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Bu arastirmanin amaci; destek egitimi odasindan yararlanan 6grencilerin velilerinin destek egitimine
yonelik goriislerini belirlemektir. Arastirma Samsun ilinin Canik ilgesinde bulanan destek egitimi odasi
olan ilkokul ve ortaokul diizeyinde egitim alan 6grencilerin velilerine yoneliktir. Arastirmanin ¢alisma
grubunu belirlemek amaciyla Canik flge Milli Egitim Midiirliigii'nden destek egitim odasi bulunan
okullarin listesi ve iletisim bilgileri alinmistir. Canik ilgesi ayn1 zamanda arastirmacinin calistig1 ilce
oldugu icin resmi bir izin alinmamistir. Orneklem, destek egitim odasinda egitim verildigini ve
6grencilerin varligini teyit etmek i¢in her okulla ayr1 ayr iletisime gecilerek belirlendi. Arastirma Canik
ilcesinde ki 5 okul, 40 veli ile sinirhidir. Bu arastirma nitel bir arastirma olup, durum c¢alismasi deseni ile
ylritilmustir. Destek egitiminin etkilerini ve 6nemini degerlendirmek tizere uzman goriisii de alinarak
Likert 6lcegine dayali olarak anket hazirlanmistir. Her bir soru, velilerin ¢ocuklarinin egitimindeki
destek egitiminin etkileri iizerindeki diistincelerini degerlendirmeyi amaclamaktadir. El edilen bulgular,
ebeveynlerin cocuklar1 icin giderek daha fazla destek egitiminden yararlandirilmalarini istedigi,
cocuklarin iletisim becerilerinde de o6nemli bir gelisme oldugunu gostermistir. Ancak destek
egitimlerinin normal ders saatlerinde verilmesi konusunda veliler arasinda geliskili bir tutum ortaya
cikmistir. Sonuglar bir biitliin olarak incelendiginde, ailelerin egitimi destekleyen tutum olgegi ile
cocuklarinin akademik basarilarimi artirdigini, karakter gelisimlerini olumlu etkiledigini, disiplin
kazandirdiklarini, okula karsi olumlu tutum gelistirdiklerini ve dolayisiyla ¢ocuklarinin 6zgilivenini
artirdigin1 belirttikleri goriildii. Ayrica tutum odlgeginde de vurgulandigl gibi dezavantajli ¢ocuklara
yonelik destek egitimlerinin kullanilmasi, egitimde firsat esitligi saglamanin bir yolu olarak algilanmistir.
Ozetle, cocuklar destek egitiminden yararlanan ebeveynlerin ¢ogunlugu memnuniyetlerini ifade ederek
bu odalarda bireysellestirilmis egitim verilmesini desteklemislerdir.

Anahtar Kelimeler: Destek egitimi, kaynastirma, 6zel gereksinimli birey

Abstract

The purpose of this research; To determine the opinions of the parents of the students who benefit from
the support education room regarding the support education. The research is aimed at the parents of
students receiving primary and secondary school education in the support education room located in
Canik district of Samsun province. In order to determine the study group of the research, the list and
contact information of schools with support education rooms were obtained from Canik District
Directorate of National Education. Since Canik district is also the district where the researcher works, no
official permission was received. The sample was determined by contacting each school individually to
confirm that education was provided and the presence of students in the support education room. The
research is limited to 5 schools and 40 parents in Canik district. This research is a qualitative research
and was conducted with a case study design. In order to evaluate the effects and importance of support
training, a survey was prepared based on the Likert scale by taking expert opinion. Each question aims
to evaluate parents' thoughts on the effects of supportive education on their children's education. The
findings showed that parents increasingly want their children to benefit from support education, and
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that there is a significant improvement in children's communication skills. However, a contradictory
attitude emerged among parents regarding the provision of support training during normal class hours.
When the results were examined as a whole, it was seen that families stated that the attitude scale
supporting education increased their children's academic success, positively affected their character
development, gained discipline, developed a positive attitude towards school, and therefore increased
their children's self-confidence. In addition, as emphasized in the attitude scale, the use of support
training for disadvantaged children was perceived as a way to ensure equal opportunities in education.
In summary, the majority of parents whose children benefited from support education expressed their
satisfaction and supported the provision of individualized education in these rooms.

Key Words: Support education, inclusion, individual with special needs

GIRIS

Bireyler arasinda gelisimsel yeteneklerdeki farkliliklar, temel haklari olan egitime erisimlerini
engellememelidir. Egitim ¢ercevesi bireysel ihtiyaclari karsilayacak ve kendi kendine yeterliligi
tesvik edecek sekilde tasarlanmaldir. Ozel gereksinimli bireylere yonelik egitim ortamlarinin
diizenlenmesi engellilik durumuna gére degisiklik géstermektedir (Ataman, 2009). Ulkemizde
engelli bireylere yonelik ortamlar genellikle ayr1 veya kapsayici olarak siiflandirilmaktadir.
Farkli egitim mekanlar1: Batu ve Kircaali iftar'a (2005) gore, 6zel egitim gerektiren bireylere
yonelik, bu gereksinimleri olmayan akranlarindan farkli, uzmanlasmis egitim programlari ve
personeli tarafindan yonetilen egitim kurumlarini ifade etmektedir. Kapsayici egitim ortamlari:
Oncelikle hafif derecede zihinsel engelli cocuklara yonelik, kisitlayicilhgr en az olan mekan

olarak adlandirilan normal simiflar1 kapsar (Sucuogly, Kircaali-Iftar, Tekin-iftar, Kaner ve
Bakkaloglu, 2009).

MEB OEHY'ye (2008) gore, 6zel egitim gerektiren bireylerin ideal olarak engelli olmayan
akranlariyla birlikte ayni kurumda egitimlerine devam etmeleri gerektigi vurgulanmaktadir.
OEHY'nin 23. Maddesi, kamu/6zel okullarda bireylerin okul 6ncesinden oérgiin ve yaygin
kurumlara kadar olan egitim yolculuklar1 boyunca destek hizmetleri sunarak, 6zel egitim
saglayarak Kkapsayici egitimi oOzetlemektedir. Kapsayici egitim ortamlari, 6zel egitim
hizmetleriyle kolaylastirilan, engelli bireylerin gelisimleri normal olan akranlariyla birlikte
katilimini igerir (MEB, 2008). Katilim ii¢ yontemle gerceklestirilir: tam zamanli, yar1 zamanl ve
tersine katilim. Ulkemizde agirhkli olarak tam zamanlh kaynastirma egitimi uygulanmaktadir
(MEB, 2012).

Ek Ozel egitim destegi olmadan kaynastirma, 6zel ihtiyaclari olan bir 6grencinin yalnizca
normal bir sinifa yerlestirilmesini gerektirir. Ancak etkili bir katilim i¢in 6zel egitime yonelik
destek hizmetleri zorunludur. Kaynastirma, 6zel egitim gerektiren bireylerin ihtiyaglarini
karsilayan gerekli hizmetlerin saglanmasiyla uygun sekilde yiiriitiilmesini gerektirir (Batu,
2000). Etkili kaynastirma uygulamalari, destek 6zel egitim hizmetlerinin saglanmasin
gerektirmektedir. Katilimin basarisi genellikle destek egitim odalarinin etkinligiyle paralellik
gosterir. Bu odalar okul i¢indeki bir kaynak odasinda akranlarindan ayri olarak ekstra egitim,
fizyoterapi, dil ve konusma terapisi gibi 6zel hizmetler sunmaktadir (Ozyiirek, 2009). Destek
egitim odasi uygulamalarinda sadakat, kaynastirmada hedeflenen basariy1 dogrudan
etkilemektedir (McNamara, 1989).

Farkliliklara ragmen diinya ¢apindaki bireyler standart bir sinif ortaminda birlikte egitim
alabilmektedir. Ancak baz1 c¢ocuklar akranlarindan farkli egitim programlarina ve
degerlendirme siire¢lerine ihtiya¢ duyabilmektedir (Aral ve Giirsoy, 2009). Destek egitim odasi
hem fiziksel bir alan hem de temel hizmetleri saglayan 6zel bir ortam gorevi gorerek genel
egitimde 6zel ihtiyaclar1 olan 6grencilere 6nemli 6l¢ciide zaman tasarrufu saglar (McNamara,
1989). Ozellikle destek egitim odas1 hafif ila orta derecede zihinsel engeli olan 6grenciler icin
tercih edilen bir hizmet se¢enegidir (Glomb ve Morgan, 1991).
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Destek egitim odas1 hizmeti bircok avantaj da sunmaktadir. Ogrencilerin bireysel ihtiyaglarim
karsilar, geciktikleri alanlarda 6zel destek saglar ve 6zel ilgi sunar. Akademik ve davranissal
zorluklarla bogusan 6grenciler, sinif 6gretmenleri, akranlari1 ve konuya 6zel egitmenler icin
zorluklar yaratir. Destek egitim odasina katilan 6grencilerde gézlemlenen akademik ilerleme
ve davranissal uyum, onlarin ¢ok yonlii gelisimlerine 6nemli katki saglamaktadir. Boyle bir
ortamda egitim goren engelli 6grencilerin psikolojik doniisiimler gecirecegi dngoriilmektedir.
Basarinin yasanmasi 6zgiivenin artmasini, akran iletisiminin gelismesini ve toplumsal kabuliin
artmasini saglar (Unal, 2008).

Ancak destek egitim odasi uygulamalarinda zorluklar mevcuttur. Basarilarini etkileyen
faktorler arasinda velilerin belirsiz sonug beklentileri, bu tiir egitime karsi 6grencilerin direnci,
okul yoneticilerinin bu egitime karsi ilgisizlikleri, personellerin 6grenci ile olan iletisimlerinde
ki yetersizlikleri ve yetersiz fiziksel olanaklar yer almaktadir (McNamara, 1986). Destek egitim
odasi oturumlari planlanirken, uygun bireysel hedeflerin belirlenmesine, hedefe yonelik egitim
programlarinin tasarlanmasina, damsmanlik uygulamalarinin olusturulmasina, 6grenci
gelisiminin dilizenli olarak degerlendirilmesine ve sonuglarin degerlendirilmesine titizlikle
dikkat edilmelidir (Black ve Morris, 1974).

Cocuklarin farkl ihtiyaclar1 géz 6niinde bulunduruldugunda, egitim gereksinimleri de buna
gore degisme egilimindedir. Ozel egitim alaninda 6zel gereksinimli cocuklar, kendilerine 6zgii
farkliliklarindan dolay1 onlari ek destege ihtiya¢ duyan bireyler olarak tanimlanmaktadir. Bu
bireyler, yasitlarindan fiziksel, zihinsel, duygusal ve sosyal acilardan farklilasan, degisen
ihtiyaclarla ayirt edilirler (Kargin, 2004). Ozel gereksinimli bireylerin topluma
kazandirilmasinin temel tas1 egitimde firsat esitliginin saglanmasidir (Kircaali-iftar ve Batu,
2005). Bu esitligi saglamak icin, onlarin kendine 6zgii gereksinimlerine gore uyarlanmis 6zel
egitim zorunlu hale gelir. Ozel egitim, 6zel egitim programlari, yontemleri, ekipmanlar1 ve
personeli araciligiyla bireylerin ilgilerini, ihtiya¢larin1 ve Kkapasitelerini gelistirmeyi
amacglamaktadir. Amaci, onlar1 temel yasam becerileriyle giiclendirmek, sosyal entegrasyonu,
isbirlik¢i calismayi, cevreye uyum saglamay: ve kendi kendine yeterliligi tesvik etmek, onlari
yliiksekogrenime ve yasam arayislarina hazirlamaktir (Diken, 2010).

Ozel Egitim Yonetmeligi 6zel egitimi, 6zel egitim gerektiren bireylerin egitimsel ve sosyal
eksikliklerini karsilamak iizere 06zel olarak egitilmis personel, egitim programlar1 ve
yontemlerin saglanmasi olarak tanimlanmaktadir (MEB, 2006;0EHY). Bu programlar, egitim
ortamlarindaki tim gelisim alanlarn ve akademik disiplinlerdeki bireysel o6zellikler ve
yeterlilikler temel alinarak formiile edilir. Literatiirde 06zel egitimin cesitli tanimlariyla
karsilasimaktadir. Eripek'e (2013) gore oOzel egitimi engelli bireylerin bagimsiz yasam
yeteneklerini optimize etmeyi amaclayan, bireysel olarak planlanmis, sistematik olarak
yluriitiilen ve titizlikle degerlendirilen egitim hizmetlerini kapsamaktadir. Bu tanimlar ¢ogu
zaman Amerika Birlesik Devletleri'ndeki bir¢cok yasa ve tanimla kesismektedir (Melekoglu,
2010).

Ozel Egitimin Amaglari

Genel anlamda 6zel egitimin temel amaci, 6zel egitime ihtiyaci olan bireylerin bagimsiz bir
yasam siirmelerini desteklemektir. (Cavkaytar, 2005). MEB OEHY'nin 5. maddesi, iiretken
vatandas olmayi, sosyal uyumu, bagimsiz yasam becerilerini, yiiksek 6grenime hazirligi,
kariyer yollarini, egitim ihtiyaclarini, yeterliliklerini gelistirmeyi, ilgileri ve yetenekleri
dogrultusunda hayata hazirlanmalarini amaclayan hedefler 6zel egitimin hedeflerini
ozetlemektedir(MEB, 2006;0EHY).

