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This article addresses theories and studies related to the effect of media violence on
aggressive behaviors in the children and adults. According to social learning theory,
people can learn aggression by observing and imitating violence on the mass media.
Observational learning contribute to both the short- and the long-term effects of
media violence on aggressive behaviors in the children. Children make inferences from
repeatedly observing the violent behaviors and they can develop schemas about a
hostile world and normative beliefs that more approving of aggression. The
experimental studies indicated that the children who watched the violent film
exhibited physical, verbal and indirect aggression. The longitudinal studies found
significant correlations between frequent viewing to violence on the media in
childhood and physical, verbal and indirect aggression during young adulthood for
both men and women later in life. Often exposure to violent on television during
childhood can promote aggression in later childhood, adolescence and young
adulthood.
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Bu makale medyadaki siddetin ¢ocuklarda ve genglerde saldirgan davraniglar
Gzerindeki etkisi ile iliskili teorileri ve arastirmalari ele almaktadir. Sosyal 6grenme
teorisine gore insanlar kitle iletisim araglarindaki siddeti gozlemleyerek ve taklit ederek
saldirganligl  6grenebilmektedirler. Gozlemsel 06grenme medyadaki siddetin
¢ocuklardaki saldirgan davraniglar Gzerine hem kisa siireli hem uzun sireli etkilere
katki yapmaktadir. Cocuklar siddet davraniglarini tekrar tekrar goézlemlemekten
¢ikarimlar yapmaktalar ve saldirganligi daha ¢ok onaylayan normatif inanglar ve
diismanca dinya semalari gelistirebilmektedirler. Deneysel ¢alismalar siddet filmi
seyretmis cocuklarin fiziksel, s6zli ve dolayli saldirganlik gosterdiklerine isaret
etmiglerdir.Boylamsal galismalar hem erkekler hem kizlar i¢in ¢ocuklukta medyadaki
siddeti sik sik izleme ile daha sonraki yasamda geng vyetiskinlikte fiziksel, s6zIi ve
dolayli saldirganlik arasindaki anlamli iliskileri bulmuslardir. Cocuklukta televizyondaki
siddete ¢ok kez maruz kalma, daha sonraki g¢ocukluktaki, ergenlikteki ve geng
yetiskinlikteki saldirganhgi ilerletebilmektedir.
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Introduction

Increasing availability of new and interactive communication technologies and mass communication
media in the 20" and 21%" centuries has been seen as a radical and noteworthy change in not only the
society but also the social world. Media sources such as the television, radio, films, video games, tape
cassettes and computer web sites play important roles in the lives of children and adolescents and
largely affect values, beliefs and behaviour. Research studies have revealed that watching violence in
television is one of the factors independently contributing to the development of aggressive
behavior.Exposure to media violence increases the risk of aggressive and violent behaviour in viewers.
Aggression has been defined as a certain act carried out and directed to intentionally inflict harm on
another individual. The aggressive person believes that the aggressive behavior will inflict harm on the
target individual and that he is motivated to avoid such aggressive behaviours (Anderson and Bushman,
2002b; Berkowitz, 1993; Geen, 2001; Swing and Anderson, 2010). Aggressive behaviour does not always
occur in physical form and nature. Psychologists distinguish less serious forms of aggression such as
verbal retaliation, engagement in spreading rumors or insulting people, and profanity (Ostrow and
Godleski, 2010). Relational or social aggression intends to inflict emotional rather than physical harm on
a person. Social aggression is observed more among girls as compared to girls boys (Spieker, Campbell,
Vandergrift et al., 2012). Media violence has been defined as visual portrayal of physical aggression
carried out by a person to harm another and refers to aggressive and violent behaviour portrayed
through story characters in the media. Those characters could be human or non-human and cartoonish
or visually realistic, emerging as unrealistic, fictional, animated or realistic violence (Huesmann and
Taylor, 2006; Gentile, Saleem and Anderson, 2007; Swing and Anderson, 2010).The results of over 2,000
scientific studies and reviews has shown that higher habitual exposure to media violence increases the
risk of aggressive behaviour in certain children and adolescents, desensitizesthem towardsviolence,and
leads them to believe thatthe world is a “crueler and more terrifying place” to live in (Strasburger,
Wilson and Jordan, 2014).

TV viewing frequency in the family or leisure time TV viewing frequency affects the degree of children’s
exposure to the violence portrayed on television.Children and youth between the ages 13 and 19 spend
more time with various media compared to certain activities they engage in except for sleeping
(American Academy of Pediatrics, 2010). Young people spend more than 7 hours a day using various
different media. A study conducted by Kaiser Family Foundation on over 2,000 individuals between the
ages 8 and 18 (2010) has revealed that children and young people in the United States of America
spend an average of over 7 hours a day with media (Rideout, Foehr and Roberts, 2010).According tothe
United StatesofAmericaNational Report, approximately two thirds of children and babies under the age
of 2 are exposed to TV viewing for a period of 30-60 minutes a day. Spending time with media has been
replacing engagement in creative, active and social activities (Vandewater, Rideout, Wartella et al.,
2007). Preschool kindergarten children spend a lot more time for watching shows-entertainments
compared to reading, learning new things and playing outdoor games (Rideout, Vandewater and
Wartella, 2003). Preschoolers and school-age children watch TV for 2 to 4 hours a day and during those
prime-time evening programs, five violent acts are portrayed each hour. Children’s Saturday morning
programs have the highest rate of violence during which an average of 20-25 violent acts are portrayed
in a period of one hour.The children’s programs have a higher frequency of violence compared to
comedy programs, music videos and reality shows (Gentile, Saleem and Anderson, 2007). A study
conducted by Radio and Television Supreme Council (RTUK) on 2570 people revealed that daily TV
viewing frequency was an average of over 4 hours for adults and children (RTUK, A Study on Television
Viewing Trends-2, 2009). In another study on levels of violence, in which a total of 5,600 seconds from
80 films shown in five private television channels in Turkey was examined during 16.00-21.30 on
weekdays and 09.00-21.30 on weekends, the rate of violence was found to be 33.1% (Ayranci,
Kosgeroglu, Glinay, 2004). The study also emphasized the prevalence of media violence and the ways in
which violence was portrayed on television. While 60% of television programs contain violence (Wilson,
Kunkel, Linz et al., 1998), violence is portrayed in 90% of video games (Children Now, 2001).Television
violence is often made attractive for the viewers and 96% of all violent programs use aggression as a
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cinematographic tool for the sole purpose of entertaining viewers.44% of violence interactions were
made through aggressive individuals who had certain valuable attractive characteristics to encourage
imitation. 40% of those who displayed aggressive behaviour were people who served as role models for
young viewers and who had “good” characters or characteristics.Thus, television violence has been
made attractive for the viewers. 71% of violent scenes did not portray regret, remorse, criticism or
punishment for the person displaying violent behaviours and 86% did not include scenes showing
bloody wounds and horn butting. Approximately one half of television violence did not inflict any harm
or cause any pain in the victim and only 16% of violence programs reflected long-term negative impacts
related to the victim or the victim’s family. Better half of the violence scenes included physical violence,
which can be lethal in real-life, by trivializing violence and approximately 40% portrayed direct violence
or used characters committing violence; whereas 75% gave priority to scenes punishing or convicting
the person who were involved in violence. Almost 45% of all the programs included “bad” characters
that were never punished or rarely punished for the aggressive acts they committed. 40% of the
violence scenes contained some forms of comedy and entertainment and only less than 5% delivered
anti-violence messages. All the violence in the main stories on television was portrayed as something
attractive and appraisable. In television, films and video games, aggression was used as a form of
punishment given to bad people for supposedly good reasons. 44% of violent acts were presented in a
manner that could be described as “justified” (Wilson, Kunkel, Linz et al., 1998). Television violence
targeted children in particular. While 57% of the shows not targeting children contained violence,
approximately 70% of children’s shows were quite violent. 36% of people demonstrating violent acts
had attractive personality traits. 30% of violence was described as “justified” and 81% of violent scenes
did not portray any punishment for aggressors(Wilson, Smith, Potter et al., 2002). In 34% of violent
scenes, harm inflicted upon the victim was portrayed in an unrealistic way. Unrealistic harm was most
frequently seen in children’s programs as was the case in the cartoons(Wilson, Kunkel, Linz et al., 2002,
1998). Another analysis of violence content revealed that some forms of aggression were portrayed in
most (88%) of the television programs that were popular among the 5t grade girls. 77% of the programs
portrayed indirect aggression, 71% contained physical aggression and 69% included verbal aggression.
On the other hand, 60% of all the acts were portrayed as physical aggression, 23% as indirect aggression
and 17% as verbal aggression. At this point, 10 acts of physical aggression were observed per hour.
When compared to other programs in which 6 acts of violence were portrayed, a typical hour of
programs targeting children contained 14 different acts of violence. Violence in children’s programs was
portrayed in a more humorous manner as in the cartoons (Linder and Lyle, 2011). In a content analysis
of 50 programs most popular among children between the ages of 2 and 11, it was shown that social
aggression was quite prevalent and 92% of the shows contained social aggression. While all other
programs contained 4 violent acts per hour, 14 different violent acts were portrayed in children’s
programs (Martins and Wilson, 2012a). Violent roles were portrayed more in children’s programs as
entertainment. Most of the programs targeting children were animated cartoons (Strasburger and
Wilson, 2014).

Objective and Significance of the Study
The present article aims to deal with not only experimental and field studies but also theories seeking to
explain the effects of viewing media violence in childhood on aggressive behaviour in later years.
Relationships between more frequent and intensive exposure to media violence in childhood and
demonstrating aggressive behaviour in later years have been discussed within the framework of
observational learning and imitation and on the basis of experimental and field studies as a theoretical
background. In today’s society, proliferation of violence and aggressive behaviour continues to exist as a
social problem. When the contribution of viewing media violence to violence and aggressive behaviours
in later years is exposed on the basis of theoretical views as well as experimental and longitudinal, some
of the underlying causes of violence and aggressive behaviours can be understood to a certain extent.
Once the underlying causes and mechanisms of violence and aggressive behaviours developing in
viewers as a result of harmful effects of exposure to media violence are known, governments,
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politicians, the media industry, schools and families can generate solutions to this problem by taking
certain initiatives aimed at protecting children from the harmful effects of media violence.

Method, Data Collection Technique and Research Process in the Studies Examined
Longitudinal research dealing with experimental research studies on the short-term effects of viewing
violence and aggressive behaviours in the media and films on the aggressive behaviours in children and
youths as well as the impact of greater exposure to media violence in childhood on aggressive
behaviours in late childhood, adolescence and emerging adulthood are introduced and described in this
study. Data in experimental research are obtained by observing physical aggressive behaviours such as
hitting, wrestling, hassling when children viewing and not viewing violence play together in a room
(Bjorkqvist, 1985) or aggressive behaviours such as hitting, tripping, kneeing, elbowing, hair pulling and
insulting during a game of floor hockey (Josephson, 1987). Aggressive behaviours in children were
observed by comparing the periods before and after the introduction of TV into the household (Joy,
Kimball and Zabrack, 1986). Longitudinal studies included interviews with school children between the
ages of 6-11 and their parents, and each child reported peers engaged in 10 aggressive behaviours in a
classroom environment such as “starting a fight over nothing” and “pushing and shoving other children”
within the frame work of a scale in which children reported aggressive peers; namely, the Peer-Rate
Index of Aggression. The data related to the frequency of viewing violence were obtained by presenting
children with a list of television programs with and without physical violence and asking them to check
the programs they watched “all the time”, “sometimes but not all the time” or “once in a while”
(Huesmann and Eron, 1986). Presenting two aggressive males and two aggressive females such as “The
Bionic Woman” and “The Six Million Dollar Man”, children were asked how much they loved the various
adult aggressive characters or how much they acted like them. The data related to children’s identifying
themselves with the aggressive behaviour on television were collected by receiving different answers
such as “2=a lot, 1=a little, O=not at all” (Huesmann and Eron, 1986). Children were asked to rate how
realistic they judged various violent programs to be. The rating scale was as follows: “3= just like as it in
real life, 2= a little like as it in real life; 1= not at all as it in real life”. Data related to intellectual ability,
assumed to be effective on the television viewing habits of children, were obtained from school records.
The California Achievement Test (Tiegs and Clark, 1970)was administered to all third grade students and
the Oak Park Reading Readiness Test was used for the first and second grade students in order to assess
the intellectual ability in childhood. Warner, Meeker and Eells’ Socio-economic Status (SES) Scale (1960)
was used to collect data related to the parent variable based on information provided by the parents on
their levels ofsocio-economic status and education. Aggressive behaviours of the parents were assessed
using the Minnesota Multiphasic Personality Inventory (Huesmann, Lefkowitz and Eron, 1978), and
aggressive behaviours were measured by three items about how many times in the last year the parents
(1) had choked, punched or beaten another adult; (2) slapped or kicked another adult; or (3) threatened
or actually cut someone with a knife, or threatened or shot at someone with a gun(Huesmann, Eron,
Lefkowitz et al., 1984). Fantasizing about aggression was assessed with the adult version of the
Aggression Scale of the Children’s Fantasy Inventory (Rosenfeld, Huesmann, Eron et al., 1982). While
child-rearing methods and attitudes were assessed using criteria such as (1) rejection of the child, (2)
rearing of the child, (3) severe punishment of the child, (4) mobility direction (e.g. desire for success),
the television viewing frequency of the parents were determined by means of holding interviews with
the parents themselves, their reporting the programs they watched and their assessing those programs
(Huesmann and Eron, 1986). As longitudinal investigations required comparison of childhood and
adolescence, data related to both periods of the same participants were collected.Most of the boys and
girls were contacted by tracing the records in order to complete the research. Moreover, these
individuals, their spouses and friends were interviewed and certain data were obtained from the state
archives. When the children whose data belonging to the period between the ages of 6 and 11 grew up
and reached their 20s were contacted again personally or by telephone, the data related to aggressive
behaviour in adulthood were collected from three different sources, namely, self reports, other people
and state archives. Based on self-reports about three favorite television programs they regularly or
frequently watched, frequency of viewing violence was determined via a rating scheme ranging from 0
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(= no visible violence or slight invisible, or implied violence) to 4 (= high visible violence). Indirect, verbal
and slight physical aggression was rated via self-reports about various behaviours the participants were
engaged in when “they were in conflict or angry with another person”. Indirect aggression was
measured via self-reports about how often the participants engaged in behaviours such as “taking other
people’s things” and “trying to hit other people who disliked them”, and verbal aggression was
determined via self-reports about how they demonstrated behaviours such as “calling another person
names” and “despising and degrading physical abilities and appearance of another person”. Slight
aggression, on the other hand, was measured via self-reports in which the participants were asked to
answer a question consisting of three items such as “how often they hit, kicked and shoved others”
(Bjorkqvist, Osterman and Kaukiainen, 1992). The General Aggression Scale included 12 items based on
the original peer-nomination scale for children and was also adapted and rewritten for adults. It
included such questions as “How often do you give the finger to others?”, “How often do you start a
fight over nothing?” and “How often do you take other people’s things without asking?”. The response
scale for all of these frequency measures ranged from O=never to 4=very often(Huesmann and Eron,
1986). The severe physical aggression scale included three items about how many times in the last year
the participant had “choked, punched, or beaten another adult,” had “slapped or kicked another adult,”
or had “threatened or actually cut someone with a knife or threatened or shot at someone with a gun
(Huesmann, Eron, Lefkowitz et al., 1984). Using Straus’s Conflict Tactics Scale (Straus, Gelles and
Steinmetz, 1980), the participants were also asked to report how frequently they aggressed against their
spouse (or significant other) (Straus, Gelles and Steinmetz, 1980), and they were assessed on
antisocial/aggressive character traits (Huesmann, Lefkowitz, Eron et al.,, 1978). Various relevant
questions were directed to the participants and they were asked to report their frequency of traffic
violations and of committing different kinds of specific crimes and whether they had ever been arrested
or convicted.

