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Abstract

This study aims to explore the opinions and metaphorical understanding of English
Language Teaching students regarding pursuing a master’s degree. The participants of this
cross-sectional survey study were 34 fourth-grade English Language Teaching (ELT) students
from a state university in Turkey. The findings showed that most participants expressed a desire
to obtain a master ’s degree and provided various reasons for their willingness or unwillingness
to pursue it, along with a metaphorical representation of their views. The findings also
indicated that the participants had some knowledge about the requirements of a master s
degree, and although they recognized the challenges involved, they were mostly willing to
pursue it. Overall, the study suggests that English Language Teaching students in Turkey have
a positive attitude towards obtaining a master ’s degree. However, further research is needed
to examine the reasons for this positive attitude and to determine the impact of obtaining a
master ’s degree on the students’ competencies.
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Ingilizce Ogretmenligi Ogrencilerin Yiiksek Lisans Derecesine
Yonelik Metaforik Anlayislar

Oz

Bu ¢alismamn amaci, Ingiliz Dili Egitimi ogrencilerinin yiiksek lisans derecesi alma
konusundaki goriislerini ve metaforik anlayiglarim kegfetmektir. Bu kesitsel anket ¢alismasinin
katilimcilart Tiirkiye'de bir devlet iiniversitesinin 4. simifinda Ogrenim gorven 34 Ingilizce
Osretmenligi ogrencisidir. Sonuclar katithmcilarin ¢ogunlugunun bir yiiksek lisans derecesi
elde etmek icin istekli olduklarini gdostermistir. Ayrica, katilmcilar goriislerini sectikleri
metaforlar araciligiyla neden istekli veya isteksiz olduklarimi agiklamistir. Bulgular
katitlimcilarin bir yiiksek lisans derecesinin gereklilikleri hakkinda bilgi sahibi olduklarini ve
icerdigi zorluklar: fark etmelerine ragmen, ¢ogunlukla onu stirdiirmeye istekli olduklarini
lisans derecesi almaya yonelik olumlu bir tutuma sahip oldugunu gostermektedir. Ancak bu
olumlu tutumun nedenlerini incelemek ve yiiksek lisans derecesi almanin égrencilerin mesleki
gelisimi iizerindeki etkisini belirlemek icin daha fazla arastirmaya ihtiyag vardir.
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Introduction

Postgraduate education is a system that includes master’s and doctorate degrees after
undergraduate programs, and specialization is provided through scientific studies in
many disciplines and branches of science (Bal¢in et al., 2013). The aim of
postgraduate education is to train human power capable of solving problems with a
way of thinking that produces, uses, and criticizes information (Karaman & Bakirci,
2010). As one of the postgraduate education degrees, a master’s degree has attained a
prominent position within society, especially in the last decades, because of society’s
tendency to learn and the desire of people to improve themselves (Bozan, 2012). It is
worth noting that the purpose of individuals who pursue a master’s degree is to
develop their theoretical and practical knowledge by making narrow but in-depth
studies on a subject that attracts the attention of the individuals according to their own
curiosity, and desire (Sen, 2013). Nas et al. (2016) emphasize that instead of talking
about a common goal in master’s programs, goals should be defined as variables
according to stakeholder expectations and science fields, sector, economic, and social
expectations.

The pursuit of a master’s degree in English Language Teaching (ELT) has also
gained significant prominence as consistent with the trend in other fields, due to the
perception that having a postgraduate degree serves to enhance the teaching of
English, as noted by Kirmizi (2012). The goal of a master’s degree in ELT is to
increase teachers’ awareness of the things they can do to better the lives of their
students and their fellow educators (Lopez-Pinzon et al., 2021). It allows teachers the
opportunity to apply what they have learned in their curriculum (Stanley & Murray,
2013) and have the basic knowledge to argue, research, decide, and teach (Smith,
2001). The students pursuing a master’s degree are required to take ELT courses, do
research to partially satisfy each course’s requirements, and write their theses
(Kirmuzi, 2012; Rahimi et al., 2019). Hence, master’s degree students in ELT create
their professional selves as academic scholars (Rahimi et al., 2019) and be “qualified
teachers” who have a core set of talents and abilities (Stanley & Murray, 2013).

