NEU egitim

Vol: 6 No: 2 Yil: 2024 Research Article e-ISSN: 2687-1831
https://doi.org/10.51119/ereegf.2024.109

An Examination of the Emotional Intelligence of Students
Learning Turkish as a Foreign Language in Terms of Values and
Certain Variables

Hilal GURLER"© Ercan YILMAZ %D Biilent DILMAC?

! Turkish Language Teacher, Turkey
2 Necmettin Erbakan University, Turkey

3 Necmettin Erbakan University, Turkey

Article Info ABSTRACT

Since language learning is a multifaceted and complex process, individual differences
in the learning process have become a significant interest to researchers in recent
Received: 16.04.2024 years. The importance of the emotional characteristics of foreign language learners is
Accepted: 05.09.2024 also pointed out in the Common European Framework of Reference for Languages
Published: 31.12.2024 (CEFR). The purpose of the current study is to determine the extent to which the
values of students learning Turkish as a foreign language predict their emotional

Article History

?eyzprdsT: Kish forei intelligence and to examine their emotional intelligence and values according to the
laiagcu;gleg urkish as a foreigh language family to which their mother tongue belongs. The study group consists of

Emotional intelligence, 395 st}ldepts .Wh.O are 1ea:rni.ng Turkish at language teaching centers in higher

Values. education institutions in Tiirkiye (TOMER, DILMER) and at Yunus Emre Institute
centers abroad. The students were selected by the simple random sampling method
and 34.7% of them were male and 65.3% of them were female. In the study,
correlational and causal-comparative designs were used within the scope of a
quantitative design. The Values Scale developed by Dilmag, Aricak, and Cesur (2014)
was used to measure the values of the students. The scale consists of 39 value
statements and 9 sub-dimensions. The Schutte Self-Report Emotional Intelligence
Test (SSEIT) was used to determine their emotional intelligence. In addition, a
personal information form was used to determine the demographic characteristics of
the participants. The study results show a significant positive correlation between the
emotional intelligence scores of the students and the scores from the sub-dimensions
of Social Values, Career Values, Intellectual Values, Spiritual Values, Human
Honour, Romantic Values, Freedom, and Futuwwa. The mean scores of emotional
intelligence varied significantly depending on the language family of their mother
tongue belongs to.

This article is licensed under a Creative Commons Attribution-NonCommercial 4.0
BY NC International License (CC BY-NC 4.0)



An Examination of the Emotional Intelligence of Students Learning Turkish as a Foreign Language
in Terms of Values and Certain Variables

Yabanci Dil Olarak Tiirk¢e Ogrenen Ogrencilerin Duygusal Zekalarimin Degerler ve

Bazi Degiskenler Acisindan Incelenmesi

Makale Bilgisi

OZET

Makale Gecmisi

Gelis Tarihi: 12.04.2024
Kabul Tarihi: 05.09.2024
Yayn Tarihi: 31.12.2024

Anahtar Kelimeler:
Yabanci dil olarak Tiirkge
Ogretimi,

Duygusal zeka,

Degerler.

Dil 6grenme ¢ok yonlii ve karmasik bir siire¢ oldugundan 6grenme siirecindeki
bireysel farkliliklar son yillarda arastirmacilarin ilgi gosterdigi ¢caligma konularindan
biri olmustur. Tiirk¢e d6gretimi siirecinde, belirli 6lgiitler ve dil yeterlilik diizeyleri ile
bir kilavuz niteligi tasiyan Diller Igin Avrupa Ortak Basvuru Metni’nde (CEFR) de
yabanci dil 6grenenlerin duygusal 6zelliklerinin dnemine isaret edilmistir. Oncelikle
dil 6grenenler, toplumun bir pargast olan sosyal aktorler olarak ifade edilmis ve
onlarim sadece dil yeteneklerini degil biligsel ve duygusal 6zellikleri ile sahip olduklar1
biitiin yetenekleri kapsadig1 vurgulanmistir. Bu aragtirmanin amaci, yabanci dil olarak
Tiirkce 6grenen &grencilerin degerlerinin duygusal zekélarmi yordama giiciini
belirlemek ve ana dili gruplarina gore duygusal zekd ve degerlerini incelemektir.
Arastirmanin ¢alisma grubunu Tiirkiye’de yiiksekogretim kurumlarina ait dil 6gretim
merkezlerinde (Tomer, Dilmer) ve yurt disinda Yunus Emre Enstitiisii merkezlerinde
Tiirk¢e 6grenmekte olan 395 Ggrenci olusturmaktadir. Basit rastgele 6rnekleme
yonetimi ile belirlenen ogrencilerin  %34,7’si erkek, %65,3’1 ise kadindir.
Arastirmada nicel desen kapsaminda korelasyonel ve nedensel-karsilastirma
modellerinden yararlamlmistir. Ogrencilerin degerlerini dl¢gmek icin Dilmag, Aricak
ve Cesur (2014) tarafindan gelistirilen Degerler Olcegi kullanilmustir. Olgek 39 deger
ifadesi ve 9 alt boyuttan olusmaktadir. Bunlar; “Toplumsal”, “Kariyer”,
“Entelektiie]”, “Maneviyat”, “Materyalistik”, “Insan Onuru”, “Romantik”,
“Ozgiirlik” ve “Fiitiivvet” olarak isimlendirilmistir. Duygusal zekalarmin
belirlenmesinde ise Schutte vd. (1998) tarafindan gelistirilen ve Tatar vd. (2017)
tarafindan Tiirk kiiltiiriine uyarlanan Schutte Duygusal Zeka Testi (SDZT-33) 6lgegi
uygulanmustir. Bunlarin yani sira katilimeilarin demografik 6zelliklerini belirlemek
icin de kisisel bilgi formu kullanilmistir. Arastirma sonuglarina gore dgrencilerin
duygusal zeka puanlari ile degerlerinin Toplumsal, Kariyer, Entelektiiel, Maneviyat,
Insan onuru, Romantik, Ozgiirliik ve Fiitiivvet boyutlarinin puanlari arasinda pozitif
yonlii anlamli bir iligki oldugu tespit edilmistir. Bireylerin ana dili tiirli degiskenine
gore de duygusal zeka puan ortalamalarinin anlamli bir sekilde farklilagtig
saptanmigtir.
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INTRODUCTION

Language can be defined as the most important tool that enables communication between people.
In this sense, the main purpose of language teaching is to enable communication in that language. To
achieve effective communication, the individual must express his emotions effectively and understand
the other person’s emotions accurately. Similarly, definitions of emotional intelligence emphasize the
importance of understanding both our own emotions and the emotions of other people. Emotional
intelligence plays an important role in communicating effectively while learning a foreign language
(Cakici, 2017). Sucaromana (2012) also highlighted that being aware of emotions and the skills of
understanding and managing these emotions are a necessity in the process of learning a foreign language.