Explaining Acquistion of Aggressive Behaviours on The Basis of Social Learning Theory
The impact of viewing media violence on aggressive behaviours was described within a theoretical
framework on the basis of observational learning and imitation. Social learning or observational learning
and imitation play a fundamental role in the acquisition of a social behaviour such as aggression;
furthermore, the learning process becomes stronger and people learn to behave aggressively by
observing or imitating others (Bandura, 1977). Children enter into social interaction with many sources
such as their parents, peers and older siblings in the playground, observe fictional characters on
television and films and then display these behaviours themselves (Bandura, 2001). It is known that
people have an internal tendency to copy what they observe and possess certain pre-designed
neurological systems, and these neurological systems include a special physiological system to learn by
imitating (Rizzolatti and Craighero, 2004; Rizzolati, Fadiga, Gallese et al., 1996). The observer (a) notices
and looks at the model behaviour, (b) symbolically retains the model behaviour in memory, and encodes
it visually and verbally, (c) replicates the behavior, and (d) considers the consequences of the behaviour
s/he will perform (Bandura, 1977). Behavioral models are retained in memory in a symbolic manner.
Observational learning is based on fantasizing and self-expression. Behaviours are retained in memory
by fantasizing. Emotional stimulation leads to perception of external events.As a result of repeated
exposure, the stimulant reflects continuous and attainable images of the model performance (Bandura,
1986), and thus images of the models can be collected and displayed in the absence of physical beings.
Based on an activity which is observed repeatedly, a fantastic replica of the model can be created
(Liebert and Spiegler, 1990).Visualisation plays a fundamental role in the first phase of observational
learning in the absence of expressive skills. Cognitive contents are generally expressive rather than
visual. Details of an observed behaviour are acquired via transformation of visual information into verbal
codes or expressions, retained in memory and then performed (Bandura, 2001). Observational learning
and retaining information in memory are made easier with symbolic codes as they carry much of the
information the way they are originally stored. Modeled activities are transformed into images and
verbal symbols of expression that can be used at once, and these memory codes serve as guides for
performance (Liebert and Spiegler, 1990).In addition to symbolic coding, repetition, or rehearsal also
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serves as an important memory support. When people repeat, rehearse or actually perform modeled
behaviours in their minds, they forget less compared to those who do not think about or perform what
they see (Bandura, 1997).

Bandura argued that imitation is the key to social learning. He also reported that individuals made
cognitive inferences based on observations as well as imitating certain social behaviors which they saw,
and that these inferential judgments led to generalization in behaviours. How children interpret events
and how they feel when they perform the actions they observe have gained importance (Bandura,
1986). Observing a parent hitting another parent increases not only the possibility of a child hitting
another but also the belief that hitting can be acceptable when a person provokes you (Bushman and
Huesmann, 2010). Children draw inferences from the behaviours they observe and develop beliefs
about the appropriateness of certain behaviours. When children see that an individual solves a social
problem by behaving aggressively, they create and retain a script in their minds about aggression and
develop a belief that such behaviours are acceptable. When they decide to use the script later, they
retrieve it and may behave in the similar manner more often (Guerra, Huesmann and Spindler, 2003;
Huesmann and Kirwil, 2007). Huesmann (1988) drew attention to scripts as concepts related to
cognitive schemata in aggressive behaviour analyses and also argued that aggressive behaviour was
controlled to a great extent by scripts that are encoded, rehearsed, stored, retained and recalled in
much the same way as are scripts for intellectual behavior.Children learn more generalizing and
complex social scripts from the models as a series of rules to interpret, comprehend and deal with
certain behaviours and various situations such as conflict (Huesmann, 1998). When learned, such scripts
function as a cognitive predictor for future behaviours. For instance, children learn that aggression can
be used for trying to solve interpersonal conflicts by observing people who exhibit violent behaviour. As
a result of mental repetitions such as fantasizing this type of behavior or multiple exposures to violence,
an attitude towards solving this conflict is retained in memory and then easily retrieved. Particularly,
observing the violence in the environment affects the children’s world schemata and causes them to
perceive other’s actions as hostile (Gerbner, Gross, Morgan et al., 1994). According to Dodge and his
colleagues (1995) inferences drawn from repeated observations have revealed that children develop
hostile or positive judgments about the world as well as beliefs related to acceptable types of
behaviour.Frequent observation of violence affects children’s world schemata with respect to
“hostility”. They consider other’s actions as hostile and such considerations increase the possibility of
children’s violent behaviors in later years. Similarly, Huesmann and Guerra (1997) emphasized that
repeated observations of violent role models in the media as well as in real life motivated children to
develop normative beliefs about the appropriateness of aggression and acquire social scripts on how
they would behave aggressively. Normative beliefs are viewed as cognitive abstractions of knowledge
acquired through observation, experience, and direct tuition, and refer to an individual's own cognitions
or cognitive standards about the acceptability or unacceptability of a behavior. Beliefs may be situation
specific or general. An example of a situation-specific normative belief would be "It's okay to hit others if
they hit you first.", whereas "It's okay to hit others.” reflects a general belief.As children develop into
adults, their social-cognitive schemata about the world around them begin to become more detailed,
normative beliefs on which social behaviors are appropriate become more distinctive and these beliefs
begin to act as filters to limit inappropriate social behaviours. Social scripts acquired via observation of
families, peers, social groups and mass communication media become more complex and automatic in
application (Huesmann and Guerra, 1997). As noted by Crick and Dodge (1994), responding is governed
by ethical standards and values related to beliefs about the acceptability of a behaviour. People who
have normative beliefs that are more approving of aggression can become more aggressive. Not only
normative beliefs approving of aggression but also actual aggressive behavior increase with age during
the elementary school years (Huesmann and Guerra, 1997).

Another approach describing the long-term effects of exposure to media violence on aggressive
behavior is called the theory of desensitization. Recent research established a relationship between
exposure to violence and desensitization (Bailey, West and Anderson, 2011). Repeated exposure to
emotional stimuli such as the media and video games may lead to habituation of certain natural
emotional responses or “desensitization”. Despite expectations that blood wounds, horn butting or
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other scenes with painful consequences would curb aggression, research has revealed that such scenes
could increase aggression in some of the viewers. Repeated exposure to such negative consequences
can desensitize individuals to blood wounds, horn butting and other scenes and images causing pain to
the victim. Behaviours that are observed in a non-habitual manner at first begin to look normative to
children after they view them repeatedly. Emotions children feel as a reaction to a certain scene tend to
decrease in intensity after exposure to that particular scene repeatedly. When they observe blood, gore,
horn butting and violence, most humans seem to have an innate negative response. Increased heart
rates, perspiration and discomfort may accompany such exposure. With repeated observation of and
exposure to violence, such negative emotional responses habituate and children become desensitized.
Such habituation may effectively eliminate the punishment for natural consequences of media violence.
Children may think about and enact an aggressive response later without experiencing such negative
emotions. Consequently, aggression becomes more likely to occur. Experimentally, violence viewers
who gave a negative emotional response less strongly behaved much more aggressively compared to
those who gave negative emotional responses more strongly(Moise-Titus, 1999; Kirwil and Huesmann,
2003). Individuals who consume a lot of violent media become less sympathetic to victims of violence. In
one study, people who played violent video games assigned less harsh penalties to criminals than those
who played nonviolent games (Deselms and Altman, 2003). People exposed to media violence
attributed less injury to the victims (Linz, Donnerstein and Adams, 1989), and showed less empathy
(Linz, Donnerstein and Penrod, 1988). People who showed less empathy to the victims of violence were
also less willing to help a victim in real life (Molitor and Hirsch, 1994). Children exposed to violent
television programs behaved less willing in intervening a fight between two little kids. Similarly, adults
were also less willing to help the needy after they were exposed to media violence (Bushman and
Anderson, 2009). Due to desensitization to violence over time, people have become more tolerant to
violence and less sympathetic to the victims of violence. Research consistent with such comments
stated that people showed less psychological arousal to real display of violence in the process of more
exposure to media violence (Carnagey, Anderson and Bushman, 2007). While empathy calls for adopting
the perspective of the victim, video games promote adopting the perspective of the aggressor. It is
observed that playing violent video games has a strong effect in decreasing the empathy the player feels
for the victim (Bushman and Anderson, 2009).

Factors Increasing The Impact of Media Violence on Children
Neurologists and cognitive psychologists maintain that human memory often functions and acts as a
network comprised of webs, nodes and connections associated with thoughts partially stimulated and
shaped by relative stimulants in their environment. Nodes represent concepts, and connections refer to
interconceptual relationships and associations. Thoughts, emotions and behavioral tendencies are all
interconnected in the memory. Exposure to stimuli can shape or activate memory concepts (Fiske and
Taylor, 1991). Giles (2003) defines this preparation phase as the stimulation or reactivation of memories
related to violent scenes when appropriate cues have been provided. A lot of factors either enhance or
diminishthe risk of harmful effects associated with viewing violent portrayals (Wilson, Kunkel, Linz et al.,
1998). According to Associative Cognitive Theory, cognitive cues may lead to more violent behaviour.
Concepts that exist in the usual way are interconnected in the memory and are used to interpret stimuli.
For example, when an individual associates a gun with killing or wounding another person rather than
with a non-violent use in the shooting sports, the gun increases the possibility of behaving in a much
more violent manner (Bartholow, Anderson, Carnagey et al., 2005). Mutlu (1999) has stated that violent
portrayals on television prepare violent thoughts for later use by viewers and trigger violent behaviour
in children. Viewers are warned against the violence observed in real life and on media as psychological
excitation such as heart rate and blood pressure might increase. It is observed that aggression can be
rapidly enhanced due to two possible causes of excitation, which are (a) excitation transfer or
conduction (Zillmann, 1983) and (b) general excitation (Berkowitz, 1993). Theories related to cognitive
development affirmed that social scripts, schemata and beliefs of smaller children became less evident
and grew more vulnerable to the effects of exposure to media violence. As children have fewer well-
developed neurological and emotional systems as well as less well-developed personality, they can
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change more readily when exposed toharmful effects associated with repeated exposure to violent
portrayals. It was observed that smaller children were more vulnerable and exposed to the long-term
effects of portrayal of violence(Huesmann, Moise-Titus, Podolski et al., 2003; Paik and Comstock, 1994).
According to some neuro-anatomists, excessive television viewing (more than five hours per day, seven
days a week) can have a serious toll on a child’s cognition. The limbic system of the brain or the sensory
part is referred to as the image-making center. They argue that the limbic system develops more slowly
when children spend half of their life in front of a television set. A strong limbic system provides a
natural defense against the constant violent images (Slotsve, del Carmen, Sarver et al., 2008). Some
neuroimaging studies have established that excessive exposure to television violence impairs
development of parts of the brain associated with prefrontal cortex and excitation. Excessive
consumption of media violence delays development of frontal and limbic regions of the brain and plays
an important role in diminishing the activity in the prefrontal mechanisms controlling emotions and
behaviours, thus causing a long-term increase in aggression and decrease in preventive control.
Emotions are regulated via activation of prefrontal regions with emotion-sensitive limbic areas (Banks,
Eddy, Angstadt et al., 2007). As prefrontal cortex doesn’t’ mature in childhood and adolescence,
excessive exposure to media violence disrupts prefrontal-limbic communication and creates some
negative impacts on emotion regulation (Hummer, 2015). As many developmental psychologists
theorized, Paik and Comstock (1994) indicated that media violence had a greater impact on children
younger than 5 years of age. Developmental psychologists assert that younger children have fewer
cognitive skills, experience difficulty differentiatingbetweenfantasyandreality,and have less real-life
experience. Nevertheless, researchers argue that there is little evidence to suggest that younger
children are more vulnerable to the harmful effects of media violence(Gentile, Saleem and Anderson,
2007). The conception that the viewer’s age is a significant variable in his/her level of liability during
exposure to media violence seems quite complex. The dimensions of the effects of media violence
consistently decrease as the age of a viewer increases (Huesmann and Taylor, 2006). The level of
vulnerability, which is generally consistent among university students, is higher than that of children in
middle childhood (ages6-11). Despite the fact that smaller children are more vulnerable to the harmful
effects of media violence, aggressiveness can change with age. In a research study aimed at measuring
responses given to the same stimulus at different ages, primary school children and university students
were assigned to play the same violent and non-violent video games and they later demonstrated the
same aggressive behaviours. Both children and adolescents became more aggressive after playing
violent video games (Anderson, Gentile and Buckley, 2007). Researchers argue that socio-economic
status and intellectual abilityof viewers play a fundamental role in consuming television violence. As
compared to children of higher socio-economic status and intellectual ability, those with lower socio-
economic status and intellectual abilitywatch more television and witness more television violence most
probably due to various reasons including disappointment with social norms, entertainment and other
tasks requiring more intellectual interest and effort. Parents’ television habits and child rearing practices
influence a child's television habits (Comstock and Paik, 1991). Such parenting factors as harsh
punishment, rejectionof the child, and lack of discipline also contribute to the child’s aggression
(Tremblay, 2000). AlthoughComstock and Paik (1991) reported that children in lower socio-economic
status viewed more television and consumed moretelevision violence on the average than did children
in higher socio-economic status,Huesmann and his colleagues (2002) emphasized that the connection
between the socio-economic status and television viewing did not provide an explanation for the
general relationship between viewing media violence and criminal behaviours of young adults.
Huesmann and Taylor (2006), on the other hand, affirmed that children in lower socio-economic status
were more likely to behave aggressively in adulthood as they had been more exposed to media violence
in childhood.

In a family atmosphere, parents play an important role in children’s consumption of media violence.
Children’s experience of exposure to media violence primarily takes place in the house. Their television
habits develop early in life and become permanent over time. Presence of other people while viewing
media violence either facilitates or prevents development of aggressive behaviour in children. In
particular, co-viewing television with other people approving of the violence that is portrayed on
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television facilitates aggressive behaviour, whereas co-viewing with other people disapproving of
violence can prevent aggressive behaviour (Berkowitz, 1986). Sometimes parents are not aware of the
contents of the programs their children constantly watch and do not control the effects of images; for
example, they miss some opportunities such as providing comments on the story and disapproving of
the tools of violence used to settle conflicts. Relatively, few parents establish explicit rules exercising
restrictions over the amount and number of shows, prevent their children from watching violence or
provide comments on the content of the programs (Wright, Peters and Huston, 1990). Parents who
watch television with their children and discuss the content of the programs are likely to approach child
rearing strategies that make use of reasoning and explain rules, and address their children’s pride
(Abelson, 1990). According to J. L. Singer and D. G. Singer (1986), in a family household with a more
imaginative, more creative and less aggressive home atmosphere, children watch less television during
preschool years and consume television less as a source of free time activity and entertainment. Parents
of these children establish rules related to television viewing, value imagination and creativity, and
rarely resort to physical punishment. The Singers believe that television promotes and reinforces
aggressive scripts. In order to deal with prohibition and social conflict situations, children need to
enhance their verbal skills, play skills as well as fantasizing and imagination skills. These skills are
developed in the best manner during early years of life via creative activities such as playing with
parents and peers, reading, and story-telling by parents. However, children devote most of their time to
television viewing instead of engaging in some creative activities (J. L. Singer and D. G. Singer, 1986).
Television viewing can hamper education and steal from the time allocated to direct performance of
activities to be successful in school (Murray, 1993). Educationalists are concerned that television viewing
can take the place of reading and impair school performance (Gunter and McAleer, 1997). Also,
Valkenburg (2001) reported that exposure to television violence led to anxiety and reduced the time of
imaginative games children play. Sanders (1994), on the other hand, asserted that television portrayals
affected children’s imagination. He also stated that children were not engaged in imaginative activities,
they did not need to make up new stories or create new games and all television studios were working
for them.

According to researchers, form and content factors that attract children’s attention are very important
in determining the magnitude of effects the presentations will have (Huesmann and Taylor, 2006).
Violence and aggression presented in form and content facilitate attention in children appear to include
rapid movement, bright colors, and loud noises, traits that are often characteristic of violent
scenes(Alvarez, Huston and Wright, 1988).Partly associated with the result brought about by imitated
behaviours, observational learning leads to long-term effects of media violence. When young people
imitate depicted behaviours, they identify themselves with the character by imagining the rewards and
punishments other people receive (Bandura, 1986; Huesmann, 1997). Adoption of a behaviour
portrayed on television becomes more likely when the model performs an exemplary or attractive
behaviour, when the viewer identifies with the model, when the context is realistic and when the
observed behaviour is rewarded (Bandura, 1977). In a global context,most media violence is rewarded
and attractive media heroes often use violence to achieve their goals providing a three-fold message:
(1) aggression is a good means to solve conflicts; (2) aggression offers status; (3) aggression can be fun
(Groebel, 1998). When a screen hero uses violence as a means to reach success, viewers are affected
and can resort to violence to settle their real-life conflicts (Giles, 2003). A television viewer is not directly
rewarded for aggressive behavior observed in violent TV or movies, whereas a video game player is
directly rewarded with points, auditory and visual effects, and progress through game levels (Gentile,
Saleem and Anderson, 2007). If the violent content is rewarded and seen as "fun,' then aggression
concepts will be classically conditioned with positive feelings. People can identify more with a character
whom they perceive as identical, heroic and attractive (Heath, Bresolin and Rinaldi, 1989). Media
characters become attractive role models especially when their violent actions are presented as justified
and socially acceptable behaviours. Viewers identify more closely with realistic portrayals as they can
more easily associate them with personal experiences (Geen, 2001). In video games with violent
content, players can strongly identify themselves with the aggressor. Aggressive central characters are
usually praised, glorified and portrayed as heroic. In recent years, the portrayal of aggressive characters
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in video games has become increasingly realistic (Gentile, Saleem and Anderson, 2007). Aggression is
positively reinforcedwhen the television violence is commended, awarded or goes unpunished, and the
aggressors are depicted as “good guys” or “super heroes”. Viewers can be motivated to acquire the
aggressive behaviour when the screen violence is portrayed as defensible, when there is no serious
harm to the victim and when the violence is made to look funny (Strasburger, Wilson and Jordan, 2014).
Violent scenes portrayed with no negative consequences are more likely to enhance viewers' aggression
levels than violence scenes that have negative consequences such as remorse, great repentance, guilt,
pain, suffering and sorrow (Comstock, 1985). Viewers watching the victim who experiences pain and
suffering in violent media interactions may feel less aggression to a real person as the pain and suffering
they feel can inhibit aggression (Baron, 1979). Television viewers observe that players resort to violence
to achieve their goals and use it as a tool. Prolonged exposure to such media portrayals results in
increased acceptance of violence as an appropriate means of solving problems and achieving one’s goals
(Hogan, 2005; Strasburger, Wilson and Jordan, 2014). Media tend to portray heroes using violence as a
justified means of resolving conflict and prevailing over others. Television violence presented as”
justified” is morelikely to elicitaggressive responses in the viewers(Hogben, 1998).

