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Environmental education is important for individuals to progress towards
sustainability of the human impact on the ecosystem and to develop attitudes and
behaviors towards this goal. In this context, the research aimed to determine the
attitude levels of 4th grade primary school students towards the environment and to
examine them in terms of various demographic variables. The research adopted a
quantitative research design, employing a descriptive survey method to depict the
students' attitude levels towards the environment and a relational survey model to
examine these attitude levels concerning various variables. The research was
conducted with the participation of 600 students in elementary schools located in
Kirgehir province during the 2022-2023 academic year. According to the research
findings, the attitude levels of 4th-grade elementary school students towards the
environment had average scores, and their behavioral tendencies towards the
environment also had average scores. However, their emotional tendencies had high
average scores, and their cognitive tendencies had high average scores. Furthermore,
in terms of attitude levels towards the environment, no significant differences were
found based on gender. Significant differences were observed in favor of higher
socioeconomic groups, and there were also significant differences in favor of higher
education levels of parents regarding their occupations. In this context, environmental
education programs in the educational process may focus more on practical
applications and experiential learning.
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Cevre egitimi, bireylere ekosistem {izerine insan etkisinin siirdiiriilebilirlik dogrultusunda
ilerlemesi ve bu amaca yonelik tutum ve davramislarin gelistirilmesi agisindan énemlidir.
Bu kapsamda arastirmada, ilkokul 4. smif Ogrencilerinin gevreye yonelik tutum
diizeylerinin belirlenmesi ve g¢esitli demografik degiskenler agisindan incelenmesi
amagclanmigtir. Nicel arastirma desenin benimsendigi arastirmada Ogrencilerin gevreye
yonelik tutum diizeylerini betimlemek amaciyla betimsel tarama; gevreye yonelik tutum
diizeylerinin ¢esitli degiskenler agisindan incelenmesi igin de iligskisel tarama modeline
bagvurulmustur. Arastirma 2022-2023 egitim Ogretim yilinda Kirsehir ilinde yer alan
ilkokullarda 600 6grencinin katilimiyla yiiriitiilmiistiir. Aragtirma bulgularina gore ilkokul
4. smif Ogrencilerinin ¢evreye yonelik tutum diizeyleri puan ortalamalar1 ve cevreye
yonelik tutumlarimin davramgsal egilimlerinin puan ortalamalari orta diizeydeyken;
duyussal egilimlerinin puan ortalamas: ve bilissel egilimlerinin puan ortalamas: yiiksek
diizeyde bulunmustur. Ayrica gevreye yonelik tutum diizeylerinde; cinsiyete gére anlamlh
fark bulunamadigi, sosyo-ekonomik diizeye gore iist diizey gruplarin lehine anlamh fark
goriildiigii, anne ve baba meslek gruplarina gore yine egitim diizeyi lehine anlamli fark
oldugu goriilmiistiir. Bu baglamda egitim 6gretim siirecinde gevre egitimi programlari
daha fazla pratik uygulamalara ve deneyimsel 6grenmeye odaklanabilir.
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Giris

Cevre, en genel tanimi ile iginde bulunan canli ve cansiz varliklardan etkilenen ve bu
varliklar: etkileyen ortamdir. Cevre kavrami; insan etkinliklerinin ve canli varliklarin dogrudan veya
dolaylh olarak etkileyebilecegi fiziksel, kimyasal, biyolojik ve toplumsal etkenlerin belirli bir
zamandaki toplami (Keles ve Hamamci, 1998); canlinin yagamiru siirdiirdiigii ortam (Ozey, 2001);
canlilarin yasamsal siiregte cesitli baglarla bagli olduklari, etkiledikleri ve farkli yollarla etkilendikleri
alan (Gliney, 2004; Urhanoglu, 2023) seklinde de ifade edilmektedir. Cevre, yasamsal kaynaklarin
temel unsurlarin1 barindirmasi nedeni ile canlilarin ve dolayis ile en ¢ok da insanoglunun etkisine
maruz kalmaktadir. Kaynaklarin verimli kullanilmasi noktasinda temel tiiketici konumunda insan yer
almakta ve bu noktada gevre egitimi kac¢inilmaz goriinmektedir. Cevre egitimi; insanoglunun dogaya
egemenlik kurma c¢abasinin yarattifi cevre sorunlarimi ¢6zmeyi hedefleyen egitim alaninin bir
boliimiidiir (Ozdemir, 2016). Cevre egitiminde temel amag, ekosistem icindeki etkilesimlerin ve
baglantilarin anlasilmasini tesvik etmek ve temel yasam alani olan gevrenin siirdiiriilebilirligini
saglamaktir. "Cevre egitimi" terimi ilk defa, 1948 senesinde Paris'te gerceklestirilen Uluslararasi
Dogay1 Koruma Birligi Konferansinda yer almasina ragmen 1960'larin ortalarina kadar bu terim
kullanilmamustir (Tekkesin, 2012). Ancak 1970’lerde, genel egitim sisteminin ayr1 bir pargast olarak
kabul edilmistir. Insanlarin dogayla etkilesimi sonucunda ortaya c¢ikan gevre sorunlarmin yine
insanlar tarafindan ¢oziilebilecegi inanciyla daha da 6nem kazanmistir. Bu baglamda cevre egitimi
bireylerde cevreye iliskin bilissel, duyussal ve davranigssal degisikliklerin gerceklesmesinde 6nemli bir
role sahiptir (Ozdemir, 2007). Ayrica bireylerin cevre konular1 hakkinda farkindalik kazanmalarini,
dogal kaynaklarin siirdiiriilebilir bir sekilde kullanilmasini ve ¢evrenin korunmasi igin gereken bilgi
ve becerileri edinmelerini saglayan bir egitim tiirii olmakla beraber insanlarin ¢evrenin korunmasina
iliskin tutumlarini, deger yargilarini, bilgi ve yeteneklerini arttiran, c¢evre dostu davranislar
benimsemeyi 6grendikleri ve bu &grenme siirecinin etkilerini gozlemledikleri, émiir boyu devam
eden bir siiregtir. Bu siireg, gelecekteki ¢evresel zorluklara dikkat cekmeyi ve bunlar1 nasil
koruyabileceklerini anlamay1 kapsar; ayn1 zamanda bireylerin biyolojik, sosyal ve fiziksel cevreleriyle
iliskilendirilen deger, tutum ve kavramlar1 elde etmelerini destekler (Akgay, 2006; Dikmen, 1993;

Erten, 2004).

Cevre problemlerinin kontrol altina alinmasinda etkili olmasinin yani sira toplumlarda
cevreye karsi duyarli bireylerin yetismesini destekleyen cevre egitimi, hizli bir sekilde sonuglarim
gosterir ve 0grencilerin davrams ve bilgi diizeylerinde farkliliklar yaratir. Bu egitim, ¢evre bilincinin
olusturulmasi ve cevreye karsi tutum ve davranislarin gelistirilmesi ag¢isindan 6nemlidir. Bilimsel
arastirma konusu olarak yer almasi 19. yiizyilda baglayan tutum, Latince kokenli bir kelime olup
"harekete hazir" anlamina gelir (Arkonag, 2001, s. 158). Allport’a (1967) gore tutum, bireyin
deneyimleri ve yagantilar1 sonucunda olusan, bir konu, kisi veya olayla ilgili olarak gelistirdigi olumlu

veya olumsuz duygusal ve bilissel hazirlik durumudur. Bu hazirlik durumu, bireyin ilgili nesne veya
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durumlara kars1 gosterecegi davranislari etkiler ve yonlendirir. Thurstone (1967, ss. 77-79), tutumu bir
psikolojik objeye yonelik olarak bireyin i¢inde bulunan olumlu veya olumsuz diisiince ve duygularin
belirli bir diizeyde yogunlastig1 ve ol¢iimlenebilir sekilde siralandig: bir yap1 olarak tanimlamaistir.
Katz ise, "bireyin sahip oldugu degerler dizgesine bagli olarak bir simgeyi, bir nesneyi, bir kisiyi veya
diinyay1 iyi ya da kotu, yararhi ya da zararli yonleriyle algiladig1 bir 6n diisiince bi¢imidir" seklinde
tanimlamaktadir. Diger bir tanimla tutum, "bireyin c¢evresindeki bir simgeyi, bir nesneyi ya da bir
olay1 olumlu ya da olumsuz bir sekilde degerleme egilimidir" (Akt. Inceoglu 1993, s. 13). Tanimlardan
hareketle, tutumun bir bireyin davranislarini etkileyen ve yonlendiren bir hazirlik durumu oldugu ve
bireyin c¢evresindeki nesneleri, simgeleri veya olaylar1 olumlu veya olumsuz bir sekilde
degerlendirmesi ve algilamasiyla ilgili oldugu anlasilabilir. Bu degerlendirme, bireyin sahip oldugu
degerler, deneyimler ve dnceden var olan diisiincelerine dayanabilir. Ayrica tutum, psikolojik bir

objeye kars1 duyulan yogunluk, derecelendirme ve 6n diisiince seklinde ifade edilebilir.

