
MM otivation is considered as a power that drives,
maintains and directs individuals towards their
goals. Motivation is commonly viewed to improve

learning and success. Motivation includes acting or doing
something to accomplish goals in life (Deci & Ryan, 2000). It
appears as an applied structure that explains the reasons of
what individuals do for their success. According to Brophy
(2012), behaviors related to priority targets with special results
and strategies to achieve personal goals create motivation.
Motivation is described as term that is related to wishes,
desires, needs, impulses, and interests (Cücelo¤lu, 2005).

Peklaj and Levpušček (2006) stress that motivation encourages
students to take action and helps them realize what they have
to do during school years. In that sense, academic motivation
plays a pivotal role in determining students’ desires and wish-
es to be successful in the classroom. Academic motivation is
considered as the main determinant of academic performance
and success by many studies (Linnenbrink & Pintrich, 2002).
Academic motivation may be explained as a factor affecting
students’ time, energy, and approach to academic tasks
(VanZile-Tamsen & Livingston, 1999). It has strong relation-
ships with academic performance, learning approaches, and

Bu çal›flmada üniversite ö¤rencilerinin yaflam memnuniyetleri ile iletiflim be-
cerilerinin motivasyonu yordama gücünün incelenmesi amaçlanm›flt›r. Arafl-
t›rma örneklemi 603 lisans ö¤rencisinden oluflmaktad›r. Kat›l›mc›lar›n 435’i
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cilerinin yaflam memnuniyetleri, iletiflim becerileri ve motivasyon düzeyleri
aras›ndaki iliflki ile ba¤›ms›z de¤iflkenlerin ba¤›ml› de¤iflkeni yorday›p yorda-
mad›¤›n› tespit etmek için çoklu regresyon analizi kullan›lm›flt›r. Araflt›rma
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yutunda oldu¤u tespit edilmifltir. Bulgular ayr›ca kat›l›mc›lar›n yaflam mem-
nuniyetleri ve iletiflim becerilerinin ö¤rencilerin motivasyonlar›ndaki var-
yans› aç›klayabildi¤ini göstermektedir. Motivasyondaki varyans›n en yüksek
flekilde sayg› alt boyutu (%16.6) taraf›ndan aç›klanabildi¤i bulunmufltur. 
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This study examines the predictive roles of university students’ life satis-
faction and communication skills on their motivation. The participants of
this study include 603 undergraduate students. Of the participants, 435
are female, 168 are male, and the mean age is 20.2 years. Students’ GPA
averages range from 1.87 to 3.91 on a 4.0 scale. The data were collected
through three data collection instruments. A multiple regression analysis
was employed to find out the relationships between all of the variables,
and examining the predictive roles of independent variables on the
dependent variable. The findings show that there is a positive and mean-
ingful relationship between life satisfaction, communication skills, and
motivation of university students. The highest correlation was found
between motivation and respect, which is a dimension of communication
skills. The findings also indicate that the participants’ life satisfaction and
communication skills explain the variances of students’ motivation. The
highest predictor of motivation among all dimensions is respect, as it
explains the variances by 16.6%. 
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learning styles (Komarraju & Karau, 2005). Researchers also
explain that it is associated with various outcomes such as
curiosity, continuity, learning and performance (Deci & Ryan,
2000). Academic motivation is also defined as factors that urge
individuals to attend school or obtain a degree. It is associated
with behaviors that include desires for achieving goals beyond
effectiveness or a reward (Deci, Vallerand, Pelletier, & Ryan,
1991). 

The level of motivation is crucial for students as it can
explain the start, direction, intensity, and continuation of their
behaviors in the school. Educators need to be aware of the stu-
dents’ motivation because its role on people’s cognitive and
social regulation explains their curiosity, persistence, learning,
and performance. Motivating students is not an easy task for
teachers, school administrators, and parents (Vallerand &
Bissonnette, 1992). Although unmotivated students tend to
move away from school, the motivated ones spend more time
on their learning tasks (Pintrich & Schunk, 2002). In most
cases, having students involved in learning activities may be
quite challenging for many. Thus, it is a huge deal for educa-
tors to have highly motivated students to reach educational
goals established for their schools. Studies show that student
success has a relationship with motivational qualities such as
talent, intrinsic motivation, perceptions of academic assign-
ment, and belonging (Eccles, Wigfield, & Schiefele, 1998;
Greene & Miller, 1996). Therefore, motivation directly affects
the cognitive variables associated with success (Miller, Behrens,
Greene, & Newman, 1993). The dimension of motivation,
which affects students’ academic achievement, school atten-
dance, and desire to attain a degree is called academic motiva-
tion, which is the production of energy required for academic
tasks (Eccles, 2002; Yun Dai, 2001).

