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Oz

Bu arastirmada, Imasa (2012) tarafindan gelistirilen Gergekci Olmayan Aile Beklentileri Olgegi’nin
Tiirk kiiltiiriinde gecerlik ve gilivenirlik analizlerinin yapilmasi amaglanmistir. Bu amagla dlgek
Ingilizce’den Tiirkge’ye cevrilmis, ardindan gegerlik ve giivenirlik analizleri gergeklestirilmistir.
Arastirmanin verileri iki farkli 6rneklem grubundan toplanmistir. Arastirmanin birinci 6rneklem
grubu 229, ikinci 6rneklem grubu ise 235 ortaokul &grencisinden olusmaktadir. Olgegin yapi
gecerligi agimlayici ve dogrulayici faktor analizleri ile giivenirligi ise Cronbach’s Alpha i¢ tutarlik
katsayisi ile test edilmistir. A¢imlayici faktor analizi bulgularina gore, 11 madde ve tek boyuttan
olusan Ingilizce orijinalinin aksine, dlgegin Tiirk¢e formunun tek boyuttaki 10 maddeden olustugu ve
bu 10 maddenin yapiya iligkin varyansin %40’mn1 agikladigi tespit edilmistir. Dogrulayici faktor
analizi bulgulara gore ise dlgcegin tek boyutlu mevcut yapisinin arastirma verileri ile uyumunun iyi
diizeyde oldugu tespit edilmistir. Olgegin giivenirligine iliskin olarak ise, Cronbach’s Alpha i¢
tutarlik katsayisi birinci 6rneklem grubu igin ,83, ikinci 6rneklem grubu igin ,80 olarak tespit
edilmistir. Arastirma bulgularindan hareketle Gergekci Olmayan Aile Beklentileri Olgegi Tiirkce
formunun, ortaokul 6grencilerinin ailelerinin gergek¢i olmayan akademik beklentilerine yonelik
algilarmin 6l¢iilmesinde kullanilabilecek, gegerli ve giivenilir bir 6lgme aract oldugu sonucuna
ulagilmustir.

Anahtar sozciikler: beklenti, akademik beklentiler, gercek¢i olmayan beklentiler, aile beklentileri,
gercekei olmayan akademik beklentiler, aile akademik beklentileri, ger¢ek¢i olmayan aile
beklentileri
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Giris

Insanlik tarihinin baslangicindan beri bireyler farkli olgulari deneyimlemis ve bunlara gore
beklentiler gelistirmistir. Beklenti kavrami genel olarak “gerceklesmesi beklenen sey” veya
“bireyin belli sart ve durumlarin alacagi bicimler veya kendisinden beklenenler konusundaki
Oongoriisii” seklinde tanimlanmaktadir (TDK, 2021). Beklentiler, bireyin umut ve
tahminlerinin bir yansimasi olup, bir olaymn gelecekte meydana gelme ihtimaline isaret eder
(Ulgen, 1994). Beklentiler, farkli durum ve alanlarda bireylerin algi ve davramslarmi
etkileyebilmekte ve olaylarin olast sonuclarni  olumlu veya olumsuz yonde
degistirebilmektedir (Rosenthal ve Jacobson, 1968). Alanyazinda beklentiler; ekonomide
beklentiler (Working, 1949), tiiketicilerin beklentileri (Mason ve Simmons, 2012), evlilige
yonelik beklentiler (Ogletree, 2014), ise-calisma hayatina yonelik beklentiler (Damaske,
2011) gibi farkli alanlarda incelenmistir. Fakat zamanla beklentilerin egitim alaninda da
onemli yer tuttugu anlagilmis ve Ogrencilerin gelecek beklentileri (Simsek, 2012),
ebeveynlerin ¢ocuklarina yonelik beklentileri (Twentyman ve Plotkin, 1982), 6grencilerin
basar1 beklentileri (Ulgen, 1994), 6gretmenlerin akademik beklentileri (Rubie-Davies, 2015)
gibi konularda ¢aligmalar yapilmistir. Bu c¢aligmalarda beklentilerin, bireyin diisiince ve
davraniglarima olumlu ve olumsuz etkileri olabilecegi ifade edilmis ve bu sebeple
beklentilerin birey tarafindan nasil algilandiginin 6nemi anlasilmstir.

Bireyler, yasamlarinin farkli donemlerinde farkli kisi ve kurumlarin kendilerine
yonelik ¢esitli beklentileri ile karsilagirlar. Bireyin yetenek ve potansiyeline bagli olarak,
beklentiler kimi zaman ulasilamaz olarak algilanabilir. Gergek¢i olmayan beklentiler;
bireyin beceri ve potansiyelini asan ve ilistesinden gelemeyecegi kadar yiiksek beklentileri
ifade eder. Yiiksek beklentilerin bireyler lizerindeki etkisi olumlu veya olumsuz olabilmekle
birlikte, gercekeci olmayan beklentiler genellikle olumsuz ¢iktilarla iligkilendirilmektedir.
Ormnegin orgiitlerdeki ulasilabilir diizeydeki yiiksek beklentilerin calisanlar1 olumlu
etkileyecegi fakat gercekci olmayan yiiksek beklentilerin, ¢alisanlar ve orgiit agisindan hayal
kirikligr yaratmaktadir (Eden, 1986). Wang (2018) ise, is ile ilgili yiliksek beklentileri,
destekleyici olmayan is ortami ile birlikte calisanlarin stres yasamasina sebep olan
faktorlerden biri olarak yorumlamistir. Wang ve Heppner (2002) ise, ailesinin beklentilerine
uygun yasamadigini ve ailesinin beklentilerini karsilayamadigini diisiinen bireylerin, daha
yiiksek diizeyde 6fke, kaygi ve depresyon yasayabilecegini belirtmistir.

Twentyman ve Plotkin (1982) gergek¢i olmayan aile beklentileri kavramini,
ebeveynlerin ¢ocuklarinin kabiliyetlerini asan beklentiler belirlemesi olarak nitelendirmistir.
Anne ve babalarin 6zellikle ¢ocukluk ve ergenlik dénemindeki beklentileri, ¢ocuklarin
egitim hayatlarinin sekillenmesinde ve akademik basarilarinda 6nemli yer tutar (Jeynes,
2005; 2007; Yamamoto ve Holloway, 2010). Aileler, cocuklarina yonelik beklentileri
dogrultusunda c¢esitli kararlar alir, bu kararlar1 uygular ve sonuglarinin planladiklar1 gibi
olmasin1 beklerler. Bu siirecte ailelerin akademik beklentileri, hem kendilerinin hem de
cocuklariin karar ve davranislarini sekillendirir. Ailelerin ¢ocuklarina yonelik en 6nemli
akademik beklentisi ise genellikle sinavlarda iyi notlar almasi ve okulda yiiksek basari
gostermesidir. Ailelerin bu beklentisinin arka planinda ise, 6grencinin akademik basarisinin
onu daha 1yi okullara, daha iy1 bir meslege ve daha iyi bir hayata gotiirecegi diisiincesi
yatmaktadir.

Konu okul baglaminda ele alindiginda alanyazindaki cesitli calismalarda aile
beklentisinin; ailenin derslere olan ilgisi, ailenin okul etkinliklerine katilimi, ebeveynlik stili
ve aile ile ¢ocuk iletisimi gibi 6grenci basarisini yordayan aile diizeyindeki degiskenler
arasinda en 6nemlisi oldugu belirtilmektedir (Hoge vd., 1997; Jeynes, 2005; 2007). Buna ek
olarak aile beklentileri, 6grencilerin davranis ve akademik basarisim da etkilemektedir.
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Davis-Kean (2005), aile beklentisinin 6grenci basarisini olumlu yonde etkiledigini ve
cocuklarinin egitim hayatlarinda ulagacaklar1 noktaya iliskin daha yiiksek beklentiye sahip
ailelerin ¢ocuklarmin daha basarili oldugunu tespit etmistir. Fan ve Chen (2001) ve Spera
(2006) tarafindan yapilan caligmalarda da benzer sonuglara ulasilmig, ailenin akademik
beklentisinin Ogrenci basarisiyla pozitif yonde ve orta diizeyde iliskili oldugu tespit
edilmistir. Bununla birlikte bazi calismalarda, ailenin yiiksek beklentilerinin 6grenci
iizerinde olumsuz etkileri oldugu tespit edilmistir. Ablard ve Parker (1997), ailenin
akademik beklentisinin anlama ve Ogrenme yerine sadece performansa odaklandig
durumlarda, 6grencilerde miikemmeliyetcilik, hata yapmaktan korkma ve performans
kaygist gibi olumsuz sonuclara sebep oldugunu ifade etmistir. Zeytin (2015) ise, ailenin
akademik performansa yonelik yiiksek beklentilerinin, ¢ocukluk ve ergenlik donemindeki
stresin temel nedenlerinden biri oldugunu belirtmistir.

