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Oz

Bu arastirmada pedagojik sanat elestirisi yonteminin 6grencilerin elestirel diisiinme becerilerine olan
etkisinin belirlenmesi amaglanmistir. Arastirma ortaokul 8. sinifta 6grenim goren 45 6grenci (18 kiz
ve 27 erkek) iizerinde yapilmig ve deney grubu 23, kontrol grubu ise 22 &grenciden olusmustur.
Nicel arastirma yontemlerinden uygulama Oncesinde ve sonrasinda deney ile kontrol gruplarinda
uygulanan 6n test ve son test odakli yar1 deneysel model kullanilmistir. On test ve son test olarak
“Elestirel Diisinme Olgegi” uygulanmistir. Deney grubunda pedagojik sanat elestirisi yontemi ile
dersler islenirken, kontrol grubunda ise gorsel sanatlar dersi 6gretim programi esliginde dersler
islenmistir. Elde edilen veriler dogrultusunda deney ve kontrol gruplarindaki 6grencilerin elestirel
diisiinme 6lgegi son test puanlari arasinda; analiz, ¢ikarim ve agiklama testlerinde anlamli bir fark
olmadig1; degerlendirme, yorumlama ve 6z diizenleme testlerinde ise anlamli bir fark oldugu
goriilmiistiir. Sonug olarak gorsel sanatlar dersinde pedagojik sanat elestirisi yontemi ile ders isleyen
Ogrencilerin, bu derste Gorsel Sanatlar 6gretim programina gore ders isleyen Ogrencilere oranla
elestirel diistinme becerilerinin daha fazla yiikseldigi goriilmiistiir.
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Giris

Bilgi cagi, teknolojik gelismeler ve dijitallesme ile birlikte bilginin hizli tiretimini ve
birikimini saglayarak bilgiye ulasmay1 kolaylastirmistir. Bilgiye ulagsmanin kolaylastigi
boyle bir ¢agda yasamak, bu bilgilerin kullanimi i¢in gerekli olan becerilerin de yeniden
gbozden gecirilmesini saglamustir. I¢inde yasadigimiz bu caga ayak uydurmak igin gerekli
olan becerilerin kazaniminda en 6nemli payin egitim oldugu acik¢a goriilmektedir. Robinson
ve Lee (2011), “Diinya ne kadar karmasik hale gelirse, zorluklarin iistesinden gelmek i¢in o
kadar yaratict olmamiz gerektigini” vurgulayarak degisen diinyaya uymak i¢in bizim de
degismemiz gerektigini belirtmektedir. Bu durumun giin gegtikge egitimde ve is yerinde
giderek daha net hale geldigini gormekteyiz. Egitim sistemlerinin yontemlerini veya
hedeflerini degisen diinyanin degisen becerilerine ulasmak i¢in ayarlama zorunlulugu cagin
bir geregidir.

Degisen topluma ayak uydurabilmek icin gereken becerilerin ancak egitim yoluyla
elde edilebilecegi diisiiniildiiglinde, 21. ylizyilin taleplerini saglayacak ve ¢agin sorunlarinin
iistesinden gelebilecek 6zellikte bireyler yetistirilmesi egitimin énemli bir hedefi olmalidir
(Tutkun, 2010). Bilgi ¢aginda ve hizla degisen dijital bir toplumda bireyler i¢in gerekli
goriilen beceriler, yetenekler ve 6grenme egilimleri “21. Yiizyil Becerileri Ortakligi (P21)”
tarafindan “21. ylizy1l becerileri” olarak isimlendirilmistir. Bu diizenleme, 6grencilerin
giiniimiiz i giicline basaril1 bir sekilde girmek icin ihtiya¢ duydugu becerileri, bilgileri ve
uzmanlig1 tanimlar. 21. yiizy1l becerileri;

e “Ogrenme ve Yenilenme Becerileri” «Yaraticilik ve Inovasyon, Elestirel Diisiinme
ve Problem Cozme, iletisim ve Is Birligi Becerileri»

e “Yasam ve Kariyer Becerileri” «Esneklik ve Uyum Yetenegi, Girisim ve Oz
YoOnetim, Sosyal ve Kiiltlirleraras1 Beceriler»

e “Bilgi, Medya ve Teknoloji Becerileri” «Bilgi Okuryazarligi, Medya Okuryazarligi,
Bilgi, Iletisim ve Teknoloji Yeterligi» becerilerini igermektedir (P21, 2007).

Elestirel diisiinme ve problem ¢6zme, bu 6grenme becerilerini gelistirmek i¢in temel
bilesenler olarak tanimlanir. P21°e gore, elestirel diisiinmenin 6énemli unsurlari, (a) kanitlarin
etkili analizi ve degerlendirilmesi, (b) ampirik kanitlar ve argiimanlar arasinda baglanti
kurma, (c) bilgileri yorumlama ve analize dayali yargilarda bulunma yoluyla yargilarda
bulunma ve (d) 6grenme deneyimleri lizerine elestirel yansimay1 igerir (Broome, Pereira ve
Anderson, 2018).

Analitik diisiinme ve mantik yiirlitme becerilerini de temelinde tasiyan elestirel
diistinme kavrami her tiirlii bilgi i¢in gegerlidir ve dgrencilerin derinlemesine diisiinme ve
yansitma yoluyla bilgi insa etme siirecine katilimini destekler. En temel diizeyde elestirel
diistinme, bilgiyi analiz etme ve degerlendirme yetenegidir (Duron vd.., 2006). Brouwer
(1996) elestirel diisiinmeyi, uygulama, analiz, sentez, gozlemleme, kavramsallastirma akil
yiirlitme, deneyim veya iletisim gibi kazanim yollarin1 kapsayan, 6z giiven kazandiran bir
stire¢ olarak tanimlamistir. Scriven ve Paul’a (2008) gore ise, bir konu, igerik veya problem
hakkinda diislinen bireyin, diisiinmesini analiz, degerlendirme ve yeniden yapilandirma
stireclerinden gecirerek gelistirdigi kendi kendini yoneten, disipline eden, denetleyen ve
diizenleyen bir diisiinme bigimidir. Elestirel diisiinme kiside yeni fikirlerin veya farkli bakig
acilariyla bakabilme yeteneginin gelisebilmesi i¢in gereklidir.

Nesnel ve iiretken bir akil yiiritme sekli olan elestirel diisiinme becerisine, giinliik
hayatta, is yerinde, egitim kurumlarinda yaratici amaclar i¢in ihtiya¢ duyulmaktadir.
Toplum iginde elestirel diisiinme becerilerine sahip bireyler, dogmalardan kurtulmus,
diisiincelerini  sorgulayan, tartisan ve davranislarimi dogru yonlendiren, toplumsal
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degisimleri c¢agin ihtiyaglarina paralel olarak yenilikei, agik fikirli, liretken ve yaratici
ozelliklere sahiptirler (Rudinov ve Barry, 2004).

Elestirel diisiinme yaygin olarak kabul edilen bir egitim hedefidir ve uzun zamandir
orgiin egitimin temel bir Onceligi ve amaglarindan biri olmustur (Anderson ve Krathwohl
2001; Costa 2003; Ennis 1991; Resnick ve Klopfer 1989). Egitimin amaclar1 ve hedefleri
dogrultusunda da elestirel diisiinme becerileri, hem 6gretim programlarinda hem de 6grenci
kazanimlarinda sik¢a adi1 gegen bir beceri konumundadir. Paul ve Elder (2019), her insanin
dogustan gelen bir diistinme kapasitesinin oldugunu, diisiinme seklinin etkilenebilir ve
degisebilir oldugunu ve ayrica insanlarin yasam kalitesinin, iirettikleri ve insa ettikleri her
seyin diisiince kalitesine bagli oldugunu savunmuslardir. Bu dogrultuda elestirel diisiinme
becerileri gelistirilebilir beceriler oldugundan dolay1 egitim ve Ogretim siireglerinde
planlanmas1 ve yer almasi egitimin oynayacagi roliin 6neminden dolay1 oldukc¢a gereklidir.

Sanat ve sanat egitimi de elestirel diisiinme becerilerinin ortaya ¢ikmasina firsat
veren disiplinlerdir. Ogrenciler sanatla ugrasirken birgok beceriye ihtiya¢ duyar, etkin bir
sekilde kullanir ve gelistirirler. Bu beceriler; analiz yapma, gorsel diistinme, gorsel
diizenleme, kiyaslama, g¢ikarim yapma, orgiitleme, Onerileri degerlendirme ve problem
¢ozme becerileri olarak siralanabilir. Biitiin bu beceriler elestirel diisiinme becerisinin
gelisimi icin sanat eseri iliretme siirecinin Onemli bir siire¢ oldugunu gdstermektedir
(Tagpmar ve Bingdl, 2014). Genglerde elestirel diistinme becerilerinin ve egilimlerinin
gelistirilmesi, daha kapsamli se¢imler yapma olanagi saglar. Sanat etkinlikleri igerisindeki
estetik, elestirel ve yaratict sorgulama, sanat 6grencilerinde bu becerilerin ve egilimlerin
gelisimini kolaylastirmaya yardimer olabilir (Lampert, 2013). Bununla birlikte kendi
caligmalarini ve bagkalarinin calismalarini tartisip elestirirken yine elestirel diisiinme ve
estetik sorgulama becerilerini kullandiklar1 i¢in sanat Ogrencilerinin elestirel diisiinme
becerileri olumlu yonde etkilenir. Wolff ve Geahigan (1997) sanatin elestirel, yansitic
diisiinmeyi nasil tegvik ettigini su sekilde agiklar: "Diislinme, dgrenciler i¢in John Dewey'in
sorunlu bir durum dedigi seyle yiizlestiklerinde baslar. Sanat eserleri, farkli sekillerde
anlasilip degerlendirilebildikleri i¢in potansiyel olarak sorunludur” (s.175). Anlam bulmak
ayni zamanda sorgulamaya dayali sanat egitiminin 6zlidlir ve bunun tematik sorgulama
bicimindeki gilincel bir yansimasidir (Anderson ve Milbrandt 2005).