In the scope of teaching Turkish as a foreign language, no study has been found that examines
students’ emotional intelligence about values and certain variables. In this context, a qualitative study
by Biger (2016) focused on the affective characteristics of students learning Turkish as a foreign
language. In another study, Uzan and Kana (2018) evaluated the emotional perception skills of students
learning Turkish as a foreign language.

Some studies revealed that emotional intelligence has a significant effect on foreign language
teaching (Pishgadam, 2009; Sucaromana, 2012; Mete and Akpinar, 2013; Mergen, 2015; Oz, Demirezen
and Pourfeiz, 2015; Rudolfova, 2015; Cakici, 2017; Pekbay et al. 2021).

The purpose of the present study is to examine the emotional intelligence of students learning
Turkish as a foreign language in terms of values and specific variables, this study is important because
it is the first study to examine the emotional intelligence and values of students learning Turkish as a
foreign language.

THEORETICAL BACKGROUND

Emotional Intelligence

Emotion is defined as “the impression that a certain object, event, or individual creates in a
person’s inner world” (TDK, 2018), and intelligence is defined as “all of the abilities required for the
individual to understand and cope with the world around him” (Wechsler, 2014). Emotional intelligence
is a concept that refers to “the ability to learn to recognize and evaluate our own and others’ emotions,
to motivate ourselves, to manage emotions well within ourselves and in our relationships, and to respond
appropriately to them by effectively reflecting the knowledge and energy of emotions into daily life and
work” (Goleman, 2000). At the same time, emotional intelligence is a skill that can be taught and
developed (Goleman, 1995; Bar-On, 2006).

The concept of emotional intelligence is rooted in Thorndike’s theory of social intelligence,
developed in the 1920s. In this theory, social intelligence is defined as the ability to understand and
manage human relationships. Additionally, Gardner (1983), who developed the theory of multiple
intelligences stated in his book Frames of Mind that intelligence does not consist of a single dimension
and that individuals possess various domains of intelligence suited to different areas of life. In Gardner's
theory, intrapersonal (personal) and interpersonal (social) intelligence types can be seen as sub-
dimensions of emotional intelligence. The term “emotional intelligence” was first used by Salovey and
Mayer (1990), who defined it as the ability to be aware of one's own emotions, understand the emotions
of others, and use this emotional awareness to guide thoughts and actions. Daniel Goleman’s book
Emotional Intelligence, published in 1995, is the work that popularized the concept worldwide
(Yesilyaprak, 2001).
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Human Values

The concept of value is defined in the Turkish Dictionary as “the abstract measure that helps to
determine the importance of something” and “the unity of material and spiritual elements that include
the social, cultural, economic, and scientific values of a nation” (TDK, 2018). The concept, derived from
the Latin word “valare” meaning “to be valuable” or “to be strong”, was introduced to the field of social
sciences by Znaniecki (Bilgin, 1995).

Dilmag, Deniz, and Deniz (2009) identified value as the beliefs that people develop about what is
right or wrong in their own lives. According to Deniz and Karagol (2018), values are criteria that guide
people’s behaviours in various dimensions. Values are concepts loaded with meanings to guide
individuals in understanding what is important and deciding what kind of behaviour they should choose
according to situations (Topal, 2019), and they are also provisions that shape people according to social
conditions (Fichter, 2019). People have the freedom to choose which action to take and use values as a
criterion in this selection process (Yilmaz, 2009). Thus, values are criteria that are shaped according to
individual, social, and universal foundations and guide people. Values have become one of the
fundamental problems of social sciences because they are a subject being researched by researchers in
different disciplines (Dilmag¢ and Eksi, 2007). Kulaksizoglu and Dilmag (2000) determined five main
human values: love, truth, inner peace, correct behaviour, and avoiding violence.

The Relationship between Emotional Intelligence and Human Values

Some of the variables that affect an individual’s emotional intelligence are human values such as
gender, age, family, and environment. Values, defined as the basic principles that guide our lives
(Dilmag et al., 2014), have an important role in the development of emotional intelligence. Values reflect
both the mental and emotional aspects of people (Dilmag, 2007). In this sense, they guide behaviours
and judgments on behaviours (Ulusoy and Arslan, 2016). Human values enable people to develop
positive emotions, return to their essence, and thus know themselves better. In addition, they positively
affect human relations and strengthen communication skills (Mabogoglu, 2006). Emotional intelligence
forms the backbone of programs that promote social-emotional learning, violence reduction, and values
education (Salovey and Pizarro, 2003). Values education aims to develop children’s characteristics such
as being aware of their emotions, taking responsibility, expressing themselves effectively, mutual
understanding, and being an understanding person (Kulaksizoglu and Dilmag, 2000). These skills are
also necessary for the development of emotional intelligence. Higgs and Lichtenstein (2011) expressed
that the roots of emotional intelligence are grounded on value systems. Mabogoglu (2006) also expressed
that values such as love, humility, patience, etc. contribute to the development of emotional intelligence.

Young people who have an important role in transferring and protecting values constitute the
target audience of the rapid changes in the global world (Cimen and Dilmag, 2022). Higgs and
Lichtenstein (2011) highlighted that to identify qualified individuals, people should be evaluated by
measuring both their values and emotional intelligence skills.

METHOD

The study employed a quantitative design. Two models were used within the scope of the
quantitative design. These are correlational and causal-comparative designs. The correlational design is
used to describe the relationship between variables (Creswell, 2013), and the causal-comparative design
is used to determine which variables cause the differences between groups and the consequences of
these differences (Biiylikoztiirk et al., 2013). In the correlation model of the study, the independent
variable is students’ values, while the dependent variable is their emotional intelligence. In the causal
comparative model of the study, the independent variable is the language family their mother tongue
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belongs to, while the dependent variables are their values and emotional intelligence.
STUDY GROUP

The study group consists of 395 students determined by using the random sampling method from
among the students learning Turkish as a foreign language in the 2022-2023 academic year and 65.3%
of these students are female and 34.7% of them are male. These students learn Turkish at B1 and above
levels at the language teaching centers of higher education institutions in Tiirkiye (TOMER, DILMER)
and Yunus Emre Institute centers abroad.

Table 1
Statistical Data of the Sample

Gender Frequency (f) Percentage (%)
Male 137 34.7
Female 258 65.3
Language Family
Hamitic-Semitic 175 443
Ural-Altaic 93 23.5
Indo-European 80 20.3
Austronesian 19 4.8
Caucasian 14 35
Afro-Asiatic 14 3.5
Total 395 100
DATA COLLECTION TOOLS

Three data collection tools were used in the current study including the "Values Scale”, the
“Emotional Intelligence Scale” and a “Personal Information Form”.

