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Oz

Bu aragtirmanin amaci, ortaokul 6grencilerinin problemli internet kullanimlar ile 6z-yeterlikleri
arasindaki iligkide yasam doyumunun araci roliiniin olup olmadiginin belirlenmesidir. Arastirma,
korelasyonel yordayici modelde yiriitilmistiir. Arastirmanin ¢alisma grubu, 2021-2022 egitim
ogretim yilinda Konya ilinde ortaokullarda 6grenim goren 505 ortaokul 6grencisinden olusmaktadir.
Arastirmanin verileri, Young Internet Bagimliligi Olgegi, Ortaokul Oz-Yeterlik Olgegi ve Cocuklar
I¢in Yagam Doyumu Olgegi araciligiyla toplanmustir. Verilerin analizi asamasinda dncelikle toplanan
verilerle, u¢ deger incelemesi, tek degiskenli ve ¢ok degiskenli normallik analizleri ve homojenlik
testleri yapilmistir. Sonrasinda, SPSS-20 paket programi ile degiskenler arasindaki iliskinin
saptanmasi i¢in Pearson Momentler korelasyon katsayisi ve SPSS icin Hayes Process Makrosu ile
aracilik analizi yapilmistir. Arastirma kapsaminda yapilan analizler sonucunda, ortaokul
ogrencilerinin problemli internet kullanimlari, 6z-yeterliklerini negatif yonde, anlamli diizeyde
yordadig1, yasam doyumlarini ise pozitif yonde ve anlaml diizeyde yordadigi bulunmustur. Ortaokul
ogrencilerinin yasam doyumlari, 6z yeterliklerini pozitif yonde ve anlamh diizeyde yordamaktadir.
Ayrica ortaokul dgrencilerinin problemli internet kullanimi ile 6z yeterlik arasindaki iligkide yasam
doyumunun araci bir rol oynadigi belirlenmistir. Aragtirma bulgularina dayali olarak arastirmaci ve
uygulayicilara yonelik 6neriler sunulmustur.

Anahtar sozciikler: problemli internet kullanimi, yasam doyumu, 6z-yeterlik.
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Giris
Ortaokul 6grencileri erinlik donemi igerisindedirler. Erinlik donemi, insan1 meydana getiren
duygu, diisiince ve davranisin degisim, gelisim ve baskalasim siirecidir. Bu donem, insan
yasaminda genel olarak 11-14 yaslar1 arasindaki zaman dilimini kapsar. Psikolojik, biyolojik
ve sosyal alanlarda, degisim ve gelisimi igerir (Kilig, 2016). Yetiskin rollerine hazirlig

iceren bu donemde, bireylerin 6z yeterligini nasil gelistirdigi ve kullandigi, hayatinin nasil
gelisecegi konusunda kilit rol oynar (Bandura, 1997).

Oz yeterlik kavrami, Sosyal Bilissel Kuramin temel kavramlarindan birisidir (Askar
ve Umay, 2001). Bandura (1997) tarafindan ortaya atilan bu kavram, bireyin davranislari
tizerinde etkisi olan, belli bir davranisi sergilemek i¢in gerekli faaliyetleri diizenleyip basarili
bir sekilde uygulama diizeyi hakkinda, bireyin kendisine yonelik algisin igerir. Oz yeterlik
genel olarak, bireylerin bir seyleri yapabildiklerine veya yapamadiklarina olan inanct olarak
tanimlanir (Bandura, 1989; Kala, 2022). Kisinin kendi yetenegine olan inanci, bireyin
ongoriilemeyen anlar icerebilen stresli durumlarda gerekli eylemleri planlamanin ve
gerceklestirebilmesinin ne kadar miimkiin olduguna iliskin degerlendirmesi ile ilgilidir
(Bandura, 1977; 1982; Schunk, 1982).

Oz-yeterlik algisi, kisiden kisiye degisiklik gosterir (Bandura, 1989). Oz yeterlik
algisi, insanlarin basarmak i¢in ne kadar ¢aba gostereceklerini ve caydirici deneyimler
karsisinda ne kadar azimli olacaklari lizerinde etkilidir (Bandura, 1977). Birey, her ne kadar
yeterli bilgi ve beceriye sahip olsa da 6z-yeterlik algis1 diisiik ise sahip olunan bilgi ve
beceriyi kullanmada harekete gecemez (Yildirim ve ilhan 2010). Oz yeterlik algis1 diisiik
birey amacina ulagsmak i¢in ¢aba gostermez ve siireci amacina uygun yonetemez (Bandura,
1997). Caprara ve digerleri (2011) tarafindan 13 ila 19 yas araligindaki 6grenciler {izerinde
ylriitiilen aragtirma sonucunda, 0z-yeterligin riskli davranislarin azaltilmasinda ve sosyal
becerilerin gelistirilmesinde etkili oldugunu belirlenmistir. Bu yas grubu 6grencilerin, riskli
davranislar1 arasinda yer alanlardan biri de problemli internet kullanimidir. Durak (2021)
tarafindan yapilan bir ¢aligmada, yagam doyumu ile genel 6z yeterlik arasinda pozitif yonlii
iligki oldugu tespit edilmistir. Altintas (2020) ise yapmis oldugu calismada problemli
internet kullanimi ile yasam doyumu arasinda negatif yonlii iliski bulmustur. Buradan yola
cikilarak 0z yeterlik diizeyleri ve yasam doyumlar1 yiiksek olan bireylerin internet
kullanimin1 saglikli bir sekilde yonetebilecekleri sdylenebilir. Bu baglamda aragtirmanin bir
diger degiskeni olarak problemli internet kullanimi ele alinmastir.

Covid-19 pandemisi sebebiyle yiiz yiize egitime ara verip uzaktan egitime ge¢ilmistir
(Akgiil ve Oran, 2020). Bu durum ortaokul 6grencilerinde, internet kullaniminin artmasina,
dolayisiyla problemli internet kullaniminin da yayginlasmasina neden olmustur. Young
(2004) internet bagimliligini, bireyin internete baglanma siiresi ile ilgili kontrol
saglayamamasi, davranislarinda kontrolii birakmasi, internetin olmadigi durumlarda
ofkelenmesi, gerginlik yasamasi ve tiim bu yasananlar neticesinde, bireyin normal iligkiler
kuramayip fonksiyonelligini kaybetmesi olarak tanimlanmistir (Mittal vd., 2007). Internet
bagimlilig literatiirde, patolojik internet kullanimi (Ekinci, 2017), sorunlu internet kullanimi
(Yaylali, 2013) veya problemli internet kullanim1 seklinde de adlandiriimaktadir. Caplan’a
(2002) gore problemli internet kullanimi, kapsamli bir sendromdur. Problemli internet
kullanimi, biligsel ve davranigsal sonuglar ortaya cikaran belirtileri igerir (Caplan, 2002).
Problemli internet kullanimi1 genel olarak bireyin okul ya da is yasaminda psikolojik ve
sosyolojik zorluklar olusturan internet kullanimi olarak tanimlanir (Beard ve Wolf, 2001;
Davis, 2001).