Egitim Ortamlar

Engelli 68renciler, engellerinin etkisinin boyutuna bagh olarak, normal gelisim gdsteren
akranlariyla birlikte ya da ayrilmis egitim mekanlarinda egitimlerini gérmektedir (Ozyiirek,
2004). Ayrik egitim diizenleri, belirli engel gruplarina gore hazirlanmis 6zel egitim okullarini
kapsarken, kapsayici egitim diizenlemeleri normal egitim kurumlar1 biinyesinde
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yiiriitiilmektedir (MEB, 2006). OEHY'nin dérdiincii maddesi (ii) bendi egitim ortamlarin "Ozel
egitim gerektiren bireylere hizmet veren, Bakanliga bagh her tiir ve diizeydeki kamu ve 6zel
yatili ve giindlizlii okul ve kurumlar1” olarak diizenlemistir. Bu ortamlar yetismis personel,
gelismis egitim programlar1 ve metodolojileri kullanilarak szel egitimle donatilmislardir. (MEB,
2006; OEHY).

Kapsayia Uygulamalarin Onemi

Kapsayici egitimin temel felsefesi, tiim ¢ocuklarin sinif ortaminda 6grenmesini kolaylastirmak
ve her cocugun potansiyelini en iist diizeye cikarmasini saglamak etrafinda déner. Kaynastirma
siniflarinda ¢ocuklarin kendi hiz ve tarzlarinda ilerlerken 6grenme ortamina aktif olarak
katilmalar tesvik edilir. Okullar, ¢ocuklarin sosyal beceriler edindigi ve arkadashklar kurdugu
onemli alanlar olarak hizmet vermektedir. Dolayisiyla, engeli olan ve olmayan c¢ocuklar
karsilikli olarak sosyal becerileri 6grenirler ve sosyal baglantilar1 gelistirirler (Vaidya ve
Zaslavsky, 2000). Kaynastirma kapsamindaki egitim programlari genellikle 6grencilerin ihtiyac
duyduklar1 durumlari belirleyerek kaynastirma ortamlarinda gerekli olan gerekli hizmetleri ve
destegi belirleyerek uyarlanir. Ogretmenler, 6zel ihtiyaglari olan 6grencilerin akranlariyla ayni
firsatlara ve deneyimlere erismelerini saglamada ve gerektiginde 6gretimsel diizenlemeler
yapmada ¢ok 6nemli bir rol oynamaktadir (Bauer ve Kroeger, 2004). Sonu¢ olarak normal
gelisimi olan ¢ocuklarin ve engelli durumundaki ¢ocuklarin etkilesim, iletisim ve sosyal beceri
davranislarinin daha etkin hale geldigi gozlenmektedir. Ayrica engelli ¢ocuklarla etkilesim,
normal gelisim gosteren cocuklarin benlik saygisinin artmasina da katkida bulunmaktadir
(Giiven ve Aydin, 2007).

Kapsayici Egitimin Avantajlar:

Kapsayia egitim, oncelikle 6zel ihtiyaclar1 olan ¢ocuklar icin ¢ok 6nemli faydalar saglar.
Kapsayici ortamlarin bir parcasi olmak, bu ¢ocuklarin akranlarin ve yetiskinleri goézlemleyerek
davranislarini sekillendirmelerine, baskalariyla birlikte sosyal hayata katilirken davranislarini
toplumsal beklentilerle uyumlu hale getirmelerine olanak tamr (Eripek, 1990). Kircaali-Iftar
(2012), kapsayict egitimin normal gelisim gosteren 6grencileri giiclendirerek, 6zel ihtiyaclari
olan bireylere rol model olmalarini sagladigini ve onlarin topluma entegrasyonuna yardimci
oldugunu vurgulamaktadir. Ozel ihtiyaglari olan 6grencilere saglanan faydalar sunlardir:

. Ogrenme hizlarina ve kapasitelerine uygun ozel egitim alma.

. Onlarin 6zelliklerine uyum saglayacak sekilde tasarlanmis ortamlar araciligiyla uyum,
basari ve 6zgiiveni gelistirmek.

. Destek egitimi yoluyla zayif yonleri etkili bir sekilde iyilestirmek, kendine giiven,
takdir, sorumluluk ve yararlilik duygusu gibi degerleri tesvik etmek, sosyal entegrasyonlarini
kolaylastirmak.

. Kapsayici ortamlarda daha yiiksek oranda olumlu davranis sergilemek.

. Akranlar arasinda daha kolay modelleme ve tanimlama.

. Iletisim, isbirligi, kabul ve yasam becerileri kazanmak.

. Alg1 sistemlerine ve Ogrenme iceriklerine uygun yontemler, teknik araglar ve

ekipmanlar araciligiyla giiclendirilmis 68renme.

. Aile egitimi, sosyal, kiiltirel ve eglence faaliyetleri yoluyla biitiinsel gelisimin
kolaylastirilmasi (Salend, 2001).

Odak noktasi1 genellikle 6zel ihtiyaclar1 olan 6grencilere yonelik faydalar etrafinda dénerken,
kapsayici egitim bu bireylerin 6tesine uzanan avantajlar sunmaktadir. Karsilikli anlayisin
gelismesi acisindan normal bireylere, sinif 6gretmenlerine ve her iki grubun ebeveynlerine
biiylik fayda saglar (Topgu ve Katulmus, 2013). Kaynastirma siniflarinda normal 6grencilerin
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bireysel farkliliklara karsi hosgoriisi artar, isbirligi becerileri gelisir, liderlik, 6rnek olma ve
sorumluluk gelisir (Atkin, 2013). Ozel ihtiyaglar1 olan bireylerle 6nceden tanismayanlar icin
kaynastirma, gelecekteki cesitli ortamlarda potansiyel olarak karsilasilabilecek onlar1 anlama
ve onlarla daha iyi etkilesim kurma firsati saglar (Eripek, 1990).

Kaynastirma uygulamalar1 6zel gereksinimli bireylerin ailelerini de etkileyerek onlarin
beklentilerini, okula bakis agilarini degistiriyor, ¢catismalar1 azaltiyor ve destek stratejilerini
gelistiriyor (Atkin, 2013). Sinif 6gretmenleri, katiima yonelik olumlu tutumlar gelistirerek,
gelismis sosyal etkilesim icin ek egitim alarak, farkli 6grencilere yardim etmede mutlulugu
tesvik ederek ve cesitli alanlardan uzmanlarla yeni iliskiler kurarak fayda saglar (Bailey ve
Winton, 1987, aktaran: Turhan, 2007). Ayrica kapsayici egitim, 6gretmenlerin sinif ortamini ve
miifredat1 6grencilerin ihtiyaclarina gére uyarlamalarina, diger personelle iletisim ve isbirligi
becerilerini gelistirmelerine yardimci olur (Salend, 2001).

Kapsayici Egitimde Zorluklar

1980'li yillardan bu yana iilkede kaynastirma uygulamalarinin uygulanmasina bakildiginda,
kurumsal nitelik veya niceligin yetersiz olmasi, programlari yiiriitecek 6gretmenlerin sinirh
veya yetersiz yetistirilmesi ve 6gretmenlere destek olacak uzman egitimcilerin azlig1 gibi
sorunlar ortaya ¢cikmaktadir (Diken, 2010; Sucuoglu, 2010). 1996). Bir diger zorluk ise okul
yoneticilerinin ve personelinin bireysel farkliliklar1 kabul etme ve sinif 6gretmenlerine destek
verme konusundaki isteksizligidir (Kircaali-iftar, 2012). Ayrica 6zel egitim kurumlarinin
desteklerinin olmayisi ve normal okullardaki 6gretmenler ile 6zel kurumlardaki 6gretmenler
arasinda isbirliginin olmayisi, destek egitimi alan c¢ocuklar icin o6nemli zorluklar
olusturmaktadir (Kircaali-iftar, 2012).

Kaynastirma Egitiminde Destekleyici Ozel Egitim Hizmetleri

Kapsayici egitim uygulamalarinin basariya ulasmasi icin destekleyici 6zel egitim hizmetlerine
ihtiya¢ vardir. Kaynastirmanin dogru bir sekilde gerceklestirilmesi, 6zel gereksinimli
ogrencilere ve/veya smif ogretmenlerine yonelik destek hizmetlerini zorunlu kilmaktadir
(Batu, iftar, 2011). Ozel gereksinimli 6grencilerin simiflara yerlestirilmesinde destek
hizmetlerinin verilmemesi, onlarin etkili bir sekilde katki saglayamamasina neden olmakta,
akranlarinin saygi ve duyarlilik gelistirmelerini engellemektedir (Vuran, 2005). Kaynastirma
uygulamalarinda yetersiz destek hizmetleri sinif 6gretmenlerine yiik getirmekte, o6zel
gereksinimli 68rencilerin egitim kalitesini azaltmaktadir (Sucuoglu ve Kargin, 2008). Kapsayici
egitimin vazgecilmezi olan 6zel gereksinimli bireylerin akranlariyla uyum saglayabilmeleri ve
gerekli becerileri kazanabilmeleri icin diizenli ve sistematik destekleyici egitime ihtiyaclari
vardir (Nizamoglu, 2006).

Kapsayic1 egitim kapsamindaki 6zel egitime destek hizmetleri, sinif i¢ci hizmetler ve sinif disi
olmak tizere iki kategoriye ayrilmaktadir.

Destek Egitim Odasi

Ogrenciler zorlandiklar konu veya alanlarda ek destek egitimi almak icin normal siniflarindan
gecici olarak cikarilir ve buna destek egitim odasi denir (Batu ve Kircaali iftar, 2011).

Egitim Odasi Uygulamasinin Desteklenmesi

Kiiresel literatiirde “kaynak odalar” kavrami OEHY (2018) kapsaminda destek egitim odalar
olarak kabul edilmistir. Bu ¢alismaya goére "destek egitim odas1” terimi "kaynak odas1" yerine
gecmektedir. Ozel Egitim Hizmetleri Yonetmeligi (2006), kaynak odasi ile esanlamli olan
destek egitim odasin1 "Kaynastirma uygulamalari yoluyla egitim goéren dgrencilere ve iistlin
yetenekli 6grencilere uzmanlik alanlarinda destek egitim hizmetleri sunan organize bir ortam"
olarak tanmimlamaktadir. Bu Yonetmelik, okullarda destek egitim odalar1 kurulmasi, 6zel
gereksinimli 68renciler ve iistiin yetenekli 6grencilerin engelsiz akranlariyla ayni siniflarda
0grenim goérmesi icin 6zel donanim ve egitim materyalleri saglanmasinin hukuki temelini
olusturmustur (RG. say1:26184, Tarih:31.05.2006). ). Kircaali-iftar'a (2012) goére normal
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siniflara katilan bir 6grenci, karsilanmayan egitim ihtiyaclarini karsilamak icin zaman zaman
kaynak odasina yerlesebilir. Burada uzmanlik egitimi, 6zel egitim Ogretmeni tarafindan
bireysel olarak veya kiiciik gruplar halinde verilmektedir (Kircaali-iftar, 2012). Kaynak odasi
egitimcisi hem 6gretim hem de damismanlik rollerinden sorumludur (Ozyiirek, 2004), genel
egitim ortamlar1 disinda 6zel ihtiyaglari olan 6grenciler icin en uygun diizenleme olarak kabul
edilmektedir (Kargin, 2004).

Destek Egitim Odasinin Amaci

Harris'e (1998) gore amag, 6grencilerin normal derslere etkili bir sekilde katilimini engelleyen
sosyal, akademik ve davranigsal engelleri ¢6zmektir. Basitce sdylemek gerekirse, destek egitim
odasi, kapsayici ortamlarda 6grencilerin ihtiyaglarini karsilayarak 6grencinin basarisini en iist
diizeye ¢ikarmay1 amaglamaktadir.

Destek Egitim Odasinin Yasal Cercevesi

Madde 23 (e), Kaynastirma egitimi uygulayan okullar, 6grencinin engeline uygun fiziksel,
sosyal ve psikolojik ortamlar diizenlemektedir. Okullar ayrica egitim hizmetlerinin verimli bir
sekilde sunulmasi i¢in 06zel ekipman, materyal saglayarak destek egitim odalar
kurmaktadirlar. Ayrica ayn1 maddenin (h) bendinde kaynastirma ortamlarindaki 6grencilere
yonelik destek egitim hizmetlerinin diizenlenmesi, sinif ici yardim saglanmasi veya destek
egitim odalarindan yararlanilmasi vurgulanmaktadir. 16. maddede 6zel egitim hizmetleri
kurulunun destek egitim odalar1 ve 6zel egitim siniflarinin agilmasini teklif etmek, kaynastirma
egitim kurumlarindaki ihtiyaclar1 belirlemek, destek egitim alan o6grencilere iliskin
uygulamalar1 denetlemek gibi gorevleri anlatilmaktadir. Madde 28'de okul ve kurumlarda
destek egitim odalar1 kurulmasi, 6zel egitim gerektiren 6grencilere 6zel donanim ve egitim
materyalleri saglanmasi ve lstiin yetenekli 6grencilerin engelsiz akranlariyla birlikte derslere
katilmasi vurgulanmaktadir. Milli Egitim Bakanligi'nda ana hatlar1 verilen bu diizenlemeler
hizmeti tansimlamakta ancak igerigine iliskin net ayrintilar icermemektedir (Akay, Uzuner ve
Girgin, 2014).

