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Oz

Ogretmen Yetistirme alanimin bir pargasi olarak Sanal Degisim projeleri, dgretmen adaylar1 igin gesitli
mesleki gelisim firsatlar saglamaktadir. Bu galigma, li¢ lilkeyi kapsayan bir Sanal Degisim projesinde
isbirlik¢i ders planlart olusturan ulusétesi (transnational) takimlardaki 6gretmen adaylarin eylemde
yansitma uygulamalarini arastirmaktadir. Arastirma yontemi olarak ¢okkipli Konusma Co6ziimlemesi
kullanan calisma, ozellikle 6gretmen adaylarmin video aracili etkilesimlerinin ekran kayitlarina
odaklanarak, 6gretmen adaylariin ilgili Sanal Degisim projesinde kendilerine sunulan pedagojik bir
ara¢ (Moodle) iizerine yaptiklar1 eylemde yansitma uygulamalarini gostermektedir. Calisma ayni
zamanda 6gretmen adaylarinin is birligi icerisinde gelistirdikleri ders planlarina yonelik pedagojik bir
tasarim fikri 6nermek amaciyla bir kaynak olarak eylemde yansitmanin sagladigi etkilesimsel alani
nasil kullandiklarin1 gdstermektedir. Calisma, 6gretmen adaylarinin mesleki gelisimlerine isaret eden,
isbirlikei bir sekilde pedagojik karar verme hedefine ulasmak icin Sanal Degisim tarafindan saglanan
yansitict ortamindan ve video aracili etkilesimlerde ortaya ¢ikan deneyimsel 6grenme firsatlarindan
yararlandiklarini da ortaya koymaktadir.
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Giris

Son yillardaki teknolojik gelismeler hem Ogrencilerin hem de gretmenlerin, 6grenme ve
ogretme siireglerine katilimin giiglendirmek i¢in egitim ortamlarina yonelik yeni ¢oziimler ve
uygulamalar gelistirmesine katkida bulunmustur. Sanal degisimler (SD) bu gelismelerin en
giincel orneklerinden biridir ve ozellikle dil 68renimi ve 6gretimi ve Ogretmen egitimi
amaglart i¢in Onemli bir ara¢ olma niteligi tasimaktadir. Bu etkilesimli ortamlar, cesitli
iilkelerden 6grenci ve d6gretmenleri ¢evrimici bir ortamda is birligi yapmalari i¢in bir araya
getirerek, katilimeilarin dil becerilerini ve kiiltlirel anlayiglarini genisletmelerini saglar. Alan
yazinda alternatif olarak cevrimigi Kkiiltiirleraras1 degisim, internet aracili kiiltiirlerarasi
yabanci dil egitimi veya uzaktan ig birligi (Godwin-Jones, 2019; O'Dowd, 2018a) olarak da
adlandirilan sanal degisimler, “6grenci gruplarinin uzun siireli egitim programlarinin entegre
bir parcasi olarak ve egitimcilerin ve/veya uzmanlarin rehberliginde c¢esitli kiiltiirel
baglamlardan veya cografi konumlardan ortaklarla ¢evrimicgi kiiltiirleraras: etkilesim ve
isbirligi” seklinde tanimlanmistir (O'Dowd, 2018b, s.5). Ozellikle dil 6grenenler icin sanal
degisimlerin sundugu 6grenme alanlar1 analiz edildiginde, SD uygulamalarinin ¢ogunun
ogrencilere farkli kiiltiirlerden gelen paydaslarla etkili bir sekilde etkilesim ve iletisim kurma
becerisi sagladig1 ve bdylece kiiltiirlerarasi iletisim yeterligi gelisimine katkida bulundugu
goriilmektedir (Chen ve Yang, 2016; Helm vd, 2012; Lee ve Markey; Schenker, 2012). SD’ler
sayesinde dil 6grenenlerin bir diger 6nemli kazanimi dilsel yeterlik gelisimidir, ¢linkii SD'lerin
sagladigi uluslararast ortam, 6grencilerin dilsel ve etkilesimsel repertuarlarint genisletir ve
degisim sirasinda onlari ¢esitli dil yapilarini kullanarak iletisim kurmaya iter (Akiyama, 2017;
Angelova ve Zhao, 2016; Lee, 2011). SD'lerin dil 6grenenler igin, son zamanlarda ortaya
cikan sonuclara gore, sagladigi bir diger kazanim, 6grencilere ¢evrimici etkilesim yeterligi
gelisimi firsati sunmasidir. Katilimcilar, etkilesimin ilerleyigini slirdiirmek igin gorev
araylizleri, anlik mesajlasma ve web aramasi gibi mevcut ekran tabanli kaynaklardan
yararlanmaktadir (Abe, 2019; Balaman ve Sert, 2017; Sert ve Balaman, 2018).

Bu sonuglara gore sanal degisimlerin, yabanci dil derslerini ve dil 6grenim siire¢lerini
daha ilgi ¢ekici, etkili ve tiretken hale getirmenin etkili bir yolu oldugu raporlanmistir. Bu
nedenle 6gretmenlerin, 6zellikle hizmet 6ncesi 6gretmenlik egitimleri sirasinda, dgrencilerine
zengin 6grenme firsatlar1 saglamak i¢in SD projelerini yiirlitmek ve organize etmek icin
gerekli becerileri kazanmalari olduk¢a onemlidir (O'Dowd, 2015). Ogretmen adaylari
gelecekteki oOgrencilerine yonelik SD projeleri olusturmak i¢in gerekli organizasyonel,
pedagojik ve dijital yeterliklerle donatilmalidir ve bunu yapmanin en kolay yolu, diger
ogretmen adaylar1 ile SD projelerine katilimlarini1 saglamaktir. Hizmet 6ncesi 6gretmenlik
egitiminde 6gretmen adaylarina (OA) yonelik bu ihtiyaca karsilamak igin SD'lerin sagladig1
olanaklara dayali mesleki gelisim firsatlar1 saglamak amagh bir¢cok calisma yapilmistir. SD
projelerinin  dgretmen adaylarimin kiiltiirleraras1 iletisimsel yeterliklerini ve kiiltiirel
farkindaliklarini arttirmalarina yardimci oldugu goriilmistiir (Eren, 2021; Krengel, 2021;
Oztiirk, 2022; Oztiirk ve Eksi, 2022; Tanghe ve Park, 2016; Uziim vd., 2020; Yang, 2020).
Ogretmen adaylarmin mesleki yeterliklerine gelince, SD'lerin pedagojik gorevler ve dersler
tasarlama (Dooly ve Sadler, 2013; Kurek, 2015; Kurek ve Miiller-Hartmann, 2017) ve
teknolojik etkinliklere katilarak deneyimsel kazanimlar elde etme (Hauck vd., 2020; O' Dowd
ve Dooly, 2022; Rets vd., 2020; Sadler ve Dooly, 2016; Vinagre, 2017; Waldman vd., 2016)
ve etkilesim esnasinda pedagojik karar verme (Ekin ve Balaman, yayin asamasinda) agisindan
firsatlar yarattig1 bildirilmektedir.