Values Scale

The Values Scale (VS) developed by Dilmag et al. (2014) was used to measure the participants’
values. The scale consists of 39 value statements and 9 sub-dimensions. These sub-dimensions are
named “Social Values”, “Career Values”, “Intellectual Values”, “Spiritual Values”, ‘“Materialistic
Values”, “Human Honour”, “Romantic Values”, “Freedom” and “Futuwwa”. The scale is a Likert-type
and the items take values from 0 to 9. A lower score obtained from the scale indicates that that value
does not have a very important place in the person’s life, while a higher score indicates that that value
is very important and indispensable in the person’s life. Cronbach’s alpha internal consistency reliability
coefficients of the Values Scale were also calculated for each factor and it was .90 for the “Social
Values” sub-dimension, .80 for the “Career Values” sub-dimension, .78 for the “Intellectual Values”
sub-dimension, .81 for the “Spiritual Values” sub-dimension, .70 for the “Materialistic Values” sub-
dimension, .61 for the “Human Dignity” sub-dimension, .66 for the “Romantic Values” sub-dimension,
.65 for the “Freedom” sub-dimension and .63 for the “Futuwwa” sub-dimension.

Schutte Self-Report Emotional Intelligence Test-33-Tr

To measure the emotional intelligence of the participants, the 33-item Schutte Emotional
Intelligence Test (SSEIT), developed by Schutte et al. (1998) and adapted to Turkish by Tatar, Tok,
Tekin Bender, and Saltukoglu (2017), was used. The scale consists of a single factor. The scale items
are responded on a five-point Likert-type scale ranging from ‘strongly agree = 5’ to “strongly disagree
=1”. The 5™, 28™ and 33" items of the scale are reverse-scored. The test-retest reliability coefficient of
the scale was found to be .81 and the internal consistency coefficient of the scale was found to be .86
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(Tatar et al., 2017). The internal consistency coefficient of the Schutte Emotional Intelligence Test was
found to be .88 in the current study.

DATA ANALYSIS

While the data collected were being prepared for analyses, outliers in the data were examined.
For the determination of the outliers, the method of converting the scores into Z scores was used
(Tabachnick and Fidell, 2007). A total of 16 data whose Z values are outside the range of +3 were
removed from the dataset. The assumption of normal distribution was tested by calculating the skewness
and kurtosis coefficient values.

Table 2
Normality Values of the Data

. . Skewness Kurtosis

Scales Sub-Dimension Coefficient Coefficient

Emotional

Intelligence ) -964 1.528
Social Values -.570 .006
Career Values -.366 -.151
Intellectual Values -414 -.253
Spiritual Values -.958 .689
Materialistic

Human Values Values -336 043
Human Honour -.686 .045
Romantic Values -.763 419
Freedom -454 -.327
Futuwwa -.468 -.194

According to Table 2, the skewness and kurtosis coefficients of the emotional intelligence scores
are between -.964 and 1.528. The skewness and kurtosis coefficients of the scores obtained from the
sub-dimensions of the Values Scale vary between .689 and -.958. According to these values, the dataset
obtained in the current study met the assumption of normal distribution. Since the data met the
assumption of normal distribution, parametric tests were used in the analysis of the data. In the study,
the relationship between the participants’ emotional intelligence scores and the scores they took from
the sub-dimensions of the Values Scale was tested by calculating the Pearson Product Moment
Correlation Coefficient. In the study, the extent to which values predict emotional intelligence was
determined by using multiple regression analysis. Before the regression analysis, it was checked whether
there was a multicollinearity problem among the independent variables and there was no
multicollinearity problem since the Variance Inflation Factor (VIF) was found to be smaller than 10 and
the tolerance value was found to be greater than 0.1. Whether there was a correlation between the error
terms was tested by calculating the Durbin-Watson value, which indicates autocorrelation, and since
this value was found to be between 1.5 and 2.5, and no correlation was found (Kalayci, 2010). Analysis
of Variance (ANOVA) was used to compare the participants' scores on the Emotional Intelligence Scale
and the sub-dimensions of the Values Scale about the language family of their mother tongue. To
determine the source of the difference in the dimensions where a significant difference was found as a
result of the ANOVA test, Tukey’s test was used if the variances were equal, and Dunnett’s test was
used if they were not equal. Effect sizes for the t-test were determined with Cohen’s d value. Cohen
(1988) considers the effect size up to 0.20 as “weak”, an effect size around 0.50 as “medium”, an effect
size greater than 0.80 as “large”, and an effect size greater than 1 as “very large” (As cited in Isik, 2014).
The eta squared (n2) and omega squared (Q2) formulas were used to estimate the effect size in the
variance analysis. Eta squared value refers to the rate of variance estimated for the sample while the
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omega-squared value refers to the rate of variance estimated for the population (Levine and Hullett,
2002; Ozsoy and Ozsoy, 2013). In educational research, the significance level is often accepted as .05
in the analysis of data (Balc1, 2004). Therefore, the significance level accepted in the current study is
.05.

FINDINGS

The relationship between individuals’ emotional intelligence and their values was tested with the
Pearson Product Moment Correlation Coefficient. The findings obtained from this analysis are given in
Table 3.

Table 3
Relationship between Emotional Intelligence and Values

Values Emotional Intelligence
Social Values r 294"

Career Values r 2377
Intellectual Values r 2527
Spiritual Values r 1317
Materialistic Values r .068

Human Honour r 238"
Romantic Values r 1297

Freedom r 1917
Futuwwa r 1427

*p<.05 **p<.01

There is a positive significant correlation between the participants’ emotional intelligence and
their social values, career values, intellectual values, spiritual values, human honour, romantic values,
freedom, and futuwwa (p<.01). On the other hand, there is no significant correlation between the
participants’ emotional intelligence and materialistic values (p>.015).

In the study, regression analysis assumptions were tested for multiple regression analysis, which
was carried out to determine the extent to which the participants’ values predict their emotional
intelligence. In the analyses, there was no multicollinearity problem among the independent variables
and there was no correlation between the error terms. Then, the regression analysis was performed.

Table 4
Findings from the Regression Analysis on the Extent to Which Values Predict Emotional Intelligence

Dependent Independent B t F R2 VIF Durbin-
Variable Variable Watson
Constant 75.344 8.983** 5.219%** .088 2,042
Social Values 429 3.000%** 3.021
Emotional Career Values 228 844 2.680
Intelligence  [ptellectual Values 445 1.638 2.554
Spiritual Values -.144 -.813 1.554
Materialistic Values -418 -1.860 1.399
Human Honour 452 1.083 2.201
Romantic Values .077 .380 1.289
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Freedom -.253 -.647 2.167
Futuwwa -.572 -1.258 1.739

*p<.05; **p<.01

Regression analysis results indicate that the participants’ values significantly predict their
emotional intelligence (F=5.219*%*). The participants’ values were found to predict 8.8% of the variance
in their emotional intelligence. While the participants’ social values were found to significantly predict
their emotional intelligence (p<.01), the career, intellectual, spiritual, and romantic values and human
honour, freedom, and futuwwa were found to not significantly predict their emotional intelligence
(p>.05).