Bir sanat eserine bakmak ve onu degerlendirmek de sanat eseri iiretme siirecindeki
gibi bircok beceriyi birlikte kullanmay1 gerektirir. Sanat elestirisi, sanat yapitlarindan anlam
cikarma ve gorsel sorunlar1 ¢cozme siirecinde dgrencilere rehberlik eder. Sanatin tartigilmasi,
sanat eserinin yorumlanmasinin yani sira elestirel deneyimin ayrilmaz bir parcasi olarak
kabul edilir. Feldman (1973), sanat elestirisini sanat hakkinda bilgili ve organize bir
konusma olarak gormiis ve 0grencilerin sanat-elestirel performanslarinda kullanmalari i¢in
bir elestiri modeli gelistirmistir. “Pedagojik Sanat Elestirisi Yontemi” olarak da bilinen bu
model bir sanat eserini inceleyerek bir yargiya varmak icin basitten daha karmasiga dogru
giden tlimevarimsal akil yiriitmeyi kullanan dort asamali bir modeldir. Bu asamalar
Betimleme, Analiz, Yorumlama ve Yargi agsamalaridir.

Betimleme: Resimde neler goriilebilir? sorusunun cevabi aranir.

Analiz: Resimde goriilen plastik 6geler nelerdir ve birbirleriyle ne gibi iligkileri
vardir? Sorusunun cevabi aranir. Boyutlar, sekiller, renkler, dokular, bosluk ve hacimler gibi
kullanilan g¢esitli unsurlar arasindaki iliskiyi g6z oOniinde bulundurmak, sanat eserinin
eksiksiz bir incelemesini tesvik eder.

Yorumlama: Birinci ve ikinci basamaga gore icerik veya anlam nedir? Sorusunun
cevabi aranir. Yorum, fikirler (tanimlama degil) veya duyum veya hislerle ilgilidir.
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Yargi: Onceki basamaklara dayali olarak resmi nasil degerlendiriyorsunuz?
sorusunun cevabi aranir.

Sanat elestirisi ile sanat eseri hakkinda sadece goriisler degil, bilingli elestirel
yargilar da {iretilir. Feldman (1994) "bir sanat eserini tartigmak i¢in kullanilan bu doért adimz;
gergekleri veya eserin gercek yonlerini tanimlamak ve adlandirmak, olgulari analiz etmek ve
gorsel kanitlar olusturmak ve kanitlar1 yorumlamak" olarak ozetlemistir. Sanat elestirisi ile
bir sanat yapitin1 tetkik etmek, estetik yargiya ulasmadan Once, 6grencilerin resmin konusu,
kompozisyonu ve eserdeki anlami ¢dzmelerine yardimci olur. Elestiriye yeni baslayan
bireyler siklikla su hatay1 yaparlar; esere kisaca goz gezdirirler ve baktiklar1 bu eser
hakkinda estetik bir yargida bulunurlar. Dort agsamadan olusan elestiri siireci ise, 0grencileri
eserin bitlinliigi i¢cine daldirarak, onlarin eser hakkinda estetik yargilarini geciktirir ve eser
konusunda daha duyarli tepki géstermelerini saglar (Boydas, 2004).

Lampert (2013), sorgulamaya dayali 6gretimin, elestirel diisiinmenin temel bir
ozelligi olan agik uglu problemleri ¢6zme becerisini destekledigini ve sanat temelli problem
cozme becerilerini giiclendirdigini savunmakta ve d6grencilerin bir sanat eserini iiretmek
veya yorumlamak i¢in ¢oklu ¢oziimler kullandigini 6ne stirmektedir. Bu dogrultuda sanat
elestirisi yontemlerinden biri olan Pedagojik Sanat Elestirisinin, 6grencilerin elestirel
diisiinme becerilerini gelistirilmek i¢in etkili olabilecegi diistiniilmektedir.

Bu arastirmanin amaci, “pedagojik sanat elestirisi yonteminin Ogrencilerin elestirel
diistinme becerilerine olan etkisini” belirlemektir. Bu dogrultuda asagida belirlenen
arastirma sorularina cevap aranmistir.

1. Pedagojik Sanat Elestirisi yonteminin uygulandig1 deney grubu ve kontrol grubu 6n
test puanlar karsilastirildiginda elestirel diisiinme becerileri agisindan anlamli bir
fark var midir?

2. Pedagojik Sanat Elestirisi yonteminin uygulandig1 deney grubu ve kontrol grubu son
test puanlar1 arasinda elestirel diislinme becerileri agisindan anlamli bir fark var
midir?

3. Pedagojik Sanat Elestirisi yonteminin uygulandig1r deney grubu on test ve son test
puanlari arasinda elestirel diisiinme becerileri agisindan anlamli bir fark var midir?

4. Kontrol grubu 6n test ve son test puanlar1 arasinda elestirel diisiinme becerileri
acisindan anlamli bir fark var midir?

Yontem
Arastirma Modeli

Arastirmada nicel arastirma yontemlerinden on test-son test kontrol gruplu yari1 deneysel
desen yontemi kullanilmistir. Bu yontemde uygulamadan 6nce ve uygulamadan sonra deney
ve kontrol gruplar1 icinde Olgme yapilmasi gereklidir. Desende bagimsiz degisken
“Pedagojik Sanat Elestirisi”’, bagimli degisken ise “Ogrencilerin elestirel diisiinme
becerilerine etkisi” olarak belirlenmistir. Bu arastirma modelinde uygulama Oncesinde
gruplarin benzerlik seviyelerinin belirlenmesi, 6n testlerin bulunmasi ile saglanmaktadir.
Verilen egitimin etkililik diizeyini belirlemek amaciyla 6n test ve son testten elde edilen
Olctimler beraber kullanilmaktadir (Karasar, 2009, s.77).

Calisma Grubu

Calisma grubunda 2020-2021 Egitim-Ogretim yilinda Diyarbakir iline bagli bir devlet
ortaokulu 8. sinifinda 6grenim gdren 45 6grenci yer almaktadir. Deney grubunda 23, kontrol
grubunda 22 6grenci bulunmaktadir. Uygulamanin yapildigi okulda 8. Sinif diizeyinde
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sadece iki smif oldugu icin calisma grubunda yer alan deney ve kontrol gruplari birer
siiftir. Arastirma Covit 19 salgin siirecinde yapildigi i¢in ¢alisma grubu “Kolay Ulasilabilir
Ornekleme Yontemi” kullanilarak olusturulmustur. Bu ydntem, zaman ve masraf agisindan
problemli durumlarda arastirmay1 hizlandirmak ve uygulanmasinda kolaylik saglamak igin,
arastirmacinin kolay ulasabilece8i kisileri sectigi ornekleme yontemidir (Yildirim ve
Simsek, 2013).

Tablo 1
Cinsiyete Gore Dagilim

o Deney Grubu Kontrol Grubu Toplam
Cinsiyet
N % N % N %
Kiz 10 43 8 36 18 40
Erkek 13 57 14 64 27 60
Toplam 23 100 22 100 45 100

Tablo 1’°de goriildiigii gibi deney grubu 6grencileri %57’si erkek (13 erkek ve 10 kiz)
ve %43’i de kiz olmak {lizere toplamda 23 &grenciden olusmaktadir. Kontrol grubu
ogrencilerin (14 erkek ve 8 kiz) ise %64°l erkek ve %36’s1 kiz olmak {izere toplamda 22
ogrenciden olugmaktadir.

Veri Toplama Araci

Arastirmada veri toplama araci olarak Demir (2006) tarafindan gelistirilmis olan «Elestirel
Diisinme Olgegi» kullanilmistir. Elestirel Diisinme Olgegi “Analiz, Degerlendirme,
Cikarim, Yorumlama ve Agiklama” olmak iizere 6 farkli alt olgekten olusmaktadir. Alt
Olceklerin igerisinde toplam 56 soru bulunmaktadir.

Olgekler, «Analiz, Degerlendirme, Cikarim, Yorumlama, Aciklama ve Oz
Diizenleme» olarak belirlenen elestirel dilistinme beceri alanlarina uygun olarak
diizenlenmistir. Gegerlik ve gilivenirlikleri istatistiki olarak yapilmistir. “Bunun i¢in dogru-
yanlis cevaplar i¢in uzman goriisii, coktan se¢meli testler i¢in madde giiclik degerleri,
KuderRichardson 20 (KR20) formiilii, ¢ift serili korelasyon ve pearson momentler ¢arpimi
korelasyonu, test-tekrar yontemi, nokta cift serili korelasyon kullanilmis olup likert tipi
Olcek i¢in de faktor analizi ve Cronbach Alfa kullanilmistir” (Demir, 2006).

Analiz Olgegi, 8 sorudan olusmakta olup her sorudan once dogru olarak kabul
edilmesi istenen iki ifadeden yola ¢ikarak verilen sonug ciimlesinin “DOGRU” veya
“YANLIS” seceneklerinden birinin isaretlenmesi istenmistir. Analiz Olgeginin giivenirlik
kat sayis1 0.708 olarak bulunmustur. Degerlendirme Olgegi, 9 sorudan olusmakta olup her
sorudan Once dogru olarak kabul edilmesi istenen bir goriis ile iliskilendirilerek verilen
climlenin “DESTEKLER” veya “DESTEKLEMEZ” seceneklerinden birinin isaretlenmesi
istenmistir. Degerlendirme Olgeginin giivenirlik kat sayist 0,855 olarak bulunmustur.
Cikarim Olgegi, 8 sorudan olusmakta olup her sorudan nce bilgi igeren bir ciimle verilip bu
ciimle ile iliskilendirilerek verilen cikarim ciimlesinin “DOGRU” veya “YANLIS”
seceneklerinden birinin isaretlenmesi istenmistir. Cikarim Olgeginin giivenirlik kat sayist
0,696 olarak bulunmustur. Yorumlama Olgegi, 4 secenekli ¢oktan secmeli 10 sorudan
olusmakta olup sorulardan dnce okuma pargasi verilmis olup bu parcaya gore 6grenciye
dogru gelen segenegi isaretlemesi istenmistir. Yorumlama Olgeginin giivenirlik kat sayisi
0,707 olarak bulunmustur. Acgiklama Olgegi, 4 secenekli ¢oktan se¢meli 9 sorudan
olusmakta olup sorulardan once okuma parcasi verilmis olup bu parcaya gore dgrenciye
dogru gelen segenegi isaretlemesi istenmistir. Elestirel Diisiinme Olgeklerinden- Agiklama
Olgeginin giivenirlik kat sayist 0.768 olarak bulunmustur. Oz Diizenleme Olgegi, 12
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maddeden olusmus olup her maddede bir davranis bi¢imi belirtilerek Ogrencilerin bu
davramg1 ne siklikla yapmis oldugu “HER ZAMAN”, “BAZEN” ve “HICBIR ZAMAN”
seceneklerinden birini isaretleyerek belirtmeleri istenmistir. Oz Diizenleme Olgegi igin ise
giivenirlik kat sayist 0,910 olarak bulunmustur. Tablo 2’de Olgegin giivenirligine dair
verilere yer verilmistir.

