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Oz

Bu nitel aragtirmanin temel amaci, beden egitimi ve spor Ogretmenlerinin okullarda rehberlik
hizmetine katkilarin1 okul psikolojik danigmanlarinin ortak deneyimlerinden hareketle ayrintil
olarak incelemektir. Beden egitimi ve spor dersi dgretmenleri ile beden egitimi dersinin rehberlik
servisine katkilarini belirlemek i¢in nitel arastirma yontemlerinden fenomenolojik aragtirma deseni
kullanilmistir. Amaclhi 6rnekleme yontemi ile Tirkiye'nin 7 farkli bolgesinde ve 14 farkli sehrinde
gorev yapan 14 psikolojik danigman ile goriisiilmiistiir. Yapilan tematik analiz sonucunda beden
egitimi ve spor dersi dgretmenlerinin rehberlik hizmetine katkilarini tanimlayan dort ana tema ortaya
cikmustir: 'Beden Egitimi Ogretmenlerinin Iletisim Giicii', 'Beden Egitimi Dersinin Yapist', 'Deger
Aktarim1', 'Problemli Ogrenciler'. Sonug olarak beden egitimi dersi ve beden egitimi gretmenlerinin
rehberlik servisine katki sagladig1 ve rehberlik servisi ile uyumlu ¢alistigi sonucuna ulasilmistir.
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Giris

Egitimin islevlerinden biri, her 6grenciye egitimsel, mesleki, kisisel ve duygusal gelisim
alanlarinda tam potansiyeline ulagsma firsatlar1 saglamaktir. Okul rehberlik hizmetleri de
dogrudan bu alana odaklanir (Lunenburg, 2010). Cagdas okul anlayisinda okul rehberlik
servisi, okul igerisinde Ogretim ve yonetim hizmetlerinin en iyi sekilde yiiriitiilebilmesi
adina ihtiya¢ duyulan Onemli bir unsurdur. Tirk Egitim Sisteminin genel amagclari
cercevesinde okullarda verilen rehberlik ve psikolojik danisma hizmetleri, “kendini taniyan,
kendine sunulan egitsel ve mesleki firsatlar: degerlendirebilen, sorumluluk alabilen bireyler
yetistirilmesini ve bireylerin toplum icinde saglikli bir sekilde yasamlarin siirdiirebilmeleri

icin sosyal, duygusal, akademik ve kariyer geligimlerini desteklemeyi amaclar.” (MEB,
2020).

Okullarda psikolojik danigsmanin bir¢ok goérevi bulunmaktadir: Psikolojik danigsman
gelisimsel ve Onleyici hizmetlere (bireyi tanima, bilgi verme, yoneltme ve izleme vb.)
iyilestirici hizmetlere (6grencilerin sosyal, duygusal gelisimlerinin desteklemek, kendilerini
kesfetmeleri saglamak, duygusal, diisiinsel, davranigsal diizeyde kapasitelerinin
giiclendirmek vb.) ve destek hizmetlere (diger paydaslarla isbirligi yapmak vb.) iliskin
gorevleri yerine getirir (MEB, 2020). Bu noktada 6nemli olan kisimlardan biri siiphesiz okul
psikolojik danigmanlarmin diger derslerle ve Ogretmenlerle isbirligi iginde caligmak
durumunda olmasidir. Ciinkii okullarda rehberlik servislerinden beklenen oldukc¢a fazla
gorev ve sorumluluk vardir.

Okullarin yapisi, bulunduklar1 bélge, 6grenci profili, okul yonetiminin beklentileri,
ailenin beklentileri farklilik gostereceginden psikolojik danigmanlarin okuldan okula
yasadiklar1 sorunlar ve beklentiler degiskenlik gosterebilir. Tiirkiye’de psikolojik
danigmanlar ile yapilan caligmalarda; okul Ogretmenlerinin rehberlik servisiyle isbirligi
icerisinde olmamasi, velilerin ilgisiz ve bilingsiz olmasi, psikolojik danismana yonelik 6n
yarginin olmasi, miilteci 6grencilerin okula uyum sorunu yasamasi gibi zorluklarla
karsilastiklar1 goriilmektedir (Parmaksiz ve Gok, 2019; Tagay ve Cakar, 2017; Takir ve
Ozerem, 2019; Tuzgdl Dost ve Keklik, 2012).

Okul igerisinde meydana gelen yaygin problem durumlari vardir, 6rnegin; akran
zorbalig1, 6grencilerin okula ve arkadaglarina uyum sorunu, 6grencilerde saglik problemleri,
davranis problemleri, duygusal problemler, akademik problemler, etnik problemler
(Deighton vd., 2019; Joyce vd., 2010; Juvonen ve Graham, 2014; Véronneau ve Dishion,
2011) siklikla karsilagilan durumlardan sadece birkacidir. Bu problemlerin ¢oziilmesinde
okul psikolojik danismanlarinin etkin bir rol oynamasi beklenir. Fakat psikolojik
danigmanlarin bu ve benzeri problem durumlarini tek baslarina ¢ézmesi pek olast degildir.
Danismanlarin destek alabilecegi, isbirligi icerisine girebilecegi d6gretmenlerin ve derslerin
olmasi stireci kolaylastirabilir. Bu noktada beden egitimi 6gretmenleri ile beden egitimi ve
spor dersleri okul rehber 6gretmenlerine okulda onemli katkilar sunmasi beklenebilir.
Kirimoglu ve Ekenci’ye (2008) gore okul igerisinde karsilasilan sorunlarin ¢éziimii igin
psikolojik danisman ve beden egitimi 6gretmenlerinin isbirligi ve koordinasyon igerisinde
olmasinin sart oldugunu belirtmektedir.

Beden egitimi ve spor dersleri, 6grencilerde gerek duyussal gerekse davranissal
acidan gelismeleri i¢in uygun ortamlar sunmaktadir (Bailey, 2006; Lovoll vd., 2020). Diger
derslere gore beden egitimi ve spor derslerinde sportif faaliyetler yoluyla cocuklarin fiziksel,
duygusal ve zihinsel olarak gelisebilecegi giivenli bir ortam saglanarak onlarin fiziksel
zindelik, zihinsel refah ve sosyal biitiinlesmesine katkida bulunmasi saglanabilir (UNHCR,
2008). Yapilan calismalar da sportif faaliyetlerin, psikolojik ve sosyolojik yonden de bir¢ok
yarart oldugunu ortaya koymaktadir (Valois vd., 2004; Zullig ve White, 2011). Beden
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egitimi ve spor derslerinde 6zellikle uygulanacak miidahale programlar1 veya model temelli
egitimler aracilifiyla 6grencilerde baskalarina saygi duyma, yardim etme, 6z yonetim ve
liderlik becerilerini gelistirme, bulundugu ortama aidiyet duygusu kazanma, adaletli
davranma gibi duygu ve davranislarin gelismesi hedeflenirken stres, kaygi, kiifiir, siddet,
taciz gibi olumsuz duygu ve davranislarin azaltilmasi veya ortadan kaldirilmasi
amaclanmaktadir (Ennis, vd., 1999; Fernandez-Rio, 2014; Gurvitch ve Metzler, 2013;
Hellison, 2010; Siedentop,1994). Akademik basariya asir1 derecede odaklanildigi yogun
okul miifredat: igerisinde beden egitimi dersleri ¢ocuklar icin bir ¢ikis noktasi olabilir (Hills
vd., 2015). Aslinda gozden kagan 6nemli bir nokta da spor, akademik bagsarinin 6niinde bir
engel degildir. Calismalar, fiziksel aktivite ile akademik performans arasinda olumlu iliski
oldugunu da ortaya koymaktadir (Marques vd., 2017; Rasberry vd., 2011).

Omegin Birlesik Krallik’ta genglerin problemlerini ¢dzmek, kisisel gelisimlerini
artirmak amaciyla fiziksel etkinlikleri ve sporu bir ara¢ olarak kullanilmasi amaglanmistir
(Sandford vd., 2008). Bir baska ¢alismada da beden egitimi derslerinde uygulanan 6 aylik
programin ardindan 6grencilerin kisisel ve sosyal sorumluluklarinin gelistigi goriilmiistiir
(Gordon, 2010). Ogrencilerde kisisel ve sosyal olarak duygu ve davramslarin
gelistirilebilmesi i¢in 6n sart olarak 6grencilerin beden egitimi dersine ve dgretmene yonelik
olumlu bir algiya sahip olmasi gerektigi sdylenebilir. Literatiirde, yapilan calismalar
incelendiginde 6grencilerin beden egitimi ve spor derslerine yonelik olumlu bir algiya sahip
oldugu (Patterson ve Collins, 2012) motivasyonlar1 yiiksek diizeyde oldugu, derslerde
oldukca da keyif aldig1 (Granero vd., 2012; Yli-Piipari vd., 2009) ve eglenceli bir ders
olarak gordigi bilinmektedir (Garn ve Cothran, 2006; Ryan vd., 2003). Genel olarak
ogrenciler beden egitimi ve spor derslerini mutluluk veren bir ders olarak algilamaktadirlar
(Temel ve Giilli, 2016). Benzer sekilde 6grencilerin beden egitimi 6gretmenlerine yonelik
duygularmm da pozitif ydnde oldugu bilinmektedir. Ogrencilerin beden egitimi
ogretmenlerini kendilerine yakin hissetmelerinde, derse karsi olumlu duygularinin da etkisi
olmakla birlikte beden egitimi 6gretmenleriyle 6grenciler derslerde daha fazla pozitif
etkilesim yasamaktadir (Yilmaz ve Giiven, 2015). Ryan ve digerleri (2003) tarafindan
yapilan c¢alismada Ogrencilerin %80’ini  beden egitimi Ogretmenlerini  sevdiklerini
belirtmiglerdir. Patterson ve Collins (2012) tarafindan yapilan ¢alismada da beden egitimi
ogretmenlerine yonelik Ogrencilerin %88’inin pozitif bir algiya sahip oldugu ortaya
cikmistir. Bu bilgiler 151ginda bakildiginda beden egitimi 6gretmeninin ve beden egitimi
derslerinin 6grenciler lizerinde Onemli etkiler birakabilir. Bu durum da beden egitimi
derslerinde 6grencilerin kendilerini daha rahat hissetmelerini ve 6gretmenleriyle daha kolay
iletisim kurmalarini saglayabilir (Geng ve Temel, 2020). Bu baglamda bu arastirmada beden
egitimi 6gretmenlerinin ve beden egitimi dersinin rehberlik hizmetlerindeki etkisinin ve
roliiniin rehber 6gretmenlerin diisiinceleri dogrultusunda incelenmesi amaglanmastir.

Yontem
Arastirma Deseni

Beden egitimi ve spor O6gretmenlerinin ve beden egitimi dersinin rehberlik servisine
katkilarin1 tespit etmek amaciyla nitel aragtirma yontemlerinden fenomenolojik arastirma
kullanilmistir. Fenomenoloji, siirece dahil olan bireylerin benzersiz deneyimlerini ve bakis
acilarin1  kesfederek egitim sorunlarm1 anlamamizi saglar (Hopkins vd., 2016).
Fenomenolojik calisma “neyin”, “nasil” deneyimlendigini biitiinlestiren, bireylerin
deneyimlerinin Oziiniin tartisildig1 betimleyici bir boliimle sonlanir (Cresswell, 2016). Bu
arastirmada beden egitimi ve spor Ogretmenlerinin ve beden egitimi dersinin rehberlik
servisine katkilarini incelemek icin fenomenoloji tiirlerinden ‘‘yorumlayici fenomenoloji’’
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kullanilmigtir (Cresswell, 2016). Yorumlayict fenomenolojide kisinin deneyimini anlamak
ve belli olaylarla veya siirecle iliskisini kesfetmek amaglanmistir (Smith vd., 2009).