With these insights in mind, metaphor, as one of the most significant and
comprehensive categories of figurative language (Kesen,2010; Parvaresh, 2008),
allows individuals to understand a concept by comparing it to another concept and
creating a mental representation (Saban, 2008). Hornby (1997, p. 928) defines
metaphor in the Oxford Advanced Learner’s Dictionary as “the use of a word or
phrase to indicate something different from (though related in some way to) the literal
meaning.” In addition, it is also defined as "any comparison that cannot be taken
literally" (Bartel, 1983, p. 3). Metaphors play an important role in human cognition,
helping to structure meaning and guide behavior, Kesen (2010) and Lin et al. (2012)
discussed. They allow us to convey one idea while expressing another, as explained
by Ortony (1993). Thus, metaphors are one of the most effective ways to make
individuals declare what they want to say in other ways. Fainsilber and Ortony (1987)
describe metaphors as used for three main purposes: mentioning things that are
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difficult to express, briefly describing what is meant to be said, and drawing a richer
and more detailed picture of what is meant. As a result of all these benefits, metaphors
have become a crucial component of research on beliefs and values, including in
educational settings (Kesen, 2010; Lin et al., 2012; Parvaresh, 2008). Additionally,
metaphors are highly important in the field of English language teacher education to
help teachers express themselves more effectively (Lin et al., 2012; Ma & Gao, 2016;
Saban, 2006). They offer insights into the intricacies of teaching by reflecting
instructors' perceptions, attitudes, and behaviors. Metaphors provide a logical
framework for the human mind and language and serve as a flexible tool for
comprehending various educational aspects. Through the use of metaphors, educators
can successfully explore instructors’ perspectives on education, textbooks, schools,
and literacy (Lin et al., 2012; Shaw & Mahlios, 2011).

Considering the increased significance of pursuing a master’s degree in the field
of ELT, it is essential that students should be aware of their thoughts and attitudes
toward pursuing a master’s degree before graduation. Recent studies show that
metaphors are one of the effective ways to delve into the student teachers’ way of
thinking (Cuhadar, 2022; Fang, 2015; Gologlu Demir & Cetin, 2022; Seferoglu et al.,
2009). McGrath (2006, p.316) also asserts that “even one-stage metaphor studies” are
effective in uncovering teachers’ professional development needs in local contexts.
Therefore, the aim of the present study is to investigate 4'"-grade ELT students’
thoughts and metaphorical understanding of pursuing a master’s degree by addressing
the following research questions.

1. What are the opinions of ELT students regarding pursuing a master’s degree?
2. What are the preferences of ELT students in pursuing a master’s degree?

3. What are the metaphorical understandings of ELT students regarding the pursuit
of a master’s degree?

Methodology
Research Design

Since this research aims to investigate the thoughts and metaphorical understanding
of 4th-grade ELT students on their master’s degree, the cross-sectional survey design
was employed in which data are gathered simultaneously from people at a single point
in time (Busk, 2005; Kesmodel, 2018). In this specific design, the sample is chosen
from the target population, and data are collected through a questionnaire, interviews,
or other data collection methods. Within the scope of this study, a questionnaire
including open-ended questions was used, as qualitative research is conducted to
understand people’s attitudes, interactions, behaviors, and beliefs and they can give
interventional studies a fresh perspective that cannot be achieved solely through the
measurement of variables (Kalra et al., 2013).
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Context of the Study

The study was realized at a state university in Turkey at the department of ELT during
the first semester of the 2021-2022 academic year. The ELT program had active
undergraduate and graduate (master’s) degree programs. The undergraduate program
has been accepting students for nine years and the master’s program has been
accepting students for three years. Undergraduate students did not have direct
interaction with master’s level students on a regular basis. However, the professors in
the department were teaching both graduate and undergraduate-level students and
master-level students sometimes interacted with undergraduate-level students to
collect data for their research studies. Thus, undergraduate students had a chance to
observe and get some knowledge about master’s degree. Moreover, one researcher
was a master’s degree student and the other was a professor in the department. The
professor was also the academic advisor of the 4" grade students at the time of the
study and on a regular basis (once a month), students and the professor came together
to talk about their future careers and possible plans. Thus, they got knowledge about
master’s degree during these meetings and shared their thoughts with each other.