Tutum, insan davraniglarini belirleyen en 6nemli faktorlerden biridir. Bireylerin tutumlars,
duygusal tepkileri, sevgi veya nefretleri ve davraruslari tizerinde Snemli bir etkiye sahiptir. Bu
nedenle, tutumlarin 6lgiilmesi, insanlarin belirli bir nesne veya duruma yonelik tutum derecelerinin
belirlenmesi, bir¢ok alanda ihtiya¢ duyulan bir durumdur (Erkus, 2003; Morgan, 1991). Tutumlar
sadece bir egilim ya da duygu degil, bilissel-duygusal-davranigsal bir biitlindiir (Kagit¢ibasi, 2006;
Ozgelik, 1998). Anderson (1988) tarafindan yapilan tanima gore, tutum psikolojik bir yapidir ve
bireyin davranislarinin 6nemli ve belirleyici bir gostergesidir, bilissel, duyussal ve davramigsal
boyutlariyla birlikte degerlendirilir. Bilissel tutum bileseni, tutum hakkinda sahip olunan bilgilerin
sozel ifadesidir. Duyussal bilesen, tutumun nesnesine iliskin gozlemlenebilen fiziksel tepkilerin (kalp
atis hizinda artis, heyecanlanma, terleme vb.) yam sira sozlii tepkileri igerir. Davrarnigsal bilesen ise
tutum nesnesine karsi gozlemlenebilen sozlii veya fiziki diger tiim davranislar icerir (Kagitcibasi,
2006). Cevre egitimi 6grencilerin ¢evre konularina iliskin bilgi diizeylerini arttirirken, cevreye yonelik
olumlu tutum ve davramslarinin gelisimine katki saglamaktadir (Erten, 2004). Cevreye yonelik tutum;
cevre sorunlarindan kaynaklanan korku, ofke, endise, huzursuzluk, deger Olgiitleri ve cevre
sorunlarinin ¢oziimiine ydnelik hazir bulunusluk gibi kisilerin gevre ile ilgili olumlu veya olumsuz
tutum ve diislincelerini ifade eder (Erten, 2005). Okul 6ncesi donemden itibaren baslayan cevre
egitimi, ¢evre bilincinin temellerinin atilmasinda ve ilerleyen yillarda da etkisini siirdiirmesinde
onemli bir rol oynamaktadir (Taskin ve Sahin, 2008). Temel egitim diizeyinde verilen gevre egitimi
ilkokulun zorunlu olmasi ve egitim Ogretim siirecini devam ettirerek iiniversiteye devam eden
bireylerin sayica daha az olmasi goz oniine alindiginda biiyiik bir 6neme sahiptir (Demir ve Yalgin,
2014). Yine bu baglamda yapilan arastirmalar ilkokul ogrencilerinin ¢evreye yonelik tutum
diizeylerinin yiiksek oldugunu ve biiyiik oranda olumlu oldugunu gostermistir (Gokge, Kaya, Aktay
ve Ozden, 2007). Bu dogrultuda cevre egitimi icin, 6ncelikle saglam bir ¢evre bilinci olusturmanin

onemli oldugu soylenebilir. Alan yazin incelendiginde, ilkokuldan {iniversiteye kadar 6grencilerin
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cevreyle ilgili bilgi diizeylerinin ve ¢evreye yonelik tutum ve davramslarinin yetersiz oldugu
goriilmektedir (Erten, 2004). Arastirmacilar, c¢evreye yonelik bilgi, tutum ve davraruslarin kiigiik
yaslarda olusmaya basladigini ve bu donemlerde olusturulan ¢evre bilincinin sonraki yillarda da
olumlu tutum ve davranislarin gelisiminde 6nemli bir rol oynadigini ifade etmektedir (Taskin ve
Sahin, 2008). Cocuklarda erken yasta ¢evre egitimine baslanarak ¢evre farkindaliginin kazandirilmas:
gerekmektedir (Vatansever Bayraktar ve Firat, 2020). Bilgilerden hareketle cevre egitimine egitim
O0gretim basamaklarinin en alt kademesinden itibaren baslanmasi gerektigi sonucuna ulasilabilir. Eger
bireyler, ¢ocukluk yillarinda ¢evreye duyarh bir sekilde yetistirilirse, gelecekte ¢cevrenin korunmasi ve
siirdiiriilebilirligi konusunda daha giivence altina alinmig bir toplum olusacaktir (Aydin, 2013). Bu
baglamda cocukluk yillarinda edinilen ¢evre duyarhiliginin gelecegi giivence altina almak i¢in énemli

oldugu soylenebilir.

Hgili alan yazin incelendiginde, ilkokul Ogrencilerinin ¢evreye yonelik tutum diizeylerinin
incelendigi (Gokge, Kaya, Aktay ve Ozden, 2007; Onder, 2015; Peker ve Ceylan, 2020; Rahmayanti,
Ichsan, Oktaviani, Syani ve Marhento, 2020; Urhanoglu, 2023; Uzun ve Senler, 2020), ortaokul
ogrencilerinin ¢evreye yonelik bilgi ve tutumlari incelendigi (Atasoy, 2005; Chan, 1996; Kili¢ and Kan,
2020), lise 6grencilerinin ¢evre egitimine yonelik tutumlarinin incelendigi (Yiiksel ve Yildiz, 2019),
Ogretmen adaylarinin gevre sorunlarina yonelik tutumlarinin incelendigi (Giiven, 2013, Kibert, 2000)
calismalar mevcuttur. Ancak ilkokul 4. siuf Ogrencilerinin cevreye yonelik tutum diizeylerinin
bilissel, duyussal ve davranigsal boyutta ele alindigi calismalara rastlanmamistir. Bu baglamda
arastirmanin alan yazina katki saglayacagi disiiniilmektedir. Arastirma kapsaminda asagidaki

probleme ve bu probleme ait alt problemlere cevap aranmuistir.
Arastirmanin Problemi
Ilkokul 4. siif 6grencilerinin gevreye ydnelik tutumlari ne diizeydedir?
Alt Problemler

1) Tlkokul 4. sinif 6grencilerinin gevreye yonelik tutumlari cinsiyete gore anlaml bir farklilik

gostermekte midir?

2) Tlkokul 4. siif dgrencilerinin gevreye yonelik tutumlar okullarn bulundugu gevrenin

sosyo-ekonomik diizeyine gore anlamli bir farklilik gdstermekte midir?

3) Ilkokul 4. siuf dgrencilerinin gevreye yonelik tutumlari anne meslegine gére anlamli bir

farklilik gostermekte midir?

4) Tlkokul 4. sinif 6grencilerinin gevreye yonelik tutumlari baba meslegine anlamli bir farklilik

gostermekte midir?
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Yontem
Arastirmanin Modeli

Arastirmada ilkokul 4. smif Ogrencilerinin ¢evreye yonelik tutum diizeylerinin
belirlenmesinde nicel arastirma yontemlerinden tarama modeli benimsenmistir. Tarama ¢alismalari,
orneklem grubunu olusturan evrenin temsil ettigi toplulugun bir konuyla ilgili diisiinceleri veya
ozelliklerini (inanglar, tutumlar, bilgi diizeyi, kayg: diizeyi, eglence, ilgi vb.) tasvir etmeye yonelik
aragtirmalardir. Bu tiir arastirmalarda, arastirmacilar goriislerin veya oOzelliklerin nedenlerini
aragirmak yerine, bu faktorlerin o©rneklemdeki bireyler iizerindeki dagilimini incelemeye
odaklanmaktadir (Fraenkel ve Wallen 2006’den aktaran Biiyiikoztiirk, Kilig Cakmak, Akgiin,
Karadeniz ve Demirel, 2018). Bu ama¢ dogrultusunda Kirgehir ilinde egitim goren dordiincii simif
Ogrencilerinin olusturdugu evren biiytikliigii temel alindiginda 6grencilerinin ¢evreye yonelik tutum
diizeylerini betimlemek ve evrene genellemek amaciyla betimsel tarama yontemi kullanilmigtir.
Ayrica, ilkokul dordiincii siif 6grencilerinin ¢evreye iliskin tutumlarinin gesitli degiskenler acisindan

incelenmesi i¢in de iligkisel tarama modeline bagvurulmustur.
Evren ve Orneklem

Arastirmanin evrenini 2022-2023 egitim 6gretim yilinda Kirsehir ilinde ilkokullarda 6grenim
goren dgrenciler drneklemini ise; bu evrenden belirlenen 4. siif grencileri olusturmustur. Orneklem
aliminda tabakali 6rnekleme yontemi tercih edilmistir. Tabakalara ayrilan evren iizerinden basit
seckisiz Ornekleme yontemiyle calisma gruplar1 belirlenmistir. Arastirma kapsaminda 300 kiz 300
erkek 6grenci olmak tizere 600 6grenciden veri elde edilmistir. Arastirma evreni olan Kirsehir ilinde
egitim Ogretim gormekte olan toplam 3040 dordiincii smif Ogrencisi mevcuttur. Biiyiikoztiirk ve
digerlerine (2018) gore sapma miktarina gore 3000 kisi i¢in 0.5 anlamlilik diizeyi dogrultusunda .95
glven diizeyi i¢in Orneklem biiytikliigii 545 kisi olmalidir. Bu baglamda 3040 o6grenci i¢in 600

orneklem alinarak .95’lik giiven diizeyine ulasilmistir.
Veri Toplama Araci

Aragtirmanin verileri Karakas Tan ve Demirci Giiler (2023) tarafindan gelistirilen “Ilkokul

ey

Diizeyi Cevre Tutum Olgegi” kullanilarak elde edilmistir.

