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Oz

Ogretmenler, tiikenmislige ¢ok maruz kalan meslek gruplarindandir. Ogretmenlerin mesleki
tilkenmiglik diizeylerini azaltmak icin ¢esitli onlemler gelistirilebilir. Mesleki tiikenmisligi nelerin
etkiledigini belirlemek, bu etkileri azaltmak icin dncelenmesi gereken konular hakkinda bakis acilari
sunabilir. Mevcut arastirmada mesleki sosyal destek faktorlerinin arttirilmasi 6nemli bir destek
kaynag1 olarak ele alinmistir. Arastirma, 6gretmenlerin mesleki tilkenmislik diizeylerini azaltmada
oncelik verilmesi gereken mesleki sosyal destek faktorlerinin Oncelik siralamasini belirlemeyi
amaglamistir. Arastirmada nicel aragtirma yontemlerinden iliskisel arastirma deseni kullanilmaistir.
Arastirma verileri I¢ Anadolu’da biiyiiksehir statiisiindeki bir il merkezinde farkli okul tiirlerinde
gbrev yapan ve uygun Ornekleme yontemiyle belirlenen 397°si (%56) kadin, 312’si (%44) erkek
toplam 709 6gretmenden toplanmistir. Mesleki tiikkenmislik diizeyine etki eden degiskenlerin 6ncelik
siralamasini belirlemek amaciyla yapay sinir aglari kullanilmigtir. Arastirmada mesleki tiikenmisligi
azaltmada Oncelenmesi gereken mesleki sosyal destek faktorlerinin basinda yonetim destegi ve
Ogrenci destegi faktorlerinin geldigi belirlenmistir. Bu arastirmanin sonuglarina dayanarak okullarda
yonetim ve Ogrenci desteginin iyilestirilmesine yoOnelik calismalarin 6gretmenlerin  mesleki
titkenmigliklerinin 6nlenmesine ya da azaltilmasina imkén verecegi diisiiniilmektedir.

Anahtar sézciikler: Yapay sinir aglari, mesleki tiikenme, mesleki sosyal destek, yordama,
ogretmen.
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Giris
Tiikkenmiglik kavrami “bireyin enerjisinin tiikenmesinin yani sira karsilagilabilecek bir¢ok
sorunla bunalmis olma duygularinin bir sonucu olarak ortaya c¢ikan bir siire¢ seklinde
tanimlanmaktadir (Freudenberger, 1986). Tiikenmisligin is yasamindaki uzantisi olarak
goriilen mesleki tikenmislik ise “basari ile yOnetilemeyen kronik is yeri stresinin sonucu
olarak kavramsallastirilan sendrom” olarak ifade edilmektedir (WHO, 2019). Mesleki
tikenmisligin bireyin enerjisinde tiikenme veya bitkinlik duygular, kisinin isinden
sogumasi, isiyle ilgili olumsuz duygular ve sinizm egilimi ve azalan c¢aligma verimliligi
olmak iizere ii¢ boyutundan bahsedilmektedir. ilaveten, mesleki tiikenmislik, asir1 is yiikii,
igverenler tarafindan kisitlanmak, yapilan ¢alismanin maddi ve manevi yonlerden karsiliksiz
kalmasi, iletisim eksikligi, adalet eksikligi, degerler catismasi gibi durumlarda ortaya

cikmakta; bireyin degerlerinde, iradesinde, ruhunda bir asinma hissi uyandirmaktadir
(Maslach ve Leiter, 1997).

Mesleki tiikenmislik, c¢alisanlarin  performanslarini  dogrudan etkileyen bir
degiskendir. Kamu sektoriinde tiikenmisligin sik rastlandigi meslekler bulunmaktadir.
Alanyazinda Ozellikle 6gretmenlerin tiikenmisliklerine yonelik kapsamli calismalar yer
almaktadir (Chang, 2020; Oliveira vd., 2021; Skaalvik ve Skaalvik, 2020). Ogretmenlerin
egitim-O6gretim silirecinde performanslarina olumlu ya da olumsuz etki yapan birgok faktor
bulunmaktadir. Ogretmen tiikenmisligi iizerine gergeklestirilen arastirmalar, duygusal
tiilkenmislik, meslektaslara, yoneticilere ya da 6grencilere duyarsizlagma, kisisel basar1 veya
ozyeterlik duygusunun eksikliginde ortaya c¢ikan meslege 6zgili zorlanma ve beraberinde
gelen vazgegme istegi ve inancini yansitmaktadir (Parker vd., 2012). ilaveten, arastirmalar
Ogretmenlerin tiikenmislik durumlarinin motivasyonel ve duygusal faktorlerden etkilendigini
gostermektedir (Skaalvik ve Skaalvik, 2014).

Yapilan isin dogasi, isi gerceklestiren kisinin ozellikleri ile uyumsuz oldugunda
tikenmislik gozlenebilmektedir. Mesleki tiikenmisligin  6gretmen hayatini  olumsuz
etkileyen bir faktor olmasinin yaninda, Ogrencilerin akademik bagarilarina ve
motivasyonlarina da olumsuz etkileri kaydedilmistir (Klusmann vd., 2016; Madigan ve Kim,
2021). Ogretmen-dgrenci iliskisinin niteligi arttikga 6gretmenler daha yiiksek diizeyde
sorumluluga ve olumlu duygulara sahip olabilmektedir (Klassen vd., 2012). Ote yandan,
Ogretmenlerde tlikenmislige neden olan stresli yasam ve diisiik mesleki basarinin
ogrencilerde davranis sorunlarin arttirdig1 da ifade edilmistir (Yoon, 2002).

Ogretmenlerin verimli olabilmesi ve egitim &gretim faaliyetlerini etkili bir sekilde
stirdiirebilmesiyle iliskili faktorlerden biri de yiiksek giidiilenmedir (Cift¢i, 2017; Ventura
vd., 2015). Ogretmenlerin ve okul miidiirlerinin ¢alisma kosullar1 iizerine arastirmalar
yiiriiten Uluslararas1 Ogrenme ve Ogretme Anketi (TALIS, 2018) raporunda, “6gretmenlik
meslegini, tercih ettikleri ilk meslek olarak belirten katilimcilarin is doyumlarmin daha
yliksek oldugu” belirtilmistir (TEDMEM, 2019). TALIS Raporuna (2018) gore 6gretmenlik
mesleginin se¢iminde temel motivasyon faktorleri; (1) genglerin ve ¢ocuklarin gelisimine
katki saglama, (2) topluma hizmet etme, (3) sosyal olarak dezavantajli 6grencilere fayda
saglama, (4) is glivencesi, (5) diizenli ve giivenilir gelir, (6) ¢alisma sartlar1 ve (7) istikrarli
kariyer yolu olarak belirlenmistir. Ekonomik Kalkinma ve Isbirligi Orgiitiine (OECD) bagh
tilkelerde gorev yapan &gretmenler, egitim alaninda oncelikli olarak iyilestirme yapilmasi
gereken alanlari, “sinif mevcutlarinin ve 6gretmenlerin idari yiikiinlin azaltilmas1™ olarak
belirtmislerdir (TEDMEM, 2019).

Psikolojik ve yapisal giiclendirmenin de Ogretmenlerin tliikenmislik diizeyinin
azalmasina katki sagladigi ve sosyal destek algisini arttirdigi bilinmektedir (Kaya ve
Altinkurt, 2018). Sosyal destek bireyin kendini giivende, degerli, saygin, yetkin hissedecegi
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psikolojik kosullarin yaratilmasi, daha fazla 6zerklige sahip olmasina imkédn taninmasi,
dezavantajli oldugu alanlarin iyilestirilip potansiyelini en iyi sekilde ortaya koymasini
saglayacak kosullarin yaratilmasi olarak ifade edilmistir (Lam, 2019). Bu baglamda sosyal
destek, stresle bas etmede dnemli bir faktdr olarak kabul edilebilir. Sosyal destek, algilanan
destek ve alinan destek olmak iizere ikiye ayrilmistir. Algilanan sosyal destek, gerektiginde
bir sosyal destegin mevcut olacagl yoniinde bir degerlendirmeyi; alinan sosyal destek ise,
gercek destekleyici davramislart  ifade eder (Nezu vd., 2003). Ogretmenlerin
meslektaslarindan sagladigi sosyal destek algilari basar1 duygusunu artirirken, duyarsizlasma
durumlarini azaltmaktadir (Greenglass vd., 1997). Meslektas destegi, ayni isyerinde ¢alisan
kisilerin mesleki ya da kisisel sorunlar karsisinda destekleri, bilgi paylasimi yapmalart ve
basarilarin1 takdir etmelerine imkan veren sosyal destek kaynagidir (Wolgast ve Fischer,
2015).

Gorev yapilan kurumda yoneticiye ve meslektaglara giivenin is doyumunun anlamli
birer yordayicist oldugu ifade edilmektedir (Sarikaya, 2019). Bu baglamda okullarda
yonetim destegi de sosyal destek algisinin bir parcasidir. Yonetim destegi yoneticilerin
calisanlarina deger vermesi, ¢alisanlarin rahat bir ortamda ¢alismalari i¢in gereken kosullar
olusturmaya caligmalar1 ve c¢alisanlarin ihtiyaglarim1 Onemsemeleri olarak tanimlanir
(Bacharach ve Bamberger, 2007; Eisenberger vd., 2002). Yonetim destegi, kurumun ve
calisanlarin hedeflerine ulagsmalar1 ve calisanlarin is tatmini saglamalarina olanak verir.
Sosyal destegin bir diger boyutunu ogrenci desteginden olusmaktadir. Ogretmenlerin
ogrencilerden algiladig1 6grenci destegi, 6gretmenlerin kendilerini iyi bir 6gretmen olarak
hissetmelerini saglayan, sevildigini ve dgrencilerine kendini yakin hissetmesini ifade eden
duygusal destektir (Yellice-Yiiksel vd., 2011). Bunun yam sira aile destegi de 6grencilerin
egitimi, karsilagilan sorunlarin ¢6ziimii ve okulun gelistirilmesinde etkili bir diger sosyal
destek kaynagidir (Yellice-Yiiksel vd., 2008). Aile destegi 6gretmenlerin olumsuz ve stresli
okul yasantilarin1  gogiisleyebilmelerini  kolaylastirmaktadir  (Fiorilli  vd., 2019).
Ogretmenlerin okul ortaminda yonetici, veli ve 6grencilerden aldiklari sosyal destegin diisiik
olmas1 verimli ¢alisma ve orgiitsel iklimlerini olumsuz etkilemektedir (Fiorilli vd., 2015;
Oguz ve Kalkan, 2014). Ogretmen tiikenmisligi {izerinde etkisi belirlenen bir diger faktor de
etkili 6gretim destegidir. Etkili 6gretim desteginin saglanabilmesi i¢in 6gretmenin psikolojik
ve fiziksel durumunun dikkate alinarak tutum, duygu ve fiziksel kosullarinin iyilestirilmesi
onerilmektedir (Cunningham, 1983). Bu noktada 6gretmenlerin tiikenmislik riskini azaltmak
icin mesleki sosyal destegin kalitesinin artirilmasi ve okul sistemi igerisinde o6gretmenleri
etkileyen faktorlerin derinlemesine analiz edilerek sisteme iliskin algilarmin ortaya
cikarilmasi 6nemli goriilmektedir.