Katilimcilar

Rehber o6gretmenler okulda psikolojik danigmanlik alani ile ilgili egitim almis en yetkin
ogretmenler oldugundan dolay1 beden egitimi 6gretmenlerinin ve beden egitimi dersinin
ogrenciler lizerindeki etkisini en iyi yorumlayacak &gretmen konumundadir. Bu nedenle
orneklem grubu okullarda gérev yapan rehber 6gretmenlerden olugsmaktadir. Bu ¢alisma
Tiirkiye’nin 7 farkli bolgesi ve farkli 14 sehirde (Adiyaman, Sanlwrfa, Tunceli, Malatya,
Samsun, Trabzon, Ankara, Konya, Afyon, Izmir, Adana, Mersin, Canakkale, Istanbul) gorev
yapan 14 rehber 6gretmenle yapilmistir. Okullar tercih edilirken farkli sosyo-ekonomik
diizeyde olmalarina dikkat edilmistir. Calismaya 7’si ortaokulda (n=7 %50), 7’si de lisede
(n=7, %50) ¢alismakta olan ve alaninda en az 5 yil ¢alismis olan rehber 6gretmenler dahil
edilmistir. Arastirmaya katilan rehber Ogretmenler amacgli 6rnekleme ydntemine gore
secilmistir. Amacgh Orneklem secilmesinin sebebi, zengin bilginin bulundugu diisiiniilen
durumlar1 derinlemesine c¢alismaya olanak saglamasidir (Patton, 2014). Arastirma
gruplarinin  belirlenmesinde, amacgli Ornekleme yontemlerinden “maksimum g¢esitlilik
ornekleme” kullanilmigtir. Maksimum cesitlilik yontemi, incelenen olay veya olguyla iligkili
cok sayida farkliligi kapsayan ana temalari kesfetmek ve tanimlamayir amacglamaktadir
(Neuman, 2014). Ayrica maksimum cesitlilik 6rneklemede 6rnekleme dahil her durumun
cesitliligini saglayarak ortakliklart ve benzerlikleri ortaya c¢ikarmak amaglanmaktadir
(Patton, 2014; Yildirim ve Simsek, 2011). Calismada rehber 6gretmenlerin 10’unu erkek,
4inli kadin 6gretmenler olusturmaktadir. Rehber Ogretmelerin yaslari 29-42 arasinda
degismektedir.

Veri Toplama ve Prosediir

Veriler zoom adli programda 2 farkli odak grup goriismesi ile toplanmistir. Odak gurup
goriismelerinin ilki ortaokulda calisan 7 rehber 6gretmenle, ikincisi lisede calisan 7 rehber
ogretmenle Ocak 2021 tarthinde gergeklestirilmistir. Uzmanlara gore odak grup
goriismelerinde ideal katilimc1 sayist 6 ile 15 arasinda olmalidir (Byers ve Wilcox, 1991;
Goss ve Leinbach, 1996; Howard, 1989). Odak grup goriismelerinin ilki 74 dakika ikincisi
68 dakika stirmiistiir. Cevirim i¢i odak grup goriismelerinin yiiz yiize odak grup
goriismeleriyle karsilastirilabilir bir diizeyde fikir cesitliligi olusturma potansiyeline sahip
oldugu vurgulanmistir (Richard vd., 2021). Cevrimi¢i goriisme programlarindan Zoom
programinin da kullanim kolaylig1, maliyet etkinligi, veri yonetimi 6zellikleri ve giivenlik
secenekleri nedeniyle nitel verilerin toplanmasi i¢in bir ara¢ olarak uygulanabilirligi
onerilmektedir (Archibald vd., 2019). Calismaya dahil edilen rehber 6gretmenler kura
yoluyla belirlenen sehirlerden ve yine kura yoluyla belirlenen okullardan secilmistir.
Belirlenen sehirlerdeki okullar, web sitesindeki iletisim numarasi aranarak, okul
midiirlerine, okul midiirleri aracilig1 ile rehber 6gretmenin numarasina ulasilmistir. Daha
sonra rehber 6gretmenlerle 6n goriisme yapilmistir. Yapilan 6n gorligmenin sonunda goniillii
olan ve en az alaninda 5 yil calismis olan rehber 6gretmenlerle goriismeler planlanmistir.
Secilen rehber 6gretmenlerin en az 5 yil calisma sartiyla arastirmaya dahil edilmesinin
sebebi, calistiklar1 okulda belli bir tecriibe ve deneyim elde edebilmeleri ve ¢alismaya katki
sunabilmeleridir. Rehber 6gretmenlere goriismelerin Zoom programu iizerinde yapilacagi ve
goriismelerin  kaydedilecegi ancak arastirmanin tiim asamasinda kimliklerinin gizli
tutulacagr bildirilmistir. Odak grup toplantisinda yar1 yapilandirilmis goriisme formu ile
veriler toplanmistir. Goriisme formundaki sorular: “Rehberlik hizmetlerinde beden egitimi
ogretmenlerinin rolii sizce nedir?”, “Rehberlik hizmetlerinde beden egitimi dersinin rolii
sizce nedir?”, “Davranig problemi olan ogrencilerle bas etmede beden egitimi
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ogretmenlerinin ve beden egitimi spor dersinin katkisi sizce nedir?”, “Ogrencilerin
problemlerini sikintilarini anlamada destek olarak beden egitimi 6gretmenlerinin size olan
katkist nedir?” vb. gibi ana sorulardan olusturulmustur. Ana sorulardan sonra sondaj sorular
katilimcilarin gorlis ve deneyimlerini daha iyi anlamak i¢in kullanilmigtir. Tiim goriismeler
eksiksiz bir sekilde yaziya dokiilmiistiir.

Veri Analizi

Veriler Braun ve Clarke (2006) tarafindan belirtilen tematik analiz prosediirleri izlenerek
tasarlanmustir. Ik asamada verilere asina olmak igin bastan sona birka¢ kez okunmustur.
Ikinci asamada beden egitimi dersi ve beden egitimi dgretmenlerinin rehberlik servisine
katkilar ile ilgili 49 kod ¢ikarilmistir. Ugiincii asamada kodlarin olas1 temalar altinda
toplanmas1 saglanmis ve kodlar olasi bes tema altinda toplanmistir. Dordiincli asamada
temalar Patton’un (1990) kategorilerin degerlendirilmesi igin Onerdigi i¢ homojenlik
(internal homogeneity) ve dis heterojenlik (external heterogeneity) Olgiitlerinden
faydalanilarak gozden gecirilmistir. Bu Olglitlere gére ayni temaya kodlanan verilerin
anlamca birbirleriyle uyusmasi, farkli temalar arasinda ise agik ve belirgin farklarin olmasi
gerekmektedir. Bu asamada belirlenen tema sayisi dorde diisiiriilmiistiir. Besinci agamada
her temaya ait Ozellikler sadelestirilmis ve analizde anlatilan hikayenin biitliniiniin
tanimlanmas1 i¢in analize devam edilmistir. Her tema agik bir sekilde tanimlanmis ve
isimlendirilmistir. Son asamada arastirma sonuglari, arastirma sorusu ve alan yazinla tekrar
iligkilendirilmis ve akademik bir dille raporlagtirilmistir.

Bulgular

Analizler sonucunda ortaya ¢ikan temalar: (a) Beden Egitimi Ogretmenlerinin Iletisim Giicii,
(b) Beden Egitimi Dersinin Yapisi, (c) Deger Aktarimi, (d) Problemli Ogrenciler.
Ogretmenlerin kisisel bilgilerini gizli tutmak amaciyla her bir dgretmene “R.1 (Rehber
Ogretmenl), R.2” vb. seklinde kodlar verilmistir.

Beden Egitimi Ogretmenlerinin Tletisim Giicii

Gorligmelerde rehber dgretmenler, beden egitimi dZretmenlerinin iletisim giiclinlin yiiksek
oldugunu ve 6grencilerle giiclii bir bag kurabildiklerini belirtmislerdir. Rehber 6gretmenler,
ogrencilerin genel anlamda beden egitimi Ogretmenlerini sevdiklerini ve onlarla vakit
gecirmekten keyif aldiklarini, gecirilen vaktin sadece okul sinirlari icerisinde olmadigini,
ogrencilerin 6gretmenlerle diyaloglarinin okul diginda da devam ettigini ve 6grencilerin
ogretmenleri ile daha yakin iliskiler kurabildiklerini belirtmislerdir. Rehber 6gretmenlerden
R.2 beden egitimi 6gretmenlerinin 6grencilerle okul digsinda sportif etkinliklere hazirlik
asamasinda veya okul turnuvalarinda bir araya geldiklerini ve bu durumun avantajini su
sekilde ifade etmistir: Beden egitimi 6gretmenleri ogrencilerle okul disinda, okul maglari
veya antrenmanlar sayesinde disarida goriisme imkanina sahiptiv. Bu da ogretmenin
ogrencileriyle daha yakin iligkiler kurmasim saglyor. Bu yakinlik sayesinde ogretmen
ogrencisinin hayatina daha fazla dokunabiliyor. Bazen bizden de ailesinden de etkili
olabiliyor ve ogrenciye yol gosterebiliyor. Rehber Ogretmenlerin ¢ogu beden egitimi
ogretmenlerinin 6grencilerle iletisim giiclinlin yiiksek olmasimi 6grencilerin beden egitimi
dersinde not kaygis1 yasamamasindan kaynaklandigini belirtmiglerdir. Not kaygisi olmayan
ogrencinin 6gretmenden ¢ekinmemesine ve 6gretmene daha yakin davranmasina yol agtigini
ifade etmislerdir. Rehber 6gretmenlerden R.3 durumu soyle degerlendirdi: Beden egitimi
dersinde ogrencilerin not kaygisimin az olmasi égrencilerin beden egitimi 6gretmenlerine
yvakin hissetmesini sagliyor. Ayrict bu durum ogrencilerin ogretmenlerinden korkmamasina
ve onlara saygr duymasina da saglyyor. Bunun sonucunda 6grenci derdini veya sorununu



Yiicekaya vd. / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 59, 304-321. 2023 309

ogretmeniyle rahat¢a paylasabiliyor. Bu durumda beden egitimi ogretmenlerinden ¢ok ciddi
bilgi akis1 saglaniyor.

