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Oz

Egitim kurumlarinda iiriin veya hizmette kaliteyi artirma firsati olarak kullanilmasi gereken rekabet
esit olmayan sartlarda yiiritildiigiinde taraflardan birinin etkililigini ve istekliligini disiirebilir.
Yapilan yasal diizenlemelerle artan 6zel liselerin rekabetgi yaklasimlart karsisinda devlet liseleri
basarili 6grencilerini kaybetmeye baglamigtir. Bu gerekceyle, devlet liselerinin bu rekabette esit
sartlara sahip olmalar1 i¢in giiclendirilmesi gereken yonlerin belirlenmesi 6nemlidir. Olgu bilim
desenindeki bu nitel ¢alismanin amaci 6zel ve devlet liselerinin miidiirlerinin bakis agisindan 6zel
liselerin yarattiklar1 rekabet¢i yaklagimin devlet liselerine etkisini belirlemektir. Arastirma
sonuglarimin  rekabet ortaminda devlet liselerinin  giiclendirilmesi ¢alismalarinda politika
belirleyiciler i¢in katki saglamasi beklenmektedir. Arastirmanin verileri bireysel goriisme teknigi
kullanilarak toplanmistir ve verilerin analiz asamasinda igerik analizi yontemi kullanilmistir. Elde
edilen bulgular devlet lisesi midirlerinin miifredat esnekligi, inisiyatif kullanma ve insan
kaynaklarmi belirleme konularinda giiglendirilmesi gerektigine isaret etmektedir. Ozellikle
sosyoekonomik gerekcelerle 06zel lise olanaklarindan yararlanamayan Ogrencilerin  erigim
saglayabilecegi bazi devlet liselerinin dontstiiriillmesi ve 6zel amacglh devlet liselerinin rekabete

uygun hale getirilmesi 6nerilmistir.
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Giris

Rekabet ortaminda kendilerini giiglendirmeyi hedefleyen 6zel liseler basarili 6grencileri ve
velilerini ikna ¢abasina girmislerdir. Liselerini diger 6zel liseler arasinda basarili gdstermeyi
hedefleyen o6zel liseler devlet liselerinde egitimlerine devam eden basarili 6grencileri
liselerine ¢ekmek i¢in farkli yontemler kullanmiglar ve bu ogrenciler lizerinden kendi
liselerini basarili gostermeyi amaglamislardir. Sinav basarisina gore Ogrenci kabul eden
devlet liseleri basarili 6grencilerini kaybetmeye baslamis ve bu durum karsisinda kendi

basarilar1 kamuoyunda tartisilmaya baglanmistir (Basdemir, 2012).

Ayni isi farkli kaynaklar veya yontemler kullanarak yapmaya calisan en az iki
kurulus arasinda rekabet olmasi beklenir. Rekabet rakip ile yapilan ve rakipten kaynaklanan
kalite diizeyi ile giiclenen bir kalite yarisi olarak degerlendirilmelidir. Muhatab1 yok etmeye
caligmak rekabet degil diigmanlik olarak bilinir ¢linkii yok etmezsem yok edilirim anlayist
kullanilir (Ciindioglu, 2021). Mikroekonomik teoriye gore rekabet piyasa verimliligini
artirmay1 hedefler (Misra, Grimes ve Rogers, 2012). Bu durum benzer hizmeti veren liseler
arasinda da kaliteyi artirmak i¢in gegerlidir. Ancak iki kamu lisesi arasinda yapilan rekabet
akademik ve sosyal basar1 ¢ergevesinde ele alinirken, 6zel liselerin kendi aralarinda ve kamu
liseleri ile yaptiklar1 rekabet 6zellikle 6zel liseler bakimindan ekonomik pazar olarak ele

alimastir.

Egitim kavraminin 6zel sifatiyla tanimlanmasi sosyoekonomik diizeyi yiiksek
ailelerin ¢ocuklarini farkli egitim alanlarinda gelistirme istekleriyle baglamis ve bu sifat 6zel
ogretmenlerle yapilan dersler i¢in kullanilmustir. Ilerleyen dénemlerde devlet destegi veya
yatirimeilarin ilgisini ¢ekmesiyle kurumsallasarak 6zel okullar egitim hayatina girmistir. Bu
tanimlamalarda kullanilan 6zel sifati yalniz bir kisiye, bir seye ait veya iliskin olan
anlamindan devlete degil, kisiye ait olan, hususi, resmi karsit1 (TDK, 2021) anlamiyla
kullanilmaya baslanmistir. Bu tanimlarda 6zel sifati her ne kadar devlete ait olmayan anlami
tasisa da Tiirkiye’de 6zel okullar Milli Egitim Bakanligi (MEB) kontroliinde agilir ve
denetlenir (MEB, 2007).

Sanayi devriminin etkisiyle olusan insan giicii ihtiyacin1 karsilaya yonelik devlet
okullarinin (Soydan, 2013) aksine 6zel okullar daha ¢ok sanat, edebiyat ve ekonomi alaninda
egitimlere oncelik vermistir. Onceleri sadece burjuvazi ailelerin ¢ocuklarina hizmet veren
0zel okullar orta gelir seviyesi artan ailelerin de ¢ocuklari i¢in tercih etmeleri sonucu sayica
yayginlasmistir. Ozel okullarin egitim kalitesi ve sosyal olanaklari cumhuriyetin ilk

yillarindan itibaren bu okullarin cazibe merkezi olmasini saglamis ve birgok 6zel okul
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ogrenci secimi i¢in farkli Olgiitler kullanmistir (Uygun, 2003). Bu olgiitler arasinda

akademik, spor veya sanatsal basar1 6lgiitleri sayilabilir. Devlet liselerinden farkli isleyisi ve
ozel ailelerin ¢ocuklarmin kabul edildigi algisinin artirdigr istem Tiirkiye’de 6zel okullarin

ekonomik sartlara bagli olarak yayginlasmasina neden olmustur.

Ancak bu durum 2015 yilinda 6zel dershanelerin kapatilmasi ve 6zel okullar igin
0zendirmelerin kullanilmasiyla degismistir. 2014-2015 egitim &gretim yilinda Tiirkiye’de
toplam 6zel okul sayisi 8.291 olarak belirlenmisken (MEB, 2015), 2019-2020 egitim
ogretim yilinda say1 13.870’a ulasmistir (MEB, 2020). Vakif destekli 6zel okullar disinda
kalan ve 6zel girisim kapsamindaki okullarin varliklarini devam ettirebilmeleri gelirleriyle
miimkiin olmaktadir. Bu durum 6zel okullarin 6grenci sayilarini artirmak ve kontenjanlarini
doldurmak igin artik sektor olarak gordiikleri egitimi rekabet¢i bir ortam olarak

kullanmalarina neden olmustur.
Alan Yazin Taramasi

Egitimde rekabet konusunda farkli yaklasimlar bulunmaktadir. Ozel okullarm egitim
sisteminde yer almasi ve istek gormesinin egitim konusunda devletlerin yetersiz kalmasi
(Eden, 2012) olarak yorumlayan goriisler ortaya cikmistir. Diger taraftan 6zel okullarin
varligini kamunun egitimden yasal ve sosyal olarak sorumlu oldugu algisina ragmen, egitim
sistemlerindeki stiregelen merkeziyetcilik nedeniyle devletin egitim roliintin azaldigi

(Kaptzon ve Yemini, 2018) diisiincesi savunulmaya baglanmistir.

Egitim alaninda 6zel okullar1 yatirim araci olarak goéren diger bir yaklasim ozel
okullarin rekabet giiclinii piyasa ya da pazar teorisi ile agiklamaya ¢aligmislardir (Pizarro ve
Davies, 2017). Bu yaklasima gore piyasa teorisi kapsaminda 6zel okul ya da devlet okulu
gozetmeksizin basarinin ddillendirilmesi ve basarisizligin cezalandirilmasi kabul gérmiistiir.
Diger bir ifadeyle, piyasadaki en zayif rakipleri se¢mek ve tiim orgiitsel yapisini etkili bir
sekilde doniistiirmek gerekmektedir. Piyasa ya da pazar goriisiiniin benimsenmesini elestiren
diger bir calismada (Garipagaoglu, 2015) ise 6grenci basarisina dayali pazar payini artirmak
i¢cin bazi 6zel okul yoneticileri tarafindan benimsenen pazarlama teknikleri ele alinmis ve bu

yontemler etik kapsaminda tartigilmistir.

Ozel okullarin varliginin devlet okullarini giiglendirmek igin bir rekabet firsati olarak
kullanilmasini 6neren arastirmacilar (Howell ve Peterson, 2002) devlet okulu y6neticilerinin
egitim programlarint ve finansal kosullarmi 6grenciler igin ¢ekici hale getirerek O0grenci

kaybmin onlenebilecegini savunmuslardir. Diger bir rekabet modeli olarak ise Besley ve
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Ghatak (2005) tarafinda merkeziyet¢i olmayan hem 6zel okullarin hem de devlet okullarinin

kamu gereksinimlerini karsilayacak sekilde kendilerine daha 6zel gorevler belirlemelerine
olanak saglayan egitim politikalarinin olusturulmas:t Onerilmistir. Farkli  gorevler
benimseyen okullarin bu goérevleri yerine getirmek isteyen 6gretmen grubuyla ¢alismasinda
kolaylik saglayacagi ve sonug¢ olarak kamu gereksinimlerinin daha etkili bir sekilde

karsilanabilecegi savunulmustur.

Bu baglamda yapilan arastirmalarda devlet okulu ydneticilerinin en az bir 6zel okulu
kendilerine rakip olarak gordiikleri ve rekabet etmek igin politika yapicilar tarafindan
kendilerine esit kosullarin saglanmasi durumunda rekabete hazir olduklar1 belirtilmistir
(Jabbar ve Li, 2016). Esit kosullarin saglanmasi ise egitimin merkezi politikalara bagl
kaldiklar1 kosullarda sadece yoneticilere rekabet hakki verilmesiyle saglanamaz (Besley ve
Ghatak, 2005) rekabet yetkisinin yani sira ayrica belirlenen okul misyonunda gorev almak
isteyen Ogretmen grubunun belirlenmesi gerekecektir. Bu durum istekli, ortak amag
dogrultusunda gorevini daha etkili yapan bir insan kaynaklar1 olusturmaya katki saglayabilir.
Shon ve Jilke (2021) 6zel okullarin olusturdugu rekabet ortaminin dogru kullanilmasiyla
devlet okullarinin performanslarinin  artabileceginin  belirtmislerdir. Sonug¢ olarak
olusturulacak esit kosullarin saglayacagi rekabetin dogru yonlendirilmesiyle hem 6zel liseler

hem de devlet liseleri bu rekabetten olumlu etkilenebilir.

Egitim alan yazin incelendiginde lise basarisinin genellikle dgrencilerin akademik
basaris1 ile iliskilendirildigi goriilmektedir. Tiirk egitim sisteminde 6zel liselerin varligi
baglangicta 6zel liselerin kendi aralarinda rekabeti ve devaminda 6zel liselerle devlet
liselerinin 6grenci basarist temelli rekabeti goriilmektedir. Ancak bu rekabet son yillarda lise
basarisinin lise kaynakli olmasindan c¢ok basarinin aktarimi ile saglanmasina ve devlet
liselerinden basarili 6grencilerin 6zel liselere aktarimina donlismiistiir. Bu durum devlet
liselerinin basarilt 6grenci kayiplarina ve 6zel liselerin kendi {iirettikleri basaridan daha ¢ok
devlet liselerinin iirettigi basariy1 kullanmalarma yol agmustir. Ozel liseler ve devlet liseleri
basar1 aktarimina dayali rekabet bakimindan ve bu rekabet karsisinda devlet liselerinin tepki
potansiyelleri bakimindan arastirilmamistir. Arastirma ele aldigi rekabet ortaminin Tiirk
egitim sisteminde 6zel ve devlet liselerinin toplum goziinde basarili algilanmasinin
arkasinda yatan gerekgeleri belirlemeye calismasi bakimindan 6nemlidir. Ayrica ¢alisma
devlet liselerinin 6zel liselerle rekabet konusunda zayif yonlerini ve bu yonlere neden olan
egitim politikalarin1 belirlemeye calisarak devlet liselerinin rekabet giiglerinin artirilmasina

yonelik egitim politikalarinin belirlenebilmesi bakimidan da katki saglayacaktir.
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Arastirmanin Amaci

Yapilan yasal diizenlemelerle artan 6zel liselerin rekabetgi yaklagimlari karsisinda devlet
liseleri basarili 6grencilerini kaybetmeye baslamisgtir. Dolayisiyla, olgu bilim desenindeki bu
nitel ¢alismanin amaci Ozel ve devlet liselerinin miidiirlerin bakis agisindan o6zel liselerin
yarattiklar1 rekabetgi yaklasimin devlet liselerine etkisini belirlemektir. Bu kapsamda &zel
liselerin rekabet araci olarak devlet liselerinden basarili 6grencileri kendi biinyelerine katma
yontemlerine ve bu uygulamanin devlet liselerine yansimalarini belirlemeye odaklanilmistir.