Children’s perceiving and accepting violent media images as “just like it is seen in real life” motivated
them to model and imitate violent and aggressive behaviour. Like portrayals, identification and realism
is also associated with viewers. Relatively realistic portrayals aremore likely to increase viewers'
aggressionthan those presented in a morefictionalized or imaginary fashion. Children who thought
violent shows they watched were “just like the violence in real life” or who identified themselves with
violent TV characters had higher physical and verbal aggression scores(Huesmann, Moise-Titus, Podolski
et al., 2003). As emphasized before, researchers and theoristshave been discussing factors increasing
the impact of media violence on children. Media themes that encourage the learning of aggression
includes (a) “Good guys” or superheroes as perpetrators of violent acts; (b) violence that is celebrated
or rewarded; (c) violence that goes unpunished; (d) violence that is portrayed as defensible; (e) violence
that results in no serious harm to the victim; and (f) violence that is made to look funny. On the other
hand, media themes that are thought to discourage the learning of aggression are (a) evil or bad
characters as perpetrators of violent acts; (b) violence that is criticized or penalized: (c) violence that is
portrayed as unfair or morally unjust; (d) violence that causes obvious injury and pain to the victim; and
(e) violence that results in sorrow and suffering for the victim’s loved ones (Strasburger, Wilson and
Jordan, 2014).

Findings and Discussions Related to the Effects of Exposure to Media Violence on the Acquisition of
Aggressive Behavior
Researchers assert that short-term effects of exposure to media violence are due to processes including
priming, excitation and immediate imitation of specific behaviours (Bushman and Huesmann, 2001;
Huesmann, 1998). An external observed stimulus activates a brain node representing a cognition,
emotion or behaviour (Berkowitz, 1993). When an individual is exposed to a violent act at a specific
time, excitation spreads to other nodes and activates them. This process concerning the spreading
activation in the brain’s neural network is called priming. Exposure to media violence primes all sorts of
nodes associated with aggression and increases the probability of aggression in the short run. In another
important neural process, a child’s observation of violence increases the risk of short-term aggressive
behavior through mimicry (Huesmann, 2007; Huesmann and Kirwil, 2007). Many experiments have
demonstrated that exposure to violent media increases children’s and youth’s likelihood of direct
aggressive behaviour later (Bushman and Huesmann, 2001; Paik and Comstock, 1994). Bjorkqvist (1985)
exposed 5- and 6-year-old Finnish children to either violent or nonviolent films. Children who had
watched the violent film displayed significantly more physical aggression, such as hitting other children
or wrestling, than those who had watched the nonviolent film.Josephson (1987) exposed that 7-9 year
old boys who watched a violent film demonstrated more aggressive behaviour in a game of floor hockey
they played at school. In another study conducted by Leyens and his colleagues (1975) at a school for
juvenile delinquents in Belgium, there was an increased level of physical aggression among the boys
who watched the violent films, than those who watched the nonviolent films. In another experimental
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study, male high school students witnessed an aggressive film depicting a prize fight. Then they
delivered electric shocks to an experimental accomplice when provoked by another student and
exposed to loud noise (Geen and O’Neal, 1969). Donnerstein and Berkowitz (1981) reported that males
who had viewed a violent sex film punished the woman more intensely than did those who had watched
either a neutral film or a non-violent sex movie. Researchers have examined the impact of violence on
aggressive thoughts and emotions and shown that the risk of physically aggressive behavior against
other people is increased among youth who believe that violence against others is acceptable
(Huesmann & Guerra, 1997), in part because they believe that their targets are “bad” people and that
punishing them is justified.People who are at high risk for physical aggression against others were found
to have an increased acceptance of physical aggression toward women (Lackie and de-Man, 1997),
attributed hostile intent to others (Dodge and Frame, 1982), believed that taking revenge was
“valuable” (Nisbett and Cohen, 1996) and fantasized about violence (Rosenfeld, Huesmann, Eron et al.,
1982). Exposure to violence can directly increase aggressive thoughts in both children and older youth
and thus make them more tolerant of aggressive behaviour. In another study, children who had
watched a violent TV program were less ready to intervene and call an adult when a pair of preschool
kids broke into a fight than were children who had seen a neutral film (Thomas and Drabman, 1975).
Similarly, Malamuth and Check (1981) obtained findings showing that exposure to the sexually violent
scenes increased the male subjects' acceptance of physical violence against women in the course of the
next few days. Researchers have also conducted some studies to test the impact of violent video games
on adolescents. In a research they conducted on 14-year-old Dutch male adolescents, Konijn, Bijnank
and Bushman (2007)found that adolescents who played violent video games and who particularly
identified with the video game character behaved more aggressively and delivered more intense and
louder noise blasts that could cause permanent hearing loss in other boys than those who had played
nonviolent games. A longitudinal study with elementary school students revealed that violent video
game exposure early in the school year almost doubled the risk of children being involved in physical
fights by later in the school year (Anderson, Gentile and Buckley, 2007). In a study of 607 adolescents
conducted by Gentile and his colleagues (2004), students who were in the top quartile of aggressive or
hostile personality trait doubled their risk of physical fights if they played a lot of violent video games,
compared to high hostile students who did not play violent games. Whereas, the least hostile students
(bottom quartile) were almost ten times more likely to get into fights if they played violent video games
compared to other low hostile students who did not play violent games (Gentile, Lynch, Linder et al.,
2004). In a study surveying electronic game-playing habits of fourth through eighth graders in
elementary schools, it was found that two thirds of the children preferred violent games as their
favorites (Funk, Flores, Buchman et al., 1999). Shibuya and Sakamoto (2003) stated that a great majority
of the most popular video games played by Japanese fifth graders contained violent content. It has been
reported that the rate of violence per minute is much higher in video games than in most violent TV
programs or movies. In comparison to girls, boys are more attracted to and show a greater interest in
violent media (Valkenburg and Janssen, 1999). However, males may be more strongly attracted to
violent entertainment media than are females because media tend to cater to male audiences and use
males as lead characters, such as “X-Men, Batman, Spiderman and Superman”. It was found that
although there was no gender difference in overall preference for violent video games, girls preferred
fantasy violence, while boys preferred human violence (Funk and Buchman, 1996). Compared to
females, males were more attracted to “justice restoring” violent programs, such as Batman; however,
males and females were equally attracted to “comedic violence” (Cantor, 1998). Field and longitudinal
studies also refer to the impact of media violence on viewers. In another field study conducted in
Canada, the researchers found that both verbal and physical aggression significantly increased among
children after the introduction of television in the Canadian town of Notel (Joy, Kimball and Zabrack,
1986). The relationship between television violence and aggressive behaviour has been documented in
other nations as well. In a large-scale survey of more than 30,000 adolescents from 8 countries,
Kuntsche and her colleagues (2006) established that heavy television viewing was significantly
associated with increased verbal aggression and verbal bullying. In one of the earlier studies, Huesmann
and his colleagues observed a group of children for a period of 22 years (Huesmann and Eron, 1986;
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Lefkowitz, Eron, Walder et al., 1977). The first study started in 1963 with sampling of 875 third graders
(8 years of age) in New York. Their exposure to media violence at the age of 8 years correlated with their
aggressive behaviour 11 and 22 vyears later, when potentially relevant factors including 1Q,
socioeconomic status, aggression displayed by parent as well as punishment and care used by parents
were statistically controlled for. Findings revealed that repeated exposure to violence in early childhood
was predictive of higher levels of aggression at age 19. The same group was surveyed 10 years later and
the results revealed that there was a relationship between viewing TV violence at age 8 and self-
reported aggression at age 30 among males (Huesmann and Miller, 1994). In a separate cross-cultural
study, Huesmann and Eron (1986) observed more than 1,000 middle-class children aged 6 to 8 and 8 to
11 over a period of three years in Australia, Finland, Israel, Poland and the United States. For every
country except Australia, early viewing of TV violence was significantly associated with higher
subsequent aggressive behavior, even after controlling for a child's initial level of aggressiveness
(Huesmann and Eron, 1986; Huesmann, Moise-Titus, Podolski et al., 2003). In a longitudinal study,
Huesmann and his colleagues (2003) interviewed over 500primary school childrenat ages six to nine and
surveyed them again 15 years later. Again, for both boys and girls, researchers found significant
reciprocal relations between heavy exposure to media violence during childhood and a composite
measure of physical, verbal and indirect violent behaviour in young adulthood (Huesmann, Moise-Titus,
Podolski et al., 2003). Singer and Singer (1981) surveyed 141 children from nearly 50 different
kindergartens for a period of one year. Researchers reported that children’s viewing television violence
was associated with their subsequent aggressive behaviour as observed during free play at school. In a
subsequent study, Singer, Singer and Rapaczynski (1984) followed 63 boys and girls from age four to
agenine. Again, they revealed that preschoolers who watched programs with most violent content
displayed most aggressive behavior when they were nine years old. Ostrov and colleagues (2006) on the
other hand, found that kindergarten children’s violent media exposure was positively associated with
the subsequent physical aggression among boys and with subsequent social and relational aggression
among girls. In a large-scale study conducted inDunedin, NewZealand, Robertson and his colleagues
(2013) determined 1037 individuals born in 1972-1973 and assessed them at regular intervals from
birth to age 26. The results revealed that young adults who had spent more time watching television
between the ages of 5 and 15 were likely to have more antisocial personality disorder, more criminal
convictions, and more aggressive personality traits compared with those who viewed less television. In a
survey of 7" and 8" graders in Germany, Krahe and Moller (2010) asserted that adolescents who self-
reported more habitual media violence exposure displayed higher physical aggression and lower
empathy. In another research, exposure of 3" 4™ and 5™ grade children to violent media early in the
school year predicted higher verbally aggressive behavior, higher relationally aggressive behavior, higher
physically aggressive behavior, and less prosocial behavior later in the school year (Gentile, Coyne and
Walsh, 2011).Non-delinquent high school students and juvenile delinquents who viewed media violence
in childhood and adolescence were at an increased risk for development of violent behaviour and
general aggression in adulthood (Boxer, Huesmann, Bushman et al., 2009). Meta-analyses also reported
a positive, significant and consistent relationship between exposure to violent media and aggressive
behaviour observed during all studies. Paik and Comstock (1994) reviewed 217 studies and found an
overall effect size of 0.31, which is considered medium in size.A large-scale meta-analysis by Bushman
and Anderson (2001) examined 212 studies on the effects of media violence and also found that the
effects of media violence on aggression have been increasing over time since 1975. Exposure to media
violence increases the likelihood of aggressive thoughts, emotions, psychological arousal and
subsequent aggressive or anti-social behaviour in viewers. Theoreticians and researchers maintain that
repeated exposure to media violence gradually increasing in intensity is a risk factor playing a
substantial role in developing aggressive behaviour over time.

Conclusion
Observational learning and imitating plays an important role for acquiring violent and aggressive
behaviors throughout childhood and adolescence. Children can learn to behave aggressively in physical
and verbal ways by observing and imitating the violent behaviors in the mass media. The laboratory and
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field experimentshave demonstrated that exposing children and youth to violent behaviors in films and
on television increases the likelihood that they will behave aggressively immediately afterwards.
Children can develop scripts for social problem solving, schemas about a hostile world, hostile
attributional biases and normative beliefs approving of aggression through inferences they make from
repeated observations of violent and aggressive behaviors on the mass media. The aggressive scripts,
hostile attributional biases and normative beliefs increase the likelihood of children behaving
aggressively. Children can establish well and easily retrieve from memory by imagining and rehearsing
violent and aggressive behaviors on the mass media. Repeated exposures to violence on the mass media
can lead to habituation of certain natural emotional reactions, or desensitization to later violence.
Several other factors besides desensitization enhance the effects of media violence on children. Children
can more identify with the observed models and encode in memory when they observe aggressive
behaviors are rewarded and perceive the observed aggressive behaviors as just like it is in real life and
justify using violence against the bad guys.

Recommendations

The trend toward increased amount and severity of aggression and violent on the media undermines
the healthy development of the children in our contemporary world. The health and well-being of
children and adolescents is at risk because they are exposed to media violence, including television,
movies, computer games, and videotapes. Up until age seven or eight, children have great difficulty
distinguishing fantasy from reality. Young children are particularly vulnerable to the negative and
harmful influences for social, emotional, cognitive, and physical development during early childhood.
Researches indicate that watching violent programs is related to less imaginative play and more
imitative play in which the children simply mimic the aggressive acts observed on television (NIMH,
1982). The violent programs encourage children to imitate and reproduce in their play the behaviors
seen on television or in movies. These situations undermine creative and imaginative plays of the
children and thus children deprive of the benefits of necessary plays for their development (Carlsson-
Paige and Levin, 1990). In their play, children imitate those characters reinforced for their aggressive
behaviors and repeat scripts of the characters without creative or reflective thought (Eron and
Huesmann, 1987). Parents should take an active role in counteracting the potentially harmful effects of
media violence on children. They ought use strategies that guide children interactions with television
and prevent their children exposure to media violence. Parents establish the rules for household media
use and the extent to which they use the media with their children. Parents should evaluate the shows
together while they watch television and other media with their children. They can reduce the harmful
effects of media violence on children via they talk to their children about media content and discuss
what they see with their children. Parental efforts to interpret, elaborate, and provide supplemental
information on violence presented by media have been found to be successful in countering negative or
harmful effects of media violence on children. As noted earlier, researches have found that parents
viewing and commenting on the programs together with the children reduce the effects of television
violence on the children (Nathanson, 1999). Government or media industry must encourage positive
media content and public education about the effects of media on children. Schools should teach media
education because it may be useful in mitigating harmful effects of the media. Teachers have a
responsibility to assist children in developing skills in nonviolent conflict resolution and support children
to become critical viewers of media. They can improve critical viewing skills in the children and teach
nonviolent strategies for resolving conflicts. Schools, the entertainment industry, or the government
must protect children and adolescents from harmful media effects and maximize powerfully prosocial
aspects on the modern media. The media industry and parents ought use the media constructively in
order to expand the knowledge and develop the positive social values in the children. Parents should
monitor television viewing habits of their children and protect their children from unhealthy exposure to
media violence and the negative effects of viewing violent programs.
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Turkge Stirumii

Giris

20. ve 21. ylzyilda yeni, etkilesimli iletisim teknolojilerinin ve kitle iletisim araglarinin artan varligi sadece
toplumda degil sosyal diinyada da kokli ve dikkat cekici bir degisme olarak goriilmektedir. Televizyon,
radyo, filmler, video oyunlari, teyp kasetleri ve bilgisayar web siteleri gibi medya kaynaklari ¢cocuklarin ve
ergenlerin yasamlarinda énemli roller oynamaktalar ve degerleri, inanglari ve davranislari blyiik 6l¢lide
etkilemektedirler. Arastirma calismalari televizyondaki siddeti izlemenin, saldirgan davranisin gelisimine
bagimsiz olarak katki yapan faktorlerden biri oldugunu ortaya ¢ikarmaktadirlar. Medyadaki siddete
maruz kalma izleyicilerde saldirgan ve siddet davranis riskini arttirmaktadir. Saldirganhk diger bireye
zarar vermek amaciyla dogrudan yapilan ve yoéneltilen belirli bir davranis olarak tanimlanmaktadir.
Saldirgan kisi saldirgan davranisin hedefteki bireye zarar verecegine ve onun boyle saldirgan
davranislardan kacinmak icin motive olduguna inanmaktadir (Anderson ve Bushman, 2002b; Berkowitz,
1993; Geen, 2001; Swing ve Anderson, 2010). Saldirgan davranis her zaman fiziksel bicimde ve 6zellikte
olmamaktadir. Psikologlar sézle intikam alma, misilleme yapma, dedikodular yaymayla mesgul olma ya
da insanlara hakaret etme ya da kiflr gibi saldirganligin daha hafif bigimlerini ayirt etmektedirler
(Ostrow ve Godleski, 2010). iliskisel ya da sosyal saldirganlik bir kisiye fiziksel olarak zarar vermekten ¢ok
duygusal olarak aci ¢ektirmeyi amaglamaktadir. Sosyal saldirganlik erkek ¢ocuklarla karsilastirildiginda kiz
gocuklari arasinda daha ¢ok goézlemlenmektedir (Spieker, Campbell, Vandergrift ve digerleri, 2012).
Medyadaki siddet, bir kisinin digerine zarar vererek yaptigi fiziksel saldirganligin gorsel betimlemeleri
olarak tanimlanmakta ve medyadaki 6yki karakterleri yoluyla betimlenen saldirgan ve siddet
davranislarina isaret etmektedir. Bu karakterler insan ya da insan olmayan, cizgi filimsi (cartoonish) ya da
gorsel olarak gercege uygun olabilmekteler, gercekei olmayan, kurgusal, hayali, ya da canh ya da gergekgi
siddet olarak ortaya ¢ikmaktadirlar (Huesmann ve Taylor, 2006; Gentile, Saleem ve Anderson, 2007;
Swing ve Anderson, 2010). 2000’den daha fazla bilimsel arastirmalarin ve yeniden incelemelerin
sonuglari medyadaki siddete aligkanlhkla daha ¢ok maruz kalmanin belirli gocuklarda ve ergenlerde
saldirgan davranis riskini arttirdigini, onlar siddete duyarsizlastirdigini ve diinyanin igcinde yasamak icin
“daha acimasiz ve daha korkutucu” bir yer olduguna inandirdigini géstermislerdir (Strasburger, Wilson
ve Jordan, 2014).

