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TURKCENIN YABANCI DiL OLARAK OGRETIMINDE
DUZELTME iSARETI

0z

Tiirkiyede ve diinyada Tiirkge 6grenme talebinin artmasi bu alanda ders ma-
teryalleri iretimine yol agmistir. Ancak yabancilara Tiirk¢e 6greten materyaller
tarandiginda 6gretimde standart yol izlenmedigi, bazi 6nemli konular {izerinde
durulmadigr gorilmektedir. Bu ¢alismada Tiirkge 6gretiminde diizeltme isareti
konusu ele alinmustir. Diizeltme isareti, ayn1 yazilan fakat farkli anlamlara gelen
sozciikleri ayirt etmek igin kullanilmaktadir ve kullanilmadig takdirde s6zciikler-
de anlam karisiklig1 yasanmaktadir. Tiirkge 6gretim ders materyallerinde bu isa-
retin yabancilara verilis sekli taranmig ve nasil verildigi incelenmistir. Calismada
nitel bir aragtirma yontemi olan icerik analizinden yararlanilmistir. Caligma dokii-
manlar1 olarak Yeni Hitit Yabancilar I¢in Tiirkge, Gazi Yabancilar I¢in Tiirkge, Yedi
Iklim Tiirkge Yunus Emre, Istanbul Yabancilar i¢in Tiirkge 6gretim setleri belirlen-
mistir. Sonug olarak incelenen Tiirk¢e 6gretim setlerinin bazilarinda bu isaretin
yok sayildigy, hi¢ kullanilmadigy, bazilarinda ise kullanildigr ama bu isaretin ne
olduguna dair bir agiklama yapilmadan birdenbire sozciik diizeyinde kullanildig:
gorillmiis ve calismada diizeltme isareti konusunda nasil daha iyi bir 6gretimin
yapilabilecegine dair 6neriler sunulmustur.

Anahtar Kelimeler: Tirke Ogretim Setleri, Yabancilara Tiirkce Ogretimi,
Diizeltme Igareti, Uzun Unlii.

e 2k

THE IMPORTANCE OF CAREER EDUCATION AND CAREER
PLANNING AWARENESS FOR THE SPORTS INDUSTRY

ABSTRACT

Increasing demand for Turkish language learning in Turkey and around the
world has led to the production of course materials in this field. But when the
materials that teach Turkish to foreigners are scanned, it seems that the standard
way in teaching is not followed, and some important issues are not focused. In this
study, the subject of correction mark in Turkish teaching was discussed. A correc-
tion mark is used to distinguish words that are written the same but have different
meanings and if it is not used, there is confusion in the meaning of words. In Turk-
ish language teaching course materials, the way this mark is given to foreigners is
searched and how it is taught is examined. Content analysis, a qualitative research
method, was used in the study. New Hittite, Gazi, Seven Climate, Istanbul Turkish
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teaching sets for foreigners have been determined. As a result, it was observed that
this mark was ignored in some of the Turkish teaching sets studied, never used,
in some, it was observed that this mark was used, but randomly it was used at the
word level without an explanation of this mark. In the study, suggestions were pre-
sented on how better teaching can be done about the correction mark.

Keywords: Turkish Teaching Sets, Turkish Teaching To Foreigners, Correction
Mark, Long Vowel.

e ek
GIRIS

Ikinci dil §gretiminde ana dil ediniminden farkli olarak ne verilmesi gerektigi ve
nasil 6gretilecegi yillardan beri arastirmacilarin ilgilendigi konulardan biridir. Pek
¢ok deneysel yontemin uygulandig: ikinci dil 6gretimi, Avrupa dillerinde ytizyillar
oncesine dayanmaktadir ancak Tiirkiye Tiirkcesinin sistemli bir sekilde 6gretimi
Avrupa dillerinin égretimi kadar eski sayilmaz. Ulkemizde Tiirkgenin yabanci
dil olarak 6gretimi yaklasik 40 y1l 6ncesinde Tiirkge 6gretimi konusunda yontem
gelistirmek ve diger dillerin 6gretimine gosterilen ilgiyi Tiirkceye de kazandirmak
amaciyla agilan dil merkezinin 6nciiliigiinde giiniimiize kadar geliserek gelmistir.
Tiirkiyede kurumsal olarak agilan ilk dil merkezi hakkinda Kose ve Ozsoy (2021:
33) “1984 yilina kadar Tiirk¢e 6gretimi az sayida kurulus tarafindan ya da cesitli
kisiler tarafindan yapilmaktaydi, bu amagla ¢alisan bir kurum bulunmuyordu.
Ankara Universitesi TOMER'in hayata gegmesi kurumsallagsma konusundaki ilk
adimdir. Bu yillarda Tiirkgenin yabancilara 6gretimi konusunda az sayida ders
kitab1 vard: ve konuyla ilgili akademik diizeyde yazilmis bir makale neredeyse
bulunmuyordu?” ifadesini kullanir. Kurumsal olarak agilan ilk Tiirkge 6gretim
merkezi tarafindan Tiirkgeyi dort temel beceri esas almnarak 6gretmek igin bir
kitaba ihtiya¢ duyulur ve Almanyada bulunan Goethe Enstitiisiintin dil 6gretim
calismalar1 gozlemlenerek Tiirkge Ogreniyoruz kitabi yazilir. Kose ve Ozsoy
(2021: 34) Ankara Universitesi TOMER'in kurucusu Hengirmen’in Tiirkgeyi
yabanc dil olarak gretecek bir ydntem olmamasi nedeniyle Tiirk¢e Ogreniyoruz
kitabini yazma geregi duydugunu aktarir. 1991 yilinda Tiirk diinyasindan on
bin 6grencinin Tirkiye'ye Tiirkge 6grenmek amaciyla gelmesiyle de yabancilara
Tiirkge 6gretimi ivme kazanir.

Giintimiizde Tiirk¢enin yabanci dil olarak 6gretimi alaninda yurt disinda ve
yurt icinde ¢ok sayida merkez hizmet vermektedir ve bu merkezler tarafindan dil
Ogretimini destekleyici ders materyalleri hazirlanmaktadir. Genellikle iiniversite
biinyesinde hizmet veren Tiirk¢e 6gretim merkezleri kendi kitaplarini yazmakta
ve bu kitaplar araciligiyla 6gretim yapmaktadir. Bu alanda eskiye oranla ¢ok sayida
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ders materyaline ulasmak sevindiricidir ancak bu materyaller incelendiginde bazi
detaylarin atlandigi, bazi konular tizerinde durulmadig gorillmustiir. Diizeltme
isareti konusu da dikkate alinmayan ve yabancilara Tiirk¢e 6gretiminde goz ardi
edilen konulardan biridir.

Tiirkce Ogretiminde Diizetme isareti

Hazar (2009, s. 1130) diizeltme isaretinin A semboliiyle gosterildigini, a, u, 1
harflerinin tizerine getirilerek kullanildigini ve dort farkl: iglev igerdigini belirtir.
[lk islevi imlada iistiine konuldugu iinliiden énceki harfin iinsiiziiniin ince telaf-
fuz edilmesini saglamaktir: kar, tezgah, Haltk gibi. Ikinci iglevi aitlik bildirmek:
askeri okul; tigiincii iglevi “hal” ve “hal” gibi drneklerde anlami ayirt etmek, dor-
diincii iglevi ise Divan Edebiyat1 metinlerinle uzun iinliileri gostermektir. Giines
(2002: 376-377) bu isaretin inceltme, uzatma, sapka isareti olarak da adlandirildi-
g1 ve Oncelikle adet, adeta, alem, lazim, mesel sozciiklerinde oldugu gibi uzun
degerdeki iinliileri gostermek i¢in kullanildigini séyler. ikinci olarak ince deger-
deki g, k, 1 instizlerinden 6nce ya da sonra yer alan ve uzun séylenen a, u tinlii-
lerinin tizerinde kullanildigini belirterek efkar, giilgin, hilal, hikaye, 14, harekat,
kagit, kar, siikain, siikit, sikayet, riizgar, zekat érneklerini verir. Ugiincii kullanim
alani olarak bu isaretin sifat gorevli sdzciikler tiireten Arapca asilli nispet eki (-i)
tizerinde gorildigiini soyler ve dini, insani, milli, vatani, zihni, zirai s6zciiklerini
ornek olarak verir. Tirk Dil Kurumunun Yazim Kilavuzunda (2005) bu isaret
nispet ekinin tizerinden bityiik 6l¢iide kaldirilmigtir. Abak (1993: 178) da Giines’i
destekler nitelikte benzer ifadeler kullanir ve diizeltme isaretinin ti¢ farkl alanda
kullanildig: soyler ancak Giines’in | instiziinden sonra da kullanildigini soyledigi
diizeltme isareti i¢in Abak su agiklamayi yapar: “] harfinden sonra gelen a ve u
harflerinin {izerine diizeltme isareti koymak sart degildir ¢tinkii | harfi bu harfleri
inceltir”. Yazim Kilavuzunda da (2005) 1 iinsiiziinden sonra gelen a, u tinlilerinin
tizerindeki diizeltme igaretinin kullanimina kisi adlarinda devam edilmis ama kisi
ve yer adlar1 kullaniminda Bati dillerinde | tinstiziintin ince sesletilmesinden dolay:
gerek olmadigi; Ana Yazim Kilavuzunda (2005, s. 21) Dogu dillerinden gelen s6z-
citkler de d4hil olmak {izere I'nin ince sesletiminin kulaktan 6grenilmesi gerektigi
belirtilmistir. Bu isaretin kaldirilma gerekgelerinden biri de istiklal s6zctigtindeki
gibi isaretin hem uzatma hem inceltme goreviyle kullanilmas: ve bundan dolay1
Bat1 dillerinden gelen enflasyon, klasik, plan gibi sozctikleri etkileyerek onlar1 da
hem uzun hem de ince sesletme olasiligidir. (Yeni imla Kilavuzu, 1965, s. 51-52).
Ancak, diizeltme isaretinin | tinstiziinden sonraki a, u iinliileri tizerinden kaldiril-
mas1 zamanla klasik, Latin, lazim, laklak, selam gibi sézctiklerde I'nin kalinlasma-
sina yol agmustir (Ziilfikar, 1991, s. 75).

Diizeltme isaretinin ince sesletim saglamasinin yani sira tinliilere uzunluk ka-
zandirmasi konunun ikinci farkli boyutudur. Dilbilimindeki uzunluk ol¢iiti veya
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uzun dnldl tanimina bakildiginda Korkmaz (1992: 156), uzun tinli i¢in “Bogum-
lanma siiresi normal bir tinliiniin siiresinden daha uzun olan yahut normal uzun-
luktaki iki @inliintin bogumlanma stiresini i¢ine alan inli” agiklamasini yapar ve
Banguoglu (2011: 39), diizeltme isaretini uzun tinliiler konusu icinde ele alir. Pal-
ze, riizgar gibi sozciiklerde sdylenisi inceltmek ya da uzatmak i¢in kullanildigini
belirtir; ancak tuba, tedavi, numune, ganimet, munis gibi uzun okunmas: gereken
sozctiklerde yazilista belirtilmeyen uzunlugun soylenise birakildigin: ifade eder.
Ergin (2005: 36) ise uzun unliilerin varligini vokallerin, tesekkiillerinde diger ses-
lerden farkli bir rahatlik olmasi sebebiyle uzamasi seklinde agiklar ve vokallerin
acik bir gegitte rahat tegekkiil ettikleri i¢in istenilen uzunlukta sdylenebilecegini
belirtir. Vural ve Boler (2017: 60) de diizeltme isaretini Banguoglu gibi uzun tinli-
ler igerisinde ele alir ve Tiirkiye Tiirk¢esinde karsilasilan uzun tnlilerin dilimize
girmis olan yabanci sozciiklerde, 6zellikle de Arapga ve Farsca sozciiklerde goriil-
diiglint daha 6nce aheste, tesadif, cazip, numine seklinde yazilan sozciiklerdeki
uzunlugun gintimiiz Tirkcesinde genellikle yazida gosterilmedigini, soyleniste
oldugunu soyler. Boz (2014: 30), bu ifadelere ek olarak uzun tnliilerin psikolojik
sebeplere bagli olarak da olustugunu ve siirelerinin degiskenlik gosterdigini séyler.
Durmug (2009: 241), diizeltme, inceltme, uzatma isareti olarak ii¢ farkl sekilde
adlandirdig isaret igin “Cogunlukla yazilislar1 ayni sozciikler arasinda anlam ve
telaffuz farkliliklarini gostermek icin kullanilir” ifadesini kullanir ve yar/yar, alem/
alem/, hakim/hakim, adem/adem orneklerini verir. Ek olarak Tiirk tarihi-tarihi
eser, Islam dini-dini hikaye benzeri sozciiklerde nispet i’siyle iyelik ekinin karis-
tirllmamast i¢in kullanildigini ve nispet i’sinin geldigi sozciiklere Tiirkce ekler ge-
tirildiginde diizeltme isaretinin millilik, resmilik, samimilik 6rneklerinde oldugu
gibi ayni sekilde kaldigini soyler. Yazim Kilavuzunda adet/adet, agik/asik, alem/
alem, hala/hala, hal/hal gibi yazilislar1 bir, anlamlar1 ve okunuslari ayri olan soz-
citkleri ayirt etmek icin okunuglar: uzun olan tinlillerin tizerine diizeltme isareti
kondugu belirtilir (Yazim Kilavuzu, 2005).