Problemli internet kullanim diizeyi yiiksek olan bireyler, zamanlarinin biiyiik bir
kismini internette geg¢irmekte ve zamanlarini verimli sekilde yonetememektedirler (Alt ve
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Boniel-Nissim, 2018). Buradan da anlasilacag: iizere problemli internet kullanimi, yasam
kalitesinin diismesinde biiylik bir risk faktoriidiir. Hem is hem de bos zaman igin internet
kullanimi, bireylerin internet kullanimina iliskin kararlarini acgiklamada potansiyel olarak
onemli bir faktor olan Oz-yeterlik ile iliskilidir (Gao vd., 2020). Bu baglamda, hem
problemli internet kullanim1 hem 6z yeterlik tizerinde etkisi olan yasam doyumunun araciligi
ile problemli internet kullaniminin 6z yeterlik lizerindeki olumsuz etkisini azaltilabilecegi
arastirmacilar tarafindan diisiiniilmektedir. Yapilan bazi ¢alismalar da bu goriisii destekler
niteliktedir. Ornegin Cakar (2012), yapmis oldugu calismasinda bireylerin 6z yeterliklerinin
yasam doyumlarini anlamli diizeyde yordadigini bulmustur. Yapilan bir diger ¢alismada, 6z
yeterligin yasam doyumunu pozitif yonde yordadigi bulunmustur (Koksal vd., 2015).
Karagoz ve digerlerinin (2021) yapmis oldugu bir diger ¢calismada, bireylerin yasam doyumu
arttikca psikolojik saglamlik diizeylerinin de arttifi belirlenmistir. Buradan yola c¢ikarak
kisilerin kendi benliklerine yonelik olumlu disilinceleri ve psikolojik anlamda
yapabileceklerine olan inanglari, var olan sorunlarina daha ¢6ziimciil yaklagmalarina, yasam
doyumlarinin daha da artmasina, dolayisiyla problemli internet kullanimi gibi olumsuz
davraniglardan kaginmalarini saglayabilir.

Aragtirmada, problemli internet kullanimi ile 6z yeterlik arasindaki iliskide aract
degisken olarak ele almman yasam doyumu kavrami, genel olarak, yasam olaylarindan
insanlarin kisisel olarak cikardigi yargilar1 ifade eder (Veenhoven, 1991). Bradley ve
Corwyn (2004) tarafindan yasam doyumu, bireyin hayatinin 6zel bir boliimiine veya
geneline yonelik, yasamindan duydugu memnuniyet diizeyi olarak tanimlanmistir. Ayrica
yasam doyumu, insanlarin yasantilarmin belirli bir alanindaki gelisimleri degil, ayni
zamanda yagamlarinin tiim alanlarinda, biitliniiyle gosterdikleri gelisim siirecini ifade eder
(Avsaroglu vd., 2005; Christopher, 1999; Ozer ve Ozsoy-Karabulut, 2003). Yasam doyumu,
okul cagindaki ¢ocuk ve ergenler icin aile, okul, arkadaglar ve yasanan yer olarak farkl
alanlardaki toplam hosnutluluk seviyesini ifade eder. (Gilligan ve Huebner, 2007). Yasam
doyumunun yiiksek seviyelerde olmasi, stresli ve zararli yasam olaylarinin etkisinden
cocuklar1 koruyabilir (Suldo ve Huebner, 2004).

Bu arastirma ile ortaokul Ogrencilerinin problemli internet kullanimlart ile 6z
yeterlikleri arasindaki iligkide yagsam doyumunun araci rolii olup olmadiginin belirlenmesi
amaglanmaktadir. Bu ¢alisma ile yasam doyumlar arttirilan ortaokul Ogrencilerinin, 6z
yeterliklerinin de artacagi, dolayisiyla 6z yeterlik {izerindeki olumsuz etkisi olan problemli
internet kullanimimin etkisinin azalacagi disiiniilmektedir. Yasam doyumu, problemli
internet kullanim1 ve 6z yeterlik degiskenlerinin beraber ele alinmasi, Ogrencilerin 6z
yeterlik diizeylerini daha saglikli anlamak i¢in 6nem tasimaktadir. Bu durumun anlasilmast,
bireylerin egitim yasamlarinda karsilasacaklar1 problemleri fark etmelerini ve var olan bu
problemlere alternatif ¢dzlimler liretmeleri noktasinda, dnem tagimaktadir.

Yukarda belirtilen arastirmanin amaci ve bu ama¢ dogrultusunda kurulan hipotetik
model ve hipotezler asagida verilmistir.

Sekil 1
Hipotetik Model

/

Problemli internet
Kullanimi

Yasam Doyumu

Y
Oz-yeterlik
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Hi: Ortaokul 6grencilerinin problemli internet kullanimlari, 6z-yeterliklerini negatif yonde
ve anlaml diizeyde yordar.

H»: Ortaokul 6grencilerinin problemli internet kullanimlari, yasam doyumlarini negatif
yonde ve anlamli diizeyde yordar.

H3: Ortaokul 6grencilerinin yasam doyumlari, 6z-yeterliklerini, pozitif yonde ve anlamli
diizeyde yordar.

Ha4: Ortaokul 6grencilerinin problemli internet kullanimlar ile 6z-yeterlikleri arasindaki
iliskiye yasam doyumu aracilik eder.

Yontem

Bu boliimde arastirmanin yontemi, ¢calisma grubu, kullanilan 6l¢me araglari, arastirmanin
modeli, verilerin toplanmas1 ve analizi ile ilgili bilgi verilmistir.

Arastirma Modeli

Bu arastirmada, yordayici korelasyonel model kullanilmistir. Yordayicit korelasyonel
modelde, bir veya daha fazla bagimsiz degisken, bagimli degiskende meydana gelen
degisiklikleri agiklamak icin kullanilir (Biiytlikoztirk vd., 2012).  Aracilik etkisinin
istatistiksel olarak hesaplanmasinda kullanilan iki temel yaklagim olan Baron ve Kenny’nin
(1986) nedensellik yaklasimi ve cagdas yaklasimlardan, bu calismada, daha giicli
hesaplamalar yapilmasina imkan sunan c¢agdas yaklasimdan Hayes (2018) modeli
kullanilmigtir. Cagdas yaklasimda, aracilik analizinin odak noktasi, dolayli etkinin
hesaplanip ¢ikarimlar yapilmasidir (Giirbiiz, 2021).

Calisma Grubu

Calisma grubu, uygun oOrneklem yolu ile belirlenmistir. Uygun Orneklem yolu,
aragtirmacinin ulasabilecegi katilimcilara anket uygulanmasina imkéan verir (Balci, 2001).
Arastirmanin ¢alisma grubunu Konya ilinde, ortaokullarda 6grenim goren Ogrencilerden
olusmaktadir. Calisma grubunun cinsiyete gore dagilimlari incelendiginde, katilimcilarin
253’10 (%50,1) kiz ve 252’si (%49,9) erkek olan 505 ortaokul Ogrencisi, arastirmanin
calisgma grubunu olusturmaktadir. Calisma grubundaki katilimcilarin yas dagilimlar
incelendiginde, katilimcilarin 28’1 (%5,5) 11 yasinda, 26’s1 (%25,7) 12 yasinda, 207’si
(%41,0) 13 yasinda, 132’si (%26,1) 14 yasinda ve 8’1 (%I1,6) 15 yasinda oldugu
goriilmektedir.  Calisma grubunun siif degiskenine gore dagilimlari incelendiginde,
katilimcilarin 80’1 (%15,8) 6. sinif, 193’1 (%38,2) 7. sinif ve 232°si (%45,9) 8. smif oldugu
gorilmektedir.