Aile beklentilerinin 6grencideki yansimalarinin olumlu veya olumsuz olmasi,
beklentilerin 6grenci tarafindan nasil algilandigiyla ilgili bir durumdur. Ebeveynlerin
cocuguna yonelik asir1 ¢alisma isteginde bulunmasi, g¢ocugunu diger cocuklar ile
kiyaslamasi, gocugunun basarilarini kiigiimsemesi ve ¢ocugunun basarilarindan memnuniyet
duymamast gibi davraniglari, ailenin gergek¢i olmayan akademik beklentilerinin
yansimalaridir (Kapikiran, 2020). Bunlara ek olarak ebeveynlerin, 6grencinin egitim
stireclerinde miikemmeliyetci beklentiler i¢inde olmasi, 6grencinin sadece sinav basarisina
odaklanmasi ve Ogrencinin potansiyelinin {izerinde basari1 beklentisine sahip olmasi gibi
durumlar ailenin ger¢ek¢i olmayan akademik beklentilerinden kaynakli olarak
yorumlanabilir.

Alanyazinda yapilan c¢aligmalarda; Ogrencinin, aile beklentilerini  kendi
potansiyelinin {izerinde ve ulagilamaz olarak algilamasinin, ¢esitli olumsuz sonuglarinin
oldugu ifade edilmektedir. Ogrencinin ulasilabilir olarak algiladigi beklentiler, 6grencinin
motivasyonunu yiikselterek akademik basarisina katki saglarken, gercek¢i olmayan
beklentiler ise 6grenci i¢in bir ylik ve stres kaynagi olmaktadir (Anwar ve Qonita, 2018).
Wang ve Heppner (2002), ailesinin akademik beklentilerinin altinda performans gosterdigini
diistinen bireylerin daha yiiksek diizeyde kaygi ve depresyon yasadigini belirtmistir. Aoki
(2019) 1ise, ailenin akademik beklentilerine ulasamamanin, 6grencinin yasadigi stres ile
pozitif yonde iligkili oldugunu ve Ogrencinin akademik 0z yeterlik inanci ile birlikte,
ogrencinin yasadig stres ve depresyonun anlamli bir yordayicisi oldugunu tespit edilmistir.
Murayama vd. (2016) tarafindan yapilan ¢calismada, 6grenci performansina yonelik gercekci
olmayan yiiksek beklentinin, 6§rencinin matematik dersindeki akademik basarisi ile negatif
yonde iligkili oldugu bulunmustur.

Ailelerin akademik basariya yonelik gercek¢i olmayan beklentileri, ogrenciler
acisindan bir baski unsuru olarak degerlendirilmektedir (Kapikiran, 2016; 2020). Ailesinin
akademik beklentilerini karsilayamayacagini diisiinen 6grenciler, kendilerini stresli ve baski
altinda hissedebilir (Hazari, 2013). Ailelerin akademik bagartya yonelik asir1 baskisi ve
beklentileri, Ogrencilerin yasadigt okul kaynakli stres ve performans kaygisinin
nedenlerinden biri olarak goriilmektedir (Ates ve Kaya, 2022; Burnett ve Fanshawe, 1997,
Lapointe vd., 2005; Zeytin, 2015). Zhang vd. (2007) ise, ailenin asir1 yiiksek ve
miikkemmeliyet¢i beklentilerinin, 6grencinin akademik tiikenmisligi ile iliskili oldugunu
belirtmistir.

Tartisilan  kuramsal bilgiler 15181nda, ailenin gercek¢i olmayan akademik
beklentilerinin, o6grenci agisindan cesitli olumsuz sonuglar yarattigi sodylenebilir. Bu
baglamda tartisilan bu beklentilerin belirlenebilmesi ve olumsuz etkilerinin giderilebilmesi,
ailenin akademik beklentilerine iligkin 6grenci algilarinin incelenmesi ve 6lgiilmesini gerekli
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kilmaktadir. Bu sebeple konuya iligkin gegerli, glivenilir ve kullanishi 6lgme araglarina
ihtiya¢ duyulmasina ragmen, Tiirk¢e alanyazin incelendiginde buna iliskin herhangi bir
O0l¢me aracina ulasilamamustir. Uluslararasi alanyazin incelendiginde ise, aile beklentilerini
farkli sekillerde belirlemeyi amaglayan Olgme araglarina ulagilmistir. Uluslararast
alanyazinda ailenin akademik beklentilerinin genellikle ebeveynlere, ¢ocuklarinin
ulagabilecegi en {iist egitim diizeyine iliskin beklentilerinin sorulmasiyla (Beutel ve
Anderson, 2008; Carpenter, 2008; Glick ve White, 2004; Hao ve Bonstead-Burns, 1998;
Pearce, 2006; Zhan, 2005); veya ebeveynlere ¢ocuklarinin belirli bir dersteki basarilarina
yonelik beklentilerinin sorulmasiyla (Entwisle ve Alexander, 1990; 1996; Murayama vd.,
2016) belirlendigi gorilmiistiir. Bununla birlikte gergeke¢i olmayan akademik beklentileri
ogrencilerin bakis acisi ile belirlemeyi amaclayan tek bir 6lgme aracina ulasilmistir (Imasa,
2012). Bu sebeple bu aragtirma kapsaminda, Imasa (2012) tarafindan gelistirilen Gergekgi
Olmayan Aile Beklentileri Olgegi’nin Tiirk kiiltiiriinde gegerlik ve giivenirlik analizlerinin
yapilmasi amaglanmistir.

Yontem
Arastirmanin Calisma Grubu

Arastirma kapsaminda agimlayici ve dogrulayici faktor analizlerinde kullanilmak iizere iki
farkli gruptan veriler toplanmistir. Ag¢imlayici faktdr analizinin verileri, Malatya ili
Battalgazi ve Yesilyurt merkez ilcelerindeki devlet ortaokullarinda 6grenim goéren 229
ogrenciden toplanmistir. Bu 6grencilerin 125°1 kiz (%54,6) 104’1 (%45,4) ise erkektir. Sinif
diizeyi acisindan ise, 6grencilerin 58’1 besinci sinifta (%25,3), 52’si altine1 sinifta (%22,7),
67’s1 yedinci sinifta (%29,3), 52’si ise sekizinci sinifa (%22,7) devam etmektedir.

Dogrulayict faktér analizi ise, Malatya ili Battalgazi ve Yesilyurt merkez
ilgelerindeki devlet ortaokullarinda 6grenim goren 235 6grenciden toplanan veriler ile
gerceklestirilmistir. Bu 6grencilerin 133’1 kiz (%56,6), 102’si ise erkektir (%43,4). Smif
diizeyi agisindan Ogrencilerin 156’s1 yedinci sinifta (%66,4), 79°u ise sekizinci sinifta
(%33,6) 6grenim gormektedir.

Arastirmanin ¢alisma grubuna girecek dgrencilerin belirlenmesinde; maddi agidan ve
zamandan tasarruf saglamasi ve uygulama kolaylig1 saglamasi sebebiyle uygun ornekleme
yontemi tercih edilmistir (Biiyiikdztiirk vd., 2014). Olcek gelistirme ve uyarlama ¢alismalar
icin genellikle 200'den fazla katilimcinin 6rneklemde yer almasi veya madde sayisinin bes
veya on kati kadar katilimcinin olmasi onerilmektedir (Comrey, 1988; Comrey ve Lee,
1992; Devellis, 2003; Tinsley ve Tinsley, 1987). Bu dogrultuda 11 maddelik 6lgek icin
ulasilan 6rneklem biiytikliiklerinin yeterli oldugu sdylenebilir.