1996, 2000, 2005 Tirk Dil Kurumu Yazim Kilavuzlarmm incelendigi bir ¢alis-
mada kilavuzlar arasindaki asil farklilagmanin 2005 Yazim Kilavuzunda gorildigi
ve diizeltme isaretinin yazimiyla ilgili bicare > bigare; bithaber > bihaber; bikes >
bikes gibi sozciiklerde goriilen Farsga bi- 6n ekinde diizeltme isaretinin 2005 Ya-
zim Kilavuzunda yer almadig1 soylenmektedir. Ayrica lamekéan > lamekén; lamba >
lamba; lale > lale; 1apa > lapa gibi sozciiklerde ve Bat1 dillerinden Tiirkgeye alinan
plan > plan; klakson > klakson; klan > klan; plak > plak; reklam > reklam gibi
sozciiklerde 6nceki Yazim Kilavuzlarinda goriilen diizeltme isaretinin 2005 yilinda
kullanilmadig belirtilir. Yine 2005 Yazim kilavuzunda lapa lapa > lapa lapa; lap lap
> lap lap; lakird: > lakird: gibi yansima sozciiklerde ‘1’ tinsiiziintin ince okundu-
gunu gostermek i¢in kullanilan diizeltme isaretine de yer verilmedigi ve 1996 ve
2000 basimli Yazim Kilavuzlarinda gériilen nispet ’sinin altuni > altuni; kursuni >
kursuni; gtimiisi > glimiisi gibi bazi Tiirkge sézciiklerde kullaniminin 2005 basiml
Yazim Kilavuzunda yer almadig1 soylenir (Sancak vd., 2009, 120).
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Yesiloz (2021, s. 305) yaptig1 arastirmada 2011 yilinda TDK tarafindan yayinla-
nan Yazim Kilavuzu'nda ve Tiirkge Sozliik’te uzun tinliiniin yazida isaretle gosteril-
medigini sdyleniste korundugunu ve 2885 sozciikte uzun iinlii gorildigint ancak
bu sozciikteki uzun tinliilerin hi¢bir isaretle gosterilmedigini sdyler. Uzun tnliileri
gostermek icin kullanilmayan diizeltme isareti i¢in 2011 yilinda TDK yazim kila-
vuzu ve Tiirkce Sozliikte belirli dl¢iitler oldugunu ifade eder. Bu isaretin dort farkl
yerde gorildigini acgiklar. Arastirmanin sonucunda anlamlar1 farkli yazilislart
ayni olan sozciikleri ayirt etmek i¢in diizeltme isareti konulan 197 sézciik; Arapca
ve Farsgadan Tiirkgeye giren bazi sozciiklerde ince g, k seslerinden sonraki a ve u
tizerinde diizeltme isaretiyle yazilan 467 sozciik; nispet ekiyle iyelik ekinin birbi-
rinden ayirt edilmesini saglamak icin diizeltme isareti kullanilan 208 so6zciik; kisi
ve yer adlarinda bulunan “I” tinstiziinden sonra gelen tinliilerin ince okunmasini
saglamak i¢in diizeltme isaretiyle yazilan 13 sozciik tespit edildigini belirtir.

Tirk Dil Kurumu (2021) Yazim Kilavuzunda ise diizeltme isaretinin (A) uzat-
ma ve inceltme olarak iki gérevi oldugu belirtilir ve bu isaretin kullanilacag: yerler
su sekilde verilir:

Diizeltme isaretinin kullanilacagi yerler asagida gosterilmistir:

1. Yaziliglar bir, anlamlar1 ve sdylenisleri ayr1 olan kelimeleri ayirt etmek icin
okunuslar1 uzun olan dinliilerin {izerine konur: adem (yokluk), adem (insan);
adet (say1), adet (gelenek, aliskanlik); alem (bayrak), alem (diinya, evren); asik
(eklem kemigi), 4sik (vurgun, tutkun); hal (sebze, meyve vb. satilan yer), hal
(durum, vaziyet); hala (babanin kiz kardesi), hala (heniiz); rahim (esirgeme),
rahim (koruyan, aciyan); sura (su yer), stira (danisma kurulu) vb.

UYARI: Katil (<katl = oldiirme) ve kadir (<kadr = deger) kelimeleriyle
karisma olasilig1 oldugu halde katil (ka:til = 6ldiiren) ve kadir (ka:dir = giiclit)
kelimelerinin diizeltme igareti konmadan yazilmasi yayginlasmistir.

2. Arapga ve Farscadan dilimize giren birtakim kelimelerle 6zel adlarda bu-
lunan ince g, k tinsiizlerinden sonra gelen a ve u tnlileri tizerine konur:
dergah, gavur, karargah, tezgah, yadigér, Nigar; diikkan, hikéye, kafir, ka-
git, Hakkari, Kazim; giilgin, merzengtis; mahkam, mezkar, sitkan, siikit
vb. Kisi ve yer adlarinda ince | tinsiiziinden sonra gelen a ve u tnliileri de
diizeltme isareti ile yazilir: Haltk, Lale, Nalan; Bala, Elazig, Isléhiye, Ladik,
Lapseki, Selanik vb.

3. Nispet ekinin, belirtme durumu ve iyelik ekiyle karigmasini énlemek igin
kullanilir: (Tiirk) askeri ve askeri (okul), (Islam) dini ve dini (bilgiler), (fizik)
ilmi ve ilmi (tartismalar), (Atatirk’iin) resmi ve resmi (kuruluglar) vb.
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Nispet eki alan kelimelere Tiirkce ekler getirildiginde diizeltme isareti oldugu
gibi kalir: millilestirmek, millilik, resmilegtirmek, resmilik vb. (https://www.tdk.
gov.tr/icerik/yazim-kurallari/duzeltme-isareti/)

Gorildug tizere diizeltme isareti kullanimi konusunda birlik saglanamamus,
Latin harflerinin kabuliinden itibaren tartisma konusu olmustur. Hem sesi uzat-
ma hem de inceltme amaciyla kullanildig: i¢in kullanilmas: ya da kullanilmamast
sorunun kaynagini olusturmaktadir. (Altun 2010: 170) Diizeltme isaretinin yazi-
da gosterilmesi gerektigini savunanlar bu isaretin kaldirilmasini isteyenleri dilde
yozlagmaya neden olmakla suglamistir. Bu da dilde sadelesmeye engel olmustur.
Isaretin kullanilmasina kars1 ikanlar isaret fazlaligi oldugunu sdyleyerek bu isa-
retin Tiirkge kelimelerde kullanilmadigini, Tiirk¢eye yabanci dillerden gelen soz-
ciiklerde de bu isaretin kullanilmasinin gereksiz oldugunu soylemistir. Bu tartis-
malarin sonucunda Tiirk Dil Kurumu’nun hazirladig son yazim kilavuzunda daha
once diizeltme isaretiyle yazilan pek ¢ok sozciik tizerindeki diizeltme isaretinin
kaldirildig1 gorilmiistiir. Bati Dillerinden Tiirkceye giren ve Arapcada, Farsca-
da ince 1 sesini igeren sozciiklerde diizeltme isareti kullanimindan vazgecilmistir
(Kog, 2009, s. 1467).

Zilfikar (2018: 16-17), dahi ile dahi 6rneklerini vererek Tiirkge olan birinci
sozctigiin, anlam farkini belirtmek amaciyla, Arapga kokenli olan ikinci sozciikten
diizeltme isaretiyle ayrildigini ve bu isaretin ikinci sézctigiin ilk hecesinin uzun
soylenmesi gerektigini vurguladigini séyler. Tarihi olaylar ve Tiirk tarihi 6rnek-
lerinde ise tarihi sézctigiintin sifat, tarihi sézctigintin ad oldugunu, diizeltme isa-
retinin sozciik smiflari arasindaki fark: isaret etmekte de kullanildigini belirtir.
“Anlamdan anlagiliyor buna ne gerek var” seklinde kars: ¢ikanlar1 kolaya kagtiklar:
ve kural 6gretmemeyi sakincali bulduklari i¢in elestirir. Diizeltme isaretinin gerek-
sizligini diisiinenlerin dgretenleri ve 6grenenleri yanilttigini séyler.

Topuzkanamis (2009: 2172-2173), Cumhuriyet kurulduktan sonra alfabe de-
gisikliginden dolay1 pek ¢ok sozcligiin nasil yazilacagi konusunda tartismalar bas-
ladigini ve yeni alfabeyle birlikte Osmanli Tiirk¢esinde kullanilan geleneksel imla
yerine sescil (fonetik) imlanin kullanilmasinin kabul goérdiigiinii belirtir. Bu duru-
mun imla sorunlarmin giiniimiize kadar devam etmesine yol agtigini, s6zciiklerin
¢ogunlugunun imlasi yerlestigi halde bazi sozlerde farkl kilavuzlar arasinda héala
imla birligi saglanamadigini ve giinliik hayatta yazinin kullanildig: her yerde imla
hatas1 gormenin miimkiin oldugunu soyler. Tiirk¢enin yazildig: gibi okunan bir dil
oldugunun soylendigini (Aksoy, 2008: 18; Cotuksdken, 2005: VII; Ozén 1999, XV)
ancak ayni1 yazarlar tarafindan Tiirkge imlada geleneksel olarak yazilan sozciikler
oldugunun da kabul edildigini soyler ve Menz'in (2006, 41-42) Tiirk¢enin ortak
yazima ulagamadigini, imla kurallarinin ana islevinin okumayi ve yazmayi kolay-
lagtirmak, ikincil islevinin ise bityiik bir kitleye okuma yazma 6gretimini miimkiin
kilmak oldugunu séyledigini aktarir.
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Latin harflerinin kabuliiyle baslayan yazim sorunlar1 hala ¢oztilememistir ve
zamanla sorunlar daha da derinlesmektedir. Yazim kurallar1 konusunda birlik sag-
lanmasinda Tiirk¢enin dil ve ses yapist belirleyici olacaktir. Geleneklesmis yazim
bicimlerinin telaffuz tizerindeki etkisi de yazim kurallarinin belirlenmesinde goz
ontinde bulundurulmalidir. Tiirk Dil Kurumu ve Dil Dernegi basilacak kilavuzlar-
da, herkesin net olarak kullanabilecegi, tartigmalara son verecek bir yazim kurali
olusturmalidir (Saatgi, 2012, s. 231). Bunlarin yazim kurallarinin baginda diizelt-
me (inceltme, uzatma) isaretinin kullanimi gelmektedir. Aksi halde kelimeleri
okumak ve anlamlandirmak giiclesecektir. Dogru okunusu ve anlami yakalamak
ve yanlis telaffuzu ortadan kaldirmak i¢in yazim kuralina ihtiyag duyulmaktadir.
Dil bir toplulugu millet yapan ortak paydalardan biridir. O nedenle ortaklarin
hepsi ortag: olduklari dile kars: sorumluklarini bilmeli ve bir dil bilinci edinmelidir
(Kog, 2009, s. 1467).