Calismada Kullanilan Ol¢me (Veri Toplama) Araclan
Young Internet Bagimhihigi Olcegi

Olgek, Young (1998) tarafindan gelistirilmis ve kisa formu Pawlikowski ve digerleri (2013)
tarafindan olusturulmustur. Olgegin Tiirkce ‘ye uyarlama ¢alismasi: Kutlu ve digeleri (2016)
tarafindan yapilmistir. Olgek, 12 madde ve tek boyuttan olusan besli likert (1=Higbir zaman,
5=Cok sik) tipi bir 6lgektir. Olgekte ters puanlanan madde yoktur. Kutlu ve digerleri (2016)
tarafindan ytiriitiilen gecerlik ve gilivenirlik ¢aligmasi kapsaminda, dogrulayict faktor analizi
sonucunda, model uyumunun iyi oldugu belirlenmistir. Olgegin Crombach Alpha i¢ tutarlik
katsayisinmn 0,85 oldugu bulunmustur. (Kutlu vd., 2016). Olgek toplam puanmin artmasi,
internet bagimlilig1 diizeyinin yiikseldigine isaret etmektedir. Bu aragtirmanin verileri ile
yapilan giivenirlik analizi sonucunda, Crombach Alpha degeri ,785 olarak hesaplanmustir.
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Ortaokul Oz-Yeterlik Olgegi

Bray ve digerleri (2002) tarafindan gelistirilen ortaokul 6z-yeterlik 6lgegi, Yardimci ve
Bagbakkal (2010) tarafindan Tiirk kiiltiiriine uyarlama c¢alismas1 yapilmistir. 37 maddeden
olusan o&lgek, Kisiler Arasi Iliskiler, Akademik Basari, Koruyucu Saglik ve Madde
Bagimlihig1 Potansiyeli olmak iizere 4 alt boyuta sahip, 5°li likert tipi bir dlgektir. Olgek
toplam puaninin artmasi, 6z-yeterlik diizeyinin yiikseldigine isaret etmektedir. Olgegin
Cronbach Alfa giivenirlik katsayisi, ,73 ile ,89 arasinda degismektedir. Bu aragtirmanin
verileri ile yapilan giivenirlik analizi sonucunda, Crombach Alpha degerleri, kisiler arasi
iliskiler alt boyutu i¢in ,877, akademik basar1 alt boyutu i¢in ,873, koruyucu saglik alt
boyutu i¢in ,780, madde bagimlilig1 potansiyeli alt boyutu i¢in ,905 ve dlgek toplaminin ,932
olarak hesaplanmustir.

Cocuklar i¢in Yasam Doyumu Olgegi

Olgek, Gadermann ve digerleri (2009) tarafindan gelistirilmis, Altay ve Eksi (2018)
tarafindan Tiirk kiiltliriine uyarlama ¢aligmasi yiiriitiilmistiir. 5 maddelik, tek boyutlu ve 5’li
likert tipi bir dlgektir. Olgekten alman puanin artmasi, yasam doyumunun yiikseldigine isaret
etmektedir. Olgege ait Cronbach Alfa giivenirlik katsayis1 ,792 olarak hesaplanmustir (Altay
ve Eksi, 2018). Bu aragtirmanin verileri ile yapilan giivenirlik analizi sonucunda, Cronbach
Alpha degeri ,810 olarak hesaplanmuistir.

Verilerin Toplanmasi

Arastirmaya baglanmadan Once, arastirmada kullanilan 6lgme araglarinin kullanimi igin
Olceklerin gecerlik ve giivenirlik ¢aligmasini yapan aragtirmacilardan e-posta yoluyla gerekli
izinler almmustir. Bunun yani sira, arastirma ig¢in KTO Karatay Universitesi Insani
Arastirmalar Etik Kurul Onayr (31.03.2022 tarih ve E-46409256-300-30896 sayis1 ile)
alinmis ve arastirmanin yiiriitiildiigii kurumlarin baglh oldugu Konya i1 Milli Egitim
Midiirliigii’nden arastirma izni alinarak, arastirma siireci boyunca yayin etiginden taviz
verilmemistir. Arastirma kapsaminda, 2021-2022 egitim-6gretim yilinda, Konya ilinde,
cesitli ortaokullarda egitim goérmekte olan 6grencilerden, ii¢ farkli 6lgme araci kullanilarak
arastirma verileri toplanmistir. Arastirmacilar tarafindan olusturulan yaklasik olarak 15
dakika siirede cevaplanabilen formlar, katilimcilara dagitilmig ve katilimcilara gerekli
yoOnergeler verilmistir.

Veri Analizi

Arastirma stlirecinde toplanan verilerin hatasizligi kontrol edilmis ve tiim maddelerin normal
ranj araliginda oldugu, yanlis girilen madde bulunmadig: belirlenmistir. Veri setinin normal
dagilim 6zelligi tek degiskenli ve ¢cok degiskenli normallik analizleri yapilarak incelenmistir.
Tek degiskenli uc¢ degerlerin belirlenmesi i¢in z testi yapilmis, z puani referans araligi
orneklem biiytikliigli 100°den fazla oldugundan -4,00 ile +4,00 aras1 alinmis ve bu aralik
disinda kalan bir katilimciya ait 6lgek, veri setinden cikarilmistir (Mertler ve Vannatta,
2016). Cok degiskenli u¢ degerlerin belirlenmesinde Mahalanobis uzaklik katsayilar
hesaplanmis ve herhangi bir u¢ deger iceren veriye rastlanmamistir (Tabachnick vd., 2007).
Katilimcilarin veri toplama araglarina verdikleri cevaplarin homojen bir dagilima sahip olup
olmadiginin belirlemesi amaciyla basiklik-carpiklik degerleri incelenmistir. Arastirma
degiskenlerinin her birinin -1.00 ile +1.00 referans araliginda oldugu, normal dagilim
gosterdigi (.109, .207) belirlenmistir (Cokluk vd., 2014). Ayrica yapilan korelasyon analizi
ile veri setinde, ¢oklu baglanti problemi olup olmadigi incelenmistir. Yapilan analiz
sonucunda, ortaokul dgrencilerinin problemli internet kullanimlar ile yasam doyumlari (r=-
,222, p<,01) arasinda, diisiik diizeyde ve negatif yonde, Oz-yeterlikleri (r=-,412, p<,01)
arasinda orta diizeyde negatif yonde, anlamli bir iliski oldugu; yasam doyumu ile 6z-yeterlik
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arasinda (r=,317, p<,01) pozitif yonde, orta diizeyde anlaml iliski oldugu saptanmistir. Bu
bulgulara gore degiskenler arasinda ,90 ve {lizerinde iliski olmadigindan ¢oklu baglanti
problemi olmadig1 sdylenebilir (Cokluk vd., 2014). 505 katilimciya ait cevaplardan olusan
veri seti iizerinden aragtirmanin problem ciimlelerine yanit aranmistir. Verilerin analizinde,
SPSS-22 paket programi araciligiyla Hayes Process Makrosu ile analiz edilmistir.
Aragtirmada anlamlilik diizeyi olarak ,05 alinmigtir.

