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Kurumlarin ¢ogu zaman kriz ve belirsizlik donemlerinde dogag¢lamaya basvurduklar1 goriilmektedir.
Okul yoneticilerinin ve 68retmenlerin boylesi ani gelisen kriz ortamlarinda dogaglama ve kriz yonetim
becerileri kapasiteleri bu nedenle 6nemlidir. Bu arastirmanin amaci temel egitim kurumlarinda ¢alisan
yonetici ve 6gretmenlerin orgiitsel dogaclama kapasitelerini incelemektir. Arastirmada nicel arastirma
yontemleri kullanilmis ve model olarak tarama modeli ise kosulmustur. Calisma grubu; 2021-2022
egitim 6gretim yil igerisinde, istanbul ili Sultanbeyli ilgesi sinirlarinda MEB’e bagh temel egitim
kurumlarinda (ilkokul ve ortaokul) gérev yapan toplam 351 yonetici ve 6gretmenden olusturmaktadir.
Veri toplama araci olarak ise ‘Okullarin Orgiitsel Dogaglama Kapasitesi Olcegi’ kullanilmistir. Veri
toplama araci1 demografik bilgilerden ve sorulardan olusan iki b6liimden olusmaktadir. Orijinal 6l¢cekte 8
madde iki boyutta yer almakla birlikte, Tiirkce’ye uyarlandiginda dlgegin tek boyutlu bir yapi sergiledigi
gorilmistiir. Verilerin analizinde SPSS 22 paket programi kullanilmis ve betimsel (aritmetik ortalama,
frekans) tekniklerinden yararlanilmistir. Arastirmanin sonuglarina gore; temel egitim kurumlarinin
orgiitsel dogaglama kapasitelerinin katilimcilarin medeni durum, c¢alistigit kurum, yerlesim yeri,
mezuniyet durumu ve kidem durumlarina gére anlamli bir fark bulunmamistir. Temel egitim
kurumlarinin érgiitsel dogaglama kapasitelerinin katiimcilarin cinsiyet ve yerlesim yeri degiskenlerine
gore anlamli bir sekilde farklilastig1 goriilmiistiir.

Anahtar Kelimeler: Orgiitsel dogaclama, temel egitim, risk kapasitesi.

Abstract

It is observed that organizations often resort to improvisation during times of crisis and uncertainty.
Therefore, the improvisational and crisis management skills capacities of school administrators and
teachers are crucial in such rapidly evolving crisis environments. The aim of this study is to examine the
organizational improvisation capacities of administrators and teachers working in primary education
institutions. Quantitative research methods were employed in the study, and a survey model was used
as the research design. The study group consisted of a total of 351 administrators and teachers working
in primary education institutions (primary and secondary schools) affiliated with the Ministry of
National Education in the Sultanbeyli District of Istanbul during the 2021-2022 academic year. The data
collection tool used was the 'Schools' Organizational Improvisation Capacity Scale'. The data collection
instrument consists of two sections: demographic information and questions. While the original scale
comprises 8 items across two dimensions, it was found to exhibit a unidimensional structure when
adapted to Turkish. SPSS 22 package program was used for data analysis, and descriptive (mean,
frequency) statistical techniques were utilized. According to the findings of the study, no significant
difference was found in the organizational improvisation capacities of primary education institutions
based on participants' marital status, institution type, location, graduation status, and seniority.
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However, it was observed that the organizational improvisation capacities of primary education
institutions significantly differed based on participants' gender and location variables.

Keywords: Organizational improvisation, primary education, risk capacity.

GIRIS

Giinlik hayatin her asamasinda oldugu gibi is hayatinda da meydana gelen doniisiim ve
gelisim, kurumlara eskiye oranla daha hizli karar alma, beklenmedik olas1 durumlara daha hizli
ve etkili ¢oziim bulabilme gibi kabiliyetleri zorunlu kilmistir. Teknolojinin is hayatina hizli
entegrasyonu bir¢ok sorunun ¢6zlimiine katki saglamis fakat bu hiz ile birlikte kurumlar ileriye
doniik stratejik planlar yapma ve belirlenen stratejilere baglh kalinmasi noktasinda cesitli
zorluklar yasamaktadir. Bu durum 6rgiitsel dogaclama olarak ifade edilen, uzun vadeli stratejik
planlarda dalgalanmalar ile anlik degisim durumlarina karsi kolaylastiricilik ve anlik strateji
gelistirme becerisini 6nemli kilmaktadir (Oztiirk Ciftci, 2021). Egitim kurumu c¢alisanlar1 da
degisimi yonlendirmek, déniistiirmek ve uyum saglamak zorundadirlar (Ozgeng, 2008). Bu
baglamda arastirmada temel egitim kurumlarinda g¢alisan yonetici ve 6gretmenlerin érgiitsel
dogaclama kapasitelerinin belirlenmesi amacglanmistir. Farkli degiskenlerin dogaclama
kapasitesine etkisi detayli olarak ele alinmaya ¢alisiimistir.

Son yillarda ¢alisma hayatindaki belirsizlik durumu, hizli gelisen teknoloji ile birlikte rekabetci
piyasa ortami, isletmelerin risk durumlarini daha da arttirmaktadir (Bektas, Cogaltay, Karadag,
& Ay, 2015). Dolayisiyla orgiitlerin bu risk ve istikrarsizlik durumundan dolay:
karsilasabilecekleri ongoriilemeyen olaylara tedbir alabilmeleri icin orgiitsel dogag¢lama
becerileri edinmeleri 6nemli bir kabiliyetleri olacaktir (Limon ve Dilekei, 2020). Baska bir
deyisle orgiitsel dogaclama kurumlara ani gelisen ve 6n goriilemeyen durumlara karsi kara
alma silirecinde avantaj saglayarak hizli ve dogru karar alabilmelerini saglamaktadir (Long ve
Yu, 2009). Orgiitsel dogaclama sayesinde isletmeler beklenmedik durumlar karsisinda hizh
kara alma yetenekleri ile piyasadaki rekabet ortaminda avantajli duruma gelmeleri
saglanmaktadir (Oztiirk Ciftci, 2021).

Orgiitsel Dogaclama

Orgiitsel dogaclama, oldukca yeni ve gelisim siireci devam eden bir kavramdir. Orgiitsel teori
ve yonetim alanindaki son calismalar, orglitsel dogag¢lamay1 stratejik planlamanin bir
alternatifi olarak gormektedirler (Chelariu vd., 2002). Bireysel dogaclama, is gorenlerin
kendilerini anlik duruma gore ayarlamasi veya herhangi bir probleme alisiimisin disinda bir
¢Ozlm turetebilmek i¢cin normal diizenin disina ¢ikilmasi seklinde tanimlana bilirken; drgiitsel
dogaclama ise orgiitiin tamamiyla dogaclama kabiliyetinin ve 6rgiit icinde dogaclamaya imkan
saglayan uygulamalarin ve durumlarin sisteme entegre edilmesi seklinde tanimlanabilir
(Limon & Dilekgi, 2020). Orgiitsel dogaclamanin farkl baglamlarda tamimlarina bakildiginda;
Moorman ve Miner (1998)’a gore tasarlama ve uygulamanin ayni anda birbiri ile ilintili olmasi
ve is planlanmasi ile uygulamasinin birbirine olan yakinlik derecesidir. Rerup (2001)’e gore
gecmis oOrglitsel tecriibelerle alakali durumlarin eyleme doniistiirme yetenegidir. Shein
(2013)’e gore orgiitsel eylemlere en iyi uygulanabilen sanatsal beceridir. Hadida, Tarvainen ve
Rose’a gore (2015); orgiitte ¢alisanlarinin beklenmedik bir duruma veya degisen bir ¢calismaya
karsilik gosterdikleri tepkinin herhangi bir engellemeye maruz kalmadan dogal bir sekilde
kendini gostermesi seklinde tanimlanmaktadir. Cunha, Cunha ve Kamoche (1999) ise kismen
daha genis bir tanimin1 yaptig1 6rgiitsel dogaclama o6rgiitiin ya da calisanlarin var olan maddi,
bilissel, duyussal ve sosyal kaynaklardan faydalanarak sergiledikleri eylemlerin
kendiligindenligi olarak ifade etmektedirler. Bu tanima gore is gorenlerin orgiitiin mevcut
kaynaklarinin neler oldugunu ve bu kaynaklar1 birbiri ile nasil iliskilendireceklerini iyi
bilmeleri gerekmektedir (Long & Yu, 2009).

Orgiitsel dogaclama kavramu ilk olarak bir risk faktérii olarak degerlendirilmistir. Bunun
sebebi ise hedeflere ulasmada planlardan sapilacagl diistincesidir. Oysaki her orgiitsel
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yasantida planlarin uygulanmasi esnasinda da sikca dogaclama yapmak gerekmektedir.
Giinimiizde is yasami oldukca hizl ilerlemekte teknolojik gelismeler ile her glin her an her sey
degismektedir. Bu durumda dogag¢lamanin rolii orgiitlerin degisen ve gelisen cevrelerine
yardimcl olmaya dogru gitmektedir (Hadida Tarvainen ve Rose, 2015). Orgiitler, belirsizligi az
oldugu durumlarda ortaya ¢ikan firsat ve sorunlara aninda cevap verebilmek icin sikca
dogaclamaya basvurmaktadirlar. Bunun sebebi ise, zamanin kisith olmasi sebebiyle plan
yapmanin zor olmasi firsatlarin kagirilmamasi gerekligi ve sorunlarin daha biiylimeden
halledilmesi gerekliligidir. Bazi durumlarda zamanin olmasina ragmen ortaya ¢ikan durumdaki
yliksek belirsizlik durumundan dolayr planlama yapilmadan soruna miidahele edilmesi
gerekebilmektedir. Boyle durumlarda orgiitsel dogaglama orgiitler icin hizli karar alinmasini
saglamaktadir (Oztiirk Ciftci, 2021).

Orgiitsel Dogaclama Tiirleri

Literatiirde orgiitsel dogaclama tiirleri ile ilgili farkli siniflandirmalara rastlanmaktadir. Cunha
ve Clegg (2019) orgiitsel dogaclamay1 yakinsak orgiitsel dogaglama ve iraksak orgiitsel
dogacglama olmak tizere ikiye ayirmistir.

i.  Yakinsak Orgiitsel Dojaclama: Bu kavram érgiitlerin mevcut sitemlerinin faaliyetlerini
koruyup devam ettirmeleri ile ilgilidir. Orgiitler ani ve beklenmedik gelismeler
karsisinda rutin yapilan islerin disina ¢ikarak basarili dogaglama kararlar alip tekrar
rutin islere geri dontilecektir (Limon & Dilekgi, 2020).

ii. Iraksak Orgiitsel Dogaclama: Bu dogaclama tiiriinde ise orgiitlerin var olan hareket
tarzlarindan bilingli olarak ¢ikmalaridir. Iraksak dogaclamada tiiriinde orgiitler yeni
firsatlar1 kesfetmek istemekte mevcut durum tam olarak benimsenmemektedir (Cunha
ve Clegg, 2019).

Diger bir orgiitsel dogaclama siniflandirmasini ise Wachtendorf (2004) tarafindan yapilmistir.
Wachtendorf (2004)’e gore orgiitsel dogaclama; reprodiiktif, uyumsal ve yaratict dogaclama
olarak ti¢ baslikta ele alinabilir. Bu kavramlari su sekilde agiklamak miimkiindiir;

i. Reprodiiktif Orgiitsel Dogaclama: Reprodiiktif, kelime anlami olarak bir durum veya
nesnenin benzerinin olusturulmasi, liretilmesi demektir. Reprodiiktif doga¢lama ise
isletmelerin belirsizlikler ve kisith zamandan dolay1 daha o6nce uygulanmis olan
yontemin aynisin1 kullanip ayni sonucun elde edilmesi yerine farklh farkli ¢oziim
yollarinin uygulanmasidir.

ii. Uyumsal Orgiitsel Dogaclama: Uyumsal dogaclama, Reprodiiktif dogaclamaya benzer
bir sekilde 6nceden uygulanmis olan ¢oziimlere yeni ¢oziimlerin uyarlanmasidir.
Uyumsal dogaglamada 6rgiit olusan duruma, var olanlarla karsilik verebilecekken yeni
olusan benzer duruma karsi 6zgiin uyarlamalar ile birlikte karar verilmesidir.

iii. Pratik Orgiitsel Dogaclama: Orgiitler, beklenmedik durumlar karsisinda yeni yap;,
faaliyet, kaynak veya gorevler gelistirmektedir. Halihazirda bir plan vardir ancak
planlar olusan durumun ¢6zlimiinde yetersiz kalmasindan dolayr dogaglamaya
basvurulmalidir (Limon & Dilekgi, 2020).