Ogretmen adaylari ile yapilan SD projelerinin bir baska énemli 6zelligi de dogalar
geregi katilimcilara yansitict bir ortam sunmalaridir. Yansitict uygulamalar, 6gretmenlerin ve
ogretmen adaylarimin neyi uyguladiklari, bu uygulamalar1 neden yaptiklar1 ve bu
uygulamalarin onlar i¢in anlamli mesleki 6grenme firsatlarina doniismesi i¢in siif i¢inde ve
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disinda nasil islevsellestirildigi hakkinda elestirel bir degerlendirme olarak ele alinmaktadir
(Farrell, 2015; Farrell ve Kennedy, 2019). Yansitict uygulamalar farkli bigimlerde
gergeklestirilebilir ve bunlar, yansitmanin ne zaman ve neden yapildigina gore sekillenir
(Balaman, 2023; Farrell, 2015) ve eylem i¢in yansitma (reflection-for-action; uygulamadan
once verilen, gelecek odakl), eylemde yansitma (reflection-in-action; uygulama sirasinda
verilen, ger¢ek zamanli) ve eylem iizerine yansitma (reflection-on-action; uygulamadan sonra
verilen, gecmise yonelik) olarak adlandirilirlar. Daha fazla detaylandirmak gerekirse, genel
stireci degerlendirmek icin uygulamanin tamamlanmasindan sonra (6rnegin, bir sinifa ders
verdikten sonra, 6grencilerin ¢evrimici gorev katilimindan sonra vb.) yansitma ortaya ¢ikarsa,
buna eylem {izerine yansitma denir. Bu yansitma bi¢imi, agirlikli olarak 6gretmen adaylarinin
SD baglamlar1 da dahil olmak {izere mesleki uygulamalarinin gelistirilebilir yonlerini ortaya
cikarmak icin literatiirde en yaygin olarak incelenen tiirdiir (Dooly ve O'Dowd, 2022;
Guichon, 2009; Lenkaitis, 2020a; 2020b). Daha yakin tarihli bir ¢calismada ise, ¢ok asamali
SD tabanli bir 6gretmen egitimi dongiisiinde, 6gretmen adaylarinin (i) baslangigta, ikinci
yabanci dil 6grencileri tarafindan uygulanmadan 6nce bir SD ortami i¢in uzaktan-ortaklasa
gorev tasarimlariin potansiyel sonuglarin1 degerlendirdikleri (eylem icin yansitma) ve (ii)
daha sonra olusturduklart gorevlerin bu Ogrenciler tarafindan uygulanmasini
degerlendirdikleri (eylem iizerine yansitma) detaylari ile agiklanmigtir (Badem-Korkmaz vd.,
2022; Ekin vd., 2021). Bu nedenle, hem eylem i¢in yansitma hem de eylem iizerine yansitma,
siirli bir 6l¢iide de olsa SD literatiiriinde temsil bulurken, eylemde yansitma hem SD
ortamlarinda hem de genel olarak, daha genis Ogretmen egitimi ve mesleki gelisim
baglamlarinda biiyiik 6l¢iide incelenmemis bir konumdadir. Eylemde yansitma, bir etkinligin
gercek zamanli uygulanmasi sirasinda ortaya cikar ve eylemler yerinde gergeklesirken
(Ishino, 2018) katilimcilarin ger¢ek zamanli duygu, diisiince ve tepkilerini veya ortak
katilimcilarin (meslektaslarin/akranlarin) gézlemlenebilir miidahalelerini kapsamaktadir. Bu
anlamda eylemde yansitma sorun ¢dzme mekanizmasi niteligi tasiyan bir uygulamadir
(Y1lmaz, 2020). Bu nedenle, bir konusma veya bir etkinlik sirasinda eylemde yansitmay1
anlamak, herhangi bir uygulama veya etkinlikten en iyi sekilde yararlanmak i¢in eylem
esnasinda anlam olusturmaya katki sunarak katilimecmin yiriittigii gercek zamanl
degerlendirmeleri ortaya ¢ikarmak i¢in oldukca 6nemlidir.

Sunulan bu bilgiler 1s181nda, bu ¢alisma, ¢okkipli Konusma Coziimlemesinin (KC)
giiclii metodolojik araglarin1 kullanarak, Almanya, Tiirkiye ve Isve¢’ten katilan iig iiniversite
arasinda gergeklestirilen bir SD projesinde 6gretmen adaylarinin video aracili igbirlik¢i ders
planlama konugmalar1 boyunca eylemde yansitmanin etkilesim igerisinde nasil ortaya
ciktigin1 aciklamayi amacglamaktadir. Calisma, 6gretmen adaylarinin devam eden SD
projesinin bilesenlerini isbirlik¢i ders planlarina dahil ettiklerinde, eylemde yansitmay1
pedagojik kararlara varmalar1 agisindan nasil bir arag haline getirdigine odaklanmaktadir. Bu
anlamda calisma, dgretmen adaylarinin (OA) yasadiklar1 anlari, ders planlama konusmalari
icinde sunarak asagidaki arastirma sorusuna yanit vermeyi hedeflemektedir.

- Ogretmen adaylarmin SD siirecine yonelik eylemde yansitma anlari, isbirlik¢i ders
planlama  konusmalar1  swrasinda  pedagojik  karar  vermeyi  nasil
kolaylastirmaktadir?

Yontem

Calismanin  verileri, Almanya, Tiirkiye ve Isveg'ten ii¢ ortak iiniversite arasinda
gerceklestirilen bir Sanal Degisim (SD) projesinden gelmektedir. Katilimecilar her ii¢
{iniversitede bulunan Ingilizce Ogretmenligi programlarina kayitli 6gretmen adaylarindan
olusmaktadir. Proje kapsaminda, kendi iilkelerinde SD projesi icin gelistirilen farkli dersler
almakta olan 6gretmen adaylar1 yer almaktadir. Projeye Almanya'dan on bir, Tiirkiye'den on
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dort ve Isveg'ten on bes 6gretmen adayr katilmistir. SD projesi boyunca katilimeilar, her
iilkedeki 6gretmen adaylarindan olusan alt1 kii¢lik takim halinde ¢alismistir.

SD projesi ti¢ onemli alan igermektedir ve projenin prosediir olarak acilim1 bu alanlarin
farkli sekilde kullanilmas: ile sekillenmistir. Oncelikle, projede Cevrimici Ortak Smf
Oturumlar1 (COSO) organize edilmistir. Tiim katilimcilarin ayn1 anda bir araya geldigi bu
sanal oturumlar, biri bu calismanin ilk yazari olan 6gretmen yetistiricilerinin, projeden
beklentileri dogrultusunda proje hakkinda katilimcilara izlence, yonerge ve detayli bilgi
vermek tlizere diizenlenmistir. Projedeki ikinci 6nemli alan Takim Sanal Degisimleri
(TSD’ler) olmustur. Bu degisimler, katilimcilarin kii¢iik takimlar halinde ve video aracili
etkilesim kurmalar1 yoluyla gerceklestirilmistir. Takimlar, haftalik olarak ne zaman ¢evrimigi
olarak bulusacaklarina karar verip, haftalik gorevlerini is birligi icinde gerceklestirmiglerdir.
Projenin {igiincii ve son alan1 SD projesinin asenkron iletisim ve yansitma mekanizmasi olan
gorev modiilii (GM) olmustur. GM, katilimcilara gorevler atamak, haftalik duyurulari
paylasmak ve katilimcilardan haftalik gorevlerine dayali yansitmalarini toplamak i¢cin Moodle
platformu aracilifiyla katilimcilara sunulmustur. Bahsi gecen ii¢ alana ait tiim gorevler,
O'Dowd ve Waire'nin (2009) bilgi aligverisi gorevleri, karsilastirma ve analiz gorevleri ve
isbirlik¢i iiriin gelistirme gorevleri seklinde olan ii¢ kisimdan olusan ‘“asamali degisim
modeline” dayal1 olarak SD projesinin organizasyon yapisini olusturmustur (bkz. Sekil 1).

SD kapsaminda gergeklestirilen etkinlik ve gorevlerin sirali gelisiminden bahsetmek
gerekirse, SD projesi, SD siireciyle ilgili tiim detaylarin OA’larla paylasildig1 ilk ¢evrimigi
ortak sinif oturumu ile baslamistir. Bunu, OA’larin bilgi aligverisi gorevlerini (Asama 1) ve
karsilagtirma ve analiz gorevlerini (Asama 2) uyguladiklari {i¢ takim sanal degisimi toplantisi
izlemistir. SD projesinin bu iki agamasinda, 0gretmen adaylar1 takim arkadaglarini tanima,
farkli egitim ge¢mislerine asina olma ve ders tasarimiyla ilgili baz1 pedagojik kararlar alarak
bir sonraki asama i¢in baz1 6n fikirler olusturma firsati bulmuslardir. Daha sonra, SD’lerin
etkili bir sekilde nasil tasarlanacagina dair bir sunum yapmast i¢in bir konugmact davet
edilerek baska bir COSO daha organize edilmistir ve bu sunumun ardindan igbirlike¢i iiriin
gelistirme asamasina (Asama 3) gecilmistir. Asama 3 icerisinde, OA’larin bir SD bileseni
iceren ve tema olarak kiiresel bir sorunu ele alan (6rn. Cinsiyet esitligi, sifir aglik vb.) is birligi
icerisinde yapilan ders planlar1 gelistirmeleri beklenmistir. Ders planlarini tamamladiktan
sonra takimlar, tiim prosediir i¢in son noktay1 belirleyen isbirlik¢i iriinlerini (ders plani ve
eklerini) sunmuslardir. Tiim katilimcilar, en basindan sonuna kadar 6gretmen adaylart ile
Ogretmen yetistiriciler arasinda araci olarak islev géren Moodle (Gorev Modiilii) iizerindeki
ilgili alanlar1 tamamlamistir. Ogretmen yetistiricileri, OA’lara haftalik asenkron ve senkron
gorevler atamig, GoOrev Modiilii lizerinden, kendi sanal degisimlerinde gdrevlerini
tamamlayan takimlardan takim olarak ve bireysel sekilde yansitmalar almistir. Bu anlamda,
SD projesi, OA’larin proje siirecinde farkli yansitma uygulamalarim gergeklestirebilecekleri
sekilde tasarlanmustir.



