alisanlarinda orgiite bagimliligini olumlu etkiler (Parry ve Hansen, 2007). Calisanlarda bu durumun
gozlenmesi Orgiit vizyonunun ¢alisanlarla paylasildiginin ve vizyonun anlasildigiin ifadesidir.
Konuyla ilgili farkli arastirmalar incelendiginde vizyoner liderligin istenen tutum davraruslar
arttirdig1 ve olumsuz davranigslar: ise daha az meydana gelir kildig: tespit edilmistir (Derin, Demirtas
ve Dogan, 2020). Yildirnrm (2006) gerceklestirdigi calismada yiiksek vizyonlu yoneticilerin diisiik
vizyonlu yoneticilere gore orgiit kiiltlirtinii daha ¢ok algiladigr sonucuna varmustir. Eramil (2014)
yaptig1 arastirmada meslek liselerinde gorev yapan yoneticilerin vizyoner liderlik davramslar ile
ogretmenlerin is doyumu arasinda pozitif yonde ve orta diizeyde bir iligki tespit etmistir. Vizyoner

liderligin etkiledigi durumlardan bir tanesinin okul iklimi algisinin oldugu diistiniilmektedir.

Okul iklimi arastirmacilar tarafindan giderek daha fazla incelenen konular arasinda yer
almaktadir. Okul iklimi konusuyla ilgili olarak okulun akademik siireglerine katkisi bu yonelimin
sebeplerinden biri olarak diistintilmektedir (Tepe ve Yilmaz, 2020). Fiziki yapilar agisindan
birbirlerine yakin olduklar: diisiiniilse de her okulun 6zgiin karakteristik 6zelliklerinin olmas: orgiit
iklimi ya da okul iklimi olarak tanimlanmaktadir (Sisman ve Turan, 2005). Okulun sahip oldugu is
ortamu ile ilgili 6gretmen diisiinceleri, formal ve informal yapilari, ¢alisanlarin kisisel 6zelliklerini
iceren ve okullar birbirlerinden farkh kilan &zellikleri okul iklimi olarak ifade edilmektedir (Hoy ve

Miskel, 2012).

Okul iklimi gevre baskisi, meslektas liderligi, profesyonel 6gretmen davranisi ve bagar1 baskisi
olmak iizere 4 boyutlu yapiya sahiptir. Meslektas liderligi boyutu hem okulun amagclarina ulasmasina
hem de gevre ile iligkilerinin kurulmasina yonelmis liderligi ifade etmektedir. Meslektas liderliginin
onemsendigi kurumlarda okul yoneticileri ve Ogretmenler yeni fikirleri degerlendirebilirler.
Hiyerargik diizenin engel olmasina sebebiyet vermeden gelen onerileri dikkate alirlar. Profesyonel
Ogretmen davramist boyutu Ogretmenlerin meslektaslarina karsi gosterdigi davraniglari ve

Ogrencilerin basarist i¢in gosterilen mesleki calismalari incelemektedir. Mesleki olarak yeterlilik
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gosteren Ogretmenler diger meslektaglarinin becerilerine 6nem verirler. Bu davranis boyutunun
hakim oldugu okullarda meslektaslar is birligi igerisinde olmaktan memnundurlar. Basar1 baskisi
boyutu okulun tiim paydaslarinin egitim-6gretimdeki akademik hedeflere ulasma diizeyine
bakiglarini incelemektedir. Akademik olarak 6grenci basar1 hedeflerinin yiiksek oldugu okullarda
ogrenci durumlarn takip edilir ve ortalama bir diizey yeterli olarak goriilmez. Bu hedefler veliler ile
paylasildigindan veli tarafindan da bu durum Onemsenir. Cevre baskisi boyutu ise okulun
cevresinden gelen goriis ve tepkilere karsi olusturdugu dinamikleri ifade etmektedir. Cevreden gelen
uyarict ve baskic tutumun yogun olarak hissedildigi okullarda yoneticilerin ve 6gretmenlerin kars:
tutum olusturma durumunda kalabilecegi de bu boyut icerisinde ifade edilebilir (Hoy, Smith ve

Sweetland, 2002).

Okul iklimi Ogrencilerin okula karst tutumlarimi ve davranislarini olumlu yonde
etkilemektedir (Pehlivan ve Ozgenel, 2020). Alan yazinindaki galismalar okul iklimiyle ilgili olarak
olumlu algrya sahip 6grencilerin okula bagimlilik diizeylerinin, akademik basarilarmin, 6z yeterlilik
inanglarmin daha yiiksek diizeyde oldugunu gdstermistir (Giindogan ve Kogak, 2017; Thtiyaroglu ve
Demirbolat, 2016; Oztiirk, 2008). Okullarin asli amaglarindan biri olan kazanimlarin 6grencilere
aktarilabilmesi i¢in olumlu bir okul iklimi olusmasinda okul yoneticilerinin sorumlulugu 6nemlidir

(Sisman ve Turan, 2005).

Orgﬁt ikliminin olusmasinda liderlerin takip ettigi roller onemlidir. Izlenen bu roller orgiit
ikliminde olusan algilar i¢in belirleyici olabilir (Hallinger ve Heck, 1998). Bu durum okullar i¢inde
gecerlidir (Sergiovanni, 1991). Olumlu bir okul ikliminin meydana gelmesinde ve olusan bu olumlu
iklimin devam ettirilmesinde okul miidiiriiniin sorumlulugunun ve etkisinin daha fazla olabilecegi
distiniilmektedir (Kigiik ve Demirtas, 2016). Farkli liderlik tiirlerinin okul iklimi {izerinde etkisinin
oldugunu gosteren bulgular da yer almaktadir (Fultz, 2011; Tajasom ve Ahmad, 2011). Huges ve
Pickeral (2013) paylastirilmis liderlik etkisinde okul ikliminin olumlu yoénde etkilendigini ifade

etmislerdir.

Okul iklimi okulun etkililigi i¢in 6nemli bir yer tutar ¢linkii olumlu bir okul ikliminin var
oldugu okullarda etkililik derecesi artar (Korkmaz ve Ada, 2019). Okulun daha iyi bir konuma
getirilmesi i¢in yapilan tiim atilimlar okul iklimi onemsenmedigi takdirde hedefe ulasamayabilir
(MacNeil, Prater ve Busch, 2009). Okulun olumlu bir iklim algisina sahip olmasi 6grencileri sadece
egitim — Ogretim basaris1 olarak degil ayni zamanda psikolojik olarak da olumlu etkilemektedir.
Yapilan arastirmalar olumlu iklim algisina sahip okullarda Ogrencilerin okula daha uyumlu
davraniglar sergiledigini (Resnick ve digerleri., 1997), okuldan daha az yaptirim aldiklarini (Syvertsen,

Flanagan ve Stout, 2000) tespit etmistir.