Diizeltme isaretinin nerede ve nasil kullanilacagi konusu disinda bu isaretin
6gretimi konusunda da tam netlik goriilmemektedir. Altun (2010: 169), Milli
Egitim Bakanliginin internet sitesinde giincel olarak bulunan 1-5, 6-8 ve 9-12. sinif
derslerin programlarin: inceledigi ¢aligmasinda yurtdisindaki Tiirk ¢ocuklarinin
Tiirkge derslerinin programlarini (1-10) incelemis ve diizeltme isaretinin 6gretimi
ile ilgili bir konuya rastlanmadigini belirtmistir.

Altun (2010: 175) dili 6grenenin karsilagtig1 ilk metinlerden itibaren diizelt-
me isaretinin yazimi ve telaffuzu konusuna yonelik bir sistemin, dogru telaffuzun
yerlestirilmesi igin faydali olacagini ve diizeltme isaretinde sadelestirme ve yazim
kurali olmasi gerektigini; uygulanmayan kurallar koymak yerine temel egitimde
telaffuzun yerlestirilmesinin daha 6nemli oldugunu belirtir. Duman (2018: 47) dii-
zeltme igareti kullaniminin Tiirk¢enin yaziminda 6nemli ve ¢ok boyutlu bir soru-
na isaret ettigini ve bu sorunun 6lgiinlestirmeyle ilgili bir diizensizligin yan1 sira,
dilde planlama ve politika olusturma sorununa dolaysiyla dilde otorite eksikligine
neden oldugunu soyler. 1950’1i yillardan beri diizeltme isareti kullanimi konusun-
da odl¢iinsiizliik oldugunu belirten Duman (2018: 54), bu 6l¢iinsiizliigiin diizeltme
isaretinin kullanimin belirleyen kurallarin yalinlagtirilmasiyla es zamanli ortaya
¢iktigini ve bu konuda ciddi bir diizenlemeye ihtiya¢ duyuldugunu belirtir. Konuya
dilbilim ve dil planlamasi cephelerinden gosterilecek ilgi ve yapilacak katkinin,
Tiirkgenin ulusal bir dil olarak uluslararas: sayginliginin saglanmasinda ve yabanci
dil olarak 6gretimini 6l¢ilinlestirmede hayati 6neme sahip oldugunu vurgular.

ikinci Dil Ogretiminde Alfabe

Karasoy ve Yavuz (2005: 75), 1 Kasim 1928'de kabul edilen resmi alfabede Tiir-
kiye Tiirkgesinin seslerinin 29 harfle gosterildigini ancak Arapga, Fars¢a ve diger
dillerden Tiirkgeye girerek Tiirkgelesen sozciiklerdeki seslerin de bu sayiya eklen-
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diginde Tiirkiye Tiirk¢esinde kullanilan seslerin sayisinin 40’a yaklastigini belirtir.
Resmi alfabede dilde kolaylik saglama sebebiyle birbirine yakin seslerin tek harfle
gosterildigini ifade eder. Eker (2007: 24), Tiirk alfabesindeki harf sayisinin yaniltict
oldugunu soéyler ve “Dil bilimin bulgularinin géz 6ntinde tutulmadan 8 tnld, 21
unsiiz harfinin goz oniine alinarak, Tiirkcede 29 ses oldugunun kabul edilmesi,
bir bakima dil ve yazim sorunlarinin da baslangicini olusturmaktadir” ifadesini
kullanir. Tiirk alfabesinde harf sayisinin 29 oldugunu ancak (#) isaretinin de kulla-
nildigini ve bu isaretle gosterilen sesbirimlerin sayisinin da arttigini belirtir.

Dogumdan itibaren Tiirk¢e edinen ve ilkogretimde Tiirk¢enin kurallarini 6g-
renen 6grenciler séyleyiste bu farki anlayabilir ancak Tiirk¢enin yabanci dil olarak
ogretiminde diizeltme isaretinin ozellikle belirtilmesi gerekir. Birka¢ dilden 6rnek
vermek gerekirse seslerin farkli sesletimi Ingilizcede alfabe 6gretiminin ardindan
Fonetics of English ad: altinda verilmektedir. Her ses i¢in ayri orneklerle hangi
seslerle birlikte kullanildiginda sesletimin nasil degistigi 6gretilmektedir. S6z ge-
limi normalde {insiizle baslayan sozctiklerden 6nce a seklinde gelen 6n ekin tinli
sozciiklerden 6nce an seklini aldig1 ancak honour, hour, honest gibi h sesiyle bas-
layan sozciiklerde de h sesinin okunmadan tinlii gibi kabul edildigi ve bagmna an
getirildigi 6gretilir (Halley, 2005: 9).

Seslerin farkli ¢ikarilmasini saglayan isaretler Almanca, Fransizca ve Rusca gibi
dillerde ek olarak alfabede verilmektedir. Alman alfabesinde a, b, ¢, g, e, f, g, h, 1, j,
k,1,m,n,0,p,q, 5, 8, t, 0, v, W, X, J, Z seslerinden olugan 26 ses bulunmaktadir. Bun-
lar Alman alfabesinin temel seslerini olusturur. Ancak bunlara ek olarak Umlaut
denilen A, O, U ve Eszett denilen ve 88 ya da ss seklinde gosterilen dort ses daha
vardir. Bu sesler temel alfabede gosterilmez ancak Almancanin ses sisteminde yer
alir, ayrica Almanca birgok soézciikte kullanilmaktadir. Almancay: yabancai dil ola-
rak 6grenenlere alfabe 6gretiminde verilir (Yildiz, 2012: 7).

Fransiz alfabesia, b, c,d, e, f, g, h,i,j,k, L, m,n,0,p,q, 1,5, t, u, v, w, X, y, Z ses-
lerinden olusan temel 26 harften olusmaktadir, bunun yaninda: &, 4,4, ¢, é, ¢, ¢, é,
i,1,1,1,0,0,0,c, 0,4 U, @ seklinde 20 tane 6zel karakter bulunmaktadir (Yildiz,
2014: 7-8). Rus alfabesi ise toplamda a, 6, T, 1, e, &, 5, 3, 11, I1, K, /I, M, H, 0, I, P, G, T, Y,
¢, X, 1, 4, 111, 1, ‘b, BI, b, 3, 10, A seslerinin oldugu 32 harf ve isaretten olusmaktadur.
Alfabede goriilen ve myahkiy znak olarak adlandirilan » yumusatma isaretidir. Tek
bagina harf degildir. Sadece kendinden 6nce gelen harfin yumusak okunmasini
saglar. Bir diger isaret de tviordiy znak olarak adlandirilan b seklinde gosterilen
sertlestirme igaretidir. Tek basina kullanilmaz ve harf olarak okunmaz. Kendinden
oncekinin sert okunmasini saglar (Yepusimos & Yepunuinosa, 2019: 6).

Rus alfabesindeki yumusatma isareti (), seslerin ince ve yumusak okunmasini
saglama bakimindan Tiirkcedeki diizeltme isaretine benzemektedir ve alfabede yer
almaktadir. Tiirk¢enin yabanci dil olarak 6gretimi agisindan diistiniildigiinde di-
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zeltme isareti konusunun hicbir ders materyalinde 6zel olarak verilmedigi, boyle
bir isaretin varliginin sezdirilmedigi, dil 6grenicisinin bu isareti almis olan s6zciik-
le aniden kargilagtig1 goriilmektedir. Isaretin islevinin ancak 6grenci tarafindan ne
oldugu soruldugunda agiklandigs, diizeltme isaretiyle ilgili tiim bilgilerin 6gretici-
nin inisiyatifine birakilmis oldugu distintilmektedir.

Kose (2015: 79), Tirkgeyi 6grenen farkl dil konusucularinin Tiirkee sozctik-
leri sesletimde ayn1 basariyr gosteremediklerini, miizikteki notalar gibi her dilin
kendine ait sesbilimsel dizgesi oldugu i¢cin bunun normal oldugunu belirtir. Zaten
Tiirkgeye ait 1, ¢, §, 6, U gibi sesleri sesletmekte zorlanan 6grencileri ne zaman or-
taya ¢ikti1 belli olmayan ve hangi islevde kullanacaklarini bilmedikleri bir isaretle
(1) kars1 karsiya birakmak ve “sorulunca aciklanir” mantigiyla yaklasmak Tiirk-
genin 6gretimindeki standartligi bozmaktadir. Sesletimde, inceltme ve uzatmala-
rin dgrenilmesinin kulak dolgunluguna birakilmasi (Ana Yazim Kilavuzu, 2005:
21) yaklasimi Tiirkgeyi ana dil olarak edinenler arasinda bile telaffuz yanllari-
na neden olurken Tiirk¢enin yabanci dil olarak 6gretiminde sesletimi etkilemesi
kaginilmazdar.

Aragtirmanin Amaci ve Onemi

Diizeltme isaretinin anlam ayirt edici 6zelligi vardir. Bu nedenle kullanilmak-
tadir. S6z konusu isaret, kullanilmadig: takdirde s6zciiklerde anlam karisiklig: ya-
sanmaktadir. Boylesi onemli bir isaret, yabancilara Tiirk¢e 6gretim kitaplarinda yer
alan alfabe konusunda yer almamakta, sdzctiklerle birlikte kullanimiyla birdenbire
égrenicinin karsisina ¢ikmaktadir. Ogrenici bu isaretin islevini sordugunda 6gre-
ticilerin bazilar1 bu konuya deginirken bazilar1 deginmemektedir. Ogreniciler, za-
man icerisinde diizeltme isaretiyle yazilan sozctiklerle karsilastiklarinda bu durumu
saskinlikla karsilamakta, alfabede boyle bir isaretin varligini 6grenmedikleri i¢in
nasil sesleteceklerini bilememektedir. Yabancilara Tiirk¢e 6gretiminde Al seviye-
sindeki 6grencilere alfabe 6gretilirken diizeltme isaretine yer verilmesi 6grenici ve
ogreticilere kolaylik saglayacaktir.

YONTEM

Arastirma Modeli

Calismada nitel arastirma yontemlerinden dokiiman incelemesi (analizi) mo-
deli kullanilmistir. “Nitel aragtirma, gozlem, goriisme ve dokiiman analizi gibi nitel
veri toplama yontemlerinin kullanildigs, olgularin ve olaylarin dogal ortamda ger-
¢ekgi ve biitiinciil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi
aragtirma olarak tanimlanabilir” (Yildirim ve Simsek 2008: 39). Dokiiman incele-
mesi ise basili ve elektronik materyaller olmak iizere tiim belgeleri incelemek ve
degerlendirmek i¢in kullanilan sistemli bir yontemdir (Kiral 2020).
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Veri Toplama Araclari

Galisma dokiimanlar1 olarak Yeni Hitit Yabancilar I¢in Tiirkge Ogretim Seti
(Uzun, 2009), Gazi Yabancilar i¢in Tiirkge Ogretim Seti (Mehmet, 2014; Mehmet,
2015), Yedi Tklim Tiirk¢e Yunus Emre Enstitiisii Ogretim Seti (Ates vd., 2019), Is-
tanbul Yabancilar I¢in Tiirkge Ogretim Seti (Aslan, 2014; Béliikbas vd., 2016; B&-
likbas ve Yilmaz, 2017a,b; Boliikbas ve Yilmaz, 2018) belirlenmigtir. Calisma ko-
nusu olarak secilen kitaplarin A1, A2, B, B2 ve C1 olmak iizere biitiin seviyeleri
incelenmistir. Sadece belirli bir kesit alinmamustir.

Verilerin Analizi

Belirtilen dort kitapta diizeltme isaretinin ne sekilde kullanildig, diizeltme
isareti konusunda standart bir kullanim olup olmadig: incelenmis ve karsilastir-
ma yapilmustir. Bulgular, kitap adlarina gore tablo haline getirilmistir. Yabancilara
Tiirkge 6gretimi alaninda uzman olan ti¢ akademisyenin gorislerine bagvurularak
gerekli diizeltmeler yapilmistir. Uzman goriisii alindiktan sonra verilerin yorum-
lanmasi agamasina gegilmistir.