The current study employed social cognitive theory (SCT)
and self-determination theory (SDT) as the theoretical frame-
works to explain the effects of different variables on students’
academic motivation. Parallel to this approach, Bandura (1989)
suggests that SCT explains the motivational factors affecting
students’ social competencies. This framework explains that
learning occurs in a social context where the reciprocal interac-
tion of the human exists with environment (Bandura, 1989).
This research also employed SDT to determine how things in
social contexts support or undermine individuals’ motivation
(Kahn et al., 2002). Both theories reflect how life satisfaction
and communication skills of university students affect their aca-
demic motivation in social contexts with the existence of such
independent variables (Yenilmez & Çemrek, 2008). In their
study, Do¤an and Koçak (2014) found that a higher level of
communication skills of a setting created higher levels of moti-

vation among individuals. In addition, fiantafl, Ifl›k, and
Çilhoroz (2018) found that high motivation levels result in life
satisfaction. Thus, the relationship of motivation with life satis-
faction and communication skills is quite evident. 

Research indicates that the motivation of individuals has
strong associations with their life satisfaction (Yerlisu-Lapa,
A¤yar, & Bahad›r, 2012). Life satisfaction was first introduced
by Neugarten in 1961 suggesting that it was directly propor-
tional to the ability of a person to realize his/her dreams
(Dilmaç & Ekfli, 2008). According to Pavot and Diener (2008),
life satisfaction includes positive life domains along with moods
and emotions of people. Schimmack, Diener and Oishi (2002)
state that life satisfaction is associated with family relationships
and academic achievement. Y›lmaz and Alt›nok (2009) define
life satisfaction as the things achieved by a person in life, which
arises with the expectations of the individual about life and their
level of fulfillment. Özdevecio¤lu and Doruk (2009) stress that
life satisfaction included the emotional reactions of people as it
could include both professional and non-professional aspects of
life. Based on these definitions, it may be inferred that the ful-
fillment of the needs has a relationship with motivation (Reeve
& Lee, 2018). Similarly, Özer (2009) found that motivated
individuals had high levels of life satisfaction as their psycholog-
ical needs were met in social contexts. Studies also emphasize
that the signs of well-being may be considered as the indica-
tions of thorough communication skills, which reinforce peo-
ple’s motivation in an organization (Gilley, Gilley, &
McMillan, 2009). Supporting this, Gülnar and Balc› (2011)
report that students with high level of satisfaction are encour-
aged to participate more in social and learning tasks (Ery›lmaz,
2010; Ery›lmaz & Ercan, 2011). These assumptions confirm
the potential relationship between motivation, life satisfaction,
and communication skills of students. 

Students with effective communication skills seem to be
motivated and eager to participate in learning activities and
thus increase their academic achievement (Kadakal Dölek,
2015). As communication skills are important for effective
learning, school leaders know what may be necessary to
improve such skills among students. Some of the items needed
to improve communication skills include problem-centered
organization, the opportunity to receive and offer feedback, and
the existence of motivating factors (Green & Ellis, 1997;
Knowles, 1978; Kurtz, Silverman, & Draper, 1998). In terms of
definitions, researchers have different explanations about the
concept of communication skills. Brislin and Yoshida (1994)
state that communication skills involve verbal and nonverbal
messages, as well as to interpersonal relations in social contexts.
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According to Kelley and Meyers (1995), communication skills
are linked to both verbal and non-verbal attitudes, which are
associated with personal beliefs and values. People engaging in
the act of communication with others use gestures, facial
expressions, and body language to share ideas and obtain new
knowledge (Cihangir, 2004; Korkut, 2005; Yüksel fiahin, 1997).
It is evident that the level of motivation is related to a person’s
performance in certain tasks. Some studies report that there is
a significant relationship between the communication skills of
the individuals and their performance in an organization
(Bowden, 2000; Ogbonna & Harris, 2000; Zhang, Dolan, &
Zhou, 2009). Based on these studies, it seems that there is an
association between communication skills and motivation as
well (Mowles, 2008). 