Arastirmanin sorular1 asagida verilmistir.

1. Devlet Lisesi ve ozel lise midiirleri rekabet konusundaki deneyimlerini nasil

anlamlandirmaktadirlar?

2. Lise midiirlerinin goriislerine gore ozel lise ve devlet liselerinin rekabette giiclii ve

zayif yonleri nelerdir?

3. Devlet Lisesi ve o0zel lise midirlerinin 6zel liselerin 6grenci kazanmak igin

kullandiklar1 yontemleri hakkindaki deneyimlerini nasil anlamlandirmaktadirlar?

4. Devlet Lisesi midiirleri 6zel liselerin rekabetci yaklasimlari karsisinda hissettikleri

siirliliklart nasil yorumluyorlar?
Yontem

Bu c¢alismada, 6zel liselerin olusturdugu rekabet ortaminda devlet liselerinin durumlarini
0zel ve devlet lisesi miidiirlerinin goriislerinden yararlanarak belirlemek amaglanmistir. Bu
gerekceyle arastirmada, nitel arastirma tekniklerinden belirli bir olguyu kendi yasantilari
yoluyla deneyimleyen kisilerin ayrintili bilgilerine basvurulmasini saglayan olgu bilim

deseni (Creswell, 2019) kullanilmistir.
Katihhmeilar

Calismanin katilimcilan belirlenirken nitel arastirmacilarin ¢ogunlukla tercih ettikleri amacl
(6lciit) ornekleme yontemi kullanilmistir. Amaglhi 6rneklemede, arastirmacilar, 6rnekleme
dahil edilecek vakalar1 Olgiitlere iliskin yargilarina dayanarak secerler. Bu sekilde,
arastirmanin 6zel ihtiyaglarina yonelik yeterli bir 6rneklem olustururlar (Cohen, Manion ve
Morrison, 2007). Bu caligmanin temel Olgiitii katilimcilarin merkezi sinav puanina gore
Liselere Gegis Sistemi (LGS) smav sonuglarina gore 6grenci kabul eden devlet liselerinin
(Fen Liseleri, Sosyal Bilimler Liseleri, Mesleki ve Teknik Anadolu Liseleri) midiirleri ve

Ozel Fen Lisesi, Anadolu Lisesi ve Meslek Liselerinin kurucu/kurucu temsilcisi/kampiis
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miidiiri (¢alismanin devaminda miidiir olarak anilacaktir) ve devlet liselerinde miidiir olarak
gorev yapan iki farkli gruptan segilen toplam 12 katilimeciyla yiiriitiilmiistir. Caligmanin
katilimcilarin1 6zel lise sektoriinde bes yili agskin bir siiredir miidiir olarak gérev yapan alt1

kisi, en az bes yildir devlet liselerinde miidiirliikk yapan alti yoneticiden olusturmaktadir.

Katilimcilara iliskin bilgiler Tablo 1°de verilmistir.

Tablo 1. Calismanin Katilimcilarina Ait Bilgiler
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miidiirii olarak belirlenmistir. Bu arastirma, 6zel liselerde kurucu/kurucu temsilcisi/kampiis

Kath Cinsiy ) . Lise Miidiirliik
mcl ot Lise Tiirii ~ Lise Niteligi Ogrenci Kademi/Yil
No Kapasitesi

K1 E Devlet L. Anadolu Lisesi 450 8

K2 E Devlet L. Mes. ve Tek. Anad. Lisesi 520 7

K3 K Devlet L. Fen Lisesi 503 13

K4 E  OzellL. Fen Lisesi 400 15

K5 E  OzellL. Fen Lisesi 400 11

K6 K OzellL. Anadolu Lisesi 980 11

K7 K Devlet L. Anadolu Lisesi 1400 16

K8 E  OzellL. Fen Lisesi 240 15

K9 K OzelL. Fen Lisesi 280 13
K10 E Devlet L. Mes. ve Tek. Anad. Lisesi 772 22
K11l K Devlet L. Sosyal Bil. Lisesi 549 14
K12 E Ozel L. Mes. ve Tek. Anad. Lisesi 383 7

Tablo 1’de goriildiigii lizere, arastirmanin katilimcilarini devlet lisesi miidiirlerinin
tcli kadin, tgl erkektir; katilimcilardan 6zel lise miidiirlerinin ikisi kadmn, dordii erkek
yoneticilerden olugsmaktadir. Devlet lisesinde gorev yapan midiirlerin ikisi Fen Lisesi, ikisi
Anadolu Lisesi ve ikisi Mesleki ve Teknik Anadolu Lisesinde gérev yapmaktadir. Ozel lise

miidiirlerinin dordii Fen Lisesi, biri Anadolu Lisesi ve biri Meslek lisesinde gorev
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yapmaktadir. Arastirmaya katilan lise miidiirlerinin en az 7 yil, en ¢ok 22 yil yoneticilik

deneyimleri oldugu goriilmiistiir.
Veri Toplama Araclar1 ve Verilerin Toplanmasi

Arastirmanin verileri bireysel goriisme teknigi kullanilarak toplanmistir. Goriismede
kullanilmak iizere arastirmaci tarafindan hazirlanan ve bes alan uzmanindan alinan
goriislerle son sekli olusturulan “Ozel ve Devlet Lisesi Miidiirlerinin Rekabet Hakkinda
Goriigleri Formu” kullanilmistir. Goriisme formunda miidiir ve lise bilgilerinden olusan
birinci boliimde dort ve arastirmanin 6ziine yonelik hazirlanan yedi soru kullanilmistir.
Goriisme formunda “Ozel liselerle devlet liseleri arasinda rekabet oldugunu diisiiniiyor
musunuz?”, “Ozel liselerin devlet liseleri ile rekabette giiclii/zayif olduklar1 konular
nelerdir?”, “Devlet liselerinin 6zel liselerle rekabet konusunda giiglii/zayif yanlari nelerdir?”
gibi katilimcilarin anlama ve yanitlama konusunda rahat olabilecekleri sorular kullanilmstir.
Goriisme Oncesinde sorularin tamaminin katilimcilar tarafindan incelenmesi istenmis ve
sorularin yanitlanmasi konusunda goniilliigiin esas oldugu ve diledikleri zaman goriismeyi
sonlandirabilecekleri bilgisi paylasilmigtir. Arastirmanin E-93803232-622.02-71167 sayilt
etik kurul izni katilimcilarla paylasilmis ve goriismenin ses kaydinin alinmasi i¢in form
iizerinde yazili onaylar alinmistir. Gorlismeler arastirmaci tarafindan randevu alinarak yiiz-
yize gergeklestirilmistir. Goriisme ikincil, tiglinciil alt sorularla desteklenmistir. Goriisme
stiresi 30-45 dakika olarak belirlenmistir. Alinan ses kayitlar1 bilgi kaybini dnlemek i¢in
ayni giin ya da ertesi giin dijital ses doniistiiriicii kullanilarak yaziya dokiilmiistiir. Elde

edilen yazili metin ses kaydi tekrar dinlenerek gereken diizeltmeler yapilmstir.
Verilerin Analizi

Verilerin analiz asamasinda igerik analizi yontemi kullanmilmis ve her katilimeciya bir kod
verilmis analiz siirecinde bu kodlardan yararlanilmigtir. Tiim goriisme formlar1 bir araya
getirilerek Once iki kez okunmus, ardindan katilimcilarin yanitlarindan dikkat ¢ekici olan
ifadeler belirlenmistir. Gériisme esnasinda katilimcilarin yanitlar1 arasinda farkli bir alt koda
iligkin bilgiler kullanilmigsa bu bilgiler ilgili kod altinda toplanmistir. Kodlar arasinda
iliskiler kurularak kategoriler ve kategoriler arasinda iliski kurularak st kategoriler
olusturulmugtur. Katilimcilarin kisisel bilgilerini gizli tutmak amaciyla her bir katilimer igin
olusturulan kodlama katilimer siras1 (K1, K2), cinsiyeti kadin (K), erkek (E) ve gorev yeri
devlet (D), 6zel (O) seklinde belirlenmistir, (K1-E-D) kodu katilimcinin devlet lisesinde
gorev yapan erkek miidiir oldugunun anlasilmasini saglayacak sekilde olusturulmustur. Olgu

bilim arastirmalarinin 6zel durumlar dikkate alinarak biitlinlesik yaklagimi saglamak
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(Giirbliz ve Sahin, 2017) i¢in ayrintilarin gozden kagmasi engellenmistir. Bu kapsamda elde

edilen kategoriler aragtirmanin problem ve alt problemleri birer tema olarak kabul edilmis ve
temalar altinda toplanmistir.  Temalar benzer iceriklerin bir araya getirilmesiyle
olusturulmustur. Aynm1 zamanda, arastirma siirecinde elde edilen tiim veriler, arastirmaci
disinda, iki egitim yOnetimi alan uzmani tarafindan incelenmis ve ayri ayr1 kodlanmustir.
Kodlamalarin farkliliklar1 ve goriis ayriliklari ham veriler iizerinden tekrar incelenerek goriis

birligi saglanmstir.
Arastirmanin Giivenirlik ve Gegerligi

Daha cok nicel ¢alismalar i¢in kullanilan gegerlik ve giivenirlik yerine nitel arastirmalarda
Lincon ve Guba (1985) tarafindan inanilirlik, aktarilabilirlik, tutarlilik ve dogrulanabilirlik
gibi Ol¢iilebilir ol¢giitler ve nitel gecerlik derecelerinin kullanilmasi Onerilmistir (akt.

Creswell, 2019).

Inandiricihigin saglanmasi icin bu calisma kapsaminda katilimcilardan telefonla
randevu alinmig ve randevu goriismesi esnasinda arastirmanin amaci ve kullanilacak sorular
hakkinda bilgi verilmistir. Goriisme sorular1 konusunda katilimcilarin goriisleri alinmis ve
ekleme c¢ikarma yapma konusunda oOnerileri dikkate alinmistir. Gorlisme mekaninin
belirlenmesi konusunda katilimcilarin kendilerini rahat hissedecekleri ortamlara beraber
karar verilmistir. Arastirmanin etik kurul izni alindi§i ve arastirmacinin daha oOnceki
caligmalar1 paylasilarak inandiriciligin artirilmasi saglanmistir. Ayrica goriisme oncesinde
goriisme sorularinin bulundugu goériisme formunun ve etik kurul izin yazisinin katilimcilar
tarafindan incelenmesi saglanmis, ses kaydi i¢in izin ve goriismeye goniillii katilimi gosteren
boliimlerin onayr alinmistir. Gorlisme stiresi katilimeilara bildirilmis ve siireye uyularak

katilimcilarin zaman kayiplar1 6nlenmistir.