BULGULAR

Calismada TDK Yazim Kilavuzunda (2021) diizeltme isaretiyle yazildig: belir-
tilen sozciiklerin Yeni Hitit Yabancilar igin Tiirkge Ogretim Seti (Uzun, 2009), Gazi
Yabancilar i¢in Tiirkge Ogretim Seti (Mehmet, 2014; Mehmet, 2015), Yedi Iklim
Tiirkge Yunus Emre Enstitiisii Ogretim Seti (Ates vd., 2019), Istanbul Yabancilar
I¢in Tiirkge Ogretim Seti Tiirkge (Aslan, 2014; Béliikbas vd., 2016; Béliikbas ve
Yilmaz, 2017a,b; Bolitkbas ve Yilmaz, 2018) kitaplarinda ne sekilde verildigi sinif-
landirilarak Tablo 1'de belirtilmistir.

Tablo 1. Diizeltme Isaretinin Gazi, Istanbul, Yeni Hitit ve Yunus Emre Setlerinde
Kullanimi

Gazi Hitit istanbul Yunus Emre
agik (B2,Cl1) asik (2) asik (A2) agik (A2,B1,C1)
hal (A1,A2,B1) hal (2) hal (A1) hal (A1,A2,B1,B2,C1)
hikaye (B2,C1) hikaye (2) hikaye (A2) hikaye (A1,A2,B2,C1)
1A .. N ditkkan (A1)
diikkan (B2,C1) diikkan (3) diikkan (A2) ditkkan (B1,B2)
. . fedakar (B2)
fedakar (B2,C1) fedakar (3) fedakar (C1) fedakarlik (C1)
hala (B2,C1) hala (2) hala (A1, A2) hala (A1,A2,B1,B2,C1)
bekar (B2,C1) bekar (1) bekér (A1,A2,B1,B2) bekar (A2,B2)
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imkén (B2,C1) imkan (2,3) imkan (C1) imkan (B2,C1)

kar (B2,C1) kar (1) kar (C1) kar (A2)

kérh (B2,C1) karli (1) karli (B1) -

zeka (B2,C1) zeka (3) zeka (B2) zeka (B1,B2,Cl1)

kase (B2,C1) kase (2) kése (A2) kase (B1)

sikiyet (B2,C1)  sikayet (1) SKavet(Al) ilﬁg:g(lA(zlx) 1)
sikayetci (B1) sikayet (A2,82,C1)

tezgah (B2,C1) Eeligahtar tezgahtar (B2) tzzggﬁtgl(zll))

tezgah (A1)

rizgar (B2,A2) rizgar (1) rizgar (A2) riizgar (A1,B1,C1)

- sedefkar (A2) -

- - Nikah/nikah (A1,A2) -

resmi (B2,C1) resmi (2) resmi (A2) resmi (B2,C1)

miladi (1) miladi (C1)
milli (B2,C1) milli (2) milli (C1) milli (A1,B2,C1)
manevi (B2,C1) Erzl?;)e‘d 2:2:1 Eig manevi (B1)

kagit (B2,C1)
maddi (B2,C1)

hakim (B2,C1)

adeta (B2-C1)
mekan (B2,C1)
tarihi (B2,C1)
silah (B2,C1)

merkezi
(A1,A2,B1)

kagit (1,2,3)
maddi (3)

hakim (2,3)

adeta (2,3)

mekan (3)
tarihi (2,3)
silah (2)

merkezi (3)

mana (C1)
kagit (A1,A2,B1,B2,C1)
maddi (A1,A2)

hakim (B1)
hakim (B2)
hékimiyet (C1)

adeta (B1)
hayali (A2)
mekan (B1)
tarihi (A2)
silah (C1)

merkezi (B1)

mana (C1)
kagit (A2,B1,82,C1)
maddi (B1,B2,C1)

héikim (A2,B1,Cl1)

derhal (B2)

adeta (B2)

mekan (A1,B1,B2,C1)
tarihi (A1,B1,B2,C1)
silah (A2)

glizergah (A2)

merkezi (A2)

sitktin (A2)
amé (A1)
pekala (A1,B2)
hizmetkar (B1)
ferdi (B1)
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alem (B2) alem (C1)
hiinkar (C1)
kamran (A2)
hicri/hicri (C1)
inkar (B1)
isyankar (Cl1)
mal olmak (B1)
mahalli (A2)
mabhalli (C1)
adet (B2,C1) adet (2,3) adet (C1) adet (B2,C1)
ahlaki (C1) ahlaki (C1)
edebi (C1)
alim (B2, C1)
amin (B2)
rengarenk (C1)
ticari (3) ticari (C1) ticari (C1)
kah (C1)
dahil (B2, C1) dahil (2) oo dahil (B2,C1)
gtinahkar (C1)
mani (B1)
halbuki (B2.C1)  halbuki (3) oM () halbuki (B2)
kabe (C1)
kabus (B2)
kiyafet-name (C1)
mahkam (C1) mahkam (C1)

sanatkar (B2, C1)
tibbi (B2, C1)

Ankara Universitesi yayini olan Yeni Hitit Yabancilar I¢in Tiirkge Ogretim Se-
tinde (Uzun, 2009) diizeltme isaretine konu olarak yer verilmedigi, hi¢bir yerde
bahsi gegmedigi goriilmiistiir. TDK Yazim Kilavuzunda (2021) diizeltme isaretiyle
yazilmasi gerektigi belirtilen hala, hikédye, bekar gibi sozciiklerin hala, hikaye, be-
kar geklinde kullanildig: tespit edilmis, Tiirkce setinin hicbir diizeyinde diizeltme
isaretiyle kullanilan bir sozctige rastlanmamagtir.

Gazi Yabancilar I¢in Tiirkge Ogretim Setinde (Mehmet, 2014; Mehmet, 2015),
diizeltme igaretine konu olarak deginilmemis, bu isaretin ne amagla kullanildig:
anlatilmamustir ancak TDK Yazim Kilavuzunda (2021) diizeltme isaretiyle yazil-
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mis olan sozciiklerin bazilarinda diizeltme isareti kullanilmis, bazilarinda kulla-
nilmamigtir. Bu konuda rastgele bir kullanim oldugu, kurallara bagl kalinmadig:
gorilmustiir. S6zgelimi resmi s6zciiglinde nispet eki (i) kullanilirken ayni eki biin-
yesinde bulunduran milli, manevi, maddi, tarihi, merkezi szciiklerinde bu ekin
kullanilmadig: tespit edilmistir. zeka, kagit, hikaye sozciiklerinde a sesini incelt-
mek amaciyla diizeltme isareti kullanilirken mekan, kase, tezgah, bekar sozctikleri
diizeltme isareti olmadan kullanilmistir. Yazim Kilavuzunda 4deta, hikim olarak
yazilan sozciikler adeta, hakim seklinde diizeltme isareti kullanilmadan yazilmis-
tir. Bazi sozctiklerin her iki kullanimina da rastlanmigtir. sikayet s6zciigiintin, B2-
C1 kitabinin baz: boliimlerinde (42, 165) diizeltme isareti kullanilarak (sikéayet);
bazi yerde (96) ise diizeltme isareti kullanilmadan (sikayet) yazildig1 gortilmiistiir.
riizgar sozciigliniin de benzer sekilde, B2-C1 kitabinin bazi boliimlerinde (28,
35) diizeltme isareti kullanilarak riizgar seklinde yazildigi, bazi boliimlerinde ise
(111, 136, 193) diizeltme isareti kullanilmadan riizgar geklinde yer aldig: tespit
edilmigstir. resmi sozctigii, B2- Cl1 kitabinda diizeltme isaretsiz yazilirken (26, 139),
diger bir sayfada (162) diizeltme isaretiyle yazildig1 gorilmistiir. Sozciiklerin
yaziminda da tam bir kurala bagli kalinmadig: dikkat ¢ekmistir.

Istanbul Yabancilar i¢in Tiirkge Ogretim Setinde (Aslan, 2014; Béliikbas vd.,
2016; Bolitkbas ve Yilmaz, 2017a,b; Bolitkkbas ve Yilmaz, 2018), diizeltme isare-
tiyle kullanilan sézciiklere Gazi Universitesi Yabancilar I¢in Tiirk¢e 6gretim se-
tinden daha fazla yer verildigi ve kullanimlara dikkat edildigi goralmiistiir ancak
bu 6gretim setinde de kural dist kullanimlara rastlanmigtir. Genelde nispet eki (1)
ile kullanilan s6zciikler TDK Yazim Kilavuzundaki (2021) gibi miladi, milli, ma-
nevi, merkezi, hicri, mahalli seklinde kullanilirken ayni ekle yazilan maddi soz-
cigii kitapta maddi olarak yazilmustir. Yine bazi sozciiklerin her iki yazim sekli-
ne de rastlanmistir. nikah sdzciigii Istanbul A1 kitabinda ayni sayfada (79) hem
diizeltme isaretli hem de diizeltme isaretsiz yer almaktadir. manevi, hicri, mahalli,
héakim, dahil, halbuki sozciiklerinin de ayn: sekilde iki yazim sekline de rastlan-
mustir. Yazim Kilavuzunda (TDK, 2021) mana olarak yazildig: belirtilen sézctigiin
ména seklinde yazildig1, manevi olarak yazilan s6zciigiin manevi seklinde yazildig:
goralmistir.

Diizeltme isaretinin en ¢ok kullanimina rastlanan Tiirkge 6gretim seti Yedi k-
lim Tiirk¢e Yunus Emre Enstitiisit Ogretim Setidir (Ates vd., 2019). Diizeltme isa-
retinin konu olarak 6gretimi bu 6gretim setinde de goriilmemistir. Diizeltme isare-
tinin ne olduguna, harfin {izerine yazildiginda harfin nasil sesletilecegine, s6zctige
nasil bir anlam ve ses degisimi kattigina dair verilen bir bilgiye rastlanmamustir.
Al kitabindan itibaren diizeltme isaretinin sozciiklerde kullanimi gézlemlenmis,
bazi yerlerde sozctigiin her iki yazim sekli de goriilmiistiir. ditkkan, sikéyet, tez-
gah sozciiklerinin hem diizeltme isaretiyle hem de diizeltme isareti kullanilmadan
yazildig: tespit edilmistir. Yazim Kilavuzunda (TDK 2021) ahlaki olarak yazilan
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sozciigiin Istanbul 6gretim setinde ahlaki, Yunus Emre 6gretim setinde ahlaki sek-
linde yazildig gorillmistiir.

TARTISMA, SONUC VE ONERILER

Aragtirma bulgularina gore hazirlanan dil 6gretim setlerinde diizeltme isareti
ile ilgili ortak bir yazma yonteminin olmadig: gérilmistiir. Ancak TDK 2023 s6z-
lagii incelendiginde daha 6nce kullanilan bazi kelimelerin yaziminda degisiklikler
oldugu gézlenmistir. Ornegin 2021 TDK kilavuzunda maddi ve manevi” kelimeleri

«n» . @

1” isaretiyle birlikte kullanilirken 2023 yilinda “i” olarak degistirilmistir.

