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Oz

Bu caligsma, ilkokul kademesinde akran zorbaligini, hangi zorbalik tiiriiniin yaygin oldugunu, egitim
faaliyetlerine yansimasi ve zorbaligin Onlenmesine iligkin diisiinceleri Ogretmenlerin okul
yasantilarina dayali betimlemeyi amacglamaktadir. Arastirma nitel arastirma yontemlerinden olgubilim
(fenomenoloji) desenine gore yapilandirilmistir. Arastirmanin g¢alisma grubu Olgiit 6rnekleme
yontemiyle belirlenmistir. Caligma grubu, Tokat ili Turhal ilgesinde bulunan bir ilkokulda gérev yapan
10 ogretmenden olugmustur. Arastirmanin verileri yiiz yiize gerceklestirilen derinlemesine
goriismelerden elde edilmis, veri toplama araci olarak arastirmacilar tarafindan gelistirilen yari
yapilandirilmig goriisme formu kullanilmistir. Veriler icerik analizi ile ¢oziimlenmistir. Arastirma
sonucunda, akran zorbaliginin okullarda 6ncelikli ¢éziim gerektiren bir soruna doniistiigii, zorbaligin
olumsuz yansidigi tespit edilmistir. Akran zorbaliginin ¢oziimiinde Oncelikli olarak okul-aile
igbirliginin énemi ve her okula ihtiyac1 oraninda psikolojik danisma ve rehber 6gretmen atamasi
yapilmasinin gerekliligi vurgulanmstir.
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Giris

Okul, 6grenme etkinliklerinin 6grenmeyi etkili kilacak bir sistematige bagli olarak
planlandig1, agik sistem Ozelligiyle de kendini siirekli doniistiiren dinamik bir yapidir.
Cevresini ve g¢evrenin ihtiyaglarina gore kendini doniistiirebilme yetenegine sahip okul
kurumu, istendik yonde davranislarin gelistirilmeye ¢alisildigi bir 6rgiit olarak tanimlanabilir
(Ertiirk, 1998). Tanim igerisindeki istendik kavrami, egitim ve okulun islevi baglaminda,
egitim felsefesinin temel tartisma konularinin basinda yer almaktadir. Oyle ki okullarm
kimlerin belirledigi hedeflere yonelecegi ve nasil bir insan yetistirmesi gerektigine yonelik
tercihi, egitim felsefesinin yaninda disiplinler aras1 degerlendirmeler gerektirir. Iktisadi,
sosyal ve ideolojik baglamin egitim ve okulun hedeflerinde belirleyici bir 6neme sahip oldugu
sOylenebilir. Spring (1991) okulun bizzat varliginin, 6zel bir politika ve ekonomik ideoloji
tarafindan kullanilmasina izin verdigini savunurken Baker (1995) okulun amacinin, bireylerin
insan sermayesi anlayisiyla bir yatirim aracina doniistiiriilmesi oldugunu ifade etmektedir. Bu
baglamda Illich (2018) okulu, 6grenciler i¢in bigilen 6zel rollerin 6gretildigi yer olarak
tanimlamastir.

Okulun tartigmalar yaratan islevinin yaninda toplumsal kurallarin benimsetildigi ve
olumsuz davranislar olarak nitelenen durumlarin diizeltilmesine yonelik politikalarin
gelistirildigi bir alan oldugu da sdylenebilir. Daha ¢ok ¢evresel nedenlerle okul yasantilarina
olumsuz yansiyan sorunlarin basinda siddet igerikli davranislar gelmektedir. Birinin canini
acitma, onu yaralama ya da can ve mal gilivenligini tehdit edecek bigcimde giic kullanma
(Ozerkmen ve Gélbasi, 2010) gibi farkli bigimlerde kendini gdsteren siddet olgusunu Ayan
(2006), biyolojik oOzelliklerin yaninda kiiltiir ve aile yasantilariyla iligkilendirir. Siddetin
toplumda yayginlagmasinda ise basta toplumun siddet olaylarina verdigi tepki olmak iizere
yasal diizenlemelerin, sosyal iletisim aglarinin ve adalet duygusuna olan giivensizligin etkili
oldugu diisiiniilmektedir. Zira siddete maruz kalan ve izleyenlerin siddete kars1 gerekli tepkiyi
vermemelerinin ya da hukuk kurallarinin disinda ¢oziim arayislarinin, toplumsal siddetin
yayginlagsmasinda etkili oldugu degerlendirilmektedir. Ergil (2001) siddetin yasam bigimi
olarak benimsendigi durumlarda bir sorun ¢ézme yontemine doniisebildigini ifade etmistir.
Siddetin toplumda normallesmesinin, saldirgan davraniglarin gézlem yoluyla cocuklar
arasinda yayginlasmasiyla iliskili oldugu diisiiniilmektedir. Arabaci, Ozgiir ve Y6riikoglu nun
(2011) arastirmasinda, babanin issiz oldugu ailelerde, yasanan stres ortaminda babanin
siklikla siddete basvurmasinin c¢ocuk tarafindan Ogrenilen bir davranisa doniistiigi
saptanmistir. Toplumsal siddetin dongiisel bir siire¢ olarak birey ve toplumun birbirini
karsilikli olarak etkilemesinden bahseden Hirschberger (2018), siddetin nedeni olarak ¢ocuk
yetistirmeye bagli ihmal ve istismar1 O6ne ¢ikarirken, Bandura (1977; akt. Altintas, Giilec,
Topaloglu ve Unsal, 2012) siddetin; taklit yoluyla 6grenilebilecegi gibi ge¢miste olusmus
saldirgan tutumlarin yansimasi olarak da ortaya ¢ikabilecegini belirtmistir.

Siddetin okullarda yayginlagsmasi ise toplumsal iligkilerin yansimasi olarak goriilebilir.
Toplumun kiiglik bir birimi olan okulun gelecegin sosyal/toplumsal iligkilerinin
belirlenmesindeki rolii, okullarda siddete yonelik acil Onlemlerin alinmasini gerektirir.
Okullar bu noktada siddetin iiretildigi alanlarin diginda kalmanin 6tesinde, siddetin yarattig1
her tirli baski ve korku ortamimin Oniine gecebilmelidir. Okulun siddetin bir parcasi
olmasinin énlenmesine yonelik gereklilik, glinlimiizde okul siddetinin bag aktorii durumunda
olan akran zorbalig: ile ilgili ¢6ziim arayislarini ve 6nleyici politikalar gelistirilmesini zorunlu
kilmaktadir.

Okullarda meydana gelen akran zorbaligina iliskin davranis bi¢imlerinin son yillarda
artarak devam ettigi yoniindeki bulgular (Ciftci ve Ozkan 2010; Celen vd., 2020; Demirbag
ve Sari, 2019), soruna yonelik yerel ve ulusal politikalarin gelistirilmesi ihtiyacin1 6ne
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cikarmaktadir. Zorbalik; Giirhan (2017) tarafindan gii¢ iliskisi baglaminda degerlendirilerek;
daha gii¢lii olanin/olanlarin daha az giicii olanlara kars1 fiziksel, zihinsel, sosyal ya da
psikolojik zarar verme eylemi seklinde tarif edilmistir. Dolayisiyla siddetin ya da bir
saldirganlik big¢iminin zorbalik olarak nitelendirilmesinde gii¢ dengesizligi 6nemli bir
etkendir. Akran zorbaligin1 Olweus, (2005) bir 6grencinin, digerlerini devamli olarak rahatsiz
etmesi ve bu baskiya ugrayanlarin (kurban) kendilerini savunacak yeterliliginin olmamasi,
Furniss, (2000) bir 68renci veya grubun diger 6grenci veya grup tarafindan siirekli ve kasith
olarak baski altinda tutulmasi, Smith ve Sharp, (1994) giiciin olumsuz kullanimina bagli,
bilingli sekilde digerlerine (kurban) olumsuz duygular yasatmak olarak tarif etmistir. Bridge,
(2003) akran zorbalig1 sistematiginin, diizenli veya aralikli olarak digerlerine rahatsizlik
verecek ve huzuru kaciracak sekilde isledigini ifade eder. Tanmimlamalardan akran
zorbaliginin, daha gii¢siiz olanlara yonelik siirekli ve kasitll bir gii¢ gosterisi bi¢ciminde
sekillendigi goriilmektedir.

Arastirmacilar zorbalik tiirlerini ele alirken oncelikli olarak fiziksel zorbalik (dévme,
vurma, itme, tekme atma vb.) tizerinde durmuslardir (Gokler, 2009). Alay etme, hakaret etme,
isim takma bigiminde ortaya ¢ikan durum ise sozel zorbalik olarak nitelendirilir (Crick, Casas
ve Nelson, 2002). Kanada Halk Sagligi Bakanligi’nin (1998) siniflandirmasina gore bir diger
zorba davranis bigimi sosyal yalitim olarak degerlendirilmistir. Siniflamaya gore; dedikodu
yayma, utandirma, hakkinda sdylenti yayma, gruptan dislama gibi davranislar zorba
davranislarin sosyal yalitim boyutunu olusturmaktadir.

Zorbaligin ortaya c¢ikis nedenlerini ¢ocugun aile yasantilari, cinsiyet, yas,
sosyoekonomik durumla iliskilendiren Keskin (2010) aile i¢i iligkilerin zayif, ilginin az
oldugu ailelerde saldirganlik davranislarinin artabildigini savunmaktadir. Palanci ve Simsek
(2014) ise akran grup normlart ve cesaretlendirmesinin zorbalig1 destekleyebildigini ve
kurbanlarin gii¢ esitsizligine yonelik boyun egme davranisi sergilediklerini belirtmistir.
Vandebosch ve Van Cleemput (2008) eglenmek, keyifli vakit ge¢cirmek ya da korkutma amagl
zorbaliktan bahsederken, Kiipeli (2020) 6grencilerin kendilerini giigsiiz gorerek korku ve
yalnizlik duygulariyla bir gruba ait olma diisiincesinin akran zorbaligina neden olabildigini
belirtmistir. Alkaya ve Avsar (2018) bireyin sosyallesme siirecinde yasadigi iletisim
sorunlarini, Greenwood ve Martin (2000) ise sinif ortamina dikkat ¢ekerek 6gretmenlerin sik
stk degismesi ve 6gretmenin davranislarla ilgili beklentileri yeterince aktaramamasini akran
zorbaliginin nedenleri olarak belirtir. Dolayisiyla akran zorbaliginin kimi zaman okul iklimi
ve 0gretmenlerin sinif yonetimi anlayisinin sonucu olarak da ortaya ¢iktig1r goriilmektedir.
Smif yonetim anlayisinin akran zorbaligiyla iliskisini inceleyen Yasar ve Yurtal (2018)
yonetim yaklagimlarina gore akran zorbaliginin yasanma sikliginin en az oldugu anlayisin
Takdir Edilen Siif Y6netimi, en sik olanin ise Basibos ve Aldirmaz Sinif Y6netimi oldugunu
ifade etmistir.

Smifta yasanan herhangi bir siddet olaymin zorbalikla iligkisini kurabilmek
ogretmenleri zorlarken akran zorbaliginin aktorlerine ait belirgin 6zellikleri tanimlamak bu
stireci kolaylastirabilir. Bu baglamda akran zorbaligi aktorlerinin (zorba, magdur/kurban,
izleyici) genel 6zelliklerine iliskin nitelemeler yapilarak, zorbalik yapan ve zorbaliga maruz
kalan Ogrenciler arasinda kisisel, sosyal ya da aile yasantisina yonelik farklar oldugu
savunulmustur. Ornegin Giirhan (2017) tarafindan zorbalar genellikle kurallara uymama
egilimi olan anti sosyal, kurbanlarsa kaygili, endiseli, 6zgiiveni eksik g¢ocuklar olarak
nitelendirilmektedir. Diger yandan duruma gore farklilagan zorbalik bicimleri, zorba ve
magdura iliskin 6zellikler tanimlamay1 gili¢lestirmektedir. Pigkin (2002), akran zorbaliginda
giic iliskisine bagl olarak zorba ve kurbanlarin zaman zaman rollerinin degiserek magdurun
zorba, zorbanin magdur olarak yer alabildigini belirtmistir.
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Okullarda yasanan zorbaligin bir¢ok psikolojik ve sosyolojik sorunlar1 beraberinde
getirdigi diisliniilmektedir. Arastirmacilar akran zorbaliginin yetigkinlik donemine de uzanan
psikolojik ve sosyolojik etkilerine isaret etmektedir (Bond vd., 2001; Gdokler, 2009; Gilirhan,
2017; Uneri, 2011). Akran zorbaliginda kurbanlarin gelecekte depresyon, anksiyete ve stres
bozuklugu yasayabildigi, tedavi edilmezse intihara varan sonuglar1 olabilecegi vurgulanir
(Caglar, Kurtca ve Ozcan, 2019). Ayrica zorbaliga maruz kalan ¢ocuklarin yasadig1 kaygi
durumuyla davranis bozuklugu gelistirebildigi, ilerleyen yaslarda zorbaca davranislara
yonelebildigi ifade edilir (Camodeca ve Goossens, 2005). Yine erken yaslarda edinilen
zorbalik davraniglarinin ileriki yaslarda silah tasima, tecaviiz, soygun ve gasp gibi suglarin
habercisi oldugu ifade edilmektedir (Arslan ve Savaser, 2009). Ayrica akran zorbalig1 yasayan
cocuklarin okula kars1 tutumlarinin da farklilastigi, ¢ocuklarin okul yasantilarma karsi
olumsuz duygular besledigi ve okula gelmek istemedikleri belirtilmektedir (Hamurcu, 2020;
Srabstein ve Piazza, 2008).