Veri Toplama Araci

Gergek¢i Olmayan Aile Beklentileri Olgegi, ebeveynlerin gocuklarina yonelik gercekei
olmayan (asir1 yiiksek) akademik beklentilerini 6grenci algilarina gore dlgmeyi amaglayan,
orijinal formu 4’li Likert tipinde (benim i¢in hi¢ dogru degil, benim ic¢in kismen dogru,
benim i¢in olduk¢a dogru, benim icin ¢ok dogru) derecelendirilmis, 11 madde ve tek
boyuttan olusan bir 6lgme aracidir (Imasa, 2012). Olgegin gelistirilme siirecinde Frost vd.
(1990) tarafindan gelistirilen Cok Boyutlu Miikemmeliyetcilik Olgegi’nin Aile Beklentileri
(5 madde) boyutu kuramsal olarak temel alinmistir. Ailenin miikemmeliyet¢i beklentilerine
yonelik olan bu maddelere ek olarak, aragtirmaci tarafindan ailenin ¢ok yiiksek akademik
beklentilerine yonelik hazirlanan 10 madde daha eklenerek, 15 madde ile analizler
gerceklestirilmistir (Imasa, 2012). Bu analizlerde toplam 4 madde diisiik faktor yiikiine sahip
olmas1 gerekcesiyle analiz disinda birakilmistir. Yapilan analizler sonucunda 6lgegin son
halinde ,50 ve iizeri faktor yiikiine sahip 11 madde yer almis ve bu maddeler birlikte
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gercekei olmayan aile beklentisine iliskin varyansim %50,71°ini a¢iklamistir. Olgege iliskin
Cronbach’s Alpha ic¢ tutarlilik katsayisi ise ,90 olarak bulunmustur (Imasa, 2012).

Islem

Bu arastirma kapsaminda oncelikle 6l¢cek maddelerinin Tiirkge gevirisi gerceklestirilmistir.
Ceviri siirecinde maddeler 6ncelikle arastirmaci tarafindan Tiirk¢e’ye ¢evrilmistir. Ardindan
ayn1 maddeler egitim ydnetimi (1), dlgme ve degerlendirme (1) ve Ingiliz dili egitimi (2)
alanlarinda doktora yapmis 4 uzman tarafindan g¢evrilmis ve ulasilan ¢eviriler
karsilastirilmistir®.  Yapilan ceviriler arasinda karsilasilan uyusmazliklar uzmanlar ve
arastirmaci tarafindan tartisilmis ve tiim maddeler iizerinde goriis birligine varilarak ortak
bir form olusturulmustur. Olgek formunun uygulama siirecinden once, hazirlanan
maddelerin ortaokul diizeyindeki 6grenciler tarafindan rahatlikla anlasilabilecegi, ortaokulda
gorev yapan iki Tiirkce 6gretmeninden goriis alinarak teyit edilmistir. Orijinali 4’1 Likert
tipinde olan 6l¢ek, uzman goriisleri dogrultusunda hazirlanan formda 5°1i Likert tipinde
(higbir zaman, nadiren, ara sira, ¢gogunlukla, her zaman) derecelendirilmis ve analizler bu
derecelendirmeye gore yapilmustir. Olgegin bu sekilde derecelendirilmesinde, 4’lii Likert
tipinin yanitlayict olumlu veya olumsuz bir tarafi tercih etmeye ydnlendirmesi (orta
noktasinin olmamasi) ve 5’li Likert tipine kiyasla daha az hassas oldugu diisiincesi etkili
olmustur. Alanyazinda da cesitli 6lgme araclarinin 4’li Likert tipine kiyasla 5°1i Likert
tipinde daha iyi sonuclar verdigi bilinmektedir (Adelson ve McCoach, 2010; Osteréds vd.,
2008)

Verilerin Analizi

Verilerin analizinde 6lgegin yapr gegerligi, acimlayict ve dogrulayict faktor analizleri ile,
giivenirligi ise Cronbach’s Alpha i¢ tutarlilik katsayisi hesaplanarak kontrol edilmistir.
Analizler sirasinda IBM SPSS Statistics 21 ve IBM SPSS Amos 21 programlari
kullanilmigtir. Uyarlama caligmalarinda, 6lgme aracinin yapist zaten daha Once ortaya
kondugu icin kimi zaman sadece dogrulayict faktdor analizinin yapilmas: yeterli
goriilmektedir. Bununla birlikte 6lgme aracinin orijinal halindeki tek boyutlu yapinin, ¢eviri
islemi sonrasinda korundugunu yeniden kontrol etmek amaciyla, veri setine agimlayici
faktor analizi de uygulanmistir. Analizlerden Once veri setinde normal dagilimin kontrolii
basiklik, ¢arpiklik, ortalama, mod ve medyan degerlerinin incelenmesi ve histogram ile Q-Q
Plot grafiklerinin gorsel olarak incelenmesi ile kontrol edilmistir.

Agimlayici ve dogrulayici faktor analizinden Once, faktor analizin 6n kosullarindan
biri olarak alanyazinda ifade edilen veri setinde normal dagilimin varligi her iki ¢aligma
grubundan toplanan veriler i¢in kontrol edilmistir (Cohen vd., 2007). Arastirmanin birinci
caligma grubundan elde edilen verilerde, maddelere iligkin ¢arpiklik degerleri -,836 ile ,613
araliginda, basiklik degerleri ise -1,651 ile -,583 araliginda, 11 maddenin ortalamasina
iliskin carpiklik degeri -,091, basiklik degeri ise -,797, ¢arpiklik ve basikligin standart
hatalar ise sirasiyla ,161 ve ,320 olarak bulunmustur. 11 maddenin ortalama degeri 3,18,
medyan degeri 3,22, mod degerleri ise 3,36 ve 3,55 olarak tespit edilmistir.

Aragtirmanin ikinci ¢alisma grubundan elde edilen verilerde ise; maddelerin ¢arpiklik
degerleri -1,500 ile -,022 aralifinda, basiklik degerleri -1,503 ile ,024 araliginda, 10
maddenin ortalamasina iliskin ¢arpiklik degeri -,434, basiklik degeri ise -,431; carpiklik ve
basikligin standart hatalar1 ise sirasiyla ,159 ve ,316 olarak bulunmustur. 10 maddenin
ortalama degeri 3,51, mod ve medyan degeri ise 3,50 olarak tespit edilmistir.

3 Arastirmacinin kendisi ve geviri siirecinde gériisii alinan tiim uzmanlar, Ingilizce Ogretmenligi lisans mezunu
olup, her iki dile de hakim kisilerdir.
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Basiklik ve carpiklik degerlerinin -1,5 ile +1,5 araliginda olmasi, alanyazinda normal
dagilimin saglandiginin gostergelerinden biri olarak kabul edilmektedir (Tabachnick ve
Fidell, 2013). Mod, medyan ve ortalama degerlerinin birbirine yakinlig1 da, normal
dagilimin saglandiginin diger bir 6l¢iitii olarak ifade edilmektedir (Can, 2017). Ayrica
verilerin dagilimina iligkin incelenen grafikler (histogram ve Q-Q Plot) ve mevcut degerler
dogrultusunda, her iki veri setinin normal dagilima sahip oldugu sonucuna ulasilmis ve
acimlayici ve dogrulayici faktor analizleri yapilmistir.

