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Murat SALUR [V

SOSYAL BILGILER EGIiTiMi ALANINDA YAPILAN OKUR YAZARLIK
ILE ILGILI CALISMALARIN iCERIK ANALizi: TURKIYE ORNEGI

0z:

Bu aragtirmada, Tiirkiyede sosyal bilgiler egitimi alaninda yapilan ve okur-
yazarlik ile ilgili caligmalar1 temele alan tez, makale ve bildirilerin igerik analizi
kullanilarak incelenmesi amaglanmistir. Arastirma, 2008-2022 yillar1 arasinda
Tiirkiyede, sosyal bilgiler egitiminde okuryazarlikla ilgili yapilan ¢aligmalar: kap-
samaktadir. Bu kapsamda; 33 tez, 17 makale ve 1 bildiri olmak tizere toplamda 51
caligma incelenmistir. Arastirma kapsami igerisinde yer alan caligmalar secilirken;
Yiiksek Ogretim Kurumu (YOK) ulusal tez tarama merkezi, TUBITAK ULAK-
BIM, Google Akademik arama motoru ve Dergipark veri tabanlarindan faydala-
nilmistir. Bu arastirmada, Tiirkiyede, sosyal bilgiler egitiminde okuryazarlikla ilgili
yapilan ¢alismalarin nitel yontemler kullanilarak analiz edilmesi ve genel egilimle-
rin tespit edilmesi hedeflendigi i¢in, dokiiman incelemesi yontemi kullanilmaistir.
Aragtirmada elde edilen veriler, okuryazarlikla ilgili calismalarin; tiirleri, amaglari,
yontemleri, 6rneklem gruplari, veri toplama araglari, sonuglari ve énerileri bagla-
minda analiz edilmistir. Toplanilan veriler, tablolar ve sekiller ile gorsellestirilip yo-
rumlanmustir. Bu ¢alismada, gegerlilik ve giivenirliligin saglanmasi i¢in aragtirma
sorular1 ve ¢alismanin amaci agik ve anlagilir bir sekilde sunulmustur. Aragtirma
sonucunda, sosyal bilgiler egitiminde, birbirinden farkli okuryazarlik tiirlerinde
caligmalar yapildig1 ve bu okuryazarlik tiirlerinin 6gretmenlere, 6gretmen adayla-
rina ve dgrencilere yonelik beceri diizeylerini belirlemeye yonelik gerceklestirildigi
goriilmistiir. Bunun yani sira birgok okuryazarlik tiiriinde 6gretmenlerin, 6gret-
men adaylarinin ve 6grencilerin beceri diizeylerinin diisiik oldugu saptanmis ve bu
baglamda cesitli oneriler sunulmustur.

Anahtar Sozciikler: Sosyal Bilgiler, Okuryazarlik, Okuryazarlik Tiirleri, Icerik
Analizi.

ek

CONTENT ANALYSIS OF STUDIES ON LITERACY IN THE FIELD OF
SOCIAL STUDIES EDUCATION: THE CASE OF TURKEY

ABSTRACT:

The aim of this research is to examine the theses, articles and edicts based on li-
teracy studies using content analysis in the field of Social Studies Education in Tur-
key. The research covers the studies on literacy Social Studies Education in Turkey
between the years 2008-2022. A total of 51 studies, including 33 theses, 17 articles
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and 1 edict, were examined in this context. The national thesis scanning center of
the Council of Higher Education (YOK), TUBITAK ULAKBIM, Google Scholar
search engine and Dergipark’s databases were used while selecting the studies wit-
hin the scope of the research. Since it was aimed to analyze the studies on literacy
in Social Studies Education in Turkey using qualitative methods and to identify
general trends, the document review method was used in this research. The data
obtained in the research were analyzed in the context of the aims, methods, sample
groups, data collection tools, results and recommendations of the studies on lite-
racy. The collected data were visualized and interpreted with the help of tables and
figures. In order to ensure validity and reliability, the research questions and the
purpose of the study are presented in a clear and understandable way in this study.
As a result of the research, it has been determined that studies are carried out on
different types of literacy in Social Studies Education and that the skill levels of
teachers, teacher candidates and students are low in many literacy types. In this
context, various suggestions have been presented.

Keywords: Social Studies, Literacy, Types Of Literacy, Content Analysis.

e 2k
GIRIS

Tiirk Dil Kurumu’na gore “Okuryazar olma durumu” (TDK, 2020) olarak ta-
nimlanan okuryazarlik, giintimiizde ¢esitli sdzciikler ve beceri tiirleri sonuna ek-
lenerek farkli anlamlar ve igerikler olusturmaktadir. Tiirkiye Bilimler Akademisi
sozligiinde gore okuryazarlik, “Yalnizca okuma ve yazma becerisini edinmis olma;
kendi toplumsal ve ekonomik ¢evresindeki insanlara gore, ortalama bir okuma-yaz-
ma yeterligi edinmis olma” (TUBA, 2020) seklinde tanimlanmaktadir. Giindelik
yasamda, okuryazarlik kavrami, siklikla kullanilan kavramlar arasinda yer alir.
Nitekim, okuma ve yazma becerilerine sahip insanlar i¢in, okuryazar ve 6grenim
gormiis birey; okuryazar olma durumuna da okuryazarlik seklinde tanimlamalar
yapilirken; bunun tersi olan okuryazar olmama hali ise bilgisizlik, gorgtisiizliik ve
egitimsizlik gibi kavramlarla tanimlanmistir (Yilmaz, 1989). Longmana (2003)
gore okuryazarlik klasik bir tanimla; alfabe vasitasiyla harflerden olusan birtakim
metinleri okuma ve bunlar1 yazma, kisaca okuma-yazma (reading-writing) bece-
risidir. En genel, geleneksel ve 6z bir tabirle okuryazarlik; alfabe araciligiyla, bir-
takim harflerden olusan cesitli metinleri seslendirme, okuma, anlama ve bunlar
yazma becerisidir.

Ancak gliniimiizde okuryazarlik kavrami, bu anlamlarin ¢ok 6tesinde farkl: ta-

nimlamalarla ifade edilmektedir. Ingilizce kargilig1 “Literacy” olan okuryazarlik;
salt okuma ve yazma eylemlerini icermez. Zira, baslarda “Literacy” (Okuryazarlik)
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kelimesi, her ne kadar harfleri seslendirme ve harflerden olusan metinlerle oku-
malar yapma seklinde tanimi yapilmis olsa da daha sonraki zamanlarda bu anlam
genislemeye ve igerik itibariyle zenginlesmeye baslamistir. Giiniimiizde ise artik
okuryazarlik; salt okuma ve yazma kabiliyetleri seklinde anlasilmasinin ¢ok 6te-
sinde, biligsel becerileri ifade eden, iletisim kabiliyetleri ile i¢ ice olan ve gesitli
tutumlar barindiran bir egitim terimi olarak karsimiza ¢ikmaktadir (Asici, 2009).
Okuryazarlik kavrami her ne kadar okuma-yazma kavramindan dogmus olsa da
bu kavramdan ¢ok daha genis bir icerige sahiptir (Giil, 2007). Zira okuryazarlik,
yazi sembolleri araciligiyla gerceklestirilen bir eylem olmaktan &te, bir anlamlan-
dirma stirecidir. Bu siireg, bireyin basta kendini anlama ve anlatma ve daha sonra
da toplumu ve diinyay: anlamlandirma stirecidir (Giiveng, 2017).

Batrda okuryazarlik kavraminin ilk defa 1950’1ili yillarda taniminin yapildigin
vurgulayan Giines (2000), o donemde yapilan ¢aligmalarda okuryazarlik kavrami-
nin salt okuma ve yazma becerisi seklinde anlagildigini ve iceriginin bununla sinir-
I1 tutuldugunu ifade etmistir. Ancak, ilerleyen zamanlarda yapilan arastirmalarda
okuryazarlik kavraminin, sadece temel okuma-yazma becerisini ifade eden bir
kavram olmadigy; bireyin okudugunu anlama, yorumlama, degerlendirme, ken-
dini s6zlii veya yazili ifade etme ve birtakim zihinsel becerileri ve iletisim kabili-
yetleri ile iligkili oldugu anlagilmistir. Zamanla, okuryazarlik kavramina, yeni yeni
anlamlar yiiklenmis ve farkli icerikler eklenmistir. Cagimizda ise hizla ilerleyen
teknolojik gelismelere paralel olarak geleneksel okuryazarlik kavramiin disinda
da degisik alanlarda farkli okuryazarlik tiirleri ortaya ¢ikmustir.

Bu baglamda okuryazarlik, birtakim harflerden olusan ¢esitli metinleri seslen-
dirme, okuma, yazma ve anlamlandirma siiregleriyle baslayan; nihayetinde olay-
lar1, olgulari, durumlar: ve nesneleri daha titiz ve detayli anlama ve bu anlamaya
da kendinden anlamlar ve yorumlar katarak 6zgiin icerikler ile kendini ifade etme
durumudur. Diger bir deyisle, okuryazarlik bir etkilesim metodudur. Sosyal norm-
lar1, kompleks bilgileri ve gesitli kabiliyetleri anlama, yorumlama, degerlendirme,
paylasma ve gelecek kusaklara iletme aracidir (Altun, 2005). Bir baska tanima gore
okuryazarlik; bireyin okuma, yazma ve konugma becerilerine ek olarak problem
¢6zme, biling gelistirme ve hedef belirleme kapasitesidir (Bawden, 2001). Ayrica
okuryazarlik yeni bilgiler edinmek, bu yeni bilgileri eski bilgilerle iliskilendirip
yeni ve 6zgiin anlamlar ve ¢ikarimlar olusturma becerisi olarak da tanimlanmak-
tadir (Karabacak ve Sezgin, 2019).

Giinese (2000) gore, okuryazarlik farkli alanlarda, farli sekillerde tanimlan-
maktadir. Dolayisiyla, ¢ok sayida degisik anlamlar barindirmaktadir. Okuryazar-
lik, bireylerin; duygu ve diisiincelerini karsi tarafa yazili veya sozlii olarak iletmesi,
kars: taraftan gelen yazilarin ya da sozlerin dogru algilanip kavranmas: ve bilgile-
rini etkin ve faydali kullanabilme kabiliyeti olarak ifade edilmektedir. Wray (2001,
s. 12), okuryazarlik kavramini, daha genel bir tanimla; belli bir hedef dogrultusun-
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da yazmak ve yazilan bilgiyi anlama, kavrama, yorumlama ve uygulama kabiliyeti
seklinde ifade etmektedir. Ayrica bu kabiliyet, sadece yazma ve okumayla sinirh
olmayip elestirel diigiinmeyi, etkili iletisimi, aktif dinlemeyi ve etkin konusmay1
da igerir. Okuryazarlik, amagsal bir etkinliktir. Birey, iletisime gecer; okur ve yazar.
Okuryazar bireyler ise; gercek diisiinceler ile ilgili konusur, bilgi edinmek i¢in ¢a-
balar, bagka bireylerle etkilesime ge¢cmek i¢in halihazirdaki bilgilerini zenginlesti-
rir, perspektiflerini genisletir, yeni ufuklar acar, kendini daha aktif ifade etmek i¢in
fikirlerini sunar, anlamak ve anlasilmak i¢in stirekli olarak kendini yeniler.

Okuryazarlik kavraminin ve onun igeriginin zamanla genislemesi, nitelik ola-
rak zenginlesmesi ve niceliksel artiglar yasamasi esasinda ¢agin temel gereksinim-
leri ile ilgili bir durumdur. Yagam tarzinin degismesi, teknolojideki hizli ilerleme-
ler, problemlerin farklilagmasi, egitim anlayisinin degismesi ve bireylerin beklenti
ve hedeflerinin ¢esitlenmesi, okuryazarlik kavraminin igeriksel olarak degisip d6-
niismesini ve bu ¢agin gereksinimlerini kargilayacak fonksiyonel bir hale gelmesini
zorunlu kilmistir. Nitekim, Kurudayioglu ve Tiizel'in (2010) de vurguladig: gibi,
toplumlarin her ¢agda farkli beklentileri, degerleri ve gereksinimleri vardir. Okur-
yazarlik da bu ¢agin gereksinimlerini karsilamak i¢in kendini yenilerek, bireylerin
ve toplumlarin ihtiyaclarina cevap verir duruma gelmektedir. Bu agidan okurya-
zarlik, 21. yiizyilin temel gereksinimlerinin gerektirdigi bir beceri olarak kavram-
sallagmaktadir. Giines ve Gokgek'in (2013) de ifade ettigi gibi, bilgi toplumda etkili
ve aktif bireyler olarak topluma katilim saglamak i¢in okuryazar birey olmak ve
gesitli okuryazarlik becerisine sahip olmak olduk¢a 6nemli ve gereklidir.