Bulgular

Problemli internet Kullanim ile Oz-yeterlik Arasindaki iliskide Yasam Doyumunun
Araci Roliiniin Incelenmesine Iliskin Bulgular

Arastirmanin  6rneklem grubunu olusturan ortaokul 6grencilerinin problemli internet
kullanimi ile 6z-yeterlik arasindaki iliskide, yasam doyumunun araci rolii olup olmadig,
SPSS 3.4 siirimii PROCESS makrosu (Hayes, 2018), Model 4 kullanilarak aracilik
analizleri yapilmistir. Analizde, bootstrap teknigi ile 5000 yeniden Ornekleme segenegi
tercih edilmistir. Internet kullanim ile dz-yeterlik arasindaki iliskide, yasam doyumunun
dolayli bir etkisinin olup olmadig1, bootstrap teknigi ile elde edilen giiven araliklarina gore
belirlenmistir. Analize ait bulgular, asagida Tablo 1, Tablo 2 ve Sekil 2” de sunulmustur.

Tablo 1 .
Bootstrapping Testine Iliskin Regresyon Analizi Sonuglar

M (Yasam Doyumu) Y (Ozyeterlik)
Yordayict Degiskenler b S.E. b S.E.
Problemli Internet Kullanim1 (X) -, 1454%%* ,0285 -,9678*** ,L1100
M (Yasam Doyumu) 1,1773%%* ,1679
Sabit 19,9640 8276 159,8854 45778
R?=,0493 R%=, 1698
F (1; 503)=26,0764; p<.001 F (2; 502)= 80,9463; p<,001

*p<,05; **p<,01; ***p<,001, k=5000, S.E.=Standart hata, standardize edilmemis beta katsayilar1 (b) raporlanmistir.

Tablo1 incelendiginde, problemli internet kullaniminin yasam doyumunu, negatif
yonde ve anlamh diizeyde yordadig: goriilmektedir ( b= -,1454, SE=,0285, p<,001). Aym
zamanda yasam doyumunun Oz-yeterliligi, pozitif yonde ve anlamli diizeyde yordadigi
belirlenmistir (b = 1,1773, SE=,1679, p<,001). Ayrica problemli internet kullanimi, yasam
doyumundaki varyansin % 4,93’linii agiklamaktadir. Bunun yani sira, problemli internet
kullanimi, yasam doyumu ile birlikte, 6z yeterlikteki varyansin %16,98’in1 acikladig:
bulunmustur.

Aracilik analizi i¢in yapilan Bootstrapping testi sonucunda, problemli internet
kullaniminin 6zyeterlik iizerindeki dolayli, dogrudan ve toplam etkisi asagidaki Tablo 2°de
verilmistir.
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Tablo 2
Dijital Oyun Bagimlihginin Bilingli Farkindalik Uzerindeki Dolayli, Dogrudan ve Toplam
Etkisi

Etki Yol Bootstrapping %95 Giiven Aralig1
B SE LLCI ULCI
) . . ) -,1712 ,0470  -,2678 -,0866
Dolayl Etki PIK — Yasam Doyumu — Ozyeterlik
Dogrudan Etki (¢’)  PIK — Ozyeterlik -,9678 , 1100 -1,1840  -,7517
Toplam Etki (c) Dogrudan Etki + Dolayl Etki -1,1390 ,1123  -1,3596 -9184

n=505, k=5000, PiIK=Problemli Internet Kullanimu.

Tablo2 incelendiginde, problemli internet kullaniminin 6z-yeterlilik {izerindeki
toplam etkisinin (b = -1,1390, SE=,1123, p<,001) negatif yonde ve anlamh diizeyde oldugu
goriilmektedir. Basit bir aracilik modelinde, X'in (problemli internet kullanimi) Y (Oz-
yeterlik) tizerindeki toplam etkisi, X'in Y {lizerindeki dogrudan etkisinin ve X'in M (Yasam
doyumu) iizerinden Y’deki dolayli etkisinin toplamidir (Hayes, 2018). Problemli internet
kullaniminin 6z-yeterlilik tizerindeki dogrudan etkisinin (b = -,9678, SE=,1100, p<,001)
negatif yonde ve anlamli diizeyde oldugu bulunmustur. Ayrica problemli internet
kullaniminin 6z-yeterlilik tizerindeki dolayl etkisinin (b = -,9678, SE=,1100, 95% GA /-
,2678,-,0866]) negatif yonde ve anlamli diizeyde oldugu belirlenmistir. Dolayl etki, X'in M
iizerindeki etkisinin bir sonucu olarak Y {izerinde ne kadar farklilik gosterdiginin tahmin
edildigini ve bu durumun da Y'yi etkiledigini belirtir. Dolayli etkinin anlamli olmasi
durumunda, M'nin, X'in Y {izerindeki etkisinin bir aracis1 oldugu iddia edilebilir (Hayes,
2018). Aracilik etkisinin tam standardize etki biyiikliigii incelendiginde, %95 Giiven
araliginda (G4 [-,0960,-,0319]) p =-,0619 oldugu, bu degerin orta derecede aracilik etkisine
yakin oldugu sdylenebilir. Etki biiylikliigli degerinin ,01’e yakin olmasi1 disiik etkiyi, ,09’a
yakin olmas1 orta diizey etkiyi ve ,25’¢ yakin olmasi yiiksek etki olarak yorumlanir
(Preacher ve Kelley, 2011). Bu bulgulara gore, problemli internet kullanimi ile 6z yeterlik
arasindaki iliskide, yasam doyumunun araci bir rol oynadigi sdylenebilir.

Problemli internet kullanimi ile 6z yeterlik arasindaki iliskide yasam doyumunun
araci roliine iliskin model, asagida Sekil 2°de verilmistir.

Sekil 2
Problemli internet kullanimi ile 6z-yeterlik arasindaki iligkide yasam doyumunun aracilik
etkisi

R*=.0493

a= -, 1454%* Yasam Doyumu ] b=1,1773**

R*=,1698

' Etki (c)= -1,1390**
Problemli Internet Toplam Etki (c)=-1,1390

Kullanimi Dogrudan etki(c’) =-,9678 **
Dolayli Etki =-,1712, GA [-,2678, -,0866]

Oz-yeterlik

Not: Standardize edilmemis beta katsayilari kullaniimistir.
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Tartisma ve Sonug¢

Yapilan analizlerden elde edilen bulgularda, ortaokul Ogrencilerinin problemli internet
kullanimlarinin 6z yeterliklerini negatif yonde ve anlamli diizeyde yordadigi, yasam
doyumlarint ise pozitif yonde ve anlamli diizeyde yordadigi belirlenmistir. Ortaokul
ogrencilerinin yasam doyumlari, 6z yeterliklerini pozitif yonde ve anlamh diizeyde
yordamaktadir. Ayrica ortaokul &grencilerinin problemli internet kullanimlari ile 6z
yeterlikleri arasindaki iliskide, yasam doyumlarinin araci bir rol oynadig1r saptanmistir.
Arastirmadan elde edilen bulgular, asagida tartisilmistir.