Olumlu bir okul iklimi hem kurumun hedeflerine ulagsmas1 hem de ¢alisanlarin psikolojik

tatmini bakimindan 6nemlidir. Olumlu bir iklime sahip egitim kurumunda 6gretmenler kendilerine
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verilen degerin farkindadirlar (Gonder ve Heymes, 1994) ve bu durum onlari adanmishiga daha da
yakinlastirir (Ellis, 1988). Olumlu bir okul iklimi algisina sahip okullarda yeni durumlara uyum
saglama olumsuz tepkilerle karsilasiimadan gerceklesmektedir (Bulach ve Malone, 1994) ve akademik
sonuglar goreceli olarak daha yiiksek olabilmektedir (Kelley, Thornton, ve Daugherty, 2005). Ayrica
dontisiimsel liderligin okul iklimi {izerinde Orgiit saghg1 araciligiyla etkili oldugu da One
siiriilmektedir (Korkmaz, 2007). Dontistimsel liderligin orgiitteki isgorenler {izerinde birlestirici ve
vizyona yoneltici etkide bulundugu sonucunu da ulasilmistir (Owen, Hodson ve Gazzard, 2011). Bir
bagka liderlik tiirii olan hizmetkar liderliginde okul iklimi iizerinde etkisinin oldugu tespit edilmistir
(Black, 2010). ﬂkégretim okullarinda gorev yapan okul yoneticilerinin vizyoner liderlik davranislarina
sahip olmalarinin okul iklimi ile arasinda iliski oldugu yine baska bir arastirmada da ifade edilmistir
(Oztiirk, 2008). Bu aragtirma okul yoneticilerinin vizyoner liderlik davraniglarinin sahip okul

yoneticilerinin okul iklimine etkisini ortaya koyma amaci tasimasi itibari ile dnemlidir.

Bu ¢alismada okul miidiirlerinin gosterdikleri vizyoner liderlik davranislarinin okul iklimine
etkisini ortaya koymak amaglanmaktadir. Okul miidiirlerinin vizyoner liderlik davramslarmin okul
iklimi baglaminda arastirilmasimin okul iklimini olumlu anlamda gelistirilebilecegi diistiniilmektedir.

Bu hedef dogrultusunda arastirilan sorular su sekildedir:
1. Okul miidiirtine ait vizyoner liderlik davrarislari ile okul iklimi diizeyi nedir?

2. Okul miidiiriine ait vizyoner liderlik davramslari ile okul iklimi, Ogretmenlerin;
cinsiyetlerine, mezuniyet durumlarma, gorev yapilan okul kademelerine, yaslarina, mesleki

kidemlerine gore anlaml bir farklilik gostermekte midir?

3. Okul miidiirlerinin vizyoner liderlik davramislari ile okul iklimi arasinda anlamli bir iligki

var midir?
4. Okul miidiirlerinin vizyoner liderlik davranislarinin okul iklimini yordama diizeyi nedir?
Yontem
Aragstirmanin Modeli

Kamu kurumlarinda gorev yapan Ogretmen goriislerine dayali olarak okul miidiirlerinin
vizyoner liderlik davramiglarinin okul iklimi arasindaki iliskiyi belirlemeye ¢alisan bu arastirma
iliskisel tarama modelinde bir ¢alismadir. iliskisel tarama degigskenlerin birbirleriyle olan iligkileri
tespit etmeyi hedefleyen arastirma modelidir. Aragtirmacilar bu tarama modelinde aragtirma
sorularini veya hipotezlerini test etmek ve sorulara verilen cevaplarin ne yonde oldugunu belirlemek
icin istatiksel olarak analiz ederler. Elde edilen veriler istatistiksel sonuglar ile iligkilendirilerek

yorumlama olanak saglar (Creswell, 2017).
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Arastirmanin Evren ve Orneklemi

Arastirmanin ¢alisma evrenini, 2020-2021 egitim-6gretim yilinda Istanbul ili Gaziosmanpasa
ilcesinde devlet okulunda gorev yapan toplamda 2431 6gretmenden olusturmaktadir. Arastirmanin
Orneklemi, basit seckisiz 6rnekleme yontemi ile belirlenmistir. Arastirmaya alian her bir 6rneklemin
esit secilme sansi verilerek segilen birimlerin 6rnekleme dahil edildigi yonteme basit seckisiz yontem
adi verilir (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2020). Orneklem blytikligii
belirlenirken %95 giiven aralig1 ve %5 hata pay1 kriter olarak belirlenmis ve ¢alisma grubu olan 342
orneklem biiyiikliigiiniin evreni temsil edebilecegi goriilmiistiir. Arastirmaya katilan 6gretmenlere ait

demografik degiskenler Tablo 1’de verilmistir

Tablo 1. Frekanslar tablosu

Degiskenler Gruplar f Yiizde
Cinsi Kadin 201 58,8
insiyet Erkek 141 41,2
Egitim Lisans 287 83,9
Lisansiistii 55 16,1
. Ikokul 78 22,8
Okul Tard Ortaokul 170 49,7
Lise 94 27,5
30 Yas ve Alt1 111 32,5
31-40 Yas 140 40,9

Yas

41-50 Yas 69 20,2
51 Yas ve Uzeri 22 6,4
0-5 Y1l 97 28,4
6-10 Yil 107 31,3
Mesleki Kidem 11-15 Yil 49 14,3
16-20 Y1l 32 94
21 Yil ve Uzeri 57 16,7
Toplam 342 100

Tablo 1'deki verilere gore arastirmada yer alan 342 dgretmenin %50.8'ini kadin, % 41.2sini
erkek ogretmenler olusturmaktadir. Ogretmenlerin %83.9'u lisans, %16.1’i lisansiistii derecesine
sahiptir. Arastirmaya katilan 6gretmenlerin % 22.81 ilkokul, % 49,7’si ortaokul ve % 27.5i lise
kademesinde gorev yapmaktadir. Ogretmenlerin %32.5'i 30 yas ve alt1, %40.9'u 31-40 yas, %20.2’si 41-
50 yas, %6.4'{1 51 yas ve iizeridir. Ogretmenlerin % 28.4’si 0-5 y1l, % 31.3'ti 6-10 y1l % 14.3'i1 11-15 y1l, %

9.4 16-20 y1l, % 16.7’si 21 y1l ve tizerinde gorev yapmaktadir.
Veri Toplama Araclar

Veri toplamada vizyoner liderlik davraniglarinin olgiilmesi icin Cinar ve Kaban (2012)
tarafindan gelistirilen “Vizyoner Liderlik @lgegi” kullanilmistir. Olgekte Vizyoner Diisiince (4
madde), Eylem Odakli Olma (4 madde), Gelecegin Resmi (3 madde), Degisimlere Ag¢ik Olmak (3
madde) olmak iizere 4 alt boyut ve toplamda 14 madde bulunmaktadir. Kesinlikle katilmiyorum,

katilmiyorum, kararsizim, katiliyorum ve kesinlikle katilmiyorum seklinde 571i likert segeneklerine
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sahiptir. Cinar ve Kaban (2012) ¢alismasinda alt boyutlarda vizyoner diisiinme .87, aksiyon odakl
olma .78, gelecegin resmi .83, yeniliklere acik olma .88 cronbach alfa degerlerine ulasmistir. Mevcut
calismada ise Olgegin giivenirligine sinanmasi amaciyla Cronbach alfa katsayilar1 hesaplanmis ve
vizyoner diisiinme alt boyutu .90, aksiyon odakli olma .83, gelecegin resmi .90 ve yeniliklere agik olma
boyutu ise .83 oldugu belirlenmistir. Ogretmenlerin sahip oldugu okul Iklimi algisini dlgmek igin ise
Hoy ve digerleri (2002) tarafindan gelistirilen Yiiner (2018) tarafindan Tiirkceye cevrilen Okul Iklimi
Olgegi kullanilmistir. Olgek 27 maddeden olusup 5. ve 11. maddeler ters kodlanmaktadir. 5'1i likert
seklinde uygulanan dlcekte Basari Baskisi, Meslektas Liderligi, Profesyonel Ogretmen Davranisi ve
Cevre Baskisi olmak iizere 4 alt boyut bulunmaktadir. Giivenirligin belirlenmesi amaciyla Okul Tklimi
Olgegi icinde Cronbach alfa katsayisi hesaplanmig ve .82 olarak belirlenmistir. 5'1i likert tipi olan
Olcekte “Hicbir zaman”, “Nadiren”, “ara sira”, “cogunlukla”, ve “Her zaman” seklinde
derecelendirme yer almaktadir. 5li likert tipinde toplam puanlar ve alt boyutlar degerlendirilirken
“1.00 — 1.80” aras1 ¢ok diisiik, “1.81 — 2.60” aras1 diistik, “2.61 — 3.40” arasi1 orta, “3.41 — 4.20” aras1

yiiksek ve “4.20 — 5.00” arasi ¢ok yiiksek olarak yorumlanmistir (Yiiner, 2018).
Verilerin Analizi

Arastirmada saglanan verilen SPSS 24 programi ile analize tabi tutulmustur. Verilerin
normallik dagilimina bakilarak basiklik ve garpiklik degerleri incelenmis olup ulasilan sonuglar Tablo

2’de gosterilmistir.

