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Oz

Degerler egitimi bireyin degerlerini igsellestirip kisilik olusturmasini saglar. Bu bakimdan egitim,
degerlerin kazandirilmasinda 6nemli bir role sahiptir. Ozellikle egitimin uygulayicisi olan
Ogretmenlerin, bireyin kisiliginin olugma siirecinde 6nemli bir donem olan ilkokulda, degerler
egitimi uygulamalar1 hakkindaki goriisleri hayati 6nem arz etmektedir. Bu arastirmanin temel amaci,
ilkokul programi c¢ergevesinde uygulanan degerler egitimi uygulamalarini O6gretmen goriisleri
acisindan incelemektir. Arastirmanin ¢alisma grubunu, 2021-2022 Egitim-Ogretim yilinda Batman
ili merkez ilgesindeki resmi ilkokullarda gérev yapan ve bu ¢alismaya goniillii olarak katilmay1 kabul
eden 17 simf 6gretmeni olusturmaktadir. Calismaya katilan 6gretmenlerin 3’{inden yeteri kadar veri
elde edilemedigi i¢in 14 6gretmenden elde edilen veriler degerlendirmeye alinmistir. Arastirmada
nitel arastirma modeli olan durum calismasi kullanilmistir. Arastirmada veri toplama araci olarak
yar1 yapilandirilmis goriisme formu olusturulmus ve veri analizinde igerik analizi yontemi
kullanilmigtir. Elde edilen sonuglara gore Ogretmenler degerler egitimi uygulamalarini 6nemli ve
gerekli gormekle birlikte yetersiz bulmaktadir. Degerler egitimi uygulamalarinin &grenci
davranislarina yansimasinda &grencilerin aile ve cevresi Onemli bir faktor olarak goriilmektedir.
Ogretmenlerin deger kazandirmada ©nemli role sahip olmasina ragmen oOgrencilerin yanlis
onyargilarin1 degistirmede zorlandiklari, medya ve basin-yayin gibi ¢evresel sartlarin 6grencilerin
yanlis deger algisimi olumsuz etkiledikleri ve bunun Onlenmesi icin c¢evresel sartlarin degerler
egitimini destekleyici sekilde ayarlanmasi gerektigi sonuglarina ulagilmstir.
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Giris

Egitim kavrami kasith kiiltiirleme siireci olarak diisiiniildiiglinde egitim, toplumu

sekillendiren, nesilleri yetistiren ve toplumun olusumunu saglayan Onemli bir sosyal

kurumdur. Bunlar yaparken toplumun var olan ilke ve kurallarin1 korumak ve gelistirmek
amacini tasimaktadir. Egitimin bu amaci degerler egitimi ile gerceklestirilmektedir.

Deger kavrami, bir toplumun sahip oldugu kiiltiirel, sosyal, ekonomik ve bilimsel
degerlerini icine alan maddi-manevi Ogelerin tiimii olarak tanimlanmaktadir (Demirel,
2012). Degerler her insan i¢in iyi, dogru, arzu edilir ve gegerli olmali, farkli toplumlar i¢in
benimsenebilir olmanin yani1 sira bir olgunun deger olarak kabul edilebilmesi i¢in toplumun
o deger iizerinde hemfikir olmas1 gerekmektedir. Ayrica degerler, insanlar1 bir sey yapma
konusunda cesaretlendirir, olumsuz davranislar1 baskilar, yasak olan davraniglar icin ise bir
smir gizer (Oztiirk, 2021). Toplumun sekillenmesinde biiyiik pay sahibi olan degerlerin
nesilden nesile aktarilmasinda egitim 6nemli bir gérev iistlenmistir.

Egitimin en 6nemli hedeflerinden biri bireylerin bir biitiin olarak insan olmanin
gerekliliklerini  yerine getirebilecek bir yapida yetistirtilmesini  saglama, kendi
potansiyellerini kesfetmelerini kisaca bireyin yapabileceginin en iyisini yapmaya muktedir
bir birey olmasina yardim etmektir. Egitim bu islevini yerine getirdigi siirece birey iyiyi
kotiiden, dogruyu yanlistan ayirt edebilir bir seviyeye ulasacaktir (Dilmag, 1999). Degerler
egitimi 6grenciye sadece bilgi vermeyi degil 6grencinin kisiliginin gelismesini ve topluma
kars1 sorumluluklarinin farkina varmasini kapsar. Kendi degerlerini yasayan ve yasatan,
toplum degerlerini benimseyen ve bilen bireyler yetistirmek biitiin toplumlarin amacidir. Bu
amacin gerg¢eklesmesi durumunda iginde yasadigi topluma uyum saglayan, topluma kiiltiirel
baglilik ve aidiyet duygularina sahip bireyler yetismis olur (Siislii, 2021; Ulusoy ve Arslan,
2016).

Egitim sisteminde degerler egitiminin biiyiik bir yeri vardir. Cocuklarin maddi ve
manevi degerleri once ailede baglar ardindan okulda devam eder. Okul ve aile disinda g¢evre,
akran gruplari, kitle iletisim araglar1 gibi birgok unsur cocuklarin deger yargilarini
etkilemektedir. Bu yiizden ¢ocuklara degerleri kazandirma siirecinde genis bir agidan
bakarak cok yonlii diistiniilmesi gerekmektedir (Cubukgu, 2010). Toplumun varligim
stirdiirebilmesi, gecmisten giliniimiize sahip oldugu degerleri korumasina ve gelistirmesine
baglidir. Her toplumda var olan degerler egitim sisteminde de yeni atilimlara neden
olmustur. Deger egitimi onceden belli derslerde verilirken gilintimiizde her dersin egitim
programin dahil edilmistir (Oztiirk, 2021).

Degerler egitimi konusunda Ogretmenlere c¢ok is diismektedir. Ozellikle ilkokul
kademesinde dgrenciler, dgretmenlerini gozlem ve taklit yoluyla érnek almaktadir. Ortiik
o0grenme yoluyla 6gretmenlerin jest ve mimikleri, tim hareketleri, tutum ve davranislarinin
yaninda bir durum karsisinda gosterdikleri tepkiler 6grenciler tarafindan kaydedilmekte ve
kalici iz birakmaktadir. Ogretmenler bu rol modelligin bilincinde olmalidir (Aksoy, 2017).

[lkokul dénemi ¢ocuklarm en hizli gelisim gosterdikleri yaslarda olmalar1 nedeniyle
degerlerin agirlikli olarak olusmaya basladigi donemlerdir. Bu donemde c¢ocuklara yon
vermek ve rehberlik etmek daha kolaydir (Aydin, 2019). Ayrica 6grencilerin girdigi ilk
resmi sosyal ortam bu donemdedir. Ilkokulda dgrencilerden beklenen davranislar bu yeni
ortamlarinda degigmektedir. Okul Oncesi Ogretimde ve ailede Ogrenilmis degerler bu
donemde saglamlastirilir. Bu yiizden okulda, mutlu, uyumlu ve basarili G6grencilerin
yetismesi yalnizca bilgi ve beceriler degil tutum ve degerlerin dogrudan ya da dolayl olarak
ogretilmesi s6z konusudur (Demir, 2018). Tlkokulda degerler egitiminin saglikli bir siiregten
gecmesi ve ihtiyact karsilayacak uygulamalarin yapilmasi ile 6grencilerden beklenen
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degerlerin gelismesi saglanir ve bireyin dengeli bir kisilik gelistirmesine yardimci olur. Bu
bakimdan egitim sistemimizin girdileri mahiyetinde olan bu donemde gerekli Gnemin
gosterilmesi ve ¢alismalarin yapilmasi saglanmalidir (Gozel, 2018).

Insanoglu insanlik tarihi boyunca hem bireysel hem sosyal olarak varligmi devam
ettirebilmek, sahip oldugu davranislarina istendik bir nitelik katmak, korktugu seylerden
kurtulmak i¢in neyin dogru neyin yanlis oldugu anlayabilmek i¢in degerler gelistirmistir. Bu
bakimdan degerler, insanlarin sosyal hayatin1 diizenler, toplumun bir arada yasamasini
saglar. Yasam boyunca edinilen degerler hem davranis hem de bilme anlaminda toplumun
temelini olusturur (Saglam, 2019). Biitlin toplumlarda ¢ocuklar, gelecegin insas1 ve milletin
devami olarak goriilmekte ve c¢ocuklarin egitimi onemsenmektedir. Egitim kurumlari
bireylerin yasadigi tolumun ve bir biitiin olarak insanlik degerlerine uygun teorik ve
uygulamali bilimlerin yaninda toplumsal yasam i¢in oldugu kadar bireysel olarak da zorunlu
olan degerleri edindigi sosyal yapilardir. Ancak soyut bir olgu olan degerlerin okullarda
yalnizca teorik bilgiler seklinde verilerek dgrencilere benimsetilmesi zordur. Ogrencilerin
degerleri tam olarak kavramasi icin bunlari deneyimleyecekleri zengin egitim ortamlari
saglanmalidir. Etkinliklerle zenginlesen egitim ortamiyla birlikte 6grenciler, yaraticiliklarini
gelistirebilir, karsilastiklart sorunlara karsit ¢oziim odakli davranabilir, yaparak yasayarak
ogrenebilir ve sorumluluk gelistirebilirler (Tekin ve Bedir, 2019). Bir baska ifade ile egitim
programlar1 seviye, kapsam, alan unsurlari gz Oniinde bulundurularak aktif olarak
olusturulabilir.

Egitimin en 6nemli amaglarindan birinin toplum tarafindan benimsenen degerleri
sonraki nesillere aktarmak olarak kabul edildiginde degerler egitiminin egitim kurumlarinda
yer almasinin gerekliligi ortaya ¢ikmaktadir. Ozellikle ilkokul kademesinde degerlere
yonelik egitim-0gretim faaliyetleri ile olusturulan davranislarin kalici hale gelmesi
beklenmektedir. Ciinkii insanlarin kisilik 6zellikleri biiylik bir oranda bu donemde
sekillenmektedir.

Ogrencilerin, dzellikle ilkokul donemindeki 6grenciler simf 6gretmenlerinin sahip
oldugu kisilik 6zelliklerini, tabi olarak yasam tarzini ve davranislarini model alarak hareket
etmektedir. Siif dgretmenlerinin etkili bir degerler egitimini vermeleri i¢in sevgi, saygi,
hosgorli, sorumluluk, cesaret, baris, diirtistliilk, adil olma gibi degerleri benimsemesi bu
degerleri yasamasi ve degerlerle biitlinlesmesinin yani sira aile ile is birligi yapmasi
gerekmektedir (Aladag ve Kuzgun, 2015). Gilinlimiizde degerler egitiminin verilmesi
sorumlulugu aileden sonra okulda ve dolayisiyla 6gretmenlere diismektedir. Bu bakimdan
ilkokul kademesinde Ogrenciler i¢in rol model olan siif 6gretmenlerinin degerler egitimi
uygulamalar1 hakkinda goriisleri hayati 6nem arz etmektedir.

Yurti¢i ve yurtdisinda yapilan arastirmalar incelendiginde birbirinden farkli sonuglar
gormek miimkiindiir. Genel anlamda arastirmalarda degerler egitimi uygulamalarinin 6nemli
oldugu (Ates, 2013; Bartan, 2018), degerler egitimi uygulamalarinin verimli gegmesi i¢in
okul aile isbirliginin saglanmas1 (Oztiirk, 2021; Cetin Korkmaz, 2019; Ergiin, 2021) ve
ailenin daha fazla sorumluluk almasi gerektigi (Aksoy, 2017; Ates, 2013; Bartan, 2018),
ogretmenlerin uygulamada bazi sorunlar yasadig: (Ates, 2013; Feerreira ve Schulze, 2014),
ogretmenlerin uygulamalarda rol model olmasinin 6grenciler lizerinde etkili oldugu (Aydin,
2019; Cetin Korkmaz, 2019), 6zellikle sosyal medya ve kitle iletisim araglarinin 6grencilerin
deger yargisin1 yonlendirdigi (Aksoy, 2017; Aydin, 2019; Ergiin, 2021), degerler egitiminin
daha sistemli ve planli olmas1 gerektigi (Bartan, 2018; Thornberg, 2008), 6grencilerin
gelisim seviyesine uygun olarak degerlerin verilmesinin etkili sonuglara gotiirecegi (Aydin,
2019; Cetin Korkmaz, 2019) belirtilmistir.
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Diinya’da farkli iilkelerin degerler egitimi uygulamalar1 incelendiginde birgok farkli
program kullanildig1 goriilmektedir. Bu programlar iilkelerin ihtiyaglarina ve calisilan yas
grubuna gore farklilagsmaktadir. Degerlerin igsellestirilebilmesi adina ¢ogu program sosyal-
duygusal gelisim ile i¢ ice olarak hazirlanmistir. Hazirlanan ve uygulanan degerler egitimine
iliskin ornekler arasinda, Yasayan Degerler Egitimi Programi (Living Values Education
Program), Karakter Egitimi Ortakligi (The Character Education Partnership-CEP), Karakter
Onemlidir (Character Counts), Duyarli Siniflar (The Responsive Classroom), Pozitif Eylem
(Positive Action), Ziirafa Kahramanlar (Giraffe Heroes) Programi, Lions-Quest Programi ve
Biiytik Viicut Diikkdn1 (Great Body Shop) programlari (Dénmez ve Uyanik, 2022)
gosterilebilir.

Degerler egitimi uygulamalarinin uygulayicisi olan 6gretmenlerin deger ve degerler
egitimi hakkindaki goriisleri degerlerin kazandirilmasi noktasinda 6nem arz etmektedir.
Ogrenciler agisindan rol model olan ve giiniimiizde bilgi aktaran degil bilgiye ulasmada
rehber olan Ogretmenlerin ayn1 zamanda degerleri benimsemesi ve uygulamasi, degerler
egitimi uygulamalarinin etkililigini, verimliligini artirmaktadir. Bu bakimdan o6zellikle
degerlerin kazanilmasi stirecinde kritik bir donem olan ilkokul doneminde degerler egitimi
uygulamalarinin 6gretmen goriisleri acisindan incelenmesi dnemlidir.