Ailede televizyonu izleme sikhg1 ya da bos zamanda televizyonu seyretme sikligi, cocuklarin televizyonda
betimlenen siddete maruz kalma derecesini etkilemektedir. Cocuklar ve 13-19 yas arasi gengler uyuma
disinda mesgul olduklari belirli bir etkinliklerle karsilastirildiginda gesitli medya ile daha ¢ok zaman
gecirmektedirler (American Academy of Pediatrics, 2010). Geng insanlar bir glinde gesitli farkli medyayi
kullanmaya 7 saatten daha ¢ok zaman ayirmaktadirlar. 8-18 yaslarinda 2000’den daha ¢ok birey lzerinde
Kaiser Aile Kurulusunun yirattaga bir arastirma (2010) Amerika Birlesik Devletlerinde ¢ocuklarin ve
genclerin medyayla bir giinde ortalama 7 saatten daha fazla zaman gecirdigini ortaya c¢ikarmaktadir
(Rideout, Foehr ve Roberts, 2010). Amerika Birlesik Devletleri ulusal raporuna gore yaklasik ¢ocuklarin
lcte ikisi ve 2 yasindan kiglik bebekler bir giinde 30-60 dakika televizyon izlemeye maruz
birakilmaktadir. Medya ile zaman gecirme yaratici, aktif ve sosyal etkinliklerle mesgul olmanin yerini
almaktadir (Vandewater, Rideout, Wartella ve digerleri, 2007). Okul 6ncesi ana sinifi cocuklari okuma,
yeni seyler 6grenme ve disarida oyunlar oynama ile karsilastirildiginda televizyondaki gosterileri-
eglenceleri izlemeye ¢ok daha fazla zaman harcamaktadirlar (Rideout, Vandewater ve Wartella, 2003).
Okul oncesi cocuklari ve okul-¢cagi cocuklari, bir giinde 2-4 saat televizyon seyretmekteler ve bu en ¢ok
izlenen aksam programlarinda her bir saatte 5 siddet eylemi betimlenmektedir. Cocuklarin cumartesi
sabah programlari bir saatlik stirede ortalama 20-25 siddet eyleminin betimlendigi en ylksek siddet
oranina sahiptirler. Komedi programlari, mizik videolari ve gercek, realite gosterileri ile
karsilastirildiginda ¢ocuklarin programlari daha yiiksek bir siklikta siddete sahiptirler (Gentile, Saleem ve
Anderson, 2007). 2570 insan {izerinde Radyo Televizyon Ust Kurulu (RTUK) tarafindan yiriitiilen bir
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arastirma gunlik televizyon izleme sikhginin yetiskinler ve cocuklar igin ortalama 4 saatin Uzerinde
oldugunu ortaya cikarmistir (RTUK, Televizyon izleme Egilimleri Uzerine Bir Arastirma-2, 2009). Siddetin
dizeyleri Gizerine diger bir arastirmada hafta i¢i 16.00-21.30 ve hafta sonu 09.00-21.30 saatleri stiresince
incelenen Tirkiye’de bes 0Ozel televizyon kanalinda gosterilen 80 filmden, toplam 5600 saniyesinde
siddetin oraninin % 33,1 oldugu bulunmustur (Ayranci, Késgeroglu, Glinay, 2004). Arastirma medyadaki
siddetin yayginhgini ve siddetin televizyonda betimlenme bigimlerini de vurgulamistir. Televizyon
programlarinin % 60’1 siddeti icermekte iken (Wilson, Kunkel, Linz ve digerleri, 1998), siddet video
oyunlarinin % 90’inda betimlenmektedir (Children Now, 2001). Televizyondaki siddet siklikla seyirciler
icin c¢ekici hale getiriimekte ve tim siddet programlarinin % 96’si saldirganligl seyircileri sadece
eglendirme amacinda o6yku tlrinden sinemaya 06zgl bir ara¢ olarak kullanmaktadir. Siddet
etkilesimlerinin % 44’G taklidi tesvik etmek icin belirli degerli gekici niteliklere sahip olan saldirgan
bireylerle yapiimistir.Saldirgan davranis sergileyenlerin % 40’1 geng seyirciler igin rol modeller olarak
hizmet eden ve “iyi” karakterlere ya da karakteristiklere sahip olan insanlardir. Boylece televizyondaki
siddet izleyiciler icin gekici yapilmaktadir. Siddet sahnelerinin % 71’i siddet davranislarini sergileyen kisi
icin GzlintQ, pismanlik, elestiri ya da ceza betimlememis ve % 86’si kanh yaralamayi ya da boynuzla
vurmayi gosteren sahneleri icermemistir. Televizyondaki siddet eylemlerinin yaklasik bir yarisi kurbani
zarara ugratmamis ya da kurbanda belirli aclya neden olmamis ve siddet programlarinin sadece % 16’si
kurban ya da kurbanin ailesi ile iliskili olan uzun-sireli olumsuz etkileri yansitmistir. Siddet sahnelerinin
yarisindan daha c¢ogu siddeti 6nemsizlestirerek gercek-yasamda oldirtcil olabilen fiziksel siddeti icermis
ve yaklasik % 40"1 ya dogrudan siddeti betimlemis ya da siddeti yapan karakterleri kullanmistir. Oysa %
75’i siddete karisan kisiye ceza veren ya da suglu bulan sahnelere dncelik vermistir. Hemen hemen tim
programlarin % 45’i yaptigl saldirgan eylemlerinden dolayl hi¢ cezalandiriimayan ya da seyrek
cezalandirilan “kotli” karakterleri icermistir. Siddet sahnelerinin % 40’1 bazi gildiri ve eglendirme
bigimlerini icermis ve sadece % 5’den daha azi siddete-kargi mesajlari vermistir. Televizyonda ana
oykilerde tum siddet gekici ve deger verilir bir sey olarak betimlenmistir. Televizyonda, filmlerde ve
video oyunlarinda saldirganlk sézde iyi nedenlerle kot insanlara verilmis bir ceza bicimi olarak
kullanilmigtir. Siddet eylemlerinin % 44’ “hakli” olarak betimlenebilir bir tutumda sunulmustur (Wilson,
Kunkel, Linz ve digerleri, 1998). Televizyondaki siddet 6zellikle cocuklar hedef almistir. Cocuklari hedef
almayan gosterilerin % 57’si siddeti icermisken, ¢ocuklara yonelik gosterilerinin yaklasik % 70’i tamamen
siddet icerikli olmustur. Siddet eylemlerini gbdsteren insanlarin % 36’si ¢ekici kisilik 6zelliklerine sahip
olmustur. Siddetin % 30’u “hakl” olarak tanimlanmis ve siddet sahnelerinin % 81’i saldirganlar icin belirli
bir cezayl betimlememistir (Wilson, Smith, Potter ve digerleri, 2002).Siddet sahnelerinin % 34’Gnde
kurbana verilen zarar gercek¢i olmayan bir bicimde betimlenmistir. Gercek¢i olmayan zarar, cizgi
filmlerindeki (cartoons) durumda oldugu gibi en ¢ok cocuklarin programlarinda gértlmistir (Wilson,
Kunkel, Linz ve digerleri, 2002, 1998). Siddet igeriginin bir baska ¢dzlimlemesi bazi saldirganhk
bicimlerinin 5. sinif kiz 6grencileri arasinda popiler olmus televizyon programlarinin ¢ogunda (% 88)
betimlendigini ortaya g¢ikarmistir. Programlarin % 77 si dolayh saldirganhgl betimlemis, % 71'i fiziksel
saldirganligl icermis ve % 69’u sozli saldirganligi kapsamistir. Diger yandan, biitin eylemlerin % 60’
fiziksel saldirganlik olarak, % 23’G dolayh saldirganlik olarak ve % 17’si sozIli saldirganhk olarak
betimlenmistir. Bu noktada, saat basina 10 fiziksel saldirganlik goézlenmistir. 6 siddet eyleminin
betimlendigi diger programlarla karsilastirildiginda, ¢ocuklari hedef alan programlarin tipik bir saati 14
farkh siddet eylemini icermistir. Cocuklarin programlarinda siddet cizgi filmlerindeki gibi daha guldirici
bir tutumda betimlenmistir (Linder ve Lyle, 2011). 2-11 yas arasinda c¢ocuklarda en c¢ok-izlenen 50
programin bir icerik ¢ozimlemesinde sosyal saldirganligin olduk¢a yaygin oldugu ve gosterilerin %
92’sinin sosyal saldirganhg icerdigi gosterilmistir. TUm diger programlar saat basina 4 siddet eylemi
icermisken, ¢ocuklarin programlarinda 14 farkh siddet eylemi betimlenmistir (Martins ve Wilson, 2012a).
Siddet rolleri gocuklarin programlarinda eglence olarak daha ¢ok betimlenmistir. Cocuklari hedef alan
programlarin ¢cogu cizgi filmlerini canlandirmistir (Strasburger ve Wilson, 2014).

Calismanin Amaci ve Onemi
Var olan makale sadece deneysel ve alan arastirmalarina degil, cocuklukta medyadaki siddeti izlemenin
daha sonraki yillarda saldirgan davranis lzerindeki etkilerini agiklamaya calisan teorilere deginmeyi
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amaglamaktadir. Cocuklukta medyadaki siddete daha sik ve yogun olarak maruz kalma ile daha sonraki
yillarda saldirgan davranisi gosterme arasindaki iliskiler teorik bir arkaplan olarak gézlemsel 6grenme ve
taklit etme cergevesinde ve deneysel ve alan arastirmalari temelinde tartisilmaktadir. Glinimuz
toplumunda siddetin ve saldirgan davranisin yayginlasmasi bir sosyal sorun olarak varligini
sirdirmektedir. Medyadaki siddeti izlemenin daha sonraki yillarda siddet ve saldirgan davranislara
katkisi teorik gorusler kadar deneysel ve boylamsal arastirmalar temelinde ortaya cikarildiginda, siddet
ve saldirgan davranislarin altinda yatan nedenlerin bir bolimi belirli bir dlgiide anlasilabilmektedir.
Medyadaki siddete maruz kalmanin zararh etkilerinin bir sonucu olarak izleyicilerde gelisen siddet ve
saldirgan davraniglarin temelinde yatan nedenler ve mekanizmalar bilindiginde, hikiimetler,
politikacilar, medya endistrisi, okullar ve aileler gocuklari medyadaki siddetin zararli etkilerinden
korumayi amaglayan belirli girisimlerde bulunarak bu soruna ¢oéziimler Uretebilmektedirler.