21. yiizyilda; elestiren, sorgulayan, problemler ¢ozen; bilgilere hizli, dogru ve
etkin erisen, bu bilgileri yorumlayan, degerlendiren, yeniden iireten; aktif, etkin
ve etkili bireylere ihtiyag oldugu soylenebilir. Egitim programlarinin bu gergevede
stirekli yenilendigi ve 6gretim ortamlarinin da bu dogrultuda yeniden yapilandig1
goriilmektedir. Bu baglamda, gesitli okuryazarlik tiirleriyle, 6grencilerin yeni be-
ceriler edinmesi hedeflenmektedir. Tiirkiyede de gesitli okuryazarlik tiirlerinin,
ogrencilere kazandirilmas: amaciyla pek ¢ok derste 6nemli kazanimlara yer veril-
mektedir. Bu derslerden birinin de sosyal bilgiler dersi oldugu soylenebilir. Nite-
kim sosyal bilgiler 6gretim programinda, 6grencilere kazandirilmasinin hedeflen-
digi dogrudan beceriler arasinda; gevre okuryazarligy, dijital okuryazarlik, finansal
okuryazarlik, harita okuryazarligi, hukuk okuryazarligi, medya okuryazarlig ve
politik okuryazarlik (MEB, 2018, s. 9) gibi pek ¢ok okuryazarlik tiirleri bulunmak-
tadir. Sosyal bilgiler 6gretim programinda yer alan bu okuryazarlik tiirlerini kisaca
su sekilde 6zetleyebiliriz:

o Cevre Okuryazarligi: Cevre okuryazarligi, bireyin cevresel sorunlara yone-
lik bilgi edinmesi, bu sorunlarla ilgili tutum ve beceri kazanmasidir. Ancak gev-
re sorunlari ile ilgili yalnizca beceri ve tutum gelistirmek eksik kalir. Bu sebeple
bireyin, ¢evre sorunlarina yonelik bilgi, beceri ve tutum gelistirmenin yani sira
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¢oztimler tiretebilmesi icin de caba sarf etmesi ve aktif bir rol tstlenmesi gerekir
(Roth, 2002).

o Dijital Okuryazarlik: Teknolojinin hizla gelismesi ve teknolojik araglarin
gesitlenip yayginlik kazanmasiyla birlikte bilgilere erismek oldukga kolaylasmistur.
Ancak, binlerce bilgi yiginlar1 arasinda, giiveniler ve faydal bilgileri bulmak ve
bunlar: elestirel stizgegten gecirmek zorlagmistir. Bundan dolayr hem teknolojik
araglar1 etkin kullanabilmek hem de giivenilir, dogru ve yararl bilgilere; pratik,
hizli ve fonksiyonel bir sekilde erismek i¢in dijital okuryazar birey olmak ge-
rekmektedir. Bu ac¢idan dijital okuryazarligin 6nemi gittikge artmaktadir. Acar’a
(2015) gore, dijital okuryazarlik; bireylerin, her tiirlii teknolojik araglar: etkin bir
sekilde kullanabilmesi ve bunlar kisisel gelisimlerine yansitmasidir. Kisisel geli-
simlerin saglanmasi, toplumun gelismislik diizeyinin artmasi, bireylerin karsilas-
t1g1 problemlerin hizl bir sekilde ¢oziilmesi, bilgi ve iletisim teknolojilerinin etkin
bir sekilde kullanilmasi, bireylerin toplumsal hayata etkin bir sekilde katilmas: ve
bilgi ve iletisim teknolojilerinin giivenli ve yasal bir zeminde kullanilmasinin sag-
lanmasi agisindan dijital okuryazarlik bityiik 6nem tagimaktadir.

o Finansal Okuryazarlik: Kisaca, finansal okuryazarlik, bireyin finansi anla-
yabilme becerisidir. Diger bir deyisle, finansal okuryazarlik, bireylerin daha etkili
ve hizli finansal kararlar verebilmesi i¢in sahip olmasi gereken bilgi ve kabiliyet-
leridir. Ekonomik Kalkinma ve Isbirligi Orgiiti'niin (OECD), finansal okurya-
zarlikla ilgili yaptig1 su tanim 6nemlidir: Finansal okuryazarlik, finansal tiriinler
ve kavramlarla alakal, finansal tiiketicilerin bilinglendirilmesini ya da bireylerin,
finansal gekinceler ve birtakim segenekler icinde tercih yapabilecek farkindaliga
sahip olmasini saglayacak finansal refah1 artirma siirecidir (Kilig, Ata ve Seyrek,
2015, 5.130).

o Harita Okuryazarhgi: Kisaca, harita okuryazarligi diinya ile iliski kurma-
miz1 saglayan bir okuryazarlik tiirtidiir. Ayrica harita okuryazarligi, bireyin man-
tiksal ¢cikarimlarda bulunarak zihinsel formlarini olusturmasi neticesinde kiiresel,
bolgesel ve yerel cercevedeki deger yargilari, inanglary, ritiielleri, grafikleri ve gos-
tergeleri okuyup kavrayabilmesidir. Bunun yani sira harita okuryazarlig, bireyle-
re; grafik, isaret, hareket, nesne ve diisiinceleri anlama ve yorumlama olanagini,
yasam boyu 6grenme yetisini, etkin 6grenme ve problem ¢6zme becerisini sunar
(Duman ve Girgin, 2011, s.185).

o Hukuk Okuryazarlhigi: Hukuk okuryazarligi, bireylerin hukuk alaninda
uzmanlagmasinin ¢ok otesinde, aktif ve etkili bir vatandas olarak hukuk cerceve-
sindeki hak ve sorumluluklarini bilmesi, hukuk bilgilerini yasama transfer etmesi
ve bunu bir davranis kalib1 haline getirmesine olanak tanimasi olarak tanimlanir
(Zariski, 2014). Oguz’a (2013) gore, gliniimiizde bireylerin; karmasiklasan toplum-
sal kurumlarin ve bu kurumlarin fonksiyonlarini 6grenmesi, diger bireylerle ve
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kurumlarla olan iligkini kavramasi, toplumdaki legal ve illegal yapilarin iglevlerin
bilincinde olmasi ve genel olarak aile, hitkiimet ve devlet kavramlarinin i¢ ice gir-
digi toplumsal olgularinin farkina varmasi ve tiim bunlara yonelik genel bir biling
gelistirmesi adeta bir zorunluluk haline gelmistir. Tiim bunlar da esasinda hukuk
okuryazarliginin 6nemini ortaya koymaktadir. Nitekim hukuk okuryazarliginin
temel amaci, bireylerin hukuksal ¢ercevede bilgi ve becerilere sahip olmasi ve bunu
etkili bir sekilde kullanmasidir.

o Medya Okuryazarhigi: Teknolojik gelismeler, elektronik ve dijital ara¢larin
gesitlenmesini ve toplumun geneline yayilmasini hizlandirmistir. Béyle olunca da
medya ve medya araglarina erismek oldukea kolaylagmistir. Haliyle medyaya olan
baglilik da artmistir. Medya araglarinin (telefon, internet, TV, bilgisayar, gazete,
dergi vb) bu denli ¢esitlenmesi ve yayginlik kazanmasi ile birlikte bireyler hi¢ ol-
madig kadar medya iletileri ile kars1 karsiya kalmiglardir. Medya iletilerini dogru
anlamak, giiveniler ve dogru medya mesajlarina hizli ve etkin erisim saglamak,
medyadan gelebilecek her tiirlii riskli durumlar karsisinda hazirlikli olmak, medya
iletilerine kars1 elestirel ve sorgulayici bir tutum gelistirmek ve medya araglarini et-
kin ve faydali kullanmak i¢in medya okuryazarlig1 ok bityiik 6nem tagir (Kogoglu,
Salur ve Yigen, 2019, 5.35).

o Politik Okuryazarlik: Politik okuryazarlik bir nevi bilgi ve kabiliyetlerin
birlesimidir. Politik okuryazarlik, bireylerin, politik yasamda 6nemli etmenleri
kavramasini, ¢esitli kavramlar1 anlamlandirmasini ve tim bunlari tatbik etmesini
amaglar. Bagka bir ifadeyle, politik okuryazarlik, bireylerin yasamlarinda, pek ¢ok
hususta 6grenilmesinin zorunlu oldugu politik konular1 6gretmede kullanilan bir
aragtir. Demokrasilerde, halkin devlet idaresine katilimi biiyiik 6nem tasir. Bu ka-
tilim, bir anlamda halkin kendisini ifade etme bi¢imi olarak algilanir. Bilingli bir
katilimin saglanabilmesi ve demokrasinin dnemli ¢arklarinda birinin islevsel bir
hale gelmesi i¢in de bazi politik bilgi ve becerilerin bireyler tarafindan edinilmesi
gerekmektedir. Iste politik okuryazarligin amagladigi sey de bu durumu gergekles-
tirmektir (Lockyer, Crick ve Annette, 2003, 5.36).

Bu ¢agda, degisen problem durumlarina ve farklilagsan paradigmalara kars: eski
anlayislardan ve basmakalip yaklasimlardan 6te yeni, 6zgiin, nitelikli ve kapsamli
beceriler edinmek adeta zorunluluk haline gelmistir. Dolaysiyla, egitim kurumla-
r1, bu ihtiyaglara cevap vermek ve gelecegin nesillerini ¢agin 6tesine tasiyabilmek
i¢in 6gretim programlarini revize ederek 6grencilere, yeni okuryazarlik beceri-
lerini kazandirmaya ve 6gretim ortamlarini bu dogrultuda tasarlamaya calistig
goriilmektedir. Cesitli okuryazarlik becerilerini 6grencilere kazandirmaya caligan
onemli derslerden birinin de sosyal bilgiler dersi oldugu soylenebilir. Nitekim,
2017 sosyal bilgiler 6gretim programina yukarida da zikredilen okuryazarlik tiir-
lerinin eklenmesi ile birlikte 6grencilerin bireysel ve toplumsal alanda ihtiya¢ duy-
duklar: bilgi ve becerilerin kazandirilmas: hedeflenmistir.
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Arastirmanin Amaci

Tiirkiye'de sosyal bilgiler egitimi alaninda yapilan ve okuryazarlik ile ilgili ¢a-
ligmalar1 temele alan tez, makale ve bildirilerin icerik analiziyle incelenmesinin
amaglandig1 bu arastirmada, “Tiirkiye genelinde okuryazarlik ile ilgi sosyal bilgiler
egitimindeki ¢alismalarda nasil bir egilim vardir?” seklindeki temel soruya yanit
aranmustir. Bu temel soru kapsaminda asagidaki su alt sorulara yanit aranmistur:

1. Sosyal bilgiler egitiminde okuryazarlikla ilgili yapilan ¢aligmalarin tiirleri
(tez, makale, bildiri) nelerdir?

2. Bucalismalarin amaglari nelerdir?

3. Bualismalarda hangi yontemler kullanilmistir?

4. Bu calismalarda hangi 6rneklem gruplari tercih edilmistir?
5. Bu¢alismalarda kullanilan veri toplama araglar1 nelerdir?
6. Bu calismalarda hangi sonuglar elde edilmistir?

7. Bu ¢alismalarda ne gibi 6neriler sunulmustur?

Arastirmanin Onemi

Bu arastirmada, Tiirkiyede sosyal bilgiler egitiminde yapilan okuryazarlikla
ilgili calismalarin genel egilimleri belirlenmeye ¢alisilmistir. Ayrica, okuryazarlik
ve tiirleri ile ilgili olarak sosyal bilgiler egitimindeki ¢calismalara daha genel ve top-
lu bir sekilde ulasmak isteyen ve okuryazarlikla ilgili aragtirma yapmak isteyen
akademisyenlere ve arastirmacilara yol géstermesi agisindan bu ¢alismanin biiytik
onem tasidig1 soylenebilir. Nitekim, okuryazarlik ve okuryazarlik tiirleriyle ilgili
caligmalar yapmak isteyen arastirmacilar; genel olarak okuryazarlik konusunda
yapilan 51 adet caligmay1 ve bunlarin igerigini tek tek okumak ve incelemek yerine,
tiim bu galismalarin tek bir ¢aligmayla birlestirip yorumlandig: ve degerlendirildigi
bu ¢aligmayi inceleyerek, bu alanlarda nasil bir egilim oldugunu ve ne gibi ¢alis-
malar yiiriitilldiigiinii daha kolay 6grenebilirler. Alanyazin incelendiginde pek ¢ok
calismada (Aksoy vd, 2009; Dilek, Baysan ve Oztiirk, 2018; Orug ve Ulusoy, 2008;
Ozalp ve Akpinar, 2018; Sahin, Yildiz ve Duman, 2011; Tarman, Giiven ve Aktasls,
2011) sosyal bilgiler egitimi alaninda, yiiksek lisans ve doktora tezlerin incelenme-
si; bunlarin degerlendirilmesi, igerigi, alana katkisi, alanla ilgili 6l¢me ve degerlen-
dirme galismalar1 gibi konulara yer verildigi gériilmiistiir. Ancak, sosyal bilgiler
egitimi alaninda, literatiir incelendiginde, okuryazarlik konusunda igerik analizi
caligmast niteliginde tezleri, makaleleri ve bildirileri toplu bir sekilde inceleyen bir
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caligmaya rastlanilmamigtir. Bu ¢alismada da literatiirdeki bu eksigin giderilmesi
amagclandig1 ve Tiirkiye genelinde, sosyal bilgiler egitimi alaninda okuryazarlikla
ilgili yapilan ¢aligmalar hakkinda genel bir fikir vermesi hedeflendigi i¢in ¢alisma-
nin dnem arz ettigi sdylenebilir.

Arastirmanin Sinirliliklar

Aragtirma 2008-2022 yillar1 arasinda Tiirkiyede, sosyal bilgiler egitiminde
okuryazarlikla ilgili yapilan ¢aligmalar1 kapsamaktadir. Sosyal bilgiler egitiminde
okuryazarlikla ilgili ilk ¢alisma 2008 yilinda yapildig: icin 2008-2022 yillar: ara-
sinda yapilan ¢alismalar temele alinmigtir. Arastirma, 33 tez, 17 makale ve 1 bil-
diri olmak tizere toplam 51 ¢alismayla (Ek-1de sunulmustur) sinirh tutulmustur.
Aragtirma gercevesinde, sosyal bilgiler egitiminde, okuryazarlikla ilgili yapilan ¢a-
ligmalarin incelenmesi nedeniyle bu konu baglaminda degerlendirilmeyen veriler
aragtirma kapsami diginda tutulmustur.

YONTEM

Arastirma Modeli

Bu arastirmada, Tiirkiyede, sosyal bilgiler egitiminde okuryazarlikla ilgili ya-
pilan ¢alismalarin nitel yontemler kullanilarak analiz edilmesi ve genel egilimle-
rin tespit edilmesi hedeflendigi icin, dokiiman incelemesi yontemi kullanilmigtir.
Nitel aragtirma yaklagimlarinda, dokiiman incelemesinde genellikle igerik analizi
kullanilir. fgerik analizi, ierik iletisimini tanimlamak igin sistematik bir siirectir
(Merriam, 2013, s. 144). Icerik analizindeki temel hedef; arastirmacinin elde ettigi
verileri aciklamakta kullanilabilecek kavramlara ve rtintiilere ulagsmaktir. Bu an-
layisla yapilan aragtirmalarda, temel amag; veriyi agiklayacak olan kavramlara ve
iliskilere ulagmaktir. Kavramlardan yola ¢ikilarak temalara ulasilir. Temalar, elde
edilen verilerin daha iyi diizenlenmesini saglar ve ¢aliymanin anlagilirhgini artirir.
Boylece, igerik analizi yoluyla elde edilen verilerin tanimlanmasi ve bu verilerin
icerisindeki gerceklerin agiga ¢ikarilmasi saglanir. Dokiiman incelemesi ise, arasti-
rilmasi amaglanan olgu ya da olgulara iliskin bilgi barindiran yazili materyallerin
analizini icerir (Yildirim ve Simsek, 2011).