Arastirmanin aktarilabilirliginin saglanmasi i¢in yontem boliimiinii aragtirmanin ilgili
stireclerinin ayrintilarin1 aktaracak sekilde olusturulmustur. Bu kapsamda katilimcilarin
belirlenmesi, veri toplama ve nitel analiz siireclerinin nasil yapildigi miimkiin oldugunca
ayrintili anlatilmistir. Aktarilabilirligin saglanmasi, arastirmacilar ve okuyucular i¢in benzer

caligmalari karsilagtirmalarina olanak saglanmasi igin gayret edilmistir.

Tutarliligin saglanmast i¢in goriisme esnasinda katilimcilarin ifadeleri “agiklar
misiniz?”, “bunu mu kastettiniz? gibi sorularla yanlis anlagilmalarin Oniine gegilmis ve

katilimcinin gergekte ifade etmek istedigi konu anlasilmaya ¢alisilmistir. Kodlama esnasinda
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elde edilen kodlarn ilgili alan yazin ile tutarli olmasina 6zen gosterilmistir. Ayrica elde

edilen kodlar hakkinda iki egitim yonetimi alan uzmanindan goriis alinmastir.

Arastirmanin dogrulanabilirliginin saglanmasi i¢in arastirmanin tiim asamalari
ayrintili olarak aciklanmistir. Bulgularin kodlama ve temalarin belirlenmesi asamasinda
farkli uzmanlardan goriis alinmis ve gerek duyuldugu durumlarda katilimcilardan tekrar
goriis alinmig ve agiklayict dogrudan alintilar kullanilarak temalarin daha anlagilir olmasina
gayret edilmistir.

Bulgular
Arastirmada elde edilen bulgular, aragtirmanin alt problemleri ile ilgili dort tema altinda
toplanmistir. Bu temalar rekabetin anlamlandirilmasi, liselerin rekabette giicli ve zayif

yonleri, rekabette 6zel liseler tarafindan kullanilan yontemler ve devlet lisesi midiirlerinin

sinirliliklart seklinde belirlenmistir.
Rekabetin Anlamlandirilmasi

Ozel lise miidiirleri ve devlet lisesi miidiirlerinin 6zel ve devlet liseleri arasindaki rekabet
konusunu nasil anlamlandirdiklarina yonelik elde edilen bulgular Sekil 1’de ayri ayri

verilmistir.

0 L]

Ozel Devlet
mVar mYok

Sekil 1. Devlet ve Ozel lise miidiirlerinin rekabete yonelik goriisleri

Sekil 1 incelendiginde, 6zel lise midiirlerinin rekabet olduguna iliskin algilarinin
daha belirgin oldugu goriilmektedir. Devlet lisesi midiirlerinin 6zel liselerle aralarinda
rekabet olma durumuna iligkin algilarmin birbirinden ayrigmadig: anlagilabilir. Ozel lise ve

devlet lisesi miidiirlerinin rekabet algilarina 6rnek ifadeler agsagida verilmistir.
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“Cok yok mesela kag tane lise vardir 40-50 kadar devlet lisesi var sanirim bizim

rekabet edebilecegimiz devlet lisesi I bilemedin 2 tanedir. Onlarla aramizdaki rekabet

konusu da sadece sinavdaki basart oramidir” (K4).
“Evet, ozel liseler ile devlet liseleri arasinda rekabet oldugunu diisiiniiyorum” (K5).

“Evet, ama hani bu rekabet aslinda ¢ok da gergek¢i bir rekabet degil. Yani rekabet
derken tabii ki ogrenci kapma yarigi var asil amacimiz bu, yoksa fiziksel kosullar ya da

olanaklar anlaminda rakip olarak gérmiiyoruz bir¢ok devlet lisesini” (K6).

“Devlet liseleri kendi aralarinda, ozel liseler da kendi aralarinda biraz rekabet ortami

olusturuyor diye diisiiniiyorum” (K9).

“Evet, ozel liselerin ogrenci alma niyetleri genelde birbirlerinden degil devlet
liselerinden dgrenci almak seklinde oluyor. Bunun sebebi daha ¢ok kendi liselerindeki
egitim kalitesinin daha farkl: stratejiler gelistirip, ornegin inisiyatif alarak bazi kiiltiirel
sosyal faaliyetleri azaltarak sadece akademik basariya yonelmesi velinin de iist
kurumlara finiversitelere sadece akademik basariyla gidilebilecegini diisiinmeSi bu

rekabete zemin hazirliyor” (K1).

“Her lisenin belki kendi icerisinde de liseler arasinda da tatli bir rekabet illaki olmali
ama ozel liseler ekonomik kaygilardan dolayr farkli bir rekabet boyutunun igine de

girdiklerini diigtiniiyorum ben agik¢ast” (K7).

“Hayir, ben devletin olanaklari ile dézel bir lisenin  rekabet edebilecegini

diisiinmiiyorum” (K10).

“Ogrenci aktarimi noktasinda ozellikle belli liseler hedef noktasina koyduklar: kesin.
Clinkii diyorlar ki “ben su devlet lisesinden ogrenci ¢ektim”, “X devlet lisesindeki
ogrenci bizim liseyi secti” gibi durumlart var ozel liselerin. Bu konuda ben onlari pek

’

cok karsima almiyorum ama onlar bizimle bayagi ugrasiyorlar en biiyiik stkintimiz bu’

(K12).

Liselerin Rekabette Giiclii ve Zayif Yonleri

Ozel lise midiirleri ve devlet lisesi miidiirlerinin 6zel ve devlet liseleri arasindaki rekabette

birbirlerinin gii¢lii ve zayif yonlerini nasil anlamlandirdiklarina yonelik elde edilen bulgular

Tablo 2’de ayr1 ayr1 verilmistir.
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Tablo 2. Devlet Liselerinin Rekabette Giiclii ve Zayif Yonleri
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Devlet Lisesi Miidiirii Ozel Lise Miidiirii
Temalar1 Temalar1
Maas/ kira / sigorta (K4, K6,
) (K1)
Orgiit yapisi olmamast K12)
3 Ogretmen eksikligi (K5, K9)
5 (K1, K7, K11)
> Lise diizen ve disiplini yasanmamast
=
2 Egitimde Devlet (K6, K8, K9)
S . (K1, K2, K10) . . .
garantisi Ogrenci garantisi
Devletin yatirmm giicii (K2, K10) Ogrenci homojenligi (K6, K8, K9)
fi (K1, K2, K3, K7,  Ogretmen kadrosunu (K4, K5, K86,
g Kalabalik Siniflar K10, K11) segememe K9, K12)
3 (K4, K5, K9,
Q ) (K1, K2, K7, K10)
Ogretmen kadrosunu Biirokrasi K12)
. (K1, K2, K3, K7, (K59)
]
€ Biirokrasi K10, K11) Tayin ve atama sistemi
>
< s garantisinin getirdigi K5, K6, K9
5 Ise getirdigh oy ( )
N hantallik Sinirlt ders kaynagi
Sinirl ders kaynagi (K1, K7) Sosyal olanaklar (K4, K6, K9)
(K5, K6, K8,
(K1K3, K7)
Yabanci dil egitimi Yabanci Dil egitimi K9)

Ogrenci takibi

(K1, K2, K7, K10)

Tablo 2 incelendiginde; devlet liselerinin devlet lisesi miidiirlerine gore algilanan
giiclii yonleri arasinda “diizen ve disiplin”, “devlet garantisi” ve “devletin yatirim giicii”
temalar1 one ¢ikmis. Buna karsin 6zel lise miidiirlerinin algilarina gore devlet liselerinin
giiclii yonleri arasinda “maag/kira ve sigorta 6demelerinin olmamasi1”, “6grenci garantisi” ve
“homojen 6grenci” temalar1 6ne ¢ikmistir. Devlet liselerinde gorev yapan miidiirlerin
algilarma gore devlet liselerinin zayif yonleri “kalabalik siniflar”, “6gretmen kadrosunu
secememe”, “biirokrasi” ve “dgrenci takibi” konular1 6ne ¢cikmistir. Ozel lise miidiirlerinin
algilarma gore devlet liselerinin zayif yonleri arasinda ise “6gretmen kadrosunu segememe”,

“biirokrasi”, “smirli ders kaynag1” ve “yabanci dil egitimi” dikkat cekicidir. Ozel liselerin

giiclii ve zayif yonleri tablo 3’te verilmistir.
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Tablo 3. Ozel Liselerin Rekabette Giiclii ve Zayif Yonleri

verilememesi

dis1 davranislar

Devlet Lisesi Miidiirii Ozel Lise Miidiirii
Temalar1 Temalar1
Ders programi/miifredat  (K5,K6, K11)
esnekligi
Ogretmen kadrosunu (K4,K5,K6,K
secebilme 8,K12)
(K1,K2,K3,K  Akademik basarisi (K4,K5,K6,K
Sinif 6grenci sayisi
7,K10,K11) yiiksek kadro 12)
Sinif 6grenci sayisinin az  (K4,K5,K6,K
olmasi 12)
. (K5,K8,K9,K
E Hizli karar verme 6zelligi  12)
B Ders kaynaklariin (K6,K12)
S _ (K1, e
O Ekonomik olanaklar cesitliligi
K3,K10,K11)
Sosyal olanaklar (K5,K6,K9)
2 (K4,K5,K6,K
- Yabanci dil egitimi 8,K9)
Q
'S (K5,K6,K8,K
Fiziki yap1 ve tesisler  (K1,K10) Proje 9,K12)
Ogrenci kuliipleri (K6,K8,K9)
(K4,K5,K6,K
Ogrenci takibi 8,K9,K12)
Patron ¢alisan iliskisi  (K1,K7,K10)  Kisith 6grenci sayisi (K4,K9)
Ogrenci miisteri (K6,K12)
(K1,K2,K7)
anlayisi Yiiksek maliyetler
8 Kendini begendirme (K1) Ekonomi piyasasindaki (K4,K6,K12)
=
;% kaygisi calkantilar
[cic‘ Disiplin/etik/sistem (K1,K3,K7,K  Ogretmen ders yiikiiniin ~ (K4,K5,K9)
sorunlari 10) fazla olmasi
Gergekei doniit Rekabet ortamindaki etik  (K8,K12)
(K1,K7)
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Tablo 3 incelendiginde, devlet liselerinde gorev yapan miidiirlerin goriislerine gore
ozel liselerin dikkat g¢ekici giiglii yonleri “sinif 6grenci sayisinin az olmasi” ve “ekonomik
olanaklar” olarak belirlenmistir. Ozel lise miidiirlerinin algilarina gére 6zel liselerin giiclii
yoOnleri arasinda “ders programi/miifredat esnekligi”, “Ogretmen kadrosunu secebilme”,
“hizli karar verme becerisi”, “yabanci dil egitimi” ve “6grenci takibi” on plana ¢ikmuistir.
Devlet liselerinde gorev yapan midiirlerin algilarina gore ozel liselerin zayif yonleri
arasinda “patron calisan iligkisi”, “6grenci miisteri anlayis1”, “disiplin/etik/sistem sorunlar1”
ve “gercekci doniit verilmemesi” dne ¢ikmustir. Ozel lise miidiirlerinin algilarina gére 6zel
liselerin zay1if yonleri arasinda “kisitli 6grenci sayis1”, “ekonomi piyasasindaki ¢alkantilar”,
“Ogretmen ders yiikiinliin fazla olmas1” ve “rekabet ortamindaki etik dis1 davraniglar”
gosterilmistir. Ozel lise ve devlet lisesi miidiirlerinin algilarina gére belirlenen liselerin

giiclii ve zayif yonlerine yonelik 6rnek ifadeler asagida verilmistir.

“Ashinda ogrencilerin ozel liselere yonelmesi son sinifta daha ¢ok goriiliiyor. Yani
dokuz, on ve on birinci sinifta bir sorun yok gayet iyi ama ézellikle on birinci sinifin
yvaz doneminde on ikinci siifa baslamadan ¢ocuklarda boyle bir ozel liseye yonelme
baslyor. Buradaki en biiyiik sebep bizdeki ders program: ders ¢izelgesi oldugunu
diistiniiyoruz” (K11).