incelenen Arastirmalardaki Yontem, Veri Toplama Teknikleri Ve Arastirma Siiregleri
Bu calismada medyada ve filmlerde siddet ve saldirganlik davranislarini izlemenin cocuklarda ve
genclerde saldirganlik davranislara kisa sireli etkileri kadar ¢ocuklukta televizyondaki siddete daha ¢ok
maruz kalmanin daha sonraki c¢ocukluktaki, ergenlikteki ve ortaya c¢ikan vyetiskinlikteki saldirgan
davraniglara etkisi ile ilgili deneysel arastirma ¢alismalarini ele alan boylamsal arastirma tanitilmakta ve
betimlenmektedir. Deneysel arastirmada veri siddeti seyreden ve seyretmeyen c¢ocuklar bir odada
birlikte oynadiklarinda vurma, gliresme, miicadele etme gibi fiziksel saldirganhk davranislari (Bjorkquvist,
1985) ya da bir salon hokeyi oyununda vurma, ¢elme takma, diz ile vurma, dirsekle vurma, sa¢i cekme,
hakaret etme, asagilama gibi saldirganlik davranislari gozlemleyerek elde edilmektedir (Josephson,
1987). Cocuklardaki saldirgan davraniglar ailelere televizyonun girisi 6ncesi ve sonrasi donemler
karsilastirilarak gozlemlenmistir (Joy, Kimball ve Zabrack, 1986). Boylamsal arastirmalar 6-11 yas arasi
okul ¢ocuklari ve onlarin anneleri-babalari ile gérismeleri icermis ve Saldirganhigin Akran-Degerlendirme
Gostergesi olarak adlandirilan ¢ocuklarin saldirgan akranlari bildirdigi bir 6lgek ¢ercevesinde her bir
cocuk bir sinif cevresinde “hicbir sey yokken kavga-dovis baslatma” ve “diger cocuklari itme ve kakma”
gibi 10 saldirgan davranisla mesgul olan akranlarini bildirmistir. Siddeti izleme sikhgr ile iliskili olan veriler
cocuklara fiziksel siddetli ve siddetsiz televizyon programinin bir listesi sunularak ve “bitiin zaman”
“bazen fakat bitin zaman degil” ya da “arada bir” seyrettikleri programlari isaretlemesi icin onlara
sorular sorarak elde edilmistir (Huesmann ve Eron, 1986). “The Bionic Woman” ve “The Six Million Dollar
Man” gibi iki saldirgan erkek ve iki saldirgan kadin sunularak, cocuklara onlarin gesitli yetiskin saldirgan
ozelliklerini ne kadar sevdikleri ya da ne kadar onlar gibi davrandiklari sorulmustur. Cocuklarin
televizyondaki saldirgan davranis ile kendilerini 6zdeslestirmeleri ile iliskili olan veriler “2= ¢ok, 1=biraz,
0=hic degil” gibi farkli cevaplar alarak toplanmistir (Huesmann ve Eron, 1986). Cocuklardan onlarin karar
verdikleri cesitli siddet programlarinin ne kadar gercek¢i oldugunu degerlendirmeleri istenmistir.
Degerlendirme Olcegi asagidaki gibidir: “3=gercek yasamda oldugu gibi hakli, 2= gercek yasamda oldugu
gibi biraz ve gercek yasamda oldugu gibi hicte degil”. Cocuklarin televizyon izleme aliskanhklarini
etkiledigi varsayilan entelektiiel yetenek ile iliskili olan veriler okul kayitlarindan elde edilmistir.
Cocukluktaki entelektiiel yetenegi degerlendirmek igin Kaliforniya Basari Testi (Tiegs ve Clark, 1970) tim
Uglncu sinif 6grencilerine uygulanmis ve “The Oak Pak Okumaya Hazirlik Testi”i birinci ve ikinci sinif
ogrencileri icin kullanilmistir. Warner, Meeker ve Eells’in Sosyo-Ekonomik Statii (SES) Olcegi (1960)
annelerin-babalarin sosyo-ekonomik statii ve egitim dizeyleri hakkinda sagladiklari bilgiye dayanan
anne-baba degiskeni ile iliskili olan verileri toplamak igin kullanilmistir. Annelerin-babalarin saldirgan
davranislari Minnesota Coklu Asamal Kisilik Envanteri (Huesmann, Lefkowitz ve Eron, 1978) kullanilarak
degerlendirilmis ve saldirgan davranislar annelerin-babalarin son yilda ka¢ kez (1) diger bir yetiskini
bogdugu, yumruk attigi ya da dévdigu, (2) diger bir yetiskine tokat attigl ya da tekme attigi ya da (3)
birini bir bicakla tehdit ettigi ya da gercekten yaraladigi ya da birini bir silahla tehdit ettigi ya da vurdugu
ile ilgili G¢ maddeyle 6lgilmustir (Huesmann, Eron, Lefkowitz ve digerleri, 1984). Saldirganhgi hayal
etme, cocuklarin hayal etme envanteri ile ilgili saldirganhk 06lceginin yetiskin versiyonu ile
degerlendirilmistir (Rosenfeld, Huesmann, Eron ve digerleri, 1982). Cocuk yetistirme yontemleri ve
tutumlari, (1) ¢ocugun reddedilmesi, (2) cocugun vyetistiriimesi, (3) ¢ocugun sert cezalandirilmasi, (4)
hareketlilik yonelimi 6rnegin basarili olma istegi gibi 6lgltler kullanilarak degerlendirilirken, annelerin-
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babalarin televizyon izleme sikhigi, annnelerin-babalarin kendileri ile goriismeleri surdiirme, seyrettikleri
programlari bildirmesi ve bu programlari degerlendirmesi ile belirlenmistir (Huesmann ve Eron, 1986).
Boylamsal arastirmalar gocuklugu ve yetiskinligi karsilastirmayi gerektirdigi igin, ayni katilimcilarin her iki
doénemine iliskin veriler toplanmistir. Arastirmayi tamamlamak icin kayitlar takip edilerek erkek ve kiz
cocuklarin cogu ile iletisime gecilmistir. Ayrica, bu bireylerle, onlarin esleriyle ve arkadaslariyla
gorasiilmis ve belirli veriler devlet arsivlerinden elde edilmistir. 6-11 yaslar arasindaki doneme ait
verilerine sahip ¢ocuklar buyiduginde ve 20’li yaslara ulastiginda tekrar kisisel olarak ya da telefonla
iletisime gecilmis, yetiskinlikteki saldirgan davranisa iliskin olan veriler lg¢ farkli kaynaktan, yani,
kendilerinin-verdigi bilgilerden, diger kisilerden ve devlet arsivlerinden toplanmistir. Dlizenli olarak ya da
siklikla seyrettikleri G¢ favori televizyon programlari hakkindaki kendilerinin-verdigi bilgilere dayanarak,
siddeti izleme sikligi, 0’dan (=gorinir siddet yok ya da gérlinmemesi zayif ya da ifade edilen siddet) 4’e
(=yUksek gorunir siddet) kadar siralanan bir degerlendirme semasi yoluyla belirlenmistir. Dolayli, s6zli
ve hafif fiziksel saldirganlik “onlar diger bir kisi ile ¢atistiginda ya da kizdiginda” katilimcilarin mesgul
oldugu cesitli davranislar hakkinda kendilerinin-verdigi bilgiler yoluyla degerlendirilmistir. Dolayh
saldirganlik katilimcilarin “diger kisinin esyalarini alma” ve “onlari sevmeyen diger insanlara vurmaya
¢alisma” gibi davranislarla ne kadar siklikla mesgul olduklari hakkinda kendilerinin-verdigi bilgiler yoluyla
Ol¢lilmis ve s6zIU saldirganlik onlarin “diger kisiye ad takarak ¢agirma” diger kisinin fiziksel yeteneklerini
ve gorinimuni kiigimseme ve asagilama” gibi davranislari ne kadar gosterdikleri hakkinda kendilerinin-
verdigi bilgiler yoluyla belirlenmistir. Diger yandan, hafif fiziksel saldirganlik katilimcilardan “onlarin ne
kadar siklikla digerlerine vurduklari, tekme attiklari ve itip kaktiklar1” gibi 3 maddeden olusan bir soruya
cevap vermelerini gerektiren kendi-raporlari yoluyla olgtilmustir (Bjorkqvist, Osterman ve Kaukianen,
1992). Genel Saldirganlik Olcegi cocuklar igin orijinal akran-aday gésterme &lcegine dayanan 12 maddeyi
icermis ve yetiskinler icin uyarlanmis ve yeniden yazilmistir. O “Ne kadar siklikla digerlerine parmak
sallarsiniz?” “Ne kadar siklikla hicbir sey yok iken kavgayi baslatirsiniz?” ve “Ne kadar siklikla sormadan
insanlarin egyalarini alirsiniz?” gibi boyle sorulari igermistir. Bu siklik lgulerinin timu igin cevap Olgegi
“O=asla degil”’den “4=cok sik sik”a kadar siralanmistir (Huesmann ve Eron, 1986). Sert fiziksel saldirganhk
son yilda katiimcilarin kag¢ kez “diger bir yetiskini bogdugu, yumruk atttigi ya da dovdigu”, “diger bir
yetiskine tokat attigl ya da tekme attig1” ya da birini bir bicakla tehdit ettigi ya da gercekten yaraladigi ya
da birini bir silahla tehdit ettigi ya da vurdugu” ile ilgili i¢ maddeyi icermistir (Huesmann, Eron, Lefkowitz
ve digerleri, 1984). Straus’un Catisma Taktikleri Olgegi (Straus, Gelles ve Steinmetz, 1980) kullanilarak,
katiimcilardan ne kadar siklikla eslerine (ya da 6nemli digerine) karsi saldirdigini (Straus, Gelles ve
Steinmetz, 1980) bildirmeleri istenmis ve onlarin anti-sosyal/saldirgan  kisilik  ozellikleri
degerlendirilmistir (Huesmann, Lefkowitz ve Eron, 1978). Konuyla ilgili cesitli sorular katilimcilara
yoneltilmis ve onlardan onlarin trafik ihlallerini ve belirli farkh sug tirlerini isleme sikligini ve onlarin
tutuklanip tutuklanmadigini ya da suglu bulunup bulunmadigini bildirmeleri istenmistir.

Saldirgan Davranislar Kazanmayi Sosyal Ogrenme Teorisi Temelinde Agiklama
Medyadaki siddeti izlemenin saldirganlik davranislari Gzerindeki etkisi gbozlemsel 6grenme ve taklit etme
temelinde bir teorik gergeve iginde tanimlanmistir. Sosyal 6grenme ya da gozlemsel 6g§renme ve taklit
etme saldirganlik gibi sosyal davranislari kazanmada 6nemli bir rol oynamakta; ayrica, 6grenme siireci
daha glicli olmakta ve insanlar digerlerini gozlemleyerek ya da taklit ederek saldirgan bicimde
davranmayi 6grenmektedirler (Bandura, 1977). Cocuklar oyun alaninda anneleri-babalari, akranlari ve
daha biyiik kardesleri gibi bircok kaynakla sosyal etkilesimlere girmekteler, televizyondaki ve filmlerdeki
kurgusal karakterleri goézlemlemekteler ve sonra bu davranislarin kendilerini sergilemektedirler
(Bandura, 2001). insanlarin gézlemlediklerini taklit etmek icin icsel bir egilime ve dnceden-tasarlanan
belirli sinir sistemlerine sahip oldugu ve bu sinir sistemlerinin taklit ederek 6grenmek igin 6zel bir
fizyolojik sistemi icerdigi bilinmektedir (Rizzolatti ve Craighero, 2004; Rizzolati, Fadiga, Gallese ve
digerleri, 1996). Gozlemci (a) model davranisa dikkat etmekte ve bakmakta, (b) sembolik olarak model
davranisi bellekte tutmakta ve gorsel ya da sozli olarak onu kodlamakta, (c) davranisin aynisini
yapmakta ve (d) yaptigi davranisin sonuglarina deger vermektedir (Bandura, 1977). Davranis modelleri
sembolik bir tutumda bellekte tutulmaktadirlar. Gozlemsel 6grenme hayal etmeye ve kendini ifade
etmeye dayanmaktadir. Davranislar, hayal edilerek bellekte tutulmaktadirlar. Duyularin uyarilmasi, digsal
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olaylarin algilanmasina yol agmaktadir. Tekrar tekrar maruz kalmanin bir sonucu olarak uyarici, model
performansin sirekli, kazanilabilir goruntilerini yansitmakta (Bandura, 1986), bdylece modellerin
goruntlleri fiziksel varliklarinin yoklugunda toparlanabilmekte ve gosterilebilmektedir. Tekrar tekrar
gozlemlenen bir etkinlige dayanarak modelin hayali bir kopyasi yaratilabilmektedir (Liebert ve Spiegler,
1990). Gorsel canlandirma, hayalinde canlandirma, ifade edilen becerilerinin yoklugunda goézlemsel
o6grenmenin ilk asamasinda énemli bir rol oynamaktadir. Bilissel icerikler gorsel olmaktan cok genellikle
ifade etmeye dayanmaktadir. Gézlemlenen bir davranisin ayrintilari, gorsel bilginin s6zel kodlara ya da
ifadelere donlsimi yoluyla kazanilmakta, bellekte tutulmakta ve daha sonra performans
sergilenmektedir (Bandura, 2001). Gozlemsel 6grenme ve bilgiyi bellekte tutma bilginin cogunu orijinal
olarak depolanan bigimde tasimalari nedeniyle sembolik kodlarla daha kolay yapilmaktadir. Model
alinan etkinlikler hemen kullanilabilen ifadenin goériintilerine ve s6zli sembollerine dénusturiilmekte ve
bu bellek kodlari performans igin yol gostericiler olarak hizmet etmektedirler (Liebert ve Spiegler, 1990).
Sembolik kodlamaya ek olarak tekrarlama ya da prova yapma da 6nemli bir bellek destegi olarak hizmet
etmektedir. Gordikleri seyi diisinmeyenlerle ya da uygulamayanlarla karsilastirildiginda insanlar, model
aldiklari davraniglari zihinlerinde tekrarladiklarinda, prova yaptiklarinda ya da gercekten yaptiklarinda,
onlar daha az unutmaktadirlar (Bandura, 1997).

Bandura taklit etmenin sosyal 6grenme icin anahtar oldugunu tartismaktadir. O bireylerin gordukleri
belirli sosyal davraniglari taklit etme ile birlikte gozlemlere dayanan biligsel ¢ikarimlar yaptiklarini ve bu
cikarimsal yargilarin davranislarda genellestirmelere yol actigini da bildirmektedir. Cocuklarin
gozlemledikleri eylemleri yaptiklarinda olaylari nasil yorumladiklari ve nasil hissettikleri 6nem
kazanmaktadir (Bandura, 1986). Bir annenin-babanin diger bir anneye-babaya vurdugunu goézlemleme
sadece bir gocugun digerine vurma olasiligini degil ayni zamanda bir kisi sizi provoke ettiginde vurmanin
kabul edilebilir oldugu inancini da arttirmaktadir (Bushman ve Huesmann, 2010). Cocuklar
gozlemledikleri davraniglardan c¢ikarimlar yapmaktalar ve belirli davraniglarin uygunlugu hakkinda
inancglar gelistirmektedirler. Cocuklar bir bireyin saldirgan bigimde davranarak bir sosyal problemi
¢O6zdugunl gordiklerinde, onlar saldirganlikla ilgili bir senaryoyu zihinlerinde yaratmaktalar ve
tutmaktalar ve boyle davranislarin kabul edilebilir olduguna iliskin bir inanci gelistirmektedirler. Daha
sonra senaryoyu kullanmaya karar verdiklerinde, onlar onu yeniden bulup getirmekteler ve ¢ogunlukla
benzer tutumda davranabilmektedirler (Guerra, Huesmann ve Spindler, 2003; Huesmann ve Kirwil,
2007). Huesmann (1988) saldirgan davranis ¢oziimlemesinde bilissel sema ile iliskili kavramlar olarak
senaryolara dikkat ¢ekmis ve saldirgan davranisin entelektiiel davranis icin olan senaryolar gibi ayni
bicimde cogunlukla kodlanan, tekrarlanan, depolanan, tutulan ve hatirlanan senaryolarla biyik bir
olcide kontrol edildigini tartismistir. Cocuklar belirli davranislari ve catisma gibi cesitli durumlari
yorumlamak, anlamak ve (stesinden gelmek icin bir dizi kurallar olarak modellerden daha cok
genellestirmeyi ve karmasik sosyal senaryolar égrenmektedirler (Huesmann, 1998). Ogrenildiginde,
boyle senaryolar gelecekteki davranislar icin bir bilissel bir tahmin edici olarak islev gormektedirler.
Ornegin, cocuklar siddet davranisi sergileyen insanlari gdzlemleyerek saldirganligin kisiler arasi
catismalan ¢ozmeye c¢alismak icin kullanilabildigini 6grenmektedirler. Bu tiir davranisi hayal etme gibi
zihinsel tekrarlamalarin ya da siddete ¢ok maruz kalmanin bir sonucu olarak bu ¢atismayl ¢ézme
yoniindeki bir tutum bellekte tutulmakta ve sonra kolayca yeniden edinilmektedir. Ozellikle cevredeki
siddeti gozlemleme cocuklarin diinya semalarini etkilemekte ve onlarin digerlerinin eylemlerini
dismanca olarak algilamasina neden olmaktadir (Gerbner, Gross, Morgan ve digerleri, 1994). Dodge ve
meslektaslarina (1995) goére tekrar tekrar gozlemlemelerden yapilan cikarimlar cocuklarin diinya
hakkinda diismanca ya da olumlu yargilari kadar kabul edilebilir davranis tiirleri ile iliskili olan inanglar
gelistirdigini ortaya koymaktadir. Siddetin sik gbzlemlenmesi ¢ocuklarin diinya semalarini “dismanlik” ile
ilgili olarak etkilemektedir. Onlar digerlerinin eylemlerini diismanca olarak disiinmekteler ve boyle
disiinmeler gocuklarin daha sonraki yillarda siddet davranislarinin olasiligini arttirmaktadirlar. Benzer
olarak, Huesmann ve Guerra (1997) hem gercek yasamdaki hem medyadaki siddet rol modellerinin
tekrar tekrar gozlemlenmesinin cocuklarin saldirganligin uygunlugu konusunda normatif inanglar
gelistirmesi ve saldirgan bicimde davranmasi yoniinde sosyal senaryolar edinmesi icin motive ettigini
vurgulamistir. Normatif inanglar, gézlemleme, deneyim ve dogrudan 6gretim yoluyla kazanilan bilginin
bilissel soyutlamalar olarak gorilmekte ve bir davranisin kabul edilebilirligi ya da kabul edilemezligi
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hakkinda bireylerin kendi bilislerini ya da bilissel standartlarini ifade etmektedir. inanglar duruma ézel ya
da genel olabilmektedirler. “Eger onlar sana ilk olarak vurur ise digerlerine vurmak uygundur” bir
duruma-6zel normatif inang 6rnegi olabilmekte, oysa “digerlerine vurmak uygundur” genel bir inanci
yansitmaktadir. Cocuklar yetiskinlige dogru biyidikce, cevrelerindeki diinya hakkindaki sosyal-bilissel
semalari onlara daha ayrinti olmaya baslamakta, hangi sosyal davranislarin uygun oldugu ile ilgili
normatif inanglar daha belirgin olmakta ve bu inanglar uygun olmayan sosyal davranislari sinirlamak icin
slizgecler olarak harekete ge¢cmeye baslamaktadirlar. Ailelerin, akranlarin, sosyal gruplarin ve kitle
iletisim araglarinin gézlemlenmesi yoluyla kazanilan sosyal senaryolar uygulamada daha karmasik ve
otomatik olmaktadir (Huesmann ve Guerra, 1997). Crick ve Dodge’un (1994) dikkat ¢ektigi gibi, cevap
verme bir davranisin kabul edilebilirligi hakkindaki inanglarla iliskili olan ahlaki standartlarla ve degerlerle
yonetilmektedir. Saldirganhg daha c¢ok onaylayan normatif inanglara sahip insanlar daha saldirgan
olabilmektedirler. Sadece saldirganligl onaylayan normatif inanclar degil ayni zamanda gercek saldirgan
davranis da ilkokul yillari boyunca yasla birlikte artmaktadirlar (Huesmann ve Guerra, 1997).