Arastirmanin Kapsami, Verilerin Toplanmasi ve Analizi

Bu aragtirma, 2008-2022 yillar1 arasinda, Tiirkiyede sosyal bilgiler egitimi ile
ilgili yapilmis 33 tez, 17 makale ve 1 bildiri olmak {izere toplamda 51 ¢aligma iger-
mektedir. Verilere ulasmada “Okuryazarlik” ve “Sosyal bilgiler” anahtar kelime
olarak kullanilmis ve genel tarama yapilirken bu iki anahtar kelime baz alinmistir.
Arastirma kapsami igerisinde yer alan calismalar segilirken; Yitksek Ogretim Ku-
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rumu (YOK) ulusal tez tarama merkezi, TUBITAK ULAKBIM, Google Akademik
arama motoru ve Dergipark veri tabanlarindan faydalanilmistir. Arastirma kapsa-
minda ¢aligmalar segilirken, ol¢iit 6rnekleme yontemi kullanilmigtir. Bu 6rnekle-
me yontemi kapsaminda ise sunlar yapilmistir: “Okuryazarlik” ve “Sosyal bilgiler”
kavramlarini iceren caligmalara yer verilmistir. Yontemin agik ve net bir sekilde
belirtilmesi gerektigi icin erigime kapali ya da herhangi bir gekilde erigilemeyen ¢a-
ligmalar, arastirma kapsami disina alinmustir. Ayni isimle, bir ¢aligma hem tez hem
makale olarak yayimlanmuis olabilir, burada karisikliga sebebiyet vermemek i¢in o
caligmanin sadece tez olarak yayimlanmis olani kapsam i¢ine alinmistir. Tim bu
olgiitler goz oniinde bulundurularak yapilmis bu ¢alismada; arastirma kapsamina
alinan her bir ¢alisma dikkatli bir sekilde incelenmis ve detayli olarak analiz edil-
mistir. Bu baglamda veriler; temalagtirilmis, temalar kodlandirilmis ve bilgisayar
ortamina aktarilmigtir. Ayrica ¢alismalardaki tezler T1, T2....T33; makaleler M1,
M2....M17; bildiriler B1 seklinde kodlanmustir.

Gegerlilik ve Giivenirlilik Calismalar:

Bu galismada, gegerlilik ve giivenirliligin saglanmasi igin arastirma sorular1 ve
¢aligmanin amact agik ve anlagilir bir sekilde sunulmustur. Sosyal bilgiler egiti-
minde okuryazarlikla ilgili olarak yapilan ¢aligmalarin sayisi, ¢alisma kapsamina
alman ve ¢aligma kapsami disinda birakilan tiim ¢aligmalarin belirlenmesi detayl
bir sekilde sinirhiliklar kisminda sunulmustur. Caligmanin anlagilirhgini artirmak
ve incelenmesinin kolaylastirilmasini saglamak amaciyla grafiklere ve tablolara yer
verilmistir. Ayrica, ¢calismada i¢ tutarliligi saglamak i¢in egitim bilimleri ve sosyal
bilgiler egitimi alanlarinda uzman ii¢ egitimcinin goriislerine bagvurulmustur. Uz-
man goriislerinden alinan geri doniitle galismanin alt sorular: 3’ten 7’ye ¢ikartilmis
ve bunlarin ilgili temay1 net bir sekilde temsil edip etmedikleri kontrol edilmistir.

BULGULAR

Bu boliimde, yapilan ¢alisma sonucunda ulagilan bulgular sirasiyla verilmistir.
Tiirkiyede sosyal bilgiler egitiminde okuryazarlik ile ilgili yapilan ¢alismalarin tiir-
lerine iliskin bulgular Grafik 1'de sunulmustur.
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CALISMA TURLERI

" |Bildiri
/ 2%

Yiiksek Lisans
Tezi
39%

Doktora Tezi
26%

Grafik 1. Okuryazarlikla {lgili Caligmalarin Tiirleri

Grafik 1 incelendiginde, sosyal bilgiler egitiminde okuryazarlk ile ilgili yapilan
51 caligmanin; 20 (%39)’sinin yiiksek lisans tezi, 13 (%26)’tiniin doktora tezi, 17
(%33)’sinin makale ve 1 (%2)’inin de bildiri oldugu goériilmustiir. Tiirkiyede sos-
yal bilgiler egitiminde okuryazarlik ile ilgili yapilan ¢aligmalarin amaglarina iliskin
bulgular Tablo 1'de sunulmustur.

Tablo 1. Sosyal Bilgiler Egitiminde Yapilan Okuryazarlik Calismalarinin
Amaglarina iligkin Bulgular

Amaglar Caligmalar f

Ogretmen ve Ogretmen Adaylarinin Cevre Okuryazarlik Diizeylerini

Belirlemek ve Gériislerini Almak. T3, M2, B1 3

Ogretmen Adaylarinin Siyaset Okuryazarliklarini Incelemek Té6, T16, M1 3

Ogretmen Adaylarinin Ol¢gme-Degerlendirme Okuryazarlik Diizeylerini T8, T10, M6 3

Incelemek
. .. i T13,T27,T28,
Ogretmen Adaylarinin Medya Okuryazarlik Diizeylerini Incelemek M4, M7, M17 6
Ogrencilerin ve Ogretmen Adaylarinin Hukuk Okuryazarhik Diizeylerini

. T4, T11 2
Belirlemek
Ogretmen ve Ogrencilerin Bilimsel Okuryazarlik Durumlarini incelemek  T1,T5, T29 3
Ogretmen Adaylarinin Bilgi Okuryazarlik Diizeylerini Incelemek T7,T22, M3 3
Ogretmen Adaylarinin/Ogretmenlerin Finansal Okuryazarhik T14, T18, 3
Durumlarini Incelemek M14
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Ogrencilerin Finansal Okuryazarlik Durumlarini Incelemek 316 (;,1;\3[11)6 4
Ogretmen ve Ogrencilerin Yerel Okuryazarlik Durumlarini Incelemek T19, T20 2
Ogrencilerin Kiiresel Okuryazarlik Becerilerini Incelemek T30 1
Uzman Gériisleri Dogrultusunda Kiiresel Okuryazarhigi Incelemek M12 1
Ogretmen Adaylarinin Cografya Okuryazarlik Diizeylerini Belirlemek T2 1
Qgrencilerin Okuryazarlik Becerileri ile Akademik Basarilar1 Arasindaki To 1
Iligkiyi Belirlemek

Ogrencilerin Harita Okuryazarlik Seviyelerini Belirlemek T24, T25 2
Ogrencilerin Grafik Okuryazarlik Durumlarini Incelemek T12 1
Ogrencilerin Tarihsel Okuryazarlik Basarini Incelemek T15 1
Ogretmen Adaylarinin Dijital Okuryazarlik Diizeylerini Incelemek ;{41173’ 123, M8, 4
Ders Kitabini/Ogretim Programini Okuryazarlik Agisindan Incelemek T21, M9 2
Ogretmen Adaylarinin Goklu Okuryazarhik Becerilerini Incelemek T32 1
Ogrencilerin Saglk Okuryazarlik Diizeylerini Incelemek T1, T5, T29 3
Yurt Diginda Sosyal Bilgiler Egitimde Medya Okuryazarligini Incelemek Mll1 1
:O'gretmen Adaylarinin Kiiltiirel Okuryazarliga iligkin Gériislerini MI5 1
Incelemek

Qgretmenlerin Okuryazarlik Becerilerini Kazandirma Durumunun M5 1
Incelenmesi

Tablo 1'de gorildigii gibi okuryazarlik alaninda yapilan ¢aligmalarin énemli
bir boliminin; “Medya, cevre, siyaset, olgme-degerlendirme, bilgi, bilimsel ve sag-
Iik okuryazarligi” gibi okuryazarlik tiirlerine yonelik yapildig1 ve bu okuryazarlik
tirlerinin de 6gretmen, 6gretmen adaylar: ve 6grencilerin bu okuryazarlik bece-
rilerindeki diizeylerini tespit etmek amaciyla gergeklestirildigi tespit edilmistir.
Ayrica, “Hukuk, finansal, yerel, harita ve dijital okuryazarligi” gibi okuryazarlik
tiirleri de siklikla ¢aligilan konular arasinda yer almakta ve bunlarin 6gretmenlere,
6gretmen adaylarina ve 6grencilere yonelik beceri diizeylerini belirlemek amaciyla
yapildig1 anlagilmistir. Oransal olarak daha diisiik sayida olmakla beraber yapi-
lan galismalarda; “Kiiresel, cografya, grafik, tarihsel, kiiltiirel ve coklu okuryazarlik”
gibi okuryazarlik tirleri de yer almaktadir. Bahsi gegen okuryazarlik tiirlerinin
¢ok biiytik bir boliimiiniin hedef kitlesini ise 6gretmenler, 6gretmen adaylar1 ve
ogrenciler teskil etmektedir. Okuryazarlikla ilgili yapilan ¢alismalarda kullanilan
yontemlere iliskin bulgular Tablo 2'de verilmistir.
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Tablo 2. Sosyal Bilgiler Egitiminde Okuryazarlikla Ilgili Arastirmalarda Kulla-
nilan Yontemlere iliskin Bulgular.

Arastirma Yontemi  Model Calismalar f
Durum Caligmasi T19, T20, M4, M12, M13 5
Eylem Aragtirmast T5, T9, M16 3
Nitel
Fenomenoloji/Olgubilim T28, M1, M14, M15, Bl 5
Dokiiman Incelemesi T21, M9, M10, M11 4
Tarama M7, T16, T17, T18, M2, M5, M6, 20
) T1, T2, T3, T4, T7, T8, T13, T22,
Nicel T25, T27, T29, M8, M17
Deneysel T15, T24 2
Agiklayict Ardigik Desen T23, T26, T32, M3 4
Karma
Yakinsayan Paralel Desen ~ T6, T10, T11, T12, T14, T31, T33 7
Kesfedici Sirali Desen T30 1

Tablo 2'den de anlagilacag: tizere, sosyal bilgiler egitimde okuryazarlikla ilgili
en ¢ok nicel yontem (22 ¢aligma), ardindan nitel yontem (17 ¢aligma) ve oransal
olarak daha az olan karma yontem (12 ¢aligma) kullanilmistir. Arastirmacilar, nicel
yontemler icerisinde en ¢ok “Tarama ve deneysel” modelini; nitel yontemler igeri-
sinde en gok “Durum ¢alismast ve fenomenoloji/olgubilim” modelini; karma yon-
temler icerisinde ise en ¢ok “Yakinsayan paralel desen ve agiklayici ardisik desen”
modelini tercih etmislerdir. Okuryazarlikla ilgili yapilan ¢alismalarinda kullanilan
orneklemeye iligskin bulgular Grafik 2'de gosterilmistir.

ORNEKLEM GRUBU

Ogretmen Adaylar Ogrenciler Ogretmenler Ogrenci ve Veliler Alan Uzmani

29

Do Kategori 1
Kategori 1
& Ogretmen Adaylan 29
= Ogrenciler 12
= Ogretmenler 4
Ogrenci ve Veliler 1
§Alan Uzmani 1

Grafik 2. Okuryazarlik Calismalarinda Kullanilan Ornekleme Iliskin Bulgular
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Grafik 2 incelendiginde okuryazarliga iliskin ¢alisma yapan arastirmacilarin
en ok “Ogretmen adaylar:” grubunu (T2, T3, T5, T6, T7, T8, T10, T11, T13, T14,
T1e, T17, T18, T22, T23, T27, T28, T29, T32, M1, M2, M3, M4, M6, M7, M8,
M13, M15, M17) 6rneklem olarak tercih ettikleri tespit edilmistir. Daha sonra s1-
rastyla “Ogrenciler” (T1, T4, T12, T15, T20, T24, T25, T26, T30, T31, T33, M16)
ve “Ogretmenler” (T19, M5, M14, B1) arastirmacilar tarafindan érneklem grubu
olarak kullanilmigtir. En az ¢alisma yapilan 6rneklem grubu ise “Ogrenci ve veliler”
(T9) ve “Alan uzmani” (M12) grubudur. Okuryazarlikla ilgili yapilan ¢alismalarda
kullanilan veri toplama araglar1 Grafik 3’te sunulmustur.