Tikenmislik iizerine gerceklestirilen calismalar bireysel stres faktorlerini
yansitmanin Otesinde, tiikkenmisligi Orgiitsel ve kisileraras1 bir baglam igerisinde
degerlendirmeye odaklanir (Maslach, 2003). Ogretmenlerin mesleki tiikenmisliklerini
azaltmada etkili olan destekleyici faktorlerin belirlenmesi ve okul ikliminin bu dogrultuda
diizenlenmesi egitim-6gretim siirecleri icin oldukca degerlidir. Ogretmenler toplumsal
gelismenin onemli bir pargasidir. Toplum dinamiklerine ve ihtiyaglarina gore tasarlanan
egitim programlarinin uygulanmasi, bu programlarin 6grencilere ve dolayli olarak sosyal
hayata katki saglamasi biiyiikk oranda oOgretmenlere baglidir. Ciinkii 6gretmenlerin
tilkenmisligi cesitli okul kademelerinde akademik basarinin diismesine sebep olurken (Arens
ve Morin, 2016; Dicke, vd., 2020; Madigan ve Kim, 2021); ¢alisma ortaminda kendilerini
giivende ve rahat hissetmeleri Ogrencilerin akademik dayanikliliklarina olumlu
etkilemektedir (Garcia-Crespo vd., 2021).
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Ogretmenlerin mesleki tiikenmislik diizeylerini azaltmak igin ¢esitli onlemler
alinabilir. Bu 6nlemlerden biri, motivasyon kaynagi olarak mesleki sosyal destek algisi
faktorlerinin artirilmasi olabilir. Calismalardaki yaygin kani algilanan sosyal destek diizeyi
arttikca 0gretmenlerin tilkenmislik diizeylerinin azaldigi yoniindedir (Burke vd., 1996; Wu
vd., 2021; Yilmaz ve Aslan, 2018). Sosyal destek faktorlerinin biri ya da birkacinin
eksikligi, 0gretmenlerde yogun stres yaratarak; is doyumu, 6zgiiven dilizeyi ve yasam
kalitesini olumsuz etkileyen mesleki tiikenmislige neden olabilmektedir (Zhang ve Zhu,
2007). Bu kapsamda 6gretmenlerin mesleki tikenme diizeylerini azaltacak mesleki sosyal
destek faktorlerinin 6ncelik siralamasi incelenebilir. Bu ¢alisma ile 6gretmenlerin mesleki
tikenmislik diizeylerini azaltacak sosyal destek kaynaklarmin oncelik siralamasi ele
alimmakta, 6gretmenlik mesleginin icra edildigi kurum ve yoneticiler ile bu alanda ¢alisma
yapacak arastirmacilara ilgili konuda rehberlik edilmesi hedeflenmektedir. Bu noktadan
hareketle arastirmanin amaci, 0gretmenlerin mesleki tiikkenmislik diizeyine etkisi olan
mesleki sosyal destek faktorlerinin oncelik siralamasimin ortaya konulmasi olarak
belirlenmistir. Bu amagla asagida belirtilen arastirma sorularina yanit aranmistir:

1. Genel mesleki tiikenmiglik diizeyini yordayan mesleki sosyal destek faktorlerinin
oncelik siralamasi nasildir?

2. Meslege iliskin duygusal tilkenmislik ve basarisizlik diizeyini yordayan mesleki
sosyal destek faktorlerinin dncelik siralamasi nasildir?

3. Ogrencilere duyarsizlasma diizeyini yordayan mesleki sosyal destek faktorlerinin
oncelik siralamasi nasildir?

4. Fiziksel ve duygusal tikenmislik diizeyini yordayan mesleki sosyal destek
faktorlerinin 6ncelik siralamasi nasildir?

5. Meslektaglara ve yoneticilere duyarsizlagma diizeyini yordayan mesleki sosyal
destek faktorlerinin dncelik siralamasi nasildir?

Yontem
Arastirmanin Modeli

Bu arastirma korelasyonel arastirma tiirlerinden, yordayici korelasyon tiiriinde bir
aragtirmadir. Yordayici korelasyonel arastirmalarda degiskenler arasindaki iliskilere bakilir
ve degiskenlerin arasinda iliski mevcut ise bir degiskenin alacagi deger, diger degiskenler
yardimiyla tahmin edilebilir (Fraenkel vd., 2015). Arastirmada mesleki tiikenmislik ile
mesleki sosyal destek algisi arasindaki iligkiler ele alinmakta, mesleki tlikenmisligi
yordamada mesleki sosyal destek degiskenlerin oncelik siralamasi incelenmektedir.

Evren ve Orneklem

Arastirmanin evreni I¢ Anadolu’da biiyiiksehir statiisiindeki bir il merkezinde 2021-2022
egitim Ogretim yili ikinci doneminde gorev yapan yaklasitk 20,000 Ogretmenden
olusmaktadir. Bu evrenden uygun Ornekleme yontemiyle belirlenen 397°si (%56) kadin,
312’s1 (%44) erkek toplam 709 6gretmen arastirmanin 6rneklemini olusturmaktadir. Egitim
aragtirmalarinda tesadiifi veya sistematik bir 6rneklem se¢menin zorlugu nedeniyle uygun
ornekleme yontemi kullanilabilmektedir. Uygun ornekleme yontemi ¢alisma icin hazir bir
grubu ifade etse de secgilen Orneklemin yanli olabilmesi bu yontemin dezavantajidir
(Fraenkel vd., 2015).

Veri Toplama Araclan

Arastirmada kullanilan veri toplama araglar1 katilimcilara yiiz yiize uygulanmis olup,
Olgeklere iligkin bilgiler asagida sirasiyla verilmistir.
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Ogretmen Mesleki Tiikenmislik Olgegi (OMTO)

Arastirmada Ogretmenlerin mesleki tiikenmislik diizeylerini belirlemek amaciyla Yellice-
Yiiksel vd. (2008) tarafindan gelistirilen 5’li Likert seklinde derecelenebilen 26 madde ve 4
boyutlu “Ogretmen Mesleki Tiikenmislik Olgcegi” kullamlmustir. Olgegin alt boyutlar;
meslege iliskin duygusal tiikenmislik ve basarisizlik, 6grencilere duyarsizlasma, fiziksel ve
duygusal tiikenmislik, meslektaslarina ve yoneticilerine duyarsizlagsma seklindedir. Meslege
iliskin duygusal tlikenmislik ve basarisizlik boyutunda; 6gretmenlerin, sahip olduklari
ozelliklerin 6gretmenlikten baska bir meslek i¢in daha uygun oldugunu hissetmeleri, segme
imkanlar1 olsa baska bir meslegi segebilecekleri, Ogretmenlik mesleginin onlarin
beklentilerini karsilamadigiyla ilgili duygularini ifade eden maddeler bulunmaktadir.
Ogrencilere duyarsizlasma boyutunda; Ogrencilere Ogretmeye, onlarla birlikte olmaya,
onlarla iligki kurmaya tahammiilsiizlik ile ilgili maddeler bulunmaktadir. Fiziksel ve
duygusal tiikkenmislik alt boyutunda yaptiklar1 isin 6gretmenlerde strese, ofkeye, fiziksel
olarak hastalanmaya neden olmasiyla ilgili maddeler bulunmaktadir. Meslektaslarina ve
yoneticilere duyarsizlasma alt boyutunda; meslektaslariyla iliski kurmak istememe ve
yoneticiler tarafindan anlagilamama ile ilgili maddeler yer almaktadir. Orijinal 6lcegin
geneli i¢in rapor edilen Cronbach Alpha (Cr a) glivenirlik katsayis1 .92 iken alt boyutlar i¢in
giivenirlik katsayis1 ,80 ile ,90 arasinda degismektedir. Bu aragtirmada 6lgegin geneli i¢in Cr
a = ,96 iken alt boyutlar i¢in giivenirlik katsayisinin ,84 ile ,94 arasinda degistigi
belirlenmistir.