Rehber 6gretmenlerin ¢ogu beden egitimi 6gretmenlerinin sadece 6grencilerle degil
rehber 6gretmenlerle de ¢ok giiclil iletisim kurduklarini belirtmislerdir. Sadece 6grencilerin
degil rehber Ogretmenlerin de beden egitimi Ogretmenleriyle rahat fikir aligverisinde
bulunduklarimi belirtmislerdir. Rehber Ogretmenlerden R.4 okuldaki beden egitimi
ogretmeni ile ¢ok iyi anlastigini ve her istediginde yardim alabildigini belirtmistir. Biz
ogrencilerin risk analizini yaptigimizda saghk agisindan problemi olanlari onlarla
paylasiyoruz. Beden egitimi o6gretmenleri de her donem dgrencilerin fiziksel uygunluk
diizeyini olciiyor. Fiziksel goriiniigiinden memnun olmayan ve durumu kafasina takan
ogrencileri bizimle paylasiyorlar. Bazen de bize yonlendirilen ogrencilerin problemini tam
olarak anlamiyorum ya da ogrenci tam olarak bana agilamiyor. Boyle durumlarda beden
egitimi ogretmeniyle iletisime gegiyorum, mahremiyet kuralina riayet ederek bilgi
alisverisinde bulunuyoruz. Rehber 6gretmenlerin bazilar1 beden egitimi 6gretmeni ile yakin
olmalarinin sebebinin benzer yonlere sahip olmalarindan kaynakli oldugunu ifade
etmislerdir. Beden egitimi 6gretmenlerinin de kendileri gibi 6zerk oldugunu diistindiiklerini
ve her iki bransinda ¢ok fazla ortak noktasinin oldugunu belirtmislerdir. Rehber
ogretmenlerden R.5 su ifadeleri kullanmustir. Rehber 6gretmenler olarak tiim 6gretmenlerle
is birligi icerisinde olmamiz gerekiyor. Ancak beden egitimi ogretmenleriyle iliskimizin
biraz daha farkl oldugunu diisiiniiyorum. Bana gore rehberlik servisinin en iyi iletisim
kurdugu alan beden egitimidir. Ayrica bizimle ortak olarak gozlem yeteneklerinin giiclii
oldugunu diigiiniiyorum. Ciinkii diger ogretmenler bilgi aktarmaya ¢alisirken bir¢ok seyi
gozden kagirabilir. Ancak beden egitimi 6gretmenleri bilgi aktarumimin yaminda gézlem
glictinii kullanarak 6grenciyi daha yakindan tanima firsatina sahip olur. Bu durumlar beden
egitimi ogretmeni ve rehber 6gretmenin iletisimini giiclendirir.

Rehber 6gretmenler, beden egitimi 6gretmenlerinin 6grencileri ile kurduklart pozitif
iliskinin 6grencinin menfaatine evirildigini dile getirmislerdir. Amac1 ve gayesi olmayan
ogrencilerin kariyer plani yapmalarina vesile olmuslardir. Rehber 6gretmenlerden R.7 su
ifadeleri kullanmistir: Beden egitimi o6gretmenleri muhakkak ki ogrencilerin hayatina
dokunuyor. Onlarla olan gii¢li bag 6grencilerin hayatlarina giizel dokunuslar sagliyor.
Calistigim okulda ogrencilerimin ¢ogu polis, asker veya beden egitimi okumak istiyordu.
Ogretmenlerimiz onlar igin ézel hazirlik simiflart agip. Kariver plant ve meslek edinmeleri
icin yardimct oluyorlardi ve bir¢ok ogrencimize kazandirdilar.

Beden Egitimi Dersinin Giicii

Rehber 6gretmenlerin ¢ogu beden egitimi dersinin 6grencinin farkli gelisim alanlarina hitap
ettigini ve Ogrencinin ¢ok yonlii gelisimini destekledigini ifade etmistir. Bu durumun is
yiiklerinin hafiflemesine katki sagladigini ifade etmislerdir. Rehber &gretmenlerden R.8
durumu soyle ifade etmistir: Amacina uygun ve iyi tasarlanmis beden egitimi dersi ¢ocugun
fiziksel, duyussal ve devinigsel alanlarim gelistirmesine katki saglar. Ayni zamanda beden
egitimi dersi kisiye uygun bir alan yarattigi igin gii¢lii ve zayif yonlerinin farkina varmasini
saglyor. Bu durum ogrencinin kendiyle ilgili kesfini kolaylastirir ve bize olan ihtiyacim
azaltir.

Rehber dgretmenler beden egitimi dersinin akademik gelisime faydasinin yiiksek
oldugunu belirmislerdir. Akademik basariya odaklanan G6grenci ve ebeveynlerin bazen
sporsal etkinliklere katilimin zaman kayb1 oldugunu diisiindiiklerini ifade etmislerdir. Bunun
aksine sporla ilgilenen Ogrencilerin daha basarili oldugunu ve daha uyumlu O6grenciler
oldugunu belirtmislerdir. Rehber 6gretmen R.9 genellikle danisan Ogrencilere ¢alisma
programlari hazirlarken sportif etkinlikler i¢in programda bir zaman ayirdigini ifade etmistir.
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Ogrencilerin akademik basariya ¢ok fazla odaklandigi bir siire¢ yasiyoruz. Ogrenciler daha
verimli nasil ders ¢alisiriz diye kapimi ¢alryorlar. Daha verimli ve diizenli ders ¢alismalar
i¢in program hazirliyorum. Siirekli zihinsel olarak yorulan ¢ocuklarin rahatlamaya da
ihtiyaglart var, bu nedenle programa sporsal faaliyetler koyarak enerjilerini bosaltmalari
icin alan agmaya ¢alistyorum. Bu durumda beden egitimi derslerine katilim saglamalarin
ve beden egitimi disinda da sporsal etkinliklere katilmalarini éneriyorum.

Beden egitimi dersi 6grencilerin hareket alaninin ¢ok fazla oldugu, akademik
basarinin yerine bedensel gelisimin 6n planda oldugu bir derstir. Rehber 6gretmenlerin cogu
beden egitimi dersinin d6grenciler tarafindan sevildigini ve 6grencilerin bu derste kendilerini
iyi hissettiklerini ifade etmislerdir. Bu durumun akademik basaris1 diisiik olan 6grencilerin
okula bagliligin arttigin1 belirtmislerdir. Rehber 6gretmenlerden R.10 dersi su sozlerle ifade
etmistir. Ogrencinin nefes alabildigi tek derstir. Ogrencilerin kendilerini en iyi ifade ettigi
ortam beden egitimi dersidir. Akademik basarisi diigiik olan, fakat sportif etkinliklerde
vetenekli olan ogrencilerin kendilerini ifade ettigi bir olanak sunar. Bu durum égrencinin
okula devamligini ve aidiyetini gii¢lendirir.

Beden egitimi dersinin Ogrenciye daha Ozglr bir ortam sunmasi, Ogrencilerin
kendilerini saklamadan hareket etmesini saglar. Diger derslerde sesi az duyulan 6grencilerin
beden egitimi dersinde hareket ederken onlari tanima sansi sunar. Rehber dgretmenlerin
cogu beden egitimi dersinin 6grencileri daha iyi tanimak i¢in firsatlar sundugunun altini
cizmistir. Dersin yapisinin 6grenciyi gozlemlemek i¢in uygun kosullar sagladigini ifade
etmislerdir. Rehber 6gretmenlerden R.11 diger derslerin aksine beden egitimi dersini farkli
bir yerde konumlandigini belirtmistir. Beden egitimi dersi ogrencinin en yalin halinin
goriilebildigi bir derstir. Ogrencilerin oyun ve etkinlikler yolu ile duygu bosalimi yagsar.
Dolayisiyla beden egitimi ogretmenlerinin bizden énce ¢ocuklari daha iyi tanimasini saglar.
Ogrencinin saldirgan mi, dfke kontrolii var mi, utanga¢ mu gibi ézellikleri kesfeder. Gerekli
gordiigiinde de bizimle paylasmasint saglar.

Beden egitimi dersinde oyun ve etkinlikler yoluyla &gretmenlerin &grencilerle
iletisimi ve paylasimi yiiksektir. Dersin yapis1 6grencilerle pozitif yonlii iliskiler kurmaya
miisaittir. Rehber 6gretmenler 6grencilerle etkili iletisim kurabilmek i¢in beden egitimi
dersinin ¢ok uygun oldugunu ifade etmislerdir. Rehber 6gretmenlerden R.12 beden egitimi
etkinliklerini su sozlerle aktarmistir. Beden egitimi derslerini izledigimde normalde ¢ok
sessiz veya igine kapanik 6grencilerin daha fazla iletisim kurdugu, ders ortaminda yaratilan
ortamin bir¢ok duygunun ortaya ¢ikmasina olanak sagladigini gozlemledim. Beden egitimi
dersini gozlemleyerek ya da beden egitimi ogretmeninden bilgi alarak 6grenci hakkinda ¢ok
sey ogrendigimi ifade edebilirim.

Rehber 6gretmenler beden egitimi dersinin 6zel egitime ihtiya¢ duyan 6grencilerin
gelisimine katki sundugunu, bu 6grencilerin gelisiminde ve uyum saglamasinda beden
egitimi dersinin ¢ok dnemli bir yeri oldugunu ifade etmislerdir. Rehber 6gretmenlerden R.13
ozel egitime ihtiya¢ duyan Ggrencilerin beden egitimi dersine ilgisinin smifa uyumunu
kolaylastirdigin1 belirtmistir. Bireysellestirilmis egitim programi ile ozel egitime ihtiyag
duyan bireylerin beden egitimi yoluyla hareket ihtiyact karsilaniyor. Cok basit hareketler
bile Ogrencilerin kendilerini iyi hissetmesini saglyor. Ozel egitimli dgrencilerin beden
egitiminde aldig kiiciik gorevler onlari sinifin bir pargast haline getiriyor. Diger derslerde
sorumluluktan kacan o6grencilerin beden egitimi dersinde sorumluluk alabilmek igin can
attiklarini gériiyorum. Ozel egitime ihtiyac duyan ogrencilerin beden egitimi dersine
ilgilerinin ve katilimlarmin yiiksek olmasi rehber Ogretmenler tarafindan memnuniyetle
karsilanan bir durumdur.
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Deger Aktarimi

Rehber o0gretmenler beden egitimi ve spor dersi ile 6grencilere kazandirilmaya galigilan
degerlerin daha etkili kazandirilabilecegini ifade etmislerdir. Ogrencilerin yaparak ve
yasayarak deneyimledigi degerleri hayatinin bircok alanina transfer edebileceklerini
belirtmislerdir. Rehber 6gretmenlerden R.4 beden egitimi ve spordaki takim ¢alismalarinin
ve grup etkinliklerinin 6grenciler arasindaki dayanismay1 gelistirdigini ve yasadigi tecriibeyi
su sozlerle aktarmistir. Su an akademik basarist yiiksek bir okulda ¢alistyorum. Okulumuz
ayni zamanda sportif faaliyetlere ¢ok fazla deger veriyor. Okulda ozellikle dikkatimi ¢eken
konu okul takiminda oynayan 6grencilerin derslerde birbirlerine ¢ok fazla yardim etmeleri.
Ornegin matematik dersinde takimdan birinin eksigi varsa digerleri onun bu acgigin
kapatmak icin elinden geleni yapmasi. Yani kim bir derste sorun yasiyorsa digerleri hemen
yvardimina kosuyor. Sporsal faaliyetlerdeki dayanismayr hayatlarimin her alanina transfer
ettiklerini goriiyorum.

Rehber 6gretmenler, dgrenciyi okulun bir parcast yapabilmek icin gorev dagilimi
yapip Ogrenciyi siirece dahil etmenin gerekliliginden bahsetmislerdir. Katilimcilar, beden
egitimi ve spor dersinde gorev ve sorumluluk duygusunu kazanmak i¢in ¢ok uygun bir
ortam oldugunu ifade etmislerdir. Rehber 6gretmenlerde R.1 yasadig: tecriibeyi su sozlerle
aktarmistir. Beden egitimi dersinde 6grenciye verilen sorumlulugun ¢ocugun hayatindaki
inanilmaz degisimine sahit oldum. Kavgaci, haylaz hatta hirsizlik yapan bir 6grencim vardi.
Beden egitimi 6gretmeni spor bagkani yapti. Cocuk ondan sonra degismeye baslad.
Sorumluluk alan kavga etmek yerine kavgalar: ayiran, hatta para toplanmasi gerekirse para
toplayan ve eksiksiz getiren bir ogrenci oldu.