Table 5
Findings from the Comparison of the Participants’ Emotional Intelligence Scores based on the
Language Family of their Mother Tongue

, _ n
The Language Levene’s Between /
. . — Test; p Groups
Variable Family of the n X ss F . 0?
Participants Differenc
P e (Tukey)
Emotional A. Ham.1t.1c— 175 124.37 15.93 1.050; 3.358 0.04
Intelligence Semitic p>-03
B. Ural-Altaic 93 117.08  18.78 A>B; /
C. Indo-European 80 125.95 16.59 C>B 0.03
D. Austronesian 19 120.05 16.59
E. Caucasian 14 126.50 17.84
F. Afro-Asiatic 14 119.42 20.84

(**:p<.01; *:p<.05)

The mean emotional intelligence scores of the participants were found to vary significantly
depending on the language family they are in (p<.01). According to the pairwise comparison analysis
conducted to find the source of the difference, the mean emotional intelligence score of the participants
whose mother tongue belongs to the Uralic-Altaic language family is significantly smaller than that of
the participants whose mother tongues belong to the Hamitic-Semitic and Indo-European families
(p<.01). No significant difference was found in the other pairwise comparisons (p>.01). The variable of
language family explains 4% of the variance in emotional intelligence in the sample and 3% in the
population.

Table 6
Findings from the Comparison of the Participants’ Value Scores based on the Language Family of
their Mother Tongue (A4)

Th Levene’s Between n?
e Language
Human Family of the n X ss Test; p F Groups /
Values Participants Differenc 02
e (Tukey)
Social A. Hamitic- 175 76.33 9.93 1.474; 6.507 0.08
Semitic p>05  *x  B<A /
B. Ural-Altaic 93 7049  10.84 gig’ 0.07
C. Indo- 80 73.98 8.12
European

D. Austronesian 19 79.05 10.92
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E. Caucasian 14 80.43 9.59
F. Afro-Asiatic 14 78.00 7.74
Career A. Hamitic- 175 37.55 5.37 1.362;  2.349 0.03
Semitic p>.05 * /
B. Ural-Altaic 93 36.23  4.49 0.02
C. Indo- 80 36.24 4.52
European
D. Austronesian 19 38.79 5.01
E. Caucasian 14 38.86 5.22
F. Afro-Asiatic 14 38.57 5.69
Intellectual A. Hamitic- 175 47.63 4.81 .270; 4.206 0.05
Semitic p>.05 hok /
B. Ural-Altaic 93 4523 4.68 0.04
C. Indo- 80 4591 4.60 A>B
European
D. Austronesian 19 47.68 5.71
E. Caucasian 14 48.79 4.90
F. Afro-Asiatic 14 46.86 5.10
Spiritual A. Hamitic- 175 30.74 5.31 .316; 9.797 0.11
Semitic p>.05 hok /
B. Ural-Altaic 93 26,68  6.12 2?35 0.10
C. Indo- 80 27.29 5.63 B<D;C<D
European ]
D. Austronesian 19 32.37 4.03 ’

E. Caucasian 14 27.93 5.78
F. Afro-Asiatic 14 30.07 5.64

(**: p<.01; *: p<.05)

The mean scores taken by the participants from the sub-dimensions of Social Values, Intellectual
Values, Spiritual Values, and Career Values were found to vary significantly depending on the language
family they are in (p<.01). In the pairwise comparisons made to test the source of the difference in the
sub-dimension of Social Values based on the language family they are in, the mean score taken from
the sub-dimension of Social Values by the participants whose mother tongues belong to the Ural-Altaic
family was found to be significantly lower than that of those whose mother tongues belong to the
Hamitic-Semitic, Indo-European and Caucasian language families (p<.05). No significant difference
was found in the other pairwise comparisons made based on the language group of the participants
(p>.05). The variable of the language family the participants are in was found to explain 8% of the
variance in the sub-dimension of Social Values for the sample and 7% for the population.

No significant difference was found in the pairwise comparison made to test the source of the
difference in the sub-dimension of Career Values based on the language family they are in (p>.05). The
variable of the language group the participants are in was found to explain 3% of the variance in the
sub-dimension of Career Values for the sample and 2% for the population.

When the between-groups difference based on the language family of the participants was
examined, the mean score taken from the sub-dimension of Intellectual Values by the participants whose
mother tongues belong to the Hamitic-Semitic family was found to be significantly higher than that of
those whose mother tongues belong to the Uralic-Altaic family (p<.05). No significant difference was
found in the other pairwise comparisons made for the sub-dimension of Intellectual Values based on the
language family they are in (p>.05). The variable of the language family the participants are in was
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found to explain 3% of the variance in the sub-dimension of Intellectual Values for the sample and 4%
for the population.

In the pairwise comparisons made to test the source of the difference in the sub-dimension of
Spiritual Values based on the language family they are in, the mean score taken from the sub-dimension
of Spiritual Values by the participants whose mother tongue belongs to the Hamitic-Semitic and
Austronesian language families was found to be significantly higher than that of those whose mother
tongues belong to the Uralic-Altaic and Indo-European language families (p<.05). No significant
difference was found in the other pairwise comparisons made for the sub-dimension of Spiritual Values
based on the language family they are in (p>.05). The variable of the language family the participants
are in was found to explain 11% of the variance in the sub-dimension of Spiritual Values for the sample
and 10% for the population.

Table 7
Findings from the Comparison of the Participants’ Value Scores based on the Language Family of
their Mother Tongue (B)

The Levene’s n
Language o Test; p Between- /
Human Values Family of n X ss F Groups )
the Differenc {2
Participants e (Tukey)
e A. Hamitic- 175 19.19 4.49 316; 1.005
Materialistic ..
Semitic p>.05
Values .
B. Ural-Altaic 93 19.53 4.47
C. Indo-European 80 18.94 4.11
D. Austronesian 19 20.58 4.14
E. Caucasian 14 18.71 3.77
F. Afro-Asiatic 14 21.07 4.78
ey . *
Human Honour A. Ham.lt.lc 175 24.52 2.68 518; 8.727 0.10
Semitic p>.05 * ASB:
B. Ural-Altaic 93 2242  2.83 BB /
C. Indo-European 80 22.78 2.93 0.09
D. Austronesian 19 23.58 3.40
E. Caucasian 14 24.64 2.59
F. Afro-Asiatic 14 23.71 3.31
. A. Hamitic- 175 19.38 5.21 1.993; 1.862
Romantic ..
Semitic p>.05
Values .
B. Ural-Altaic 93 19.88 4.23
C. Indo-European 80 19.96 4.09
D. Austronesian 19 19.79 4.77
E. Caucasian 14 22.36 3.00
F. Afro-Asiatic 14 22.14 4.13
Freedom A. Hamitic- 175 22.59 3.21 1.565; 1.457
Semitic p>.05
B. Ural-Altaic 93 21.71 3.32
C. Indo-European 80  22.08 2.79
D. Austronesian 19 22.11 2.94
E. Caucasian 14 23.29 2.70
F. Afro-Asiatic 14 22.93 2.92
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>