Ogretmen Mesleki Sosyal Destek Olcegi (OMSDO)

Ogretmenlerin mesleki sosyal destek algis1 diizeylerini belirlemek amaciyla Kaner (2007)
tarafindan gelistirilen 5°1i Likert seklinde derecelenebilen 44 madde ve 5 boyutlu “Ogretmen
Mesleki Sosyal Destek Olgegi” kullanilmustir. Olgegin alt boyutlar;; ydnetim destegi,
meslektas destegi, aile destegi, 6grenci destegi, etkili 6gretim destegi seklindedir. Yonetim
destegi alt boyutunda yoneticilerin 6gretmenlere mesleki gelisimleri i¢in olanaklar sunmasi,
onlarin ¢abalariin takdir edilmesi, uzlasmaci ve isbirligine dayali olumlu iligkiler kurmalari,
gorlslerine deger vermeleri gibi verdikleri destekler ile ilgili maddeler bulunmaktadir.
Meslektas destegi alt boyutunda 6gretmenlerin mesleki ya da kisisel sorunlar1 oldugunda
meslektaslarinin onlara destek olmalari, basarilarini takdir etmeleri ile ilgili maddeler
bulunmaktadir. Aile destegi alt boyutunda 6grencilerin egitimlerinde, karsilagilan sorunlarin
coziimlenmesinde ve okulun gelisiminde ailenin ve toplumun destegini ifade eden maddeler
bulunmaktadir. Ogrenci destegi alt boyutunda dgrencilerin, égretmenlerinin kendilerini iyi
bir 6gretmen olarak hissedebilmelerini saglayan duygusal destekleri ile ilgili maddeler
bulunmaktadir. Etkili 6gretim destegi alt boyutunda siiftaki 6grenci sayisi, okulun fiziksel
kosullar1, engelli 6grenciyle ¢alisma, okula ayrilan 6denek ile ilgili maddeler bulunmaktadir.
Olgek geneli i¢in rapor edilen Cr o giivenirlik katsayisi ,95 iken alt boyutlar igin giivenirlik
katsayis1 ,69 ile ,95 arasinda degismektedir. Bu arastirmada dlgegin geneli i¢in Cr o = ,95

N

iken alt boyutlar i¢in giivenirlik katsayisinin ,65 ile ,94 arasinda degistigi belirlenmistir.
Kisisel Bilgi Formu

Bu odlgekler disinda katilimeilarin “cinsiyet, kidem, gorev yapilan kurum tiirli, gérev yapilan
kurumun bulundugu yerlesim yeri, egitim durumu, mezun olunan fakilte tiri”
degiskenlerine iliskin veriler arastirmacilar tarafindan hazirlanan kisisel bilgi formu ile
toplanmustir.
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Verilerin Analizi

Aragtirma verilerinin ¢dziimlenmesinde ortalama, medyan, mod, standart sapma ve ¢arpiklik
katsayist kullanilmistir. OMTO ve OMSDO’den elde edilen verilere iliskin betimsel
istatistikler Tablo 1’de sunulmustur.

Tablo 1
OMTO ve OMSDO Puanlarina Iliskin Betimsel Istatistikler
Olgekler ve alt boyutlar n X Medyan Mod  SS CK
Mesleki tikenmislik (Genel) 709 59,21 57,00 59,00 2246 ,61
Meslege iliskin duygusal 709 17,79 17,00 7,00 7,75 44
tiilkenmislik ve basarisizlik
- - Ogrencilere duyarsizlasma 709 14,98 14,00 7,00 6,64 .97
OMTO Fiziksel ve duygusal
.. . 709 15,27 14,00 8,00 6,58 92
tiikenmislik
Meslektaslarina ve 709 11,15 1000 500 480 .53
yoneticilerine duyarsizlagma
Mesleki sosyal destek (Genel) 709 134,15 133,00 134,00 28,46 ,46
YoOnetim destegi 709 53,81 54,00 55,00 16,66 ,28
AOMSDO Meslektas destegi 709 45,12 44,00 39,00 10,39 ,11
Aile destegi 709 9,66 9,00 8,00 3,63 47
Ogrenci destegi 709 12,11 12,00 15,00 2,54 -41
Etkili 6gretim destegi 709 13,43 13,00 16,00 424 |18

Tablo 1 OMTO ve OMSDO puanlarma iligkin ortalama, medyan ve mod
degerlerinin birbirine oldukca yakin oldugunu gostermektedir. Verilere iliskin carpiklik
katsayilar1 +1 araligindadir. Bu degerin £1 araliginda olmasi, verilerin normal dagilimdan
asir1 bir sapma gostermedigi anlamina gelmektedir (Cokluk vd., 2010).

Degiskenlerin mesleki tilkenme diizeyini yordamadaki Oncelik siralamasini ortaya
koymak amaciyla yapay sinir agi kullanilmis, verilerin analizi SPSS (IBM, 2020) ile
gergeklestirilmistir. Veri analizi siirecinde O0gretmenlerin mesleki tiikenmislik puanlari
bagimli degisken olarak secilmistir. Bununla birlikte mesleki sosyal destek algisi faktorleri
yordayici degiskenler olarak belirlenmistir.

Mesleki tiikenmisligin yordanmasi1 amaciyla “Cok Katmanli Algilayic’” model
kullanilmis, yapay sinir ag1 analizlerinde aktivasyon fonksiyonu se¢iminde gizli katmanda
yer alan hiicrelere “Hiperbolik Tanjant Fonksiyonu”, ¢ikt1 katmaninda yer alan hiicrelere ise
“Softmax Fonksiyonu” uygulanmistir. Analizlerdeki veri setinin %70’1 egitimde kullanilan
orneklem, %30’u testte kullanilan 6rneklem olarak secilmistir. Yapay sinir ag1 her analizde
yeni ve farkli bir egitim ve bir test verisi secimi yaptigl i¢in veri analizinde mesleki
tiikenmisligin dort alt boyutu ve mesleki tiikenmislik toplam puani i¢in 1000 ayr1 yapay sinir
ag1 modeli olmak iizere, toplam 5000 model kurulmus ve tiim modellerde her bir yordayici
degiskenin mesleki tiikenmislik alt boyutlar1 ve toplam puanimi yordamadaki o6ncelik
ortalamasi hesaplanarak degiskenlerin dncelik siralamasi olusturulmustur.

Bulgular

Ogretmenlerin mesleki tiikkenmislik genel diizeyi ve alt boyutlarini yordayan degiskenlerin
oncelik siralamasi bu béliimde sirastyla yer almaktadir. Ogretmenlerin mesleki tikkenmislik
genel diizeyini yordamada mesleki sosyal destek faktorlerinin oncelik siralamasi Sekil 1°de
verilmistir.
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Sekil 1
Degiskenlerin Genel Mesleki Tiikenmisligi Yordamadaki Oncelik Siralamas:

Mesleki tiitkenmigslik (Genel)
1.00
0.75

0.50 0.34 0.33

0.5 . . 0.14 0.13 507
I | —

0.00
Yonetim Ogrenci  Aile destegi Etkili dgretim  Meslektas
destedi destegi destegi destedi

Sekil 1, genel mesleki tiikkenmislik diizeyini yordamada mesleki sosyal destek
faktorlerinin Oncelik siralamasinin yonetim destegi, 68renci destegi, aile destegi, etkili
ogretim destegi ve meslektas destegi seklinde oldugunu gostermektedir. Ogretmenlerin
meslege iliskin duygusal tiikenmislik ve basarisizlik diizeyini yordamada degiskenlerin
oncelik siralamasi Sekil 2’de verilmistir.

Sekil 2
Degiskenlerin Meslege Iliskin Duygusal Tiikenmislik ve Basarisizlig1 Yordamadaki Oncelik

Swralamasi

Meslege iliskin duygusal tiikkenmislik ve basarisizlik
1.00
0.75

0.50 0.34
0.23 0.23 0.14

0.25
. L] [] - -

0.00
Ogrenci  Aile destegi  Yonetim Etkili dgretim  Meslektas
destegi destegi destegi destegi

Sekil 2, meslege iliskin duygusal tiikenmislik ve basarisizlik diizeyini yordamada
mesleki sosyal destek faktorlerinin oncelik siralamasinin 6grenci destegi, yonetim destegi,
aile destegi, etkili 6gretim destegi ve meslektas destegi seklinde oldugunu gostermektedir.
[laveten, yordamada ikinci ve iigiincii siradaki degiskenler olan yonetim destegi ve aile
desteginin ayn1 diizeyde oncelige sahip oldugu saptanmustir. Ogretmenlerin dgrencilere
duyarsizlagsma diizeyini yordamada degiskenlerin 6ncelik siralamasi Sekil 3’te verilmistir.
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Sekil 3
Degiskenlerin Ogrencilere Duyarsizlasmayr Yordamadaki Oncelik Siralamast

Ogrencilere duyarsizlasma

1.00
0.75
0.47
0.50
0.25 0.18 0.17 0.15
] O [ -
0.00 —
Ogrenci Yonetim  Aile destegi Etkili 6gretim Meslektas
destedi destegi destegi destedi

Sekil 3, ogrencilere duyarsizlasma diizeyini yordamada mesleki sosyal destek
faktorlerinin Oncelik siralamasinin 6grenci destegi, yonetim destegi, aile destegi, etkili
ogretim destegi ve meslektas destegi seklinde oldugunu gostermektedir. Ilaveten, yordamada
ikinci ve ti¢lincii siradaki degiskenler olan yonetim destegi ve aile desteginin hemen hemen
ayn1 oncelik diizeyine sahip oldugu saptanmustir. Ogretmenlerin fiziksel ve duygusal
tiilkenmislik diizeyini yordamada degiskenlerin 6ncelik siralamasi Sekil 4’te verilmistir.

Sekil 4
Degiskenlerin Fiziksel ve Duygusal Tiikenmisligi Yordamadaki Oncelik Siralamast

Fiziksel ve duygusal tiikenmislik
1.00
0.75

0.50 0.33 032

0.25 . . 0.15 0.11 0.09
0.00 [ - -

Ogrenci Yonetim  Aile destegi Etkili 6gretim  Meslektas
destegi destegi destegi destegi

Sekil 4, fiziksel ve duygusal tiikenmislik diizeyini yordamada mesleki sosyal destek
faktorlerinin oncelik siralamasinin 6grenci destegi, yonetim destegi, aile destegi, etkili
ogretim destegi ve meslektas destegi seklinde oldugunu gostermektedir. Ogretmenlerin
meslektaglarina ve yoneticilerine duyarsizlagma diizeyini yordamada degiskenlerin oncelik
siralamasi Sekil 5’te verilmistir.
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Sekil 5
Degiskenlerin Meslektaslarina ve Yoneticilerine Duyarsizlasmay: Yordamadaki Oncelik
Swralamasi

Meslektaslarina ve yoneticilerine duyarsizlasma

1.00
0.75 0.63
0.50
0.16
Yonetim Meslektas Ogrenci  Etkili 6gretim Aile destegi

destedi destegi destegi destegi

Sekil 5, meslektaslarina ve yoneticilerine duyarsizlasma diizeyini yordamada mesleki
sosyal destek faktorlerinin dncelik siralamasinin yonetim destegi, meslektas destegi, 6grenci
destegi, etkili 6gretim destegi ve aile destegi seklinde oldugunu gdstermektedir.

