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Abstract: Live observation is a technique that allows the supervisor to offer immediate feedback to the supervisee
by directly witnessing counseling sessions. Despite its numerous advantages over traditional supervision methods, this
approach is seldom put into practice due to its time-consuming nature. Furthermore, there is insufficient research on
its suitability in supervision practices, particularly in the context of Tiirkiye. In this study, the views of the participants
on a practice in which live observation and consultation break methods used together were examined. The research
involved seven students enrolled in a master's program in Guidance and Psychological Counseling at a university in
the Central Black Sea region of Tiirkiye. Live observation and consultation break methods were incorporated into
students' certain sessions as part of their individual psychological counseling practices course. After the supervision
process ended, semi-structured individual interviews were conducted to evaluate the students' experiences. The data
from the interviews were analyzed using content analysis. The students' opinions were grouped under four themes:
development, relationship, live observation practice, and the overall supervision process. The participants stated that
the live observation-based supervision practice improved their professional competence and increased their self-
awareness. They also stated that they experienced anxiety at the beginning of the practice, but that this anxiety
disappeared over time. The views of the participants suggest that the practice of live observation-based supervision
strengthens the relationship between client, supervisee, and the supervisor. In general, the results indicate that this
practice is a method that can be used in supervision processes.
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0z: Canli gozlem, siipervizoriin psikolojik danisma oturumlarmi dogrudan gézlemleyerek psikolojik damismana
aninda geri bildirim vermesini saglayan bir yontemdir. Geleneksel stipervizyon yontemlerine gore ¢esitli gii¢lii yanlar
bulunan bu yontem zaman alic1 olmasi nedeniyle nadiren uygulanmaktadir. Ayrica 6zellikle Tiirkiye’deki siipervizyon
uygulamamalarinda kullanilabilirligine iliskin yeterli arastirma bulunmamaktadir. Bu arastirmada canli gézlem ve
konsiiltasyon aras1 yontemlerinin birlikte kullanildigi bir uygulamaya yonelik katilimcilarin goriisleri incelenmistir.
Arastirma Orta Karadeniz bolgesindeki bir iiniversitenin rehberlik ve psikolojik danigmanlik yiiksek lisans
programinda okuyan yedi dgrenci ile yiiriitiilmiistiir. Ogrencilerin bireyle psikolojik danisma uygulamalari dersi
kapsaminda gergeklestirdigi oturumlarindan bir kisminda canli gézlem ve konsiiltasyon arast yontemleri kullanilmustir.
Siipervizyon siireci sona erdikten sonra Ogrencilerin deneyimlerini degerlendirebilmek igin yari yapilandirilmis
bireysel goriismeler yapilmustir. Goriigmelerden elde edilen veriler igerik analizi ile incelenmistir. Ogrencilerin
goriisleri gelisim, iligki, canli gdzlem uygulamasi ve genel siipervizyon siireci olarak adlandirilan dort tema altinda
toplanmustir. Katilimcilar canli gozleme dayali siipervizyon uygulamasmin mesleki yeterliklerini gelistirdigini, 6z
farkindaliklarini artirdigini belirmektedirler. Ayrica uygulamanin ilk zamanlar1 kaygi yasadiklarini ancak zamanla bu
kayginin ortadan kalktigini ifade etmektedirler. Katilimer goriisleri canli gozleme dayali siipervizyon uygulamasinin
danisan, danigman ve siipervizor arasindaki iliskiyi giiclendirdigini isaret etmektedir. Bulgular genel olarak bu
uygulamanin siipervizyon siireglerinde kullanilabilecek bir yontem oldugunu gostermektedir.

Anahtar Kelimeler: Canli gozlem, siipervizyon, psikolojik danigman egitimi
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Introduction

Supervision is one of the most important components of
counselor training. Through the process of supervision,
counselor candidates apply theoretical knowledge for the first
time in actual counseling sessions. Supervision, defined as a
service provided by an experienced supervisor to an
inexperienced counselor, involves a hierarchical, evaluative
relationship that ensures the professional development of the
supervisee and the quality of assistance provided to clients
(Bernard & Goodyear, 2019). In parallel with advances in
counselor training, supervision has become a distinct
discipline within counseling. As a result, various supervision
models and methods have been developed to meet the needs of
the supervision process, creating a rich area of research that is
distinct from the theory and practice of counseling and
therapy.

Factors considered in determining the methods and
techniques used during the supervision process include the
supervisor's theoretical perspective and worldview, the
development level of the supervisee, the learning objectives of
the supervision process, and various contextual elements such
as physical resources, client issues, and time constraints
(Borders & Brown, 2005). Supervisors are expected to use
various supervision interventions together to meet the learning
needs of supervisees, support their professional development,
and ensure the well-being of the client. Methods such as self-
report, process notes, audiovisual recordings, session
transcripts, role-playing, modelling, live observation and live
supervision may be used by supervisors. Each method used in
supervision has its own characteristics. For example, self-
report-based supervision methods are often used where the
topic to be discussed in the supervision session is largely
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determined by the supervisee. However, it is noted that some
supervisees may distort the topic discussed in supervision due
to evaluation concerns related to self-report techniques
(Noelle, 2003). Techniques based on the analysis of process
notes and session transcripts provide important opportunities
to examine in detail the topics covered in the sessions, the
counseling methods used, and communication patterns
(Bernard & Goodyear, 2019; Borders & Brown, 2005).
However, these techniques do not provide the opportunity to
examine non-verbal messages from clients. Reviewing
audio/video recordings allows supervisors to scrutinize clients'
non-verbal messages (Aveline, 1992; Haggerty & Hilsenroth,
2011). However, both reviewing audio/video recordings and
the previously mentioned techniques (i.e. self-report, process
notes, transcripts) result in delayed feedback for supervisees.
While methods requiring delayed feedback allow for a more
in-depth examination of the counseling process (e.g.
communication patterns, underlying meanings of statements)
and facilitate discussion with the supervisee (Goldberg, 1985;
Noelle, 2003), providing immediate feedback is considered
crucial in the supervision process (Borders et al.,, 2014;
Heckman-Stone, 2004). Live supervision and observation-
based techniques are considered important for objectively
determining the topics to be addressed in supervision,
examining all verbal and nonverbal messages from the client,
evaluating the supervisee's practice, and providing immediate
feedback (Amerikaner & Rose, 2012; Bernard & Goodyear,
2019; Weck et al., 2016).

