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Abstract

The starting point of the present study was the observation of the increasing number of unethical behaviors
among the students of landscape design education in recent years. The purpose of the study was to determine
the ethical perceptions of students, and their ethical awareness, ethical behaviors, ethical preferences, ethical
judgments, and ethical decision-making skills in the design process. In this context, the ethics concept and the
importance of ethics in design education were explained, and a questionnaire was used to the students. Among
the 199 students, 149 students participated in the study voluntarily. As a result of the study, it is possible to argue
that the ethical perceptions and awareness of ethical/unethical behaviors of the students in design were high,
their ethical decision-making skills improved, and they could make ethical choices and ethical judgments. Despite
this fact, it is up to the students to make ethical choices and act ethically by showing ethical sensitivity in their
designs. Ethics in design courses and how ethics education can be integrated into design courses were explained
to provide ethical sensitivity and awareness to students in landscape design education.
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Peyzaj Tasarimi Egitiminde Etik Duyarlilik ve Farkindalik Yaratmak

icin Butlincul Bir Yaklasim

0z

Son yillarda peyzaj tasarimi egitim siirecinde dgrenciler arasinda etik olmayan davranislarin gézlemlenmesi ve
giderek artmasi bu ¢alismanin cikis noktasi olmustur. Calismanin amaci; Selcuk Universitesi, Mimarlik ve Tasarim
Fakiiltesi, Peyzaj Mimarlgi Béliimiindeki 6grencilerin etik algilarini; tasarim siirecindeki etik farkindalik, etik
davranis, etik tercih, etik yargi ve etik karar verme becerilerini belirlemektir. Bu kapsamda etik kavrami ve tasarim
editiminde etigin énemi agiklanmis; égrencilerin etik algi, etik farkindalik, etik davranis, etik tercih, etik yargi ve
etik karar verme becerilerini belirlemek icin anket uygulanmistir. Arastirmaya dgrenim gérmekte olan 199
o6grenciden 149 édgrenci géniillii katilmistir. Arastirma sonucunda égrencilerin etik algilarinin, tasarimda etik
olan/olmayan davranislara yénelik farkindaliklarinin yiiksek oldugunu, etik karar verme becerilerinin gelistigini,
etik tercih ve etik yargilama yapabildiklerini séylemek miimkiindiir. Buna ragmen tasarimlarinda etik duyarlilik
glstererek etik tercihte bulunmalari ve etik davranmalari 6grencilerin inisiyatifine kalmaktadir. Peyzaj tasarimi

egitiminde égrencilere etik duyarllik ve farkindaligin kazandirilmasi igin tasarimda etik dersi ve tasarim derslerine
etik egitiminin nasil entegre edilebilecegi agiklanmistir.
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1. Introduction

“Ethics is knowing the difference between what you have a right to do and what is right to do.”
Potter Stewart

The word “ethics” is derived from the Greek word “ethos” and means personality, character, and
lifestyle and is associated with theories about moral actions (Hiort Af Ornas & Keitsch, 2015). The word
is used in three different meanings (i.e., “temper, personality and character”, “customs, habits,
customs and traditions”, and “the homeland, hometown, place of residence, or the house where a
person resides” (Bodur, 2017; Kuguradi, 2020). Also, ethics is a concept associated with the behaviours
and actions that people perform on a social scale and that have consequences affecting other people,
and the thinking processes shaping them (Kurt et al., 2015). Every person has to exhibit an ethical
attitude in every action he or she takes (llgaz & Bilgili, 2006). Not all human actions can be evaluated
in the scope of ethical values, and it is very difficult to mention any human activity that is not associated
with ethical values (Aydin, 2022).

To date, studies on ethics have focused on revealing the basis of all human behaviours and actions. As
a subdiscipline of philosophy, ethics determines moral duties and responsibilities in determining what
is good and what is bad. Ethics is an important part and a systematic field of study not only in
philosophy but also in other disciplines (Aydin, 2012). In this respect, ethics is also the field of study of
axiology, in other words, the philosophy of values. Axiology focuses on the definition of value fields
such as ethics (moral philosophy), aesthetics (philosophy of art), and epistemology (philosophy of
knowledge), their formation processes, limits, and relationships with each other. Ethics seeks answers
to questions such as value qualities such as good/bad, aesthetics beautiful/ugly, and epistemology is
the subject of value qualities such as right/wrong. Axiology, on the other hand, investigates the values
that form the basis of individuals’ behaviours (Cetintas, 2015). The axiological study asks “Do values
have a source, are they internal or external (independent of individuals), are they objective or
subjective, fixed or variable, are there absolute values for societies in every period, do values change
among societies and over time?” (Ozlik, 2016).

The fact that humans are at the core of education is among the most important reasons why ethics
must be included in education. The fact that the general purpose of education is “a process of changing
behaviours” has led to the emergence of a very close relationship between ethics and education. The
disciplines of education and ethics, which are based on humans, intersect at the point of guiding
human behaviours (llgaz & Bilgili, 2006). To date, ethics has mainly been considered a separate course
in the design curricula (e.g., professional ethics and professional deontology). Today, awareness of the
ethical aspects of design is becoming increasingly important (Sonneveld, 2016). The reason for this is
that ethical problems in design have been increasing in recent years and uncertainties are being
mentioned regarding the solution of the problems (Celik, 2018). The design has powerful effects on
the world, which has always had an ethical aspect. Design schools still treat ethics as a separate course,
and acting ethically in design is left to the initiative of students (Sonneveld, 2016). Ethics in design is
one significant area deserving further consideration by all concerned (Nini, 2020). Ethical issues must
display integrity of behaviours with the knowledge, skills, and abilities that students acquire with their
will, not with the transfer of teachable knowledge (Aydinl, 2015). For this reason, an integrated
approach is necessary in design education (Sonneveld, 2016). There are many possibilities for
embedding content related to ethical issues in design curricula (Nini, 2020).