Ortaokul Ogrencilerinin problemli internet kullanimlari, 6z yeterliklerinin negatif
yonde anlamli bir yordayicisi oldugu tespit edilmistir. Bu bulguya paralel olarak
Reyhanlioglu’nun (2015) iiniversite 6grencileri lizerinde yiirlittiigli aragtirma sonucunda,
internet bagimlilig: ile 6z yeterlik arasinda negatif iligski oldugu bulunmustur. Odaci (2011),
iiniversite 6grencilerinde, problemli internet kullanimi ile akademik 6z-yeterlik arasinda
negatif yonde anlamli iliski oldugunu ve akademik Oz-yeterligin problemli internet
kullaninmi yordadigini bulmustur. Arastirma bulgusunun aksine, Erkisi (2019) tarafindan,
ergenlerin internet bagimliliklar ile 6z-yeterlikleri arasinda, istatistiksel agidan anlamlr iligki
olmadig1 belirlenmistir. Ortaokul 6grencilerinin ¢evreyi tanimaya, cevrelerinin kendilerine
sundugu imkanlardan haberdar olmaya basladiklar1 bir siiregte internet ile karsilasmalart ve
kendilerini kaptirmalari, kendilerinden beklenen goérev ve sorumluluklar1 aksatmalarina,
dolayisiyla, 6z yeterliklerinin azalmasma neden olabilir. Bu bulgulara gore ortaokul
ogrencilerinin problemli internet kullanimlar arttik¢a, 6z yeterlikleri azalmaktadir.

Arastirmanin bir diger bulgusu olarak ortaokul Ogrencilerinin problemli internet
kullanimlarinin yasam doyumlar1 {lizerinde, negatif yonde anlamli bir yordayicisi oldugu
tespit edilmistir. Konu ile ilgili yapilan caligmalar incelendiginde, Lachmann ve digerleri
(2016), problemli internet kullanimi ile yasam doyumu arasinda negatif iliski tespit
etmislerdir. Kabasakal (2015), tiniversite 6grencileri iizerinde yiirlittiigli bir arastirma
sonucunda, internet kullaniminin olumsuz sonuglart ile yagam doyumu arasinda negatif
yonde anlamli diizeyde iliski oldugunu saptamistir. Cao ve digerleri (2011), ergenlerde,
problemli internet kullaniminin, yasam doyumunu diislirdiigiinii tespit etmislerdir.
Dolayisiyla bu bulgular, arastirmamizin problemli internet kullaniminin yasam doyumlari
iizerinde, negatif yonde yordadigi bulgusuyla paralellik gostermektedir. Bu bulgulara gore
ortaokul Ogrencilerinin problemli internet kullanimlar1 arttikca, yasam doyumlari
azalmaktadir.

Arastirmanin bir diger bulgusu olarak, ortaokul 6grencilerinin yasam doyumlarinin
0z yeterlikleri lizerinde, pozitif yonde anlamli bir yordayicisi oldugu bulunmustur. Vecchio
ve digerleri (2007), akademik ve sosyal oOz-yeterlik inanglarinin yasam doyumunun
yordayicilart oldugunu bulmuslardir. Alipour ve Taghvaei (2016), 6gretmenler ilizerinde
yuriittiikkleri ¢alisma sonucunda, yasam doyumu ile O6z-yeterlik arasinda, orta diizeyde,
pozitif yonde, anlamli iliski bulmuslardir. Cikrikei, ve Odaci (2016), tistbilissel farkindalik
ve 0z yeterligin ergenlerde yasam doyumunun 6nemli yordayicilart oldugunu bulmuslardir.
Poorbaferani ve digerleri (2018), ozyeterlik ile yasam doyumu arasinda, pozitif iligki
oldugunu belirlemislerdir. Bu bulgular, arastirmanin yasam doyumunun 6z-yeterligi, pozitif
yonde yordadigi bulgusuyla paralellik gostermektedir. Bu bulgulara gore ortaokul
ogrencilerinin yasam doyumlari arttik¢a 6z yeterlikleri de artmaktadir.

Arastirmanin bir diger bulgusu olarak, ortaokul 6grencilerinin problemli internet
kullanimlar1 ile 6zyeterlikleri arasindaki iliskide, yasam doyumunun aracilik rolii tistlendigi
belirlenmistir. Hem problemli internet kullanimiyla hem de 6zyeterlik ile iliskili olan yasam
doyumu, problemli internet kullaniminin 6z yeterlik iizerindeki negatif etkisini azaltmakta,
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bir nevi tampon rol iistlenmektedir. Ortaokul 0&grencilerinin yasam doyumlarmin
desteklenmesi, problemli internet kullaniminin olumsuz etkilerini azaltabilir, ortaokul
ogrencilerinin 6z yeterliklerinin artmasinda da etkili olabilir.

Yapilan analizler sonucunda elde edilen bulgulara iliskin, aragtirmact ve
uygulayicilara yonelik asagidaki oneriler sunulmustur:

-Ortaokul 6grencilerinin problemli internet kullanimlari ile 6z yeterlikleri arasindaki iliskide
yasam doyumunun aracilik rolii iistlendiginin belirlenmesi, ortaokul 6grencilerine yonelik
yapilacak olan caligmalarinda, 6nemli bir referans olabilir. Bu dogrultuda, ortaokul
ogrencilerinin yonelik yapilacak olan gii¢lendirici caligmalarda, yasam doyumuna yer
verilebilir.

-Ulasilan bulgularin benzer arastirmalarla desteklenmesi, ortaokul 6grencilerinin problemli
internet kullanimlarinin etkisinin azaltilmasinda, bilingli farkindalik, iletisim becerileri,
sosyal beceriler vb. degiskenleri de aragtirmalara dahil edilerek yeni ¢aligmalar yapilabilir.

-Nicel yontem ile veri toplanarak elde edilen arastirma bulgulari, nitel arastirma yontemleri
kullanilarak desteklenip zenginlestirilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, KTO Karatay Universitesi Insani Arastirmalar Etik
Kurulunun 31/03/2022 tarihli E-46409256-300-30896 sayili karari ile alinan izinle
yiirtittilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar tarafindan herhangi bir ¢ikar ¢atismasi olmadig
bildirilmistir.