Arastirmanin Amaci

Bu arastirmanin temel konusu “ilkokul programi degerler egitimi uygulamalarina iliskin
Ogretmen gorislerinin irdelenmesidir”. Bu temel problem cergevesinde asagidaki alt
problemlere cevap aranmistir:

1. Degerler egitimi amaglarina iligkin 6gretmen gorisleri nelerdir?

2. Degerler egitimi uygulamalariin yeterligine iliskin 6gretmen goriisleri nelerdir?

3. Degerler egitimi uygulamalarinin 6grenci davraniglarina yansimasi konusundaki
Ogretmen goriisleri nelerdir?

4. Degerler egitimi uygulamalarinda karsilasilan sorunlara yonelik o6gretmen
goriigleri nelerdir?

5. Degerler egitimi uygulamalarinda o6gretmen yeterliklerine iliskin 6gretmen
goriigleri nelerdir?

6. Degerler egitimi kapsaminda cevresel sartlarin (medya, basin-yaym, sosyal
kurumlar, aile vb.) niteligine iligkin 6gretmen goriisleri nelerdir?

Yontem

Bu kisimda arastirmanin deseni, ¢alisma grubu, veri toplama siireci, veri toplamak amaci ile
kullanilan araclar ve elde edilen verilerin analizinde kullanilan veri toplama teknikleri
aciklanmaya calisilmistir.

Arastirma Deseni

Ilkokullarda  degerler  egitimi  uygulamalarina iliskin ~ Ogretmen  gériislerinin
degerlendirilmesini amaglayan bu arastirmada, arastirma modeli olarak nitel arastirma
yontemlerinden biri olan durum ¢alismasi kullanilmistir. Durum c¢alismast bir varligin
zamana ve mekana bagli tanimlandig1 ve 6zellestirildigi aragtirmalardir (Biiytikoztiirk vd.,
2017).

Calisma Grubu

Arastirmalarda amacina, kapsamina, ortamina, zamanina bagl olarak farkli evren, 6rneklem
ya da calisma gruplart olusturulabilir. Bu arastirmada nitel arastirma yontemlerinden biri
olan seckisiz o6rnekleme yontemlerinden basit seckisiz drnekleme yontemi kullanilmigtir
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(Biiyiikoztiirk vd., 2017). Bu arastirmanin ¢alisma grubu Batman MEM biinyesinde yer alan
ilkokullar ile bu okullarda goérev yapan Ogretmenlerden olusturulmustur. Caligma grubu
arastirmaya goniillii olarak katilma istegini kabul eden 17 sinif 6gretmeninden olusmaktadir.
Calismaya katilan Ogretmenlerin 3’linden yeteri kadar veri elde edilemedigi igin
degerlendirmeye alinmamis olup ¢alisma 14 6gretmenden elde edilen verilere bagl olarak
analiz edilmistir.

Arastirmaya Katilan Ogretmenlerin Demografik Ozellikleri

Asagidaki tabloda arastirmaya katilan Ogretmenlere iliskin demografik 6zellikler
cinsiyetlerine, mesleki deneyimlerine ve Ogretmenlerin gorev yaptiklari simif diizeylerine
gore verilmistir.

Tablo 1 )
Ogretmenlerin Demografik Ozellikleri
Cinsiyetleri Kadin 8
Erkek 6
Mesleki 1-3-y1l 5
Deneyimleri 4-Daha fazla 9
Siniflar 1.Siniflar 3
2.Smiflar 4
3.Smiflar 4
4.Smiflar 3

Tablo 1 incelendiginde arastirmaya cinsiyetlerine gore 8 kadin ve 6 erkek, mesleki
deneyimlerine gore 1-3 yil arasinda 5 ve 4 yildan daha fazla hizmeti olan 9, gorev yaptiklari
siiflara gore 1.siniflarda 3, 2.siniflarda 4, 3.siniflarda 4 ve dordiincii siniflarda 3 6gretmenin
yer aldig1 goriilmistiir.

Veri Toplama Siireci

Veri toplama siirecinde, ¢alismaya goniillii olarak katilmay1 kabul eden 6gretmenlerle yiiz
yiize ve bireysel olarak goriislilmiis, goriisme formunda yer alan sorularin cevaplanmasinda
yansiz olmaya 6zen gosterilerek rehberlik edilmistir. Her 6gretmen icin ortalama 45 dk. siire
verilmis, goriigme ortaminin elverisli olmasina dikkat edilmistir. Ayrica goriisme saatinin
ogretmenin vakit ayirabilecegi saatlerde olmasina 6zen gosterilmistir.

Veri Toplama Araci

Etik Kurul Izin Bilgisi: Bu arastirma, Inénii Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma Etik kurulunun 10/02/2022 tarihli 2022/3/8 sayili karar1 ile alinan izinle
yuriitilmistir.

Arastirmada sinif 6gretmenlerinin degerler egitimi uygulamalarina iligkin goriislerini
incelemek amaciyla arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis gériisme formu
kullanilmistir.  Aragtirmada veri toplama aracinin gelistirilmesinde 4 soruluk yar
yapilandirilmis goriisme formu tasarlanmis, 4 6gretmene uygulanmis, uygulama sonuglari
Olgme ve degerlendirme alaninda uzman iki 6gretim iiyesi ile birlikte analiz edilmistir.
Yapilan analiz sonuglarina bagl olarak iki soru yeniden diizenlenmis ve iki yeni soru
eklenerek toplamda acik uglu, yar1 yapilandirilmig alt1 adet soru olusturularak veri toplama
araclt meydana getirilmistir. Daha sonra hazirlanan agik uclu sorular i¢in nihai karar verilmis
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ve arastirmanin c¢alisma grubunu olusturan 6gretmenlere alti soruluk bu goriisme formu
uygulanmuistir.

Verilerin Analizi

Bu aragtirmada verilerin ¢oziimlenmesinde igerik analizi yontemi kullanilmistir. Nitel
arastirma yontemine gore igerik analizi smiflandirilmistir. Icerik analizinde temel amag
toplanan verileri agiklayabilecek kavramlara ve iligkilere ulagsmaktir. Ayrica daha Once
betimlenen ve yorumlanan veriler igerik analizi ile derin bir islemden gegirilir ve betimsel
yaklagimda fark edilmeyen kavram ve temalar kesfedilir (Sahin, 2017). Bu arastirmada
problemine toplanan verilerin arastirma iligkin ne ifade ettigi ve hangi sonuglara ulagildig
tespit edilmeye calisilmistir. Ogretmenlere 6 tane agik uclu sorudan olusan yari
yapilandirilmig goriisme formu uygulanmis ve Ogretmenlerin goriislerinin daha iyi analiz
edilebilmesi igin dgretmenlerin kimligi gizli tutularak O1, 02, O3,... seklinde kodlanmus,
caligmanin veri analizlerinde kullanilmistir. Arastirma sorularmma verilen cevaplar iki
degerlendiricinin goriigleri kapsaminda kodlanmis ve olusturulan temaya dahil edilmis,
veriler alt amaglar kapsaminda olusturulan temalara gore sirasiyla kendi iginde
yapilandirilmig ve raporlastirilmigtir. Aragtirmalarin asil amaci gergek sonuglara ulagsmaktir.
Gergek sonuglar icin ise arastirmanin gilivenilir ve gecerli olmasi arastirmanin degerini
belirler. Bu arastirmada gecerligin saglanabilmesi i¢in aragtirmanin konusu arastirma sorusu
ile tutarli olarak belirlenmis, kapsamli tanimlara yer verilmis, arastirma bulgular1 kendi
icinde tutarli ve biitiin olmasina dikkat edilmis ve bulgulardan yola c¢ikarak yapilan
genellemelerin  eldeki verilerle tutarli olmasma 0Ozen gosterilmistir. Arastirmanin
giivenirliginin saglanmasi i¢in alinan tedbirler ise sunlardir: Veri toplama siireci, veri
analizi, yorum ve sonuglar boliimlerinde ne yapildig1 agik¢a anlatilmis, arastirma asamalari
ve yontemi ayrintili bir sekilde agiklanmig ve aragtirmanin ham verileri baska kisiler
tarafindan incelenebilmesi i¢in muhafaza edilmistir. Calismada 6 Adet tema ve 25 Adet kod
ortaya ¢ikmistir. Bu veriler baska bir uzman tarafindan tekrar analiz edilmis olup yeniden
tema ve kod olusturmasi istenmistir. Olgubilim arastirmasinda bilgi toplamak icin
tiimevarimla tematik analiz siireclerini igeren yontemler mevcut (Cohen vd., 2000; Mertens,
2003, akt. Fer, 2004) olmakla birlikte, goriisme dokiimanlarinin temel veri kaynagi olmasi
nedeniyle Miles ve Huberman’in (1992) calismasi kullamilarak kategori ve temalar
olusturularak verilerin igerik analizi yapilmistir. Arastirma deseninin kalitesini artirmak
adina inandiricilik ve tutarlilik kontrol edilmistir. Miles ve Huberman (1994) giivenirlik
formiili (Glivenirlik = Goriis Birligi / (Goriis Birligi + Gortis Ayriligr) kullanilmis ve
kodlayicilar arasindaki uyum orani % 88 olarak tespit edilmistir.

Bulgular

Bu boliimde arastirmanin alt problemlerine bagli olarak elde edilen veriler tablolastirilarak
verilmis, her tablodaki verilerden dikkat ¢ekici olanlar agiklanmaya ¢aligilmistir.

Tablo 2

Degerler Egitiminin Amaglarina Iliskin Ogretmen Goriisleri

Amaglara iliskin Ogretmen Gériisleri n

Onemli oldugunu diisiiniiyorum 04, 05, 09, 010, 014

Gerekli oldugunu diisiiniiyorum 01, 02, 03, 05

DE* erken yaslarda verilmeli 02, 03, 04, 05, 08, 010, 013

DE’nin amaci1 topluma uyumu saglamaktir 02, 04, 05, 07, 08, 012

*DE Degerler Egitimi
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_ Degerler egitimi uygulamalarinin 6nemli oldugunu 6zellikle vurgulayan 5 6gretmen
(04, 05, Q9, 010, O14) varken gerekli oldugunu vurgulayan 4 6gretmen (O1, O2, O3, O5)
olmustur. Ogretmenler, bu konudaki diisiincelerini soyle dile getirmislerdir:

(01) “Uygulanan degerler egitiminin gerekli oldugunu diisiiniiyorum. Giiniimiizde
teknolojik gelismelerin yarattigi sosyalsizligin boyle giderilebilecegini diigiintiyorum.”

(09) “Insani deger ve erdemleri kazandirma degerlere karsi duyarli olma ve bunlar
davranisa doniistiirmek acisindan ¢ok énemli bir adim tam da kisilik olusumu sirasinda
kritik bir miidahale sayilir ve ¢ok onemlidir.”

(010) “Cocuklarda dogustan var olan iyi taraflart ortaya ¢ikarabilme konusunda
degerler egitiminin ¢ok énemli olduguna inaniyorum.”

Degerler egitimi uygulamalarinin erken yaslarda verilmesi yoniinde goriis bildiren 7
Ogretmen (02, 03, 04, 05, 08, 010, O13) vardir. Ogretmenler bu goriislerini dile
getirirken degerlerin ilkokulda ya da anasinifinda verilmesinin daha dogru olacagini, sonraki
dénemlerde bu degerlerin kazandirilmasinin zor olacagmi belirtmislerdir. Ogretmenler bu
konudaki diisiincelerini soyle dile getirmislerdir:

(03) “Ilkokulda cocuklara uygulanmas: “Aga¢ yasken egilir” tabirinden de
anlayabilecegimiz gibi ilerde yani gelecek icin temel olusturmasini saglar.”

(04) “Egitimin en erken yasta baslamasi ¢ocugun karakter gelisiminde en onemli
olciittiir. llkokulla birlikte verilen degerlerin ¢cocuk ve toplum icin faydali olacagi agiktir.”

(05) “Ogrencilere kiiciik yaslardan itibaren bu egitimin verilmesi onlarin kendi
kiiltiiriimiizii, inancimizi daha iyi anlamalart ve davranisa doniistiirmeleridir. Bu bakimdan
degerler egitiminin bu yaslarda wuygulanmaya baglanmasini mantiklt  buluyor ve
destekliyorum.”

(08) “Ogrenciyi erken yaslarda bilingli hale getirerek topluma uyumu saglamak
ogrenciye empati, hosgorii, sorumluluk gibi duygulari asilamak olmalidir.”

(013) “Sadece ilkokul degil okul oncesi egitimde de degerler egitiminin uygulanmast
gerektigi inancindayim.”

Degerler egitimi uygulamalarinin 6grencilerin kisiliklerini gelistirdigini savunan 5
ogretmen (02, 03, 04, 06, 09), ahlaki gelisimlerine katk1 sagladigini savunan 5 dgretmen
(02, 03, 09, 010, O12) vardur.

Degerler egitimi uygulamalarinin amacinin 6grencilerin topluma uyumunu saglamak
oldugunu savunan 6 ogretmen (02, O4, OS5, 07, 08, O12) vardir. Ogretmenler bu
goriislerini sOyle dile getirmiglerdir:

(07) “Bu uygulamanin cocuklarin davranislarima olumlu yansidigim diisiiniiyorum.

’

olmalarint saglar.’

(08) “Ogrenciyi erken yaslarda bilingli hale getirerek topluma uyumu saglamak
ogrenciye empati, hosgort, sorumluluk gibi duygulari asilamak olmalidir. Ogrencilerin
isbirligi icerisinde ¢calismasini saglamak.”

(012) “Bence amaclanan durum cocuklarin ahlaki yonlerini gelistirmek ya da
topluma karsi yani iginde yasadigi topluma karst daha duyarlt hale getirmektir.”