Hamitic- 175 14.83 2.39 .873;  3.639*

Futuwwa Semitic p>05 ¥
B. Ural-Altaic 93 13.86 2.31 A>B;
C. Indo-European 80 14.18 2.37 E>B
D. Austronesian 19 15.37 2.17
E. Caucasian 14 15.79 1.97
F. Afro-Asiatic 14 14.57 3.23

0.04

0.03

(**: p<.01; *: p<.05)

While the mean scores taken from the sub-dimensions of the Materialistic Values, Romantic
Values, and Freedom by the participants do not vary significantly based on the language family their
mother tongue belongs to (p>.05), the mean scores taken from the sub-dimensions of Human Honour
and Futuwwa vary significantly (p<.01).

In the pairwise comparisons made to test the source of the difference in the sub-dimension of
Human Honour based on the language family they are in, the mean score taken from the sub-dimension
of Human Honour by the participants whose mother tongues belong to the Uralic-Altaic family is
significantly lower than that of those whose mother tongues belong to the Hamitic-Semitic and
Caucasian language families (p<.05). No significant difference was found in the other pairwise
comparisons made on the scores taken from the sub-dimension of Human Honour (p>.05). The variable
of the language family the participants are in was found to explain 10% of the variance in the sub-
dimension of Human Honour for the sample and 9% for the population.

When the source of the difference in the sub-dimension of Futuwwa was examined based on the
language family the participants are in, the mean score taken from the sub-dimension of Futuwwa by
the participants whose mother tongues belong to the Ural-Altaic family is significantly lower than that
of those whose mother tongues belong to the Hamitic-Semitic and Caucasian families (p<.05). No
significant difference was found in the other pairwise comparisons made on the scores taken from the
sub-dimension of Futuwwa (p>.05). The variable of the language family the participants are in was
found to explain 4% of the variance in the sub-dimension of Futuwwa for the sample and 3% for the
population.

DISCUSSION AND RESULTS

As a result of the study, the sub-dimension of Social Values was found to significantly predict
emotional intelligence. The Social Values sub-dimension of human values refers to values such as
helpfulness, humility, social peace, kindness, respect, right to life, responsibility, consistency, tolerance,
and self-discipline (Dilmag et al., 2014) and it shows that the Social Values sub-dimension of human
values has a relationship with the empathy and social skill dimensions of emotional intelligence.

Social skills are defined as the ability to initiate and maintain interactions and interpersonal
relationships, encompassing skills such as communication, cooperation, self-expression, responsibility,
group collaboration, and self-control (Little et al., 2017). These skills are essential for individuals to
meet societal expectations (Ekinci Vural, 2006). The values and social skills an individual possesses are
often interrelated. For instance, a person who embraces the value of friendship is likely to develop peer
relationships that require various social skills. Consequently, there are situations where values
education, and social skills intersect (Neslitiirk, 2013). This connection has been corroborated by studies
conducted by Webster-Stratton et al. (2004), Gékcek (2007), Demirhan Iscan (2007), Neslitiirk (2013),
Dereli Iman (2014), Ipek (2014), Sapsaglam (2015), Beceren (2019), and Bozkurt Polat and Ozbey
(2021). Empathy, one of the most critical factors in social life (Decety, 2012), plays a significant role in
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understanding social behaviors (Haigh, 2009). Empathy can be described as an individual's ability to
respond to the emotions of another person. Values are fundamental elements that shape an individual's
behavior towards others (Erdem, 2003). Dereli and Aypay (2012) found that empathy is related to social
values such as responsibility, friendship, and tolerance. Various studies have further revealed the
relationship between values and empathy (Y1lmaz-Yiiksel, 2003; Uzunkol, 2014; Oztiirk, 2019). Bailey
(2000) noted that in the process of values education, empathy contributes to tolerance, the development
of diverse perspectives, and the enhancement of cooperation, which fosters a sense of "we" and
emphasizes social values (as cited in Doganay, 2009). Therefore, individuals with high emotional
intelligence are expected to possess strong social values. A person with high emotional intelligence,
characterized by developed empathy skills, awareness of responsibilities, tolerance for cultural
differences, and effective communication abilities, is likely to have strong social values. For example,

well-developed empathy skills contribute to the growth of values and prosocial behaviors (Hoffman,
1987).

The mean emotional intelligence score of participants whose mother tongues belong to the Ural-
Altaic language family is significantly lower than that of participants whose mother tongues belong to
the Hamitic-Semitic and Indo-European language families. In the current study, the Ural-Altaic
language family includes countries such as Kazakhstan, Kyrgyzstan, Uzbekistan, Turkmenistan, and
Azerbaijan, while the Hamitic-Semitic language family includes countries like Palestine, Jordan, Egypt,
Syria, and Yemen. The Indo-European language family encompasses countries such as Russia, Bosnia-
Herzegovina, Italy, Brazil, Cuba, and Albania. Notably, the countries in the Ural-Altaic language family
include Turkic Republics that were under Soviet rule for an extended period before gaining
independence. Many variables, including age, gender, family, and environment, influence students’
emotional intelligence. Parents, who are foundational in the development of emotional intelligence,
leave deep and lasting impressions on the child. Over time, an individual’s emotional intelligence is
further shaped by teachers, friends, and the broader social milieu (Mabogoglu, 2006). The characteristics
of the society to which individuals belong are among the most significant factors in determining and
shaping the expression of emotions (Kitayama and Markus, 1994). Gunkel, Schlédgel, and Engle (2014)
examined 2,067 university students from different cultures, while Imamoglu et al. (2018) explored the
impact of cultural characteristics on the emotional intelligence of 354 employees in multinational
companies. Both studies concluded that cultural characteristics are an important variable influencing
emotional intelligence. Similarly, Yilmaz and Ismayilov (2019) investigated the emotional intelligence
of international students concerning various factors and found significant differences in the well-being,
self-control, and emotionality sub-dimensions of emotional intelligence based on nationality. Nassar et
al. (2023) conducted a study on the emotional intelligence of university students in Middle Eastern
countries. While the study revealed significant differences among participants based on gender and
grade point average, no differences were found based on nationality, with Arab students exhibiting
similar emotional intelligence characteristics.