Alanyazinda egitim kurumlarinda akran zorbaligini inceleyen birgokarastirmaya
rastlanmaktadir. Bu baglamda Eslea ve Smith (2000) ve Cankaya (2011) akran zorbaliginm
ilkdgretim diizeyinde, Geng (2007) ve Donoghue ve Raia-Hawrylak (2016) lise diizeyinde,
Uysal ve Dinger (2012) ve Hurd ve Gettinger (2011) okul 6ncesi diizeyinde, Marraccini ve
Weyandt (2018) ise lise ve liniversite diizeyinde ele almistir. Bu arastirmalardan bir kisminda
(Cankaya, 2011, Uysal ve Dinger, 2012) akran zorbaliginin tanimu, tiirleri ve zorbalikta rol
alanlara iligkin bilgiler verilirken bir kisminda 6grenci, 6gretmen ve velilerin zorbaliga kars1
diisiince ve tepkileri yer almistir (Donoghue ve Raia-Hawrylak, 2016; Geng, 2007; Esla ve
Smith, 2000). Okul 6ncesi ve yiiksekdgrenim diizeyinde yapilan arastirmalarda (Hurd ve
Gettinger 2011; Marraccini ve Weyandt 2018) ise zorbaliga katilim diizeyleri ve okul iklimine
etkileri incelenmistir. Bu aragtirmalar akran zorbaligina egitimin her kademesinde
rastlanildigini gostermektedir.

Akran zorbaliginin farkli kavramlarla birlikte c¢alisildigr aragtirmalara da
rastlanmaktadir. Sezen ve Murat (2018) akran zorbaligi ile internet bagimlilig1 ve duygusal
zeka arasindaki iligkileri, Griffiths ve digerleri (2006) obezite ile zorbalik arasindaki iligkiyi,
Rigby (2001) okullarda zorbaligin saglik {lizerine etkilerini, Aypay ve digerleri (2016) akran
zorbalig1 ile okul tilkkenmisligi arasindaki iliskiyi, Eray ve digerleri (2000) duygu disa vurumu
ile akran zorbalig1 arasindaki iliskiyi, Keskin (2010) akran zorbaligi ve benlik saygisi
arasindaki iliskiyi, Mishna (2003) 6grenme giicliigii ile zorbalik arasindaki iliskiyi, Dantchev
ve digerleri (2019) cocukluktaki kardes ve akran zorbaliginin yetiskinlikte; depresyon,
anksiyete, intihar diisiincesi ve kendine zarar verme duygusu ile iliskisini, Kok ve Telci (2018)
akran zorbalig1 ile sosyal kaygi arasindaki iliskiyi incelemislerdir. Alanyazinda akran
zorbaligina iliskin yapilan arastirmalarin genel olarak nicel arastirma yontemlerine dayali
olarak calisildig1 goriilmektedir. Sinirli sayida da olsa nitel arastirmalara rastlanmaktadir
(Aksoy, 2019; Akyol vd., 2018; Carlisle ve Rofes, 2007; Carkit ve Babacanli, 2020;
Salmivalli, 2010). Bu baglamda akran zorbaligini nitel arastirma yontemi ile ilkokul
diizeyinde inceleyen bu arastirmanin alanyazina katki saglayacagi umut edilmektedir.

Bu aragtirmanin akran zorbaligina iligskin biitiinciil bakis acgisinin ilkokul diizeyinde
zorbaligin tanimlanmasi ve ¢6ziimiine katki saglamasi beklenmektedir. Calisma, ilkokul
kademesinde akran zorbaliginin tanimlanmasi, hangi zorbalik tiirliniin yaygin oldugu, egitim
faaliyetlerine yansimasi ve zorbaligin dnlenmesine iliskin diisiinceleri 6gretmenlerin okul
yasantilarina dayali betimlemeyi amaglamaktadir.

Yontem

Bu boéliimde arastirmanin modeli, ¢calisma grubu, veri toplama aract ve verilerin analizine
iliskin agiklamalar yer almaktadir.
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Arastirma Deseni

Arastirma nitel arastirma yOntemlerinden olgubilim (fenomenoloji) desenine gore
yapilandirilmistir. Olgubilim arastirmalari, insanlarin kendi diinyalarini anlamlandirirken
karsilastiklar1 olgularla ilgili olarak algilarinin ve deneyimlerinin neler oldugunu ortaya
koymaya c¢alisir (Cekmez vd., 2012). Dolayistyla giinliik hayatta karsilasilan ancak yeterince
kavranamayan olgularin arastirilmast i¢in kullanilir. Ayrica toplumsal yap1 igerisinde ayni
durumlara maruz kalan insanlarin olaylar1 farkli yorumlamalariyla olgulara farkli anlamlar
yiiklemeleri dogal goriilmektedir. Cepni (2007) olgulara iliskin bu farkli kavrama ve
yorumlama bigimlerinin betimlenmesi amaciyla fenomenografik arastirma yodnteminin
gelistirildigini ifade eder.

Cahsma Grubu

Arastirmanin ¢alisma grubu amacli 6rnekleme yontemlerinden Olgiit Ornekleme ydntemi ile
olusturulmustur. Olgiit Ornekleme ydntemi, dlgiitiin arastirmaci tarafindan olusturuldugu ya
da var olan olgiitlerin kullanildig1 6rnekleme yontemidir (Marshall ve Rossman, 2014). Bu
arastirmada, ¢alisma grubu olusturulurken bazi dlgiitler goz 6niinde bulundurulmustur. Tokat
ili Turhal il¢esinde, ilkokul diizeyinde, sosyoekonomik diizeyin diisiik oldugu bir bolgede ve
ayni kurumda gorev yapan dgretmenlerden olusmasi Olciit olarak belirlenmistir. Arastirma,
ilge merkezinde ancak kiy1 bolge olarak nitelenebilecek konumda bulunan, sosyoekonomik
diizeyi diisiik veli goriiniimiine sahip bir ilkokulda gerceklesmistir. Disaridan hem go¢ alan
hem de disar1 goc¢ veren niteligiyle yerlesik mahalle kiltiiriiniin hakim olmadigi okul
cevresinde ailelerin ge¢im kaynagi agirlikli olarak hayvanciliktir. Arastirmanin yalnizca bir
okulla sinirli tutulmasi ve ¢alismanin ilkokul diizeyinde gerceklesmesiyle calismada agirlikli
olarak smif Ogretmenlerinin katilimer olarak yer almasi arastirmanin siirliligi olarak
sOylenebilir. Arastirmanin yalnizca bir okulla sinirli tutulmasinin nedeni 6gretmenlerin
yasadig1 benzer deneyimlere iligskin farkli algi ve kavrayislarin goriilmeye calisilmasi
olmustur.

Arastirmanin ¢aligma grubunu sekiz sinif 6gretmeni, bir okul dncesi 6gretmeni ve bir
brans 6gretmeni (Ingilizce) olusturmaktadir. Arastirma igin belirlenen okuldaki 6gretmenlerin
tamamu ile 6n bir goriisme gerceklestirilmis, goriismenin amaci ve kapsamu ile ilgili bilgiler
verilmistir. Katilimcilarin rahat bir sekilde goriislerini aktaracaklari ortamin saglanmasi i¢in
goriigme yeri ve saati gibi durumlarin belirlenmesinde onlarin dnceliklerine gore hareket
edilecegi ifade edilmistir. On goériisme yapilan dgretmenlerin tamami goriismeyi kabul
etmislerdir. Katilimcilara ait kisisel bilgiler Tablo 1’ de verilmistir.

Tablo 1
Katilimcilara ait Kisisel Bilgiler
Katilmc1  Yas Cinsiyet  Mesleki Bransg Calistig1 kurumda
Kidem (y1l) toplam gorev siiresi
(yih)
K1 41  Erkek 18 Smif Ogretmeni 10
K2 44 Erkek 21 Sinif Ogretmeni 3
K3 34  Kadin 9 Ingilizce 4
Ogretmeni

K4 42 Kadm 19 Smif Ogretmeni 10
K5 36 Kadin 11 Sinif Ogretmeni 5
K6 48  Erkek 25 Smif Ogretmeni 12

K7 51 Erkek 27 Sinif Ogretmeni 7




6 Dogan ve Keles /Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 59, 1-24. 2023

K8 40  Erkek 17 Simif Ogretmeni 10

K9 35 Erkek 10 Sinif Ogretmeni 7

K10 42 Kadin 20 Okul Oncesi 10
Ogretmeni

Tablo 1°de goriildiigli tizere, katilimci Ogretmenlerin altis1 erkek, dordii kadindir.
Katilimcilarin sekizi aragtirma yapilan kurumda bes yil ve iizerinde bir hizmet siiresine
sahiptir. Ayrica katilimc1 6gretmenlerin dokuzunun 10 yil ve iizerinde bir mesleki deneyimde
olduklar1 goriilmektedir.

Veri Toplama Araci

Arastirmanin verileri Tokat ili Turhal ilgesinde bulunan bir ilkokulda gorev yapan 10
ogretmenle (10 — 25 Ocak 2022 tarihleri arasinda) yiiz yilize gergeklestirilen derinlemesine
goriigmelerden elde edilmistir. Karasar (1991) derinlemesine goriismenin; bilgi, diisiince,
tutum ve davranislarin acgiklanmasina ve bunlarin nedenlerine iligkin verilerin ayrintili
bicimde elde edilmesine olanak sagladigini ifade eder. Goriismeler biri hari¢ planlanan
zamanda yapilmis, bir 6gretmenin pandemi kosullarina bagli rahatsizligi nedeniyle goriigme
planlanandan bir hafta sonra gergeklesmistir.

Bu aragtirmada veri toplamak {izere yar1 yapilandirilmig goriisme teknigi
kullanilmistir. Yari yapilandirilmis goriisme teknigi arastirmacinin 6nceden hazirlamis oldugu
sorular1 icermekle birlikte, goriismeler esnasinda da degisiklik yapabilecegi (soru
ekleyip/cikarabilecegi) esnekligin saglandigi bir yontemdir (Tirniikli, 2000). Bu nedenle
sorular onceden hazirlanmis ancak cevap secenekleri 6nceden belirlenmemistir. Gorlisme
formu iki boliimden olusmustur. Birinci béliimde goriismecilerin kisisel bilgilerini belirlemek
amaciyla alt1 soru, ikinci boliimde ise akran zorbaligi olgusuna yonelik yedi soru ve bu
sorularin bazilarina iliskin sondaj sorulara yer verilmistir. Goriisme formunda; “Calistiginiz
kurumda akran zorbaliginin tiirlerine iliskin hangi zorbalik tiirii veya tiirlerinin daha yaygin
oldugunu nedeni ile birlikte agiklayabilir misiniz, akran zorbalig1 okul ve sinif ortamini nasil
etkilemektedir, siz, okul sorunlar1 baglhig: altinda bir siralama yapacak olursaniz akran
zorbalig1 kaginci sirada yer alir ve okulda akran zorbaliginin 6nlenmesi konusunda ilgili kisi
ve kurumlardan (MEB, 6gretmen, veli vb.) beklentileriniz nelerdir” gibi sorular yer almistir.

Goriisme sorularmin iigiinde ise sondaj sorular kullanilmistir. Ornegin; “Gorev
yaptiginiz kurumda akran zorbaligi yasandigini diislinliyor musunuz” sorusuna “Kendi
ogrencileriniz arasinda zorbaligin yasandigi durumlara nasil miidahale edersiniz” ve “Okul
yonetiminin akran zorbaligina iligskin bir politikast olduguna ya da etkin ¢6ziim onerileri
getirdigine inaniyor musunuz” sondaj sorular1 eklenerek katilimci ifadelerinin daha iyi
anlasilmasina ¢alisilmistir. Gorlismeler yiiz yiize yapilmis ve katilimcilarin onayi ile ses kaydi
almmistir. On goriisme sirasinda arastirmanm amaci ve bilgilerin gizliligi konusunda
katilimcilara yapilan agiklamalarin, tamaminin ses kaydi i¢in izin vermelerinde ve goriislerini
rahat bigimde aciklamalarinda etkili oldugu diisiiniilmektedir.

Verilerin Analizi

Arastirma verileri icerik analizi ile ¢dziimlenmeye calisilmistir. Icerik analizi, birbirine
benzeyen kavram ve temalarin aynmi bagliklar altinda toplanarak yorumlanmas: seklinde
tanimlanabilir. (Yildirim ve Simsek, 2018). 10 6gretmenle toplamda 290 dakika goériisme
yapilmig, goriisme kayitlart arastirmaci tarafindan ¢ozlimlenerek yazili  belgeye
dontstiirilmiistiir. Katilimer kodlart, K1, K2, ... K10 seklinde kullanilmistir. Bu aragtirmada
verilerden ¢ikarilan boéliimlere (sozciik, ciimle ya da paragraf) gore kodlamalar yapilmaya
calisilmis, birbiri ile iliskili oldugu diisiiniilen boliimler ayn1 kodlar altinda verilmistir. Kodlar
arasinda kurulan iliskiyle kategoriler, kategoriler arasinda kurulan iliskiyle alt tema ve temalar
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olusturulmustur. Nitel aragtirmalarin 6ziine uygun olarak tekrarlanan ifadelerin yaninda 6zgiin
durum ve goriislere iligkin veriler de bu arastirmada 6ne ¢ikarilmaya calisilmistir.