VERIi TOPLAMA ARACI

 Anket/Olgek Miilakat/Goriigme Formu [ Bagan Testi Dokiiman EGozlem Formu

31

Kategori 1
Kategori 1
B Anket/Olgek 31
Milakat/Goriisme Formu 19
[ Bagar Testi 6
Dokiiman 5
Gbézlem Formu 1

Grafik 3. Okuryazarlik Calismalarinda Kullanilan Veri Toplama Araglar:

Grafik 3’te de gorildigi gibi, okuryazarlikla ilgili yapilan ¢alismalarda veri
toplama araglar1 igerisinde en ¢ok “Anket/Olgek” (T1, T2, T3, T4, T6, T7, T8, T9,
T11,T13,T14, T15, T16, T17, T18, T20, T22, T24, T26, T27, T29, T30, T32, T33,
M2, M3, M5, M6, M7, M8, M17) tercih edildigi; bunu sirasiyla “Miilakat/Goriis-
me Formu” (T5, T9, T10, T11, T12, T14, T19, T23, T28, T31, T33, M1, M4, M12,
M13, M14, M15, M16, B1) ve “Bagsar: Testi” (T12, T14, T15, T25, T26, T31) takip
ettigi goriilmiistiir. Buna karsin en az tercih edilen veri toplama araglarinin “Dokii-
man” (121, M9, M10, M11, M12) ve Gozlem Formu” (T10) oldugu da goriilmiistiir.
Okuryazarlikla ilgili yapilan ¢alismalarda elde edilen sonuglar ise Tablo 3’te goste-
rilmistir.
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Tablo 3. Okuryazarlikla lgili Yapilan Calismalarda Elde Edilen Sonuglar

Sonuglar Calismalar
o .. R . T13,T27,
Ogretmen adaylarinin medya okuryazarlik diizeylerinin yiiksek seviyede T28 M7
oldugu tespit edilmistir. M17
Ogretmen adaylarinin 6lgme-degerlendirme okuryazarlik diizeylerinin yeterli
. N I T8, M6
seviyede olmadig tespit edilmistir.
Ogrencilerin bilimsel okuryazarlik becerisinin baz1 degiskenlere gére farklilik T1
gosterdigi tespit edilmistir.
Ogretmen adaylarinin cografya okuryazarlik diizeyleri yeterli diizeyde ™
olmadig: tespit edilmistir.
Ogretmen adaylarinin gevre okuryazarlik diizeylerinin orta seviyede oldugu T3
tespit edilmistir
Ogrencilerin hukuk okuryazarlik diizeylerinin yiiksek seviyede oldugu tespit T4
edilmigtir.
Ogretmen adaylarinin, bilimsel okuryazarlik diizeylerinin yiiksek seviyede
. T T5,T29
oldugu tespit edilmistir.
Ogretmen adaylarinin, siyaset okuryazarlik diizeylerinin orta seviyede oldugu Te
tespit edilmistir.
Ogretmen adaylarinin, bilgi okuryazarhig baglaminda bilgiyi elde etmede etik T
degerlere ve yasal kurallara riayet ettikleri tespit edilmistir.
Alan okuryazarliginin, 6grencilerde etkin 6grenmelerin olusmasini sagladigt
ve okuryazarlik becerilerinin gelismesini olumlu yénde etkiledigini tespit T9
edilmigtir.
Mikrodgretimin, Ogretmen adaylarinin 6l¢me-degerlendirme tekniklerine T10
yonelik okuryazarlik diizeylerini gelistirdigi tespit edilmistir.
Ogretmen adaylarinin hukuk okuryazarlik diizeylerinin orta seviyede oldugu T11
tespit edilmistir.
Ogrencilerin grafik okuryazarlik becerilerinin orta seviyede oldugu tespit TI2
edilmigtir.
Finansal okuryazarlik 6gretim etkinliklerinin, 6gretmen adaylarinn finansal
. S qess el T14
okuryazarliklarini olumlu y6nde etkiledigi tespit edilmistir.
Yansitici diisiinme yaklasiminin, 6grencilerin tarihsel okuryazarlik tutumlarini
.. o qess el T15
olumlu yonde etkiledigi tespit edilmistir.
Yerel, bolgesel ve kiiresel meselelerde, sik sik tartigan 6gretmen adaylarinin
bunu yapmayan 6gretmen adaylarina gore siyasi okuryazarlik seviyelerinin T16
daha yiiksek oldugu tespit edilmistir.
Ogretmen adaylarinin, dijital okuryazarliklarinin pek ¢ok degiskene gore
" Tl T17, M13
farklilagtig: tespit edilmistir.
Ogretmen adaylarinin, dijital okuryazarlik seviyelerinin orta diizeyde oldugu M8
tespit edilmistir.
Ogretmen adaylarinin/dgretmenlerin finansal okuryazarlik diizeylerinin orta
. . e T18, M14
seviyede oldugu tespit edilmistir.
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Ogrencilerin ¢esitli etkinlikler sonucu finansal okuryazarlik diizeylerinin

arttig1 tespit edilmistir. Mi6 !
Ogretmenlerin yerel okuryazarlik diizeylerinin yiiksek seviyede oldugu tespit T19 1
edilmigtir.
Ogrencilerin yerel okuryazarlik diizeylerinin yeterli seviyede olmadig; tespit 20 ]
edilmigtir.
Sosyal bilgiler ders kitabinda en fazla politik okuryazarhiga yer verilerken; 6.

. A T I T21 1
sinifta, dijital okuryazarlik temasina yer verilmedigi tespit edilmistir.
Sosyal bilgiler 6gretmen adaylarinin bilgi okuryazarligi becerilerinin ytiksek ™2 ]
seviyede oldugu tespit edilmistir.
Sosyal bilgiler 6gretmen adaylarinin teknoloji okuryazarlig: becerilerinin orta T23 1
seviyede oldugu tespit edilmistir.
Ogrencilerin harita okuryazarlik diizeylerinin anlamli ve olumlu yonde To4.T25 2

gelistigi tespit edilmistir.

Baglam temelli 6grenme yaklagiminin ve matematiksel modelleme
etkinliklerinin 6grencilerin finansal okuryazarlik diizeylerini anlamli ve T26,T31 2
olumlu yonde gelistirdigi tespit edilmistir.

Ogretmen adaylarinin ¢oklu okuryazarlik becerilerinin yiiksek seviyede

" T32 1
oldugu saptanmustr.
Ogrencilerin kiiresel okuryazarlik yetkinliklerinin gesitli degiskenlere gore T30 1
farklilagtig: tespit edilmistir.
Ogretmenlerin kendilerini yeterince kiiltiirel okuryazar bireyler olarak MI5 1
gormedikleri saptanmugtir.
Ogrencilerin saglik okuryazarlik durumlarinin yiiksek seviyede oldugu T33 1
saptanmigtir.
Ogretmen adaylarinin politik okuryazar olarak yetisememesinde gesitli M1 1
unsurlarin etkili oldugu saptanmugtur.
Ogretmen adaylarinin gevre okuryazarliginda pek ¢ok degiskene gore anlamlt
P < T M2 1
farkliligin olugmadig: tespit edilmistir.
Ogretmen adaylarinin bilgi okuryazarh@: diizeylerinin yeterli seviyede M3 1
olmadig: saptanmugstir.
Ogretmen adaylari, sosyal bilgiler 6gretmen adaylarinin medya okuryazar M4 1
bireyler olmasi gerektigini vurgulamiglardur.
Ogretmenler, okuryazarlik becerilerinin kazandiriimasinda okul dist 6grenme M5 1
ortamlarinin 6nemini vurgulamuglardir.
Sosyal bilgiler 6gretim programinin yeterli diizeyde politik okuryazarliga yer M9 1
verdigi tespit edilmistir.
Alan uzmanlar, kiiresel okuryazarligin 6nemine vurgu yaparak bunun 6gre-
. . . . e O L M12 1
tim programinda daha genis yer edinmesi gerektigini ifade etmistir.
Sosyal bilgiler 6gretmenlerinin, gevre okuryazarligi hususunda birbirinden Bl 1

farkl algilara sahip olduklari tespit edilmistir.
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Tablo 3’te goriuldugii gibi sosyal bilgiler egitimde okuryazarlikla ilgili yapilan
calismalarda elde edilen sonuglar igerisinde oransal olarak en ¢ok; “Ogretmen
adaylarinin medya okuryazarlik diizeylerinin yiiksek seviyede oldugu tespit edilmis-
tir” seklindeki sonug¢ 6n plana ¢ikmigtir. Okuryazarlikla ilgili yapilan diger ¢aligma-
larda elde edilen sonuglarda ise daha spesifik veriler elde edilmis ve bu baglamda
sonuglara ulagilmigtir. Caligmalarin biiytik bir bolimiinde 6gretmen, 6gretmen
adaylar1 ve 6grencilere yonelik birtakim sonuglar elde edildigi gorillmiistiir. Sosyal
bilgiler egitiminde okuryazarlikla ilgili olarak yapilan ¢alismalarda ulagilan sonug-
lar baglaminda sunulan oneriler ise Tablo 4’te verilmistir.

Tablo 4. Okuryazarlik Alanindaki Calismalarda Sunulan Oneriler

Oneriler Calismalar f
Genelde tiim okuryazarlik becerileri 6zelde ise finansal okuryazarlik T14, T18,
becerilerinin 6gretmen adaylar: tarafindan etkin bir gekilde edinilmesi T21,T26, 3
i¢in lisans dénemlerinde, egitim programlar1 bu dogrultuda T31, M3,
giincellenmelidir ve gesitli etkinlikler yapilmalidur. M5, M14
T13,T27,

Ogretmen adaylarinin/dgretmenlerin medya okuryazar bireyler olmalar1

i¢in gesitli etkinlikler tasarlanmalidir ve egitimler verilmelidir. 128, M7, 6

M4, M17

Ogretmen adaylarinin siyasi/politik okuryazar olabilmeleri igin 6gretim

programlar1 diizenlenmelidir ve bu dogrultuda yeni dersler eklenmelidir. T6,T16, M1 3

Egitim fakiiltelerinde, 6gretmen adaylarinin tamamlayici 6lgme-deger-

lendirme teknikleriyle ilgili okuryazarhk diizeylerinin gelistirilmesi igin
6l¢me-degerlendirme derslerinde bu tekniklere yonelik teorik ve pratik T8, T10, M6 3
egitim bir arada verilmelidir; ders sayisinin niteligi ve niceligi artirilma-

lidur.

Ogretmen ve dgrencilerin yerel okuryazarlik becerilerinin gelismesi
i¢in miifredatin yeniden diizenlenmesi ve bu amag dogrultusunda yeni ~ T19, T20 2
etkinliklerin tasarlanmasi gerekmektedir.

Bilgi okuryazarligi kapsaminda 6gretmen adaylarinin, hayat boyu 6g-
renme gergevesinde gelismeye ve yenilenmeye devamli agik olmalarive  T7, T22 2
gesitli egitimler almalar1 gerekmektedir.

Alan okuryazarlig1 becerileri gerek sosyal bilgiler dersi programinda
gerekse diger derslerin programlarinda bir beceri alani olarak ele T9 1
alinmasi gerekmektedir.

Sosyal Bilgiler 6gretmen adaylarina tiniversite 6grenimleri sirasinda
gevreye yonelik bilgi-tutum-davranis ve biligsel becerilerinin birlikte T3 1
gozetildigi bir ¢evre egitiminin verilmesi gerekmektedir

Ogretmen adaylarinin hukuk okuryazarliklarinin égretimine iligkin

deneysel galismalar gergeklestirilebilir ve bu aragtirmalarin etkililigi T11 1
degerlendirilebilir.

Ogrencilerin grafik okuma becerileriyle beraber grafik ¢izme

becerileri de 6gretim stirecinde uygulanan farkl etkinliklerle beraber T12 1
gelistirilmelidir.
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flkdgretim Sosyal Bilgiler Ogretmenligi Lisans Programinda yer alan

cografya derslerinin say1 ve kredi olarak artirilmasi gerekmektedir. 12 !

Ogrencilerin harita okuryazarlik becerilerinin gelismesi icin okul

ortaminda buna iligkin ekipmanlar tedarik edilip ¢esitlendirilmelidir. T24,T25 2

Sosyal bilgiler dersinde 6grencilerin bilimsel okuryazarlik diizeylerini
gelistirecek yontemler uygulanmali ve tiniversite gibi ¢esitli paydaslarla ~ T1, T29 2
isbirligine gidilmelidir.

Ogrencilerin kiiresel okuryazarlik becerilerini gelistirmek icin egitimin

her kademesinde gesitli etkinlikler tasarlanmali ve derslerde buna yer T30, M12 2
verilmelidir.
Ogrencilerin tarihsel okuryazar bireyler olabilmeleri i¢in gereken

. R T15 1
diizenleme, program ve ¢alismalarin yapilmas: gerekmektedir.
Ebeveynlere yonelik hukuk okuryazarliklarr ile ilgili galiymalar

LA . o T4 1
Tirkiye'nin her yerinde yapilabilir.
Ogretmen adaylarinin, dijital/teknolojik okuryazarlik diizeylerinin

A . . N . s T17,T23,

artmasi i¢in lisans doneminde tiim sinif kademelerinde gesitli M8, M13 4

caligmalara, projelere, seminerlere ve egitimlere yer verilmelidir.

Ogretmen adaylarinin bilimsel okuryazarlik boyutlarini gelistirmek
amactyla; bilim ve teknolojinin sosyal boyutlarini kapsayacak projeler T5 1
hazirlamalari gerekmektedir.

Ogretmen adaylarinin ¢oklu okuryazarlik becerilerini gelistirmek igin
sorumluluk projeleri hazirlanmali ve gesitli seminerler ve egitimler T32 1
verilmelidir.

Ogrencilerin saglik okuryazarlik becerilerini gelistirmek igin 6gretim
programinda buna yeterince yer verilmeli ve 6gretmenlere de bu T33 1
anlamda egitimler ve seminerler verilmelidir.

Sosyal bilgiler programui ile medya okuryazarhginin iliskilendirilmesi

igin bir “Aradisiplin modeli” 6nerilmistir. Mil !
Ogretmen adaylarinin kiiltiirel okuryazarlik becerilerini iyilestirmek

i¢in lisans déneminde gesitli derslerle bu kavram iligkilendirilmeli ve M15 1
islenmelidir.

Cevre okuryazarligina, egitim miifredatinda daha fazla agirhik verilerek, 1

6grencilerin bu konularda yetkin bireyler haline getirilmesi saglanabilir.