flkokul diizeyi cevre tutum 6lgegi: Calismada kullamlan “ilkokul Diizeyi Cevre Tutum Olgegi” 17
maddeden ve 3 faktérden olusmaktadir. Olgek, ilkokul ogrencilerinin tutum diizeylerini belirlemek
amaciyla gelistirilmistir. Olusturulan faktorler sirasiyla “Cevreye yonelik davramigsal egilim”,
“Cevreye yonelik duyussal egilim” ve “Cevreye yonelik biligsel egilim” seklinde isimlendirilmistir.
Olgegin gelistirilmesinde DeVellis (2016) tarafindan Onerilen Olgek gelistirme asamalar1 takip
edilmistir. Agmlayia1 faktor analizi sonuglarina gore Slgegin genelinin Cronbach Alpha i¢ tutarlik

katsayis1 .76, dogrulayici faktor analizine gore 6lgegin genelinin Cronbach Alpha i¢ tutarlik katsayisi
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91, oldugu belirtilmistir. Bu ¢alismada ise Cronbach Alpha i¢ tutarlik katsayisi .91 olarak

hesaplanmustir.
Verilerin Analizi

Arastirmada 6grencilerin gevreye yonelik tutumlar: belirlenmis ve tutum diizeyleri farkh
degiskenler agisindan ele almarak SPSS 25 paket programindan faydalanarak incelenmistir.
Arastirmada verilerin normal dagilima sahip olup olmadigimi belirlemek icin cesitli faktorler
gozlemlenmis ve daha sonra bagimli degiskenler ile bagimsiz degiskenler arasinda anlamli bir fark
olup olmadig1 incelenmistir. Bu baglamda bagimsiz degiskenlerin Skewness degeri .035 ve Kurtosis
degeri -.682 olarak hesaplanmistir. Grup biiyiikliigiiniin 600 olmasi nedeniyle Kolmogorov-Smirnov
testi degerlendirilmistir. Bu baglamda p>.05 olmasi bu anlamlilik diizeyinden puanlarin normal
dagilima uygun oldugunu gostermistir. Ayrica verilerin varyasyon Kkatsayilarina, histogram
grafiklerine, Detrended Normal Q-Q Plot grafiklerine, Normal Q-Q Plot grafiklerine ve Boxplot
grafiklerine bakilmistir. Normallik testi sonucunda verilerin normal dagildig: belirlenmis ve ilkokul
ogrencilerinin, Ilkokul Diizeyi Cevre Tutum Olgeginden aldiklari puan ortalamalarinin cinsiyet
degiskenine gore anlamli bir farklilik tasiyip tasimadigina iliskin bagimsiz gruplar t testi, sosyo-
ekonomik diizeye, anne meslek durumuna ve baba meslek grubuna gore gruplar arasinda anlamli bir
farklilasmanin olup olmadigini tespit etmek amaciyla Tek Yonlii Varyans Analizi (ANOVA)

testlerinden faydalanilmustir.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Kirsehir Ahi Evran Universitesi

Sosyal ve Beseri Bilimler Bilimsel Arastirma Yayin ve Etik Kurulu
Etik degerlendirme kararinin tarihi= 02.02.2023
Etik degerlendirme belgesi say1 numarasi= 2023/01/27
Bulgular
ilkokul Ogrencilerinin Cevre Tutum Diizeylerine iliskin Bulgular

Uygulama Ornekleminde yer alan 6grencilerin gevreye yonelik tutum diizeylerinin ortalama
puanlar1 ve Olgegin alt faktorleri olan gevreye ydnelik davranissal, duyussal ve biligsel egilimlerin

ortalama puanlar1 hesaplanmis ve ortalama puanlara Tablo 1'de yer verilmistir.
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Tablo 1. Grubun ve alt faktorlerin ortalama puanlari

X
Toplam tutum diizeyi 33.95
Davranigsal egilim 17.71
Duyussal egilim 8.02
Biligsel egilim 8.21

Ogrencilerin gevreye yonelik toplam tutum diizeyleri ve gelistirilen {i¢ faktorlii 6lgegin alt
boyutlar1 olan davranigsal, bilissel ve duyussal egilimler ile ilgili yorum yapabilmek igin verilerin
gruplanmasima gidilmistir. Bunun icin; Tahmini Aralik Katsayis1 = (En Biiyiik Ol¢iim-En Kiiciik
Olgiim) / Grup Sayisi formiilii kullanilmigtir (Arica, 1998, ss. 29-30; Tasdemir, 2000, ss. 272-273). Grup
sayist 3 olarak tespit edilmistir. Buna gore birinci grup “yiiksek”, ikinci grup “orta”, {i¢lincii grup
“dustik” seklinde diistiniilmiistiir. Cevre tutum diizeyleri icin yiizde i¢in puan arali1 (cevap sayilari);
(561-17) / 3= 11.33’ten grup araligr 11 bulunmustur. Toplam tutum diizeyi ortalama puanina iligskin

grup aralik ve degerleri Tablo 2'de sunulmustur.

Tablo 2. Toplam tutum diizeyi ortalama puarna iliskin grup aralik ve degerleri

Grup Araligt Grup Degeri
51-40 Yiiksek
39-28 Orta
27-16 Diisiik

Tablo 1'e gore uygulama oOrnekleminde yer alan 600 Ogrencinin gevreye yonelik tutum
diizeylerinin ortalama puani 33.95 olup cevreye yonelik tutumlarinin Tablo 2'ye gore “orta” diizeyde
oldugu soylenebilir. Davranissal egilime yonelik 9 maddenin aritmetik ortalamasma dayali puan
araligy; (27-9) / 3 = 6’dan grup aralig1 6 hesaplamis ve davranissal egilim ortalama puanina iligkin grup

aralik ve degerleri Tablo 3’te verilmistir.

Tablo 3. Davrarussal egilim ortalama puanina iliskin grup aralik ve degerleri

Grup Aralig: Grup Degeri
27-21 Yiiksek
20-14 Orta

13-7 Diistik

Tablo 1’e gore uygulama ornekleminde yer alan 600 6grencinin davramgsal egilime yonelik
ortalama puani 17.71 olup davramussal egilimlerinin Tablo 3’e gore “orta” diizeyde oldugu
sOylenebilir. Duyugsal ve bilissel egilime yonelik 4 maddenin aritmetik ortalamasma dayali puan
araligy; (12-4) /3 = 2.66’dan grup aralig1 3 bulunmustur ve duyussal ve bilissel egilim ortalama puanina

iliskin grup aralik ve degerleri Tablo 4'te sunulmustur.

Tablo 4. Duyussal ve biligsel egilim ortalama puanina iliskin grup aralik ve degerleri

Grup Aralig1 Grup Degeri
12-9 Yiksek
8-5 Orta
4-1 Diisuik
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Tablo 1’e gore uygulama 6rnekleminde yer alan 600 6grencinin duyussal egilimine yonelik
ortalama puan1 8.02 olup duyussal egilimlerinin Tablo 4’e gore “yiiksek” diizeyde oldugu
sOylenebilir. Yine Tablo 1’e gore bilissel egilime yonelik ortalama puani 8.21 olup bilissel egilimlerinin
Tablo 4’e gore “yiiksek” diizeyde oldugu soylenebilir. Istatistiksel sonuglara gore dzetle drneklemde
yer alan Ogrencilerin ¢evreye yonelik tutum diizeyleri ve gevreye yonelik tutumlarimin davranigsal

egilimleri orta diizeydeyken, duyussal ve bilissel egilimleri yiiksek diizeyde oldugu goriilmiistiir.
Ilkokul Ogrencilerinin Cevre Tutum Diizeylerinin Cinsiyet Degiskenine Iliskin Bulgulart

llkokul ~&grencilerinin, Ilkokul Diizeyi Cevre Tutum Olgeginden aldiklar1 puan
ortalamalarmin cinsiyet degiskenine gore anlamli bir farklilik tasiyip tasimadigina iliskin bagimsiz

gruplar t testi sonuglari Tablo 5'te yer almaktadir.

Tablo 5. Cinsiyet degiskenine gore t testi sonuglari

Cinsiyet n X S sd t p
Erkek 300 34.22 48 8.46 791 429
Kiz 300 33.68 47 8.25

Tablo 5 incelendiginde kiz dgrencilerin flkokul Diizeyi Cevre Tutum Olgegine yonelik toplam
puan ortalamalarin (X =33.68), erkek Ogrencilerin toplam puan ortalamalarindan (X =34.22) yiiksek
oldugu fakat bu farkin istatistiksel olarak anlamli olmadig1 (t=.791, p>.05) goriilmektedir. Bu bulgulardan

yola cikarak gevreye yonelik tutum diizeyinde cinsiyet faktoriiniin 6nemli olmadig goriilmiistiir.