Rehber ogretmenler, sporun birlestirici gilicii olduguna, ogrencilerin is birligi
yapmasina ve paylasimlarda bulunmasmi sagladigini ifade etmislerdir. Bunun diginda
sporun catismalar1 ¢dzme kabiliyetinin oldugunu sdylemislerdir. Rehber 6gretmenlerden R.7
yasadig1 tecrilbeyi su ifadelerle aktarmistir. Okulda aymi sinifta olan ve anlasamayan
ogrencilerim vardi. Ogrencilerin bu anlasmazliklarinin kavgaya déniistiigii zamanlar oldu
ve idarenin disinda rehberlik servisi olarak bende ogrencilerle konustum. Ancak pek fazla
yol aldigimi soyleyemem. Bahar ayinda suniflar arasi turnuvalar basladi ve bu ogrenciler
birdenbire kenetlendiler. Takim olmak aynmi amag i¢cin miicadele etmek sorunu ¢ozdii
sanirim.

Problemli Ogrenciler

Rehber 6gretmenlerin bazilar1 akademik bagarisi diisiik ve problemli 6grencilerin kendilerini
diger 6grencilerden soyutladigin1 ve uyumsuz davranislar sergilediklerini ifade etmislerdir.
Rehber 6gretmenlerden R.5 akademik basaris1 diisiik veya problemli 6grencilerin davranig
bozuklugu ilgili su ifadeleri kullanmistir. Akademik basarisi diisiik veya problemli davranig
sergileyen ogrenciler diger 6grenciler tarafindan diglanabiliyor. Bu durumda ogrenci igine
kapanabiliyor. Ben boyle durumlarda genellikle beden egitimi 6gretmenlerinden 6grencinin
sporsal faaliyetlere katilimini tegvik etmesini sagliyyorum. Okuldaki ve okul disindaki
etkinlikler sayesinde bu ogrenciler kendilerini ifade etme imkani buluyor ve uyumsuz
davranislarinda ciddi azalmalar oluyor.

Rehber 6gretmenlerin ¢ogu saldirganlik, 6fke kontrol problemi olan, ice kapanik gibi
davranig gOsteren Ogrencileri spora yonlendirerek onlar1 kazanmaya ¢alistiklarmi
belirtmislerdir. Rehber 6gretmenlerden R.14 sporun terapi etkisi oldugunu su sozlerle ifade
etmistir. Ofke kontrol problemi olan ve siddet egilimli égrencileri ya da kendini yanhs ifade
eden(siddetle, dfkeyle) 6grencileri beden egitimi 6gretmenine yénlendiriyoruz. Ogrencilerin
okul takimlarinda yer almasini ve enerjilerini dogru bosaltmasint sagliyoruz. Bunu
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yvaparken sadece oyuncu olmalart gerekmez taraftar olarak da orvda olmasi ifadelerini
olumlu yansitmalarin saglayabilir.

Rehber 6gretmenler bazen okulun bulundugu bolgeden kaynakli tamamen problemli
olabilecegini belirtmiglerdir. Boyle durumlarda beden egitimi dersinin sadece bireysel olarak
degil, genel olarak da problemli okullarda sorun ¢oziicii bir arag¢ olarak kullanildigini ifade
etmislerdir. Rehber 6gretmenlerden R.11 bunla ilgili tecriibelerini su ifadelerle anlatmistir.
Okulda siirekli ¢catisan gruplar vardi. Rehber ogretmenler olarak okuldaki 5 beden egitimi
ogretmeninden rica ettik takimlar kurun ve bu c¢atisan gruplari takimlarimiza alin.
Ogretmenlerin her biri en az iki takim ¢ikarmaya karar verdi ve ogrenciler secildi. Tabi
stirekli kavga eden ¢ocuklarda ozellikle secildi. Bu ¢ocuklar birlikte takim olarak miicadele
etmeye basladi. Bir siire sonra birbiriyle kavga eden ¢ocuklar birbirinin yardimina kosmaya
basladi. Okulun camlar: artik kirilmamaya bagsladi. Inanilmaz bir degisim oldu.

Rehber 6gretmenlerin bazilar1 6zellikle akademik basariya odakli okullarda dersleri
cok iyi olmayan 6grencilerin okuldan kopmamalar1 ve uyumsuz davranislar sergilememesi
acisindan beden egitimi dersini adeta bir siginak gibi gordiiklerini ifade etmislerdir. Rehber
ogretmenlerden R.10 su ifadeleri kurmustur. Okul takiminda yer almak ¢ocuk igin ¢ok
onemli oluyor. Bu durum bazen akademik basarisi diigiik olana égrenciler icin ¢ok daha
onemli olabiliyor. Okul takiminda yer alip diger derslerdeki sorumluluklarindan kagmak
istiyorlar ve bir yerdeki basarisizligi baska bir alanda telefi etmeye calistyorlar. Beden
egitimini siginacak bir alan gibi goriiyorlar. Hem sosyal geligimi a¢isindan ve hem de ait
olma duygusunun karsilanmasi agisindan bu ¢ok onemli. Ancak her ogrenci yetenekli
olmuyor boyle durumlarda ogrencilere yardimci antrendr veya malzemeci gibi gorevler
veriliyor.

Beden egitimi Ogretmenlerin gbézlem yetenekleri ve gozlem alanlari sayesinde
problemli 6grencinin veya problemli davranigin farkina vardiklari ve bu durum ilerlemeden
cozmede rehber Ogretmenlere 6nemli bir destek roliiniin oldugu katilimci ifadelerinden
anlasilmaktadir

Tartisma ve Sonuc

Bu aragtirmada beden egitimi Ogretmenlerinin ve beden egitimi dersinin rehberlik
hizmetlerindeki etkisinin ve roliinlin rehber Ogretmenlerin dislinceleri dogrultusunda
incelenmesi amaglanmigtir. Bulgular genel olarak degerlendirildiginde, beden egitimi
ogretmenin iletisim giicii, beden egiti dersinin giicii, deger aktarimi ve problemli 6grenciler
temalar1 altinda rehberlik servisine katkilari goriilmektedir. Yapilan aragtirmalar rehberlik
servisinin etkin bir nitelik kazanmasinda psikolojik danigman — yonetici — Ogretmen
tclisiiniin  arasinda etkin bir iletisim, isbirligi ve koordinasyon olmasi gerekliligini
vurgulamaktadir (Armstrong vd., 2010; Cisler ve Bruce, 2013; Jackson vd., 2002; Kogak
Bigak ve Ottekin Demirbolat, 2019; Williams ve Wehrman, 2010).

Arastirmamizda rehber Ogretmenler, beden egitimi Ogretmenlerinin iletisim
giiclerinin rehberlik servisine katki sagladigi ile ilgili goriis belirtmislerdir. Iletisim
becerilerini gelistiren 6gretmenler, kendilerine emanet edilen 6grencilere egitim vermeye,
tavsiyelerde bulunmaya ve onlara rehberlik etmeye hazirdir (Silver, 2018). Calismanin
bulgularinda beden egitimi 6gretmenlerinin 6grencilerle 1yi iletisim kurmasinin 6grencilere
rehberlik etmelerinde etkili oldugu vurgulanmigtir. Bir 6gretmenin, 6grencilerin sorunlarina
yaratict ve etkili ¢oziimler getirmesi yalnizca iletisim becerileri yoluyla olur (Srivastava,
2021). Calismamizin bulgularinda beden egitimi Ogretmenlerinin Ogrencilerle etkili bir
iletisim igerisinde oldugu bu nedenle 6grencilerin problemlerini anlamasina ve onlara yol
gostermesini kolaylastirdig1 sdylenebilir. Ogretmen, dgrencinin i¢ miicadelesini anlayabilen
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bir akil hocast olmasi, 6grencinin yasadiklar1 kimlik catismasinda anlayis gosteren ve
yetiskinlige hazirlayan beceriler gelistirmeyi saglamasi i¢in yol gdstermesi, empati
becerilerine sahip olmasi ve bunu 6gretimlerinde gostermeleri gerektiginin énemli oldugu
belirtilmistir (Scarlett, 2015; Sinoforoglu ve Sezen Balgikanli, 2020). Calismamizin
bulgularinda iyi iletisim kuran beden egitimi Ogretmenlerinin Ogrencilerin  kariyer
planlarinda etkili oldugu ve beden egitimi &gretmenlerinin bazi durumlarda 6grencilerin
hayatlarina olumlu anlamda dokunduklar1 ifade edilebilir. Katilimc1 ifadelerinden,
ogrencilerin beden egitimi 6gretmenlerini okul icerisinde farkli bir yere koydugu ve onlari
bir hayat danismani gibi gordiikleri ifade edilebilir.

Arastirmamizda rehber 6gretmenler, 6grencilerin beden egitimi dersini sevdiklerini,
beden egitimi dersinden keyif aldiklarini, stres attiklar1 ve kendilerini ifade edebilecek bir
ortam bulduklarini ifade etmislerdir. Ogrencilerin ¢ok yonlii gelisimine katk1 saglamada ve
problem c¢ozmede arag¢ olarak kullanilabilecek etkili bir ders olduguyla ilgili goriis
belirtmislerdir. Literatiir incelendiginde arastirma bulgularini destekler nitelikte calismalara
rastlanmistir. Ornegin beden egitimi ve sporun bireyin fiziksel gelisimine, yasam tarzi
gelistirmesine, kisisel gelisimine duygusal gelisimine, biligsel ve sosyal gelisimine katkilart
vardir (Bailey, 2006; Bailey vd., 2009; Bailey, 2016; Opstoel vd., 2019; Weiss, 2011).
Beden egitimi ve spor bireylerin 6zgiiven gelisimine (Fox, 1988; 2000), beyin gelisimine
(Cotman vd., 2007), sosyal beceriler gelistirmelerine (Goudas ve Magotsiou, 2009; Yurko
vd., 2020) ve akademik gelisimine (Bailey, 2016; Davis vd., 2011) yardimc1 olur. Yukardaki
diger arastirma bulgularindan ve katilime1 ifadelerinden beden egitimi dersi ve beden egitimi
O0gretmeninin etki giicliniin ¢ok dnemli oldugu ifade edilebilir. Arastirmamizin bir diger
bulgusunda rehber 6gretmenler 6grencilerin beden egitimi dersinde gii¢lii ve zayif yonlerini
kesfettiklerini, oyunlar yoluyla duygu bosalimi yasadiklarini ve c¢ocugu disaridan
gozlemleyen beden egitimi Ogretmeni icin Ogrenciyi tanima (sadirgan, utangag, igine
kapanik vb.) firsati sundugunu ifade etmislerdir. Yilmaz ve Cihan (2018) yaptiklart nitel
calismada Ogrencilerin beden egitimi dersinin dinlenmelerini, rahatlamalarin1 saglayan ilag
gibi bir ders oldugunu, derste bir sey yapabilmenin kendilerine olan giiven duygusunu
arttirdigir  bulgularina ulasmiglardir. Bu calisma arastirmamizdaki bulgular1 destekler
niteliktedir.