Degerler egitimi uygulamalarinin degerlerin 6grencilerin davranislarinda goriilmesini
amacladigii savunan 3 dgretmen (02, 05, O7) vardur.



Ozbek ve Erzen/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 59, 56-75, 2023 63

Elde edilen bulgular incelendiginde 6gretmenlerin degerler egitiminin amaglarina
iliskin gorisleri farklilagmaktadir. Bulgular incelendiginde; 6gretmenlerin degerler egitimini
onemli ve gerekli gordiikleri, degerler egitiminin erken yaslarda verilmesini olumlu
bulduklari, degerler egitimi uygulamalarinin 6grencilerin kisiliklerine ve ahlaki gelisimine
katki sagladigr ayrica Ogrencilerin topluma uyum sagladigi gorisiinde olduklari
anlasilmaktadir.

Tablo 3
Degerler Egitimi Uygulamalarinin Yeterligine Iliskin Ogretmen Gériisleri

Uygulamalarin Yeterligine Iliskin Ogretmen  n
Goriisleri

01, 02, 03, 04, 05, 06, 07, 08, 010, 012,
013

09, 011, 013,014

DE uygulamalari yetersizdir.

DE uygulamalari okul disinda da
desteklenmelidir.
DE uygulamalar1 6grencilerin gelisim
diizeylerine uygun degildir. T
DE uygulamalar1 planli olarak verilmelidir. 06, O7, O8
Degerlerin ¢ocuklar i¢in anlam yiiklii ve o

: ) 02,012
fonksiyonel olmasi gerekir

01, 02, 05

Degerler egitimi uygulamalarini yetersiz bulan 11 &gretmen (O1, 02, 03, 04, 05,
06, 07, 08, 010, 012, 013) vardir. Bunun nedeni olarak uygulamalarda yasanan sorunlari,
cocuklarin gelisim ozelliklerini yetersizligini, plan eksikligi gibi gerekgeler gostermislerdir.
Ogretmenler bu gériislerini sdyle dile getirmislerdir:

(01 “Degerler egitimi  uygulamalarimn  ilkokullarda  yetersiz  oldugunu
diistintiyorum. Ozellikle ilkokul 6grencileri bu yaslarda somut islemler déneminde olduklari
icin degerler egitimini algilamakta giicliik ¢ekiyorlar.”

(03) “Okulun atmosferi, ogretmenlerin disiplin olaylart karsisinda takindiklar:
tavirlar ve beklentileri degerler egitiminde etkili olmaktadir. Maalesef bu konuda yeterli bir
egitim uygulamasi gérmiiyorum.”

(05) “Degerler egitimi uygulamalart bence en biiyiik eksiklik birden biitiin egitimin
verilmeye baslanmasi. Olmasi gereken yavas yavas ¢ocuklarin i¢sellestirerek bu konuyu
anlamalari.”

(06) “Yeterli oldugunu diisiinmiiyorum. Birlestirilmis siniflarda biraz daha zor
uygulanabiliyor. Uygulama sinifi veya belli bir plan dahilinde yapilinca daha faydal
olacagini diistiniiyorum.”

(07) “Uygulama kisminda bazi aksamalar oldugunu diisiiniiyorum. Ozellikle
birlestirilmiy siniflarda bu daha fazla hissedilmekte. Belli bir plan dahilinde uygulanirsa
daha etkili oldugunu diigiiniiyorum.”

(010) “Acikcast tam anlami ile uygulandigim diisiinmiiyorum. Bir yerlerde bir
bosluk, eksik muhakkak kaliyor ki kétii, iyi olmayan davranislar artiyor.

(013) “Degerler egitimi uygulamalari maalesef yetersiz. Insamin kazanacag:
degerlerin sadece okulda ogretim yoluyla degil tamamen egitim gseklinde tiim hayati
boyunca uygulanmali.”

Degerler egitimi uygulamalarmin yeterliginin saglanmast i¢in okul disinda
desteklenmesini dile getiren 4 6gretmen (09, O11, O13, O14) vardir. Bunun nedeni olarak
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ogrencilerin aile ve sosyal ¢evreden etkilendigini, degerler egitiminin bir zaman dilimiyle
siirlandirilmamasini gostermislerdir. Ogretmenler bu goriislerini soyle dile getirmislerdir:

(09) “Ailelerini sosyo-ekonomik durumu, c¢evre kosullart ve c¢ocugun icinde
bulundugu egitim faaliyetleri degerleri olusturmada ¢ok onemli bir role sahip oldugu igin
devlet destekli tv reklam dizi ve hatta ders olarak verilmesinde fayda vardir.”

(011) “Degerler egitimi uygulamalarinin sadece okulda degil sosyal medya vb.
platformlarda daha ciddi bir yol izlenmelidir.”

(013) “Insanin kazanacagi degerlerin sadece okulda 6gretim yoluyla degil tamamen
egitim seklinde tiim hayati boyunca uygulanmali. Zaman sinirt olmadan tiim degerlerin okul
oncesinden baslamasi lazim.”

(014) “Yeterli olabilmesi igin o6grenci ¢evresinin de degerler egitimine yeterince
onem vermesi lazim.”

Degeler egitimi uygulamalarinin cocuklarin somut islemler déneminde olmalar
nedeniyle yetersiz bulan 3 6gretmen (O1, 02, O5) vardir. Bazi1 dgretmenler (06, 07, O8)
degerler egitimi uygulamalarinin daha planli olmasi gerektigini belirtmisken bazilar1 (02,
012) ¢ocuklarin degerlere anlam yiiklemesi ve islevsel olmasi i¢in uygulama igeriginin
doldurulmasi gerektigini sdylemislerdir.

Elde edilen bulgular incelendiginde 6gretmenlerin biiyiik ¢ogunlugunun degerler
egitimini yetersiz buldugu, uygulama kisminda sorunlar yasadiklari, degerler egitiminin
cocuklarin gelisim diizeylerine uygun olarak verilmedigi, yalnizca okulda degil okul disinda
da bu uygulamalara destek verilmesi gerektigi ve uygulamalarin igeriginin doldurulmasinin
yani sira planlt olmasi hatta ders olarak verilmesinin daha yararli olacagini diisiindiikleri
sonuclari ¢ikarilabilir.

Tablo 4
Degerler Egitimi Uygulamalarimin Ogrenci Davramglarina Yansimas: Konusundaki
Ogretmen Gortisleri

Uygulamalarin Ogrenci Davraniglarina Yansimasi

Konusundaki Ogretmen Gériigleri n

DE uygulamalar1 6grenci davranislarina O1, 05, 06, 07, 013, 014
yansimamaktadir.

DE uygulamalarinin 6grenci davraniglarina

yansimasinda ailenin ve ¢evrenin etkisi 06, 07, 08, 09, 013, 014
biiytiktiir.

DE uygulamalarinin 6grenci davraniglarina
yansimama sebebi gelisim farkliligidir.

DE uygulamalarinin 6grenci davraniglarina
yansimamasinin ikinci sebebi degerlerin 02, 09
i¢sellestirilememesidir.
Ogrencilerin degerlere uyumu takip
edilmelidir.

01, 05

07,011,012

Degerler egitimi uygulamalarimin 6grenci davranisina yansimadigini diisiinen 6
ogretmen (01, 05, 06, 07, 013, O14) vardir. Degerlerin cocuklarin gelisim seviyelerine
uygun olmadigini, degerlerin somutlagtirilamadigini, aile ve sosyal ¢evrenin durumu gibi
nedenleri gerekge olarak gosteren 6gretmenler bu goriislerini sdyle ifade etmislerdir:
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(01) “Degerler egitimi amaclart  6grenci  davramislarina tam  olarak
vanstmamaktadir. Ciinkii bu yastaki ¢ocuklar algilamada giicliik ¢ektikleri i¢in bu
kavramlarin 6gretimi konusunda zorluklar yasanmaktadir.”

(05) “Osrencilere bu egitimi somutlastirarak verilmesi durumunda olumlu
yansimalar olacagim diistintiyorum. Ancak mevcut sistemde ¢ok fazla somutlama
uygulamalart yapilmadig icin ¢ok fazla olumlu etkisini gozlemleyemiyorum.”

(06) “Tam olarak yansidigi séylenemez. Sinifin durumu, cocugun ailesinin durumu,
¢ocugun ¢evresi bunlari etkileyen faktorlerdir.”

(014) “Maalesef ogrenci davramislarina az yansiyor. Ogrenci davraniglarina
yanstyabilmesi igin once ailenin sonra diger ¢evrenin uygulamada 6grenciye ornek olmast
lazim.”

Degerler egitimi uygulamalarinin 6grenci davraniglarina yansimasinda dgrencilerin
2'1.ile ve sosyal'gevrenin onemli etkisi oldugunu diisiinen 6 6gretmen (06, 07, 08, 09, 013,
O14) vardir. Ogretmenler bu goriislerini sdyle ifade etmislerdir:

(06) “Simfin durumu, cocugun ailesinin durumu, cocugun gevresi bunlari etkileyen

faktorlerdir.”

(07) “Okulda bunlarin égrenci davramslarina yansimasi icin elimizden geleni
yvapryoruz. Fakat degerler egitimi siireklilik gerektiren bir siire¢ oldugu i¢in aile iginde ve
vasadigr c¢evrede de uygulanmadigi zaman bu Jgrencinin davranmisina tam olarak
yansimamaktadir. Ciinkii gozlemledigimiz bazi ogrencilerimizin okuldaki davramislar ile
okul disindaki davranislar: birbirinden farkli olmaktadir.”

) (08) “Degerler egitimi, ailelerle ishirligi yapilarak o&grencive verilmelidir.
Ogrenciler igbirligi icinde ¢alisabilmeli, gériislere saygili olmaldr. *

(09) “Degerler egitimi uygulamasinda ogrenci davramsina yansimas: egitimle
dogrudan dahil edilmesi ve ogretmenin ya da ailenin davramslarinda bunu goriip
kendisinde buna dogrudan dahil edilmesi ile olumlu yonde etkilemektedir.”

(013) “Uygulanan degerler egitimi okul ile simrl oldugunda siirdiiriilebilir bir
uygulama degil, anlik olarak davramislara yansiyor ve aylik oldugu i¢in, siradan kutlanan
bir belirli giin ve haftalardan ibaret kalryor.”

(014) “Ogrenci davranmiglarina yansiyabilmesi icin once ailenin sonra diger
cevrenin uygulamada ogrenciye 6rnek olmasi lazim.”

Degerler egitimi uygulamalarinin 6grenci davranislarina yansimamasina neden
olarak dgrencilerin gelisim 6zelliklerine uygun olmadigim savunan iki 6gretmen (O1, O5)
varken ogrencilerin degerleri igsellestirmesi gerektigini diisiinen iki 6gretmen (02, O9)
vardir. Ayrica degerlerin 6grenci davraniglarina yansimasi i¢in uygulamalarmin takip
edilmesi gerektigini diisiinen ii¢ d6gretmen (07, O11, O12) vardir. Ogretmen bu goriislerini
soyle dile getirmislerdir:

(011) “Degerler egitimi uygulamalarina ne kadar sahip cikilirsa Ogrenci
davranislarindaki yansimalar: da bir o kadar olumlu olmaktadir.”

(012) “Bu uygulamalarin ¢ocugun davranislarinda miispet bir sekilde yansimasin
istiyorsak bu degerler egitimini takip etmeli ve de hakkini vermeliyiz yani burada énemli
olan hedef ve davramislar arasindaki istikrardir.”
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Tablo 5

Degerler Egitimi Uygulamalarinda Karsilasilan Sorunlara Yonelik Ogretmen Goriigleri
Sorunlara Iligkin Ogretmen Gériisleri n

E)grenqﬂenp aile ve ¢evresinden A2, 06, 07, 09, 610, O12, O13
ogrendikleri.

Sosyal medya dnemli bir sorun kaynagidir. 03, 06, 07, 013

Degerler egitimi uygulamalarinda en 6nemli sorunun 6grencilerin aile ve ¢evresinden
ogrendikleri degerler oldugunu dile getiren 7 6gretmen (02, 06, 07, 09, 010, 012, 013)
vardir. Burada 6zellikle dikkat edilmesi gereken nokta Ogretmen-okul-aile iligkisinin goz
oniinde tutulmasidir. Ogretmenler bu gériislerini soyle dile getirmislerdir:

(02) “Ogrencilerin okula gelirken kazanmis oldugu deger yargilarimi degistirmek
bazen zor olabiliyor. Ciinkii ailede gordiigii ve yasadigi ¢ogu seyin kesinlikle dogru
oldugunu diistiniiyor.”

(09) “Buradaki en biiyiik sorun egitimde gordiigii davrans egitimini aile, cevre veya
model aldigi kisilerin séyledigi davranmislara kendisinin uymamasindan dolayr ¢ocukta
olusan ¢eliskiden dolayr ¢ocugun bunlar: ciddiye almamasi sorun olusturuyor.”

(010) “Degerler egitimi yalmzca okulda verilenden ibaret olmadigindan bazi
sorunlar ¢ikabiliyor. Cocuk aile icinde, sosyal hayatinda da degerlerle karsilasir ve orada
ogrendigi ile okulda séylenen iliskilendirilemez ise tezatlik ortaya ¢ikiyor. Tam anlamiyla
ogrenilmeyen deger bireyin hayatinda dogru yonde pek etkili olmuyor.”

(012) “Bircok sorunla karsilasmaktayiz. Burada en énemli sorun ailede verilen
egitim ile okulda verilen egitimin birbirini tutmamasi ve de verilen egitimin gercek hayatta
bir karsitliginin olmamasidwr.”

(013) “Egitim verdigimiz ogrencideki davrams degisikligi okulda verdigimiz egitim
ile diizelmez. Aile faktoriiniin dahil olmast lazim.”