Orgiitsel Dogaclamanin Boyutlari

Literatiirde orgiitsel doga¢lamanin farkl boyutlarda ele alindig1 goriilmektedir. Kung ve Kung
(2019) orgltsel dogaglamayr “hizli tepki (speedyresponse)”, ‘“yeniden sekillendirme
(reconfigurability)” ve “rutin disi ¢éziimler (novelsolutions)” olarak boyutlandirmistir. Hizh
tepki, kisa bir siire igerisinde mevcut kaynaklar1 yeniden diizenleyerek kullanma kabiliyetini
ifade etmektedir. Yeniden sekillendirme ise cevresel etkilere tepki olarak, planlama ve
uygulama stirecindeki kisa zaman aralifinda gelistirilen yeni fikirler olarak belirtilebilir. Rutin
dis1 ¢oziimler, anlik sorunlara portatif yaklasimlar gelistirerek sorunlarin ¢dziimiinii ifade
etmektedir (Limon & Dilekgi, 2020).
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Hadida ve digerlerine gore (2015) orgiitsel dogaclama ii¢ farkli sekilde gerceklesebilir. Bunlar,
“kiictik dlgekli érgiitsel dogaclama”, “sinirli érgiitsel dogagclama” ve “yapisal érgiitsel dogaclama”
seklindedir. Moorman ve Miner (1998)’a gore kiiciik 6lgekli orgiitsel dogaclama iiretimde ve
planlamalardaki stislemelerdir. Sinirli dogaclamalar ise var olan plandaki gli¢lii sapmalara

deginmektedir. Yapisal orgiitsel dogaclamalar acik bir sekilde plandan sapmadir.

J

Crossan vd. (2005) orgiitsel dogaclamayi iki boyutta ele almistir; Bunlar belirsizlik ve zaman
baskisidir. Belirsizlik, ifadelerin net olmamasi, sartlarin degiskenligi ve zaman zaman celiskili
bakis acilarinin olmasi seklinde ifade edilebilir. Kajs ve McCollum (2009)’gére belirsizligi ti¢
sebebi vardir: Yenilik, ¢oziilmezlik ve karmasikliktir. Belirsizlik giinliik hayatta var olan her
zaman yasanilan bir olgudur. Arastirmacilar belirsizlik ve zaman baskisim 6rgiitlerin
dogaclama kapasitelerini 6l¢gmek icin iliskilendirmistirler. Zamanin ¢ok, belirsizligin az oldugu
durumlarda orgiitler planlar1 uygulama ve durumlari analiz etme kapasiteleri yliksektir. Ancak
belirsizligin ¢ok zamanin az oldugu durumlarda durum analiz etmek ve planlar1 uygulamak
zorlasmaktadir. Boyle durumlarda orgiitler dogaglamaya basvurmaktadirlar (Limon & Dilekgi,
2020).

Orgiitsel Dogaclamay: Etkileyen Faktérler

Orgiitsel dogaclama alanindan yapilan ¢alismalarda yer alan érgiitsel dogaclamay: etkileyen
faktorler olarak: (i) takim ¢alismasi ve uyum, (i) liderlik, (iii) zaman, (iv) stratejik muhakeme,
(v) orgiitsel hafiza, (vi) degisim yonetimi ve (vii) orgiitsel dayaniklilik olarak goriilmektedir
(Kajs ve McCollum, 2009). Bu faktdrlerden egitim kurumlarinda orgiitsel dogaglamada one
¢ikan basliklar asagida agiklanmistir.

i Takim Calismast ve Uyum: Bir takimin iyeleri arasindaki etkilesim ve iletisimin
seviyesini iade eden bu kavram iyi ve saglikl bir takim calismasinin dogaglamay tesvik
ettigini belirtilmektedir. Takim calismasi esnasinda bir plana baghh olmadan yapilan
amaglar, birbirine giiven ve sorumluluk alma gibi etmenler doga¢lama olarak kolayca
gerceklesir (Bilsen, 2010).

ii. ~ Liderlik: Orgiitleri yoneten liderlerin yonetim sekilleri dogaclamay: bir yonetim tarz
olarak tercih etmeleri ve basarili olunmasi1 dogaclamay1 etkileyen énemli bir faktor
olarak karsimiza ¢ikmaktadir (Oztiirk Ciftci, 2021). Liderler érgiitsel dogaclamada basi
cekmek ve yonlendirmek icin serbest olmak ve kontrollii olmak arasinda bir denge
yakalamak durumundadirlar. Ozgiir olan calisanlar dogaglamaya daha fazla
basvururlar ancak dogag¢lamanin kontrolden ¢ikmamasi, érgiite faydasinin olmasi igin
de kontrol atinda olmasi gerekmektedir. Hizmetkar liderler kontrol ve o6zgiirliik
arasindaki dengeyi saglamada kabiliyetlidirler. Hizmetkar liderler kontrol edildiklerini
calisanlara hissettirmeden yani ¢alisanlara 6zgiir olduklarini hissettirerek, onlar baski
altinda hissi olusturmadan bu dengeyi basarili bir sekilde saglamaktadirlar (Bilsen,
2010).

iii. ~Zaman: Giiniimiizde zaman kavrami paradan daha kiymetli hale gelen bir degisken
olmustur. Her sektérde zamanlamanin ayri bir énemi vardir. Orgiitlerde zaman baskisi
altinda belirsizliklerin tistesinden gelmek dogaclamay1 etkilemektedir (Limon ve
Dilekgi, 2020).

Egitim Kurumlarinda Orgiitsel Dogaclama

Orgiitsel dogaclama, bilgi isleyen, ozellikle karmasik problem cézme gibi yeteneklerin éne
ciktigi yogun kurumlar agisindan olduk¢a onemlidir. Bu ac¢idan bakildiginda bilgi yogun
kurumlar olan temel egitim kurumlar1 agisindan dogaglama kapasitesi olduk¢a 6nem arz
etmektedir (Bilsen, 2010). Glinlimiizde kisa zaman icinde bilgi hizli bir degisime ugramaktadir
ve yine c¢ok kisa zaman aralifinda gecerliligini kaybetmektedir. Bu ag¢idan temel egitim
kurumlari siirekli yeni bilgiye ve onun getirisi olan durumlara uyum saglamasi gerekmektedir.
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Bu uyum siireci ¢ogu zaman plansiz bir sekilde meydana gelir. Bu sebeple temel egitim
kurumlar1 bazen ¢6ziim stratejisi sunma veya duruma uyum saglayabilmek i¢in dogaclamaya
bagvurmalar1 gerekmektedir (Ozmen, 2010)

Literatlirde kurumlarin ¢cogu zaman kriz ve belirsizlik durumunda dogaclamaya basvurduklari
gorilmektedir. Temel egitim kurumlari agisindan ise bu tip durumlar ¢ok hassas ve dikkatli
olunmasi1 gereken stireclerdir (Bakioglu & Demiral,2013). Yapilan arastirmalarda okul
yoneticilerinin ve o6gretmenlerin bdylesi ani gelisen kriz ortamlarinda kriz yo6netim
becerilerine sahip olmadiklari ve boyle durumlarda bocaladiklari ortaya konmustur (Arshad ve
Hughes, 2009; Oztiirk Ciftci,2021). Bu acidan bakildiginda orgiitsel dogaclama kapasitesinin
okullarda kriz aninda ¢6ziim icin alternatif yollar1 bulma ve uygulama asamalarinda 6nemli
katkisi olacagi soylenebilir (Cunha vd., 1999). Tiirk egitim sisteminde yasanan degisikliklerin
ani oldugu diisiiniildiigiinde okullarin bu degisime ayak uydurmalari olduke¢a zor olmaktadir.
Okul yoneticilerinin planlama ve kriz aninda miidahale becerilerinin 6nemli oldugu
diistiniildiigiinde bu degisim ve gelisime ayak uydurmanin ve verilecek tepkinin dogaclama
seklinde olacag ihtimali oldukga yiiksektir (Bilsen, 2010).

Gilintimiizde okullarda dogaglama yapmanin 6nemini ortaya koyan 6énemli gelismelerden biri
de Covid-19 salgini siireci olmustur. Tiim diinyaya yayilan salgin sebebiyle sosyal hayat ve
egitim camiasi derinden etkilenmis ve hala etkileri siirmektedir. Bu salgindan en ¢ok etkilenen
kurumlardan biri de egitim 6gretim kurumlaridir. Bir¢ok okulda yiiz yiize egitime ara verilmis
ve uzaktan egitime gecis saglanmistir (Sar1 ve Sari, 2020). Tiirkiye'de TRT'nin ac¢tig1 yeni
kanallar vasitasiyla ve Egitim ve Bilisim A1 lizerinden 6grencilere egitim-6gretim saglanmaya
calisilmistir. Salginin etkisi 68rencileri psikolojik ve akademik olarak da etkilemistir (Bozkurt,
2020). Milli Egitim Bakanligi’'nin (MEB) yapmis oldugu yiiz yiize egitime gecis noktasinda
cesitli sistemler kurulmaya calisilmis ve egitim o6gretim slrecinin devami saglanmak
istenmistir. Tiim bu cabalar énceden planlanan bir siirecin pargasi degildir (Saygi, 2021). Bu
gelisen ani durum karsisinda kurumlar dogaglama kararlar almak durumunda kalmislardir.

Depremler gibi dogal afetler, egitim stirekliliginin aksamasinda 6ne ¢ikan kriz durumlari
arasindadir. Bu tiir afetler, egitim hizmetlerine pek cok olumsuz etki yapabilir (Telli ve Altun,
2023). Bu etkiler, egitim ortamlarinin fiziksel olarak zarar gormesiyle birlikte, depremi
yasayan Ogretmenler ve oOgrenciler arasinda Ogretim ve Ogrenme siire¢lerinde yasanan
sorunlar seklinde de ortaya cikabilir. Tiirkiye genelinde, 6 Subat'taki deprem nedeniyle
okullarin acilis1 ertelenmistir. Bazi illerde 6zellikle en yogun etkilenen bolgelerde okullar 27
Mart'a kadar asamali olarak agilmistir. MEB, 2022-2023 Egitim Ogretim yilinin ikinci
doneminde deprem nedeniyle devamsizlik sorunu olmayacagini ve kimse i¢in devamsiz olarak
kaydedilmeyecegini aciklamistir (Sakarya ve Kavut, 2023). Ayrica, Liseye Giris Sinav1 (LGS) ve
Yiiksek Ogretime Giris (YKS) sinav konulan ilk dénemle sinirlandirilmigtir. Kahramanmaras
merkezli 6 Subat'taki deprem, can kaybinin yani sira ekonomik, sosyal, psikolojik ve akademik
acidan olumsuz etkilere neden olmustur (Arslan, 2023). Bu baglamda okullarda egitim goren
ogrencilerle birlikte idareci ve 6gretmenler de karsilasilan krize yonelik ciddi adimlar atmalari
gereken bir siireci yakin zamanda yasamislardir. Bu siire¢ egitim kurumlar1 agisindan
dogaclama yapmanin ne kadar énemli oldugunu ortaya koymustur. Bu durumda, okullar i¢in
dogaclamanin beklenmedik durumlarda etkili bir ¢6ziim alternatifi olabilecegi diisiiniilebilir.

Ilgili Arastirmalar ve Arastirmanin Onemi

Uluslararasi literatiirde, orgiitsel dogaclama iizerine yapilan arastirmalarda; stratejik karar
verme (Dickerson, 2011), yoneticilerin kisisel nitelikleri (Arshad ve Hughes, 2009), orgiitsel
o0grenme (Cunha ve Clegg, 2019), liderlik (Cunha, Kamoche ve Cunha, 2003), orgiitsel
dayaniklilik (Rerup, 2001), orgut kiltiri (Leybourne, 2009), 6rglitsel hafiza (Moorman ve
Miner, 1998), paylasilan liderlik (Dickerson, 2011), iirtin yeniligi performansi (Gao, Song ve
MI, 2015), piyasa yonelimi (Johnson, 2014) ve yenilik¢i takim performansi (Vera, 2002) ile
iliskilendirilmis ve arastirmalar bu alana yogunlasmistir. Easley (2004) ve Xiang, Zhang ve Liu
(2020) arastirmalarinda orgiit buyiikliigu ile dogaclama arasindaki iliskiyi arastirmislardir.
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Yurt i¢i arastirmalarda ise, dogaglamayr kurum olarak okul cergevesinde ele alan
arastirmalardan ziyade daha cok bireysel dogaclama becerisi olarak Tirkce (Aykac &
Cetinkaya, 2013), yabanc dil (Cevik, 2006) ve okul dncesi egitimde (Karadmerlioglu, 2010) bir
0gretim yaklasimi ve uygulamasi olarak ele alindig1 goriilmektedir. Limon ve Dilekei (2020)
okullarin dogaclama kapasitelerini ortaya c¢ikarmayr amagladiklar1 arastirmalarinda;
katilimcilarin kurumdaki pozisyonu ve okul diizeyi acisindan dogaclama kapasiteleri acisindan
anlamh fark belirtmemisken, okul biiyiikliigii acisindan istatistiksel olarak anlaml farkin sz
konusu oldugunu belirtmislerdir. Kilig, Omiir ve Kocabas (2023) 6grenen okul, érgiitsel hafiza
ve orglitsel dogaclama kapasitesi arasindaki iliskinin ortaya koymuslardir.