Ekin ve Balaman / Pamukkale Universitesi Egitim Falkiiltesi Dergisi, 59, 227-242. 2023 231

Sekil 1
SD Projesinin Prosediir olarak Gelisimi

Gorev Modiilli (GM)

|
A

TSD8
TSD9  Ortak Uriin
COs0-1 TsD1 TSD2 TSD3 COSO-2  Tsp4 TSD5 TSD6 TSD7 TSD10 Teslimi

S NS S S O T l
l'\ , J

(

Tim Detaylar | ,"‘ Webinar
| (iii)isbirlikgi tirlin gelistirme asamasi
(i)Bilgi ahigverisi gbrevleri asamasi Katilimcilar sanal degisim ve global bir tema igeren ders
(ii)Karsilastirma ve analiz gérevleri asamasi plani gelistirmislerdir

Katilimcilar verilen gorevleri gergeklestirmiglerdir

SD projesinin prosediirleri, c¢esitli asamalardan gelen farkli veri kiimelerinin
iiretilmesine yardimci olmustur. Katilimcilar web ekranlarinda, video aracili takim sanal
degisim toplantilari sirasindaki etkilesimlerini kaydederken, ¢evrimigi ortak sinif oturumlari,
Ogretmen yetistiriciler tarafindan ekran kaydma alinmistir. Ek olarak, katilimcilar Moodle
(Gorev Modiilii) iizerinden bireysel ve takim yansitmalari seklinde yazili veriler saglamiglar
ve SD projesinin bitis noktasi olarak igbirlik¢i tirtinlerini de sunmuslardir. Bu bilgiler 1s181nda,
calisma etkilesimsel olarak gdzlemlenebilir baglamlar igerisindeki OA’larin video aracili
takim sanal degisimlerine Ozellikle odaklanarak 6gretmen adaylarinin eylemde yansitma
uygulamalarmin yerinde izlenmesini saglamaktadir. OA’lar, bu takim sanal degisimleri
stirasinda isgbirlik¢i ders planlarinin ayrintilarint miizakere ederek ve tamamlayarak igbirlik¢i
iirlinlerini sekillendirmislerdir.

SD projesinde dgretmen egitimi ve gelisimi baglamini daha iyi ortaya koyan bir diger
onemli ayrinti da 6gretmen adaylarmin isbirlik¢i ders planlarina dair pedagojik kararlara
ulagirken, 6gretmen yetistiricilerin hazirladigi SD uygulamalarinin konu edilmesini saglayan
bir hibrit 6grenme ortami tasarimi igerisinde bulunmalari olmustur. Bu nedenle, boyle bir
veriyle ugragsmak, arastirmacilarin 6gretmen adaylarimin etkilesim icerisindeki konusma ve
SD tabanli uygulamalar1 arasindaki olas1 baglantilar1 dikkatli bir sekilde incelemelerini
gerektirmektedir. Katilime1 OA’larm pedagojik kararlarini sekillendirmede SD projesinin
roliinii daha 1y1 anlamak i¢in, arastirma metodolojisi olarak ¢okkipli Konugsma Coziimlemesi
(KC) kullanilmistir ve bu sekilde OA’larin igeriden bakis agilarmin satir-satir ve anbean
izlenerek analiz edilmesi amaglanmistir. Tiim bunlar1 yaparken s6z sirasi alma, dizi ve
yegleme diizeni, onarim ve ¢ok kiplilik gibi KC'nin sosyo-analitik araglar1 kullanilmistir
(Hutchby ve Wooffitt, 2008; Mondada, 2019; Sidnell ve Stivers, 2012). Veri setinin, ¢okkipli
KC kullanilarak (Kardas-Isler, 2019; Sert ve Balaman, 2015; Sert vd., 2015) ve veri-temelli
bir bakis acisiyla incelenmesi sonucunda, OA’larin takim sanal degisimleri esnasinda SD
projesinin bilesenlerine yonelim gosterdigi, eylemde yansitma uygulamalar1 yaptiklar: ve bu
yonelimlerini isbirlik¢i pedagojik karar vermenin temeli olarak kullandiklar ortaya ¢ikmistir.
Bu analitik arka planda, 6gretmen adaylariin tekrarlayan eylemde yansitma anlar1 belirlenip
bir vaka seckisi olusturulmus ve analiz edilmistir (bkz. Ekin, yaymn asamasinda). Bu
caligmada, 6. Takim'in takim sanal degisimlerini (katilimcilarin takma adlari; SAM, MON,
TIN, HEP) kullanarak odak etkilesimsel uygulamalarin biitiiniiyle tasvir edilmesine yardimci1
olan (Badem-Korkmaz ve Balaman, 2022; Mori, 2004; Waring, 2009) tek bir vaka analizi
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sunulmaktadir ve transkriptlerin ince ayrintilarinda (Jefferson, 2004; Mondada, 2018) takimin
SD projesi esnasinda eylemde yansitmayi nasil ger¢eklestirdigi sunulmaktadir.

Analiz ve Bulgular

Asagidaki vaka, 6. Takim'in altinc1 takim sanal degisimi (Sekil 1'deki TSD6) esnasinda elde
edilen verilerden sunulmaktadir. Takim, g¢evrimigi toplantilarini Zoom video konferans
aracini kullanarak organize etmekte ve genellikle katilimcilardan biri grup iginde is birligini
kolaylastirmak i¢in ekranini paylagsmaktadir (Sekil 2'de ekran solda, katilimcilar sagda).

Sekil 2
6.Takim'in Video Klipinde Paylasilan Ekranin Géoriintiisti
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Ogretmen adaylari, takim sanal degisimlerinde SD projesindeki genel is yiiklerini
tartismanin yani sira isbirlik¢i ders planlariyla ilgili ayrintilara odaklanmaktadir. Asagidaki
kesitlerde, okunabilirligi artirmak, OA’larm video aracili etkilesimlerini analiz etmek ve
ardindan eylemde yansitmanin roliinii anlamak i¢in analitik bulgular iki boliim halinde
sunulmaktadir. Boliim 1'de, katilimcilar Moodle (Gorev Modiilii) {izerindeki ¢aligmalarini
tartigmakta ve igerisinde yer aldiklari sanal degisim uygulamalara yonelerek bir eylemde
yansitma anini birlikte olusturmaktadirlar.

Boliim 1/2. “6. Takim "in Altinci Takim Sanal Degisimi (TSD6) / 00:36.:08 — 00:36:45

1 SAM: so:
2 TIN: (I
3 SAM: [we start (1.2)
4 TIN: [yeah
5 SAM: [go on (1.4) heh ehe heh
6 TIN: no i- i just >wanted< to say
7 how much i enjoy this (0.7) erm thing on moodle
8 like you can [just see?
9 SAM: [huhu
10 TIN: the next section P is open b (0.8)
sam b-—nods--p
11 TIN: you can see like structured [this this and [this]

tin I 1 i
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1: bends her right hand fingers and shows her hand from up to down

12 SAM: [huhu
13 TIN: other bullet points and

14 you know OKAY 1(0.8) I’'m gonna do that today?

15 and um i really enjoy that

16 i- i- i really (0.7) i really like that=

17 MON: =and then

18 SAM: heh heh
19 MON: and then you ca- when you finish

20 you can (1.2) put a cross behind it

21 SAM: [heh heh

22 MON: [and know

23 TIN: [yeah

24 MON: [you're done with this? (1.1)

25 TIN: [it's so satisfying

26 MON: [°yeah i like it ()°

27 TIN: [just fchecking something} rightt
tin femm-- 2 i

2: makes a “checked” move with her right index finger with a smiley face
28 MON: [yeah
29 MON: heh ehe heh
30 HEP: °heh heh®
31 SAM: [yeah heh heh
32 MON: [yeah yeah heh ehe