Tablo 4’ten de anlasilacag: tizere, okuryazarlik alaninda yapilan ¢aligmalarda
elde edilen sonuglar ¢ercevesinde sunulan 6nerilerin daha ziyade 6gretmen, 6gret-
men adaylari, 6grenciler ve 6gretim programlari hususunda goriilen eksikliklerin
cesitli etkinlikler, egitimler ve yapilandirmalar ile giderilmesine yonelik oldugu
gorulmustiir. Birbirinden farkli bu dnerilerin ilgili alanda pek ¢ok olumlu katkilar
saglayacag soylenebilir.
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TARTISMA, SONUC VE ONERILER

Bu boliimde, Tiirkiye'de sosyal bilgiler egitimi alaninda, okuryazarlik konusun-
da yapilan ¢alismalar neticesinde ulasilan sonuglara deginilmistir ve bu sonuglar
genel olarak tartisilmistir. Bu gercevede, 2008-2022 yillar1 arasinda Tiirkiyede,
sosyal bilgiler egitiminde okuryazarlik ile ilgili arastirma kapsaminda incelenen
calismalarin genel amaclary; “Cevre okuryazarhig, siyaset okuryazarhigi, olgme-de-
gerlendirme okuryazarligi, medya okuryazarligi, hukuk okuryazarligi, bilimsel okur-
yazarhg, bilgi okuryazarhig, finansal okuryazarlk, yerel okuryazarlik, kiiresel okur-
yazarhk, kiiltiirel okuryazarhk, saghk okuryazarligi, cografya okuryazarligs, grafik
okuryazarlik, tarihsel okuryazarligi ve dijital okuryazarlik” seklindeki okuryazarlik
tiirlerinin; 6grenci, 6gretmen adaylar1 ve 6gretmenlerin bu hususlarda diizeyle-
rini belirlemeye ve goriislerini almaya yonelik oldugu goriilmistiir. Sosyal bilgi-
ler egitiminde, 2008-2022 yillar1 arasinda en ¢ok ¢alisilan okuryazarlik tiirlerinin
“Finansal okuryazarlik (T14, T18, T26, T31, M10, M14, M16), medya okuryazar-
bk (T13, T27, T28, M4, M7,M17), dijital okuryazarlik (T17, T23, M8, M13), cevre
okuryazarlik (T3, M2, B1), siyaset okuryazarlik (T6, T16, M1), dlgme-degerlendir-
me okuryazarlik (T8, T10, M6), bilgi okuryazarlik (T7, T22, M3), bilimsel okur-
yazarhik (T1, T5, T27), saglik okuryazarlik (T1, T5, T29), yerel okuryazarlik (T19,
T20), harita okuryazarlik (T24, T25) ve hukuk okuryazarlik (T4, T11)” oldugu tespit
edilmistir. Oransal olarak “Kiiresel okuryazarlik (T30), cografya okuryazarlik (T2),
grafik okuryazarlik (T12), tarihsel okuryazarhk (T15), kiiltiirel okuryazarlik (M15)
ve ¢oklu okuryazarhk (T32)” gibi okuryazarlik tiirleri, daha az sayida ¢alisildig: go-
rilmiistiir (Tablo 1). Tarman, Giiven ve Aktasli (2011, 5.398), sosyal bilgiler egitimi
alaninda yapilan 40 adet doktora tezini incelemislerdir. Tiim bu tezlerin konu da-
gilimlarina bakildiginda, okuryazarlik veya okuryazarlik tiirlerinden herhangi biri
ile ilgi bir ¢alisma yapilmadig1 gériilmiistiir. Bunun temel nedeni olarak, bu dok-
tora tezlerinin 2001-2010 yillar1 arasinda yapilmasi gosterilebilir. Nitekim, 2005
sosyal bilgiler 6gretim programinda okuryazarlik veya tiirleriyle ilgili bir beceri
yer almazken; 2017 sosyal bilgiler 6gretim programinda, ¢evre okuryazarlik, dijital
okuryazarlik, finansal okuryazarlik, harita okuryazarlik, hukuk okuryazarlik, med-
ya okuryazarlik ve politik okuryazarlik gibi pek ¢ok okuryazarlik tiirleri ilave edil-
mistir (Tonga, 2019, s.91; Kogoglu ve Aydin, 2017, s.64). Ancak, Giile¢ ve Hiida-
vendigar (2020) tarafindan yapilan ¢alismada ise sosyal bilgiler egitiminde, en ¢ok
galisilan okuryazarlik tiirleriyle ilgili bulgular ile bu ¢alismada ulagilan bulgular
birbiriyle értiismektedir. Ayrica, Ozgakmak (2017) Tiirkge egitiminde lisansiistii
tezlerin yeni yonelimlerini incelemis ve bunun neticesinde basta medya okurya-
zarlig1 olmak {izere gesitli okuryazarlik tiirlerindeki ¢alismalarda ciddi artislarin
yasandigini tespit etmistir. Dolayisiyla sonuglar, bu ¢alismada ulasilan sonuglarla
benzerlik gostermektedir.
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Calisma kapsaminda ulagilan dikkat ¢ekici bir diger sonug da sosyal bilgiler egi-
timinde okuryazarlikla ilgili ¢calismalarda kullanilan yontemlerdir. Okuryazarlikla
ilgili caligmalar incelendiginde nitel, nicel ve karma yontemler kullanildig: goriil-
miistiir. Oransal olarak en fazla nicel yontemler; en az ise karma yontemler tercih
edilmigstir. 51 ¢aligmanin 22’si nicel; 17’si nitel ve 12’si da karma yontemlerden olus-
maktadir. Nicel yontemler kapsaminda, tarama ve deneysel; nitel yontemler kapsa-
minda durum caligmasi, eylem aragtirmasi, fenomenoloji/olgubilim ve dokiiman
incelemesi; karma yontemler kapsaminda yakinsayan paralel desen, kesfedici sirali
desen ve agiklayici ardigik desen kullanilmistir (Tablo 2). Geng (2020), Ibret ve
Yilmaz (2019), Oguz Hagat ve Demir (2019), Ulutas vd. (2015) ve Yavuz ve Yavuz
(2017) tarafindan yapilan caligmalarda da nicel yontem en fazla kullanilan yontem
olarak tespit edilmistir. Dolayisiyla bu sonuglar, bu ¢aligmada ulasilan sonuglarla
paralellik gostermektedir. Ancak Dilek, Baysan ve Oztiirk (2018, 5.589) tarafindan,
415 yiiksek lisans tez incelenmesinin yapildig: ¢caligmada ise ilgili tezlerde en fazla
nitel aragtirma yontemlerinin kullanildig: tespit edilmistir. Dolayisiyla bu sonug,
bu ¢aligmada ulagilan sonuglarla celismektedir; ancak en az kullanilan yontemin
karma yontem oldugu ile ilgili sonucuyla da ortismektedir. Yine ayni ¢aligmada,
incelenen 415 calisma igerisinde, en fazla tercih edilen arastirma deseninin 72 ¢a-
ligma ile tarama deseni oldugu saptanmustir. Bu ¢alismada da okuryazarlikla ilgili
yapilan ¢alismalarda en fazla tarama deseni kullanildig1 ve 51 ¢alismanin 20’sini
tarama deseni olugturdugu tespit edilmistir. Bu yoniiyle, iki ¢aligmada da bazi hu-
suslarda benzer sonuglara ulagimigstir. Ayrica, Atic1 ve Akgiin (2021) tarafindan
yapilan ¢aligmada da tarama modelinin en fazla tercih edilen arastirma modeli
oldugu tespit edilmistir. Dolayisiyla bu ¢aligmada da benzer sonuglara ulagilmustir.

Okuryazarlik alaninda yapilan galismalarda segilen 6rneklem grubunda ise en
fazla 6gretmen adaylari tercih edilmistir. Oransal olarak en az tercih edilen 6rnek-
lem grubu ise 6grenci ve velilerin birlikte kullanildig1 ve alan uzmanlarinin 6r-
neklem olarak secildigi gruptur. ilgili ¢aligmalarin érneklem grubunu; 29’u 8gret-
men adaylari, 12’si 6grenciler, 4t 6gretmenler, 1'i 6grenci ve veliler ve 1’i de alan
uzmanlar olusturmaktadir (Grafik 2). Ozalp ve Akpinar (2018, 5.730) tarafindan
yapilan ¢aligmada ise 6rneklem olarak en az 6gretmen adaylarinin secildigi tespit
edilmistir. Bu yoniiyle iki ¢alismada elde edilen sonuglar birbiriyle ¢elismektedir.
Bu ¢eliskinin sebebi de iki ¢aliymanin farkli konular iizerinde inceleme yapmasi
olarak gosterilebilir.

Sosyal bilgiler egitimde, okuryazarlikla ilgili yapilan ¢aligmalarda, veri toplama
araglari icerisinde en fazla kullanilan veri toplama aracinin anket/6l¢ek oldugu; en
az kullanilan veri toplama aracinin ise gézlem formu ve dokiiman oldugu tespit
edilmistir. Okuryazarlikla ilgili yapilan ¢alismalarin bazilar: tek bir veri toplama
araci kullanirken; bazilari da birden fazla veri toplama araci kullanmiglardur. Ilgili
calismalar kapsaminda; anket/6lgek 31, miilakat/goriisme formu 19, basar: testi
6, dokiiman 5 ve gozlem formu da 1 aragtirmac tarafindan kullanilmigtir (Grafik
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3). Cakmak, Akgiin ve Salur (2021) tarafindan yapilan ¢aligmada da veri toplama
araglari icerisinde en fazla anket/6l¢ek ve miilakat/goriisme formu kullanildigs tes-
pit edilmistir. Bu yoniiyle, bu sonuglar ile bu ¢alismada elde sonuglar birbirini des-
teklemektedir. Ancak, Ozkaral ve Tag (2017, 5.662) tarafindan yapilan ¢alismada,
belirtilmemis veri toplama araclar1 disinda, en fazla dokiiman; en az ise anket for-
mu ve goriigme formu veri toplama araglar1 olarak kullanildig: tespit edilmistir. Bu
caligmada ise, bu sonuglarin tam tersi olarak; anket/6lcek en fazla, dokiiman ise en
az kullanilan veri toplama araci olarak saptanmigtir. Dolayisiyla bu iki ¢alismada,
veri toplama araglar1 hususunda birbirleriyle zit bulgulara ulasildig1 gorillmistiir.
Bunun temel nedeni olarak ¢alismalarda farkli yontemlerin kullanilmas: ve ulagil-
mak istenen hedef kitlenin farkli olmasi gosterilebilir.

Okuryazarlikla ilgi yapilan ¢alismalarda ulagilan sonuglar incelendiginde, 6-
retmen adaylarinin; medya, bilgi, bilimsel, ¢oklu ve yerel okuryazarlk (T5, T13,
T22,T27, T28, T29, T32, M7, M17) diizeylerin yiiksek; cevre, siyaset, hukuk, diji-
tal, teknoloji ve finansal okuryazarlik (T3, T6, T11, T23, M8, M18, M 14) diizeyleri-
nin orta; 6l¢me-degerlendirme ve cografya okuryazarlik (T2, T8, M6) diizeylerinin
diigiik oldugu saptanmistir. Ogretmenlerin yerel okuryazarlik (T19) diizeylerinin
ytiksek; finansal okuryazarlik diizeylerinin (T18, M14) orta seviyede oldugu sap-
tanmigtir. Ogrencilerin ise hukuk ve saghk okuryazarlik (T4, T33) diizeylerinin
yiiksek; grafik okuryazarlik (T12) diizeylerinin orta ve yerel okuryazarlik (T20)
diizeylerinin diisiik seviye oldugu tespit edilmistir (Tablo 3).

Son olarak, sosyal bilgiler egitimde okuryazarlikla ilgili yapilan ¢aligmalarda,
elde edilen sonuglar dogrultusunda yapilan su 6neriler onemlidir: Gerek 6gret-
menler gerekse de 6gretmen adaylar1 ve égrenciler igin, okuryazarlik tiirlerinde
orta ve diisiik seviyelerde tespit edilen okuryazarlik tiirlerindeki eksikliklerin gi-
derilmesi ve ¢oklu okuryazarlik alanlarinda yetkinlik saglanabilmesi igin birtakim
diizenlemeler ve ilaveler gerekmektedir. Egitim fakiiltelerinde, 6gretmen adayla-
rina yonelik ¢oklu okuryazarliklarini gelistirmek igin; gesitli etkinlikler tasarlan-
masi, bu dogrultuda yeni dersler eklenmesi, programlarin bu ama¢ kapsaminda
revize edilmesi, teorik ve pratik derslerin bir arada verilmesi, okuryazarlikla ala-
kal1 derslerde hem niteliksel hem niceliksel artislar saglanmasi; 6gretmenlere yo-
nelik olarak okuryazarlik becerilerini gelistirmek igin ¢esitli seminer, konferans
ve egitimler verilmesi; 6grencilere yonelik olarak da miifredatin glincellenerek bu
alandaki eksiklikleri gidermesi ve 6grencilerin hazirbulunugluklar: da gézetilerek
cesitli etkinlikler tasarlanmasi, bu baglamda yapilacak diizenlemeler ve etkinlikler
arasinda goriilmektedir (Tablo 4).

Yapilan bu ¢alisma sonucunda su 6neriler sunulabilir:

v lgili caligmalarda 6gretmen adaylarinin 12 farkli okuryazarlik tiiriiniin
8inde orta ve diisiik diizeylere sahip oldugu tespit edilmistir. Calismada
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ulagilan bu sonug dogrultusunda, 6gretmen adaylarina yonelik olarak
¢oklu okuryazarlik becerilerini gelistirmek i¢in egitim fakiiltelerinde yeni
okuryazarlik tiirlerine iligkin dersler eklenebilir, bu alanda farkindalig: ar-
tirmak i¢in konferanslar verilebilir ve derslerde teorik anlatimlarin yan
sira pratik uygulamalara da yer verilerek okuryazarlik becerilerinin gelis-
tirilmesi saglanabilir.

v/ Sosyal bilgiler 6gretim programinda yer alan okuryazarlik becerilerini,
ogrencilere etkin bir sekilde kazandirmada 6gretmenler 6nemli bir rol oy-
nar. Bunun i¢in 6ncelikle 6gretmenlerin bu hususlarda beceri diizeylerini
artirmalar1 gerekmektedir. Bu kapsamda, 6gretmenlere yonelik, hizmet ici
egitimler verilebilir ve cesitli seminerlerle diizenlenebilir.

v Yapilan ¢alismalarda, 6grencilerin de bazi okuryazarlik becerilerinin ye-
terli diizeyde olmadig1 saptanmistir. Bu kapsaminda, 6grencilerin pek
¢ok okuryazarlik tiriinde yetkin bir hale gelebilmesi amaciyla miifreda-
tin revize edilmesi ve yeni okuryazarlik tiirlerinin ilave edilmesi gerektigi
sOylenebilir. Ayrica, 6grenme ortamlarinin da okuryazarlik becerilerini
gelistirecek sekilde yeniden tasarlanmasi bu becerilerin kazandirilmasini
kolaylastirabilir.

v Bazi okuryazarlik tiirlerinin kazandirilmasi is birligini gerektirir. Bu dog-
rultuda 6gretmenler, okul yoneticileri ve veliler is birligine giderek, 6gren-
cilerin bu becerileri daha hizli ve etkili bir sekilde kazanmalarin: saglaya-
bilirler.