Ilkokul Ogrencilerinin Cevre Tutum Diizeylerinin Sosyo-ekonomik Diizey Degiskenine

fliskin Bulgulart

flkokul &grencilerinin cevreye yonelik tutum diizeylerinin sosyo-ekonomik diizeye gore
gruplar arasinda anlamli bir farklilasmanin olup olmadigini ortaya koymak amaciyla Tek Yonlii
Varyans Analizinden (ANOVA) yararlamilmistir. Tek YoOnlii Varyans Analizi (ANOVA) testi
kullanilmadan once gruplarin homojenligi test edilmis ve bunun igin Levene testi verileri
incelenmistir. Elde edilen Levene testi sonuglarina gore gruplarin homojen dagildigr gozlemlenmistir
(p=.674, p>.05). Tek Yonlii Varyans Analizi (ANOVA) testine iliskin veriler Tablo 6’da sunulmustur.

Tablo 6. Sosyo-ekonomik diizey durumuna gore gevre tutum 6lgegi toplam puan ortalamalarma yonelik tek yonlii
varyans analizi (ANOVA) sonuglart

Degisken N X S
Sosyo- (1) Ust Grup 200 36.94 56
Ekonomik (2) Orta Grup 200 32.72 57
Durum (3) Alt Grup 200 32.20 .58
Varyansin Fark
Kaynag1 KT 5d KO F P Scheffe
Gruplar 2703.093 2 1351547  20.627  .000
Arasi 12 13
Gruplar Ici 39117.600 597 65 .524 ’

Toplam 41820.693 599




Karakas Tan, C. & Demirci Giiler, M. P.

Tablo 6'ya gore dgrencilerin Cevre Tutum Olgegine yonelik toplam puan ortalamalari ile
sosyo-ekonomik diizey degiskeni arasinda anlaml bir farklilik oldugu goriilmiistiir. [F(2-597)=20.627;
p<.05]. Bu farkliligin hangi gruplar arasinda oldugunu 6grenmek icin Scheffe ¢oklu karsilastirma testi
yapilmistir. Bu sonuglara gore iist grupta yer alan 6grencilerin Cevre Tutum Olgegi toplam puan
ortalamast (X=36.94) iken; orta grup (X=32.72), alt grup (X=32.20) oldugu goriilmektedir. Buna
sonuglara gore Cevre Tutum Olgegi toplam puan ortalamalarinin iist grup lehine anlaml bir sekilde

farklilastig1 goriilmiistiir.

flkokul Ogrencilerinin Cevre Tutum Diizeylerinin Anne Meslek Durumuna iliskin

Bulgulan

Anne meslek durumuna gore gruplar arasinda anlaml bir farklilasmanin olup olmadigim
ortaya koymak amaciyla Tek Yonlii Varyans Analizinden (ANOVA) yararlanilmistir. Tek Yonlii
Varyans Analizi (ANOVA) testi kullanilmadan 6nce gruplarin homojenligi test edilmis ve bunun igin
Levene testi verilerine bakilmistir. Elde edilen Levene testi sonuglarina gore gruplarin homojen
oldugu sonucuna ulasilmistir (p=.677, p>.05). Tek Yonlii Varyans Analizi (ANOVA) testine iliskin

veriler Tablo 7’de sunulmustur.

Tablo 7. Anne meslek durumuna gore 6grencilerin gevre tutum 6lgegi toplam puan ortalamalarma yonelik tek
yonlii varyans analizi (ANOVA) sonuglart

Degisken N X S

Anne Meslek (1) Memur 35 36.40 8.04

Durumu (2) Egitim 62 37.98 7.97
(3) Saghk 36 35.22 9.50
(4) Giivenlik 12 36.41 8.45
(5) isci 4 35.75 9.63
(6) Serbest Meslek 48 33.79 7.60
(7) Ev Hanimu 403 32.93 8.19
Varyansin Fark
Kaynag: KT 5d KO F P Scheffe
Gruplar 2703.093 2 1351.547  20.627  .000
Arasi
Gruplar Ici 39117.600 597 65.524 27
Toplam 41820.693 599

Tablo 7’ye gore dgrencilerin Cevre Tutum Olgegi yonelik toplam puan ortalamalari ile anne
meslek durumu degiskeni arasinda anlamli bir farklilik oldugu goriilmiistiir. [F(2-597)=20.627; p<.05].
Bu farklihgmn hangi gruplar arasinda oldugunu o6grenmek igin Scheffe ¢oklu karsilastirma testi
yapilmigtir. Bu sonuglara gore anne meslek grubu egitim olan 6grencilerin Cevre Tutum Olgegi
toplam puan ortalamasi (X=37.98) ile anne meslek durumu ev hanimi olan 6grencilerin toplam
puanlar1 ortalamasi (X=32.93) arasinda anlamli fark olusmustur. Bu anlamli fark anne meslek

durumu egitim alanindan olan &grenciler lehine oldugu goriilmiistiir.
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llkokul Ogrencilerinin Cevre Tutum Diizeylerinin Baba Meslek Durumuna Iliskin

Bulgulan

Baba meslek durumuna gore gruplar arasinda anlaml bir farklilagsmanin olup olmadigin
ortaya koymak amaciyla Tek Yonlii Varyans Analizinden (ANOVA) yararlanilmistir. Tek Yonlii
Varyans Analizi (ANOVA) testi kullanilmadan 6nce gruplarin homojenligi test edilmis ve bunun igin
Levene testi verilerine bakilmistir. Elde edilen Levene testi sonuglarina gore gruplarin homojen
oldugu sonucuna ulasilmistir (p=.677, p>.05). Tek Yonlii Varyans Analizi (ANOVA) testine iligskin

veriler Tablo 8 de sunulmustur.

Tablo 8. Baba meslek durumuna gore 6grencilerin gevre tutum 6lgegi toplam puan ortalamalarma yonelik tek
yonlii varyans analizi (ANOVA) sonuglart

Degisken N X S
Baba Meslek (1) Memur 101 35.12 8.54
Durumu (2) Egitim 60 36.40 8.35
(3) Saghik 26 35.57 8.65
(4) Giivenlik 65 35.90 7.78
(5) is¢i 146 32.45 7.82
(6) Serbest Meslek 202 32.88 8.46
;Z;};:;m KT Sd KO F p Fark Scheffe
Gruplar 1373.772 5 274.754 4.035 .001
Aras1
Gruplarici 40446921 594 68.092 25
Toplam 41820.693 599

Tablo 8'e gore 6grencilerin Cevre Tutum Olgegine yonelik toplam puan ortalamalari ile baba
meslek durumu degiskeni arasinda anlamli bir farklilik oldugu goriilmiistiir. [F(5-594)=4.035; p<.05].
Bu farkliigin hangi gruplar arasinda oldugunu ogrenmek icin Scheffe coklu karsilastirma testi
yapilmigtir. Bu sonuglara gore baba meslek grubu egitim olan 6grencilerin Cevre Tutum Olgegi
toplam puan ortalamas: (X=36.40) ile baba meslek durumu isci olan &grencilerin toplam puanlari
ortalamasi (X =32.45) arasinda anlamli fark olusmustur. Bu anlamli fark baba meslek durumu egitim

olan 6grenciler lehine oldugu goriilmiistiir.
Sonug ve Tartisma

Aragtirma sonuglarina gore dgrencilerin gevre tutum diizeyine yonelik puan ortalamalar: ve
cevreye yonelik tutumlarinin davramgsal egilimlerinin puan ortalamalar: orta diizeydeyken; duyussal
egilimlerinin puan ortalamasi ve biligsel egilimlerinin puan ortalamasi yiiksek diizeyde bulunmustur.
Bu baglamda o6grencilerin tutumun bilissel ve duyussal egilimi kazandiklar1 ancak yeteri kadar
davranisa doniistiiremedikleri sonucuna ulagilabilir. Alan yazinda ilkokul 6grencilerinin cevreye
yonelik tutum diizeyine yonelik calismalar mevcuttur. Gok ve Afyon (2015) ¢alismasinda ilkokul

ogrencilerinin ¢evre tutum diizeylerini yiiksek olarak hesaplamistir. Peker ve Ceylan (2020), dordiincii
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smif 6grencileriyle ytiriittiikleri ¢calismada 6grencilerin gevreye yonelik tutumlarinin yiiksek diizeyde
oldugu sonucuna ulasmislardir. Uzun ve Senler (2020), ilkokul dordiincii siif 6grencilerinin ¢evreye
iliskin bilgi, davranis ve tutum diizeylerini belirlemis ve cesitli degiskenler agisindan ele almistir.
Ancak ilkokul 6grencilerinin g¢evreye yonelik tutum diizeylerinin biligsel, duyussal ve davranigsal

boyutta incelendigi calismalara rastlanmamustir.