Beden egitimi ve sporun 6zel gereksinimli dgrencilerin gelisimleri tizerinde olumlu
etkileri oldugu arastirma bulgularinda ortaya ¢ikmistir. Beden egitiminin, sosyallesmede
(ilhan, 2008), aile i¢i davranislarin iyilesmesinde (Babkes, 1999), sosyal uyum becerilerinin
gelismesinde (Ozdemir vd., 2018) énemli etkiye sahip oldugu belirtilmistir. Chiang (2003),
yaptig1 calismada otistik ¢ocuklar i¢in eglenceli bir ortamda yapilan fiziksel aktivitelerin
sonucunda, sosyal dogal etkilesimin arttig1, yalmizlik duygusunun azaldigin1 ve akranlariyla
arkadasliklarini pekistirdigini belirtmistir. Arastirmamizin bulgularinda rehber 6gretmenler
beden egitimi ve spor etkinlikleri yoluyla zihinsel engelli 6grencilerde sosyal uyum ve
ozgliven gelistigini belirtmislerdir. Engstrand ve Rol-Pettersson (2014), ¢calismasinda normal
gelisim goOsteren akran Ogrencilerle kaynastirma ogrencilerinin ayni egitim ortaminda
o0grenim goérmesinin dogru oldugunu, kaynastirma egitiminin Ogrenciye kazandirdigi
akademik gelisimin yan1 sira en ¢ok sosyal yeterlik bakimindan katki sagladigini ifade
etmektedir. Beden egitimi dersinin yapist geregi kaynastirma ogrencilerinin diger derslere
oranla daha fazla katilim saglayabilmeleri bu 6grenciler {izerinde olumlu etkiler birakmada
etkin bir rol oynamig olabilir. Nitekim arastirmalar, bedensel engelli ¢ocuklarda spora
katilimin fiziksel sagligin arkadaslik, basari hissi, benlik saygisi ve yasam doyumunu
arttirmada kritik bir 6neme sahip oldugunu ortaya koymustur (Kristén vd., 2002; Wilson ve
Clayton, 2010; Wind vd., 2004).
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Aragtirmamizda rehber ogretmenler, beden egitimi ve spor dersi araciligiyla
ogrencilere deger aktarimi konusunda rehberlik servisine katki sagladig: ile ilgili goriis
belirtmislerdir. Spora katilimin, ¢ocuklarda dayanisma ve isbirligi duygusunu gelistirdigi,
kurallara uyma bilinci olusturdugu, paylasim, hosgorii, yardim severlik gibi insan1 degerleri
arttirdig1r bir gergektir (Karafil vd., 2017). Calismamizin bulgularinda rehber 6gretmeler
birbirleriyle anlagamayan hatta kavga eden Ogrencilerin okul turnuvalarinda birbirlerine
kenetlendigini ayn1 amag i¢in birlikte uyumlu bir sekilde hareket ettiklerine sahit olduklarini
ifade etmislerdir. Spora katilimin karakter olusumu, sosyal ve ahlaki gelisim, diiristliik,
adalet, yardimseverlik, takim calismasi, arkadaglik, ayrimcilik yapmama yardimlagsma gibi
bircok degerin kazanilmasinda 6nemli bir firsat ortami yarattigi belirtilmistir (Demirhan,
2014; Lee ve Cockman, 1995; Lumpkin vd., 2003; Sandford vd., 2006). Katilimcilar,
ogrencilerin beden egitimi dersi icerisinde degerler egitiminin verilmesi i¢in diger derslere
gore daha uygun bir ortam olusturdugunu ifade etmislerdir. Dersin yapis1 geregi bircok
duygu durumun olugmasi, degerler egitiminin uygulamali olarak verilmesine olanak tanidigi
ve bu anlamda diger derslerden ne kadar farkli yapiya sahip oldugu sonucu ortaya
cikarilabilir.

Arastirmamizda rehber 6gretmenler, beden egitimi 6gretmenlerinin problemli 6grencilerin
tespitinde ve problemlerin ¢oziimiinde rehberlik servisine katki sagladigi ile ilgili goriis
belirtmislerdir. Spor; duygusal giiclenme, rahatlama, konsantrasyon, yaraticilik, daha iyi
hafiza, gelismis yaraticilik, etkili problem ¢6zme ve daha iyi bir ruh hali gelistirebilir ve tiim
faydalar1 sinifa yayilir (Yurko vd., 2020). Arastirmamizin bulgularinda rehber 6gretmenler
beden egitiminin problemli 6grencilerin sinifa uyum saglamasinda, beden egitimi sayesinde
saldirganlik ve 6fke kontrol problemi yasayan Ogrencilerin enerjileri spora yonlendirerek
dogru bir tarafa kanalize edebildiklerini ifade etmislerdir. Fiziksel aktivitenin depresyon ve
anksiyete bozukluklarinda etkili tedavi yontemlerinden biri oldugu, hatta fiziksel aktivitenin
depresyon ve anksiyete bozukluklarinda en az ilag tedavisi kadar etkili olabildigi
bildirilmistir (Biddle ve Mutrie, 2008; Strohle, 2005; Strohle vd., 2009; Swan ve Hyland
2012). Arastirmamizin bulgularinda rehber 6gretmenler, 6grencinin bedenin ruh halini
yansittigin1 dolayisiyla beden egitimi Ogretmenlerinin kaygi bozuklugu yasayan veya
depresyonda olan bir Ogrenciyi beden hareketleri ile tespit edebildiklerini, rehberlik
servisine yonlendirdiklerini ve spor aracilifiyla 6grencilerin bu duygulardan kurtulmalarinm
sagladiklarin1 ifade etmislerdir. Fiziksel etkilerinin yaninda psikolojik iy1 olusa ve yasam
doyumuna da olumlu yonde etki ettigi ortaya ¢ikmistir (Baudin vd., 2011; Eime vd., 2010;
Ugras ve Giillii, 2020; Vella vd., 2014; Yurko vd., 2020). Arastirmamizin bulgularinda
rehber 6gretmenler akademik basaris1 diisiik olan 6grencilerin beden egitimi dersini siginak
olarak gormeleri ve kendilerini spor alaninda tatmin ettiklerini, sosyal becerileri diisiik
ogrencilerin okul takimlarina alinarak kendilerini ifade etme sanslar1 buldugu ve aitlik
duygusu gelistirdiklerini ifade etmislerdir. Fiziksel aktivitenin bireyin saglikli bir hayat
stirmesinde, fiziksel ve psikolojik olarak kendini iyi hissetmesinde, obezite riskini
azaltmada, hastalik egilimlerini tersine ¢evirmede, bilissel ve sinirsel gerilemeyi 6nlemede
olumlu etkileri vardir (Castafieda-Vazquez vd., 2020; Fairclough vd., 2012; Hillman vd.,
2008; McKenzie vd., 2000; Muntaner-Mas vd., 2017; Pedersen ve Saltin, 2015; Powell vd.,
2011).

Aragtirmamizin sonucunda beden egitimi O0gretmenlerinin 6grencilerle pozitif ve
etkili iletisim kurabilmeleri sayesinde 6grenciyi tanima, anlama, problemleriyle ilgilenme,
ogrencilerin problemlerini rahatca paylasabildikleri ve gerektiginde rehberlik servisiyle
isbirligi yapabilmeleri kolaylastirmaktadir. Bu durumun rehberlik servisinin daha etkin bir
sekilde calismasimi kolaylastirdigi soylenebilir. Ayrica beden egitimi dersinin Ogrencilere
daha genis bir hareket alan1 sunmas1 6grencilerin, rahatlamasina, kendilerini ifade etmesine,



Yiicekaya vd. / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 59, 304-321. 2023 315

duygu bosalimi yasamasina, enerjileri dogru bosaltmasina katki saglamasia, deger
kazanmalarina, O0grenciyi daha iyi tanima firsatt sunmasina ve problemli 6grencilerin
tespitini kolaylastirmasina katki sundugu ifade edilebilir. Bu durum beden egitimi dersinin
hem rehberlik servisi i¢in problem 6nleyici hem de problem ¢oziicii bir ders olarak katki
sagladig1 sonucu ortaya c¢ikmistir. Sonu¢ olarak beden egitimi dersi ve beden egitimi
ogretmenlerinin rehberlik servisine katki sagladigi ve rehberlik servisiyle uyumlu calistigi
sonucuna varilmistir.

Giic, Stmirhliklar ve Gelecek Arastirmalar I¢in Oneriler

Bu aragtirma beden egitimi O6gretmenlerinin ve beden egitimi dersinin rehberlik
hizmetlerindeki etkisinin ve roliinlin rehber Ogretmenler tarafindan anlasilmasini
saglamaktadir. Bu ¢alismanin bazi simirliliklar1 vardi. Gelecekte benzer konularda ¢alismalar
yapacak aragtirmacilar i¢in bu c¢alismanin sinirhiliklart dikkate alinmalidir. Bu calisma
amacl 6rnekleme yontemine gore Tiirkiye’nin 7 farkli bolgesi ve farkli 14 sehirde gorev
yapan 14 tane rehber 6gretmenle yapilmistir. Bu say1 nitel arastirmalar igin yeterli goriilse de
burada elde edilen bulgularin Tiirkiye’nin 14 sehrinde ve 14 okulunda galisan rehber
Ogretmenle yapildigi ve arastirmada yer alan sehirler ve okullar baglaminda
degerlendirilmesi unutulmamalidir. Bu nedenle gelecekteki calismalar, farkli sehirlerde ve
farkl1 okullarda calisan rehber ogretmenlerin deneyimlerini ve dolayisiyla bulgularin
genellestirile bilirligini degistirebilir. Ilerde yapilacak calismalar bu sinirlamalar dikkate
alinarak farkli sehirlerde ve farkli okullarda beden egitimi Ogretmenlerinin ve dersinin
rehberlik servisine katkilarini derinlestirebilir.

Politika ve Uygulama i¢cin Etkileri

Iyi kurgulanmis beden egitimi dersi ve etkili iletisim becerisi olan beden egitimi 6gretmenin
rehberlik servisine ¢ok ciddi katkilart vardir. Yapilan goriismeler sonucunda rehber
Ogretmenlerin diger brans Ogretmenleriyle isbirligi calismasinin rehberlik servisine
katkilariin yiiksek oldugu sonucuna varilmistir. Rehber 6gretmenlerin beden egitimi ve
spor dgretmenleri ile iyi iletisim kurduklar1 ve bir¢ok konuda onlardan yararlandirdiklar
goriilmektedir. Arastirma sonuclarina gore okul rehberlik hizmetlerinde beden egitimi dersi
ve 0gretmeninin etkin bir sekilde kullanilabilecegi anlasilmaktadir.