Orgiitsel dogaclama kapasitesi, bir kurumun degisime uyum saglama, esneklik gésterme ve
yeni firsatlar1 degerlendirme yetenegi olarak tanimlanabilir. Temel egitim kurumlari, siirekli
degisen egitim politikalari, dogal afetler, teknolojik gelismeler ve toplumsal beklentiler gibi
faktorlerle siirekli karsi karsiyadir. Bu nedenle, bu kurumlarin orgiitsel dogag¢lama
kapasitelerinin incelenmesi ve gelistirilmesi, egitim kalitesinin artirilmasi, 6grencilerin
ihtiyaclarina daha etkin bir sekilde yanit verilmesi ve kurumlarin siirdiiriilebilirliginin
saglanmasi acisindan biiyiik 6nem tasir. Bu arastirma, temel egitim kurumlarinin yoneticileri,
o0gretmenleri ve politika yapicilar icin okullarin uyum saglama kapasiteleri adina 6nemli
bilgiler sunabilir. Ozellikle kurumlarin degisim siireclerinde nasil daha etkin bir sekilde
hareket edebileceklerini anlamalarina ve gelistirmelerine yardimc olacaktir. Ayrica, egitim
politikalarinin ve uygulamalarinin iyilestirilmesine yonelik stratejiler gelistirmek icin énemli
ipuclari saglayabilir. Ulusal diizeyde orgiitsel bir kapasite olarak doga¢lamanin heniiz detayh
sekilde incelenmedigi gorilmektedir.

Arastirmanin Amaci

Bu baglamda, bu arastirma temel egitim kurumlarinda calisan yonetici ve 6gretmenlerin
orgiitsel dogaclama kapasitelerini degerlendirmeyi amaclamaktadir. Bu amag¢ dogrultusunda
asagida belirtilen arastirma sorulari temel alinmis ve hipotezler ileri siiriilmiistiir;

1. Ogretmenlerin érgiitsel dogaglama kapasiteleri hangi seviyededir?

2. Ogretmenlerin érgiitsel dogaclama kapasiteleri cinsiyet, medeni durum, egitim
durumu, ¢alisilan kurum, brans, kidem yili ve yerlesim yerine gore degismekte
midir?

i. Hol=Ogretmenlerin  orgiitsel dogaclama kapasiteleri cinsiyete gore
degismemektedir.

ii. Ho2=0gretmenlerin orgiitsel dogaglama kapasiteleri medeni durumlarina gére
degismemektedir.

iii. Ho3=0gretmenlerin oérgiitsel dogaclama kapasiteleri egitim durumlarina gére
degismemektedir.

iv. Ho4=Ogretmenlerin orgiitsel dogaglama kapasiteleri ¢alistigi kuruma gére
degismemektedir.

v. Ho5=0gretmenlerin  orgiitsel dogaglama kapasiteleri bransina gére
degismemektedir.

vi. Ho6=Ogretmenlerin orgiitsel dogaglama kapasiteleri kidem yilina gore
degismemektedir.

vii. Ho7=0gretmenlerin orgiitsel dogaclama kapasiteleri ¢alistig1 yerlesim yerine
gore degismemektedir.
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YONTEM

Arastirmanin bu boliimiinde; arastirmanin modeli, arastirmanin evreni, veri toplama teknigi ve
verilerin analizi siireci yer almaktadir.

Arastirma Modeli

Temel egitim kurumlarinda goérev yapan 6gretmenlerin orgiitsel dogaclama kapasitelerinin
diizeylerini belirlemeyi amaclayan bu arastirmada nicel arastirma yontemi ise kosulmus olup;
halen var olan bir durumu var oldugu sekliyle betimlemeyi amag¢ladigindan tarama modelinde
tasarlanmistir. Tarama modelinde arastirmaya konu olan olay, birey ya da nesne, kendi
kosullar1 icerisinde var oldugu sekliyle tamimlanmaya cahgilir. Onemli olan, var olam
degistirmeye kalkmadan gozleyebilmektir. Tarama arastirmacisi, nesne veya bireyi dogrudan
gozlemleyebilecegi gibi, 6nceden tutulan c¢esitli kayitlara (yazil belgeler, istatistikler, resimler,
ses ve goruntii kayitlar1 vb.) ve alandaki uzmanlara basvurarak elde ettigi karmasik verileri
kendi gozlemleriyle birlestirerek sistematik bir sekilde yorumlamaktadir (Karasar, 2010).

Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Istanbul ili Sultanbeyli ilgesi
siirlarinda yer alan Temel egitim kurumlarinda (Okul Oncesi, ilkokul, Ortaokul) gérev yapan
o0gretmenlerden olusmaktadir. Arastirmada 6rneklem alinmamis ¢alisma evreninin tamamina
ulagilmaya calisilmistir. 2021-2022 egitim-6gretim yilinda Istanbul ili Sultanbeyli ilgesinde yer
alan 58 resmi temel egitim kurumunun 40 tanesi arastirmaya goniillii katilim saglamay1 kabul
etmis ve anket uygulanmistir. Arastirma evreninde yer alan 2198 kisiden 351 tanesi ankete
olumlu doéntit vermistir. Katilmcilarin 43’1 idareci konumundadir. Katihmecilara ait demografik
ozellikler Tablo 1'de sunulmustur.

Tablo 1. Katilimcilarin Demografik Ozellikleri

Kisisel Ozellikler N %
Cinsiyet Erkek 158 45,0
Kadin 193 55,0
. Bekar 133 37,9
Medeni Durum Evii 218 621
On lisans 8 2,3
Egitim Durumu Lisans 300 85,5
Yiiksek lisans 43 12,3
Matematik 23 6,6
Tiirkce 49 14,0
Sinif Ogretmeni 64 18,2
Okul Oncesi 13 3,7
Brans PDR 11 3,1
Din Kiltiiri 33 9,4
Ingilizce 19 54
Fen Bilimleri 25 7,1
Sosyal Bilgiler 25 7,1
Diger 89 25,4
Okul Oncesi 7 2,0
Calistigi Kurum flkokul 94 26,8
Ortaokul 250 71,2
1-5 Y1l 99 28,2
6-10 Y1l 126 35,9
Kidem Yili 11-15Y1l 65 18,5
16-20 Y1l 32 9,1
21+ Y1l 29 8,5
Koy 21 6,0
Yerlesim Yeri ilce Merkezi 246 70,1
il Merkezi 84 23,9
Toplam 351 100
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Arastirmaya katilan 351 6gretmenin ve idareciden % 45’i erkek (158 kisi), % 55’i kadin (193
kisi) katilimcidan olusmustur. Arastirmaya katilan 6gretmenlerin %37,6'u bekar (133 kisi),
%62,1'i evli (218 Kisi) oldugunu belirtmistir. Ogretmenlerin %2,5’i On lisans mezunu (8 kisi),
%385,5’i lisans (300 kisi) mezunu iken %12,5’i ise yliksek lisans mezunu oldugunu; %2’si (7
kisi) okul 6ncesi egitim kurumlarinda, %26,8'i ilkokullarda (94 kisi) ve % 71,2’si ise
ortaokullarda gorev yaptigini belirtmislerdir. Katilmcilarin % 6’s1 (21 kisi) koyde gorev
yapmakta,%70,19 (246 kisi) Ilce merkezinde gorev yapmakta ve %23,9'u (84 kisi) il
merkezinde gore yaptigini belirtmistir. Arastirmaya katilan katilimcilarin %35,9'unun (126
kisi) kidem yili 6-10 yil arasinda oldugu goriilmektedir. Benzer sekilde %28,2’sinin kidem
yillarinin 1-5 yil arasinda oldugu goriilmektedir. Bu durum bize bize ankete katilan
katilimcilarin yarisindan fazlasinin gorev siirelerinin 10 yili gegmedigini gostermektedir.

Veri Toplama Araclari

Arastirmada temel egitim kurumlarinin dogaclama kapasitelerinin ne diizeyde oldugunu
belirlemek amaciyla veri toplama araci olarak; mail yoluyla gerekli kullanim izni alinan
orijinali Kung ve Kung (2019) tarafindan gelistirilen ve Tiirkiye kiiltiiriine uyarlamasi Limon
ve Dilekci (2020) tarafindan yapilan ‘Okullarin Orgiitsel Dogaclama Kapasitesi Olgegi’ (0ODKO)
kullanilmistir. Veri toplama araci demografik bilgilerden ve soru maddelerinden olusan iki
bolimden meydana gelmektedir. Orijinal 6lcekte 8 madde iki boyutta yer almakta iken,
Tiirkiye kiiltliriine uyarlamasinda 6lgegin tek boyutlu bir yap: sergiledigi belirtilmistir. Veri
toplama araci toplamda 15 maddeden olusmaktadir.

00DKO “Kesinlikle Katiliyorum (5)”, “Katihyorum (4)”, Ne Katiliyorum Ne Katilmiyorum (3)”,
“Katilmiyorum (2)” “Kesinlikle Katilmiyorum (1)” biciminde bes dereceli likert tipi bir 6lcek
olarak diizenlenmistir. Veri toplama aracinda ters kodlanacak olumsuz anlam igeren soru
maddesi bulunmamaktadir. Olcegin giivenirlik analizi kapsaminda uyarlama calismasi yapan
arastirmacilar, Cronbach's Alpha giivenirlik katsayisini a=0.74 olarak belirtmislerdir (Limon
ve Dilek¢i, 2020). OODKO’den alinabilecek yiiksek puan egitim kurumlarinin doga¢lama
kapasitelerinin yliksek oldugunu ifade etmektedir.

Verilerin Analizi

Arastirmanin hedefine yonelik olarak, dgretmenlere uygulanan veriler SPSS-22 programi
kullanilarak analiz edilmistir. Ayrica, 6gretmenlerin dogac¢lama yeteneklerine iliskin ortalama
ve standart sapma degerleri hesaplanmis ve homojenlik ve normallik varsayimlarini saglayan
verilerde, Ogretmenlerin demografik oOzellikleri ile dogaclama yetenekleri arasindaki
farkliliklar parametrik analiz yontemleriyle degerlendirilmistir. Normal dagilimin
saglanamadig1 degiskenler veya alt kategoriler arasinda 6rneklem farkinin yiiksek oldugu
analizlerde parametrik olmayan testlere basvurulmustur. Bu baglamda katilimcilarin cinsiyet
ve medeni durum degiskenleri ile 6rglitsel dogaclama kapasiteleri fark Bagimsiz Gruplar t testi
ile analiz edilmistir. Ogretmenlerin egitim durumlari, calistiklar1 kurum, branslari, kidem yillar1
ve calistiklar1 yerlesim yerleri degiskenleri ile orgiitsel dogaclama kapasiteleri fark Kruskal-
Wallis testi ile analiz edilmistir.

Arastirmada alt problemlerin ¢ézlimlenmesine doniik olarak elde edilen bulgular; ortalama
“4.20-5.00” Kesinlikle katiliyorum, “3.40-4.19” Katiliyorum, “2.60-3.39” Ne katiliyorum ne
katilmiyorum, “1.80-2.59” Katilmiyorum, “1.00-1.79” Kesinlikle katilmiyorum araliklar1 dikkate
alinarak yorumlanmistir. Belirtilen ortalamalar toplam puanlarin madde sayisina béliinmesi ile
elde edilen degerler iizerinden hesaplanmistir.
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BULGULAR
Katihmcilarin Dogaclama Kapasitelerine iliskin Betimsel Istatistikleri

Katilimcilarin dogaglama kapasitelerine iliskin betimsel bulgular asagida yer alan tablolarda
sunulmustur.

Tablo 2. Beklenmedik sorunlara aninda miidahale kapasitesinde ait frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 10 2,8 2,8
Katilmiyorum 19 54 8,3
Ne katiliyorum Ne katilmiyorum 51 14,5 22,8
Katiliyorum 207 59,0 81,8
Kesinlikle katiliyorum 64 18,2 100,0
Toplam 351 100

Birinci maddeye arastirmaya katilan katilimcilardan %2,8'i (10 kisi) Kesinlikle
katilmiyorum,%5,4’t (19 kisi) Katilmiyorum, %14,5'i ise (51 kisi) Ne katiliyorum, ne
katilmiyorum, %59’u ise (207 kisi) Katiliyorum ve %18,2’si (64 kisi) Kesinlikle katilmiyorum
cevabini vermislerdir.

Tablo 3. Okul olarak, karsilasilan sorunlar1 ¢ézmek i¢cin mevcut kaynaklar: etkin bir sekilde
yeniden bir araya getirebilmeye yonelik frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 4 1,1 1,1
Katilmiyorum 21 6,0 7,1
Ne katiliyorum Ne katilmiyorum 56 16,0 23,1
Katiliyorum 216 61,5 84,6
Kesinlikle katiliyorum 54 15,4 100,0
Toplam 351 100

Arastirmaya katilan katihmcilardan ikinci maddeye %1,1'i (4 kisi) Kesinlikle
katilmiyorum,%6’s1 (21 kisi) Katilmiyorum, %16’s1 ise (56 kisi) Ne katiliyorum, ne
katilmiyorum, %61,5’i ise (216 kisi) Katiliyorum ve %15,4’t (54 kisi) Kesinlikle katilmiyorum
cevabini vermislerdir.