Live Supervision and Live Observation

Supervision is defined as a dyadic relationship between
supervisor- supervisee on the one hand, and a triadic
relationship between supervisor-supervisee-client on the other
(Borders & Brown, 2005; Brown & Miller, 2002). However,
in supervision settings where traditional methods and
techniques (e.g., self-report, transcription, voice recordings)
are used, clients do not see supervisors, do not meet them, and
may not even be aware of their touch on the counseling
process. In addition, the supervisors' knowledge about the
clients is also very limited. Even in supervision settings where
some methods are used very frequently (e.g. self-report), this
information is only as much as the supervisee tells. In such a
situation, while it is not possible for the supervisee to develop
his/her skills at the highest level, it is possible for the clients to
be harmed. The easiest way to fill this gap between the
supervisor and the client is to employ direct observation
techniques. Examining audio and video recordings of
counseling sessions is the most frequently used form of direct
observation (Amerikaner & Rose, 2012). However, in these
techniques, supervisees receive delayed feedback. The few
research findings on the timing of feedback suggest that
feedback should be given as soon as possible after the
counseling session (Heckman-Stone, 2004; Kivlighan et al.,
1991; Ray & Altekruse, 2000)

Live supervision and live observation allow supervisees to
receive feedback as early as possible during or after the
session. Although these concepts are used interchangeably, it
has been stated that live supervision and live observation are
different techniques (Bernard & Goodyear, 2019). In live
supervision, the supervisor monitors the session through a
camera system or a one-way mirror and interacts with the
supervisee as needed (Champe & Kleist, 2003). In live
observation, the session is watched live, but there is no
interaction with the supervisee during the session. The process

of handling the session and providing feedback take place
immediately after the session ends.

Techniques based on live supervision and live observation
emerged within structural and strategic family therapy with the
contribution of names such as Jay Haley, Salvador Munichin,
and Braulio Montalvo (Liddle & Halpin, 1978). Since its
emergence, it has been the most basic technique used in family
therapy training, but it is also used in individual counseling
practices (Champe & Kleist, 2003; Kivlighan et al., 1991;
Weck et al., 2016). Over time, different forms and techniques
of live supervision have been developed. In some of these
techniques, the supervisor and the supervisee are in the same
room. For example, in the co-therapy technique, the supervisor
and the supervisee actively work together, and the supervisor
directly intervenes in the session (Bernard & Goodyear, 2019;
Clark et al.,, 2016). In another technique in which the
supervisor assumes the role of an observer, the supervisor does
not directly intervene in the session, but remains in the room
only as an observer and may take notes on the client's
nonverbal messages, interventions, etc. (Scaife, 2019).
Another aspect of live supervision techniques involves the
supervisor observing the session from a separate room. The
supervisor watches the session through a one-way mirror or
various camera systems and intervenes in various ways.
Techniques such as phone-in (Boyle & McDowell-Burns,
2016; Mauzey & Erdman, 1997), walk-in (Hunt & Sharpe,
2008), bug-in-the-ear (Gallant et al., 1991), bug-in-the-eye
(Miller et al., 2002), consultation break, or knock-on-the-door
(Locke & McCollum, 2001) are examples of these methods.
Live supervision modalities have various advantages and
disadvantages. Disadvantages of these methods include being
quite time-consuming (Bernard & Goodyear, 2019) and being
perceived as distracting and intrusive (Hendrickson et al.,
2002). However, research suggests that both supervisors and
supervisees find these methods useful and beneficial (Bartle-
Haring et al., 2009; Hendrickson et al., 2002). In a study
conducted by Wong (1997), it was found that although
supervisees initially found live supervision anxiety-provoking
in their first applications, their anxiety decreased with
experience. Another study found that anxiety and anger
experienced during the supervision process were not related to
techniques, including live supervision (Mauzey et al., 2001).
In this study, supervisees reported that they viewed the live
supervision practice as a significant learning experience. In
another study, Locke and McCollum (2001) found that live
supervision was perceived positively by clients. Although
some clients emphasized the distracting aspect of live
supervision, they indicated that the benefits outweighed the
drawbacks. Additionally, evidence suggests that live
supervision supports the supervisee's therapeutic skills
(Mauzey & Erdman, 1997; Weck et al., 2016) and strengthens
the therapeutic relationship with clients (Kivlighan et al.,
1991; Weck et al., 2016).

Current Research

Studies examining the prevalence of live supervision
techniques indicates that their usage frequency is relatively
low. For instance, in Coll's (1995) study, 16% of the
participants reported that they received live supervision, while
in another study (Amerikaner & Rose, 2012) this rate was
lower. In a very recent study conducted by Kogyigit (2022)
showed that only about 5% of 88 supervisors applied live
supervision and live observation techniques in Tirkiye.
Moreover, case consultation and self-report techniques were
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identified as the most commonly employed methods
(Amerikaner & Rose, 2012). To sum up, although live
supervision practices offer advantages in ensuring client well-
being/safety and supporting supervisee skill development,
they are not widely adopted. The potential hindrance to their
more frequent implementation may be attributed to factors
such as the time-consuming nature and the need for resources
like one-way mirrors and camera systems (Amerikaner &
Rose, 2012; Bernard & Goodyear, 2019).