Cikar Catismasi

Yazar, bu makalenin arastirilmasi, yazarlig1 ve/veya yaymlanmasina iligkin her-
hangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.
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CONTENT ANALYSIS OF STUDIES ON LITERACY IN THE FIELD OF
SOCIAL STUDIES EDUCATION: THE CASE OF TURKEY

RABSTRACT:

The aim of this research is to examine the theses, articles and papers focused
on literacy in the field of social studies education in Turkey, using content analysis.
The research covers the studies on literacy in social studies education in Turkey
between the years 2008 and 2022. A total of 51 studies, including 33 theses, 17
articles and 1 paper, were examined in this context. Higher Education Institution
(YOK) National Thesis Search Center, TUBITAK ULAKBIM, Google Academic
Search Engine and Dergipark databases were used while selecting the studies inc-
luded in the research. The document analysis method was used in this study, as
it was aimed to analyze the studies on literacy in social studies education in Tur-
key using qualitative methods and to identify general trends. The data obtained in
the research were analyzed in the context of the types, purposes, methods, sample
groups, data collection tools, results and recommendations of the studies related to
literacy. The collected data was visualized and interpreted with tables and figures.
In order to ensure validity and reliability, the research questions and the purpose
of the study were presented in this study in a clear and understandable way. As a
result of the research, it was seen that studies were carried out on different types
of literacy in social studies education and these literacy types were carried out to
determine the skill levels of teachers, pre-service teachers and students. In many
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types of literacy, it was determined that the skill levels of teachers, pre-service teac-
hers and students were low, and various suggestions were presented in this context.

Keywords: Social Studies, Literacy, Literacy Types, Content Analysis.

%

SOSYAL BiLGILER EGIiTiMi ALANINDA YAPILAN OKURYAZARLIK
ILE ILGILI CALISMALARIN iCERIK ANALIZzi: TURKIYE ORNEGI

0z:

Bu arastirmada, Tiirkiyede sosyal bilgiler egitimi alaninda yapilan ve okur-
yazarlik ile ilgili ¢aligmalar1 temele alan tez, makale ve bildirilerin icerik analizi
kullanilarak incelenmesi amaglanmigtir. Arastirma, 2008-2022 yillar1 arasinda
Tiirkiyede, sosyal bilgiler egitiminde okuryazarlikla ilgili yapilan ¢aligmalar: kap-
samaktadir. Bu kapsamda; 33 tez, 17 makale ve 1 bildiri olmak iizere toplamda 51
¢alisma incelenmistir. Arastirma kapsami icerisinde yer alan ¢alismalar segilirken;
Yiiksek Ogretim Kurumu (YOK) ulusal tez tarama merkezi, TUBITAK ULAK-
BIM, Google Akademik arama motoru ve Dergipark veri tabanlarindan faydala-
nilmustir. Bu arastirmada, Tiirkiyede, sosyal bilgiler egitiminde okuryazarlikla ilgili
yapilan ¢alismalarin nitel yontemler kullanilarak analiz edilmesi ve genel egilimle-
rin tespit edilmesi hedeflendigi icin, dokiiman incelemesi yontemi kullanilmigtir.
Arastirmada elde edilen veriler, okuryazarlikla ilgili calismalarin; tiirleri, amaglari,
yontemleri, 6rneklem gruplari, veri toplama araglari, sonuglar: ve 6nerileri bagla-
minda analiz edilmistir. Toplanilan veriler, tablolar ve sekiller ile gorsellestirilip yo-
rumlanmistir. Bu ¢alismada, gegerlilik ve giivenirliligin saglanmast i¢in arastirma
sorular1 ve ¢alismanin amaci agik ve anlagilir bir gekilde sunulmustur. Aragtirma
sonucunda, sosyal bilgiler egitiminde, birbirinden farkli okuryazarlik tiirlerinde
calismalar yapildig1 ve bu okuryazarlik tiirlerinin 6gretmenlere, 6gretmen adayla-
rina ve dgrencilere yonelik beceri diizeylerini belirlemeye yonelik gerceklestirildigi
gortlmistiir. Bunun yani sira bircok okuryazarlik tiiriinde 6gretmenlerin, 6gret-
men adaylarinin ve 6grencilerin beceri diizeylerinin diisitk oldugu saptanmis ve bu
baglamda cesitli 6neriler sunulmugtur.

Anahtar Sozciikler: Sosyal Bilgiler, Okuryazarlik, Okuryazarlik Tiirleri, Icerik
Analizi.
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INTRODUCTION

“Literacy” is defined as the “status of being literate” (TLA, 2020) according to
the Turkish Language Association. Today, the concept of literacy, which is added to
the end of various words and skill types, creates different meanings and contents.
According to the dictionary of the Turkish Academy of Sciences, “literacy” is de-
fined as “having only the ability to read and write, and having acquired an average
literacy proficiency compared to the people in their social and economic environ-
ment” (TUBA, 2020). In daily life, the concept of literacy is among the concepts
that are frequently used. As a matter of fact, the definition of “literate and educated
individual” is used for people with reading and writing skills, and “the state of be-
ing literate” is defined as “literacy”. The opposite of this, illiteracy is defined with
concepts such as ignorance and lack of education (Yilmaz, 1989). According to
Longman (2003), a classic definition of “literacy” is: “the ability to read and write
a set of texts made up of letters by means of the alphabet, in short, the ability to
read-write”. In the most general, traditional and concise terms, literacy is the ability
to speak, read, understand and write various texts consisting of a number of letters
through the alphabet.

However, the concept of literacy is expressed today with different definitions
far beyond these meanings. The state of being literate, whose English equivalent is
“Literacy”, does not only include reading and writing because, although the word
“Literacy” was originally defined as vocalizing letters and reading with texts made
up of letters, this meaning began to expand and enrich in content in later times.
Literacy should not be understood as consisted of only reading and writing skills.
It is an educational term that expresses cognitive skills, is intertwined with com-
munication skills and contains various attitudes nowadays (Asici, 2009). Although
the concept of literacy was born from the concept of literacy, it has a much broader
content than this concept (Giil, 2007). Literacy is a process of making sense, rat-
her than an action performed through writing symbols. This process, on the other
hand, is the process of understanding and expressing oneself, and then making
sense of the society and the World (Giiveng, 2017).

Emphasizing that the concept of literacy was first defined in the West in the
1950s, Giines (2000) stated that in the studies conducted in that period, the concept
of literacy was understood only as reading and writing skills and its content was
limited to this. However, it has been understood in later studies that the concept of
literacy is not just a concept that expresses basic literacy skills, but is related to an
individual’s reading comprehension, interpretation, evaluation, verbal or written
expression, and some mental skills and communication skills. As time passed, new
meanings and different contents were added to the concept of literacy. In our age,
different types of literacy have emerged in different fields apart from the traditional



literacy concept in parallel with the rapidly advancing technological developments.

In this context, “literacy” is the state of expressing oneself with original content,
starting with the processes of vocalizing, reading, writing and making sense of
various texts consisting of a number of letters, eventually understanding events,
facts, situations and objects in a more meticulous and detailed manner, and adding
meanings and interpretations from oneself to this understanding. In other words,
literacy is a method of interaction. It is a means of understanding, interpreting,
evaluating and sharing social norms, complex information and various abilities
and transferring them to future generations (Altun, 2005). According to another
definition, literacy is the capacity of an individual to solve problems, develop cons-
ciousness and set goals in addition to reading, writing and speaking skills (Bawden,
2001). In addition, literacy is defined as the ability to acquire new information,
associate this new information with old information and create new and original
meanings and inferences (Karabacak and Sezgin, 2019).

According to Giines (2000), “literacy” is defined in different ways in different
fields. Therefore, it has many different meanings. Literacy is expressed as the ability
of individuals to convey their feelings and thoughts to the other party in writing
or verbally, to perceive and comprehend the texts or words coming from the other
party correctly, and to use their knowledge effectively and beneficially. Wray (2001,
p- 12) defines the concept of “literacy” as the ability to write in line with a specific
goal and to understand, comprehend, interpret and apply the written information.
In addition, this ability is not limited to writing and reading, but also includes criti-
cal thinking, effective communication, active listening and active speaking. Litera-
cy is a purposeful activity. The individual communicates, reads and writes. Literate
individuals, on the other hand, talk about real thoughts, strive to gain knowledge,
enrich their current knowledge to interact with other individuals, expand their
perspectives, open new horizons, present their ideas to express themselves more
actively, and constantly renew themselves to understand and be understood.

The fact that the concept of literacy and its content expand over time, enrich in
quality and experience quantitative increases is essentially a situation related to the
basic needs of the age. The change in lifestyle, rapid advances in technology, diffe-
rentiation of problems, change in the understanding of education and diversificati-
on of the expectations and goals of individuals necessitated the concept of literacy
to change and transform in context and to become functional to meet the needs
of this age. As Kurudayioglu and Tiizel (2010) emphasized, societies have different
expectations, values and needs in different ages. Literacy, on the other hand, re-
news itself to meet the needs of this age and responds to the needs of individuals
and societies. In this respect, literacy is conceptualized as a skill required by the
basic needs of the 21st century. As Giines and Gokgek (2013) stated, it is very im-



portant and necessary to be a literate individual and to have various literacy skills
in order to participate in an information society as effective and active individuals.

It can be stated that there is a need for active and effective individuals in the
21st century who criticize, question, solve problems, access information quickly,
accurately and effectively, interpret, evaluate, and reproduce this information. It is
seen that education programs are constantly renewed in this framework and tea-
ching environments are restructured in this direction. In this context, it is aimed
to equip students with new skills required by various types of literacy. In many
courses, important objectives are included in order to provide students with vari-
ous types of literacy in Turkey. It can be said that one of these courses is the social
studies course. As a matter of fact, many types of literacy such as environmental
literacy, digital literacy, financial literacy, map literacy, legal literacy, media literacy
and political literacy (MEB, 2018, p. 9) are included in the social studies curricu-
lum. We can briefly summarize these literacy types in the social studies curriculum
as follows:

Environmental Literacy: Environmental literacy is the individual’s acquiring
knowledge about environmental problems and acquiring attitudes and skills rela-
ted to these problems. However, developing only skills and attitudes towards en-
vironmental problems is not enough. For this reason, the individual should make
an effort and take an active role in order to develop knowledge, skills and attitudes
towards environmental problems, as well as to produce solutions (Roth, 2002).

Digital Literacy: With the rapid development of technology and the diversi-
fication and prevalence of technological tools, it has become quite easy to access
information. However, finding credible and useful information and critically filte-
ring it has become difficult among thousands of piles of information. Therefore, it
is necessary to be a digitally literate individual in order to use technological tools
effectively and to access reliable, accurate and useful information in a practical, fast
and functional way. In this respect, the importance of digital literacy is increasing
day by day. According to Acar (2015), digital literacy is the ability of individuals
to use all kinds of technological tools effectively and to reflect them on their per-
sonal development. Digital literacy is of great importance in terms of ensuring
personal development, increasing the level of development of the society, solving
the problems faced by individuals quickly, using information and communication
technologies effectively, enabling individuals to participate effectively in social life
and using information and communication technologies on a safe and legal basis.

Financial Literacy: Financial literacy is an individual’s ability to understand
finance. In other words, financial literacy is the knowledge and abilities that indi-
viduals should have in order to make more effective and faster financial decisions.
The following definition of financial literacy by the Organization for Economic



Cooperation and Development (OECD) is essential: Financial literacy is the pro-
cess of increasing financial well-being that will raise awareness of financial consu-
mers about financial products and concepts. In addition, financial literacy is the
process of increasing financial well-being that will enable individuals to have the
awareness to choose among financial reservations and a number of options (Kilig,
Ata, and Seyrek, 2015, p.130).

Map Literacy: Map literacy is a type of literacy that enables us to relate to the
world. In addition, map literacy is the ability to read and comprehend value ju-
dgments, beliefs, rituals, graphics and indicators in a global, regional and local
framework as a result of making logical inferences and forming mental forms. In
addition, map literacy provides individuals with the opportunity to understand
and interpret graphics, signs, movements, objects and thoughts, and to develop
their lifelong learning, effective learning and problem solving skills (Duman and
Girgin, 2011, p.185).

Legal literacy: Legal literacy is defined as the ability of individuals to know
their rights and responsibilities within the framework of law as an active and effe-
ctive citizen, to transfer legal knowledge to life and to make it a behavior pattern,
beyond specializing in the field of law (Zariski, 2014). According to Oguz (2013),
individuals learn the complex social institutions and their functions, comprehend
the relationship with other individuals and institutions, are aware of the functions
of legal and illegal structures in society, and become aware of social phenomena in
which the concepts of family, government and state are intertwined. It has beco-
me almost a necessity for people to reach their destination and develop a general
awareness for all these. All these factors reveal the importance of legal literacy. As a
matter of fact, the main purpose of legal literacy is to have knowledge and skills in
the legal framework for the individuals.

Media Literacy: Technological developments have accelerated the diversificati-
on and spread of electronic and digital tools throughout society. It has become very
easy to access media and media tools. As a result, dependence on the media has
also increased. With the diversification and prevalence of media tools (telephone,
internet, TV, computer, newspaper, magazine, etc.), individuals are faced with me-
dia messages more than ever before. Media literacy is of great importance in order
to understand media messages correctly, to have reliable, fast and effective access to
the right media messages, to be prepared for all kinds of risky situations that may
come from the media, to develop a critical and questioning attitude towards media
messages, and to use media tools effectively and beneficially (Kogoglu, Salur and
Yigen, 2019, p.35).

Political Literacy: Political literacy is a kind of combination of knowledge and
abilities. Political literacy aims to enable individuals to comprehend important



factors in political life, to make sense of various concepts and to apply all these
elements. In other words, political literacy is a tool used to teach political issues
that individuals must learn in many aspects of their lives. In democracies, the par-
ticipation of the people in the administration of the state is of great importance.
This participation, in a sense, is perceived as a way of expressing oneself. In or-
der to ensure conscious participation and to make one of the important wheels
of democracy functional, some political knowledge and skills must be acquired
by individuals. This is what political literacy aims to achieve (Lockyer, Crick and
Annette, 2003, p.36).