“Devlet liselerinin zayif yonii olarak birincisi personellerini se¢cemiyorlar ve gerg¢i
bizde de var ama devlet liselerinde daha fazla biirokrasi var yapacaklari her iste ilge
veya il milli egitime bilgi vermeleri onay almalar: ya da izin almalari gerekiyor. Bu
zorunluluk devlet liselerindeki miidiirlerin harekdt alanini kisitlyyor veya yavaslatiyor.
Giiclii yonleri maas kira sigorta gibi sorunlart yok eksik personel sorunu yasamuyorlar
kendilerinde ogretmen olmasa bagka bir liseden géreviendirmeyle eksiklerini

giderebiliyorlar” (K4).

“Devlet liselerindeki en biiyiik engel, miidiirlerin zaman zaman tayinlerinin ¢ikmasi ve
liseden ayrilmalart ya da kendi istedikleri egitim kadrosunu kendi yonetim
anlayislarina gore kurumamak. Lise yonetimi eger istekli olursa ¢ok biiyiik
tistiinliikleri var ¢iinkii devlet olanaklarini kullanabiliyorlar. Eger devlet olanaklarin
kullanmak isterlerse belediyeler, valilikler ya da dernekler araciligiyla bu olanaklara

erisimleri simdi ¢cok daha kolay oluyor” (K5).

“Ozel liselerin rekabette giiclii olduklar: taraf su; fazla ézgiirler ve ézgiirliik bazen iyi
oluyor. Yani istedikleri zaman ders konusunda, 6gretmen konusunda, bizim ise bazi

konularda elimiz kolumuz bagh. Ogrencinin en ¢ok bize sikayet ettigi sey ézellikle son
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sinifa dogru geldiginde belli derslerimiz var bizim ogrenciye lazim olan dersler var bir

de oOgrencinin angarya gordiigii ama miifredatta olmasi gereken dgrenciye de

verilmesi gereken belli dersler var. Ogrenciler bu dersleri gérmek istemiyor. Bu

konuda biz zayif kaliyoruz. Sirf bu yiizden liseyi terk eden dgrenciler oluyor” (K11).

“Devlet liselerinin giiclii tarafi icin konusursak zeki ogrencileri daha rahat

alabilmeleri. Ciinkii ozel liselerde ozellikle fen liseleri i¢in 6grenci bulmak devlet

liselerine kiyasla biraz daha zor. Devlet liselerinden zayif olan yonleri ise yabanct dil

egitimi ve yurtdisi ile ilgili Kultip ¢alismalart ile ilgili konularda biraz daha zayif

kaliyorlar. Ozel liseye istek bu yénden fazla” (K8).

Ozel Liselerin Ogrenci Kazanmak icin Kullandiklar1 Yontemler

Ozel lise miidiirleri ve devlet lisesi miidiirlerinin 6zel ve devlet liseleri arasindaki rekabette

ozel liselerin devlet liselerinden 6grenci kazanmak igin kullandiklart yontemleri nasil

anlamlandirdiklarina yonelik elde edilen bulgular Tablo 4’de ayr1 ayr1 verilmistir.

Tablo 4. Ozel Liselerin Kullandiklar: Yontemler

Devlet Lisesi Muduriu Temalari

Ozel Lise Miidiirti Temalari

(K1,K2,K3,K7, (K4,K5,K6,K12)
} Burs Burs
Odiil K10,K11)
Odiillii smavlar (K7,K11)
Akademik basari (K1,K2,K3,K7, . (K4,K8)
] Tam gin egitim
vaatleri K10,K11)
Basari .
Ogrenci havuzuna ] (K9,K12)
o (K1,K7,K11) Akademik kadro
erigim
Gergekgei olmayan (K1,K2,K3,K7, (K9)
Ders kaynaklar1
notlar K10,K11)
Ogrenci takibi (K5,K6)
Kalabalik olmayan (K1K2,K11) DeTs (_1151 (K4,K6)
siniflar etkinlikler
Sportif ve Sanatsal Fiziki ortamin (K5,K6,K12)
(K1) .
Sosyal basarilar etkili tanitimi1
olanaklar Sosyal (K4,K5,K6)
olanaklarin
tanitimi
Reklam giicii (K6,K8,K12)

Ikili iligkiler

(K5,K6)
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Tablo 4 incelendiginde; devlet lisesi miidiirlerinin algilarma gore “burs”, “odillii
smavlar”, “akademik basar1 vaatleri”, “gercek¢i olmayan notlar” ve “sinmif dgrenci sayisinin
az olmas1” One ¢ikarken, Ozel lise midirlerinin algilarina goére Ogrenci kazanma
yontemlerinden “burs” etkenini yani sira “fiziki ortam”, “sosyal olanaklar” ve “reklam
giicii” dikkat cekmektedir. Ozel lise ve devlet lisesi miidiirlerinin algilarina gére belitlenen
ozel liselerin devlet liselerinden 6grenci kazanmak icin kullandiklar1 yontemlere yonelik

ornek ifadeler asagida verilmistir.

“Tabi oncelikle veli havuzuna bir sekilde ulasabiliyorlar. Yaptikliari odiillii
sinavlardan sonra “Cocugunuz yiizde yetmis burs kazandi” diyorlar. Ayrica “butik
smiflarimiz var” diyorlar ve birka¢ basarili ogrenciyi iicretsiz kaydedip onlart ornek
gosteriyorlar. Bu ogrenciler mezun olduklarinda ¢ok iyi boliimlere yerlestiriliyor ve
bu basarilar sosyal medyada olsun gerek billboardlarda gerekse sosyal alanlarda
reklami yapilryor ama o ¢ocuk belki de alti yedi y1l deviet lisesi kiiltiirii ile yetismis son
anda iicretsiz alinmis ¢ocuk ve son sene kayit ediliyor ozel liseye ve basart aktarimi

yapmis oluyorlar” (K1).

“En basta sinif ogrenci sayist siniflarda az ogrenci oldugunu iddia ederek onlart ikna
etmeye c¢alistyorlar Onun disinda iste iiniversiteye ogrenci gonderme de ¢ok iyi

olduklarini iddia ediyorlar” (K2).

“Tabii ki ilk olarak onceligimiz burs yontemi bilhassa 8. sinifta yapilan sinav
sonucuna gore ogrencilerin aldiklari puanlara gore tam burs veriliyor yani egitim
licreti yemek kiyafet servis tamamini karsilamak yoluyla tam puan alan ya da ¢ok
yiiksek puan alan ogrencilere burslar veriliyor. Bu dgrencileri kazanmak igin en etkili
yontemlerden biri lisenin olanaklart ¢ok dne ¢ikiyor. Genelde artik ézel liselerin
yiizme havuzlari, sosyal tesisleri, sagladiklar: olanaklar devlet lisesine gore bizim igin
onemli faktorler. Bunun disinda da ¢evre yani kisisel iliskiler yani nasil séyleyeyim
lisemizin sahip oldugu kiiltiir ve ¢evre diger veliler de ¢ocuklarinin ayni ¢evrede ayni

kiiltiirdeki insanlarla beraber okumasini istiyorlar” (K5).

“Evet, mesela once bir deneme simavina katilmasi i¢in 6grenci yonlendirmenizi
istiyorlar. Sinav esnasinda o6grencilerin iletisim bilgilerini ve T.C. vatandashk
numaralarm aliyorlar. Ardindan iyi ogrenciler, sinavda basarili olan 6grencilerle
birebir iletisime gecip 6grencileri burslu olarak alip liselerine kayit yaptirmak icin
ikna ediyorlar” (K7).
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Devlet Lisesi Miidiirlerinin Algiladiklar1 Stmrhliklar

Ozel liseler ve devlet liseleri arasinda yasanan rekabette devlet lisesi miidiirlerinin
kendilerini sinirlandirilmis hissettikleri durumlar1 nasil anlamlandirdiklarina yonelik elde

edilen bulgular Tablo 5’te verilmistir.

Tablo 5. Devlet Lisesi Miidiirlerinin Stnirliliklar

Sinirhilik Alan Sinrlilik Tirt
Inisiyatif kullanma (K1,K3, K7,K11)
Temsil yetkisi (K1,K10,K11)
Yonetim Smirliliklart Sorusturma kaygisi (K2,K10,K11)
Yonetmelikler (K1,K2,K3,K7,K10,K11)
Odenek yetersizligi (K3.K10.K11)
Miifredat (K1,K3,K7,K11)
Ogretim Sinirliliklar: Insan kaynaklar1 yonetimi (K1,K3,K7,K11)
Ders kaynag1 se¢imi (K1,K2,K7,K10,K11)

Tablo 5 incelendiginde; devlet lisesi miidiirlerinin algilarma gore yonetim
siirliliklart olarak “inisiyatif kullanma”, “temsil yetkisi”, “sorusturma kaygisi1”, “6denek
yetersizligi”, “yonetmelikler” ve “inisiyatif kullanma” yer alirken O6gretim sinirliliklar
olarak “miifredat”, “insan kaynaklari yonetimi” ve “ders kaynagi se¢imi” sinirlayicilar
olarak ifade edilmistir. Ozel liseler ve devlet liseleri arasinda yasanan rekabette devlet lisesi

midiirlerinin kendilerini smirlandirilmis hissettikleri durumlara yonelik 6rnek ifadeler

asagida verilmistir.

“Devletin bir orgiit yapist var. Biz atama kararlar ile geliriz ve astimiz iistiimiiz
bellidir. Yonetmeliklerin disina inisiyatif alarak ¢ikamiyorum. Ozel lise olsaydim,
burast benim lisem olsayd: diisiiniip yapabilecegim seyler varken beni durduran bazi
yonetmelikler var. Bir simirlandiriimam var mesela yardimct kaynak konusunda ama

ders kitaplarini kastetmiyorum, soru bankalari iizerine konusuyorum. Bol bol soru
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cozmek gerekiyor. Devlet kitaplarimizda sorular ¢ok az ve yeni nesil sorulardan

bahsediyoruz ama bizim bol soru érnekleri ile karsilasmamiz lazim bu yetersiz oldugu
icin disaridan kaynak almak isterdim ama arkasindan kanun geliyor. Elim Kolum

baglaniyor” (K1).

“Yani su noktada bazen yasiyoruz hani basina Milli Egitim bilgisi disinda demeg

vermemiz, bilgi vermeniz, bilgi paylasiminda bulunmamiz yasak” (K2).

“Risk aliyorum. Ifade vermekten kendimi alamiyorum ama yaptiklarim yonetmelige
aykirt bir durum degil sadece yontemlerim farkli oluyor. Bu riski de ogrencilerim igin

alyyorum bu durumun anlasiimasiyla beni de anlamig oluyorlar” (K3).

Devlet lisesi ile dzel liseler arasindaki en biiyiik fark, onlar kadrolarindan bir¢ok
ogretmeni sinava gonderiyorlar. Bu sekilde ogretmenler sinav sorularini gorebiliyor.
Ertesi giin degil sinav giinii ogleden sonra 6grencileriyle sinav sorularin ¢oziiyorlar.
Kamudaki bir¢ok dgretmen tiniversite sinavimin sorularina bakmiyor bile. Kamudaki
ogretmenin yaklagimi atandim ve isteyene kadar da buradayim oluyor. Bu duruma
miidahale edilmesi gerekir diye diisiiniiyorum. Lise miidiirii mii sececek 6gretmeni ya

da bir baska yontem de olabilir” (K7).

“Lisemin konumu geregi sosyal tesis yapma olanagim var ama ydnetmelikleri
asamiyoruz. Hem ihtiyaci olan ogrenciler icin gelir saglamis hem liseye katki yapmug

oluruz ama yapamiyoruz” (K10).