It is known that interest in live supervision practices is
weak in Tiirkiye and such practices are rarely practiced, while
methods such as self-report, case consultation, and session
transcripts are much more common (Aladag & Bektas, 2009;
Aladag & Kemer, 2016). When a review of the literature, there
is no existing research on the perceptions or effectiveness of
live supervision in supervision settings in Tiirkiye. Our study
focuses on the perspectives of graduate students who
underwent supervision in the individual counseling practices
course  specifically regarding live observation-based
supervision modality. The research question posed was: What
are the opinions of graduate students regarding live
observation-based supervision? The students conducted their
counseling practices with real clients who applied to the
university's counseling center. It is considered that the findings
of the study can make important contributions to the
applicability of live supervision in Turkish supervision
settings. Moreover, this research may be of interest to similar
centers with limited technological facilities.

Method
Research Design

The current study was conducted using a phenomenological
approach, one of the qualitative research methods, to explore
the experiences of counseling students regarding the live
observation practice. The phenomenological approach aims to
uncover and interpret the feelings, perceptions, perspectives,
and experiences of individuals regarding a particular
phenomenon they have experienced (Creswell, 2018).

Working Group

The selection of participants for the study utilized criterion
sampling, a purposive sampling method. In the
phenomenological approach, individuals with experience
related to the examined phenomenon were intentionally
chosen to investigate their perspectives, perceptions, and
experiences concerning that phenomenon (Creswell, 2018;
Patton, 2014). The criteria for participant selection in this
study were based on their involvement in live observation
activities. In the context of this research, the participants of the
study consist of students who are taking the course of
individual counseling practice in the Master's program of
Guidance and Psychological Counseling at a university
located in the Central Black Sea region. Although there is no
strict rule for determining the number of participants in
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phenomenological research, it is recommended that the
number does not exceed 10 participants (Starks & Brown
Trinidad, 2007). This research specifically involved seven
master's students, and detailed participant information is
presented in Table 1.

In-the-room Live Observation and Consultation Break

Given that this research is a phenomenological study,
adequately describing the context in which the research took
place is crucial. Participants, as part of their individual
counseling course, conducted a varying number of counseling
sessions ranging from 24 to 28, each with three different
clients. While conducting their sessions with a Cognitive-
Behavioral Therapy (CBT) orientation, participants received
traditional supervision weekly, including activities such as
reviewing audio recordings, analyzing transcripts, reviewing
session plans, examining session summaries, engaging in case
discussions, etc. The traditional supervision process was led
by the primary author. In addition to traditional supervision,
each participant, involving a total of two different clients,
utilized live observation and consultation techniques with
another supervisor (site supervisor) during two counseling
sessions. The process of live observation and consultation
breaks was conducted as follows.

1. Before the session began, the supervisor and the
supervisee reviewed the session plan and decided when
to take a consultation break (e.g., after the first agenda
item). As it was thought that unexpected agendas might
arise during the sessions, the final decision on when to
break was left to the supervisees. There was only one
break for consultation during the entire session.

2. During the sessions, the supervisor, client, and
supervisee were present in the same room. While the
supervisee conducted the process with the client, the
supervisor sat in a place out of sight of the client,
observed the session live, and took notes. The
supervisor did not directly intervene in the counseling
process.

3. At the agreed-upon time, the consultation break was
taken, the supervisee and the supervisor left the room,
and evaluations of the session were conducted in a
separate room. Meanwhile, the clients waited in the
counseling room to avoid distractions and to make it
easier to resume the session after the break.

4. During the consultation break, the supervisee received
brief, concrete, and constructive feedback, along with
recommendations for the remaining process.

5. After approximately a 5-minute consultation break, the
supervisor and supervisee returned to the counseling
room, and the session continued.

6. After the session, the supervisor and the supervisee
evaluated the entire process in general. The supervisor
provided the counselor trainee with short, concrete, and
constructive feedback, as in between consultations

break.
Table 1. Demographics of working group

Participants Age Gender Supervision experience at the undergraduate level Professional experience
Pl 29 Female None Present

P2 30 Male None Present

P3 24 Female Present None

P4 33 Male Present Present

P5 24 Female Present None

P6 29 Female Present Present

P7 24 Female Present None

Note: The P’s stands for the pseudonyms assigned to the participants.
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Live observation-based supervision was conducted with
supervisors working at a university counseling center. To
ensure consistency among the supervisors, the first author
provided five hours of training to the other supervisors.
Throughout the study, the research team met weekly, and
continually evaluated the live observation processes. The first
and third authors taught individual counseling practice courses
at the undergraduate and graduate levels. They have also
conducted scholarly research on supervision. The other
authors of the study have previous supervision experience at
the undergraduate level. In addition, they have received
training in different theoretical orientations and have
conducted almost 1000 hours of individual counseling at the
university's psychological counseling center. The general
problem areas of the clients who participated in the sessions
were relationship problems, anxiety, and academic problems.
On the other hand, the presence of a psychiatric diagnosis,
severe mood problems, suicidal thoughts, and traumatic cases
were excluded.