Destek Egitim Odasinin Fiziksel Ozellikleri

Milli Egitim Bakanlig1 Kaynastirma uygulamalar genelgesi (2008) bir destek egitim odasinin
diizenlenmesine iliskin temel hususlari su sekilde 6zetlemektedir:

. Ogrencinin serbest hareket etmesine olanak taniyan giivenli ve konforlu bir alanin
saglanmasi.

. Is1, havalandirma, aydinlatma, ses yalitimi ve genel ¢evre diizenlemesi gibi faktorlerle
ilgili etkili bir egitim ortamina 6ncelik vermek.

. Lavabo gibi tesislerin yliksek gliriilti seviyesine sahip alanlardan uzaga yerlestirilmesi.
. Birebir egitimler icin minimum 2x2 metrekare alan ayrilmasi, ortopedik engelli
ogrenciler icin ise daha genis masa alaninin saglanmasi.

. Odada yasa uygun tahta, masa ve malzemelerin bulunmasinin saglanmasi.

. Dil kartlari, resimli hikaye kartlari, sesli hikaye kitaplar1 gibi 6grencinin yasina,
performansina ve engel tiiriine gore egitim araclarinin cesitlendirilmesi.

. Akademik becerileri gelistirmek icin uygun calisma sayfalari ve materyaller
hazirlamak.

Odanin bina icindeki yerlesimi dikkate alinirken normal siniflara yakinlhiga éncelik verilmeli,
ogrenciler, 6gretmenler ve odanin islevselligi arasinda daha giiclii iletisim kolaylastirilmalidir.
Fiziksel boyutlar1 farklililk gosterse de tiim oOgrenci ihtiyaclarini karsilayabilecek islevsel
yetenek cok onemlidir (Kis, 2013). Genel egitim sinifi biiyiikligiinde olmasi 6nerilen bir destek
egitim sinifi, en fazla bes 6g8renciyi, bir 6gretmeni ve gerekli mobilya ve malzemeleri
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barindirmalidir (Black ve Morris, 1974). Goriiniim ve diizen, 6grencileri akademik ve sosyal
olarak destekleyerek programin uygulanmasini dnemli Ol¢lide etkiler (McNamara, 1989).
Farkli okul kosullarina ragmen her sinifta uygun havalandirma, aydinlatma ve isitma
mekanizmalarinin saglanmasi zorunludur. Ayrica siniflarda oyun, matematik veya bilgisayar
alanlar1 gibi belirlenmis alanlar, rahatsizliga yol acmayacak sekilde tasarlanmalidir
(Deshpande, 2013).

Destek Egitim Odalarinin Cesitleri

Bender'e (2013) gore, destek egitim odalarinin ¢esitliligi 6grencinin engeline ve okulun mali
durumuna baghdir.

Benzer Akademik Diizey Destek Odalari: Yakin akademik yeteneklere sahip dgrenciler icin
yaygin olarak tercih edilir.

Evrensel Destek Odalari: Herhangi bir kisitlama olmaksizin tiim bireyleri barindirabilecek
sekilde tasarlanmistir.

Beceri Odakli Destek Odalari: Matematik, okuma, yazma veya dil yeterliligi gibi belirli
becerilere gore uyarlanmistir.

Destek Egitimi Uygulamasinda Dikkat Edilmesi Gerekenler
Destek egitim odasi oturumlarinda OEHY Madde 28'deki yonerge ile ilgili hususlar:

a) BEP gelistirme birimi oOnerileri dogrultusunda rehberlik ve danismanhik hizmetleri
tarafindan destek egitim odasina alinacak 6grencilerin belirlenmesi.

b) Destek egitiminin haftada topla ders yiikiiniin %40'in1 gegmeyecek sekilde planlanmasi.
c) Egitim performansina dayali olarak kisisellestirilmis veya grup egitimi sunmak.

d) Odanin 6grencinin egitimsel performansina ve engellilik durumuna uygun materyallerle
donatilmasu.

e) Genel 6grenci degerlendirmelerinde destek odasi degerlendirmesinin dikkate alinmasi.
h) Okul saatleri igerisinde destek egitim hizmetlerinin saglanmasi.

Destek egitim odasi 6gretmeni, destek egitimi alan o6grencileri siirekli olarak yeniden
degerlendirmelidir.

Degerlendirmenin ardindan smif 6gretmeni ve veli isbirligiyle 6grenciye uygun olan en iyi
program ve yontemler secilmelidir. Sonug olarak, bir y1l icinde ulasilmasi gereken hedeflerin
ana hatlarini ¢izen bireysellestirilmis bir egitim programi gelistirilmelidir. Bu hedefler
o0grencinin akademik, sosyal ve davranissal zorluklarini etkili bir sekilde ele alacak sekilde
tasarlanmalidir.

Destek Egitim Odasindaki Egitimciler ve Sorumluluklar:

OEHY'nin 28. maddesinin (h) bendi uyarinca, gérme engelli, isitme engelli ve zihinsel engelli
ogrencilere yonelik uzmanlagmis ilkokul 6gretmenleri ile gezici 6zel egitim 6gretmenleri, sinif
O0gretmenleri ve alan Ogretmenleri destek egitim kurumu bulunan egitim kurumlarinda
gorevlendirilir. Ogrencilerin egitim gereksinimlerine gore. Bu atama kurumdan, RAM'den veya
diger egitim kurumlarindan oOgretmenleri icerebilir. Al-Zoubi (2012) destek egitim odasi
O0gretmeninin gorevlerini; 6grenci icin gerekli destek egitimini belirlemek, 6grencinin
performansi ve ihtiyaclar1 dogrultusunda bireysellestirilmis bir egitim plan1 olusturmak, bu
plan1 6grencinin gereksinimlerine goére ylriitmek, 6grenciyle iletisim kurmak ve gerekli
koordinasyonu saglamak olarak tanimlamaktadir.

Destek Egitim Odasi1 Uygulamalarinin Avantajlari

Destek egitim odasi uygulamalari 06grencilere, egitimcilere, ebeveynlere, 06grencinin
akranlarina ve daha genis sosyal cevreye fayda saglar. Destegin 6grencinin ihtiyac¢larina uygun

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 21
Journal of Interdisciplinary Educational Research 2024;8(17);15-32



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

hale getirilmesi yalnizca akademik basariy1 arttirmakla kalmaz, ayni zamanda sosyal giiveni de
artirir, sonuc¢ta davranissal sorunlarin ¢6zliimii saglanir ve 6grencinin toplumda kabul gérmesi
ve taninmasi saglanir. Ogretmenler, hem sinifta hem de uzmanlik alanlarinda, destek
egitiminde 6grenciyle akademik ve davramigsal farkliliklarla karsilasir ve bunlar1 giderir.
Ogrencinin ilerlemesine tanik olmak sinif 6gretmenlerini motive eder, sinif uyumunu artirir ve
planlanan derslerin uygulanmasini kolaylastirir. Sonug olarak, egitimciler miifredat konularini
daha etkili bir sekilde isleyebilirler. Ogrencinin akranlar icin, destek egitimi davranigsal ve
akademik sorunlari azaltir, tiim 6grencilere fayda saglayan elverisli bir 6grenme ortami
yaratir. Ayrica engelli bireylerin yeteneklerine tanik olmak, akranlar arasinda daha fazla
hosgorii ve sosyal farkindaligi tesvik eder. Destek egitimindeki 0Ogrencilerin aileleri,
¢ocuklarinin yeteneklerini gézlemleyerek psikolojik giivence kazanir, cocugun sosyal kabuliine
olan giiveni arttirir ve yetersizlik duygularini hafifletir(Giirgiir, Kis ve Akcamete 2012).

Destek Egitim Odas1 Uygulamalarindaki Zorluklar

McNamara (1986), programin beklenen basarisina iliskin belirsizlikler, asir1 yiiksek
beklentiler, 6grencilerin derslere katilma konusundaki isteksizligi, idari kayitsizlik, yetersiz
personel iletisimi ve yetersiz fiziksel olanaklar dahil olmak iizere destek egitim odalarinda
karsilasilan zorluklar1 tanimlamaktadir. Kircaali-iftar (1998), genel egitim sinifi icindeki destek
egitim odasinda 6grencinin yakin 6gretmen isbirligini deneyimleyememesinden kaynaklanan
sorunlara dikkat cekmektedir. Bu sorunlar, 6grencilerin genel egitim sinifindaki eksik
aktivitelerini ve 6grenciyi etiketleme potansiyelini kapsar.

Destek Egitim Odasina iliskin Yapilan Calismalar

Safak (2005), gorme engelli 6grencilere genel egitim ortamlarinda gezici 6gretmen araciligiyla
destek egitimi vermenin etkililigini degerlendirmeyi amaglayan bir arastirma yiiritmiistir.
Calismada akademik performans ilizerindeki etkisinin belirlenmesi ve gérme bozuklugundan
kaynaklanan sinirlamalarin asilmasi amacglanmistir. Bulgular, programlar1 6grencinin
performansina gore uyarlamanin ilerlemelerine olumlu katki sagladigin1 gostermistir. Unal
(2008), ozel egitim ogretmenlerinin zihinsel engelli 6grencilere yonelik karma egitim
ortamlarinda hazirladiklar egitim planlarinin destek egitim odalarinda degerlendirilmesine
odaklanmistir. Arastirmada "denekler arasi ¢oklu yoklama tasarimi” kullanilmis ve bu kisiye
0zel planlarin akademik hedeflere ulasmada etkili oldugu sonucuna varilmistir. Akdemir Okta
(2008), ilkogretim siniflarinda isitme engelli 6grencilere ve 6gretmenlerine yonelik destek
hizmetlerinin yetersiz oldugunu vurgulayan tanimlayici bir ¢alisma yiiriitmistiir. Kése'nin
(2009) ogrencilere web tabanli 6zel egitim destegi saglayarak kaynastirma egitimini
kolaylastirmay1 amagcladig1 arastirmasi, akademik basar1 ve bilgisayara yonelik tutumlar
tizerinde olumlu etki gosterdigini ortaya koymustur. Culha (2010), zihinsel engelli 6grencilere
yabanci dil 6gretiminde es zamanl ipucu kullanarak bireysel destek egitiminin etkililigini
arastirmis ve etkili bulmustur. Benzer sekilde Konukman (2010), sinif 6gretmenlerinin karma
egitim ortamlarinda zihinsel engelli 6grencilere yonelik uyguladigi 6gretim planlarinin
etkililigini degerlendirmis ve Tiirkce, Matematik ve Sosyal Bilgiler derslerinde olumlu sonuclar
ortaya koymustur. Akay (2011), isitme engelli ilkokul 6grencilerine yo6nelik kaynastirma
ortamlarindaki destek egitim stirecini inceleyerek akademik, sosyal ve iletisim becerilerindeki
gelismeleri gozlemlemistir. Unay'in (2012) bireysel destegin kaynastirma egitimi alan
bireylerde matematikteki ilerleyislerini ve 6z-yeterlik algilarinin iizerindeki etkisini arastiran
calismasi, genel egitim siniflariyla karsilastirildiginda matematik basarisinin arttigini ancak 6z-
yeterligin azaldigin1 ortaya koymustur. Velilerle yapilan goriismelerde c¢ocuklarinin belirli
kurslarda destek egitimi almasina ilgi duyuldugu ortaya cikmustir. Ogretmenler, destek egitim
odasinda destek egitimi alan kaynastirma Ogrencilerinin matematik basarilar1 ve 06z
yeterlilikleri tizerinde olumlu etkiler gézlemlemislerdir.

Giirgiir, Kis ve Akgamete (2012), 2003-2004 egitim-6gretim yilinda Ankara Universitesi Ozel
Egitim Bolimii ortakhgiyla "Kaynastirma Ogrencilerine Bireysel Ozel Egitim Destek

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(17)15-32 22



Teker, S., Teker, E. / Destek Egitimi Odasindan Yararlanan {lkokul ve Ortaokul Ogrencilerin Velilerinin Destek Egitimine Yénelik
Gorusleri

Hizmetlerinin Saglanmasi" baghkh bir proje iizerinde isbirligi yapmstir. Engelliler idaresi
Baskanlig1 ve Turkiye Egitim Goniillileri Vakfi. Arastirmada egitim hizmeti veren 8 6gretmenle
gerceklestirilen yar1 yapilandirilmis goriismeler yoluyla veri toplanmasi ve analizi
gerceklestirilmistir. Arastirma Ogretmenlerin kaynastirma ortamlarinda bireysellestirilmis
destek egitim hizmetlerinin 6nemini gilicli bir sekilde vurguladiklarini ortaya ¢ikarmistir.
Bireysel destek egitiminin, 6zellikle 6grencilerin akademik basarisinin artirilmasi ve sosyal
becerilerinin gelistirilmesi acisindan ¢ok sayida faydasini vurgulamislardir.