Degerler egitimi uygulamalarinda sosyal medyanin sorun teskil ettigi gértisiinde olan
4 6gretmen (O3, 06, O7, O13) vardir. Ogretmenler bu goriislerini soyle dile getirmislerdir:

(03) “Okulda degerler egitimi konusunda bir¢ok problem ve sorunla karsilasiyoruz.
Bunlar, okuldan, ders programlarindan, 6gretmenlerden, ¢ocuklarin ailesinden ve kitle
iletisim araclarimdan kaynaklaniyor. Ornek vermek gerekirse kitle iletisim araclarinda
ogrenilmig argo sozler, aileden ogrenilmis yanis davranislar. Bunlar: daha da artirabilirim.
Yanhs anlasiimalar, 6gretmenin yanliy davramslarini da sayabilirim.”

(06) “sosyal medya (olumsuz 6rnek olacak davranislar vb.)”
(07) “*Cocugun aile cevresi * sosyal medya * plan eksikligi”

(013) “Degerler egitimi ile ilgili okulda yeterli kaynak yok. Verilen egitim disarda
pekistirilmedigi icin uygulamada eksiklikler oluyor. Gorsel ve isitsel medyada degerler
egitimi desteklenmeli ve ogretmenlere yonelik ¢alismalar yapilmalidir.”

Degerler egitimi uygulamalarinda karsilasilan  sorunlara iligkin  bulgular
incelendiginde 6gretmenlerin karsilastiklart en 6nemli sorunun 6grencilerin ¢evresinden ve
ailesinden edindigi dnceki 6grenmelerin degerler egitimini zorlastirdig: sdylenebilir. Bunun
yani sira giiniimiiziin 6nemli sorunlarindan biri haline gelen sosyal medyanin §grencilerin
iizerindeki etkisi ve degerler egitimi uygulamalarinin plansiz olusu 6gretmenlerin yakindigi
sorunlar arasindadir. Bunlarin disinda 6grenci gelisim diizeylerinin yetersizligini ve kiiltiirel
farkliliklardan kaynaklanan sorunlarini dile getiren goriisler mevcuttur.
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Tablo 6
Degerler Egitimi Uygulamalarinda Ogretmen Yeterliklerine Iliskin Ogretmen Gériisleri

Ogretmen Yeterliklerine Iliskin Ogretmen
Goriisleri n

DE uygul?malgrl i¢in ogre}rpepler gerekli 02, 03, 05, 09
yeterlik diizeyine sahip degildir.

DE uygulamalari i¢in 6gretmenler gerekli
yeterlik diizeyine sahiptirler.

DE konusunda 6gretmenler iyi egitim
almislardir.

Ogretmenler DE’nin temel nitelikleri ile
uyusmayan davraniglarda bulunmaktadirlar.

01, 06, 07,013,014
o1

02

Degerler egitimi uygulamalarinda Ggretmenlerin yetersiz oldugunu distinen 4
ogretmen (02, 03, 05, 09) vardir. Ogretmenler bu goriislerini sdyle dile getirmislerdir:

(02) “Ogretmenin almis oldugu ders ve bilgi birikimi tartisma konusu bence. Ama
uygulama kisminda bazen yetersizlikler goériiyorum.”

(03) “Ogretmenlerin bu konuda yetersiz oldugunu diisiiniiyorum. Ciinkii 6gretmenlik
meslegi sadece okulda oldugunda degil, okul disinda da onlara gerekli ornekligi
gostermekle belli olur.”

(05) “Bence yetersiz. Bana gore bu tiir egitimlerde en énemli oldu somutlastirma
etkinlikleridir. Drama bu uygulamalar i¢in en uygundur. Ancak o&gretmenlerimizin bu
konuda yeterli olmadigini diigiintiyorum.”

(09) “Maalesef her ogretmende olmasim istedigimiz bu davranis ve tutum
bulunmamaktadir. Bununla ilgili seminer be dersler diizenlenebilir. Bu konuda her
ogretmene gorev olarak bir degeri uygulama verilebilir be her sene baska bir deger
verilebilir.”

Degerler egitimde uygulamalarinda ogretmenlerin yeterli oldugunu diisiinen 5
ogretmen (01, 06, 07, 013, O14) vardir. Ogretmenler bu goriislerini soyle ifade
etmislerdir:

) (01) “Degerler egitimi konusunda Ogretmenlerin yeterli oldugunu diisiiniiyorum.
Ozellikle ogretmenlerin iiniversitelerde aldiklari degerler egitimi dersi ile bilgilerini
pekistirip bunlari 6grencilere giizel ve etkili bir sekilde aktardiklarim diistiniiyorum.”

(07) “Ogretmenin yeterli oldugunu diisiiniiyorum. Daha once de belirttigim gibi
degerler egitimi alaninda uzman olan kigilerin daha etkili oldugunu diigiiniiyorum.”

(013) “Degerler egitimi uygulamalarinda égretmen yeterliligi var. Ancak egitimi
destekleyecek bilgi ve materyal eksikligi mevcut. Oncelikle 6gretmenlerin hizmet igi egitim
seminerleri ile bilgilendirilmeli ve ardindan gerekli arag-geregler temin edilmelidir.”

(014) “Ogretmenler uygulamada gayet basarili ancak veli ve diger ¢evre degerler
egitimine onem vermediginde yeterince basari saglanamiyor.”

Elde edilen bulgularda 6gretmenlerin, 6gretmen yeterligi hakkinda tiniversitede iyi
egitim aldiklar1 (O1), 6gretmenlerin degerler egitimi ile ¢elisecek davranislarda bulunduklar
(02) ve degerler egitiminde 6gretmen yeterliginin artmast igin bilgi ve materyal saglanmasi
gerektigi (013) goriisiinde bulunmuslardar.
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Degerler egitimi uygulamalarinda o6gretmen  goriislerine iliskin  bulgular
incelendiginde Ogretmenlerin farkli goriislere sahip olduklar1 goriilmektedir. Bazi
ogretmenler, degerler egitimi uygulamalarinda Ogretmenlerin  yeterli oldugunu
diistinmektedir. Bunun gerekcgesi olarak Ogretmenlerin lisans diizeyinde alinan egitimleri
gostermektedir. Bazi 6gretmenler ise 6gretmenlerin yetersiz oldugunu savunmaktadir.

Tablo 7
Degerler Egitimi Kapsaminda Cevresel Sartlarin (Medya, Basin-Yayin, Sosyal Kurumlar,
Aile vb.) Niteligine lliskin Ogretmen Goriisleri

Cevresel Sartlarin Niteligine Iliskin Ogretmen

Goriisleri n

DE’ni olumsuz etkileyen en énemli faktdrler O1, 02, 03, 04, 05, 06, 08, 09, 012, 013,
medya- basin- yayindir. 014

DFj uzeqnde sosyal medyanin igerikleri ve O3, 04, 07, O12

degerleri yikici.

Teknolojinin kolay ulasilabilirligi 01, 07,09

Ailelerin 6grencileri takip etmeleri ve onlari

olumsuz davranislardan uzak tutmalar1 02, 06, 07

gerektigi.

Cevresel sartlarin degerleri destekleyici

nitelikte olmas1 gerektigi. 03, 06,010, 011, 012, O13

Ogrencilerin degerler egitimini olumsuz olarak etkileyen en dnemli faktdr olarak
medya ve basin-yaymn oldugunu belirten 11 dgretmen (01, 02, 03, 04, 05, 06, 08, 09,
012, 013, O14) vardir. Ogretmenlerin bilyiik gogunlugunun ayni fikirde olmas1 medyanin
ogrencilerin iizerindeki etkisini gdstermektedir. Ogretmenler bu gériislerini sdyle ifade
etmislerdir:

(01) “Ozellikle televizyon, basin-yayin deSerlerimizi égrencilerimize yanlis
aktararak onlarin  benimsemelerini  zorlastirmaktadir. Medyanin degerleri yanlis
benimsetmesi sonucu ogrenciler yanls bilin¢lenmektedir.”

(02) “Dogrulugunu ve yanhshgim bilmedigimiz belki de bilerek oniimiize servis
edilen olumsuz olaylar basin- yayin kuruluglarimin giiven sarsict durumlart ¢ocuklari
olumsuz etkilemekte.”

(06) “Okulda her ne kadar etkili degerler egitimi verilmese de ¢evresel sartlardan
otiirii (medya basin-yayin, sosyal kurumlar, aile vb.) ogrenciyi mutlaka olumsuz yonde
etkilemektedir.”

(09) “Teknoloji caginda oldugumuz icin artik her insan hatta cocuklar bile pc,
tablet, telefon, ve tv.lere istedigi vakit ulasabilmektedir. Bu arag¢ ve yayin organlarinin
maalesef olumsuz yayinlarindan dolayr toplumu oldugu gibi ¢cocuklarimizi da ¢ok olumsuz
etkilemektedir.”

(012) “Degerler kapsaminda cevresel sartlar maalesef oldukca yetersiz ve niteliksiz
bu konuda. Gorsel medya ve de sosyal medyadaki kirlilik ve ¢arpikliklar bu uygulamalari
olumsuz etkiliyor. Bu alandaki kamu spotunun etkin bir sekilde kullaniimayisi degerler
egitiminin giindelik hayata yansimasini engellemektedir.”

(013) “Degerler egitimi kapsaminda medya, basin-yaymn, aile vb. diger ¢evresel
sartlar zayif kaliyor. Egitimin paydaslari, egitime dahil olmali. Ozellikle medya, basin-
yaym, bu konu hakkinda bilgilendirme programlar: yaparak bir¢ok kitleye ulasabilir.”
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Elde edilen bulgulara gére bazi 6gretmenler (O3, 04, O7, O12) degerler egitimi
uygulamalarina iligkin sosyal medyanin icerikleri ve degerleri yikici etkisinden dolay1
cocuklart olumsuz etkiledigini, bazilarinin (01, O7, 09) ise teknolojinin kolay
ulagilabilirligi neticesinde ¢ocuklarin degerler sistemine zarar verdigini savunmuslardir.
Ayrica degerler egitiminde ailelere biiyiilk sorumluluklar diistiigiini, ailelerin 6grencileri
takip etmeleri ve onlart olumsuz davranislardan uzak tutmalari gerektigini savunan
ogretmenler (02, 06, 07, O8) de vardir. Ogrencilerin degerler egitimini ¢evresel sartlarin
destekleyici nitelikte olmasini gerektigini savunan 6gretmenler (03, 06, 010, O11, 012,
013) bu gériislerini sdyle ifade etmislerdir:

(010) “Cevresel sartlar en az 6gretmen kadar onemlidir. Okulda kazanilan degerin
icinin doldurabilmesi veya uygulanabilirliginin artmasi ¢evresel sartlara baghdir. Cocuk
degerler konusunda okul disinda desteklenmeli ve gelistirilmelidir. Okulda kazanilan
degerin havada kalmamast nihayetinde ¢cevresel sartlara baghdwr.”

(011) “Degerler egitimi kapsaminda cevresel sartlarin istenilen nitelikte olmadigin
diigiiniiyorum. Zaten gevresel sartlar yeterli diizeyde degerler egitimi kapsamindaki konu ve
temalara deginseydi belki de okullarda boyle bir ¢calismaya gerek kalmayacakti.”

(013) “Degerler egitimi kapsaminda medya, basin-yaywn, aile vb. diger ¢evresel
sartlar zayif kaliyor. Egitimin paydaslari, egitime dahil olmali. Ozellikle medya, basin-
vaymn, bu konu hakkinda bilgilendirme programlari yaparak bircok kitleye ulasabilir.
Cevremdeki sosyal kurumlar tarafindan okul ve ogretmenler desteklenmeli, aileler egitime
dahil olarak ¢cocugun alacagi egitime katki saglamalr.”

Degerler egitim uygulamalarinda cevresel sartlarin niteligine iligkin elde edilen
bulgulara gdre Ogretmenlerin medya ve basin-yaymn organlarinin Ogrencilerin degerler
egitimini olumsuz yonde etkiledigini, ¢evresel sartlarin 6grencileri degerlerin kazanilmasi ve
kaliciliginin saglanmasi noktasinda destekleyici olmasi gerektigini, sosyal medyanin
cocuklart olumsuz yonde etkiledigini, ailelerin ¢ocuklar: diizenli ve saglikli bir sekilde takip
etmesi gerektigini ve teknolojinin ulasilabilirlik yoniinden c¢ocuklar1 olumsuz etkiledigini
vurgulamiglardir.

Sonug, Tartisma

Hem Diinyanin degisik llkelerinde hem de Tiirkiye’de degerler egitimine yonelik farklh
zaman dilimlerinde ve farkli seviye ve kapsamda yapilmis bir¢ok c¢alisma mevcuttur.
Tiirkiye’de yapilan bu c¢alismalardan biri Hayat Bilgisi dersi kapsaminda 0gretmen
goriiglerinin yer aldigi calisma Erbas ve Bagkurt (2022) tarafindan Hayat Bilgisi
Derslerindeki Degerler Egitimine iliskin Smif Ogretmenlerinin Goriislerinin incelendigi
caligmadur. Tkinci calisma okul 6ncesi dgretmenlerinin degerler egitimine iliskin goriislerinin
incelendigi Kuloglu ve digerleri (2021) tarafindan yapilan ¢aligmalardir. Bu ¢alismada ise
genel olarak ilkokul programi kapsaminda disiplinler arasi bir yaklasima bagli olarak
uygulanan degerler egitimi etkinlikleri incelenmektedir. Calismaya bagli olarak ulasilan
sonuglar ve tartigma asagida her probleme bagli olarak sunulmustur. Ayrica bu
caligmalardan elde edilen sonuglar ile bu ¢calismada ulasilan sonuglar benzerlik veya farklilik
gosterip gostermeme durumuna gore belirtilmistir.

Degerler Egitimi Amaclarina iliskin Ogretmen Goriislerine Yonelik Sonuc ve Tartisma

Bu aragtirma kapsaminda ele alinan degerler egitiminin amaglarina iliskin bulgular
incelendiginde Ogretmenlerin degerler egitimini onemli ve gerekli gordiikleri, degerler
egitiminin erken yaslarda verilmesini olumlu bulduklari, degerler egitiminin 6grencilerin
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kisilik ve ahlaki gelisimlerine katki sagladigi i¢in topluma uyum saglamaya olanak
tanidigina inandiklar1 sonuglarina ulasilmistir.