Yazar Katkisi
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HB: Verilerin toplanmasi, SPSS’e girilmesi, arastirma izinlerinin alinmasi
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Abstract

The aim of this study is to determine whether life satisfaction has a mediating role in the relationship
between the problematic internet use of secondary school students and their self-efficacy. The
research was carried out in relational screening model. The study group of the research consists of
505 secondary school students studying in secondary schools in Konya in the 2021-2022 academic
year. The data of the study were collected through the Young Internet Addiction Scale, the
Secondary School Self-Efficacy Scale, and the Life Satisfaction Scale for Children. During the
analysis of the data, first of all, extreme value analysis, univariate and multivariate normality
analyzes and homogeneity tests were performed with the collected data. Afterwards, mediation
analysis was performed with the Pearson Moments correlation coefficient and Hayes Process Macro
for SPSS to determine the relationship between the SPSS-20 package program and the variables. As
a result of the analyzes made within the scope of the research, it was found that the problematic
internet use of secondary school students predicted their self-efficacy in a negative way and it
predicted their life satisfaction at a positive and significant level. Secondary school students' life
satisfaction predicts their self-efficacy positively and significantly. In addition, it has been
determined that life satisfaction plays a mediating role in the relationship between problematic
internet use and self-efficacy of secondary school students.
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Introduction

Middle school students are in their period of adolescence. Adolescence is the process of
change, development and metamorphosis of emotions, thoughts and behaviours that make
up human beings. This period covers the period of time between the ages of 11 and 14 in
human life in general. It includes change and development in the psychological, biological
and social domains (Kilig, 2016). In this period, which includes preparation for adult roles,
how individuals develop and use their self-efficacy plays a key role in how their life will
develop (Bandura, 1997).

The concept of self-efficacy is one of the basic concepts of Social Cognitive Theory
(Askar & Umay, 2001). This concept, introduced by Bandura (1997), includes the
individual’s perception of himself/herself about the level of organizing and successfully
implementing the activities necessary to exhibit a certain behaviour and which has an effect
on the individual’s behaviour. Self-efficacy is generally defined as individuals’ belief that
they can or cannot do something (Bandura, 1989; Kala, 2022). Belief in one’s own ability
relates to an individual’s assessment of how likely it is to plan and perform necessary
actions in stressful situations that may involve unpredictable moments (Bandura, 1977,
1982; Schunk, 1982).

Self-efficacy perception differs from person to person (Bandura, 1989). Self-efficacy
perception influences how much effort people will invest to achieve and how persistent they
will be in the face of deterrent experiences (Bandura, 1977). No matter how the individual
has sufficient knowledge and skills, if his/her self-efficacy perception is low, he/she cannot
take action in using the knowledge and skills (Y1ldirim and Ilhan, 2010). An individual with
a low self-efficacy perception does not make an effort to reach his/her goal and cannot
manage the process in accordance with his/her purpose (Bandura, 1997). As a result of the
study conducted by Caprara et al. (2011) on students aged 13 to 19, it was determined that
self-efficacy is effective in reducing risky behaviours and improving social skills. One of the
risky behaviours of students in this age group is problematic internet use. In a study
conducted by Durak (2021), it was determined that there is a positive correlation between
life satisfaction and general self-efficacy. Altintas (2020), on the other hand, found a
negative correlation between problematic internet use and life satisfaction. Thus, it can be
said that individuals with high levels of self-efficacy and life satisfaction can manage their
internet use in a healthy way. In this context, problematic internet use was discussed as
another variable of the current study.

Due to the Covid-19 pandemic, face-to-face education was suspended and distance
education was started (Akgiil & Oran, 2020). This has led to an increase in the use of
internet among middle school students, and thus in the prevalence of problematic internet
use. Young (2004) defines internet addiction as the inability of the individual to control the
duration of connecting to the internet, to give up control of his/her behaviours, to get angry
when there is no internet, to experience tension and as a result of all these experiences, the
individual cannot establish normal relationships and lose his/her functionality (Mittal et al.,
2007). Internet addiction is also called as pathological internet use (Ekinci, 2017) or
problematic internet use (Yaylali, 2013) in the literature. According to Caplan (2002),
problematic internet use is a comprehensive syndrome. Problematic internet use includes
symptoms with cognitive and behavioural consequences (Caplan, 2002). Problematic
internet use is generally defined as internet use that creates psychological and sociological
difficulties in an individual’s school or work life (Beard & Wolf, 2001; Davis, 2001).

Individuals with a high level of problematic internet use spend most of their time on
the internet and cannot manage their time efficiently (Alt & Boniel-Nissim, 2018). As it can
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be understood from here, problematic internet use is a major risk factor in decreasing the
quality of life. Internet use for both work and leisure is associated with self-efficacy, which
is a potentially important factor in explaining individuals’ decisions regarding internet use
(Gao et al., 2020). In this context, researchers think that the negative effect of problematic
internet use on self-efficacy can be reduced through life satisfaction, which has an effect on
both problematic internet use and self-efficacy. Some studies support this view. For
example, Cakar (2012) found that individuals’ self-efficacy significantly predicted their life
satisfaction. In another study, it was found that self-efficacy predicted life satisfaction
positively (Koksal et al., 2015). In another study conducted by Karagoz et al. (2021), it was
determined that as individuals’ life satisfaction increases, their psychological resilience
levels also increase. From this point of view, people’s positive thoughts about themselves
and their belief in what they can do psychologically can enable them to approach their
existing problems more analytically, increase their life satisfaction and thus they can avoid
negative behaviours such as problematic internet use.

The concept of life satisfaction, which is considered as a mediator variable in the
relationship between problematic internet use and self-efficacy, generally refers to the
judgments that people infer personally from life events (Veenhoven, 1991). Life satisfaction
is defined by Bradley and Corwyn (2004) as the level of satisfaction with a particular part of
the life or the whole life of an individual. In addition, life satisfaction refers not only to the
development of people in a certain area of their lives, but also to the development process
that they show in all areas of their lives (Avsaroglu et al., 2005; Christopher, 1999; Ozer &
Ozsoy-Karabulut, 2003). Life satisfaction refers to the total level of satisfaction for school-
age children and adolescents in different areas such as family, school, friends and place of
residence (Gilligan & Huebner, 2007). High levels of life satisfaction can protect children
from the effects of stressful and harmful life events (Suldo & Huebner, 2004).

In the current study, it is aimed to determine whether life satisfaction has a mediator
role in the relationship between the problematic internet use of middle school students and
their self-efficacy. In this study, it is thought that the self-efficacy of middle school students
whose life satisfaction is increased will also increase, and therefore the effect of problematic
internet use, which has a negative effect on self-efficacy, will decrease. It is important to
consider life satisfaction, problematic internet use and self-efficacy variables together in
order to better understand students’ self-efficacy levels. Understanding this situation is
important for individuals to realize the problems they will encounter in their education life
and to produce alternative solutions to these existing problems.

The purpose of the study mentioned above and the hypothetical models and
hypotheses established for this purpose are given below.

Figurel
Hypothetical Model
Life Satisfaction
Problemati =
roblematic
Internet Use Self-efficacy

Hi: Middle school students’ problematic internet use negatively and significantly predicts
their self-efficacy.



28 Circir vd. / Pamukkale University Journal of Education, 59, 25-37, 2023

H2: Middle school students’ problematic internet use negatively and significantly predicts
their life satisfaction.