Tablo 2. Basiklik (skewnes) ve ¢arpiklik (kurtosis) degerleri

Skewness Kurtosis Cronbach Alpha
Vizyoner Liderlik -793 455 .785

Tablo 2'de Vizyoner Liderlik Olgegi ile Okul iklimi Olgegi verilerine ait basiklik ve carpiklik
degerlerinin -1 ile +1 arasinda oldugu goriilmiistiir. Buna gore bu Olgeklere ait verilerin normal

dagilim gosterdigi goriilmektedir (Hair, Black, Babin, Anderson ve Tatham, 2013).
Arastirma Etik izinleri

Bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaym Etigi YOnergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci botimii olan “Bilimsel
Arastirma ve yayin Etigine Aykir1 Eylemler” basligi altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Bu arastirmaya, Istanbul Sabahattin Zaim Universitesi Rektorliigii Etik

Kurulu Bagkanliginin 30.4.2021 tarih ve 2021/04 sayil1 yazisi ile etik agidan uygunluk onay: verilmistir.
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Bulgular

Calisma grubunun Vizyoner Liderlik ve Okul Iklimi Olgeginden elde edilen bulgular Tablo

3’de gosterilmistir.

Tablo 3. Olgeklere vizyoner liderlik ve okul iklimi ortalama puanlar:

n X Ss Degerlendirme

Vizyoner Liderlik 342 3,84 .83 Yiiksek
Vizyoner Diislinme 342 3,90 .88 Yiiksek
Eylem Yo6nelimli Olma 342 3,85 81 Yiiksek
Gelecegi Resmetme 342 3,66 .97 Yiiksek
Degisime Agik Olma 342 3,89 .90 Yiiksek
Okul Iklimi 342 3,60 50 Yiiksek
Meslektas Liderligi 342 3,91 .84 Yiiksek
Profesyonel Ogretmen 340 3,99 5 Yiiksek
Davranist

Basar1 Baskisi 342 3,35 .60 Orta
Cevre Baskisi 342 3,04 .60 Orta

Tablo 3’te yansitilan degerlerden vizyoner liderlik “yiiksek diizeyde” (X=3.84; ss=.83); okul
iklimi “yiiksek diizeyde” (X=3.60; ss=.50) olarak degerlendirildigi goriilmiistiir. Vizyoner liderligin alt
boyutlarina bakildiginda vizyoner diisiinme “yiiksek diizeyde” (X=3.90; ss=.88); eylem yonelimli olma
“yiiksek diizeyde” (X=3.85; ss=.81); gelecegi resmetme “yiiksek diizeyde” (X=3.84; ss=.83); degisime
actk olma “yiiksek diizeyde” (X=3.89; ss=.90) oldugu goriilmiistiir. Okul iklimi Olgeginin alt
boyutlarina bakildiginda ise meslektas liderligi “yiiksek diizeyde” (X=3.91; ss=.84); profesyonel
Ogretmen davrarug: “yiiksek diizeyde” (X=3.99; ss=.65); bagar1 baskis1 “orta diizeyde” (X=3.35; ss=.60);

cevre baskisi “orta diizeyde” (X=3.04; ss=.60) olarak tespit edilmistir.

Kadin ve erkek &gretmenlere gore; Vizyoner Liderlik ve Okul Iklimi Olgeginden ulagilan
ortalamalar arasinda anlamh bir farklilik olup olmadigini saptamak amaciyla t testi uygulanmis ve

sonuglar Tablo 4’de verilmistir.

Tablo 4. Vizyoner liderlik ve okul iklimi élgekleri puanlarimin cinsiyetlere gire bagimsiz Grneklem (t testi)
analizi

Degisken Gruplar n X ss t sd p
, ., ... Kadin 201 3.82 93
Vizyoner Liderlik .565 340 572
Erkek 141 3.87 .86
. Kadin 201 4.18 44
Okul Iklimi 725 340 469
Erkek 141 4.27 48

Analizlere gore vizyoner liderlik p=.572, t=.565; okul iklimi ise p=.469, t=725; bulunmustur.
Vizyoner liderlik ve okul iklimi algilar ile ilgili saptanan degerler p>0.05 oldugu icin cinsiyet

degiskeni bazinda anlamli farklilik goriilmemistir.
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Ogretmenlerin mezuniyet durumuna gore; Vizyoner liderlik ve Okul Tklimi Olgegi puanlart
arasinda anlaml farklilik olma durumunu belirleyebilmek icin t testi uygulanmis ve sonuglar Tablo
5’de gosterilmistir.

Tablo 5. Vizyoner liderlik ve okul iklimi dlcekleri puanlarimin mezuniyet durumuna gore bagimsiz 6rneklem (t
testi) analizi

Degisken Gruplar n X ss t sd p
. . .. Lisans 287 3.83 81
Vizyoner Liderlik _ o -.291 340 771
Lisanstistii 55 3.87 .89
. Lisans 287 3.61 .50
Okul Iklimi .295 340 .694
Lisanstistii 55 3.58 52

Tablo 5 incelendiginde vizyoner liderlik i¢in p=.771, t=-291; okul iklimi i¢in p=.694, t=295;
bulunmustur. Vizyoner liderlik ve okul iklimi algilari ile ilgili saptanan degerler p>0.05 oldugu icin

mezuniyet durumu degiskeni agisindan anlaml farklilik goriilmemistir.

Vizyoner Liderlik ve Okul IKlimi Olgegi puanlar1 arasinda O0gretmenlerin gorev yaptiklar:
okul tiirlerine gore anlamli bir farklilik olma durumunu tespit etmek amaciyla (ANOVA) tek yonlii
varyans analizi uygulanmistir. Analizden elde edilen sonuglar Tablo 6’da gosterilmistir.

Tablo 6. Vizyoner liderlik ve okul iklimi dlcekleri puanlarimin 6gretmenlerin gorev yaptiklar: okullarin tiiriine
gore varyans analizi

DegiskenKidem n X Ss VX KT sdK.O F P Fark
VizyonerA—Hkokul 78 3.77 .98 G.A. 1.938 2 .969
Liderlik B-Ortaokul 170 3.80 69 Gl 233534 339 .689
C-Lise 94 3.96 90  Top. 235572 341 1.407 246 -
Toplam 342 3.84 .83
Okul  A-flkokul 78 3.57 54  G.A. 395 2 198
iklimi B-Ortaokul 170 3.59 47 Gl 86.205 339 .254 . 161 B
C-Lise 94 3.66 51 Top. 86.600 341
Toplam 342 3.60 .50

Tablo 6’da goriildiigii {izere; Vizyoner liderlik icin p=.246>0.05; okul iklimi igin p=.461>0.05;
olarak tespit edilmistir. Bu sonuglardan hareketle 6gretmenlere gore okul miidiirlerinin vizyoner
liderlik davranislar ile 6gretmenlerin okul iklimi algilar1 gorev yaptiklari okul tiirlerine gore anlamh

bir farklilik gostermemektedir.