Bulgular
Acimlayici Faktor Analizine Iliskin Bulgular

Acimlayic1 faktor analizi i¢in veri setinin analize uygunlugu KMO ve Bartlett testleri ile
kontrol edilmistir (KMO = ,861; x> = 625,670; sd = 55; p = ,000). Alanyazinda, KMO
testinde ulasilan ,50 ve altindaki degerlerin kabul edilemez, ,80 ve iizeri degerlerin ise
onemli olarak nitelendirildigi; Bartlett testinin istatistiksel olarak anlamliliginin ise istenen
durum oldugu belirtilmektedir (Hair vd., 2014; Kaiser ve Rice, 1974). Bu dogrultuda
ulagilan KMO degeri ve Bartlett testi sonucunda, veri setinin faktér analizine uygun oldugu
sonucuna ulasilmig ve faktor analizi yapilmistir. Analiz sonuglar1 Tablo 1 ve Sekil 1°de
sunulmustur.

Tablo 1
Gercekci Olmayan Aile Beklentileri Olgegine Iliskin Birinci Faktor Analizi Sonuglar
Faktor Faktor
Olgek Maddeleri Yiikleri* Ortak
F1 F2  Varyansi
M11- Ailem benden miikemmellik bekler, 71 ,57
M6- Ailem sadece milkemmel performans gosterdigimde 71 57
memnun olur, ’ ’
M2- Elimden gelenin en iyisini yapsam bile, ailem neden daha 66 30 57
lyisini yapamadigimi sorgular, ’ ’ ’
M10- Ailem her iste en 1yi olmamu ister, ,63 ,48
M4- Ailem okulda kesinlikle hata yapmamami bekler, ,62 ,38

MS8- Ailem i¢in en Onemli sey, okulda ne kadar basarili
oldugumu diger insanlara géstermemdir,

M7- Ailem alabilecegimden daha yiiksek notlar almami bekler, ,59 41
MS5- Diger insanlarin benim zeki oldugumu diisiinmesi, ailem

.. e o ,58 -,41 ,50
i¢cin ¢cok onemlidir,
MI1- Dersi anlamasam bile, ailem sinavlardan yiiksek notlar
,57 ,40

almami bekler,
M9-  Ailemin gelecegimle ilgili  beklentileri, benim 53 35 40
beklentilerimden daima daha yiiksektir, ’ ’ ’
M3- Okuldaki performansim miikemmel olmadiginda ailem

- - ,50 48 ,48
hayal kirikligina ugrar,
Ozdeger 4,11 1,02
Aciklanan Toplam Varyans 37,32 9,27 46,59

*,30 ve altindaki faktor ytikleri tabloda gdsterilmemistir.
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Sekil 1

Gercekci Olmayan Aile Beklentileri Olgegine Iliskin Scree Plot Grafigi

Scree Plot

Eigenvalue

2

Component Number

219

Yapilan faktor analizinde, 6zdegeri 1’in iizerinde olan iki faktoriin olustugu ve bu iki
faktoriin yapiya iliskin varyansin %46,59’unu agikladigi tespit edilmistir. Bununla birlikte
birinci ve ikinci faktoriin 6zdegerleri arasindaki fark ve ulasilan Scree Plot grafiginde ikinci
faktorden sonra net bir kirilma gozlenmemesi, 6lgek yapisinin aslinda tek faktorlii oldugu
seklinde yorumlanmistir. Ayrica 3 numarali maddenin iki faktdrde yliksek ve oldukga yakin
yiiklenmesi sebebiyle, faktor analizi 3 numarali madde ¢ikarilarak tekrarlanmistir. ikinci
faktor analizi sonucunda 10 madde ile 6lgegin Ingilizce orijinalindeki gibi tek faktorlii bir
yap1 gosterdigi goriilmiis ve nihai sonuglar Tablo 2’de sunulmustur.

Tablo 2
Gercekci Olmayan Aile Beklentileri Olgegine Iligkin Nihai Faktor Analizi Sonuclar

Faktor Faktor Diiz.
Olcek Maddeleri Yiikii Ortak Madde-

Var. Top. Kor.
M6- Ailem sadece miikkemmel performans gosterdigimde 71 51 61
memnun olur. ’ ’ ’
M11- Ailem benden miikemmellik bekler. 71 51 ,60
M2- Elimden gelenin en iyisini yapsam bile, ailem neden
S y ,65 43 .54
daha 1yisini yapamadigimi sorgular.
M10- Ailem her iste en iyi olmamu ister. ,65 ,42 ,52
M4- Ailem okulda kesinlikle hata yapmamami bekler. ,61 37 ,49
MS- Ailem i¢in en dnemli sey, okulda ne kadar basarili
N o . . ,61 ,37 ,50
oldugumu diger insanlara gostermemdir.
M5- Diger insanlarin benim zeki oldugumu diigiinmesi,
. .S ) 1 ,59 ,35 ,48
ailem i¢in ¢cok 6nemlidir.
M7- Ailem alabilecegimden daha yiiksek notlar almami
,59 ,35 ,48
bekler.
MI1- Dersi anlamasam bile, ailem sinavlardan yiiksek
,57 ,32 ,46

notlar almami bekler.
MO- Ailemin gelecegimle ilgili beklentileri, benim 53 8 42
beklentilerimden daima daha yiiksektir. ’ ’ ’
Ozdeger 3,91
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Aciklanan Toplam Varyans 39,71

Tablo 2’ye gore, gergekci olmayan aile beklentileri dlgegi tek faktorlii bir yapi
gostermekte, yapiya iligkin varyansin yaklasik %40’ aciklamakta, maddelerin faktor
yiikleri ise ,53 ile ,71 araliginda degismektedir. Maddelere iliskin faktor ortak varyansi
degerleri ,28 ile ,51 araliginda, diizeltilmis madde toplam korelasyonu degerleri ise ,42 ile
,61 araliginda degismektedir.

Dogrulayici Faktor Analizine iliskin Bulgular

Dogrulayict faktor analizinde 10 madde ve tek faktorden olusan model sinanmis ve model
ile veri uyumu uyum 1iyiligi degerleri araciligiyla incelenmistir. Analiz sonuglar1 Sekil 2 ve
Tablo 3’te sunulmustur.

Sekil 2
Gercekei Olmayan Aile Beklentileri Olgegine Iliskin Yol Diyagrami

31
ﬂ 43
M1 M2 M4 M5 M6 M7 M8 M9 M10 M11

Gergekgi
Olmayan
Aile
Beklentisi

Tablo 3
Gergekgi Olmayan Aile Beklentileri Olgegine Iliskin Uyum lyiligi Degerleri
Co Referans Degerler* Test Edilen Model
Uyum lyiligi M — . 8
Degerleri Kabul Edilebilir Miikemmel MO(.i.lﬁkas.yon Modifikasyon
Uyum (K) Uyum (M) Oncesi Sonrasi
p <,01 yada,05 >,01 ya da ,05 ,000 (K) ,000 (K)
v*/sd 2-5 <2 3,045 (K) 1,631 (M)
RMSEA <,08 <,05 ,09 ,05 (M)
SRMR <,08 <,05 ,07 (K) ,05 (M)
GFI >,90 >.95 91 (K) 95 (M)
AGFI >,90 >.95 ,86 ,92 (K)
CFI >,95 >,97 ,88 ,96 (K)
NFI >,90 >,95 ,82 91 (K)

NNFI > 90 > 95 83 95 (M)
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* Referans degerler Cokluk vd. (2010), Kline (2016), Meydan ve Sesen (2011), Secer (2013)
ve Simsek’ten (2007) derlenmistir.