Giiniimiizde 6gretmen, kelime listelerini veya kelime cevirisini ezberlemek-
ten kaginan kelime 6gretimi saglamalidir. Ayrica, 6grencilerin kelime dagarcigina
hakim olma konusundaki farkli becerilerini de dikkate almalidir. Baz1 dil 6gre-
nenler yeni kelimeleri digerlerinden daha hizli 6grenebilir ve bazilari yeni keli-
meleri grenmede birgok zorlukla karsilagabilir. Ote yandan, bazi1 grenciler bazi
kelimelerde ustalagabilir veya ezberleyebilir, ancak kelimeyi dogru heceleyemez.
Dil 6gretiminde iletisimsel yaklagim nedeniyle kelime 6gretimi artik daha az vur-
gulansa da dil 6grenen kisinin genis bir kelime dagarcigina sahip olmadan 6gren-
digi dile hakim olabilmesi i¢in baz1 engellerle karsilasacag: da goz ardi edilemez.
Yabanci dil 6grenirken ana dil alfabelerinde bulunmayan harf ve seslerin kullani-
mina yonelik bir 6gretim yontemi, kelimelerin zihinde dil semasinda kalic1 bir yer
bulmasina yardimcr olabilir (Septianasari, 2019). Bu bulgular farkli ¢aligmalarla
da dogrulanmaktadir. Altun (2010: 174), Tiirk¢e egitiminde ince ve uzun seslerin
telaffuzlarinin 6gretimi konusunda bir yontem ihtiyaci bulundugunu ve diizeltme
isaretinin yaziminin kurala baglanmasi gerektigini belirtir. Tiirk¢enin yabanc dil
olarak ogretiminde ise farkli yayinevlerince hazirlanmis 6gretim materyallerinde
de bu seslerin ve isaretin 6gretiminde ortak bir sistem belirlenmediginin gortldi-
gunil soyler. Bu seslerin standart Tiirk¢eye uygun telaffuz edilmesi 6gretmenlere
birakilmakta ise de 6gretmen yetistiren bolimlerin 6grencileri arasinda yapilan
bir arastirmada, diizeltme isaretinin kullaniminda yanlis sikliginin yiiksek oldu-
gunun belirtildigini vurgular. Ingilizce sozliiklerde kullanilmakta olan uluslararasi
fonetik transkripsiyon sisteminin daha sade bir versiyonunun Tiirkce sozliiklerde,
metne dayali dil 6gretim materyallerinin sozlitk kisimlarinda kullanilabilecegini
ve bu sistemin 6ncelikle yabancilara Tiirk¢e 6gretmekte kullanilan sozliiklerde de-
nenebilecegini soyler. Tiirk¢enin yabanci dil 6gretiminde yaygin olarak kullanilan
ve ¢alismada incelenen dort 6gretim setinde tespit edilen veriler Altun'un (2010:
174) goruslerini destekler niteliktedir. Bu bulguyu destekleyen bir ¢alismada, fone-
tik alfabe bilgisinin 6grencilerin telaffuzlarini gelistirmelerine yardimei olabilecegi
belirtilmistir (Dandee ve Pornwiriyakit, 2021). Caliymada incelenen ve yabanci dil
olarak Tiirk¢e 6gretiminde yaygin olarak kullanilan dort 6gretim setinde belirle-
nen veriler Altun’'un (2010: 174) goriislerini desteklemektedir. Her kitapta farkli
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bir kullanimin olmasi ve 6grencinin diizeltme isareti hakkinda herhangi bir bilgi
vermeden kelimelerle karsilasmasi bu igaretin 6gretiminde bir yonteme ihtiyag ol-
dugunu gostermektedir.

Yabanci dil 6grenenler icin kelime 6grenimi genellikle zordur (Zou ve diger-
leri 2021; Vu ve Peters, 2021). Her kitapta farkli bir kullanim olmasi ve diizeltme
isareti konusunda hicbir bilgilendirme yapilmadan birdenbire sézciikler tizerinde
6grencinin karsisina ¢ikmasi bu isaretin 6gretimi konusunda bir yontem ihtiya-
c1 bulundugunu gosterir. Kocayanak (2021, 124) ise Tiirk¢enin yabanci dil olarak
ogretiminde Al diizeyinde sesletim ¢alismalariyla diizeltme isaretinin verilebi-
lecegini belirtmis ve hala/ hala, kar/kar gibi yazilislar1 ayn1 anlamlar farklr olan
sozciiklerin 6grenciye verilmesi gereginden bahsetmistir. Ayrica okunuslar: uzun
olan askeri, resmi, milli sozciiklerinde goriilen nispet i’si i¢in kullanilan diizeltme
isaretinin iyelik ekiyle farkini vurgulamak icin de verilmesi gerektigini belirtmistir.
Sesletim ¢alismalariyla verilmesi 6grenciler agisindan iyi olacaktir ancak Kocaya-
nak (2021, 124) bu isaretin nerede verilecegi tizerinde durmamus; isarete sadece
sesletim acisindan deginmistir. A1 diizeyinde verilmesi gerektigi dogrudur ancak
alfabe 6gretimiyle birlikte bu isaretin varlig1 hissettirilmeli, sesleri incelttigi ya da
uzattig1 belirtilmelidir.

Yabancilara Tiirkge 6gretim setlerinde diizeltme isareti tizerinde ne sekilde
duruldugunun aragtirildigi ¢alisma sonucunda, konuyu incelemek icin secilen
dort 6gretim setinin sézciik dizini Al seviyesinden C1 seviyesine kadar taranmus,
diizeltme isaretiyle kullanilan sozciikler tabloda belirtilmistir. Calisma sonucun-
da Tiirkgenin yabanci dil olarak 6gretimini saglamak amaciyla hazirlanmis olan
Tiirkge 6gretim setlerinin hicbirinde diizeltme isareti konusunun gegmedigi ancak
Al seviyesinden itibaren kitaplarda s6zctiklerdeki harfler tizerinde yer aldig tespit
edilmigtir. Isaretle ilgili bir aciklama yapilmamis, hangi harflerin {izerine geldigi,
sesletimi nasil degistirdigi konusu tamamen &greticinin kendisine birakilmis-
tir. Sézciiklerin yazida gosterilmesi konusunda da kurala uygunluk gériilmemis,
Yeni Hitit Yabancilar I¢in Tiirk¢e Ogretim Setinde (Uzun, 2009) hig kullanilma-
yan diizeltme isareti, Gazi Yabancilar I¢in Tiirkge Ogretim Setinde (Mehmet, 2014;
Mehmet, 2015), baz1 sozciiklerde kullanilmis, baz1 s6zciiklerde kullanilmamas, bu
konuda Istanbul Yabancilar I¢in Tiirkge Ogretim Setinde (Aslan, 2014; Boliikbag
vd., 2016; Bolitkbas ve Yilmaz, 2017a,b; Béliikbas ve Yilmaz, 2018) ve Yedi Iklim
Tiirkge Yunus Emre Enstittisit Ogretim Setinde (Ates vd., 2019)daha dikkatli bir
kullanim goriilmiis ve TDK Yazim Kilavuzundaki (2021) yazim sekline diger iki
Ogretim setine gore daha bagh kaldig: tespit edilmistir. Ancak setlerin hepsinde
kendi i¢lerinde de tutarl: bir kullanim gériilmemis, ayn: s6zctigiin bir sayfada dii-
zeltme isaretiyle kullanilirken diger sayfada diizeltme isareti olmadan kullanildig:
tespit edilmistir.
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Kitaplarda A1 seviyesinden itibaren sozciiklerde kullanimi goriilen bir igaretin
islevinin agiklanmamasinin 6grenicinin kafasinda soru isareti birakacag: diistintil-
mektedir. Bunun 6nlenmesi i¢in diizeltme isaretinin islev ve sesletiminin A1 sevi-
yesinde alfabe 6gretimiyle birlikte verilmesi 6ngoriilmektedir. Tiirk¢enin yabanci
dil olarak 6gretiminde 6l¢iinlesme saglanabilmesi icin diizeltme isareti konusunun
kuralli ve sistemli bir sekle getirilmesi gerekmektedir. Bu konu, Tiirk¢enin ulusla-
rarasi diller arasinda sayginlik kazanmasi agisindan 6nemlidir. Tlirkgenin yabanci
dil olarak 6gretimi alaninda s6z varlig1 olusturulmali ve bu s6z varliginda diizeltme
isareti almasi gereken sozciikler belirtilmeli, standart bir 6gretim saglanmalidir.
Hedef dili Tiirk¢e olan 6grenicinin kargisina sozciik olarak ¢ikmadan once diizelt-
me igareti hakkinda bilgi verilmeli, seslerin tizerine geldiginde seste ne gibi degi-
siklikler yaptig1, sesin ne zaman ince ne zaman uzun okunmasi gerektigi sesletim
caligmalariyla gosterilmelidir.

Ornek olarak verilen Alman, Fransiz ve Rus dillerinin alfabelerinde 6zel
karakterlerin verildiginin gorildugt gibi diizeltme isareti alfabe 6gretiminde
verilebilir. Bu isareti alan ve almayan hala-hala, hal-hal, kar-kar gibi sozciiklerin
sesletimi yapilarak isaretin sozciik tizerinde yaptig1 ses degisimi hissettirilebilir.
Ingilizcenin yabanc dil 6gretiminde uygulanan fonetik galigmalar1 yaptirilabilir ve
Tiirkgenin yabanci dil olarak 6gretimi alaninda “Tiirkge gercekten de yazildig: gibi
okunan bir dil midir?” sorusu tizerinde digiintilebilir.

Tesekkiir ve Agiklamalar

Caligmamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

Cikar Catismasi

Makalenin yazarlar1 arasinda, ¢aliyma kapsaminda herhangi bir kisisel ve finansal
¢ikar ¢atigmasi bulunmamaktadur.

Yazar Katki Oranlari

Galigmanin Tasarlanmasi (Design of Study): SGK(%50), VO(%50)
Veri Toplanmasi (Data Acquisition): SGK(%50), VO(%50)

Veri Analizi (Data Analysis): SGK(%50), VO(%50)

Makalenin Yazimi (Writing Up): SGK(%50), VO(%50)

Makalenin Goénderimi ve Revizyonu (Submission and Revision): SGK(%50),
VO(%50)
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THE IMPORTANCE OF CAREER EDUCATION AND CAREER
PLANNING AWARENESS FOR THE SPORTS INDUSTRY

ABSTRACT

Increasing demand for Turkish language learning in Turkey and around the
world has led to the production of course materials in this field. But when the
materials that teach Turkish to foreigners are scanned, it seems that the standard
way in teaching is not followed, and some important issues are not focused. In this
study, the subject of correction mark in Turkish teaching was discussed. A correc-
tion mark is used to distinguish words that are written the same but have different
meanings and if it is not used, there is confusion in the meaning of words. In Turk-
ish language teaching course materials, the way this mark is given to foreigners is
searched and how it is taught is examined. Content analysis, a qualitative research
method, was used in the study. New Hittite, Gazi, Seven Climate, Istanbul Turkish
teaching sets for foreigners have been determined. As a result, it was observed that
this mark was ignored in some of the Turkish teaching sets studied, never used,
in some, it was observed that this mark was used, but randomly it was used at the
word level without an explanation of this mark. In the study, suggestions were pre-
sented on how better teaching can be done about the correction mark.

Keywords: Turkish Teaching Sets, Turkish Teaching To Foreigners, Correction
Mark, Long Vowel.
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TURKCENIN YABANCI DiL OLARAK OGRETIMINDE
DUZELTME iSARETI

0z

Tiirkiyede ve diinyada Tiirk¢e 6grenme talebinin artmasi bu alanda ders ma-
teryalleri iretimine yol agmistir. Ancak yabancilara Tiirk¢e 6greten materyaller
tarandiginda 6gretimde standart yol izlenmedigi, bazi 6nemli konular {izerinde
durulmadigr gorilmektedir. Bu ¢alismada Tiirkge 6gretiminde diizeltme isareti
konusu ele alinmustir. Diizeltme isareti, ayn1 yazilan fakat farkli anlamlara gelen
sozciikleri ayirt etmek icin kullanilmaktadir ve kullanilmadig takdirde sézctikler-
de anlam karisiklig1 yasanmaktadir. Tiirkge 6gretim ders materyallerinde bu isa-
retin yabancilara verilis sekli taranmig ve nasil verildigi incelenmistir. Calismada
nitel bir aragtirma yontemi olan icerik analizinden yararlanilmistir. Caligma dokii-
manlar1 olarak Yeni Hitit Yabancilar I¢in Tiirkge, Gazi Yabancilar I¢in Tiirkge, Yedi
Iklim Tiirkge Yunus Emre, Istanbul Yabancilar i¢in Tiirkge 6gretim setleri belirlen-
mistir. Sonug olarak incelenen Tiirk¢e 6gretim setlerinin bazilarinda bu isaretin
yok sayildigy, hi¢ kullanilmadigy, bazilarinda ise kullanildigr ama bu isaretin ne
olduguna dair bir agiklama yapilmadan birdenbire sozciik diizeyinde kullanildig:
gorillmiis ve calismada diizeltme isareti konusunda nasil daha iyi bir 6gretimin
yapilabilecegine dair 6neriler sunulmustur.