Participants

The participants of the study were 34 4"-grade ELT students from a state university
in Turkey. They were selected through the convenience sampling method for
practicality issues (Etikan et al., 2016; Stratton, 2021). The demographic analysis of
the participants revealed that the participants’ ages ranged from 21 to 28 years old.
Among the participants, 20 of them were female and 14 of them were male. Students
were all volunteered and an informed consent form was taken from the participants.

Data Collection and Analysis

Data were collected through an open-ended questionnaire in the fall semester of the
2021-2022 academic year. The questionnaire included two parts. The first part
included demographic questions, including participants’ age, class, and gender. In the
second part, there were three open-ended questions concerning participants’ opinions
on a master’s degree in English language teaching. The first question aimed to
investigate EFL students’ opinions concerning a master’s degree. The second question
aimed to get students’ preferences in pursuing master’s degree after graduation, and
the last question intended to explore their metaphorical understanding through a
metaphor that they wrote to understand their thoughts concerning the pursuit of
master’s degree. For the third question, the students answered the question “Pursing
a master’s degree in ELT is ......... because............ ”. Meanwhile, similes that are
written with words such as “like” or “as” were also considered metaphors within the
scope of the study as even if there were linguistic differences, conceptually they
convey a comparison similar to metaphors (Fang, 2015).
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These questions were prepared by the researchers considering the related literature in
the field, and the questions were checked by two other experts in terms of clarity,
pointedness, and brevity. Moreover, to comply with ethical issues, an ethical consent
form was taken from the institution before data collection. The questionnaire was
prepared via Google form and before sending it to the participants, the necessary
information was given to the participants in the classroom environment. The
approximate duration of the questionnaire was 35 min. The data collected from the
participants were analysed using the content analysis method, which involved coding
the data, categorizing it into themes, and organizing it based on the codes and themes
via MAXQDA. The results were interpreted through figures and quotations to ensure
reader-friendliness and clarity. Moreover, peer debriefing and member-checking were
used to ensure the trustworthiness of the data (Lincoln & Guba, 1985).

Findings
English Language Teaching Students’ Opinions on Pursuing a Master’s Degree

Analysis of the question concerning ELT students’ opinions on pursuing a master’s
degree showed that the participants considered pursuing a master’s degree as both an
advantage and drawback, as seen in Figure 1 below.

Participants’ Opinions
on Master’s Degree
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Figure 1. ELT students’ opinions on pursuing a master’s degree

The advantages included improvements in terms of personal, professional, and
academic development. Concerning academic improvement, one participant
expressed that “It is necessary to pursue a master’s degree if you are interested in your
field for self-improvement and do greater things related to your field (P1)”. Another
one uttered, “It’s a good opportunity for you to improve yourself and advance to a
higher level” (P2). Moreover, one participant stated, “I think it is a way to improve
someone’s proficiency, skill, and so on. I find this process useful and sensible” (P6).
Additionally, one participant argued that “It is an academic process in which a person
develops herself /himself by preparing a scientific article to specialize in the branch
with the education received” (P16). Two of the participants also stated that they found
a master’s degree useful, and five of them saw it as a necessity as they emphasized in
these statements: “It is necessary to be a university lecturer” (P28), “In my opinion, it
is a must because every educator should be knowledgeable about his/her field and
raise students” (P18).

Twelve participants who focused on drawbacks stated that a master’s degree is a
challenging process. Being tired of having such an education is another drawback. To
exemplify, some participants shared that “I think it is a challenging process because
it means two extra years as a student” (P33), “There is so much research and stuff to
do during master’s education. It’s not for me” (P7) and “I don’t want to do it because
I’m tired of going to school” (P30).

English Language Teaching Students’ Preferences on Pursuing a Master’s
Degree

Participants were asked about their preferences on whether they would like to have a
master’s degree or not and the reasons for their preferences. The findings showed that
most of the participants were willing, 13 participants were unwilling and 5 of them
were indecisive about having a master’s degree. Participants’ thoughts on the subject
were categorized as willing, unwilling, and indecisive themes, as seen in Figure 2.
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Figure 2. Participants’ preferences on pursuing a master’s degree

Most participants stated they were willing to have a master’s degree. Findings
indicated that eleven participants perceived a master’s degree as a way of self-
improvement. Self, professional, and academic development sub-themes were all
related to self-improvement. For example, one participant said, “Of course, because I
want to develop myself academically” (P16) and other participants said, “Yes,
because it is necessary if you want to improve yourself” (P26), “Yes, I would. Because
it is a compulsory step to become a qualified teacher in today’s educational system”
(P6) and “Yes, because | want to be more competent in my profession as a teacher”
(P25). Two participants also stated that they would like to have a master’s degree to
earn more money or to work in a university: “Yes, because university instructors get
higher salaries than teachers” (P29) and “Yes, because | would like to stay in
university and continue my career there” (P19). Fulfilling targets was also among the
reasons for participants to be willing to have a master’s degree as one participant
conveyed: “To fulfill my targets” (P10).