Tablo 3’e gore, yapilan ilk analizde (modifikasyon Oncesi), test edilen modele iligskin
ulagilan uyum iyiligi degerlerinin, alanyazinda kabul edilen referans degerlerin altinda fakat
referans degerlere genel olarak yakin oldugu goriilmektedir. Bununla birlikte analiz
sonrasinda uygulama tarafindan cesitli modifikasyon Onerileri sunulmustur. Cokluk vd.
(2010), test edilen modelde modifikasyon indeksleri ile Onerilen bir degisikligin
yapilmasinda, ilgili degisikligin %> degerinde biiyiik bir diisiis yaratmasi ve degisikligin
kuramsal bir cerceveye dayanmasi gerekliligini belirtmistir. Byrne (2010) ise, farkli
sekillerde yazilmig olsalar bile maddelerin anlamsal olarak benzer olmasini, yapilacak
modifikasyona bir gerekce olabilecegini belirtmistir. Bu baglamda 5. madde (Diger
insanlarin benim zeki oldugumu diisiinmesi, ailem i¢in ¢ok 6nemlidir.) ile 8. maddenin
(Ailem i¢in en Onemli sey, okulda ne kadar basarili oldugumu diger insanlara
gostermemdir.) ve 10. madde (Ailem her iste en iyi olmamu ister.) ile 11. maddenin (Ailem
benden miikemmellik bekler.) kuramsal ve anlamsal olarak birbirleriyle Ortiigmesi, bu
maddelerin hata varyanslarinin iliskili olabilecegi seklinde yorumlanmis ve Onerilen
modifikasyonun %*> degerinde ©6nemli bir diisiis yaratmasi sebebiyle, modelde iki
modifikasyon yapilmasina karar verilmistir.

Yapilan ikinci analizde (modifikasyon sonrasi) ulasilan uyum 1iyiligi degerleri
incelendiginde ise, degerlerin tamaminin alanyazinda kabul gormiis referans degerleri
sagladig1 goriilmektedir. Sekil 2 ve Tablo 3’te sunulan analiz sonuglart incelendiginde,
Olcege iliskin acimlayict faktor analizi sonrasinda ulasilan tek faktorlii yapinin veri ile
uyumunun yiiksek diizeyde oldugu tespit edilmistir.

Giivenirlige iliskin Bulgular

Acimlayict ve dogrulayict faktor analizleri ile yapr gegerligi sinanan dlgegin giivenirligi,
Cronbach’s Alpha i¢ tutarlilik katsayisinin hesaplanmasi ile kontrol edilmistir. Analizler
kapsaminda her iki 6rneklem grubu i¢in ayr1 ayri Cronbach’s Alpha katsayis1 hesaplanmstir.

Agimlayict faktor analizi verileri ile yapilan analiz sonucunda, o6lgege iliskin
Cronbach’s Alpha i¢ tutarlilik katsayisi ,83 olarak hesaplanmistir. Olgekteki 10 maddenin ilk
5 ve son 5 olarak iki gruba ayrilarak hesaplanan Spearman-Brown iki yar1 korelasyon
katsayist ise ,81 olarak bulunmustur.

Dogrulayict faktor analizi verileri ile yapilan analiz sonucunda ise 6lgegin tamamina
iligkin Cronbach’s Alpha i¢ tutarlilik katsayisi ,80 olarak; 6l¢ek maddelerinin ilk 5 ve son 5
madde seklinde iki gruba ayrilmasiyla hesaplanan Spearman-Brown iki yar1 korelasyon
katsayist ise ,74 olarak bulunmustur.

Sonug¢ ve Tartisma

Bu arastirmada, Imasa (2012) tarafindan gelistirilen Ger¢ek¢i Olmayan Aile Beklentileri
Olgegi’nin Tiirk kiiltiiriinde gecerlik ve giivenirlik analizlerinin yapilmas1 amaglanmistir.
Analizleri yapilan 6lgme araci, ebeveynlerin g¢ocuklarina yonelik gergek¢i olmayan
akademik beklentilerini, ¢ocuklarinin algilarma gore belirlemeyi amaclayan bir 6lgme
aracidir.

Yapilan agimlayict faktor analizi bulgularma gore, Gergek¢i Olmayan Aile
Beklentileri Olgegi’nin Tiirkce versiyonunun 10 madde ve tek boyuttan olustugu ve ulasilan
tek boyutlu Ol¢egin yapiya iliskin varyansin %40’ agikladigi tespit edilmistir.
Alanyazinda tek boyutlu olcekler i¢in aciklanan varyans oraninin, en az %30 ve ilizerinde
olmas1 gerektigi ifade edilmektedir (Biiylikoztiirk, 2012). Bu dogrultuda ulasilan varyans
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aciklama oraninin yeterli diizeyde oldugu sdylenebilir. Yapilan dogrulayici faktor analizi
sonucunda ise, ulagilan uyum iyiligi degerlerinin tamaminin alanyazinda belirtilen referans
degerleri sagladig1 sonucuna ulasilmistir (N = 235, y*/sd = 1,631, p = ,000, SRMR = ,05,
GFI = ,95, AGFI = ,92, NFI = ,91, NNFI = ,95, CFI = ,96, RMSEA = ,05). Alanyazinda
uyum iyiligi indekslerine iliskin genel olarak; ¥*/sd degerinin 5’ten diisiik olmasi, SRMR ve
RMSEA degerlerinin ,08’den diisiik olmasi, GFI, AGFI, NFI ve NNFI degerlerinin ,90’dan
yliiksek olmasi, CFI degerinin ise ,95’ten yiiksek olmas1 gerektigi ifade edilmektedir (Cokluk
vd., 2010; Kline, 2016; Meydan ve Sesen, 2011; Secer, 2013; Simsek, 2007). Buradan
hareketle, ulasilan 10 madde ve tek boyutlu yapinin veri ile uyumunun iyi diizeyde oldugu
sOylenebilir.

Olgme aracinin giivenirligine iliskin bulgular incelendiginde ise, acimlayici faktdr
analizi verileri ile hesaplanan Cronbach’s Alpha i¢ tutarlilik katsayis1 ,83 olarak, dogrulayict
faktor analizi verileri ile hesaplanan Cronbach’s Alpha i¢ tutarlilik katsayisi ise ,80 olarak
bulunmustur. Alanyazinda DeVellis (2003), Cronbach’s Alpha katsayisi i¢in minimum
kabul edilebilir alt smir1 ,65 olarak belirtmis, Pallant (2010) ise elde edilecek ,70 ve
iizerindeki degerleri istendik degerler olarak yorumlamistir. Buna ek olarak Cronbach’s
Alpha katsayisinin dlgekteki madde sayist ile iligkili oldugu ve 6lgekteki madde sayist 10
veya daha az oldugunda ulasilan Alpha katsayisinin daha diisiik olabilecegi belirtilmektedir
(Pallant, 2010). Bu dogrultuda ulasilan i¢ tutarlilik katsayilarinin 6l¢egin giivenirligini
destekleyici diizeyde oldugu sdylenebilir.

Arastirma sonuglart biitiin olarak degerlendirildiginde, Gergek¢i Olmayan Aile
Beklentileri Olgegi Tiirkce formunun; ortaokul &grencilerinin, ebeveynlerinin gergekci
olmayan akademik beklentilerine yonelik algilarinin 6l¢iilmesinde kullanilabilecek diizeyde
gecerlik ve giivenirlige sahip oldugu sdylenebilir.

Bu arastirma kapsaminda Tiirk kiiltliriinde gegerlik ve gilivenirlik galigmasi yapilan
Gergekci Olmayan Aile Beklentileri Olgegi; Raymo vd. (2019) tarafindan, ergenlerin sinav
kaygisinin incelendigi bir ¢alismada kullanilmistir. Ayrica alanyazinda ailenin asir1 yiiksek
akademik beklentilerinin; miikemmeliyetcilik, stres, diisiik akademik basari, performans
kaygist ve depresyon gibi kavramlarla olan iligkisi de g6z oOniinde bulunduruldugunda,
gecerlik ve giivenirlik ¢alismasi yapilan bu 6lgme aracinin alanyazina gesitli agilardan katki
saglayacagi sOylenebilir (Ablard ve Parker, 1997; Lapointe vd., 2005; Murayama vd., 2016;
Wang ve Heppner, 2002; Zeytin, 2015). Buna ek olarak, 6lgme aracinin farkli egitim
kademelerindeki oOgrenciler ile gecerlik ve giivenirlik analizlerinin yapilmasmnin da
alanyazina katki saglayabilecegi diistiniilmektedir.

Etik Kurul izin Bilgisi: Arastirma; 17.10.2019 tarihinde Malatya Il Milli Egitim
Miidiirliigii'nden (E.20296836) ve 27.01.2021 tarihinde Inénii Universitesi Bilimsel
Arastirma ve Yayin Etigi Kurulu’ndan (3. Oturum, Karar No:10) alinan uygulama ve etik
kurul izinleri dogrultusunda gergeklestirilmistir.