It has become a necessity to acquire new, original, qualified and comprehen-
sive skills beyond old understandings and stereotypical approaches to changing
problem situations and differentiating paradigms in this age. Therefore, it is seen
that educational institutions try to provide students with new literacy skills and
design their teaching environments accordingly by revising their curricula in order
to respond to these needs and to carry future generations beyond the age. It can
be said that one of the important courses that try to equip students with various
literacy skills is the social studies course. As a matter of fact, it is aimed to provide
students with the knowledge and skills they need in the individual and social fields,
with the addition of the above-mentioned literacy types to the 2017 social studies
curriculum.

The Aim of the Research

In this research, which aims to analyze the theses, articles and papers on li-
teracy in the field of social studies education in Turkey with content analysis, an
answer was sought to the following basic question: “What kind of a trend is there
in the studies on literacy in social studies education in Turkey?” Within the scope
of this basic question, answers to the following sub-questions were sought:

1. What are the types of studies (thesis, article, paper) on literacy in social
studies education?

2. What are the aims of these studies?

3. Which methods are used in these studies?

4. Which sample groups are preferred in these studies?

5. What are the data collection tools used in these studies?
6.  What results are obtained in these studies?

7. What recommendations are made in these studies?



The Importance of the Research

In this study, it was tried to determine the general tendencies of the studies
on literacy in social studies education in Turkey. In addition, this study is of great
importance in terms of guiding academics and researchers who want to reach the
studies on literacy and its types in social studies education in a more general and
collective way and who want to conduct research on literacy. As a matter of fact,
researchers who want to conduct studies on literacy and literacy types can learn
more easily what kind of trend and what kind of studies are carried out in these
areas by examining this study, in which all studies are combined, interpreted and
evaluated in a single study, instead of reading and examining 51 studies on literacy
and their content one by one. When the literature is examined, it has been seen
that many studies in the field of social studies education include subjects such as
the examination of master’s and doctoral theses, their evaluation, their content,
contribution to the field, and measurement and evaluation studies related to the
field (Aksoy et al., 2009; Dilek, Baysan and Oztiirk, 2018; Orug and Ulusoy, 2008;
Ozalp and Akpinar, 2018; Sahin, Yildiz and Duman, 2011; Tarman, Giiven and
Aktasli, 2011) However, when the literature in the field of social studies education
is examined, no study has been found that collectively examines theses, articles and
papers on literacy. It can be stated that this study is important because it is aimed
to help fill the void in the literature and it is aimed to give a general idea about the
studies on literacy in the field of social studies education in Turkey.

Limitations of the Research

The research covers the studies on literacy in social studies education in Turkey
between the years 2008 and 2022. Since the first study on literacy in social studies
education was carried out in 2008, the studies conducted between 2008 and 2022
were taken as the basis. The research was limited to a total of 51 studies (presented
in Appendix 1), including 33 theses, 17 articles and 1 paper. Within the framework
of the research, the data that were not evaluated in the context of this subject were
excluded from the scope of the research due to the examination of the studies on
literacy in social studies education.

METHOD

Research Model

In this study, document analysis method was used since it was aimed to analyze
the studies on literacy in social studies education in Turkey using qualitative met-
hods and to identify general trends. Content analysis is often used in qualitative
research approaches and document review. Content analysis is a systematic process



for describing content communication (Merriam, 2013, p. 144). The main goal in
content analysis is to reach concepts and patterns that can be used to explain the
data obtained by the researcher. The main purpose of research conducted with this
understanding is to reach the concepts and relationships that will explain the data.
Themes are reached by starting from the concepts. Themes enable better organiza-
tion of the obtained data and increase the comprehensibility of the study. Thus, it is
ensured that the data obtained through content analysis is defined and the facts in
this data are revealed. Document analysis, on the other hand, includes the analysis
of written materials containing information about the phenomenon or facts that
are intended to be investigated (Yildirim and Simsek, 2011).

Scope of the Study, Collection of Research Data and Analysis of
Data

This research includes a total of 51 studies, including 33 theses, 17 articles and 1
paper on social studies education in Turkey between the years 2008 and 2022. “Li-
teracy” and “Social information” were used as keywords in reaching the data, and
these two keywords were taken as the basis for a general search. Higher Education
Institution (YOK) National Thesis Search Center, TUBITAK ULAKBIM, Google
Academic Search Engine and Dergipark databases were used while selecting the
studies included in the research. While selecting the studies within the scope of
the research, the criterion sampling method was used. This sampling method con-
sisted of the following stages: Studies involving the concepts of “literacy” and “so-
cial studies” were included. Studies that were not accessible in any way were exclu-
ded from the scope of the research because the method had to be stated clearly and
unequivocally. In order not to cause confusion in the theses and articles published
with the same name, only the one that was published as a thesis was included in
the research. In this study, which was carried out considering all these criteria, each
study included in the study was carefully examined and analyzed in detail. In this
context, the data were thematized, the themes were coded and transferred to the
computer environment. In addition, theses in the studies were coded as T1, T2....
T33, articles as Al, A2....A17, and papers as P1, P2.....

Validity and Reliability Studies of the Research

In order to ensure the validity and reliability of this study, the research questi-
ons and the purpose of the study are presented in a clear and understandable way.
The number of studies on literacy in social studies education and the determinati-
on of all the studies included and excluded from the study are presented in detail
in the limitations section. Graphs and tables are included in order to increase the
understanding of the study and to facilitate its examination. In addition, the opi-
nions of three educators who are experts in the fields of educational sciences and



social studies education were consulted to ensure internal consistency in the study.
With the feedback received from the experts, the sub-questions of the study were
increased from 3 to 7 and it was checked whether they represented the relevant
theme clearly.

RESULTS

In this section, the findings obtained as a result of the study are given in order.
Findings on the types of studies on literacy in social studies education in Turkey
are presented in Graph 1.

Graph 1. Types of studies on literacy
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When Graph 1 is examined, it is seen that 20 (39%) of the 51 studies on literacy
in social studies education are master’s theses, 13 (26%) are doctoral theses, 17
(33%) are articles, and 1 (2%) is a paper. The findings regarding the aims of the
studies on literacy in social studies education in Turkey are presented in Table 1.



Table 1. Findings Regarding the Aims of Literacy Studies in Social Studies
Education

Aims Studies f
Determining The Environmental Literacy Levels Of Teachers And T3. A2. Pl
Pre-Service Teachers And To Get Their Opinions P 3
Examining The Political Literacy Of Pre-Service Teachers T6, T16, Al 3
11;2;(:_1;1:‘1:56 'I;elz Cl\}i[:;surement And Evaluation Literacy Levels Of T8, T10, A6 3
T13,T27,
Examining The Media Literacy Levels Of Pre-Service Teachers T28,A4,A7, 6
Al17

Determining the legal literacy levels of students and pre-service teachers T4, T11 2
Examining The Scientific Literacy Levels Of Teachers And Students T1,T5, T29 3
Examining The Information Literacy Levels Of Pre-Service Teachers T7,T22, A3 3
Examining The Financial Literacy Levels Of Pre-Service Teachers/Teachers T14,T18,A14 3
Examining The Financial Literacy Levels Of Students izlf)’, 11316’ 4
Examining Local Literacy Levels Of Teachers And Students T19, T20 2
Examining Students’ Global Literacy Skills T30 1
Examining Global Literacy In Line With Expert Opinions Al2 1
Determining The Geography Literacy Levels Of Pre-Service Teachers T2 1
Determining The Relationship Between Students’ Literacy Skills And To 1
Academic Achievement

Determining The Map Literacy Levels Of Students T24,T25 2
Examining The Graphic Literacy Levels Of Students T12 1
Examining The Historical Literacy Achievement Of Students T15 1
Examining The Digital Literacy Levels Of Pre-Service Teachers ill’;’ 123, 48, 4
Examining The Textbook/Curriculum In Terms Of Literacy T21, A9 2
Examining The Multiple Literacy Skills Of Pre-Service Teachers T32 1
Examining The Health Literacy Levels Of Students T1, T5,T29 3
Examining Media Literacy In Social Studies Education Abroad All 1
Examining Pre-Service Teachers’ Views On Cultural Literacy Al5 1
Examining The Situation Of Teachers Gaining Literacy Skills A5 1

As can be seen in Table 1, a significant part of the studies in the field of literacy
were conducted on literacy types such as “media, environmental, political, measu-
rement-evaluation, information, scientific and health literacy”. It was determined
that these studies were mostly carried out to determine the literacy levels of te-



achers, pre-service teachers and students. In addition, literacy types such as “le-
gal literacy, financial literacy, local literacy, map literacy and digital literacy” were
among the frequently studied subjects and it was understood that these were made
to determine the skill levels of teachers, pre-service teachers and students. Althou-
gh the number is proportionally lower, the studies also included literacy types such
as “Global literacy, geographic literacy, graphic literacy, historical literacy, cultural
literacy and multiple literacy”. Findings regarding the methods used in studies on
literacy are given in Table 2:

Table 2. Findings Concerning the Methods Used in Research on Literacy in
Social Studies Education

Research Method Research Model Studies f
Case Study T19, T20, A4, A12, A13 5
Action Research T5,T9, A16 3
Qualitative Phenomenology T28, Al, Al14, A15, P1 5
Document Review T21, A9, A10, A1l 4
A7,T16,T17,T18, A2, A5,
Survey A6,T1,T2,T3, T4, T7, T8, 20
Quantitative T13, T22, T25, T27, T29,
A8, Al17
Experimental T15, T24 2
Descriptive Consecutive Design T23,T26,T32,A3 4
Mixed Convergent Parallel Designx ¥§’3T10’ T11,T12, T14, T31, 7
Exploratory Sequential Design T30 1

As can be seen from Table 2, the quantitative method (22 studies) was used
the most in social studies education regarding literacy. This was followed by the
qualitative method (17 studies), while the mixed method (12 studies) was used the
least. Researchers mostly preferred the “Survey and experimental” models among
the quantitative methods. While the researchers preferred the “case study” and
“phenomenology” models the most among the qualitative methods, they preferred
the “converging parallel design and explanatory sequential design” models the most
among the mixed methods. The findings regarding the sampling used in the stu-
dies on literacy are shown in Graph 2.



SAMPLE GROUP
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Category
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EPre-service Teachers 23
E5tudents 12
ETeachers 4
Student and Parents 1
EField Expert 1

Graph 2. Findings related to sampling used in literacy studies

When Graph 2 is examined, it has been determined that the researchers wor-
king on literacy mostly prefer “Pre-service Teachers” as a sample (T2, T3, T5, T6,
T7,T8,T10, T11, T13,T14, T16,T17,T18, T22,T23,T27, T28,T29, T32, Al, A2,
A3, A4, A6, A7, A8, Al13, A15, A17, followed by Students” (T1, T4, T12, T15, T20,
T24, T25, T26, T30, T31, T33, A16) and “Teachers” (T19, A5, A14, P1). The least
studied sample is “Student and parents” (T9) and “Field expert” (A12). Data colle-
ction tools used in the studies on literacy are presented in Graph 3.

DATA COLLECTION TOOLS
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Questionnaire/Scale 31
Interview Form 19
Achievement Test 6

Document 5
Observation Form 1

Graph 3. Data collection tools used in the studies on literacy



As seen in Graph 3, among the data collection tools used in the studies on li-
teracy, “Questionnaire/Scale” (T1, T2, T3, T4, T6, T7, T8, T9, T11, T13, T14, T15,
T16, T17,T18, T20, T22, T24, T26, T27, T29, T30, T32, T33, A2, A3, A5, A6, A7,
A8, A17) is preferred the most, followed by “Interview Form” (T5, T9, T10, T11,
T12, T14, T19, T23, T28, T31, T33, Al, A4, A12, A13, Al4, Al5, A16, P1) and
“Achievement Test”(T12, T14, T15, T25, T26, T31). On the other hand, it has been
observed that the least preferred data collection tools are “Document” (T21, A9,
A10, Al11, A12) and “Observation Form” (T10). The results obtained in the studies
on literacy are shown in Table 3.

Table 3. Results Obtained in the Studies on Literacy

Results Studies f
. S . T13,7T27,

It has been determined that the media literacy levels of pre-service teachers T28 A7 4
are at a high level. Al7
It has been determined that the measurement-evaluation literacy levels of TS A6 )
pre-service teachers are not at a sufficient level. ’
It has been determined that the students’ scientific literacy skills differ ac- T1 1
cording to some variables.
It has been determined that the geography literacy levels of pre-service teach- T 1
ers are not at a sufficient level.
It has been determined that the environmental literacy levels of pre-service T3 1
teachers are at a medium level.
It has been determined that students’ legal literacy levels are at a high level. T4 1
It has been determined that the scientific literacy levels of pre-service teach-

. T5,T29 2
ers are at a high level.
It has been determined that the pre-service teachers’ political literacy levels Té 1
are at a medium level.
It has been determined that pre-service teachers comply with ethical values
and legal rules in obtaining information in the context of information liter- T7 1
acy.
It has been determined that field literacy fosters effective learning in students To 1
and positively affects the development of literacy skills.
It has been determined that microteaching improves the literacy levels of T10 1
pre-service teachers for measurement-evaluation techniques.
It has been determined that the legal literacy levels of pre-service teachers are T11 1
at a medium level.
It has been determined that students’ graphic literacy skills are at a moderate T12 1
level.
It has been determined that financial literacy teaching activities affect T14 1
pre-service teachers’ financial literacy positively.
It has been determined that the reflective thinking approach has a positive T15 1
effect on students’ historical literacy attitudes.