The active involvement of students in the learning process
requires them to be motivated and willing. Therefore, it is
important for the stakeholders in education to determine the
factors affecting student motivation (Karatafl & Erden, 2012).
According to Clark and Schroth (2010), motivated students are
those who are attentive and open to new learning experiences.
Research indicates that high motivation levels promote stu-
dents’ interpersonal relationships through communication,
academic success, and cognition (Walker, Greene, & Mansell,
2006). Some studies indicate that it is crucial to keep the level
of motivation high among students as it increases their social
engagement with peers and teachers (Rienties, Tempelaar, Van
den Bossche, Gijselaers, & Segers, 2009), academic perform-
ance (Ning & Downing, 2010; Pimparyon, Caleer, Pemba, &
Roff, 2000)), and satisfaction with life (Ratelle, Simard, &
Guay, 2013). Studies also confirm that students with effective
communication skills tend to achieve their personal goals in
life, and as a result they feel satisfied with the overall outcomes
(Tiryaki, 2015; Wang, 2006). It may be inferred that motivated
students are inclined to succeed not only in school but also in
life. Substantial communication skills and satisfaction with life
encourage students to feel enthusiastic about developing peer
relations, performing better in school, and engaging in learning
activities willingly (Fergusson, 2003; Gottfried, 1985; Lepper,
Corpus, & Iyengar, 2005). 

The research findings above indicate that motivation is
related with life satisfaction and communication skills. 

Research suggests that motivated students are encouraged
to acquire certain goals, are attentive listeners and communica-
tors, and are satisfied with their accomplishments in life (Buehl
& Alexander, 2005; Galand, Bentein, Bourgeois, & Frenay,
2003; Moneta & Spada, 2009; Sankaran & Bui, 2001). In addi-
tion, research shows that there is a relationship between moti-

vation and life satisfaction. Researchers have found that stu-
dents’ level of motivation is positively correlated with their aca-
demic success and life satisfaction (Chang, 1998; Nonis &
Wright, 2003; Seligman, 2006). Based on the literature above,
there might be predictive role of life satisfaction and commu-
nication skills on motivation. Although there is some evidence
showing the relationships among these variables, there is hard-
ly any study conducted, particularly in the context of Turkey,
showing the predictive effect of life satisfaction and communi-
cation skills on university students’ motivation. Thus, as its
main goal, this study attempts to reveal the predictive role of
life satisfaction and communication skills in such context and
aimed to make a contribution to the current literature. This
research poses two hypotheses:

Life satisfaction and communication skills are positively
associated with motivation.
Life satisfaction and communication skills are the predictors
of motivation. 

Method 
Research Design

In the study, a descriptive model based on a relational screen-
ing research design was used. This design is employed to
explain the past or current situations (Karasar, 2010). In addi-
tion to the predictive roles of life satisfaction and communica-
tion skills on students’ motivation, the relationship between
motivation, life satisfaction and communication skills of the
students studying in various programs of the university was
examined. 

The participants were 603 undergraduate students of whom
435 were female and 168 were male (��� Table 1). The study was
conducted at a university located at Western Black Sea Region
in Turkey. Of the participants, 218 were freshmen, 121 sopho-
more, 173 junior, and 91 senior students. Based on the programs
of study, the participants were enrolled in six different programs;
Turkish education (n=135), school counseling (n=179), science
education (n=42), elementary education (n=108), special educa-
tion (n=58), and pre-school (n=81). Their average GPA ranged
from 1.87 to 3.91 on a 4.0 scale.