Cikar Catismasi1 Bildirimi: Yazarlarin ¢alismaya iliskin herhangi bir c¢ikar ¢atismasi
bulunmamaktadir.

Yazar Katkisi: Her iki yazar da ¢aliymanin tiim boliimlerine katki saglamistir.
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Abstract

The study aims to perform the validity and reliability analysis of Unrealistic Parental Expectations
Scale in Turkish culture, developed by Imasa (2012). To do so, the scale was translated from English
into Turkish language and validity and reliability analysis were conducted. Research data were
collected from two different samples: the first sample consists of 229 and the second sample consists
of 235 secondary school students. Validity of the scale was tested with exploratory and confirmatory
factor analysis, and reliability was tested with Cronbach’s Alpha internal consistency coefficient.
The results of exploratory factor analysis indicated that while the original scale was consisting of 11
items in a single factor, the translated scale involved 10 items in a single factor explaining the 40%
of variance of the structure. The confirmatory factor analysis data showed a good model-data fit of
the scale’s single factor structure. Concerning reliability, Cronbach’s Alpha internal consistency
coefficient was .83 for the first sample and .80 for the second sample. Therefore, the research
findings show that the Turkish form of the Unrealistic Parental Expectations Scale is a valid and
reliable measurement tool for determining secondary school students’ perceptions of their parents’
unrealistic academic expectations.
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Introduction

Since the beginning of the humanity, people have experienced different phenomena and
developed expectations accordingly. Expectations are defined as "what is expected to
happen" or "an individual's prediction of the forms that certain conditions and situations will
take or what is expected of him/her" (TDK, 2021). That is, expectations commonly reflect
the expression of an individual’s hopes and predictions and indicate the likelihood of an
event occurring in the future (Ulgen, 1994). Expectations can affect the perceptions and
behaviors of individuals in different situations and areas and can change the possible
outcomes of events positively or negatively (Rosenthal & Jacobson, 1968). Expectations
have been addressed in different contexts such as expectations in the economy (Working,
1949), expectations of consumers (Mason & Simmons, 2012), expectations for marriage
(Ogletree, 2014), expectations for work and work life (Damaske, 2011). In years, it has been
realized that expectations also have a key impact on education such as future expectations of
students (Simsek, 2012), expectations of parents for their children (Twentyman & Plotkin,
1982), achievement expectations of students (Ulgen, 1994), and academic expectations of
teachers (Rubie-Davies, 2015). The studies indicated that expectations may have positive
and negative effects on the thoughts and behaviours of the individuals, and therefore, how
these expectations are perceived by an individual is highly significant.

Individuals encounter various expectations of different people and sources
throughout their lives. Depending on the individual’s ability and potential, expectations may
sometimes be perceived as unattainable. The term ‘“unrealistic expectations” refers to
expectations that exceed the individual's abilities and potential and are too high for the
individual to overcome. While high expectations can have both positive and negative effects
on individuals, unrealistic expectations are generally associated with negative outcomes. For
example, whilst high but realistic expectations in organizations affect employees positively,
unrealistically high expectations create disappointment both for employees and the
organizations (Eden, 1986). Furthermore, according to Wang (2018), high expectations
about work are one of the factors contributing to employee stress when combined with an
unsupportive work environment. Similarly, individuals who believe that either they do not
live up to their parents’ expectations or they cannot meet their parents' expectations are more
likely to experience higher levels of anger, anxiety, and depression than who do not have
such believes (Wang & Heppner, 2002).

Twentyman and Plotkin (1982) characterized the concept of unrealistic parental
expectations as expectations of parents for their child that exceed the potential of a child.
The expectations of parents during individuals’ childhood and adolescence play an
important role in shaping their academic life and achievements (Jeynes, 2005; 2007,
Yamamoto & Holloway, 2010). Parents make various decisions based on their expectations
for their children, implement these decisions and expect the results to meet these
expectations. During this childhood period, the academic expectations of parents shape their
own decisions and behaviors as well as those of their children. The most common academic
expectation of parents for their children involves receiving high grades in exams and having
high academic achievement at school. Mainly, the idea of a student's academic achievement
leading him/her to better schools, a better profession, and a better life lies behind such
parental expectations.

Within the school context, various studies reported that parents’ academic
expectations are the most important variable of predicting student achievement among other
parental-level variables, such as parents’ interest in courses, parents’ participation in school
activities, parenting style, and parent-student communication (Hoge et al., 1997; Jeynes,
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2005; 2007). Additionally, parental expectations may affect the behaviour and achievement
of students. For example, the results of Davis-Kean (2005) pointed to the positive effect of
such expectations on student achievement and argued that children whose parents have
higher expectations are more likely to succeed in school. Fan and Chen (2001) and Spera
(2006) also found similar results showing the positive and moderate relation of parental
academic expectations to student achievement. However, some studies reported the negative
impact of such expectations on students. For instance, Ablard and Parker (1997) stated that
the academic expectations of the parents focusing only on performance rather than
understanding and learning leads to negative consequences such as perfectionism, fear of
making mistakes, and performance anxiety in students. In addition, Zeytin (2015) addressed
that high expectations of parents for academic performance are one of the main causes of
stress in childhood and adolescence.

As presented so far, the way that the students perceive parental expectations
determines whether the reflections of the expectations will be positive or negative. Parental
behaviours such as an excessive desire for their child to overstudy, comparing their child
with other children, underestimating their child's achievements and not being satisfied with
their child's achievements are the reflections of unrealistic academic expectations of parents
(Kapikiran, 2020). Additionally, parents' perfectionist expectations of a student's academic
life, focusing solely on the student's exam performance, and having achievement
expectations that exceed the student's potential can be interpreted as indicative of unrealistic
academic expectations.

Studies have shown that a student's perception of parental expectations as
unattainable and above his/her potential may have a variety of negative effects. For example,
expectations that students perceive as achievable increase their motivation and contribute to
their academic achievement, while unrealistic expectations become a burden and a source of
stress for students (Anwar & Qonita, 2018). Wang and Heppner (2002) reported that
individuals who think that they perform below their parents' academic expectations
experience higher levels of anxiety and depression. Aoki (2019) also found that not being
able to meet the academic expectations of parents was positively correlated to the stress
experienced by students. The study also showed that inability to meet such expectations was
also a significant predictor of the stress and depression experienced by students, together
with the student's academic self-efficacy belief. Murayama et al.'s (2016) study found that
unrealistically high expectations for student performance negatively correlated with students'
achievement in mathematics.

Unrealistic expectations of parents for academic achievement are considered as a
source of pressure for students (Kapikiran, 2016; 2020). Students thinking that they cannot
fulfill their parents' academic expectations may feel stressed and under pressure (Hazari,
2013). Additionally, parents’ excessive pressure and expectations for academic achievement
are seen as one of the reasons for school-related stress and performance anxiety experienced
by students (Ates & Kaya, 2022; Burnett & Fanshawe, 1997; Lapointe, et al., 2005; Zeytin,
2015). Zhang et al. (2007) reported that excessively high and perfectionist expectations of
the parents were associated with academic burnout in students.

In light of the theoretical background discussed, it can be concluded that unrealistic
academic expectations of parents lead to a variety of negative consequences for students. To
be able to identify such expectations and eliminate their negative effects, students'
perceptions of their parents' academic expectations should be examined and measured.
Although there is a need for valid, reliable and useful measurement tools on this topic, the
review of the literature in Turkish yielded no relevant measurement tool. However, the
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review of the international literature showed tools identifying the expectations in different
ways. For example, parental academic expectations are commonly identified by asking
parents about their expectations regarding the highest level of education their children can
reach (Beutel & Anderson, 2008; Carpenter, 2008; Glick & White, 2004; Hao & Bonstead-
Burns, 1998; Pearce, 2006; Zhan, 2005) or by asking their expectations for their children's
achievement in a particular subject (Entwisle & Alexander, 1990; 1996; Murayama et al.,
2016). While others were focusing on the parents’ perspectives, only one measurement tool
has been identified aiming to determine unrealistic academic expectations from the students'
perspectives (Imasa, 2012). Therefore, this study conducts validity and reliability analyses of
the Unrealistic Parental Expectations Scale developed by Imasa (2012) in Turkish culture in
order to contribute to the field.