Arastirmada Gecerlik ve Giivenilirlik

Nitel arastirmada gegerlik arastirma bulgularin dogrulugu, giivenirlik ise bulgularin
yinelenebilir niteligi ile ilgili oldugu ifade edilmektedir (Yildirnm ve Simsek, 2018).
Arastirmanin i¢ gecerligini artirmak amaciyla ilgili alanyazin taramasi yapilarak yari
yapilandirilmig goriisme formunun, sorunun tim boyutlarim1 kapsayacak bi¢imde
olusturulmasina c¢alisilmigtir. Goriismecilerle yapilacak goriigmenin saati, yeri ve kosullart
goriismecilerin  uygun oldugu ve kendilerini rahat ifade edebilecekleri bigimde
olusturulmustur. Ogretmenlerin herhangi bir kaygiya kapilmamalar1 icin kimlik bilgilerinin
gizli tutulacagi belirtilmis, arastirmanin amaci agiklanmis, goriisme kayitlarinin yalnizca
bilimsel amagclar dahilinde kullanilacagi ve kimseyle paylasilmayacagi ifade edilmistir.
Arastirmanin dis gegerligi (aktarilabilirligini) baglaminda arastirma siirecinin agamalar1 ve
strece iliskin ayrintilar kapsamli ve yasananlara uygun olarak verilmeye calisilmistir.
Arastirmanin i¢ giivenirligi (tutarligini) baglaminda ise arastirma verileri aslina uygun ve
miimkiin oldugunca dogrudan alintilar yoluyla aktarilmistir. Arastirmanin kapsam gegerligini
artirabilmek i¢in, gériisme formu hazirlama agamasinda egitim bilimleri alaninda ¢alismalar
yapan bir uzmandan goriis alinmig; sorularin kapsayiciligi, niteligi, amaca uygunlugu
baglaminda degerlendirmeler yapilarak yar1 yapilandirilmis gériisme formu olusturulmustur.
Aragtirmanin dis giivenirligini (teyit edilebilirligini) saglamak i¢in bulgular ayrintili, aslina
uygun ve gorlismecinin diislincelerini oldugu gibi ortaya koyacak bigimde olusturulmaya
caligilmistir.

Bulgular

Aragtirmaya iliskin bulgular, katilime1 6gretmenlerin okullarinda yasanan akran zorbaligiyla
ilgili durumun ve akran zorbaligina yodnelik genel algilarinin aktarilmasi baglaminda
yapilandirilmistir. Bir okula ait durumun betimlenmesinin yani sira akran zorbalig1 olgusuna
yonelik kavrayis ve ¢oziime yonelik beklentiler tablolar halinde sunulmustur.

1. Tema: Akran Zorbahg Algisina fliskin Tanimlamalar

Ogretmenlerin akran zorbaligmnin tanimlanmasina iliskin goriisleri Tablo 2°de sunulmustur.

Tablo 2

Akran Zorbaligimin Tammlanmasina iliskin Ogretmen Gériisleri
Kategoriler Kodlar
Baski Fiziksel baski

Psikolojik bask1

Olumsuz davranis

Ayni kisiye siirekli baski
Siddet Her tiirlii siddet

Hareket ve tavir icerikli siddet

Uzme, zarar verme

Ustiinliik kurma
Goriilen yas grubu Ayni yas

Yakin yas grubu

—_— N = = == W N O\

Tablo 2 incelendiginde Ogretmenlerin akran zorbaligim1 daha c¢ok siddet ve baski
kavramlartyla karakterize ettikleri goriilmektedir. Olumsuz bir davranis olarak nitelenen akran
zorbalig1, aym kisiye siirekli olarak tistiinliik kurmay1 da iceren daha ¢ok hareket ve tavir
icerikli her tiirlii siddet eylemi olarak algilanmaktadir. Katilimer 6gretmenlerden K2, akran
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zorbaligint “Aymi yas grubundaki 6grencilerin birbirlerine iistiinliik kurma ¢abasina bagh
sergiledikleri olumsuz tavir ve davramislar.” olarak tanimlamistir. Bir diger katilimcinin
ifadeleri asagida verilmistir.

Akran zorbaligt siirekli olarak bir 6grenciye yonelik olumsuz davranislardir.
Yani bir o6grenciye karst siirekli ayni olumsuz hareketler sergileniyorsa bu
akran zorbaligidir. Bunu herkese karsi yapiyorsa bence bu zorbalik degil
davranis bozuklugudur. Akran zorbaliginda siirekli ayni kisiye yonelik olmasi
gerekir (K9).

2. Tema: Okullarda Yasanan Akran Zorbahginda Artis ve Coziim Yaklasimlari

Ogretmenlerin okullarinda yasanan akran zorbaligma iliskin goriisleri Tablo 3’te
sunulmustur.

Tablo 3
Okullarinda Yasanan Akran Zorbaligina iliskin Ogretmen Goriisleri
Alt Tema Kategoriler Kodlar F

Calisilan okulda durum  Zorbalik seviyesi Yiiksek diizeyde
Distik diizeyde
Yasandig1 alanlar Bahcede
Siifta
Sosyoekonomik- Aile yapisi
kiiltiirel degiskenler Mabhalle yapisi
Daha ¢ok kizlara yonelik
Maddi kosullar1 zay1f
Cocuklara yonelik
Kontrol Telkin konusma
Uyarn
Miidahale bi¢imi Takip
Kizma/korkutma
Zorbaya kars1 sozel zorbalik
Sessiz kalinmamasini saglama
Aninda miidahale
Kurallarin igletilmesi

—_—— == N BN

Velilerle konusma

Ceza Onemsememe
Kiictik cezalar

Belirsizlik Politika gelistirilmiyor
Yonetime  kiiclik  olaylar
aksettirilmiyor
Bilgim yok

Isbirligi gerekliligi Tek basina yapabilecekleri
siirlh

AN O — =m0 NN W

Okul yoOnetiminin
politikas1

N —

Tablo 3’e gore Ogretmenlerin tamami ¢alistiklart okulda akran zorbaliginin
yasandigini diisiinmektedirler. Katilimeilarin yarisindan fazlasi zorbaligin orta diizeyde, daha
cok bahgede ve onlarin gozetim alaninin disinda yasandigini ifade etmistir. Sosyoekonomik
kosullarin akran zorbaliginin 6nemli bir nedeni oldugunu diisiinen katilimcilar aile ve ¢evre
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yapisina dikkat ¢ekmislerdir. Daha ¢ok kizlara yonelik zorbalik yapildigimi diisiinen K4,
konuya iliskin olarak “Sinifta gozlemledigim kadariyla akran zorbaligi oldugunu
diistiniiyorum. Genelde sinifta ve okulda daha ¢ok kizlara yonelik alay etme bi¢iminde ya da
vurma, dokunma, itme, zaman zaman esyasina zarar verme bigiminde olabiliyor. Bunun bazen
suireklilik arz ettigini séyleyebilirim. ” ifadelerini kullanmustir.

Okulunda akran zorbaliginin yaganma sikligr konusunda ge¢misle bugiin arasindaki
farki1 K6, “Gdorev yaptigim okulda akran zorbaligi var. Okulun eski yillarinda daha ¢oktu bu.
12 yil evvel o zaman ortaokul kismi da vardi, o zamanlar daha ¢oktu. Giderek azalmaya
basladi.” seklinde agiklamistir. Soruna yonelik Onemseme-takip-kontrol sistemi
gelistirdiklerini ifade eden 6gretmenlerden K2ise “Ilk énce Ogrencilerle konusup ¢oziim
tiretmeye calistyoruz sonraki agamada velilerle konusma yolunu deniyoruz.” demistir. Tablo
3’te ayrica okul yOnetiminin akran zorbaligi konusunda onleyici bir politikas1 olmadigina
yonelik Ogretmen gorislerinin agirlikta oldugu izlenmistir. Bu baglamda K9, “Okul
yonetiminin bu konuda herhangi bir énlem aldigini diisiinmiiyorum. Bu yil daha ikinci hafta
ogretmenler olarak béyle bir sorun oldugunu konustuk. Bunlarla ilgili ne yapalim derken
genelde kendi basimiza kalryoruz.” sdylemiyle isbirligine duyulan ihtiyaci dile getirmistir.

3. Tema: Goriilme Sikhigina Gore Zorbalk Tiirleri

Ogretmenlerin ¢alisilan kurumda akran zorbaliginin hangi tiirlerinin yaygin olduguna yonelik
deneyimleri Tablo 4’te sunulmustur.

Tablo 4
Akran Zorbahgmn Hangi Tiiriiniin Calisilan Kurumda Yaygin Olduguna yénelik Ogretmen
Goriisleri

Kategoriler Kodlar F
Fiziksel/sozel birlikte Fiziksel ve sozel ayni oranda 5
Fiziksel zorbalik Cogunlukla fiziksel 3
Erkeklerde ¢cogunlukla fiziksel 3
Sozel zorbalik Yogun olarak sozel 4
Kizlarda daha ¢ok sozel 3
Kiifiir-kotii s6z 1
Dislama Dislama 4

Tablo 4’te katilimeilarin okullarinda yasandigini diistindiikleri akran zorbalig: tiiriiniin
fiziksel zorbalik, sézel zorbalik ve dislama oldugu goriilmektedir. Ogretmenlerin yarist
fiziksel ve sozel zorbaligin ayni siklikla yasandigini ifade ederken, erkekler arasinda daha ¢ok
fiziksel, kizlarda ise sozel zorbaligin 6ne ¢iktig1 izlenmektedir. Ayn1 zamanda 6gretmenlerin
yarisina yakininin okullarinda diglama kaynakli akran zorbaliginin yasandigini diistindiikleri
goriilmektedir. Okullarinda yasanan zorbaligin tiirlerine iliskin iki 6gretmene ait goriisler
asagidadir. Okullarinda kismen fiziksel, yogun olarak sézel zorbaligin yasandigini diistinen
K1, “Kiz 6grenciler arasinda bile kiifiir/kétii soz kullanimi yaygin.” ifadesini kullanirken K5,
yasanan diglamaya bagl zorbalig1 “Mesela bir kiz 6grencim var saglart ¢ok kisa kesilmis,
kendince onlemler aliyor, basini kapatiyor. Sonra ona yénelik gruptan digslama da olabiliyor
ve bunu daha ¢ok kizlar arasinda goriiyorum. Mesela oyunlarina almiyorlar, onu ayri
bwrakiyorlar.” seklinde 6rneklendirmistir.

4. Tema: Ogrenme Ortamina Olumsuz Yansimasi Baglaminda Akran Zorbahg

Ogretmenlerin akran zorbaligmin okul ve simif ortamina yansimalarina yonelik goriisleri
Tablo 5’te sunulmustur.
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Tablo 5
Akran Zorbaligimin Okul ve Sinif Ortamina Yansimalarina yonelik Ogretmen Gériisleri
Alt tema Kategoriler Kodlar F

Zorbaligm okul ve simf Ogrenci iizerinde Motivasyonun diismesi

ortamina yansimalari etkileri Diger 6grencilere yayilmasi
Huzursuzluk
Masum Ogrencilerin
suc¢lanmasi
Smif  yoOnetimine Sikayetlerin artmasi
etkileri Zaman kaybi1
Okul ve sinifta gerginlik
Gruplasma
Tartisma
Disiplin sorunlar1
Sinif birliginin bozulmasi
Birinci sirada Veli ilgisizligi
Okul sorunlari Cocuk yetistirme bigimleri
siralamast Sosyoekonomik diizey
Okul hizmetlileri
Ikinci sirada Aile profili
Akran zorbalig1
Yalan soyleme
Dil simifinin olmayist
Ogrenci kapasitesinin
yetersizligi
Sosyoekonomik diizey
Pargalanmuis aileler
Davranis bozukluklari
Cocuk yetistirme
Ugiincii sirada Akran zorbalig1

— NN A
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Tablo 5’te akran zorbaligmin okul ve smif ortamina yansimalari konusunda
ogretmenlerin 0grenci ve sinif yonetimi iizerinde olmak iizere iki farkli sorun alanindan
bahsettikleri izlenmistir. Ogrenci iizerinde yansimalarina iliskin motivasyonun diismesi ve
diger Ogrenciler arasinda da bu olumsuz davranig big¢iminin yayilmasindan bahseden
katilimcilar, sinif yonetimi lizerinde ise sikayetlerin artmasi ve zaman kaybina neden olmasina
baglh smif ve okul iklimine zarar veren etkileri iizerinde durmuslardir. Bu baglamda K1,

“Daha ¢ok ders diizenine zarar veriyor. Ornegin ogretmen bir grupla ilgilenirken o zorba
cocuk boslugu buldugu anda digerine zarar veriyor. Ogretmen o tarafa yoneliyor. Dolayisiyla
dersin belli bir boliimii bu sorunla ugrasmakla gec¢iyor.” ifadesini kullanmistir.