PN TS

“Milli Egitim bazinda faaliyetler konusunda “bunu kaldirin ¢iinkii para yok” “sunu
¢tkarin biraz pahali” Yani beni en ¢ok tutan ve béoyle kisitlayan sey biraz para
meselesi. Burast benim lisem olsa ozel lise olsa para sitkintisi yasamazdim diye

diistintiyorum ve biitiin faaliyetleri ¢ok daha iyi sekilde yapacagimi diistiniiriim”

(K12).

Tartisma

Ozel liselerin rekabet araci olarak devlet liselerinden basarili 6grencileri kendi biinyelerine
katma yontemlerini ve bu rekabetin devlet liselerine yansimalarini belirlemeyi amaglayan bu
calismada 6 6zel lise miidiirii ve 6 devlet lisesi miidiirii olmak iizere 12 lise miidiiriiyle
goriisiilmiistiir. Arastirma verilerinden elde edilen bulgular arastirma sorular1 dogrultusunda

incelenerek her arastirma sorusu i¢in ayri temalar olusturulmustur.
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Birinci arastirma sorusuna iliskin devlet lisesi ve 6zel lise miudirlerinin rekabet

konusundaki deneyimleri incelenmistir. Ozel lise miidiirleri liseler arasinda rekabet
oldugunu agik bir dille ifade etmislerdir. Devlet lisesi midiirleri ise 6zel liselerle devlet
liseleri arasinda rekabet konusunda ortak bir kanaat belirtmemislerdir. Elde edilen bulgular
ozel lise miidiirlerinin rekabet konusunda daha kararl ve rekabet¢i olduklarini isaret ederken
devlet lisesi midirlerinin rekabet konusunda kararsiz olduklari ve rekabetten uzak
durduklarin1 gostermektedir. Egitim alaninda 6zel liseleri yatirnm araci olarak goren
yaklasimla (Pizarro ve Davies, 2017) ve ozel liselerin varligini devlet liselerini
giiclendirmek i¢in bir rekabet firsati olarak kullanilmasini (Howell ve Peterson, 2002)
Oneren c¢alisma bulgulariyla farklilagmaktadir. Devlet lisesi midirlerinin rekabetten uzak
durmalarmin gerekgesi devlet temsili ve kamu gorevi olarak ifade edilmis olsa da rekabetin
getirileri olarak goriilen devlet liselerinin egitim programlarini ve finansal kosullarini
ogrenciler i¢in g¢ekici hale getirerek 6grenci kaybinin 6nlenebilecegi devlet lisesi midiirleri

tarafindan savunulmustur.

Ikinci arastirma sorusu kapsaminda 6zel ve devlet liseleri arasindaki rekabette
birbirlerinin giiglii ve zayif yonlerini nasil anlamlandirdiklarina yonelik elde bulgular devlet
lisesi midiirlerinin algilarina gére devlet liselerinin gii¢lii yonleri olarak lise diizeni, disiplin
ve devlet garantisi gosterilmistir. Diger taraftan, devlet liselerinin rekabette zayif yonleri
olarak kalabalik siiflar, §gretmen kadrosunu segememe ve biirokrasi gosterilmistir. Ogrenci
takibini zorlagtiran kalabalik smiflar ve o6zellikle akademik basarisi yliksek 6gretmenlerin
gorevlendirilmemesi rekabette devlet liselerini zayif gostermektedir. Devlet liselerinin zayif
yonlerine yonelik algilar Besley ve Ghatak, (2005) tarafindan onerilen merkezi yonetim
etkisi ve Jabbar ve Li (2016)’nin arastirmalarinin 6ne ¢ikardigi rekabette esit kosullarin
saglanmamasina yonelik bulgularini desteklemistir. Devlet lisesi miidiirlerinin algilarina
gore ozel liselerin giiclii yonleri arasinda sinif 6grenci sayilarinin az olmast ve ekonomik
ozgirliikleri gosterilirken 6zel liselerin zayif yonleri olarak yonetici d6gretmen iligkisinin
daha ¢ok patron calisan iligskisine ve yonetici 6grenci iliskisinin satict miisteri iliskisini
doniismesi gosterilmistir. Ozel liselerin bu yénlerinin diizen ve disiplin sorunlarina neden

olmasi ayrica zayif yon olarak degerlendirilmistir.

Ozel lise miidiirlerinin algilarma gore devlet liselerinin giiglii yonleri arasinda devlet
lisesi miidiirlerinin maas, kira ve sigorta 6deme kaygilarinin olmamasi, miidiirlerin liselerine
ogrenci bulmak zorunda kalmamasi ve liseye kayit yaptiran 6grencilerin genellikle benzer

basar1 diliminde olmalarmin getirdikleri iistiinliikler gosterilmistir. Ozel lise miidiirleri
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devlet liselerinin zayif yonleri olarak ise Ogretmen kadrosunu se¢ememe, miifredat

belirleyememe ve yabanci dil egitimlerinin yetersiz oldugunu gostermislerdir. Devlet
liselerinde biirokrasi ve sosyal olanaklarin yetersiz olmasi ayrica rekabette zayiflik olarak
algilanmistir. Ozel lise miidiirleri 6zel liselerin rekabette kendilerini giiclii bulduklar1 ydnler
olarak etkili ve basarili 6gretmen kadrosunu se¢ebilme, sinif 6grenci sayilarinin az olmasi ve
buna bagl olarak etkili 6grenci takibi yapabilme, karar silirecinin hizli islemesi, miifredat
esnekligi ve yabanci dil egitimi yapabilmeyi gostermislerdir. Zayif yonler olarak ekonomik
calkantilar ve buna bagli olarak yiiksek maliyetler, 6gretmen ders yiikiiniin fazla olmasi ve
rekabet ortaminda kullanilan etik dis1 davraniglarin yogunlugunu gostermislerdir. Devlet
liseleri ve ozel liselerin rekabetinde devlet garantisi ve ekonomik sorunlarin éne ¢ikmasi
Pizarro ve Davies (2017) tarafindan vurgulanan egitimin yatirim araci olarak kullanilmasi

tezini desteklemektedir.

Ucgiincii arastirma sorusu olarak 6zel liselerin devlet liselerinden 6grenci kazanmak
icin kullandiklar1 yontemler incelenmistir. Hem devlet lisesi miidiirleri hem de 6zel lise
miidiirlerinin algilarina gore en yaygin kullanilan yontemler arasinda burs vermek, akademik
basar1 vaatleri ve sosyal ve sportif olanaklarin kullanimi gosterilmistir. Elde edilen bulgular
literatiirde (Garipagaoglu, 2015) belirtilen pazar payr olusturma gayreti ve zaman zaman
pazar payimi artirmak i¢in kullanilan yontemlerin etik dis1 olabilecegi yoniindeki teorileri

desteklemistir.

Son arastirma sorusu olan devlet lisesi miidiirlerinin kendilerini sinirlandirilmig
hissettikleri durumlar nasil anlamlandirdiklarina yonelik soruya yonelik elde edilen
bulgulara gore devlet lisesi miidiirlerinin hissettikleri sinirliliklar yonetsel ve 6gretimsel
siirliliklar olarak iki ayri temaya ayrilmistir. Yonetsel sinirliliklar arasinda yogun olarak
hissedilen yonetmeliklerden kaynaklanan sinirliliklar ve bu sinirhiligin sonuglari olarak
degerlendirilebilen sorusturma kaygisi baglayici olarak gosterilirken temsil yetenegi ve
inisiyatif kullanma sinirlhiliginin yani sira kisith biitgeden kaynaklanan sorunlar rekabete
uygun davranmay1 engelleyici nedenler arasinda goriilmektedir. Ogretimsel sinirliliklar
arasinda ise insan kaynagini belirleyeme, esnek olmayan miifredat ve sinirli ders kaynagi
gosterilmistir. Devlet lisesi miidiirlerinin kendilerini siirlayan kaynaklara yonelik algilart
Besley ve Ghatak (2005) tarafindan Onerilen rekabette yeni okul modelinin gerekliligini
desteklemektedir. Besley ve Ghatak (2005) modellerinde okul midiirlerinin kendilerine
Ozgii egitim alanlarin1 belirleme yetkisine ve bu egitim alaninda ¢alismak isteyen insan

kaynaklarin1 se¢gme 6zerkliginin verilmesini 6nermislerdir. Bu modelin getirisi olarak kendi
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Ozel egitim alanlarim1  belirleyen ve istekli 6gretmen kadrosuyla c¢alismanin lise

performansini arttiracagi beklenmektedir.
Sonu¢

Elde edilen bulgulara gore, 6zel lise miidiirlerinin rekabete daha ag¢ik olduklari buna karsin
devlet lisesi miidiirlerinin kendilerini rekabet¢i olarak tanimlamadiklar1 anlasilmaktadir.
Bunun sebepleri incelendiginde elde edilen bulgular esas etkenin merkezi egitim sisteminin
getirdigi biirokratik yap1 ve buna bagli olarak temsil yetkisi ve inisiyatif kullanma yetkisinin

olusturdugu sinirliliklar isaret etmektedir.

Devlet liselerinin siniflarinin kalabalik olmasi 6grenci takibini zorlagtiran énemli bir
etken olusturmustur. Ogrencilerin 6zel liseleri dzellikle on bir ve on ikinci siniflarda tercih
etmesi, bir ist egitim sistemine geg¢is ve Ogrenci segme sisteminin devlet liselerinin
miifredatlartyla paralel olmamasindan kaynaklaniyor olabilir. Ozellikle 6grenci segme
sisteminin kapsamadigi kiiltiir, sanat ve spor derslerinin 6zel liselerde esnetilerek 6grencilere
zaman kazandirtlmasi 6zel liselerin tercih edilmesine neden olmaktadir. Devlet liselerinin
rekabette giiclendirilebilmesi igin lise miidiirlerine miifredat uygulamalarinda inisiyatif
kullanma olanagmin verilmesi veya Ogrenci segme smavinin igeriginin degistirilmesi bu

karigiklig1 giderebilir.

Aragtirmanin One ¢ikardigr bulgular 6zel liselerin karar verme siirecinde hizli
davranabildikleri ve kendi 6zel amaclarina uygun 6gretmen secebilmelerinin etkililiklerini
artirdigint buna karsin devlet liselerinde hem Ogretmen se¢gme hem de ders kaynagi
belirleme konusunda kisitlayici yonetmeliklerin devlet liselerini rekabette zayiflattigini
isaret etmektedir. Bu durum sadece Tiirkiye i¢in degil merkezi egitim sistemini kullanan

diger tlkeler i¢in de gegerli olabilir.

Aragtirma 6zel liselerin yarattigi rekabet ortaminda hem 6zel lise miidiirleri hem de
devlet lisesi midiirlerinin yasantilarina ve yasantilari sonucunda olusan algilarina dayanmasi
bakiminda ilgili literatiire katki saglayabilir. Arastirmanin tasarlanmasi asamasinda rekabet
kavramimin gelisim ve degisimin bir aract olarak kullanilmasi taraflardan birinin sorumlu
veya magdur olarak degerlendirilmemesi, her iki gruba esit yaklasilmis olmasi genel kamu
yarart bakimmdan 6nemli olan 6zel ve devlet liselerinin rollerinin belirlenmesine katki

saglayabilir.
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Oneriler
Aragtirmada nitel arastirma tekniklerinden olgu bilim deseni kullanilmis ve veriler 6zel lise
ve devlet lisesi miidiirlerinden toplanmistir. Rekabetin diger paydaslari olan 6gretmenler,
ogrenciler ve velilerden toplanan verilerle yapilacak bir arastirma rekabet konusunun daha

genis degerlendirilmesini saglayabilir.

Ogrenci veya velilerin &zel liseleri tercih etme/etmeme nedenlerini belirlemeye
yonelik bir arastirma ile 6zel ve devlet liselerinin 6grenci ve veliler tarafindan nasil
algilandig1 dolayisiyla liseler arasindaki farklilagsmanin belirlenmesinin politika yapicilar

icin yol gosterici olabilecegi 6n goriilmektedir.