Vizyoner Liderlik ve Okul Iklimi Olgegi puanlarinin dgretmenlerin yaslarina gore anlamli bir
farklihik olup olmadigimi tespit etmek amaciyla tek yonlii varyans (ANOVA) uygulanmustir.

Analizden elde edilen sonuglar Tablo 7'de verilmistir.
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Tablo 7. Vizyoner liderlik ve okul iklimi Glcekleri ortalamarimin 6gretmenlerin yaslarina gore varyans analizi

Degisken Yas n X S V.K. K.T sd KO. F p Fark
Vizyoner A-30 ve alt1 11 38 .68 GA. 670 3 223
Liderlik B-31-40 140 386 91 Gl 234.802 338 .695
C-41-50 69 375 .89  Top. 235472 341 922 810 -
D-51+ 22 380 .79
Toplam 342 384 .83
Okul iklimi ~ A-30 ve alts 111 367 44 GA. 1.193 3 .398
B-31-40 140 359 52 Gl 85.407 338 253
C-41-50 69 350 .53  Top. 86.600 341 1.573 .19 -
D-51+ 22 363 51
Toplam 342 3.60 .50

Tablo 7 incelendiginde; Vizyoner liderlik igin p=.810>0.05; okul iklimi i¢in p=.196>0.05; olarak
tespit edilmistir. Bu sonuclardan hareketle okul miidiirlerinin vizyoner liderlik davranislar ile

O0gretmenlerin okul iklimi algilar1 yaslarina gore anlamli bir farklilik gostermemektedir.

Vizyoner Liderlik ve Okul Iklimi Olgeginden puanlarimin 8gretmenlerin kidemlerine amlaml
farklilik durumunu tespit etmek amaciyla (ANOVA) tek yo6nlii varyans analizi uygulanmistir. Analiz

sonuglar1 Tablo 8'de verilmistir.

Tablo 8. Vizyoner liderlik ve okul iklimi dlcekleri ortalamalarimin 6gretmenlerin kidemlerine gore varyans testi

Deg. Kidem n X Ss VK. KT sd KO F p Fark
Vizyoner A-0-5 97 390 .65 G.A. 2.710 4 677
liderlik B-6-10 107 391 .83 Gl 232762 337  .691
C-11-15 49 370  1.02 Top. 235472 341
D-16- 32 3.68 1.02 81 418 --
20
E-21+ 57 3.80 .77
Toplam 342 3.84 .83
Okul A-0-5 97 3.67 .44 G.A. 999 4 512
Iklimi B-6-10 107 365 51 GI 118923 337  .251
C-11-15 49 346 .54 Top. 119.921 341
D-16- 32 350 .54 2.041  .088 -
20
E-21+ 57 357 .48
Toplam 342  3.60 .50

Tablo 8 incelendiginde; Vizyoner liderlik i¢in p=.418>0.05; okul iklimi igin p=.196088>0.05;
olarak tespit edilmistir. Bu sonuglardan hareketle okul miidiirlerinin vizyoner liderlik davranislar ile

ogretmenlerin okul iklimi algilar1 kidemlerine gore anlaml bir farklilik géstermemektedir.

Ogretmenler tarafindan algilanan okul miidiirlerinin vizyoner liderlik davraruslar ile okul
iklimi ve alt boyutlar arasindaki iliskinin belirlenmesi i¢in Pearson korelasyon analizi uygulanmis ve

sonuglar Tablo 9'da verilmistir.
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Tablo 9. Okul miidiirlerinin vizyoner liderlik davranislar ile okul iklimi arasindaki pearson korelasyon testi
sonuglar

.. Okul Meslektas Profesyonel Ogretmen Bagar Cevre
Degiskenl .
eglykenier Iklimi Liderligi Davranist Baskis Baskis
.785%* .843** 578** .588** .061
Vizyoner liderlik ; 347
. . r 728** 779** .538** 547** .058
Vizyoner Diisiince N 340
Eylem Yonelimli r 721%* 767% 541** .536** .061
Olma n 342
Gelecegi r 736 .800** 524%* 566™* 042
Resmetme n 342
Degisime A¢ik r .765** .819* 570** 567** .064
Olma n 342
**pe<. 0L

Tablo 9 incelendiginde okul miidiirlerinin vizyoner liderlik davraruslari ile okul iklimi
arasinda yiiksek diizeyde ve pozitif yonlii(r=.785) anlamh bir iliski bulundugu tespit edilmistir. Alt
boyutlarda ise okul iklimi algisinin alt boyutu olan ¢evre baskis1 boyutunun vizyoner liderlik ve alt
boyutlari ile anlamli bir iliskisinin olmadig1 goriilmiistiir. Diger alt boyutlar arasinda pozitif yonlii ve

anlamli bir iligski bulunmaktadir.

Ogretmenler tarafindan algilanan okul miidiirlerinin vizyoner liderlik davranislarinin okul
iklimini yordama diizeyini tespit icin gerceklestirilen dogrusal regresyon testi sonuglar1 Tablo 10’da
gosterilmistir.

Tablo 10. Okul Miidiirlerinin Vizyoner Liderlik Davraniglarmm Okul Iklimini Yordama Diizeyine Ait Basit
Regresyon Testi

Bagimsiz Bagiml B Std. B) t p R R? F p
Degisken Degisken Hata

Vizyoner Oleul 476 020 785 23354 .000 785 615 545406 .000
Liderlik Iklimi ’ ’ ’ ’ ’ ) ’ ’ ’

Tablo 10 incelendiginde okul miidiirlerinin vizyoner liderlik 6zelliklerin davranislarinin in
okul iklimini yordama diizeyinin anlamli oldugu (p<0.05), pozitif yonde etkiledigi ve okul iklimindeki

yordama varyansinin %61’ini agiklayabildigi anlasilmaktadir (R=.785; R?=.615).
Tartisma, Sonug ve Oneriler

Sabit bir tanimindan soz edilemeyen liderlik konusu iizerinde yapilan arastirmalarda
vizyoner liderligin liderde var olmasi gereken bir anlayis oldugu konusunda ortak bir vurgu fark
edilmektedir (Uygun ve Bulut, 2019). Cagdas bir yaklasim olan vizyoner liderligin okul i¢in 6nemli bir
unsur olan okul iklimini etkileyebilecegi diisiiniilmektedir. Mevcut arastirma, 6gretmenler tarafindan
algilanan okul miidiirlerinin vizyoner liderlik davrariglar ile okul ikliminin ne diizeyde oldugunu,
Ogretmenlerin vizyoner liderlik ve okul iklimi algilarinin; cinsiyet, mezuniyet durumu, okul tiirii, yas

ve mesleki kideme gore farklilik gosterip gostermedigini, 6gretmenlerin vizyoner liderlik ve okul
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iklimi algilar1 arasindaki iligskiyi, 6gretmenlerin vizyoner liderlik algilarinin, okul iklimi algilarinm

yordama diizeyini tespit etmeyi amaclamaistir.

Arastirmada okul miidiirlerinin vizyoner liderlik davranislar1 ve 6gretmenlerin okul iklimi
algilarinin yiiksek diizeyde oldugu tespit edilmistir. Ogretmenlerin okul iklimi algilarinin yiiksek
diizeyde olmasi meslektaslari ile olumlu etkilesim igerisinde olduklari, yoneticilerin benimsedikleri
tutum ve davranuslari olumlu karsiladiklar: ve genel olarak okul igerisindeki iligkilerin olumlu oldugu
sOylenebilir (Caglayan, 2014). Kiiciik ve Demirtas (2016) ve Eramil (2014) tarafindan yapilan
calismalarda da Ogretmen algilarina gore okul miidiirlerinin vizyoner liderlik davramislar1 yiiksek
diizeyde, Buharalioglu (2014) tarafinda gerceklestirilen arastirmada ise diisitk diizeyde ¢ikmasi
mevcut ¢alisma ile uyusmayan beklenmedik bir bulgudur. Tepe ve Yilmaz (2020) ve Yiiner ve Burgaz
(2019) yaptiklar1 ¢calismalarda 6gretmenlerin okul iklimi algilar1 bu arastirmada oldugu gibi yiiksek

diizeyde ¢ikmustir.