Oztiirk (2021), degerler egitimini dgretmen goriisleri agisindan degerlendirdigi
arastirmasinda degerler egitiminin, katilimcilarin biiyiikk ¢ogunlugu tarafindan “Gnemli”
goriilerek bulgular1 destekler nitelikte sonuglara ulasmistir. Ates (2013) de aymi sekilde
degerler egitiminin kesinlikle biiyiik bir ihtiya¢ oldugu sonucuna ulagmis ve arastirma
bulgulari desteklemistir. Elde edilen bulgularin tersi sonuglara ulasan Duvie (2013),
calismasinda degerler egitimi stratejilerinin  biliylik ¢ogunlukla uygulanmadigi, bu
stratejilerin ortadgretim Ogretmenlerince igsellestirilme diizeylerinin ¢ok diisiik diizeyde
kaldig1 sonucuna ulagmasi bu ¢alisma sonucuyla benzerlik gostermemektedir.

Taymur (2015), degerler egitiminin etkili ve kalic1 olabilmesi, uygulamada sorun
cikmasini engellemek i¢in bu egitimin erken yaglarda miimkiinse anasinifindan baglanmasi
gerektigi sonucuna ulasmis ve arastirma bulgularim1 desteklemistir. Gozel (2018) yaptigi
aragtirmasinda dgretmenlerin degerler egitimini 6grencilerin ahlaki degerleri kisilik haline
getirmeleri ve toplumsal biitlinlesmeyi saglayan arag¢ olarak goérdiikleri sonucuna ulasmis ve
arastirma bulgularini desteklemistir. Bartan (2018) da arastirmasinda 6gretmenlerin degerler
egitiminin erken yaslarda verilmesinin Onemli gordiiglinii belirtmis gerekcesinin ise
cocuklarin kisiliginin bu yaslarda olusmaya baslamasi, kiigiikken bazi davranislar
O0grenmesinin daha kolay olmasi seklinde belirtmis ve arastirma bulgularini desteklemistir.
Bartan (2018), okul Oncesi 6gretmenlerinin goriislerinin alindig1 arastirmasinda degerler
egitiminin amacinin bireyin topluma uyumunu, her yoniiyle gelismesini ve bireyin
sosyallesmesini saglamak oldugunu belirtmis ve arastirma bulgularini desteklemistir. Cetin
Korkmaz (2019), degerler egitimi okul 6ncesi 6gretmenlerinin goriisleri agisindan inceledigi
aragtirmasinda, degerler egitiminin “duygu, tutum ve davranis” olarak 6zetlenebilecegi ve
asil amacin topluma uyum saglayan bireyler yetistirmek oldugu sonucuna ulasmis ve
aragtirma bulgularini desteklemistir.

Degerler Egitimi Uygulamalarinin Yeterligine Iliskin Ogretmen Goriislerine Yénelik
Sonug¢ ve Tartisma

Degerler egitimi uygulamalariin yeterligine iliskin bulgular incelendiginde 6gretmenlerin
degerler egitimi uygulamalarin1i ¢ogunlukla yetersiz gordiikleri, g¢ocuklarin gelisim
seviyelerine uygun olarak verilmedigi, okul disinda bu uygulamalarin desteklenmesi
gerektigi, basta drama olmak Tlizere farkli Ogretim yontemleri kullanilarak degerlerin
verilmesinin kullanigh olacagini diisiindiikleri sonuclarina ulagilmastir.

Cetin Korkmaz (2019), 20 oOgretmen goriisiiniin alindig1 arastirmasinda
ogretmenlerin degerler egitimi uygulamalarini ¢ogunlukla yetersiz bulduklari sonucuna
ulagsmis ve bu arastirmanin bulgularini destekleyici veriler ortaya koymustur. Ates (2013)
arastirmasinda degerler egitimi uygulamalarma yeterince 6nem verilmedigini, siirekli
degistigini dolayisiyla 6gretmenlerin uygulamalar1 yetersiz gordiikleri sonucuna ulagmistir.
Degerler egitimi uygulamalarimin yetersiz oldugu sonucuna ulasan Taymur (2015),
uygulamalarin teorilerle siirli kaldigint belirtmistir. Aksoy (2017), arastirmasinda
ogretmenlerin kendilerini gelistirmesi gerektigi sonucuna ulagmis ve aragtirma bulgularini
desteklemistir.

Ates (2013) arastirmasinda degerlerin yalnizca okulda 6gretilmedigini, aile, okul,
yazili ve gorsel medya vb. tiim paydaslarin degerler egitiminde birbirini desteklemeleri
gerektigi, Gozel (2018) arastirmasinda degerler egitiminin amacina ulagmasinda en énemli
faktoriin okul cag1 oncesinde aile katkisi ile beraber aile ve 6gretmenlerin dogru davraniglari
is birligi yaparak pekistirmeleri oldugu sonucuna ulasmis ve arastirma bulgularini
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desteklemislerdir. Degerler egitimi uygulamalarinin 68renci seviyesine uygun olmadigi
sonucuna ulagan Celik (2020), 6grencilerin yonergeleri anlamada zorluklar1 yasadiklarin
belirtmis, Aydin (2019) ve Bartan (2018) ise degerlerin somutlastirilarak verilmesi
gerektigi sonucuna ulagmis ve aragtirma bulgularini desteklemislerdir.

Degerler Egitimi Uygulamalarimin Amaclar Yoniinden Ogrenci Davramislarina
Yansimasi Konusundaki Ogretmen Goriislerine Yonelik Sonu¢ ve Tartisma

Degerler egitimi uygulamalarimin amaglar yoniinden 6grenci davranislarina yansimasina
iliskin bulgular incelendiginde Ogretmenlerin uygulamalarinin 6grenci davranislarina
yansimadigini, gerekce olarak degerler egitimi uygulamalarmin 6grenci seviyesine uygun
olmadigini, uygulamalarin 6grenci davranislarina yansimasi i¢in aile ve sosyal g¢evrenin
sorumluluk almasi1 gerektigi ve uygulamalarin siki takip edilmesi gerektigi sonuglarina
ulasilmistir.

Veugelers ve Kat (2003) dgretmen, dgrenci ve veli iizerinde gergeklestirmis oldugu
calismasinda katilimcilarin “deger aktarimi” ve “deger iletisimi” olmak iizere iki farkli
modele iliskin algilarin1 incelemislerdir. Ele almman bu calismada 6gretmenlerin ahlak
egitiminde en 6nemli unsurun deger iletisimi oldugu sonucuna ulasmasi, Husu ve Tirri’nin
(2007) ogretmenlerin “‘egitsel degerler” kavrami hakkinda diisiincelerini inceledigi
caligmasinda 6gretmenler tarafindan bireysel, sosyal ve iligkisel degerlerin tiimiiniin egitsel
baglamda onemli oldugu sonucuna ulagmasi, Benninga, Berkowitz, Kuehn ve Smith’in
(2003) ortaya koymus oldugu calismasinda okullarda devam eden karakter egitimi
uygulamalarinin 6grencilerin akademik basarilarini da olumlu yonde etkiledigi, dogru
gelisen karakterlerin basariya daha fazla odaklandiklari, stireklilik gosteren karakter egitimi
ile olumsuz 6grenci davranislarinin azaldigi boylelikle de enerjinin daha faydali islere
harcandig1 sonucuna ulasilmasi, Witherspoon Wade’nin (2007) karakter egitimi ile ilgili
yapmis oldugu calismasinda karakter egitiminin siddetle desteklenmesi gerektigi sonucuna
ulagmasi bu ¢aligma bulgulariyla ortiismemektedir.

Ozlesmis (2019), arastirmasinda Ogretmenlerin okulda verilen degetler ile ailede
verilen degerlerin farklilik teskil ettigi sonucuna ulasmistir. Bu farkhiliklarin ¢ocukta
kargasaya sebep oldugu, tutarsiz deger Ogrenmelerinden dolayr Ogrencilerin degerleri
benimsemedikleri bu yiizden 6grenci davranisina yansimadigi seklinde yorumlanabilir.

Degerler Egitimi Programn Kapsaminda Karsilasilan Sorunlara Yénelik Ogretmen
Goriislerine Iliskin Sonuc¢ ve Tartisma

Degerler egitimi uygulamalar1 kapsaminda karsilasilan sorunlar ile ilgili bulgular
incelendiginde 6gretmenlerin en biiyiik sorun olarak dgrencilerin aile ve ¢evresinden destek
gormedikleri, onceki Ogrenmelerin Ogrencileri olumsuz etkiledigi, aile disinda sosyal
medyanin ¢ocuklart olumsuz etkiledigi ve degerler egitimi uygulamalarinin plansiz oldugu
sonuglaria ulagilmistir.

Degerler egitiminde karsilasilan sorunlarin 6grencilerin aile ve sosyal ¢evresinden
kaynaklandigini belirten 6gretmenler, okulda verilen degerlerin ailenin deger yargilariyla
uyusmadigini, ailenin deger egitiminde sorumluluk almadigini ve ailede 6grenilen deger
kaliplarinin degistirmenin zor oldugunu ifade etmislerdir. Erglin (2021), degerler egitimi
uygulamalarinda 6gretmen goriislerinin alindig1 arastirmasinda degerler egitiminde en ¢ok
karsilagtiklar1 sorunun c¢ocugun aile ve sosyal c¢evresinden kaynaklandigini, ailenin
bilingsizligi ve ilgisizligini, kiiltiirel farkliliklari, olumsuz aile davraniglarin, gelisen topluma
ayak uyduramamasi vb. gerekgeleri belirtmis ve bu calismanin bulgularini destekler nitelikte
sonuglara ulasmistir. Oztiirk (2021) ise arastirmasinda “ailenin katilimi olmali” sonucuna
ulasmistir.
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Gozel (2018) yaptig1 arastirmada sosyal medyanin denetimsizliginin 6grenci
davranislarinda olumsuz etki yaptigi iizerinde durmus, Ates (2013) ise arastirmasinda
internetin dolayisiyla sosyal medyanin 6grenci davranislari iizerinde blyiik etkisini dile
getirmigtir. Ogrencilerin degerleri sadece okulda kazanmadigim 6grencinin gevresinden
ozellikle sosyal medyadan yanlis davranislari, argo sozciikleri ogrendiklerini ve okulda
bunlarin yayildigint belirtmis, Taymur (2015) 6zellikle sosyal medya ve televizyonda rol
model olarak kabul edilen oOrneklerin ¢ocuklarin deger yargilarini olumsuz etkiledigi
sonucuna ulagmis ve arastirma bulgularini desteklemislerdir.

Degerler Egitimi Uygulamalarinda Ogretmen Yeterliklerine iliskin Ogretmen
Goriislerine Yonelik Sonuc¢ ve Tartisma

Degerler egitimi uygulamalarinda o6gretmen yeterligine iliskin bulgular incelendiginde
ogretmenlerin meslektaglarini yeterli gordiikleri 6zellikle lisans diizeyinde alinan egitimin
bunun temel nedeni oldugu sonucuna ulagilmistir.

Siislii (2021), degerler egitiminde 6gretmen goriislerinin incelendigi arastirmasinda
Ogretmenlerin karsilastiklar1 sorunlardan bir tanesinin G6gretmenlerin yeterince egitim
almamasindan dolay1 ogretmen yetersizligi oldugu sonucuna ulagsmis ve arastirma
bulgularin1 destekler nitelikte sonuglara ulasmistir. Gozel (2018) ise arastirmasinda
Ogretmenlerin yeterliginin artmasi i¢in dgretmenlerin hizmet oncesi ve hizmet i¢i egitim
faaliyetlerine katilmalarinin desteklenmesi gerektigi sonucuna ulasmaistir.

Degerler Egitimi Kapsaminda Cevresel Sartlarin (Medya, Basin-Yaymn, Sosyal
Kurumlar, Aile Vb.) Niteligine Iliskin Ogretmen Goriislerine Yonelik Sonuc¢ ve
Tartisma

Degerler egitimi kapsaminda cevresel sartlarin niteligine iliskin 6gretmen goriisleri
incelendiginde medya, basin yaym organlarinin Ogrencilerin degerler egitimini olumsuz
yonde etkiledigi, ¢cevresel sartlarin cocuklarin degerler egitimini destekleyici olacak sekilde
hazirlanmas1 gerektigi, ailelerin ¢ocuklar1 diizenli ve saglikli bir sekilde takip etmesinin
onemli oldugu sonuglarina ulasilmistir.

Aydin (2019) degerler egitiminde smif 6gretmenlerinin goriislerinin alindigini
arastirmasinda kitle iletisim araglarinin 6grenciler iizerindeki olumsuz etkisine vurgu yapmis
ve arastirma bulgularini desteklemistir. Taymur (2015) arastirmasinda ¢ocuklarin internet, tv
ve diger c¢evresel faktorlerin olumsuz etkisi oldugu sonucuna ulagmis ve arastirma
bulgularin1 desteklemistir. Aksoy (2017) arastirmasinda benzer sonucglara ulasmis
ogretmenlerin kitle iletisim araglarinin olumlu ve olumsuz ydnleri olmasina ragmen olumsuz
yoOnlerinin daha fazla oldugu, kitle iletisim araclarinin degerler egitimini olumsuz etkiledigi
sonuglarmaulasmistir.

Taymur (2015) arastirmasinda ailelerin, ¢evresel sartlarin olumsuz etkisini 6nlemek
amaciyla 6grencilerin TV ve internet iceriklerinin sinirlandirilmasi ve gerekli dnlemlerin
alimmast gerektigini belirtmis, bulgular1 destekler nitelikte sonucglara ulasmistir. Cevresel
sartlarinin 6grenciler lizerinde olumlu yansimasi i¢in diizenli olarak takip edilmesi sonucuna
ulagan Aydin (2019), arastirma bulgularini1 desteklemistir.