Kis (2013), Bolu ilinde 6zel egitim sinifi bulunan ilkégretim okullarinda gérev yapan rehber
O0gretmen ve Ogretmenlerin destek egitim odalarindaki egitim uygulamalarina iliskin
diistincelerini toplamak amaciyla bir ¢alisma yapmistir. Arastirmadan elde edilen bulgular,
ozel egitim smiflarindaki rehber o6gretmenlerin ve Ogretmenlerin destek egitim odasi
uygulamalarint faydali bulduklarini ancak o6gretmenler, miifettisler, 6grenci aileleri ve
ogrencilerin kendileri ile ilgili ¢esitli sorunlarla karsilastiklarini gostermistir.

Aydin (2015) calismasinda, Bursa'daki ilkogretim okullarinda zihinsel engelli 6grencilere
yonelik destek egitim odalarinda sunulan egitim hizmetlerine iliskin 6gretmen gorisleri
aranmistir. Bulgular, destek egitim odalarinin konum ve biiytiklik gibi fiziksel 6zelliklerinin
genel olarak tatmin edici oldugunu ancak ses yalitmi vb gerekli araclarin ve egitim
malzemelerinin bulunabilirligi acisindan 6grencilerin yas seviyelerine performanslarina ve
performansina bagl olarak yetersizliklerin oldugunu gostermistir.

Somaily, Al-Zoubive Bani Abdel Rahman (2012), Suudi Arabistan'in Nayran kentindeki destek
egitim odalarinda 6grenme giicliigii olan o6grencilerin ebeveynlerine yonelik goriislerini
arastirdi. Calisma, ebeveyn tutumlarini degerlendirmek icin bir anketten yararlandi ve
ebeveynler arasinda destek egitim odasina yonelik ¢ogunlukla olumlu algilar1 ortaya
¢ikarmistir.

Datta (2013), destek egitimi uygulamalarinin 6grencilerin problem ¢ézme yontemleri ile aile,
sosyal ve akademik yasamlar tzerindeki etkisini arastirmay1 amag¢lamistir. Bulgular, 6grenci
ve velilere gore destek hizmetlerinin 6grencilerin problem ¢6zme becerilerini ve aile
yasamlarini 6nemli o6lciide etkilemedigini, ancak hem 6grenciler hem de 6gretmenler
tarafindan gozlemlendigi lizere 6grencilerin akademik yasamlar: iizerinde olumlu bir etki
yarattigini ortaya koymustur.

Lal (2014), velilerin ve Ogretmenlerin genel okullardaki destek egitim odalarina iliskin
goruslerini inceleyerek beklentilerini arastirdi. Arastirmada ebeveynlerin ve 6gretmenlerin
destek egitim odasina yonelik tutumlari genel olarak olumluyken, devletin yaklasimina y6nelik
tutumlarinin olduk¢a olumsuz oldugu ortaya ¢ikmistir.

Bu ¢alismanin amaci, 2023-2024 egitim-6gretim yilinda Samsun'da destek egitim odalan
bulunan ilkokul ve ortaokul diizeyinde okullarda 6grenim goéren 6zel gereksinimli 6grenci
velilerinin destek egitiminin etkililigine iliskin goriislerini tespit etmektir. Bu kapsayici amag
kapsaminda arastirmanin amaci, destek egitim odalar1 bulunan ilkokul ve ortaokul diizeyinde
okullarda 6grenim goren o0zel gereksinimli Ogrencilerin velilerinin destek egitiminin
etkililigine iliskin goriislerini ortaya ¢ikarmaktir.

Arastirmanin Onemi

Bu arastirma, 6zel ihtiyaclari olan bireylere yonelik destek egitim odalarinda verilen 6zel
egitim sonucunda c¢ocuklarinin bireysel gelisimini yakindan takip eden ebeveynlerin
gorislerinin alinmasi agisindan 6nem tasimaktadir. Destek egitiminin ¢ocuk iizerindeki gozle
gorulir etkisini aydinlatmayr amaglamaktadir. Verilen egitimin niteligini degerlendiren bu
arastirmadan elde edilen gorislerin, destek egitim odasi girisimlerinin uygulanmasini
zenginlestirmesi beklenmektedir. Boyle bir arastirmanin ulusal baglamda yiirttiilmesi,
ailelerin bakis agilariyla uyumlu olarak, kapsayici ortamlarda egitim alan égrencilerin egitim
planlamasi, programlari ve kosullar1 hakkinda aydinlatici bilgiler sunacaktir. Destek o6zel
egitim hizmetleri kapsayici uygulamalarin temel tasidir ve destek egitim odalari iilkemizde en
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yaygin olanidir. Bu tiir arastirmalarin yapilmasi, destek egitimine katilan ailelerin duygularinin
Olciilmesi, potansiyel olarak perspektiflerin, farkindalik diizeylerinin ve algilanan faydanin
ortaya c¢ikarilmasi ag¢isindan ¢ok oOnemlidir. Bu arastirmanin, destek egitim odalarinin
planlamalarini sekillendirerek, yapilacak calismalara yon vermesi, gelecekte yapilacak
arastirmalara da yol gostermesi bakimindan dnem teskil etmektedir.

YONTEM

Bu kisimda arastirmanin modeli, ¢alisma grubu, veri toplama araci, verilerin toplanma siireci,
verilerin bir araya getirilmesi ve analizleri yer almaktadir.

Arastirma Modeli

Bu arastirmada nitel bir yontem kullanilmaktadir. Goézlemleri, goriismeleri ve dokiiman
analizleri gibi nitel veri toplama tekniklerinin kullanilmasini icerir. Nitel yaklasim, algilar1 ve
olaylar1 dogal bir ortamda gergekgi ve biitiinsel olarak ortaya ¢ikarmayr amaglamaktadir. Nitel
arastirmalarda ¢ok sik kullanilan veri toplama teknikleri arasinda goriismeler, gozlemler ve
yazili dokiimanlarin incelenmesi yer almaktadir (Yildirim ve Simsek, 2005). Arastirma Nitel
arastirma desenlerinden durum calismasi olarak gergeklestirilmistir. Durum c¢alismasi, sinirh
bir sistemin nasil isledigi ve calistig1 hakkinda sistematik bilgi toplamak icin ¢oklu veri toplama
kullanilarak o sistemin derinlemesine incelenmesini iceren metodolojik bir yaklasimdir.
(Chmiliar, 2010).

Calisma Grubu

Bu arastirmanin c¢alisma grubunu 2023-2024 egitim-6gretim yilinda Samsun ili Canik
ilcesindeki bes okuldaki destek egitim odalarinda ¢ocuklar1 bulunan aileleri kapsamaktadir.
Calisma grubu belirlenirken basit seckisiz 6rnekleme yontemi kullanilmistir. Arastirmanin
orneklemini belirlemek amaciyla Canik Ilge Milli Egitim Midiirliigiinden destek egitimi yapan
okullarin isimleri istenmis ve listede yer alan okullar rastgele belirlenmis ve bu okullarla
iletisim kurulmustur. Orneklem, destek egitim odasinda egitim verildigini ve égrencilerin
varligini teyit etmek icin her okulla ayr1 ayr iletisime gecilmistir. Arastirmaya dort ilkokul ve
bir ortaokulda kayith 6grencilerin aileleri katilmistir.

Verilerin Toplanmasi ve Analizi

Bu calisma, destek egitim odasindan yararlanan 40 6grenci velisinin destek egitime yonelik
goriislerini degerlendirmek amaciyla gerceklestirilmistir. Bu kapsamda, 6grenci velileriyle bir
anket calismasi yapilmistir. Anket calismasi yapilmadan 6nce bir uzman goriisii alinmistir. Veli
goruslerini almak icin 12 madde olarak hazirlanan anket 6l¢cme degerlendirme uzmanin goriisi
ile 10 maddeye diisturiilmiistiir. Anket, ¢esitli alanlarda destek egitiminin etkilerini ve 6nemini
degerlendirmek tlzere Likert 6lcegine dayali olarak hazirlanmistir. Likert 6lgegi, katilimcinin
bir dizi ifade hakkindaki goriislerini 6lgen kapali uglu psikometrik bir ankettir. Katilimcilar
anket sorularini degerlendirdikten sonra karsit uclardan cesitli cevaplar arasindan sec¢im
yaparken bireylerin 0Ol¢iilen tutum nesnesi ile ilgili goriislerini 1'den 5'e kadar artan sekilde
ifade etmelerini temel alarak, bireylerin kendi ifadelerine gore gorislerinin belirlenmesini
amaglar. (Oppenheim, 2001). Ankette ki her bir soru, velilerin cocuklarinin egitimindeki destek
egitiminin etkileri lizerindeki diisiincelerini degerlendirmeyi amaglamaktadir. Destek egitim
odasindan yararlanan o6grencilerin velilerinin destek egitime yonelik gorislerini belirleme
formu Tablo 1'de verilmistir:
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Tablo 1. Veli Gortisii Belirleme Formu

Soru i
Kategoriler Soru Soru ;33?;:;2 Katiliyor Kararsizi Katilmiy Ka::ll:,;ny
A Kodu m (5) um (4) m (3) orum (2)  iim 1)

Cocugumun destek egitimi
DE1 almasi onun akademik
basarisini arttirmaktadir.

Cocugumun destek egitimi
DE2 almasi onun Kisilik gelisimini
olumlu etkiler.

Cocugumun destek egitimi

Destek DE3 almasi onun daha disiplinli
?gvitimif'l olmasini saglar.

ogrenci

lizerine Cocugumun destek egitimi
dogrudan DE4 almas1 arkadaslar1 arasinda
etkileri (DE) daha uyumlu olmasini saglar.

Cocugumun destek egitimi
DES5 almasi okula Kkarsi olumlu
tutumlar gelistirmesini saglar.

Cocugumun destek egitimi

DE6 - ..
almasi ézgiivenini arttirir.
Destek egitimi ¢ocugumun
DE7 e o C o
iletisim becerilerini gelistirir.
Cocugumun destek egitimi
Destek YK1 almasi egitimde firsat esitligi
egitimine ait saglar.
yan
kazanimlar Cocugumun destek egitiminden
(YK) YK2 daha fazla yararlandirilmasini
isterim.
Destek
egitimine ait Destek egitimi ders saatleri
71 . ‘1
zamanlama disinda verilmelidir.

(Z)

Velilere anket kapsaminda toplam 10 soru sorulmustur. Bu sorular, destek egitimin 6grenci
tizerine dogrudan etkileri (DE), destek egitimine ait yan kazanimlar (YK) ve destek egitimine
ait zamanlama (Z) olmak iizere li¢ kategoride ele alinmistir. Degiskenler arasindaki iliski, bu
iliskinin yoni ve siddeti ile ilgili bilgiler korelasyon analizi ile yapilmistir.
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BULGULAR

Destek egitim odalar1 bulunan ilkokul ve ortaokul diizeyinde okullarda 6grenim goren ozel
gereksinimli 6grencilerin velilerinin destek egitimine iliskin goriisleri nasildir? Bu kapsamda
elde edilen bulgular 2’de verilmistir

Tablo:2. Veli Goriisme Formunda Verilen Cevaplar

Soru i
. Soru Tamamen Katiliyor Kararsizi Katilmiy Hig
Kategoriler Soru Katiliyoru um (4) m (3) orum (2) Katilmiy
i Kodu m (5) orum (1)

Cocugumun destek egitimi

DE1 almasi onun akademik 32 8
basarisini arttirmaktadir.
Cocugumun destek egitimi

DE2 almas1 onun kisilik gelisimini 25 12 3
olumlu etkiler.
Cocugumun destek egitimi

lg'es'tek DE3 almas1 onun daha disiplinli 20 17 3
egitimin -
e . olmasini saglar.
Eiiirﬁ Cocugumun destek egitimi
N DE4 almasi1 arkadaglar1 arasinda 21 13 3 3
dogrudan

daha uyumlu olmasini saglar.

Cocugumun destek egitimi
DES almas1 okula karst olumlu 21 11 3 5
tutumlar gelistirmesini saglar.
Cocugumun destek egitimi

etkileri (DE)

DE6 L 15 14 5 6
almasi ézgiivenini arttirir.
pp7  Destek egitimi ocugumun o g
iletisim becerilerini gelistirir.
Destek Cocugumun destek egitimi
e . YK1 almas1 egitimde firsat esitligi 25 12 3
egitimine ait o
an saglar.
kaz:mmlar Cocugumun destek
YK2 egitiminden daha fazla 33 5 2
(YK) oo
yararlandirilmasini isterim.
Destek
egitimine ait 71 Destek egl_tlml.d_ers saatleri 20 10 7 3
zamanlama disinda verilmelidir.

(Z)

Akademik performans ve gelisim kapsaminda sorulan DE1 ve DE2 sorusuna yonelik olarak;

Katihmcilarin %57.5’i (23 veli), destek egitimi almasinin ¢ocuklarinin akademik basarisinm
arttirdigina inandigini ifade etmistir. Ancak, velilerin %42.5’i bu konuda kesin bir goriis
belirtmemistir ya da olumlu goriise katilmadigini ifade etmistir. Kisilik gelisimi tzerindeki
etkilerle ilgili olarak, katiimcilarin %37.5'i (15 veli) destek egitiminin olumlu etkiler
sagladigina inandigini belirtmistir. Bu noktada, belirsiz kalan bir kesim de bulunmaktadir.