Boliim 1, SAM"'in uzatilmis gecis belirteci ile baslamaktadir. ikinci satirda TIN'mn
birinci tekil sahis zamiri kullanimi, SAM'in 3. satirdaki eksik ifadesiyle ortiismektedir. 1,2
saniyelik sessizlik bu ortiismeyi ¢6zmede basarisiz olmaktadir. Devam eden kisimda, TIN'in
sOz sirast girisi ve SAM'in devam etme yonelimi Satir 5’te SAM'in kahkahasiyla yeniden
ortlismektedir. Satir 6’daki ortiisme ¢oziimiiniin ardindan TIN, satir 7°de olumsuzlama isareti
ile baslayarak Moodle'in teknik bir 6zelligine yonelik degerlendirici durusunu paylasir (how
much 1 enjoy this (0.7) erm thing on moodle). Burada, TIN'in SD projesi kapsaminda
ogretmen yetistiricilerinin onlar i¢in olusturdugu Gérev Modiiliine bir yonelim uyguladigina
dikkat edilmelidir (Can-Daskin ve Hatipoglu, 2019; Jakonen, 2018). Bu nedenle, TIN'in
degerlendirmesi, paylasilan ekranda (bkz. Sekil 2) kullandiklar1 belirli bir pedagojik arag
hakkinda bir degerlendirme ve geri bildirim anina isaret etmektedir. Boylece TIN eylem
halinde yansitmanm bir Ornegini gostermis olmaktadir. Devam eden satirlarda, TIN,
kullandiklar1  pedagojik aracin  (Moodle) teknik  oOzelligi  hakkindaki  olumlu
degerlendirmesinin ayrintilarini ve nedenlerini vererek konugmasina devam etmektedir. Satir
9 ve 10°da, SAM dinleyiciligini sozlii ve bedensel olarak sergilerken, kendi degerlendirmesini
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bu 6zelligin bilesenlerine referansla belirtmektedir. TIN’1n s6z siras1 sonu SAM'in alindilama
isareti ile oOrtiisiirken, satir 11°de, TIN bedensel kaynaklarin1 kullanarak Moodle 6zelliginin
yapisini ele almakta, ilgili teknik 6zelliklerin olumlu degerlendirmesini yapmakta ve satir 15
ve 16’da bu olumlu degerlendirmesini tekrarli bir sekilde vurgulayarak (really) baska bir
eylemde yansitma ger¢eklestirmektedir. Satir 17°de, bir diger katilimci1 olan MON s6z sirasini
almakta ve tamamlanmamis bir ifadeyle (and then) TIN’in sdylediklerini devam ettirecek
nitelikte bir ifade kullanmaktadir. SAM'in satir 18’deki kahkahasimi1 takiben, MON 6nceki
satirdaki s0z siras1 girisini tekrar kullanmakta, ardindan TIN'in eylemde yansitmasina,
kullandiklar1 pedagojik aracin bagka bir teknik oOzelliginden bahsederek katkida
bulunmaktadir (put a cross). Takip eden birkag¢ ortiisme, TIN''n MON ile eszamanli olarak
olumlu degerlendirme iirettigi anda son bulmaktadir. Satir 27°de TIN'in konu edilen teknik
ozelligi bedensel olarak tanimlamasmin ardindan, takim bir grup kahkahasi O6rnegi
sergilemektedir.

Analize devam etmeden hemen 6nce, asagidaki Sekil (3) ile, katilimeilarin bu boliimde
gosterilen Gorev Modiiliine (Moodle)’a yonelik eylemde yansitma anlarinin ana referans
noktas1 gosterilmektedir. Ogretmen adaylari, &gretmen yetistiricilerinin sanal degisim
projesine entegre ettikleri Moodle (Gorev Modiilii) sayesinde madde isaretlerini takip ederek
(satir 10, 11 ve 13’te TIN’in yaptig1 referans) haftalik gorevlerini gorebilmekte ve
tamamladiklar1 gorevleri hemen gorevin yaninda bulunan kutular isaretleyerek gorev takibi
yapabilmektedirler (satir 19 ve 20’de MON’un yaptig1 referans). Ayrica, katilimcilar
paylasilan ekranda Gorev Modiiliiniin farkli bir boliimiinii gérmelerine ragmen (yukaridaki
Sekil 2), Moodle'in bagka bir 6zelligine yonelimlerde bulunarak tiim katilimcilar tarafindan
karsilikli olarak taninabilir sekillerde atifta bulunmuslardir. Bu durum SD siirecinin takim
katilimcilar1 agisindan ortak bir deneyim olarak ele alindigini gostermektedir.

Sekil 3
Gorev Modiiliiniin Arayiizii

Asynchronous Activities: Tasks 1 and 2
Your Individual Findings on Global and Local Issues
Synchronous Activities: Tasks 3 and 4

Results of your Team Discussion

Simdiye kadar, TIN, Moodle'daki teknik bir 6zellige iliskin olumlu degerlendirme
yapmistir ve ayni eylemde yansitma anina yonelik, MON da Moodle’in baska bir teknik
ozelligine atifta bulunarak kendi olumlu degerlendirmeleri ile etkilesime katkida bulunmustur.
Gorev Modiiliiniin teknik ozelliklerine iligkin olumlu degerlendirmelerin diger katilimeilar
tarafindan da taninabilir olmasi, ilgili eylemde yansitma anlarinin siiregelen SD projesiyle
ilgili oldugunu gostermekte ve boylece katilimcilarin sanal degisim ile ilgili pedagojik bir
araca yonelik yansitmalarii etkilesim icerisinde ortaya sunmasi ile ortaya c¢ikmaktadir.
Vakanin asagidaki boliimii, 0gretmen adaylarmmin eylemde yansitma uygulamalarinin
isbirlik¢i ders planimin ayrintilariyla ilgili pedagojik bir karar verme yolunu nasil ac¢tigini
gostermektedir.

Boliim 2/2. “6. Takim "in Altinct Takim Sanal Degisimi (TSD6) / 00:36:45 — 00:37:23
33 TIN: like (1.2) our guidelines gonna have
34 I this little erm boxes} to Icheck?} okahhy heh heh

tin I 3--- I -4
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3: makes a square shape with her fingers

4: makes a “checked” move with her right index finger
35 MON: [heh ehe heh
36 SAM: [yeah heh ehe heh

37 TIN: so [heh ehe heh

38 MON: [yeah

39 TIN: that? decision is made heh ehe heh heh ehe heh

40 yeah i- this good thing is (0.7)

41 like even no:w you know erm

42 we- we just (0.6) co- talked about

43 how we didn't manage um the one task b two weeks ago b
sam b --—--- nods---- b

44 TIN: like erm (1.1) we totally would have forgotten that

45 >if it< wouldn't be so [clear

46 SAM: [huhu

47 TIN: and now we kno:w P what's missing P and erm like (1.1)
sam b ----- nods------ b

48 TIN: s0 (0.5) it's like (1.0) brilliant i feel .hhh

49 MON: tyeaha
mon cnodsa

Birinci boliimiin sonundaki grup kahkahalarinin ardindan, ikinci bolim TIN'in satir
33’de pedagojik bir tasarim fikri 6nermesiyle baslamaktadir. TIN, "like" kelimesini s6z sirast
baslangi¢ pozisyonunda kullanarak, devam etmekte olan SD projesiyle, kendi fikrinin benzer
olmasina isaret etmekte ve tasarim fikrini satir 34’te kahkahalarla biten bir s6z sirasi ile
sunmaktadir (our guidelines gonna have this little erm boxes} to fcheck okahhy). TIN,
sonraki satirda, soz sirasina kahkahalarla devam etmekte ve diger katilimcilarin yonelimlerini,
ders planlar1 i¢in sundugu tasarim Onerisinin kabuliiniin bir gdstergesi olarak ele almaktadir.
TIN, bunu, ilgili s6z sirasindan hemen sonra, kendi deneyimlerine dayali bir argiiman
olusturarak Gorev Modiiliiniin yapilandirilmis dogas1 hakkinda baska bir olumlu
degerlendirme sunarak yapmaktadir. Bu anlamda TIN, satir 41°de mevcut durumlarim ele
almakta ve SAM'in bedensel olarak alindilama gosterdigi 42. ve 43. satirlarda neredeyse
kacirdiklart bir gorevle ilgili SD tabanli ortak deneyimlerini 6rneklemektedir. Satir 44 ve
45°de ise TIN Gorev Modiiliiniin yapilandirilmis ve net arayiizli sayesinde hicbir seyi
kacirmamay1 veya unutmamayi nasil sagladigindan bahsetmektedir (we totally would have
forgotten that >if it< wouldn't be so [clear). Bu konuda SAM'in satir 46’daki dinleyicilik
isaretinin ardindan, TIN, igerisinde bulunduklar1 SD projesine dair yapilmasi gerekenler
acisindan siireci rahat bir sekilde kontrol edebildiklerini hatirlatmakta, birinci ¢ogul sahis
zamiri kullanarak ortak bir epistemik durus sunmakta (and now we kno:w b what's missing)
ve sOz swrasini yaptiklart gorevler hakkinda baska bir olumlu degerlendirme ile
tamamlamaktadir (it's like (1.0) brilliant). Dizi, SAM ve MON'un, TIN’in soyledikleri
hakkindaki bedensel yonelimleri ve satir 49’da MON'un alindilama isareti ile son bulmaktadir.
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Bolim 2, 6gretmen adaylarinin eylemde yansitmalarinin (SD projesindeki Gorev
Modiilii 6zelliklerine dair olumlu degerlendirmelerinin) isbirlik¢i ders planlari ile ilgili olas1
bir pedagojik tasarim fikrine nasil doniistiirdiiglinii gostermistir. Pedagojik tasarim Onerisini
takiben (satir 33 ve 34), TIN diger katilimcilar ile olusturduklari ortak deneyimlerden (satir
41 ve 47 arasi) kesitler sunarak, sanal degisim projesi katilimcilar1 olarak kendileri i¢in iyi
calisgan uygulamalarin, igbirligine dayali ders planlarinda da iyi bir uygulama (Gorev
Modiiliiniin onay kutusu 06zelligi) olarak kullanilabilecegini 6nermek i¢in eylemde
yansitmadan yararlanmistir.