Tablo 2
Elestirel Diigiinme Olgegine Ait Katsayilar

Boyutlar Giivenirlik Katsayilari
Analiz 0,708
Degerlendirme 0,855
Cikarim 0,696
Yorumlama 0,707
Acgiklama 0,768
Oz Diizenleme 0,91

Siire¢ ve Uygulama

Uygulamaya bagslarken Pedagojik Sanat Elestirisi yonteminin uygulandigi deney grubuna ve
gorsel sanatlar 6gretim programinin uygulandigi kontrol grubuna 6n test ve son test dlglim
arac1 olarak Elestirel Diisinme Becerileri Olgegi icinde yer alan «Analiz, Degerlendirme,
Cikarim, Yorumlama, A¢iklama ve Oz Diizenleme» alt dlgekleri uygulanmistir. Uygulama
stirecinde (6 Hafta) deney grubunda gorsel sanatlar dersi Pedagojik Sanat Elestirisi
etkinlikleri ile zenginlestirilerek islenmistir. Bu silirecte Osman Hamdi Bey’in “Kuran
Okuyan Kiz”, Vincent Van Gogh’un “Selvili ve Yildizli Yol” ve Conrad Kiesel'in
“Manuela” isimli eserleri pedagojik sanat elestirilerinin yapilmasi i¢in secilmistir.

Pedagojik Sanat Elestirisi yontemi ile segilen sanat eserleri (Resim 1,2 ve 3)
betimleme, ¢ozlimleme, yorumlama ve yargi basamaklarinda yer alan sorular dogrultusunda
ogrencilerle birlikte elestirilmistir. Onceden belirlenen sorular dgrencilere yoneltilerek her
bir 6grencinin cevap vermesi saglanmistir. Tablo 3’te grencilere yoneltilen sorulara yer
verilmistir.  Elestiri silireci tamamlandiktan sonra 6grencilerin eserin roprodiiksiyonunu
caligmalar1 istenmistir. Kontrol grubunda ise Gorsel Sanatlar 6gretim programinda yer alan
mevcut program uygulanmistir. Dersler haftada 1 ders saati olmak iizere islenmistir.

Uygulama sonunda, her iki gruba da Elestirel Diisiinme Becerileri Olgegi son test
olarak uygulanmis ve siire¢ tamamlanmaistir.

Tablo 3
Pedagojik Sanat Elestirisi Sorular

Pedagojik Sanat Elestirisi Sorulari

Betimleme Bu sanat eserinin tiirli nedir?
Basamagi Hangi teknikle yapilmigtir?
Resimde neler goriiyorsunuz?
Resimde gordiigiiniiz nesneleri belirtiniz? (Insanlar, hayvanlar, daglar,
objeler vb.)
Bu eseri kim yapmistir? vb...
Coziimleme Bu resimde renkler, ¢izgiler, dokular, sekiller, 151k vb. (sanatin elemanlari)
Basamagi nasil kullanilmigtir?
Resimde kompozisyon, denge, ritim, hareket vb. (Sanatin ilkeleri) nasil
kullanilmigtir?
Resmin vurgusu nerededir?
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Resimde kullanilan geometrik sekiller nelerdir?
Eserde birbirini tekrar eden bigimler var m1?
Eserdeki nesneler veya kullanilan figiirler orijinal biiytikliigiinde mi? vb...

Yorumlama Eserde kullanilan figiirler ve sekillerin anlamlar1 ne olabilir?
Basamag Sanatc1 bu eseri neden yapmus olabilir?
Eserde sanatc1 ne anlatmak istiyor?
Size gore eserde bagka seyleri temsil eden simgeler var m1? Eger varsa
nelerdir?
Kendinizi resmin i¢inde hayal etseniz nasil bir ses duyarsiniz?
Kendinizi resmin i¢inde hayal etseniz nasil bir koku duyarsiniz?
Eser sizde nasil hisler uyandiriyor? vb...
Yargi Bu eseri begendiniz mi?
Basamag Bu sanat eserinin iyi bir ¢alisma oldugunu diisliniiyor musunuz?
Bu sanat eseri sizce dnemli bir sanat eseri midir?
Bu sanat eserini evinizde bir duvara asmak ve izler miydiniz?
Bu sanat eseri bir miizede sergilenecek kadar degerli mi?
Bu sanat eserini asmak i¢in evinizin hangi odasini segerdiniz?
Bir kisi boyle bir heykeli ya da resmi neden yapmak ister?
Bu eserin en begendiginiz yonii nedir? vb...

Resim 1 Resim 2 Resim 3

Resim 1

Vincent Van Gogh, Selvili ve Yildizlr Yol, 1890, 92 X 73 c¢cm, Tuval Uzerine Yagh Boya,
Kroller-Miiller Miizesi, Otterlo-Hollanda.

Resim 2

Osman Hamdi Bey, Kur’an Okuyan Kiz, 1880, 41,1 X 51 cm, Tuval Uzerine Yagh Boya,
Malezya Islam Sanatlar: Miizesi.

Resim 3

Conrad Kiesel, Manuea, 1884, 146,5X83 cm, Tuval Uzerine Yagh Boya, Dorotheum,
Viana-Avusturya.



https://tr.wikipedia.org/wiki/Kr%C3%B6ller-M%C3%BCller_M%C3%BCzesi
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Resim 4 Resim 5

Resim 6

Resim 4

Deney Grubu Ogrencilerinin Vincent Van Gogh ‘un "Selvili ve Yildizli Yol" Isimli Eserine
Ait Reprodiiksiyon Calismalart

Resim 5

Deney Grubu Ogrencilerinin Osman Hamdi Bey’in "Kuran Okuyan Kiz" Isimli Eserine Ait
Reprodiiksiyon Calismalari

Resim 6

Deney Grubu Ogrencilerinin Conrad Kiesel’in “Manuea” Isimli Eserine Ait Reprodiiksiyon
Calismalar:

Veri Analizi

Uygulama oncesinde ve sonrasinda elde edilen 6n test ve son test degerlerinin kiyaslanmasi
icin Mann WhitneyU Testi yapilmistir. Deney grubunda yer alan dgrencilerin uygulama
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oncesinde ve sonrasinda On test ve son test degerlerinin kendi i¢inde karsilastirilmalari i¢in
Wilcoxon Sira Farklari testi uygulanmistir. Kontrol grubunda yer alan 0Ogrencilerin
uygulama Oncesinde ve sonrasinda On test ve son test degerlerinin kendi iginde
karsilastirilmalari i¢in ise yine Wilcoxon Sira Farklar1 testi uygulanmaistir.

Her iki grupta yer alan O&grencilerden toplanan verilerin normal dagilima
uygunlugunu belirlemek icin yapilan analizlerin sonucu, veri toplanan tiim testlerin
puanlarina iliskin Kolmogorov-Smirnov ve Shapiro-Wilk degerleri p<0,05 istatistiksel
olarak anlamli bulunmustur. Bunun yaninda deney ve kontrol grubundaki 6grenci
sayllarindan dolay1r da parametrik analizler yapilamamistir. Bu bulgular dogrultusunda
uygulanan tiim testlerden toplanan verilerin normal dagilima uymadigi saptanmistir (Tablo
4). Sonu¢ olarak arastirmanin verilerinin analizlerinde non-parametrik analizler
uygulanmistir.

Tablo 4
Ogrencilerden Toplanan Verilerin Skewness ve Kurtosis Analizleri
Kolmogorov-Smirnova  Shapiro-Wilk

Test sd p Test sd p
Elestirel Diisiinme Analiz ,233 34 ,000 ,908 34 ,008
Elestirel Diistinme Degerlendirme ,175 34 ,010 ,888 34 ,002
Elestirel Diisiinme Cikarim ,185 34 ,005 912 34 ,010
Elestirel Diisiinme Yorumlama 177 34 ,008 ,934 34 ,042
Elestirel Diisiinme Aciklama ,285 34 ,000 ,860 34 ,000
Elestirel Diisiinme Oz Diizenleme ,114 34 ,200%* ,965 34 ,334

Bulgular

Deney ve Kontrol Gruplari Elestirel Diisinme Becerileri On Test Puanlar

Birinci arastirma sorusunda elestirel diisiinme becerileri 6n test puanlarinda, deney ve
kontrol gruplar1 arasinda anlamli bir fark olup olmadig1 belirlenmeye calisiimistir. Bu
dogrultuda 6grencilere uygulama Oncesinde uygulanan elestirel diisiinme 6l¢eginden elde
edilen verilerin karsilastirilmasi i¢in Mann WhitneyU Testi yapilmistir. Elde edilen veriler
Tablo 5’te gosterilmistir.

Tablo 5’te Pedagojik Sanat Elestirisi yonteminin uygulandig1 deney grubu ve gorsel
sanatlar egitimi programmin uygulandigi kontrol grubunun Elestirel Diisiinme Olgegi alt
Olgeklerinden aldiklar1 puanlar sirastyla incelendiginde; Analiz alt dlgeginde her iki grup
ogrencilerinin O0n test degerleri arasinda olusan farklilik p<0,05 diizeyinde anlamli
bulunmustur (U=87,500 p=,038). “Deney ve kontrol grubu” 6grencilerinin arasindaki bu
fark deney grubunun aleyhine bir durum olusturmustur. Degerlendirme 6l¢eginde ise On test
puanlar1 arasindaki fark p>0,05 diizeyinde anlamsiz bulunmus (U=115,500 p=,308) ve
gruplar arasinda fark olmadigi goriilmiistiir. Cikarim (U=142,500 p=,943), Yorumlama
(U=113,500 p=,275), A¢iklama (U=111,500 p=,244) ve Oz diizenleme (U=143,500 p=,972)
alt Olgeklerinin 6n test puanlar1 arasinda da farkin anlamsiz oldugu ve gruplar
kiyaslandiginda elestirel diisiinme becerilerinin anlamli bir fark olusturmadig: goriilmiustiir.
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Tablo 5
Elestirel Diisiinme Olgegi On Test Puanlarinin Karsilastirilmasi
Elestirel Diisiinme Olgegi Sira Sira

Gruplar N U P

Alt Olgekleri Ortalamas1 Toplami

Deney Grubu 17 14,15 240,50

Analiz Olgegi Kontrol Grubu 17 2085 35450 ©/>00 038
Deney Grubu 17 15,79 268,50

- . w . 115,500 ,308
Degerlendirme Olgegi  Kontrol grubu 17 19,21 326,50

Deney Grubu 17 17,38 295,50 14 A

Cikarim Olgegi Kontrol Grubu 17 17,62 299,50 500,943
Deney Grubu 17 19,32 328,50

Yorumlama Olgegi  Kontrol Grubu 17 15.68 266,50 11300 273
w . Deney Grubu 17 19,44 330,50

Agiklama Olgegi ol Grubu 17 1556 26450 111,900,244

Deney Grubu 17 17,44 296,50 143,500 972

Oz Diizenleme Olgegi  Kontrol Grubu 17 17,56 298,50

Elestirel Diisinme Olgegi alt olceklerinden analiz dlgegi disinda diger tiim
Olceklerde deney ve kontrol gruplart 6n test puanlart arasinda anlamli bir fark olmadigi
belirlenmistir.

