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Childhood and adolescence years typically mark the onset of mental health problems.
Psychological counselors provide mental health support for students in schools. However,
a variety of factors, such as the high number of students and the workload of psychological
counselors, make it difficult for children and adolescents to obtain the assistance they need.
Internet-based interventions have the potential to significantly alleviate these challenges. In
this study, school psychological counselors' perspectives on internet-based interventions
were investigated. Ten psychological counselors, working at different levels, were included
in the study. Semi-structured interviews were conducted individually in order to attain the
perspectives of the participants. The data obtained, as a result of the interviews, were
examined through content analysis. As a result of the interviews, three themes were
determined: advantages, concerns, and internet-based interventions in counseling services.
Participants have highlighted the benefits and drawbacks of internet-based interventions
for psychological counselors, students, and parents receiving services. They further
evaluated the potential applications of internet-based treatments in counseling services and
psychological counselors' needs. The study's findings highlight both the challenges and
opportunities for offering internet-based treatments in Turkish schools.

Okul Psikolojik Danismanlarinin Internet Tabanli Miidahalelere iliskin Gériisleri
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Cocukluk ve ergenlik donemi ruh saghg problemlerinin basglangi¢ noktasinu
olusturmaktadir. Okullarda 6grencilere yonelik ruh saghg: destegi psikolojik danismanlar
tarafindan verilmektedir. Ancak 6grenci sayisinin fazlahigi, psikolojik damsmanlarin is yiikii
gibi farkli nedenler ¢ocuk ve ergenlerin ihtiya¢c duydugu destegi almasim zorlastirmaktadir.
Internet tabanli psikolojik destek miidahaleleri, bu zorluklarin iistesinden gelmede 6nemli
bir potansiyel sunmaktadir. Bu arastirmada okul psikolojik danismanlarinin internet tabanl
miidahalelere yonelik goriisleri incelenmistir. Arastirmaya farkli kademelerde gorev yapan
10 psikolojik danisman dahil edilmistir. Katilimcilarin goriislerini alabilmek igin bireysel
yar1 yapilandirilmis goriismeler gerceklestirilmistir. Goriismeler neticesinde elde edilen
veriler igerik analizi ile incelenmistir. Katilimalarin goriisleri neticesinde avantajlar,
endiseler ve PDR hizmetlerinde internet tabanli miidahaleler olmak {izere ii¢ temaya
ulasilmigtir. Katilimcilar internet tabanl miidahalelerin psikolojik danisman ve hizmet alan
ogrenci ve veli acisindan avantajlar: ve endiselerine yonelik goriisler bildirmislerdir. Ayrica
PDR hizmetlerinde internet tabanli miidahalelerin uygulama alanlar1 ve psikolojik
damismanlarin ihtiyaglarinin neler olabilecegi degerlendirmislerdir. Arastirmanin bulgulars,
Tiirkiye’de okullarda internet tabanli miidahalelerin sunulmasimn 6niindeki engelleri ve
kolaylastiricilarinin neler olabilecegini ortaya koymaktadir.
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1. Giris

Cocukluk ve ergenlik ruh saghg: problemleri igin riskli bir
dénemdir. Yasam boyu ruhsal bozukluk vakalarmnin yarist
¢ocukluk ve ergenlik doneminde ortaya c¢ikmaktadir
(Kessler vd., 2005). Diinya c¢apmnda ruh saghg:
bozukluklarmin ¢ocuk ve ergenlerde tahmini yaygimlik
orant %13.4 olarak belirtilmektedir (Polanczyk vd., 2015).
Cocukluk ve ergenlikte yasanan ruh saghgi problemleri
akademik performansin diismesi (Agnafors vd., 2021),
okulu birakma (Esch vd., 2014; Porche vd., 2011), madde
kullanim1 (Richert vd., 2020), intihar (Ong vd., 2021) gibi
onemli krizlerle yakindan iligkilidir. Ayrica erken déonemde
yasanan ruh sagligi problemlerinin olumsuz etkisi ileriki
yillar1 da etkilemekte ve yetiskinlikte ruhsal rahatsizlik
yasama de arttirmaktadir (Pine vd. 1998).
Cocuklarin ve ergenlerin ruh saghgi problemleri ile
iliskilendirilen bu olumsuz sonuglar, profesyonel tedaviye
erisimin 6nemini ortaya koymaktadir. Ancak bu olumsuz
etkilere ragmen cocuklar ve ergenler, ruh saghg: ile ilgili
bilgi eksikligi, damgalanma (Gulliver vd., 2010), ailenin

riskini

ilgisizligi, ekonomik kosullar, uzmana ulasamama veya
yogun bekleme listesi gibi engellerden dolay:1 yeterli
profesyonel psikolojik destegi alamamaktadir (Radez vd.,
2021; Reardon vd., 2017). Cocuk ve ergenlerin profesyonel
ruh sagligi destegi almasmin kolaylastiricilarmin okul
temelli ruh saghg1 calismalarinin oldugu belirtilmektedir
(Clark vd., 2018). Okullar, ruh sagligi problemlerinin
onlenmesi i¢in 6grencilere ulasilabilecek kritik bir temas
noktasidir. Zamanin bir biiyiik boliimiinii okulda gegiren
gocuk ve ergenlerin rahatlikla ulasabilecekleri ruh saglig:
uzmani ise okul psikolojik damigmanidir.