The mean score taken from the sub-dimension of Social Values by the participants whose mother
tongues belong to the Uralic-Altaic family is significantly lower than that of those whose mother tongues
belong to the Hamitic-Semitic, Indo-European and Caucasian language families. The results of the
current study revealed that the sub-dimension of Social Values significantly predicted emotional
intelligence. When the Turkish states in Central Asia were under the occupation of Soviet Russia, they
experienced difficulties in transferring national, cultural, and religious values to future generations due
to restrictions. After these states gained their independence, they worked to overcome this situation. As
an example of these attempts, a course called Adep Sabagi (Morality lesson) started to be taught in
schools in Kyrgyzstan in 2004 (Topchubaev, 2021), and the importance of national, moral and spiritual
values was pointed out in the curriculum in Azerbaijan in 2006 (Caliskan and Yildirim, 2023).
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The mean score taken from the sub-dimension of Intellectual Values by the participants whose
mother tongues belong to the Hamitic-Semitic family was found to be significantly higher than that of
those whose mother tongues belong to the Ural-Altaic family. Intellectual values include values such as
physical health, mental health, knowledge, work, success, and personal development (Dilmag et al.,
2014).

The mean score in the sub-dimension of Spiritual Values for participants whose mother tongues
belong to the Hamitic-Semitic and Austronesian language families is significantly higher than for those
whose mother tongues belong to the Ural-Altaic and Indo-European language families. Spiritual values
include values such as worship, religion/faith, belief/ideology, and inner peace (Dilmag et al., 2014).
Pargament (1997) also highlighted that spirituality and religious belief are important mechanisms that
contribute to coping with stressful events in life. With the independence of the Turkish states, which
were occupied by Soviet Russia, there occurred a transition from communism to democracy, and people
turned to religion with the opportunities brought by the freedom of religion gained with this transition.
However, the problems such as not being able to access correct information and being exposed to
incomplete and incorrect information paved the way for the formation of a spiritual vacuum
(Topchubaev, 2021). In this regard, Ismailov (2007) stated that freedom problems generally arise in
schools in Kyrgyzstan and that changes in the social order and uncertainties experienced in the
relationship between school and religion negatively affected students (as cited in Topchubaev, 2021).
[brahimoglu and San (2018) explored that national and spiritual values were not adequately addressed
in the primary school program of Azerbaijan. Kagan et al. (2019) examined the values of university
students in Kazakhstan and Turkey according to Schwartz’s (1994) definition of value, the values of the
students in Kazakhstan were found to be weaker. The value scores were low because the Turkish states
remained away from their traditions, which are a part of universal values, due to the influence of the
Soviets.

The mean score taken from the sub-dimension of Human Honour by the participants whose
mother tongues belong to the Ural-Altaic language family was found to be significantly lower than that
of those whose mother tongues belong to the Hamitic-Semitic and Caucasian language families (Dilmag
et al., 2014). Similarly, the mean score taken from the sub-dimension of Futuwwa by the participants
whose mother tongues belong to the Uralic-Altaic language family was found to be significantly lower
than that of those whose mother tongues belong to the Hamitic-Semitic and Caucasian language
families. Futuwwa includes values such as generosity and courage. Avdeev and Vorob'ev (2022)
explored the values of people living in the northern Caucasus, the northern Caucasian people attach
great importance to traditional values and ethnic identity. The study contributed to higher values from
the sub-dimensions of Human Honour and Futuwwa.

Experiences have a significant impact on the formation of individual and social values. Especially
the struggles, victories, natural disasters, etc. experienced by society are effective in the formation of
social values (Caligkan and Yildirim, 2023). The values, attitudes, and beliefs that people living in a
society have can be expressed as one of the basic sources of human behaviours in that society (Doganay
et al., 2012). Goz (2014) also indicated that social values support universal values and that individuals
who adopt social values can embrace universal values more easily. As in all areas of education, the most
important structure in imparting values is the family. The family constitutes the child’s first social
environment and contributes to the socialization process by transferring values to the child, and this
continues in formal educational environments. Based on the results of the current study, values education
given to students will also contribute to the development of their emotional intelligence.

Classes teaching Turkish as a foreign language are environments where students from diverse
linguistic and cultural backgrounds receive education together. In such settings, determining students’
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characteristics, such as emotional intelligence and values, significantly impacts the quality of education.
By gaining a deeper understanding of the target audience, educators can conduct teaching and social
activities more effectively. Language instruction is likely to be more efficient in a classroom where
students are emotionally aware, possess a sense of responsibility, easily adapt to foreign cultures, have
strong communication skills, and demonstrate empathy. Therefore, assessing students’ emotional
intelligence and values using measurement tools before commencing language education is advisable.
Additionally, similar studies can be conducted with different sample groups, allowing researchers to
compare results and contribute to the academic discourse.

Ethical approval
Approval was received from Necmettin Erbakan University Social and Human Sciences Scientific

Research Ethics Committee (10/03/2023, No: 2023/124).

Conflict of Interest

There 1s no conflict of interest.

839



Journal of Necmettin Erbakan University Eregli Faculty of Education

REFERENCES

Avdeev, E. A. & Vorob’ev, S. M. (2022). Value basis of social identity in the consciousness of youth
from multiethnic regions: The case of the North Caucasus. Journal of Siberian Federal
University, 15(9), 1230-1242. DOI: 10.17516/1997-1370-0924

Bar-On, R. (2006). The Bar-On model of emotional-social intelligence. Psicothema, 18, 13-25.

Biger, N. (2016). A qualitative study of the affective characteristics of students who learn Turkish as a
foreign language. International Online Journal of Educational Sciences, 8(4), 133-147.

Bilgin, N. (1995). Sosyal psikolojide yontem ve pratik ¢calismalar. Sistem Yayincilik.

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2013). Bilimsel
arastirma yontemleri (14. baski). Pegem Akademi.

Creswell, J. W. (2013). Arastirma deseni (Demir, S. B. Cev. Ed.). Egiten Kitap.

Cakici, D. (2017). Duygusal zeka ve yabanci dil basarisi arasindaki iliski iizerine bir caligma.
International Journal of Languages’ Education and Teaching, 5(2), 94-104, 10.18298/ijlet.1754.

Caligkan, H., & Yildinim, Y. (2023). Tiirk diinyasinda degerler egitimine genel bir bakis. Sahin, K. ve
Kol, S. (Ed.), Bagimsizligin 30. Yilinda Tiirk Diinyast Analizleri iginde (s. 145-191). Sakarya
Universitesi Yaynlari.

CEFR (2013) Common European Framework of Reference for Languages — CEFR, Council of Europe,
TELC GmbH, Frankfurt/Main, Almanya.

Cimen, F., & Dilmag, B. (2022). Universite 6grencilerinin degerleri ile internet bagimliliklar: ve gelecek
beklentileri arasinda yordayici iliskiler. Necmettin Erbakan Universitesi Eregli Egitim Fakiiltesi
Dergisi, 4(2), 72-83. DOI: 10.51119/ereegf.2022.23

Decety, J. (2012). Why is empathy so important? Bench to bedside (pp.vii-ix). MIT Press.