Data Collection Tools 

The Higher Education Life Satisfaction Scale (HELSS) was
first developed by Diener, Emmons, Larsen and Griffin (1985).
Then, the instrument was adapted to Turkish language by Erol
and Y›ld›r›m (2016). It included 29 items with five dimensions:
General University Satisfaction (GUS, 13 items), Satisfaction
with Instructors (GI, five items), Satisfaction with University



Social Services (SUSS, four items), Satisfaction with University
Facilities (SUF, four items), and Satisfaction with University
Administration (SUA, three items). The HELSS is a 5-point
Likert scale (from 1= absolutely disagree to 5= absolutely
agree). The reliability coefficients of the instrument was meas-
ured and that Cronbach alpha coefficient was found to be .93
for overall instrument. Cronbach alpha coefficient was also
found .92 for GUS, .81 for GI, .73 for SUSS, .69 for SUF, and
.81 for SUA. For the current study, the reliability coefficients
of the scale were also measured. The Cronbach alpha coeffi-
cient for the overall HELSS was found as .92. In addition, the
Cronbach alpha coefficient was found .93 for GUS, .84 for GI,
.70 for SUSS, .70 for SUF, and .85 for SUA. 

The second data collection instrument was called the
Communication Skills Scale (CSS). It was developed by
Karagöz and Kösterelio¤lu (2008). The 5-point Likert (from 1=
absolutely disagree to 5= absolutely agree) construct included
25 items with six subscales. The subscales included respect (five
items), ability of expression (five items), desire (four items),
democratic attitude (three items), value (four items), and obsta-
cles (four items). The Cronbach alpha coefficient for overall
instrument was found as .88. In the present study, the reliabili-
ty coefficients of the CSS was also measured and found as .90.
Also, Cronbach alpha coefficient was found to be .88 for
respect, .91 for ability of expression, .89 for desire, .89 for dem-
ocratic attitude, .83 for value, and .85 for obstacles. 

Finally, an instrument called the Academic Motivation Scale
(AMS) was used to examine students’ level of motivation. The
tool was developed by Gömleksiz and Serhatl›o¤lu (2014) and
included 28 items. This 5-point Likert (from 1= absolutely dis-
agree to 5= absolutely agree) scale also included seven dimen-

sions. However, only the overall instrument was considered to
investigate the relationship between life satisfaction, communi-
cation skills, and motivation of university students. In that
sense, the Cronbach alpha coefficient for AMS was calculated to
be .87. The reliability coefficients of the overall instrument was
also measured and found to be .89 for the current study. 

Data Analysis 

The data collection took place after all necessary permissions
were obtained from the department of ethics. In addition, pre-
study folders were labeled with the participants’ identification
numbers to collect information about their grade levels, GPA
scores, and demographics. The purpose of the research in
which the students voluntarily participated was explained to
them and the participant confidentiality was ensured.
Therefore, all of the folders were kept in locked cabinets. To
test both hypotheses, determine the relationships between all of
the variables, and examine the predictive roles of independent
variables on the dependent variable, a multiple regression
analysis was employed in the study. 

Results
Internal consistency, standard deviations, means, and inter cor-
relation coefficients of the study are shown in ��� Table 2. The
findings showed that respect (r=.41, p<.01) had a positive and
meaningful relationship with motivation at moderate level.
Ability of expression (r=.39, p<.01), desire (r=.36, p<.01), dem-
ocratic attitude (r=.33, p<.01), value (r=.37, p<.01), obstacles
(r=.20, p<.01), GUS (r=.25, p<.01), GI (r=.29, p<.01), and SUA
(r=.26, p<.01) had a positive and weak relationship with moti-
vation. The findings also showed that SUSS (r=.15, p<.01) and
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��� Table 1. Frequency and percent distributions of various features of the participants.

Features 1 2 3 4 5 6 Total

Gender Male Female

n 168 435 603

% 27.9 72.1 100

Grades Freshman Sophomore Junior Senior

n 218 121 173 91 603

% 36.2 20.1 28.7 15.1 100

Program Turkish School Science Elementary Special 
Education Counseling Education Education Education Pre-School

n 135 179 42 108 58 81 603

% 22.4 29.7 7.0 17.9 9.6 13.4 100
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SUF (r=.08, p<.05) had a positive and quite weak relationship
with motivation. 