5. Tema: Zorbalik Yapan Ogrenci Nitelikleri

Ogretmenlerin gorev yapilan kurumda akran zorbalig1 yapan dgrencilerin genel dzelliklerine
iliskin goriisleri Tablo 6’da sunulmustur.
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Tablo 6
Gorev Yapilan Kurumda Akran Zorbahgi Yapan Ogrencilerin Genel Ozelliklerine iliskin
Ogretmen Gériisleri
Kategoriler Kodlar
Aile faktorii Ailevi sorunlar
Maddi giigliikler
Iyi maddi olanaklar
Parcalanmuis aileler
Egitim diizeyi
Dis faktorler Olumsuz cevre kosullar
Arkadas ortami
Tv programlari
Sosyal medya (youtube, instagram vb.)
Cocuk yetistirme Koruyucu gocuk yetistirme bigimi
Cocuk yetistirmeye bagl diger sorunlar
Bireysel faktorler Hiperaktif 6grenciler
Kendini ispat duygusu
Asir1 0zgiiven
Ego tatmini/eglence

MO MO W WL W[ = rO N|—= = o oy 0| ™

Tablo 6 incelendiginde Ogretmenlerin gorev yaptiklar1 kurumda zorbalik yapan
ogrencilere ait belirttikleri 6zellikler dort baslik altinda toplanmaktadir. Aileye, dis faktorlere,
cocuk yetistirme bi¢cimine ve ¢cocuklarin bireysel farkliliklarina iliskin bu 6zelliklerden aileye
baglh faktorlerin 6gretmenler tarafindan one ¢ikarildigr goriilmektedir. Bu konuda K10,
cocuklarin yetistirilmeye bagli sorunlar yasamasi ve bunun yansimalarina dikkat ¢cekmistir:
“Aile ve onun yetistirme tarzindan kaynakli olabiliyor. Cocugun kendini ispat etme
duygusundan da kaynaklandigini diisiiniiyorum. Belki egosunu tatmin etme olabilir.” K8,
zorba ¢ocuklart “dile i¢i sikintilar yasayan, ekonomik olarak daha geride olan ailelerin
cocuklari, aile icerisinde siddet géren ¢ocuklar, anne baba ayri olan ¢ocuklar.” olarak
nitelemistir. K7’ye gore ¢ocuklar bu tiir siddet davranislariyla “Ben de varim.”, K4’e gore de
“Giigliiyiim. ” mesaj1 vermeye caligmaktadirlar.

6. Tema: Zorbahga Maruz Kalan Ogrenci Nitelikleri

Ogretmenlerin gérev yapilan kurumda akran zorbaligina maruz kalan dgrencilerin genel
ozelliklerine iligskin goriigleri Tablo 7°de sunulmustur.

Tablo 7
Gorev Yapulan Kurumda Akran Zorbaligina Maruz Kalan Osrencilerin Genel Ozelliklerine
iligkin Ogretmen Goriisleri

Kategoriler Kodlar F
Kibar, sessiz, silik 3
yetistirilenler 2
Temiz ailede yetisenler 2

Ailenin egitimsizligi

Bastirilmis-6zgiiveni  diisiik 2
Aile faktorii olanlar 1

Asir1 korumaci aile

Ailenin diger bireylerinin silik 1

olusu

Pargalanmais aileler

Maddi yetersizlik yasayanlar

—_— —
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—_—

Alle ic¢i iletisimsizlik
Ailede kurallarda tutarsizlik

—_

Fiziksel zayiflik
I¢ine kapaniklik

Bireysel faktorler Gii¢ yarisinda yer alma
Kurallara uymaya yatkinlik
Internet ve TV kullanim1

Smifin genelinden fiziki olarak
farkli olma (boy-kilo)

—_ e )N

Tablo 7’°de akran zorbaligina maruz kalan 6grencilerin genel 6zellikleriyle ilgili ifade
edilenler, aile yapis1 ve buna bagli ¢ocuk yetistirme bigimleri ile kurbanlarin sahip oldugu
bireysel 6zellikler olarak siniflandirilmistir. Katilimeilar kurbanlarla ilgili kibar, sessiz, silik,
icine kapanik gibi yapisal durumlarla; fiziksel zayiflik basta olmak iizere boy-kilo bakimindan
siifin genelinden farkliliga isaret eden fiziksel 6zellikleri 6ne ¢ikarmislardir. Kurbanlarin
genel olarak temiz bir ailede yetistigi goriisiinde olan K1, “Kurbanlar temiz ailede yetisen,
kotiiliik bilmeyen ¢ocuklar. Ayrica ailelerin ¢ocuklara koruyucu yaklasmalar: da kendini
koruyamamalarina neden olabilir.” seklinde diisiincelerini aktarirken, K2 de “Daha ¢ok igine
kapanik, kimseye karismayan ogrenciler. Kavgayr bilmeyen, terbiyeli ogrencilerimiz.”
bi¢ciminde benzer ifadeler kullanmistir. K3 ise bu goriislerin aksine bazen “Hem zorbanin hem
de kurbanin giic iliskisi olarak birbirine yakin ve hareketli” olabildiginden bahsetmistir.

7. Tema: Akran Zorbahgimin Onlenmesine Yonelik Beklentiler

Ogretmenlerin akran zorbaligimi oOnlenmesi konusunda paydaslardan [6gretmen, okul
yoneticisi, rehber 0gretmen, veli, Milli Egitim Bakanligt (MEB)] beklentilerine iliskin
goriisleri Tablo 8’de sunulmustur.

Tablo 8’de katilimci1 6gretmenlerin akran zorbaliginin 6nlenmesi konusunda, ¢6ziim
getirmesi beklenen diger unsurlarin roliine iligskin goriisleri yer almaktadir. Katilimcilarin
diger 6gretmenlerden oOncelikli beklentisinin sorunun ortaya ¢ikmasina zemin hazirlayan
durumlarin kontrol edilmesi oldugu goriilmektedir. Katilimeilarin okul yoneticilerinden
beklentilerinde ise 6gretmenlerle ortak hareket etmeleri, aileleri etkilemeleri ve konuyu
onemsemeleri yoniinde goriisler 6ne ¢ikmaktadir. Akran zorbaliginin énlenmesi konusunda
velilerden en biiylik beklentinin O6gretmenlerle isbirligi yapmasi oldugu goriilmektedir.
Katilimer 6gretmenlerin rehber 6gretmenlerden beklentilerinde ise aragtirma yapilan kurumda
onemli bir boliimii tarafindan tekrarlanmigtir. Okullarda gorev yapan rehber 6gretmenlerden
ise zorbalikla miicadelede aktif rol almalar1 beklendigi izlenmistir. Tablo 8’de katilimcilarin
MEB’den beklentilerinin veli ve ogretmenlere yonelik verilebilecek egitimlerle birlikte
birtakim diizenlemelere gidilmesi seklinde oldugu izlenmistir. Bu baglamda K1 “Sosyal
medya ve diger iletisim kanallar: aracigi ile velileri bu konularda bilgilendirmelerini
bekliyorum. Seminer yapilabilir, konferanslar diizenlenebilir.” derken, K6 ise “Bizim yas
grubuna yonelik kisa ¢izgi filmler, animasyonlar, videolar hazirlanabilir. Ogretmenler icin
seminerler diizenlenebilir. Ama en onemlisi okullara rehber ogretmenler verilmesi olabilir.”
ifadelerini kullanmislardir.
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Tablo 8
Ogretmenlerin Akran Zorbaligini Onlenmesi Konusunda Paydaslardan (Ogretmen, Okul
Yoneticisi, Rehber Ogretmen, Veli, MEB) Beklentilerine iliskin Goriisleri

Alt Tema Kategoriler Kodlar F

Onleyici yaklagimlar Kurallarin benimsetilmesi
Zorbaligin tiiri ve
seviyesine  gore  farkli
yaklasim
Hakli-haks1z ayrimi

Ogretmenlerden beklenti Sabirli davranma
Uzerine diisiinme, konusma
Arastirma, sorumluluk
Takip ve kontrol
Dinleme, 6nemseme

Eyleme ge¢cme Konugma-telkin
Aninda miidahale
Ortak tavir
Animasyon vb. izletme
Tiyatro/drama
Empati kurmalarini
saglama
Tutarli-kararl davranma

Okul igerisinde Ogretmenlerle ortak
hareket
Aileleri etkileme
Politika tiretme

Okul digina tasan Uzmanlara ulagsma

Okul yonetiminden Inisiyatif alma

beklenti Okulda ve evde Korumaci tutumdan
vazgecme
Dogru aile i¢i iletisim
Onemseme ve kabullenme
Tv, internet kullanimim
takip
Kendilerini gelistirmeleri
Kurallarda tutarhilik

Okul i¢inde Aktif olmalari
Ogretmenleri bilgilendirme 3
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Rehber Ogretmenlerden
beklenti Aile iletigimi 4
Okul disinda Sahaya inme  gdzlem 1
yapma
Beklenti yok Bakanliktan umudum yok 1
Bakanlikla iliski kopuk 1
Egitim Veli ve  Ogretmenlere
MEB’den beklenti yonelik seminer vs.
Diizenlemeler Rehber 6gretmen istihdami
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Ders yogunlugunun 1
azaltilmasi

Sonu¢ Tartisma ve Oneriler

Arastirmada akran zorbaligina iliskin ilkokul 6gretmenlerinin goriisleri dogrultusunda akran
zorbaliginin nedenleri, sorun olarak 6nemi/etkileri ve soruna iliskin aliabilecek Onlemler
belirlenmeye ¢alisilmistir. Bu baglamda katilimcilar akran zorbaligini okullarinda yasanan
bi¢imiyle, ayn1 yas grubunda goriilen daha ¢ok fiziksel ve psikolojik baski igeren olumsuz
davraniglar olarak tarif etmislerdir. Alper (2008) akran zorbaligini; bireysel ya da bir grup
ogrencinin kendilerinden daha gii¢siiz olanlara kasith ve devamli sekilde, fiziksel ve sozel
olarak esyalarma zarar verme, diglama, haklarinda asilsiz hikdyeler anlatma bigiminde
uyguladiklari bir saldirganlik tiirli, Banks (1997) dogrudan magdurun hedef alindig: tehdit,
alay etme, kurbana ve esyasina zarar verme gibi davraniglari igeren bir saldirganlik bi¢imi,
Wolke ve digerleri (2001) ise giice sahip olanlarin bu giicii, kendi ¢ikarlar1 dogrultusunda daha
giicsiiz olanlardan sectikleri kurbanlara stres ve aci c¢ektirerek kullanmalari seklinde
tanimlamiglardir. Benzer sekilde literatiirde akran zorbaligini diger saldirgan davraniglardan
ayiran; gii¢ esitsizligi, siirekliligi ve kasit tasimasi gibi 6zelliklerinden s6z edilir (Mehtar,
2020; Olweus, 1999 ve Piskin, 2002). Dolayisiyla okullarda yasanan bu tiirden
olumsuzluklarin davranis bozukluklaria bagl bir saldirganlik bigimi mi yoksa sistematik
olarak gelistirilen ve farkli amaclar tasiyan akran zorbaligi mi oldugunun tespiti dnem
tagimaktadir. Arastirmada akran zorbaligiyla ilgili tanimlamada yalnizca bir 6gretmenin gii¢
esitsizliginden diger bir 6gretmenin de durumun siireklilik arz etmesi gerektiginden bahsettigi
goriilmektedir. Akran zorbaliginin katilimcilar tarafindan tanimlamasindaki giigliik,
Ogretmenlerin akran zorbaligina dogru bir yaklasim gelistiremedikleri anlamina gelmese de
konunun uzmanlarindan alinacak destegin dnemine igaret etmektedir.

Arastirma bulgularina gore Ogretmenlerin tamami okullarinda akran zorbalig:
yasandigin1 ve yogunluk olarak orta diizeyde oldugunu disiinmektedir. Arastirmalar,
okullarda akran zorbaliginin ciddi boyutlarda yasandigini ortaya koymaktadir. Yapilan bircok
arastirmada, tiim okul kademelerinde 6grencilerin iicte birinden fazlasinin akran zorbaligi
dongiisii igcerisinde yer aldig1 saptanmistir (Burnukara ve Uganok, 2012; Cerezo ve Ato 2005;
Eray vd., 2020; Geng, 2007; Kapci, 2004 ve Piskin, 2010). Yalnizca zorba ve kurban olarak
degil izleyenler ve etkilenenler olarak diisiiniildiiglinde akran zorbaliginin kapsadigi alani
daha da genisletmek miimkiin olacaktir. Bu baglamda Mermer’in (2012) lise kademesinde
gerceklestirdigi arastirmasinda 6grencilerin yarisina yakinmin okulda kendilerini giivende
hissetmedigi ortaya ¢ikmistir. Akran zorbaliginin, yasanma siklig1 géz Oniine alindiginda
okullarin hayati sorunlar1 arasinda yer aldig1 sdylenebilir. Dolayisiyla dgrenciler arasinda
meydana gelen siddet igerikli davranislarin dogal goriilmesinin, sorunlarin biiylimesi ve okul
zorbaliginin yayginlasmasina neden olabilecegi diigiiniilmektedir.