Davranissal ve sosyal gelisim kapsaminda sorulan DE3, DE4, DE5, DE6, DE7 sorularina yonelik
olarak;

Disiplinli olma konusunda %42.5 (17 veli) destek egitiminin etkili oldugunu diistinmektedir,
ancak bu konuda ¢ekimser kalanlar veya katilmayanlar da mevcuttur. Arkadaslik iliskilerinde
uyumu arttirdigini diistinenlerin orani %42.5’tir (17 veli). Benzer sekilde, bu konuda da kesin
bir fikri olmayanlar ve katilmayanlar da bulunmaktadir (%57.5). Destek egitiminin okula karsi
olumlu tutumlar gelistirdigine inanan velilerin oran1 %42.5 (17 veli) olarak belirlenmistir.

Ayrica, destek egitiminin cocuklarin 6zgiivenini arttirma (%35) ve iletisim becerilerini
gelistirme (%37.5) etkisinin oldugu ifade edilmistir. Bu dogrultuda velilerin %40’1 destek
egitimden daha fazla yararlanilmasini istemistir. Ek olarak, destek egitiminin ders saatleri
disinda verilmesi gerektigi konusunda (%30) cesitli fikirler ifade edilmistir.
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Bunun yaninda, egitimde firsat esitligi saglama konusunda ise %35 (14 veli) olumlu bir goriis
ifade etmistir. Anket sonuglari, destek egitim odasinin 6grenci velileri acisindan 6énemli bir
imkan oldugunu gostermektedir. Katilimcilarin ¢ogunlugu, destek egitiminin ¢ocuklarinin
gelisimi ve performansi Ulzerinde olumlu etkileri olduguna inanmaktadir. Ancak, bazi
konularda belirsizlik ve farkli goriisler de bulunmaktadir. Bu sonuclar, destek egitim odasi
programlarinin velilerin beklentileri ve ¢ocuklarinin gereksinimleri dogrultusunda daha 6zenle
planlanmasi gerektigini de ortaya koymaktadir. Sorulara ait detayl istatistikler Tablo 3’'de
sunulmustur.

Tablo 3. Bagimsiz Anket Sorularina Ait Betimsel Istatistikler

Betimsel Istatistikler

Degiskenler BirimN % Gozlem Ort. Medyan Min. Max. Std.Dev.
DE1 40 100 4,80 5 4 5 0,41
DE2 40 100 4,55 5 3 5 0,64
DE3 40 100 4,43 4,50 3 5 0,64
DE4 40 100 4,30 5 2 5 0,91
DE5 40 100 4,20 5 2 5 1,04
DE6 40 100 3,95 4 2 5 1,06
DE7 40 100 4,63 5 4 5 0,49
YK1 40 100 4,55 5 3 5 0,64
YK2 40 100 4,73 5 2 5 0,72
71 40 100 4,18 4,50 2 5 0,98

Tablo 3’de verilen degiskenler, destek egitimin 6grenci ilizerine dogrudan etkileri (DE), destek
egitimine ait yan kazanimlar (YK) ve destek egitimine ait zamanlama (Z) kategorileri gore
siniflandirilmistir. Bu dogrultuda, DE1'den DE7'ye kadar olan degiskenlerin ortalamalar1 "DE"
kategori degiskeni altinda, YK1 ve YK2 degiskenlerinin ortalamalar1 da "YK" kategori degiskeni
altinda birlestirilmis. Z1 degiskeni ise Z olarak ifade edilmistir.

DE, YK ve Z degiskenleri icin elde edilen istatistikler Tablo 3'de verilmektedir. Bu istatistikler,
her bir degiskenin ortalamasinin ve dagiliminin farkli oldugunu gostermektedir. YK
degiskeninin ortalama degeri DE degiskeninden daha yiiksek olmasina ragmen, DE
degiskeninin standart sapmasi YK degiskenine gore daha diisiiktiir, bu da DE degiskeninin
daha az degisken oldugunu goéstermektedir. Z1 degiskeninin ortalama ve medyanin
yakinsakligi, bu degiskenin genellikle yiiksek degerlere daha yakin oldugunu gosterebilir.
Ayrica, standart sapma ve ceyrekler arasi genislik, verilerin ne kadar degisken oldugunu ve
dagilimin ne kadar yaygin oldugunu géstermektedir.

Tablo 4. Kategori degiskenlere ait betimsel istatistikler

Betimsel Istatistikler
Degiskenler| Birim N| Mean |Medyan| Min. Max. Lower | Upper Var. |Std.Dev.|Kurtosis| Std.Err.
(Quartile)|(Quartile) (Kurtosis)
Z 40 4,18 4,50 2 5 3,50 5 0,97 0,98 -0,38 0,73
DE 40 4,41 4,50 3,29 5 4 5 0,33 0,57 -1,08 0,73
YK 40 4,64 5 3 5 4,50 5 0,28 0,53 1,69 0,73

Degiskenlerin bagil iliskileri hakkinda goézlem yapabilmek icin bir korelasyon analizi
uygulanmistir. Korelasyon analizine ait sonuglar Tablo 5’te sunulmustur. DE1 ile DE7 arasinda
%73'lik bir pozitif korelasyon bulunmaktadir. Benzer sekilde, DE2 ve DE3 ile diger DE
degiskenleri arasinda da gii¢lii pozitif iliskiler goriilmektedir (%86 ve %78). DE4 ve DE5
arasinda %91'lik bir ytliksek pozitif korelasyon belirlenmistir. Ayn1 zamanda DE4 ve DE5'in
diger DE degiskenleriyle de yiiksek oranda iliskili oldugu goriilmektedir. Bunun yaninda, YK1
ve YK2 arasinda giiglii bir iliski (%62) bulunmaktadir. Ayrica, YK1 ve YK2'nin DE degiskenleri
ile orta diizeyde bir iligkisi oldugu gozlemlenmektedir. Z1, diger degiskenlerle diisiik diizeyde
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korelasyona sahiptir. Bu degiskene ait en yiiksek korelasyon degeri %15 ile DE1 ve DE7
arasinda bulunmustur.

Tablo 5. Korelasyon Analizi

Correlations

Marked correlations are significant at P < ,05000

N=40
Variable DE1 DE2 DE3 DE4 DE5 DE6 DE7 YK1 YK2 71
DE1 1 0,73 0,64 0,17 0,16 0,21 0,65 0,54 0,51 0,15
DE2 0,73 1 0,86 0,59 0,52 0,46 0,43 0,62 0,34 0,09
DE3 0,64 0,86 1 0,61 0,56 0,53 0,44 0,48 0,26 0,12
DE4 0,17 0,59 0,61 1 0,91 0,78 -0,03 0,46 0,01 0,11
DE5 0,16 0,52 0,56 0,91 1 0,80 0 0,37 0,14 0,06
DE6 0,21 0,46 0,53 0,78 0,80 1 0,11 0,38 0,15 0,13
DE7 0,65 0,43 0,44 -0,03 0 0,11 1 0,51 0,28 0,19
YK1 0,54 0,62 0,48 0,46 0,37 0,38 0,51 1 0,23 0,09
YK2 0,51 0,34 0,26 0,01 0,14 0,15 0,28 0,23 1 -0,08
71 0,15 0,09 0,12 0,11 0,06 0,13 0,19 0,09 -0,08 1

DE degiskenleri arasindaki yliksek korelasyonlar, bu degiskenler arasinda gii¢lii bir iliski
oldugunu géstermektedir. Ozellikle, DE2 ve DE3 arasindaki %86'lik korelasyon, bu degiskenler
arasindaki benzerlik diizeyini ortaya koymaktadir. YK1 ve YK2 arasindaki gii¢lii korelasyon, bu
degiskenlerin birbirleriyle yakindan iliskili oldugunu ancak, diger DE degiskenlerine gore daha
diisiik bir iliskisi oldugu goriilmektedir. Z1'in diger degiskenlerle diisiik korelasyonlari, bu
degiskenin digerlerinden daha bagimsiz oldugunu veya farkh faktorlerle iliskili oldugunu
diistindiirebilir.

SONUC, TARTISMA VE ONERILER

Bu calismanin amaci, Samsun ili Canik ilcesinde rastgele secilmis okullarin destek egitim
odalarinda ¢ocuklar1 6grenim goren velilerin goriislerini tespit etmektir. Arastirmada katilimei
velilerin destek odasi uygulamasina iliskin genel olarak olumlu goriislere sahip olduklari
ortaya ¢ikmistir. Onlarin bakis agisi, destek egitiminin 6grenciler i¢gin yararl oldugu ve daha
genis bir uygulanmasi gerektigi yoniinde bir durumu 6nermektedir; bu, mevcut literatiirdeki
bulgularla tutarh bir egilimdir.

Sonuglar incelendiginde, ailelerin egitimi destekleyen tutum o6lgegi ile ¢ocuklarinin akademik
basarilarimi artirdigini, karakter gelisimlerini olumlu etkiledigini, disiplin kazandirdiklarini,
okula karsi olumlu tutum gelistirdiklerini ve dolayisiyla cocuklarinin 6zgiivenini artirdigini
belirttikleri gorildi. Ayrica tutum Olgeginde de vurgulandigi gibi dezavantajli cocuklara
yonelik destek egitimlerinin kullanilmasi, egitimde firsat esitligi saglamanin bir yolu olarak
algilanmistir. Sonug olarak, ebeveynler cocuklari icin giderek daha fazla destek egitimini tercih
etmislerdir. Bir diger onemli bulgu, katilimci ebeveynler tarafindan algillanan cocuklarin
iletisim becerilerinde 6nemli bir gelisme oldugunu goéstermistir. Ancak destek egitimlerinin
normal ders saatlerinde verilmesi konusunda veliler arasinda c¢eliskili bir tutum ortaya
cikmistir.

Filik (2019) ayrica destek egitim odalarina iliskin ebeveynlerin bakis agilarini da arastirmistir.
Ogretmenler, velilerin ¢ocuklarinin bu odalarda egitim gérmesinden memnun olduklarini ve
egitimde ilerleme beklediklerini ifade etmislerdir. Olumlu ebeveyn tutumlari, cocuklarinin sinif
o0gretmenlerinden gordiikleri kisisel ilgiden kaynaklanmistir ve bu da elverisli bir 6grenme
ortamini tesvik etmistir. Ayrica ebeveynler ve sinif 6gretmenleri arasindaki diizenli iletisim
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¢ocugun akademik basarisini olumlu yonde etkilemistir. Benzer sekilde Giirgiir, Kis ve
Akcamete (2012), 64 kaynastirma 6grencisine destek 6zel egitim hizmetlerinde goniillii olarak
gorev alan 6gretmen adaylarini incelemistir. Bulgulari, bireysel destek girisimlerinin 6zel
egitime ihtiya¢c duyan Ogrencilerin sosyal ve akademik gelisimlerine énemli 6l¢lide katkida
bulundugunu dogrulamistir. Ayrica arastirma sonuglariyla uyumlu olarak Tortop ve Dinger
(2016), ozel yetenekli 6grencilere yonelik egitimin desteklenmesine yonelik ebeveynlerin
olumlu tutumunu vurgulamistir. Opengin'in (2018) iistiin yetenekli 6grencilerin destek egitim
odalarindaki egitimi lizerine yaptig1 arastirmada ebeveynlerin sunulan farkli derslerden
duyduklari memnuniyeti ortaya c¢ikarmis, cocuklarinin goniilli katilimina ve programin
algilanan katkilarina vurgu yapilmistir. Unay (2012) destek egitimi uygulamalarina iliskin veli
gorislerini toplamis ve ¢ogu velinin ¢ocuklarinin belirli derslerde destek egitimine katilmasini
bekledigini belirtmistir. Egitim siiresinin uzatilmasini ve ek konularin eklenmesini ummuslar
ancak genel olarak uygulanan uygulamalardan memnun kalmislardir. Sadece bir veli
¢ocugunun bu ortamda egitime devam etmesi konusunda isteksiz oldugunu ifade etmistir.

Arastirma, ebeveynlerin destek egitim odalarina iliskin olumlu bir bakis acisina sahip
oldugunu, ¢ocuklarinin katilimindan duyduklari memnuniyeti ve beklenen akademik ilerleme
nedeniyle katilimlarinin devam etmesi konusunda istekli olduklarin1 ortaya koymustur.
Ebeveynlerin olumlu egilimleri, c¢ocuklarinin aldiklarn Kkisisellestirilmis ilgi algisindan
kaynaklanmis ve bu da bir giiven duygusunu tesvik etmis olabilir. Ayrica ¢calisma, destek egitim
odalarina kayith ¢ocuklar ve ebeveynler arasindaki iletisimde bir iyilesme oldugunu ve bunu
diizenli destek egitimi alan c¢ocuklarda go6zlemlenen basariyla iliskilendirdigini ortaya
koymustur.