Demirhan Iscan, C. (2007). [lkigretim diizeyinde degerler egitimi programimn etkiligi (Tez No.
229089) [Yayimlanmamis doktora tezi, Hacettepe Universitesi]. YOK Ulusal Tez Merkezi.

Deniz, K., & Karagél, E. (2018). Degerler egitimi agisindan ortaokul Tiirkce ders kitaplari. Karaelmas
Egitim Bilimleri Dergisi, 6(2), 244-255.

Dereli, E. & Aypay, A. (2012). The prediction of empathetic tendency and characteristic trait of
collaboration on human values in secondary education students and the examining to those
characteristics. Educational Science Theory and Practice, 12(2), 1262-1270.

Dereli, 1. E. (2014). Degerler egitimi programinin 5-6 yas ¢ocuklarmn sosyal gelisimine etkisi: Sosyal
beceri, psiko-sosyal gelisim ve sosyal problem ¢6zme becerisi. Kuram ve Uygulamada Egitim
Bilimleri, 14(1), 249-268.

Dilmag, B., & Eksi, H. (2007). Degerler egitimi: Temel tartismalar ve yaklasimlar. [lkgretmen Dergisi,
14, 21-29.

Dilmag, B. (2007). Bir grup fen lisesi dgrencisine verilen insani degerler egitiminin insani degerler
olcegi ile stnanmasi (Tez No. 211415) [Yayimlanmams doktora tezi, Selguk Universitesi]. YOK
Ulusal Tez Merkezi.

Dilmag, B., Aricak, O.T., & Cesur, S. (2014). A validity and reliability study on the development of the
values scale in Turkey. Educational Sciences: Theory & Practice, 14(5), 1661-1671.

Dilmag, B., Deniz, M., & Deniz, M. E. (2009). Universite dgrencilerinin 6z-anlayislar1 ile deger

840



An Examination of the Emotional Intelligence of Students Learning Turkish as a Foreign Language
in Terms of Values and Certain Variables

tercihlerinin incelenmesi. Degerler Egitimi Dergisi, 7(18), 9-24.

Doganay, A. (2009). Degerler egitimi. C. Oztiirk (Ed.), Sosyal bilgiler dgretimi: demokratik vatandaslik
egitimi iginde (s. 225-256). Pegem Yayincilik.

Doganay, A, Seggie, F. N., & Caner, H. A. (2012). Degerler egitiminde 6rnek bir proje: Avrupa Degerler
Egitimi Projesi. Uluslararasi Egitim Programlari ve Ogretim Calismalar: Dergisi, 2(3), 73-86.

Ekinci Vural, D. (2006). Okuloncesi egitim programlarindaki duyussal ve sosyal becerilere yonelik
hedeflere uygun olarak hazirlanan aile katilimli sosyal beceri programinin ¢ocuklarda sosyal
becerinin gelisimine etkisi (Tez No. 189793) [Yayimlanmamis yiiksek lisans tezi, Dokuz Eyliil
Universitesi]. YOK Ulusal Tez Merkezi.

Erdem, A. R. (2003). Universite Kiiltiirinde Onemli Bir Unsur: Degerler. Degerler Egitimi Dergisi,
1(4), 55-72.

Fichter, J. H. (2019). Sosyoloji nedir? (4. Basim). (N. Celebi, Cev. Ed.). An1 Yayincilik.
Goleman, D. (1995). Emotional intelligence. Basic Books.
Goleman, D. (2000). Leadership that gets results. Harvard Business Review, 78(2), 78-90.

Gokgek, B. S. (2007). 5—6 yas c¢ocuklar: i¢in hazirlanan karakter egitimi programimin etkisinin
incelenmesi (Tez No. 210279) [Yayimlanmanus yiiksek lisans tezi, Marmara Universitesi]. YOK
Ulusal Tez Merkezi.

Goz, K. (2014). Toplumsal degerler baglaminda yasama hiirriyeti. Pamukkale Universitesi Ilahiyat
Fakiiltesi Dergisi, 1, 85-101.

Gunkel, M., Schligel, C., Engle & R. L. (2014). Culture's influence on emotional intelligence: An
empirical study of nine countries. Journal of International Management, 2(2), 256-274.
https://doi.org/10.1016/j.intman.2013.10.002

Haigh, M. (2009). Fostering cross-cultural empathy with non-western curricular structures. Journal of
Studies in International Education, 13, 271-284.

Higgs, M., & Lichtenstein, S. (2011). Is there a relationship between emotional ntelligence and
mdividual values? An Exploratory Study. Journal of General Management, 37(1), 65-79.

Hoffman, M. L. (1987). Empathy and moral development: implications for caring and justice.
Cambridge University Press.

Ibrahimoglu, Z., & San, S. (2018). Azerbaycan gretim programlarinin vatandaslik egitimi agisindan
incelenmesi. Marmara Cografya Dergisi, 37, 70-78.

Imamoglu, S. Z., ince, H., Ayar Sentiirk, A., & Keles, A. (2019). The relationship among cultural values,
emotional intelligence and job outcomes. The European Proceedings of Social & Behavioural
Sciences, 54, 349-363 https://dx.doi.org/10.15405/epsbs.2019.01.02.31

Ipek, E. (2014). Bes yas cocuklarina verilen degeler egitimi programimn sosyal duygusal uyum
diizeylerine etkisinin belirlenmesi (Tez No. 414485) [Yayimlanmamis yiliksek lisans tezi,
Necmettin Erbakan Universitesi]. YOK Ulusal Tez Merkezi.

Kagan, M., Shabden M.B., & Bulatbayeva A.A. (2019). Comparison of value orientations of university
students in Kazakhstan and Turkey. Iledacocuxanvix eviivimoap cepusicoi, 3(60), 41-50.
https://doi.org/10.26577/JES-2019-3-p4

Kitayama, S. E. & Markus, H. R. E. (1994). Emotion and culture: Empirical studies of mutual influence.

841


https://doi.org/10.1016/j.intman.2013.10.002
https://dx.doi.org/10.15405/epsbs.2019.01.02.31
https://doi.org/10.26577/JES-2019-3-p4

Journal of Necmettin Erbakan University Eregli Faculty of Education

American Psychological Association.

Kulaksizoglu, A., & Dilmag, B. (2000). Insani degerler egitimi programu. M. U. Atatiirk Egitim Fakiiltesi
Egitim Bilimleri Dergisi, 12, 199-208.

Little, S. G., Swangler, J., & Akin-Little, A. (2017). Defining social skills. In J. L. Matson (Ed.),
Handbook of social behavior and skills in children (pp. 9-17). Springer.

Mabocoglu, F. (20006). Duygusal zeka ve duygusal zekanin gelisimine katkida bulunan etkenler (Tez No.
186900) [Yayimlanmamus yiiksek lisans tezi, Ankara Universitesi]. YOK Ulusal Tez Merkezi.