Every situation, condition, event, institution, and action that changes and improves life and the quality
of the living environment affecting all beings is included in the field of ethics (Ozlem, 2004). Landscape
architecture, which designs living spaces for living creatures, especially human beings, must be
considered within the scope of ethics in terms of the design action and the education process.
However, there are no definite and clear definitions of being ethical or acting ethically in landscape
design of designers. For this reason, the ethics concept in landscape design has become a relative
concept varying among people and including different interpretations and inferences. When faced
with ethical dilemmas and deviations, which are often faced in landscape design, designers act
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according to their ethical values (Celik, 2018). Those who act in the field of design, those who train
designers and designer candidates must analyze the development of design so far along with their
reactions to economic, political, and cultural changes, and sometimes the models of creating these
changes, with a different perspective than today, in parallel with the ecological, economic and social
conditions of the present world, and as a result, they must determine some basic principles (Sisman,
2006).

The basic notion of the present study was the recent observation and increasing number of unethical
behaviours among students in landscape design education. The purpose of the study was to determine
the ethical perceptions of students at Selcuk University, Faculty of Architecture and Design,
Department of Landscape Architecture, and their ethical awareness, ethical behaviours, ethical
preferences, ethical judgments, and ethical decision-making skills in the design process. In this context,
the ethics concept and the importance of ethics in design education were explained, and a
qguestionnaire was administered to determine the ethical perceptions, ethical awareness, ethical
behaviours, ethical preferences, ethical judgments, and ethical decision-making skills of students.
Based on the questionnaire results, an answer was sought to the question of how ethical sensitivity
and awareness, ethical creativity, ethical analysis, ethical judgments, ethical decision-making, and
ethical discussion skills can be acquired. Ethics in design courses and how ethics education can be
integrated into design courses are explained to provide ethical sensitivity and awareness to students
in landscape design education.

1.1. Ethics in Landscape Design Education

As design expands its scope from creating products to re-imagining systems, ethics has become an
increasingly hot topic in design research (Ozkaramanli, et al., 2022). In education, ethics has an
undeniable role in terms of the targets, values, and processes of education. The issue of ethics
becomes even more important in education, which has an important mission, especially in bringing
about certain behavioral changes in individuals (Aydin, 2022). Issues such as placing humans at the
core of education, the targets set for the education system, the methods employed to achieve these
targets, how the contents of the curriculum are decided, how the feedbacks are evaluated, the
consistency of the ethical thoughts and actions of educators, and their commitment to their profession
clarify the relationship between education and ethics (llgaz & Bilgili, 2006).

When the academic literature was reviewed, it was found that the subject has been discussed in many
different dimensions in studies conducted on ethics and design, for this reason, it is difficult to
adequately address the issues from a broad perspective (Dindler et al., 2022). Approaches representing
ethical methods have emerged in the academic literature and design practice regarding design and are
particularly focused on clarifying the normative dimensions of design and outlining strategies for
incorporating ethical values into design (Donia & Shaw, 2021). Today, awareness of the ethical aspects
of design is increasing and becoming more and more important with each passing day. Design has very
strong effects on the world because it changes the world, and these effects always have an ethical
aspect (Sonneveld, 2016). As a result of the widespread dissemination of ethical issues, ethics
education is considered fundamental in the education of the next generation of both designers and
engineers (Vilaza & Bakgaard, 2022).

The increased focus on ethics has developed in parallel with the rapid growth of technological
improvements and capacity as a result of professions on a global scale establishing close contact and
interaction through technological tools (Gray & Boling, 2016). In this context, it is possible to state the
reason for the increased ethical problems in landscape design in recent years as a result of the
inadequacy of ethical acquisitions in design education and the interaction with technology.

The most important characteristic of design education is that it focuses on skills on how to use versatile
data inputs systematically in the design process (Altiparmakogullari, 2022). University education does
not only mean providing concrete knowledge to students, but rather focusing on what is difficult to
define, and what is not certain. Abstract concepts such as intuition, common sense, emotional
intelligence, ethics, sense of responsibility and justice, flexibility, and creativity come to the forefront
in a world where uncertainty increases and education becomes individual and open-ended. Design
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education, which is intertwined with abstract concepts, has a complex and contradictory structure that
is comprehensive, open-ended, ambiguous, and difficult to define, understand, classify, and format.
For this reason, architectural design education must be open-ended and methods must be developed
to cope with its uncertainty (Yurekli & Yirekli, 2004). Recently, as a concept that is difficult to
understand and open to discussion (Bozkurt, 2016), ethics has become an ambiguous and relative
concept in landscape design education that does not have clear limits, varies according to students,
and contains different interpretations and inferences. The reason for this can be explained as the lack
of absolute and clear definitions of being ethical and behaving ethically in landscape design, known
and applied by students. For this reason, ethical sensitivity and awareness must be acquired in design
during the education process and placed within the informational framework.