Tartisma ve Sonug

Bu arastirma, 6gretmenlerin mesleki tlikenmisliklerini azaltacak mesleki sosyal destek
faktorlerinin oncelik siralamasini belirlemek amaciyla yapilmistir. Bu amacgla mesleki
tilkenmislik faktorlerini etkileyen mesleki sosyal destek faktorleri ayr1 ayri ele alinmistir.

Ogretmenlerin Genel Mesleki Tiikenmisliklerini Yordayan Mesleki Sosyal Destek
Faktorlerinin Oncelik Siralamasi:

Arastirmada elde edilen ilk bulgu, 6gretmenlerin genel mesleki tiikkenmisliklerini yordamada
oncelikli etkinin yonetim desteginden kaynaklandigidir. Diger degiskenlerin genel mesleki
tikenmislik diizeyini yordamadaki oncelik siralamasi; 6grenci destegi, aile destegi, etkili
ogretim destegi ve meslektas destegi seklindedir. Bu bulguya paralel olarak, yoneticilerin
destek eksikliginin 6gretmen tiilkenmisliginin temel nedenlerinden biri oldugu belirtilmistir
(Groves, 2021; Pines, 2002). Yoneticilerden alinan destek Ogretmenlerin kendilerini
mesleklerinde yetkin hissetmelerine, bu nedenle daha az tiilkenmislik yasamalarina olanak
saglar (Yellice-Yiiksel vd., 2011). Ogretmen gelisimi igin kosullar olusturan, onlarin
cabalarim1 ve basarilarini fark eden ve O0gretmenleri karar verme siirecine dahil eden okul
yoneticilerinin, 0gretmen tiikkenmisligini azaltmada 6nemli bir etki yapabilecegi belirtilmistir
(Vedvik, 2021). Yonetim destegi isle ilgili stresi azaltarak isten ayrilma yoOniindeki
kararlarin dnlenmesini de saglamaktadir (Fukui vd., 2019). Ote yandan, yoneticilerin
tikenmisligi Onlemeye yonelik algilarimin incelendigi bir calismada; personel kiiltiirt,
iligkiler ve prosediirler 6ne ¢ikan temalar1 olusturmustur (Groves, 2021). Bu {i¢ temanin okul
yonetimi ile organik yonii degerlendirildiginde, yonetim desteginin tiikkenmisligi onlemede
cok boyutlu giiclii etkisi sz konusu olabilir. Bu baglamda ydneticilerin okul iklimini
yonlendirme becerileri 6gretmenlerin tiikenmislik yasama durumlarim1 da etkileyecektir.
Tiikenmislige yonelik yonetici destegi; Ogretmenlerin ¢alisma ortamini tanima, esnek
caligma programlariyla 6gretmenlerin ailelerine ve islerine yonelik sorumluluklarini yerine
getirmelerine yardimci olma, evrak islerini azaltma, karar alma siireglerine katilimlarini
saglama, smif basmma diisen Ogrenci sayisini ve ders saatleri disinda gerceklestirilecek
gorevlerin azaltilmasi yoluyla saglanabilir (Simaes vd., 2021). Bu amagla okul yonetiminin
ogretmenlerin taleplerini dikkate almasi 6nemli goriilmektedir.
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Aragtirmada 6gretmenlerin  genel mesleki tiikenmisligini yordayan oncelikli
degiskenlerden bir digerinin &grenci destegi oldugu belirlenmistir. Ogrencilerle iliskiler
mesleki tiilkenmeyle 6nemli dlgiide iliskili bulunmustur (Klassen vd., 2012). Ogretmen ve
ogrenci arasindaki iliskinin kalitesi Ogretimin olumlu ¢iktilarinin temeli olarak ifade
edilmistir (Maslach ve Leiter, 1999). Lopes ve Oliveira (2020) c¢alismalarinda,
ogretmenlerin is tatmininin oncelikli yordayicilarin kisilerarasi yakin iligkiler ve 6zellikle
de ogrencilerle olan iliskiler oldugunu bildirmislerdir. Alanyazinda yer alan bulgular
mesleki tiikenmisligin azaltilmasinda mesleki sosyal destek faktdrlerinin Onemini
desteklemektedir.

Ogretmenlerin Meslege Iliskin Duygusal Tiikenmislik ve Basarisizhiklarim1 Yordayan
Mesleki Sosyal Destek Faktorlerinin Oncelik Siralamasi

Ogretmenlerin meslege iliskin duygusal tiikenmislik ve basarisizlik diizeyini yordamada
oncelikli degiskenin Ogrenci destegi oldugu belirlenmistir. Bunun yani sira, diger
degiskenlerin meslege iligkin duygusal tiikenmislik ve basarisizlik diizeyini yordamadaki
oncelik siralamasi yonetim destegi, aile destegi, etkili 6gretim destegi ve meslektas destegi
seklinde olusmustur. TALIS (2018) raporunda o6gretmenlerin meslegi tercih etmelerine
neden olan motivasyon faktorleri arasinda, genglerin ve c¢ocuklarin gelisimine katki
saglayabilme ilk sirada yer almaktadir (TEDMEM, 2019). Ogretmenlerin mesleki
verimlilikleri arttik¢a tiikkenmislik yasama olasiliklar1 azalacaktir (Cemaloglu ve Erdemoglu-
Sahin, 2007). Bu baglamda algilanan 6grenci desteginin artmasi ile 6gretmenlerin meslege
yonelik duygusal tiikenmisliklerinin azalmasi beklenebilir. Sosyal destegin, 6gretmenlerin
duygusal tiikkenmisliklerini ve duyarsizlagsmalarni azaltirken, kigisel basarilarini arttirdigi
bilinmektedir (Giindiiz, 2005). Ogrencilerle siirdiiriilen iliskilerin niteliginin duygusal
tiilkenme lizerinde en giiclii etkiye sahip oldugu bildirilmistir (Van Droogenbroeck vd.,
2014). Ogrencileri karsisinda kendini basarili goren ve cesitli sekillerde 6grencilerin
gelisimine katki sagladigini diisiinen O6gretmenlerin okullarindan ayrilma olasiliklar1 da
diisiitk bulunmustur (Johnson ve Birkeland, 2003). Bunun yaninda 6grencilerin akademik ve
bireysel gelisimlerine katki saglayamama algis1 6gretmen tiikenmisligini arttiran bir faktor
olarak degerlendirilebilir. Ogretmenlerin duygusal potansiyellerinin azalmasi, meslege
devam edemeyeceklerini ve faydali olamayacaklarini hissetmelerine de neden olmaktadir
(Maslach ve Jackson,1981).

Ogrencilerin istenmeyen davranislar1 dgretmenlerin duygusal tiikkenmeleri ile pozitif
iliskilidir (Rajendran vd., 2020). Calismalar, okul iklimini iyilestirmeye yonelik faaliyetlerle
duygusal ve sosyal destek miktarinin arttirilmasinin meslege iliskin duygusal tiikenmisligi
azalttigin1 (Camacho vd., 2021) ve daha az duygusal tiikenme olusturdugunu gostermektedir
(Kinman vd., 2011). TALIS (2018) raporunda, katilimc1 iilkelerin 6gretmenlerinin bir ders
saati i¢inde fiilen 6gretime ayirdiklar stirenin, sinif diizenini saglamaya c¢alisma nedeniyle
azaldig1 vurgulanmistir. Bu durum oOgretmenlerin meslege iliskin duygusal tiikenmislik
diizeyini arttiran bir faktor olarak 6grenci desteginin diisiikliigiiniin tipik bir 6rnegi kabul
edilebilir. Ogretmenlerin 6gretme faaliyetleri ile ilgili olmayan her tiirlii is yiikiiniin,
duygusal tiilkenmeye neden olabilecegi ifade edilmistir (Van Droogenbroeck vd., 2014). Ote
yandan Klassen vd. (2012), 6grencilerle kurulan olumlu iletisimin ise baglilik ve duygusal
tiikkenmeye olumlu etki ettigini ifade etmislerdir.

Duygusal tiilkenmenin 6nemli bir diger yordayicisi da yonetici destegidir (Grobelna,
2021; Wilk ve Moynihan, 2005). Skaalvik ve Skaalvik (2017), yonetim kaynakli zaman
baskisi veya asir1 is yiikiinlin duygusal tiikenmenin en giiclii yordayicist oldugunu
belirtmislerdir. Caligmalar aile desteginin de Ogretmenlerin duygusal tiikkenmislik ve
basarisizlik algisina olumlu etki ettigini gostermistir (Bataineh ve Alsagheer, 2012; Demirel
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ve Yiicel, 2017). Ilaveten, asir1 is yiikii ve is stresi duygusal tiikkenmislik ve bireysel
performansla iligkili bulunmustur (Zhang ve Zhu, 2007). Fiorilli vd. (2017), tikenmisligin
duygusal tiikenme ve duyarsizlasma ile pozitif, kisisel basar1 ile negatif iligkili oldugunu
ifade etmislerdir. Alanyazinda yer alan bulgular duygusal tiikenme ve basarisizlik algisinin
azaltilmasinda mesleki sosyal destek faktorlerinin 6nemini gostermektedir.