Sonug olarak, 6gretmen adaylar1 pedagojik tasarim Onerileri yapmak icin ders planlama
goriismeleri sirasinda ¢evrimici ortamlarinda Gérev Modiiliinii kullanirken, eylemde yansitma
uygulamalarinin sagladigr etkilesim alanini stratejik olarak kullanmislardir. Bunu, ortak
deneyimsel uygulamalarina dayali argiimanlar olusturarak, bu uygulamalar hakkinda
derinlemesine diisiinerek, bunlar1 takim tiyelerinin katilimiyla degerlendirerek ve son olarak
kendi ders planlariyla ilgili ortak bir karar vermenin yolunu agan bir mekanizma seklinde
kullanarak yapmislardir.

Tartisma ve Sonuclar

Ogretmen egitiminde yansitict ve etkilesimli bir ortam yaratmak, dgretmen adaylariimn
mesleki gelisimi i¢in biiyiilk 6nem tagimaktadir. Sanal Degisim (SD) projelerinin, 6zellikle
kiiltiirlerarast iletigim yeterligi, teknoloji ve pedagojik igerik bilgisinin gelistirilmesi ve ders
planlart veya gorevleri tasarlama ve deneyimsel dgretmen 6grenme firsatlarini kullanma
(Dooly ve Sadler, 2013; Kurek ve Miiller-Hartmanan, 2017; Uziim vd, 2020; Vinagre, 2017)
acisindan ¢ok Snemli bir yere sahip oldugu ortaya konmustur. Bu anlamda, 6gretmenlere
mesleki gelisimin Oniinii acan (Waring, 2017) SD ortamlarindaki yansitic1 uygulamalar, anlam
arayisinin etkilesimli bir sekilde eylem esnasinda siirekli miizakere edilmesi yoluyla
katilimcilar i¢in 6grenme firsatlar1 yaratmaktadir. Bu durum calismanin bulgularinda,
katilimcilardan birinin etkilesimlerinde referans noktast olarak SD projesi sirasinda
kendilerine sunulan teknolojik bir aragla ilgili degerlendirmesini eylemde yansitma olarak
paylasmasi seklinde ortaya ¢ikmistir (Kardas-isler ve Can-Daskin, 2021). Diger katilimcilar
bu degerlendirmeye yonelim gostermisler ve cevrimici ortamda, pedagojik tasarimlarina
yonelik genis anlamda bir eylemde yansitma dizisini isbirlik¢i bir sekilde olusturmuslardir.
Takim {iyeleri arasinda ortak bir anlayis olustuktan sonra, katilimcilardan biri kendi ders
planlarin1 yaparken pedagojik bir tasarim fikri onermek amaciyla eylemde yansitmalarin
sagladig1 etkilesim alanini bir kaynak olarak kullanmistir. Eylemde yansitma, takim iiyelerinin
deneyimledigi belirli bir pedagojik uygulama etrafinda paylasilan ortak bir durusun ortaya
cikmasini saglamis (Gorev Modiiliinde devam eden ilerlemelerini izlemek i¢in kutular
isaretleme) ve yine takim tiyelerinden biri (TIN) bu uygulamanin kendi ders planlarinda da
olmasi i¢in inisiyatif alarak pedagojik tasarim Onerisi sunmustur. Ardindan bu Oneri, ders
planlarina pedagojik bir karar olarak dahil olmustur. Bu durum, analizlerin sonuglarina
bakildiginda, uygulamanin takim i¢inde ise yaradigi ve isbirlik¢i ders planinin hedef
ogrencileri i¢in de muhtemelen ise yarayabilecegi i¢in bir deneyim transferi olarak ortaya
cikmistir. Dolayisiyla 6gretmen adaylari, pedagojik bir ara¢ ilizerinden eylemde yansitma
noktalarini kendi ders planlar i¢in pedagojik bir tasarim fikrine doniistiirmiislerdir (Kurek ve
Miiller-Hartmann, 2017). Ogretmen adaylari bu anlamda eylemde yansitma ve paylasilan
deneyimsel uygulamalarinin yardimiyla daha iyi bir ders tasarimi olusturmak igin gorev
modiiliiniin yapisim1 kendi ders planlama siireclerine yoOnelik olast bir ¢6ziim haline
getirmislerdir.

Ogretmen adaylar1, pedagojik tasarmm fikirlerini, bu fikirleri miizakere ederek ve
isbirlik¢i bir sekilde devam eden deneyimleriyle karsilastirmalar yaparak desteklemek igin
argiimanlar ve gerekceler olusturmuslardir. Ozellikle 6gretmen egitimi ortamlarinda projenin
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ayrilmaz bir pargasi olarak ders planlama goriismelerini merkezilestiren bu tiir SD
prosediirleri, bu nedenle, 6gretmen adaylarinin mesleki ve pedagojik bilgilerini ve 6gretmen
kimliklerini bir araya getirmelerine yardimc1 olabilir (Ekin ve Balaman, yayin agsamasinda;
Morton ve Gray, 2010). SD projeleri, 6gretmen adaylari i¢in pedagojik agidan teori ve pratigi
birbirine baglayarak potansiyel kazanimlar saglar (Lawrence ve Spector-Cohen, 2018; Sadler
ve Dooly, 2016). Bu nedenle, 6gretmen egitimindeki SD projeleri, 6gretmen adaylarina
yonelik ¢evrimi¢i uygulama topluluklar1 olusturularak (Dooly, 2013), onlarin pedagojik
kararlar1 etkilesimsel olarak tartigsabilecekleri, teknolojik araglari kullanabilecekleri, ortaya
cikan tasarim fikirlerine yonelik elestirel analizler, yansitmalar ve degerlendirmeler
yapabilecekleri ve sonug olarak isbirligine dayali ders planlar1 olusturabilecekleri deneyimsel
bir 6grenme ortami sunabilir (O' Dowd ve Dooly, 2022; Vinagre, 2017).

Bu ¢ercevede, 6gretmen yetistiricilerinin 6gretmen adaylarina yonelik yeni 6grenme
firsatlar1 yaratmasi amaciyla SD projelerini kullanmalar1 kaginilmaz bir uygulama haline
gelmistir. Takimlardaki is birligi, bu ortami, katilimcilarin 6gretmen, 6grenci ve profesyonel
kimliklerine bagvurabilecekleri ve bunlar1 gelistirebilecekleri giiclii ve dinamik bir baglama
doniistirmektedir. Bu, aym1 zamanda etkili bir dil 6gretmeni egitimi etkinli§i olarak
yazili/sozIlii yansitma firsatlarini igeren SD projelerinin genis c¢apta taninmasini ve
uygulanmasii gerektirmektedir. Mevcut SD projesindeki Gorev Modiiliine benzer bir
O0grenme yonetim sisteminin (Moodle) kullanilmasi, katilimeilarin ihtiyag ve tercihlerine gore
belirli bir konu hakkindaki diisiincelerini yansitmalar1 ve paylagmalari icin etkilesimli bir
ortam olusturabilmektedir (Kahraman-Ozkurt, 2019). Bu durum, OA’larin SD projeleri
sirasinda deneyimledikleri uygulamalara karsi farkindaliklarini artiracak ve daha sonra
calisgmada oldugu gibi (video aracili) etkilesimleri sirasinda fikirlerini akranlariyla
paylagsmalarina yardimci olacaktir. Ancak, burada tim SD projeleri ve ilgili faaliyetlerin
tamaminin benzer sonuglar vermeyebilecegi belirtilmelidir. Ornegin internet baglanti hiz1
veya diger teknik sorunlar ¢evrimigi iletisim kesintilerine neden olabilir ki bu da etkilesimin
ilerlemesini saglamada en sorunlu durumlardan biri olarak ortaya ¢ikmaktadir. Calismamizda
katilimcilardan biri (HEP) benzer bir sorun yasamistir. Takim, kesitin ilk boliimiinde eylemde
yansitmalarini paylasirken, HEP etkilesimde yer almis ve devam eden etkilesime katilmistir.
Ancak sonraki boliimde baglant1 problemi yasayarak toplantidan kopmus ve etkilesime katki
saglayamamistir. Bu durum mevcut ¢alisma ve genel olarak SD uygulamalari i¢in bir sinirlilik
olarak kabul edilebilir.