Tablo 4: Beklenmedik durumlarda mevcut kaynaklar1 kullanarak yeni fikirler ortaya atabilme
kapasitesine yonelik frekans ve ylizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 4 1,1 1,1
Katilmiyorum 17 4,8 6,0
Ne katiliyorum Ne katilmiyorum 46 131 19,1
Katiliyorum 231 65,8 84,9
Kesinlikle katiliyorum 53 15,1 100,0
Toplam 351 100

Uglincii maddeye arastirmaya katilan katthmcalardan %1,1'i (4 kisi) Kesinlikle
katilmiyorum,%4,8'i (17 kisi) Katilmiyorum, %13,1'i ise (46 Kkisi) Ne katiliyorum, ne
katilmiyorum, %65,8'i ise (231 kisi) Katiliyorum ve %15,1’'i (53 kisi) Kesinlikle katilmiyorum
cevabini vermislerdir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 41
Journal of Interdisciplinary Educational Research 2024;8(17);33-51



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Tablo 5. Ongoriilemeyen durumlara yonelik yaratici ¢oziimler gelistirebilme kapasitesine
yonelik frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 5 1,4 1,4
Katilmiyorum 23 6,6 8,0
Ne katiliyorum Ne katilmiyorum 51 14,5 22,5
Katiliyorum 229 65,2 87,7
Kesinlikle katiliyorum 43 12,3 100,0
Toplam 351 100

Arastirmaya katilan katilimcilardan doérdiinci maddeye %1,4'G (5 kisi) Kesinlikle
katilmiyorum,%6,6’s1 (23 kisi) Katilmiyorum, %14,5’i ise (51 kisi) Ne katiliyorum, ne
katilmiyorum, %65,2’si ise (229 kisi) Katiliyorum ve %12,3’ii (43 kisi) Kesinlikle katilmiyorum
cevabini vermislerdir.

Tablo 6. Okul olarak, paydas (6grenci, veli, diger kurumlar vb.) taleplerine cevap verebilmek
icin mevcut kaynaklar1 (beseri, teknolojik, materyal vb.) basarili bir sekilde yeniden
diizenleyebilme kapasitesine yonelik frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 4 1,1 1,1
Katilmiyorum 23 6,6 7,7
Ne katiliyorum Ne katilmiyorum 48 13,7 21,4
Katiliyorum 225 64,1 85,5
Kesinlikle katiliyorum 51 14,5 100,0
Toplam 351 100

Besinci maddeye arastirmaya katilan katiimcilardan %1,1'i (4 kisi) Kesinlikle
katilmiyorum,%6,6’s1 (23 kisi) Katilmiyorum, %13,7’si ise (48 kisi) Ne katiliyorum, ne
katilmiyorum, %64,1’si ise (225 kisi) Katiliyorum ve %14,5’i (51 kisi) Kesinlikle katilmiyorum
cevabini vermislerdir.

Tablo 7. Egitim-6gretim ve diger hizmetleri sunmak i¢cin mevcut kaynaklar (beseri, teknolojik,
materyal vb.) yeniden kullanma hususunda beceriye yonelik frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 4 1,1 1,1
Katilmiyorum 22 6,3 7,4
Ne katiliyorum Ne katilmiyorum 56 16,0 23,4
Katiliyorum 219 62,4 85,8
Kesinlikle katiliyorum 50 14,2 100,0
Toplam 351 100

Arastirmaya katilan katilimcilardan altinaa maddeye %1,1'i (4 kisi) Kesinlikle
katilmiyorum,%6,3't. (22 kisi) Katilmiyorum, %16’si ise (56 kisi) Ne katiliyorum, ne
katilmiyorum, %62,4'1i ise (219 kisi) Katiliyorum ve %14,2’si (50 kisi) Kesinlikle katilmiyorum
cevabini vermiglerdir.
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Tablo 8. Beklenmedik bir teknolojik gelismenin okulum dogrudan etkilemesi durumunda,
mevcut kaynaklari (beseri, teknolojik, materyal vb.) yeniden diizenleyerek hizli bir sekilde bu
duruma cevap verebilme kapasitesine yonelik frekans ve ylizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 7 2,0 2,0
Katilmiyorum 35 10,0 12,0
Ne katiliyorum Ne katilmiyorum 62 17,7 29,6
Katiliyorum 205 58,4 88,0
Kesinlikle katiliyorum 42 12,0 100,0
Toplam 351 100

Arastirmaya katilan katilimcilardan yedinci maddeye %2’si (7kisi) Kesinlikle
katilmiyorum,%10’u (35 kisi) Katilmiyorum, %17,7’si ise (62 kisi) Ne katiliyorum, ne
katilmiyorum, %58,4't ise (205 kisi) Katiliyorum ve %12’si (42 kisi) Kesinlikle katilmiyorum
cevabini vermisglerdir.

Tablo 9. Planlanmayan olaylar meydana geldiginde, okul olarak mevcut kaynaklar1 (beseri,
teknolojik, materyal vb.) kullanarak ilgili olaylara iliskin sorunlar1 ¢6zebilme kapasitesine
yonelik frekans ve yiizde degerleri

Frekans Yiizdelik Kiimiilatif Yiizdelik
Kesinlikle Katilmiyorum 3 0,9 0,9
Katilmiyorum 21 6,0 6,8
Ne katiliyorum Ne katilmiyorum 47 13,4 20,2
Katiliyorum 235 67,0 87,2
Kesinlikle katiliyorum 45 12,8 100,0
Toplam 351 100

Arastirmaya katilan katilimcilardan sekizinci maddeye %0,9’u (3kisi) Kesinlikle katilmiyorum,
%6,0'u (21 kisi) Katilmiyorum, %13,4’li ise (67 kisi) Ne katiliyorum, ne katilmiyorum, %67’si
ise (235 kisi) Katiliyorum ve %12,8’i (45 kisi) Kesinlikle katilmiyorum cevabini vermislerdir.

Arastirmada Yer Alan Alt Problemlerin Analizi

Ogretmenlerin orgiitsel dogaclama kapasitelerinin cinsiyete gore degisimine yonelik bulgular
Tablo 10’da sunulmustur.

Tablo 10. Ogretmenlerin Orgiitsel Dogaglama Kapasitelerinin Cinsiyete Gore T-Testi Sonuglari

Cinsiyet N X S sd t p
Erkek 158 31,44 5,06 349 286 0.004*
Kadin 193 29,86 521 ’ ’
“p< 0.05.

Temel egitim kurumlarinin dogaglama kapasiteleri ile ilgili 6gretmen goriislerinde,
cinsiyet degiskene gore anlaml bir farklilik olup olmadigina iliskin yapilan t-testinde, erkek
katilimcilarin gorisleri ile (X=31,44), kadin katilimcilarin goriisleri (X=29,86) arasinda anlaml
bir fark s6z konusudur ( tgag) =2,86, p<0,05). Farkin yoéniine bakildiginda ise erkek
o0gretmenler lehine oldugu goriilmektedir.
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Tablo 11. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin Medeni duruma Gore T-Testi

Sonuglari
Medeni Durum N ¥ S sd t p
Bekar 133 3047 537

. 349 0,28 0,78
Evli 218 30,63 5,09

Temel egitim kurumlarinin dogag¢lama kapasiteleri ile ilgili 6gretmenlerin medeni durum
degiskenine gore anlamh bir farklilik olup olmadigina iliskin yapilan t-testinde, bekar
katilimcilarin gortsleri ile (X=30,47), evli katihmcilarin goriisleri ( X=30,63) arasinda anlaml
bir fark goriilmemistir ( tza9) =0,28, p>0,05).

Tablo 12. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin Egitim Duruma Gére Kruskal-

Wallis Test Sonuclari

Egitim Durumu N Sira Ort. sd X2 p

On lisans 8 219,88

Lisans 300 175,65 2 1,67 0,433
Yiiksek Lisans 43 170,31

Temel egitim kurumlarinin dogaglama kapasitelerinin egitim durumu degiskenine gére anlaml
bir farklilik olup olmadigina iliskin yapilan gore Kruskal-Wallis testinde, 6n lisans mezunu
katilmcilarin goriisleri ( X=219,88), lisans mezunu katilimcilarin goriisleri ( X=175,65) ile
ylksek lisans mezunu katilimcilarin goriisleri arasinda anlamli bir fark goérilmemistir (X2(2,
351) = 1,67, p>0,05). Bu baglamda egitim durumu degiskeni acisindan dogaclama
kapasitelerini benzer oldugu sdylenebilir.

Tablo 13. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin 6gretmenlerin ¢ahstigi kuruma
Gore Kruskal-Wallis Test Sonuglari

Calistig1 kurum N Sira Ort. sd X2 p

Okul 6ncesi 7 153,79

flkokul 94 172,65 2 0,509 0,775
Ortaokul 250 177,77

Temel egitim kurumlarinin dogaclama kapasiteleri ile ilgili katihmcilarin, calistigt kurum
degiskenine gore anlamli bir farklilik olup olmadigina iliskin yapilan gore Kruskal-Wallis
testinde, okul oncesinde calisan katilimcilarin gorisleri( X=153,79) ilkokulda c¢alisan
katilimcilarin gorisleri( X=172,95) ile ortaokulda calisan katiimcilarin goriisleri arasinda
anlamli bir fark gézlemlenmemistir (X2(2, 351) = 0,509, p>0,05). Kruskal-Wallis Testi sonuglari
ve gruplara ait ortamlalar birlikte degerlendirildiginde, temel egitim kurumlarinin dogaglama
kapasiteleri ile ilgili 6gretmen gorislerinin g¢alistigit kurum degiskenine gore degismedigi
sonucuna ulasilmistir.

Tablo 14. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin 6gretmenlerin Bransina Gore
Kruskal-Wallis Test Sonugclari

Brans N Sira Ort. sd X2 p
Matematik 23 175,30

Tiirkge 49 183,92

Sinif 6gretmenligi 64 173,58

Okul Oncesi 13 153,42

PDR 11 16677 9 9,783 0,368
Din Kiltira 33 158,26

ingilizce 19 204,29

Fen Bilimleri 25 144,84

Sosyal Bilgiler 25 214,68

Diger 89 176,43
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Temel egitim kurumlarinin dogaclama kapasiteleri ile ilgili 6gretmen goriislerine gore, brans
degiskenine gore anlaml bir farklilik olup olmadigina iliskin yapilan gore Kruskal-Wallis testi
sonuglarina gore; branslar arasinda a anlaml bir fark gézlemlenmemistir (X2(2, 351) = 0,509,
p>0,05).

Tablo 15. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin Ogretmenlerin Kidem Yilina Gére
Kruskal-Wallis Test Sonuclari

Kidem Yili N Sira Ort. sd X2 P
1-5Y1l 99 175,74

6-10 Y1l 126 167,73

11-15 Y1l 65 174,56 4 3,23 0,52
16-20 Yil 32 190,13

21+ Y1l 29 200,45

Temel egitim kurumlarinin dogaglama kapasiteleri ile ilgili 6gretmen goriislerine gore, kidem
yili degiskenine gore anlamli bir farkliik olup olmadigina iliskin yapilan Kruskal-Wallis
testinde, kidem y1l1 1-5 y1l olan katilimcilarin gorisleri( X=175,74), kidem yili1 6-10 y1l olan olan
katihmcilarin gorisleri (X=167,73), kidem yili 11-15 yil olan katiimcilarin goriisleri
(X=174,56), kidem yil1 16-20 y1l olan katilimcilarin goritsleri (X=190,13), kidem yili 21+ yil
olan 6gretmenlerinin gorisleri ( X=200,45) arasinda anlamh bir fark goriilmemistir (X2(2,
351) = 3,23, p>0,05). Kruskal-Wallis Testi sonuglar1 ve gruplara ait ortalamalar birlikte
degerlendirildiginde, temel egitim kurumlarinin dogaclama kapasiteleri ile ilgili 6gretmen
gorigslerinin kidem yil1 degiskenine gore degismedigi sonucuna ulasilmistir.

Tablo 15. Ogretmenlerin Orgiitsel Dogaclama Kapasitelerinin Ogretmenlerin Cahistig1 Yerlesim
Yerine Gore Kruskal-Wallis Test Sonuglari

Yerlesim Yeri N Sira Ort sd X2 p

Koy 21 121,90

flce Merkezi 246 179,25 2 6,508 0,039*
il merkezi 84 180,01

"p<0,05.

Temel egitim kurumlarinin dogaglama kapasiteleri ile ilgili 6gretmen goriisleri cahistigi
yerlesim yeri degiskenine gore anlamh bir farklilik olup olmadigina iliskin yapilan Kruskal-
Wallis testinde, koyde c¢alisan katilmcilarin gorisleri (X=121,90),ilce merkezide c¢alisan
katilmcilarin gortsleri (X=179,25), ile il merkezinde c¢alisan O6gretmenlerinin gorisleri
(X=180,01) arasinda anlaml bir fark s6z konusudur (X2(2, 351) = 6,508, p<0,05). Bu baglamda
yerlesim yeri degiskenine gore oOrgiitsel dogaglama kapasitelerinin degistigi sonucuna
ulasilmistir.

Arastirma bulgularina gore, 1. ve 7. arastirma hipotezleri reddedilirken, diger hipotezler kabul
edilmistir.