Bu aragtirmada akran zorbaligina karsi 6gretmenlerin miidahalesinin daha c¢ok
konusma-telkin yoluyla gelistirilen takip- uyari-kontrol sistemiyle, zaman zaman da ceza ya
da korkutma iceren bir giic kullanimi seklinde davranisin bastirilmasina yonelik oldugu
izlenmigtir. Oldenburg ve digerleri (2016) Ogretmenlerin akran zorbalifinin ¢oziimi
noktasindaki yontemlerinin smirliligindan bahsederken Alkaser ve Valkanover (2001)
ogretmenlerin miidahale bigimlerinin okullarda zorbaligin devam etmesinde etken oldugunu
savunur. Ozkan ve Ciftci’nin (2010) arastirmasina gére cocuklar akran zorbaligi konusunda
en c¢ok Ogretmenlerden, Carkit ve Bacanli’ya (2020) gore de Ogretmenler zorbalikla
miicadelede okulun psikolojik danisma ve rehberlik servislerinden yardim istemektedir. Bu
arastirmanin yapildigi1 kurumda ise rehber 6gretmenin bulunmayis1 dogal olarak 6gretmenleri
kendi ¢ozlimlerini bulma arayisina yonlendirmistir.
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Ayrica 6gretmenler akran zorbaliiyla miicadelede, okul yonetiminin bir politikasi
olmadigina inanmaktadirlar. Bu sonu¢ Atis Akyol, Yildiz ve Akman’in (2018) ve Aksoy un
(2019) arastirmalariyla benzerlik gosterir. Psikolojik danisman ve rehber Ogretmen
bulunmayan okullarda 6gretmen ve yoneticilerin, yagsanan siddet igerikli istenmeyen 6grenci
davraniglarini yorumlamada gii¢liik ¢ektikleri dolayisiyla soruna iligkin giindem olusturma ve
coziim Onerileri getirmede yetersiz kaldiklar1 disiiniilmektedir. Diger yandan okul
yoneticilerinin akran zorbaligi konusunda ¢6ziim odakli davrandigina yonelik arastirma
bulgularina da rastlanilmigtir. Hosgoriir ve Orhan’in (2017) aragtirmasi, okul miidiirlerinin;
ogretmenleri bilgilendirme, O6grencilerle birlikte kurallar belirleme, riskli alanlar1 denetim
altinda tutma ve 6grenci velileri ile iletisim kurma gibi ¢aligmalar1 oldugundan bahseder. Yine
Geng’in (2007) arastirmasinda okul miidiirlerinin akran zorbaligina duyarsiz kalmadiklari,
coziim arayisina girdikleri goriilmektedir. Bu farkli sonuglarin okul yoéneticilerinin
benimsedikleri yonetim anlayisi, okullarinda yasanan zorbaligin diizeyi, okulda psikolojik
danisman ve rehber 6gretmen varligi/etkililigi ve yoOneticilerin soruna bakis agisiyla ilgili
olabilecegi diislintilmektedir.

Arastirmada zorbalikk yapan Ogrencilerin genel Ozelliklerinde aile kaynakl
degiskenlerin 6n plana ¢iktig1 izlenmistir. Ailevi sorunlar, maddi sikintilar ve ¢ocuk yetistirme
yaklasimlar1 katilimcilara gore akran zorbaliginin olusumuna etki eden faktorlerdendir. Bunun
yaninda ¢evrenin etkisiyle beraber ¢cocugun kendini ispat duygusu, hareketli bir yapiya sahip
olusu ve eglenmek istemesinin de sorunun nedenleri olarak belirtildigi goriilmektedir.
Ozellikle akran zorbaliginda diisiik sosyoekonomik kosullarla birlikte aile etkisini 6ne ¢ikaran
arastirmalara rastlanmaktadir (Carkit ve Bacanli, 2020; Feldman, 2019; Ozkan ve Cifci, 2010;
Pigkin 2010; Lantieri ve Patti, 1996). Akran zorbaliginin nedenlerine iliskin bu aragtirmaya
ait bulgular1 kapsamli bigimde destekleyen bir bagka ¢alismada Hosgoriir ve Orhan (2017)
tarafindan ailenin cocuk yetistirme tarzi, aile i¢i siddet, cocugun igerisinde bulundugu c¢evre
kosullar1, gorsel medyadaki siddet icerikleri ve ¢ocugun akademik basarisizligi akran
zorbaliginin nedenleri olarak gosterilmistir. Apay ve digerleri (2016) arastirmasinda aile
kaynakli tiikenmislik diizeyinin; Eray ve digerlerinin (2020) arastirmasinda ise ailenin
miidahaleci tavirlarinin artmasiyla ¢ocuklarin zorba ve kurban olma olasiliginin ytikseldigi
sonucuna ulasilmigtir. Sahin’in (2009) arastirmasi da ebeveyn tutumlarini ve sosyal ¢cevrenin
etkilerini zorbaca davraniglarin nedeni olarak ortaya koymaktadir. Yukarida bahsedilen
aragtirma sonugclart aile faktoriinliin zorbaligin 6nemli bir ¢ikis noktast oldugunun altini
cizmektedir. Bu baglamda okullar, belediyeler ve sosyal hizmetler gibi kurumsal yapilarin
kadina ve ¢ocuga siddet konusunda egitimlere agirlik vermeleri, aile i¢i iletisim ve g¢ocuk
yetistirme bicimleri konusunda farkindalik olusturan ¢alismalar yapmalar1 zorbaligin
onlemesinde egitici tedbirler olarak 6nem tasimaktadir.

Bu aragtirmanin alanyazinda yer alan arastirmalarla farklilasan sonuglarinin da oldugu
goriilmiistiir. Ornegin; nicel bir ¢calisma olan Balak’in (2017) arastirmasi ebeveynlerin egitim
diizeyi arttikca c¢ocuklarin zorbalifa egilimin azaldigin1 ortaya koyarken, bu arastirmada
egitim diizeyi yiiksek ebeveynlere sahip olanlarin da zorbalik dongiisiinde yer alabildigi, aile
egitim diizeyinin ayirt edici nitelikte olmadigi goriilmiistiir. Yine Geng’in (2007) nicel
yontemle olusturdugu arastirmasi, Ogrencinin okul basarisinin  yiikseldik¢ce zorba
davranislardan uzaklastigini ortaya koyarken Smokowski ve Kopasz (2005) da zorba
cocuklarin akademik basarilarinin diisiik oldugunu savunur. Bu arastirmada ise akademik
basarist yliksek Ogrencilerin de zorba davranislar icerisinde olabildigi hatta bunu ders
ortamina da yansitarak diger 6grenciler lizerinde baskiy1r devam ettirebildigi sonucu ortaya
cikmistir. Geng’in (2007) ifadelerinden ve bu arastirma sonuglarindan yola ¢ikarak akran
zorbaliginin nedenlerine iligskin net ¢izgiler belirlemenin zor oldugu, zorbaligin altinda yatan
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sebeplerin birden fazla, durum ve kisiye gore etkisi degisebilen, karmasik, disiplinler arasi
nitelikte sosyal ve psikolojik yonii agir basan 6zellikte oldugu sdylenebilir.

Katilimcilarin  zorbaliga maruz kalan 6grencilerin genel 6zelliklerinde; fiziksel
zay1flig1, icine kapanik-sessiz-silik bir kisiligi, temiz bir ailede yetismeyi, ¢ocuk yetistirmeye
bagli durumlar 6ne ¢ikardiklar1 goriilmektedir. Diger yandan katilimcilarin kurban olarak
gordiikleri cocuklarin ebeveynlerini de sessiz, sakin, temiz olarak nitelemeleri akran zorbalig1
olgusunun kendini savunma yetersizligi ya da gii¢ esitsizligi boyutuna isaret etmektedir. Zapf
ve Cooper (2010) da akran zorbaliginda taraflar arasindaki gii¢ farkina ve kurbanlarin
kendilerini savunmadaki yetersizligine deginmistir. Bitney ve Title (1997) zorba ¢ocugun
kendi giiclinlin farkinda olarak {iistlinlik saglayacagindan emin oldugu ¢atigmalarin igine
girdigini vurgulamistir. Dolayisiyla diger saldirganlik bi¢imlerinden akran zorbaligini ayiran
bir bagka 6zelligin bu gii¢ iliskilerinin hesaplamasina yonelik sistematigi oldugu soylenebilir.
Cagri’nin (2010) arastirmasina gore de kurbanlar alttan alan, uyumlu, boyun egen ve baskalar1
tarafindan yonetilmekten memnun olan kisilik 6zelligi sergilemektedirler.

Bu arastirmada, zorba ve kurban arasinda ¢evresel kosullar, kisilik 6zellikleri ve aile
yasantilar1 gibi nitelikler bakimindan benzerliklerin oldugu da ortaya ¢ikmistir. Bu sonucu
destekleyen bazi arastirmalarda (Kog, 2007; Andreou, 2000; Alper, 2008; Pellegrini, 2002)
zorba ve kurbanlara iliskin genel Ozelliklerdeki benzerliklerden bahsedilmektedir. Diger
yandan bu arastirmada, zorbaliga ugrayan ¢ocuklarin firsatin1 buldugunda kendilerinin de
zorbalik yapabildigine yonelik goriisler de ortaya ¢ikmistir. Bu bulgu Tanriverdi’nin (2017)
aragtirma sonuglartyla tutarlilik gostermektedir. Bu yonelimin yukaridaki zorba ve kurban
niteliklerindeki benzesme ve zorbaligin kolay yayginlasabilme 6zelliginden kaynaklandigi
sOylenebilir.

Arastirmada zorbalik tiirlerinden sozel ve fiziksel zorbaligin yogun olarak yasandigi,
sozel zorbaligin biraz daha 6n planda oldugu goriilmiistiir. Alanyazinda benzer sonuglara
ulasan (Gokler, 2007; Karatzias vd., 2002; Piskin, 2010; Polat ve Sohbet, 2019; Atis Akyol
vd., 2018) arastirmalara rastlanmaktadir. Katilimcilar ayrica dislamanin da kismen
yasandigini ortaya koymuslardir. Diger yandan yasanan akran zorbaliginin derse karsi olan
ilgi ve motivasyonun diismesi ve diger 6grenciler arasinda bu olumsuz davranislarin yayilmasi
bi¢iminde etkileri oldugu goriilmiistiir. Bu baglamda Lyznicki ve digerleri (2004) akran
zorbaligini bir enfeksiyona benzeterek yayilma ve etki giiclinii ifade etmistir. Benzer sekilde
Coskun (2018) zorbalik davranisinin bir bagka zorbalik davranisinin temelini olusturdugunu
vurgular.

Smif yonetimi acisindan ise sikdyetlerin artmasi, zaman kaybi ve smifin genel
ikliminin bozulmasi gibi olumsuzluklarin bu aragtirma kapsaminda 6ne ¢iktig1 goriilmiistiir.
Bu kapsamda akran zorbaliginin ¢ocugun psikososyal gelisimi ve gelecek yasami iizerinde
olumsuz yansimalarinin oldugu degerlendirilmektedir (Arslan ve Savaser, 2009; Baldry ve
Farrington, 2000; Cinkir, 2006; Novikova ve Rean, 2019). Dolayisiyla akran zorbaliginin okul
ve siif ortaminda yarattig1 gerilim, zaman ve emek israfi, akademik basarinin diismesi gibi
egitimsel alani1 etkileyen 6zellikleriyle birlikte 6grencinin gelecek yasantisina da yansiyacak
bicimde psikososyal gelisimine zarar veren patolojik etkilerinden de s6z edilebilir. Tiim bu
etkilerle bu arastirmada katilimcilar kendi okul sorunlarina yonelik siralamada akran
zorbaligini okulun en 6nemli ilk ii¢ sorunundan biri olarak gérmektedirler.

Akran zorbaliginin oOnlenmesi konusunda Ogretmenlerin MEB’den en biiyiik
beklentileri okullara ihtiyaci oraninda Psikolojik danigman ve rehber 6gretmen atamasinin
yapilmasidir. Ayrica Ogretmenler velilerden akran zorbaligiyla miicadelede kendileriyle
igbirligi yaparak hem evde hem de okulda tutarli yaklasimlar gelistirilmesini, okul
yOnetiminden ise yine 6gretmenlerle igbirligi i¢erisinde sorunun aile boyutunu yonetmelerini
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ve isin uzmanlarina ulasmalarin1 bekledikleri gozlenmistir. Ogretmenlerle yapilan
goriismelerde akran zorbaliginin ¢6ziimii noktasinda kendilerini yalniz hissettikleri izlenirken;
sorunun tiim taraflarindan kendileriyle isbirligi igerisinde olmalarini, okulun bu yoénde
politikalar {iretmesini, genel politika c¢ercevesinde Ogretmenlerin de tutarli-kararh
davranmalarin1 bekledikleri goriilmektedir. Benzer sekilde ilgili alanyazinda (Arslan ve
Savager, 2009; Alkaya ve Avsar, 2018; Canan ve Demirbag, 2019; Cetinkaya vd., 2009; Totan
ve Yondem, 2007) okullarda basta saglik uzmanlar1 (doktor, okul hemsiresi, psikolog vb.)
olmak {tizere okul yoneticileri, 6gretmen ve velilerin isbirligine dayal1 bir ekip ¢aligmasina
ihtiya¢ oldugu goriisii 6ne ¢ikmaktadir. Diger yandan okullarda sorun 6zelinde gelistirilen
zorbalig1 6nleme programlarinin gelistirilmesi (Kepenekei ve Cinkir, 2006; Oztiirk ve Tezel,
2019), okulda zorbalig1 6nlemeye yonelik bir giivenlik ekibin olusturulmasi (Geng, 2007),
odiil ve ceza sisteminin igletilmesi (Uysal ve Dinger, 2012) gibi 6neriler de yer almaktadir.