Tlkokul 4. sinif 6grencilerinin gevre tutum diizeyleri cinsiyet degiskenine gore incelendiginde
kiz 6grencilerin toplam puan ortalamalarinin, erkek ogrencilerin toplam puan ortalamalarindan
yiiksek oldugu fakat bu farkin istatistiksel olarak anlamli olmadig1 goriilmiistiir. Bu bulgulardan yola
cikarak gevreye yonelik tutum diizeyinde cinsiyet faktoriiniin énemli olmadig: goriilmiistiir. Akyol ve
Kahyaoglu (2012); Alp, Ertepmar, Tekkaya ve Yilmaz (2006); Esen, (2011); Makki, Khalick ve
Boujaoudes (2003), Urhanoglu (2023) yiiriittiikleri ¢calismada 6grencilerinin ¢evresel bilgi puanlari ile
cinsiyetleri arasinda anlamli fark bulamamaiglardir. Rahmayanti, Ichsan, Oktaviani ve digerleri (2020)
tarafindan ytiriitiilen calisma sonuglarina gore kiz ve erkek 6grencilerin toplam puan ortalamalarinin
yiiksek oldugu goriiliirken istatistiksel anlamlilik saptanmamugtir. Ote yandan yiiriitiilen benzer
calismalarda gevresel tutuma iliskin cinsiyet boyutunda kiz 6grencilerin lehine anlamh fark oldugu
sonucuna varilmistir (Alp vd., 2006; Atasoy, 2005; Atasoy ve Ertiirk, 2008; Cavusoglu ve Altay, 2017;
Davidson ve Freudenburg, 1996; Gardos ve Dodd, 1995; Gok ve Afyon, 2015; Sonmez, 2021). Erdem,
Meri¢ ve Meri¢ (2019) yiiriittiikleri ¢alismanin sonucunda kiz 6grencilerin dogada yasama yonelik
farkindaliklarinin erkek oOgrencilere gore daha yiiksek diizeyde olduguna ulasmislardir. Uzun ve
Senler’in (2020) “ilkokul Dérdiincii Siif Ogrencilerinin Cevreye Yonelik Bilgi, Davrams ve
Tutumlarinin Belirlenmesi” adli ¢alismasinda cevreye yonelik tutum cinsiyete gore incelenmis ve
anlamli bir sonu¢ ¢tkmamasina ragmen kiz 6grencilerin tutum puanlar erkek ogrencilerden fazla
bulunmasi ¢alismaya zit bir sonuctur. Bu arastirmanin sonucuyla paralel olan sonuca ise ilkokul
Ogrencilerinin ¢evreye yoOnelik tutumlarmin erkek Ogrencilerin kiz 6grencilere gore daha yiiksek
oldugunu vurgulayan Ozcan (2016) ulagmistir. Yine Aydin ve Cepni (2012) cinsiyete gore erkek

ogrencilerin ¢evreye yonelik tutumlarini, kiz 6grencilere gore daha ytiksek bulmustur.

flkokul 4. siuf 6grencilerinin gevre tutum diizeyine yonelik toplam puan ortalamalar ile
sosyo-ekonomik diizey degiskeni arasinda anlamli bir farkliik oldugu goriilmiis olup bu anlamh
farkliigin tist grup lehine oldugu sonucuna ulasilmistir. Yilmaz ve digerleri (2004), yiiksek gelire
sahip ve kentsel yerlesim birimlerinde yasayan Ogrencilerin, diisiik aile gelirine sahip ve kenar
mahallelerde yasayan 0grencilere gore ¢evreye karsi daha olumlu tutum gelistirdiklerini bulmustur.
Thompson ve Gasteiger (1985) ise liniversite 6grencileri iizerinde yaptiklar1 aragtirmada, yiiksek aile
gelirine sahip olan 6grencilerin diisiik gelire sahip olanlara gore ¢evreye yonelik tutumlarinin diisiik
oldugunu saptamaistir. Benzer sekilde Uyeki ve Holland (2000) da diisiik gelire sahip bireylerin yiiksek
gelire sahip bireylere gore cevreyi korumaya yonelik tutumlarimin daha yiiksek oldugunu bulmustur.

Yurttas ve Kartal (2021) ise Ilkokul ogrencilerinin ¢evreye yonelik tutumlariin okulun bulundugu yer
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(koy, kasaba, il merkezi) agisindan incelendigi ¢alismasinda, 6grencilerin gevre tutum Olgeginden
aldiklar1 puanlarda anlaml bir farklilik goriilmedigini belirtmistir. Hirazawa ve Yakita (2005), cevre
bilinci ve sinur 6tesi kirlilik konularinda yiiriittiikleri calismada “emisyon vergisi”, “kirleten 6der” gibi
faaliyetlerin sonucunda vatandaslarin gevreyi kirletmeme egilimi gosterdigi sonucuna ulasmislardir.
Calismadan hareketle cevreye verdigi zararin kendi biitcesini etkileyebilecegini diisiinen yiiksek

sosyo-ekonomik ¢evrenin ¢evreye iligkin tutum diizeyleri daha ytiksek olabilir.

Tlkokul 4. sinuf 6grencilerinin gevre tutum diizeyine yonelik toplam puan ortalamalari ile anne
meslek durumu degiskeni arasinda anlamh bir farklilik oldugu goriilmiis olup bu anlamh farkliligin
anne meslek grubu egitim olan 6grencilerin lehine oldugu sonucuna ulasilmistir. Is hayatinda olan
annelerin ¢ocuklari, genellikle cevreye daha olumlu bir tutum gelistirme egilimindedir. Bu durum,
evde daha az zaman gegirip ¢ocuklarimi krese gotiiren annelerin ¢ocuklarinin cevresel egitimleriyle
iliskilendirilebilir. Bu nedenle, is yasaminda olan annelerin gocuklari, cevreye ve ¢evre sorunlarina
kars1 daha olumlu bir bakis a¢is1 benimseyebilirler (Erol, 2005). Kili¢ ve Girgin'in (2019) ¢alismasinda,
ogrencilerin gevreye yonelik tutum puanlari ile annenin meslegi arasinda anlaml bir iliski oldugu
bulunmustur. Bu sonug, Erol'un (2005) ¢alismasinda da desteklenmistir, ¢linkii Erol, ¢evre ve gevreye
yonelik tutumlarin anne mesleginden etkilendigini savunmustur. Ozcan'in (2016) caligmasinda ise
ilkokul o6grencilerinin c¢evreye yonelik tutumlar1 ile anne meslegi arasinda herhangi bir fark
bulunmamustir. Yagaroglu (2012) ise cevreye yonelik tutum puanlarina gore anne meslegine bagli
olarak 6grencilerin aldiklar1 puanlar arasinda anlaml bir fark olmadigini bulmustur. Aydin ve Cepni
(2012) calismasinda ise ilkogretim Ogrencilerinin cevreye yonelik tutum puanlari arasinda anne

meslek durumuna bagli olarak anlamli bir fark bulamamustir.

Tlkokul 4. sinif 6grencilerinin gevre tutum diizeyine yonelik toplam puan ortalamalari ile baba
meslek durumu degiskeni arasinda anlamh bir farklilik oldugu goriilmiis olup bu anlamli farkliligin
baba meslek grubu egitim olan 6grencilerin lehine oldugu sonucuna ulasilmistir. Kilig ve Girgin'in
(2019) calismasinda tutum oOlgeginden alinan puanlar ile babanin meslegi arasinda anlamh bir iligki
olup olmadigini anlamak igin yapilan analizlerde 6grencilerin gevreye yonelik tutum puanlarinin
babanin meslegiyle iligkili oldugu sonucuna ulasilmistir. Yasaroglu (2012) cevreye yonelik tutum
puanlar1 bakimindan, karsilastirmalar sonucunda babas: farkli meslek gruplarindan olan dgrencilerin
goriisleri arasinda anlamli bir farkliik bulundugunu belirtmistir. Bu ¢alismalarin aksine Ozcan (2016)
arastirmasinin analizinde Ogrencilerin baba meslegine gore cevreye yonelik tutumlari arasinda
herhangi bir farklilik olmadig1 sonucuna ulagmistir. Yine Aydin ve Cepni (2012), Erol (2005) baba
meslek durumuna bagli olarak, ilkogretim Sgrencilerinin ¢evreye yonelik tutum puanlari arasinda
anlamli bir farklilik bulunmadig1 sonucuna ulasmistir. Kesicioglu ve Alisinanoglu (2009)
calismalarinda anne ve babasi yiiksek egitim seviyesine sahip olan ¢ocuklarin, dogal ¢evreyle daha
fazla etkilesimde bulunduklari gozlenmistir. Bu durumun temelinde, ebeveynlerin aldig1 egitimin

etkisi oldugu sonucuna ulagsmislardir.
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Oneriler

Veri toplama aracindan elde edilen sonuglara gore Ogrencilerin gevreye yonelik tutum
diizeylerinde davranissal egilimlerinin bilissel ve duyussal egilimlerine gore daha diisiik diizeyde
oldugu goriilmiistiir. Bu durum goz oniine alindiginda, ¢evre egitimi siire¢lerinin ve miifredatinin bu
davranigsal egilimlerin artirllmasina odaklanmas: onerilebilir. Oncelikle, cevre egitimi programlar1
daha fazla pratik uygulamalara ve deneyimsel 6grenmeye odaklanabilir. Ogrencilere cevresel
konularla ilgili dogrudan etkilesim imkanlar1 sunulabilir, bdylece ¢evre sorunlarinin gergek etkileri ve
¢oziimleri hakkinda derinlemesine anlayis gelistirebilirler. Ayrica, ¢evre bilincini artirmak i¢in okul
dis1 etkinliklere ve saha gezilerine daha fazla agirlik verilebilir. Dogal yasam alanlarinin ziyaretleri,
geri dontistim tesislerinin gezileri gibi etkinliklerle 6grencilerin dogal ¢evreye olan baglliklar1 ve
onemi daha iyi anlayabilirler. Ogrencilerin cevre konusundaki tutumlarini iyilestirmek igin ayni
zamanda sinif igi etkilesimleri ve etkilesimli 6grenme metodlar tesvik edilebilir. Tartismalar, grup
projeleri ve cevresel konular1 igeren oyunlar gibi etkilesimli 6grenme yaklasimlari, 6grencilerin
birlikte ¢alisma ve paylasma becerilerini gelistirerek ¢evre konularina karsi daha olumlu bir tutum

gelistirmelerine yardimci olabilir.