TARTISMA ve YORUM

Temel egitim kurumlarinda goérev yapan Ogretmenlerin orgiitsel dogaclama kapasitelerini
belirlemeyi amaclayan bu arastirmada; betimsel istatistiklerden elde edilen veriler, okullarin
kriz durumlarina ve beklenmedik olaylara nasil miidahale edebilecegi konusunda onemli
ipuclar1 sunmaktadir. Temel egitim kurumlarinda gérev yapan 0gretmen ve yoneticilerin
%59'u "Okul olarak, beklenmedik sorunlara aninda miidahale edebiliriz" maddesine
katildiklarini belirtmistir. Bu, okullarin kriz yonetimi silireclerinin etkin oldugunu ve acil
durumlara hizli bir sekilde miidahale edebilecek yapiya sahip oldugunu gostermektedir.
Benzer sekilde, katiimcilarin %61,5'if "Okul olarak, karsilastigfimiz sorunlar1 ¢dzmek igin
mevcut kaynaklarimizi hizli bir sekilde yeniden bir araya getirebiliriz" maddesine katildiklarini
belirtmistir. Bu durum, okullarin kaynak yonetimi konusunda becerikli olduklarini ve kriz
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anlarinda mevcut kaynaklar1 etkin bir sekilde kullanarak sorunlar1 ¢ozebileceklerini
gostermektedir.

Ayrica, katilimcilarin %65,8'i "Okul olarak, beklenmedik durumlarda mevcut kaynaklarimizi
kullanarak yeni fikirler ortaya atabiliriz" maddesine katildiklarini belirtmistir. Bu durum,
okullarin yaraticilik ve inovasyon kapasitesinin oldugunu ve beklenmedik durumlarda bile
yeni ¢6ziim yollar1 bulabileceklerini géstermektedir. Bununla birlikte, katiimcilarin %67'si
"Planlanmayan olaylar meydana geldiginde, okul olarak mevcut kaynaklarimizi kullanarak
ilgili olaylara iliskin sorunlar1 ¢6zebiliriz" maddesine katildiklarini belirtmistir. Bu veri,
okullarin Kriz yonetimi siire¢lerinin yani sira planlanmayan olaylarla basa ¢ikma kapasitesine
de sahip olduklarini gdstermektedir.

Bu bulgular, okullarin kriz durumlarina karsi hazirlikli olmasi gerektigini ve etkin kriz
yonetimi stratejilerinin gelistirilmesi gerektigini vurgulamaktadir. Ayrica, egitim kurumlarinin
kaynak yonetimi, inovasyon yetenekleri ve planlama becerilerinin gli¢clendirilmesi gerektigini
gostermektedir. Bu veriler, egitim alaninda kriz yonetimi, liderlik becerileri ve stratejik
planlama konulariyla iliskilendirilebilir ve egitim kurumlarinin stirekli gelisim ve uyum
saglama yeteneklerini 6n plana ¢ikarmaktadir.

Arastirmada elde edilen bir diger bulgu olan cinsiyet degiskenine goére yapilan
degerlendirmelerde, 68retmenlerin dogaclama kapasiteleri arasinda anlaml farklar oldugu
tespit edilmistir. Bu durum, cinsiyetin 6gretmenlerin organizasyonel adaptasyon ve yenilikgilik
konusundaki tutumlan iizerinde etkili olabilecegini goéstermektedir. Ozellikle, erkek
o0gretmenlerin daha ylksek bir dogaclama kapasitesine sahip oldugu sonucu, erkeklerin
degisime daha acik olabilecegini ve yeni fikirlere daha kolay adapte olabileceklerini
diistindiirebilir. Diger yandan, egitim durumu degiskenine gore yapilan analizlerde anlaml bir
farkliik bulunmamistir. Bu durum, 6gretmenlerin egitim seviyelerinin, orgiitsel doga¢lama
kapasiteleri lizerinde dogrudan bir etkisinin olmadigini gostermektedir. Brans degiskeni,
calisilan kurum ve kidem degiskenleriyle ilgili yapilan analizlerde de anlaml bir farklilik
bulunmamistir. Temel egitim kurumlarinin dogaglama kapasiteleri ile ilgili 6gretmen goriisleri
calistig1 yerlesim yeri degiskenine gore anlaml bir fark s6z konusudur. Bu baglamda yerlesim
yeri degiskenine gore orgiitsel dogaclama kapasitelerinin degistigi sonucuna ulasilmistir.

Okullar, beklenmedik durumlarla karsilastiklarinda hizli bir sekilde miidahale edebilme
yetenegine sahiptirler ve mevcut kaynaklar etkin bir sekilde kullanarak yeni ve yaratici
fikirler tretebilirler. Yaraticilik, dogaclama icin kritik bir 6n kosul olarak kabul edilir
(Moorman ve Miner, 1998; Long ve Yu, 2009). Okullarin orgiitsel yaraticilik diizeylerine
yonelik yapilan calismalarda, paydaslarin genellikle orgiitsel yaraticiligt mevcut diizeyin
tizerinde algiladiklar1 gorilir. Bu bulgular, literatiirdeki sonuglarla uyumludur (Akman &
Abasl;, 2017; Balay, Kaya & Melik, 2014). Ayrica, okul yoneticilerinin kriz ydnetimi
becerilerinin genellikle ortalama veya iizerinde oldugu belirtilmektedir (Cicek Saglam &
Ozsezer, 2015; Maya, 2014). Dilekgi ve Sezgin Nartgiin (2019) tarafindan yapilan arastirmada,
o0gretmenlerin ani gelisen durumlar1 yonetme konusunda basarili olduklar1 ancak problem
¢6zme becerilerinde daha diisiik bir diizeyde olduklar1 vurgulanmistir. Bu unsurlarin, okullarin
orgiitsel dogaglama kapasitesini artirdigi degerlendirilebilir. Ote yandan, okullarda planlama
ve planlarin uygulanmasi konusunda bazi zorluklar yasandig1 ifade edilmektedir (Akbaba ve
Yildizbas, 2016; Memduhoglu ve Ucgar, 2012; Arslan ve Kiigiiker, 2016; Gokyer ve Zincirli,
2015). Bu zorluklar, dogaglamay1 énemli bir alternatif haline getirebilir.

Easley (2004) dogaclama ile orgiit biiytikligu arasindaki iligskiyi arastirmis ve orgiit
biytikliigiinliin dogac¢lama iizerinde belirgin bir etkisi olmadigl sonucuna varmistir. Fakat,
Xiang, Zhang ve Liu (2020) orgiit bliyiikliigi ile 6rgiitsel dogaglama arasinda istatistiksel olarak
anlamli bir iliski oldugunu belirtmistir. Ayytirek (2014) ise okullarin kriz yénetim becerilerinin
okul diizeyinden istatistiksel olarak énemli bir sekilde etkilendigini gostermistir. Bu nedenle,
anaokullarn ilkégretim ve liselere kiyasla daha gelismis kriz ydnetimi becerileri
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sergilemektedir. Bu acidan degerlendirildiginde, arastirmamizin sonuglariyla paralellik
gostermemektedir.

Limon ve Dilekei (2020) ise katilimci algilari agisindan goérev yapilan pozisyon ve okulun
biiytikliigii degiskenlerinde istatistiksel olarak anlamli bir farklilik oldugunu belirtse de, okul
diizeyinde bir farklilik bulunmamaktadir.

Unutulmamahdir ki Orgiitsel dogaclama her zaman olumlu sonuclar dogurmaz. Ornegin, Cunha
ve digerleri (1999) orgiitsel dogaclamanin bazi olumsuz sonuclarindan bahsetmektedirler, bu
da firsat tuzaklari, yanli 6grenme, kendiliginden veya beklenmedik eylemlerde artis,
dogaclamaya bagimlilik veya asir1 bel baglama, artan kaygi gibi durumlar igerir. Bu ytlizden,
orgiitler dogaclamay1 bir ¢6zlim stratejisi olarak kullanirken dikkatli olmalidirlar. Bu
arastirma, temel egitim kurumlarinda gorev yapan Ogretmenlerin orgiitsel dogaclama
kapasiteleri ilizerinde ¢esitli degiskenlerin etkisini incelemistir. Cinsiyet ve yerlesim yeri gibi
degiskenlerin dogac¢lama Kkapasitelerini etkiledigi gorilmiistir. Bu bulgular, egitim
kurumlarinin personel yonetimi ve gelistirme stratejileri agisindan alana 6nemli katki
saglamistir.

SONUC ve ONERILER
Arastirmadan elde edilen sonuglara bakildiginda;

1. Ogretmen ve yoneticilerin %59'u okul olarak, beklenmedik sorunlara aninda miidahale
edebileceklerini belirtmislerdir.

2. Katihmalarin %61,5'i okul olarak, karsilastiklar1 sorunlari ¢dzmek icin mevcut
kaynaklar1 hizl bir sekilde yeniden bir araya getirebileceklerini belirtmislerdir.

3. Katihmcilarin %65,8'i okul olarak, beklenmedik durumlarda mevcut kaynaklarini
kullanarak yeni fikirler ortaya atabileceklerini belirtmislerdir.

4. Katilimclarin %65,2'si okul olarak, ongorillemeyen durumlara yonelik yaratic
cozlimler gelistirebileceklerini belirtmislerdir.

5. Katihmcilarin %64,1'i okul olarak, paydas taleplerine cevap verebilmek icin mevcut
kaynaklarini basarili bir sekilde yeniden diizenleye bileceklerini belirtmislerdir.

6. Katilmaclarin %62,4't okul olarak, egitim-6gretim ve diger hizmetleri sunmak i¢in
mevcut kaynaklarini yeniden kullanma hususunda becerikli olduklarini ifade
etmislerdir.

7. Katihmcilarin %58,4'ti beklenmedik bir teknolojik gelismenin okullarin1 dogrudan
etkilemesi durumunda, mevcut kaynaklarini yeniden diizenleyerek hizl bir sekilde bu
duruma cevap verebileceklerini belirtmislerdir.

8. Katilimcilarin %67'si planlanmayan olaylar meydana geldiginde, okul olarak mevcut
kaynaklarini kullanarak ilgili olaylara iliskin sorunlar ¢6zebileceklerini belirtmislerdir.

9. Erkek 6gretmenlerin kadin 6gretmenlere gore daha yiiksek bir dogaglama kapasitesine
sahip oldugu sodylenebilir.

10. Katihmcilarin yerlesim yeri degiskenine gore orgiitsel dogaclama kapasitelerinin
degistigi gorilmiistiir.
11. Temel egitim kurumlarinin 6rgiitsel dogaclama kapasitelerinin 6gretmenin medeni

durum, calistigt kurum, mezuniyet durumu ve kidem durumuna gore degismedi
gorulmistir.

Bu baglamda su oneriler getirilebilir;

1. Ogretmen ve Yéneticilere Yénelik Oneriler:
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Kriz yonetimi ve acil durum miidahale yeteneklerini gelistirmek icin siirekli
egitim programlari diizenlenmeli ve bu konuda farkindalik artirilmahdir.

Mevcut kaynaklarin etkin kullanimi ve hizli sekilde bir araya getirilmesi i¢in
yonetim siirecleri ve prosediirler gézden gecirilmelidir.

Yaraticiligl ve inovasyonu tesvik etmek adina 6gretmenlere ve yoneticilere
firsatlar sunulmalidir, 6rnegin, proje bazh calismalar ve yeni fikirlerin hayata
gecirilmesi icin destek programlari olusturulabilir.

Kadin 6gretmenlerin kriz durumlarinda dogaglama becerilerinin artirilmasi
adina daha fazla tesvik edici gorevlerde yer almalar1 desteklenmelidir.

2. Politika Yapicilara Yénelik Oneriler:

Egitim kurumlarinin kriz durumlarina miidahale yeteneklerini artirmak igin
politika ve yonergeler gelistirilmelidir.

Ogretmenlerin ve yoneticilerin profesyonel gelisimini desteklemek icin politika
diizeyinde kaynaklar ve tesvikler saglanmaldir.

Egitim sistemlerinde esneklik ve adaptasyon yeteneklerini giiclendirmek igin
politika yapicilar tarafindan stratejiler belirlenmelidir.

Ogretmen yetistirme kurumlarina adaylarin dogaclama kapasitelerini
gelistirebilecek uygulamalari dersler konulabilir.

Okulun bulundugu yerlesim yerine gore dezavantajli bolgelerde daha kidemli
ve dogaclama becerisi yliksek 6gretmen ve yoneticilerin gérev alabilmesi icin
tesvik edici yasal uygulamalar gelistirilmelidir.

Ozellikle salgin hastalik, deprem, sel felaketi ve yangin gibi iilkemizde
potansiyel goriilme orani yliksek durumlara karsi kurumlarin dogaclama
kapasitelerini artirabilecek kaynak saglanmalhdir.

3. Arastirmacilara Yénelik Oneriler:

Ogretmenlerin ve yoneticilerin dogaclama kapasiteleri iizerine daha fazla
arastirma yapilmaldir, 6zellikle farkli degiskenlerin (cinsiyet, yerlesim yeri,
medeni durum vb.) dogaclama yetenekleri tzerindeki -etkileri Ttzerine
derinlemesine calismalar yapilabilir.

Orgiitsel dogaclama Kkapasitelerini giiclendiren stratejilerin ve en iyi
uygulamalarin belirlenmesi i¢in farkl cografyalarda daha fazla vaka calismasi
ve saha arastirmasi yapilabilir.