Ethical Procedures

Ethics committee permission was obtained from the relevant
university for the research. Graduate students who were
research participants were informed and their verbal and
written consents were obtained. In the research process, the
consent of the clients who participated in the live observation
process was obtained in three stages. In the counseling consent
form signed by the clients when they first applied to the
counseling center, it was stated and verbally explained that live
observation could be conducted in some of the sessions. One
week before the live observation practice, the client was
informed again, and his/her consent was obtained verbally.
Finally, just before the start of the live observation session, the
client was asked again whether or not they approved for a
supervisor to enter the session as an observer. Clients who did
not give consent to the practice at any of these stages were not
subjected to live observation and were excluded from the
study. In this process, only one client did not consent to the
live observation practice. Although client opinions were not
the subject of this study, written consent was obtained from the
clients that the experiences during live observation could be
used in the research. To mitigate potential evaluation anxiety
influencing research data, interviews with graduate students
were conducted only after completing all assessment processes
for the individual counseling practices course.

Data Collection

In qualitative research, data can be collected through various
methods such as interviews, observation, and document
analysis. In this study, the researchers used a personal
information form to gather demographic information from
participants, as well as a semi-structured interview form to
explore their experiences of live observation-based
supervision. The interview form was developed based on
literature review and expert opinions and was tested through a
pilot interview. For the draft interview form, two experts, one
experienced in counseling and the other in qualitative research,
were consulted. Based on the pilot interview, a final interview
form was created, consisting of 12 questions. The data was
collected through individual interviews conducted via audio
and video applications over the internet. Individual interviews
were deemed appropriate for the small sample size of the study
(Laforest & Bouchard, 2009). On average, the interviews with
the participants lasted for about 40 minutes.

Data Analysis

Content analysis is used to identify relationships between
words, themes, and meanings in qualitative data (Patton,
2014). Thus, the current study utilized content analysis to
ensure that the data collected from interviews formed a
coherent whole. The researchers transcribed the interviews and
individually examined the interview texts, coding them to
identify themes. The codes, sub-themes, and themes created by
each researcher were combined and the agreement between the
coders was assessed. The inter-coder reliability coefficient, a
measure of agreement, was calculated to be 88.80%, which is
considered acceptable based on the guidelines provided by
Miles and Huberman (1994). Any codes where consensus
could not be reached were further reviewed by the researchers
in line with the study's objective and existing literature, leading
to a final decision on sub-themes and themes. Moreover, a
qualitative research expert with proficiency in supervision
literature was consulted to validate the identified themes and
sub-themes. The results of the content analysis, including the
identified sub-themes and themes, are presented in Table 2.

Table 2. Themes and sub-themes
Themes Sub-themes
Development Professional Development
Personal Development
Expectations
Live observation moment
Counseling process
Immediate feedback

Live observation practice
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Relationship Supervisee-client
relationship
Supervisee-supervisor
relationship

The overall supervision Suggestions

process Comparison
General evaluation

Credibility

In qualitative research, different concepts such as credibility,
transferability, confirmability, and trustworthiness are used to
ensure the quality of the results (Lincoln & Guba, 1985;
Patton, 2014). To address threats to the -credibility,
verifiability, and reliability of the research, this study
employed strategies such as prolonged engagement, expert
opinion, member checking, and providing thick descriptions
(Creswell & Plano Clark, 2011). Transcriptions of interviews
were sent to participants for confirmation, with one participant
providing additional thoughts. The long-term interaction
between researchers and participants in the counseling center
helped creating a safe environment for sincere responses.
Direct quotations were used without adding comments to
convey the participants' statements in appropriate themes.
Expert opinion was sought in creating the interview form and
in the content analysis process. Additionally, the
characteristics of the research participants and the educational
environment were detailed to increase the transferability of the
findings. Overall, these strategies aimed to enhance the quality
and trustworthiness of the qualitative research results.

Findings

As a result of the participants' views on live observation-based
supervision modality, four themes and 12 sub-themes were
identified. These themes were named as development,


https://www.zotero.org/google-docs/?TSz0Cc

relationship, live observation practice, and the overall
supervision process.

Development

The development theme addresses the impact of live
observation-based  supervision on graduate student
development. Participants evaluated the impact of this practice
on their development. Opinions were divided into two sub-
themes: professional development and personal development.

Professional Development

The beneficial effects of live observation supervision on
professional growth are noteworthy. Participants emphasized
that the practice positively influenced various aspects of their
counseling process, including improved counseling skills,
more effective use of specific counseling techniques, increased
pre-session preparation, improved functional use of body
language and tone of voice, and more effective use of
reflection and summarizing. To illustrate, one participant
articulated this sentiment as follows
It was the first time my counselling skills were in focus. [
had received supervision in a more crowded environment
before, but it was not a process where basic counselling
skills were questioned. My posture, speech, behaviours,
and the way of welcoming the client had not been evaluated
previously. In contrast to the previous supervision, these
aspects were now under scrutiny. Getting feedback on
these matters was important for me because I had not been
evaluated on them before. (P5)

Personal Development

The use of live observation-based supervision practice has
been found to have a positive impact on the personal growth
of participants. The participants noted favorable outcomes,
including heightened self-confidence, enhanced self-
awareness, and increased motivation levels. Here are some
statements from the participants concerning their personal
development:
When I reflect on it from a personal development
perspective, I delved deeper into myself and discovered
something new about me. I can say it brought to light
aspects of myself that I wasn't aware of. (P2)
1 believe counselors' confidence in themselves will grow
after this supervision process because they can receive
accurate information right away instead of hesitating
about whether it's right or wrong. (P7)

Live Observation Practice

The second theme emerging from the participants'
perspectives is the live observation practice. Participants who
had never received supervision based on live-observation
before provided evaluations of this practice from various
perspectives. Within this theme, there are four sub-themes:
expectations, live observation moment, counseling process,
and immediate feedback.