Method
Study Group

In this research, data were collected from two different study groups to be used in
exploratory and confirmatory factor analyses. The data for the exploratory factor analysis
were collected from 229 students studying in public secondary schools Battalgazi and
Yesilyurt central districts of Malatya. Of these students, 125 (54.6%) are female and 104
(45.4%) are male. In terms of grade level, 58 students are in the fifth grade (25.3%), 52 in
the sixth grade (22.7%), 67 in the seventh grade (29.3%) and 52 in the eighth grade (22.7%).

The confirmatory factor analysis was conducted with data collected from 235
students studying in public secondary schools in Battalgazi and Yesilyurt central districts of
Malatya province. Of these students, 133 are female (56.6%) and 102 are male (43.4%). In
terms of grade level, 156 of the students are in the seventh grade (66.4%) and 79 of them are
in the eighth grade (33.6%).

The convenience sampling method was chosen to determine the study group, as it
saves time and money and provides ease of application (Biiylikoztiirk et al., 2014). For scale
development and adaptation studies, it is generally recommended to include more than 200
participants in the sample or to have participants of five or ten times the number of items
(Comrey, 1988; Comrey & Lee, 1992; DeVellis, 2003; Tinsley & Tinsley, 1987). In this
sense, it can be said that the sample sizes reached for the 11-item scale are satisfactory.

Data Collection Tool

The Unrealistic Parental Expectations Scale is a measurement tool that aims to measure
parents' unrealistic (excessively high) academic expectations for their children according to
students' perceptions. The original form is a 4-point Likert-type scale (not at all true for me,
somewhat true for me, pretty true for me, very true for me), consisting of 11 items in a
single dimension (Imasa, 2012). In the development process of the scale, the Parental
Expectations (5 items) dimension of the Multidimensional Perfectionism Scale developed by
Frost et al. (1990) was used as the theoretical basis. In addition to these items related to
perfectionist expectations of the parents, 10 items prepared by the researcher related to
excessively high academic expectations of the parents were also included, and the analyses
were conducted with 15 items (Imasa, 2012). In these analyses, a total of 4 items were
excluded from the analysis due to low factor loadings. As a result of the analyses, 11 items
with factor loadings of .50 and above were included in the final version of the scale and
these items explained the 50.71% of the variance related to unrealistic parental expectations.
The Cronbach's Alpha internal consistency coefficient for the scale was found to be .90
(Imasa, 2012).
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Process

In this study, Turkish translation of the original items of the scale was carried out first. In the
translation process, the items were first translated into Turkish by the researcher. The same
items were then translated by 4 experts with PhD degrees in educational administration (1),
measurement and evaluation (1) and English language education (2) and these translations
were compared. The inconsistencies between the translations were discussed by the experts
and the researcher and a consensus was reached on all items and a common form was
created. Before the data collection process, it was confirmed that the items could be easily
understood by students at the secondary school level by consulting two Turkish language
teachers working in a secondary school. The scale, which was originally a 4-point Likert-
type scale, was graded on a 5-point Likert-type scale (never, rarely, sometimes, often,
always) in the form prepared according to expert opinions, and the analyses were conducted
based on this grading. It is known in the literature that various measurement tools give better
results in 5-point Likert type compared to 4-point Likert type (Adelson & McCoach, 2010;
Osteras et al., 2008).

Data Analysis

In the analysis of the data, the construct validity of the scale was tested by exploratory and
confirmatory factor analyses, and the reliability was tested by calculating Cronbach's Alpha
internal consistency coefficient. Statistical analyses were conducted using IBM SPSS
Statistics 21 and IBM SPSS Amos 21. In adaptation studies, as the structure of the scale has
already been revealed before, it is sometimes considered sufficient to conduct only
confirmatory factor analysis. In addition, exploratory factor analysis was also performed on
the data set in order to recheck that the unidimensional structure of the original version of
the scale was preserved after the translation process. Before the analyses, the normal
distribution of the data set was tested by examining the kurtosis, skewness, mean, mode and
median values and by visual examination of the histogram and Q-Q Plot graphs.

Before exploratory and confirmatory factor analysis, the normal distribution of the
data set, which is stated in the literature as one of the prerequisites for factor analysis, was
tested for the data collected from both study groups (Cohen et al., 2007). In the data
obtained from the first study group of the research, the Skewness values for the items were
between -.836 and .613, the Kurtosis values were between -1.651 and -.583, the Skewness
value for the mean of 11 items was -.091, the Kurtosis value was -.797, and the standard
errors of Skewness and Kurtosis were .161 and .320, respectively. The mean value of the 11
items was 3.18, the median value was 3.22, and the mode values were 3.36 and 3.55.

In the data obtained from the second study group of the research, the Skewness
values of the items were between -1.500 and -.022, the Kurtosis values were between -1.503
and .024, the Skewness value for the mean of the 10 items was -.434, the Kurtosis value was
-431, and the standard errors of Skewness and Kurtosis were .159 and .316, respectively.
The mean value of the 10 items was 3.51, and the mode and median values were 3.50.

The range of Kurtosis and Skewness values between -1.5 and +1.5 is accepted as one
of the indicators of normal distribution in the literature (Tabachnick & Fidell, 2013). Also
the proximity of the mode, median and mean values is expressed as another criterion of the
normal distribution (Can, 2017). Additionally, in line with the graphs (histogram and Q-Q
Plot) and current values, it was concluded that both data sets had a normal distribution and
exploratory and confirmatory factor analyses were performed.
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Findings of Exploratory Factor Analysis

The adequacy of the data set for exploratory factor analysis was tested by KMO and Bartlett
tests (KMO = .861; x2 = 625.670; df = 55; p = .000). In the literature, it is stated that values
of .50 and below in the KMO test are considered unacceptable, values of .80 and above are
considered meritorious, and the statistical significance of Bartlett's test is the desired
situation (Hair et al., 2014; Kaiser & Rice, 1974). Accordingly, as a result of the KMO value
and Bartlett's test, it was concluded that the data set was suitable for factor analysis. The
results of the analyses are presented in Table 1 and Figure 1.

Table 1
Results of the First Factor Analysis regarding the Unrealistic Parental Expectations Scale
Factor
Ttems* Loadings** Colrpmun
Fl 0 alities
M11- My parents have expected excellence from me. 1 .57
M6- Only outstanding performance is good enough in my family. 71 .52
M2- Even when I try my hardest, my parents still think I could
.66 .30 52
have done better.
M10- My parents want me to be the best at everything. .63 48
M4- My parents expect me to never make mistakes in school. .62 .38
MS- My parents think the most important thing is for me to show
. .60  -.33 46
others how good I am in school.
M7- My parents expect me to get better grades than [ am capable 59 41
of. ' '
MS5- It’s very important to my parents that others think I’'m smart. .58  -.41 .50
MI1- My parents want me to get perfect scores on tests, even if |
, . 57 40
don’t understand the material.
MO- My parents have always had higher expectations for my
.53 35 40
future than I have.
M3- My parents are disappointed in me if my performance in
’ .50 A48 48
school is not perfect.
Eigenvalue 411 1.02
Explained % of Variance 3732 9.27 46.59

* All analyses are performed in Turkish version of the scale.
** Factor loadings of .30 and below are not shown in the Table.
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Figure 1
Scree Plot Graph for the Unrealistic Parental Expectations Scale
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In the factor analysis, it was determined that two factors with eigenvalues above 1
were identified and these two factors explained 46.59% of the variance of the structure.
However, the difference between the eigenvalues of the first and second factors and the fact
that no clear break was observed after the second factor in the Scree Plot graph were
interpreted as the scale structure was actually single-factor. In addition, as item number 3
had high factor loadings in two factors and loaded quite similarly in both factors, the factor
analysis was performed again by removing item number 3. As a result of the second factor
analysis, it was seen that the scale with 10 items showed a single-factor structure as in the
original form in English and the final results are presented in Table 2.