Concerning participants’ reasons for being unwilling to have a master’s degree,
participants emphasized the challenges. Five of them focused on having difficulty in
finding the necessary money to have a master’s degree and three of them said that
they were tired of being a student as can be understood from the statements: “No,
because I am really tired and have no financial support” (P18) and “No, because | find
it difficult” (P11). The duration of a master’s education and not having interest were
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also stated by the participants as their reasons for being unwilling to have a master’s
degree. About this challenge, one participant said, “The process is too long for me”
(P4) and another one said, “No, because | have no interest. (P1)”

Except for being willing or unwilling, five participants were indecisive, arguing
that “I might want to have a master’s education but since I have not got enough
information about that degree, | can’t comment on it” (P12) and “Maybe. I don’t have
enough information yet. | will decide later” (P33). These statements suggest that those
participants did not have enough knowledge or had not decided yet. Thus, they were
indecisive about having a master’s degree.

Metaphorical Understanding of English Language Students on Master’s Degree

Participants were also asked to write a metaphor concerning their thoughts on a
master’s degree and a possible explanation for choosing that specific metaphor. As
can be seen in Figure 3, participants hold different metaphorical understandings of
master’s degree.

path full of obstacles

book

sthor teacher fithess
solving puzzles
wisdom

Figure 3. Metaphorical understanding of participants on master’s degree

Findings showed that participants shared various metaphors on master’s degrees.
These metaphors were categorized under the themes of challenge, vehicle,
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improvement, source, and nurturer. Figure 4 shows the metaphors under the theme of
“challenge”.

clouds in vacuum
the sky cleaner
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of the game _
(f=1) =
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(f=1) (f=1)

climbing the
stairs by 5

stairseach [ 3
time activity

(=1)

solving
4
(f=1)

Figure 4. The theme “challange”

It can be understood from Figure 4 that most of the participants perceived master’s
degree as a challenge. Climbing the stairs by five stairs each time, a path full of
obstacles, onion, fancy restaurant, the final boss of the game, clouds in the sky,
vacuum cleaner, marathon, beautiful and expensive bag, fitness, sporting event, and
solving puzzles are among the metaphors that the participants stated as a challenge.
The theme challenge was used to refer to the difficulty of obtaining a master’s degree.
Some participants mentioned only the difficulties of holding a master’s degree as can
be seen from these statements: “Master’s degree is a climbing the stairs by five stairs
each time activity because it is too tiring” (P3), “Master’s degree is a vacuum cleaner
because it consumes your time and energy” (P24), “Master’s degree is a beautiful and
expensive bag because you can’t get it even if you want it” (P28) and “Master’s
degree is a path full of obstacles because it demands too much time and effort” (P32);
some others stated that it was challenging but rewarding at the end through these
statements: “Master’s degree is an onion because it makes you cry when you cut it
and prepare the food but after that process the food taste amazing thanks to it” (P4),
“Master’s degree is a fancy restaurant that only people who appreciate the value can
eat there” (P10), “Master’s degree is a final boss of the game because when you beat
it you feel the most satisfaction” (P12).
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The second theme concerning the metaphors of participants on master’s degree
was “vehicle” indicating that pursuing that degree is a means for them for another
purpose as can be seen in Figure 5.

path to find
the treasure at
the end of the

; rainbow (f=1 I f
e ol S

ladder (f=1) key (f=1)

bridge (=2) _ stair (=1)

Figure 5. The theme “vehicle”