Expectations

When participants learned that the live observation-based
supervision practice would be conducted, they reported
experiencing anxiety about being evaluated. Being able to
adequately demonstrate counseling skills and not knowing
how clients would react were seen as the main sources of
anxiety. The most common emotion accompanied with anxiety
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was curiosity. On the other hand, participants stated that they
saw this process as an opportunity to grow and that they
thought they could get more live supervision-based support.
Some examples of participant statements include:
I'was concerned about both the client and I being affected.
I'was thinking that I might be so affected that anxiety could
take over part of the session. (P1)
I'was quite worried. The fact that the supervisor was there,
evaluating, made me quite anxious. (P2)
I was excited and curious about how it would turn out. I
wondered if 1 could fully showcase my counselling skills
with the supervisor present. It was a different experience
for me, and I thought it would be beneficial. (P4)
I can say I was a bit worried. However, I was very happy
to have such an opportunity. I thought it would be good
both for us and the clients. It offered a different
perspective. I thought that maybe the supervisor would
notice points that we might overlook or ignore, guiding us.
(P5)

Live Observation Moment

Participants expressed that live observation was mostly
exciting and challenging. Furthermore, there are also opinions
about the positive effects of this practice in terms of
development, motivation, self-awareness and  self-
management. In fact, some of the participants' views on this
are as follows:
We need to handle our own emotions and concerns rather
than just managing the session. Therefore, even though it
was challenging, it turned out to be a pleasant and
developmental process. (P1)
I was much more nervous at the beginning of the session,
and it decreased even more until the break. However, I felt
much more relaxed in the second part of the session after
having a conversation with my supervisor during the
break. (P3)
Initially, I was excited, but after about 5 minutes, I returned
to the normal counseling mode and was able to conduct it
as usual. The supervisor acted as if they weren't in the
room at that moment. They were following, observing, and
recording, but didn't convey that message. The supervisor's
comfort also put me at ease. (P4)
In the beginning, it was uneasy due to evaluation anxiety.
1 inevitably faced difficulties because of my concern about
the possibility of my client being influenced by my
supervisor. However, it became tolerable for me when I
considered the benefits at that moment. (P7)

Counseling Process

A sub-theme under the live observation practice is the
counseling process. In this context, participants assessed the
session dynamics of live observation practice with clients.
Participants mentioned that they could navigate through the
sessions more efficiently, recover from mistakes, witness a
shift in the session dynamics, and experience more productive
sessions. The participant perspectives on this matter are
outlined as follows:
After a break, 1 got the corrections. Examining the
evidence really impressed me, and it still does. It
broadened my perspective, and I had the chance to delve
into other techniques more thoroughly. When I got positive
feedback from the supervisor during the consultation
break, I approached the rest of the session with more
enthusiasm. The overall process was positive. (P7)
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Actually, there were places where I messed up before
getting the feedback. Returning to counseling after that
helped me progress in a much better way. On the one hand,
it feels like I won't be able to recover, but it also gives me
a chance to learn from my mistakes. (P6)

I can say it made a difference in the sessions. For instance,
I was struggling to find an alternative thought within a
session. During the consultation break, my supervisor and
I came up with a few alternative thoughts together. When I
returned to the session, I saw that discussing these
alternatives with the client was more effective. (P3)

There were a couple of points I overlooked. In one
instance, 1 was unsure whether to assign behavioral
activation homework or not. During the break, I discussed
it with my supervisor and decided on this homework. It
made a significant difference for the client, and as a result,
we increased similar assignments. It altered the course of
the sessions. (P2)

Immediate Feedback

Participants emphasized that the critical element in the live
observation practice was immediate feedback. They expressed
that immediate feedback serves as a source of motivation,
development, information, support, reassurance, and
clarification. Participants emphasized that this approach
allowed them to provide immediate feedback, identify
overlooked areas, and facilitate ongoing learning. Here are
some perspectives on immediate feedback:
My supervisor provided feedback in a motivational way,
highlighting the positives and pointing out areas for
improvement—things I hadn't done due to excitement. It
was beneficial that they communicated this in a positive
and constructive manner. After hearing it from my
supervisor's perspective, I immediately implemented the
suggestions. (P1)
The feedback I received during the sessions generally
leaned towards encouragement, with comments like,
'You're doing good things, keep it up, move in this
direction, and in future sessions, you can explore these
areas.' Hearing this in the moment was very encouraging
and allowed me to move forward with more confidence.
(P4)
Constructive feedback reduced my excitement and anxiety,
helping me manage the process better. I realized that there
were things I needed to change or add. Discussing this with
my supervisor helped me proceed more carefully and
confidently. It made me see the right and wrong things I
was doing at that moment. (P2)
1 believe the information gained from live supervision is
more lasting. I noticed that it was more permanent because
we had the opportunity to implement it immediately after a
break. (P5)

Relationship

Another theme that emerged from the participants' opinions is
the theme of relationship. In this theme, there are opinions
about the supervisee's relationship with both the client and the
supervisor. There are two sub-themes within this theme,
supervisee-client relationship and the supervisee-supervisor
relationship.