Yapilan arastirmalar gliniimiizde okullarin karsilastigi 6nemli sorunlardan birinin
akran zorbalig1 oldugunu gostermektedir. Korkunun, baskinin ve sindirmenin giin yiiziine
ciktigr bu saldirganlik bigcimi bir yandan egitimin amaglarina ulasmasma diger yandan
cocugun psikolojik ve sosyal gelisimine zarar vermektedir. Bu c¢ok yonli etki onunla
miicadelede bir ekip ¢aligmasini ve sorunun tespitinden ¢oziimiine kadar tiim siirecin ilgili
uzmanlar tarafindan izlenmesini gerektirmektedir.

Bu baglamda akran zorbaliginin ¢oziimiinde; her okulun ihtiyacina goére psikolojik
danisma ve rehber 6gretmen tahsis edilmesi ve okullarda “zorbalikla miicadele” ekibinin
olusturulmasi, okullara psikolog, rehber Ogretmen ve sosyolog gibi uzmanlar
gorevlendirilerek aile egitimlerine agirlik verilmesi, ¢ocuk yetistirme yontemlerine iliskin
pedagoglarin iizerinde uzlast sagladigi bir rehber hazirlanmasi ve velilerle paylasilmasi,
siddetin bir sorun ¢6zme bi¢imi gibi algilanmasina neden olan her tiirlii sosyal iletisim aginin
(tv, internet, gazete vb.) denetimi, Kadin Destek Uygulamasi (KADES) gibi siddetle
miicadeleye destek veren yapilarin giiclendirilmesi ve bu tiir uygulamalarin okul ve
belediyeler yoluyla topluma tanitilmasi onerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Cumhuriyet Universitesi Bilimsel Arastirma ve Yayin
Etigi Sosyal ve Begeri Bilimler kurulunun 29/12/2021 tarihli E-60263016-050.06.04-112588
sayuli karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismasi yoktur.

Yazar Katkisi: Yazarlarin makaleye katkist esit diizeydedir.
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common, and find out its influences on educational activities as well as the reflections on the
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Introduction

School is a dynamic structure where learning activities are systematically planned to make
learning effective. Thus, it constantly transforms itself with its open system feature. The
school institution, which has the ability to transform itself according to its environment and
needs of the environment, can be defined as an organization in which behaviours are tried to
be developed in the desired direction (Ertiirk, 1998). The term “desirable” in the definition is
at the top of the main discussion topics of educational philosophy in the context of education
and the function of the school. In other words, the schools' preference for who will reach the
goals they set and what kind of people they should educate require interdisciplinary
evaluations as well as educational philosophy. It can be claimed that the economic, social and
ideological context has a decisive role in education goals of a school. Spring (1991, p. 14)
argues that the very existence of the school allows it to be used by a special political and
economic ideology while Baker (1995, p. 57) states that the aim of the school is to transform
individuals into an investment tool with the understanding of human capital. In this context,
Illich (2018) defines school as the place where special roles are taught to students.

In addition to its controversial functions, it can also be stated that the school is an area
where social rules are adopted and policies are developed to correct situations characterized
as negative behaviours. Violent behaviours are at the beginning of the problems that have
negative influences on school lives due to environmental reasons. Ayan (2006) relates the
phenomenon of violence, which manifests itself in different forms such as hurting someone,
injuring them or using force in a way that threatens the safety of life and property (Ozerkmen
& Golbasi, 2010), with culture and family lives as well as biological characteristics. It is
thought that with regard to the spread of violence in a society, especially reaction of the society
to violent events, legal regulations, social communication networks and distrust of the sense
of justice are effective. It is considered that those who are exposed to violence and watch
violence do not give the necessary reaction to violence or seek solutions outside the rules of
law, whichis effective in spreading social violence. Ergil (2001) states that violence can turn
into a problem-solving method in settings where it is adopted as a way of life. The
normalization of violence in society is thought to be related to the spread of aggressive
behaviours among children through observation. In the research of Arabaci et al. (2011), it
was found that in the families where the father was unemployed, the father's frequent use of
violence in the stress environment turned into a behaviour learned by the child. Hirschberger
(2018), who mentions about the mutual influence of the individual and society as a cyclical
process of social violence, emphasizes neglect and abuse due to child rearing as the cause of
violence, while Bandura (1977, cited Altintas et al., 2012) stated that violence can be learned
through imitation or can occur as a reflection of aggressive attitudes formed in the past.

Spread of violence in schools can be seen as a reflection of social relations. The role
of the school, as a small unit of society, in determining social relations of the future requires
urgent measures to address violence in schools. At this point, schools should be able to prevent
all kinds of pressure and fear created by violence, other than staying out of the areas where
violence is produced. The necessity to prevent the school from being a part of violence
necessitates the search for solutions and preventive policies related to peer bullying, which is
the main actor of school violence today.

There have been a growing number of research studies upon peer bullying in recent
years (Celen et al., 2020; Ciftci & Ozkan, 2010; Demirbag & Sari, 2019), which highlights
the need to develop local and national policies to address the problem. Evaluated by Giirhan
(2017) in the context of power relationship, bullying is defined as the act of causing physical,
mental, social or psychological harm to those who are less powerful. Therefore, the power
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imbalance is an important factor in the characterization of violence or a form of aggression as
bullying. Olweus (2005, p. 9) defined peer bullying as a student's constant harassment of
others and lack of ability of those (victims) who are subjected to this oppression to defend
themselves. Furniss (2000) defined it as the constant and deliberate oppression of a student or
group by another student or group while Smith and Sharp (1994) focused on causing negative
emotions among others (victims) consciously due to the negative use of power. On the other
hand, Bridge (2003), states that the systematics of peer bullying operates in a way that harasses
and disturbs others on a regular or intermittent basis. Based on these definitions, it can be seen
that peer bullying is shaped as a continuous and deliberate show of force towards those who
are weaker.

While addressing the types of bullying, the researchers primarily focused on physical
bullying such as beating, hitting, pushing and kicking (Gokler, 2009). The situation that occurs
in the form of ridicule, insult and nicknaming is characterized as verbal bullying (Crick et al.,
2002). According to the classification of the Ministry of Public Health of Canada (1998),
another form of bullying behaviour was considered to be social isolation. According to the
classification, behaviours such as spreading gossip, shaming, spreading rumors about others
and exclusion from the group constitute the social isolation dimension of bullying behaviours.

Keskin (2010), who relates the reasons for the emergence of bullying to the child's
family experiences, gender, age and socioeconomic status, argues that aggressive behaviours
may increase in families where family relationships are weak and there is little interest. Palanci
and Simsek (2014), on the other hand, stated that peer group norms and encouragement could
support bullying and that victims exhibited submission behaviour towards power inequality.
While Vandebosch and Van Cleemput (2008) indicated bullying for fun, enjoyment or
intimidation, Kiipeli (2020) stated that the idea of belonging to a group with feelings of fear
and loneliness by seeing students as powerless can cause peer bullying. In addition, Alkaya
and Avsar (2018) draw attention to the communication problems experienced by the
individual in the socialization process. Furthermore, Greenwood and Martin (2000) draw
attention to the classroom environment and state that teachers change frequently and they may
not adequately convey their expectations about behaviours, whichare the causes of peer
bullying. Therefore, it is seen that peer bullying sometimes occurs as a result of the school
climate and teachers' understanding of classroom management. Yasar and Yurtal (2018), who
examined the relationship between class management and peer bullying, stated that according
to management approaches, the one with the least frequency of peer bullying belonged to
appreciative classroom management type whereas the one with the most common frequency
of peer bullying was straggling and in different classroom management type.

While it is difficult for teachers to relate any violent incident in the classroom to
bullying, identifying the specific characteristics of the actors of peer bullying can facilitate
this process. In this context, it was argued that there were differences in personal, social or
family life among the students who were bullied and exposed to bullying by qualifying the
general characteristics of peer bullying actors (bully, victim / victim, spectator). For example,
according to Giirhan (2017), bullies are generally described as anti-social children with a
tendency to disobey the rules while victims are anxious and self-confident children. On the
other hand, the forms of bullying which differ according to the situation make it difficult to
define the characteristics of the bully and the victim. Pigkin (2002) stated that in peer bullying,
depending on the power relationship, the roles of the bully and the victims may change from
time to time and the victim may take place as the bully and the bully as the victim.

It is thought that bullying in schools causes many psychological and sociological
problems. Various researchers point to the psychological and sociological effects of peer
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bullying that extend into adulthood (Bond et al., 2001; Gurhan, 2017; Heavens, 2009; Uneri,
2011). In peer bullying, it is emphasized that victims may experience depression, anxiety and
stress disorders in the future and if not treated, this situation may have consequences such as
suicide (Caglar et al., 2019). In addition, it is stated that children who are exposed to bullying
can develop behaviour disorders with the anxiety they experience and turn to bullying
behaviours in the later years (Camodeca & Goossens, 2005). It is also stated that bullying
behaviours acquired at an early age are signs of crimes such as carrying weapons, rape,
robbery and extortion at later ages (Arslan & Savaser, 2009). In addition, it is stated that the
attitudes of children who experience peer bullying at school are different, children have
negative feelings towards their school life and do not want to attend the school (Srabstein &
Piazza, 2008).

In the relevant literature, there are many research studieswhichinvestigated peer
bullying in educational institutions. In this context, Eslea and Smith (2000), and Cankaya
(2011) addressed peer bullying at primary level, Geng (2007) and Donoghue and Raia-
Hawrylak (2016) at high school level, Uysal and Dinger (2012) as well as Hurd and Gettinger
(2011) at preschool level, and finally Marraccini and Weyandt (2018) at high school and
university level. In some of these studies (Cankaya, 2011, Uysal & Dinger, 2012), the
definition, types and roles of peer bullying were given while some of them included the
thoughts and reactions of students, teachers and parents against bullying (Geng, 2007,
Donoghue & Raia-Hawrylak, 2016; Esla & Smith, 2000). In the studies conducted at pre-
school and higher education level (Hurd & Gettinger 2011; Marraccini & Weyandt 2018), the
researchers examined the level of participation in bullying and its effects on school climate.
These studies show that peer bullying is encountered at all levels of education.

There are also studies where peer bullying is investigated with different concepts. For
example, Sezen and Murat (2018) investigated the relationship between peer bullying, internet
addiction and emotional intelligence. Griffiths et al. (2006) focused on the relationship
between obesity and bullying while Rigby (2001) examined the effects of bullying on health
in schools. In addition, Aypay et al. (2016) explored the relationship between peer bullying
and school burnout whereas Eray et al. (2000) studied the relationship between emotion
expression and peer bullying. Also, Keskin (2010) described the relationship between peer
bullying and self-esteem and Mishna (2003) described the relationship between learning
disabilities and bullying. Furthermore Dantchev et al. (2019) described the relationship
between childhood sibling and peer bullying in adulthood. Finally, Kok and Telci (2018)
examined the relationship between depression, anxiety, suicidal ideation and self-harm
feelings and the relationship between peer bullying and social anxiety. In the relevant
literature, it is seen that the research studies on peer bullying are generally based on
quantitative research methodsalthough there are a limited number of qualitative research
studies (Aksoy, 2019; Atis et al., 2018; Carlisle & Rofes, 2007; Carkit & Babacanli, 2020;
Salmivalli, 2010). In this context, it is thought that this research, which examines peer bullying
at the primary school level with a qualitative research method, will contribute to the literature.

The holistic perspective of this research on peer bullying is expected to contribute to
the definition and solution of bullying at the primary school level. This study aims to explore
peer bullying at primary school level, reveal which type of bullying is common, and find out
its influences on educational activities as well as the reflections on the prevention of bullying
based on school life of teachers.

Method

In this section, the research design,participants, data collection and analysis toolswill be
explained in detail.
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Research Design

The current paper is designed according to the phenomenology design of qualitative research
methods. Phenomenological research studies attempt to reveal what people's perceptions and
experiences are in relation to the phenomenon they encounter while making sense of their own
world (Cekmez et al., 2012). Therefore, it is used to investigate the phenomenonwhich is
encountered in daily life but not sufficiently comprehended. In addition, it is seen as natural
for people who are exposed to the same situations in the social structure to assign different
meanings to the facts with their different interpretations of the events. In this context, Cepni
(2007) states that the "phenographic research" method was developed in order to describe
these different forms of comprehension and interpretation of the same phenomenon.

Participants

The study group was formed viacriterion sampling method, which is one of the purposeful
sampling methods. Criterion sampling method is the sampling method in which the criterion
is created by the researcher or existing criteria are used (Marshall & Rossman, 2014). In this
research, some criteria were taken into consideration while forming the study group. In Turhal
district of Tokat province, the criterion was determined to include the teachers working at
primary schools, in a region with low socioeconomic level and in the same institution. The
research was carried out in a primary school in the district center that could only be
characterized as a coastal region and included the parents at a low socioeconomic level. The
livelihood of the families around the school, where the established neighborhood culture is
not dominant with its nature of both letting in immigrants and emigration, is mainly animal
husbandry. The fact that the research is limited to only one school, that the study takes place
at a primary school and that the predominantly classroom teachers take part in the study as
participants could be given as the limitations of the research. The reason why the research was
limited to only one school was that teachers may have had different perceptions and
understandings of similar experiences.