Eylemde yansitma uygulamalarmin veri olarak ortaya konmasi, eylem {iizerine
yansitma ve eylem icin yansitma uygulamalarindan daha zorlayici olabilmektedir ¢iinkii veri,
katilimcilarin sonradan sundugu kisisel yansitmalar1 veya yazili gonderileri yerine gercek
zamanl tepkilerini veya konusmalarini gostermelidir. Bu zorluk, potansiyel eylemde
yansitma anlarini belirlemek i¢in katilimcilarin ger¢ek zamanl etkilesimlerini anbean ve ¢ok
detayli incelenerek daha saglikli bir sekilde giderilebilir. Bu anlamda ¢alisma, analiz kisminda
goriildiigli tlizere, ¢okkipli konusma c¢oziimlemesi metodolojisinin analitik araglarinin,
etkilesim icinde konugmanin en kii¢iik ayrintilarini belgeleme ve isbirlik¢i pedagojik kararlara
ulagsmada eylemde yansitmanin roliiniin daha eksiksiz anlasilmasini saglamak i¢in yararl
oldugunu ortaya koymaktadir. Bu nedenle, gelecekteki ¢caligmalarin, SD projeleri tarafindan
ogrenci ve 0gretmen adaylarina sunulan gelisim firsatlarin1 metodolojik olarak daha saglikli
bir sekilde agiklamasi i¢in ¢okkipli konusma ¢oziimlemesini aragtirma metodolojisi olarak
kullanmas1 arastirmacilar agisindan verilerin ve bulgularin sunulmasinda kolaylik
saglayacaktir.

Etik Onay: Bu arastrma Hacettepe Universitesi etik kurulunun 23.03.2021 tarih ve E-
51944218-300-00001480191 sayili karart ve izni ile yapilmistir.
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Cikar Catismasi: Yazarlar tarafindan bildirilen herhangi bir ¢ikar ¢atismast yoktur.

Yazarlarin Katkilari: Yazarlar ¢alismaya esit olarak katkida bulunmustur.
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Introduction

Technological developments in the last decades brought new solutions and practices for
educational settings to empower both learners’ and teachers’ engagement in learning and
teaching processes. Virtual exchanges are one of the most recent examples of these
developments, and they are becoming an important tool specifically for language learning,
teaching and teacher education purposes. These interactive settings connect students and
teachers from geographically dispersed areas to collaborate in an online setting allowing them
to practice their language skills and to widen their cultural understandings. Virtual exchanges,
alternatively referred to in the literature as online intercultural exchange, internet-mediated
intercultural foreign language education or telecollaboration (Godwin-Jones, 2019; O’Dowd,
2018a) was defined as “the engagement of groups of learners in extended periods of online
intercultural interaction and collaboration with partners from other cultural contexts or
geographical locations as an integrated part of their educational programmes and under the
guidance of educators and/ or expert facilitators” (O’Dowd, 2018b, p.5). Analyzing the
potentials of the virtual exchange (hereafter VE) especially for language learners, it can be
seen that most of the VE practices furnish learners’ ability to effectively interact and
communicate with people from various cultural backgrounds, thus contributing to the
development of intercultural communicative competence (Chen & Yang, 2016; Helm et al.,
2012; Lee & Markey; Schenker, 2012). Another important gain of language learners in VEs
is the linguistic competence development, because the international setting afforded by VE
extends the use of linguistic and interactional repertoires of the learners and force them to
communicate with various forms of language during the exchange (Akiyama, 2017; Angelova
& Zhao, 2016; Lee, 2011). One recent affordance of the VEs for the language learners is their
contribution to learners’ online interactional competence because the participants draw on
available screen-based resources such as task interfaces, instant messaging, and web search to
maintain the progressivity of interaction (Abe, 2019; Balaman & Sert, 2017; Sert & Balaman,
2018).

Accordingly, VE has proved to be an effective way of making foreign language lessons
more engaging, effective and productive. Therefore, it is quite important for teachers,
especially during their pre-service teacher education, to gain the required skills to conduct and
organize VE projects to provide their learners with rich learning opportunities (O’Dowd,
2015). That is to say, the pre-service teachers should be equipped with the necessary
organizational, pedagogical and digital competences to create VE projects for their future
students, and the easiest way of doing so is to enable their own engagement in VE projects
with other pre-service teachers in initial teacher education. To address this need, many studies
have been conducted with pre-service teachers (PST) to provide them with professional
development opportunities based on the affordances of VE. VE projects were found to help
pre-service teachers increase their intercultural communicative competence and cultural
awareness (Eren, 2021; Krengel, 2021; Oztiirk, 2022; Oztiirk & Eksi, 2022; Tanghe & Park,
2016; Uziim et al., 2020; Yang, 2020). As for the professional competences of PSTs, VE
reportedly created opportunities to design pedagogical tasks and lessons (Dooly & Sadler,
2013; Kurek, 2015; Kurek & Miiller-Hartmanan, 2017) and gain experiential practices by
engaging in technological (Hauck et al., 2020; O’ Dowd & Dooly, 2022; Rets et al., 2020;
Sadler & Dooly, 2016; Vinagre, 2017; Waldman et al., 2016) and pedagogical decision
making in situ (Ekin & Balaman, forthcoming).

Another important feature of the VE projects with PST participants is their inherently
reflective environment. Reflective practice is referred to as critical evaluation of teachers
about their practices, why they do these practices, and how these practices are operationalized
inside and outside the classroom so that these practices turn into meaningful professional
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learning opportunities for them (Farrell, 2015; Farrell & Kennedy, 2019). Reflective practices
can be in different forms, and these forms are shaped according to when and why the reflection
is provided (Balaman, 2023; Farrell, 2015), namely reflection-for-action (future-oriented,
provided before the practice), reflection-in-action (real time, provided during the practice),
and reflection-on-action (past-oriented, provided after the practice). To further elaborate, if
reflection emerges after the completion of the practice (teaching a class, students’ online task
engagement etc.) to evaluate the overall process, it is largely referred to as reflection-on-
action. This form of reflection is the most commonly studied type in the literature mainly to
unearth the improvable aspects of the pre-service teachers’ professional practices including in
VE contexts (Dooly & O’Dowd, 2022; Guichon, 2009; Lenkaitis 2020a; 2020b). In a more
recent study, we describe elsewhere, in a multistep VE-based teacher education cycle, the
PSTs (i) initially contemplate the potential outcomes of their telecollaborative task design for
a VE setting before the implementation by L2 learners (reflection-for-action) and (ii) later
evaluate the implementation of their tasks (reflection-on-action) (Badem-Korkmaz et al, 2022;
Ekin et al., 2021). Therefore, both reflection-for-action and reflection-on-action find
representation in VE literature, albeit to a limited extent, while reflection-in-action remains
largely unexplored in both VE settings and overall, in broader teacher education and
professional development contexts. Reflection-in-action emerges during the real time
implementation of an activity and marks the real-time feelings, thoughts and reactions of
participants while the actions occur in situ (Ishino, 2018) or the co-participant
colleagues/peers’ observable interventions with an ongoing practice as a trouble resolution
mechanism (Yilmaz, 2020). Therefore, understanding reflection-in-action during a
conversation or an activity is quite important to uncover the participant’s real time evaluations
that they conduct while presenting their meaning making in action to get the most out of any
practices.

Against this background, using the robust methodological tools of multimodal
Conversation Analysis (CA), we describe the interactional trajectories of reflection-in-action
over the course of video-mediated collaborative lesson planning conversations of PSTs in a
VE project among Germany, Turkiye, and Sweden. We argue that reflection-in-action
becomes instrumental for PSTs to reach pedagogical decisions when they incorporate the
components of the ongoing VE project into their collaborative lesson plans. We aim to respond
to the following research question by presenting the lived moments of the PSTs in-and-
through their lesson planning conversations.

- How do the PSTs’ moments of reflection-in-action oriented to the VE process
facilitate pedagogical decision-making during collaborative lesson planning
conversations?