Oneriler

e Degerler egitimi uygulamalarinin egitim programlarinda farkli yonleriyle daha
cok yer almasi ve degerler egitiminin erken yaslarda verilmesi onerilebilir.

e Degerler egitimi uygulamalarinin egitim ve program uzmanlari tarafindan diizenli
olarak incelenmesi ve MEB tarafindan diizenlenen kamuya ag¢ik yayinlarda
degerler egitimine yer verilmesi onerilebilir.
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e Ailelerin degerler egitiminde daha fazla sorumluluk almasi i¢in aileye yonelik
konferanslar diizenlenebilir. Sosyal medyanin zararlar1 hakkinda 6grencileri
bilgilendirici afigler, brostirler verilebilir.

e Degerler egitiminin lisans diizeyinde verilmesinin etkili oldugu dolayisiyla
Ogretim programinda daha fazla yer verilmesi onerilebilir.

e Ogretmenlerin hizmet ici egitim faaliyetleri ile desteklenerek 6nemli olan rollerini
daha iyi sergilemeleri saglanabilir.

e Medya ve basin yayin organlariin yetkililer, aile ve egitimin diger paydaslari
tarafindan kontrol etmeleri, okuldaki egitimi destekleyici yaymlarin yapilmasi,
yayin organlarinin daha etkili kullanilmasi yoniinde adimlar atilmasi 6nerilebilir.

Etik Kurul Izin Bilgisi: Bu arastirma,10.02.2022 tarih ve 2022/3-8 sayili karart ile alinan
izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismast yoktur.

Yazar Katkisi: Hem yiiriitiicii hem de yardimci arastirmaci yazar esit olgiide (%650)
oraminda katkida bulunmustur.
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Abstract

Values education enables an individual to construct personality by internalizing his/her values. From
this point of view, education has an important role in the acquisition of values. Especially, teachers’
views, who are the implementers of education, play a vital role about the practices of values
education in primary school which is an important period in the construction of an individual’s
personality. The main purpose of the research is to examine the values education practices
implemented within the framework of primary school curriculum in relation to teachers’ views. The
study group of the research consists of 17 classroom teachers who work in the city center of Batman
in 2021-2022 academic year and agree to participate in the study voluntarily. The data obtained from
14 teachers have been evaluated since sufficient data could not been gathered from the three of the
teachers who participated in the research. Case study which is a qualitative research model was used
in the research. Semi-structured interview form was created as data collection tool and document
analysis method was used in data analysis. According to the results obtained, teachers consider
values education important and necessary but find it insufficient. Students’ family and environment
are seen as important factors in the reflection of values education practices on students’ behaviors.
Although teachers have an important role in bringing the students values in, it has been concluded
that they have challenges in changing students’ false prejudices, environmental conditions such as
media and press affect students’ false value perceptions negatively and to prevent this,
environmental conditions need to be arranged in a way to support values education.
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Introduction

When the concept of education is considered as deliberate enculturation process, education
is an important social institution which shapes the society, raises generations, and ensures
the formation of the society. It has the aim of protecting and developing the existing rules of
the society in doing these. This aim comes true through values education.

The concept of value is defined as the whole of material and spiritual elements
involving cultural, social, economic, and scientific values which a society owns (Demirel,
2012). Values should be good, true, desirable, and valid for every human; the society needs
to be of the same opinion on that value for a phenomenon to be accepted as value beside
being adoptable for different societies. Furthermore, values make people courageous about
acting on something, repress unfavorable behaviors, and put a limit to the forbidden
behaviors (Oztiirk, 2021). Education undertakes the important task of transmitting the values
which has big share in shaping the society from generation to generation.

One of the most important aims of education is to ensure individuals to be raised in
such a structure that they can fulfill the requisites of being a human as a whole, discover
their own potentials; in short, help the individual become an individual capable of doing the
best he/she can. As long as education performs this function, it can reach the level which can
distinguish the good from the bad, the right from the wrong (Dilmag, 1999). Values
education comprises not only giving information to students but also their development of
personalities and realizing their responsibilities towards the society. Bringing up individuals
who live and keep their own values alive, adopt and know the society’s values is the aim of
all societies. On the condition that this aim comes true, individuals who adapt to the society
they live in, and have cultural commitment and belonging senses to the society will be raised
(Siislii, 2021; Ulusoy & Arslan, 2016).

Values education has a great place in education system. Children’s material and
spiritual values first starts in the family, and then continues in the school. Apart from the
school and the family, several elements such as environment, peer groups and mass media
affect children’s value judgement. Therefore, it is needed to think from a broad perspective
and multidimensionally in the process of gaining values to children (Cubukcu, 2010). The
survival of the society depends on the protection and development of the values it has from
past to present. Values which exist in every society led to new breakthroughs in education
system. While values education was conveyed in certain courses previously, it has been
included in the curriculum of each course in the present (Oztiirk, 2021).

There falls a lot of work on teachers about values education. Especially, primary
school students take their teachers as an example via observation and imitation. Through
implicit learning, the teachers’ gestures, and mimics, all their actions, attitude, and
behaviors, as well as their reactions to a situation are recorded by students and leave a
permanent mark. Teachers must be aware of the fact that they are role models (Aksoy,
2017).

Primary school is the period in which values mainly develop since children are at the
age when they show the fastest improvement. It is easier to direct and guide children in this
period (Aydin, 2019). Besides, the first social environment occurs in this period. The
behaviors expected from students in primary school change in this new environment. The
values which have been taught in preschool years or in the family are strengthened in this
period. That is why, not only knowledge and skills but also attitude and values are to be
taught directly or indirectly to raise happy, well-adjusted, and successful students at school
(Demir, 2018). With the fact that values education in primary school goes through a healthy
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process and practices meeting the needs, the values expected from students are realized and
it helps the individual develop a balanced personality. In this respect, the necessary
importance should be shown, and studies should be carried out in this period which is the
input of our education system (Gozel, 2018).

Throughout the history, humanity has developed values in order to sustain its both
personal and social existence, add desirable quality to their behaviors, understand what is
right and wrong to get rid of what they are afraid of. From this point of view, values regulate
people’s social life, and enable the society to live together. Values obtained throughout life
form the base of the society in terms of knowledge and behavior (Saglam, 2019). In all
societies, children are seen as the construction of the future and the continuation of the
nation, and their education is cared. Educational institutions are the social structures where
individuals acquire values mandatory for both social and personal life apart from the
theoretical and applied sciences suitable for the society they live in and all human values.
However, it is hard to have students adopt the values which are abstract phenomenon by
only conveying them to students as theoretical knowledge in schools. In order for students to
comprehend values completely, rich educational environments should be provided. With the
help of educational environments enriched with activities, students can improve their
creativity, behave solution focused against the problems they face, learn by doing, and
develop responsibility (Tekin & Bedir, 2019). In other words, curricula can be created
actively by taking levels, comprehensiveness, field related elements into consideration.

When transferring the values adopted by the society to the following generations is
accepted as one of the most important aims of education, the necessity of values education in
educational institutions arises. Especially in primary school ages, the behaviors formed by
values oriented educational and instructional activities are expected to become permanent
since people’s personalities are mainly formed in this period.

Students, especially primary school students, behave by modeling their classroom
teachers’ personality traits, naturally their lifestyle and behaviors. In addition to adopting
values such as love, respect, tolerance, responsibility, courage, peace, honesty and being
fair, classroom teachers need to cooperate with parents in order to provide training for
values education (Aladag ve Kuzgun, 2015). Nowadays, the responsibility of providing
training for values falls for the school, namely the teachers after the family. In this respect,
classroom teachers’ views, who are the role models for primary school students, about the
values education practices have a vital importance.

When the studies carried out inside and outside the country are examined, it is
possible to see different results from one another. In general, it is expressed that values
education is important (Ates, 2013; Bartan, 2018), it is needed to ensure the cooperation
between the parents and the school for values education practices to be productive, (Ergiin,
2021; Cetin Korkmaz, 2019) and families need to take more responsibility (Aksoy, 2017;
Ates, 2013; Bartan, 2018; Oztiirk, 2021), teachers have some problems in the
implementation (Ates, 2013; Feerreira & Schulze, 2014), teachers’ being role model in the
practices has an impact on students (Aydin, 2019; Cetin Korkmaz, 2019), especially social
media and mass media lead students’ value judgements (Aksoy, 2017; Aydin, 2019; Ergiin,
2021), values education should be more systematic and planned (Bartan, 2018; Thornberg,
2008), conveying values in a suitable way based on students’ development levels results in
effective consequences (Aydin, 2019; Cetin Korkmaz, 2019).

When values education practices are examined, it is seen that several various
programs are made use of. These programs differ according to the needs of the country and
the age group studied. In the name of being able to internalize values, most programs have
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been prepared in accordance with social-emotional development. Living Values Education
Program, The Character Education Partnership-CEP, Character Counts, The Responsive
Classroom, Positive Action, Giraffe Heroes Program, Lions-Quest Program and Great Body
Shop programs (Donmez & Uyanik, 2022) can be listed among the examples in relation to
the prepared and applied values education programs.

Teachers’ opinions, who are the implementers of values education practices, about
value and values education matter in the acquisition of values. The fact that teachers, who
are role models for students and not only the transmitter of knowledge but also the guide in
gaining knowledge, both adopt and implement values increases the effectiveness and
efficiency of values education practices. In this respect, it is important to examine teachers’
views in relation to values education practices in primary school years which is a critical
period especially for the process of acquisition of values.

Purpose of the Research

The main topic of this research is “To Examine Teachers’ Views in Relation to Primary
School Curriculum Values Education”. Within the framework of this basic problem, answers
to the following questions are sought:

1. What are the teachers’ opinions in relation to the aims of values education?

2. What are the teachers’ opinions in relation to the efficiency of values education
practices?

3. What are the teachers’ opinions in relation to the reflection of values education
practices on student behavior?

4. What are the teachers’ opinions in relation to the problems encountered in the
values education practices?

5. What are the teachers’ opinions in relation to teachers’ competency in values
education practices?

6. What are the teachers’ opinions in relation to the quality of environmental
conditions (media, press release, social institutions, family etc.) in the scope of
values education?

Method

In this part, research design, study group, data collection process, data collection tools and
data collection techniques used in the analysis of the obtained data are explained.

Research Design

In this research, which aims to evaluate teachers’ views in relation to values education
practices in primary school, case study which is a qualitative research model was used. Case
studies are the research in which an entity is defined and customized based on time and
space (Biliytikoztiirk et al., 2017).

Study Group

Different universe, sample or study groups can be formed depending on the purpose, scope,
setting, time in research. In this research, simple random sampling method, one of the
qualitative research methods, was used (Biiytlikoztiirk et al., 2017). The study group of this
research consists of public primary schools in Batman and teachers who work in these
schools. The study group consists of 17 classroom teachers who agree to participate in the
research voluntarily. Since sufficient data could not be obtained from the 3 of the teachers
who participated in the research, they were not taken into the evaluation. The analysis has
been made based on the data obtained from 14 teachers.
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Demographic Characteristics of The Teachers Participating in The Research

In the table below, the demographic characteristics of the teachers participating in the
research are given according to their gender, professional experience and class level of the
teachers.

Table 1
Demographic Characteristics of The Teachers
Gender Female 8
Male 6
Job Experience 1-3 years 5
4 and more 9
Grade 15" Grade 3
2™ Grade 4
3" Grade 4
4™ Grade 3

When the table 1 is examined, 8 women and 6 men according to their gender, 9
years of service between 1-3 years, 5 and more than 4 years according to their professional
experience, According to the classes they work in, it was seen that there were 3 teachers in
Ist grade, 4 in 2nd grade, 4 in 3rd grade and 3 in fourth grade.

Data Collection Process

During the data collection process, the teachers who agreed to participate voluntarily in the
research were interviewed face to face and individually. The teachers were guided in
answering the questions in the interview form by paying attention to being impartial.
Approximately 45 minutes were allocated for each teacher and there was the effort to make
the setting suitable for the interviews. Furthermore, the researchers paid attention to the
meeting time to be hours when teachers can allocate their time for the interview.

Data Collection Tool

Research Ethics Committee Approval: This research was carried out based on the
permission given on 10/02/2022 and numbered 2022/3/8 by Inonii University Social and
Human Sciences Research Ethics Committee.

In the research, semi-structured interview form which was created by the researchers
to examine the classroom teachers’ opinions in relation to values education practices was
used. In this research, while designing the data collection tool, semi-structured interview
form including 4 questions was created and applied to 4 teachers, and the application results
were analyzed with two expert professors in evaluation and assessment field are. Based on
the analysis results, two questions were rearranged, and data collection tool was created by
forming six questions (open-ended and semi-structured) in total adding two new questions.
Afterwards, the last decision was made for the open ended questions and this interview form
with six questions was applied to the teachers who make up the study group.

Data Analysis

Document analysis method was used to analyze data in this research. Content analysis was
classified according to the qualitative research method. The main purpose of content
analysis 1s to reach concepts and relationships which can explain the collected data. In
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addition, the data described and interpreted previously is deeply processed by content
analysis and concepts and themes which cannot be realized in descriptive analysis are
explored (Sahin, 2017). In this research, what the collected data means for the research
question and which results have been reached are tried to be determined. Semi-structured
interview form consisting of six open ended questions was applied to the teachers and
teachers have been coded as T1, T2, T3, ... keeping the teachers’ identities confidential to
be able to analyze teachers’ opinions better and they were used in data analysis of the
research. The answers given to the research questions were coded based on the opinions of
two examiners and included in the themes determined. The data were respectively structured
and reported according to the themes determined based on the sub-purposes. The main
purpose of the research is to reach real consequences. For real consequences, the research’s
being reliable and valid determine the worth of the research. To ensure validity in this
research, the subject of the research was determined consistent with the research question,
comprehensive definitions were included, the attention was given to the research findings to
be consistent in itself and in total and the generalizations made according to the findings to
be consistent with the available data. Precautions taken to ensure the validity of the research
are the following: what has been done in data collection process, data analysis,
interpretations and consequences parts were expressed clearly, research steps and the
method were explained in detail and the raw data of the research were preserved to be
examined by others. In the research, 6 themes and 25 codes emerged. These data were
analyzed by another expert and the expert was asked to redetermine the themes and codes.
Although there are methods including inductive thematic analysis processes in order to
collect information in phenomenological research (Cohen et al., 2000; Mertens, 2003, cited
in Fer, 2004), content analysis of the data was made using Miles and Huberman’s (1992)
study, forming categories and themes since interview documents are the basic source of
data. In the name of increasing the quality of the research design, credibility and consistency
were checked. Miles & Huberman (1994) reliability formula (Reliability = Agreement /
Total Agreement + Disagreement) was made use of and reliability percentage between the
coders was determined as 88%.