Ozellikle salgin hastalik, deprem, sel felaketi ve yangin gibi iilkemizde daha
once meydana gelmis kriz durumlarindaki kurumlarin dogaglama kapasiteleri
iyi analiz edilerek bu alanda daha fazla ¢calismaya yer verilmelidir.

Egitim kurumlarinin muhtemel kriz yénetimi siireglerinin etkinligini senaryo
uygulamalar1 ile degerlendirmek ve iyilestirmek amaciyla arastirmalar
yapilabilir.
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Abstract

It is observed that organizations often resort to improvisation during times of crisis and uncertainty.
Therefore, the improvisational and crisis management skills capacities of school administrators and
teachers are crucial in such rapidly evolving crisis environments. The aim of this study is to examine the
organizational improvisation capacities of administrators and teachers working in primary education
institutions. Quantitative research methods were employed in the study, and a survey model was used as
the research design. The study group consisted of a total of 351 administrators and teachers working in
primary education institutions (primary and secondary schools) affiliated with the Ministry of National
Education in the Sultanbeyli District of Istanbul during the 2021-2022 academic year. The data collection
tool used was the 'Schools' Organizational Improvisation Capacity Scale'. The data collection instrument
consists of two sections: demographic information and questions. While the original scale comprises 8 items
across two dimensions, it was found to exhibit a unidimensional structure when adapted to Turkish. SPSS
22 package program was used for data analysis, and descriptive (mean, frequency) statistical techniques
were utilized. According to the findings of the study, no significant difference was found in the
organizational improvisation capacities of primary education institutions based on participants' marital
status, institution type, location, graduation status, and seniority. However, it was observed that the
organizational improvisation capacities of primary education institutions significantly differed based on
participants' gender and location variables.

Keywords: Organizational improvisation, primary education, risk capacity.
INTRODUCTION

In both daily life and business, the transformation and development occurring necessitate
organizations to have abilities such as faster decision-making compared to the past, and the
capability to find quicker and more effective solutions to unexpected situations. The rapid
integration of technology into the business sphere has contributed to solving many problems, yet
it has also presented various challenges for organizations in terms of making forward-looking
strategic plans and adhering to the established strategies. This situation underscores the
importance of facilitating improvisation and the ability to develop instant strategies in the face of
fluctuations in long-term strategic plans and immediate changes, a concept referred to as
organizational improvisation (Oztiirk Ciftci, 2021). Employees in educational institutions are also
required to guide, transform, and adapt to change (Ozgeng, 2008). In this context, the aim of the
research is to determine the improvisational capacities of managers and teachers working in
primary education institutions. The impact of different variables on improvisational capacity is
examined in detail.
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In recentyears, the uncertain situation in the workplace, coupled with rapidly evolving technology
and a competitive market environment, further increases the risk status of businesses (Bektas,
Cogaltay, Karadag, & Ay, 2015). Therefore, it will be an important capability for organizations to
acquire improvisational skills to anticipate unforeseen events that they may encounter due to this
risk and instability (Limon and Dilekei, 2020). In other words, organizational improvisation
enables companies to gain an advantage in the decision-making process against sudden and
unforeseeable situations, allowing them to make rapid and accurate decisions (Long and Yu,
2009). Through organizational improvisation, businesses are enabled to gain a competitive
advantage in the market by swiftly making decisions in the face of unexpected situations (Oztiirk
Ciftci, 2021).

Organizational Improvisation

Organizational improvisation is a relatively new and evolving concept in the field of organizational
theory and management. Recent studies in this area regard organizational improvisation as an
alternative to strategic planning (Chelariu et al.,, 2002). While individual improvisation can be
defined as the adjustment of individuals to the immediate situation or deviating from the usual
order to generate a solution beyond conventional methods, organizational improvisation can be
defined as the integration of the entire organization's improvisational capability and practices
that facilitate improvisation within the organization (Limon & Dilekgi, 2020). Examining various
definitions of organizational improvisation in different contexts, according to Moorman and Miner
(1998), it is the degree of proximity between design and implementation, and the alignment
between planning and implementation. Rerup (2001) defines it as the ability to translate past
organizational experiences into action. According to Shein (2013), it is the artistic skill best
applied to organizational actions. Hadida, Tarvainen, and Rose (2015) define it as the natural
manifestation of employees' response to unexpected situations or changing tasks without
encountering any hindrance. Cunha, Cunha, and Kamoche (1999) provide a broader definition,
describing organizational improvisation as the spontaneity of actions exhibited by the
organization or employees by leveraging existing material, cognitive, affective, and social
resources. According to this definition, employees need to have a good understanding of the
organization's existing resources and how to leverage them (Long & Yu, 2009).

The concept of organizational improvisation was initially viewed as a risk factor because it was
thought to deviate from plans in achieving goals. However, improvisation is often necessary
during the implementation of plans in every organizational endeavor. In today's fast-paced work
environment, where everything changes every day and every moment due to technological
advancements, the role of improvisation is evolving to assist organizations in adapting to their
changing and evolving environments (Hadida, Tarvainen, & Rose, 2015). Organizations frequently
resort to improvisation to respond promptly to opportunities and challenges arising in situations
with low uncertainty. This is because of the constraints of time, the necessity to seize
opportunities without delay, and the need to address problems before they escalate. In some
cases, despite having time, intervention in a situation may be necessary without planning due to
high uncertainty. In such situations, organizational improvisation facilitates rapid decision-
making for organizations (Oztiirk Ciftci, 2021).

Types of Organizational Improvisation

In the literature, various classifications of organizational improvisation types can be found. Cunha
and Clegg (2019) have divided organizational improvisation into two categories: convergent
organizational improvisation and divergent organizational improvisation.

i.  Convergent Organizational Improvisation: This concept pertains to organizations
maintaining and continuing their activities within their existing systems. Organizations
will deviate from routine tasks in the face of sudden and unexpected developments to
make successful improvisational decisions and then return to routine tasks (Limon &
Dilekei, 2020).
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ii. ~ Divergent Organizational Improvisation: In this type of improvisation, organizations
consciously depart from their existing modes of operation. In divergent improvisation,
organizations seek to discover new opportunities and may not fully embrace the current
situation (Cunha and Clegg, 2019).

Another classification of organizational improvisation is proposed by Wachtendorf (2004), who
categorizes it into reproductive, adaptive, and creative improvisation:

i.  Reproductive Organizational Improvisation: Reproductive improvisation involves
implementing different solutions rather than using the same method previously applied
due to uncertainties and limited time constraints, aiming to achieve the same outcome.

ii.  Adaptive Organizational Improvisation: Similar to reproductive improvisation, adaptive
improvisation involves adapting new solutions to previously implemented ones. In
adaptive improvisation, decisions are made with original adaptations to respond to
similar emerging situations while utilizing existing solutions.

iii.  Practical Organizational Improvisation: Organizations develop new structures, activities,
resources, or tasks in response to unexpected situations. Although there is an existing
plan, improvisation becomes necessary due to the inadequacy of plans in addressing the
emerging situation (Limon & Dilekgi, 2020).

Dimensions of Organizational Improvisation

In the literature, organizational improvisation is examined from various dimensions. Kung and
Kung (2019) have categorized organizational improvisation into dimensions of 'speedy response,’
'reconfigurability,' and 'novel solutions.' Speedy response refers to the ability to rapidly rearrange
and utilize existing resources within a short period. Reconfigurability, on the other hand, can be
characterized as new ideas developed in a short time span in response to environmental
influences during the planning and implementation process. Novel solutions denote the
development of innovative approaches to address immediate problems (Limon & Dilekgi, 2020).

According to Hadida et al. (2015), organizational improvisation can occur in three different ways:
'small-scale organizational improvisation,’ 'limited organizational improvisation,’ and 'structural
organizational improvisation.' Small-scale improvisation involves embellishments in production
and planning. Limited improvisations address strong deviations from existing plans. Structural
improvisations are clear deviations from plans.

Crossan et al. (2005) have analyzed organizational improvisation in two dimensions: uncertainty
and time pressure. Uncertainty refers to the lack of clarity in expressions, variability in conditions,
and occasionally conflicting perspectives. According to Kajs and McCollum (2009), uncertainty
stems from innovation, insolubility, and complexity. Uncertainty is a constant in daily life.
Researchers have linked uncertainty and time pressure to measure organizational improvisation
capabilities. In situations where time is abundant but uncertainty is low, organizations have high
capabilities in implementing plans and analyzing situations. However, in situations where
uncertainty is high but time is limited, analyzing situations and implementing plans become
challenging. In such cases, organizations resort to improvisation (Limon & Dilekgi, 2020).

Factors Influencing Organizational Improvisation

Studies in the field of organizational improvisation have identified several factors influencing
organizational improvisation: (i) teamwork and harmony, (ii) leadership, (iii) time, (iv) strategic
judgment, (v) organizational memory, (vi) change management, and (vii) organizational resilience
(Kajs & McCollum, 2009). Below are the prominent factors in organizational improvisation in
educational institutions:

i. Teamwork and Harmony: This concept reflects the level of interaction and communication
among team members, emphasizing that good and healthy teamwork fosters
improvisation. Factors such as setting goals without adhering to a plan, trust among team
members, and assuming responsibility easily facilitate improvisation (Bilsen, 2010).
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ii. Leadership: The leadership styles of leaders managing organizations emerge as significant
factors influencing improvisation. Leaders need to strike a balance between being free and
being controlled to lead and guide improvisation effectively. Employees who feel free are
more likely to improvise, but improvisation needs to be controlled to be beneficial to the
organization. Servant leaders are adept at striking a balance between control and freedom.
They successfully achieve this balance by making employees feel free without feeling
pressured, thus ensuring effective improvisation (Bilsen, 2010).

iii. Time: Time has become a more valuable variable than money in today's world. Timing
holds different significance in every sector. Overcoming uncertainties under time pressure
influences improvisation in organizations (Limon & Dilekgi, 2020).

Organizational Improvisation in Educational Institutions

Organizational improvisation is of significant importance for knowledge-intensive institutions,
especially those emphasizing complex problem-solving abilities. From this perspective, primary
educational institutions, which are knowledge-intensive organizations, hold a crucial position in
terms of improvisational capacity (Bilsen, 2010). Nowadays, knowledge undergoes rapid changes
within short periods and loses its validity in similarly brief intervals. Therefore, primary
educational institutions constantly need to adapt to new knowledge and the situations it brings.
This adaptation process often occurs without prior planning. Hence, primary educational
institutions sometimes need to resort to improvisation to offer solution strategies or adapt to
situations (Ozmen, 2010).

Literature reveals that organizations often resort to improvisation in crisis and uncertainty
situations. However, such circumstances are delicate and require careful handling, especially in
the context of primary educational institutions (Bakioglu & Demiral, 2013). Research indicates
that school administrators and teachers often lack crisis management skills in such rapidly
evolving crisis environments and struggle to cope (Arshad & Hughes, 2009; Oztiirk Ciftci, 2021).
Therefore, the improvisational capacity in educational institutions may play a significant role in
finding and implementing alternative solutions during crises (Cunha et al., 1999). Given the rapid
changes in the Turkish education system, schools find it challenging to keep up with these
changes. Considering the importance of planning and crisis intervention skills for school
administrators, improvisation is highly likely to be the response to adapt to this change and
development (Bilsen, 2010).

One significant development highlighting the importance of improvisation in schools today is the
Covid-19 pandemic. The pandemic, which has spread worldwide, deeply affected social life and
the education community, and its effects continue to be felt. Educational institutions are among
the most affected organizations by this pandemic. Many schools have suspended face-to-face
education and transitioned to distance learning (Sar1 & Sari, 2020). In Turkey, efforts have been
made to provide education to students through new channels opened by TRT and the Education
Information Network. The impact of the pandemic has also affected students psychologically and
academically (Bozkurt, 2020). The Ministry of National Education (MEB) has attempted to
establish various systems for the transition to face-to-face education and ensure the continuation
of the education process. All these efforts were not part of a pre-planned process (Saygi, 2021).
Faced with this evolving situation, institutions have had to make improvisational decisions.
Indeed, both administrators and teachers, along with the students attending schools, recently
experienced a serious process where they had to take significant steps to address the crisis during
the earthquake on February 6. This process has underscored the importance of improvisation for
educational institutions. In this regard, improvisation may be considered an effective alternative
for unexpected situations in schools.

Related Research and Importance of Research

In international literature, research on organizational improvisation has been associated with
strategic decision-making (Dickerson, 2011), managers' personal qualities (Arshad & Hughes,
2009), organizational learning (Cunha & Clegg, 2019), leadership (Cunha, Kamoche, & Cunha,
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2003), organizational resilience (Rerup, 2001), organizational culture (Leybourne, 2009),
organizational memory (Moorman & Miner, 1998), shared leadership (Dickerson, 2011), product
innovation performance (Gao, Song, & Mi, 2015), market orientation (Johnson, 2014), and
innovative team performance (Vera, 2002). Additionally, Easley (2004) and Xiang, Zhang, and Liu
(2020) have investigated the relationship between organizational size and improvisation.

In domestic research, rather than focusing on improvisation within the organizational framework
of schools, studies have predominantly addressed individual improvisational skills, such as
Turkish proficiency (Aykac & Cetinkaya, 2013), foreign language proficiency (Cevik, 2006), and
preschool education approaches (Karadmerlioglu, 2010). Limon and Dilek¢i (2020) noted in their
research aimed at uncovering schools' improvisational capacities that there were no significant
differences in improvisational capacities among participants in terms of their position within the
institution and school level, but there was a statistically significant difference in terms of school
size. Kili¢, Omiir, and Kocabas (2023) identified the relationship between a learning organization,
organizational memory, and organizational improvisational capacity.