Ogrencilere Duyarsizlasmay1 Yordayan Mesleki Sosyal Destek Faktorlerinin Oncelik
Siralamasi

Ogretmenlerin  dgrencilere duyarsizlasmasmi yordamada oncelikli degiskenin Ogrenci
destegi oldugu belirlenmistir. Bunun yan1 sira, diger degiskenlerin 0Ogrencilere
duyarsizlagsma diizeyini yordamadaki oncelik siralamasi yonetim destegi, aile destegi, etkili
ogretim destegi ve meslektas destegi seklinde olusmustur. Ogretmenlerin dgrencilere
duyarsizlagsmasi; 0grencilere karst olumsuz, duygusuz ve mesafeli bir tutum ile karakterize
edilmistir (Klusmann vd., 2008). Duygusal tiilkenme ve Ogrencilere duyarsizlasma diizeyi
daha yiiksek olan dgretmenlerin 6grencilere karsi daha elestirel ve daha az cesaret verici
olmalar1 6grenci-6gretmen iliskisi olumsuz etkiler (Klusmann vd., 2016). Yikict smif
olaylar1 dgretmenlerin tiikenmislik diizeylerini arttirmaktadir. Ogretmenlerin sinifta
karsilastigir olumsuz durumlarda yasadigi duygu yogunlugu genel is tiikenmislikleri ile
pozitif iliskilidir. Ogretmenlerin simifta karsilasabilecekleri olumsuzluklara ve zorluklara
yonelik farkindaligin arttirilmasinin tiikkenmislik {izerinde olumlu etkileri olabilir. Simdes ve
Calheiros (2019), kisileraras1 6z yeterlilik ve 6gretmen-6grenci yakinliginin araciliinda,
Ogretmen duyarsizlagsmasindaki artigin, O6grencinin istenmeyen davranmislariyla iligkili
oldugunu belirtmislerdir. Skaalvik ve Skaalvik (2017) calismalarinda yikict 6grenci
davranislarinin duyarsizlasma ve kisisel basarinin en giiclii yordayicist oldugunu ifade
etmislerdir. Bu kapsamda alanyazindan elde edilen bulgular paralelinde 6grencilere
duyarsizlagsma algisinin azaltilmasinda 6grenci desteginin 6nemi vurgulanabilir.

Ogretmenlerin Fiziksel ve Duygusal Tiikenmisliklerini Yordayan Mesleki Sosyal
Destek Faktorlerinin Oncelik Siralamasi

Ogretmenlerin fiziksel ve duygusal tiikenmisliklerini yordamada oncelikli degiskenin
ogrenci destegi olarak belirlenmistir. Bunun yani sira, diger degiskenlerin fiziksel ve
duygusal tiikenmislik diizeyini yordamadaki 6ncelik siralamasi yonetim destegi, aile destegi,
etkili Ogretim destegi ve meslektas destegi seklinde olusmugstur. Fiziksel ve duygusal
tilkenmiglik hastalik ndbetleri, uyku sorunlari, siirekli ilag kullanimi, isyerinden ayrilma
istegi gibi belirtilerle iliskilendirilmektedir (Kristensen vd., 2005). Istenmeyen 6grenci
davranislart ve Ogretimde karsilagilan zorluklar ogretmenlerde fiziksel ve duygusal
tiilkenmislige neden olabilir. Cemaloglu ve Erdemoglu-Sahin (2007), kalabalik siniflarda
ders vermenin Ogretmenlerin duyarsizlasma, duygusal tiikkenme ve kisisel basari
diizeylerinde tiikenmisliklerini arttirdigin1 belirtmislerdir. Alkevli (2021) ¢alismasinda, okul
oncesi ogretmenlerinin tilkkenmislik algilarmin yas ve kidem faktoriinden etkilenmedigini;
okul tiirli ve sinif mevcudu faktorlerinden etkilendigi sonucuna ulagmistir. Bu bulgu, ¢alisma
ortaminin getirdigi fiziksel ve duygusal yorgunlugun tiikenmislige neden olabilecegini
diistindiirmektedir. Disiplin sorunlar1 ve sinif yonetimiyle ilgili problemler 6gretmenlerin
tiikenmislik yasamalarinin bir diger nedenidir (Durak ve Seferoglu, 2017). Bu durumda
fiziksel ve duygusal tiikenmislik algisi, ¢alismaya sik sik ara verme veya isten ayrilma
istegine neden olabilir (Maslach ve Jackson, 1981). Alanyazinda yer alan arastirmalar
ozellikle Ogrenci destegi ve yonetici desteginin artirllmasima yonelik ¢aligmalarin
ogretmenlerin fiziksel ve duygusal tiikenmisligini azaltacagini belirtmekte, bu durum
mevcut arastirma sonuglarini desteklemektedir.
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Ogretmenlerin Meslektaslarina ve Yoneticilere Duyarsizlasmasimi Yordayan Mesleki
Sosyal Destek Faktorlerinin Oncelik Siralamasi

Ogretmenlerin meslektaslarina ve yoneticilere duyarsizlasmasmi yordayan oncelikli
degiskenin yonetim destegi oldugu sonucuna ulasilmistir. Bunun yani sira, diger
degiskenlerin meslektaslarina ve yoneticilerine duyarsizlasma diizeyini yordamadaki oncelik
siralamasi meslektas destegi, 6grenci destegi, etkili 6gretim destegi ve aile destegi seklinde
olusmustur. Yonetici desteginin 6gretmen duyarsizlasmasi lizerinde Onemli etkileri
bulunmaktadir. Yonetici destegi diizeyi arttik¢a, mesleki stres ve duyarsizlasma duygular
arasindaki iligkinin giicli azalmaktadir (Greenglass vd., 1996; Russell vd., 1987). Duman,
Sak ve Sahin Sak’in calismalarinda (2020), 6gretmenlerin mesleki duyarsizlasmalarinda
meydana gelen artisin Orgiitsel sinizm tutumlarinin da artmasina neden olacagi ifade
edilmigtir. Alkevli (2021), destekleyici miidiir davranisi ile samimi 6gretmen davranisinin
okul oncesi 6gretmenlerinin duyarsizlasma hissetmelerinin bir yordayicist oldugunu ifade
etmistir. Ogretmen meslektaslarin gdzlemlerine dayanan bir calisma; tek basmna idare
etmekte zorlanma, Ozveri gosterme, ulasilmasi imkansiz hedefler i¢cin miicadele etme,
mesafeli ve izole olma gibi tiikkenmislik belirtilerinin  meslektaslar tarafindan
algilanabildigini gostermistir (Ericson-Lidman ve Strandberg, 2007). Meslektaslarla
iletisimin kalitesi, i$ motivasyonunu arttirarak tliikenmiglik {izerinde olumlu etkiler
saglamaktadir (Fernet vd., 2010). Arslan (2020), idarecilerin performans degerlendirmesinin
subjektif olduguna inanan Ogretmenlerin duygusal tikenmislik ve duyarsizlagsma
diizeylerinin anlamli sekilde yiiksek oldugunu belirtmistir. Alanyazina gore psikolojik
sermaye, psikolojik ve yapisal giliclendirme Ogretmenlerin duyarsizlasmasinit azaltmada
onemli bir etkiye sahiptir (Kaya ve Altinkurt, 2018). Ogretmen-ydnetici iliskisinin kalitesi,
O0gretmenin kuruma olan baglilik duygusunu etkilemektedir (Grayson ve Alvares, 2008).
Aksi durumlarda duyarsizlagsma gelisilebilmektedir.

Bu aragtirma ogretmenlerin mesleki tiikenmislikleri {izerinde etkisi olan sosyal
destek faktorlerinin oncelik siralamasi temelinde onemli ¢ikarimlara sahiptir. Ogretmen
tikenmisligine neden olan faktorlerin oncelik siralamasinin ortaya konulmasi ve gerekli
onlemlerin alinmasi biiylik 6nem tasimaktadir. Arastirma sonuglart yonetim destegi ve
ogrenci desteginin 6gretmen tiikenmisligi tizerindeki kilit roliinii ortaya koymustur. Saglikli
bir okul ikliminin gelistirilmesi baglaminda yonetici, 6gretmen ve Ogrencilerin 6gretmen
tiilkenmisligi temelinde isbirligi yapmasi énemli gériinmektedir. Ogretmen tiikenmisliginin
dogal bir siire¢ icerisinde olusmadiginin bilincinde olunmali ve bu duruma neden olan
etkenlerin varligi goz ardi1 edilmemelidir. Okul yoneticilerinin 6gretmen tlikenmisligi
konusunda farkindaliklarinin arttirilmasi ve Onleyici bir tutum sergilemeleri yoniinde
egitilmeleri tiikenmisligi azaltmada onemli katkilar saglayabilir. Ogrencilerin 6gretmen
tiilkenmisligini nasil etkilediklerini ve bu durumdan nasil etkilendiklerini anlamalarina
yardimec1 olmak ic¢in c¢aba sarf edilmelidir. Bu arastirma oOgretmen-yoOnetici, 0gretmen-
Ogrenci, 0gretmen-o6gretmen, 0gretmen-etkili 6gretim ve dgretmen-aile arasindaki iligkilerin
ve etkilesimin 6nemini agiklayan baglantt mekanizmasini ortaya ¢ikarmaktadir. Bu sonuglar
teorik yapinin gelistirilmesi ve giincel uygulamalarin planlanmasi amaciyla kullanilabilir.

Bu calismanin ¢esitli sinirliliklart mevcuttur. Tiikenmislik bireylerin siirekli olarak
ayni diizeyde algiladiklar1 psikolojik bir durum degildir. Duygu ve diisiinceler zaman i¢inde
degisebilir. Calismanin kesitsel olmasi bu baglamda bir sinirlilik olarak ifade edilebilir.
Ayrica calisma nicel verilerle gerceklestirilmis olup 6znel diislincelere dayanmaktadir.
Belirtilen diisiincelerin uygulamadaki yansimalar1 gdzlemlenememistir. Alanyazinda
tilkenmislige eslik eden psikolojik ve fizyolojik faktorlerin etkileri konusunda fikir birligi
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bulunmamaktadir. Bu nedenle 6gretmen tiikenmisligine etki edebilecek faktorler mevcut
aragtirmada sadece mesleki sosyal destek faktorleri olarak ele alinmistir.