Anahtar Kelimeler: Tirke Ogretim Setleri, Yabancilara Tiirkce Ogretimi,
Diizeltme Igareti, Uzun Unlii.

INTRODUCTION

In contrast to mother tongue acquisition, what and how of teaching in second
language teaching has been one of the topics that researchers have been interested
in for years. Second language teaching, in which many experimental methods are
applied, dates back centuries in European languages, but the systematic teaching
of Turkish of Turkey is not as old as the teaching of European languages. Teac-
hing Turkish as a foreign language in our country has developed until today under
the leadership of the language center that was founded to develop a method for
teaching Turkish and to bring the interest shown in teaching other languages to
Turkish about 40 years ago. Regarding the first language center opened as an ins-
titution in Turkey, Kése and Ozsoy (2021: 33) said: “Until 1984, Turkish teaching
was carried out by a small number of institutions or by various individuals, there
were no institutions working for this purpose. The realization of Ankara University
TOMER is the first step towards institutionalization. In those years, there were
very few textbooks on teaching Turkish to foreigners, and there were almost no
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academic articles on the subject. A book was needed to teach Turkish on the basis
of four basic skills by the time that the first Turkish education center opened ins-
titutionally, and the book We Are Learning Turkish was written by observing the
language teaching activities of the Goethe Institute in Germany. Kése and Ozsoy
(2021: 34) state that Hengirmen, the founder of Ankara University TOMER, felt
the need to write the book We Are Learning Turkish because there were no met-
hods to teach Turkish as a foreign language. Teaching Turkish to foreigners gained
momentum with the arrival of ten thousand students from the Turkish world in
1991 to learn Turkish.

Today, many centers in the country and abroad provide services in the field of
teaching Turkish as a foreign language and course materials supporting language
teaching are prepared by these centers. Centers for teaching Turkish, which ge-
nerally serve within a university, write their own books, and teach through these
books. It is pleasing to reach a large number of course materials in this field compa-
red to the past, but when these materials are examined, it is seen that some details
are skipped, and some subjects are not focused on. Correction marks is one of the
topics that is not considered and ignored in teaching Turkish to foreigners.

Correction Mark in the Teaching of Turkish

Hazar (2009: 1130) states that the correction mark is shown with the symbol A,
and that it is used by placing it over the letters a, u, 1, and contains four different
functions. Its first function is to provide a fine pronunciation of the consonant
of the letter before the vowel on which it is placed, such in kdr, tezgdh, Haltik. Its
second function is to declare belonging: askeri okul, third function is to distin-
guish the meaning in examples such as hal and hdl, and the fourth function is to
show long vowels with Divan Edebiyat: texts. Giineg (2002: 376-377) states that
this mark is also called inceltme, uzatma, and sapka isareti, and that it is primarily
used to show long vowels, as in 4det, adeta, alem, ldzim, meseld. Secondly, Glines
states that it is used on the vowels a, u, which are placed before or after the fine g,
k, 1 consonants with a soft value and are pronounced long, and gives the examples
of efkar, giilgtin, hilal, hikdye, 14l, harekat, kagit, kar, siikiin, siikit, sikdyet, riizgar,
zekdt. As the third area of usage, Giines says that this mark is seen on the Arabic
origin of nispet eki (-1), which derives adjective words, and gives the words dini,
insani, milli, vatani, zihni, zirai as examples. In the Spelling Book of the Turkish
Language Society (2005), this mark has been largely removed from the nispet suf-
fix. Abak (1993: 178) also uses similar expressions to support Giines and says that
the correction mark is used in three different areas. However, Abak makes the
following explanation regarding the statement that Giines shared on the use of a
correction mark after the 1 consonant: “It is not necessary to put a correction mark
on the letters a and u after the letter 1, because the letter ] makes these letters pala-
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talized” In the Spelling Book (2005), the use of the correction mark on the vowels
a, u, which come after the | consonant, was continued in the names of people, but
there was no need for the use of the consonant | in names of people and places in
Western languages due to the palatal sound of the consonant, and it is stated that
the palatal pronunciation of 1, including words from Eastern languages, should be
learned by ear. One of the reasons for the removal of this mark is its use for both
lengthening and palatalizing, as in the word istikldl, and therefore the possibility
of making them sound both long and palatalized by influencing words such as enf-
lasyon, klasik, and plan from Western languages (Yeni Imla Kilavuzu, 1965: 51-52).
However, the removal of the correction mark from the a, u vowels after the conso-
nant ] has led to the thickening of 1 in words such as klasik, Latin, lazim, laklak, and
selam (Zulfikar, 1991: 75).

The second dimension of the issue is that the correction mark both lengthens
and palatalizes vowels. Looking at the definition of length criterion or long vowel
in linguistics, Korkmaz (1992: 156) provides the explanation, “The vowel with a
longer articulation than the duration of a normal vowel or which includes the ar-
ticulation time of two normal vowels” for long vowel, and Banguoglu (2011: 39)
addresses the correction mark within the subject of articulation time. He states
that it is used to palatalize or lengthen the pronunciation in words such as paliize,
riizgdr; however, in words that should be pronounced long, such as tuba, tedavi,
numune, ganimet, munis, the length not specified in the spelling is left for pronun-
ciation. On the other hand, Ergin (2005: 36) explains the existence of long vowels
as the lengthening of vocals due to the different comfort in their formation from
other voices and states that vocals can be pronounced at any length because they
are formed comfortably in an open passage. Vural and Boler (2017: 60) also add-
ress the correction mark within long vowels as Banguoglu and note that the long
vowels encountered in Turkish of Turkey are seen in foreign words that have ente-
red our language, especially in Arabic and Persian words, and the length is usually
not shown in the text in today’s Turkish but in the pronunciation in the words
previously written as aheste, tesadiif, cazip, numtne. Boz (2014: 30) states that in
addition to these statements, long vowels are also formed due to psychological rea-
sons and that their duration varies. For the mark he named in three different ways
as diizeltme, inceltme, uzatma isareti, Durmus (2009: 241) states “it is mostly used
to show differences in meaning and pronunciation between the words with the
same spelling”, and gives the examples of yar/ydr, alem/dlem, hakim/hdkim, adem/
ddem. Additionally, he states that it is used to avoid confusing the possessive suftix
and the nispet i is in words similar to Tiirk tarihi-tarihi eser, Islam dini-dini hikaye,
and that when Turkish suffixes are added to the words from which the nispet i co-
mes, the correction mark remains the same as in the examples of millilik, resmilik,
samimilik. In the Spelling Book, it is stated that a correction mark is placed on
the vowels with long pronunciations to distinguish words that have the same spel-
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ling but different meanings and pronunciations, such as adet/ddet, asik/dsik, alem/
dlem, hala/hdla, hal/hal (Yazim Kilavuzu, 2005).

In a study examining the 1996, 2000, 2005 Turkish Language Society’s Spelling
Books, it was seen that the main differentiation between the books was seen in the
2005 Spelling book and regarding the spelling of the correction mark, it is stated
that the revision mark in the Persian bi- prefix, which is seen in words such as
bicare > bicare; bihaber > bihaber is not included in the 2005 Spelling Book. Also,
in words such as lamekdn > lamekdn; lamba > lamba; ldle > lale; ldpa > lapa, and
the words such as plian > plan; kldkson > klakson; klan > klan; plak > plak; rekldm
> reklam which are taken from Western languages into Turkish, it is stated that the
correction mark seen in the previous Spelling Books was not used in 2005. Simi-
larly, in the 2005 Spelling Book, in reflective words such as ldpa ldpa > lapa lapa;
lap lap > lap lap; lakirdi > lakirds, the correction mark that is used to show that the
consonant 1’ is palatalized is not included, and the nispet 1 seen in certain Turkish
words including altuni > altuni; kursuni > kursuni; giimiisi > giimiisi in the 1996
and 2000 Spelling Books is not included in the 2005 edition of the Spelling Book
(Sancak et al., 2009: 120).

Yesiloz (2021: 305), in his/her research, states that the long vowel is not shown
with a mark in the text, that it is preserved in pronunciation, and long vowels are
seen in 2885 words, but the long vowels in this word are not shown with any marks
in the Spelling Book and Turkish Dictionary published by the Turkish Language
Society (TLS) in 2011. S/he states that there are certain criteria in the TLS Spel-
ling Book and Turkish Dictionary in 2011 for the correction mark not being used
to show long vowels. S/he explains that this mark is seen in four different places.
S/he shares that as a result of the study, 197 words with correction marks were
identified to distinguish words with different meanings but the same spelling; 467
words written with a correction mark on a and u after the palatalized g, k sounds
in some words that entered Turkish from Arabic and Persian; 208 words in which
a correction mark is used to distinguish the nispet suffix and the possessive suffix,
and 13 words written with correction marks to ensure that the vowels following
the “I” consonant in the names of people and places are palatalized were identified.

In the Turkish Language Society (2021) Spelling Book, it is stated that the cor-
rection mark (7) has two functions as lengthening and palatalizing, and the places
where this mark will be used are given as follows:

The places where the correction mark is used are shown below:
1. They are placed over vowels with long pronunciations to distinguish words

that have the same spelling but different meanings and pronunciations: adem
(absence), adem (human), adet (count), adet (tradition, habit), alem (flag),
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alem (world, universe), asik (articular bone), asik (passionate), hal (place
where fruit and vegetables are sold), hl (situation, state), hala (father’s sis-
ter), hala (yet), rahim (withholding), rahim (protector), sura (there), stira
(advisory committee), etc.

WARNING: Although it is possible to confuse the words Katil (<katl = kil-
ling) and kadir (<kadr = value), it has become common for the words katil
(ka:til = killer) and kadir (ka:dir = strong) to be written without a
correction mark.

2. Ttis placed over the vowels a and u that come after the palatalized consonants
g and k which are found in proper names and some words that entered our
language from Arabic and Persian: dergah, gavur, karargéh, tezgéh, yadigir,
Nigér; ditkkan, hikaye, kafir, kagit, Hakkari, Kazim; giilgin, merzengfs;
mahkdim, mezkyr, sitk(in, siik(it etc. The vowels a and u that come after the
palatalized consonant | in the names of people and places are also written
with a correction mark: Haltik, Lale, Nalan; Bala, Elazig, Islahiye, Ladik, Lap-
seki, Selanik etc.

3. It is used to prevent the nispet suffix from being confused with the deno-
tative and possessive suffix: (Tiirk) askeri ve askeri (okul), (Islam) dini ve
dini (bilgiler), (fizik) ilmi ve ilmi (tartigmalar), (Atatiirk’iin) resmi ve resmi
(kuruluslar) etc.

When Turkish suffixes are added to words with nispet suffix, the correction
mark remains as it is: millilestirmek, millilik, resmilestirmek, resmilik etc.

(https://www.tdk.gov.tr/icerik/yazim-kurallari/duzeltme-isareti/)

As can be seen, there was no consensus on the use of the correction mark, and
it has been the subject of discussion since the adoption of the Latin alphabet. Since
it is used for both lengthening and palatalization of the sound, its use or non-use is
the source of the problem. (Altun, 2010: 170) Those who argue that the correction
mark should be shown in the text accused those who wanted this mark removed
of causing corruption in the language, which prevented the simplification of the
language. Those who opposed the use of the mark said that there is an excess of
marks and that this mark is not used in Turkish words, and that it is unnecessary
to use this mark in words adopted to Turkish from foreign languages. As a result of
these discussions, it has been seen that the revision mark on many words that were
previously written with a correction mark in the last spelling book prepared by the
Turkish Language Society has been removed. The use of correction marks has been
abandoned in words containing the palatalized ] sound in Arabic and Persian, whi-
ch were adopted to Turkish from Western languages (Kog, 2009: 1467).
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By giving examples of dahi and ddhi, Zilfikar (2018: 16-17) states that the first
word, which is in Turkish, is separated from the second word, which is of Arabic
origin, with a correction mark to indicate the difference in meaning, and this mark
emphasizes that the first syllable of the second word should be pronounced long.
In the examples of tarihi olaylar and Tiirk tarihi, he states that the word tarihi is an
adjective, while the word tarihi is a noun, and that the correction mark is used to
indicate the difference between the word classes. He criticizes those who oppose
by saying, “it is understood from the meaning, what is the need for this” for cutting
corners and finding it unfavorable not to teach rules. He states that those who
think that the correction mark is unnecessary mislead teachers and learners.