Table 2
Results of the Final Factor Analysis Regarding the Unrealistic Parental Expectations Scale
Corrected
* Factor Commu
Items . o Item-Total
Loadings  nalities .
Correlation
M6- Only outstanding performance is good enough 7 51 61

in my family.
M11- My parents have expected excellence from me. 71 Sl .60
M2- Even when I try my hardest, my parents still

think I could have done better. 63 43 >4
M10- My parents want me to be the best at 65 Py 57
everything.
M4- My parents expect me to never make mistakes 61 37 49
in school.
MS- My parents think the most important thing is for 61 37 50
me to show others how good I am in school. ' ' '
MS5- It’s very important to my parents that others
think [’'m smart. 59 33 48
M7- My parents expect me to get better grades than [

.59 35 48
am capable of.
MI1- My parents want me to get perfect scores on 57 32 46

tests, even if I don’t understand the material.
MO- My parents have always had higher .53 28 42
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Corrected
* Factor Commu
Items X L Item-Total
Loadings  nalities .
Correlation

expectations for my future than I have.

Eigenvalue 3.91
Explained % of Variance 39.71

* All analyses are performed in Turkish version of the scale.

According to Table 2, Unrealistic Parental Expectations Scale shows a single-factor
structure, which explains approximately 40% of the variance of the structure, and the factor
loadings of the items vary between .53 and .71. The communalities values for the items are
between .28 and .51, and the Corrected Item-Total Correlations are between .42 and .61.

Findings of Confirmatory Factor Analysis

In confirmatory factor analysis, the single factor model with 10 items was tested and the
model-data fit was examined through goodness of fit indices. The results of the analysis are
presented in Figure 2 and Table 3.

Figure 2
Path Diagram for the Unrealistic Parental Expectations Scale

31
M1 2 M4 M5 M6 M7 M8 M M10 11

Unrealistic
Parental
Expectations
Scale

Table 3
Goodness of Fit Indices and Valwes for Unrealistic Parental Expectations Scale
* ;

Model Fit Referance Values . Single Factor Model
Indices Good Model  Perfect Model Fit Before After

Fit (G) (P) Modifications Modifications
p <.01 or .05 > .01 or .05 .000 (G) .000 (G)
*/df 2-5 <2 3.045 (G) 1.631 (P)
RMSEA <.08 <.05 .09 .05 (P)

SRMR <.08 <.05 .07 (G) 05 (P)
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GFI > .90 > 95 91 (G) 95 (P)
AGFI > .90 > 95 86 92 (G)
CFI > 95 > .97 .88 .96 (G)
NFI > .90 > 95 82 91 (G)
NNFI > .90 > 95 83 95 (P)

* Reference values were obtained from Cokluk et al. (2010), Kline (2016), Meydan & Sesen
(2011), Seger (2013), and Simsek (2007).

According to Table 3, in the first analysis (before modifications), it is seen that the
goodness of fit values obtained for the single factor model are below the reference values
accepted in the literature but generally close to the reference values. However, several
modifications were suggested by the software after the analysis. Cokluk et al. (2010) stated
that in order to implement a modification in the tested model suggested by modification
indices, the relevant modification should lead to a significant decrease in the ¥ value and the
modification should be supported by the theoretical framework. Byrne (2010) also stated
that the semantic similarity of the items, even if they are written in different ways, can be a
basis for the modification to be made. In this context, the theoretical and semantic overlap
between Item 5 (It’s very important to my parents that others think I’m smart) and Item 8
(My parents think the most important thing is for me to show others how good I am in
school) and between Item 10 (My parents want me to be the best at everything) and Item 11
(My parents have expected excellence from me) was interpreted as error variances of these
items might be related, and since the proposed modification caused a significant decrease in
the y? value, it was decided to make two modifications in the model.

When the goodness of fit values obtained in the second analysis (after modifications)
are examined, it is seen that all of the values meet the reference values cited in the literature.
When the results of the analyses presented in Figure 2 and Table 3 are examined, it is
determined that the single-factor structure found after the exploratory factor analysis has a
good model-data fit.

Findings of Reliability

Reliability of the scale, of which construct validity was tested by exploratory and
confirmatory factor analyses, was tested by calculating Cronbach's Alpha internal
consistency coefficient. In the analysis, Cronbach's Alpha coefficient was calculated
separately for both sample groups.

As a result of the analysis conducted with the exploratory factor analysis data, the
Cronbach's Alpha internal consistency coefficient for the scale was calculated as .83. The
Spearman-Brown split-half correlation coefficient, which was calculated by dividing the 10
items in the scale into two groups as the first 5 and the last 5, was found to be .81.

As a result of the analysis with confirmatory factor analysis data, the Cronbach's
Alpha internal consistency coefficient for the entire scale was found to be .80, and the
Spearman-Brown split-half correlation coefficient calculated by dividing the scale items into
two groups as the first 5 and the last 5 items was found to be .74.

Conclusion and Discussion

In this study, it was aimed to perform validity and reliability analyses of the Unrealistic
Parental Expectations Scale developed by Imasa (2012) in Turkish culture. The
measurement tool that is analysed is a scale that aims to determine parents' unrealistic
academic expectations towards their children based on their children's perceptions.
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According to the results of the exploratory factor analysis, it was determined that the
Turkish version of the Unrealistic Parental Expectations Scale consists of 10 items in a
single dimension and that unidimensional scale explains 40% of the variance of the
construct. In the literature, it is stated that the explained variance for unidimensional scales
should be at least 30% and above (Biiyiikoztiirk, 2012). Therefore, it can be concluded that
the variance explained is sufficiently high. As a result of the confirmatory factor analysis, it
was concluded that all of the goodness-of-fit indices have met the reference values reported
in the literature (N = 235, ¥*/df = 1.631, p = .000, SRMR = .05, GFI = .95, AGFI = .92, NFI
= .91, NNFI = .95, CFI = .96, RMSEA = .05). In the literature, it is generally stated that
v*/df value should be lower than 5, SRMR and RMSEA values should be lower than .08,
GFI, AGFI, NFI and NNFI values should be higher than .90, and CFI value should be higher
than .95 (Cokluk et al., 2010; Kline, 2016; Meydan & Sesen, 2011; Secer, 2013; Simsek,
2007). In this respect, it can be said that the unidimensional structure of the scale with 10-
items has a good model-data fit.

When the findings regarding the reliability of the scale were examined, the
Cronbach's Alpha internal consistency coefficient calculated with exploratory factor analysis
data was found to be .83, and with confirmatory factor analysis data was found to be .80. In
the literature, DeVellis (2003) suggested that the minimum acceptable lower limit for
Cronbach's Alpha coefficient is .65, and Pallant (2010) interpreted values of .70 and above
as desired values. In addition, it is stated that Cronbach's Alpha coefficient is dependent on
the number of items in the scale and the Alpha coefficient may be lower when the number of
items in the scale is 10 or less (Pallant, 2010). In this regard, it can be said that the obtained
internal consistency coefficients are at a level that supports the reliability of the scale.

When the results of the study are evaluated as a whole, it can be said that the Turkish
form of the Unrealistic Parental Expectations Scale has adequate validity and reliability to
be used in measuring secondary school students' perceptions of their parents' unrealistic
academic expectations.

Unrealistic Parental Expectations Scale, for which validity and reliability analyses
were conducted in Turkish culture, was used in a previous study by Raymo et al. (2019) to
examine adolescents' test anxiety. In addition, considering the relationship between
excessively high academic expectations of the parents and concepts such as perfectionism,
stress, low academic achievement, performance anxiety, and depression in the literature, it
can be said that this measurement tool, of which validity and reliability studies were
conducted, will contribute to the literature in various aspects (Ablard & Parker, 1997;
Lapointe et al., 2005; Murayama et al., 2016; Wang & Heppner, 2002; Zeytin, 2015). In the
meantime, it is suggested that conducting validity and reliability analyses of the scale with
students at different grades may also contribute to the literature.
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