Before addressing the assumptions of multiple regression,
the tests of normality and homogeneity were conducted.
Kolmogorov- Smirnov test was conducted for the normality,
and the findings (p>.05) suggested that the assumptions of nor-
mality were met. Levene’s test was conducted through ANCO-
VA for homogeneity, and the result showed that the homo-
geneity of variances was ensured as the groups of the study
sample were equivalent (p>.05). In the study, also the
Mahalanobis distance (D2) was used to examine the outliers.
This approach is used to determine an outlier as an observed
case that demonstrates abnormal distance from the majority of
values in a sample from a population (Tabachnick & Fidell,
2001). In this study, four of the cases were labeled as outliers
and then they were deleted since their values were less than
.001 (Tabachnick & Fidell, 2001). After all required assump-
tions were met, a multiple regression analysis was employed for
data analysis. In the study, the independent variables were the
subscales of life satisfaction and communication skills, and the
dependent variable was motivation. 

A regression analysis was performed to find out the predic-
tive roles of independent variables on motivation. The findings
showed that the significant predictors of motivation included
respect (p<.05), GUS (p<.05), and SUF (p<.05) (��� Table 3).

The results also indicated that the subscales such as ability of
expression, desire, democratic attitude, value, obstacles, GI,
SUSS, and, SUA did not significantly predict motivation. After
this analysis, a multiple regression analysis was performed
using the stepwise model. This model was employed to per-
form multiple regression several times, each time excluding the
weakest correlated study variable. 

The findings of ��� Table 3 showed the subscales that could
explain students’ motivation. In that case, it seemed that the
subscales including respect, GUS, and SUF were able to pre-
dict motivation. In the stepwise model (��� Table 4), respect
was entered in the equation first, accounting for 16.6% of the
variance in predicting motivation (R2=.167, adjusted R2=.166,
F1,608=120.435, p<.01). Then GUS (R2=.191, adjusted R2=.188,
F2,600=70.627, p<.01) was entered accounting for an additional
2.2% variance. Finally, SUF (R2=.204, adjusted R2=.200,
F3,599=51.107, p<.01) was entered, accounting for an additional
1.2% variance. 

The initial regression model factors included respect, abil-
ity of expression, desire, democratic attitude, value, obstacles,
GUS, GI, SUSS, SUF, and SUA. On the other hand, the final
regression model included only respect, GUS, and SUF (���
Table 4). Based on the findings, the significant factors includ-
ing respect, GUS, and SUF were able to predict the variances
of students’ motivation by 20.0%. Lastly, the final regression

��� Table 2. Descriptive statistics, alphas, and inter-correlations of the variables. 

Variables 1 2 3 4 5 6 7 8 9 10 11 12

1- Respect 1

2- Ability of expression .76* 1

3- Desire .74* .77* 1

4- Democratic attitude .69* .67* .67* 1

5- Value .75* .74* .71* .72* 1

6- Obstacles .31* .33* .34* .23* .30* 1

7- Motivation .41* .39* .36* .33* .37* .20* 1

8- GUS .26* .25* .22* .26* .27* .08** .25* 1

9- GI .40* .41* .38* .45* .44* .33* .29* .42* 1

10- SUSS .27* .25* .20* .20* .27* .08 .15* .38* .25* 1

11- SUF -.01 .04 .01 -.01 -.01 .02 .08** -.15* .01 -.14* 1

12- SUA .31* .29* .27* .31* .31* .19* .26* .42* .52* .29* .01 1

Mean 3.47 3.62 3.75 3.59 3.54 4.24 3.64 2.67 3.47 2.73 3.83 3.17

Standard deviation .70 .65 .68 .75 .74 .73 .55 .63 .69 .89 .86 .77

Cronbach’s alpha .74 .82 .79 .75 .71 .78 .78 .75 .68 .81 .73 .80

*p<.01; **p<.05.



model showed that that the value of the standardized beta coef-
ficient was found to be significant for respect (β=.36, p<.01),
GUS (β=.17, p<.01), and SUF (β=.11, p<.01). 