Deney ve Kontrol Gruplari Elestirel Diisiinme Olcegi Son Test Puanlari

Ikinci arastirma sorusunda, elestirel diisiinme becerileri son test puanlarinda gruplar
arasinda anlamli bir fark olup olmadigmin belirlenmesi amaglanmistir. Bu dogrultuda
Ogrencilere uygulama sonrasinda uygulanan elestirel diisiinme Olgeginden elde edilen
verilerin karsilastiritlmasi i¢in “Mann WhitneyU Testi” yapilmistir. Elde edilen verilere
Tablo 6’da yer verilmistir.

Tablo 6°da Elestirel Diisiinme Olgegi alt boyutlar1 sirasiyla incelendiginde; Analiz alt
Olgeginin deney ve kontrol gruplart son test puanlari arasinda olusan farkin p>0,05
seviyesinde anlamsiz oldugu bulunmustur (U=123,500 p=,442). Gruplar arasinda fark
olusmamasi, Analiz Olgegi On test puanlarinda deney grubu aleyhine olan durumun
uygulama sonrasinda dengelendigi goriilmistiir. Bu durumda dezavantajli olarak
uygulamaya baglayan deney grubunda Pedagojik Sanat Elestirisi yonteminin elestirel
diisiinme becerilerini kontrol grubuna kiyasla daha fazla ytikselttigi sdylenebilir.

Tablo 6 )
Elestirel Diistinme Olgegi Son Test Puanlari Karsilastirilmast
Elestirel Diisiinme Olgegi Sira Sira
Alt Olgekleri Gruplar N Ortalamas1 Toplami U P
Deney Grubu 17 16,26 276,50
Analiz Olcegi Kontrol Grubu 17 18,74 318,50 123,500 442
Deney Grubu 17 21,76 370,00 72,00 011
Degerlendirme Olgegi  Kontrol Grubu 17 13,24 225,00 ’ ’
Deney Grubu 17 16,62 282,50
Cikarim Olgegi Kontrol Grubu 17 18,38 312,50 129,500,597
L Deney Grubu 17 23,09 392,50 49,500 001
Yorumlama Olgegi  Kontrol Grubu 17 11,91 202,50
Aciklama Olcegi Deney Grubu 17 18,76 = 319,00 3 555 423

Kontrol Grubu 17 16,24 276,00



Cagis ve Eraslan Tagpinar/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 103-119, 2023 113

Deney Grubu 17 21,29 362,00

Oz Diizenleme Olgegi  Kontrol Grubu 17 13,71 233,00 80,000 ,025

Degerlendirme alt 6lgeginin gruplarin son test puanlar1 arasinda olusan farkin p<0,05
seviyesinde anlamli bulundugu goriilmiis (U=72,00 p=,011) ve deney grubu lehine gelisim
gozlenmistir. Yorumlama &lcegi (U=49,500 p=,001) ve Oz diizenleme olgeginde de
(U=80,000 p=,025) son test puanlar1 arasinda olusan fark anlamli bulunmustur. Deney ve
kontrol gruplarinin bu alt 6l¢eklerden aldiklar1 son test puanlar1 degerlendirildiginde deney
grubu lehine bir fark olusmustur. Pedagojik Sanat Elestirisi yontemi bu boyutlarda elestirel
diisiinme becerilerine olumlu etki saglamistir. Cikarim o6lgegi (U=129,500 p=,597) ve
Aciklama o6lgeginde ise (U=123,000 p=,423) son test puanlar1 arasindaki fark anlamsiz
bulunmustur. Pedagojik Sanat Elestirisi yontemi, deney ve kontrol gruplari arasinda ¢ikarim
ve aciklama boyutlarinda herhangi degisime sebep olmamustir.

Elestirel Diisiinme Olgegi son test puanlar1 karsilastirildiginda; Analiz, Cikarim ve
Aciklama Olceklerinde deney ve kontrol gruplari arasinda bir fark olusmadig,
Degerlendirme, Yorumlama ve Oz diizenleme olgeklerinde ise deney grubunun lehine
anlamli bir fark olustugu belirlenmistir.

Deney Grubu Elestirel Diisiinme Olgegi On Test ve Son Test Puanlari

Arastirmanin {igiincli aragtirma sorusu, deney grubu iginde 6n test ve son test puanlari
arasinda anlamli bir fark olup olmadiginin belirlenmesidir. Pedagojik Sanat Elestirisi
yontemiyle ders islenen deney grubu dgrencilerinin uygulama oncesi ve sonrasi On test ve
son test degerlerinin kendi icinde karsilastirilmalari i¢in Wilcoxon Sira Farklar testi
uygulanmis ve elde edilen verilere Tablo 7°de yer verilmistir.

Tablo 7
Deney Grubu Ogrencilerine Ait Elestirel Diisiinme Olcegi On test ve Son test Puan
Ortalamalarimin Karsilagtirilmasi

Elestirel Diigiinme Sira Sira
Olgegi Alt Olgekleri Gruplar N Ortalamas1  Toplami Z P
Sontest Negatif siralar 11 7,45 82,00
Analiz o T Pozitif sralar 2 4,50 9,00  -2,623b ,009
Ontest -
Baglantilar 4
Sontest — Negatif siralar 1 10,00 10,00
Degerlendirme OISt = p o sitif siralar 14 7,86 110,00 -2,854c¢ ,004
Ontest -
Baglantilar 2
Sontest Negatif siralar 4 7,88 31,50
Cikarim - Pozitif siralar 10 7,35 73,50 -1,329¢ ,184
Ontest -
Baglantilar 3
Sontest — Negatif siralar 6 5,00 30,00
Yorumlama — ob o' Pozitif siralar 10 10,60 106,00  -2,009¢ ,044
Ontest -
Baglantilar 11
Sontest — Negatif siralar 0 ,00 ,00
Aciklama - Pozitif siralar 16 8,50 136,00 -3,537c ,000
Ontest -
Baglantilar 1
Sontest Negatif siralar 1 3,00 3,00
Oz Diizenleme 200 o'~ Pozitif siralar 13 7,85 102,00  -3,125¢ ,002
Ontest -
Baglantilar 3

a. Wilcoxonlsaret Siralar Test
b. Pozitif siralar temelli.
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c. Negatif siralar temelli.

Tablo 7°de deney grubu ogrencilerinin Elestirel Diisinme Becerileri Olgeginden
aldiklar1 puanlar alt boyutlarda incelendiginde; Analiz boyutunda 6n test ve son test puanlari
arasinda olusan farkliligin p<0,05 olarak istatistiksel acidan anlamli oldugu goriilmektedir
(z=-2,623 p=,009). Pedagojik Sanat Elestirisi yonteminin elestirel diisiinme becerilerinden
analiz becerisinin gelisiminde etkili oldugu ve ylikselttigi sdylenebilir. Degerlendirme
Olcegi (z=-2,854 p=,004), Yorumlama 6l¢egi (z=-2,009 p=,044), A¢iklama 6lgegi (z=-3,537
p=,000) ve Oz diizenleme 6lceginde de (z=-3,537 p=,000) 6n test ve son test puanlari
incelendiginde farkin anlamli oldugu goriilmektedir. Cikarim dlgeginde ise fark anlamsiz
bulunmustur  (z=-1,329 p=,184). Ogrencilerin elestirel diisiinme becerilerinden
“Degerlendirme, Yorumlama, Aciklama ve Oz diizenleme” becerilerinin gelisiminde de
olumlu yonde etkili oldugu belirlenmistir. Cikarim becerilerinde ise anlamli bir gelisim
gozlemlenmemistir.

Deney grubunun 0n test ve son test puanlar1 arasindaki karsilastirmada Pedagojik
Sanat Elestirisi yonteminin elestirel diisiinme becerilerini ¢ikarim boyutu hari¢ diger her bir
alt boyutta gelistirdigi goriilmiistiir.

Kontrol Grubu Elestirel Diisiinme (")lg:egi On Test ve Son Test Puanlar

Arastirmanin dordiincii aragtirma sorusu kontrol grubunun 6n test ve son test puanlarinin
arasindaki farkin anlamli olup olmadiginin belirlenmesidir. Kontrol grubu 6grencilerinin
uygulama Oncesi ve sonrasi 0n test ve son test degerlerinin kendi i¢inde karsilagtirilmalari
icin Wilcoxon Sira Farklari testi uygulanmis ve elde edilen veriler Tablo 8’de gosterilmistir.