Supervisee-Client Relationship

Participants engaged in a live observation-based supervision
practice shared their views on the supervisee-client

relationship, which holds critical significance in the
counseling process. Participants stated that this modality did
not negatively impact the supervisee-client relationship.
Instead, it strengthened it. In this practice, they noted that the
involvement of two individuals in the session made the client
feel more valued, increased self-confidence, and facilitated
greater openness. Only one participant mentioned an increase
in the client's anxiety. Participants also emphasized the
importance of structuring in the relationship-building process.
Here are the participant views regarding the supervisee-client
relationship:
One of my clients was feeling very anxious. I suggested that
we could continue later. (P2)
I don't think there were many differences in terms of the
client, but I felt stuck somewhere, and that seemed to make
the client more bored. With live observation, we were able
to overcome this blockage more swiftly, and the client also
noticed the improvement. (P3)
In the initial session, I clearly communicated that another
observer would be joining us and that their presence would
be beneficial in addressing her concerns. I emphasized that
we were working collaboratively as a team to support her.
The client perceived this as a positive situation. (P4)

Supervisee-Supervisor Relationship

Another sub-theme of the relationship theme is the supervisee-
supervisor relationship. The majority of participants
emphasize that the implementation of live observation
strengthens the supervisee-supervisor relationship. Moreover,
the positive and supportive attitude of the supervisor, realistic
evaluations, and a neutral stance during the observation phase
are highlighted. Participant perspectives on this relationship
are as follows:
My supervisor was a very level-headed person who
highlighted the positive aspects and aimed to enhance our
skills in that regard. Our relationship didn't change in any
way, I can even say it strengthened. (P2)
[ believe that analyzing the process together in the room
strengthened our relationship. He assisted me in assessing
myself more realistically, even if I tended to be more
critical of myself. It clarified what I needed to do in this
process and helped make my self-evaluation more
grounded. (P5)
My relationship with the supervisor became more candid.
Sharing my mistakes contributed to my development, and 1
had no difficulty consulting him on additional issues. (P7)

The Overall Supervision Process

This study combined traditional supervision and live
observation practices. While the participants received
traditional supervision (e.g. voice recordings, session

transcriptions) with the group on a weekly basis, the live
observation method was used in some counseling sessions.
The participants evaluated the traditional supervision methods
and the live supervision methods together and expressed some
of their opinions in this context. The general theme of the
supervision process consists of the sub-themes of suggestions,
comparison and general evaluation.

Suggestions

This sub-theme includes the participants' suggestions on how
live observation could be better implemented. The most
frequently mentioned suggestion is to conduct live observation
more often. In addition, they made other suggestions such as
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conducting practices with headphones instead of live
observation, having a video demonstration of how the process
will work beforehand, conducting sessions in which different
counseling techniques are used, conducting sessions in more
complex cases, and having different supervisors participate in
the sessions. Participants' suggestions for live observation are
as follows:
Maybe we could've had more live supervisions. My cases
were kind of simple, so it would've been good to tackle
more complex ones. (P1)
1 feel like adding more live observations would be
beneficial. Having more people join could bring in
different perspectives. For instance, if they had given us a
video walkthrough before, it would've eased my anxiety.
After trying it once, my anxiety dropped a lot. (P3)
I noticed live observation works better in sessions with
specific techniques rather than in simple ones like
psychoeducation. (P5)

Comparison

The participants in the supervision process had varying
experiences during live observation sessions with their
supervisor compared to standard sessions. The participants
expressed that in the live observation sessions, they felt more
prepared, utilized more techniques, enhanced progress,
communicated more accurately with the client, and were able
to identify and correct mistakes more quickly. However, in the
standard sessions without live observation, they felt more at
ease, had the ability to take initiative, and could focus more on
the client's emotions. They also mentioned that in the standard
sessions, they sometimes deviated from the theory-based
protocol and were not fully aware of their mistakes. Overall,
the participants had positive experiences with live observation
sessions in terms of improvement and effectiveness, but they
also appreciated the relaxed and flexible nature of standard
sessions. The views of the participants regarding the
comparison sub-theme are as follows.
There were variations in terms of content. I attempted to
get more technical to demonstrate my familiarity with the
technique introduced by the supervisor. However, in other
sessions, my focus shifted to understanding the client better
and delving deeper. I can affirm that I took more initiative
in these sessions. (P1)
In some of the subsequent sessions, I consistently pondered
whether I was correct or mistaken in my approach. 1
wished for the supervisor to be present in the room and
sought his support. (P4)
I believe that we established more accurate communication
with the client who joined the session with the supervisor
and me. Honestly, with my other clients, I couldn't quickly
identify where I went wrong. I struggled to discern whether
the feedback I provided for the client's response was
accurate. (P6)
From my perspective, this is my field, and having a third
person there compelled me to take greater ownership of
both my client and my work. I faced more scrutiny because
someone else was participating, and I knew I would be
evaluated. I conducted more reading and research for this.
My preparation was thorough, and in that regard, these
sessions provided insights into other sessions in terms of
planning. (P7)

Supervisees' views on live observation-based supervision modality

General Evaluation

The general evaluation sub-theme is part of the overall
supervision process theme, and it focuses on the participants'
perspectives on the traditional supervision process. This sub-
theme includes the participants' views on the entire traditional
supervision process (e.g. audio recordings, transcription
review, session plan review), which includes live observation
and consultation break practices. The participants find this
process to be instructive, developmental, and beneficial for
building self-confidence. They feel that it reduces self-
criticism and enhances their knowledge and skills in
counselling. The inclusion of live observation in the
supervision process is seen as an exciting, challenging, and
experiential learning opportunity. Several examples are
provided to illustrate the participants' opinions about the
supervision process.
1 had theoretical knowledge, yeah. CBT is mentioned in all
the books, or we know that most current books are CBT-
oriented. However, practicing with a supervisor was quite
different because when you apply it, it gets directly
reinforced, and you fully grasp it. (P1)
1 felt more competent as a result of this process. I used to
be more anxious before. There's a significant difference in
anxiety between before and after supervision. I believe
supervision boosted my motivation, interest, and desire for
the counselling process. (P4)
The supervision process was highly productive because 1
hadn't experienced such supervision before. I had the
chance to enhance myself as I learned. I discovered many
different things that we thought we already knew. (P2)
I believe it made a significant contribution to my
development. Live observation, group supervision, and
sharing transcripts with the group made me recognize both
my strengths and the areas I need to improve. In fact, this
process also heightened my self-confidence. (P5)
T used to believe that my professional competence was low.
Now, I definitely think it's much better. It had a substantial
impact on our approach to clients. (P6)