The statement of Theodore Sturgeon “Ethics is not a fact to be sought, but a way of thinking”
(Sturgeon, 1963) emphasizes that ethical values are a consciousness embedded in the way of thinking
affecting actions of individuals, and this must be acquired through education. Ethical behaviours are
based on the value system that individuals develop throughout their lives. The value system is formed
by the combination of factors that are affected by each other, such as individual characteristics
(gender, age), family, religious beliefs, social value system, education, and social, cultural, and
economic characteristics (Akinci Vural & Coskun, 2011). Ethical awareness and ethical actions, which
emerge through the interaction of many factors, are acquired through both informal education (family,
social environment, mass media, etc.) and formal education (education curriculum). In this context,
ethical values education is an integrated whole and must start in the family and be supported by
education. With the combination of all these, values associated with professional ethics must be
acquired as well. It is necessary to acquire design-related ethical values based on the designer’s ethical
values during the design education process and then to raise awareness about sensitivity and
professional ethics and put them into action (Figure 1).

e Formal education

Professional Ethics .
¢ Informal education

Ethical Values in Design » Formal education

e Informal education

Individual Ethical Values )
¢ Formal education

Figure 1. List of ethical values that the designer must acquire

Ethics emerges in the designers themselves, in their education, in their design actions, in their design
products, between the designers and their customers, and the institution and society they work for
(Ertark, 2017). Recently, the issue of ethics in design has come to the forefront after the problems
experienced at the education level, and efforts to prevent unethical and problematic actions in design
are becoming widespread. Students are frequently faced with problems caused by ethical dilemmas
and deviations in landscape design education. For this reason, it is necessary to examine and question
the education curricula and to what extent ethics is included in the design of these curricula in
landscape architecture.

Design courses start with Basic Design and continue with Landscape Design, Computer Aided Design,
Planting Design, Special Purpose Design, and Project |, Project Il, Project Ill, and Project IV courses in
different semesters at Selcuk University, Faculty of Architecture and Design, Landscape Architecture
Department (Table 1). There is neither a course on ethics in the landscape architecture design
education curriculum nor an integrated approach to design ethics. It is for this reason that design
education has to contain for different approaches to teaching ethics and ethical behavior.
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Table 1. Design courses at the Department of Landscape Architecture

Design Courses Semester Compulsory/ Optional
Basic Design I. Semester Compulsory course
Landscape Design Il. Semester Compulsory course
Computer Aided Design Ill. Semester Compulsory course
Planting Design IV. Semester Compulsory course
Project | V. Semester Compulsory course
Project Il VI. Semester Compulsory course
Project Ill VIl. Semester Compulsory course
Special Purpose Design VIl. Semester Optional course
Project IV VIIl. Semester Compulsory course

The Professional Deontology course, which is an elective course in the eighth semester, is associated
with professional ethics and does not have any content associated with design ethics and ethics in
design education (Table 2). Also, raising awareness of ethical values and ethical-based responsibilities
is not possible with professional ethics in design. The deontological approach sets some rules in a way
that considers ethics a system of rules and tries to solve the complexities and conflicts in professional
practice with these rules (Mutlu & Yogurtcu, 2022). This causes a significant deficiency in terms of
ethics in design education. Firstly, it may be more effective to provide students with ethical values,
actions, and responsibilities in design at the undergraduate level, and then provide training on
professional ethics.

Table 2. The purpose and content of The Professional Deontology course

The purpose of the course The content of the course
Deontology definition and concept
Ethics definition and history, ethics regulation
Principles of ethics (autonomy principle, the principle of
beneficence, no harm principle, the principle of justice)
Examination of moral teachings that assume people have
certain duties
The purpose of this course is to teach basic Examination of duty and rules arising from moral
concepts of the main features of the code teachings concrete projection in various professions
of ethics, code of ethics and rules of law Explaining the responsibilities and duties of landscape
relationship, ethics, work ethics, architects
professional ethics, professional ethicsand  Explanation of moral values and ethical principles while
morals a variety of concepts and ethics. applying the landscape architecture profession
Ethical and legal problems and solution approaches in
landscape architecture profession
Recent developments in the profession of landscape
architecture and ethical issues arising from them, and
solution approaches
General discussion on case study

The Professional Deontology

2. Method

In the present study, a mixed study design was adopted, combining qualitative (perceptual evaluation
of facts) and quantitative (questionnaire and scale) study methods. Phenomenology focuses on
describing and evaluating the experiences of individuals. The experiences, perceptions, and meanings
of individuals about a phenomenon are revealed through phenomenology. Phenomenology comes
from the philosophical tradition and is used to describe psychological reality by revealing the true

638



Journal of Architectural Sciences and Applications, 2024, 9 (1) 634-651.

meaning of experiences (Onat Kocabiyik, 2015). Phenomenology was preferred as the method because
ethics is a sub-discipline of philosophy and the field of study of axiology. In the present study, ethics
was examined in terms of landscape design education. Phenomena emerge in different ways such as
lived events, experiences, perceptions, tendencies, concepts, and situations. Phenomenology focuses
on phenomena that are aware of but do not have an in-depth and detailed understanding (Yildirnm &
Simsek, 2005). The phenomena in the present study were the ethical perceptions, ethical awareness,
ethical behaviors, ethical preferences, ethical judgments, and ethical decision-making skills of students
in the Department of Landscape Architecture. Based on these facts, it was explained how ethical
education can be integrated into design education as learning objectives.