Medyadaki siddete maruz kalmanin saldirganhk davranisi Gzerindeki uzun-sireli etkilerini tanimlayan
diger bir yaklasim duyarsizlasma teorisi olarak adlandirilmaktadir. Yeni arastirma medyadaki siddete
maruz kalma ile duyarsizlasma arasindaki bir iliskiyi belirlemistir (Bailey, West ve Anderson, 2011).
Medyaya ve video oyunlari gibi duygusal uyaricilara tekrar tekrar maruz kalma belirli dogal duygusal
tepkilere alismaya ya da “duyarsizlasmaya” yol agabilmektedir. Aci verici sonuglari ile kanh
yaralanmalarin, boynuzla vurmanin ya da diger sahnelerin saldirganhg! engelleyebilecegi beklentilerine
karsin, arastirma boyle sahnelerin izleyicilerin bazilarinda saldirganligi arttirabildigini ortaya
cikarmaktadir. Boyle olumsuz sonuglara tekrar tekrar maruz kalma bireyleri kanl yaralanmalara,
boynuzla vurmaya ve kurbana aci vermeye neden olan diger sahnelere ve goriintllere
duyarsizlastirabilmektedir. ilk &nce alisiimamis bir bicimde gézlemlenen davranislar onlari tekrar tekrar
izledikten sonra ¢ocuklara normatif gériinmeye baglamaktadirlar. Cocuklarin, belirli bir sahneye bir tepki
olarak hissettigi duygular bu belirli sahneye tekrar tekrar maruz kaldiktan sonra yogunlukta azalma
egilimindedirler. Kani, boynuzla yaralanmayi, boynuz vurmayi ve siddeti gézlemlediginde bircok insanin
dogustan olumsuz bir tepkiye sahip oldugu goériinmektedir. Artan kalp atis hizi, terleme ve rahatsizlik
bodyle maruz kalmayla birlikte olabilmektedir. Siddeti tekrar tekrar gézlemleme ve maruz kalmayla, boyle
olumsuz duygusal tepkilere alisiimakta ve cocuklar duyarsiz duruma gelmektedir. Boyle bir alisma,
medyadaki saldirganhgin dogal sonuglari icin cezalandirmayi etkili olarak yok edebilmektedir. Cocuklar,
daha sonra bodyle olumsuz duygulari yasamaksizin saldirgan bir tepkiyi disinebilmekteler ve
gosterebilmektedirler. Sonug olarak, saldirganlik daha olasi olmaktadir. Deneysel olarak, olumsuz
duygusal tepkileri daha glcli bicimde verenlerle karsilastirildiginda olumsuz duygusal bir tepkiyi daha az
glcli olarak veren siddet izleyicileri cok daha fazla saldirgan bicimde davranmislardir (Moise-Titus, 1999;
Kirwil ve Huesmann, 2003). Medyadaki siddetle cok mesgul olan bireyler siddetin kurbanina daha az
sempatik olmaktadirlar. Bir arastirmada, siddet icerikli olmayan oyunlari oynayanlara gore siddet icerikli
video oyunlari oynayan insanlar suglulara daha az sert cezalar vermislerdir (Deselms ve Altman, 2003).
Medyadaki siddete maruz kalan insanlar kurbanlarin yaralanmasina daha az inanmislar (Lingz,
Donnerstein ve Adams, 1989) ve onlara daha az empati gostermislerdir (Linz, Donnerstein ve Penrod,
1988). Siddetin kurbanlarina daha az empati gosteren insanlar gergcek yasamda bir kurbana yardim
etmeye daha az istekli olmuslardir (Molitor ve Hirsch, 1994). Siddet igerikli televizyon programlarina
maruz kalan cocuklar iki kiiciik cocuk arasindaki bir dévise, kavgaya midahale etmede daha az istekli
davranmislardir. Benzer bicimde, medyadaki siddete maruz kaldiktan sonra yetiskinler yoksullara yardim
etmek icin daha az istekli olmuslardir (Bushman ve Anderson, 2009). Zamanla siddete duyarsizlasma
nedeniyle, insanlar siddete daha c¢ok hosgoriili ve siddetin kurbanlarina daha az sempatik duruma
gelmiglerdir. Boyle yorumlarla tutarli arastirma insanlarin medyadaki siddete daha ¢ok maruz kalma
surecinde siddetin gergek gosterisine daha az psikolojik uyariima gosterdigini ifade etmistir (Carnagey,
Anderson ve Bushman, 2007). Empati kurbanin perspektifini edinmeyi gerektirirken, video oyunlari
saldirganin perspektifini benimsemeyi ilerletmektedir. Siddet icerikli video oyunlarini oynamanin
oyuncunun kurban icin duyduguempatiyi azaltmada giicli bir etkisi oldugu gézlenmektedir (Bushman ve
Anderson, 2009).
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Medyadaki Siddetin Cocuklar Uzerindeki Etkisini Arttiran Faktorler
Norologlar ve bilissel psikologlar insan belleginin ¢ogu kez onlarin ¢evresindeki ilgili uyaricilarin kismen
uyardigl ve bigimlendirdigi duslinceleri gagristiran, diisiincelerle iligkili olan aglardan, diglimlerden ve
baglantilardan olusan bir ag-sebeke olarak harekete gectigini ve islev gordiigiini iddia etmektedirler.
Duaglimlerkavramlart temsil etmekteler ve baglantilar kavramlar arasi iliskileri ve cagrisimlari ifade
etmektedirler. Disiinceler, duygular ve davranissal egilimler timiu bellekte birbiriyle baglantili
olmaktadirlar. Uyaricilara maruz kalma bellekte kavramlari bicimlendirebilmekte ya da aktif hale
getirebilmektedir (Fiske ve Taylor, 1991). Giles (2003) bu hazirlama asamasini uygun ipuglar
saglandiginda siddet sahneleri ile iliskili olan belleklerin uyarilmasi ya da yeniden harekete gegirilmesi
olarak tanimlamaktadir. Birgok faktor siddet betimlemelerini izleme ile iligkili olan zararh etkilerin riskini
ya arttirmakta ya da azaltmaktadir (Wilson, Kunkel, Linz ve digerleri, 1998). Bilissel Cagrisimsal teoriye
gore bilissel ipuclar daha c¢ok siddet davranisina yol acabilmektedirler. Alisilmis bicimde var olan
kavramlar bellekte birlikte baglantili olmaktalar ve uyaricilari yorumlamak icin kullaniimaktadirlar.
Ornegin, bir birey bir tabanca ile atis sporlarindaki siddet-icermeyen bir kullanimdan ¢ok diger bir kisiyi
oldirmeyi ya da yaralamayl dusindigiinde, tabanca ¢ok daha fazla siddete basvuran bir tutumda
davranma olasihgini arttirmaktadir (Bartholow, Anderson, Carnagey ve digerleri, 2005). Mutlu (1999)
televizyondaki siddet betimlemelerinin izleyicilerin daha sonra kullanimi igin siddet distincelerini
hazirladigini ve gocuklardaki siddet davranigini tetikledigini ifade etmektedir. Kalp atis hizi ve kan basinci
gibi psikolojik uyarilma artabildigi gibi izleyiciler gercek yasamda ve medyada gozlemlenen siddete karsi
uyariimaktadir. Saldirganligin uyarilmanin iki olasi nedeni olan (a) uyari aktarmayla ya da iletmeyle
(zZillmann, 1983) ve (b) genel uyarilmayla (Berkowitz, 1993) hizla artabildigi gézlenmektedir. Bilissel
gelisim ile iliskili olan teoriler daha kiigiik cocuklarin sosyal senaryolarinin, semalarinin ve inanglarinin
daha az belli oldugunu ve medyadaki siddete maruz kalmanin etkileri yoniinde daha ¢ok korunmasiz,
daha ¢ok yaralanabilir oldugunu ileri sirmuslerdir. Cocuklar daha az -iyi- gelismis kisilikler kadar daha az
- iyi- gelismis norolojik ve duygusal sistemlere sahip olduklari igin, onlar siddet betimlemelerine tekrar
tekrar maruz kalmalarn ile iliskili olan zararl etkilere maruz kaldiklarinda daha c¢ok kolayca
degisebilmektedirler. Daha kii¢lik cocuklarin siddet betimlemelerinin uzun-siireli etkilerine daha cok
korunmasiz, yaralanabilir olduklari ve ve maruz kaldiklari gézlemlenmistir (Huesmann, Moise-Titus,
Podolski ve digerleri, 2003; Paik ve Comstock, 1994). Bazi sinir-anatomi uzmanlarina goére televizyonu
asiri izlemenin (giinde 5 saatten, haftada 7 glinden daha fazla) bir cocugun bilisi tizerinde ciddi bir bedeli
olabilmektedir. Beynin limbik sistemi ya da duyusal bolimi hayal-yaratma merkezi olarak
adlandiriimaktadir. Onlar ¢ocuklar yasamlarinin yarisini bir televizyon aygitinin éniinde gegirdiklerinde
limbik sistemin daha yavas gelistigini tartismaktadirlar. Glgli bir limbik sistem sirekli siddet
gorintilerine karsi dogal bir savunma saglamaktadir (Slotsve, del Carmen, Sarver ve digerleri, 2008).Bazi
sinir goriintileme arastirmalari televizyondaki siddete asiri maruz kalmanin prefrontal korteks ve uyari
ile iliskili olan beyin bolgeleriningelisimine zarar verdigini belirlemektedirler.Medyadaki siddetle asiri
mesgul olma beynin frontal ve limbik bolgelerinin gelisimini geciktirmekte ve duygulari ya da davranislari
kontrol eden prefrontal mekanizmalardaki etkinligi azaltmada 6nemli bir rol oynamakta, boylece
saldirganlikta uzun-sireli bir artisa ve engelleyici kontrolde azalmaya neden olmaktadir. Duygular duygu-
duyarh limbik alanli prefrontal bolgelerin aktiflesmesi yoluyla diizenlenmektedirler (Banks, Eddy,
Angstadt ve digerleri, 2007). Prefrontal kortekscocuklukta ve ergenlikte olgunlasmadigi icinmedyadaki
siddete asiri maruz kalma prefrontal-limbik iletisimini bozmaktave duygu diizenlemesi lzerinde bazi
zararh etkiler yaratmaktadir (Hummer, 2015). Birgok gelisim psikologlarin teorize ettikleri gibi, Paik ve
Comstock (1994) medyadaki siddetin 5 yasindan daha kiiglk ¢ocuklar Gzerinde daha buyik etkisinin
olduguna isaret etmislerdir. Gelisim psikologlari daha kii¢lik cocuklarin daha az bilissel becerilere sahip
olduklarini, hayal ve gercekligi ayirt etmede giigliigli yasadiklarini ve daha az gergek-yasam deneyimine
sahip olduklarini ileri stirmektedirler. Bununla birlikte, arastirmacilar burada daha kiglik ¢ocuklarin
medyadaki siddetin zararli etkilerine karsi daha ¢ok korunmasiz olduklarini ileri siiren kanitin az
oldugunu tartismaktadirlar (Gentile, Saleem ve Anderson, 2007). izleyicilerin yasinin medyadaki siddete
maruz kalmada onun sorumluluk diizeyinde anlamli bir degisken oldugu disilincesiolduk¢a karmasik
gorinmektedir. Medyadaki siddetin etkilerinin boyutlar bir izleyicinin yasi arttikca tutarli olarak
azalmamaktadir (Huesmann ve Taylor, 2006). Universite 6grencileri arasinda genellikle tutarli olan
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korunmasizlik, yaralanabilirlik diizeyi orta ¢ocukluktaki (6-11yas) cocuklarinkine gére daha yuksektir.
Daha kiiclik cocuklarin medyadaki siddetin zararh etkilerine karsi daha ¢ok korunmasiz, yaralanabilir
olmasi gergegine karsin, saldirganlik yas ile birlikte degisebilmektedir. Farkh yaslarda ayni uyaricilara
verilen tepkileri 6lgmeyi amaclayan bir arastirmada, ilkokul cocuklarina ve tniversite 6grencilerine siddet
iceren ve icermeyen ayni video oyunlari oynamalari icin gérev verilmis ve onlar daha sonra ayni saldirgan
davranislari gostermislerdir. Hem ¢ocuklar hem ergenler siddet igerikli oyunlarini oynadiktan sonra daha
cok saldirgan olmuslardir (Anderson, Gentile ve Buckley, 2007).Arastirmacilar izleyicilerin sosyo-
ekonomik statistiniin ve zekasinin televizyondaki siddet ile mesgul olmada énemli bir rol oynadigini da
tartismaktadirlar. Daha yilksek sosyo-ekonomik statlili ve entelektiiel yetenekli g¢ocuklarla
karsilastinldiginda, daha disik sosyo-ekonomik statlliler ve entelektiiel yetenekliler sosyal normlar,
eglenme ve entelektiiel ilgi ve caba gerektiren diger gorevlerde umdugunu bulamama olmak Ulzere
biyuk olasilikla gesitli nedenler yiiziinden televizyonu daha ¢ok seyretmekteler ve televizyondaki siddete
daha c¢ok tanikhk etmektedirler. Annelerin-babalarin televizyon aliskanhklar ve c¢ocuk yetistirme
uygulamalari bir cocugun televizyon aliskanliklarini etkilemektedirler (Comstock ve Paik, 1991). Sert
cezalandirma, ¢ocugu reddetme ve disiplin yoklugu gibi cocuk yetistirme faktorleri de g¢ocugun
saldirganligina katki yapmaktadirlar (Tremblay, 2000). Comstock ve Paik (1991) daha disuk sosyo-
ekonomik statlideki ¢ocuklarin daha yiksek sosyo-ekonomik statlideki ¢ocuklarin yaptiklarina gore
ortalama olarak televizyonu daha ¢ok izlediklerini ve televizyondaki siddetle daha gok mesgul olduklarini
bildirmelerine karsin, Huesmann ve meslektaslari (2002) sosyo-ekonomik statli ve televizyon izleme
arasindaki baglantinin medyadaki siddeti izleme ile geng yetiskinlerin su¢ davranislari arasindaki genel
iliski icin bir aciklama saglamadigini vurgulamislardir (Huesmann, Eron ve Dubow, 2002). Diger yandan,
Huesmann ve Taylor (2006) ¢ocukluktaki medyadaki siddete daha ¢ok maruz kaldiklari igin daha dustk-
sosyoekonomik statiideki cocuklarin yetiskinlikte saldirgan bicimde davranmalarinin daha buyik olasilik
oldugunu ileri sirmuglerdir.

Bir aile ortaminda, anneler-babalar ¢ocuklarin medyadaki siddetle mesgul olmasinda 6nemli bir rol
oynamaktadirlar. Cocuklarin medyadaki siddete maruz kalmanin deneyimi 6ncelikle evde olmaktadir.
Onlarin televizyon aliskanliklari yasamda erken gelismekte ve zamanla kalici olmaktadir. Medyadaki
siddeti izlerken diger insanlarin varligi cocuklarda saldirgan davranisin gelisimini ya kolaylastirmakta ya
da engelleyebilmektedir. Ozellikle, televizyonda betimlenen siddeti onaylayan diger insanlarla
televizyonu birlikte izleme saldirgan davranisi kolaylastirmakta, oysa siddeti onaylamayan diger
insanlarla birlikte izleme saldirgan davranisi engelleyebilmektedir (Berkowitz, 1986). Bazen anneler-
babalar ¢ocuklarinin sirekli izledikleri programlarin igeriklerinin farkinda olmamaktalar ve gorintilerin
etkilerini kontrol etmemektedirler; 6rnegin, onlar 6ykiu hakkinda yorumlar saglama ve c¢atismalari
¢6zmek icin kullanilan siddet araglarini onaylamama gibi bazi firsatlari gozden kagirmaktadirlar. Gorece
olarak, az sayida anne-baba gosterilerin miktarina ve sayisina sinirlamalari uygulamada belirgin kurallari
koymakta, ¢cocuklarinin siddeti seyretmesini engellemekte ya da programlarin igerigi hakkinda yorumlar
saglamaktadir (Wright, Peters ve Huston, 1990). Cocuklari ile televizyon seyreden ve programlarin
icerigini tartisan annelerin-babalarin akil yiritmenin kullanimina girisen ve kurallari agiklayan ve
gocuklarinin gururuna seslenen gocuk yetistirme stratejilerine yaklasmasi olasidir (Abelson, 1990). J. L.
Singer ve D. G. Singer (1986) géredaha ¢ok hayal glici kuvvetli, daha yaratici bir aile ev halkinda ve daha
az saldirgan ev ortaminda, cocuklar okul 6ncesi yillarda televizyonu daha az seyretmekteler, bos zaman
etkinligi ve eglenmenin bir kaynagi olarak televizyonla daha az mesgul olmaktadirlar. Bu ¢ocuklarin
anneleri-babalari televizyon izleme ile iliskili olan kurallarini belirlemekteler, hayal glicline ve yaraticiliga
deger vermekteler ve fiziksel cezalandirmaya seyrek olarak basvurmaktadirlar. Singer’ler televizyonun
saldirgan senaryolari tanittigina ve pekistirdigine inanmaktadirlar. Engellenme ve sosyal gatisma
durumlari ile bas etmeleri igin c¢ocuklarin hayal kurma ve yaratma glici becerileri kadar sozli
becerilerini, oyun becerilerini arttirmasi gerekmektedir. Bu becerileryasamin ilk yillarinda anneler-
babalar ve akranlar ile oynama, annelerin-babalarin okumasi ve dyki-anlatmasi gibi yaratici etkinlikler
yoluyla en iyi bicimde gelistiriimektedir. Bununla birlikte, cocuklar bazi yaratici etkinliklerle mesgul olma
yerine zamanlarinin ¢ogunu televizyon izlemeye ayirmaktadirlar (J. L. Singer ve D. G. Singer, 1986).
Televizyon izleme egitime engel olabilmekte ve okulda basarili olmak igin etkinliklerin yerine
getirilmesine dogrudan ayrilan zamandan c¢alabilmektedir (Murray, 1993). Egitimciler televizyon
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izlemenin okumanin vyerini alabildiginden ve okul performansini zayiflatabildiginden endise
duymaktadirlar (Gunter ve McAleer, 1997). Valkenburg (2001) da televizyondaki siddete maruz kalmanin
endiseye yol actigini ve gocuklarin oynadigl hayal giicine dayali oyunlarla ilgili zamani azalttigini
bildirmistir. Diger yandan, Sanders (1994) televizyon betimlemelerinin c¢ocuklarin hayal gicilini
etkiledigini ileri sirmustir. O ¢ocuklarin hayal glicline dayal etkinliklerle mesgul olmadiklarini, onlarin
yeni oOykiler olusturmaya ya da yeni oyunlar yaratmaya gerek duymadiklarini ve tim televizyon
stidyolarinin onlar igin ¢alistiklarini ifade etmistir.