Kontrol grubunun elestirel diistinme testi alt boyutlarindan aldig1 puanlar sirasiyla
incelendiginde, analiz testi On test ve son test puanlar1 arasindaki fark p<0,05 degeri
dogrultusunda anlamli bulunmustur (z=-2,679 p=,007). Ayni grubun analiz testinde On test
ve son test puanlart karsilastirildiginda son testte anlamli fark goriilmesi gorsel sanatlar
ogretim programinda yer alan konularin, elestirel diisiinme analiz becerisi iizerinde etkili
oldugunu gostermistir. Degerlendirme boyutunda (z=-,547 p=,584), Cikarim boyutunda (z=-
1,938 p=,053), Yorumlama boyutunda (z=-,708 p=,479) ve 6z diizenleme boyutunda (z=-
,827 p=,408) degerleriyle fark anlamsiz oldugu goriilmiistiir. Kontrol grubu 6n test ve son
test puanlarindaki farkin anlamli olmamas1 gorsel sanatlar 6gretim programinda yer alan
konularin bu boyutlarda etkili olmadigin1 gostermistir. Agiklama boyutunda ise (z=-3,637
p=,000) degeriyle Ontest ve sontest puanlar1 arasindaki fark anlamli bulunmustur. Gorsel
sanatlar Ogretim programinda yer alan konularin bu boyutta da olumlu etkisi oldugu
gorilmiistiir

Tablo 8
Kontrol Grubu Ogrencileri Elestirel Diisiinme Olcegi On Test ve Son Test Puanlarinin
Karsilastirtlmasi

..Elestirel Distinme Gruplar Sira Sira Z P
Olgegi Alt Olgekleri N Ortalamas1  Toplami
Sontest — Negatif siralar 13 8,19 106,50
Analiz Ontest  Pozitif siralar 2 6,75 13,50 -2,679b,007
Baglantilar 2
Sontest — Negatif siralar 9 7,72 69,50
Degerlendirme  Ontest  Pozitif siralar 6 8,42 50,50  -,547b ,584
Baglantilar 2
Sontest — Negatif siralar 4 5,50 22,00

Cikarim -1,938¢,053

[S—
(e

Ontest  Pozitif siralar 8,30 83,00
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Baglantilar 3
Sontest — Negatif siralar 6 9,25 55,50
Yorumlama Ontest  Pozitif siralar 7 5,07 35,50 -,708b ,479
Baglantilar 4
Sontest — Negatif siralar 0 ,00 ,00
Aciklama Ontest  Pozitif siralar 17 9,00 153,00 -3,637¢,000
Baglantilar 0
Sontest — Negatif siralar 6 7,58 45,50
Oz Diizenleme  Ontest  Pozitif siralar 9 8,28 74,50  -,827c ,408
Baglantilar 2

a. Wilcoxonlsaret Siralar Test
b. Pozitif siralar temelli.
c. Negatif siralar temelli.

Tartisma ve Sonug¢

Bu arastirmada Pedagojik Sanat Elestirisinin elestirel diisiinme becerilerine olan etkisi
incelenmis ve gorsel sanatlar dersinde Pedagojik Sanat Elestirisi yonteminin kullanilmasinin
ogrencilerin elestirel diistinme becerilerinde olumlu yonde bir artis sagladig1 goriilmiistiir.

Pedagojik Sanat Elestirisinin uygulandigi 6grenciler ile gorsel sanatlar &gretim
programinin uygulandigi 6grencilerin elestirel diisiinme becerileri analiz alt 6lgeginde deney
grubu aleyhine oldugu goriilmiistiir. Degerlendirme, ¢ikarim, yorumlama, acgiklama ve 6z
diizenleme alt Olgeklerinde ise gruplar arasindaki farkin anlamli olmadigi belirlenmistir.
Ennis (2005) tarafindan yapilan arastirmada, ortaokul 7 ve 8. sinif dgrencilerinin elestirel
diisiinme testinden aldiklart puanlara gore elestirel diislinme beceri diizeyleri “yetersiz”
olarak bulunmustur. Ancak Demir (2006)’ in arastirmasinda 4 ve 5. sinif Ogrencilerinin
yiksek diizeyde elestirel diisiinme becerilerine sahip oldugu goriilmiistiir. Caligsmalar
arasindaki farkliliklarin 6l¢gme araglarinin ve sinif diizeylerinin farkliligindan kaynaklanmis
olabilir.

Pedagojik sanat elestirisi yontemi Degerlendirme, Yorumlama ve Oz diizenleme alt
olceklerinde 6grencilerin elestirel diisiinme becerilerini gorsel sanatlar 6gretim programina
kiyasla daha cok yiikseltmistir. Analiz, Cikarim ve Agiklama alt 6l¢eklerinde ise anlamli bir
farkin olugsmadig1 goriilmiistiir. Ancak Analiz 6l¢eginde deney grubu aleyhine olan durumun
uygulama sonrasinda deney ve kontrol gruplarimin arasindaki farkin kaybolmasi,
dezavantajli olarak uygulamaya baslayan deney grubunda Pedagojik Sanat Elestirisi
yonteminin elestirel diislinme becerilerini kontrol grubuna kiyasla daha fazla yiikselttigini
gostermistir. Pedagojik Sanat Elestirisi Yonteminin, Elestirel Diisiinme Olgeginin
Degerlendirme, Yorumlama Oz diizenleme ve Analiz alt &lgeklerinde Elestirel Diisiinme
Becerilerini yiikselttigi, Cikarim ve Aciklama testlerinde ise etkisinin olmadig1 goriilmiistiir.
Elde edilen bu sonu¢ Komiircii (2019) ile benzerlik gostermektedir. Bu arastirmada sanat
egitimi alan 6g8rencilerin yaraticiliklarinin gelisimi i¢in 6nemli bir basamak olan elestirel
diistinme becerilerinin sanat elestirisi yontemiyle olumlu ydnde gelisimi oldugu tespit
edilmistir. Sanat etkinliklerinin elestirel diisiinme becerileri iizerindeki etkisi dogrultusunda
Lampert (2006), sanat egitimi alan ve almayan 6g8rencilerin elestirel diisiinme egilimlerini
karsilagtirmis ve estetik, elestirel ve yaratict sorgulamayi igeren bir gilizel sanatlar
programina maruz kalan 6grencilerin 6nemli 6lglide elestirel diisiinme becerilerinin yiiksek
oldugunu bulmustur. Butler ve digerleri (2017) arastirmalarinda, elestirel diisiinme
becerilerinin 6gretilebilir oldugunun altin1 ¢izmis, 6grencilerin bu beceriyi edinmeleri ile
karsilasacaklar1 olumsuz yagam deneyimlerinin engellenebilecegini belirtmislerdir. Elestirel
diisiinme becerilerini gelistirmek icin, Atay (2010) “kavram haritalar1”, Altin (2016) “metin
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tiirleri”, Erkoca Akkodse (2008) “yaratict drama”, Bayir (2018) “probleme dayali 6grenme”,
Polat ve Kontag (2018) “kitap okuma aligkanliklar1”, Ferndndez-Santin ve Feliu-Torruell
(2020) “Regio Emilia felsefesi” gibi bircok yontemin de olumlu sonuglari oldugu
goriilmistiir. Sanat elestirisi yontemi de bu yontemler gibi elestirel becerilerin gelisimi igin
etkili olmustur. Ragan'in (2020) belirttigi gibi, sanat elestirisi ile bir sanat eserine bakmak
icin zaman ayirdigimizda ve onun hakkindaki diisiincelerimizi betimledigimiz, analiz
ettigimiz ve yorumladigimiz siireglerde, yargilarimiz daha net ve daha akilli hale
gelmektedir.

Elestirel diistinme becerilerinin gelisimi agisindan pedagojik sanat elestirisi
yontemiyle ders isleyen Ogrenciler kendi i¢lerinde degerlendirildiginde; Pedagojik Sanat
Elestirisi yonteminin Elestirel Diisiinme Testi “Analiz, Degerlendirme, Yorumlama,
Aciklama ve Oz Diizenleme” Alt Olceklerinde etkili oldugu goriilmiistiir. Cikarim Alt
Olgeginde ise etkili olmadig1 goriilmiistiir. Sanat eserlerini incelemenin diisinme becerilerini
olumlu yonde etkiledigi ile ilgili olarak Kiipeli (2014) arastirmasinda o6grencilerin {i¢
boyutlu ¢aligmalarda “gelistirilebilir” olan seviyelerini, sanat elestirisi yontemi uygulamalari
sonucunda “iyi” seviyesine ulastigini tespit etmis ve bu durumun 6grencilere farkli bakis
acilarindan diisiinebilmeyi ve 0zglin kompozisyonlar kurgulamalarini sagladigini
belirtmistir. Bruner (1977) ise sanat elestirisi ile kazanilan bu agik sorgulamanin kiginin
kendi basina sorunlari ¢ozmesine olanak sagladigini ve elestirel diisiinmeye elverisli
becerileri gelistirdigini savunmustur. Ayni sekilde Perkins de (1994) sanatin dogal bir
sekilde Ggrencilerin zihinsel giiclerini harekete gecgirmelerine yardimci olmanin anahtari
oldugunu ve sanat eserine bakmanin diisiinme becerilerini igeren bir egilimi davet ettigini,
odiillendirdigini ve tesvik ettigini belirtmistir. Cesitli sekillerde sanata bakmak, diisiinme
egilimleri olusturmak icin 6zellikle destekleyici bir platform olduguna da vurgu yapmuistir.
Bu olumlu yansimalarin 1s1¢inda Broome ve digerleri (2018) sanat elestirisi yontemini
kullanarak Ogrencilere elestirel diisiinmelerini destekleyecek stratejiler olarak betimleme,
bicimsel analiz, karakterizasyon, yorumlama ve degerlendirme ile mesgul olmanin olumlu
etkilerini vurgulamislardir.

Gorsel sanatlar dersi 6gretim programiyla ders isleyen 6grenciler kendi iglerinde
degerlendirildiginde; 0gretim programinin elestirel diisiinme analiz ve agiklama becerisi
iizerinde etkili oldugu ancak degerlendirme, ¢ikarim, yorumlama ve 6z diizenleme becerileri
iizerinde ise etkili olmadig1 goriilmiistiir. Akengin ve Ertus (2019) tarafindan bilgisayarla
desteklenen sanat elestirisi derslerinin akademik basar1 {izerindeki etkisinin oOlgiildiigi
arastirmalarinda, kontrol grubuna ait O6n test puant ve son test puanlarinin
karsilastirilmasinda son testin daha anlamli farklilik olusturdugu goriilmiistiir.

Gorsel Sanatlar Dersinde Pedagojik Sanat Elestirisi yontemi ile islenen derslerin
ogrencilerin Elestirel Diisiinme becerilerini yiikselttigi sonucu dogrultusunda bazi onerilere
yer verilmistir. Ogrencilerin gerek okul gerekse farkli egitim ve kurs ortamlarinda daha ¢ok
Pedagojik sanat Elestirisi etkinliklerine katilmalari, pedagojik sanat elestirisi yonteminin
gorsel sanatlar 6gretim programinda her kademede daha fazla konu ile yer almasi ve gorsel
sanatlar derslerinin ders sayilarini arttirilmasi onerilmektedir.