Yapilan arastirmada cinsiyet degiskeninin &gretmenlerin vizyoner liderlik ve okul iklimi
algilarinda anlamh bir farklilik olusturmadigl sonucuna ulasilmistir. Kiigiik ve Demirtas (2016) ise
kadin Ogretmenlerin vizyoner liderlik algilarini erkek Ogretmenlere gore daha yiiksek diizeyde
oldugunu ifade etmistir. Aksi yonde olarak Eranil (2014) erkek 6gretmenlerin vizyoner lider davranis

algilarmin kadin 6gretmenlerden daha yiiksek diizeyde oldugunu ¢alismasinda belirtmistir.

Yapilan arastirmada mezuniyet degiskenine gore ogretmenlerin vizyoner liderlik ve okul
iklimi algilarinda anlamli bir farklilik olusturmadig1 sonucuna ulasilmistir. Benzer sekilde Kiigiik ve
Demirtasg (2016) calismasinda mezuniyet degiskeninin vizyoner liderlik davramislarina iliskin

ogretmen algilarinda farklilik olusturmadigini tespit etmistir.

Yapilan arastirmada galisilan okul tiiriine gore 6gretmenlerin vizyoner liderlik ve okul iklimi
algilarinda anlamli bir farklilik olusturmadig: sonucuna ulasilmistir. Tepe ve Yilmaz (2020) ve Yiiner
ve Burgaz (2019) ¢alismalarinda benzer sonuglara yer vermislerdir. Eranil (2014) da vizyoner liderlik

algilariin ¢alisilan okul tiiriine gore farklilasmadigini ifade etmistir.

Acar (2006) ve Buharalioglu (2014) yaptiklar1 arastirmalarda 51 yas ve lizeri 6gretmenlerin
vizyoner liderlik davranislarina iligkin algilarinin daha olumlu diizeyde oldugunu ifade etmislerdir.
Yapilan arastirmada ise 6gretmenlerin yaslarininin okul miidiirlerinin vizyoner liderlik davrarnislar

ve okul iklimi algilarinda anlaml: bir farklilik olusturmadig tespit edilmistir.

Yapilan arastirmada 6gretmenlerin kidemlerine gore 6gretmenlerin vizyoner liderlik ve okul
iklimi algilarinda anlamli bir farklilik olusturmadig: sonucuna ulagilmistir. Kiigitk ve Demirtas (2016)
calismasinda benzer sekilde vizyoner liderlik davramslarinin mesleki kideme gore farklilasmadig:
sonucuna ulagsmistir. Sabanci (2007) ise mesleki kidemin lehine vizyoner liderlik davranis algilarinin

farklilastigini ifade etmistir.
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Yapilan aragtirmada okul miidiirlerinin ogretmenler tarafindan algilanan vizyoner liderlik
davranislari ile okul iklimi algilar1 arasinda pozitif yonlii ve yiiksek diizeyde bir iliski oldugu mevcut
calismada tespit edilmistir. Okul miidiirlerinin vizyoner liderlik davranislarinin okul iklimini anlamh
sekilde yordadig1 ve toplam varyansin yaklasik %61’'ini agikladig1 tespit edilmistir. Bu varyans goz
ontine almarak vizyoner liderligin okul iklimini 6nemli bir 6l¢iide destekledigi ifade edilebilir. Bu
nedenle okul iklimini olumlu yodnde destekleyecek oOnlemler almak kurumun menfaatine
olabileceginden vizyoner liderlik davramslarinin gelistirilmesi konusunda okul miidiirleri

desteklenmelidir (Oztiirk, 2008).

Sonug itibari ile okul miidiirlerinin gostermis olduklar: liderlik davramslarinin okul iklimine
etkisi oldugu mevcut calismada tespit edilmistir. Giintimiizde kurumlarin hedeflerinin geliserek
degismesi okul miidiirlerinin vizyon sahibi olma ve bu vizyonu 6gretmenlerle paylasabilme ve
eyleme gecebilme gibi Ozelliklere sahip olmasini 6nemli hale getirmistir. Bu 6zellikleri icerisinde
bulunduran vizyoner liderlik davramslarini okul miidiirlerinin uygulamas: onerilebilir. Okul
miidiirlerinin tizerlerindeki is ytiikii azaltilarak ve yetkileri arttirilarak okulun vizyonunu ve iklimini
olumlu yonde gelistirme konusunda daha etkin olmalar1 saglanabilir. Ozel egitim kurumlari ve farkli
ilgeleri de calisma icerisini katarak daha fazla Orneklemi kapsayacak sekilde farkli arastirmalar

yapilabilir.
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Introduction

Visionary leadership has an essential place in the realization of goals in school management.
In this context, the existence of high motivation, commitment to the school and the understanding of
realizing the educational outputs of the school affect all stakeholders positively in the management of
the school's goals and the employees who will achieve these goals (Uygun and Bulut, 2019). Including
democratic practices in the processes within the school, establishing healthy communication by
exchanging ideas, and creating an effective education-teaching process are among the indicators that
express the leader's vision (Celik, 2012). For these reasons, crucial administrators need to have
understanding, perspectives, facts they value, foresight and vision to create a successful school
management process. The roles of administrators are influential in the success of the academic
processes of schools. The fact that the leaders work towards self-development and share this vision

with the institution's personnel will also enable them to achieve corporate success.

A visionary leader is someone who does not live in a dream world but is aware of his reality
and can make plans for the future according to this situation (Sashkin and Rosenbah, 2005). According
to Kotter (1999), visionary leaders are people who create and convey the vision can solve negative
situations on the way to realizing the vision. There are 3 essential elements of visionary leadership:
change, appropriate goals, and directing employees to the organization's vision. Vision is essential for
organizations to keep up with changes and adapt. Leaders who have visionary leadership behaviours
can evaluate the events occurring in the organization or its environment from different perspectives
(Tekin and Ehtiyar, 2011). They believe it is important to be open to development and innovations,
and they behave in this direction. The negativities that occur within the organization cannot deprive
them of progress, and on the contrary, they create focal points that they can share with their
colleagues to fulfil the vision (White, 2006). Visionary leaders are strict followers of improvements that
can benefit the organization without being stuck with the day's conditions. Visionary leadership is
explained with four sub-dimensions: "Visionary Thinking", "Action Oriented", "Picture of the Future"

and "Openness to Changes". (Cinar and Kaban, 2012). These sub-dimensions are described below:
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Visionary Thinking: The visionary leader should share the organization’s vision in a way that
employees can clearly understand. The organization should have the power to realize the vision when

faced with adverse situations (Robbins, 2000, p. 245).

Being Action Oriented: The visionary leader shares the vision, authority and responsibility of
the organization to increase the employees' contribution to the organizational outputs. In this way, the

performance of the employees may be above the organizational standards (Quigley, 19

Being Open to Changes: Visionary leaders display an open attitude towards new situations by
revealing the organization's future concerns, hopes and solutions to potential problems with their
employees. In this way, they reflect a vision from the past values of the organization to the present

and from the present to the future (Crosby, 1999, p.107).98, p. 280).

Picture of the Future: Visionary leaders prepare their organizations for the future more than
the present. They take preventive measures against negative situations that the organization may
encounter. They do not refrain from realizing projects that require risk taking when necessary

(Ozeroglu and Kogyigit, 2020, p. 15).