Tirkiye’de beden egitimi dersleri ortaokul ve liselerde haftada 2 saat beden egitimi
ogretmenleri tarafindan yiiriitiilir. Ayrica beden egitimi 0gretmenlerinin haftada 6 saat
istedikleri bir bransta ders dis1 sportif etkinlik yaptirima sanslar1 vardir. Ancak agilan
egzersizden okuldaki 6grencilerin ¢ok az bir kismi faydalanabilir. Aragtirmamizin sonucuna
gore beden egitim derslerinin Ogrencilere bir¢ok konuda iyi geldigi ve bundan dolay:
ogrencilerin beden egitimi ve spor dersiyle daha fazla bulusturulmalar1 6nerilebilir. Rehber
ogretmenler beden egitimi dersinden ve beden egitimi dgretmenlerinin iletisim giiciinden
yararlanarak problemli 6grencilerin tespitinde ve problemli Ogrencilerin davraniglarinda
tyilestirme saglayabilmeleri i¢in beden egitimi 6gretmenlerinden daha fazla yararlanmalari
onerilebilir. Okul ortaminda daha saglikli bir iklim olusturulabilmesi i¢in 6grenci ve
ogretmenlerin beraber sporsal etkinlikler diizenlemeleri 6nerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Canakkale Onsekiz Mart Universitesi Lisansiistii
Egitim Enstitiisii Bilimsel Arastirma Etik Kurulu 04/22 (17.02.2022) sayili karar ile alinan
izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar ¢ikar catismasi olmadigini beyan etmektedir.

Yazar Katkisi: Yazarlar calismaya esit oranda katki saglamistir.
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Abstract

The main objective of this qualitative research is to provide a detailed examination of the
contributions of physical education and sports teachers to counseling services in schools based on
common experiences of school counselors. For this purpose, a phenomenological research design as
one of the qualitative research methods was used in this study. Determined by using a purposeful
sampling method, 14 psychological counseling teachers working in schools from 14 different
provinces (cities) in 7 different regions of Turkey were interviewed. As a result of the thematic
analysis, it was found that there were four main themes that define the contributions of physical
education and sports teachers to the counseling services in schools: (i) physical education teachers'
communication power, (ii) structure of physical education class, (iii) value transfer and (iv)
problematic students. As a result of the study, it was found that physical education lessons and
physical education teachers contribute to the counseling service by working in harmony with the
counseling service.
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Introduction

One of the functions of education is to provide each student with opportunities to be able to
reach their full potential in their educational, professional, personal, and emotional
development. This is also one of the main areas that school counseling services directly
focus on (Lunenburg, 2010). In today’s modern understanding of the school, the school
counseling service has a very critical and necessary role in providing teaching and
administrative services in schools in the best way. Within the framework of the general
objectives of the Turkish Education System, Guidance and psychological counseling
services provided in schools aim at ‘raising individuals who know and are aware of
themselves,” ‘bringing up individuals who can benefit from the educational and professional
opportunities offered to them,” ‘raising individuals who can take responsibility,” and
‘helping them develop their social, emotional, academic skills as well as supporting them in
their career development so that they can have a healthy life in society.’

Psychological counselors in schools have several responsibilities: (i) providing
developmental and preventive services (recognition of the individual, giving information,
guiding, and monitoring, etc.), (i) giving remedial services (supporting students' social and
emotional development, (iii) helping individuals discover themselves, (iv) strengthening
their emotional, intellectual, and behavioral capacities, etc.). and (v) providing supporting
services (cooperating with other stakeholders, etc.) (MEB, 2020). In this respect, one of the
essential tasks that counseling teachers need to fulfill is that they must work in close
cooperation with other courses and teachers because there are a lot of duties and
responsibilities counseling services in schools are supposed to carry out.

Since the structure of schools varies depending on the region they are located, the
student profile, the expectations of the school administration and the expectations of the
parents, the problems and the expectations of the psychological counselors may vary from
school to school. In the studies conducted with psychological counselors in Turkey, it is
seen that school teachers face some difficulties because of a number of reasons such as not
enough cooperation with the counseling service, indifferent and unconscious parents,
prejudice towards psychological counselors, and refugee students that have difficulties in
adapting to their school (Parmaksiz & Gok, 2019; Tagay & Cakar, 2017; Takir & Ozerem,

2019; Tuzgol et al., 2012).

There are certain problematic situations commonly faced in schools. Peer bullying,
students' adaptation problems to school and friends, students' health problems, behavioral
problems, emotional problems, academic problems, and ethnic problems (Deighton et al.,
2019; Joyce et al., 2010; Juvonen & Graham, 2014; Véronneau & Dishion, 2011) are just
some of the most common problems that are often observed in schools. To deal with such
problems, school psychological counselors are expected to have an active role. However, it
is not possible for psychological counselors to deal with all these problems or similar ones
on their own. Having teachers and courses that counselors can get support from and
cooperate with can make it easier to handle such problems. At this point, physical education
teachers and physical education and sports lessons may provide significant contributions to
psychological counseling teachers at schools. According to Kirimoglu and Ekenci (2008), it
is essential that psychological counseling teachers and physical education teachers work in
close cooperation and coordination to solve the problems encountered at schools.

Physical education and sports classes provide students with suitable environments for
their emotional and behavioral development (Bailey, 2006; Lovoll et al., 2020). Unlike other
traditional classes, physical education and sports classes can provide a secure environment
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in which students can develop physically, emotionally, and mentally, and contribute to their
physical fitness, mental well-being, and social integration (UNHCR, 2008). Similarly,
studies carried out in the field also revealed that sportive activities have many psychological
and sociological benefits (Valois et al., 2004; Zullig and White, 2011). In physical education
and sports classes, on one hand, it is aimed to develop emotions and behaviors such as
respecting others, helping others, developing self-management and leadership skills, gaining
a sense of belonging to the environment, and acting justly through intervention programs or
model-based training to be applied in particular, on the other hand, it is also aimed to reduce
or eliminate negative emotions and behaviors such as harassment, stress, anxiety, profanity,
and violence (Ennis, et al., 1999; Fernandez-Rio, 2014; Gurvitch & Metzler, 2013; Hellison,
2010; Siedentop,1994). Physical education lessons can be a starting point for students,
particularly in schools with intense curriculum with an excessive focus on academic
achievement (Hills et al., 2015). In fact, what is often missed is that sports are not an
obstacle to academic success. Studies show that there is a positive relationship between
physical activity and academic performance (Marques et al., 2017; Rasberry et al., 2011).

In the United Kingdom, for instance, physical activities and sports are used to solve
the problems of young people and increase their personal development (Sandford et al.,
2008). In another study, it was found that students' personal and social responsibilities
improved after the implementation of 6-month physical education classes (Gordon, 2010). It
can be concluded that it is a prerequisite for students to have a positive attitude towards the
physical education lesson and the teacher for them to develop their personal, social skills
and behaviors. When the studies in the literature are examined, it is seen that students have
positive attitudes towards physical education and sports classes (Patterson & Collins, 2012),
and that their motivation is quite high, and they enjoy the lessons quite a lot (Granero, et al.,
2012; Yli-Piipari et al., 2009). Besides, it is known to be a fun lesson (Garn & Cothran,
2006; Ryan et al., 2003). In general, students identify physical education and sports lessons
as an entertaining one (Temel & Giillii, 2016). Similarly, it is known that students' feelings
towards physical education teachers are also positive. While the students’ positive attitudes
towards the lesson have an impact on students' feelings about their physical education
teachers who are close to them, both sides experience more positive interactions in the
lessons (Yilmaz & Giiven, 2015). In the study conducted by Ryan et al. (2003) 80% of the
students stated that they liked their physical education teachers. The results of the study
conducted by Patterson and Collins (2012), revealed that 88% of the students had positive
attitudes towards physical education teachers. In light of this information, it can safely be
concluded that physical education teachers and physical education lessons leave significant
effects on students, and this may enable students to feel more secure and comfortable in
physical education classes and to communicate with their teachers more easily (Gen¢ &
Temel, 2020). In this respect, we aimed to examine the effect and the role of physical
education teachers and physical education courses in counseling services in line with the
thoughts of counselors in this study.

Method
Research Design

Phenomenological research, one of the qualitative research methods, was used to determine
the contributions of physical education and sports teachers and physical education lessons to
the guidance service. Phenomenology enables us to understand educational problems by
exploring and discovering the unique experiences and perspectives of the individuals
involved in the process (Hopkins et. al., 2016). The phenomenological study ends with a
descriptive section discussing the essence of individuals' experiences as well as what is done
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and how it is carried out (Cresswell, 2016). In this study, "interpretive phenomenology", one
of the phenomenology types, was used to examine the contributions of physical education
and sports teachers and physical education lessons to the counseling service (Cresswell,
2016). In interpretive phenomenology, it is aimed to understand the individual’s experience
and to explore its relationship with certain events or processes (Smith et al., 2009).

Participants

Since counseling teachers are the most competent teachers who received training in the field
of psychological counseling at school, they are the teachers who can best interpret the
effects of physical education teachers and physical education lessons on students. For this
reason, the sample group consisted of counseling teachers working in schools. This study
was conducted with 14 counselors working in 7 different regions of Turkey, from 14
different cities (Adiyaman, Sanliurfa, Tunceli, Malatya, Samsun, Trabzon, Ankara, Konya,
Afyon, Izmir, Adana, Mersin, Canakkale, Istanbul). While selecting schools, attention was
paid to the fact that they were at different socio-economic levels. Counseling teachers were
selected among those who were working in middle schools (n=7 50%), and those who were
working in high schools (n=7, 50%), with at least 5 years of experience. They were selected
by means of the random purposeful sampling. The reason for choosing a purposive sample is
that it allows in-depth analysis of situations that are thought to have rich information
(Patton, 2014). Research groups were determined using "maximum diversity sampling", one
of the purposive sampling methods. The maximum diversity method aims to discover and
define the main themes that cover several differences related to the situation or phenomenon
being studied (Neuman, 2014). Another reason for using maximum diversity sampling was
to reveal commonalities and similarities of each situation by having enough diversity in
sampling (Patton, 2014; Yildinm & Simsek, 2011). Among the participants, 10 of the
counseling teachers were male and 4 of them were female teachers with the age range of 29-
42.

Data Collection and Procedures

The data were collected through 2 different focus group interviews using Zoom, online
video conferencing program. The first focus group interviews were conducted with 7
counseling teachers working in middle schools, and the second with 7 counseling teachers
working in high schools in January 2021. According to experts in the field, the ideal number
of participants in focus group discussions should be between 6 and 15 (Byers and Wilcox,
1991; Goss and Leinbach, 1996; Howard, 1989). The first focus group interviews lasted 74
minutes and the second lasted 68 minutes. It is stated that online focus group interviews
have more potential to create a level of diversity of opinion than face-to-face focus group
interviews (Richard et. al., 2021). Among the online video-conferencing interview
programs, Zoom is recommended to be used as a tool for collecting qualitative data thanks
to its ease of use, cost-effectiveness, data management features and security options
(Archibald et al., 2019). The cities and the schools of the counselor teachers included in the
study were determined randomly. School principals in the identified cities were contacted
via the contact phone numbers on the school’s official website, and the counselor teachers
were reached through the school principals. At first, a preliminary interview was held with
them, and following the preliminary interviews, actual interviews were planned with only
volunteer counseling teachers. The reason for including 5 years of experience as an inclusion
criterion is that participants have some certain years of experience in their working schools
and that they would be able to contribute to the study better. Later on, counseling teachers
were informed that the interviews would be conducted on Zoom, and the interviews would
be recorded, but their identities would be kept confidential at all stages of the research. Data
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were collected through a semi-structured interview form in the focus group meeting. Some
of the major interview questions were as follows: "What do you think is the role of physical
education teachers in guidance services?', ‘What do you think is the contribution of physical
education teachers and physical education sports lessons in coping with students with
behavioral problems?, What do you think is the contribution of physical education teachers
and physical education sports lessons in coping with students with behavioral problems?,
What is the contribution of physical education teachers to you by helping students
understand their problems and difficulties? After the main questions, probing questions were
used to better understand the views and experiences of the participants. All interviews were
fully transcribed.