Etik Kurul izin Bilgisi: Bu arastirma, Atatiirk Universitesi Sosyal ve Beseri Bilimler Etik
Kurulu Egitim Bilimleri Birim Etik Kurulunun 12 /11/2020 tarihli 15 sayili karart ile alinan
izinle yiiriitiilmuistiir.

Yazar Cikar Catismasi Bilgisi: Calisma kapsaminda yazarlarin herhangi bir kurum ve kigi
ile bir catismast bulunmamaktadr.

Yazar Katkisi: Yazarlar ¢alismaya esit oranda katkida bulunmugtur.
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Introduction

The information age has facilitated access to information by providing rapid production and
accumulation of information with technological developments and digitalization. Living in
such an age where access to information is facilitated has led to a reconsideration of the
skills required for the use of such information. Thus, the most important feature in the
acquisition of these necessary skills to keep up with this age is education. Robinson and Lee
(2011) emphasizing that "the more complex the world becomes, the more creative we must
be to overcome the challenges," suggest that we must also change so as to adapt into the
changing world. We see that this situation is increasingly getting clearer in education and in
the workplace. The necessity of adjusting the methods or objectives of education systems to
achieve the changing skills of a changing world is a necessity of this age. Considering that
the skills required to keep up with the changing society can only be obtained through
education, raising individuals who will meet the demands of the 21st century and overcome
the problems of the age should be an important goal of education (Tutkun, 2010). In the
information age, skills, abilities and learning tendencies deemed necessary for individuals in
a rapidly changing digital society were identified as the 21st Century Skills by the 21st
Century Skills Partnership (P21). This arrangement defines the skills, knowledge, and
expertise that students need to enter today's workforce successfully. The 21st Century Skills
include;

e Learning and Renewal Skills: Creativity and innovation, critical thinking and
problem solving, communication and collaboration skills

e Life and Career Skills: Flexibility and adaptability, enterprise and self-management,
social and intercultural skills

e Knowledge, Media and Technology Skills: Information literacy, media literacy,

knowledge, communication and technology competence (p. 21, 2007).

Critical thinking and problem solving are identified as the key components to
developing these learning skills. According to P21, important elements of critical thinking
include (a) effective analysis and evaluation of evidence, (b) making connections between
empirical evidence and arguments, (¢) making judgments through interpreting information
and making judgments based on analysis, and (d) critical reflection on learning experiences
(Broome, Pereira, and Anderson, 2018).

The concept of critical thinking, which also underpins analytical thinking and
reasoning skills, applies to all kinds of knowledge and supports the participation of students
in the process of thinking in-depth and building knowledge through reflection. At the most
basic level, critical thinking is the ability to analyze and evaluate information (Duron et al.,
2006). Brouwer (1996) defined critical thinking as a self-confidence building process that
encompasses acquisition paths such as application, analysis, synthesis, observation,
conceptualization, reasoning, experience, or communication. According to Scriven and Paul
(2008), it 1s a self-governing, disciplining, supervising, and organizing way of thinking
developed by the individual who thinks about a topic, content, or problem through the
processes of analysis, evaluation, and restructuring of his or her thinking. Critical thinking is
necessary for the development of new ideas or the ability to look at it from different
perspectives.

The skill of critical thinking, which is an objective and productive form of reasoning,
is needed for creative purposes in everyday life, in the workplace and in educational
institutions. Freed from dogmas, with critical thinking skills in the society, the individuals,
who can question, discuss and direct their behaviors correctly, and whose social changes are
in parallel with the needs of the age have innovative, open-minded, productive and creative
characteristics (Rudinov & Barry, 2004).
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Critical thinking is a widely accepted educational goal, and it has long been a core
priority and is one of the goals of formal education (Anderson & Krathwohl 2001; Costa
2003; Ennis 1991; Resnick & Klopfer 1989). In line with the aims and objectives of
education, critical thinking skills have an important position as competencies in the
curricula. Paul and the Elder (2019) have argued that each person has an innate capacity to
think, and that the way an individual thinks is impressionable and changeable, and in
addition, that the quality of life of people and everything they produce and build depends on
the quality of thought. Hence, critical thinking skills are quite necessary in planning and
involving in training and education processes due to the importance of the role that
education will play, as they are improvable skills.

Art and art education are also disciplines providing an opportunity for the emergence
of critical thinking skills. When dealing with art, students need many skills; they use and
improve them effectively. These skills may be ordered as; analysis, visual thinking, visual
editing, comparison, inferencing, organizing, evaluating suggestions and solving problems.
All these skills indicate that the process of producing works of art is an important process
for the improvement of critical thinking skills (Taspmar & Bingo6l, 2014). The improvement
of critical thinking skills and tendencies among young people provide the opportunity to
make more comprehensive choices.

Aesthetic, critical and creative inquiry within art activities can help facilitate the
development of these skills and tendencies for art students (Lampert, 2013). However, the
critical thinking skills of art students are positively affected because they use critical
thinking and aesthetic questioning skills while discussing and criticizing their own work and
the work of others. Wolff and Geahigan (1997) explain how art encourages critical,
reflective thinking: "thinking begins when students are confronted with what John Dewey
called a problematic situation. Works of art are potentially problematic because they can be
understood and evaluated in different ways" (p.175). Finding meaning is also the essence of
inquiry-based art education, and it is a contemporary reflection in the form of thematic
inquiry (Anderson & Milbrandt 2005).

Analyzing a work of art and evaluating it requires using many skills altogether, as in
the process of producing a work of art. In that case, art criticism guides students in the
process of extracting meaning from works of art and solving visual problems. Hence, the
discussion of art is considered an integral part of the interpretation of the work of art, as well
as critical experience. As Feldman (1973) had seen the art criticism as an informed and
organized conversation about art, he developed a model of criticism for students to use in
their art-critical performances. Also known as the "Pedagogical Method of Art Criticism,"
this model is a four-stage model that uses inductive reasoning that goes from simple to more
complex to make a judgment by examining a work of art. These stages are Description,
Analysis, Interpretation and Judgment, and students attempt to answer some related
questions for each stage:

Description: What can be seen in the picture?

Analysis: What are the plastic elements in the picture and how do they relate to each
other? Considering the relationship between the various elements used,
such as dimensions, shapes, colors, textures, space and volumes,
encourages a thorough examination of the work of art.

Interpretation: What is the content or meaning according to the first and second
steps? Interpretation is about ideas (not description) or sensations or
feelings.

Judgement: How do you evaluate the picture based on the previous steps?
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Through the art criticism, not only opinions but also conscious critical judgments
about the work of art are produced. Feldman (1994) describes these four steps, which are
used to discuss a work of art as “identifying and naming facts or true aspects of the work,
analyzing facts and creating visual evidence, and interpreting evidence." Examining a work
of art by means of art criticism helps students to decipher the topic, composition and
meaning of the painting before reaching an aesthetic judgment. Individuals who are new to
criticism often make the following mistake: they take a brief look at the work and make an
aesthetic judgment about this work. The criticism process, which consists of four stages,
immerses students in the integrity of the work, delays their aesthetic judgments about the
work and enables them to react more sensitively about the work (Boydas, 2004).

Lampert (2013) argues that inquiry-based instruction supports the ability to solve
open-ended problems, a fundamental feature of critical thinking, and strengthens art-based
problem-solving skills, suggesting that students use multiple solutions to produce or
interpret a work of art. In this way, it is thought that Pedagogical Art Criticism, which is one
of the methods of art criticism, can be effective for developing students' critical thinking
skills.

The aim of this research is to determine the "effect of the pedagogical art criticism
method on the critical thinking skills of students." Hence, answers to the following research
questions were sought:

1. Is there a significant difference in terms of critical thinking skills when the
experimental group and the control group pre-test scores are compared?

2. Is there a significant difference in terms of critical thinking skills between the post-
test scores of the experimental group and the control group?

3. Is there a significant difference in terms of critical thinking skills between the pre-
test and post-test scores of the experimental group in which the Pedagogical Art
Criticism method is applied?

4. Is there a significant difference in terms of critical thinking skills between control
group pre-test and post-test scores?

Method
Research Design

In the study, quasi-experimental design with pretest-posttest control group was used. In this
design, it is necessary to make measurements in experimental and control groups before and
after application. Thus, the independent variable was determined as "Pedagogical Art
Criticism" and the dependent variable was determined as "the effect of it on students’ critical
thinking skills." In this research design, the identification of the similarity levels of the
groups before the application was provided by finding preliminary tests. “In order to
determine the effectiveness level of the training provided, the measurements obtained from
the pre-test and the post-test are used together” (Karasar, 2009, p.77).

The Participants

Participants were 45 students studying in the 8th grade of a state secondary school in
Diyarbakir in the 2020-2021 academic year. The experimental group consisted of 23
students and the control group consisted of 22 students. Since the research was carried out
during the Covid 19 outbreak period, the study groups were formed by convenience
sampling. Through such sampling technique, the researcher selects people who can be easily
accessed in order to accelerate the research in problematic situations in terms of time and
expenditures, and to facilitate its implementation (Y1ildirim & Simsek, 2013).
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Table 1
Demographic Information in terms of Gender
Gender Exp. Group Control Group Total
N % N % N %
Girls 10 43 8 36 18 40
Boys 13 57 14 64 27 60
Total 23 100 22 100 45 100

As can be seen in Table 1, the participants in the experimental group consisted of 23
students, 57% of whom were boys (13 boys and 10 girls) and 43% of whom were girls. The
control group consisted of 22 students (14 boys and 8 girls), 64% of whom were boys and
36% of whom were girls.

The Instruments

In the study, the "Critical Thinking Scale" developed by Demir (2006) was used as a data
collection instrument. The scale consisted of 6 different subscales with 56 items as "analysis,
evaluation, inferencing, interpretation and explanation." The subscales were arranged in
accordance with the critical thinking skill areas determined as “analysis, evaluation,
inferencing, interpretation, explanation and self-regulation.” Their validity and reliability
were calculated statistically: “for true-false items, expert opinion was used, and for multiple
choice tests, item difficulty values were measured, Kuder Richardson 20 (KR20) formula,
double series correlation and Pearson moments product correlation, test-repetition, point
double series correlation were used, and for the Likert type scale, factor analysis and
Cronbach Alpha were calculated" (Demir, 2006).

The Analysis Subscale consisted of 8 questions; before each question, the
participants were given two statements and were asked to mark them as "TRUE" or
"FALSE." The reliability coefficient for the Analysis Subscale was calculated as 0.708.