Discussion

It is important to examine which supervision format is most
appropriate in the process of developing counseling skills.
This study examined the views and experiences of graduate
students on the live observation-based supervision modality.
Four themes emerged from the students' opinions. These
themes are development, live observation practice,
relationships, and the overall supervision process.

The development theme has two sub-themes, individual
development and professional development. These sub-themes
include perspectives on the impact of live observation and
consultation breaks on students' personal and professional
lives. In the individual development sub-theme, opinions
highlight positive effects such as increased self-confidence,
enhanced self-awareness, and higher levels of motivation.
These findings are consistent with the results of review studies
of live supervision (MaaB et al., 2022; Vezer, 2021). In live
supervision, supervisees become more self-aware by
observing their thoughts, feelings, and behaviors, which
contributes to an increased sense of self-awareness
(Hendrickson et al., 2002). In addition, as supervisees acquire
the skills and knowledge needed to work more effectively with
clients, their confidence in themselves grows.
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Another sub-theme that emerged within the overarching
theme of development was professional development. Within
this sub-theme, participants indicated that live observation
practice contributes to various facets of their professional
development in the counseling process, such as improving
counseling skills, using specific techniques more accurately,
increasing pre-session preparation, using body language and
tone of voice more functionally, and using reflection and
summarizing effectively. During the live supervision process,
supervisees can become familiar with various strategies and
techniques recommended by supervisors, providing an
opportunity to acquire new skills (Jakob et al., 2015). In
addition, supervisors can identify the strengths of supervisees
and assist them in enhancing existing skills. Supervisors can
observe nonverbal cues such as body language, tone of voice,
gestures, and facial expressions during live observations and
offer suggestions. Brief, constructive, and concrete feedback
is provided during consultation breaks to encourage
supervisees to use correct techniques, resulting in sustained
learning and skill improvement throughout the session (Maaf3
et al., 2023). In addition, the views on how supervisees learn
to use specific techniques more effectively seem to be
consistent with previous research. For example, Noelle (2003)
suggests that live supervision techniques are more appropriate
for approaches that include concrete elements, such as
behavioral theories. Supervisors, through methods such as co-
therapy, can provide clear and direct feedback on the use of
specific techniques and even serve as role models for
supervisees. However, it may not be appropriate to use live
observation techniques frequently in approaches that require
in-depth analysis and discussion of cases.

The second theme identified from the participants'
perspective is the theme of live observation practice. Within
this theme, there are four sub-themes, expectations, live
observation moment, counseling process, and immediate
feedback. When examining the theme, it is evident that
supervisees experience various emotions such as anxiety,
curiosity, and excitement regarding live observation and
consultation breaks. In particular, concerns about not fully
demonstrating their competence and thoughts about potential
negative effects on clients are prevalent. In addition,
participants perceive live observation as a challenging, yet
developmental and motivating method. It is noteworthy that all
participants in this study had not previously participated in live
supervision experiences. Therefore, experiencing anxiety
about this practice for the first time is considered normal.
Consistent with previous studies, similar findings indicate that
supervisees often experience anxiety before and initially
during live supervision, but note a decrease as they gain
experience and confidence (Wong, 1997). In addition, the
literature discusses the need for explanations of how live
supervision operates and what to expect from supervisors,
especially for novice supervisees (Hendrickson et al., 2002;
Mauzey & Erdman, 1997).

In reviewing the results, the participants indicated that live
observation-based supervision allows them to make faster
progress in counseling sessions, correct mistakes, change the
course of sessions, and have more productive sessions. In
summary, the majority believe that the live observation
method has positive impacts on the counseling process.
Consistent with these findings, the literature also suggests that
live supervision sessions are effective and improve the quality
of intervention (Bartle-Haring et al., 2009; MaaB et al., 2022).
In the current study, live observation-based supervision was

implemented with consultation breaks during which
supervisees and supervisors evaluated the session. Such
evaluations typically highlight positive aspects, while also
providing information about areas in which the counselor falls
short. It is emphasized that these breaks within the session do
not disrupt the counseling session and may even result in more
perceived benefits to the client (Mauzey & Erdman, 1997;
Moorhouse & Carr, 1999). It should be noted, however, that
live supervision methods, like almost all supervision methods,
can only have positive effects when there is a good supervisory
relationship. For example, Holloway (1995) considered the
supervisory relationship to be a core component of his systems
approach. Similarly, Hendrickson et al. (2002) demonstrated
that positive relationships with supervisors in live supervision
methods reduce the anxiety of supervisees. The participants'
statements emphasizing positive supervisor behaviors also
support this situation.