Method

The data for the current study comes from a Virtual Exchange (VE) project among three
partnering universities from Germany, Turkiye and Sweden. The participants were pre-service
teachers enrolled in English Language Teaching programs. All PSTs were taking different
courses with convergent purposes relevant to the VE project. There were eleven PSTs from
Germany, fourteen from Turkiye, and fifteen from Sweden. Throughout the VE project, the
participants worked in six small teams consisting of PSTs from each country.

The VE project included three important domains, and the procedural unfolding of the
project was shaped around using these domains. The first one was Online Joint Classroom
Sessions (OJCSs). These sessions in which all of the participants came together at the same
time were organized for giving input, instructions and detailed information about the project
in line with the expectations of the teacher trainers (one of whom is the first author of this
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study) from the participants. The second one was the Team Exchanges (TEs). These
exchanges were conducted by the participants in small teams in and through video-mediated
interactions. The teams decided when to meet online on a weekly basis and did their tasks
collaboratively. The last domain was the task module (TM) which was the asynchronous
communication and reflection mechanism of the VE project. The TM was delivered via the
Moodle platform to assign tasks, share weekly announcements, and collect weekly task-based
reflections from the participants. These domains established the organizational structure of
the VE project based on O’Dowd and Waire’s (2009) three-stage progressive exchange model
which consists of information exchange tasks, comparison and analysis tasks, and
collaborative product stages (see Figure 1).

As for the timeline of activities, the VE project started with the first OJCS in which all
the details about the VE process were shared with the PSTs. This was followed by three team
exchange meetings during which the PSTs implemented the information exchange tasks
(Stage 1) and comparison and analysis tasks (Stage 2). During these two stages of the VE
project, the PSTs found the opportunity to know their teammates, familiarize with their
different educational backgrounds, and establish some preliminary ideas for the upcoming
stage by making some pedagogical decisions on their lesson design. Afterwards, another
OJCS was organized by inviting a speaker to deliver a presentation about how to design VEs
effectively. Then, the collaborative product stage (Stage 3) was initiated. It was the most
important part of the project during which the PSTs conducted team exchanges for four to six
weeks to create a collaborative lesson plan including a VE component and addressing a global
problem as the theme (gender equality, zero hunger, quality education etc.). Upon the
completion of their lesson plan, the teams submitted their collaborative products (the plan and
its appendices) which marked the end point for the whole procedure. From the very beginning
till the end, the relevant space on Moodle (Task Module) was used as the mediator between
the PSTs and the teacher trainers. The teacher trainers assigned weekly asynchronous and
synchronous tasks to the PSTs, the latter to be completed in team exchanges and elicited
individual reflection from the participants. Therefore, the VE project was designed in a way
that the PSTs can be exposed to different reflective opportunities throughout the project
timeline.

Figure 1
Procedural Unfolding of the VE Project
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The procedures of the VE project helped generate different sets of data coming from
various stages. The participants screen recorded their interactions during the video-mediated
team exchange meetings, while the online joint classroom sessions were screen-recorded by
the trainers. Additionally, the participants provided written data in the form of individual and
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team reflections on Moodle (Task Module), and also submitted their collaborative products as
the end point of the VE project. Having said that, we specifically focus on the video-mediated
team exchanges of the PSTs as the interactionally observable contexts which also enable
tracking the PSTs’ reflection-in-action practices in situ. The PSTs took action to shape their
collaborative products during these team exchanges by negotiating and completing the details
of their collaborative lesson plans.

Another important detail to better understand to teacher education context in the VE
project is that the collaborative lesson plans of the PSTs are designed for an imaginary hybrid
learning environment, which enables the topicalization of the ongoing VE practices of the
PSTs while reaching pedagogical decisions. Therefore, dealing with such a data requires the
researchers to carefully examine possible connections between the PSTs’ talk-in-interaction
and their VE-based practices. For a fuller understanding of the role of the VE project in
shaping the pedagogical decisions of the participating PSTs, we adopt multimodal
Conversation Analysis (CA) as the research methodology and track PSTs’ emic perspectives
on a line-by-line and moment-by-moment basis using the socio-analytical tools of CA such as
turn-taking, sequence and preference organization, repair, and multimodality (Hutchby &
Wooffitt, 2008, Mondada, 2019; Sidnell & Stivers, 2012). Using multimodal CA, we
examined the dataset with an unmotivated looking perspective and identified the interactional
trajectories during which the PSTs orient to the components of the VE project and use these
orientations as the basis for the collaborative pedagogical decision-making. Against this
analytic background, we analyzed the recurrent patterns that marked the moments of
reflection-in-action and created a collection of cases (cf. Ekin, forthcoming). In this paper, we
present a single case analysis which helped us portray the focal interactional practices in its
entirety (Badem-Korkmaz & Balaman, 2022; Mori, 2004; Waring, 2009), using Team6’s team
exchanges (pseudonyms; SAM, MON, TIN, HEP) and show in fine-grained details of
transcripts (Jefferson, 2004; Mondada, 2018) how the team reflects on the VE project in situ,
thus engaging in reflection-in-action.

Analysis and Findings

The following single case comes from the sixth team exchange (TE6 in Figure 1 above) of
Team6. The team organizes their online meetings using the Zoom videoconferencing tool, and
one of the participants generally shares his/her screen to enable collaboration in the group
(The screen is on the left and the participants are on the right side of the Figure 2).

Figure 2
The Screenshot from the Shared-screen in Team6'’s Video-clip
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The PSTs focus on the details about their collaborative lesson plan as well as
discussing their overall workload in the VE project. In what follows, we present the extract in
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two segments to increase readability, analyze the PSTs’ video-mediated interactions, and then
discuss the relevance of our analytic findings for an understanding of the role of reflection-in-
action. In Segment 1, the participants discuss their work on Moodle and co-construct a
moment of reflection-in-action by orienting to their ongoing VE practice in real time.

Segment 1/2. Team Exchange Six of Team6 / 00:36:08 — 00:36:45
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[heh heh
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tin femm-- 2--mmmme- i
2: makes a “checked” move with her right index finger with a smiley face
28 MON: [yeah
29 MON: heh ehe heh
30 HEP: °heh heh®
31 SAM: [yeah heh heh
32 MON: [yeah yeah heh ehe

Segment 1 starts with SAM’s stretched transition marker line 1. TIN’s use of first-
person singular pronoun overlaps with SAM’s incomplete utterance in line 3. The 1.2s of
silence fails to resolve the overlap, and TIN’s turn entry and SAM’s go ahead overlap again
oriented with laughter by SAM in line 5. Following the overlap resolution, in line 6, TIN starts
her telling using a negation marker and shares her evaluative stance towards a technical feature
of Moodle (how much i enjoy this (0.7) erm thing on moodle) in lines 6 and 7. It is important
to note here that TIN deploys an orientation to the Task Module that their teacher trainers
created for them within the scope of the VE project (Can-Daskin & Hatipoglu, 2019; Jakonen,
2018). Hence, TIN’s evaluation marks a moment of reflection about a specific pedagogical
tool that that they currently deal with on the shared screen (see Figure 2), thus being an
instance of reflection-in-action. TIN continues with giving details and reasons for her positive
evaluation of the technical feature. She specifies her evaluation with reference to the
components of this feature while SAM displays her listenership verbally and bodily (line 9
and 10). TIN addresses the structure of the Moodle feature using her embodied resources in
line 11, overlaps with SAM’s agreement token in turn-final position, and continues her telling
with another moment of reflection-in-action through positive evaluation of the relevant
technical features that is also prosodically marked (really) both in lines 15 and 16. By line 17,
another co-participant, MON, takes the turn and signals continuation with an incomplete
utterance (and then). Following SAM’s laughter in line 18, MON initially recycles her turn
entry, then extends TIN’s reflection-in-action with another technical feature Moodle (put a
cross). The last part of a series of overlaps marks the moment when TIN also produces positive
evaluation in synchronicity with MON. Following TIN’s bodily description of the topicalized
feature, the team engages in an instance of group laughter.

The following Figure (3) is the main reference point of the participants’ reflection-in-
action moments. The PSTs can see their weekly tasks by following the bullet points (TIN’s
reference in lines 10, 11 and 13), tick the boxes to the activities that they have completed
(MON’s reference in lines 19 and 20). Let us also note that although the participants view a
different part of the Task Module on the shared screen (Figure 2 above), they refer to another
feature of the Moodle in mutually recognizable ways to all participants.
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Figure 3
The Interface of the Task Module

Asynchronous Activities: Tasks 1 and 2
Your Individual Findings on Global and Local Issues
Synchronous Activities: Tasks 3 and 4

Results of your Team Discussion

Overall, TIN delivered her positive evaluation of a technical feature of the Task
Module on Moodle, which prompted MON to align with TIN with reference to another
technical feature in the form of positive assessments. The recognizability of the positive
evaluations of the technical features of the Task Module indicates the relevance with the
ongoing VE project, thus enabling to identify the episode as reflection-in-action. The
following segment of the extract demonstrates how the reflection-in-action practices of the
PSTs immediately pave the way for making a pedagogical decision regarding the details of
the collaborative lesson plan.