The Evaluation Subscale consisted of 9 questions; before each question, the
participants were asked to mark one of the "SUPPORT" or "NOT SUPPORT" options for
the decision by associating the given statement with an opinion that should be accepted as
correct. The reliability coefficient for the Evaluation Subscale was calculated as 0.855.

The Inferencing Subscale consisted of 8 questions; before each question, the
participants were given a sentence related to the context, and in relation to this sentence, the
participants were asked to mark an inferencing sentence as "TRUE" or "FALSE” The
reliability coefficient for the Inferencing Subscale was calculated as 0.696.

The Interpretation Subscale consisted of 10 multiple-choice questions with 4 options.
The participants were given a reading passage to read, and then, were asked to choose the
correct options in the multiple choice test according to the text. The reliability coefficient of
the Interpretation Subscale was calculated as 0.707.

The Explanation Subscale consisted of 9 multiple-choice questions with 4 options.
The participants were given a reading passage to read, and then, were asked to choose the
correct options in the multiple choice test according to the text. The reliability coefficient for
the Explanation Subscale was calculated as 0.768.

The Self-Regulation Subscale consisted of 12 items, and each item indicated a
pattern of behavior. The participants were asked to indicate how often they had performed
this behavior by selecting one of the options "ALWAYS", "SOMETIMES" or "NEVER".
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For the Self-Regulation Subscale, the reliability coefficient was calculated as 0.910. In Table
2, data on the reliability of the scale were indicated.

Table 2
The Reliability Coefficients for the Subscales of the Critical Thinking Scale
Subscales The reliability coefficients

Analysis 0.708
Evaluation 0.855
Inferencing 0.696
Interpretation 0.707
Explanation 0.768
Self-Regulation 0.91

The Application Procedures

First of all, the subscales of "analysis, evaluation, inferencing, interpretation, explanation
and self-regulation"” in the critical thinking skills scale were applied to the experimental and
control groups as pre-test and post-test. Then, the visual arts course was enriched with
pedagogical art criticism activities for 6 weeks in the experimental group. In this process, for
pedagogical art criticism, the works of art, "The Girl Who Reads the Qur'an" by Osman
Hamdi Bey, "The Cylindrical and Starry Road" by Vincent Van Gogh and "Manuela" by
Conrad Kiesel were chosen. The works of art chosen by means of the pedagogical art
criticism method (Paintings 1, 2 and 3) were criticized together with the students in line with
the questions in the steps of description, analysis, interpretation and judgment. Structured
questions were directed to the students, and each student was asked to give a response. After
the criticism process was completed, the students were asked to work on the reproduction of
the work. On the other hand, in the control group, the current syllabus was followed in the
Visual Arts course. The classes were held for one class hour per week. At the end of the
application, the critical thinking skills scale was administered to both groups as the post-test
and the process was completed.

Table 3
Pedagogical Art Criticism Questions

Pedagogical art criticism questions

Description What is the genre of this work of art?
Step Which technique was used?
What do you see in the painting?
Specify the objects you see in the picture (people, animals, mountains,
objects, etc.).
Who has made this work?, etc.
Analysis Step How were colors, lines, textures, shapes, light, etc. (elements of art) used
in this painting?
How were composition, balance, rhythm, movement, etc. (the principles of
art) used in the painting?
Where is the emphasis in the painting?
What are the geometric shapes used in painting?
Have the objects or the figures in the work been used in their original size?
Are there repetitive forms in the work?, etc.
Interpretation ~ What could be the meaning of the figures and shapes used in the work?
Step In your opinion, Why might the artist have made this work?
What does the artist want to tell in the work?
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In your opinion, are there symbols that represent other things in the work?
If so, what are they?
What sound would you hear if you imagined yourself in the painting?
What kind of smell would you feel if you imagined yourself in the
painting?
What kind of feelings does the work evoke in you?, etc.

Judgement Do you like this painting?

Step Do you think this work of art is a good work?
Would you hang this work of art on a wall in your home and watch it?
Is this work of art valuable enough to be displayed in a museum?
Which room would you choose at home to hang this work of art?
Why would a person want to make such a statue or painting?
What is your favorite aspect of this work?, etc.

Painting 1. Painting 2. Painting 3.
Painting 1

Cylindrical and Starry Road by Vincent Van Gogh, 1890, 92 X 73 cm, Oil on Canvas,
Kroller-Miiller Museum, Otterlo-Hollanda.

Painting 2

The Girl Who Reads the Qur'an by Osman Hamdi Bey, 1880, 41,1 X 51 cm, Oil on Canvas,
Museum of Islamic Art, Malaysia.

Painting 3

Manuea by Conrad Kiesel, 1884, 146,5X83 cm, Oil on Canvas, Dorotheum, Vienne-Austria.
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Painting 4. Painting 5.

Painting 6.

Painting 4

Experimental Group Students' Reproduction of “Cylindrical and Starry Road" by Vincent
Van Gogh.

Painting 5

Experimental Group Students' Reproduction of "The Girl Who Reads the Qur'an” by Osman
Hamdi Bey.

Painting 6

Experimental Group Students' Reproduction of “Manuea” by Conrad Kiesel

Data Analysis

In order to compare the pre-test and post-test values obtained before and after the
application, Mann Whitney U Test was performed. On the other hand, Wilcoxon Rank
Differences test was performed so as to compare the pre-test and post-test values of the
students in the experimental group before and after the application. Next, Wilcoxon Rank
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Differences test was also performed to compare the pre-test and post-test values of the
students in the control group before and after the application.

The results of the analyses performed to identify the normality of the data collected
from the students in both groups indicated that the Kolmogorov-Smirnov and Shapiro-Wilk
values p<0.05 were statistically significant in relation to the scores of all the tests. Hence,
parametric analyses could not be performed due to the number of students in the
experimental and control groups. In line with these findings, it was determined that the data
collected from all the tests applied did not correspond to the normal distribution (Table 4).
As a result, non-parametric analyses were carried out in the analysis of the data of the study.

Table 4
Skewness and Kurtosis Analysis of the Data
Kolmogorov-Smirnova  Shapiro-Wilk

Test sd p Test sd p
Critical Thinking Analysis 233 34 .000 908 34 .008
Critical Thinking Evaluation 175 34 .010 .888 34 .002
Critical Thinking Inferencing 185 34 .005 912 34 .010
Critical Thinking Interpretation A77 34 .008 934 34 .042
Critical Thinking Explanation 285 34 .000 860 34 .000
Critical Thinking Self-Regulation A14 34 .200* 965 34 334

*This is a lower bound of the true significance.
Lilliefors Significance Correction

Findings
Pre-test Scores for Experimental and Control Groups

In the first research question, we tried to identify whether there was a significant difference
between the experimental and control groups in the preliminary test scores of critical
thinking skills. In this way, Mann Whitney U Test was performed to compare the data
obtained from the critical thinking scale administered to the students before the application.
Among the critical thinking scale subscales, only in the analysis subscale, there was a
significant difference between the pre-test values, which was found to be significant at the
level of p<0.05 (U=87.500 p=.038). This difference between the "experimental and control
group" created a negative situation against the experimental group. On the other hand, the
comparison between the preliminary test scores of the experimental and control groups
indicated that there was no statistically significant difference in the following subscales at
the level of p>0.05: Evaluation (U=115.500 p=.308), Inferencing (U=142.500 p=.943),
Interpretation (U=113.500 p=.275), Description (U=111.500 p=.244) and Self-regulation
(U=143.500 p=.972). The analyzed data were indicated in Table 5.
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Table 5
Comparison of Critical Thinking Scale Pre-test Scores in terms of subscales
Critical Thinking Mean Sum of
Subscales Groups N Rank Ranks U P
Exp. Group 17 14.15 240.50
Analysis Scale Control Group 17 20.85 354.50 87.500 038
Exp. Group 17 15.79 268.50
. 115.500 .308
Evaluation Scale Control Group 17 19.21 326.50
Exp. Group 17 17.38 295.50
. 142.500 .943
Inferencing Scale Control Group 17 17.62 299.50
Exp. Group 17 19.32 328.50
Interpretation Scale Control Group 17 15.68 266.50 113.500 275
. Exp. Group 17 19.44 330.50
Explanation Scale Control Group 17 15.56 264.50 111.500 .244
Exp. Group 17 17.44 296.50
143.500 .972

Self-Regulation Scale ~ Control Group 17 17.56 298.50

The data analyses revealed that there was no significant difference between the
preliminary test scores of the experimental and control groups in all subscales except the
analysis subscale.

Post-Test Scores for Experimental and Control Groups

In the second research question, it was aimed to determine whether there was a significant
difference between the groups in the post-test scores of critical thinking skills. Thus, "Mann

Whitney-U Test" was performed to compare the data. The obtained data were presented in
Table 6.

In Table 6, when the subscales of the critical thinking scale were examined
respectively, it was found that the difference between the post-test scores of the
experimental and control groups was not statistically significant at the level of p>0.05
(U=123.500 p=.442). It was observed that there was no difference between the groups, and
that the situation against the experimental group in the analysis scale pre-test scores was
balanced after the application. In this case, it can be inferred that the pedagogical art
criticism method increased the critical thinking skills of the participants more in the
experimental group, which started as disadvantaged than those in the control group.

Table 6
Critical Thinking Scale, Comparison of Post-Test Scores
Critical Thinking Mean Sum of

Groups N Rank Ranks U P

Exp. Group 17 1626  276.50

Subscales

Analysis Scale Control Group 17 18.74 318.50 123500442
Exp. Group 17 21.76 370.00 72 00 011
Evaluation Scale Control Group 17 13.24 225.00 ' '
Exp. Group 17 16.62 282.50
Inferencing Scale Control Group 17 18.38 312.50 129500597
Exp. Group 17 23.09 392.50 4900 001

Interpretation Scale Control Group 17 11.91 202.50
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Exp. Group 17 18.76 319.00
Control Group 17 16.24 276.00
Exp. Group 17 21.29 362.00
Self-Regulation Scale  Control Group 17 13.71 233.00

Explanation Scale 123.000 .423

80.000 .025

The difference between the post-test scores of the groups in the evaluation subscale
was significant at the level of p<0.05 (U=72.00 p=.011), and some improvement was
observed in favor of the experimental group. Next, it was observed that there was a
statistically significant difference between the post-test scores for the interpretation scale
(U=49.500 p=.001) and the Self-regulation scale (U=80.000 p=.025). When the post-test
scores of the experimental and control groups from these subscales were evaluated, a
difference was observed in favor of the experimental group. The pedagogical art criticism
method has had a positive effect on critical thinking skills of the participants in these
dimensions. However, there was not a statistically significant difference between the post-
test scores for the inferencing scale (U=129.500 p=.597) and the explanation scale
(U=123.000 p=.423). The method of pedagogical art criticism did not cause any change in
the dimensions of inferencing and explanation between the groups.