Organizations that can reach the goals they set on time are those that can manage their
strategies well. These organizations make their goals achievable by changing their strategies in
different situations. When looking at successful organizations that achieve their goals, they often have
a vision, purpose and goals. The organisation's vision leads the organization in line with its goals and
positively affects the commitment of its employees to the organization (Parry and Hansen, 2007).
Observing this situation in employees is an expression that the organisation's vision is shared with the
employees and that the vision is understood. When different studies on the subject are examined, it
has been determined that visionary leadership increases the desired attitudes and behaviors and
makes negative behaviors less common (Derin, Demirtas, and Dogan, 2020). Yildirim (2006)
concluded that managers with high vision perceive organizational culture more than managers with
low vision. Eramil (2014) found a positive and moderate relationship between the visionary leadership
behaviors of administrators working in vocational high schools and eachers' job satisfaction. It is

thought that one of the situations affected by visionary leadership is the perception of school climate.

School climate is among the topics that researchers are increasingly studying. Concerning the
school climate issue, its contribution to the academic processes of the school is thought to be one of the
reasons for this orientation (Tepe and Yilmaz, 2020). Although it is thought that they are close to each
other in terms of physical structures, the unique characteristics of each school are defined as
organizational climate or school climate (Sisman and Turan, 2005). The school climate is defined as the
teachers' thoughts about the work environment of the school, its formal and informal structures, the
personal characteristics of the employees and the features that make the schools different from each

other (Hoy and Miskel, 2012).
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School climate has a four-dimensional structure: environmental pressure, peer leadership,
professional teacher behaviour and success pressure. The dimension of colleague leadership refers to
the leadership directed towards the achievement of the school's goals and the establishment of its
relations with the environment. School administrators and teachers can evaluate new ideas in
institutions where peer leadership is essential. They consider the suggestions without letting the
hierarchy get in the way. The professional teacher behavior dimension examines the behavior of
teachers toward their colleagues and the professional studies shown for students' success.
Professionally qualified teachers give importance to the skills of other colleagues. In schools where
this behavioral dimension is dominant, colleagues are happy to cooperate. The success pressure
dimension examines the views of all the school stakeholders on the level of achieving academic goals
in education. A student's status is tracked in institutions with rigorous academic goals for students,
and a passing grade is not considered adequate. Since these goals are shared with the parents, this
situation is also considered important by the parents. The environmental pressure dimension
expresses the dynamics the school creates against the opinions and reactions from its environment. It
can also be stated within this dimension that administrators and teachers may have to form counter-
attitudes in schools where the stimulant and oppressive attitude coming from the environment is

intensely felt (Hoy, Smith, and Sweetland, 2002).

School climate positively affects students' attitudes and behaviors towards school (Pehlivan
and Ozgenel, 2020). Studies in the literature have shown that students who have a positive perception
of school climate have higher levels of school addiction, academic achievement, and self-efficacy
beliefs (Giindogan and Kogak, 2017; Thtiyaroglu and Demirbolat, 2016; Oztiirk, 2008). The
responsibility of school administrators is important in creating a positive school climate so that the
achievements, which are one of the main goals of schools, can be transferred to students (Sisman and

Turan, 2005).

The roles followed by the leaders are essential in forming the organizational climate. These
roles can determine the perceptions formed in the organizational climate (Hallinger and Heck, 1998).
This is valid for schools (Sergiovanni, 1991). It is thought that the responsibility and influence of the
school principal may be more significant in the formation and maintenance of a positive school
climate (Kiigiik and Demirtas, 2016). There are also findings showing that different types of leadership
affect school climate (Fultz, 2011; Tajasom and Ahmad, 2011). Hughes and Pickeral (2013) stated that

the effect of shared leadership positively affects the school climate.

School climate has an important place for the effectiveness of the school because the degree of
effectiveness increases in schools where a positive school climate exists (Korkmaz and Ada, 2019). All
the attempts made to bring the school to a better position may not reach the target if the school climate
is ignored (MacNeil, Prater, and Busch, 2009). The school's positive climate perception affects students

in terms of educational success and psychologically. Studies have found that students in schools with
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a positive climate perception exhibit more adaptive behaviors toward the school (Resnick et al., 1997)

and receive less sanction from the school (Syvertsen, Flanagan, and Stout, 2000).

A positive school climate is important both in terms of achieving the institution's goals and
the employees' psychological satisfaction. In an educational institution with a positive climate,
teachers are aware of the value placed on them (Gonder and Heymes, 1994), bringing them closer to
dedication (Ellis, 1988). In schools with a positive school climate perception, adaptation to new
situations occurs without encountering adverse reactions (Bulach and Malone, 1994) and academic
results can be relatively higher (Kelley, Thornton, and Daugherty, 2005). It is also claimed that
transformational leadership effectively affects school climate through organizational health (Korkmaz,
2007). It has also been concluded that transformational leadership has a unifying and visionary effect
on the employees in the organization (Owen, Hodson, and Gazzard, 2011). Servant leadership, which
is another type of leadership, has been found to affect the school climate (Black, 2010). It was also
stated in another study that the school administrators' visionary leadership behaviors in primary
schools are related to the school climate (Oztiirk, 2008). This research is important as it aims to reveal
the effect of school administrators' visionary leadership behaviors on the school climate of school

administrators.

This study aims to reveal the effect of the visionary leadership behaviors of school principals
on the school climate. It is thought that investigating the visionary leadership behaviors of school
principals in the context of school climate can positively improve the school climate. The questions

investigated in line with this goal are as follows:

1. What is the school climate level with the visionary leadership behaviors of the school

principal?

2. The school climate with the visionary leadership behaviors of the school principal and
teachers; Does it show a significant difference according to their gender, graduation

status, school level, age, and professional seniority?

3. Is there a significant relationship between the visionary leadership behaviors of school

principals and the school climate?

4. What is the level of the school principals' visionary leadership behaviors in predicting the

school climate?
Method
Research Design

Based on teachers' opinions working in public institutions, this research, which tries to
determine the relationship between school principals' visionary leadership behaviors and school

climate, is a relational survey model. Relational screening is a research model that aims to determine
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the relationships between variables. In this screening model, researchers statistically analyze the
research questions or hypotheses to test and determine the direction of the answers to the questions.

The obtained data are correlated with statistical results, allowing interpretation (Creswell, 2017).
The Universe and Sample of the Research

The study universe of the research consists of 2431 teachers working in a public school in the
Gaziosmanpasa district of Istanbul in the 2020-2021 academic year. The sample of the study was
determined by a simple random sampling method. The method in which each sample included in the
study is included in the sample by giving an equal chance of being selected is called the simple
random method (Biiytikoztiirk, Cakmak, Akgiin, Karadeniz, and Demirel, 2020). While determining
the sample size, 95% confidence interval and 5% margin of error were determined as criteria and it
was seen that the sample size of 342, which is the study group, could represent the universe.

Demographic variables of the teachers participating in the research are given in Table 1.