The metaphors under the theme “vehicle” indicate that eight participants perceived
a master’s degree as a means. The key, ladder, window, path to find the treasure at the
end of the rainbow, the last step of a ladder, bridge, and stairs were among the
metaphors that the participants shared. The theme vehicle means that holding a
master’s degree moves them forward from where they were. Participants expressed
their opinions with these sentences: “Master’s degree is a key because it opens the
doors of opportunities related to your field” (P1), “Master’s degree is a window
because when you open it, you let the new opportunities in” (P2), “Master’s degree is
a bridge because it’s a means of transportation to unlimited knowledge” (P5),
“Master’s degree is a stair because it carries you to the next level” (P6), “Master’s
degree is a path to find the treasure at the end of the rainbow because it leads us
success” (P14) and “Master’s degree is a last step of a ladder because it lets you reach
the professional life” (P26). Another theme concerning the metaphors on master’s
degree was “improvement” (Figure 6).
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wisdom (f=1)

fingerprint building (f=1)

new journey I kite (f=1)
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Figure 6. The theme “improvement”

Figure 6 indicates that eight participants perceived a master’s degree as a way of
improvement. A building, new journey, fingerprint, wisdom, improvement, Kite, and
elevator are among the metaphors that the participants shared under the theme of
improvement. The theme of improvement means that holding a master’s degree helps
them to develop themselves as can be understood from the quotations of participants
“Master’s degree is a new journey we need to try because it will improve us more”
(P9), “Master’s degree is a fingerprint because each academic thesis or the area to be
specialized is unique to the individual” (P16), “Master’s degree is a kite because it
fosters you to get higher” (P29) and “Master’s degree is an elevator going up because
it gives us advantages (P30). Another theme of concerning the metaphors on master’s
degree was “source”. The metaphors under the source theme were given in Figure 7.

teacher (f=1) light (f=1)

v ¥

book (f=1) torch (f=1)

»

Figure 7. The theme “source”

As can be understood from the metaphors under the theme source, four
participants viewed a master’s degree as a source. Book, teacher, light, and torch were
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among the metaphors that the participants shared under the source theme. These
metaphors were used as a source of development as can be seen from the statements
of the participants: “Master’s degree is a book because it enables us to learn more
(P8)”, “Master’s degree is a teacher because it shows the way” (P15) and “Master’s
degree is a light because it guides when you were on darkness” (P17). The last theme
concerning the metaphors is “nurturer”. The metaphors under the nurturer theme are
given in Figure 8.

a child who is
growing (f=1)

[

Figure 8. The theme “nurturer”

Growing a child and growing a plant are among the metaphors that the participants
stated under the theme of nurturer. Through the metaphor nurturer, participants
expressed the demanding nature of pursuing a master’s degree. Concerning this
metaphor, one participant uttered “Master’s degree is like growing a plant because it
requires patient” (P22) and another one said, “Master’s degree is a child who is
growing because it takes much effort” (P23).

Discussion

The present study aimed to reveal the thoughts and metaphorical understanding of 4th
grade ELT students on master’s degree and findings indicated that participants had
various thoughts concerning the advantages and drawbacks of this process, and
accordingly, they verbalized their choices whether they were willing or unwilling to
have a master’s degree. Additionally, they also stated their opinions on the master’s
degree via metaphors. More than half of the participants stated that they were willing
to pursue a master’s degree and expressed different reasons for their willingness. They
would like to have a master’s degree to develop themselves individually,
professionally, or academically. Similarly, participants’ metaphorical understanding
included some terms related to self-improvement. For example, they stated that they
see a master’s degree as a building, a way of improvement, or an elevator that lets
them develop themselves. Correspondingly, the metaphorical understanding of the
participants included a vehicle, meaning something taking them from where they were
and moving them forward, such as a ladder, a path to find the treasure at the end of
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the rainbow, a bridge, or stairs. These metaphors were also related to improvement.
Parallel to the findings, studies were present in the literature that supported the finding
concerning participants’ perceiving a master’s degree as a way of self-improvement
(Cottrell & Hayden, 2007; Dursun & Yildirim, 2020; Er & Unal, 2017; Kershner et
al., 2013; Khalifa et al., 2018; Kowalczuk-Waledziak et al., 2017; Leonard et al.,
2005; Siileymanov, 2014; Sahin et al., 2015; Tekian & Harris, 2012; Turan, 2019;
Vural & Basaran, 2021; Wellington & Sikes, 20006).