Aragtirmanin sinirliliklarindan hareketle gelecekte yapilacak ¢alismalarin nitel
verilerle desteklenecek sekilde tasarlanmasit Onerilebilir. Nitel goriismeler ve
uygulamalardaki incelemeler ile arastirma sonuglar1 derinlestirilebilir. Alanyazinda
tikenmislige eslik eden psikolojik ve fizyolojik faktorlerin etkileri konusunda fikir birligi
bulunmadig1 icin 6gretmen tiikenmisligine etki edebilecek faktorler ya da tiikkenmisligi
azaltabilecek faktorler yeni arastirmalar i¢in problem durumu olarak belirlenebilir. Bu
faktorler kisisel, sosyal, kiiltiirel, ekonomik, psikolojik vb. kategoriler ile ele alinabilir.

Okul yonetimleri i¢in d6gretmenlerin mesleki tiikkenmisliklerine yonelik bilgilendirme
ve Onleme amacgli hizmet i¢i egitim seminerleri diizenlenebilir. Bu seminerlerde
katilimcilarin tiikkenmislige eslik eden fizyolojik ve psikolojik durumlari, incelemeyi
derinlestirmek adma degerlendirilebilir. Ogretmen yetistirme ve hizmet ici egitim
programlar1 mesleki tiikenmislige yonelik farkindalik egitimleri ile desteklenebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Erciyes Universitesi Sosyal ve Beseri Bilimler Etik
kurulunun 31/05/2022 tarihli 231 sayil karart ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar ¢cikar catismasi olmadigini beyan etmektedir.

Yazar Katkisi: Yazarlar ¢calismaya esit oranda katki saglamistir.
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Abstract

Teaching is one of the professions that are exposed to burnout the most. Various measures can be
developed to reduce the professional burnout levels of teachers. Determining the potential factors
affecting professional burnout can offer perspectives on issues that need to be prioritized to reduce
these effects. In the present study, increasing professional social support factors was considered an
important source of support. The research aimed to determine the priority order of professional social
support factors that should be prioritized in reducing professional burnout levels of teachers. The
study was designed in the relational research design among the quantitative research methods. The
research data were collected from a total of 709 teachers, 397 (56%) females and 312 (44%) males,
working in different types of schools in a metropolitan city center located in Central Anatolia and
selected using the convenient sampling method. Artificial neural networks were used to determine
the priority order of the variables affecting the level of professional burnout. In the study, it was
determined that the main factors of professional social support that should be prioritized in reducing
professional burnout were administrative support and student support. Based on the results of this
study, it can be argued that studies aimed at improving administrative and student support in schools
would enable teachers to prevent or reduce their professional burnout levels.
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Introduction

The concept of burnout is defined as “the energy depletion experienced by an individual and
a process which develops as a result of feeling exhausted due to many problems that may be
encountered” (Freudenberger, 1986). Professional burnout, which is considered as the
reflection of burnout in work life, is expressed as “the syndrome conceptualized as a result
of chronic workplace stress that cannot be managed successfully” (WHO, 2019).
Professional burnout has been reported to have three dimensions, which are feelings of
energy depletion or exhaustion, increased mental distance from one’s job or feelings of
negativism or cynicism related to one’s job, and reduced professional efficacy. In addition,
professional burnout develops in situations such as excessive workload, being restricted by
employers, material and moral dissatisfaction with work, lack of communication, lack of
justice, and conflict of values, creating a sense of exhaustion in the values, will, and spirit of
the individual (Maslach & Leiter, 1997).

Professional burnout is a variable that directly affects the performance of employees.
Burnout is commonly experienced in many professions in the public sector. The literature
contains comprehensive studies, especially on teacher burnout (Chang, 2020; Oliveira et al.,
2021; Skaalvik & Skaalvik, 2020). There are many factors that have positive or negative
effects on the performance of teachers in the education process. Research on teacher burnout
has revealed emotional burnout, desensitization towards colleagues, administrators, or
students, professional strain in terms of personal achievement or lack of self-efficacy, and
the accompanying desire and belief to give up (Parker et al., 2012). In addition, research has
demonstrated that the burnout status of teachers is affected by motivational and emotional
factors (Skaalvik & Skaalvik, 2014).

Burnout can be observed when the nature of the work performed is incompatible
with the characteristics of the individual performing the work. Professional burnout is a
factor that negatively affects the lives of teachers and it has also been reported to have
negative effects on the academic achievement and motivation of students (Klusmann et al.,
2016; Madigan & Kim, 2021). As the quality of the teacher-student relationship increases,
teachers can have a higher level of responsibility and positive emotions (Klassen et al.,
2012). On the other hand, it has been stated that stressful life and poor professional
achievement causing burnout in teachers increase behavioral problems in students (Yoon,
2002).

One of the factors associated with the ability of teachers to be efficient and to
perform educational activities effectively is high motivation (Cift¢i, 2017; Ventura et al.,
2015). The report of the Teaching and Learning International Survey (TALIS, 2018), which
studied the working conditions of teachers and school principals, stated that ‘“the
participants, who mentioned that teaching was the first profession they preferred, had higher
job satisfaction levels” (TEDMEM, 2019). According to the TALIS Report (2018), the main
motivation factors in choosing the teaching profession were determined as (1) contributing
to the development of young people and children, (2) serving the society, (3) benefiting
socially disadvantaged students, (4) employment guarantee, (5) regular and reliable income,
(6) working conditions, and (7) stable career path. According to the teachers working in
countries affiliated to the Organization for Economic Development and Cooperation
(OECD), the areas that needed to be improved primarily in the field of education were
“reducing class sizes and the administrative burden of teachers” (TEDMEM, 2019).

It 1s known that psychological and structural empowerment also contributes to the
decrease in burnout level of teachers and increases the perception of social support (Kaya &
Altinkurt, 2018). Social support is defined as the development of psychological conditions
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in which the individual would feel secure, valuable, respected, and competent, allowing
him/her to have more autonomy, and creating conditions that will improve the areas where
he/she is disadvantaged, and reveal his/her potential in the best way (Lam, 2019). In this
context, social support can be considered as an important factor in coping with stress. Social
support has two dimensions, which are perceived and received support. Perceived social
support refers to an assessment that social support will be available when necessary, and
received social support refers to real supportive behaviors (Nezu et al., 2003). The perceived
social support teachers receive from their colleagues increases the sense of achievement and
reduces desensitization (Greenglass et al., 1997). Colleague support is a source of social
support that enables individuals working in the same workplace to support, share
information, and appreciate achievement in the face of professional or individual problems
(Wolgast & Fischer, 2015).

It has been reported that trust in administrators and colleagues is a significant
predictor of job satisfaction in the institution (Sarikaya, 2019). In this context, administrative
support is also a part of the perceived social support in schools. Administrative support is
defined as valuing employees, trying to create the conditions necessary for employees to
work in a comfortable environment, and caring about the needs of employees (Bacharach &
Bamberger, 2007; Eisenberger et al., 2002). Administrative support enables the organization
and employees to achieve their goals and employees to ensure job satisfaction. Another
dimension of social support is the student support. The perceived student support received
by the teachers from the students refers to the emotional support that makes the teachers feel
like a good teacher, enables them to feel loved and close to their students (Yellice-Yiiksel et
al., 2011). In addition, family support is another effective source of social support in the
education of students, solving the problems encountered, and improving the school (Yellice-
Yiiksel et al., 2008). Family support makes it easier for teachers to cope with negative and
stressful school experiences (Fiorilli et al., 2019). Poor social support that teachers receive
from administrators, parents, and students in the school environment negatively affects their
productive work and organizational climates (Fiorilli et al., 2015; Oguz & Kalkan, 2014).
Another factor that has been determined to have an impact on teacher burnout is effective
teaching support. It has been recommended that effective teaching support can be provided
by improving attitudes, emotions, and physical conditions of the teacher by considering
his/her psychological and physical conditions (Cunningham, 1983). At this point, it is
important to increase the quality of professional social support to reduce the risk of burnout
of teachers and to reveal their perceptions of the system by performing an in depth analysis
of the factors affecting teachers in the school system.

Studies on burnout have focused on evaluating burnout in an organizational and
interpersonal context, beyond reflecting individual stressors (Maslach, 2003). Determining
the support factors that are effective in reducing the professional burnout of teachers and
regulating the school climate accordingly are quite valuable for educational processes.
Teachers constitute important part of social development. The implementation of education
programs designed according to the dynamics and needs of the society and the contribution
of these programs to students and indirectly to social life depend largely on teachers. Hence,
while teacher burnout causes decreased academic success at various school levels (Arens &
Morin, 2016; Dicke, et al., 2020; Madigan & Kim, 2021), feeling safe and comfortable in
the working environment positively affects academic resilience of the students (Garcia-
Crespo et al., 2021).

Various measures can be taken to reduce the professional burnout levels of teachers.
One of these measures may be increasing the number of perceived professional support
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factors as a source of motivation. The common belief in the studies is that teacher burnout
levels decrease as the level of perceived social support increases (Burke et al., 1996; Wu et
al., 2021; Yilmaz & Aslan, 2018). The absence of one or more of the social support factors
can create intense stress in teachers and cause professional burnout, which negatively affects
job satisfaction, level of self-confidence, and quality of life (Zhang & Zhu, 2007). In this
context, the priority ranking of professional social support factors that will reduce the
professional burnout levels of teachers can be examined. In this study, the priority ranking of
social support resources that will reduce the professional burnout levels of teachers was
discussed, and it was aimed to guide the administrators and researchers working in this field
as well as the institutions involving the teaching profession. From this point of view, the aim
of the study was determined as revealing the priority ranking of professional social support
factors affecting professional burnout levels of teachers. For this purpose, answers were
sought to the following research questions:

1. What is the priority ranking of professional social support factors that predict the
overall level of professional burnout?

2. What is the priority ranking of professional social support factors that predict the
level of emotional burnout and failure related to the profession?

3. What is the priority ranking of professional social support factors that predict the
level of desensitization to students?

4. What is the priority ranking of professional social support factors that predict the
level of physical and emotional burnout?

5. What is the priority ranking of professional social support factors that predict the
level of desensitization to colleagues and administrators?