Organizational improvisational capacity can be defined as an institution's ability to adapt to
change, demonstrate flexibility, and evaluate new opportunities. Primary educational institutions
are constantly confronted with factors such as changing education policies, natural disasters,
technological advancements, and societal expectations. Therefore, examining and enhancing the
improvisational capacities of these institutions is of paramount importance for improving
educational quality, effectively meeting students' needs, and ensuring the sustainability of
institutions. This research can provide important insights for school administrators, teachers, and
policymakers regarding schools' adaptation capacities. It can help them understand and improve
how institutions can more effectively navigate change processes. Additionally, it can provide
valuable clues for developing strategies to enhance educational policies and practices. It is evident
that organizational improvisation as a capacity has not yet been thoroughly examined at the
national level.

Purpose of the Research

This research aims to evaluate the organizational improvisational capacities of administrators
and teachers working in primary education institutions. To achieve this goal, the following
research questions have been formulated:

1. Whatis the level of organizational improvisational capacity among teachers?

2. Do teachers' organizational improvisational capacities vary according to gender, marital
status, educational background, institution of employment, subject area, years of
experience, and location?
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METHOD

This section of the study includes the research design, the population of the study, the data
collection technique, and the process of data analysis.

Research Model

In this research aimed at determining the level of organizational improvisation capacity of
teachers working in primary education institutions, a quantitative research method was
employed. Since the study aims to describe an existing situation as it is, it was designed in a survey
model. In the survey model, the phenomenon or object under investigation is described as it exists
within its own conditions. The crucial point is to observe without attempting to change what
exists. The survey researcher may directly observe the object or individual, as well as
systematically interpret complex data obtained by referring to various pre-existing records
(written documents, statistics, images, audio and video recordings, etc.) and consulting experts in
the field, combining them with their own observations (Karasar, 2010).

Study Group

The study group of the research consists of teachers working in primary education institutions
(preschool, primary school, secondary school) located within the borders of Sultanbeyli district
of Istanbul province during the 2021-2022 academic year. According to Karasar (2010), in the
research, no sampling was conducted and the entire population was accessible. In this context, no
sample was taken in the research, and an attempt was made to reach the entire population
(Sallabas, 2012). A total of 58 official primary education institutions located in Sultanbeyli district
of Istanbul province during the 2021-2022 academic year were contacted, but only 40 of them
agreed to participate voluntarily in the research, and the survey was administered. Out of the 2198
individuals in the research population, 351 of them provided positive responses to the survey. Of
the participants, 43 are in administrative positions. The demographic characteristics of the
participants are presented in Table 1.
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Table 1. Demographic Characteristics of Participants

Personal characteristics N %
Gender Male 158 45,0
Female 193 55,0
) Single 133 37,9
Marital Status Married 218 62.1
Associate degree 8 2,3
Educational Status Bachelor's degree 300 85,5
Master's degree 43 12,3
Mathematics 23 6,6
Turkish 49 14,0
Classroom Teacher 64 18,2
Pre-school 13 3,7
Guidance :jmd ' 11 31
o Psychological Counseling
Discipline .
Religious  Culture and
) 33 9,4
Ethics
English 19 5,4
Science 25 7,1
Social studies 25 7,1
Other 89 25,4
Preschool 7 2,0
Institution Primary school 94 26,8
Middle school 250 71,2
1-5 Years 99 28,2
6-10 Years 126 35,9
Years of Seniority 11-15 Years 65 18,5
16-20 Years 32 9,1
21+ Years 29 8,5
Village 21 6,0
Settlement District Center 246 70,1
Province Center 84 23,9
Total 351 100

Of the 351 participants, 45% were male (158 individuals), and 55% were female (193
individuals). Among the participating teachers, 37.6% were single (133 individuals), while 62.1%
were married (218 individuals). Regarding educational background, 2.5% of the teachers were
associate degree holders (8 individuals), 85.5% were bachelor's degree holders (300 individuals),
and 12.5% had a master's degree. Among them, 2% (7 individuals) worked in preschool education
institutions, 26.8% (94 individuals) in primary schools, and 71.2% in middle schools.
Furthermore, 6% of the participants (21 individuals) worked in rural areas, 70.1% (246
individuals) in district centers, and 23.9% (84 individuals) in provincial centers. It is observed
that 35.9% of the participants (126 individuals) had a tenure of 6-10 years, while 28.2% had a
tenure of 1-5 years. Thus, it indicates that more than half of the participants had a tenure of less
than 10 years.

Data Collection Tools

In this research, the 'Organizational Improvisation Capacity Scale for Schools' (OICSS), developed
by Kung and Kung (2019) and adapted to the Turkish culture by Limon and Dilekgi (2020), was
utilized as the data collection tool to determine the improvisation capacities of primary education
institutions. Permission for its use was obtained via email correspondence. The data collection
tool consists of two sections: demographic information and questionnaire items. While the
original scale consisted of 8 items across two dimensions, it was indicated that the adapted scale
exhibited a unidimensional structure suitable for the Turkish culture. The data collection tool
comprises a total of 15 items.
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The OICSS is designed as a five-point Likert-type scale, with response options ranging from
'Strongly Agree (5)' to 'Strongly Disagree (1)'. There are no negatively worded items in the data
collection tool that require reverse coding. Regarding the reliability analysis of the scale, the
researchers conducting the adaptation study reported a Cronbach's Alpha reliability coefficient of
a=0.74 (Limon & Dilek¢i, 2020). Higher scores obtained from the OICSS indicate higher
improvisation capacities in educational institutions.

Analysis of Data

Data collected from teachers were analyzed using SPSS-22 software in line with the objectives of
the research. Mean and standard deviation values for teachers' improvisation abilities were
calculated. Differences between teachers' demographic characteristics and improvisation abilities
were evaluated using parametric analysis methods for data that met the assumptions of
homogeneity and normality. Non-parametric tests were employed for variables or subcategories
where normal distribution could not be ensured or where there were significant differences in
sample size. Specifically, differences in organizational improvisation capacities based on
participants' gender and marital status variables were analyzed using Independent Samples t-test.
The variables of teachers' educational status, institutions they worked for, subjects they taught,
years of seniority, and their working locations were analyzed using the Kruskal-Wallis test to
assess differences in organizational improvisation capacities.

In our study, the Cronbach's Alpha reliability coefficient was reported as a=0.71. When dealing
with data collection tools with different item numbers, average scores for all sub-dimensions can
be converted to a scale of 1-5 by dividing the total score by the number of items in that dimension
(K) (Bokeoglu & Yilmaz, 2008). Findings obtained for addressing sub-problems in the research
were interpreted considering the intervals of '4.20-5.00' for 'Strongly Agree,' '3.40-4.19" for
'Agree,' '2.60-3.39' for 'Neither Agree nor Disagree,' '1.80-2.59' for 'Disagree,’ and '1.00-1.79' for
'Strongly Disagree.' These averages were calculated based on the values obtained by dividing the
total scores by the number of items.

FINDINGS
Descriptive Statistics of Participants' Improvisation Capacity

Descriptive findings regarding the improvisational capacities of the participants are presented in
the tables below.

Table 2. Frequency and percentage values of immediate response capacity to unexpected
problems

Frequency Percentage Cumulative Percentage
[ strongly disagree 10 2,8 2,8
I do not agree 19 54 8,3
Neither agree nor disagree 51 14,5 22,8
[ agree 207 59,0 81,8
Absolutely I agree 64 18,2 100,0
Total 351 100

For the first item, among the participants, 2.8% (10 individuals) Strongly Disagreed, 5.4% (19
individuals) Disagreed, 14.5% (51 individuals) Neither Agreed nor Disagreed, 59% (207
individuals) Agreed, and 18.2% (64 individuals) Strongly Agreed.
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Table 3. Frequency and percentage values for effectively reassembling existing resources to
address encountered problems at the school level.

Frequency Percentage Cumulative Percentage
I strongly disagree 4 1,1 1,1
I do not agree 21 6,0 7,1
Neither agree nor disagree 56 16,0 23,1
[ agree 216 61,5 84,6
Absolutely I agree 54 15,4 100,0
Total 351 100

For the second item, among the participants, 1.1% (4 individuals) Strongly Disagreed, 6% (21
individuals) Disagreed, 16% (56 individuals) Neither Agreed nor Disagreed, 61.5% (216
individuals) Agreed, and 15.4% (54 individuals) Strongly Agreed.

Table 4: Frequency and percentage values for the capacity to generate new ideas by utilizing
existing resources in unexpected situations.

Frequency Percentage Cumulative Percentage
I strongly disagree 4 1,1 1,1
I do not agree 17 4,8 6,0
Neither agree nor disagree 46 13,1 19,1
[ agree 231 65,8 84,9
Absolutely I agree 53 15,1 100,0
Total 351 100

For the third item, among the participants, 1.1% (4 individuals) Strongly Disagreed, 4.8% (17
individuals) Disagreed, 13.1% (46 individuals) Neither Agreed nor Disagreed, 65.8% (231
individuals) Agreed, and 15.1% (53 individuals) Strongly Agreed.

Table 5: Frequency and percentage values for the capacity to develop creative solutions to
unforeseen situations.

Frequency Percentage Cumulative Percentage
I strongly disagree 5 1,4 1,4
I do not agree 23 6,6 8,0
Neither agree nor disagree 51 14,5 22,5
[ agree 229 65,2 87,7
Absolutely I agree 43 12,3 100,0
Total 351 100

Regarding the fourth item, among the participants, 1.4% (5 individuals) Strongly Disagreed, 6.6%
(23 individuals) Disagreed, 14.5% (51 individuals) Neither Agreed nor Disagreed, 65.2% (229
individuals) Agreed, and 12.3% (43 individuals) Strongly Agreed.

Table 6: Frequency and percentage values for the capacity to successfully reorganize existing
resources (human, technological, material, etc.) to respond to stakeholder (students, parents,
other institutions, etc.) demands at the school level.

Frequency Percentage Cumulative Percentage
I strongly disagree 4 1,1 1,1
I do not agree 23 6,6 7,7
Neither agree nor disagree 48 13,7 21,4
[ agree 225 64,1 85,5
Absolutely I agree 51 14,5 100,0
Total 351 100

For the fifth item, among the participants, 1.1% (4 individuals) Strongly Disagreed, 6.6% (23
individuals) Disagreed, 13.7% (48 individuals) Neither Agreed nor Disagreed, 64.1% (225
individuals) Agreed, and 14.5% (51 individuals) Strongly Agreed.
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Table 7: Frequency and percentage values for the skill to effectively reuse existing resources
(human, technological, material, etc.) to provide educational and other services.

Frequency Percentage Cumulative Percentage
I strongly disagree 4 1,1 1,1
I do not agree 22 6,3 7,4
Neither agree nor disagree 56 16,0 23,4
[ agree 219 62,4 85,8
Absolutely I agree 50 14,2 100,0
Total 351 100

From the participants of the research, 1.1% (4 individuals) Strongly Disagreed, 6.3% (22
individuals) Disagreed, 16% (56 individuals) Neither Agreed nor Disagreed, 62.4% (219
individuals) Agreed, and 14.2% (50 individuals) Strongly Agreed to the sixth item.

Table 8: Frequency and percentage values for the capacity to rapidly respond to a situation where
an unexpected technological development directly impacts the school by reorganizing existing
resources (human, technological, material, etc.).

Frequency Percentage Cumulative Percentage
I strongly disagree 7 2,0 2,0
I do not agree 35 10,0 12,0
Neither agree nor disagree 62 17,7 29,6
[ agree 205 58,4 88,0
Absolutely I agree 42 12,0 100,0
Total 351 100

From the participants of the research, 2% (7 individuals) Strongly Disagreed, 10% (35
individuals) Disagreed, 17.7% (62 individuals) Neither Agreed nor Disagreed, 58.4% (205
individuals) Agreed, and 12% (42 individuals) Strongly Agreed to the seventh item.

Table 9: Frequency and percentage values for the capacity to solve problems related to
unexpected events by utilizing existing resources (human, technological, material, etc.) as a
school.

Frequency Percentage Cumulative Percentage
I strongly disagree 3 09 0,9
I do not agree 21 6,0 6,8
Neither agree nor disagree 47 13,4 20,2
[ agree 235 67,0 87,2
Absolutely I agree 45 12,8 100,0
Total 3 0,9 0,9

From the participants of the research, 0.9% (3 individuals) Strongly Disagreed, 6.0% (21
individuals) Disagreed, 13.4% (67 individuals) Neither Agreed nor Disagreed, 67% (235
individuals) Agreed, and 12.8% (45 individuals) Strongly Agreed to the eighth item.

Analysis of Sub-Problems in the Research

The findings regarding the variation in teachers' organizational improvisation capacities
according to gender are presented in Table 10.