Egitimde ozellikle sosyoekonomik gerekgelerle 6zel lise olanaklarindan yararlanamayan
ogrencilerin de erisim saglayabilecegi bazi devlet liselerinin doniistiiriilmesi veya 6zel
amacli ve rekabete uygun devlet liselerinin agilarak egitim g¢iktilarinin belirlenmesine
yonelik devlet projeleri uygulanmasi devlet liselerinin gii¢lendirilmesi ¢aligmalarina katki

saglayabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Pamukkale Universitesi Sosyal ve Beseri Bilimler
Arastirma ve Yaymn Etigi Kurulunun 02/07/2021 tarihli E-93803232-622.02-71167 say:l1

karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi1 Bilgisi: Yazar, bu makalenin arastirmasi, yazarligt ve / veya

yvaymlanmasiyla ilgili hi¢hir ¢ikar ¢catismasi beyan etmemektedir

Yazar Katkisi: Makalenin arastirmasi, yazarligi ve diizeltilmesine iligkin katku ilgili yazar

tarafindan gergeklestirilmistir
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Abstract

Competition, which should be used as an opportunity to increase the quality of products or services
in educational institutions, can reduce the effectiveness and motivation of one of the parties when it
is carried out under unequal conditions. The competitive approach of private high schools, which has
increased with the legal regulations, causes public high schools to lose their successful students. For
this reason, it is important to determine the aspects that need to be strengthened in order for public
high schools to have equal conditions in this competition. The aim of this qualitative study in a
phenomenological design was to determine the effect of the competitive approach created by private
high schools on public high schools from the point of view of the principals of private and public
high schools. It was expected that the results of the research would contribute to the policy makers in
the efforts to strengthen public high schools in a competitive environment. The data of the research
were collected using the individual interview technique and the content analysis method was applied
in the analysis phase of the data. The findings indicated that public high school principals should be
empowered in terms of curriculum flexibility, taking initiative and managing human resources. It has
been proposed to transform some public high schools that can be accessed by students who cannot
benefit from private high school facilities, especially for socioeconomic reasons, and to make

special-purpose public high schools suitable for competition.
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Introduction

Private high schools aiming to strengthen themselves in a competitive environment have
tried to persuade their successful students and their parents. Private high schools, aiming to
show themselves more successful than others, used different methods to enroll successful
students who continue their education in public high schools. Public high schools that accept
students according to the success of the central exam have begun to lose their successful
students, and therefore their success has begun to be discussed in public (Bagsdemir, 2012).

Competition is expected between at least two organizations trying to do the same
work using different resources and methods. The competition should be considered as a
quality race made with the competitor and strengthened by the quality level produced by the
competitors. Trying to destroy the opponent is known as enmity, not competition, because
the understanding of destroy or perish is used in enmity (Ciindioglu, 2021). According to
microeconomic theory, competition aims to increase market efficiency (Misra, Grimes &
Rogers, 2012). This theory is also valid for increasing the quality among high schools
providing similar services. However, while the competition between two public high schools
was handled within the framework of academic and social success, the competition between
private high schools and public high schools was considered as an economic market,

especially for private high schools.

The definition of the concept of education with its special title started with the desire
of families with high socioeconomic level to develop their children in different educational
fields, and this title was used for lessons with private teachers. In the following periods,
private schools entered the education life by institutionalizing with the support of the state or
attracting the attention of investors. While the adjective private used in these definitions
means belonging to or relating to a person, thing (TDK, 2021), it has begun to be used with
the meaning of belonging to the person, not the public. In these definitions, although the title
of private has the meaning of not belonging to the state, private schools in Turkey are
opened and inspected under the control of the Ministry of National Education (MoNE,
2007).

Unlike public schools, which aim to meet the manpower needs created by the impact
of the industrial revolution (Soydan, 2013), private schools have given priority to education
in the fields of art, literature, and economy. Private schools, which previously served only
the children of bourgeois families, have become widespread in number as a result of the

preferences of families with an increasing middle-income level for their children. The
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education quality and social opportunities of private schools have made these schools a

center of attraction since the first years of the history of the Turkish Republic, and many
private schools have used different criteria for student selection (Uygun, 2003). These
criteria included academic, sports or artistic achievement criteria. The different functioning
of public high schools and the increased demand due to the perception that the children of
certain families were accepted have led to the expansion of private schools in Turkey
depending on the economic conditions.

However, this situation changed in 2015 with the closure of private teaching
institutions and the use of incentives for private schools. While the total number of private
schools in Turkey was determined as 8,291 in the 2014-2015 academic year (MoNE, 2015),
the number reached 13,870 in the 2019-2020 academic year (MoNE, 2020). Except for
foundation-supported private schools, it was only possible for private schools to continue
their existence with their own income. This situation has caused private schools to use
education, which they see as a sector, as a competitive environment in order to increase the

number of students and complete their quotas.
Theoretical Background

There are different approaches to competition in education. Opinions have emerged that
interpret the inclusion of private schools in the education system and the inadequacy of the
states in education (Eden, 2012). On the other hand, despite the existence of private schools
and the perception that states are legally and socially responsible for education, the idea that
the state's role in education has decreased due to centralization in education systems

(Kaptzon & Yemini, 2018) has begun to be advocated.

Another approach that sees private schools as an investment tool in the field of
education has tried to explain the competitiveness of private schools with market theory
(Pizarro & Davies, 2017). According to this approach, within the scope of market theory, it
was accepted that success should be rewarded and failure should be punished, regardless of
private or public school. In other words, it was necessary to select the weakest competitors
in the market and effectively transform the entire organizational structure. In another study
criticizing the adoption of the market view (Garipagaoglu, 2015), the marketing techniques
adopted by some private school administrators to increase the market share based on student

success were discussed within the scope of ethics.
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Suggesting that the existence of private schools be used as a competitive opportunity

to strengthen public schools (Howell & Peterson, 2002), researchers argued that improving
the educational programs and financial conditions of public school administrators could
prevent student loss. As another competitive model, Besley and Ghatak (2005) suggested
that decentralized education policies should be created that allow both private and public
schools to set more specific tasks for themselves in a way that meets public needs. It has
been argued that schools that adopt different tasks might make it easier to work with a group
of teachers who want to fulfill these tasks, and as a result, public needs could be met more

effectively.

Studies conducted in this context have stated that public school administrators see at
least one private school as their rival and were ready to compete if equal conditions were
provided for them by policy makers (Jabbar & Li, 2016). Ensuring equal conditions may not
be possible only by giving the right to compete to the managers in conditions where
education adheres to central policies (Besley & Ghatak, 2005). In addition to the
competition right, it would also be necessary to select the group of teachers who want to
take part in the determined school mission. This situation may contribute to the creation of a
highly motivated human resource that performs its duties more effectively in line with the
common goal. Shon and Jilke (2021) stated that the performance of public schools might
increase if the competitive environment created by private schools was used correctly. As a
result, both private high schools and public high schools may be positively affected by this

competition, by directing the competition that would be created by equal conditions.

When the education literature was examined, it could be determined that high school
success was generally associated with the academic success of students. The existence of
private high schools in the Turkish education system was initially the competition of private
high schools among themselves, then it turned into a competition based on student success
between private high schools and public high schools. However, in recent years, this
competition has turned into the transfer of successful students from public high schools to
private high schools. This situation has caused successful student losses in public high
schools and has led private high schools to use the success produced by public high schools
rather than their own success. Private high schools and public high schools have not been
examined in terms of competition based on success transfer and the reaction potential of
public high schools in the face of this competition. This research is important in terms of

trying to determine the reasons behind the success of private high schools in a competitive
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environment. In addition, the study also contributes to the practitioners in terms of trying to

determine the weaknesses of public high schools in competition with private high schools
and the educational policies that cause these aspects, and to determine education policies to

increase the competitiveness of public high schools.
The Current Study

The competitive approach of private high schools, which increased with the legal
regulations, caused the public high schools to lose their successful students. Therefore, the
purpose of this qualitative study in the phenomenology design was to determine the effect of
the competitive approach created by private high schools on public high schools from the
point of view of the principals of private and public high schools. In this context, it has been
focused on determining the student transfer methods of private high schools from public
high schools and the reflections of these methods on public high schools. The research

questions were given below.

1. How do the principals of public high schools and private high schools make sense of

their experiences in competition?

2. What are the competitive strengths and weaknesses of private and public high schools,

according to the opinions of high school principals?

3. How do the principals of public high schools and private high schools make sense of
their experiences about the methods used by private high schools to gain students?

4. How do public high school principals interpret the limitations they feel in the face of the

competitive approach of private high schools?
Method

In this study, it was aimed to determine the status of public high schools in the competitive
environment created by private high schools by using the opinions of private and public high
school principals. For this reason, the phenomenology design was used in the research,
which is one of the qualitative research techniques, which enables the detailed information
of people (Creswell, 2019) who have experienced a certain phenomenon through their own

lives to be consulted.
Participants

While determining the participants of the study, the purposeful (criterion) sampling method,

which is mostly preferred by qualitative researchers, was used. In purposive sampling,
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researchers select cases to be included in the sample based on their judgments of the criteria.

In this way, they create an adequate sample for the specific needs of the research (Cohen,

Manion & Morrison, 2007). The basic criteria of this study were determined as private high

school principals and the principals of public high schools that accept students according to

the results of the Central High School Entrance Exam. This research was conducted with a

total of 12 participants selected from two different groups, who worked as founder/founder

representative/campus director (hereinafter referred to as principal) in private high schools

and principals in public high schools. The participants of the study consist of six people who

have been working as principals in private high schools for more than five years, and six

administrators who have been principals in public high schools for at least five years.

Information about the participants was presented in Table 1.

Table 1. Information About the Participants

Participant School Student  Seniority

Number Gender Type School category Quotas Near
Al M Public ~ Anatolian High School 450 8
A2 M Public  Technical Anatolian High School 520 7
A3 F Public  Science High School 503 13
A4 M Private  Science High School 400 15
A5 M Private  Science High School 400 11
A6 F Private  Anatolian High School 980 11
A7 F Public  Anatolian High School 1400 16
A8 M Private  Science High School 240 15
A9 F Private  Science High School 280 13
Al0 M Public ~ Technical Anatolian High School 772 22
All F Public  Social Sci. High School 549 14
Al2 M Private  Technical Anatolian High School 383 7

According to Table 1, the participants of the research were three female and three male

public high school principals, two of the private high school principals were female and four
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were male. Two of the public high school principals work at Science High School, two at

Anatolian High School, and two at Vocational and Technical Anatolian High School. Four
of the private high school principals work in Science High School, one in Anatolian High
School and one in Vocational and Technical High School. It was observed that the high
school principals participating in the research had a minimum of 7 years and a maximum of

22 years of managerial experience.
Materials (Data Collection Tools)

The data of the study were collected using the individual interview technique. "Private and
Public High School Principals’ Opinions About Competition Form", which was prepared by
the researcher to be used in the interview and was finalized with the opinions of five field
experts, was used. In the first part of the interview form, consisting of information on the
principal and high school, four questions and seven questions prepared for the scope of the
research were used. In the interview form, questions such as “Do you think there is
competition between private high schools and public high schools?”, “What are the
strengths/weaknesses of private high schools in competition with public high schools?”,
“What are the strengths/weaknesses of public high schools in competition with private high
schools?” that the participants could understand and answer comfortably were used. Before
the interview, all of the questions were asked to be examined by the participants, and it was
shared that volunteering was essential in answering the questions and that they could end the
interview whenever they wished. The ethics committee approval of the study, numbered E-
93803232-622.02-71167, was shared with the participants, and written consent was obtained
on the form for audio recording of the interview. Interviews were conducted face-to-face by
making an appointment by the researcher. The interview was supported by secondary and
tertiary sub-questions. The duration of the interview was determined as 30-45 minutes.
Audio recordings were transcribed the same day or the next day using a digital audio
converter to prevent loss of information. The obtained written text and the audio recording

of the text were listened again and necessary corrections were made.
Data Analysis

Content analysis method was used in the analysis of the data and a code was given to each
participant and these codes were used in the analysis process. All interview forms were
brought together and read twice, and then the remarkable expressions from the answers of
the participants were determined. If information about a different sub-code was used among

the answers of the participants during the interview, this information was gathered under the
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relevant code. Categories were established by establishing relations between codes, and

upper categories were formed by establishing relations between categories. In order to keep
the personal information of the participants confidential, the coding created for each
participant was determined as participant order (Al, A2), gender female (F), male (M) and
place of duty public (Pu), private (Pr). The (A1-M-Pu) code has been created in such a way
that it would be understood that the participant was a male principal working in a public
high school. In order to provide an integrated approach (Giirbiiz & Sahin, 2017) considering
the special situations of phenomenological studies, details were prevented from being
overlooked. In this context, the problems and sub-problems of the research were accepted as
themes and the categories were gathered under these themes. Themes were created by
bringing together similar content. At the same time, all the data obtained during the research
process were examined and coded separately by two educational administration field
experts, apart from the researcher. The differences and disagreements of the coding were re-

examined on the raw data and consensus was achieved.
Reliability and Validity of the Research

Instead of validity and reliability, which is mostly used for quantitative studies, Lincon and
Guba (1985) recommended the use of measurable criteria such as credibility, transferability,
consistency and confirmability, and degrees of qualitative validity in qualitative studies (as
cited in Creswell, 2019).