Siirdiiriilebilir bir ¢evre politikasi, bireylerin ¢evreye yonelik olumlu tutumlar kazanmasi ve
sergilemesi ile miimkiin gortinmektedir. Bu baglamda, cevreye yonelik tutum ve kazanimlarin erken
yasta edinilmesi, enerji ve kaynaklarin siirekliliginin saglanmasi, dogaya verilen zararin en aza

indirilmesi agisindan son derece onemlidir.

492



KEFAD Cilt 25, Say1 1, Nisan, 2024

Ahi Evran University
Journal of Kirsehir Education Faculty

/A

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

The environment, broadly defined, is the surrounding medium that influences and is
influenced by both living and non-living entities. The concept of environment is expressed as the sum
of physical, chemical, biological, and social factors that can directly or indirectly affect human
activities and living organisms at a given time (Keles and Hamamci, 1998); the habitat where
organisms live (Ozey, 2001); an area where living beings are interconnected with various ties, affecting
and being affected by them through different means (Giiney, 2004; Urhanoglu, 2023). Due to its
hosting of essential life resources, the environment is subject to the influence of living beings, and
consequently, primarily of humans. Humans play a fundamental role as primary consumers in the
efficient use of resources, making environmental education inevitable. Environmental education is a
part of the educational field aiming to solve environmental problems caused by human attempts to
dominate nature (Ozdemir, 2016). The primary goal of environmental education is to promote
understanding of interactions and connections within ecosystems and to ensure the sustainability of
the environment, which is the fundamental habitat. Although the term "environmental education" first
appeared at the International Union for Conservation of Nature Conference in Paris in 1948, it was not
widely used until the mid-1960s (Tekkesin, 2012). However, in the 1970s, it became recognized as a
separate part of the general education system, emphasizing the belief that environmental problems
arising from human-nature interactions could be addressed by humans themselves. In this context,
environmental education plays a significant role in inducing cognitive, affective, and behavioral
changes regarding the environment in individuals (Ozdemir, 2007). Furthermore, it serves as a type of
education that enables individuals to gain awareness about environmental issues, acquire knowledge
and skills necessary for the sustainable use of natural resources, and adopt environmentally friendly
behaviors, thereby enhancing individuals' attitudes, values, knowledge, and abilities related to
environmental protection throughout their lives. This process involves drawing attention to future
environmental challenges and understanding how to address them, as well as facilitating individuals'
acquisition of values, attitudes, and concepts associated with their biological, social, and physical

environments (Akgay, 2006; Dikmen, 1993; Erten, 2004).
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In addition to being effective in controlling environmental problems, environmental education
supports the development of environmentally sensitive individuals in societies, yielding rapid results
and creating differences in students' behavior and knowledge levels. This education is crucial for
creating environmental awareness and improving attitudes and behaviors towards the environment.
The study of attitudes, originating as a scientific research subject in the 19th century, is a Latin-derived
term meaning "readiness for action" (Arkonag, 2001, p. 158). According to Allport (1967), an attitude is
a predisposition consisting of positive or negative emotional and cognitive states developed by an
individual as a result of their experiences and encounters with a subject, person, or event. This
disposition influences and directs the individual's behaviors towards the relevant object or situation.
Thurstone (1967, pp. 77-79) defines attitude as a structure where positive or negative thoughts and
feelings towards a psychological object are concentrated to a certain level and can be measured. Katz
defines attitude as a preconceived notion whereby an individual perceives an object, person, or the
world as good or bad, useful or harmful, depending on the value system they possess. In another
definition, attitude is described as the tendency of an individual to evaluate an object, symbol, or
event positively or negatively within their environment (Cited in Inceoglu, 1993, p. 13). Based on these
definitions, it can be understood that attitude is a preparatory state that influences and directs an
individual's behaviors and involves the individual's evaluation and perception of objects, symbols, or
events within their environment in a positive or negative manner. This evaluation may be based on
the individual's values, experiences, and pre-existing beliefs. Additionally, attitude can be expressed

as intensity, grading, and preconception towards a psychological object.

Attitude is one of the most significant factors determining human behavior. Individuals'
attitudes have a significant impact on their emotional responses, affections, and behaviors. Therefore,
measuring attitudes, determining the degree of individuals' attitudes towards a particular object or
situation, is necessary in many fields (Erkus, 2003; Morgan, 1991). Attitudes are not merely
inclinations or emotions but a cognitive-emotional-behavioral whole (Kagitcibasi, 2006; Ozcelik, 1998).
According to Anderson's (1988) definition, attitude is a psychological structure and a significant and
decisive indicator of an individual's behaviors, evaluated along with its cognitive, affective, and
behavioral dimensions. The cognitive component of attitude is the verbal expression of the
information one holds about an attitude. The affective component includes observable physical
reactions (increased heart rate, excitement, sweating, etc.) as well as verbal reactions regarding the
object of the attitude. The behavioral component includes all observable verbal or physical behaviors
towards the object of the attitude (Kagitgibasi, 2006). Environmental education contributes to
increasing students' knowledge levels regarding environmental issues while fostering the
development of positive attitudes and behaviors towards the environment (Erten, 2004).
Environmental attitude refers to individuals' positive or negative thoughts and feelings about the

environment, including fear, anger, concern, discomfort, value judgments, and readiness to address
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environmental issues (Erten, 2005). Environmental education starting from the preschool period plays
a crucial role in laying the foundations of environmental awareness and sustaining its impact in
subsequent years (Tagkin and Sahin, 2008). Given the compulsory nature of primary education and
the smaller number of individuals continuing education to university level, environmental education
at the primary education level holds significant importance (Demir and Yalc¢in, 2014). Research
indicates that primary school students exhibit high levels of environmental attitudes, predominantly
positive, highlighting the importance of environmental education starting from an early age (Gokge,
Kaya, Aktay, and Ozden, 2007). Consequently, establishing a strong environmental consciousness is
crucial for environmental education. Reviewing the literature reveals that students' knowledge levels
and attitudes towards the environment are insufficient from primary school to university (Erten,
2004). Researchers suggest that environmental knowledge, attitudes, and behaviors begin to form at a
young age, and the environmental consciousness established during these periods plays a significant
role in the development of positive attitudes and behaviors in later years (Taskin and Sahin, 2008).
Initiating environmental education from an early age in children is necessary to instill environmental
awareness (Vatansever Bayraktar and Firat, 2020). Based on this information, it can be concluded that
initiating environmental education from the lowest levels of the educational hierarchy is essential. If
individuals are raised with environmental sensitivity from childhood, society will be more secure in
preserving and sustaining the environment in the future (Aydin, 2013). Therefore, it can be said that

environmental consciousness acquired in childhood is crucial for securing the future.

When reviewing the related literature, studies examining the environmental attitudes of
primary school students (Gokge et al., 2007; Onder, 2015; Peker and Ceylan, 2020; Rahmayanti et al.,
2020; Urhanoglu, 2023; Uzun and Senler, 2020), the environmental knowledge and attitudes of middle
school students (Atasoy, 2005; Chan, 1996; Kili¢ and Kan, 2020), the environmental education attitudes
of high school students (Yiiksel and Yildiz, 2019), and the attitudes of prospective teachers towards
environmental issues (Giiven, 2013; Kibert, 2000) can be found. However, studies specifically
addressing the cognitive, affective, and behavioral dimensions of environmental attitudes among
fourth-grade primary school students have not been encountered. In this context, it is believed that the
research will contribute to the literature within this context. The research sought answers to the

following problem and its sub-problems:
Research Problem
What is the level of environmental attitudes of fourth-grade primary school students?
Sub-Problems

1) Do fourth-grade primary school students' environmental attitudes show significant

differences by gender?
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2) Do fourth-grade primary school students' environmental attitudes show significant

differences according to the socio-economic level of the areas where their schools are located?

3) Do fourth-grade primary school students' environmental attitudes show significant

differences according to the occupation of their mothers?