Method
Research Model

This study is a predictive correlation study, which is a type of correlational research. In
predictive correlational studies, the relationships between variables are examined, and if
there is a relationship between variables, the value of one variable can be estimated with the
help of other variables (Fraenkel et al., 2015). In the study, the relationships between
professional burnout and perceived professional social support were discussed, and the
priority ranking of professional social support variables in predicting professional burnout
was examined.

Sample

The population of the study consisted of approximately 20,000 teachers teaching in the
second semester of the 2021-2022 academic year in a metropolitan city center in Central
Anatolia. The sample of the study consisted of 709 teachers, 397 (56%) females and 312
(44%) males, determined via convenience sampling method. The convenience sampling
method can be used due to the difficulty of selecting a random or systematic sample in
educational research. Although the convenience sampling method refers to a group ready for
the study, the disadvantage of this method is that the selected sample can be biased
(Fraenkel et al., 2015).

Data Collection Tools

The data collection tools used in the study were administered to the participants face-to-face,
and the information about the scales was presented below, respectively.
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Teacher Burnout Scale (TBS)

In this study, “Teacher Burnout Scale”, which is a 5-point Likert-type scale consisting of 26
items and four dimensions developed by Yellice-Yiiksel et al. (2008), was used to determine
the professional burnout levels of teachers. The subdimensions of the scale are emotional
burnout and failure related to the profession, desensitization to students, physical and
emotional burnout, and desensitization to colleagues and administrators. The emotional
burnout and failure related to the profession dimension contains items expressing emotions
of teachers that their characteristics are more suitable for another profession rather than
teaching, that they could have chosen another profession if they had the opportunity to
choose, and that the teaching profession does not meet their expectations. In the dimension
of desensitization, there are items related to intolerance to instructing students, being with
students, and establishing relationships with them. In the subdimension of physical and
emotional burnout, there are items related to the fact that the work they do causes stress,
anger, and physical diseases in teachers. In the subdimension of desensitization to colleagues
and administrators, there are items related to being unwilling to establish a relationship with
colleagues and not being understood by the administrators. Cronbach’s Alpha (Cr «)
reliability coefficient reported for the overall original scale was .92, and the reliability
coefficient for the subdimensions ranged between .80 and .90. In this study, Cr a was
determined as .96 for the overall scale, and the reliability coefficient for the subdimensions
was determined to range between .84 and .94.

Teacher Professional Social Support Scale (TPSSS)

The “Teacher Professional Social Support Scale”, which is a 5-point Likert-type scale
consisting of 44 items and five dimensions developed by Kaner (2007), was used to
determine the perceived professional social support levels of teachers. The subdimensions of
the scale are administrative support, colleague support, family support, student support, and
effective teaching support. The subdimension of administrative support contains items
related to the support provided by the administrators such as offering opportunities to
teachers for their professional development, appreciating their efforts, establishing positive
relationships based on compromise and cooperation, and valuing their opinions. In the
subdimension of colleague support, there are items related to colleague support provided by
colleagues when they have professional or personal problems and appreciation of their
success. The family support subdimension contains items expressing the support of the
family and the society in the education of the students, in the solution of the problems
encountered, and in the improvement of the school. In the subdimension of student support,
there are items related to the emotional support of the students that make teachers feel like a
good teacher. The effective teaching support subdimension includes items related to the
number of students in the classroom, physical conditions of the school, working with
disabled students, and the allowance allocated to the school. The Cr a reliability coefficient
reported for the scale is .95, and the reliability coefficient for the subdimensions varied
between .69 and .95. In this study, Cr a was determined as .95 for the overall scale, and the
reliability coefficient for the subdimensions was determined to change between .65 and .94.

Personal Information Form

In addition to these scales, the data of the participants regarding the variables of “gender,
seniority, type of institution, place of residence, educational status, type of faculty they
graduated” were collected with the personal information form developed by the researchers.
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Data Analysis

The research data were analyzed through mean, median, mode, standard deviation, and
skewness coefficient values. Descriptive statistics regarding the data obtained from TBS and
TPSSS were presented in Table 1.

Table 1
Descriptive Statistics Regarding the TBS and TPSSS Scores
Scales and sub-dimensions n X Median Mode SD  SC
Overall level of professional - 509 5951 5700 5000 2246 61
burnout
Emotional bumout and failure 709 1579 1700 700 775 .44
TBS related to the profession
Desensitization to students 709 1498 14.00 7.00 6.64 .97
Physical and emotional burnout 709 15.27 14.00 8.00 6.58 .92
Desensitization to colleagues 759 11 15 1000 500 480 .53
and administrators
Overall level of professional 69 134 15 13300 13400 2846 46
burnout
Emotional bumout and failure 509 5361 5400 5500 16.66 .28
related to the profession
TPSSS Desensitization to students 709 45.12 44.00 39.00 10.39 .11

Physical and emotional burnout 709 9.66 9.00 8.00 3.63 47
Desensitization to colleagues 709 15 11 1200 1500 254 -41
and administrators

Overall level of professional

709 1343 13.00 16.00 4.24 .18
burnout

Table 1 shows that the mean, median, and mode values of the TBS and TPSSS scores
were quite close to each other. The skewness coefficients (SC) of the data were in the range
of £1. When this value is in the range of 1, it means that the data do not indicate an
excessive deviation from the normal distribution (Cokluk et al., 2010).

Artificial neural network was used to reveal the order of priority for the variables in
predicting the professional burnout level, and the analysis of the data was performed by
using SPSS (IBM, 2020). In the data analysis process, professional burnout scores of
teachers were selected as the dependent variable. In addition, perceived professional social
support factors were determined as predictive variables.

The “Multi-Layer Sensor” model was used to predict professional burnout, and in
artificial neural network analysis, “Hyperbolic Tangent Function” was applied to the cells in
the hidden layer and “Softmax Function” was applied to the cells in the output layer in the
selection of the activation function. In the analyses, 70% of the data set were selected as the
sample used in education and 30% as the sample used in the test. Since the artificial neural
network selected a new and different training and test data in each analysis, a total of 5,000
models were established in the data analysis, including four subdimensions of professional
burnout and 1,000 different artificial neural network models for the total score of
professional burnout. The priority average of each predictor variable in predicting the
professional burnout subdimensions and the total score was calculated in all models and the
priority ranking of the variables was obtained.
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Results

In this section, the priority ranking of the variables predicting the overall level and
subdimensions of teacher burnout was presented, respectively. The priority ranking of
professional social support factors in predicting the overall level of teacher burnout was
presented in Figure 1.

Figure 1
Priority Ranking of Variables in Predicting Overall Professional Burnout

Overall professional burnout
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Figure 1 demonstrates that the priority ranking of professional social support factors in
predicting the overall level of professional burnout was administrative support, student
support, family support, effective teaching support, and colleague support. The priority
ranking of professional social support factors in predicting the emotional burnout and failure
related to the profession level of teachers was presented in Figure 2.

Figure 2
Priority Ranking of Variables in Predicting Emotional Burnout and Failure Related to the
Profession

Emotional burnout and failure related to the profession
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Figure 2 demonstrates that the priority ranking of professional social support factors in
predicting the emotional burnout and failure related to the profession was student support,
administrative support, family support, effective teaching support, and colleague support. In
addition, it was determined that administrative support and family support, which were the
second and third variables in the prediction, had the same priority. The priority ranking of
professional social support factors in predicting the desensitization levels of teachers to
students was presented in Figure 3.
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Figure 3
Priority Ranking of Variables in Predicting Desensitization to Students

Desensitization to students
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Figure 3 demonstrates that the priority ranking of professional social support factors in
predicting the desensitization to students was student support, administrative support, family
support, effective teaching support, and colleague support. In addition, it was determined
that administrative support and family support, which are the second and third variables in
the prediction, have almost the same priority level. In addition, it was determined that
administrative support and family support, which were the second and third variables in the
prediction, had almost the same priority level. The priority ranking of professional social
support factors in predicting the physical and emotional burnout level of teachers was
presented in Figure 4.

Figure 4
Priority Ranking of Variables in Predicting Physical and Emotional Burnout

Physical and emotional burnout
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Figure 4 demonstrates that the priority ranking of professional social support factors in
predicting the physical and emotional burnout was student support, administrative support,
family support, effective teaching support, and colleague support. The priority ranking of
professional social support factors in predicting the desensitization levels of teachers to
colleagues and administrators was presented in Figure 5.
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Figure 5
Priority Ranking of Variables in Predicting Desensitization to Colleagues and
Administrators

Desensitization to colleagues and administrators
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Figure 5 demonstrates that the priority ranking of professional social support factors in
predicting the desensitization to colleagues and administrators was administrative support,
colleague support, student support, effective teaching support, and family support.

Discussion and Conclusion

This study was conducted to determine the priority ranking of professional social support
factors that would reduce professional burnout levels of teachers. For this purpose,
professional social support factors affecting professional burnout factors were discussed
separately.

Priority Ranking of Professional Social Support Factors Predicting Overall
Professional Burnout

The first result obtained in the study was that the primary effect in predicting overall
professional burnout of teachers was administrative support. The priority ranking of other
variables in predicting the overall level of professional burnout was student support, family
support, effective teaching support, and colleague support. In parallel with this result, it was
stated that the lack of support of administrators was one of the main causes of teacher
burnout (Groves, 2021; Pines, 2002). Administrative support enables teachers to feel
competent in their profession and therefore experience less burnout (Yellice-Yiiksel et al.,
2011). It has been reported that school administrators, who develop conditions for teacher
improvement, realize their efforts and achievements, and involve teachers in the decision-
making process, can have a significant effect on reducing teacher burnout (Vedvik, 2021).
Administrative support also reduces work-related stress and prevents decisions to quit
(Fukui et al., 2019). On the other hand, employee culture, relationships, and procedures were
the prominent themes in a study examining the perceptions of administrators about
preventing burnout (Groves, 2021). When the organic aspect of these three themes
concerning school administration was evaluated, administrative support could have a
multidimensional strong effect on preventing burnout. In this context, the ability of
administrators to guide the school climate would also affect the burnout status of teachers.
Administrator support for burnout can be provided by recognizing the working environment
of teachers, helping teachers fulfill their responsibilities towards their families and jobs with
flexible work programs, reducing paperwork, ensuring their participation in decision-making
processes, and reducing the number of students per classroom and tasks to be performed
outside of class hours (Simaes et al., 2021). For this purpose, it is considered important that
the school administration take into account the demands of teachers.
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In the study, it was determined that one of the primary variables predicting the
overall professional burnout of teachers was student support. Relationships with students
were found to be significantly associated with professional burnout (Klassen et al., 2012).
The quality of the relationship between the teacher and the student has been expressed as the
basis of the positive outcomes of teaching (Maslach & Leiter, 1999). In their study, Lopes
and Oliveira (2020) reported that the primary predictors of job satisfaction of teachers were
close interpersonal relationships and especially relationships with students. The results in the
literature support the importance of professional social support factors in reducing
professional burnout.