Findings

In this part, the obtained data is presented in tables depending on the sub-problems of the
research and the remarkable data from each table are tried to be explained.

Table 2
Teachers’ Opinions in Relation to the Purpose of Values Education

Teachers’ Opinions in Relation to the

Purposes 5

I think it is important T4, T5,T9, T10, T14

I think it is necessary T1, T2, T3, TS5

VE* Given in early ages T2, T3, T4, T5, T8, T10, T13

The purpose of VE is to adapt to the society T2, T4, TS5, T7, T8, T12

*VE Values Education

While there are 5 teachers who specifically emphasized that values education
practices are important (T4, TS5, T9, T10, T14), there have been 4 teachers who emphasized
that it is necessary (T1, T2, T3, T5). Teachers express their opinions about this as in the
following:

(T1) “I think the implemented values education is necessary. Not being social
nowadays which is caused by technological developments can be made up for.”
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(T9) “It is a very important step in bringing human values and virtues in, being
sensitive to the values and turning these into behaviors. Right during the construction of
personality, it can be counted as a critical intervention, and it is very important.”

(T10) “I believe that values education is really important in eliciting the innate
good sides of children.”

There are 7 teachers who expressed opinion about giving values education training in
early ages (T2, T3, T4, TS5, T8, T10, T13). While teachers were expressing these ideas, they
indicated that giving values education would be righter in primary school and preschool and
it will be harder to have them gain these values in the following years. Teachers expressed
their opinions in this issue as in the following:

(T3) “Implementing it in primary schools provides a basement for the following
vears, namely for the future as it can be understood from the idiom: as the twig is bent,
so grows the tree.”

(T4) “Starting the education in earliest ages is the most important criteria in the
children’s development. It is obvious that the values given in primary school will be

beneficial for the child and the society.”

(T5) “Giving this training to the students from the early ages is their understanding
our own culture and belief better and the transforming it to behavior. In this respect, I find
values education’s starting in these ages sensible and support it.”

(T8) “It should be to ensure the adaptation to the society by having students gain
conscience in early ages and instilling the senses such as empathy, tolerance, responsibility.

(T13) “I believe that values education should be implemented not only in primary
school but also in preschool education”

There are 5 teachers (T2, T3, T4, T6, T9) who asserted that values education
practices improve the students’ personalities and 5 teachers (T2, T3, T9, T10, T12) who
asserted that it contributes to the moral development.

There are 6 teachers (T2, T4, T5, T7, T8, T12) who asserted that the purpose of
values education practices should be to adapt to the society. Teachers expressed their
opinions as in the following:

(T7) “I think these practices reflect positively on the children’s behavior. It enables
children to be more constructive in both bilateral relations, friendships and in the society.”

(T8) “It should be to provide the adaptation and instill senses such as empathy,
tolerance, responsibility to the students by making them conscious and to ensure students to
work in cooperation.”

(T12) “I think the intended situation is to improve their moral sides or make them
more sensitive to the society, namely the society they live in.”

There are 3 teachers (T2, TS5, T7) who asserted that values education practices aim
the values to be seen in children’s behavior.

When the obtained findings are examined, teachers’ views in relation to the purpose
of values education differ. When the findings are examined, it is understood that teachers see
values education as important and necessary, they find giving training for values education
in early ages favorable, values education contributes to the development of personality and
morality and as well as students adapt to the society.
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Table 3
Teachers’ Opinions in Relation to the Efficiency of Values Education Practices

Teachers’ Opinions in Relation to the
Efficiency of Practices n

T1, T2, T3, T4, TS, T6, T7, T8, T10, T12,

VE practices are insufficient T13

VE practices should be supported outside
the school.
VE practices are not suitable for the

T9,T11,T13,T14

students’ developmental states L1215
VE practices should be conveyed in a T6, T7, T8
planned manner.

Values should be meaningful and T2, T12

functional for the children

There are 11 teachers (T1, T2, T3, T4, TS, T6, T7, T8, T10, T12, T13) who find
values education practices insufficient. They showed the problems experienced in the
practices, children’s’ insufficient developmental characteristics, lacking plans as reasons for
this. Teachers expressed these opinions as in the following:

(T1) “I think values education practices are insufficient in primary school.
Especially primary school students have difficulties in perceiving values education since
they are in concrete operational stage in these ages.”

(T3) “The school atmosphere, teachers’ attitudes against the disciplinary events and
expectations are effective in values education. Unfortunately, I cannot see there are
sufficient educational practices in this issue.”

(T5) “I think the biggest missing thing in values education is trying to convey the
whole education at once. What should be done is to have students understand the issue by
internalizing it slowly.”

(T6) “I do not think it is sufficient. It can be harder to implement in multigrade
classes. When it is done in practice classrooms or in the framework of a plan, it will be more
beneficial.”

(T7) “I think there are some setbacks in the implementation step. Especially in
multigrade classes, this is felt more. I think it will be more effective when it is implemented
based on a plan.”

(T10) “To be honest, I do not think it is implemented properly. There definitely stays
a gap, missing part in somewhere; thus, bad, unhealthy behaviors increase.”

(T13) “Unfortunately the values education practices are insufficient. The values
which a human gain throughout life should be provided in the whole life education not only
via instructional teaching in schools.”

There are 4 teachers (T9, T11, T13, T14) who expressed that it should be supported
outside the school to ensure the efficiency of values education practices. They showed the
fact that students are affected by the family and the social environment and values education
is limited to a period of time as reasons. Teachers expressed these opinions as in the
following:
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(T9) “Since the families’ socio-economic state, environmental conditions and the
educational activities in which the child stays have a very important role, it should be given
as tv commercials, series and lessons supported by the government.”

(T11) “A more serious way should be followed for values education practices not
only in schools but also in platforms like social media.”

(T13) “The values a human will gain throughout life should be implemented in whole
life education not only with the instructional ways in school. All values should start in
preschool period without time limitation.”

(T14) “For it to be efficient, the child’s environment should give enough importance
to values education.”

There are 3 teachers (T1, T2, TS) who think values education practices insufficient
because the students are in the concrete operational stage. While some teachers (T6, T7, T8)
expressed that values education practices need to be more planned, some (T2, T12) said that
the content of the practices should be filled to be meaningful and for children to attribute
meaning to the values.

When the obtained findings are examined, it can be concluded that most of the
teachers find values education insufficient and experience problems in the implementation.
The teachers think that values education is not given according to the children’s
developmental levels, support should be given to these practices not only at schools but also
outside the school and practices should be planned as well as being filled to the full and even
conveying it as lessons can be more beneficial.

Table 4
Teachers’ Opinions in Relation to the Reflection of Values Education Practices on Students
Behaviors

Teachers’ Opinions in Relation to the Reflection

of the Practices on Students’ Behaviors n

VE prgctlces do not reflect on students T1,T5,T6, T7, T13, T14
behaviors.

The effect of family and environment on the

reflection of VE practices on students’ T6, T7, T8, T9, T13, T14

behaviors is great.

The reason why VE practices do not reflect
on students’ behaviors is the difference in T1, TS5
their development

The 2™ reason why VE practices do not

reflect on students’ behaviors is values’ not T2, T9
being internalized.

The adaptation of students to the values

should be followed. T7, T11, T12

There are 6 teachers (T1, TS, T6, T7, T13, T14) who think that values education
practices do not reflect on students’ behaviors. The teachers, who showed that values are not
suitable for children’s developmental levels, values cannot be concretized, the situation of
family and social environment as reasons, expressed their opinions as in the following:

(T1) “The aims of values education are not reflected to students’ behaviors exactly,
for the children at these ages have difficulties in perceiving and challenges are experienced
in the instruction of these concepts.”
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(T5) “I think there will be positive reflections on the condition that this training is
given to the students by concretizing it. However, I cannot observe much positive effects
because enough concretizing applications are not done in the available system.”

(T6) “It cannot be said that it reflects completely. The situation of the class, the
child’s family and the environment are the factors affecting it.”

(T14) “Unfortunately, it has few reflections on students’ behavior. In order for it to
reflect on students’ behavior, first the family then the environment should be exemplary for
the student.”

There are 6 teachers (T6, T7, T8, T9, T13, T14) who think that students’ families and
environment have an important effect on the reflection of values education practices on
students’ behavior. Teachers expressed their opinions as in the following:

(T6) “The situation of the class, the child’s family and the environment are the
factors affecting it.”

(T7) “We do our best for these to reflect on students’ behavior. However, it does not
reflect on students’ behaviors when it is not implemented in the family and environment they
live in because values education is a process which requires continuity. Some students’
behaviors we observe in the school and outside the school becomes different from each
other.”

(T8) “Values education should be given to the student in cooperation with families.
Students should be able to work in collaboration and be respectful to views.”

(T9) “In values education implementation, the reflection on student behavior is
affected positively by values’ being directly included in education and students’ seeing them
in families’ or teachers’ behaviors.”

(T13) “When the implemented values education is limited to school, it is not a
sustainable application. It reflects on behaviors for a moment, and it is only composed of
special days and weeks as it is monthly.”

(T14) “For it to reflect on student behavior, first family and then the environment
should be example for the students.”

While there are two teachers (T1, T5) who asserted the fact that it is not suitable for
developmental characteristics is reason why values education does not reflect on student
behaviors, there are two teachers (T2, T9) who think that students need to internalize values.
Furthermore, there are three teachers (T7, T11, T12) who think that practices should be
followed for them to reflect on students’ behavior. Teachers expressed their opinions as in
the following:

(T11) “The more the values education practices are embraced, the more positive the
reflections on the student behavior will be.”

(T12) “If we want these practices to be reflected in the child’s behavior
affirmatively, we should follow the values education and give its due. That is to say, what is
important here is the stability between the aims and behaviors.”
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Table 5
Teachers’ Opinions in Relation to The Problems Encountered in The Values Education
Practices

Teachers’ Opinions in Relation to The Problems n

The' things students learn from family and T2, T6, T7, T9, T10, T12, T13
environment

Social media is an important source of T3, T6, T7, T13

problem

There are 7 teachers (T2, T6, T7, T9, T10, T12, T13) who expressed that the most
important problem in the values education practices is the values which students learn from
their families and environment. The point which needs attention here is to consider the
relationship between teacher- school- family. Teachers expressed their opinions as in the
following:

(T2) “Sometimes it can be hard to change the value judgements of students while
coming to school because they think what they see and experience in family is definitely
true.”

(T9) “The biggest problem here is that the child does not take it seriously because of
the contradiction that occurs in the child since the behavior education he/she receives in
education does not comply with the behaviors told by the family, environment or the people
whom the child takes as a model.”

(T10) “There might occur some problems as values education is not only comprises
of what is done at school. A child comes across values within the family ad in social life. If
what he/she learns there cannot be interrelated, a construct may arise. A value which has
not been learnt properly does not become effective in the right direction in the individual’s

life.”
(T12) “We encounter several problems. The most important problem here is that the

education given in the family is not compatible with the one in the school and the fact that
there is not equivalence of the education given in real life.”

(T13) “The change in behavior of the student we give education does not get better
with the education we give in the school. Family factor should also be included.”

There are 4 teachers (T3, T6, T7, T13) who have the opinion that social media poses
a problem in values education practices. Teachers expressed these views as in the following:

(T3) “We come across a lot of problems and issues at school. These result from
school, schedule, teachers, children’s families, and mass media. Slang words learnt from
mass media; misbehaviors learnt in the families can be given as examples. I can tell more of
these. I can count misunderstandings and teachers’ misbehaviors.”

(T6) “Social media (negative exemplary behaviors etc.)”
(T7) “*The child’s family environment * social media * lacking plan”

(T13) “There is not enough resources about values education. There are missing
parts in the implementation as the given education is not reinforced outside the school.
Values education should be supported by audio visual media and studies should be carried
out aimed at teachers.”

When the findings in relation to problems encountered in the implementation of
values education are examined, it can be said that the most important problem teachers come
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across is that the background information students get from their environment and family,
which makes the values education difficult. On the other hand, the effect of social media on
students, which has become one of the most important problems of today, and values
education and the practices’ being unplanned are among the problems which teachers
complain. Apart from these, there are ideas which state the insufficiency in developmental
level and problems originated from cultural differences.

Table 6
Teachers’ Opinions in Relation to Teachers’ Competency in Values Education Practices

Teachers’ Opinions in Relation to Teachers’
Competencies n

Teachers do not have the .requlred level of T2. T3, T5, T9
competency for VE practices.
Teachers have the required level of
competency for VE practices.
Teachers had a qualified training about VE. T1
Teachers engage in behaviors incompatible T2
with the basic characteristics of VE.

T1,T6,T7,T13, T14

There are 4 teachers (02, 03, 05, 09) who think that teachers are insufficient in
values education practices. Teachers expressed these opinions as in the following:

(T2) “I think the courses teachers have taken and their accumulation of knowledge is
open to discussion, but I sometimes see insufficiencies in the implementation part.”

(T3) “I think teachers are insufficient about this issue because the job of teaching
makes itself obvious not only when it happens in school but also by showing students the
necessary examples outside the school.”

(T5) “I think it is insufficient. ~For me, the most important thing is concretizing
activities in these kinds of education. Drama is the most appropriate one for these practices.
However, I think our teachers are not sufficient for this.”