Table 10. Independent Samples t-Test Results for Teachers' Organizational Improvisation

Capacities by Gender
Gender N X S df t p
Male 158 31,44 5,06
349 2,86 0,004*
Female 193 29,86 5,21
“p< 0.05.
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In the t-test conducted to determine whether there is a significant difference in teacher opinions
regarding the improvisational capacities of primary education institutions based on the gender
variable, a significant difference was found between the opinions of male participants (X=31.44)
and female participants (X=29.86) (t(349) = 2.86, p < 0.05). Upon examining the direction of the
difference, it is observed to be in favor of male teachers.

Table 11. T-Test Results for Teachers' Organizational Improvisation Capacities by Marital Status

Marital status N X S df t p
Single 133 3047 537

. 349 0,28 0,78
Married 218 30,63 5,09

In the t-test conducted to determine whether there is a significant difference in teacher opinions
regarding the improvisational capacities of primary education institutions based on the marital
status variable, no significant difference was found between the opinions of single participants
(X=30.47) and married participants (X=30.63) (t(349) = 0.28, p > 0.05).

Table 12. Kruskal-Wallis Test Results for Teachers' Organizational Improvisation Capacities by
Educational Background

Educational Status N Rank Avg. df X2 P
Associate degree 8 219,88

Bachelor's degree 300 175,65 2 1,67 0,433
Master's degree 43 170,31

In the Kruskal-Wallis test conducted to determine whether there is a significant difference in
improvisational capacities of primary education institutions based on the educational background
variable, no significant difference was found between the opinions of participants with associate
degrees (X=219.88), participants with bachelor's degrees (X=175.65), and participants with
master's degrees (x2(2, 351) = 1.67, p > 0.05). Therefore, it can be said that the improvisational
capacities are similar across different educational backgrounds.

Table 13. Kruskal-Wallis Test Results for Teachers' Organizational Improvisation Capacities by
the Institution Where Teachers Work

School N Rank Avg. df X2 p
Preschool 7 153,79

Primary school 94 172,65 2 0,509 0,775
Middle school 250 177,77

In the Kruskal-Wallis test conducted to determine whether there is a significant difference in
improvisational capacities of primary education institutions based on the institution where
teachers work variable, no significant difference was observed between the opinions of
participants working in preschools (X=153.79), participants working in primary schools
(X=172.95), and participants working in middle schools (x2(2, 351) = 0.509, p > 0.05). When the
results of the Kruskal-Wallis Test and the means of the groups are evaluated together, it can be
concluded that there is no variation in the teachers' opinions on the organizational improvisation
capacities of primary education institutions based on the institution where they work.
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Table 14. Kruskal-Wallis Test Results for Teachers' Organizational Improvisation Capacities by
Teachers' Discipline

Discipline N Rank Avg. df X2 P
Mathematics 23 175,30

Turkish 49 183,92

Classroom Teacher 64 173,58

Pre-school 13 153,42 9 9,783 0,368
Guidance and Psychological 11 166,77

Counseling

Religious Culture and Ethics 33 158,26

English 19 204,29

Science 25 144,84

Social studies 25 214,68

Other 89 176,43

According to the results of the Kruskal-Wallis test conducted to determine whether there is a
significant difference in teachers' opinions on the improvisational capacities of primary education
institutions based on the variable of discipline, no significant difference was observed among
disciplines (x2(2, 351) = 0.509, p > 0.05).

Table 15. Kruskal-Wallis Test Results for Teachers' Organizational Improvisation Capacities by
Teachers' Years of Service

Years of Seniority N Rank Avg. df X2 P
1-5 Years 99 175,74
6-10 Years 126 167,73

4 3,23 0,52
11-15 Years 65 174,56
16-20 Years 32 190,13
21+ Years 29 200,45

According to the results of the Kruskal-Wallis test conducted to determine whether there is a
significant difference in teachers' opinions on the improvisational capacities of primary education
institutions based on the variable of years of service, no significant difference was observed
among teachers with different years of service: 1-5 years (X=175.74), 6-10 years (X=167.73), 11-
15 years (X=174.56), 16-20 years (X=190.13), and 21+ years (X=200.45) (x2(2, 351) =3.23,p >
0.05). When considering the Kruskal-Wallis test results and the means of the groups together, it
is concluded that teachers' opinions on the improvisational capacities of primary education
institutions did not vary according to years of service.

Table 15. Kruskal-Wallis Test Results for Teachers' Organizational Improvisation Capacities by
Teachers' Location of Employment

Settlement N Rank Avg. df X2 p
Village 21 121,90
District Center 246 179,25 2 6,508 0,039"
Province Center 84 180,01

"p<0,05.

The Kruskal-Wallis test conducted to determine whether there is a significant difference in
teachers' opinions on the improvisational capacities of primary education institutions based on
the variable of their location of employment yielded a significant difference among participants
working in different types of settlements: those working in villages (X=121.90), those working in
district centers (X=179.25), and those working in provincial capitals (X=180.01) (x2(2, 351) =
6.508, p < 0.05). The difference appears to be between teachers working in provincial and district
centers compared to those working in rural areas. When considering the direction of the
difference, it can be said to be in favor of teachers working in provincial and district centers. In
this context, it is concluded that organizational improvisation capacities vary according to the
variable of location of employment.
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DISCUSSION and COMMENT

In this research aimed at determining the organizational improvisation capacities of teachers in
primary education institutions, the data obtained from descriptive statistics provide important
insights into how schools can intervene in crisis situations and unexpected events. Of the teachers
and administrators working in primary education institutions, 59% indicated that "We can
intervene in unexpected problems as a school." This indicates that schools have effective crisis
management processes and are structured to respond quickly to emergencies. Similarly, 61.5% of
participants stated that "As a school, we can quickly gather our existing resources to solve the
problems we encounter." This situation demonstrates that schools are proficient in resource
management and can solve problems by effectively using existing resources, even in crisis
situations.

Moreover, 65.8% of participants agreed that "As a school, we can come up with new ideas using
our existing resources in unexpected situations.” This indicates that schools have creativity and
innovation capabilities and can come up with new solutions even in unexpected situations.
Additionally, 67% of participants agreed that "When unplanned events occur, as a school, we can
solve problems related to these events using our existing resources." This data shows that schools
not only have effective crisis management processes but also have the capacity to deal with
unplanned events.

These findings highlight the importance of schools being prepared for crisis situations and the
need to develop effective crisis management strategies. Furthermore, they indicate the necessity
of strengthening resource management, innovation capabilities, and planning skills in educational
institutions. These data can be associated with crisis management, leadership skills, and strategic
planning in education, emphasizing the continuous improvement and adaptability of educational
institutions.

Another finding of the research is that there are significant differences in teachers'
improvisational capacities according to the gender variable. This suggests that gender can
influence teachers' attitudes toward organizational adaptation and innovation. Specifically, the
result indicating that male teachers have a higher improvisational capacity may imply that males
may be more open to change and more easily adaptable to new ideas. On the other hand, no
significant difference was found in the analysis based on the variable of education level. This
indicates that teachers' educational levels do not directly affect their organizational improvisation
capacities. Similarly, no significant differences were found based on the variables of subject area,
working institution, and seniority. However, significant differences were observed in teachers'
opinions on organizational improvisation capacities according to the variable of settlement
location. Therefore, it can be concluded that organizational improvisation capacities vary
according to the settlement location variable.

Schools have the ability to intervene quickly when faced with unexpected situations and can
generate new and creative ideas by effectively using existing resources. Creativity is considered a
critical prerequisite for improvisation (Moorman & Miner, 1998; Long & Yu, 2009). Studies on
organizational creativity levels in schools generally show that stakeholders often perceive
organizational creativity to be higher than the current level. These findings are consistent with
the literature (Akman & Abasli, 2017; Balay, Kaya & Melik, 2014). Additionally, school
administrators' crisis management skills are often reported to be average or above average (Cicek
Saglam & Ozsezer, 2015; Maya, 2014). In a study by Dilek¢i and Sezgin Nartgiin (2019), it was
emphasized that teachers are successful in managing rapidly developing situations but have lower
levels of problem-solving skills. These factors can be considered to enhance schools'
organizational improvisation capacities. On the other hand, there are some difficulties in planning
and implementing plans in schools (Akbaba & Yildizbas, 2016; Memduhoglu & Ugar, 2012; Arslan
& Kiigtiker, 2016; Gokyer & Zincirli, 2015). These challenges can make improvisation an important
alternative.
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Easley (2004) investigated the relationship between improvisation and organizational size and
found that organizational size does not have a significant effect on improvisation. However, Xiang,
Zhang, and Liu (2020) stated that there is a statistically significant relationship between
organizational size and organizational improvisation. Ayyiirek (2014) showed that schools’ crisis
management skills are statistically significantly affected by the school level. Therefore, preschools
exhibit more advanced crisis management skills compared to primary and secondary schools. In
this regard, our research results do not parallel with these findings. However, Limon and Dilekgi
(2020) noted that there is a statistically significant difference in participant perceptions based on
position and school size variables, although there is no difference at the school level.

Natural disasters such as earthquakes are among the crisis situations that disrupt educational
continuity. These types of disasters can have many negative effects on educational services (Telli
& Altun, 2023). These effects can include not only physical damage to educational environments
but also problems in teaching and learning processes among teachers and students affected by
the earthquake. Throughout Turkey, the opening of schools was postponed due to the earthquake
on February 6. Schools in some provinces were gradually opened until March 27, especially in the
most affected regions. The Ministry of National Education (MEB) announced that there would be
no absenteeism due to the earthquake in the second semester of the 2022-2023 academic year,
and no one would be recorded as absent (Sakarya & Kavut, 2023). Additionally, the subjects of the
High School Entrance Exam (LGS) and Higher Education Entrance Exam (YKS) were limited to the
first semester. The earthquake centered in Kahramanmaras on February 6 caused not only loss of
life but also economic, social, psychological, and academic repercussions (Arslan, 2023).

It should be noted that Organizational improvisation does not always lead to positive outcomes.
For example, Cunha et al. (1999) mention some negative consequences of organizational
improvisation, including opportunity traps, biased learning, increased spontaneous or
unexpected actions, dependence on improvisation, or excessive reliance, increased anxiety,
among others. Therefore, organizations should be cautious when using improvisation as a
solution strategy.

This research examined the effect of various variables on the organizational improvisation
capacities of teachers working in primary education institutions. It was observed that variables
such as gender and settlement location influenced improvisation capacities. These findings have
provided significant contributions to personnel management and development strategies in
educational institutions.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(17);33-51 46



Bilgili, 0., Bilgili, F.,Kaya, M./ Investigation of Organizational Improvisation Capacities of Primary Education Institutions

CONCLUSION and RECOMMENDATIONS

Looking at the results obtained from the research:

1.

10.

11.

59% of teachers and administrators stated that as a school, they can intervene
immediately in unexpected problems.

61.5% of participants indicated that as a school, they can quickly gather existing resources
to solve the problems they encounter.

65.8% of participants expressed that as a school, they can come up with new ideas using
existing resources in unexpected situations.

65.2% of participants mentioned that as a school, they can develop creative solutions for
unforeseen situations.

64.1% of participants stated that as a school, they can successfully rearrange their existing
resources to respond to stakeholder demands.

62.4% of participants expressed that as a school, they are adept at reusing existing
resources to provide educational and other services.

58.4% of participants stated that as a school, they can quickly respond to unexpected
technological developments by rearranging their existing resources.

67% of participants indicated that as a school, they can solve problems related to
unplanned events using their existing resources.

It can be said that male teachers have a higher improvisational capacity than female
teachers.

It was observed that organizational improvisation capacities varied according to the
settlement location variable.

It was observed that the organizational improvisation capacities of primary education
institutions did not change according to the marital status, working institution, graduation
status, and seniority of the teacher.

In this context, the following recommendations can be made:

For Teachers and Administrators:

Continuous training programs should be organized to improve crisis management and
emergency intervention abilities, and awareness in this regard should be increased.

Management processes and procedures should be reviewed for effective use of existing
resources and rapid reassembly.

Opportunities should be provided to teachers and administrators to encourage creativity
and innovation, for example, support programs can be established for project-based work
and implementation of new ideas.

Female teachers should be encouraged to take on more incentivizing roles to enhance
improvisational skills in crisis situations.

For Policymakers:

Policies and guidelines should be developed to enhance educational institutions'
capabilities to respond to crisis situations.

Resources and incentives should be provided at the policy level to support the
professional development of teachers and administrators.

Strategies should be developed by policymakers to strengthen flexibility and adaptability
in educational systems.
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Courses on organizational improvisation and crisis management practices that can
enhance improvisation capacities of candidates can be included in teacher training
institutions.

Incentivizing legal practices should be developed to encourage more senior and
improvisation-skilled teachers and administrators to work in disadvantaged areas where
the school is located.

For Researchers:

More research should be conducted on the improvisation capacities of teachers and
administrators, particularly in-depth studies can be conducted on the effects of different
variables (gender, settlement location, marital status, etc.) on improvisational abilities.

More case studies and field research can be conducted in different geographies to identify
strategies and best practices that strengthen organizational improvisation capacities.

More collaborative studies should be conducted in the field, especially analyzing the
improvisation capacities of institutions in past crisis situations such as pandemics,
earthquakes, floods, and fires in Turkey.

Research can be conducted to evaluate and improve the effectiveness of potential crisis
management processes in educational institutions through scenario applications.
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