4) Do fourth-grade primary school students' environmental attitudes show significant

differences according to the occupation of their fathers?
Method
Methodology Research Design

In this study, a survey model was adopted to determine the level of environmental attitudes
among fourth-grade primary school students, employing quantitative research methods. Survey
studies aim to describe the thoughts or characteristics (beliefs, attitudes, knowledge level, anxiety
level, interest, etc.) of the population represented by the sample group regarding a subject. In such
studies, researchers focus on examining the distribution of opinions or characteristics among
individuals in the sample rather than investigating the causes of these factors (Fraenkel and Wallen,
2006, as cited in Biiyiikoztiirk et al.,, 2018). Accordingly, a descriptive survey method was used to
describe and generalize the level of environmental attitudes of fourth-grade students in Kirsehir
province. Additionally, a correlational survey model was employed to examine the environmental

attitudes of fourth-grade primary school students from various perspectives.
Participants

The population of the study consisted of students attending primary schools in Kirsehir
province during the 2022-2023 academic year, while the sample comprised fourth-grade students
selected from this population. Stratified sampling was preferred for sample selection. Working groups
were determined using simple random sampling from the strata defined in the population. Data were
obtained from 600 students, including 300 girls and 300 boys. The total number of fourth-grade
students enrolled in Kirsehir province, the study population, is 3040. According to Biiyiikoztiirk et al.
(2018), the sample size for a population of 3000 with a significance level of 0.5 and a confidence level
of .95 should be 545. Thus, a sample size of 600 was chosen for 3040 students, ensuring a confidence

level of .95.
Data Collection Tool

The data for the study were obtained using the "Primary School Level Environmental Attitude

Scale" developed by Karakas Tan and Demirci Giiler (2023).

Primary school level environmental attitude scale: The "Primary School Level Environmental

Attitude Scale" used in the study consists of 17 items and three factors. The scale was developed to
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determine the attitude levels of primary school students. The factors created were named "Behavioral
tendency towards the environment," "Affective tendency towards the environment," and "Cognitive
tendency towards the environment" in order. The scale development process followed the scale
development stages proposed by DeVellis (2016). According to the results of exploratory factor
analysis, the Cronbach's Alpha internal consistency coefficient of the overall scale was reported as .76,
and according to confirmatory factor analysis, the Cronbach's Alpha internal consistency coefficient of
the overall scale was reported as .91. In this study, the Cronbach's Alpha internal consistency

coefficient was calculated as .91.
Data Analysis

In the study, students' environmental attitudes were determined, and their attitude levels
were examined in terms of different variables using the SPSS 25 software package. Various factors
were observed to determine whether the data were normally distributed, and then, the presence of a
significant difference between dependent and independent variables was investigated. In this context,
the Skewness value of the independent variables was calculated as .035 and the Kurtosis value as -
.682. Since the group size was 600, the Kolmogorov-Smirnov test was evaluated. In this context, p > .05
indicated that the scores were normally distributed. Additionally, the variation coefficients, histogram
graphs, Detrended Normal Q-Q Plot graphs, Normal Q-Q Plot graphs, and Boxplot graphs of the data
were examined. Following the normality test, it was determined that the data were normally
distributed. Independent samples t-test was employed to determine whether there was a significant
difference in the mean scores of primary school students on the Primary School Level Environmental
Attitude Scale according to the gender variable, and one-way analysis of variance (ANOVA) tests
were utilized to ascertain whether there was a significant differentiation between groups according to

socioeconomic status, mother's occupation status, and father's occupation group.
Research Ethics Approvals

In this study, all the rules specified within the scope of the 'Regulation on Scientific Research
and Publication Ethics of Higher Education Institutions' have been adhered to. None of the actions
specified under the second section of the regulation titled 'Actions Contrary to Scientific Research and
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Ethics committee approval information: Name of the ethics committee = Kirgsehir Ahi Evran
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Findings
Findings Regarding the Environmental Attitude Levels of Primary School Students

The mean scores of the students in the sample group regarding their environmental attitude
levels and the mean scores of the sub-factors of the scale, namely behavioral, affective, and cognitive

tendencies towards the environment, were calculated, and the mean scores are presented in Table 1.

Table 1. Mean scores of the group and sub-factors

X
Total attitude level 33.95
Behavioral tendency 17.71
Affective tendency 8.02
Cognitive tendency 8.21

To interpret the total attitude levels of students towards the environment and the sub-
dimensions of the developed three-factor scale, namely behavioral, cognitive, and affective tendencies,
the data were grouped. For this purpose, the Estimated Range Coefficient = (Maximum Measurement
- Minimum Measurement) / Number of Groups formula was used (Arica, 1998, pp. 29-30; Tasdemir,
2000, pp. 272-273). The number of groups was determined as 3. Accordingly, the first group was
considered "high," the second group "medium," and the third group "low." For the attitude levels
towards the environment, the score range for percentage (number of responses); (51-17) / 3 = 11.33
resulted in a group range of 11. Table 2 presents the group range and values for the mean score of the

total attitude level.

Table 2. Group range and values for the mean score of the total attitude level

Group Range Group Value
51-40 High
39-28 Medium
27-16 Low

According to Table 1, the mean score of 600 students in the sample group regarding their
attitude levels towards the environment is 33.95, indicating that their environmental attitudes are
"medium" according to Table 2. Based on the arithmetic average score range of 9 items for behavioral
tendency; (27-9) / 3 = 6, resulting in a group range of 6, and the group range and values for the mean

score of behavioral tendency are presented in Table 3.

Table 3. Group range and values for the mean score of behavioral tendency

Group Range Group Value
27-21 High
20-14 Medium

13-7 Low

According to Table 1, the mean score of 600 students in the sample group for behavioral
tendency is 17.71, indicating that their behavioral tendencies are "medium" according to Table 3. For

affective and cognitive tendencies based on the arithmetic average score range of 4 items; (12-4) / 3 =
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2.66, resulting in a group range of 3, and the group range and values for the mean score of affective

and cognitive tendencies are presented in Table 4.

Table 4. Group range and values for the mean score of affective and cognitive tendencies

Group Range Group Value
12-9 High
8-5 Medium
4-1 Low

According to Table 1, the mean score of 600 students in the sample group for affective
tendency is 8.02, indicating that their affective tendencies are "high" according to Table 4. Similarly,
according to Table 1, the mean score of 600 students in the sample group for cognitive tendency is
8.21, indicating that their cognitive tendencies are "high" according to Table 4. In summary, based on
statistical results, it is observed that the attitude levels of students towards the environment and their
behavioral tendencies are at a medium level, while their affective and cognitive tendencies are at a

high level in the sample.

Findings Regarding the Environmental Attitude Levels of Primary School Students by
Gender Variable

The independent samples t-test results regarding whether there is a significant difference in
the average scores of primary school students on the Primary School Level Environmental Attitude

Scale based on gender variable are presented in Table 5.

Table 5. t-test results by gender variable

Gender N X S sd t p
Male 300 34.22 48 8.46 791 429
Female 300 33.68 47 8.25

Upon examination of Table 5, it is observed that the average scores of female students on the
Primary School Level Environmental Attitude Scale (Mean = 33.68) are higher than the average scores
of male students (Mean = 34.22), but this difference is not statistically significant (t = .791, p > .05).
Based on these findings, it can be concluded that gender is not significant in the level of

environmental attitude.

Findings Regarding the Environmental Attitude Levels of Primary School Students by

Socio-Economic Status Variable

One-Way Analysis of Variance (ANOVA) was utilized to determine if there is a significant
difference in the environmental attitude levels of primary school students among groups based on
socio-economic status. Before conducting the One-Way ANOVA test, the homogeneity of the groups
was tested, and for this purpose, Levene's test was examined. According to the obtained Levene's test
results, the groups were homogeneously distributed (p = .674, p > .05). The data related to One-Way
Analysis of Variance (ANOVA) test are presented in Table 6.
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Table 6. One-Way ANOVA results for the total scores of the environmental attitude scale by socio-economic status Variable

Degisken N X S
Socio- (1) High Group 200 36.94 .56
Economic (2) Middle Group 200 32.72 .57
Status (3) Low Group 200 32.20 58

Source of Significant

Variance KT 5d Ko F P Scheffe

Between .00

2703.093 2 1351.547 20.627

Groups

Within 39117.600 597 65.524 1213

Groups

Total 41820.693 599

According to Table 6, a significant difference was observed between the total scores of the
Environmental Attitude Scale and the socio-economic status variable of students [F(2-597) = 20.627; p <
.05]. To determine which groups this difference is between, Scheffe's multiple comparison test was
conducted. According to these results, the average total score of the Environmental Attitude Scale for
students in the high group (Mean = 36.94) was higher compared to the middle group (Mean = 32.72)
and the low group (Mean = 32.20). Thus, it is concluded that the total scores of the Environmental

Attitude Scale significantly differ in favor of the high group.

Findings Regarding the Environmental Attitude Levels of Primary School Students by

Mother's Occupation Variable

One-Way Analysis of Variance (ANOVA) was employed to determine if there is a significant difference
among groups based on mother's occupation regarding the environmental attitude levels of students. Before
conducting the One-Way ANOVA test, the homogeneity of the groups was tested, and for this purpose,
Levene's test was examined. According to the obtained Levene's test results, the groups were homogeneous (p =
677, p>.05). The data related to One-Way Analysis of Variance (ANOVA) test are presented in Table 7.