Table 1. Frekanslar tablosu

Variables Groups f Yiizde
Gender Female 201 58,8
Male 141 41,2
Education Graduate 287 83,9
Postgraduate 55 16,1
hool ! Primary School 78 22,8
School Leve Middle School 170 49,7
High School 94 27,5
30 Years and under 111 32,5
Age 31-40 Years 140 40,9
41-50 Years 69 20,2
51 Years and more 22 6,4
0-5 Years 97 28,4
Professional 6-10 Years 107 31,3
. . 11-15 Years 49 14,3
xpetience 16-20 Years 32 9,4
21 Years and more 57 16,7
Total 342 100

According to Table 1, 50.8% of the 342 teachers included in the study are female and 41.2% are
male teachers. 83.9% of the teachers have undergraduate degrees and 16.1% have graduate degrees.
22.8% of the teachers participating in the research work in primary school, 49.7% in secondary school,
and 27.5% in high school. 32.5% of the teachers are 30 years old, 40.9% are 31-40 years old, 20.2% are
41-50 years old, and 6.4% are 51 years old and over. 28.4% of the teachers work for 0-5 years, 31.3% for
6-10 years, 14.3% for 11-15 years, 9.4% for 16-20 years, and 16.7% for 21 years or more.

Data Collection Tools

The “Visionary Leadership Scale” developed by Cimnar and Kaban (2012) was used to measure

visionary leadership behaviours in data collection. There are four sub-dimensions in the scale, namely
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Visionary Thinking (4 items), Action Orientation (4 items), Picture of the Future (3 items), Being Open
to Changes (3 items), and a total of 14 items. It has 5-point Likert options: strongly disagree, disagree,
undecided, agree, and strongly disagree. In the study of Cinar and Kaban (2012), the sub-dimensions
of visionary thinking reached .87, action-oriented .78, picture of the future .83, being open to
innovation .88 Cronbach alpha values. In the current study, Cronbach's alpha coefficients were
calculated to test the scale's reliability. It was determined that the sub-dimension of visionary thinking
was .90, being action-oriented .83, the future picture was .90, and the dimension of being open to
innovation was .83. The School Climate Scale, developed by Hoy et al. (2002) and translated into
Turkish by Yiiner (2018), was used to measure teachers' perception of school climate. The scale
consists of 27 items and the 5th and 11th items are reverse coded. The scale, which is a 5-point Likert
scale, has four sub-dimensions: Success Pressure, Colleague Leadership, Professional Teacher
Behavior, and Environmental Pressure. To determine the reliability, the Cronbach alpha coefficient
was calculated in the School Climate Scale and determined as .82. The 5-point Likert-type scale
includes ratings such as “Never”, “Rarely”, “Sometimes”, “Mostly” and “Always”. When evaluating
the total scores and sub-dimensions in the 5-point Likert type, “1.00 — 1.80” is very low, “1.81 —2.60” is
low, “2.61 — 3.40” is medium, “3.41 — 4.20” is high and “4.20 — 5.00” interpreted as very high (Yiiner,
2018).

Data Analysis

The data provided in the research were analyzed with the SPSS 24 program. By looking at the
normality distribution of the data, the kurtosis and skewness values were examined and the results

are shown in Table 2.

Table 2. Skewness and kurtosis values

Skewness Kurtosis Cronbach Alpha
Visionary Leadership -793 455 .785
SChOOl Cllmate -.525 229 .785

Table 2 show that the kurtosis and skewness values of the Visionary Leadership Scale and
School Climate Scale data were between -1 and +1. yield, it is seen that the data of these scales show

normal distribution (Hair, Black, Babin, Anderson and Tatham, 2013).
Ethical Permissions of the Study

In this study, all the rules specified to be followed within the scope of the "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were followed. None of the actions
specified under the title of “Actions Contrary to Scientific Research and Publication Ethics”, which is

the second part of the directive, were carried out.
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Information on the ethics committee's permission: This study received approval from the Istanbul
Sabahattin Zaim University's presidency of the ethics committee following a letter dated April 30,
2021, and numbered 2021/04.

Findings
Table 3 displays the study group's Visionary Leadership and School Climate Scale results.

Table 3. Visionary leadership, school climate and sub-dimensions average scores

n X SD Evaluation
Visionary Leadership 342 3,84 .83 High
Visionary Thinking 342 3,90 .88 High
Being Action Oriented 342 3,85 .81 High
Portrait of the Future 342 3,66 .97 High
Being Open to 342 3,89 90 High
Changes
School Climate 342 3,60 .50 High
Collegial Leadership 342 3,91 .84 High
Teacher .
Professionalism 342 3,99 65 High
Academic Press 342 3,35 .60 Moderate
Environmental Press 342 3,04 .60 Moderate

Visionary leadership is ranked as "high" among the values in Table 3 (X =3.84; sd=.83); it was
also noted that the school climate was rated as "high level" (X =3.60; sd=.50). Visionary thinking is
"high" (X =3.90, sd=.88), being action orientation is "high" (X =3.85, sd=.81), portrait of the future is
"high" (X =3.84; sd=.83), and being open to change was found to be at a "high level" (X =3.89, sd=.90)
when looking at the sub-dimensions of visionary leadership. Collegial leadership is "high" (X =3.91;
sd=.84), professional teacher behavior is "high" (X =3.99; sd=.65), academic press is "moderate" (X=3.35;
sd=.60), and environmental press was determined to be "moderate" (X =3.04; sd=.60) when the sub-

dimensions of the school climate scale were examined.

According to male and female teachers; The t-test was used, and the findings are shown in
Table 4 to ascertain whether there is a statistically significant difference between the means obtained

from the Visionary Leadership and School Climate Scales.

Tablo 4. Independent sample (t-test) analysis of visionary leadership and school climate scale scores by gender

Variables Groups n X SD t df p
isi F I 201 3.82 .93
Visionary emate 565 340 572
Leadership Male 141 3.87 .86
. Female 201 4.18 44
School Climate Male 141 407 48 .725 340 469

The analysis discovered a positive school climate and visionary leadership (p=.469, t=725).
There was no significant difference based on gender because the values determined for visionary

leadership and school climate perceptions were p>0.05.
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The t-test was used, and the findings are displayed in Table 5, to determine the significant
difference between Visionary Leadership and School Climate Scale scores, according to the status of

teachers” graduations.

Table 5. Visionary leadership and school climate scale scores by graduation status: independent sample (t-test)

analysis
Variables Groups n X SD t df o)
isi Bachel 287 3.83 81
V1s10nar¥ achelors _591 340 1
Leadership Postgraduate 55 3.87 .89
. Bachelors 287 3.61 50
School Climate .295 340 .694
Postgraduate 55 3.58 .52

When Table 5 is analyzed, p=.771, t=-291, and p=.694, t=295 are discovered for visionary
leadership and school climate, respectively. There was no significant difference in the graduation
status variable, as evaluated by the values for visionary leadership and school climate perceptions,

which were determined to be p>0.05.

To determine whether there is a statistically significant difference in the scores on the
Visionary Leadership and School Climate Scales according to the types of schools where the teachers
work, one-way analysis of variance (ANOVA) was used. The findings of the analysis are displayed in
Table 6 below.

Table 6. One-way anova result of visionary leadership scale and school climate scale scores according to the
types of schools teachers work in

School _
Variables o0 n X SO SV. S8 df MS  F p  Signifiance

Types

Visionary  A-Primary 78 3.77 .98 B.G 1.938 2 .969
Leadership School
B-Middle 170 3.80 .69 W.G 233534 339 .689

School
C-High 94 396 .90  Total 235572 341 1407246 N
School
Total 342 3.84 .83
School A-Primary 78 3.57 .54 B.G .395 2 .198
Climate  School
B-Middle 170 3.59 47 W.G 86205 339 254
School 777 461 --
C-High 94 3.66 51 Total 86.600 341
School
Total 342 3.60 .50

As shown in Table 6, there was signs of visionary leadership (p=.246>0.05) and a positive
school climate (p=.461>0.05). According to these findings, the teachers' perceptions of the school
climate and the visionary leadership behaviours of the school principals do not differ significantly

depending on the types of schools they work in.