Hj3: Middle school students’ life satisfaction positively and significantly predicts their self-
efficacy.

Ha: Life satisfaction mediates the relationship between middle school students’ problematic
internet use and self-efficacy.

In this section, information is given about the method of the research, the study
group, the measurement tools used, the model of the research, the collection and analysis of
the data.

Method
Research Model

In the current study, the predictive correlational model was used. In the predictive
correlational model, one or more independent variables are used to explain the changes in
the dependent variable (Biiylikoztiirk et al., 2012). In the statistical calculation of the
mediation effect, causality approach by Baron and Kenny (1986) and Hayes (2018) model,
which is a contemporary approach that allows stronger calculations, were used. In the
contemporary approach, the focus of mediation analysis is to calculate the indirect effect and
make inferences (Glirbiiz, 2021).

Study Group

The study group was determined by using the convenience sampling method. The
convenience sampling method allows measurement tools to be administered to the
participants that the researcher can reach (Balci, 2001). The study group of the study is
comprised of students attending middle schools in the city of Konya. A total of 505 middle
school students participated in the study and 253 (50.1%) of these students are female and
252 (49.9%) are male. Of the participating students, 28 (5.5%) are 11 years old, 26 (25.7%)
are 12 years old, 207 (41.0%) are 13 years old, 132 (26.1%) are 14 years old and 8 (1.6%)
are 15 years old. While 80 (15.8%) of the students are 6 graders, 193 (38.2%) are 7™
graders and 232 (45.9%) are 8™ graders.

Data Collection Tools
Young Internet Addiction Scale

The scale was developed by Young (1998) and its short form was created by Pawlikowski et
al. (2013). The scale was adapted to Turkish by Kutlu et al. (2016). The scale is a five-point
Likert scale (1=Never, 5=Very often) consisting of 12 items and a single dimension. There
is no reverse scored item in the scale. Within the context of the validity and reliability study
conducted by Kutlu et al. (2016), as a result of the confirmatory factor analysis, it was
determined that the model fit was good. The Cronbach Alpha internal consistency
coefficient of the scale was found to be 0.85 (Kutlu et al., 2016). An increase in the total
score taken from the scale indicates an increase in the level of internet addiction. As a result
of the reliability analysis made with the data of the current study, the Cronbach Alpha value
was calculated to be .785.

Middle School Self-Efficacy Scale

The middle school self-efficacy scale developed by Bray et al. (2002) was adapted to
Turkish culture by Yardimci and Bagbakkal (2010). The 37-item scale is a 5-point Likert-
type scale with 4 sub-dimensions: Interpersonal Relations, Academic Achievement,
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Preventive Health and Substance Addiction Potential. An increase in the total score taken
from the scale indicates an increase in the level of self-efficacy. The Cronbach Alpha
reliability coefficient of the scale was found to be ranging from .73 to .89. As a result of the
reliability analysis made with the data of the current study, Crombach Alpha values were
found to be as follows; .877 for the interpersonal relations sub-dimension, .873 for the
academic achievement sub-dimension, .783 for the preventive health sub-dimension, .905
for the substance addiction potential sub-dimension and .932 for the whole scale.

Life Satisfaction Scale for Children

The scale was developed by Gadermann et al. (2009) and adapted to Turkish by Altay and
Eksi (2018). It is a 5-point Likert-type scale consisting of 5 items and a single dimension.
Higher scores taken from the scale indicate higher life satisfaction. The Cronbach Alpha
reliability coefficient of the scale was calculated to be .792 (Altay & Eksi, 2018). As a result
of the reliability analysis made with the data of the current study, the Cronbach Alpha value
was calculated to be .810.

Data Collection

Before starting the study, necessary permissions were obtained from the researchers who
conducted the validity and reliability studies of the scales via e-mail for the use of the
measurement tools. In addition, KTO Karatay University Humanitarian Research Ethics
Committee Approval (dated 31.03.2022 and numbered E-46409256-300-30896) was
obtained for the study and the research permission was obtained from the Konya Provincial
Directorate of National Education, to which the middle schools where the study was
conducted were affiliated, and no concessions were made on publication ethics throughout
the study. Then, research data were collected from students attending various middle schools
in the city of Konya in the 2021-2022 school, using the three different measurement tools.
The forms created by the researchers, which could be answered in approximately 15
minutes, were distributed to the participants and necessary instructions were given to them.

Data Analysis

The accuracy of the data collected during the research process was checked and it was
determined that all the items were in the normal range and that there were no incorrectly
entered items. Whether the data were distributed normally was examined by performing
univariate and multivariate normality analyses. A z test was run to determine univariate
outliers and the z score reference range was taken as -4.00 - +4.00 as the sample size was
bigger than 100 and the scale belonging to a participant outside this range was removed
from the data set (Mertler & Vannatta, 2016). Mahalanobis distance coefficients were
calculated in the determination of multivariate outliers and no data containing any outliers
were found (Tabachnick et al., 2007). In order to determine whether the answers given by
the participants to the data collection tools have a homogeneous distribution, the kurtosis-
skewness values were examined. It was determined that each of the research variables was
between -1.00 and +1.00 reference range and showed a normal distribution (.109, .207)
(Cokluk et al., 2014). In addition, with the correlation analysis, it was examined whether
there was a multicollinearity problem in the data set. As a result of the analysis, it was found
that there is a low and negative correlation between the middle school students’ problematic
internet use and life satisfaction (r=-.222, p<.01), a middle and negative correlation between
their problematic internet use and self-efficacy (r=-.412, p<.01) and a positive and medium
correlation between their life satisfaction and self-efficacy (r= .317, p<.01). According to
these findings, it can be said that there is no multicollinearity problem since there is no
correlation of .90 or more between the variables (Cokluk et al., 2014). Answers to the
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problem statements of the study were sought through the data set consisting of the answers
of 505 participants. The data were analyzed with the Hayes Process Macro through the
SPSS-22 program package. The significance level was set to be .05 in the study.

Findings

Findings from the Investigation of the Mediator Role of Life Satisfaction in the
Relationship between Problematic Internet Use and Self-efficacy

A mediation analysis was carried out by using SPSS 3.4 version PROCESS macro (Hayes,
2018), Model 4, to determine whether life satisfaction has a mediator role in the relationship
between problematic internet use and self-efficacy of the middle school students. In the
analysis, the bootstrap technique and 5000 resampling option were preferred. Whether life
satisfaction has an indirect effect on the relationship between internet use and self-efficacy
was determined according to the confidence intervals obtained by the bootstrap technique.
The findings of the analysis are presented in Table 1, Table 2 and Figure 2 below.

Table 1
Regression Analysis Results related to Bootstrapping Test

M (Life Satisfaction) Y (Self-efficacy)
Predictor Variables b S.E. b S.E.
Problematic Internet Use (X) - 1454 % ,0285 -.9678%** .1100
M (Life Satisfaction) 1.1773%%* 1679
Constant 19.9640 8276 159.8854 4.5778
R?=.0493 R>=. 1698

F (1; 503)=26.0764; p<.001 F (2; 502)= 80.9463; p<.001

*p<.05; **p<.01; ***p<001, k=5000, S.E.=Standard error, non-standardized beta
coefficients (b) are reported.