Findings also showed that one of the advantages of holding a master’s degree was
getting a promotion. Similar to this finding, studies by Cottrell and Hayden (2007)
and Kahraman and Tok (2016) found that teachers were willing to have a master’s
degree to earn more money. Likewise, five participants stated that they are unwilling
to have a master’s degree because of money shortage. All these findings revealed that
financial issues had both positive and negative effects on people’s thoughts and
decisions about having a master’s degree. The reasons for participants’ unwillingness
to pursue a master’s degree align with their perceived drawbacks of the program.
Additionally, the participants’ metaphors also included related concepts. To
exemplify, twelve participants saw a master’s degree as demanding and stated their
reluctance to pursue it due to its difficulty level. In a similar vein, metaphors like
climbing the stairs by five stairs each time, a path full of obstacles, an onion, the final
boss of the game, a marathon, fitness, and solving puzzles were categorized under the
theme of the challenge. Likewise, Toprak and Tasgin (2017) found that a master’s
degree demands a long-lasting and challenging education. These arguments indicated
that participants’ negative thoughts about a master’s degree affected their
willingness/unwillingness to have this education and their metaphorical
understanding.

Moreover, three participants commented on their tiredness of being a student as
their reason for being unwilling to have a master’s degree. Consistent with the
findings, participants in Er and Unal’s (2017) study shared that they found master’s
education tiring. Supporting this argument, as metaphorical understanding, some
participants classified this education as nurturer to mean that it was demanding and
required time and effort. The findings indicated a connection between the perception
of a master’s degree as challenging and individuals’ motivations and attitudes toward
pursuing it. The demanding nature of the degree influenced people’s decisions and
how they thought and viewed it. Another finding of the study revealed that two
participants were not sure about having a master’s degree because they did not have
adequate knowledge, indicating that teacher education programs should make
students aware of the importance of having a master’s degree for their profession and
self-improvement. However, two others stated that they were willing to have a
master’s degree because they would like to work in a university or fulfill their targets.
Similarly, Baliuk (2017), Bas (2013), Cohen (2012), Giirel (2020), and Sahin et al.
(2015) found that people desired to have a master’s degree to have a career as an
academician. All these findings showed that ELT students have different thoughts and
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reasons about pursuing a master’s degree and their metaphorical understanding of a
master’s degree varied.

Conclusion

The findings demonstrated that EFL students in the study considered having a
master’s degree as an advantage. However, they also mentioned certain drawbacks
such as challenges and tiredness. Participants also shared their attitudes concerning
pursuing a master’s degree after graduation and they were grouped into three
categories willing, unwilling, and indecisive. Additionally, their metaphorical
understanding of having a master’s degree reflected their opinions and five themes
emerged as challenge, vehicle, improvement, source, and nurturer. The themes and
their opinions concerning the master’s degree indicated that EFL students saw value
in having a master’s degree even if they expected certain challenges during the
process. However, some students were still unwilling or indecisive regarding pursuing
a master’s degree. Therefore, considering the importance of pursuing a master’s
degree for the academic development of EFL students, participants’ negative opinions
related to the master’s degree should be taken into consideration by teacher educators
and curriculum designers to support students in understanding the possible valuable
effect of having a master’s degree.

Pedagogical Implications

For graduate and undergraduate students as well as educational institutions, the study's
findings have a number of significant pedagogical implications. First and initially,
undergraduate ELT students must get thorough information and assistance with career
planning so they may decide for themselves whether to pursue a master's degree. To
assist graduate students in navigating the difficulties and tiredness related to advanced
academic pursuits, mentoring and support systems should be implemented. The
creators of ELT curricula ought to consider including content that highlights the
advantages of a master's degree, such as classes on advanced teaching techniques,
research techniques, and career development. Reducing the cost of ELT professionals
can be accomplished by offering financial incentives or support for additional
education. Last but not least, establishing educational groups can encourage
knowledge exchange and teamwork in problem-solving, allowing educators to receive
support and direction from colleagues and reducing emotions of tiredness and
uncertainty of ELT students on master’s degree. The importance of educated decision-
making and thorough support networks for ELT students is highlighted by these
educational consequences, increasing their development as individuals as well as
professionals.