To determine whether there was a significant difference between the scores on the Visionary
Leadership and School Climate Scales according to the teachers' ages, one-way variance analysis

(ANOVA) was used. The analyses' findings are shown in Table 7.
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Table 7. One-Way ANOVA result of visionary leadership scale and school climate scale scores according to age

. ~ Signifian
Variables ~ Groups n X SD S.V. SS df M.S F p ceg
Visionary  A-30 and under 11 3.86 .68  B.G .670 3 223

Leadership B-31-40 140  3.86 91 WG 234.802 338 .695
C-41-50 69 375 89 Total 235472 341 322 810 -
D-51+ 22 3.80 79
Total 342 3.84 .83
School  A-30and under 111  3.67 44  B.G 1.193 3 .398
Climate B-31-40 140  3.59 52 WG 85407 338 .253
C-41-50 69 3.50 53 Total 86.600 341 1573 .196 -
D-51+ 22 3.63 51
Total 342 3.60 .50

When Table 7 is examined; p=.810>0.05 for visionary leadership; for school climate
p=-196>0.05; was detected. Based on these results, school principals' visionary leadership behaviors

and teachers' perceptions of school climate do not significantly differ according to their age.

One-way analysis of variance (ANOVA) was applied to determine the significant difference in
the scores on the Visionary Leadership and School Climate Scale to the teachers' seniority. Analysis

results are given in Table 8.

Table 8. One-Way ANOVA result of visionary leadership scale and school climate scale scores according to
seniority
Variables Groups n X SD S.V. SS df M.S F ) Signifiance
Visionary A-0-5 97 390 .65 BG 2.710 4 677
leadership B-6-10 107 391 .83 W.G 232762 337 .691

C-11- 49 370 1.02 Total 235472 341

15 81 418 -
D-16- 32 3.68 1.02
20
E21+ 57 380 .77
Total 342 3.84 .83
School A-0-5 97 367 44 BG 999 4 512
climate B-6-10 107 3.65 .51 W.G 118923 337 .251
C-11- 49 346 54 Total 119.921 341
15
D-16- 32 350 .54 2041 088 h
20

E-21+ 57 357 .48
Total 342 3.60 .50

When Table 8 is examined; p=.418>0.05 for visionary leadership; for school climate
p=-196088>0.05; was detected. Based on these results, school principals' visionary leadership behaviors

and teachers' perceptions of school climate do not significantly differ according to their seniority.

The results of a Pearson correlation analysis to determine the correlation between teachers'
perceptions of school principals' visionary leadership behaviors and school climate and sub-

dimensions are shown in Table 9.
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Table 9. Pearson correlation test results between school principals’ visionary leadership behaviors and school
climate

Variables School Collegial Teacher Academic Environmental
climate leadership professionalism Press Press

Visionary r .785%* .843** 578** .588** .061

Leadership n 342

Visionary r 728%* 779** 538** 547** .058

Thinking n 342

Being Action r 721 767 541** 536™* .061

Oriented n 342

Portrait of the r 736 .800** 524%* 566™* 042

Future n 342

Being Open to r .765%* .819** 570%* 567** .064

Changes n 342

**p<. 0L

When Table 9 is examined, it has been determined that there is a high level and positive
(r=.785) significant relationship between school principals' visionary leadership behaviors and school
climate. In the sub-dimensions, it was seen that the environmental pressure dimension, which is the
sub-dimension of school climate perception, did not have a significant relationship with visionary
leadership and its sub-dimensions. There is a positive and significant relationship between other sub-

dimensions.

The results of the linear regression test performed to determine the level of predicting the
school climate of school principals' visionary leadership behaviors perceived by teachers is shown in

Table 10.

Table 10. Simple regression test of school principals’ visionary leadership behaviors predicting school climate

Indepentents Dependent B St ® t p R R? F p
variable variable error
Visionary School

. . 476 020 785 23354 .000 .785 .615 545.406 .000
leadership climate

When Table 10 is examined, it is understood that the behaviors of school principals' visionary
leadership characteristics are significant (p<0.05), affect the school climate positively, and can explain

61% of the variance in the prediction of the school climate (R=.785; R?=.615).
Discussion, Result ve Suggestions

Visionary leadership is a concept that the leader should possess, according to a study on
leadership, which cannot be described with a defined description (Uygun and Bulut, 2019). It is
believed that the school climate, a crucial component of the institution, can be impacted by visionary
leadership, a modern strategy. This study aims to ascertain whether there are any differences in
teachers' perceptions of visionary leadership and school climate based on gender, graduation status,
school type, age, and professional seniority. It also examines the relationship between teachers'

perceptions of visionary leadership and school climate and the degree of prediction.
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The survey found that teachers' perceptions of the school climate and the visionary leadership
behaviors of school principals were both very high. It may be argued that teachers have a high degree
of perception of the school climate, they engage constructively with one another, administrators adopt
positive attitudes and behaviors, and relationships within the school are generally favorable
(Caglayan, 2014). The school principals' visionary leadership behaviors were found to be at a high
level in the studies performed by Kii¢iik and Demirtas (2016) and Eranil (2014) and at a low level in
the study conducted by Buharalioglu (2014), which is an unexpected finding that does not comply
with the current study. In the research projects by Tepe and Yilmaz (2020) and Yiiner and Burgaz

(2019), teachers' perceptions of school climate were found to be at a high level, as in this study.

The study concluded that the gender variable did not make a significant difference in teachers'
visionary leadership and school climate perceptions. Kiiciik and Demirtas (2016) stated that female
teachers' perceptions of visionary leadership are at a higher level than male teachers. On the contrary,
Eranil (2014) stated in his study that male teachers' perceptions of visionary leader behavior are higher

than female teachers.

The study concluded that there was no significant difference in the perceptions of teachers'
visionary leadership and school climate according to the graduation variable. Similarly, Kiigiik and
Demirtas (2016) found in their study that the graduation variable did not make a difference in teacher

perceptions regarding visionary leadership behaviors.

The study concluded that there was no significant difference in the perceptions of teachers'
visionary leadership and school climate according to the type of school studied. Tepe and Yilmaz
(2020) and Yiiner and Burgaz (2019) reported similar results in their studies. Eranil (2014) also stated

that visionary leadership perceptions do not differ according to the type of school they work at.

Acar (2006) and Buharalioglu (2014) stated in their research that teachers aged 51 and over
have a more positive perception of visionary leadership behaviors. In the study, it was determined
that the age of the teachers did not make a significant difference in the visionary leadership behaviors

of the school principals and the perception of the school climate.

The study concluded that there was no significant difference in perceptions of teachers'
visionary leadership and school climate according to the seniority of the teachersteachers. Kiiciik and
Demirtas (2016) similarly concluded in their study that visionary leadership behaviours do not differ
according to professional seniority. Sabanci (2007), on the other hand, stated that visionary leadership

behaviour perceptions differ in favour of professional seniority.

The present study determined that there is a positive and high level relationship between
school principals' visionary leadership behaviors perceived by teachers and school climate
perceptions. It was found that the visionary leadership behaviors of school principals significantly

predicted the school climate and explained approximately 61% of the total variance. Considering this
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variance, it can be stated that visionary leadership significantly supports the school climate. For this
reason, school principals should be supported in the development of visionary leadership behaviors,
as it may be in the institution's interest to take measures that will positively support the school climate

(Oztiirk, 2008).

The current study has found that school principals' leadership styles impact their schools'
climate. Today, it is critical for school principals to have a vision, to communicate this vision with
teachers, and to act on this vision. This is due to the creation and modification of institutional goals. It
can be recommended that principals of schools adopt these traits of visionary leadership. It is possible
to ensure that school principals are more successful at creating a positive school vision and climate by
minimizing their workload and boosting their influence. Further research can be carried out to include

more samples by including private educational schools and various districts in the study.
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