When Table 1 is examined, it is seen that problematic internet use negatively and
significantly predicts life satisfaction (b= -.1454, SE=.0285, p<.001). Moreover, it is seen
that life satisfaction positively and significantly predicts self-efficacy (b = 1.1773,
SE=.1679, p<.001). In addition, problematic internet use explains 4.93% of the variance in
life satisfaction. It is also seen that problematic internet use, together with life satisfaction,
explains 16.98% of the variance in self-efficacy.

As a result of the Bootstrapping test conducted for the mediation analysis, the
indirect, direct and total effects of problematic internet use on self-efficacy are given in
Table 2 below.

Table 2
Direct, Indirect and Total Effects of Problematic Internet Use on Self-Efficacy

%95 Confidence

Bootstrapping Interval

Effect Path

B SE LLCI ULCI

PIU — Life Satisfaction — Self- -.1712 0470 -2678 -.0866

Indirect Effect efficacy
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Zl’r)ect Effect PIU —» Self-efficacy -9678  .1100 -1.1840 -.7517

Total Effect (c)  Direct Effect + Indirect Effect -1.1390 .1123 -1.3596 -.9184

n=505, k=5000, PIU=Problematic Internet Use

When Table 2 is examined, it is seen that the total effect of problematic internet use
on self-efficacy (b = -1.1390, SE=.1123, p<.001) is negative and significant. In a simple
mediation model, the total effect of X (Problematic internet use) on Y (Self-efficacy) is the
sum of the direct effect of X on Y and the indirect effect of X over M (Life satisfaction) on
Y (Hayes, 2018). The direct effect of problematic internet use on self-efficacy (b = -.9678,
SE=.1100, p<.001) was found to be negative and significant. In addition, the indirect effect
of problematic internet use on self-efficacy (b =-.9678, SE=.1100, 95% CI [-.2678, -.0866])
was found to be negative and significant. The indirect effect indicates how much X is
estimated to cause a change on Y as a result of its effect on M, which in turn affects Y. If the
indirect effect is significant, it can be argued that M is a mediator of the effect of X on Y
(Hayes, 2018). When the fully standardized effect size of the mediation effect is examined,
it is seen to be (G4 [-.0960, -.0319]) p = -.0619 at 95% confidence interval and it can be
said that this value is close to the medium mediation effect. If the effect size value is close to
.01, it is interpreted as low effect, close to .09 as medium effect, and close to .25 as high
effect (Preacher and Kelley, 2011). According to these findings, it can be said that life
satisfaction plays a mediator role in the relationship between problematic internet use and
self-efficacy.

The model regarding the mediator role of life satisfaction in the relationship between
problematic internet use and self-efficacy is given in Figure 2 below.

Figure 2
The mediator effect of life satisfaction on the relationship between problematic internet use

and self-efficacy
R2=.0493

Life Satisfaction

b=1.1773**
R?=.1698
Problematic Internct Total effect (c)=-1.1390**
- Self-efficacy
Use Direct effect (¢’) = -.9678 **

Indirect effect =-.1712, GA [-.2678, -.0866]
Note: Non-standardized beta coefficients are used.
Discussion and Results

From the findings obtained from the analyses, it was determined that the problematic
internet use of the middle school students predicted their self-efficacy negatively and
significantly and it predicted their life satisfaction negatively and significantly. The middle
school students’ life satisfaction predicted their self-efficacy positively and significantly. It
was also determined that life satisfaction played a mediator role in the relationship between
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the problematic internet use of the middle school students and their self-efficacy. Findings
from the study are discussed below.

The middle school students’ problematic internet use was determined to be a
negative and significant predictor of their self-efficacy. Parallel to this finding, as a result of
the study conducted by Reyhanlioglu (2015) on university students, it was found that there is
a negative correlation between internet addiction and self-efficacy. Odaci1 (2011) found that
there is a negative and significant correlation between the problematic internet use and
academic self-efficacy of university students and that academic self-efficacy predicts
problematic internet use. Contrary to the finding of the current study, it was determined by
Erkis (2019) that there is no statistically significant correlation between adolescents’ internet
addiction and self-efficacy. Middle school students’ encountering and immersing in the
internet in a period when they start to get to know their environment and recognize the
opportunities that their environment offers them may cause them to overlook the duties and
responsibilities expected of them, thus reducing their self-efficacy. According to these
findings, as middle school students’ problematic internet use increases, their self-efficacy
decreases.

As another finding of the study, it was determined that the problematic internet use
of the middle school students was a negative and significant predictor of their life
satisfaction. When the studies on the subject are examined, it is seen that Lachmann et al.
(2016) found a negative correlation between problematic internet use and life satisfaction.
Kabasakal (2015), in a study conducted on university students, determined that there is a
significant negative correlation between the negative results of internet use and life
satisfaction. Cao et al. (2011) found that problematic internet use decreases life satisfaction
of adolescents. Therefore, these findings are parallel to the finding of the current study that
problematic internet use negatively predicts life satisfaction. According to these findings, as
the problematic internet use of middle school students increases, their life satisfaction
decreases.

As another finding of the study, it was found that the middle school students’ life
satisfaction was a positive and significant predictor of their self-efficacy. Vecchio et al.
(2007) found that academic and social self-efficacy beliefs are predictors of life satisfaction.
Alipour and Taghvaei (2016) found a medium, positive and significant correlation between
life satisfaction and self-efficacy as a result of their study on teachers. Cikrikci and Odaci
(2016) found that metacognitive awareness and self-efficacy are important predictors of life
satisfaction in adolescents. Poorbaferani et al. (2018) determined that there is a positive
correlation between self-efficacy and life satisfaction. These findings show parallelism with
the finding of the current study indicating that life satisfaction predicts self-efficacy
positively. According to these findings, as the life satisfaction of middle school students
increases, their self-efficacy also increases.

Another finding of the study is that life satisfaction played a mediator role in the
relationship between the problematic internet use of middle school students and their self-
efficacy. Life satisfaction which is related to both problematic internet use and self-efficacy
reduces the negative effect of problematic internet use on self-efficacy and plays a kind of
buffering role. Supporting middle school students’ life satisfaction can reduce the negative
effects of problematic internet use and may also be effective in increasing middle school
students’ self-efficacy.

In light of the findings of the current study, the following suggestions are presented
for researchers and practitioners:
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- Determining that life satisfaction plays a mediator role in the relationship between the
problematic internet use of middle school students and their self-efficacy can be an
important reference in the studies to be carried out on middle school students. In this
direction, life satisfaction can be included in the studies to be carried out to strengthen
middle school students.

- New studies can be conducted to support the findings of the current study so that ways of
reducing the negative effect of problematic internet use on middle school students by
including different variables such as mindfulness, communication skills and social skills can
be found.

-The findings obtained by collecting data with the quantitative method can be supported and
enriched by using qualitative research methods.
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