Segment 2/2. Team Exchange Six of Team6 / 00:36:45 — 00:37:23

33 TIN: like (1.2) our guidelines gonna have
34 Ithis little erm boxes] to fcheck?} okahhy heh heh
tin I 3--- I -4

3: makes a square shape with her fingers

4: makes a “checked” move with her right index finger
35 MON: [heh ehe heh
36 SAM: [yeah heh ehe heh

37 TIN: so [heh ehe heh

38 MON: [yeah

39 TIN: that? decision is made heh ehe heh heh ehe heh

40 yeah i- this good thing is (0.7)

41 like even no:w you know erm

42 we- we just (0.6) co- talked about

43 how we didn't manage um the one task b two weeks ago b
sam b -—--- nods---- b

44 TIN: like erm (1.1) we totally would have forgotten that

45 >if it< wouldn't be so [clear
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47 TIN: and now we kno:w P what's missing P and erm like (1.1)
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48 TIN: so (0.5) it's like (1.0) brilliant i feel .hhh
49 MON: ayeaht
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mon onodsa

Following the group laughter by the end of Segment 1, the second segment starts with
TIN’s proposal of a pedagogical design idea in line 33. TIN deploys “like” in turn-initial
position and potentially marks the similarity with the ongoing VE project, and delivers her
design idea in a jocular turn ending with laughter (our guidelines gonna have this little erm
boxes] to fcheck okahhy) in line 34. This is shown alignment with laughter by the co-
participants and agreement token from MON and SAM from line 35 to 38. TIN, in the
subsequent turn, continues her jocular turn with laughter, and she treats the co-participants’
orientations as displays of acceptance of her design proposal for their lesson plan. Right after
her jocular turn, TIN delivers another positive assessment about the structured nature of the
Task Module by building an argument based on their own experiences. She does this by
addressing their current situation in line 41 and exemplifies their VE-based shared experience
about a task that they almost missed in lines 42 and 43, during which SAM bodily displays
agreement. TIN continues her turn marking the structured and clear nature of the Task Module
and how it enabled not to miss or forget anything (we totally would have forgotten that >if
it< wouldn't be so [clear) in lines 44 and 45. Following SAM’s listenership token in line 46,
TIN continues her turn by delivering a shared epistemic stance referring to the progress check
of the ongoing VE project (and now we kno:w b what's missing) and finishes her turn by
providing another positive assessment about the task module (it's like (1.0) brilliant). This is
oriented to by embodied resources from SAM and MON and a verbal acknowledgement token
from MON in line 49.

Segment 2 demonstrated how the PSTs transformed their reflection-in-action (positive
evaluation of Task Module features in the VE project) into a possible pedagogical design idea
related to their collaborative lesson plan. Following her pedagogical design proposal (lines 33
and 34), TIN laid the ground for suggesting what works well for them as VE project
participants can also be utilized as a good practice (the checking box feature of the Task
Module) in their collaborative lesson plan by providing accounts from their shared
experiential practices (lines 41 and 47).

All in all, the PSTs strategically used the interactional space afforded by their
reflection-in-action practices while using the Task Module in their immediate online setting
during their lesson planning talks to make pedagogical design proposals. They do this by
building arguments based on their shared experiential practices, reflecting about these
practices, evaluating them with the participation of the team members and lastly using them
as a mechanism to pave the way for making a collaborative decision related to their own lesson
plan.

Discussion and Conclusions

Creating a reflective and interactive setting in initial teacher education has utmost importance
for the PSTs’ professional development. The Virtual Exchange (VE) projects have been found
to contribute to the PSTs specifically regarding the development of intercultural
communicative competence, technology and pedagogical content knowledge, and further
competences for designing lesson plans or tasks and utilizing experiential teacher learning
opportunities (Dooly & Sadler, 2013; Kurek & Miiller-Hartmann, 2017; Uziim et al., 2020;
Vinagre, 2017). Paving the way for teacher professional development (Waring, 2017),
reflective practices in VE settings create teacher learning opportunities for the participants
due to its inherently interactive nature through constant negotiation of meaning in situ. We
observed this in our findings as one of the participants shared her evaluation on a technological
tool that was made available for them during the course of the VE project as a reference point
in their interaction (Kardas-Isler & Can-Daskin, 2021). The co-participants displayed
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alignment with this evaluation, and in doing so, created an extended episode of reflection-in-
action shaping around their immediate online setting (visible on their shared screen) and
oriented to their pedagogical design. After establishing mutual understanding among the team
members, one of the participants used the interactional space afforded by their reflection-in-
action as a resource to propose a pedagogical design idea for their lesson plan. Reflection-in-
action enabled the shared understanding around a specific pedagogical practice (checking
boxes to track their ongoing progress on task module) that the team members have been
experiencing, and one of the team members (TIN) took initiative to propose incorporating this
practice into their pedagogical design. We argue that this process unfolded as such because
this practice apparently worked for the team, and might possibly work for the target students
of the collaborative lesson plan. Hence, the PSTs transformed their reflection-in-action point
over a pedagogical tool into a pedagogical design idea for their own lesson plan (Kurek &
Miiller-Hartmann, 2017). This shows that the PSTs turned this practice into a candidate
solution for creating a better lesson design by the help of their own reflection-in-action and
shared experiential practices in situ.

The PSTs built arguments and rationales for supporting their pedagogical design ideas
by negotiating these ideas and making comparisons with their ongoing experiences in a
collaborative fashion. Such VE procedures centralizing the lesson planning conversations as
an integral part of the project specifically in teacher education settings can therefore help the
PSTs conjure up their professional and pedagogical knowledge and their teacher identity (Ekin
& Balaman, forthcoming; Morton & Gray, 2010). VE projects provide these potential gains
for the PSTs by connecting the theory and practice of pedagogy for the PSTs (Lawrence &
Spector-Cohen, 2018; Sadler & Dooly, 2016). Therefore, VE projects in initial teacher
education can create online communities of practice (Dooly, 2013) and afford an experiential
teacher learning setting (O’ Dowd & Dooly, 2022; Vinagre, 2017) where the PSTs can discuss
pedagogical decisions in-and-through interaction, use technological tools, and engage in
critical analyses, reflections and evaluations oriented to emergent design ideas, which
consequently turns into collaborative lesson plans.

Against this backdrop, it becomes an inevitable practice for teacher trainers to use VE
projects for creating new teacher learning opportunities for their trainees. The collaboration
and cooperation in small teams turn this setting into a vigorous and dynamic context where
the participants can invoke and improve their teacher, student and professional identities. This
also calls for widely recognizing VE projects with a written/verbal reflective component as an
effective language teacher education activity. The use of a learning management system
(Moodle) similar to Task Module in the current project can create an interactional setting for
the participants to post and view reflections on a given subject based on their needs and
preferences (Kahraman-Ozkurt, 2019). This would increase their awareness towards the
practices they experience during the course of VE projects, and later help them share their
ideas with their peers during their (video-mediated) interactions as in the case in our study.
However, it should be noted here that not all VE projects and the involved activities may yield
convincing results. For instance, internet connection speed/stability or other technical
problems can cause communication breakdowns, which is one of the most problematic
situations in maintaining the progressivity of the interaction. In our study, one of the
participants (HEP) experienced a similar problem. While the team shared their reflection-in-
action in the first part of the extract, HEP was available and participated in the ongoing
interaction. However, in the following part, she got disconnected from the meeting and could
not contribute, which can be regarded as a limitation for the current study and VE practices
generally.
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The manifestation and documentation of reflection-in-action practices can be more
challenging than reflection-on/for-action practices because the data should display the real
time reactions or talks of the participants rather than their post-hoc self-reports or written
posts. This gap can be bridged closely examining the real time interactions of the participants
to identify potential moments of reflection-in-action. To this end, the robust tools of
multimodal conversation analysis methodology proves to be helpful for documenting the
minute details of talk-in-interaction and paving the way for a fuller understanding the role of
reflection-in-action in collaboratively reaching pedagogical decisions. We therefore conclude
that future studies might also find it advantageous to adapt CA as the research methodology
to explicate further professional development opportunities afforded by VE overall.
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