Ancak arastirmada Ozel Egitim Destek Hizmetinin (DEO) planlama agamasinda 6zellikle ders
saatleri ve siireleriyle ilgili bazi sorunlarin oldugu tespit edilmistir. Arastirmalar, destek
egitiminin normal okul saatleri disinda sunulmasinin daha etkili olabilecegini 6ne stirmektedir.
Milli Egitim Bakanhg Ozel Egitim Hizmetleri Yonetmeligi (2020) ile diizenlenen mevcut DEO
ders saatlerinin ¢ogu zaman yetersiz kaldig1 kaydedilmistir. Yonetmelik, 6zel gereksinimli
ogrencilerin haftalik ders saatinin %40'in1 gegmemesi gerektigini ve bir okul haftasinda
yaklasik 12 saate izin verilmesini sart kosmaktadir. Ancak, sinirlh destek egitim odasi
mevcudiyeti ve yiliksek 0grenci sayilari nedeniyle, her 6grenci ortalama iki ila ii¢ saat DEO
destegi alma egilimindedir. Diizenleme okul saatleri disinda DEO egitimine izin vermesine
ragmen, bunun hem o6grenciler hem de Ogretmenler igin fiziksel ve zihinsel zorluklar
yaratabilecegi tahmin edilmektedir.

Ozetle, ¢ocuklar1 destek egitiminden yararlanan ebeveynlerin ¢cogunlugu memnuniyetlerini
ifade ederek bu odalarda bireysellestirilmis egitim verilmesini desteklemislerdir. Oneri olarak
DEO saatlerinin yonetmeligin sundugu esneklige gore okul, 68retmen ve 6grenci dinamikleri
dikkate alinarak kisiye 6zel olarak diizenlenmesi daha uygun bir yaklasim olabilir. Destek
egitiminin, 6zellikle ayn1 glin genel egitim derslerine katilirken hem destek veren 6gretmen
hem de destek alan 6grenci tizerindeki etkisi daha fazla arastirilmay: hak etmektedir. Eylem
arastirmasi, destek egitimi girisimlerinin etkinligini ve okullarda ve bire bir oturumlar
aracilifiyla saglandiginda bireysel 6grenciler lizerindeki etkisini arastirmak ic¢in gecerli bir
yaklasim olabilir. Bu, karsilasilan zorluklarin tlistesinden gelebilir ve daha iyi destek egitimi
stratejileri gelistirebilir.
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Abstract

The purpose of this research; To determine the opinions of the parents of the students who benefit from the
support education room regarding the support education. The research is aimed at the parents of students
receiving primary and secondary school education in the support education room located in Canik district
of Samsun province. In order to determine the study group of the research, the list and contact information
of schools with support education rooms were obtained from Canik District Directorate of National
Education. Since Canik district is also the district where the researcher works, no official permission was
received. The sample was determined by contacting each school individually to confirm that education was
provided and the presence of students in the support education room. The research is limited to 5 schools
and 40 parents in Canik district. This research is a qualitative research and was conducted with a case study
design. In order to evaluate the effects and importance of support training, a survey was prepared based on
the Likert scale by taking expert opinion. Each question aims to evaluate parents' thoughts on the effects of
supportive education on their children's education. The findings showed that parents increasingly want
their children to benefit from support education, and that there is a significant improvement in children's
communication skills. However, a contradictory attitude emerged among parents regarding the provision
of support training during normal class hours. When the results were examined as a whole, it was seen that
families stated that the attitude scale supporting education increased their children's academic success,
positively affected their character development, gained discipline, developed a positive attitude towards
school, and therefore increased their children's self-confidence. In addition, as emphasized in the attitude
scale, the use of support training for disadvantaged children was perceived as a way to ensure equal
opportunities in education. In summary, the majority of parents whose children benefited from support
education expressed their satisfaction and supported the provision of individualized education in these
rooms.

Key Words: Support education, inclusion, individual with special needs
INTRODUCTION

Differences in developmental abilities among individuals should not hinder their access to
education, which is their fundamental right. The educational framework should be designed to
meet individual needs and promote self-sufficiency. The organization of educational
environments for individuals with special needs varies depending on their disability (Ataman,
2009). In our country, environments for individuals with disabilities are generally classified as
separate or inclusive. Different educational venues: According to Batu and Kircaali iftar (2005), it
refers to educational institutions managed by specialized educational programs and personnel for
individuals who require special education, different from their peers who do not have these needs.
Inclusive educational environments: Primarily include regular classes, which are called the least
restrictive spaces, for children with mild mental disabilities (Sucuogluy, Kircaali-Iftar, Tekin-iftar,
Kaner, & Bakkaloglu, 2009).

According to MEB OEHY (2008), it is emphasized that individuals requiring special education
should ideally continue their education in the same institution with their non-disabled peers.
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Article 23 of the SAR summarizes inclusive education by providing special education and support
services throughout the educational journey of individuals from pre-school to formal and non-
formal institutions in public/private schools. Inclusive educational environments include the
participation of individuals with disabilities with their normally developmentally mature peers,
facilitated by special education services (MEB, 2008). Participation is carried out by three
methods: full-time, part-time and reverse participation. In our country, full-time inclusive
education is mainly implemented(MEB, 2012).

Inclusion without additional special education support simply requires placing a student with
special needs in a regular classroom. However, support services for special education are
mandatory for effective participation. Inclusion requires proper implementation by providing
necessary services that meet the needs of individuals requiring special education (Batu, 2000).
Effective inclusion practices require the provision of supportive special education services. The
success of participation often parallels the effectiveness of the support training rooms. These
rooms provide special services such as extra education, physiotherapy, language and speech
therapy, separately from their peers in a resource room within the school (Ozyiirek, 2009).
Fidelity in support training room practices directly affects the targeted success in inclusion
(McNamara, 1989).

Despite differences, individuals around the world can study together in a standard classroom
environment. However, some children may need different educational programs and evaluation
processes than their peers (Aral and Giirsoy, 2009). The support education room serves as both a
physical space and a special environment that provides basic services, saving significant time for
students with special needs in general education (McNamara, 1989). In particular, the support
education room is a preferred service option for students with mild to moderate intellectual
disabilities (Glomb and Morgan, 1991).

Support training room service offers many advantages. It meets students' individual needs,
providing specific support in areas where they are delayed and offering personalized attention.
Students struggling with academic and behavioral difficulties create challenges for classroom
teachers, peers, and subject-specific tutors. The academic progress and behavioral adaptation
observed in students participating in the support education room contribute significantly to their
all-round development. It is predicted that disabled students who receive education in such an
environment will undergo psychological transformations. Experiencing success increases self-
confidence, improves peer communication and increases social acceptance (Unal, 2008).
However, there are difficulties in support training room applications. Factors affecting their
success include parents' uncertain outcome expectations, students' resistance to this type of
education, school administrators' indifference to this education, staff's inadequacy in
communication with students, and inadequate physical facilities (McNamara, 1986). When
planning support training room sessions, careful attention should be paid to determining
appropriate individual goals, designing goal-oriented training programs, creating counseling
practices, regularly evaluating student development, and evaluating the results (Black and Morris,
1974).

Given the different needs of children, their educational requirements tend to vary accordingly. In
the field of special education, children with special needs are defined as individuals who need
additional support due to their unique differences. These individuals are distinguished from their
peers by their changing needs, which differ from them in physical, mental, emotional and social
aspects (Kargin, 2004). The cornerstone of integrating individuals with special needs into society
is ensuring equal opportunity in education (Kircaali-iftar and Batu, 2005). To achieve this
equality, special education tailored to their unique needs becomes mandatory. Special education
aims to develop the interests, needs and capacities of individuals through special educational
programs, methods, equipment and personnel. Its aim is to empower them with basic life skills,
promote social integration, collaborative work, environmental adaptation and self-sufficiency,
and prepare them for higher education and life pursuits (Diken, 2010).
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Special Education Regulation defines special education as the provision of specially trained
personnel, educational programs and methods to meet the educational and social deficiencies of
individuals requiring special education (MEB, 2006;0EHY). These programs are formulated based
on individual characteristics and competencies in all areas of development in educational
environments and academic disciplines. Various definitions of special education are encountered
in the literature. According to Eripek (2013), special education includes individually planned,
systematically carried out and meticulously evaluated educational services that aim to optimize
the independent living abilities of disabled individuals. These definitions often intersect with
many laws and definitions in the United States (Melekoglu, 2010).

Purposes of Special Education

In general, the main purpose of special education is to support individuals in need of special
education to live an independent life. (Cavkaytar, 2005). Article 5 of the MEB OEHY summarizes
the goals of special education, which aim to be a productive citizen, social harmony, independent
living skills, preparation for higher education, career paths, educational needs, developing
competencies, and preparing for life in line with their interests and abilities (MEB, 2006; OEHY).

Educational Environments

Depending on the extent of the impact of their disability, disabled students receive education with
their normally developing peers or in separate educational spaces (Ozyiirek, 2004). While
separate education arrangements include special education schools prepared for certain
disability groups, inclusive education arrangements are carried out within normal education
institutions (MEB, 2006). Paragraph (ii) of the fourth article of the OEHY regulates educational
environments as "public and private boarding and day schools and institutions of all types and
levels affiliated with the Ministry, serving individuals requiring special education”. These
environments are equipped with trained personnel and special training using advanced training
programs and methodologies. (MEB, 2006; OEHY).Kapsayia Uygulamalarin Onemi

The core philosophy of inclusive education revolves around facilitating all children to learn in the
classroom environment and ensuring that each child maximizes his or her potential. In inclusive
classrooms, children are encouraged to actively participate in the learning environment as they
progress at their own pace and style. Schools serve as important spaces where children learn
social skills and form friendships. Therefore, children with and without disabilities mutually learn
social skills and develop social connections (Vaidya and Zaslavsky, 2000). Educational programs
within inclusion are often adapted by identifying students' needs and the necessary services and
support required in inclusive settings. Teachers play a very important role in ensuring that
students with special needs have access to the same opportunities and experiences as their peers
and in making instructional adjustments when necessary (Bauer and Kroeger, 2004). As a result,
it is observed that the interaction, communication and social skill behaviors of children with
normal development and children with disabilities become more effective. In addition, interaction
with disabled children also contributes to increasing the self-esteem of normally developing
children (Gliven and Aydin, 2007).

Advantages of Inclusive Education

Inclusive education provides significant benefits, primarily for children with special needs. Being
a part of inclusive environments allows these children to shape their behavior by observing their
peers and adults, and to align their behavior with social expectations while participating in social
life with others (Eripek, 1990). Kircaali-iftar (2012) emphasizes that inclusive education
strengthens normally developing students, enables them to become role models for individuals
with special needs, and helps them integrate into society. Benefits for students with special needs
include:

» Receiving special education appropriate to their learning speed and capacity.

¢ To develop harmony, success and self-confidence through environments designed to suit their
characteristics.
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o Effectively improving weaknesses through support training, promoting values such as self-
confidence, appreciation, responsibility and sense of usefulness, facilitating their social
integration.

* Demonstrating higher rates of positive behavior in inclusive environments.
» Easier modeling and identification among peers.
« Gain communication, collaboration, acceptance and life skills.

» Reinforced learning through methods, technical tools and equipment appropriate to perception
systems and learning contents.

 Facilitating holistic development through family education, social, cultural and recreational
activities (Salend, 2001).

While the focus often revolves around benefits for students with special needs, inclusive
education offers benefits that extend beyond these individuals. It provides great benefit to normal
individuals, classroom teachers and parents of both groups in terms of developing mutual
understanding (Topg¢u & Katulmus, 2013). In inclusive classes, normal students' tolerance
towards individual differences increases, cooperation skills develop, leadership, setting an
example and responsibility develop (Atkin, 2013). For those who have not previously met
individuals with special needs, inclusion provides the opportunity to understand and better
interact with them who may be potentially encountered in a variety of future settings (Eripek,
1990).

Inclusion practices also affect the families of individuals with special needs, changing their
expectations and perspectives on school, reducing conflicts and improving support strategies
(Atkin, 2013). Classroom teachers develop positive attitudes towards participation, It benefits
students by receiving additional training for improved social interaction, promoting happiness in
helping diverse students, and establishing new relationships with experts from various fields
(Bailey and Winton, 1987, cited in: Turhan, 2007). In addition, inclusive education helps teachers
adapt the classroom environment and curriculum to the needs of students and improve their
communication and cooperation skills with other staff (Salend, 2001).

Challenges in Inclusive Education

When we look at the implementation of inclusion practices in the country since the 1980s,
problems such as insufficient institutional quality or quantity, limited or inadequate training of
teachers to carry out the programs, and the scarcity of expert educators to support the teachers
emerge (Diken, 2010; Sucuoglu, 2010). 1996). Another difficulty is the reluctance of school
administrators and staff to accept individual differences and support classroom teachers
(Kircaali-iftar, 2012). In addition, the lack of support from private educational institutions and the
lack of cooperation between teachers in normal schools and teachers in private institutions pose
significant difficulties for children receiving supportive education (Kircaali-iftar, 2012).

Supportive Special Education Services in Inclusive Education

Supportive special education services are needed for inclusive education practices to be
successful. Proper implementation of inclusion requires support services for students with special
needs and/or classroom teachers (Batu, iftar, 2011). Not providing support services in placing
students with special needs in classes causes them not to contribute effectively and prevents their
peers from developing respect and sensitivity (Vuran, 2005). Inadequate support services in
inclusion practices put a burden on classroom teachers and reduce the quality of education of
students with special needs (Sucuoglu and Kargin, 2008). Individuals with special needs, who are
indispensable for inclusive education, need regular and systematic supportive education so that
they can adapt to their peers and acquire the necessary skills (Nizamoglu, 2006).