The study group consisted of eight classroom teachers, one preschool teacher and one
branch teacher (English). A preliminary interview was conducted with all of the teachers in
the school determined for the research and information about the purpose and scope of the
interview was given. It was stated that in order to provide an environment where the
participants would comfortably convey their views, the meeting place and time would be
determined according to their priorities. All of the teachers who were pre-interviewed agreed
to the main interview. The demographic features of the participants are given in Table 1.

Table 1
Demographic Features of the Participants
Participant  Age Gender Professional Branch Total tenure in the
institution Seniority (years) (years)
P1 41 Male 18 Class Teacher 10
P2 44 Male 21 Class Teacher 3
P3 34  Female 9 English Teacher 4
P4 42 19 Class Teacher 10
Female
P5 36  Female 11 Class Teacher 5
P6 48 Male 25 Class Teacher 12
P7 51 Male 27 Class Teacher 7
P8 40 Male 17 Class Teacher 10

P9 35 Male 10 Class Teacher 7
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P10 42 Female 20 Preschool Teacher 10

As it is seen in Table 1, six of the participating teachers were males and four were females.
Eight of the participants hadteaching experience of five years or more in the institution where
the research was conducted. In addition, nine of the participating teachers had teaching
experience for 10 or more years.

Data Collection Tool

The data of the study were gatheredthrough in-depth interviews conducted face-to-face with
10 teachers (between 10 — 25" January 2022) working in a primary school in Turhal district
of Tokat province. According to Karasar (1991, p.166), an in-depth interviewallows the
explanation of information, thoughts, attitudes and behaviours and the detailed analysis of
data. The interviews were held at the scheduled time, except for one, and that interview took
place two weeks later than the planned schedule due to a teacher's illness because of pandemic
conditions.

In this study, a semi-structured interview form was used to collect data. Although the
semi-structured interview form includes the questions prepared by the researcher in advance,
it provides the flexibility to make changes (add or remove questions) during the interviews
(Tiirntikli, 2000). Therefore, the questions are prepared in advance but the answer options are
not predetermined. The interview form employed in this study consisted of two parts. In the
first part, there were six question items to reveal the demographic features of the
intervieweeswhile in the second part, there were seven question items about the phenomenon
of peer bullying. In the interview form, there were questions such as: Can you explain which
type or types of bullying are more common in the institution where you work? How does peer
bullying affect the school and classroom environment? If you are to rankschool problems,
where does peer bullying rank and what are your expectations from the relevant people and
institutions (Ministry of National Education-MoNE, teachers, parents, etc.) about the
prevention of peer bullying in school?"

There were three probing questions in the interview form. For example, in order to
elaborate on the question "Do you think that peer bullying is experienced in the institution
where you work?", the questions of "How do you intervene in situations where bullying is
experienced among your own students?" and "Do you believe that the school administration
has a policy on peer bullying or offers effective solutions?" were added to better understand
the participant statements. The interviews were conducted face-to-face and audio-
recordedwith the consent of the participants. It is thought that the explanations made to the
participants about the purpose of the research and the confidentiality of the information during
the preliminary interview were all effective in giving permission for the audio recording and
expressing opinions more comfortably.

Data Analysis

The research data were subjected to content analysis which can be defined as the interpretation
of similar concepts and themes by gathering them under the same headings (Yildirim and
Simsek, 2018). A total of 290 minutes of interviews were conducted with 10 teachers and the
interview recordings were analysed by the researcher and converted into written documents.
Participant codes such as P1, P2, ... P10 were used during coding. In this study, the codes were
created in line with the sections (words, sentences or paragraphs) extracted from the data.Also,
the sections that were thought to be related to each other were given under the same codes.
Besides, the categories were created in line with the relationship between the codes, and sub-
themes and themes were created with the relationship between these categories. In addition to
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the statements repeated in accordance with the essence of qualitative research, data on original
situations and participant opinions were also tried to be highlighted in this research.

Validity and Reliability

In qualitative research, validity is related to the accuracy of the research findings while
reliability is related to the repeatable nature of the findings (Yildirim & Simsek, 2018). In
order to increase the internal validity of the research, the relevant literature was reviewed and
the semi-structured interview form was created to cover all dimensions of the problem. The
time, place and conditions of the interview were established in such a way that the
interviewees felt comfortable and could express themselves in detail. It was stated that the
identity information of the teachers would be kept confidential in order not to have any
concerns, the purpose of the research was explained, and it was stated that the interview
recordings would only be used for scientific purposes and would not be shared with anyone
else. In the context of the external validity (transferability) of the research, stages of the
research process and details of these processes were given comprehensively and in accordance
with the procedures. In the context of the internal reliability (consistency) of the research, the
research data were conveyed through accurate and direct quotations as much as possible. In
order to increase the scope validity of the research, opinions of various experts-working in the
field of educational sciences- were obtained while preparingthe interview form.Thus, a semi-
structured interview form was created by evaluating the inclusiveness, quality and suitability
of the questions for the research purpose. In order to ensure the external reliability
(verifiability) of the research, the findings were given in a structured, authentic and detailed
way to reveal the interviewee's thoughts as they were.

Findings

The findings related to the research were structured in the context of conveying the situation
regarding the peer bullying as experienced by the participating teachers in their schools via
their general perceptions. In addition to describing situation of the school, understanding of
the phenomenon of peer bullying and expectations for the solution are presented in tables.

1.Theme: Definitions Regarding the Perceptions of Peer Bullying

The views of the teachers on the definition of peer bullying are presented in Table 2.

Table 2
Views of Teachers on the Definition of Peer Bullying
Categories Codes F
Pressure Physical pressure 6
Repression 6
Negative behaviour 3
Constant pressure on the same person 1
Violence All kinds of violence 1
Violence with gestures and attitudes 1
To upset, to harm 1
Dominance 1
Age group Same age 5
Close age group 1

When Table 2 is examined, it is seen that the teachers relate peer bullying with the
concepts of violence and pressure. Peer bullying, which is characterized as a negative
behaviour, is perceived as any violent act involving more movements and attitudes, including
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continuous superiority over the same person. P2, one of the participating teachers, defined
peer bullying as "the negative attitudes and behaviours exhibited by students in the same age
group due to the effort to outdo each other." The statements of another participant are given
below.

Peer bullying is consistently a negative behaviour toward a student. In other
words, if the same negative actions are constantly exhibited towards a student,
this is peer bullying. If he's doing this against everybody, I think it's not bullying,
it's conduct disorder. In peer bullying, it needs to be directed at the same person
all the time (P9).

2. Theme: Increase in Peer Bullying in Schools and Solution Approaches
The teachers' views on peer bullying in their schools are presented in Table 3.

Table 3
Views of Teachers on Peer Bullying at Schools
Sub Theme Categories Codes

1

Bullying level At high level
At low level
Situation at schools Areas of residence In the garden
In the class
Socioeconomic- Family structure
cultural variables Neighborhood structure
More against girls
For children with financial
difficulties
Control Suggested speech
Warning
Follow-up
Form of intervention Getting angry/frightening
Verbal bullying against the
bully
Making sure not to be silent
Immediate intervention
Running the rules

—_—— == N Y

N NN W

Talking to parents
Punishment Disregarding
Minor penalties
Ambiguity Unimproved policies
Small events are not reflected
in the management
I do not know
Collaboration What they can do alone is
necessity limited

A ON|(— == ===

School administration
policy

N —

According to Table 3, all the teachers think that peer bullying takes place in the school
where they work. More than half of the participants stated that bullying occurred at a moderate
level, mostly in the garden and outside their surveillance area. The participants who thought
that socioeconomic conditions were an important cause of peer bullying drew attention to the
family and environmental structure. P4, who thinks that girls are bullied more, said: "Based
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on my observations in the class, I think there is peer bullying. In general, it can be in the form
of teasing girls more in the classroom and at school, or in the form of hitting, touching,
pushing, occasionally damaging their belongings. I can say that sometimes this is
continuous."

Regarding the difference between the past and present occurrence of peer bullying in
his school, P6 indicated: “There is peer bullying at school where I work. This was more
common in the old school years. 12 years ago, there was also a secondary school part, it was
more then. It started to decrease.” P2, one of the teachers who stated that they developed a
care-follow-up-control system for the problem, reported: "First, we try to talk to the students
and offer a solution, then we try to talk to the parents." In Table 3, it is also observed that the
opinions of the teachers regarding the fact that the school administration does not have a
preventive policy on peer bullying are predominant. In this context, expressing the need for
cooperation, P9 said: “I do not think that the school administration has taken any measures
in this regard. As teachers, we talked about such a problem in the second week of this year.
When we say what to do about the issue, we are usually left alone.”

Theme 3: Types of Bullying by Incidence

The teachers' experiences of common types of peer bullying in their institution are presented
in Table 4.

Table 4
Teachers' Opinions on Common Peer Bullying Types in their Institutions
Categories Codes F
Physical/verbal combination Physical and verbal at the same 5
Physical bullying rate
Mostly physical 3
Mostly physical among boys 3
Verbal bullying Intensely verbal 4
More verbal among girls 3
Profanity-bad word 1
Exclusion Exclusion 4

In Table 4, it is demonstrated that according to the participants, the common types of
peer bullying observed in their schools include physical bullying, verbal bullying and
exclusion. While half of the teachers stated that physical and verbal bullying took place with
the same frequency, it was observed that physical bullying was more prominent among the
boys while verbal bullying was more prominent among the girls. At the same time, it is seen
that approximately half of the teachers think that peer bullying caused by exclusion is
experienced in their schools. Below are the opinions of the two teachers about the types of
bullying in their schools. P1, who thinks that there is a partial physical, intense verbal bullying
in her school, reports: "The use of profanity/bad words is common even among female
students" while PS5 states: "For example, I have a female student. Her haircut is too short so
she takes some precautions and covers her head. For her, there may be exclusion from the
group and I see that this is more common among the girls. For example, they do notinvite her
to join their games and they leave her apart.”

Theme 4: Negative Influence of Peer Bullying On Learning Environments

The teachers' views on the influence of peer bullying in the school and classroom environment
are presented in Table 5.
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Table 5.
Teacher Opinions on the Influence of Peer Bullying on the School and Classroom
Environment

Sub Theme Categories Codes F

Effects on the Decreased motivation

student Spreading to other students
. Unrest
Influence of bullying on Accusing innocent students

SCh‘?Ol and classroom  Effects on Increased complaints
environment classroom Waste of time
management Tension in school and
classroom
Grouping
Argument
Discipline issues
Disruption of class unity

N L nf— NN

In the first place Parent indifference
Child rearing styles
Socioeconomic level
School attendants

In the second place Family profile
Peer bullying
Lies
Lack of a language class
Insufficient student capacity
Socioeconomic level
Broken families
Behavioural disorders
Raising children

Order of school-related
problem

— e e e e e e DN == DN N N = = =

oo

In the third place Peer bullying

In Table 5, it is seen that the teachers touch upon two different problem areas, namely
the effects of peer bullying on students and classroom management. Talking about the
decrease in motivation and spread of this negative behaviour among other students, the
participants focused on the harmful effects on the classroom and school climate due to the
increase in complaints and loss of time in classroom management. In this context, P1 stated:
“It harms classroom management more. For example, while the teacher is dealing with a
group, that bully child harms the other as soon as he gets a chance. This time, the teacher
turns his/her attention to that side to solve the problem. So, a certain part of the lesson is
wasted for dealing with this problem.”

Theme 5: Bullying Student Qualifications

The opinions of the teachers on general characteristics of students who are involved in peer
bullying are presented in Table 6.
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Table 6
Opinions of Teachers upon General Characteristics of Students Involved in Peer Bullying
Categories Codes F
Family factor Family problems
Financial difficulties
Good financial opportunities
Broken families
Level of education
External factors Adverse environmental conditions
Friend environment
TV shows
Social media (Youtube, Instagram, etc.)
Child rearing factors  Protective parenting style
Other child rearing problems
Individual factors Hyperactive students
Sense of self-assertion
Overconfidence
Ego satisfaction/fun

N W WL W = N N = N O\ o

[\

According to Table 6, the participating teachers’ reflections upon characteristics of the
students who were involved in peer bullying at schools are grouped under four headings. It is
seen that among these characteristics related to the family, external factors, the way of raising
children, individual characteristics of the children and factors related to the family are
highlighted by the teachers. In this regard, P10 drew attention to the fact that children had
problems related to upbringing as in the following: “It can be caused by the family and
upbringing style. I think it stems from the child's sense of proving himself. Maybe it is ego-
satisfaction." P8 described bullying children as follows: “Children of families who have family
matters andeconomical problems, where children are exposed to violence, where parents are
separated.” According to K7, the children want to say "Don't ignore me" with such violent
behaviours. According to P4, these children imply the mesaage "I am strong."

Theme 7: Expectations regarding the Prevention of Peer Bullying

Opinions of the teachers regarding their expectations from the stakeholders [teachers, school
administrators, guidance teachers, parents, Ministry of National Education (MoNE)] toprevent
peer bullying are presented in Table 8.