The present study was conducted with the voluntary participation (sample) of students (population)
of Selcuk University, Faculty of Architecture and Design, Department of Landscape Architecture (Table
3). According to the qualitative and quantitative methods, students’ ethical perceptions and ethical
awareness, ethical behaviours, ethical preferences, ethical judgments, and ethical decision-making
skills in the design process were examined. In the data collection stage, quantitative data were
obtained with a questionnaire (closed-ended questions) and a 3-point Likert scale, and qualitative data
was obtained with open-ended questions. The questionnaire form consisted of 2 questions that
defined demographic characteristics, 2 closed-ended questions to determine ethical perception and
awareness of ethical/unethical behaviours in design, and 3 open-ended questions with 20 propositions
prepared following the 3-point Likert scale under the factors of ethical behaviours, ethical choice,
ethical judgments, and ethical decision-making. Propositions regarding the facts are presented in a
sequence. On one side, there are positive proposition options (always), which means accepting,
agreeing, and supporting the phenomenon, and on the other side, negative proposition (never),
meaning rejecting, disagreeing, and not supporting the phenomenon, on the other side. The middle
value reflects agreement and disagreement (sometimes) with the phenomenon at the same time. A 3-
point Likert scale was preferred so that students could give clear answers to propositions about facts
because ethics is a difficult concept to evaluate.

Microsoft Excel program was used to organize the data obtained with the online questionnaire form,
and the SPSS 21 (Statistical Package for the Social Science) statistical program was used to analyze the
study data. Findings on students’ gender and education levels are given with frequency distributions
and percentage rates. The reliability coefficient (Cronbach Alpha) was calculated on the 3-point Likert
scale, and the evaluation of the cases was also made with a percentage distribution. Open-ended
questions were encoded and evaluated by the researcher. The questionnaire and scale were used as
an electronic questionnaire between 10-30 January 2023. The purpose of the study and the fact that
the data obtained would be used for scientific evaluation was explained to the students, and the
students participated in the questionnaire voluntarily.

3. Findings and Discussion

The study was conducted with the voluntary participation of 149 students out of 199 students who
were studying in the Department of Landscape Architecture. The distribution of the students who
participated in the questionnaire according to their education levels is given in Table 3. Among the
students who participated in the questionnaire, 74% were female and 26% were male (Table 3). This
can be explained by the fact that the number of female students (148) in the department is more than
that of male students (51). Also, studies do not show that there is a definitive connection between
gender and ethical behaviours. The general perception is that women are more ethical than men, but
contradictory results were reported in previous studies examining the effects of gender factors in the
context of ethical decision-making. Although some studies reported that men tend to behave more
ethically than women, other studies found that women exhibit more ethical behaviours than men.
Some studies concluded that women and men make similar decisions regarding ethics and exhibit
similar behaviours (Ozen Kutanis et al., 2005).
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Table 3. Education levels and participation rate of the students who participated in the questionnaire

Education levels 1st-grade 2nd-grade  3rd-grade 4th-grade Total
Number of students 63 31 55 50 199
Number (?f stut_:lents who participated in 47 20 2 40 149
the questionnaire

Participation rate 75% 65% 76% 80% 75%

The students were asked “What does ethics mean to you?” to determine students’ perceptions about
the ethics concept and were asked to choose the most appropriate definition among 5 ethical
definitions. Within these definitions, the expression “it is a set of standards, values, and principles that
guide the behaviours of individuals, institutions, and professionals and help determine good-bad and
right-wrong” was given to meet the ethics concept. Although the students did not take any courses on
ethics, 61.1% of the first graders, 63.8% of the second graders, 65% of the third graders, and 81% of
the fourth graders chose the correct definition of ethics. The fact that students’ correct answers to the
definition of ethics increased according to grades suggests that the level of ethical awareness increases
as the level of education progresses. However, this can also be interpreted as students’ knowledge
skills develop for ethical awareness that is not reflected in decisions and behaviours, but their ethical
abilities do not develop in parallel (Kuguradi, 2020) and they are at a general level of awareness about
ethics. It is noteworthy that students associated ethics with the rules to be followed in business life at
the lowest level at all levels of education (Table 4).

Table 4. Definitions of the ethics concept and students’ perception of ethics according to education level

Ethics definition 1st-grade  2nd-grade 3rd-grade 4th-grade

Forms of behaviors that result from individuals’

0, 0, 0, [v)
education, culture, and understanding of life. 26.5% 18.1% 23.5% 10.9%

A set of standards, values, and principles that guide the
behaviors of individuals, institutions, and professionals 61.1% 63.8% 65% 81%
and help determine good-bad and right-wrong.

They are written rules regulating social life. 8.3% 4.3% 5% 2.4%

The rules that must be followed in business life. 1.3% 2.3% 1.5% 1.2%

The rules of behaviors that individuals must comply

oy . 2.8% 11.5% 5% 4.5%
with in society.

An evaluation was made according to the participation of the students in the propositions to determine
the student’s ability to distinguish ethical and unethical behaviours in design. The high level of the
answers to ethical behaviours, searching different ideas and designs according to educational levels
(93.6% - 85% - 88.1% - 90%), examining others’ ideas and designs (76.6% - 90% - 85.3% - 90%), citing
sources when using ideas and designs (87.2% - 90% - 83.8% - 92.5%), being inspired by others’ ideas
and designs but creating own designs (76.6% - 85% - 71.4% - 90%) suggests that they can distinguish
between ethical and unethical behaviours at all levels of education (Table 5). However, despite this
awareness, it is up to the students’ initiative to make ethical choices and act ethically by showing
ethical sensitivity in the designs. This prevents knowledge from turning into action and being reflected
in behaviours. For this reason, students must be supported and their awareness must be increased
about ethical choices and behaviors during the design education process.

n u

The propositions “presenting others’ ideas and designs as their own”, “using others’ ideas and designs
exactly” and “making sloppy designs” were described as unethical behaviours by the students who
participated in the study (Table 5). The propositions “using others’ ideas and designs after changing
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them”, “bringing together others’ ideas and designs and presenting them as a novel design”, and “using
the same design in different places” are situations where it is difficult to make a clear distinction in
terms of ethics. For this reason, it is natural that students cannot make a clear distinction between
these propositions. “Having a student or a professional design and draw a project for money” (4.3% -
15% - 0% - 0%) and “Having another student design and draw a project for money” (4.3% - 20% - 2.4%
- 2.5%) were situations that made ethical evaluation difficult. Despite this, students’ agreement with
these propositions was quite low (Table 5). Each individual’s perception of ethics, the meanings they
associate the ethics concept with, and their interpretation of ethics might be different. For this reason,
ethical thoughts and behaviours vary according to individuals, socio-cultural characteristics, events,
situations, and time (Akinci Vural & Coskun, 2011).