The most effective aspect of the live observation-based
supervision modality for supervisees may be the ability to
receive immediate feedback. In live supervision methods, it is
recommended that such feedback be brief, constructive,
supportive, and clear (Mauzey & Erdman, 1997). Participants
perceive instant feedback as motivating, supportive, calming,
explanatory, and influential. They also state that this modality
reveals overlooked areas, provides an opportunity for
immediate implementation, informs about counseling
methods, and facilitates permanent learning. Previous research
suggests that live observation combined with immediate
feedback creates a supportive and safe environment (Jakob et
al., 2015). Additionally, timely feedback is emphasized as one
of the most crucial factors for improving performance and
developing expertise (Hattiec & Timperley, 2007). During live
supervision, the supervisor aims to create a secure and
supportive learning environment for the supervisees while
helping them enhance their skills and achieve their goals.
Immediate feedback provides specific insight into areas where
the supervisee may be lacking or in need of improvement,
allowing supervisees to quickly make changes in their practice
and apply new knowledge. This change can lead to more
efficient sessions and increased self-confidence. The
opportunity for immediate implementation of what has been
learned through feedback allows for experiential and
permanent learning for the supervisee. Similar to the findings
presented here, supervisees report satisfaction with immediate
feedback due to all of these benefits (Maal3 et al., 2023).

Participants' opinions indicate that the live observation-
based supervision practice contributes to both the supervisee-
client and supervisee-supervisor relationships. Supervisees
who participated in the study reported that this practice
strengthened the supervisee-client relationship. They also
stated that the client felt more cared for and disclosed more.
These findings are consistent with the finding that the
therapeutic alliance is higher in live supervision practices than
in delayed video-based supervision (Weck et al., 2016). It is
possible that the supervisee who is observed during the live
supervision process pays more attention to his/her
competencies in order to manage the process well, prepares for
the sessions, and makes efforts to build a relationship with the
client. In addition, clients may have felt more secure by seeing
that more than one person, not just one counselor, was taking
care of them. A similar situation in the supervisee-client
relationship seems to hold true for the supervisor-supervisee
relationship. Participants felt that their relationships with their
supervisors were strengthened and that the supervisor's
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positive and supportive attitude contributed to this. This
finding is consistent with findings that the supervisor's
understanding, empathy, and supportive style positively
change the supervisor-supervisee relationship in live
supervision practices (Wong, 1997).

It has been mentioned in the literature that live supervision
practices can generally be perceived as distracting, too
intrusive, and can cause confidentiality issues, especially for
clients (Bernard & Goodyear, 2019; Scaife, 2019). However,
the current study did not find evidence to support these
concerns. Previous research indicates that the distracting and
intrusive aspect of live supervision practices is not perceived
as a significant problem by either clients or supervisees, and
that a balance can be struck between the benefits and potential
drawbacks of live supervision (Locke & McCollum, 2001;
Mauzey & Erdman, 1997). On the other hand, Whisenhunt et
al. (1997) found that videotaped supervision raised more
confidentiality concerns than live supervision methods.

The findings of the current study revealed that the
participants generally found the live observation-based
supervision practices useful. Participants suggested that live
observation-based supervision practices should be conducted
more frequently, that more detailed information about the
process should be provided before live supervision, and that
the number of supervisors should be increased. They note that
live supervision practices may be more appropriate for
sessions in which specific techniques (e.g. cost-benefit
analysis) are used for complex cases. Given that live
supervision practices create a safer environment for the
supervisee and the client, the need for more frequent use of
live supervision methods seems understandable. Furthermore,
in parallel with the research findings, previous studies indicate
that counselors prefer challenging cases in live supervision
(Todd & Storm, 2014).

Participants have varying opinions regarding the
comparison of live observation-based and traditional
supervision practices. There are views that suggest that in live
observation-based supervision practices, participants engage
in more preparation, improve their use of specific counseling
techniques, establish more accurate communication with
clients, and have more opportunities to notice and correct
errors. In contrast, they report feeling more comfortable,
taking more initiative, and being more emotion-focused in
traditional sessions. However, they also reported making
progress based on past, perhaps incomplete, learning and being
less aware of their mistakes. These opinions are consistent
with the perspective that live supervision practices may hinder
the development of autonomy in supervisees (Wong, 1997).
The developmental level of the supervisee is critical in
determining appropriate supervision techniques (Borders and
Brown, 2005; Noelle, 2003). Specifically, more directive
techniques may be appropriate for less experienced
supervisees, while as experience increases, they may prefer
methods that allow for more initiative. Instead, live
supervision can be used along with other supervision methods
as appropriate based on the specific needs of both the
supervisee and the client (Borders et al., 2014).

Conclusion Recommendations and Limitations

This study examines the experiences of master's level
counseling students with live observation-based supervision
practices. The findings indicate that this practice contributes to
the individual and professional development of supervisees,
increases the efficiency of counseling sessions, and

Supervisees' views on live observation-based supervision modality

strengthens the client-supervisee-supervisor relationship. The
results suggest that live observation-based supervision
practices can be used in counselor education in Tiirkiye.
Counselor educators can incorporate live observation
techniques more extensively in supervision practices,
especially in environments that lack technical equipment such
as audio transmission devices, cameras, or one-way mirrored
rooms. When deciding on live observation-based methods, the
developmental level of the supervisee and the counseling
approach can be taken into consideration. Providing
information about the live observation procedure can help
alleviate the concerns of supervisees.

There are several limitations to the current study. All
participants used a CBT-based approach in their sessions, and
caution should be taken in generalizing the research findings
to other counseling approaches. The implementation of live
supervision in this study involved the supervisor being present
in the counseling room (live observation) and providing
feedback during sessions (counseling break). It is important to
note that there are different methods of live supervision in the
literature. In this study, the perspectives of master's level
counseling psychology students were considered, and the
effectiveness of the live observation-based supervision method
could be further examined through randomized controlled
trials with participants at different developmental levels such
as undergraduate, graduate or doctoral level. In addition,
studies can be conducted that focus on the perspective of the
clients.
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