Limitations and Suggestions

The study has certain limitations, and the results should be interpreted by considering
these. First, the number of participants was insufficient to generalize the results even

Journal of Bayburt Education Faculty, Year: 2023 Volume: 18 Number: 40



Metaphorical Understandings of ELT Students 1380

if the study aimed to understand EFL students’ opinions concerning master’s degree
in dept to get more detailed information as suitable to the qualitative research
paradigm. Second, the participant was selected through convenience sampling
because of feasibility issues. As a result, the findings predominantly reflect the
perspective of a specific population within a state university’s ELT department. Third,
the data were collected through an open-ended questionnaire. However, it would be
better to use other data collection tools such as observations, and interviews to
triangulate the data. Another limitation of this study is the fact that this study relies
solely on participant self-reported data, which can involve response bias and social
desirability issues. Additionally, the lack of data triangulation through various data
collection methods limits the study's ability to verify and evaluate the self-reported
data, potentially impacting the reliability and generalizability of the results.
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Genisletilmis Ozet

Lisansiistii egitim, lisans programlarmin ardindan yiiksek lisans ve doktora
derecelerini iceren ve bircok disiplin ve bilim dalinda bilimsel c¢alismalarla
uzmanlagmanin saglandig bir sistemdir (Balgin vd., 2013). Lisansiistii egitimin temel
amaci, bilgiyi iireten, kullanan ve elestiren bir diisiince tarzina sahip problem
¢ozebilen insan giicii yetistirmektir (Karaman ve Bakirci, 2010). Lisansiistii
egitimlerden biri olan yiiksek lisans, dzellikle son yillarda toplumun 6grenmeye olan
yatkinlig1 ve insanlarin kendilerini gelistirme istekleri nedeniyle toplumda 6nemli bir
yer edinmistir (Bozan, 2012). Yiiksek lisans yapan bireylerin amacinin, bireylerin
ilgisini ¢eken bir konuda kendi merak ve isteklerine gore dar ama derinlemesine
calismalar yaparak teorik ve pratik bilgilerini gelistirmek oldugunu belirtmekte fayda
vardir. , 2013). Nas ve ark. (2016), yiiksek lisans programlarinda ortak bir hedeften
bahsetmek yerine, hedeflerin paydas beklentilerine ve bilim dallarina, sektorel,
ekonomik ve sosyal beklentilere gore degiskenler olarak tanimlanmasi gerektigini
vurgulamaktadir.

Kirmizi'nin  (2012) belirttigi gibi, lisansiistii derecenin Ingilizce &gretimini
gelistirmeye hizmet ettigi algist nedeniyle, Ingilizce Ogretmenligi (ELT) alaninda
yiiksek lisans derecesi arayist da diger alanlardaki egilimle tutarli olarak dnemli bir
onem kazanmistir. ELT'de yiiksek lisans derecesinin amaci, Ogretmenlerin
6grencilerinin ve egitimci arkadagslarinin hayatlarm iyilestirmek i¢in yapabilecekleri
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seyler konusundaki farkindaligini artirmaktir (Lopez-Pinzon ve digerleri, 2021).
Ogretmenlere miifredatlarinda 6grendiklerini uygulama (Stanley & Murray, 2013) ve
tartismak, arastirmak, karar vermek ve 6gretmek igin temel bilgilere sahip olma
(Smith, 2001) firsat1 verir. Yiiksek lisans yapmak isteyen &grenciler, ELT dersleri
almak, her dersin gerekliliklerini kismen yerine getirmek icin arastirma c¢alismalari
yapmak ve tezlerini yazmakla ylikiimliidiirler (Kirmizi, 2012; Rahimi vd., 2019). Bu
nedenle, ELT'deki yiiksek lisans 6grencileri akademik bilginler olarak profesyonel
benliklerini olustururlar (Rahimi ve digerleri, 2019) ve temel yetenek ve yeteneklere
sahip "nitelikli 6gretmenler" olurlar (Stanley & Murray, 2013).

Bu bilgilerden hareketle metaforlar, bireylerin bir kavrami bagka bir kavramla
kargilagtirarak ve zihinsel bir temsil olusturarak anlamalarini saglar (Saban, 2008).
Ortony (1993) de metaforlarin bir seyi sdyleyip bagka bir seyi ifade etmek igin
kullanildigin1  ifade etmektedir. Dolayisiyla metaforlar, bireylerin sdylemek
istediklerini baska yollarla ifade etmelerinin en etkili yollarindan biridir. Ayrica
Fainsilber ve Ortony (1987) metaforlar1 iic ana amag¢ i¢in kullandiklarmi
belirtmektedir: ifade edilmesi zor olan seyleri ifade etmek, sdylenmek isteneni kisaca
anlatmak ve ifade edilmek istenenin daha zengin ve ayrmntili bir resmini ¢izmek. Bu
calisma asagidaki sorular1 yanitlayarak 4. smif ELT 6grencilerinin géziinden yiiksek
lisans derecesine 151k tutmay1 amaglamaktadir.