Special education support services within the scope of inclusive education are divided into two
categories: in-class services and out-of-class services.
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Support Training Room

Students are temporarily removed from their regular classes to receive additional support
training in subjects or areas where they have difficulty, and this is called a support training room
(Batu and Kircaali iftar, 2011).

Supporting Training Room Application

In the global literature, the concept of "resource rooms" is accepted as support training rooms
within the scope of OEHY (2018). According to this study, the term "support training room"
replaces "resource room". Special Education Services Regulation (2006) defines the support
education room, which is synonymous with the resource room, as "an organized environment that
provides support education services to students receiving education through mainstreaming
practices and gifted students in their fields of expertise." This Regulation formed the legal basis
for establishing support education rooms in schools and providing special equipment and
educational materials for students with special needs and gifted students to study in the same
classes with their non-disabled peers (OG. number: 26184, Date: 31.05.2006). ). According to
Kircaali-iftar (2012), a student attending regular classes may be placed in the resource room from
time to time to meet unmet educational needs. Here, specialist education is given by the special
education teacher individually or in small groups (Kircaali-iftar, 2012). The resource room
educator is responsible for both teaching and counseling roles (Ozyiirek, 2004), and is considered
the mostappropriate accommodation for students with special needs outside of general education
settings (Kargin, 2004).

Purpose of the Support Training Room

According to Harris (1998), the aim is to solve social, academic and behavioral barriers that
prevent students from effectively participating in regular classes. Simply put, the supportlearning
room aims to maximize student success by meeting students' needs in inclusive environments.

Legal Framework of the Support Training Room

Article 23 (e), Schools that implement inclusive education organize physical, social and
psychological environments suitable for the student's disability. Schools also establish support
education rooms by providing special equipment and materials to provide educational services
efficiently. In addition, paragraph (h) of the same article emphasizes organizing support education
services for students in inclusive environments, providing in-class assistance or utilizing support
education rooms. Article 16 describes the duties of the special education services board, such as
proposing the opening of support education rooms and special education classes, determining the
needs in inclusive education institutions, and supervising the practices regarding students
receiving support education. Article 28 emphasizes the establishment of support education rooms
in schools and institutions, the provision of special equipment and educational materials for
students requiring special education, and the participation of gifted students in classes with their
non-disabled peers. These regulations, outlined in the Ministry of National Education, define the
service but do not contain clear details about its content (Akay, Uzuner and Girgin, 2014).

Physical Features of the Support Training Room

The Ministry of National Education Inclusion Practices Circular (2008) summarizes the basic
issues regarding the organization of a support education room as follows:

» Providing a safe and comfortable area that allows the student to move freely.

e To give priority to an effective educational environment regarding factors such as heat,
ventilation, lighting, sound insulation and general landscaping.

» Locating facilities such as sinks away from areas with high noise levels.

¢ Allocating a minimum of 2x2 square meters of space for one-on-one training, and providing a
larger desk area for orthopedically disabled students.
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» Ensuring that there are age-appropriate boards, tables and materials in the room.

« Diversification of educational tools such as language cards, picture story cards, audio story books
according to the student's age, performance and type of disability.

* Preparing appropriate worksheets and materials to improve academic skills.

Proximity to regular classrooms should be prioritized when considering the location of the room
within the building, facilitating stronger communication between students, teachers, and the
functionality of the room. Even though physical dimensions vary, the functional ability to meet all
student needs is very important (Kis, 2013). A support education classroom, recommended to be
the size of a general education classroom, should accommodate a maximum of five students, a
teacher, and necessary furniture and materials (Black and Morris, 1974). Appearance and layout
significantly impact program implementation by supporting students academically and socially
(McNamara, 1989). Despite the different school conditions, it is mandatory to provide appropriate
ventilation, lighting and heating mechanisms in each classroom. In addition, designated areas in
classrooms, such as gaming, mathematics or computer areas, should be designed in a way that
does not cause discomfort (Deshpande, 2013).

Types of Support Training Rooms

According to Bender (2013), the variety of support education rooms depends on the student's
disability and the financial situation of the school.

Similar Academic Level Support Rooms: Widely preferred for students with similar academic
abilities.

Universal Support Rooms: Designed to accommodate all individuals without any restrictions.

Skills-Focused Support Rooms: Tailored to specific skills such as math, reading, writing or
language proficiency.

Things to Consider in Support Training Application
Matters related to the directive in Article 28 of the OEHY in the support training room sessions:

a) Determination of students to be taken to the support education room by guidance and
consultancy services in line with the recommendations of the IEP development unit.

b) Planning the support training in a way that does not exceed 40% of the total course load per
week.

c¢) Offering personalized or group training based on training performance.

d) Equipping the room with materials suitable for the student's educational performance and
disability.

e) Taking the support room evaluation into account in general student evaluations.
h) Providing support education services during school hours.

The support education room teacher should constantly re-evaluate the students receiving support
education.

After the evaluation, the best program and methods suitable for the student should be selected in
cooperation with the classroom teacher and parents. As a result, an individualized training
program should be developed that outlines the goals to be achieved within a year. These goals
should be designed to effectively address the student's academic, social, and behavioral
challenges.
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Educators in the Support Training Room and Their Responsibilities

In accordance with paragraph (h) of Article 28 of the Special Education Code, specialized primary
school teachers, mobile special education teachers, classroom teachers and field teachers for
visually impaired, hearing impaired and mentally disabled students are assigned to educational
institutions with support education institutions. According to the educational needs of the
students. This appointment may include teachers from the institution, RAM or other educational
institutions. Al-Zoubi (2012) describes the duties of the support training room teacher; It is
defined as determining the necessary support training for the student, creating an individualized
education plan in line with the student's performance and needs, executing this plan according to
the student's needs, communicating with the student and ensuring the necessary coordination.

Advantages of Support Training Room Applications

Support learning room practices benefit students, educators, parents, the student's peers, and the
broader social environment. Tailoring the support to the student's needs not only increases
academic success, but also increases social confidence, ultimately solving behavioral problems
and ensuring the student's acceptance and recognition in society. Teachers encounter and address
student academic and behavioral differences in support education, both in the classroom and in
their areas of expertise. Witnessing student progress motivates classroom teachers, increases
classroom cohesion, and facilitates the implementation of planned lessons. As a result, educators
can cover curriculum topics more effectively. For the student's peers, supportive education
reduces behavioral and academic problems, creating a conducive learning environment that
benefits all students. Additionally, witnessing the abilities of individuals with disabilities
encourages greater tolerance and social awareness among peers. Families of students in support
education gain psychological assurance by observing their children's abilities, increase confidence
in the child's social acceptance, and alleviate feelings of inadequacy (Giirgiir, Kis and Akcamete
2012).

Challenges in Support Training Room Applications

McNamara (1986) describes challenges encountered in support training rooms, including
uncertainties regarding the expected success of the program, overly high expectations, reluctance
of students to attend classes, administrative indifference, inadequate staff communication, and
inadequate physical facilities. Kircaali-iftar (1998) draws attention to the problems arising from
the student's inability to experience close teacher collaboration in the support education room
within the general education classroom. These issues include students' missing activities in the
general education classroom and the potential for labeling the student.

Studies Conducted Regarding the Support Training Room

Safak (2005) conducted a study aiming to evaluate the effectiveness of providing support
education to visually impaired students through a mobile teacher in general education settings.
The study aimed to determine its effect on academic performance and overcome the limitations
caused by visual impairment. Findings showed that tailoring programs to student performance
positively contributed to their progress. Unal (2008) focused on the evaluation of the educational
plans prepared by special education teachers in mixed education environments for mentally
disabled students in support education rooms. The research used a "multiple probe design
between subjects” and concluded that these personalized plans were effective in achieving
academic goals. Akdemir Okta (2008) conducted a descriptive study highlighting the inadequate
support services for hearing-impaired students and their teachers in primary education classes.
Kose's (2009) research, which aimed to facilitate inclusive education by providing web-based
special education support to students, revealed that it had a positive effect on academic success
and attitudes towards computers. Culha (2010) investigated the effectiveness of individual
support training using simultaneous prompting in teaching foreign languages to mentally
disabled students and found it effective. Similarly, Konukman (2010), evaluated the effectiveness
of the teaching plans implemented by classroom teachers for mentally disabled students in mixed
education environments and revealed positive results in Turkish, Mathematics and Social Studies
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courses. Akay (2011) examined the supportive education process in inclusive environments for
hearing-impaired primary school students and observed the developments in their academic,
social and communication skills. Unay's (2012) study, which investigated the effect of individual
support on the progress in mathematics and self-efficacy perceptions of individuals receiving
inclusive education, revealed that mathematics achievement increased but self-efficacy decreased
when compared to general education classes. In interviews with parents, it was revealed that
there was an interest in their children receiving support education in certain courses. Teachers
observed positive effects on the mathematics achievement and self-efficacy of inclusive students
who received support education in the support education room.

Giirgiir, Kis and Akcamete (2012) collaborated on a project titled "Providing Individual Special
Education Support Services to Inclusion Students" in partnership with Ankara University Special
Education Department in the 2003-2004 academic year. Disabled People's Administration and
Turkish Education Volunteers Foundation. In the study, data collection and analysis was carried
out through semi-structured interviews with 8 teachers providing education services. The
research revealed that teachers strongly emphasize the importance of individualized support
education services in inclusive environments. They emphasized the numerous benefits of
individual support education, especially in terms of increasing students' academic success and
improving their social skills. Winter (2013) conducted a study to collect the opinions of counselors
and teachers working in primary schools with special education classes in Bolu province,
regarding the educational practices in support education rooms. The findings obtained from the
research showed that counselors and teachers in special education classes found support
education room practices useful, but they encountered various problems related to teachers,
inspectors, student families and the students themselves.

In the study of Aydin (2015), teachers' opinions were sought regarding the educational services
offered in support education rooms for mentally disabled students in primary schools in Bursa.
The findings showed that the physical characteristics of the support education rooms, such as
location and size, were generally satisfactory, but there were deficiencies in terms of sound
insulation, etc., and the availability of necessary tools and educational materials, depending on the
age level and performance of the students.

Somaily, Al-Zoubive Bani Abdel Rahman (2012) investigated the views of parents of students with
learning disabilities in support education rooms in Nayran, Saudi Arabia. The study used a survey
to assess parental attitudes and revealed mostly positive perceptions of the support education
room among parents.

Datta (2013) aimed to investigate the impact of support education practices on students'
problem-solving methods and their family, social and academic lives. The findings revealed that,
according to students and parents, support services did not significantly affect students' problem-
solving skills and family lives, but had a positive impact on students' academic lives, as observed
by both students and teachers. Lal (2014) investigated the expectations of parents and teachers
by examining their opinions about support education rooms in general schools. The research
revealed that while the attitudes of parents and teachers towards the support education room
were generally positive, their attitudes towards the state's approach were quite negative.

The purpose of this study is to determine the opinions of parents of students with special needs
who are studying in primary and secondary schools with support education rooms in Samsun in
the 2023-2024 academic year, regarding the effectiveness of support education. Within the scope
of this overarching aim, the aim of the research is to reveal the opinions of the parents of students
with special needs studying in primary and secondary schools with support education rooms
regarding the effectiveness of support education.

Importance of Research

This research is important in terms of obtaining the opinions of parents who closely follow the
individual development of their children as a result of the special education provided in support
education rooms for individuals with special needs. It aims to illuminate the visible impact of
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support education on the child. The insights gained from this research, which evaluates the quality
of the training provided, are expected to enrich the implementation of support training room
initiatives. Conducting such a research in a national context will provide enlightening information
about the educational planning, programs and conditions of students receiving education in
inclusive environments, in line with the perspectives of families. Support special education
services are the cornerstone of inclusive practices and support education rooms are the most
common in our country. Conducting such research is very important in terms of measuring the
feelings of families participating in support training and potentially revealing perspectives, levels
of awareness and perceived benefit. This research is important in terms of shaping the plans of
support training rooms, guiding the studies to be carried out, and guiding future research.

METHOD

This section includes the research model, study group, data collection tool, data collection process, data
gathering and analysis.

Research Model

A qualitative method is used in this research. It involves the use of qualitative data collection techniques
such as observations, interviews, and document analysis. The qualitative approach aims to reveal
perceptions and events realistically and holistically in a natural environment. Data collection techniques
frequently used in qualitative research include interviews, observations and examination of written
documents (Yildirim and Simsek, 2005). The research was conducted as a case study, one of the
gualitative research designs. A case study is a methodological approach that involves in-depth
examination of a bounded system using multiple data collection to systematically gather information
about how that system functions and operates. (Chmiliar, 2010).

Working group

The study group of this research includes families with children in support education rooms in
five schools in Canik district of Samsun province in the 2023-2024 academic year. Simple random
sampling method was used when determining the study group. In order to determine the sample
of the research, the names of the schools providing support education were requested from the
Canik District National Education Directorate, and the schools on the list were randomly selected
and contact was made with these schools. Each school was contacted individually to confirm that
the sample was provided with training and the presence of students in the support education
room. Families of students enrolled in four primary schools and one secondary school participated
in the research.