Arastirmacilara gore cocuklarin dikkatini ¢eken bicim ve icerik faktorleri gosterimlerin iddia edilen
etkilerinin blylkligini belirlemede ¢ok 6nemlidir (Huesmann ve Taylor, 2006). Cocuklarda dikkati
kolaylastiran bicimde ve igerikte sunulan siddetin ve saldirganhgin cogu kez siddet sahnelerinin 6zelligi
olan hizli hareketi, parlak renkleri ve yiksek ses guriltilerini, 6zelliklerini igerdigi gorlinmektedir
(Alvarez, Huston ve Wright, 1988). Taklit edilen davranislarin getirdigi sonugla bir dereceye kadar iliskili
olan gobzlemsel 6grenme medyadaki siddetin uzun- sireli etkilerine yol agmaktadir. Geng insanlar
betimlenen davranislarn taklit ettiklerinde, onlar diger insanlarin aldiklari odilleri ve cezalari hayal
ederek kendilerini karakterle 6zdeslestirmektedirler (Bandura, 1986; Huesmann, 1997). Model 6rnek
alinacak ya da c¢ekici bir davranis yaptiginda, izleyici model ile 6zdeslestiginde, baglam gercgekgei
oldugunda ve gozlemlenen davranig o&dillendirildiginde televizyonda betimlenen bir davranigin
edinilmesi daha olasi olmaktadir (Bandura, 1977). Global bir baglamda, medyadaki ¢ogu siddet
odullendirilmekte ve gekici medya kahramanlari (1) saldirganligin catismalari ¢o6zmek icin iyi bir arag
oldugu, (2) saldirganhgin stati sundugu, (3) saldirganligin eglenceli olabildigi yoninde lg¢la bir mesaji
saglayarak amaclarini basarmak icin cogu kez siddeti kullanmaktadirlar (Groebel, 1998). Ekrandaki bir
kahraman basariya ulagsmak i¢in siddeti bir arag olarak kullandiginda, izleyiciler etkilenmekte ve gergek-
yasam catismalarini ¢ézmek igin siddete basvurabilmektedirler (Giles, 2003). Bir televizyon seyircisi
televizyondaki ya da filmlerdeki gozlemlenen saldirgan saldirgan davranis i¢in  dogrudan
odullendirilmemekte, oysa bir video oyuncusu puanlarla, isitsel ve gorsel etkilerle ve oyun diizeyleri
boyunca ilerleme ile dogrudan édillendirilmektedir (Gentile, Saleem and Anderson, 2007). Siddet icerigi
odullendirilmekte ve “eglence” olarak goriilmekte ise o zaman saldirganlik dislinceleri olumlu duygular
ile klasik bicimde kosullanmaktadir. insanlar benzer, kahraman ve cekici olarak algiladiklari bir karakter
ile daha ¢ok 6zdeslesebilmektedirler (Heath, Bresolin ve Rinaldi, 1989). Onlarin siddet eylemleri hakli ve
sosyal olarak kabul edilebilir davranislar olarak sunuldugunda medya karakterleri 6zellikle gekici rol
modelleri olmaktadirlar. izleyiciler kisisel deneyimlerle onlari daha kolay iliskilendirebildikleri igin
gercege uygun betimlemeler ile daha yakin olarak 6zdeslesebilmektedirler (Geen, 2001). Siddet icerikli
video oyunlarinda, oyuncular saldirgan ile gli¢li bicimde 6zdeslesebilmektedirler. Saldirgan merkezi
karakterler genellikle kahraman olarak 6vilmekteler, yiceltilmekteler ve betimlenmektedirler. Son
yillarda, video oyunlarinda saldirgan karakterlerin betimlenmesi gittikce artan bicimde gercege uygun
olmaktadir (Gentile, Saleem ve Anderson, 2007). Televizyondaki siddet 6viildiginde, 6dillendirildiginde
ya da ceza almadiginda ve saldirganlar “iyi adamlar” ya da “stiper kahramanlar” olarak betimlendiginde
saldirganlik olumlu olarak pekistirilmektedir.Ekrandaki siddet savunulabilir olarak betimlendiginde,
kurbanda ciddi zarar olmadiginda ve siddet eglendirici gériinmesi igin yapildiginda izleyiciler saldirgan
davranisi kazanmak igin gilidilenebilmektedirler (Strasburger, Wilson ve Jordan, 2014). Vicdan azabi,
biyuk pismanlik, sucluluk, sikinti, eziyet, aci cekme ve Uzlintl gibi olumsuz sonuglara sahip siddet
sahnelerine gore olumsuz sonuglarla betimlenmeyen siddet sahnelerinin izleyicilerin saldirganlik
dizeylerini arttirmasi daha olasidir (Comstock, 1985). Medyadaki siddet etkilesimlerindeki Gzlintlyl ve
aclyl yasayan kurbani seyreden izleyiciler onlarin duydugu tzlintl ve aci saldirganhgi engelleyebildigi icin
gercek bir kisiye karsi daha az saldirganlik hissedebilmektedirler (Baron, 1979). Televizyon izleyicileri
oyuncularin amaglarina ulagsmak igin siddete basvurduklarini ve onu bir ara¢ olarak kullandiklarini
gozlemlemektedirler.Medyadaki bdyle betimlemelere uzun siireli maruz kalma problemleri ¢ozmenin ve
birilerinin amaclarina ulasmasinin  uygun bir araci olarak siddetin artan kabuline vyol
acmaktadir(Strasburger, Wilson ve Jordan, 2014). Medya catismayi ¢ézmenin ve digerlerini yenmenin
hakl bir araci olarak siddeti kullanan kahramanlari betimlenme egilimindedir (Comstock ve Strasburger,
1993). “Hakli” olarak sunulan televizyondaki siddetin seyircilerde saldirgan tepkileri ortaya c¢ikarmasi
daha olasidir (Hogben, 1998).
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Cocuklarin medyadaki siddet goriintllerini tipki “gercek yasamda goriilen siddet” gibi ayni oldugu
yoniinde algilamasi ve kabul etmesi, onlari siddet ve saldirgan davranisi model almaya ve taklit etmeye
motive etmektedir. Betimlemeler gibi, 6zdeslesme ve gergekgilik de izleyicilerle iligkili olmaktadir.
Gorece olarak gercekei betimlemeler daha ¢ok oykiilestirilen ya da hayali bir bicimde sunulanlara gore
izleyicilerin saldirganligini arttirmasi daha c¢ok olasidir. Seyrettikleri siddet gosterilerini “gercek
yasamdaki siddet gibi ayni” oldugunu disiinen ya da kendilerini televizyondaki siddet karakterleri ile
ozdeslestiren ¢ocuklar daha yiiksek fiziksel ve sdzll saldirganlik puanlarina sahip olmuslardir (Huesmann,
Moise-Titus, Podolski ve digerleri, 2003). Once vurgulandigi gibi, arastirmacilar ve teorisyenler
medyadaki siddetin c¢ocuklar (izerindeki etkisini arttiran faktorleri tartismaktadirlar. Saldirganligin
ogrenilmesini tesvik eden medya konulari (a) siddet eylemlerini yapan “iyi adamlar”i ya da “stper
kahramanlar”i, (b) kutlanan ya da édillendirilen siddeti, (c) cezalandiriimayan siddeti, (d) savunabilir
olarak betimlenen siddeti, (e) kurbanda ciddi olmayan zarara yol acan siddeti ve (f) eglenceli gériinmesi
icin yapilan siddeti icermektedir. Diger yandan, (a) siddet eylemlerini yapan zararli ya da koti
karakterler, (b) elestirilen ve cezalandirilan siddet, (c) adaletsiz ya da ahlaki olarak haksiz olarak
betimlenen siddet, (d) kurbanda belli yaraya ve aciya neden olan siddet (e) kurbani seven bireylerin
GiziintUslne ve acl gekmesine yol agan siddet saldirganhgin 6grenilmesini engelledigi disliniilen medya
konularidir (Strasburger, Wilson ve Jordan, 2014).