It has been determined that the pre-service teachers who frequently argue on

local, regional and global issues have higher political literacy levels than the T16
pre-service teachers who do not.
It has been determined that the digital literacy of pre-service teachers differs T17. Al3
according to many variables. ’
It has been determined that pre-service teachers’ digital literacy levels are at a A8
medium level.
It has been determined that the financial literacy levels of pre-service teachers
. T18, Al4
and teachers are at a medium level.
It has been determined that the financial literacy levels of students increased Al6
as a result of various activities.
It has been determined that the local literacy levels of teachers are at a high T19
level.
It has been determined that the local literacy levels of students are not at a 20
sufficient level.
It has been determined that while the political literacy is mostly included in
the social studies textbook, the theme of digital literacy is not included in the ~ T21
6th grade.
It has been determined that the information literacy skills of pre-service
. . . T22
social studies teachers are at a high level.
It has been determined that the technology literacy skills of pre-service social T23
studies teachers are at a moderate level.
It has been determined that the map literacy levels of students have improved
L i T24,T25
significantly and positively.
It has been determined that the context-based learning approach and mathe-
matical modeling activities significantly and positively improve the financial ~ T26, T31
literacy levels of students.
It has been determined that pre-service teachers’ multiple literacy skills are at T32
a high level.
It has been determined that students’ global literacy competencies differ T30
according to various variables.
It has been determined that teachers do not see themselves as culturally AlS
literate individuals enough.
It has been determined that students’ health literacy status is at a high level. T33
It has been determined that various factors are effective in the inability of Al
pre-service teachers to be politically literate.
It has been determined that there is no significant difference in environmen- A2
tal literacy of pre-service teachers according to many variables.
It has been determined that the information literacy levels of pre-service A3
teachers are not at a sufficient level.
It has been emphasized by pre-service teachers that pre-service social studies Ad

teachers should be media literate individuals.




The importance of out-of-school learning environments in gaining literacy

. . A5 1
skills has been emphasized by teachers.
It has been determined that the social studies curriculum includes sufficient A9 1
political literacy.
Emphasizing the importance of global literacy by field experts, it has been

. . . . Al12 1

stated that it should have a wider place in the curriculum.
It has been determined that social studies teachers have different perceptions P1 1
about environmental literacy.

As can be seen in Table 3, the result, “It has been determined that the media
literacy levels of pre-service teachers are at a high level”, came to the forefront pro-
portionally among the results obtained in the studies on literacy in social studies
education. In the results obtained in other studies on literacy, more specific data
and results in this context were obtained. In most of the studies, it was seen that
some results were obtained for teachers, pre-service teachers and students. The
recommendations presented in the context of the results obtained in the studies on
literacy in social studies education are given in Table 4.

Table 4. Recommendations Presented in the Studies on Literacy

Recommendations Studies f
. . . a1 T14, T18,
In order for pre-service teachers to acquire all literacy skills in general and finan-
L1 e . : T21, T26,
cial literacy skills in particular, education programs should be updated accord- T31 A3 8
ingly and various activities should be carried out during undergraduate periods. A5 ’Al 4’

. R . . . . T13,T27,
Various activities should be designed and training should be given in order for T28. A7 6
pre-service teachers and teachers to become media literate individuals. A4 ’A17’

In order for pre-service teachers to be politically literate, curricula should be Te, T16, 3
arranged and new courses should be added in this direction. Al
In order to improve the literacy levels of pre-service teachers about complemen-
tary measurement-evaluation techniques in education faculties, theoretical and

. L. . X . T8, T10,
practical training for these techniques should be given together in measure- A6 3
ment-evaluation courses. The quality and quantity of the number of courses
should be increased.
In order to develop local literacy skills of teachers and students, the curriculum T19, T20 )

should be reorganized and new activities should be designed for this purpose.

Within the scope of information literacy, pre-service teachers should be con-
stantly open to development and renewal within the framework of lifelong learn-  T7, T22 2
ing and should receive various trainings.

Field literacy skills should be considered as a skill area both in the social studies

. . . T9 1
curriculum and in the curriculums of other courses.

Pre-service Social Studies teachers should be given an environmental education
in which environmental knowledge-attitude-behavior and cognitive skills are T3 1
observed together during their university education.




Experimental studies on teaching legal literacy to pre-service teachers can be

carried out and the effectiveness of these studies can be evaluated. i !
Along with the graphic reading skills of students, their graphic drawing skills

should be developed together with the different activities applied in the teaching ~ T12 1
process.

The geography courses in the Primary Education Social Studies Education Un- T 1
dergraduate Program should be increased in number and credit.

In order for students to develop their map literacy skills, relevant equipment T24, T25 )

should be supplied and diversified in the school environment.

Methods that will improve the scientific literacy levels of students should be ap-
plied in the social studies course and cooperation should be made with various T1,T29 2
stakeholders such as the university.

In order to develop students’ global literacy skills, various activities at all levels of

education should be designed and included in the lessons. T30, Al2 2
In order for students to be historically literate individuals, necessary arrange-

. . T15 1
ments, programs and studies should be carried out.
Studies on legal literacy for parents should be conducted all over Turkey. T4 1
In order to increase the digital/technological literacy levels of pre-service teach-

. . . . . . R T17,T23,

ers, various studies, projects, seminars and trainings should be included in all A8 AL3 4
grade levels during the undergraduate period. ’
Pre-service teachers should prepare projects that will cover the social dimen-
sions of science and technology in order to develop the dimensions of scientific ~ T5 1
literacy.
Responsibility projects should be prepared and various seminars and trainings T32 1

should be given to improve the multi-literacy skills of pre-service teachers.

In order to improve students’ health literacy skills, this subject should be given
sufficient place in the curriculum and teachers should be given trainings and T33 1
seminars in this sense.

An “interdisciplinary model” has been proposed to associate social studies pro-

gram with media literacy. All !

In order to improve the cultural literacy skills of pre-service teachers, this con-
cept should be associated and covered with various courses during the under- Al5 1
graduate period.

By giving more weight to environmental literacy in the education curriculum, it
can be ensured that students become competent individuals in these subjects.

As can be seen from Table 4, the recommendations presented within the fra-
mework of the results obtained in the studies in the field of literacy are mostly ai-
med at eliminating the deficiencies seen in terms of teachers, pre-service teachers,
students and curricula with various activities, trainings and configurations. It can
be stated that these recommendations, which are different from each other, will
make many positive contributions to the related field.



DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In this section, the results obtained as a result of the studies on literacy in the
field of social studies education in Turkey are mentioned and these results are dis-
cussed in general. In this framework, the general objectives of the studies exami-
ned within the scope of research on literacy in social studies education in Turkey
between the years 2008 and 2022 are as follows:

In the studies, many different types of literacy “Environmental literacy, political
literacy, measurement-evaluation literacy, media literacy, legal literacy, scientific li-
teracy, information literacy, financial literacy, local literacy, global literacy, cultural
literacy, health literacy, geographic literacy, graphic literacy, historical literacy, and
digital literacy” have been addressed and the literacy levels of students, pre-service
teachers and teachers have been attempted to be determined. The most studied
literacy types in social studies education between 2008 and 2022 are determined
to be “Financial literacy (T14, T18, 126, T31, A10, A14, A16), media literacy (T13,
127, 128, A4, A7, A17), digital literacy (T17, T23, A8, A13), environmental literacy
(T3, A2, P1), political literacy (T6, T16, Al), measurement-evaluation literacy (T8,
T10, A6), information literacy (T7, T22, A3), scientific literacy (T1, T5, T27) ), he-
alth literacy (T1, T5, T29), local literacy (T19, T20), map literacy (124, T25) and
legal literacy (T4, T11)”. Literacy types such as “Global literacy (T30), geographi-
cal literacy (T2), graphic literacy (T12), historical literacy (T15), cultural literacy
(A15) and multi-literacy (T32)” have been relatively less studied (Table 1). Tar-
man, Giiven and Aktagh (2011, p.398) examined 40 doctoral dissertations in the
field of social studies education. When the subject distribution of all these theses
is examined, it is seen that there is no study on literacy or any of the literacy types.
The main reason for this is the preparation of these doctoral theses between 2001
and 2010. As a matter of fact, while literacy or its types were not included in the
2005 social studies curriculum, many literacy types such as environmental litera-
cy, digital literacy, financial literacy, map literacy, legal literacy, media literacy and
political literacy were added to the 2017 social studies curriculum (Tonga, 2019,
p-91; Kogoglu and Aydin, 2017, p.64). However, in the study conducted by Giileg
and Hiidavendigar (2020), the findings related to the most studied literacy types
in social studies education overlap with the findings of this study. In addition, Oz-
cakmak (2017) examined the new trends of postgraduate theses in Turkish educa-
tion and found that there was a significant increase in studies on various types of
literacy, especially on media literacy. Therefore, the results are similar to the results
obtained in this study.

Another remarkable result reached within the scope of the study is the methods
used in studies related to literacy in social studies education. When the studies on
literacy were examined, it was seen that qualitative, quantitative and mixed metho-



ds were used. Quantitative methods were preferred the most and mixed methods
were preferred the least. Of the 51 studies, 22 were quantitative, 17 were qualitative,
and 12 were mixed method studies. Within the scope of quantitative methods,
survey and experimental methods were used. Case study, action research, pheno-
menology and document review methods were used within the scope of qualitative
methods. Convergent parallel design, exploratory sequential design and explana-
tory sequential design were used within the scope of mixed methods (Table 2).
In the studies of Geng (2020), Ibret and Yilmaz (2019), Oguz Hagat and Demir
(2019), Ulutas et al. (2015) and Yavuz and Yavuz (2017), the quantitative method
was determined as the most used method. Therefore, these results show paralle-
lism with the results obtained in this study. However, in the study by Dilek, Baysan
and Oztiirk (2018, p.589) in which 415 master’s theses were examined, it was deter-
mined that qualitative research methods were used the most in the related theses.
Therefore, this result contradicts the results obtained in this study. However, it also
coincides with the conclusion that the least used method is the mixed method. In
the same study, it was determined that the most preferred research design was the
survey design with 72 studies among the 415 studies examined. In the studies on li-
teracy, it was determined that the survey design was used the most, as in this study.
In addition, in the study conducted by Atic1 and Akgiin (2021), it was determined
that the survey model was the most preferred research model. Therefore, similar
results were obtained in this study.

In the selected sample group in the studies conducted in the field of literacy,
pre-service teachers were preferred the most. The least preferred sample groups
are the ones including students and parents together and field experts. In 29 of
the studies, the sample groups consisted of pre-service teachers, in 12, the sample
groups consisted of students, in 4, the sample groups consisted of teachers, in 1,
the sample group consisted of students and parents and in 1, the sample group
consisted of field experts.(Graph 2). In the study conducted by Ozalp and Akpinar
(2018, p.730), it was determined that pre-service teachers were chosen the least as
a sample. In this respect, the results obtained in the two studies contradict each
other. The reason for this contradiction can be shown as the two studies examining
different subjects.

In studies on literacy in social studies education, it has been determined that
the most used data collection tool among data collection tools is questionnaire,
and the least used data collection tool is observation form and document. While
some of the studies on literacy used a single data collection tool, some used more
than one data collection tool. Within the scope of related studies, the questionnaire
was used by 31 researchers, the interview form was used by 19 researchers, the ac-
hievement test was used by 6 researchers, the document was used by 5 researchers,
and the observation form was used by 1 researcher (Graph 3). In the study con-
ducted by Cakmak, Akgiin, and Salur (2021), it was determined that survey and



interview forms were used the most among the data collection tools. In this respe-
ct, the results of other studies and the results obtained in this study support each
other. However, in the study conducted by Ozkaral and Tas (2017, p.662), it was
determined that documents were used the most, while questionnaire and inter-
view forms were used as data collection tools the least other than unspecified data
collection tools. Contrary to these results, survey was the most used data collection
tool and document was the least used data collection tool in this study. Therefore,
it was seen in these two studies that contradictory findings were reached regarding
data collection tools. The main reason for this is the use of different methods in the
studies and the different target audience to be reached.

When the results of studies on literacy were examined, it was determined that
pre-service teachers’ media, information, scientific, multiple and local literacy le-
vels (T5, T13, T22, T27, T28, T29, T32, A7, A17) were high. It was determined that
the teachers’ environmental, political, legal, digital, technological and financial
literacy (T3, T6, T11, T23, A8, A18, A14) levels were moderate. It was determi-
ned that the measurement-evaluation and geographical literacy (T2, T8, A6) levels
were low. It was determined that the local literacy (T19) levels of the teachers were
high and their financial literacy levels (T18, A14) were moderate. On the other
hand, it was determined that the legal and health literacy (T4, T33) levels of the
students were high, their graphic literacy (T12) levels were moderate, and local
literacy (T20) levels were low (Table 3).

Finally, the following suggestions made in line with the results obtained in the
studies on literacy in social studies education are important: Some regulations
and additions are required for both teachers, pre-service teachers and students to
support them in developing the literacy types they were found to be not compe-
tent enough and to ensure competence in multiple literacy areas. In faculties of
education, it is necessary to design various activities for pre-service teachers to
improve their multiple literacies, to add new courses in this direction, to revise the
programs within the scope of this purpose, and to give theoretical and practical
courses together. In education faculties, both qualitative and quantitative increases
are required in literacy-related courses in order to improve the multi-literacy of
teacher candidates. Various seminars, conferences and trainings should be given
to teachers in order to improve their literacy skills. Updating the curriculum for
students, eliminating the deficiencies in this area, and designing various activities
by considering the readiness of students are among the arrangements and activities
to be made in this context (Table 4).

The following recommendations can be made as a result of this study:

v In related studies, it has been determined that pre-service teachers have
medium and low levels in 8 of 12 different literacy types. In line with this



result reached in the study, courses on new types of literacy can be ad-
ded in faculties of education in order to improve multi-literacy skills of
pre-service teachers. Conferences can be held to increase awareness in this
area, and literacy skills can be improved by giving practical applications as
well as theoretical explanations in the lessons.

v Teachers play an important role in helping students effectively acquire li-
teracy skills in the social studies curriculum. First of all, teachers need to
increase their skill level in these matters. In this context, in-service trai-
nings for teachers can be provided and various seminars can be organized.

v It has been determined in the studies that some literacy skills of the stu-
dents are not sufficient. In this context, it can be said that the curriculum
should be revised and new types of literacy should be added in order for
students to become competent in many types of literacy. The acquisition
of some types of literacy requires cooperation. In this direction, teachers,
school administrators and parents can cooperate and enable students to
acquire these skills more quickly and effectively. In addition, redesigning
learning environments to improve literacy skills may facilitate the acquisi-
tion of these skills.

v The acquisition of some types of literacy requires cooperation. In this di-
rection, teachers, school administrators and parents can cooperate and
enable students to acquire these skills more quickly and effectively.
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