In order to ensure credibility, an appointment was made with the participants by
phone call within the scope of this study. During the appointment interview, information
was given about the purpose of the research and the questions to be used. The opinions of
the participants on the interview questions were taken and their suggestions about adding or
excluding were taken into consideration. In terms of determining the meeting place, the
environment in which the participants would feel comfortable was decided together. In order
to increase the credibility of the research, the ethics committee approval was obtained and
the previous studies of the researcher were shared with the participants. In addition, the
interview form containing the interview questions and the ethics committee permission letter
were examined by the participants before the interview, and the permission for the audio
recording and the approval of the departments showing voluntary participation in the
interview were obtained. The duration of the interview was told to the participants and time

wastage was prevented.
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In order to ensure the transferability of the research, the method section was created

to convey the details of the relevant processes of the research. In this context, the
determination of the participants, how the data collection and qualitative analysis processes
were carried out were explained as detailed as possible. Efforts have been made to ensure
transferability and allow researchers and readers to compare similar studies. To ensure
consistency, with questions such as “Can you explain?”, “Do you mean this? the statements
of the participants were detailed. In this way, misunderstandings were prevented and the
subject that the participant actually wanted to express was tried to be understood. During the
coding phase, care was taken to ensure that the codes obtained were consistent with the
relevant literature. In addition, two educational sciences field experts were consulted about
the codes obtained.

All stages of the research are explained in detail in order to ensure the confirmability
of the research. Opinions of different experts were taken at the stage of coding the findings
and determining the themes. In addition, when necessary, opinions were taken from the
participants again and the themes were tried to be clearer by using explanatory direct

quotations.
Findings

The findings obtained in the research were gathered under four themes related to the sub-
problems of the research. These themes were determined as the making sense of
competition, the strengths and weaknesses of high schools in competition, the methods used

by private high schools in competition, and the limitations of public high school principals.
Making Sense of Competition

The findings regarding how private high school principals and public high school principals
make sense of the competition between private and public high schools were given

separately in Figure 1.
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Figure 1. Opinions of private and public high school principals on competition

When Figure 1 was examined, it was seen that private high school principals' perceptions of

competition were more pronounced. It could be understood that the perceptions of public

high school principals that there was competition with private high schools did not differ

from each other. Examples of competitive opinions of private high school and public high

school principals were given below.

“I don't think so, for example, among 40-50 public high schools, there are only 1 or 2
public high schools where we can compete. The issue of competition between them and

us is only the success rate in the exam” (A4).

“Yes, I think there is competition between private high schools and public high
schools” (A5).

“Yes, but this competition is actually not a very realistic competition. In other words,
when we say competition, of course, there is a race to gain students, this is our main
goal, otherwise we do not see many public high schools as competitors in terms of

physical conditions or opportunities” (AB).

“I think that public high schools create a competitive environment among themselves

and private high schools create a competitive environment among themselves” (A9).

“Yes, the intention of private high schools to admit students is usually from public high
schools, not from each other. The reason for this is that the quality of education in their
own high schools develops different strategies, for example, by taking initiative and

reducing some cultural and social activities and tending to academic success only, and
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the parents' thinking that their students can only go to higher institutions and

universities with academic success prepares the ground for this competition” (Al).

“Each high school should have competition within itself and between other high
schools, but I honestly think that private high schools experience a different competition

due to economic concerns” (AT).

“No, I do not think that a private high school can compete with the means of the state”

(A10).

“It is certain that they put certain public high schools at the target point in terms of
student transfer. Because they say, "l drew students from this public high school”,
"Student in X public high school chose our high school”, etc. In this regard, | do not

confront them much, but they compete with us and this is our biggest problem” (A12).

Competitive Strengths and Weaknesses of High Schools

The findings regarding how private high school principals and public high school principals

make sense of each other's strengths and weaknesses in the competition between private and

public high schools were given separately in Table 2.

Table 2. Competitive Strengths and Weaknesses of Public High Schools

Public High School

Public High School Private High School

Principal Themes Principal Themes

Organizational ] (A4, A6,

(A1) No salary/rent/insurance
structure Al2)
Sufficient Number of (A5, A9)

w (AL, A7, All)
rﬁm Discipline Teachers
S State guarantee in (A6, A8, A9)
3 _ (AL, A2, A10)

education Student guarantee

Investment power of (A2, A10) ] (A6, A8, A9)

Student homogeneity

the state

Overcrowded (A1, A2, A3, A7, Inability to choose the (A4, A5, AG,
A Classrooms Al0, All) teaching staff A9, Al12)
(%2}
S Not choosing teaching (A4, A5, A9,
= (A1, A2, A7, A10)
g staff Bureaucracy Al2)

Bureaucracy (A1, A2, A3, A7, Appointment and (A59)
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Al10, All) assignment system
indifference caused by (A7) (A5, A6, A9)
job guarantee Limited course materials
Limited course (A4, A6, A9)
. (AL, A7) . .
materials Social facilities
Insufficient foreign Ineffective guidance and (A5, A6, A8)
_ (AL, A3, A7) _
language education counselling
Ineffective guidance Insufficient foreign A9
) (A1, A2, A7, Al10) .
and counselling language education

When Table 2 is examined, among the themes of public high school principals, the themes
of discipline, state guarantee in education and investment power of the state have drawn
attention among the strengths of state high schools. On the other hand, according to the
perceptions of private high school principals, "no salary/rent and insurance payments”,

"student guarantee” and " student homogeneity " themes came to the fore among the
strengths of public high schools. According to the principals of public high schools, the
weaknesses of public high schools were “overcrowded classrooms”, “not choosing teaching
staff”, “bureaucracy” and “ineffective guidance and counselling”. According to private high
school principals, among the weaknesses of public high schools, "not choosing teaching
staff ", "bureaucracy”, "limited course materials" and "insufficient foreign language
education” were remarkable. The strengths and weaknesses of private high schools were

given in Table 3.

When Table 3 was examined, the remarkable strengths of private high schools,
according to the opinions of the principals of public high schools, were determined as "small
group classes " and " financial power". According to private high school principals, among
the strengths of private high schools, "syllabus/curriculum flexibility ", "choosing the
teaching staff", "fast decision-making process”, "effective foreign language education™ and
"effective guidance and counselling " came to the fore. According to the opinions of the
principals of public high schools, the weaknesses of private high schools included "founder-
teacher relationship”, "idea of students-customer”, "discipline/ethics/system issues™ and
"lack of realistic feedback”. According to the opinions of private high school principals,
"limited number of students”, "fluctuations in the economy market", "too much teacher's
course load™" and "unethical behavior in a competitive environment™ were shown among the

weaknesses of private high schools.
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Table 3. Competitive Strengths and Weaknesses of Private High Schools
Public High School Private High School
Principal Themes Principal Themes
Syllabus/curriculum (A5, A6,
flexibility All)
(A4, A5, A6,
Choosing teaching staff A8, Al2)
(AL, A2, o )
Small group Staff with high academic (A4, A5, A6,
A3, A7,
classes success Al2)
A10, A11)
(A4, A5, A6,
Small group classes
Al2)
Fast decision-making (A5, A8, A9,
% process Al2)
o Variety of course (A6, Al2)
h o ) (AL, A3,
Financial power resources
— A10, A11) _ o
§ Social facilities (A5, A6, A9)
ﬁ Effective foreign language (A4, A5, A6,
-% education A8, A9)
g _ (A5, AB, A8,
2 Physical structure ) N
o L (A1, A10) Project capability A9, A12)
and facilities
Student clubs (A6, A8, A9)
Effective guidance and (A4, A5, AG,
counselling A8, A9, A12)
Founder-teacher (A1, Limited number of (A4, A9)
relationship A7,A10) students
Idea of students- (A1, A2, (A6, Al2)
., Ccustomer AT) High costs
@ Teachers' (A4, A6,
é appreciation (A1) Fluctuations in the Al2)
g anxiety economy market
Discipline /ethics (A1, A3, Too much teacher's course (A4, A5, A9)
/ system issues A7, Al10) load
Lack of realistic (AL A7) Unethical behaviour in a (A8, A12)

feedback

competitive environment
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Examples of the strengths and weaknesses of high schools determined according to the

perceptions of private high school and public high school principals were given below.

“Actually, students tend to go to private high schools more in the last year. In other
words, there is no problem in the ninth, tenth and eleventh grades, but especially in the
summer period of the eleventh grade, children begin to tend to such a private high
school before they start the twelfth grade. We think that the biggest reason here is the
syllabus of our curriculum” (A11).

“The first weakness of public high schools is that they cannot choose their staff, and
there is more bureaucracy in public high schools, they need to inform the district or
provincial national education, get approval or get permission for everything they do.
This bureaucracy limits or slows down the operating space of the principals in public
high schools. Their strengths are; they do not have problems such as salary, rent and
insurance; they do not have problems with missing personnel. If they need teachers,
they can make up for their deficiencies by assigning them from another high school”
(A4).

“The biggest obstacle in public high schools is that the principals are appointed from
time to time and leave the high school, or not being able to establish the education staff
they want according to their own management approach. If the high school
administration is willing, they have a great advantage because they can use the state
facilities. If they want to use state facilities, it is now much easier for them to access

these opportunities through municipalities, governorships or associations” (A5).

“The side where private high schools are stronger in competition is this, they are too
free and freedom is good sometimes. In other words, they can make decisions about the
lesson and the teacher whenever they want, but we do not have the authority on some
issues. The thing that students complain about the most, especially in the last year, is
that we have certain courses that the student needs, and there are also certain courses
that should be given to the student that the student does not want to take but should be
in the curriculum. Students do not want to take these courses. We are weak in this
regard. There are students who drop out of public high school just because of this”
(A11).

“Speaking for the strength of public high schools is that they can take smart students
more easily. Because it is a bit more difficult to find students in private high schools,
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especially for science high schools, compared to public high schools. The weak points

of public high schools are that they are a little weaker in matters related to foreign
language education and club activities related to abroad. The demand for private high

schools is high in this respect” (A8).
Methods Used by Private High Schools to Gain Students

The findings regarding how private high school principals and public high school principals
interpret the methods used by private high schools to gain students from public high schools

in the competition between private and public high schools were given separately in Table 4.