Medyadaki Siddete Maruz Kalmanin Saldirgan Davranisin Kazanimina Etkisi ile iliskili Bulgular ve
Tartigmalar
Arastirmacilar medyadaki siddete maruz kalmanin kisa-siireli etkilerinin hazirlanmayi, uyarilmayi ve
belirli davranislarin dogrudan taklidini iceren siiregler nedeniyle oldugunu ileri sirmektedirler (Bushman
ve Huesmann, 2001;Huesmann, 1998). Gozlemlenen dissal bir uyarici beyinde bir bilisi, duyguyu ya da
davranigi temsil eden bir beyin digiimiini harekete gegirmektedir (Berkowitz, 1993). Bir birey belirli bir
zamanda bir siddet eylemine maruz kaldiginda, uyarilma diger diigiimlere yayillmakta ve onlari harekete
gecirmektedir. Beynin sinirsel aginda aktiflesmenin yayilmasi ile ilgili bu sire¢ hazirlanma olarak
adlandirimaktadir. Medyadaki siddete maruz kalma saldirganlikla iliskili tim digum tirlerini
hazirlamakta ve kisa siirede saldirganlk olasiligini arttirmaktadir. Diger bir 6nemli sinirsel sirecte, bir
cocugun siddeti gézlemlemesi taklit etme yoluyla kisa-sireli saldirgan davranis riskini arttirmaktadir
(Huesmann ve Kirwil, 2007). Bircok deney medyadaki siddete maruz kalmanin gocuklarin ve genglerin
daha sonra dogrudan saldirgan davranis olasiliklarini artirdigini géstermektedir (Bushman ve Huesmann,
2001; Paik ve Comstock,1994). Bjorkqvist (1985) 5-6 yas Finlandiya’li ¢ocuklari ya siddet ya da siddet
icermeyen filmlere maruz birakmistir. Siddet icermeyen filmi seyretmis cocuklara gore siddet filmi
seyretmis cocuklar diger ¢cocuklara vurma ya da giresme, miicadele gibi daha c¢ok fiziksel saldirganlig
anlamli olarak sergilemislerdir. Josephson (1987) bir siddet filmi seyretmis 7-9 yas erkek c¢ocuklarin
okulda oynadiklari salon hokeyi ile ilgili bir oyunda daha ¢ok saldirgan davranis gosterdiklerini ortaya
cikarmistir. Leyens ve meslektaslarinin (1975) yuruttigu diger bir arastirmada Belgika’da sug isleyen
cocuklarin bir okulunda siddet icermeyen filmleri izleyenlere gore siddet filmleri izlemis erkek ¢ocuklar
arasinda artan bir dizeyde fiziksel saldirganhk vardir. Baska bir deneysel arastirmada, liseli erkek
ogrenciler 6dulli dovisl betimleyen saldirgan bir filme taniklik etmislerdir. Sonra onlar diger bir 6grenci
tarafindan kiskirtildiklarinda ve ylksek sese maruz kaldiklarinda bir su¢ ortagina elektrik soku
vermislerdir (Geen ve O’Neal, 1969).Donnerstein ve Berkowitz (1981) ya nétr bir filmi ya da siddet
icermeyen bir seks filmini seyredenlere gore siddet icerikli bir seks filmini seyretmis erkeklerin kadini
daha yogun olarak cezalandirdiklarini bildirmislerdir. Arastirmacilar medyadaki siddetin saldirgan
dusinceler ya da duygular tizerine etkisini incelemekteler ve diger insanlara karsi fiziksel olarak saldirgan
davranis riskini digerlerine karsi siddetin kabul edilebilir olduguna inanan gengler arasinda (Huesmann ve
Guerra, 1997) ve kismen hedeflerinin “k6ti” insanlar olduguna ve onlari cezalandirmanin hakli olduguna
inanmalari nedeniyle arttirdigini gostermektedirler. Digerlerine karsi fiziksel saldirganlk icin buyik riskte
olan insanlarin kadinlar yoniindeki fiziksel saldirganhgi artan bir bicimde kabul ettikleri (Lackie ve de-
Man, 1997), digerlerine diismanca amacg atfettikleri (Dodge ve Frame, 1982), intikam, 6¢ almanin
“degerli” olduguna inandiklari (Nisbett ve Cohen, 1996) ve siddetin hayalini kurduklari bulunmustur
(Rosenfeld, Huesmann, Eron ve digerleri, 1982). Medyadaki siddete maruz kalma hem ¢ocuklarda hem
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daha blyik genglerde saldirgan dislinceleri dogrudan arttirabilmekte ve bdylece onlari saldirgan
davranisa daha hosgorilti yapmaktadir. Diger bir arastirmada, notr bir filmi seyretmis cocuklara gore
televizyondaki bir siddet programini seyretmis cocuklar bir kavgaya bir dévise baglamis bir ikili okul
oncesi ¢ocuga midahale etmeye ve bir yetiskini cagirmaya daha az istekli olmuslardir (Thomas ve
Drabman, 1975). Benzer olarak, Malamuth ve Check (1981) siddet icerikli seks sahnelerine maruz
kalmanin erkek bireylerin birka¢ giin sonra kadinlara karsi fiziksel siddeti kabul etmesini arttirdigini
gosteren bulgulari elde etmislerdir. Arastirmacilar siddet iceren video oyunlarinin ergenler tzerindeki
etkisini test etmek icin bazi ¢alismalar da yiritmektedirler. 14 yasinda Hollandali ergen erkekler
Uzerinde yurGttukleri bir arastirmada, Konijn, Bijnank ve Bushman (2007) siddet icermeyen oyun
oynayanlara gore siddet igerikli video oyunlari oynayan ve 6zellikle video oyun karakteri ile 6zdeslesen
ergenlerin daha ¢ok saldirgan bicimde davrandiklarini ve diger erkek gocuklarda kalici isitme kayibina
neden olabilecek daha yogun ve daha giiriiltili ses patlamalarini verdiklerini bulmuslardir. ilkokul
ogrencileri ile ilgili bir boylamsal ¢alisma okul yilinda siddet icerikli video oyununa ilk maruz kalmanin
daha sonraki okul yilinda g¢ocuklarin fiziksel doviismelerle mesgul olma riskini yaklasik olarak iki kat
arttirdigini ortaya gikarmistir (Anderson, Gentile ve Buckley, 2007). Gentile ve meslektaslarinin (2004)
ylrttiglu 607 ergenle ilgili bir arastirmada, siddet icerikli video oyunlari oynamayan ¢ok dismanca
ogrencilerle karsilastirildiginda saldirgan ya da diismanca kisilik 6zelliginin Ust ¢eyreginde olan 6grenciler
siddet igerikli video oyunlarini gok oynadiklarinda fiziksel dévuslerinin riskini iki kat arttirmiglardir. Oysa,
siddet icerikli video oyunlari oynamayan diger diisiik derecede diismanca 6grencilerle karsilastirildiginda
en az derecede diismanca 6grenciler (alt ceyrek) siddet icerikli video oyunu oynadiklarinda dovislere
girme olasilig 10 kat daha ¢ok olmustur (Gentile, Lynch, Linder ve digerleri, 2004). ilkégretim okullarinda
4. siniftan 8. sinifa kadar 6grencilerin elektronik oyun-oynama aliskanhklarini inceleyen bir arastirmada,
¢ocuklarin Ggte ikisinin favorileri olarak siddet oyunlarini segtikleri bulunmustur (Funk, Flores, Buchman
ve digerleri, 1999). Shibuya ve Sakamoto (2003) Japon 5. sinif 6grencilerinin oynadiklari en popiler video
oyunlarinin biyik bir ¢ogunlugunun siddet icerdigini ifade etmiglerdir. Siddetin dakika basina oraninin
en c¢ok siddet icerikli televizyon programlarina ya da filmlere gére video oyunlarinda ¢ok daha fazla
oldugu bildirilmektedir. Kizlarla karsilastirildiginda, erkekler medyadaki siddeti daha c¢ekici bulmaktalar
ve daha blyik bir ilgi géstermektedirler (Valkenburg ve Janssen, 1999). Bununla birlikte, medyanin “X-
Men, Batman, Spiderman, Superman” gibi, basrol karakterler olarak erkek seyircilere hitap etme ve
erkekleri kullanma egilimi nedeniyle kadinlara gore erkekler medyadaki siddet icerikli eglenceleri daha
glcli bicimde ¢ekici bulabilmektedirler. Burada siddet iceren video oyunlarini genelde tercih etmede
cinsiyet farkliligi olmamasina karsin, erkekler insan siddetini tercih ederlerken, kizlarin kurgu siddeti
tercih ettikleri bulunmustur (Funk ve Buchman, 1996). Kadinlarla karsilastirildiginda, erkeklere “Betmen”
gibi “adaleti yeniden kuran” siddet icerikli programlar daha ok cekici gelmistir. Bununla birlikte erkekler
ve kadinlar “komedi siddeti”’ni esit bicimde cekici bulmuslardir (Cantor, 1998). Alan ve boylamsal
arastirmalar da medyadaki siddetin izleyiciler Gzerindeki etkisine isaret etmektedirler. Kanada’da
ylratilen bir diger alan galismasinda, arastirmacilar Kanada’in Notel kasabasina televizyon girisinden
sonra hem sozlu hem fiziksel saldirganligin gocuklar arasinda anlamli olarak arttigini bulmuslardir (Joy,
Kimball ve Zabrack, 1986). Televizondaki siddet ve saldirgan davranis arasindaki iliski diger uluslarda da
belgelenmektedir. 8 farkli tlkeden 30.000’den daha ¢ok ergenle ilgili genis-6lgekli bir arastirmada,
Kuntsche ve meslektaslari (2006) cok televizyon izlemenin artan s6zIu saldirganlikla ve s6zli zorbalikla,
kabadayilikla anlamh olarak iliskili oldugunu belirlemislerdir. Daha dnceki ¢calismalarin birinde Huesmann
ve meslektaslari 22 yillik bir dénem siresince bir grup ¢ocuk goézlemlemislerdir (Huesmann ve Eron,
1986; Lefkowitz, Eron, Walder ve digerleri, 1977). ilk calisma 1963’de New York’da 875 {iciincii sinif
Ogrencisi (8 yas) ile ilgili bir 6rneklemle baslamistir. Annenin-babanin kullandigi cezalandirma ve bakim
kadar zekayi, sosyo-ekonomik statliyl, annenin-babanin sergiledigi saldirganligi iceren potansiyel ilgili
faktorler istatistiksel olarak kontrol edildiginde, onlarin medyadaki siddete 8 yaslarinda maruz kalmasi
11 ve 22 yil sonra onlarin saldirgan davranisi ile karsilikl iliskili olmustur. Bulgular ilk ¢cocuklukta siddete
tekrar tekrar maruz kalmanin 19 yasta daha yliksek dizeylerdeki saldirganligi tahmin edici oldugunu
ortaya cikarmistir. Ayni grup 10 yil sonra arastirilmis ve sonuglar burada 8 yasta televizyondaki siddeti
izleme ile erkekler arasinda 30 yasta kendisinin-bildirdigi saldirganlik arasindaki bir iliskinin oldugunu
ortaya cikarmistir (Huesmann ve Miller, 1994). Ayri bir kiltir ¢alismasinda, Huesmann ve Eron (1986)
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Avustralya’da, Finlandiya’da, isral’de, Polonya’da ve Birlesik Devletler’de ii¢ yillik bir dénemde 6-8 ve 8-
11 yas 1000’den daha fazla orta-sinif cocuklari gézlemlemislerdir. Bir cocugun baslangictaki saldirganhk
diizeyi kontrol edildikten sonra bile, Avustralya digsinda her ulke igin, televizyondaki siddeti ilk olarak
izleme ile sonraki daha yiiksek saldirgan davranis anlamli bicimde iliskili olmustur (Huesmann ve Eron,
1986; Huesmann, Moise-Titus, Podolski ve digerleri, 2003). Bir boylamsal arastirmada, Huesmann ve
meslektaslari 6-9 yaslarda 500 ilkokul cocugu ile goriismusler ve onlari 15 yil sonra tekrar incelemislerdir.
Yine, hem erkekler hem kadinlar i¢in, arastirmacilar cocuklukta medyadaki siddete ¢ok maruz kalma ile
geng yetiskinlikteki fiziksel, s6zli ve dolayh siddet davranisinin bilesik bir Olgilisi arasindaki anlamli
karsilikli iliskileri bulmuslardir (Huesmann, Moise-Titus, Podolski ve digerleri, 2003). Singer ve Singer
(1981) bir yil siresince yaklasik olarak 50 farkli anaokulundan 141 &grenciyi incelemislerdir.
Arastirmacilar ¢ocuklarin televizyondaki siddeti izlemesinin okuldaki serbest oyunda gozlendigi gibi
onlarin sonraki saldirgan davranisi ile iliskili oldugunu bildirmislerdir.Sonraki bir arastirmada, Singer,
Singer ve Rapaczynski (1984) 4 yastan 9 yasa kadar 63 erkek ve kiz cocugunu izlemislerdir.Tekrar, onlar
en ¢ok siddet icerikli programi seyretmis okul 6ncesi cocuklarin 9 yaslarinda en ¢ok saldirgan davranis
sergilediklerini ortaya ¢ikarmislardir. Diger yandan,Ostrov ve meslektaslari (2006) anaokulu gocuklarinin
medyadaki siddete maruz kalmasinin erkekler arasinda sonraki fiziksel saldirganlik ile ve kizlar arasinda
sonraki sosyal ya da iligskisel saldirganlik ile olumlu bigimde iliskili oldugunu bulmuslardir. Yeni
Zelanda’da, Dunedin’de yiritiilmis genis-Olcekli bir arastirmada, Robertson ve meslektaslari (2013)
1972-1973 dogumlu 1037 bireyi belirlemisler ve onlari dogumdan 26 yasa kadar diizenli araliklarla
degerlendirmislerdir. Sonuglar televizyonu daha az izleyenlerle karsilastirildiginda 5 ve 15 yaslar arasinda
televizyonu seyretmeye daha ¢ok zaman harcamis gencg yetiskinlerin buyik olasilikla anlamh bigimde
daha ¢ok anti-sosyal kisilik bozukluklarina, daha ¢ok sugla ilgili yargilanmalara ve daha ¢ok saldirgan
kisilik 6zelliklerine sahip olduklarini ortaya g¢ikarmislardir (Robertson, McAnally ve Hancox, 2013).
Almanya’da?. ve 8. sinif 6grencileri ile ilgili bir arastirmada, Krahe ve Méller (2010) medyadaki siddete
ahskanlikla daha ¢ok maruz kaldiklarini bildiren ergenlerin daha yiiksek fiziksel saldirganlik ve daha disik
empati gosterdiklerini ileri sirmuslerdir. Diger bir arastirmada 3. 4. 5. sinif cocuklarinin okul yilinda
medyadaki siddete ilk maruz kalmasi daha sonraki okul yilindaki daha yiliksek s6zIi saldirgan davranisi,
daha yiiksek iliskisel saldirgan davranisi, daha yulksek fiziksel saldirgan davranisi ve daha az sosyal yanli
davranisi tahmin etmistir (Gentile, Coyne ve Walsh, 2011). Cocuklukta ve ergenlikte medyadaki siddeti
seyretmis suclu-olmayan lise Ogrencileri ve suglu c¢ocuklar yetiskinlikte siddet davranisi ve genel
saldirganligin gelisimi igin artan bir risktedirler (Boxer, Huesmann, Bushman ve digerleri, 2009). Meta-
¢6zimlemeler de tim arastirmalarda gozlemlenmis medyadaki siddete maruz kalma ile saldirgan
davranis arasindaki olumlu, anlamh ve tutarh bir iliskiyi bildirmislerdir. Paik ve Comstock (1994) 217
arastirmayi yeniden incelemisler ve orta boyutta distnilen 0.31 genel bir etki boyutunu bulmuslardir.
Bushman ve Anderson’in (2001) biyik 6lcekli bir meta-¢6ziimlemesi medyadaki siddetin etkileri Gzerine
212 arastirmayi incelemis ve medyadaki siddetin saldirganlik lzerine etkilerinin 1975’den beri zaman
icerisinde arttigini bulmustur. Medyadaki siddete maruz kalma izleyicilerde saldirgan dislinceleri,
duygulari, psikolojik uyarilmayi ve sonraki saldirgan ya da anti-sosyal davranis olasiligini arttirmaktadir.
Teorisyenler ve arastirmacilar yogunlukta derece derece artan medyadaki siddete tekrar tekrar maruz
kalmanin zamanla saldirgan davranisi gelistirmede 6énemli bir rol oynayan bir risk faktéri oldugunu ileri
sirmektedirler.

Sonug

Gozlemsel 6grenme ve taklit etme ¢ocuklukta ve ergenlikte siddet ve saldirgan davraniglar kazanmak igin
onemli bir rol oynamaktadir. Cocuklar kitle iletisim araglarindaki siddet davranislarini gézlemleyerek ve
taklit ederek fiziksel ve sozIU bigcimlerde saldirgan olarak davranmayi 6grenebilmektedirler. Laboratuvar
ve alan deneyleri g¢ocuklarin ve genclerin filmdeki ve televizyondaki siddet davranislarina maruz
kalmasinin daha sonra dogrudan saldirgan bicimde davranma olasiligini arttirdigini géstermektedir.
Cocuklar kitle iletisim araglarindaki siddet ve saldirgan davranislarin tekrar tekrar goézlemlerinden
yaptiklari ¢ikarimlar yoluyla sosyal problemleri ¢6zme senaryolarini, dismanca diinya semalarini,
dismanca nitelendirme egilimlerini ve saldirganligl onaylayan normatif inanclari gelistirebilmektedirler.
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Saldirgan senaryolar, diismanca nitelendirilen egilimler ve normatif inanglar ¢ocuklarin saldirgan bigimde
davranma olasiligini arttirmaktadirlar. Cocuklar kitle iletisim araclarindaki siddet ve saldirgan davranislari
hayal ederek ve tekrar ederek bellegine iyice yerlestirebilmekteler ve belleginden kolayca geri
getirebilmektedirler. Kitle iletisim araclarindaki siddete tekrar tekrar maruz kalma belirli dogal tepkilere
alismaya ya da daha sonra siddete duyarsizlasmaya yol acabilmektedir. Duyarsizlasmanin yaninda bircok
faktér medyadaki siddetin gcocuklar tGzerindeki etkilerini arttirmaktadir. Cocuklar édillendirilen saldirgan
davranislari gézlemlediklerinde ve gozlemlenen saldirgan davranislari tipki gercek yasamdaki gibi ayni
oldugu yoninde algiladiklarinda ve kotlu insanlara karsi siddet kullanmayi haklh gordiklerinde
gozlemlenen modellerle daha ¢ok 6zdeslesebilmektedirler.

Oneriler

Medyadaki saldirganhgin ve siddetin artan miktari ve sertligi yonindeki egilim glinimiz diinyasinda
cocuklarin saglikli gelisimine zarar vermektedir. Cocuklarin ve ergenlerin sagligi ve iyi olmasi, televizyon,
filmler, bilgisayar oyunlari ve video kasetler olmak lizere medyadaki siddete maruz kalmalari nedeniyle
risk altindadir. 7 ve 8 yaslarina kadar ¢ocuklar hayal ve gergegi ayirtetmede biyik gigliik cekmektedir.
Kiguk cocuklar 6zellikle ilk ¢ocuklukta sosyal, duygusal, bilissel ve fiziksel gelismesi olumsuz ve koti
etkilerden kolayca zarar goérebilmektedirler. Arastirmalar siddet programlarini daha cok seyrederek
televizyonda gordukleri saldirgan eylemleri sadece taklit eden gocuklarin taklit edici oyunla daha ¢ok
iliskili ve yaratici oyunla daha az iliskili olduguna isaret etmektedirler (NIMH, 1982). Siddet programlari
cocuklarin televizyonda ya da filmlerde gordikleri davranislari oyunlarinda taklit etmeye ve yeniden
yapmaya tesvik etmektedirler. Bu durumlar ¢ocuklarin yaratici ve hayal gliciine dayali oyunlarina zarar
vermekte ve boylece ¢ocuklari gelisimleri icin gerekli oyunlarin yararlarindan yoksun birakmaktadir
(Carlsson-Paige ve Levin, 1990). Oyunlarinda, gocuklar saldirgan davranislari igin pekistirilen boyle
karakterleri taklit etmekteler ve yaratici ya da refleksif diislince olmaksizin karakterlerin senaryolarini
tekrarlamaktadirlar (Eron ve Huesmann, 1987). Anneler-babalar medyadaki siddetin ¢cocuklar Gzerindeki
potansiyel zararl etkilerini 6nlemede aktif bir rol almalidirlar. Onlar c¢ocuklarin televizyon ile
etkilesimlerine yol gosteren ve cocuklarinin medyadaki siddete maruz kalmasini engelleyen stratejileri
kullanmalidirlar. Anneler-babalar evde bireylerin medya kullanimi igin kurallari ve ¢ocuklarla medyayi
kullanma derecesini belirlemektedirler. Anneler-babalar ¢ocuklari ile televizyonu ya da diger medyayi
izlerken gosterileri birlikte degerlendirmelidirler. Onlar medya igerigini cocuklari ile konusma ve
gordiklerini  ¢ocuklari ile tartisma vyoluyla medyanin c¢ocuklar Uzerindeki zararli etkilerini
azaltabilmektedirler. Annelerin-babalarin medyanin sundugu siddeti yorumlama, ayrintili olarak
lizerinde durma ve ek bilgi saglama cabalarinin, medyadaki siddetin cocuklar izerindeki olumsuz ya da
zararh etkilerini yok etmede basarili oldugu bulunmaktadir. Daha 6nce de isaret edildigi gibi, arastirmalar
annelerin-babalarin g¢ocuklarla birlikte programlari izlemesinin ve yorum yapmasinin televizyondaki
siddetin cocuklar lzerindeki etkilerini azalttigini bulmaktadirlar (Nathanson, 1999). Hikimet ya da
medya endustrisi olumlu medya icerigini ve medyanin ¢ocuklar Gzerindeki etkileri konusunda kamu
egitimini tesvik etmelidir. Okullar medyadaki zararli etkileri yok etmede yararli olabildigi icin medya
egitimini vermelidirler. Ogretmenler cocuklarin catismalari siddet icermeyen bigcimde ¢6zmede beceriler
gelistirmesine ve medyanin elestirel okuyuculari olmasina yardim etmede bir sorumluluga sahiptirler.
Onlar cocuklarda elestirel bakma becerileri gelistirebilmekteler ve catismalari ¢ézmek icin siddet
icermeyen stratejileri 6gretebilmektedirler. Okullar, eglence enddstrisi ya da hikimet cocuklari ve
ergenleri medyanin zararli etkilerinden korumali ve modern medyada sosyal yanl yonleri glicli bicimde
gerceklestirmelidirler. Medya endUstrisi ve anneler-babalar medyayi ¢ocuklarda bilgiyi genisletmek ve
olumlu sosyal degerleri gelistirmek icin yapici bicimde kullanmalidirlar. Anneler-babalar g¢ocuklarinin
televizyon izleme aligkanliklarini kontrol etmeli ve cocuklarini medyadaki siddete sagliksiz maruz
kalmasindan ve siddet icerikli programlarin olumsuz etkilerinden korumalidirlar.
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