When the Critical Thinking Scale post-test scores were compared, it was observed
that there was no statistically significant difference between the experimental and control
groups in terms of the analysis, inferencing and explanation dimensions. On the other hand,
a statistically significant difference was observed in favor of the experimental group in terms
of the evaluation, interpretation and self-regulation dimensions.

Pre-test and Post-test Scores for Experimental Group

The third research question was to identify whether there was a significant difference
between the pre-test and post-test scores within the experimental group. Wilcoxon Rank
Differences test was performed to compare the pre-test and post-test values of the
experimental group students who were taught with the pedagogical art criticism method. The
results were presented in Table 7.

Table 7
Comparison of Pre-test and Post-test Scores of Experimental Group Students
Critical Thinking Mean Sum of
Subscales Groups N Rank Ranks z P
Pre-test — Negative ranks 11 7.45 82.00
Analysis Positive ranks 2 4.50 9.00 -2.623b .009
Post-test .
Ties 4
Pre-test — Negative ranks 1 10.00 10.00
Evaluation ' . > Positiveranks 14 7.86 110.00  -2.854c .004
Post-test .
Ties 2
Pre-test — Negative ranks 4 7.88 31.50
Inferencing Positive ranks 10 7.35 73.50  -1.329c .184
Post-test .
Ties 3
Pre-test Negative ranks 6 5.00 30.00
Interpretation Positive ranks 10 10.60 106.00 -2.009c .044
Post-test .
Ties 11
Pre-test — Negative ranks 0 .00 .00
Explanation Positive ranks 16 8.50 136.00 -3.537c .000
Post-test Ties 1

Self-Regulation Pre-test— Negative ranks 1 3.00 3.00 -3.125¢ .002
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Post-test ~ Positive ranks 13 7.85 102.00
Ties 3
a. Wilcoxon Signed Rank Test
b. Based on positive ranks
c. Based on negative ranks

As seen in Table 7, when the scores of the experimental group students are examined
in terms of the sub-dimensions, it can be seen that the difference between the pre-test and
post-test scores is statistically significant as p<0.05 (z=-2.623 p=.009) in the analysis
dimension. It can be stated that the pedagogical art criticism method is effective and raises
the development of analysis skills from critical thinking skills. When pre-test and post-test
scores of the evaluation scale (z=-2.854 p=.004), the interpretation scale (z=-2.009 p=.044),
the explanation scale (z=-3.537 p=.000) and the self-regulation scale (z=-3.537 p=.000) are
examined, it is seen that the difference is statistically significant for all these dimensions.
However, the difference was not statistically significant (z=-1.329 p=.184) for the
inferencing scale. Thus, it was observed that the pedagogical art criticism method was
positively effective in the development of "evaluation, interpretation, explanation and self-
regulation" skills for the students. No significant improvement was observed for the
inferencing skill dimension.

In the comparison between the pre-test and post-test scores of the experimental
group, it was observed that the pedagogical art criticism method improved critical thinking
skills in every other sub-dimension except the inferencing dimension.

Pre-test and Post-test Scores for Control Group

The fourth research question of the study was to determine whether the difference between
the pre-test and post-test scores of the control group was significant. Wilcoxon Rank
Differences test was calculated to compare the pre-test and post-test values of the control
group students before and after the application, and the obtained data were shown in Table
8.

The data obtained from the control group were examined respectively in terms of
sub-dimensions. First of all, the difference between pre-test and post-test scores was
statistically significant in the value of p<0.05 (z=-2.679 p=.007) for the analysis dimension.
The results showed that the topics in the visual arts syllabus had an effect on the critical
thinking analysis skills of the students in the control group. Next, the results indicated that
there was a statistically significant difference between the pre-test and post-test scores for
the description dimension (z=-3.637 p=.000). It can be stated that the topics in the visual arts
syllabus have a positive effect on this dimension. However, there were not a statistically
significant differences for the evaluation dimension (z=-.547 p=.584), the inferencing
dimension (z=-1.938 p=.053), the interpretation dimension (z=-.708 p=.479) and the self-
regulation dimension (z=-.827 p=.408). Hence, the fact that the differences between pre-test
and post-test scores were not significant showed that the topics in the visual arts syllabus
were not effective for these dimensions.

Table 8
Comparison of Pre-test and Post-test Scores of Control Group Students
Critical Thinking Mean Sum of
Subscales Groups N Rank Ranks z P
Pre-test Negative ranks 13 8.19 106.50
Analysis et~ positive ranks 2 6.75 13.50  -2.679b.007

Post-test
Ties 2
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Pre-test — Negative ranks 9 7.72 69.50
Evaluation Positive ranks 6 8.42 50.50  -.547b .584
Post-test ..
Ties 2
Pre-test Negative ranks 4 5.50 22.00
Inferencing Positive ranks 10 8.30 83.00 -1.938c.053
Post-test ..
Ties 3
Pre-test — Negative ranks 6 9.25 55.50
Interpretation Positive ranks 7 5.07 35.50 -.708b .479
Post-test ..
Ties 4
Pro-test Negative ranks 0 .00 .00
Explanation etest = positive ranks 17 9.00 153.00 -3.637¢.000
Post-test ...
Ties 0
Pre-test Negative ranks 6 7.58 45.50
Self-Regulation et ™ positive ranks 9 8.28 74.50  -.827c .408
Post-test . )

a. Wilcoxon Signed Rank
Test

b. Based on positive ranks
c. Based on negative ranks

Discussion and Conclusion

In this research, the effect of pedagogical art criticism on critical thinking skills was
investigated, and it was seen that the use of pedagogical art criticism method in visual arts
course provided an increased positive improvement in students' critical thinking skills.

Our findings revealed that for the analysis dimension, the results were against the
experimental group. However, for the evaluation, inferencing, interpretation, explanation,
and self-regulation dimensions, it was identified that the difference between the
experimental and control groups was not significant. In the research conducted by Ennis
(2005), the critical thinking skill levels of secondary school 7th and 8th grade students were
found to be "insufficient" according to the scores they received from the critical thinking
test. However, in the research of Demir (2006), it was observed that 4th and 5th grade
students had high level critical thinking skills. The differences between the studies may
have been due to the difference in measurement tools and grade levels.

The pedagogical art criticism method increased the critical thinking skills of the
students for the dimensions of evaluation, interpretation and self-regulation when compared
to visual arts syllabus. On the other hand, it was seen that there was no significant difference
for the dimensions of the analysis, inferencing and explanation. However, although the
situation was against the experimental group for the analysis dimension, it disappeared after
the treatment, which indicated that the pedagogical art criticism method increased the
critical thinking skills in the experimental group even though they started as disadvantaged.
In addition, the pedagogical art criticism method increased the critical thinking skills for the
evaluation, interpretation, self-regulation and analysis dimensions, but had no effect for the
inferencing and explanation dimensions. This result is similar to the findings of Komiircii
(2019).

In this research, it was found out that critical thinking skills, which are an important
step for the development of creativity of students who receive art education, have a positive
development through art criticism method. In line with the impact of art activities on critical
thinking skills, Lampert (2006) compared the critical thinking tendencies of students who
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had art education to those who did not, and he found that students exposed to a fine arts
program that included aesthetic, critical, and creative inquiry had significantly higher critical
thinking skills. Butler et al. (2017) underlined in their research that critical thinking skills
were teachable and that the negative life experiences that students would encounter could be
prevented by acquiring these skills.

In order to develop critical thinking skills, many methods such as Atay (2010)
"concept maps", Altin (2016) "text types", Erkoca Akkose (2008) "creative drama", Bayir
(2018) "problem-based learning", Polat and Kontas (2018) "book reading habits",
Fernandez-Santin and Feliu-Torruell (2020) "Regio Emilia philosophy" had also positive
results. The method of art criticism, like these methods, has also been effective for the
development of critical skills. As Ragan (2020) points out, when we take the time to look at
a work of art through art criticism and the processes by which we describe, analyze, and
interpret our thoughts about it, our judgments become clearer and wiser.

In terms of the development of critical thinking skills, it was seen that the
pedagogical art criticism method was effective in the subscales of critical thinking test:
"analysis, evaluation, interpretation, explanation and self-regulation” when students who
studied through the pedagogical art criticism method were considered. However, it was seen
that it was not effective in the inferencing subscale. Regarding the positive effect of
examining works of art on the thinking skills, Kiipeli (2014) found in his research that
students improved their level of “improvable” to the level of "good" as a result of the
application of art criticism method. Hence, this enabled students to think from different
perspectives and construct original compositions. Bruner (1977) argued that this open
questioning gained through art criticism allows one to solve problems on one's own and
develops skills conducive to critical thinking. Likewise, Perkins (1994) stated that art is the
key to helping students activate their mental strength in a natural way, and that analyzing a
work of art invokes a tendency, rewards and encourages thinking skills. In addition, Perkins
(1994) pointed out that looking at art from the point of various dimensions is a particularly
supportive platform in forming thinking tendencies. In light of these positive reflections,
Broome et al. (2018) emphasized the positive effects of engaging students in description,
formal analysis, characterization, interpretation and evaluation as strategies that will support
their critical thinking by using the art criticism method.

When the students who study with the visual arts syllabus were evaluated, it was
identified that the syllabus followed had an effect on critical thinking, analysis and
explanation skills, but not on evaluation, inferencing, interpretation and self-regulation
skills. In the research conducted by Akengin and Ertus (2019) in which the effect of
computer-assisted art criticism courses on academic success was measured, it was found out
that the post-test score made a more significant difference when the pre-test and post-test
scores of the control group was compared.

Some suggestions were made in line with the conclusion that the courses taught with
the pedagogical art criticism method increased the students' critical thinking skills in the
visual arts course. We recommend that students should participate more in pedagogical art
criticism activities both in school and in different educational environments. In addition, we
also recommend that the pedagogical art criticism method should be followed in the visual
arts curriculum with more topics at all levels, and the number of class hours in a weekly
schedule should be increased in the school curriculum.
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