Table 5. Awareness of ethical and unethical behaviors in design

Ethical/Unethical Behaviors in Design 1st-grade 2nd-grade  3rd-grade 4th-grade
Searching for different ideas and designs 93.6% 85% 88.1% 90%
Presenting others’ ideas and designs as one’s own 0% 0% 0% 0%
Examining other people’s ideas and designs 76.6% 90% 85.3% 90%
Using other people’s ideas and designs one-to-one 0% 0% 0% 0%

i h le’si i f hangi
tlhs;rrlf other people’s ideas and designs after changing 17% 40% 21.4% 35%
Citing sources when using others’ ideas and designs 87.2% 90% 83.8% 92.5%
Combining other people s. ideas and designs to 6.4% 10% 71% 10%
present them as a novel design
Using the same design in different places 14.9% 10% 7.1% 17.5%
Making sloppy designs 0% 0% 0% 0%
CBreelgﬁnlgncs)zlglesddet;\i/g:thers ideas and designs but 76.6% 85% 71.4% 90%
Havmg.a des.lgn and project drawn by a student or 4.3% 15% 0% 0%
professional in return for money
Making another student’s design and drawing his/her 43% 20% 2.4% 2.5%

project in return for money

Internal consistency coefficients (Cronbach Alpha) were calculated for the reliability analysis in the
ethical behaviours, ethical preferences, ethical decision-making, and ethical judgment scales used in
the study, and the reliability level was determined (Table 6). The purpose of the present study was not
to develop a scale, but the reliability coefficient and level of the scales were determined and the
evaluation of the scales was made according to percentage rates.

Table 6. Reliability coefficients of ethical behaviors, ethical choice, ethical decision-making, and ethical judgment

scales
Measuring Number of Cronbach’s Alpha Confidence
Scales
range Items (a) Interval

Ethical behaviors 3-point scale 5 0.620 Low Reliability
Ethical choice 3-point scale 5 0.646 Low Reliability
Ethical decision making 3-point scale 3 0.804 High Reliability
Ethical judgments 3-point scale 7 0.737 Medium Reliability
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Students were asked to rate the given propositions with a 3-point Likert scale to determine the ethical
behaviors of the students in the design process, and an evaluation was made on 2 ethical behaviors
and 3 unethical behaviors in design. According to the results of the analysis, 48.9% of 1st-grade
students said always, 45% of 2nd-grade students said sometimes, 59.5% of 3rd-grade students said
always, and 55% of 4th-grade students said sometimes accepted others’ opinions, and said that they
did not find it appropriate to use others’ designs. Students at all learning levels agreed that when using
others’ ideas and designs, the source must always be cited (85.1% - 85% - 81% - 80%). A total of 95.7%
of 1st-grade students, all 2nd-grade and 3rd-grade students, and 85% of 4th-grade students said that
they did not use others’ ideas and designs as if they were their own. Students sometimes “used other
people’s ideas and designs after changing them” (59.6% - 80% - 64.3% - 67.5%) and “tried to fit others’
ideas and designs together by bringing them together” (51.1% - 60% - 42.9% - 67.5%) (Table 7).

Table 7. Ethical behaviors of students in the design process

1st- 2nd- 3rd- 4th-

Ethical Behaviors in the Design Process Scale
grade grade grade grade
6.4% 25% 4.8% 20% Never
| do n?t .flnd it approprlate to use other 44.7% 5% 35 7% 55% Sometimes
people’s ideas and designs.
48.9% 30% 59.5% 25% Always
2.1% 0% 2.4% 0% Never
When other people s. ideas and designs are 12.8% 15% 16.7% 20% Sometimes
used, they must be cited as sources.
85.1% 85% 81% 80% Always
95.7% 100% 100% 85% Never
| use other people’s ideas and designs as if 5 1% 0% 0% 12.5% Sometimes
they were my own.
2.1% 0% 0% 2.5% Always
38.3% 10% 26.2% 22.5% Never
'n:‘szi?;i:egrt’;e;':"els ideas and designs after 5 co; 80%  64.3%  67.5%  Sometimes
2.1% 10% 9.5% 10% Always
. , 44.7% 35% 54.8% 25% Never
| try to bring other people’s ideas and
designs together and make them fit 51.1% 60% 42.9% 67.5% Sometimes
t ther.
ogether 4.3% 5% 2.4% 7.5% Always

Ethical actions and virtues are considered together with making a choice, which is determined “by the
mind” and directs the individual to the idea of “being in the middle” (Mutlu, 2009). The ethical choices
of students in the design process show that they experience ethical dilemmas, depending on their
educational levels. Students said that they always preferred to develop their ideas and designs (83% -
80% - 83.3% - 75%), and sometimes examined the ideas and designs of others but preferred not to use
them (51.1% - 70% - 47.6% -72.5%). Students also said that they did not prefer to use others’ ideas and
designs (74.5% - 55% - 76.2% - 65%). Despite this, students sometimes made designs inspired by others’
ideas and designs (72.3% - 60% - 69% - 72.5%), and using others’ ideas and designs contributed to their
learning (55.3% - 45% - 52.4% - 47.5%) (Table 8).