Data Collection and Analysis

This study was carried out to evaluate the opinions of 40 parents of students who benefit from
the support education room, regarding support education. In this context, a survey was conducted
with students' parents. An expert opinion was taken before conducting the survey. The survey,
which was prepared as 12 items to obtain parents' opinions, was reduced to 10 items with the
opinion of the measurement and evaluation expert. The survey was prepared based on a Likert
scale to evaluate the effects and importance of support training in various areas. The Likert scale
is a closed-ended psychometric survey that measures the participant's opinions about a series of
statements. It aims to determine the opinions of individuals according to their own expressions,
based on the fact that individuals express their opinions about the measured attitude object in
increasing order from 1 to 5, while choosing among various answers from opposite ends after
evaluating the survey questions. (Oppenheim, 2001). Each question in the survey aims to evaluate
parents' thoughts on the effects of supportive education on their children's education. The form
to determine the opinions of the parents of the students who benefit from the support education
room regarding the support education is given in Table 1:

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(17);15-32 23



Journal of Interdisciplinary Educational Research

Table 1. Parent Opinion Determination Form

Question Categories Question Code

Question

Totally
Agree
(5)

I
agree

(4)

I'm
undecided

(3)

Disagree

(2)

Strongly
Disagree

1)

DE1

My child's receiving
supportive  education
increases her academic
success.

DE2

My child's receiving
support education will
positively affect his or
her personality
development.

DE3

Receiving support
training for my child
will  help  him/her
become more
disciplined.

Direct effects of
supportive education
on students (DE) DE4

Receiving support
training for my child
will help him/her be
more compatible with
his/her friends.

DE5

Receiving support
education for my child
helps her develop
positive attitudes
towards school,

DE6

My child's receiving
support education
increases her  self-
confidence.

DE7

Supportive  education
improves my child's
communication skills.

YK1

Side gains of support
training (YK)

My child's receiving
support education
provides equal
opportunity in
education.

YK2

I would like my child to
benefit more from
supportive education.

Scheduling of
support training (Z)

Support training should
be given outside class
hours.

A total of 10 questions were asked to parents within the scope of the survey. These questions are
discussed in three categories: direct effects of support education on the student (DE), side gains
of support education (QoL) and timing of support education (Z). Information about the
relationship between variables, the direction and severity of this relationship was obtained by

correlation analysis.
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RESULTS

What are the opinions of the parents of students with special needs who study in primary and
secondary schools with supportive education rooms regarding supportive education? The
findings obtained in this context are given in 2.

Table:2: Answers Given in the Parent Interview Form

Totally I I'm Disagree Strongly
Question Categories Question Code Question Agree  agree undecided (g Disagree

(5) (4) (3) (6))]

My child's receiving
supportive  education
increases her academic
success.
My child's receiving
support education will
DE2 positively affect his or 25 12 3

her personality

development.

Receiving support

training for my child
DE3 will  help  him/her 20 17 3

become more

disciplined.

Receiving support

training for my child
DE4 will help him/her be 21 13 3 3

more compatible with

his/her friends.

Receiving support

education for my child
DE5 helps her develop 21 11 3 5
positive attitudes
towards school.
My child's receiving
support education
increases  her  self- . 14 3
confidence.

DE1 32 8

Direct effects of
supportive education
on students (DE)

DE6

Supportive  education
DE7 improves my child's 25 15
communication skills.

My child's receiving
support education

YK1 provides equal 25 12 3
opportunity in

Side gains of support education.

training (YK)

I would like my child to
YK2 benefit more from 33 5 2
supportive education.

Support training should
71 be given outside class 20 10 7 3
hours.

Scheduling of
support training (Z)

Regarding the DE1 and DE2 questions asked within the scope of academic performance and
development;

57.5% of the participants (23 parents) stated that they believed that receiving support education
increased their children's academic success. However, 42.5% of the parents did not express a
definite opinion on this issue or stated that they did not agree with the positive opinion. Regarding
the effects on personality development, 37.5% of the participants (15 parents) stated that they
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believed that support training provided positive effects. At this point, there is a section that
remains unclear.

Regarding the questions DE3, DE4, DE5, DE6, DE7 asked within the scope of behavioral and social
development;

42.5% (17 parents) think that support training is effective in terms of being disciplined, but there
are also those who abstain or disagree on this issue. The rate of those who think that it increases
harmony in friendship relationships is 42.5% (17 parents). Similarly, there are also those who
have no definite opinion on this issue and those who disagree (57.5%). The rate of parents who
believed that support education developed positive attitudes towards school was determined as
42.5% (17 parents). Additionally, it was stated that support education had the effect of increasing
children's self-confidence (35%) and improving their communication skills (37.5%). In this
regard, 40% of the parents wanted to benefit more from supportive education. In addition, various
opinions were expressed (30%) about the fact that support training should be provided outside
class hours.

In addition, 35% (14 parents) expressed a positive opinion about providing equal opportunities
in education. Survey results show that the support education room is an important opportunity
for students' parents. The majority of participants believed that support training had positive
effects on their children's development and performance. However, there is uncertainty and
different opinions on some issues. These results also reveal that support education room
programs should be planned more carefully in line with the expectations of parents and the needs
of their children. Detailed statistics of the questions are presented in Table 3.

Table 3. Descriptive statistics of independent survey questions

Descriptive Statistics
Variables  UnitN 9% Observation Average Median Min. Max. Std. Dev.
DE1 40 100 4,80 5 4 5 0,41
DE2 40 100 4,55 5 3 5 0,64
DE3 40 100 4,43 4,50 3 5 0,64
DE4 40 100 4,30 5 2 5 0,91
DE5S 40 100 4,20 5 2 5 1,04
DE6 40 100 3,95 4 2 5 1,06
DE7 40 100 4,63 5 4 5 0,49
YK1 40 100 4,55 5 3 5 0,64
YK2 40 100 4,73 5 2 5 0,72
71 40 100 4,18 4,50 2 5 0,98

The variables given in Table 3 are classified according to the categories of direct effects of support
education on the student (DE), side gains of support education (QoL) and timing of support
education (Z). Accordingly, the averages of the variables from DE1 to DE7 were combined under
the "DE" category variable, and the averages of the variables YK1 and YK2 were combined under
the "YK" category variable. The Z1 variable is expressed as Z.

Statistics obtained for DE, YK and Z variables are given in Table 3. These statistics show that the
mean and distribution of each variable are different. Although the mean value of the YK variable
is higher than the DE variable, the standard deviation of the DE variable is lower than the YK
variable, indicating that the DE variable is less variable. The convergence of the mean and median
of the variable Z1 may indicate that this variable is generally closer to higher values. Additionally,
standard deviation and interquartile range indicate how variable the data is and how widespread
the distribution is.
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Table 4: Descriptive Statistics of Category Variables

Descriptive Statistics
Variables UnitN Mean Median Min. Max. Lower  Upper Var.  Std.Dev. Kurtosis Std.Err.
(Quartile) (Quartile) (Kurtosis)
Z 40 4,18 4,50 2 5 3,50 5 0,97 0,98 -0,38 0,73
DE 40 4,41 4,50 3,29 5 4 5 0,33 0,57 -1,08 0,73
YK 40 4,64 5 3 5 4,50 5 0,28 0,53 1,69 0,73

Degiskenlerin bagil iligkileri hakkinda gozlem yapabilmek icin bir korelasyon analizi
uygulanmistir. Korelasyon analizine ait sonuglar Tablo 5’'te sunulmustur. DE1 ile DE7 arasinda
%73'lik bir pozitif korelasyon bulunmaktadir. Benzer sekilde, DE2 ve DE3 ile diger DE
degiskenleri arasinda da giiclii pozitifiliskiler gériilmektedir (%86 ve %78). DE4 ve DES arasinda
%91'lik bir yiiksek pozitif korelasyon belirlenmistir. Ayn1 zamanda DE4 ve DE5'in diger It also
appears to be highly correlated with DE variables. In addition, there is a strong relationship (62%)
between YK1 and YK2. Additionally, it is observed that YK1 and YK2 have a moderate relationship
with DE variables. Z1 has low correlation with other variables. The highest correlation value of
this variable was found between DE1 and DE7, with 15%.

Table 5. Correlation Analysis

Correlations

Marked correlations are significant at p < ,05000

N=40
Variable DE1 DE2 DE3 DE4 DE5S DE6 DE7 YK1 YK2 71
DE1 1 0,73 0,64 0,17 0,16 0,21 0,65 0,54 0,51 0,15
DE2 0,73 1 0,86 0,59 0,52 0,46 0,43 0,62 0,34 0,09
DE3 0,64 0,86 1 0,61 0,56 0,53 0,44 0,48 0,26 0,12
DE4 0,17 0,59 0,61 1 091 0,78 -0,03 0,46 0,01 0,11
DE5 0,16 0,52 0,56 091 1 0,80 0 0,37 0,14 0,06
DE6 0,21 0,46 0,53 0,78 0,80 1 0,11 0,38 0,15 0,13
DE7 0,65 0,43 0,44 -0,03 0 0,11 1 0,51 0,28 0,19
YK1 0,54 0,62 0,48 0,46 0,37 0,38 0,51 1 0,23 0,09
YK2 0,51 0,34 0,26 0,01 0,14 0,15 0,28 0,23 1 -0,08
71 0,15 0,09 0,12 0,11 0,06 0,13 0,19 0,09 -0,08 1

High correlations between DE variables indicate a strong relationship between these variables. In
particular, the 86% correlation between DE2 and DE3 reveals the level of similarity between these
variables. The strong correlation between YK1 and YK2 shows that these variables are closely
related to each other, but have a lower relationship than other DE variables. Low correlations of
Z1 with other variables may suggest that this variable is more independent than others or is
associated with different factors.
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CONCLUSION, DISCUSSION AND RECOMMENDATIONS

The purpose of this study is to determine the opinions of parents whose children study in the
support education rooms of randomly selected schools in Canik district of Samsun province. The
research revealed that the participating parents generally had positive opinions about the support
room application. Their perspective suggests a case that support education is beneficial for
students and should be implemented more broadly; this is a trend consistent with findings in the
existing literature.

When the results were examined, it was seen that families stated that the attitude scale supporting
education increased their children's academic success, positively affected their character
development, gained discipline, developed a positive attitude towards school, and therefore
increased their children's self-confidence. In addition, as emphasized in the attitude scale, the use
of support training for disadvantaged children was perceived as a way to ensure equal
opportunities in education. As a result, parents have increasingly opted for supportive education
for their children. Another important finding showed a significant improvement in children's
communication skills as perceived by participating parents. However, a contradictory attitude
emerged among parents regarding the provision of support training during normal class hours.

Filik (2019) also investigated parents' perspectives on support education rooms. Teachers stated
that parents are happy for their children to receive education in these rooms and that they expect
progress in education. Positive parental attitudes resulted from the personal attention their
children received from their classroom teachers, which fostered a conducive learning
environment. In addition, regular communication between parents and classroom teachers
positively affected the child's academic success. Similarly, Giirgiir, Kis and Ak¢amete (2012), It
examined prospective teachers who volunteered to provide support special education services to
64 inclusive students. Their findings confirmed that individual support interventions significantly
contribute to the social and academic development of students with special educational needs.
Additionally, in line with the research results, Tortop and Dinger (2016) emphasized the positive
attitudes of parents towards supporting education for specially talented students. Opengin's
(2018) study on the education of gifted students in support education rooms revealed the
satisfaction of parents with the different courses offered, and emphasized the voluntary
participation of their children and the perceived contributions of the program. Unay (2012)
collected parents' opinions on support education practices and stated that most parents expected
their children to participate in support education in certain courses. They hoped to extend the
training period and add additional topics, but were generally satisfied with the practices
implemented. Only one parent expressed that he was reluctant for his child to continue education
in this environment.

The research revealed that parents have a positive perspective on support education rooms, are
satisfied with their children's participation, and are willing to continue their participation due to
the expected academic progress. Parents' positive dispositions may have resulted from their
perception of the personalized attention their children received, which in turn fostered a sense of
trust. Additionally, the study found an improvement in communication between parents and
children enrolled in support education rooms and linked this to the success observed in children
receiving regular support education.

However, the research found that there were some problems during the planning phase of the
Special Education Support Service (DEO), especially regarding course hours and durations.
Research suggests that providing support education outside of regular school hours may be more
effective. It has been noted that the current DEO course hours, regulated by the Ministry of
National Education Special Education Services Regulation (2020), are often insufficient. The
regulations stipulate that students with special needs should not exceed 40% of the weekly lesson
time and that approximately 12 hours are allowed in a school week. However, due to limited
support training room availability and high student numbers, each student tends to receive an
average of two to three hours of DEO support. Although the regulation allows DEO training outside
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school hours, it is anticipated that this may create physical and mental challenges for both
students and teachers.

In summary, the majority of parents whose children benefited from support education expressed
their satisfaction and supported the provision of individualized education in these rooms. As a
suggestion, a more appropriate approach would be to organize DEO hours individually, taking into
account the dynamics of the school, teacher and student, according to the flexibility offered by the
regulation. The impact of support instruction on both the teacher providing support and the
student receiving support, especially when attending general education classes on the same day,
deserves further investigation. Action research may be a valid approach to investigate the
effectiveness of support education interventions and their impact on individual students when
provided in schools and through one-on-one sessions. This can overcome the challenges
encountered and develop better support training strategies.
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