Bu arastirma, 4. sinif ELT &grencilerinin yiiksek lisans derecelerine iligkin
goriislerini incelemeyi amagladigindan, insanlardan tek bir zamanda es zamanli olarak
verilerin toplandig1 kesitsel anket tasarimi (Busk, 2005; Kesmodel, 2018)
kullanilmistir. Bu 6zel tasarimda, 6rneklem ilgilenilen popllasyondan secilir ve
veriler bir anket, goriismeler veya diger veri toplama yontemleri araciligiyla toplanir.
Nitel arastirma insanlarin tutumlarni, etkilesimlerini, davranislarini ve inanglarini
anlamaya yonelik yapildigindan ve girisimsel arastirmalara yalnizca oOlglimle
ulagilamayacak yeni bir bakis agisi kazandirabileceginden, bu c¢aligma kapsaminda
acik uglu sorulardan olusan bir anket kullanilmistir. (Kalra ve digerleri, 2013).

Aragtirmanin katilimeilari, Tiirkiye'deki bir devlet tiniversitesinde 6grenim goren
34 4. smif ELT ogrencisidir. Katilimcilarin demografik analizi, katilimcilarin
yaglarimm 21 ile 28 arasinda degistigini ortaya koydu. Katilimcilardan 20'si kadn,
14" erkekti. Katilimcilar, lisans egitimlerinde Ingilizce 6gretimi ile ilgili pek cok
teorik ve uygulamali ders almislar ve teorik olarak dgrendiklerini uygulamali olarak
uygulama firsat1 bulmusglardar.

Veriler, 2022-2023 giiz déneminde iki bolimden olusan agik uglu bir anket
aracilifiyla toplanmigtir. Birinci bdliimde demografik sorular yer alirken, ikinci
boéliimde katilimcilarin yiiksek lisans derecesine iliskin goriislerini igeren {i¢ adet agik
uglu soru yer almaktadir. Aracin giivenirligi igin ingiliz Dili Egitimi alaninda uzman
iki kisiden goriis alinmig ve gerekli diizeltmeler yapilmistir. Veri toplama siirecinden
once etik onay alindi. Anket google form iizerinden hazirlanmis ve katilimcilara
gonderilmeden oOnce smif ortaminda katilimcilara gerekli bilgiler verilmistir.
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Katilimcilardan toplanan veriler, MAXQDA araciligtyla verilerin kodlanmast,
temalara ayrilmasi ve kodlara ve temalara gére diizenlenmesini igeren igerik analizi
yontemiyle analiz edilmistir.

Bir yiiksek lisans derecesi almak ileri egitim, kisisel gelisim ve toplumun
ilerlemesi igin ¢ok 6nemlidir, ¢linkii egitimsel biiylime i¢in firsatlar sunar ve uluslara
katkida bulunur. Bu nedenle, 4. smnif Ingilizce 6gretimi 6grencilerinin bakis actlarini
ve bir yiiksek lisans derecesine iligkin metaforik anlayislarini ortaya ¢ikarmak
onemliydi. Arastirma, dgrencilerin bir yiiksek lisans derecesi almanin degeri hakkinda
benzer goriislere ve metaforik anlayisa sahip olduklarmi, yiiksek lisans derecesine
sahip olma konusunda belirli bilgilere sahip olduklarii gosterdi. Katilimcilar bir
yiiksek lisans derecesine sahip olmanin éneminin farkindaydilar, ancak ayn1 zamanda
bu siirecin bazi dezavantajlarin1 da dile getirdiler. Bu nedenle bulgular, 6gretmen
adaylarina yiiksek lisans dereceleri hakkinda yeterli bilgi verilmesi ve mesleki
gelisimleri igin yiiksek lisans yapmaya motive olmalar1 gerektigini ima etmistir.
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