Ethical judgment ability requires the individual to be able to distinguish between right and wrong and
to internalize ethical values. Although the ethical perception and judgment ability of each individual
are different (D6nmez et al., 2022), students at all education levels gave common answers to ethical
judgment propositions at different levels. The fact that students were not affected by others’ ideas
and designs (51.1% - 65% - 83.3% - 75%) but also felt uncomfortable (74.5% - 50% - 76.2% - 47.5%) and
guilty (70.2% - 40% - 71.4% - 42.5%) shows that there is a conflict between conscientious aspects and
individual ethical values (Table 9).
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Table 8. Students’ ethical choices in the design process

Ethical Preferences in the Design

Process 1st-grade  2nd-grade  3rd-grade  4th-grade Scale
0% 0% 0% 2.5% Never
I fer t I id
dei:gnir 0 develop my ideas and 17% 20% 16.7% 225%  Sometimes
83% 80% 83.3% 75% Always
4.3% 0% 4.8% 5% Never
I i th le’s i
examine other people’s ideas and 51.1% 70% 47.6% 72.5%  Sometimes
designs but choose not to use them.
44.7% 30% 47.6% 22.5% Always
74.5% 55% 76.2% 65% Never
I fer t th le’s id
a:(;ed:;ggsuse Other peoples Ideas 25.5% 45% 23.8% 35%  Sometimes
0% 0% 0% 0% Always
17% 15% 31% 12.5% Never
L:nger;i:fd on other people’s ideas 72.3% 60% 69% 72.5%  Sometimes
10.6% 25% 0% 15% Always
21.3% 10% 31% 7.5% Never
Using other people’s ideas and 55.3% 45% 52.4% 47.5%  Sometimes
designs contributes to my learning.
23.4% 45% 16.7% 45% Always

Table 9. Students’ ethical judgments in the design process

Ethical Judgments in the Design Process  1st-grade 2nd-grade  3rd-grade 4th-grade Scale
40.4% 30% 14.3% 15% Never

Zzzsgngth;;eif?npﬁ ns a':ji’ja‘;"d designs 51.1% 65% 83.3% 75% Sometimes
8.5% 5% 2.4% 10% Always
2.1% 15% 7.1% 22.5% Never

| feel fortable wh i th

pezile‘,‘:ic;erzsoarnz d‘zs‘i"g'n‘:” using other 74.5% 50% 76.2% 47.5% Sometimes
31.9% 35% 16.7% 30% Always
4.3% 25% 11.9% 25% Never

: dzaaes' agn“(;';yesj’i"ghni” using other people’s 70.2% 40% 71.4% 42.5% Sometimes
25.5% 35% 16.7% 32.5% Always

Ethical decision-making is defined as a logical process involving how to decide on the most morally
correct action through systematic thinking in a situation where there are contradictory and conflicting
options (Berggren & Severinsson, 2006). Ethical decision-making is a choice process, which is affected
by the personal characteristics of the individual. According to educational status, students gave
different levels of common answers to the propositions in terms of ethical decision-making skills (Table
10). These results may not reflect the truth, as individuals tend to hide their unwanted
behaviors/mistakes. The students’ answers support the propositions, but their actions during the
design process differ, which is the starting point of the study. However, the results obtained still show
that students’ ethical decision-making skills have improved, but they are not reflected in their
behaviors or they do not know how to reflect it.
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Table 10. Students’ ethical decision-making skills in the design process

| examine others’ ideas and designs

s e Gl Piasss [T 1st-grade  2nd-grade  3rd-grade  4th-grade Scale
29.8% 40% 40.5% 42.5% Never
they will affect me. 59.6% 60% 54.8% 52.5% Sometimes
10.6% 0% 4.8% 5% Always
4.3% 15% 28.1% 37.5% Never
| just examine them and ignore them. 61.7% 80% 48.1% 52.5% Sometimes
34% 5% 23.8% 10% Always
6.4% 10% 4.8% 10% Never
| examine them to develop a solution. 42.6% 35% 31% 37.5% Sometimes
51.1% 55% 64.3% 52.5% Always
100% 100% 88.1% 82.5% Never
| apply them one on one. 0% 0% 9.5% 17.5% Sometimes
0% 0% 2.4% 0% Always
68.1% 70% 54.8% 55% Never

I ke th lik | design b
mg’kai‘nz sm(aelrrchla:g:s novel design by 27.7% 20% 38.1% 35% Sometimes
4.3% 10% 7.1% 10% Always
29.8% 25% 23.8% 12.5% Never
lm:ka:lr: ;:i;: C'r']';igaesno"e' design by 48.9% 60% 50% 62.5% Sometimes
21.3% 15% 26.2% 25% Always
55.3% 60% 50.0% 32.5% Never
'thifnmﬁk'zz :;‘\J/';:F;::si‘;s'g”s to make 34% 30% 45.2% 57.5% Sometimes
10.6% 10% 4.8% 10% Always

In the question, “Why would you use other people’s ideas and designs in the design process?”, the
students were asked to choose 5 of the options that suited them. The word “inspiration”, which means
“to be inspired by something”, was not specifically used in this question because inspiration, which has
a very important place as the starting point of the design process, is defined as the blending and
shaping of the data obtained as a result of a deep study about the source of inspiration in the designer’s
self and transforming it into an original product or project (Glrcim & Kartal, 2018), although it is
clearly defined in the design. It is not easy to determine its limits and distinguish between inspiration-
imitation-stolen. For this reason, it is very difficult to be sure that whether a student or a professional
designer, stay on the right side of inspiration and create projects that are original and make a
difference in design.