Data Analysis

The data were analyzed in terms of the thematic analysis procedures outlined by Braun and
Clarke (2006). In the first stage, the data was read from beginning to the end several times to
become familiar with it. In the second stage, 49 codes that were related to the physical
education lesson, and the contributions of physical education teachers to the counseling
service were identified. In the third stage, the codes were classified into themes, and they
were collected under five possible themes. In the fourth stage, in order to assess and analyze
the categories, the themes were reviewed using the criteria of internal homogeneity and
external heterogeneity suggested by Patton (1990). Based on these criteria, the data coded
for the same theme should match each other in meaning, and there should be clear and
distinctive differences between different themes. As a result, the number of themes
determined at this stage was reduced to four. In the fifth stage, the features of each theme
were simplified, and the analysis was pursued to define the whole process covered in the
analysis. Each theme was clearly defined and named. In the last stage, the research results
were re-related to the research questions and the literature, and then, were reported.

Findings

The themes that emerged out of the analysis are: (a) Communication Power of Physical
Education Teachers, (b) Structure of Physical Education Lessons, (¢) Transfer of Value, (d)
Problematic Students. In order to keep the personal information of the teachers confidential,
each teacher was coded as "C.1 (Counseling Teacher 1), C.2", C3, etc.

Communication Power of Physical Education Teachers

During the interviews, the counseling teachers stated that physical education teachers had
high communication power, and they could establish strong relations with the students. They
also added that students generally liked physical education teachers and enjoyed spending
time with them, and the time was not only within the boundaries of the school, but the
dialogue also continued outside the school, and the students were able to establish closer
relationships with their teachers. This allowed the teacher to establish closer relationships
with their students. C.2, one of the counseling teachers in the study, stated that:

“The physical education teachers get together with the students outside the school
during the preparation for sportive activities or in school tournaments, and the
advantage of this situation is as follows: Physical education teachers have the
opportunity to meet students outside the school, through school matches or training
sessions. This provides the teacher with an opportunity to touch the student's life
more. Sometimes, they can be more effective than us (counseling teachers) and even
more than the students’ families, and they can guide the student more efficiently.
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Most of the counseling teachers stated that physical education teachers' high communication
power with students was because students did not experience grade anxiety in physical
education class. They stated that because the students did not have grade anxiety, they were
not afraid of the teacher, and they behaver closer to the teacher. C.3 stated:

“The low-grade anxiety of the students in the physical education class makes the
students feel closer to the physical education teachers. This also ensures that
students do not fear and respect their teachers. As a result, the student can easily
share their concerns or problems with their teacher, which provides, a very serious
flow of information from physical education teachers”.

Most of the counseling teachers stated that physical education teachers had a very
strong relationship not only with the students but also with the counseling teachers
themselves. They also stated that not only the students but also the counselor teachers
communicated and negotiated with the physical education teachers comfortably. C.4, one of
the counseling teachers, remarked that s/he got on very well with the physical education
teacher at the school and could get help whenever s/he wanted. C.4 also remarked that when
they carried out a risk analysis of the students, they shared the results with physical
education teachers, particularly the results of those with health problems. Physical education
teachers also measured the physical fitness level of students every semester, and they shared
the necessary information with them about the students that were dissatisfied and obsessed
with their physical appearance. In addition, C.4 stated that sometimes s/he did not fully
understand the problem of the students directed to them or the student could not thoroughly
open up to the counseling teachers. In such cases, they contacted and communicated with the
physical education teacher without violating the privacy rule. Some of the counseling
teachers stated that one reason for their close relationship with the physical education
teacher was that they had similar aspects. They stated that they thought that physical
education teachers were autonomous like themselves and that both branches had a lot in
common. C.5, another one of the participant counseling teachers uttered the following
statements:

“As counseling teachers, we need to cooperate with all teachers. However, I believe
our relationship with physical education teachers is a little different. In my opinion,
physical education as a field of study is the omne that the guidance service
communicates best. Furthermore, I think their observation skills are as strong as
counseling teachers. This is partly because other teachers from different disciplines
may miss several things while transferring information in classes. Physical education
teachers, on the other hand, can get to know the student better by using the power of
observation as well as transferring knowledge. These all strengthen the
communication level between the physical education teachers and the counseling
teachers.

Counseling teachers stated that the positive relationship that physical education
teachers had with their students had evolved to the benefit of the students. They had been a
source of inspiration and instrumental for the students, who had no goal or objective, to plan
their career plans. C.7, one of the counseling teachers, stated:

“Physical education teachers certainly touch the lives of students. Their strong
bonds with physical education teachers provide them with opportunities for beautiful
touches to students' lives. At the school where I worked, most of my students wanted
to be police officers, work in the military service or to study the department of
physical education at the university. Our physical education teachers opened special
preparatory classes to prepare them for their goals. They were helping them to get a
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career plan and a profession, and they helped many of our students. As a result, most
of the students succeeded in their exams.

Most of the counseling teachers stated that the physical education lesson addressed
students’ various developmental skills and supported the multi-faceted development of the
students. They stated that this situation contributed to reducing workload on counseling
teachers. C.8 noted:

“A well-designed appropriate physical education lesson helps students develop their

physical, affective, and psychomotor skills. In addition, by creating a suitable
environment for the individuals, physical education classes also help students realize
their strengths and weaknesses. This facilitates students’ self-discovery, self-
awareness and reduces their need for counseling teachers.

Counseling teachers also pointed out that the physical education lesson had a high
benefit on students’ academic development. Students and parents focusing on academic
achievement stated that they sometimes thought that participation in sports activities was a
waste of time. On the contrary, they stated that students interested in sports were more
successful and more adaptable. Counseling teacher, C.9 noted that s/he usually included
sportive activities in students’ weekly schedules while preparing study programs for the
consulted students. She stated:

“We live in such a time where students focus too much on academic achievement.
Students are knocking on my door asking how they can study more efficiently. I am
preparing a program for more efficient and regular coursework. Children who are
constantly mentally tired also need relaxation, so I try to open up space for them to
discharge their energy by putting sports activities in the program. In this case, [
recommend them to participate in physical education classes and participate in
sports activities outside physical education classes, as well.”

Physical education class is a type of course in which students had a lot of room for
physical activities and physical development is at the forefront rather than academic success.
Most of the counseling teachers stated that the students liked physical education lessons and
they felt good in this lesson. They stated that this increased the commitment of students with
low academic achievement to school. C.10, one of the counseling teachers in the study,
expressed his/her remarks about the physical education class as follows:

1t is the only lesson in which the student can breathe. Physical education classes are
the classes in which students express themselves best. It provides an opportunity for
students with low academic success but talented in sports activities to express
themselves. This strengthens students’ attendance and their sense of belonging to the
school.

The physical education lesson offers a more secure and comfortable environment to
the students, allowing them to act out without hiding themselves. It offers the chance to get
to know the students who are rather silent in other lessons, while they are moving and
participating in physical activities during the physical education lesson. Most of the
counseling teachers have underlined that physical education course offers opportunities to
get to know students better. They have stated that the natural structure of the lesson provides
suitable conditions to observe the student. C.11 stated that:

“Unlike the other lessons, the physical education lesson is in rather a different
position. A physical education course is a course in which the natural form of the
student can be seen. Students experience emotional discharge through games and



Yiicekaya et al. / Pamukkale University Journal of Education, 59, 304-321. 2023 311

activities. Therefore, it allows physical education teachers to get to know children
better than us. Through games and physical activities in their lessons, physical
education teachers can discover whether the student is aggressive, has an anger
control problem, or is shy and it also allows them to share such information with us
when necessary.”

The environment of the physical education class is quite suitable for establishing
positive relationships with students. Counseling teachers stated that physical education
lesson is very suitable for effective communication with students. C.12, another one of the
counseling teachers, addressed the physical education activities as follows:

“When [ monitored physical education classes, I observed that in such an
environment created in these classes, unlike in traditional classes, students who are
normally very quiet or introverted students communicate more, allowing many
emotions to emerge. I can safely say that I have learned a lot about the students by
observing the physical education lesson or getting a lot of information from the
physical education teacher.”

Counseling teachers pointed out that physical education lesson contributed to the
development of students in need of special education and that physical education lesson had
a very important place in the development and adaptation of these students. C.13 stated that
the interest of the students in need of special education in physical education class facilitated
their adaptation to the classroom. C.13 remarked that:

“Along with the individualized education program, the movement needed by
individuals in need of special education is met through physical education. Even very
simple physical movements make students feel good. The small tasks that special
education students take in physical education make them feel that they are members
of the classroom. I see that students who avoid responsibility in other classes are
eager to take responsibility in physical education classes. The high level of interest
and participation of students in need of special education in physical education is
something welcomed by counselors.”

Value Transfer

Counselors reported that the values that the students were required to have could be given
better and more efficiently through physical education and sports lessons. They stated that
students could transfer the values they experienced by doing and exercising in many areas in
their real lives. C.4, one of the counselors, expressed his/her experiences about how
teamwork and group activities in physical education and sports improved the solidarity
among students as follows:

“I am currently working in a school with high academic success. Our school also
places a lot of value on sports activities. The thing that particularly caught my
attention at school is that the students playing on the school team help each other a
lot in the lessons. For example, if one of the team members is missing in the math
class, the others do their best to make up for this gap. In other words, whoever has a
problem in a lesson, the others immediately take action to help their friend. I see that
they transfer the solidarity in sports activities to every area of their lives.”

Counseling teachers emphasized the necessity of making the student a part of the
school by dividing the tasks and involving the student in the process. Participants stated that
there is a very convenient environment to gain a sense of duty and responsibility in physical
education and sports classes. Likewise, C.1, shared his/her remarks in the following words:
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“I witnessed how the responsibility given to the student in the physical education
lesson caused an incredible change in the child's life. I had a student who was
belligerent, mischievous, or even a thief. The physical education teacher made him
head of sports. After that, the boy began to change dramatically. In the end, he
became such a student who broke up the fights instead of fighting, and even raised
money when needed for sports activities and brought it in full ”.

Counseling teachers pointed out that sports had a unifying power and enable students
to cooperate and share. They also stated that sports had the capacity to resolve conflicts. C.7,
one of the counseling teachers, stated that:

“I had students at school who were in the same class and didn't get along well with
each other. There were times when these disagreements between the students turned
into fights, and I spoke to them and sent them to the counseling service. But I can't
say I've come a long way. In the spring, inter-class tournaments started, and these
students came together. Suddenly, they started to get along well. I think being a team
and fighting for the same purpose solved the problem.”

Problematic Students

Some of the counseling teachers stated that problematic students with low academic
achievement isolated themselves from other students and show inappropriate behaviors. C.5,
addressed to the behavioral disorder of students with low academic achievement or problems
stating that:

“Students with low academic success or who exhibit problematic behaviors may be
alienated by other students. In this case, the student may become isolated. In such
cases, I usually get physical education teachers to encourage the student to
participate in sports activities. Thanks to such activities in and outside the school,
these students can express themselves, and thus, their inappropriate behaviors are
seriously reduced”.