Table 7. One-way analysis of variance (ANOVA) results for the total scores of students' environmental attitude scale
according to mother's occupation status

Degisken N X S
Mother's (1) Civil Servant 35 36.40 8.04
Occupation (2) Education 62 37.98 7.97

(3) Healthcare 36 35.22 9.50

(4) Security 12 36.41 8.45

(5) Worker 4 35.75 9.63

(6) Freelancer 48 33.79 7.60

(7) Hausewife 403 32.93 8.19

Source of Significant

Variance KT 5d Ko F P gcheffe

Between 2703.093 2 1351.547  20.627  .000

Groups

Within 39117.600 597 65.524 2-7

Groups

Total 41820.693 599
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According to Table 7, a significant difference was observed between the total scores of the
Environmental Attitude Scale and the mother's occupation variable of students [F(2-597) = 20.627; p <
.05]. To determine which groups this difference is between, Scheffe's multiple comparison test was
conducted. According to these results, there was a significant difference in the total scores of the
Environmental Attitude Scale between students whose mothers were in the education occupation
(Mean = 37.98) and students whose mothers were housewives (Mean = 32.93). This significant

difference favored students whose mothers were in the education occupation.

Findings Regarding the Environmental Attitude Levels of Primary School Students by

Father's Occupation Variable

One-Way Analysis of Variance (ANOVA) was employed to determine if there is a significant
difference among groups based on father's occupation regarding the environmental attitude levels of
students. Before conducting the One-Way ANOVA test, the homogeneity of the groups was tested,
and for this purpose, Levene's test was examined. According to the obtained Levene's test results, the
groups were found to be homogeneous (p = .677, p > .05). The data related to One-Way Analysis of
Variance (ANOVA) test are presented in Table 8.

Table 8. One-way analysis of variance (ANOVA) results for the total scores of students’ environmental attitude scale according
to father’s occupation status

Variable N X S
Father's (1) Civil Servant 101 35.12 8.54
Occupation (2) Education 60 36.40 8.35
(3) Healthcare 26 35.57 8.65
(4) Security 65 35.90 7.78
(5) Worker 146 32.45 7.82
(6) Freelancer 202 32.88 8.46
Source of Significant
Variance KT 5d KO F gcheffe
Between 1373.772 5 274.754 4.035 .001
Groups
Within 40446.921 594  68.092 2-5
Groups
Total 41820.693 599

According to Table 8, a significant difference was observed between the total scores of the
Environmental Attitude Scale and the father's occupation variable of students [F(5-594) = 4.035; p <
.05]. To determine which groups this difference is between, Scheffe's multiple comparison test was
conducted. According to these results, there was a significant difference in the total scores of the
Environmental Attitude Scale between students whose fathers were in the education occupation
(Mean = 36.40) and students whose fathers were workers (Mean = 32.45). This significant difference

favored students whose fathers were in the education occupation.
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Results and Discussion

According to the research findings, while the average scores of students’ environmental
attitude levels and their behavioral tendencies towards the environment were at a moderate level, the
average scores for their affective and cognitive tendencies were found to be high. In this context, it can
be concluded that students acquire cognitive and affective inclinations towards attitudes but may not
translate them adequately into behavior. In the literature, there are studies on the environmental
attitude levels of primary school students. Gok and Afyon (2015) calculated the environmental
attitude levels of primary school students as high in their study. Peker and Ceylan (2020) found in
their study with fourth-grade students that students had a high level of attitudes towards the
environment. Uzun and Senler (2020) determined and examined the levels of knowledge, behavior,
and attitudes of primary school fourth-grade students towards the environment from various
perspectives. However, studies examining the environmental attitude levels of primary school

students in terms of cognitive, affective, and behavioral dimensions have not been encountered.

When the environmental attitude levels of 4th grade primary school students were examined
according to the gender variable, it was observed that the mean total scores of girls were higher than
those of boys, but this difference was not statistically significant. Based on these findings, it can be
concluded that gender factor is not significant in environmental attitude levels. In studies conducted
by Akyol and Kahyaoglu (2012); Alp, Ertepinar, Tekkaya, and Yilmaz (2006); Esen (2011); Makki,
Khalick, and Boujaoudes (2003); Urhanoglu (2023), no significant difference was found between
students' environmental knowledge scores and their genders. According to the results of the study
conducted by Rahmayanti, Ichsan, Oktaviani, et al. (2020), although the mean total scores of girls and
boys were higher, no statistical significance was detected. However, in similar studies, it has been
concluded that there is a significant difference in favor of female students in terms of environmental
attitudes (Alp et al, 2006, Atasoy, 2005; Atasoy and Ertiirk, 2008; Cavusoglu and Altay, 2017;
Davidson and Freudenburg, 1996; Gardos and Dodd, 1995; Gok and Afyon, 2015; Sonmez, 2021).
Erdem, Merig, and Merig (2019) found that the awareness of girls towards living in nature was higher
than that of boys in the result of their study. In the study titled "Determination of Primary School
Fourth Grade Students' Knowledge, Behaviors, and Attitudes Towards the Environment” by Uzun
and Senler (2020), although environmental attitudes were examined according to gender and no
significant result was found, it is contradictory that the attitude scores of girls were higher than those
of boys. Contrary to the result of this research, Ozcan (2016) emphasized that the environmental
attitudes of primary school students were higher for boys than for girls. Similarly, Aydin and Cepni

(2012) found that male students had higher environmental attitudes than female students.

When the environmental attitude levels of primary school 4th-grade students were examined

in relation to the socioeconomic status variable, a significant difference was observed, and this
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significant difference was in favor of the upper group. Yilmaz et al. (2004) found that students with
higher income and living in urban areas developed a more positive attitude towards the environment
compared to students with lower family income living in peripheral neighborhoods. Thompson and
Gasteiger (1985) found in their research on university students that the environmental attitudes of
students with higher family incomes were lower than those with lower incomes. Similarly, Uyeki and
Holland (2000) found that individuals with lower incomes had a higher tendency to protect the
environment than those with higher incomes. In a study examining the environmental attitudes of
primary school students according to the location of the school (village, town, city center), Yurttas and
Kartal (2021) stated that there was no significant difference in the scores students obtained from the
environmental attitude scale. Hirazawa and Yakita (2005) reached the conclusion that as a result of
activities such as "emission tax" and "polluter pays" in their study on environmental awareness and
transboundary pollution issues, citizens tended not to pollute the environment. It can be assumed that
the environmental attitude levels of the higher socioeconomic group may be higher as they consider

that the damage they cause to the environment may affect their budget.

There was a significant difference found between the mean total scores of 4th-grade primary
school students' environmental attitude levels and mother's occupation status variable, and this
significant difference was in favor of students whose mothers had an occupational background.
Children of working mothers tend to develop a more positive attitude towards the environment. This
can be attributed to the fact that mothers who are employed spend less time at home and may enroll
their children in daycare, which can be associated with environmental education. Therefore, children
of working mothers may adopt a more positive outlook towards the environment and environmental
issues (Erol, 2005). In the study by Kili¢ and Girgin (2019), a significant relationship was found
between students' environmental attitude scores and mother's occupation. This result is supported by
Erol's study (2005) as well, as Erol argued that the environment and environmental attitudes are
influenced by the mother's occupation. However, in Ozcan's study (2016), no difference was found
between primary school students' environmental attitudes and mother's occupation. Yasaroglu (2012)
also found no significant difference in scores depending on mother's occupation regarding
environmental attitude scores. Similarly, Aydin and Cepni (2012) did not find a significant difference

in primary school students' environmental attitude scores based on mother's occupation status.

When the environmental attitude levels of primary school 4th-grade students were examined
in relation to the father's occupation variable, a significant difference was observed, and this
significant difference was in favor of students whose father's occupation was related to education. In
their study, Kili¢ and Girgin (2019) found that there was a significant relationship between the scores
obtained from the attitude scale and the father's occupation. Yasaroglu (2012) stated that there was a
significant difference in the opinions of students whose fathers were from different occupational

groups in terms of environmental attitude scores. In contrast to these studies, Ozcan (2016) concluded
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in the analysis of his research that there was no difference in students' attitudes towards the
environment according to their father's occupation. Similarly, Aydin and Cepni (2012) and Erol (2005)
concluded that there was no significant difference in the environmental attitude scores of primary
school students based on the father's occupation. In their study, Kesicioglu and Alisinanoglu (2009)
observed that children whose parents had higher education levels interacted more with the natural

environment. They concluded that this situation is influenced by the education parents receive.
Recommendations

According to the results obtained from the data collection tool, it has been observed that
students' behavioral tendencies towards environmental attitude levels are lower compared to their
cognitive and affective tendencies. Considering this situation, it may be recommended that
environmental education processes and curricula focus on increasing these behavioral tendencies.
Firstly, environmental education programs can focus more on practical applications and experiential
learning. Students can be provided with direct interaction opportunities with environmental issues,
thus developing a deeper understanding of the real effects and solutions of environmental problems.
Additionally, more emphasis can be placed on extracurricular activities and field trips to increase
environmental awareness. Activities such as visits to natural habitats and tours of recycling facilities
can help students better understand the importance and connection to the natural environment.
Furthermore, in order to improve students' attitudes towards the environment, classroom interactions
and interactive learning methods can also be encouraged. Interactive learning approaches such as
discussions, group projects, and games involving environmental issues can help students develop a

more positive attitude towards environmental issues.

A sustainable environmental policy seems possible with individuals acquiring and exhibiting
positive attitudes towards the environment. In this context, it is crucial for environmental attitudes
and acquisitions to be gained at an early age for the continuity of energy and resources and to

minimize harm to nature.
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