Topuzkanamis (2009: 2172-2173) states that after the establishment of the Re-
public, discussions started on how to write many words due to the alphabet change
and that the use of phonetic orthography was accepted instead of the traditional
orthography used in Ottoman Turkish with the adoption of the new alphabet. S/he
states that this situation caused orthography problems to continue until today, that
although the spelling of most of the words is established, there is still no unity on
spelling among different guides in some words, and that it is possible to see spelling
errors in every aspect of daily life where writing is used. S/he states that although
Turkish is said to be a language that is read as it is written (Aksoy, 2008: 18; Cotuk-
soken, 2005: VII; Ozén 1999, XV), it is also accepted that the words written tra-
ditionally in Turkish spelling are also accepted by the same authors. Additionally,
he conveys that Menz (2006: 41-42) stated that Turkish could not reach common
writing, and that the main function of orthographic rules was to facilitate reading
and writing, and the secondary function was to enable the teaching of literacy to
a large audience.

The spelling problems that started with the adoption of Latin letters are still
unresolved, and the problems have deepened over time. The language and phone-
tic structure of Turkish will be a determinant in achieving unity in spelling rules.
The effect of traditional writing styles on pronunciation should also be considered
when determining spelling rules. The Turkish Language Society and the Language
Society should create a spelling rule in the guides to be published that everyone
can use clearly and will put an end to discussions (Saatgi, 2012: 231). The use of
the correction mark (palatalization, lengthening) is at the top of the list of spelling
rules. Otherwise, it will be difficult to read and make sense of the words. Spelling
rules are needed to capture the correct pronunciation and meaning and to elimi-
nate mispronunciation. Language is one of the common denominators that make a
community a nation. Thus, all partners should know their responsibilities toward
the language they share and acquire language awareness (Kog, 2009: 1467).

Besides where and how to use the correction mark, there is no clarity on the
teaching of this mark. In the study examining the curricula of grades 1-5, 6-8,
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and 9-12, which are available on the website of the Ministry of National Educati-
on, Altun (2010: 169) examined the curricula of Turkish lessons (1-10) of Turkish
children living abroad and stated that there was no topic included related to the
teaching of the correction mark.

Altun (2010: 175) states that, a system for the spelling and pronunciation of
the correction mark, from the first texts that language learners encounter, would
be beneficial for fostering the correct pronunciation and that there should be a
simplification and spelling rule in the correction mark. He adds that it is more im-
portant to integrate pronunciation into basic education than to lay down rules that
are not applied. Duman (2018: 47) states that the use of the correction mark points
to an important and multidimensional problem in the spelling of Turkish and that
this problem causes a lack of authority in the language as well as an irregularity in
standardization, planning, and policy making in the language. Duman (2018: 54),
who states that there has been an irregularity in the use of the correction mark
since the 1950s, indicates that this irregularity emerged simultaneously with the
simplification of the rules determining the use of the correction mark and that a
serious regulation is needed in this regard. S/he emphasizes that the interest in and
contribution to the subject from the aspects of linguistics and language planning
are of vital importance in ensuring the international prestige of Turkish as a natio-
nal language and standardizing its teaching as a foreign language.

Alphabet in Second Language Teaching

Karasoy and Yavuz (2005: 75) state that the sounds of Turkish of Turkey are
indicated with 29 letters in the official alphabet adopted on November 1, 1928, but
when the sounds in words from Arabic, Persian, and other languages that were
adopted to Turkish are added to this number, the number of sounds used in Tur-
kish of Turkey approaches 40. They express that in the official alphabet, the sounds
that are close to each other are shown with a single letter for convenience. Eker
(2007: 24) states that the number of letters in the Turkish alphabet is misleading
and adds, “Accepting that there are 29 sounds in Turkish, taking into account 8
vowels and 21 consonants, without considering the findings of linguistics, consti-
tutes the beginning of language and spelling problems in a way?” She states that the
number of letters in the Turkish alphabet is 29, but the (1) mark is also used, and
the number of phonemes shown with this mark has also increased.

Students who acquire Turkish from birth and learn the rules of Turkish in pri-
mary education can understand this difference in pronunciation, but the correcti-
on mark should be specifically indicated in teaching Turkish as a foreign language.
To give an example from a few languages, the different pronunciation of sounds
is provided under the name of Phonetics of English after teaching the alphabet
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in English. It is taught how the pronunciation changes when used with different
sounds by using separate examples for each sound. For example, it is taught that
the prefix that normally comes in the form of a before words that start with a
consonant takes the form of an before the vowels, but in words that start with the
sound of h such as honor, hour, honest, the h sound is accepted as a silent vowel
and an is placed before the word (Halley, 2005: 9).

The marks that make the sounds different are given additionally in the alphabet
in languages such as German, French, and Russian. The German alphabet has 26
sounds consisting of thea, b, ¢, g e, f g h i, k. Lm n,0,p, g 15 t, , v, W, X, ),
z sounds. However, in addition to these, there are four other sounds that are: A,
0, U, called Umlaut, and 88 or ss, called Eszett. These sounds are not shown in the
basic alphabet, but are included in the German sound system, and are also used
in many German words. They are given in alphabet teaching to those who learn
German as a foreign language (Yildiz, 2012: 7). The French alphabet has 26 basic
letters consisting of a, b, ¢, d, e, , g h, i, j, k, L m, m, 0, p, ¢, 155, £, U, v, W, X, ¥, 2, and
additionally has 20 special characters consisting of 4, 4, 3, ¢, ¢, ¢, ¢,6,1,1,1,1, 6, 6, 0,
e, 4, 4, U, & (Yildiz, 2014: 7-8). The Russian alphabet consists of a total of 32 letters
and marks consisting of the sounds of a, 6, ¢, 0, ¢, &, x;, 3, u, 1, K, 71, M, H, 0, 1, p, ¢, M,
¥, @, X, U, 4, ul, Wi, B, bl, b, 3, 10, L. b is the soft sign, which is included in the alphabet
and called myahkiy znak. It only softens the letter that comes before it. Another
mark is the hard sign, which is shown as b, and called tviordiy znak. It is not used
alone and cannot be read as a letter. It makes the previous letter pronounced hard
(Yepubimos & Yepunuiosa, 2019: 6).

The soft sign (p) in the Russian alphabet is similar to the Turkish correction
mark in terms of making the sounds read softly and is included in the alphabet.
When teaching Turkish as a foreign language is considered, it is seen that the sub-
ject of the correction mark is not provided in any course material; the existence of
such a mark is not implied; and the language learner suddenly encounters the word
that has this mark. It is thought that the function of the mark is explained only
when asked by the student, and all information about the correction mark is left to
the initiative of the instructor.

Kose (2015: 79) states that different language speakers who learn Turkish
cannot show the same success in pronouncing Turkish words, and that this is
normal since each language has its own phonological system like musical notes.
Exposing students, who have difficulty pronouncing Turkish sounds such as 1, ¢,
s, 0, U, to a sign () which they do not know when it appears or how to use it,
and approaching it with the logic of “explain when asked” disrupts the standards
in teaching Turkish. While the approach of leaving the learning of softening and
lengthening to knowledge acquired by ear in pronunciation causes (Ana Yazim
Kilavuzu, 2005: 21) pronunciation mistakes even among those who learn Turkish
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as a mother tongue. Therefore, it is inevitable that it will affect pronunciation in
teaching Turkish as a foreign language.

METHOD

Research Methodology

Signs that change the pronunciation of sounds in teaching language are given
during alphabet teaching. Giving the correction mark in Turkish, which is not
mentioned in the textbooks in Turkish teaching as a foreign language, during alp-
habet teaching, explaining the meaning of this mark will ensure that students are
aware of this mark. Teaching the correction in Turkish mark should not be left
to the teacher’s preference, it is necessary to determine where it will be given sys-
tematically during teaching. When teaching the alphabet to Al-level students in
teaching Turkish to foreigners, using the correction mark will make it easier for
both learners and instructors. The aim of the study is to show this deficiency and
to emphasize why such a systematic is needed in the teaching of correction mark.

Research Groups

The correction mark has a semantic distinguishing feature, which is why it is
used. If the mark is not used, there is confusion in the meaning of the words. Such
an important mark is not included in the alphabet in Turkish teaching books for
foreigners but suddenly appears before the learner when it is used together with
words. When the learner asks about the function of this mark, some of the instru-
ctors touch on this subject while others do not. When learners encounter words
written with a correction mark over time, they are surprised by this situation, and
they do not know how to pronounce them because they do not learn the existence
of such a mark in the alphabet.

Data Collection Tools

The documents for the study were determined as Yeni Hitit Turkish for Fore-
igners Teaching Set (Yeni Hitit Yabancilar I¢in Tiirkge Ogretim Seti) (Uzun, 2009),
Gazi Turkish for Foreigners Teaching Set (Gazi Yabancilar I¢in Tiirkge Ogretim
Seti) (Mehmet, 2014; Mehmet, 2015), Yedi Iklim Turkish Yunus Emre Institute
Teaching Set (Yedi iklim Tiirkge Yunus Emre Enstitiisii Ogretim Seti) (Ates et al.,
2019), Istanbul Turkish Language Teaching Set for Foreigners (Istanbul Yabancilar
I¢in Tiirkge Ogretim Seti) (Aslan, 2014; Boliikbas et al., 2016; Bolitkbas & Yilmaz,
2017a, b; Boliikbag & Yilmaz, 2018). All levels of the books selected as the study
subject including A1, A2, B1, B2 and CI, were examined. The analysis was not
completed for only a certain section. In the four books mentioned, the way the
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correction mark is used and whether there is a standard use of the correction mark
have been examined and compared. Findings were tabulated by book titles. Neces-
sary corrections were made by seeking the opinions of three academicians who are
experts in the field of teaching Turkish to foreigners. After the expert opinion was
taken, the data interpretation phase started.

Data Analysis

In the study, the document analysis model, one of the qualitative research met-
hods, was used. “Qualitative research can be defined as research in which qualitati-
ve data collection methods such as observation, interview, and document analysis
are used and a qualitative process is followed to reveal facts and events in a natural
environment in a realistic and holistic way” (Yildirim and $imsek, 2008: 39). Do-
cument analysis, on the other hand, is a systematic method used to examine and
evaluate all documents, including printed and electronic materials (Kiral, 2020).

RESULTS

The words indicated to be written with a correction mark in the TLS Spelling
Book (2021) were examined in the Yeni Hitit Turkish for Foreigners Teaching Set
(Uzun, 2009), Gazi Turkish for Foreigners Teaching Set (Mehmet, 2014; Mehmet,
2015), Yedi iklim Turkish Yunus Emre Institute Teaching Set (Ates et al., 2019), and
Istanbul Turkish for Foreigners Teaching Set (Aslan, 2014; Boliikbas et al., 2016;
Boliikbas ve Yilmaz, 2017a, b; Boliikbas ve Yilmaz, 2018) and categorized in Table 1.