(T9) “Unfortunately, teachers do not have the behavior and attitude we expect from
every teacher. Seminars and lessons can be arranged about this. A value can be assigned to
each teacher to implement, and another value can be assigned each year.”

There are 5 teachers (T1, T6, T7, T13, T14) who think teachers are sufficient in
values education practices. Teachers expressed these opinions as in the following:

(T1) “I think teachers are sufficient about values education. I think teachers transfer
their knowledge to students in a well and effective manner by reinforcing their knowledge
with especially the courses they took in undergraduate years.”

(T7) “I think teachers are sufficient. As I have said before, the people who are
experts in values education are more effective.”

(T13) “There is teachers’ competency in values education practices, but there is the
lack of information and materials. First, teachers should be informed with in-service
training and then the required tools should be provided.”

(T14) “Teachers are quite successful in the implementation, but when the parents
and the environment do not care about values education, enough level of success is not
ensured.”
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In the obtained findings, teachers expressed the ideas that they have taken qualified
education at university (T1), they engage in behaviors conflicting with values education (T2)
and information and materials are needed to be provided for teachers’ competency to
increase (T13) in relation to teachers’ sufficiency.

When the findings in relation to teachers’ opinions in values education practices are
examined, it is seen that they have different views. Some teachers think that teachers are
competent in values education practices. The education received in undergraduate period is
shown as the reason for this. Some teachers argued that teachers are insufficient.

Table 7
Teachers’ Opinions in Relation to The Quality of Environmental Conditions (Media, Press-
Release, Social Institutions, Family etc.) in the Scope of Values Education

Teachers’ Opinions in Relation to

Environmental Conditions n

The most important factors affecting VE T1, T2, T3, T4, T5, T6, T8, T9, T12, T13,
are media, press-release. T14

Destructive effects of social media T3, T4, T7, T12

content on values

Easy access to technology T1,T7, T9

The need for parents to keep up with

students and keep them away from T2, T6, T7

unfavorable behaviors
The need for environmental conditions to be

! T3, T6, T10, T11, T12, T13
supportive of values

There are 11 teachers (T1, T2, T3, T4, TS, T6, T8, T9, T12, T13, T14) who indicated
that the most important factor affecting students’ values education negatively is media and
press-release. The fact that most of the teachers are of the same opinion shows the impact of
media on students. Teacher expressed these opinions as in the following:

(T1) “Especially television and press-release make it harder for students to adopt
our values by conveying them wrongly to the students.”

(T2) “Unfavorable events, we don’t know whether they are right or wrong, which
may intentionally be presented to us and confidence shaking situations of press-release
organization affect children negatively.”

(T6) “Although effective values education is not given at school because of
environmental conditions (media, press- release, social institutions, family etc.), it definitely
affects students negatively.”

(T9) “As we are in the age of technology, every human even children can reach pc,
tablet, phone, and TVs whenever they want. Unfortunately, these tools and media outlet
affect our children in a very negative way as it does affect the society due to the negative
broadcast.”

(T12) “Environmental conditions are rather insufficient and unqualified in the scope
of values education. The pollution and distortion in visual and social media affect these
practices negatively. Public service announcements’ not being used effectively prevents
values education from reflecting on daily life in this issue.”

(T13) “Media, press — release, family and other environmental conditions are weak
in the scope of values education. The stakeholders should involve in education. In
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particular, media, press-release can reach many audiences by having informative programs
about this subject.”

According to the obtained findings, some teachers (T3, T4, T7, T12) stated that it
affects children negatively due to the destructive effect of social media content on values
about the values education while some asserted (T1, T7, T9) that it harms children’s system
of values as a result of technology’s being easily accessible. Additionally, there are also
teachers (T2, T6, T7, T8) who asserted that great responsibility is upon the families, they
should keep up with students and keep them away from unfavorable behaviors. The teachers
(T3, T6, T10, T11, T12, T13) who asserted that the environmental conditions need to be
supportive of students’ values education expressed their opinions as in the following:

(T10) “Environmental conditions are important at least as much as the teachers do.
To fill the values gained in school to the full and increasing the feasibility of it depends on
environmental conditions. Children should be supported and improved about values outside
the school. For the values not to be left hanging eventually depends on environmental
conditions.”

(T11) “I think the quality of environmental conditions are not on the desired level in
the scope of values education. If the environmental conditions mentioned the topic and
themes about the values education enough, there would not be the need for such work.”

(T13) “Media, press-release, family, and other environmental conditions etc. remain
weak in the scope of values education. Stakeholders should be involved in education. In
particular, media, press-release can reach many audiences by broadcasting informative
programs about this issue. School and teachers should be supported by the social
institutions around my environment and families should contribute to the education the child
receives by involving in the education.”

According to the obtained findings in relation to the quality of environmental
conditions in values education practices, teachers emphasized that media and press-release
affect students’ values education in a negative way, environmental conditions should be
supportive on the point of students’ gaining values and providing persistency, social media
affects children negatively, families need to keep up with their children in planned and
healthy way, and technology affect children negatively in that it is easily accessible.

Result and Discussion

There are several studies aimed at values education on different levels, scope, and time
period both in Turkey and in different countries in the world. One of the studies carried out
in Turkey is the study by Erbas and Baskurt2022) in which teachers’ views in relation to
values education in Life Sciences lessons are examined. The second study is the one carried
out by Kuloglu et al. (2021) in which preschool teachers’ views are examined in relation to
values education. In this study, the values education practices depending on interdisciplinary
approach are examined mainly in the scope of primary school curriculum. The results
obtained depending on the study and the discussion are presented based on each problem in
the following. In addition, the results of this research are indicated according to the state of
being similar to or different from the results of the studies in the literature.
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The Results and Discussion on Teachers’ Views in Relation to the Aims of Values
Education

When the findings in relation to the aims of values education addressed in this research are
examined, the following results have been concluded: Teachers see values education
important and necessary, they find its being conveyed in early ages positive, it enables to
adapt to the society as values education contributes to the students’ personal and moral
development.

Oztiirk (2021), who evaluated values education from the teachers’ perspective,
reached conclusions which support findings having the result that values education is
considered important by most of the participants. Ates (2013) similarly reached the
conclusion that values education is definitely a great need and it supported the research’s
findings. Duvie’s (2013) research, which obtained opposite results, does not show similarity
with this research in that it concluded that the strategies of values education are not
generally applied, the level of teachers’ internalization of these strategies is very low.

Taymur (2015) reached the conclusion that to be effective, permanent and to prevent
problems from occurring, values education needs to start in early ages if possible in nursery
class, which supported the findings. Gozel (2018) reached the conclusion that teachers see
values education as a tool for turning moral values into personality for students and
providing the consolidation of society in the research and supported this research’s findings.
Bartan (2018) stated that teachers see values education’s being conveyed at early ages important
and the reason for this is that children’s personality start to be formed, and it is easier to
learn some behaviors, which supported this research’s findings. In Bartan’ s (2018) research,
in which preschool teachers’ views are taken, it was stated that the purpose of values
education is to provide the adaptation of the individual to the society, his/her improvement
as a whole, and socialization, which supported the findings of this research. In Cetin
Korkmaz’ s (2019) research, which examines the values education in relation to teachers’ ideas, it
was concluded that values education can be summarized as “feeling, attitude, behavior” and
the main aim is to raise individuals who adapt to the society, and it supported the findings of
this research.

Results and Discussion on Teachers’ Opinions in Relation to the Efficiency of Values
Education Practices

When the findings in relation to the efficiency of values education practices are examined, it
is concluded that teachers mostly see values education practices insufficient and they think it
is not given based on children’ developmental states, these practices should be supported
outside the school, the use of different instructional methods mainly drama can be useful.

Cetin Korkmaz’s (2019) research, in which 20 teachers’ views were taken, concluded
that teachers mostly find values education practices insufficient and put forward data
supporting this research’s findings. In Ates’s (2013) research, the conclusions that values
education is not given enough care, it continuously changes, and teachers naturally evaluate
the practices as insufficient are obtained. Taymur (2015), who had the result that values
education practices are insufficient, stated that the practices are limited to theories. Aksoy’s
(2017) research, had the conclusion that teachers need to improve themselves and supported
this research’s findings.

Ates’s (2013) research concluded that values are not taught only at schools, so all
stakeholders such as family, school, written and visual media etc. should support one
another in values education. Gozel’s (2018) research concluded that the most important
factor of reaching the goal of values education is the contribution of families in preschool
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ages and the family and teachers’ reinforcing proper behaviors in cooperation. These two
studies supported this research’s findings. Celik (2020), who obtained the result that
values education is not suitable for students’ level, stated that students have challenges in
understanding the instructions while Aydin (2019) and Bartan (2018) had the conclusion
that values should be given by concretizing them. These studies supported the findings of
our study.

Results and Discussion on Teachers’ Opinions About the Reflection of Values
Education Practices on Students’ Behavior in term of the Aims

The findings in relation to the reflection of values education practices on students’ behavior
in terms of aims are examined, it is concluded that teachers think the practices do not reflect
on student behavior, the values education practices are not suitable for students’ levels is the
reason for this, family and social environment should take responsibility for it to reflect on
student behavior and the practices should be followed strictly.

Veugelers and Kat (2003) examined the participants’ perceptions in relation to two
different models named “value transfer” and “value communication” in their research
carried out with the participance of teachers, students, and parents. This research’s
conclusion that teachers think the most important factor in moral education is value
communication; Husu and Tirri’ s (2007) research, which examined teachers’ opinions
about the concept of “educational values”, conclusion that personal, social and relational
values are all important in educational context for teachers; Benninga et al.’s (2003) research
conclusions that character education practices at schools affect students’ academic success
in a positive way, the characters improving in the right direction focus on success more,
unfavorable student behavior has decreased with continuous character education, doing so
energy is spent on more beneficial work; and Witherspoon Wade’s (2007) research, about
character education, conclusion that character education should be strongly supported do not
overlap our research findings.

In Ozlesmis’s (2019) research, it was concluded that teachers think that the values
given in schools differ from the ones given in the family. It can be interpreted that these
differences cause conflict in children, and they do not adopt the values, values do not reflect
on student behavior due to inconsistent value.

Results and Discussion on Teachers’ Opinions in Relation to the Problems
Encountered in Values Education Practices

When the findings about the problems encountered in values education practices are
examined, it is concluded that teachers see the fact that students do not have support from
their family and the environment as the biggest problem; the previous learning of students
affect them negatively; beside family, social media affects children negatively; and values
education practices are not planned.

The teachers, who expressed that the problems encountered in values education
result from family and social environment, stated that the values given in school do not
overlap the ones given in the family, family do not take responsibility in values education,
and it is hard to change value patterns learnt in the family. In the research by Ergiin (2021),
in which teachers’ views were taken, teachers expressed the fact that the most frequently
encountered problems are the ones originating from the child’s family and environment,
unconscious and indifferent families, cultural differences, unfavorable family behaviors, not
being able to adapt to the developing society etc. as reasons and the study obtained results
supporting the findings of our research. In Oztiirk’s (2021) research, it was concluded that
there should be “the participation of family.”
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Gozel’s (2018) research had the emphasis on negative impacts of lack of inspection
on negative impacts of social media on student behavior while in Ates’s (2013) research, the
great effect of internet, namely social media on student behavior was stated. It was stated that
students gain values not only at school but learn misbehaviors and slang words from the
student’s environment and social media. Taymur (2015) concluded that in particular the
examples taken as role models in social media and television affect children’s value
judgement negatively. These two studies supported the findings our research.

Results and Discussion on Teachers’ Opinions in Relation to Teachers’ Competency in
Values Education Practices

When the findings in relation to teachers’ competency in values education practices are
examined, it is concluded that teachers see their colleagues sufficient and they think
especially the training received in undergraduate period is the reason for this.

Siislii’s (2021) research, in which teachers’ views are examined in values education,
it was concluded that one of the problems teachers encounter is that teachers have
insufficiency as they do not have enough training. It obtained results supporting our research
findings. In Go6zel’s (2018) research, it was concluded that the attendance of teachers in
preservice and in-service training needs to be supported in order to increase teachers’
competency.

Results and Discussion on Teachers’ Opinions in Relation to the Quality of
Environmental Conditions (Media, Press-Release, Social Institutions, Family Etc.) in
the Scope of Values Education

When the findings about teachers’ opinions in relation to the quality of environmental
conditions in the scope of values education are examined, it is concluded that media, press-
release affect students’ values education negatively; environmental conditions need to be
arranged in a way to support children’s values education; it is important for families to keep
up with children regularly and in a healthy way.

In Aydin’s (2019) research, in which classroom teachers’ views were taken, the
negative effects of mass media on students were emphasized and it supported the findings of
this research. In Taymur’ s (2015) research, it was concluded that internet, TV, and other
environmental conditions have negative impacts on children, and it supported our research
findings. Aksoy (2017) obtained similar results which are the fact that teachers think mass
media has more negative sides although it includes both positive and negative sides and
mass media affects values education negatively.

Taymur (2015) stated that TV and internet content should be limited, and necessary
precautions should be taken in order to prevent the negative effect of families and
environmental conditions. This supported our research findings. Aydin’s (2019) research,
which concluded that environmental conditions should be checked regularly for it to have
affirmative impacts on students, supported our research findings

Suggestions

e [t can be suggested that values education practices have more place in curricula
with different aspects and values education start at early ages.

e It can be suggested that values education practices be regularly examined by
educational specialists and curriculum experts and values education be included in
public broadcasts arranged by MONE.
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e For families to take more responsibility in values education, conferences can be
arranged for them. informative poster or brochures can be distributed to students
about the harmful effects of social media.

e Giving values education in undergraduate years is effective; thus, it can be
included more in curriculum.

e Teachers can be enabled to perform their important roles through in-service
training facilities.

e It can be suggested that media and press-release are controlled by authorities,
family, and other stakeholders of education; new steps can be taken by making
use of press-release effectively to have broadcast which support the education at
school.
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