It is seen in Table 11 that the first reason for using others’ ideas and designs at all education levels is
because they feel inadequate (74.5% - 75% - 83.3% and 80%). First graders said that they use the
internet in the second place because they can easily access different ideas and designs (42.6%) and in
the third place because they have limited time (38.3%). Second Graders come in second because they
like other people’s ideas and designs or think they are better (40%), in third place because time is
limited (35%), if they have difficulty making a design (35%) and because what is explained in the course
is not enough (35%). Third Graders said that they used it secondly because they had limited time (50%)
and thirdly because they liked other people’s ideas and designs or thought they were better (47.6%).
Fourth graders said that they used it when they had difficulty in making designs in the second place
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(45.7%) and in the third place, they used it because they liked other people’s ideas and designs or
thought they were better (42.9%) (Table 11). Designing and creating the form involves a difficult
process in the design phenomenon that includes dynamic variables. Students and young designers
cause disruptions in design culture by copying the data and images they see, especially on social media,
which has become widespread in recent years (Ulugay Ozsavas, 2017). In parallel with technological
developments, the rapid production and dissemination of data, easier access to data, and increased
competitive environment sometimes lead to the emergence of originality and ethical problems in
design. In such a case, the correct use of technology and technological opportunities also requires
ethical behaviors in landscape design. Artificial intelligence applications, which have become
increasingly widespread in recent times, ethical concerns arise in tandem with technological
innovation.

Table 11. Reasons why the students use others’ ideas and designs

Reasons to use other people’s ideas and designs 1st-grade 2nd-grade  3rd-grade  4th-grade
| use them because they provide convenience. 25.5% 30% 19% 28.6%
| use them because time is limited. 38.3% 35% 50% 40%
If my friends use them, | use them too. 0% 0% 0% 5.7%
| use them to obtain high grades. 21.3% 5% 7.1% 2.9%
| use them because | feel inadequate. 74.5% 75% 83.3% 80%

| use the internet because | can easily access

42.69 9 23.89 7.19
different ideas and designs. 6% 30% 3.8% 37.1%
| use othe.r people’s ideas and designs because | like 34% 40% 47.6% 42.9%
them/I think they are better.
| use them if | have difficulty making a novel design. 25.5% 35% 38.1% 45.7%
I h hat i ht in class i
suufiied';nim because what is taught in class is not 36.2% 35% 33.3% 34.3%
| use them because the faculty member teaching 17% 259% 33.3% 29 9%

the course supports it.

The best way to explain a situation is to enable the students to understand the situation better by
experiencing the behaviors s/he is doing to someone else. Understanding other people’s emotions,
feelings and behaviors is also a key skill in the whole life. It can enable to resolve conflicts, ethical
dilemmas, and deviations. Ethics and empathy act as a moral compass that steers students in their
actions and discussions on personal and educational issues. Empathy is an important determinant of
ethical behavior, and a necessary building block in creating students who have ethical values and
behaviors. To develop empathy, students were asked open-ended questions “What would you think,
how would you feel, what would you do if your ideas and designs were used by others?” With these
questions, the purpose was for them to make perceptual evaluations, in other words, experiential
judgments about ethical behaviors and preferences. In this way, they realized the unethical situation
that the behavior they committed to developing their designs unknowingly created, and revealed the
situation they faced and the reactions they would give when the same behavior was directed at them
(Figure 2). Students said very strictly and firmly that they would take measures to seek and protect
their rights when unethical behaviors were directed toward their work.
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e The other individual is a good designer,

e It is unethical, disrespectful to labor, theft,
e My work must be cited as a source,

e Permission must be obtained,

¢ This is an unfair advantage.

What would you think if your ideas
and designs were used by others?

¢ | would be proud of being taken as an example,

¢ | would feel happy and successful because | am liked,
e | would suffer injustice,

¢ | would feel bad, sad, angry, and unhappy,

e | would feel uncomfortable.

How would you feel if your ideas

and designs were used by others?

» Warn the other party to be original,
What would you do if your ideas * Take legal action to protect one’s rights,
and designs were used by others? * The desire to be cited as the source,

* The desire to prove that it belongs to me.

Figure 2. Students’ reactions when their ideas and designs were used by others
4. Conclusion and Suggestions

The results of the present study, which included the evaluations of the ethics concept in terms of
landscape design education, were discussed within the framework of the philosophical discourse
based on ethos (style of existence, way of living, character, personality trait, habit), which is the root
of the word ethics. People frequently associate ethical issues with philosophical problems and include
the ethical dimension in the philosophy dimension. However, the dimension of ethics exceeds the
scope of philosophy. The ethical dimension is the way people “do something right”, but “doing
something right” is not only an ethical matter but also a matter of practice (Wenming, 2018). Ethical
principles must be adopted in design and internalized by designers, reflected in decisions and actions,
and rooted in curricula and professional practice processes, instead of legalization and sanctions. In
this context, how ethical principles will be reflected in behaviors and practice is the most important
part and must be acquired during the education process.

Based on the developments in design, planning, production, and communication technologies, the use
of rapidly produced and widely distributed data affects the individual, society, economy, culture,
politics, and nature, requiring the designer to ethically question his actions and decisions in the design
process and practices. A fully integrated approach to ethics in landscape design education does not
exist to establish the ethics concept as a way of thinking and to provide ethical sensitivity and
awareness to students in the education process. Instead of teaching ethics as a separate course in
design education, an integrated approach is necessary throughout the undergraduate education
curriculum. Ethics education is given as a separate course called Professional Ethics or Professional
Deontology in landscape architecture departments. Acting ethically in the design process is up to the
students’ initiative, which often leads to a weak awareness of ethics in their designs.