Table 1. The Use of the Correction Mark in the Sets of Gazi, Istanbul, Yeni Hitit
and Yunus Emre

Gazi Hitit istanbul Yunus Emre

agik (B2,Cl1) agik (2) asik (A2) agik (A2,B1,C1)

hal (A1,A2,B1) hal (2) hal (A1) hal (A1,A2,B1,B2,C1)
hikaye (B2,C1) hikaye (2) hikaye (A2) hikaye (A1,A2,B2,C1)
dikkan (B2,C1)  dikkan (3)  diikkan (A2) e (o)
fedakir (B2,C1)  fedakar (3) fedakar (C1) e

hala (B2,C1) hala (2) hala (A1, A2) hala (A1,A2,B1,B2,C1)
bekar (B2,C1) bekar (1) bekar (A1,A2,B1,B2) bekar (A2,B2)

imkén (B2,C1) imkan (2,3) imkan (C1) imkan (B2,C1)

kar (B2,C1) kar (1) kar (C1) kar (A2)

karli (B2,C1) karli (1) karli (B1) -
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zeka (B2,C1) zeka (3) zeka (B2) zeka (B1,B2,Cl1)
kase (B2,C1) kase (2) kase (A2) kase (B1)
oA sikayet (A1)
sikayet (B2,C1) sikayet (1) 5%51)'6: (.A(]l;l ) sikayetci (A1)
stkayetst sikayet (A2,B2,C1)
tezgahtar (A1)
tezgah (B2,C1) Eeligahtar tezgahtar (B2) tezgah (B1,C1)
tezgah (A1)
rizgar (B2,A2) rizgar (1) rizgar (A2) riizgar (A1,B1,C1)
_ - sedefkar (A2) -
- Nikah/nikah (A1,A2) -
resmi (B2,C1) resmi (2) resmi (A2) resmi (B2,C1)
miladi (1) miladi (C1)
milli (B2,C1) milli (2) milli (C1) milli (A1,B2,C1)
. manevi manevi (C1) .
manevi (B2,C1) 2.3) manevi (A2) manevi (B1)

- mana (C1) mana (C1)

kagit (B2 ,C1) kagit (1,2,3)  kagit (A1,A2,B1,B2,C1) kagit (A2,B1,82,C1)

maddi (B2,C1) maddi (3) maddi (A1,A2) maddi (B1,B2,C1)
hékim (B1)

hakim (B2,C1) hakim (2,3) hakim (B2) hakim (A2,B1,C1)
hékimiyet (C1)

- - derhal (B2)

adeta (B2-C1) adeta (2,3) adeta (B1) adeta (B2)
hayali (A2) -

mekan (B2,C1) mekan (3) mekan (B1) mekan (A1,B1,B2,C1)

tarihi (B2,C1) tarihi (2,3) tarihi (A2) tarihi (A1,B1,B2,C1)

silah (B2,C1) silah (2) silah (C1) silah (A2)

- - - glizergah (A2)

Er:lr, lj_\e;’iBl ) merkezi (3) merkezi (B1) merkezi (A2)

- - - stikain (A2)

_ - - amaé (A1)

_ - pekala (A1,B2)

- - - hizmetkar (B1)
- ferdi (B1)

- - alem (B2) alem (C1)

- - hiinkar (C1)

kamran (A2)
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) ) hicri/hicri (C1) )
inkar (B1)
- - isyankar (C1) -
- - mal olmak (B1) -
) ) mabhalli (A2) )
mahalli (C1)
adet (B2,C1) adet (2,3) adet (C1) adet (B2,C1)
- - ahlaki (C1) ahlaki (C1)
- - - edebi (C1)
- - - alim (B2, C1)
R R - amin (B2)
- - - rengérenk (C1)
- ticari (3) ticari (C1) ticari (C1)
- - - kéh (C1)
dahil (B2, C1) dahil (2) e Eg}; dahil (B2,C1)
- - - gtinahkar (C1)
- - - mani (B1)
halbuki (B2C1)  halbuki (3) o Egg halbuki (B2)
_ - - kabe (C1)
- - - kabus (B2)

- - - kiyafet-ndme (C1)
- - mahkam (C1) mahkam (C1)

_ _ - sanatkar (B2, C1)
_ . - tibbi (B2, Cl1)

It was observed that in the Yeni Hitit Turkish for Foreigners Teaching Set
(Uzun, 2009) published by Ankara University, the correction mark is not included
as a subject, nor is it mentioned anywhere. It was determined that words such as
héla, hikéye, bekar, which are indicated to be written with a correction mark in the
TLS Spelling Guide (2021), are used as hala, hikaye, bekar, and no words with a
correction mark was found at any level of the Turkish set.

In the Gazi Turkish Language Teaching Set for Foreigners (Mehmet, 2014;
Mehmet, 2015), the correction mark is not mentioned as a subject, and the purpo-
se of the use of this mark is not explained; however, in the TLS Spelling Guide
(2021), some of the words written with a correction mark were used and some
were not. It was observed that there is a random use in this regard and that the
rules are not followed. For example, the nispet eki (i) was used in the word resmi,
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while it was not used in words such as milli, manevi, maddi, tarihi, merkezi, which
contain the suffix. While the correction mark was used to soften the a sound in
the words zekd, kagit, hikdye, the words mekan, kase, tezgah, bekar were written
without a correction mark. The words written as adeta, hakim in the spelling book
were written as adeta, hakim without a correction mark. In some words, both uses
were encountered. It was found that the word sikayet was written with a correction
mark (sikayet) in certain sections of the B2-C1 books (42, 165), while in other
sections (96) it was written without the correction mark (sikayet). Similarly, the
word riizgdr was written with a correction mark in some sections (28, 35) of the
B2-C1 book, while in other sections (111, 136, 193) it is written as riizgar, without
a correction mark. The word resmi was written without a correction mark in the
B2-C1 book (26, 139), on another page, it was used without a correction mark. It
was noted that no rule was followed in the spelling of words.

The words used with the correction mark are given more space in the Istanbul
Turkish for Foreigners Teaching Set (Aslan, 2014; Boliikbas et al., 2016; Bolik-
bas and Yilmaz, 2017a, b; Bolikkbas and Yilmaz, 2018), compared to the Gazi Uni-
versity Turkish for Foreigners Teaching Set, and attention is paid to their usage.
However, extra-regular use was also observed in this teaching set. While the words
used with the nispet eki (i) are used as milddi, milli, manevi, merkezi, hicri, ma-
halli as in the TLS Spelling Book (2021), the word maddi with the same suffix is
written as maddi in the book. Again, some words were found to be written in both
spellings. For example, the word nikdh is indicated both with and without the cor-
rection mark on the same page (79) in the Istanbul Al book. Similarly, both ways
of spelling were found in the words manevi, hicri, mahalli, hakim, dahil, halbuki.
The word indicated to be written as mana in the Spelling Book (TDK, 2021) was
written as mdnd, while the word indicated as manevi was written as manevi. Again,
both spellings were found in some words. The Turkish teaching set with the most
frequent use of the correction mark is the Yedi iklim Turkish Yunus Emre Ensti-
titsii Teaching Set (Ates et al., 2019). Teaching of the correction mark as a subject
was also not seen in this teaching set. No information was found about what the
correction mark is, how the letter will sound when written above a letter, or what
kind of meaning or sound change it adds to the word. Starting with the book A1,
the use of the correction mark in words was observed, and in some places, both
spellings of the word were seen. It was determined that the words diikkdn, sikéyet,
tezgdh were written both with and without the correction mark. The word written
as ahlaki in the Spelling Book (TDK 2021) was found to be written as ahlaki in the
Istanbul Teaching Set and as ahldki in the Yunus Emre teaching set.
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DISCUSSION, RESULT AND RECOMMENDATIONS

According to research findings, it has been observed that there is no common
writing method for correction marks in language teaching materials. However,
when the TDK (Turkish Language Association) 2023 dictionary is examined, it
is noticed that there have been changes in the spelling of some previously used
words. For example, in the 2021 TDK guide, the words “maddi” and “manevi”
were written with the “1” mark, but in 2023, they were changed to “i”. Nowadays,
teachers should provide word instruction that avoids memorizing word lists or
word translations. Additionally, they should take into account the different skills
students have in mastering vocabulary. Some language learners can learn new wor-
ds faster than others, while some may face various difficulties in learning new wor-
ds. On the other hand, some students may be able to master or memorize certain
words but struggle to spell them correctly. Although word instruction is now less
emphasized due to the communicative approach in language teaching, it cannot
be ignored that learners of a language will face certain barriers without having a
wide vocabulary. A teaching method focusing on the use of letters and sounds not
found in the learners’ native language alphabets can help words find a permanent
place in the language schema in their minds (Septianasari, 2019). These findings
are supported by various studies. Altun (2010: 174) states the need for a method
for teaching the pronunciation of thin and long sounds in Turkish education and
emphasizes the need to establish rules for the spelling of correction marks. In the
teaching of Turkish as a foreign language, it is also noted that different publishers
of teaching materials have not established a common system for teaching these
sounds and marks. While the correct pronunciation of these sounds in standard
Turkish is left to the teachers, a study among students in teacher training programs
indicates a high frequency of errors in the use of correction marks. It is suggested
that a simpler version of the international phonetic transcription system used in
English dictionaries can be used in Turkish dictionaries and in the dictionary se-
ctions of text-based language teaching materials, primarily in dictionaries used to
teach Turkish to foreigners. The data obtained from the four teaching sets widely
used in teaching Turkish as a foreign language and examined in this study support
Altun’s views (2010: 174). The fact that each book has a different usage and that
students encounter words with correction marks without any prior information
indicates the need for a method in teaching these marks. Vocabulary learning is of-
ten challenging for foreign language learners (Zou et al., 2021; Vu & Peters, 2021).
The presence of different usages in each book and the sudden appearance of words
with correction marks without any explanation demonstrates the need for a met-
hod in teaching these marks. Kocayanak (2021, 124) mentions that in the teaching
of Turkish as a foreign language at the A1 level, correction marks can be provided
through pronunciation exercises and emphasizes the need to provide words with

AL

the same meanings but different spellings such as “hala” and “hala,” “kar” and “kér
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to the students. Furthermore, it is stated that the correction mark used for the
1 in words like askeri (military), resmi (official), milli (national) should also be
provided to emphasize its difference with the possessive suffix. Providing them
through pronunciation exercises would be beneficial for students, but Kocayanak
(2021, 124) does not elaborate on where these marks should be given; the marks
are only mentioned from a pronunciation perspective. It is true that they should
be provided at the A1 level, but their presence should be felt along with alphabet
instruction, and it should be indicated that they either soften or lengthen the soun-
ds. As a result of the study examining how the correction mark is addressed in
Turkish teaching sets, the word index of the four teaching sets selected to examine
the subject was reviewed from level A1 to level C1, and the words used with the
correction mark are presented in the table. Based on the results, it was determined
that the subject of correction marks is not included in any of the Turkish teaching
sets prepared to teach Turkish as a foreign language, but it is used in words in the
books starting from the Al level. No explanation was provided about the mark;
the subject of where it is used and how it changes pronunciation is left entirely to
the instructor. There was no compliance with rules in terms of how the words are
indicated in the text. While the correction mark was not used at all in the Yeni Hitit
Turkish For Foreigners Teaching Set (Uzun: 2009), it was used in some words and
not used in others in the Gazi Turkish For Foreigners Teaching Set (Mehmet, 2014;
Mehmet, 2015). It was observed that more attention was paid to the use of the cor-
rection mark in the Istanbul Turkish for Foreigners Teaching Set (Aslan, 2014; Bo-
likbas et al., 2016; Bolitkkbas and Yilmaz, 2017a, b; Bolitkbas and Yilmaz, 2018) and
Yedi iklim Turkish Teaching Set by Yunus Emre Institution (Ates et al., 2019), and
that adherence to the spelling of the words in the TLS Spelling Book (2021) was
followed more closely in these two sets compared to the other two. However, there
was no consistent usage in all the sets; when one word is indicated with the cor-
rection mark on one page, it is indicated without the correction mark on another.

It is thought that not explaining the function of the mark that is used in words
starting at the A1 level in the books will cause questions in the mind of the learner.
To prevent this, it is foreseen that the function and pronunciation of the correction
mark should be taught together with the alphabet at the A1 level. For the standar-
dization of teaching Turkish as a foreign language, the subject of the correction
mark should be shaped in a regular and systematic way. This issue is important for
the Turkish language to gain prestige among international languages. Vocabulary
should be created in the field of teaching Turkish as a foreign language; words that
need correction marks should be specified in this vocabulary; and a standard of
teaching should be established. Information on the correction mark, the changes it
makes in the sound when used, and when the words should be softened or lengt-
hened should be taught with pronunciation activities to the student whose target
language is Turkish before encountering words with correction marks.
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As in the examples of the German, French, and Russian languages in which
special characters are given in the alphabets, the correction mark can be given in
alphabet teaching. The sound change made by the mark on the word can be expe-
rienced by pronouncing words such as hala-hald, hal-hal, kar-kar that is written
with and without this mark. Phonetic studies applied in teaching English as a fo-
reign language can be performed and the question of “Is Turkish really a language
that is read as it is written?” can be reflected upon in the field of teaching Turkish
as a foreign language.
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