Discussion
The relationship between life satisfaction, communication
skills, and motivation of students in higher education was
examined in the study. The results indicated a positive and
meaningful relationship between life satisfaction, communica-
tion skills, and motivation of university students. The sub-
scales of life satisfaction included general university satisfac-
tion (GUS), satisfaction with instructors (GI), satisfaction with
university social services (SUSS), satisfaction with university
facilities (SUF), and satisfaction with university administration
(SUA). Respect, ability of expression, desire, democratic atti-

tude, value, and obstacles were the subscales of communica-
tion skills.

The findings showed that the relationship between motiva-
tion and respect, which was a factor of communication skills
was at moderate level. In a similar study, Dalk›l›ç (2006) found
that students who were able to communicate with others with
a proper manner performed better in learning tasks in the
classroom. Students with acceptable attitudes in social environ-
ments tend to perform well in academics and develop social
skills as they respectfully leave communication channels open
and listen while interacting with teachers and peers.
Supporting that, Aktu¤ (2010) stresses the importance socially
accepted behaviors of adolescents for effective communication.
It may be inferred that students with effective communication
skills are those who pay attention to others in a social context
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��� Table 3. Summary of linear regression analysis for variables predicting academic motivation.  

Variables B Std. error Beta t Sig.

(Constant) 1.66 .18 9.06 .00

Respect .14 .05 .19 2.89 .01

Ability of expression .10 .05 .12 1.82 .06

Desire .01 .05 .01 .22 .82

Democratic attitude -.01 .04 -.01 -.31 .75

Value .04 .04 .05 .89 .37

Obstacles .03 .03 .04 1.21 .22

GUS .11 .03 .13 3.06 .01

GI .02 .03 .03 .69 .49

SUSS -.01 .02 -.01 -.30 .76

SUF .06 .02 .10 2.68 .01

SUA .04 .03 .06 1.53 .12

��� Table 4. Summary of multiple regression analysis for variables predicting academic motivation.  

Models Variables B Std. error Beta t Sig.

Model 1 (Constant) 2.53 .10 24.50 .00

Respect .32 .02 .41 10.97 .00

Model 2 (Constant) 2.27 .11 19.12 .00

Respect .28 .03 .36 9.61 .00

GUS .13 .03 .15 4.18 .00

Model 3 (Constant) 1.96 .15 12.61 .00

Respect .28 .03 .36 9.54 .00

GUS .15 .03 .17 4.67 .00

SUF .07 .02 .11 3.15 .00



and are encouraged to perform better in learning settings. The
results of the study also indicate a meaningful but weak rela-
tionship between motivation and the other subscales of com-
munication skills; desire, democratic attitude, value, and obsta-
cles. Based on these findings, it can be concluded that students
can be motivated to put in more efforts for academic success in
learning environments that stimulate their desire for learning
through an established democratic and open setting. VanZile-
Tamsen and Livingston (1999) emphasize that students are
inclined to spend more time and energy to accomplish learning
tasks in settings that have motivating factors available. Such
factors may include supporting students’ communication skills
and offering feedback on learning activities (Green & Ellis,
1997; Knowles, 1978; Kurtz et al., 1998).

The findings indicate that the level of motivation has sig-
nificantly positive and weak relationships with all subscales of
life satisfaction. The strongest relationship among these how-
ever is between students’ general university satisfaction and
academic motivation. Such relationship may be due to the fact
that students, who have a sense of belonging towards their
schools are motivated to perform better in their courses (Eccles
et al., 1998; Greene & Miller, 1996). Basically, students may
feel satisfied when they develop positive feeling about their
universities. Supporting this, Pavot and Diener (2008) found
that life satisfaction was associated with good moods and emo-
tions of individuals. Such positive moods of the students may
eventually end up with satisfying academic outcomes
(Schimmack et al., 2002). University administrators may posi-
tively affect students’ academic achievement and motivation
(Deci et al., 1991) by creating a university with good living and
learning conditions (Ratelle et al., 2013).