Most of the counseling teachers stated that they tried to deal with aggressive students
who have difficulty in controlling their aggression and anger control and those with
introverted personalities by directing them to sports. In this respect, C.14, one of the
counseling teachers, supported the idea that sports have a therapeutic effect stating that:

“We direct those students who have anger control problems and who are prone to
violence or those who express themselves incorrectly (violently, with anger) to a
physical education teacher. We provide them with the opportunity to take part in
school teams and discharge their energies correctly. While doing this, they don't
have to be just players, but being there as supporters of their team can make them
reflect their expressions positively”.

Some of the counseling teachers reported that sometimes the school itself could be
problematic because of the region it was located in. In such cases, they stated that physical
education lesson was used not only to handle individual problems but also served as a
problem-solving instrument to deal with school problems in general. Regarding the issue,
C.11 shared his experience by stating:

“There were always conflicting groups in the school. As counseling teachers, we
asked 5 physical education teachers in the school to set up teams and recruit these
conflicting groups to their teams. Each teacher decided to make at least two teams
and students were selected. Of course, the members of the teams were purposefully
formed by those children who constantly fight, and they started to fight together as a
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team. After a while, the children who were fighting with each other started to run to
each other's help. The windows of the school were no longer broken. It's been an
incredible change.”

Some of the counseling teachers have stated that they see the physical education
lesson as a shelter particularly for the students with low academic achievements, in
academic achievement-oriented schools so that they do not break away from their schools
and do not exhibit inappropriate behaviors. Addressing the issue, C.10, one of the
counseling teachers, reported:

“Being on the school team is very important for the child. This can sometimes be
much more important for students with low academic achievement. They want to take
part in the school team and escape from their responsibilities in other subjects, and
they try to make up for their failure in other lessons. They see physical education as
a place of escape. This is very important in terms of both social development and
meeting the sense of belonging. However, not every student is talented in sports and
in such cases, students are appointed as a coach assistant or a ball boy.

It can be concluded from the results of interviews with the participants that physical
education teachers are aware of the problematic students or problematic behaviors thanks to
their observation skills and observation areas and that they have an important supportive role
for the counseling teachers in solving such problems before it is too late.

Discussion and Results

In this study, it was aimed to examine the effect and role of physical education teachers and
physical education courses in counseling services from the perspectives of the counseling
teachers. When the findings are evaluated in general, it is seen that the physical education
teachers contribute to the counseling service in four major themes: (i) communication
power, (ii) power of physical education lesson, (iii) value transfer and (iv) problem students.

In this current study, all the counseling teachers agreed that physical education
teachers’ communication powers contribute to the counseling services. Teachers with
developed communication skills are ready to teach, advise and better guide the students that
trusted in them (Silver, 2018). The findings of the study revealed that physical education
teachers' good communication with students was effective in guiding students. It is only
through communication skills that a teacher can provide creative and effective solutions to
students' problems.

The findings of our study show that physical education teachers have effective
interactive communication with their students and so it makes it easier for them to
understand students’ problems and guide them better. It was also found that it is important
that a teacher should be a mentor who can understand the inner struggle of students, and
guide them to develop their personal skills that will help them understand their identity
conflicts and prepare them for the adulthood they will experience, and help the teachers
improve their empathy skills and reflect these skills in their teaching process (Scarlett, 2015;
Sinoforoglu & Balgikanli, 2020). Based on the findings of our study, it can be stated that
physical education teachers with effective communication skills with students are effective
in the students’ career plans and that physical education teachers touch the lives of the
students positively from several aspects. Based on the interviews with the participants, it is
seen that the students put their physical education teachers in a different place in the school
and they see them as life counselors.
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In our study, the counseling teachers stated that the students liked the physical
education lesson, enjoyed the physical education lesson, relieved stress and found an
environment where they could express themselves. They also stated that it is an effective
class that can be used as a tool to contribute to the multi-faceted development of students
and to solve their problems. In the literature review, there are several studies that support the
research findings of this current study, suggesting that physical education and sports
contribute to the physical development, lifestyle development, personal development,
emotional development, cognitive and social development of the individual (Bailey, 2006;
Bailey et al., 2009; Bailey, 2016; Opstoel, et al., 2019; Weiss, 2011). Physical education and
sports also help individuals develop their self-confidence (Fox, 1988; 2000), their mental
skills (Cotman et al., 2007), social skills (Goudas & Magotsiou, 2009; Yurko et al., 2020)
and contribute to their academic development (Bailey, 2016; Davis et al., 2011).

Considering the cited research above and interview analysis of this study, it can be
concluded that the physical education lesson and the influence of the physical education
teachers are very important. In the interviews of the study, the counseling teachers remarked
that students discovered their strengths and weaknesses in the physical education lesson, and
that they experienced emotional discharge through games, and the physical education
teacher, who observed the child from the outside, provided the opportunity to get to know
the student better. In their qualitative study, Yilmaz and Cihan (2018) found that physical
education class was a lesson that allowed students to rest and relax, and that being able to do
something in the lesson increased students’ self-confidence. This supports the findings of
our research.

Research findings revealed that physical education and sports have positive effects
on the development of students with special needs. It has been stated that physical education
has a significant effect on socialization (Ilhan, 2008), improvement of family behavior
(Babkes, 1999), and development of social adaptation skills (Ozdemir et al., 2018). In
another study, Chiang (2003) found that because of physical activities performed in a fun
environment for autistic children, social and natural interaction increased, the feeling of
loneliness decreased, and it strengthened friendships with their peers. The findings of the
study also revealed that counselor teachers thought that physical education and sports
activities helped mentally retarded students develop their social adaptation skills and
increased their self-confidence. In their study, Engstrand and Rol-Pettersson (2014) pointed
out that it was right for students in need of special interest to receive education in the same
environment with other normal students, and this inclusive education contributed not only to
their academic development but also mostly to their social competence skills. Because of the
nature of the physical education course and the fact that such students can actively
participate in the class much more than other courses may have played an important role in
leaving positive effects on these students. In fact, there are several studies that have revealed
that participation of such physically disabled children in sports and sportive activities has a
significant role in improving their physical health, friendship, sense of achievement, self-
esteem as well as providing life satisfaction (Kristén et al., 2002; Wilson & Clayton, 2010;
Wind et al., 2004).

In this present research, the counseling teachers remarked that physical education
and sports classes highly contribute to the counseling service in teaching values to students.
It is a fact that participation in sports develops children's sense of solidarity and cooperation,
develops awareness of obeying the rules, and increases human values such as sharing,
tolerance and helpfulness (Karafil et al., 2017). The counseling teachers in the study also
stated that they witnessed the students who could not get along with each other and even had
a fight, got together in school tournaments and acted in harmony for the same purpose. It has
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been remarked that participation in sports creates an important opportunity environment for
the acquisition of many values such as character development, social and moral
development, honesty, justice, helpfulness, teamwork, friendship, and helping develop non-
discriminatory manners to others (Demirhan, 2014; Lee & Cockman, 1995; Lumpkin et al.,
2003).; Sandford et al., 2006). The participants also added that there was a much more
suitable environment for values education in the physical education courses than in other
courses. It can be concluded that thanks to the genuine nature of the course, the emergence
of many emotional states during physical activities and sports allows values education to be
provided practically, indicating how much of a difference the physical education class is
from other classes.

In our study, the counseling teachers expressed that physical education teachers help
the counseling service identify problem students and solve their problems. Benefits of sports
such as emotional empowerment, relaxation, concentration, creativity, better memory,
enhanced creativity, effective problem-solving skills, and a better mood, spread all around
during the physical education classes (Yurko et al., 2020). In the study, the counseling
teachers have stated that the problem students can adapt to the classroom via physical
education classes, and thanks to physical education, the aggressive students who have anger
control problems can consume their energies in the right direction while doing sports. It is
also reported that physical activity is one of the effective treatment methods in depression
and anxiety disorders, and it can even be as effective as a drug treatment in depression and
anxiety disorders (Biddle & Mutrie, 2008; Strohle, 2005; Strohle et al., 2009; Swan &
Hyland 2012). In the findings of our study, the counseling teachers stated that the human
body reflects the individual’s mood and so, the physical education teachers can better detect
students with an anxiety disorder or depression through their body movements, and direct
them to the counseling service and help the students get rid of these feelings through sports.
In addition to its physical effects, it has been revealed that physical education class has a
positive effect on psychological well-being and life satisfaction (Baudin et al., 2011; Eime et
al., 2010; Ugras & Giillii, 2020; Vella et al., 2014; Yurko et al., 2020). In the study, the
counseling teachers have also remarked that the students with low academic achievement
see the physical education lesson as a shelter and they can satisfy themselves in the field of
sports and that the students with low social skills have a chance to express themselves by
involving in the school teams and thus they develop a sense of belonging.

As a result of our research, physical education teachers' positive and effective
communication with students makes it easier for them to know, understand, deal with
students’ problems, share them easily, and help them better cooperate with the counseling
service when necessary. This facilitates the work of the counseling service more efficiently.
In addition, it can also be stated that physical education course offers students a wider range
of movement and thus contributes to students' relaxation, self-expression, emotional
discharge, helps them discharge their energies appropriately, receive value education better,
provides physical education teachers with the opportunity to get to know students better, and
facilitates the identification of problematic students. This suggests that the physical
education course serves the counseling service both as a problem preventative course and a
problem-solving course. As a result, it was found that physical education classes and
physical education teachers contributed to counseling service as they worked in harmony
with the counseling service at schools in many ways.

Strengths, Limitations, and Suggestions for Further Research

This research provides an overall understanding of the effect and role of physical education
teachers and physical education courses on counseling services by counselors. This study
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had some limitations. The limitations of this study should be considered by researchers who
will work on similar topics in the future. This study was conducted with 14 counselors
working in 14 different cities from 7 different regions of Turkey. Although the number of
the participants may be considered sufficient for this qualitative research, it is important
keep in mind that the findings obtained here were made with counseling teachers working in
14 schools from 14 different cities in Turkey and therefore the results should be evaluated in
the context of the cities and schools included in the research. In this respect future studies
may change the years of work experiences of counseling teachers and change the number of
the teachers and cities and schools for their purpose of research, and thus, they can change
the generalizability of their findings. Considering the limitations of this study, future studies
can further the contributions of physical education teachers and their classes to the
counseling service including different cities and different schools in their studies.

Implications for Policy and Practice

The physical education teacher, who has a well-structured physical education lesson and
effective communication skills, has a very serious contribution to the counseling service. As
a result of the interviews, it was found that the contribution of the counseling teachers in the
counseling service could be much higher when they worked in close cooperation and
collaboration with other branch teachers. The results of the study have shown that
counseling teachers communicate well with physical education and sports teachers, and they
highly benefit from them in many aspects. According to the results of the research, it is
understood that physical education lessons and teachers can be valued effectively in school
counseling services.

Physical education classes in Turkey are carried out by physical education teachers
for 2 hours a week in secondary and high schools. In addition, physical education teachers
have the chance to carry out sportive activities outside the classrooms in any branch of their
choice for 6 hours a week. However, very few of the students in the school can benefit from
such activities. When the results of the study are considered, it can be suggested that
physical education lessons are important for students in many aspects, and therefore,
students should be introduced to physical education and sports lessons more. It can also be
suggested that counseling teachers can benefit more from physical education teachers so that
they can better identify problematic students and provide more efficient solutions to
misbehaviors of such by utilizing physical education lessons and physical education
teachers' communication power. In order to create a healthier environment in schools, it can
be suggested that students and teachers organize sports activities together.
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