Table 8 presents views of the participating teachers on the role of other factors that are
expected to provide solutions to prevent peer bullying. It is seen that the primary expectation
of the participants from other teachers is to control the situations that pave the way for the
emergence of the problem. As to the expectations of the participants from the school
administrators, the views that they act together with the teachers, influence the families and
give importance to the subject come to the fore. It is seen that the biggest expectation from
parents to prevent of peer bullying is to cooperate with teachers. As for the expectations of
the participating teachers from the guidance teachers, it was indicated by a high majority of
the teachers that there was no psychological counselor or guidance teacher in the institution
where the research was conducted and they added that they should be employed at
schools.Besides, itwas observed that the guidance teachers working in schools were expected
to take an active role in the struggle against bullying. In Table 8, it is seen that the expectations
of the participants from the Ministry of National Education are in the form of making some
arrangements such as trainings designed for parents and teachers. In this context, P1 reported:
“I expect themto inform parents about these issues through social media and other
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communication channels. For example, seminars can be held or conferences can be
organized.” Also, P6 stated: “Short cartoons, animations and videos can be prepared for our
age group. Also, seminars can be organized for teachers. However, the most important issue
may be to appoint guidance teachers to schools.”

Table 8
Opinions of Teacher’s on their Expectations from stakeholders to Prevent Peer Bullying
Sub Theme Categories Codes F
Preventive approaches  Adoption of rules
Different approaches 1
depending on the type and
level of bullying
The distinction between 1
Expectation from right and wrong
teachers Pateience
Thinking about it - talking
Research, responsibility
Tracking and control
Listening - care
Taking actions Speech-suggestion
Immediate intervention
Common attitude
Watching animations
Theater/drama
Enhancing empathy
Consistent-decisive
behaviour
In school Collaboration with teachers
Influencing families
Expectation from the Policy making
school administration Out of school Reaching the experts
Taking initiatives
At school and at home  Giving up the protective
attitudes
Efficient family
communication
Caring and acceptance
Monitor internet and TV
usage
Personal development
Consistency in rules
In school Being active
Expectation from Informing teachers
counselors Family communication
Out of school Making field observations
No expectations No expectations from the
Expectations from MoNE ministry
Disconnection from the 1
ministry

— NN N NN W /= = = =

N — DN DN W W

\S]

—_— e — N

—_— W W
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Education Seminars for parents and 5
Arrangements teachers
Guidance counselor 5
employment
Competitions between 1
students
Reduction of  course 1
intensity

Discussion and Conclusion

The current paper aimed to reveal perspectives of teachers on the primary reasons of peer
bullying, its importance/effects as a problem and some possible precautions that can be taken
to prevent the problem. In this context, the participants reflected on peer bullying in their
schools and described it as negative behaviours that involved more physical and psychological
pressure in the same age group. There have been different definitions of peer bullying. To
start with, Alper (2008) describes peer bullying as a type of aggression in which an individual
or a group of students deliberately and continuouslyharm belongings of others physically and
verbally, exclude other people; tell untrue stories about those who are weaker than them. On
the other hand, Banks (1997) defines peer bullying as a form of aggression that directly targets
the victim, which includes behaviors such as threatening, mocking, damaging the victim and
their belongings, and Wolke et al. (2001) suggest that those who have power transfer this
power to the victims they choose from the weaker ones for their own benefit. They defined it
as using it by causing stress and pain. Similarly, in the literature, what distinguishes peer
bullying from other aggressive behaviours are power inequality, continuity and intentionality
(Mehtar, 2020; Olweus, 1999; Piskin, 2002). Therefore, it is important to distinguish whether
such negativities at schools are a form of aggression due to behavioural disorders or peer
bullying which is systematically developed and has different purposes. In the current paper, it
is seen that in the definition of peer bullying, only one teacher mentioned power inequality
and another teacher mentioned that the situation is continuous. Although the difficulty in
defining peer bullying by the participants does not mean that teachers cannot develop an
efficient approach to bullying, it points out the importance of expert support in this area.

According to the research findings, all of the teachers think that peer bullying is
experienced in their schools and its intensity i1s moderate whereas there are somestudies which
reveal that peer bullying in schools is experienced at serious levels. In many studies, it has
been determined that more than one third of the students at all school levels are involved in
the peer bullying cycle (Burnukara & Ucanok, 2012; Cerezo & Ato 2005; Eray et al., 2020;
Geng, 2007; Kapci, 2004; Piskin, 2010). Considering not only the bully and the victim, but
also the audience and the affected, it will be possible to expand the scope of peer bullying. In
this context, in the research conducted by Mermer (2012) at a high school, it was revealed that
nearly half of the students did not feel safe at school. Considering the frequency of peer
bullying, it can be claimed that it is among the vital problems of schools. Therefore, it is
thought that the normalisation violent behaviours among students may cause more problems
and school bullying may become widespread.

In this study, it was observed that teacher intervention against peer bullying was mostly
aimed at suppressing the behaviour in the form of a follow-up warning-control system
developed through speech-suggestion, and sometimes resorting to force that includes
punishment or intimidation. While Oldenburg et al. (2016) mention the limitations of teachers'
methods in solving peer bullying, Alkaser and Valkanover (2001) argue that teachers'
intervention styles are a factor in the continuation of bullying in schools. According to Ozkan
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and Cifci's (2010) research, children mostly seek help from teachers about peer bullying
whereas Carkit and Bacanli (2020) report that teachers seek help from school psychological
counseling and guidance services in the struggle against bullying. The absence of a counselor
in the institution where this research was conducted naturally led the teachers to seek their
own solutions.

In addition, teachers believe that there is no policy of the school administration
regarding the struggle against peer bullying. This result is similar to that of Atis Akyol et al.
(2018), and Aksoy (2019). It is thought that at schools where there are no psychological
counselorsor guidance teachers, teachers and administrators have difficulty in interpreting
undesirable student behaviours with the content of violence so they are insufficient in setting
the agenda and suggesting solutions for the problem. On the other hand, there are also research
findings showing that school administrators act in a solution-oriented manner about peer
bullying. To exemplify, Hosgorilir and Orhan's (2017) research shows that school principals
have certain activities such as informing teachers, determining rules with students, keeping
risky areas under control and communicating with students' parents. Additionally, Geng
(2007) states that school principals are not insensitive to peer bullying and seek solutions. It
is thought that these different results may be related to the management approach adopted by
school administrators, the level of bullying experienced at schools, the presence/activity of
psychological counselors and guidance teachers at schools and the administrators'
perspectives on the problem.

In the study, it was observed that family-based variables came to the fore in the general
characteristics of the students who bullied others. According to the participants, family
problems, financial difficulties and child rearing approaches are among the factors that
influence the formation of peer bullying. In addition, it is seen that the child's sense of self-
proof, possession of an active being and desire to have fun are stated as the causes of the
problemas well as the effect of the environment. In particular, there are studies that highlight
the family effect along with low socioeconomic conditions in peer bullying (Carkit & Bacanl,
2020; Feldman, 2019; Lantieri & Patti, 1996; Ozkan & Cifci, 2010; Piskin 2010). In another
study which comprehensively corroborate the findings of this research about the causes of
peer bullying, Hosgoriir and Orhan (2017) listed family's child rearing style, domestic
violence, environmental conditions of the child, the content of violence in the visual media
and academic failure of the child as the causes of peer bullying. While Apay et al. (2016)
emphasized the level of burnout in families, Eray et al. (2020) reported that the probability of
children to become bullies and victims increased as the interventionist attitudes of the family
increased. Sahin's (2009) research also stated parental attitudes and the effects of the social
environment as the cause of bullying behaviours. The above-mentioned research results
underline the fact that the family factor is an important starting point for bullying. In this
context, it is important for institutional structures such as schools, municipalities and social
services to focus on educational activities to prevent violence against women and children and
carry out studies that raise awareness about family communication and parenting styles, which
can be taken as educational measures to prevent bullying as well.

It has been observed that this research bears some differences with the studies in the
relevant literature. For example, as a quantitative study, Balak (2017) revealed that as
education level of the parents increased, the tendency of children to resort to bullying
decreased. However, in this study, it was seen that those with parents with a high education
level could also be involved in the cycle of bullying and the level of family education was not
a distinctive feature. Similarly, as a quantitative study, Geng¢ (2007) revealed that as the
student's success in school increased, they moved away from bullying behaviours, while
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Smokowski and Kopasz (2005) argued that the academic achievement of bullied children was
low. In this study, it was concluded that students with high academic success could also
engage in bullying behaviours and even reflect these behavioursinclassroom environments
and maintain pressure on other students. Based on Geng's (2007) statements and the results of
this research, it is difficult to put forwardcrystal clear lines about causes of peer bullying for
several reasons. To specify, underlying causes of bullying are more than one, its effect can
vary according to the situation and person, it is complex and interdisciplinary, and various
social and psychological aspects predominate.

As to general characteristics of students who are exposed to bullying, it is seen that the
participants emphasize physical weakness, introverted personality, growing up in a different
family settings and situations related to raising children. On the other hand, the fact that
parents of children who areseen as victims are also described as quiet, calm and sensible points
out the inadequacy of self-defense or power inequality in the phenomenon of peer bullying.
Zapf and Cooper (2010) also mentioned the power difference between the parties in peer
bullying and inability of the victims to defend themselves. Additionally, Bitney and Title
(1997) emphasized that the bullying child is aware of his/her own power and enters into
conflicts over which s/he is sure to gain an edge. Therefore, it can be claimed that another
feature that distinguishes peer bullying from other forms of aggression is its systematic
consideration of these power relations. According to Cagr1 (2010), victims exhibit personality
traits that are submissive, compliant, obedient, and content to be managed by others.

In this research, it was also revealed that there were similarities between the bully and
victim in terms of various features such as environmental conditions, personality traits and
family life. Some studies supporting this result (Alper, 2008; Andreou, 2000; Kog, 2007,
Pellegrini, 2002) mention similarities in general characteristics of bullies and victims. On the
other hand, in this study, there were also opinions stressing the fact that bullied children could
also bully themselves when they had the opportunity, which is consistent with the research
results of Tanriverdi (2017). It can be said that this orientation stems from the similarity in the
above-mentioned qualities of bully and victim and prevalence of bullying.

In this study, it has beenconcluded that verbal and physical bullying, which is one of
the bullying types, is experienced intensely and verbal bullying is a little more prominent. In
the literature, there are studies with similar results (Atis Akyol et al., 2018; Gokler, 2007,
Karatzias et al., 2002; Piskin, 2010; Polat & Sohbet, 2019). The participants in this study also
revealed that exclusion was partially experienced. On the other hand, it has been observed that
peer bullying has effects in the form of a decrease in interest and motivation towards the lesson
and spread of these negative behaviours among other students. In this context, Lyznicki et al.
(2004) compared peer bullying to an infection and expressed its spread and influence
accordingly. Similarly, Coskun (2018) emphasizes that bullying behaviour forms the basis of
another bullying behaviour.

In terms of classroom management, within the scope of this research it was seen that
negative aspects such as increased complaints, loss of time and deterioration of general
climate of the classroom came to the fore. In this context, it is concluded that peer bullying
has negative impacts on the psychosocial development and future life of the child (Arslan &
Savager, 2009; Baldry & Farrington, 2000; Cinkir, 2006; Novikova & Rean, 2019). Therefore,
along with the characteristics that influence the educational field such as the tension created
by peer bullying in the school and classroom environment, the waste of time and effort, and
the decrease in academic success, it can also be mentioned that peer bullying has certain
pathological effects which harm the psychosocial development of the student in a way that is
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reflected in his/her future life. With all these effects, the participants in this study consider
peer bullying as one of the top three most important problems encountered in their schools.

The biggest expectation of teachers from the Ministry of National Education regarding
the prevention of peer bullying is to appoint psychological counselors and guidance teachers
to schools according to changing needs. In addition, it has been observed that the teachers
expect parents to develop consistent approaches both at home and at school by cooperating
with them in the struggle against peer bullying. The teachers also expectschool management
to manage the family dimension of the problem in cooperation with teachers and reach experts.
In the interviews conducted with the teachers, it was observed that they felt alone in the
solution of peer bullying. It was seen that they expected all parties of the problem to cooperate
with them, recommended the school to produce policies in this direction and expected teachers
to act consistently and decisively within the framework of the general policy. Similarly, in the
relevant literature (Alkaya & Avsar, 2018; Arslan & Savaser, 2009; Canan & Demirbag, 2019;
Cetinkaya et al., 2009; Totan & Yo6ndem, 2007), health professionals (doctor, school nurse,
psychologist, etc.), school administrators, teachers and parents appear to need a collaborative
teamwork. On the other hand, developing bullying prevention programs specifically for the
problem at schools (Kepenekei & Cinkir, 2006; Oztiirk & Tezel, 2019), establishing a security
team to prevent bullying at schools (Geng, 2007) and operating the reward and punishment
systems (Uysal & Dinger, 2012) are also among the educational recommendations.

Some research studies demonstrate that one of the important problems faced by
schools today is peer bullying. This form of aggression, in which fear, oppression and
intimidation come to light, harms achievement of educational goals on the one hand and
psychological and social development of the child on the other hand. This multifaceted effect
requires a team work in the struggle against peer bullying and monitoring the entire process
from the detection of the problem to its solution by the relevant specialists.

In this context, with an aim to prevent peer bullying,a number of actions can be listed
as in the following: allocating psychological counseling and guidance counselors according
to the needs of each school, forming a "struggle against bullying" team at schools, focusing
on family education by assigning experts such as psychologists, guidance counselors and
sociologists to schools, preparing a guide on child rearing methods agreed upon by
pedagogues and sharing it with parents, employing all kinds of social communication
networks (TV, internet, newspapers, etc.), supervising stakeholders, strengthening structures
that support the struggle against violence such as the Women’s Support Application (WSA-
KADES), and introducing such practices to the community through schools and
municipalities.
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