Mergen, F. (2015). Yabanci dilde duygusal dil algisi, ifade edilmesi ve dil egitimindeki 6nemi. IJLET,
3(3), 214-223. doi: 10.18298/ijlet.511.

Mete, F., & Akpinar, K. D. (2013). Dil 6gretimi ve duygusal zeka. 21. Yiizyilda Egitim ve Toplum, 2(5),
73-85.

Nassar, Y. H., Alharballeh, S., & Dodeen, H. (2023). A cross national study of the emotional
intelligence of young adults in the middle East. Journal of Applied Research in Higher Education,
2050-7003. DOI 10.1108/JARHE-02-2023-0059

Neslitiirk, S. (2013). Anne degerler egitimi programinin 5—6 yas ¢ocuklarinin sosyal beceri diizeyine
etkisi (Tez No. 331765) [Yayimlanmamis doktora tezi, Selcuk Universitesi]. YOK Ulusal Tez
Merkezi.

Oz, H., Demirezen, M., & Pourfeiz, J. (2015). Emotional intelligence and attitudes towards foreign
language learning: Pursuit of relevance and implications. Procedia-Social and Behavioral
Sciences, 186, 416-423.

Ozdemir Beceren, B. (2019). 60-72 aylik gocuklara uygulanan degerler egitimi etkinliklerinin
cocuklarm sosyal duygusal gelisimleri iizerine etkisinin incelenmesi. Akdeniz Egitim
Arastirmalart Dergisi, 27, 682-701. Doi: 10.29329/mjer.2019.185.33

Oztiirk, S. (2019). Iikokul dérdiincii sinif 6grencilerinin empatik egilim diizeyleri ile deger yonelimleri
arasindaki iligki (Tez No. 583555) [Yayimlanmamis yiiksek lisans tezi, Biilent Ecevit
Universitesi]. YOK Ulusal Tez Merkezi.

Pargament, K. 1. (1997). The psychology of religion and coping: Theory. Research Practice. The
Guilford Press.

Pekbay, M., Karasu, O. & Tunaboylu, O. (2021) Emotional intelligence and language teaching. Journal
of Language Research (JLR), 5(1),17-30, DOI: 10.51726/j1r.1034535

Pishgadam, R. (2009). A quantitative analysis of the relationship between emotional intelligence and
foreign language learning. Electronic Journal of Foreign Language Teaching, 6(1), 31-41.

Polat, E. B., & Ozbey, S. (2021). Okul éncesinde Sosyal Degerler Egitimi Programinin 6z diizenleme,
sosyal beceri ve problem davranislar iizerindeki etkisi. FSM Ilmi Arastirmalar Insan ve Toplum
Bilimleri Dergisi, 18, 287-316.

Rudolfova, T. (2015). Emotional intelligence in foreign language acquisition, CASALC Review,

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence. Imagination, Cognition and Personality,
9(3), 185-211.

Salovey, P., & Pizarro, D. A. (2003). The value of emotional intelligence. In R. J. Sternberg, J. Lautrey,
& T. 1. Lubart (Eds.), Models of intelligence: International perspectives (pp. 263—278). American
Psychological Association.

842



An Examination of the Emotional Intelligence of Students Learning Turkish as a Foreign Language
in Terms of Values and Certain Variables

Sapsaglam, O. (2015). Anasinifina devam eden cocuklara uygulanan sosyal deSerler egitimi
programinin sosyal beceri kazanimina etkisinin incelenmesi (Tez No. 397373) [Yayimlanmamis
doktora tezi, Gazi Universitesi]. YOK Ulusal Tez Merkezi.

Sucaromana, U. (2012). Contribution to language teaching and learning: A review of emotional
intelligence. English Language Teaching, 5(9), 54-58.

Tatar, A., Tok, S., Tekin Bender, M., & Saltukoglu, G. (2017). Asil Form Schutte Duygusal Zeka
Testinin Tiirkgeye cevirisi ve psikometrik 6zelliklerinin incelenmesi. Anatolian Journal of
Psychiatry, 18(2), 139-146.

TDK (2018). Tiirkce Sézliik. TDK Yaymlart.
Topal, Y. (2019). Degerler egitimi ve on kok deger. Mavi Atlas, 7(1), 245-254.

Topchubaev, K. (2021). Kirgizistan’da manevi ve kiiltlirel degerler egitimi olarak ‘Adep Sabag1’. Dini
Arastirmalar, 24(61), 325-352. https://doi.org/10.15745/da.1005885

Ulusoy, K., & Arslan A. (2016). Degerli bir kavram olarak deger ve degerler egitimi. Refik Turan ve
Kadir Ulusoy (Ed.). Farkli yanlariyla degerler egitimi iginde (s. 2-13). Pegem Akademi.

Uzan, M., & Kana, F. (2018). Yabanci dil olarak Tiirkge dgrenenlerin duygusal algi becerilerinin
degerlendirilmesi. Journal of History Culture and Art Research, 7(1), 609-627.
http://dx.doi.org/10.7596/taksad.v7i1.1430

Uzunkol, E. (2014). Hayat bilgisi ogretiminde uygulanan degerler egitimi programinin égrencilerin
ozsaygi diizeyleri, sosyal problem ¢ozme becerileri ve empati diizeylerine etkisi (Tez No. 354658)
[Yayimlanmanus doktora tezi, Gazi Universitesi]. YOK Ulusal Tez Merkezi.

Webster-Stratton, C., Reid, M. J., & Hammond, M. (2004). Treating children with early-onset conduct
problems: Intervention outcomes for parent, child, and teacher training. Journal of Clinical Child
and Adolescent Psychology, 33, 105-124.

Wechsler, D. (2014). Wechsler intelligence scale for children (5th ed.). Pearson.

Yesilyaprak, B. (2001). Duygusal zeka ve egitim agisindan dogurgulari. Kuram ve Uygulamada Egitim
Bilimleri, 25, 139-146.

Yilmaz-Yiiksel, A. (2003). Empati egitim programinin ilkogretim 6grencilerinin empatik becerilerine
etkisi (Tez No. 127623) [Yaymmlanmanus doktora tezi, Ankara Universitesi]. YOK Ulusal Tez
Merkezi.

Yilmaz, E. (2009). Ogretmenlerin deger tercihlerinin baz1 degiskenler agisindan incelenmesi. Degerler
Egitimi Dergisi, 7(17), 109-128.

Yilmaz, E., & Ismayilov, U. (2019). Universite dgrencilerinin duygusal zekalarmin bazi degiskenleri
acisindan incelenmesi. Language and Literature, 1(109), 340-344.

843


https://doi.org/10.15745/da.1005885
http://dx.doi.org/10.7596/taksad.v7i1.1430