Table 4. Methods Used by Private High Schools

o . Private High School Principal
Public High School Principal Themes

Themes
) (A1,A2,A3,A7, _ (A4,A5,A6,
Scholarship Scholarship
A10,Al11) Al2)
Award o
Award-winning
(A7,A11)
exams
Promises of (A1,A2,A3,A7, . (A4,A8)
) Full day training
academic success Al0, All)
Success )
Accessing student _ (A9,A12)
_ _ (A1,A7,A11) Academic staff
personal information
L (ALA2,A3,AT, (A9)
Unrealistic grades Course resources
Al10,Al11)
Guidance and (A5,A6)
counselling
Extracurricular (A4,A6)
activities
) Non-crowded ) ) (A5,A6,
Social (A1,A2,Al11) Physical environment
- classrooms Al2)
facilities . I
Social facilities (A4,A5,A6)
Sports and Artistic (A1) Using the power of (A6,A8,
achievements advertising Al2)

Bilateral relations (A5,Ab)
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When Table 4 was examined, "scholarship”, "award-winning exams”, "promises of
academic success”, "unrealistic grades” and "non-crowded classrooms" stand out according
to the perceptions of public high school principals, while according to private high school
principals, besides the "scholarship™ factor, "physical environment”, “social opportunities"”
and "advertising power" draw attention from the methods of gaining students. Examples of
the methods used by private high schools to gain students from public high schools were

given below.

“Of course, first of all, they can access parent information somehow. After their award-
winning exams, they say, "Your child has won a seventy percent scholarship.” They also
say “we have boutique classes” and enroll a few successful students for free and show
them as examples. When these students graduate, they are placed in very good
departments and these achievements are advertised on social media, both on billboards
and in social areas, but that child, perhaps, was brought up with the culture of public
high school for six or seven years, was taken for free at the last moment, and was
enrolled in the last year, and transferred success to a private high school.” (Al).

“First of all, they try to convince the parents by claiming that there are few students in
the classrooms. Apart from that, they claim that they are very good at sending students

to the university” (A2).

“Of course, our first priority is the scholarship method, especially according to the
results of the 8th grade exam, full scholarships are given in proportion to the points
students get, in other words, scholarships are given to students who get full points or
get very high scores by covering the entire education fee, food and clothing service. One
of the most effective ways to gain these students is the high school's possibilities. In
general, private high schools' swimming pools, social facilities and the other facilities
they provide are more important factors for us than public high schools. Apart from
this, the environment or organizational climate, personal relations, how can | say the
culture and environment of our high school, other parents want their children to study

in the same climate with people from the same culture” (A5).

“Yes, for example, they want you to direct students to take a practice test first. During
the exam, they get the student's contact information and Turkish citizenship numbers.
Then, they get in touch with good students and students who are successful in the exam
and convince them to enroll in their high schools with scholarships” (A7).
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Limitations Perceived by Public High School Principals

Table 5 indicated the findings regarding how public high school principals make sense of the
situations in which they feel limited in the competition between private and public high

schools.

Table 5. Limitations of Public High School Principals

Limitation Issue Limitation Type

Taking initiative (A1,A3, A7,All)

Representation right (A1,A10,A11)

o o Anxiety of being investigated (A2,A10,A11)
Administrative Limitations
) (A1,A2,A3,A7,A10,
The regulations
All)

Insufficient funds (A3.A10.A11)

Curriculum (A1,A3,A7,A11)
Teaching Limitations Human Resources Management  (A1,A3,A7,A11)

Course resource selection (A1,A2,A7,A10,A11)

When Table 5 was examined, "taking initiative”, "representation right", "anxiety of being
investigated”, "insufficient funds ", and "regulations” were emphasized as administrative
limitations according to the perceptions of public high school principals. As teaching
limitations, "curriculum”, "human resources management” and "course resource selection"
were expressed as limiters. Examples of situations in which public high school principals

felt limited in the competition between private and public high schools were given below.

“The state has an organizational structure. We come according to the appointment
decisions and the subordinate-superior relationship is clear. | cannot go beyond the
regulations by taking initiative. There are certain regulations that stop me from doing
things | could do if I were a private high school principal. | have a limitation, for
example, in finding supportive course resources. Students need to solve a lot of
questions. There are very few questions in our school books and we talk about new
generation questions, but we have to encounter plenty of examples of questions, since
this is insufficient, I would like to get external resources, but the law does not allow it. |

cannot produce a solution” (Al).
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“So at this point we sometimes feel it. For example, it is forbidden for us to make

statements, give information or share information to the press except with the

permission of National Education” (A2).

“I take risks. I can't help but testify, but what I've done is not against the regulations,
it's just my methods are different. | take this risk for my students, and once this situation

is understood, they understand me as well” (A3).

The biggest difference between public high schools and private high schools is that they
send many teachers from their staff to the exam. In this way, teachers can see the exam
questions. They solve exam questions with their students on the afternoon of the exam
day, not the next day. Many teachers in the public do not even look at the university
exam questions. The approach of the teacher in the public is that | am appointed and |
am here until | request it. | think this situation should be regulated. The high school

principal can choose the teacher or it can be another method” (AT).

“Due to the location of my high school, I have the opportunity to build social facilities,
but we cannot exceed the regulations. We can both provide income for students in need

and contribute to high school, but we cannot do it” (410).

“On the basis of National Education, answers such as "cancel this because there is no
money" "remove it, this is a bit expensive™ are received. So the thing that holds me the
most and restricts me like that is a little money issue. | think that if this were my high
school, if it were a private high school, | wouldn't have a problem with money and |

would think that | would do al/ the activities much better” (412).

Discussion

In this study, which aimed to determine the ways in which private high schools gain

successful students from public high schools as a means of competition and the reflections

of this competition on public high schools, a total of 12 high school principals, 6 private

high school principals and 6 public high school principals, were interviewed. The findings

obtained from the research data were examined in line with the research questions and

separate themes were created for each research question.

Regarding the first research question, the experiences of public high school and

private high school principals on competition were examined. Private high school principals
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have clearly stated that there was competition between high schools. Public high school

principals, on the other hand, did not express a common opinion about the competition
between private high schools and public high schools. The findings indicated that private
high school principals were more determined and competitive about competition, while
public high school principals were indecisive and avoid competition. In the field of
education, it differs with the approach that sees private high schools as an investment tool
(Pizarro & Davies, 2017) and the study findings suggesting the existence of private high
schools as a competitive opportunity to strengthen public high schools (Howell & Peterson,
2002). The reason for public high school principals to stay away from competition was
stated as public representation and public duty. Despite this, it has been advocated by public
high school principals that student loss could be prevented by making the education
programs and financial conditions of public high schools, which were accepted as the

benefits of competition, attractive for students.

Within the scope of the second research question, how they make sense of each
other's strengths and weaknesses in the competition between private and public high schools
was examined. The findings showed that discipline and state guarantee were the strengths of
public high schools according to the perceptions of public high school principals. On the
other hand, crowded classrooms, inability to choose a teaching staff and bureaucracy were
cited as the weaknesses of public high schools in competition. Crowded classrooms that
make student counseling difficult, and the lack of appointment of teachers with high
academic success were the weaknesses of public high schools in competition. Perceptions
about the weaknesses of public high schools supported the findings of the central
government effect proposed by Besley and Ghatak (2005) and the lack of equal conditions in
competition highlighted by the research of Jabbar and Li (2016). According to the
perceptions of the public high school principals, the low number of class students and
economic freedom are among the strengths of private high schools, while the weaknesses of
private high schools were that the manager-teacher relationship turned into a boss-employee
relationship and the manager-student relationship turned into a seller-customer relationship.
The fact that these aspects of private high schools cause order and discipline problems is

also considered as a weakness.

According to the perceptions of private high school principals, the strengths of public
high schools include the fact that public high school principals did not have to worry about

paying salaries, rent and insurance, principals did not have to find students for their high
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schools, and the students who enroll in high schools were generally in a similar success

level. Private high school principals pointed out that the weaknesses of public high schools
were the inability to select the teaching staff, the inability to determine the curriculum, and
the inadequacy of foreign language education. The effect of bureaucracy and the inadequacy
of social opportunities in public high schools were also perceived as weakness in
competition. Private high school principals have shown that private high schools can choose
effective and successful teaching staff, the low number of students in the classroom, and
accordingly, the ability to provide effective student counseling, fast decision-making,
curriculum flexibility and foreign language education as the strengths of private high schools
in competition. As the weaknesses, they showed the economic uncertainty and accordingly
high costs, the high teacher course load and the intensity of unethical behaviors used in a
competitive environment. The prominence of state guarantees and economic problems in the
competition of public and private high schools supports the thesis of using education as an

investment tool, emphasized by Pizarro and Davies (2017).

As the third research question, the methods used by private high schools to recruit
students from public high schools were examined. According to the perceptions of both
public high school principals and private high school principals, the most commonly used
methods were scholarships, promises of academic success, and the use of social and sportive
opportunities. The findings supported the theories in the literature (Garipagaoglu, 2015) that
the efforts to create market share and the methods used to increase market share from time to

time may be unethical.

According to the findings obtained for the last research question, how public high
school principals make sense of situations in which they feel limited, the limitations felt by
public high school principals are divided into two separate themes as administrative and
teaching limitations. Among the administrative limitations, the intensely felt regulations and
the concern of being investigated were shown as binding. In addition, the problems arising
from the limited budget as well as the ability to represent and the use of initiative are among
the reasons that prevent compliance with competition. Human resource management,
inflexible curriculum and limited course resources were cited among teaching limitations.
The perceptions of public high school principals towards limiting resources supported the
necessity of a new school model in competition suggested by Besley and Ghatak (2005).
Besley and Ghatak (2005) suggested in their model that school principals should be given

the authority to determine their specific educational fields and the autonomy to choose the
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human resources who want to work in this field of education. As a result of this model, it

was expected that working with motivated teachers who determine their own special
education fields would increase public high school performance.

Conclusions

According to the findings, it is understood that private high school principals are more open
to competition, whereas public high school principals do not define themselves as
competitive. When the reasons for this are examined, the findings point out that the main
factor is the bureaucratic structure brought by the centralized education system and the

constraints created by the lack of representation and initiative.

The crowded classrooms of public high schools have been an important factor that
complicates the follow-up of student development. The fact that students prefer private high
schools, especially in the eleventh and twelfth grades, may be due to the transition to a
higher education system and the fact that the student selection system was not in line with
the curricula of public high schools. In particular, the removal of culture, art and sports
courses, which are not covered by the student selection system, from the curriculum in
private high schools and saving students time caused private high schools to be preferred. In
order to strengthen the competitiveness of public high schools, giving high school principals
the opportunity to take initiative in curriculum implementation or changing the content of
the student selection exam can eliminate this inequality.

The findings of the study indicate that private high schools can act quickly in the
decision-making process and choose teachers suitable for their own specific purposes,
increasing their effectiveness, whereas restrictive regulations in both teacher selection and
course resource determination in public high schools weaken the competition of public high
schools. This situation may be similar not only for Turkey but also for other countries using

the centralized education system.

The research can contribute to the relevant literature in that it is based on the
experiences and perceptions of both private high school principals and public high school
principals in the competitive environment created by private high schools. In the design
phase of the research, it was adopted to use the concept of competition as a tool of
development and change. This approach prevented one of the parties from being considered

as responsible or victim, and both groups were treated equally. This attitude can contribute
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to the determination of the roles of private and public high schools, which are important in

terms of general public interest.
Suggestions

Phenomenology design, one of the qualitative research techniques, was used in the research
and data were collected from private high school and public high school principals. A
research with data collected from teachers, students and parents, who are the other
stakeholders of competition, can provide a broader evaluation of competition

It is foreseen that a study to determine the reasons for students or parents to
prefer/not prefer private high schools and to determine the differentiation between high
schools due to how private and public high schools are perceived by students and parents
can be a guide for policy makers.

For policy makers in education, it may be beneficial to transform some public high
schools, which can also be accessed by students who cannot benefit from private high
schools for socioeconomic reasons. In addition, the establishment of special-purpose and
competitive state high schools and the implementation of state projects to determine

educational outputs can contribute to the strengthening of public high schools.
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