No official documents are available revealing responsibilities based on ethical codes, rules, and
principles regarding landscape design in Turkey. There are no precise and clear definitions of being
ethical or acting ethically in landscape design applied and adopted by designers. For this reason, the
ethics concept in landscape design has become a relative concept that varies from person to person
and includes different interpretations and inferences. When faced with ethical dilemmas and
deviations often experienced in landscape design, designers act according to their ethical values (Celik,
2018). The problems in professional actions also manifest themselves in the design education process.
While students develop their knowledge, skills, and abilities regarding design, their ethical abilities
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must also be developed simultaneously. The knowledge, skills, abilities, and critical thinking acquired
through different ways of thinking and seeing during the design education process will be the basis for
the development of ethical sensitivity and awareness. When an environment that fosters ethical values
is created on this basis prepared during design education, ethical sensitivity, and awareness will
develop spontaneously.

According to Mistikoglu et al. (2017), the targets of ethics education in design are as follows.

e Toincrease awareness about ethics,

e To develop the desire to behave ethically,

e To ensure that the principles of ethical behaviors are learned,
e To improve ethical decision-making,

e To provide skills for solving ethical problems.

Ethics has long been a part of design, and it has been examined how designer student candidates
interact with ethics during the education process. In design, ethics is about moral behaviors and
responsible choices in design practice (Schloesser, 2022). As a result of the increased ethical problems,
ethics education is considered fundamental for training the next generation of designers and engineers
(Stahl & Eke, 2024). Design students’ learning experiences in college-level curricula play a major role
in shaping their careers. The approaches and underlying philosophies to which students are exposed
can lead to specific opportunities in the field and help shape their mindsets as practitioners. There is
also increasing student and institutional interest in educational programs that address issues of ethics
in practice. This situation often presents educators with the challenge of incorporating such issues into
existing design curricula (Nini, 2020).

The purpose of ethical education is to enable students to make ethical judgments for themselves.
According to the results of this research, it is explained how ethics in design courses and ethics
education can be integrated into design courses were explained to provide ethical sensitivity and
awareness to students in landscape design education. An “Ethics in Design” course can be added,
ethical approaches can be discussed in design courses, information about ethical issues can be
provided on the faculty website, and an education strategy can be developed that enables educators
to set an example to raise ethical awareness and sensitivity in design education.

Addition of the “Ethics in Design” course: The “Ethics in Design” course can be added to
undergraduate courses in the 1%t or 2" semesters. Within the scope of this course, the ethics concept
and morality, ethical/unethical behaviors and practices, achievements of ethical behaviors, and
responsibilities of designers (responsibilities towards themselves, users, society, environment, and
other designers) in design can be explained. The good-bad and right-wrong aspects of the interaction
of students with each other and with other designers can also be explained and evaluated in terms of
concepts such as conscience and responsibility and presented for discussion. Ethics education in design
can also be given within the scope of examining the ethical problems faced during and after the design
process because design education takes place through experiencing the design process and action.

According to axiology, when it is desired to produce some kind of value, a broad, deep, and solid
foundation of knowledge is necessary, and to reach such knowledge, the rules containing ethical values
must be understood. In design, ethical values education must aim to create a culture in which unethical
behaviors and actions will not occur. A more effective approach would be to establish the idea that
acting ethically will give designer qualities such as dignity, honesty, accuracy, and reliability rather than
revealing and punishing unethical behaviors and actions during the design education process.

Discussing ethical approaches in design courses: The designer’s way of thinking, decisions, and actions
are decisive in behaving ethically in design and are greatly affected by individual ethical values, which
are acquired through informal education and formal education. For this reason, firstly, students’ value
systems and individual ethical values must be developed and uncovered. Perceiving and interpreting
these values is the result of the ethical instinct that individuals have because the virtues possessed by
individuals are shaped within social life (Dingeli, 2017). It can use an approach where explanatory and
complementary contents related to ethics are threaded through the various design courses in the
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Department of Landscape Architecture so that they can be strengthened and reinforced over time. An
educational approach can be developed to uncover the skills to help students use their own values and
individual ethical values in the design process and actions. In each design course, unethical situations
and behaviors specific to the project topic can be explained and students can be made aware. The
choices made from the beginning to the end of the design process can be evaluated in terms of the
effects and consequences that may emerge. In design courses, ethical analysis and discussions can be
effective in gaining and developing ethical thoughts and actions by questioning the importance,
effects, and results of the designs made by students. Students who try to foresee the importance,
effects, and future outcomes of their designs can act more responsibly during the design process. If a
professional ethics course is provided after these achievements, it will be more effective in
professional life. Instilling ethical values and awareness in design education will make it easier for
students to decide how they must behave on their own after graduation.

Information on the website: The ethical decision-making process is affected by the structural
characteristics of the institution in which students work as well as their characteristics. In this context,
as well as designing courses, data that contain the definition and explanation of unethical behaviours
in design can be provided to students on the faculty and department web pages. Considering that there
is the interaction between students in different departments of the same department or even the
same faculty, students can be made aware of ethical/unethical behaviours in design by providing data
on the web page.

Training of educators: Of course, the acquisition and sustainability of ethical awareness is a condition
that comes with experience and seniority, but the problems faced in this respect indicate that there is
confusion in teaching ethical rules to students (Dikici, 2021). To raise designers who have ethical
awareness in design, exhibit ethical actions, and are sensitive to ethical problems, educators must first
have these qualifications. Educators’ display of ethical actions in the educational process and their
work can contribute to designer student candidates’ learning by taking role models.
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