Priority Ranking of Professional Social Support Factors Predicting The Emotional
Burnout Of Teachers And Failures Related To The Profession

It was determined that the primary variable in predicting emotional burnout levels of
teachers and failure in the profession was student support. In addition, the priority ranking of
other variables in predicting the emotional burnout level and failure related to the profession
was administrative support, family support, effective teaching support, and colleague
support. In the report of TALIS (2018), contributing to the development of young people
and children took first place among the motivational factors that caused teachers to choose
the profession (TEDMEM, 2019). As professional efficiency of teachers increases, their
likelihood of experiencing burnout will decrease (Cemaloglu & Erdemoglu-Sahin, 2007). In
this context, it can be expected that emotional burnout of teachers towards the profession
would decrease with the increase in perceived student support. It is known that social
support reduces emotional burnout and desensitization in teachers while increasing their
individual success (Giindiiz, 2005). It has been reported that the quality of relationships with
students has the strongest effect on emotional burnout (Van Droogenbroeck et al., 2014).
Teachers, who considered themselves successful before their students and thought that they
contributed to the development of students in various ways, were also found to be unlikely
to quit teaching (Johnson & Birkeland, 2003). In addition, the perception of inability to
contribute to the academic and individual development of students can be considered as a
factor that increases teacher burnout levels. The decrease in emotional potential of teachers
also causes them to feel that they cannot continue the profession and cannot be useful
(Maslach & Jackson, 1981).

Undesired behaviors of students are positively related to the emotional burnout of
teachers (Rajendran et al., 2020). Studies have shown that increasing the amount of
emotional and social support through activities aimed at improving the school climate
reduces emotional burnout related to the profession (Camacho et al., 2021) and creates less
emotional burnout (Kinman et al., 2011). In the TALIS (2018) report, it was emphasized
that the time actually allocated by the teachers of the participating countries to teaching
within one lesson hour decreased due to trying to maintain the classroom order. This can be
considered as a typical example of poor student support as a factor increasing emotional
burnout level related to the profession in teachers. It has been stated that any workload that
is not related to the teaching activities of teachers may cause emotional burnout (Van
Droogenbroeck et al., 2014). On the other hand, Klassen et al. (2012) mentioned that
positive communication with students had a positive effect on job commitment and
emotional burnout.

Another important predictor of emotional burnout has been reported as administrative
support (Grobelna, 2021; Wilk & Moynihan, 2005). In this vein, Skaalvik and Skaalvik
(2017) stated that time pressure or excessive workload imposed by the administration was
the strongest predictor of emotional burnout. Studies have demonstrated that family support
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also positively affects perceived emotional burnout and failure in teachers (Bataineh &
Alsagheer, 2012; Demirel & Yicel, 2017). In addition, excessive workload and work stress
have been associated with emotional burnout and individual performance (Zhang & Zhu,
2007). Fiorilli et al. (2017) reported that burnout was positively related to emotional burnout
and desensitization, and negatively related to individual achievement. The findings in the
literature have indicated the importance of professional social support factors in reducing the
perceived emotional burnout and failure.

Priority Ranking of Professional Social Support Factors Predicting Desensitization To
Students

It was revealed that the primary variable in predicting the desensitization of teachers to
students was student support. In addition, the priority ranking of other variables in predicting
the level of desensitization to students was as follows: administrative support, family
support, effective teaching support, and colleague support. The desensitization of teachers to
students is characterized by a negative, insensitive, and distant attitude towards students
(Klusmann et al., 2008). The fact that teachers with higher levels of emotional burnout and
desensitization are more critical and less encouraging towards students negatively affects the
relationship between student and teacher (Klusmann et al., 2016). Disruptive classroom
events increase burnout levels of teachers. The emotional intensity experienced by teachers
in negative situations in the classroom is positively related to general professional burnout.
Increasing the awareness of teachers about the negativities and difficulties they may
encounter in the classroom may have positive effects on burnout. Simdes and Calheiros
(2019) stated that the increase in teacher desensitization through interpersonal self-efficacy
and teacher-student closeness was associated with the undesired behaviors of the student.
Skaalvik and Skaalvik (2017) mentioned in their study that destructive student behaviors
were the strongest predictors of desensitization and individual success. In this context, the
importance of student support in reducing the perception of desensitization could be
emphasized in line with the findings obtained from the literature.

Priority Ranking of Professional Social Support Factors Predicting Physical And
Emotional Burnout Of Teachers

Student support was found to be the primary variable in predicting physical and emotional
burnout of teachers. In addition, the priority ranking of other variables in predicting physical
and emotional burnout level was as follows: administrative support, family support,
effective teaching support, and colleague support. Physical and emotional burnout was
associated with symptoms such as disease seizures, sleep problems, continuous drug use,
and the desire to leave the job (Kristensen et al., 2005). Undesirable student behaviors and
difficulties in teaching can cause physical and emotional burnout in teachers. Cemaloglu and
Erdemoglu-Sahin (2007) stated that teaching in crowded classrooms increased burnout
levels of teachers in terms of desensitization, emotional burnout, and individual achievement
levels. Alkevli (2021) concluded that burnout perceptions of pre-school teachers were not
affected by age and seniority factors; however, they were affected by the school type and
class size factors. This finding suggested that the physical and emotional fatigue brought
about by the working environment may cause burnout. Disciplinary problems and problems
related to classroom management are other reasons why teachers experience burnout (Durak
& Seferoglu, 2017). In this case, the perception of physical and emotional burnout can often
lead to the desire to stop working or leave the profession (Maslach & Jackson, 1981).
Studies in the literature have stated that increasing student support and administrator support
would reduce physical and emotional burnout of teachers, which supports the results of the
current study.
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Priority Ranking of Professional Social Support Factors Predicting Desensitization To
Colleagues And Administrators In Teachers

It was concluded that the primary variable predicting the desensitization of teachers to their
colleagues and administrators was administrative support. In addition, the priority ranking of
other variables in predicting the level of desensitization to colleagues and administrators was
as follows: colleague support, student support, effective teaching, and family support.
Administrative support has significant effects on desensitization of teachers. As the level of
administrative support increases, the strength of the relationship between professional stress
and desensitization feelings decreases (Greenglass et al., 1996; Russell et al., 1987). In the
study conducted by Duman et al. (2020), it was stated that the increase in professional
desensitization of teachers would lead to an increase in organizational cynicism attitudes.
Alkevli (2021) stated that supportive principal behavior and sincere teacher behavior were
predictors of desensitization of preschool teachers. A study based on the observations of
teacher colleagues demonstrated that burnout symptoms such as difficulty in managing
alone, dedication, struggling for impossible goals, and being distant and isolated could be
perceived by colleagues (Ericson-Lidman & Strandberg, 2007). The quality of
communication with colleagues provides positive effects on burnout by increasing work
motivation (Fernet et al., 2010). Arslan (2020) stated that the emotional burnout and
desensitization levels were significantly higher in teachers who believed that the
performance evaluation of administrators was subjective. According to the literature,
psychological capital and psychological and structural empowerment have an important
effect in reducing the desensitization of teachers (Kaya & Altinkurt, 2018). The quality of
the teacher-administrator relationship affects the sense of commitment to the institution in
teachers (Grayson & Alvares, 2008). Otherwise, desensitization may develop.

This study has important implications regarding the priority ranking of social support
factors that have an impact on professional burnout of teachers. It is of great importance to
reveal the priority order of the factors that cause teacher burnout and to take the necessary
measures. The results of the study revealed the key role of administrative support and
student support on teacher burnout. In the context of developing a healthy school climate, it
seems important that administrators, teachers, and students cooperate on the basis of teacher
burnout. It should be known that teacher burnout does not occur in a natural process and the
factors causing this situation should not be ignored. Increasing the awareness of school
administrators about teacher burnout and training them to exhibit a preventive attitude may
make significant contributions to reducing burnout. Efforts should be made to help students
understand how they affect teacher burnout and how they are affected by this situation. This
study reveals the connection mechanism that explains the importance of the relationship and
interaction between teacher-administrator, teacher-student, teacher-teacher, teacher-effective
teaching, and teacher-family. These results can be used to develop the theoretical structure
and to plan current practices.

This study has various limitations. Burnout is not a psychological condition that
individuals constantly perceive at the same level. Emotions and thoughts can change over
time. The cross-sectional nature of the study can be expressed as a limitation in this context.
In addition, the study was carried out with quantitative data and was based on subjective
considerations. The reflections of the stated thoughts in practice could not be observed.
There is no consensus in the literature on the effects of psychological and physiological
factors accompanying burnout. Accordingly, the factors that may affect teacher burnout are
only considered as professional social support factors in the current study.
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Based on the limitations of the study, it may be suggested that future studies should
be designed to be supported by qualitative data. The results of the study can be deepened
with qualitative interviews and examinations about practices. Since there is no consensus in
the literature on the effects of psychological and physiological factors accompanying
burnout, factors that may affect or reduce teacher burnout can be determined as a problem
for further research. These factors can be addressed with individual, social, cultural,
economic, psychological, etc. categories.

In-service training seminars can be organized for school administrations to inform
teachers and prevent their professional burnout. In these seminars, the physiological and
psychological conditions of the participants accompanying burnout can be evaluated in order
to deepen the analysis. Teacher training and in-service training programs can be supported
by awareness training on professional burnout.
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