In the second part of this study, as a dimension of commu-
nication skills, respect explained the variances of student moti-
vation by 16.6%. The level of student motivation may be pre-
dicted by many factors (Can Bilgin, 2015; Y›ld›r›m, 2015)
including the person’s attitude while communicating with oth-
ers. Having a conversation that includes the themes of respect,
empathy, and understanding between teachers and students
may help the messages generated between the two to flow with
no difficulty, and thus increasing the student motivation due to
clarity and provided feedback in the process of communication
(Caplan, 2005). Supporting this, Clark and Schroth (2010)
found that the way people handle communication influences
their level of motivation. Therefore, school leaders and teach-
ers need to be aware of the fact that the way they communicate
with their students might affect students’ competence
(Gottfried, 1985), and motivation (Rienties et al., 2009; Walker
et al., 2006). 

The findings of the study also show that general university
satisfaction and satisfaction from university facilities as the
dimensions of life satisfaction explain the variances of student
motivation by 3.4%. This finding implies that educational set-
tings that provide adequate opportunities for the students
enhance their learning, sense of belonging, and motivation
(Vallerand & Bissonnette, 1992). Teachers, school administra-
tors, and parents need to understand that student motivation is
crucial in schools because unmotivated students spend less time
on learning tasks and eventually fail (Pintrich & Schunk, 2002).
Problems with lower levels of student motivation may be
resolved when the school leaders learn how to address the
needs of their students, and accordingly, provide opportunities
including a welcoming learning environment, enough facilities,
and quality education (Ery›lmaz, 2010; Ery›lmaz & Ercan,
2011). Universities with better opportunities will fulfill the
needs of the students and enhance their motivation (Özer,
2009). Supporting this, Gülnar and Balc› (2011) found that stu-
dents who eagerly participate in social and learning events have
high level of satisfaction. 

Based on the findings, it may be concluded that university
students’ life satisfaction and communication skills are signifi-
cant predictors of their motivation, which suggests that stu-
dents who have high levels of life satisfaction and effective
communication skills are inclined to perform better and take
responsibilities to achieve their goals (Yenilmez & Çemrek,
2008). These findings are also in line with the theoretical
frameworks employed for this study that the inner and envi-
ronmental factors affect people’s motivation as mentioned in
social cognitive theory (Bandura, 1989) and self-determination
theory (Kahn et al., 2002). As motivation is considered acting
and doing things to succeed in life, it may be affected by the
factors such as the feelings about life and the effectiveness
aligned with the quality of communication with others
(Brophy, 2012; Cücelo¤lu, 2005; Deci & Ryan, 2000; Peklaj &
Levpušček, 2006). It may be inferred that students with good
communication skills mainly feel well about themselves and
their confidence level, and they do not hesitate to engage in
meaningful tasks with their peers and teachers to acquire new
knowledge. These tasks require substantial amounts of energy,
desire, and performance for the students to succeed at (Deci &
Ryan, 2000; Komarraju & Karau, 2005; Linnenbrink &
Pintrich, 2002; VanZile-Tamsen & Livingston, 1999).
Considering all the findings from the current study, stakehold-
ers in education have to understand the importance of motiva-
tion, life satisfaction, and communication skills of the students
as they all are associated with meaningful outcomes, which
include but are not limited to academic achievement, social
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engagement, interpersonal relationships, good feelings about
life, and fulfillment of the needs (Gilley et al., 2009; Pavot &
Diener, 2008; Schimmack et al., 2002).

Finally, school administrators and teachers with vision and
leadership skills have to know how to create a satisfactory
learning setting and support students to improve their commu-
nication skills. Considering the fact that life satisfaction and
communication skills affect students’ motivation, it would be
crucial for stakeholders in education to be knowledgeable
about these factors. That is why an effective way for the trans-
fer of such knowledge should be established school-wide. To
achieve this, it is strongly recommended that the Ministry of
National Education must come up with effective solutions such
as providing in-service training courses and workshops for
school administrators, teachers, and parents. It is also impor-
tant to point out that this study has some limitations. In addi-
tion to examining the relationship of student motivation with
life satisfaction and communication skills, concepts such as free
time management, school atmosphere and culture, retention,
self-efficacy, school leadership, and teacher burnout may be
examined as well. Also, instead of including participants only
from a public university, some participants from a private uni-
versity may be included in the study as well. Lastly, as this
study was carried out by using only a quantitative method, a
qualitative method may be used to obtain deeper insights about
the subject. 
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