Tiirkiye’de okullarda psikolojik danigmanlik ve rehberlik
(PDR) faaliyetlerinin sunulmasi
koordinasyonu  psikolojik  danigmanlar
gergeklestirilmektedir. Psikolojik danismanlardan bireysel
ve grup seklinde olmak iizere gelisimsel ve Onleyici
hizmetler (bireyi
calismalari/bireysel goriismeler, yoneltme ve izleme),
iyilestirici hizmetler (bireysel ve grupla psikolojik danisma,
psikososyal miidahale, yonlendirme) ve destek hizmetleri
(veliye ve 6gretmene miisavirlik, toplantilar) alanlarinda
hizmet beklenmektedir (Milli Egitim Bakanligi [MEB],
2020). Ancak okullardaki psikolojik danisman sayist bu
faaliyetlerin gergeklestirebilmesi icin gereken sayidan
uzaktir (Tagay ve Savi Cakar, 2017; Tuzgol Dost, 2020).
Okul psikolojik danismanlar1 genellikle zamanlari
davranis ve uyum sorunlari gibi problemler yasayan
Ogrencilerle ¢alisarak harcamaktadirlar (Beames vd., 2021).
Ayrica okul psikolojik danismanlarinin, okullardaki rol
belirsizligi, velilerin ve &grencilerin PDR hizmetlerine
yonelik ilgisizligi, mekansal yetersizlikler gibi problemler
yasadiklar1 goriilmektedir (Tagay ve Savi Cakar, 2017).
Okullardaki sinurli kaynaklar, mevcut sorunlar ve gesitli
sorumluluklar okul damigmanlarinin miidahale edici ve
onleyici uygulama gabalarini daha da engelleyebilir (O’'Dea
vd., 2017). Biitiin bunlar birlikte ele alindiginda okul

ve bu faaliyetlerin
tarafindan

tanima c¢alismalari, bilgi

verme

psikolojik danismanlarinin tiim 6grencilere bireysel olarak
yeterli diizeyde ruh saghg:
gliclesebilecegi soylenebilir.
internet {izerinden ruh saghg ile ilgili bilgi aradiklar1 ve
internet tabanl miidahaleleri kullanma niyetlerinin yiiksek
oldugu belirtilmektedir (Bell vd., 2022). Genglerin internet
tizerinden ruh saghg: ile ilgili bilgi arama durumlar1 bu tiir
zorluklara bir énlem olarak diisiiniilebilir. Internet tabanli
miidahaleler (iTM), anonim olma, istenilen zamanda
ulasabilme, kendi hizinda ilerleyebilme, ayn1 anda bir¢ok
gerceklestirilebilme  gibi  6zellikleri
bakimindan okul psikolojik danismanlarmnin karsilastigi
zorluklarim {istesinden gelebilme potansiyeline sahiptir. Bu
durum genglere yonelik ruh saglig:
sunumunda internet tabanli miidahalelerin 6nemini ortaya

hizmeti verilmesinin

Diger taraftan gengclerin

kisi tarafindan

hizmetlerinin

koymaktadir.

Ozer ve Koksal (2023)'m tammina gore, internet tabanl
miidahaleler, bilimsel olarak kanitlanmis psikoterapi
tekniklerinin ¢evrimici web sayfalari, mobil uygulamalar
veya bilgisayar yazilimlari kullanicilarin
psikolojik
bozukluklar1 6nleme ve tedavi etme, kullanicilarin iyi olus
diizeylerini ve basa ¢ikma becerilerini artirma amaglarini
tasimaktadir. Kullanicilar bu miidahaleleri genellikle bir
ruh saglig1 uzmaninin rehberliginde veya tamamen kendi
baslarina kullanabilirler. Bu miidahalelerin ¢ocuklarda ve
ergenlerde depresyon (O’Kearney vd. 2009; Sethi vd.,
2010), anksiyete (March vd., 2018, 2021; O'Dea vd., 2019),
stres, obsesif kompulsif bozukluk (Rees vd., 2016) yeme
bozukluklari gibi ruh saglig1 problemlerinin azaltilmasinin
yani sira iyi olus, yasam amaglar1 gibi pozitif degiskenleri
gelistirmede etkili oldugu belirtilmektedir (Bafios vd., 2017;
Herbert ve Manjula, 2022; Herrero vd., 2019). ITM’ler ruh
saghig1 problemlerine dogrudan miidahale edici olarak
kullanilabildigi gibi bu problemlerin yasanmamas: adina
onleyici olarak da kullanilmaktadir (Beames vd., 2023; Kim
vd., 2022; Saulsberry vd. 2013). Ergenlere yd&nelik
depresyonu onleme programlariyla ilgili gerceklestirilen
bir meta analiz ¢alismasinda internet tabanli miidahaleler
ile yiiz yilize miidahaleler arasinda anlamli bir farklilik
olmadigr tespit edilmistir (Werner-Seidler vd. 2021).
ITM’ler agirlikli olarak klinik problemler ve klinik
orneklemlerde kullanilsa da klinik olmayan &rneklemler
i¢in de etkililigi kanitlanmis 6nemli araglardir (Cavanagh
vd., 2018; Cukrowicz ve Joiner, 2007).

aracitligryla

erisimine sunulmasidir. Bu miidahaleler,

Okul ortamlarinda uygulanan ruh saghigi problemlerini
onlemeye internet tabanli miidahaleler ile
gerceklestirilen aragtirmalarda, internet tabanh
miidahalelerin; zaman, yer ve maliyetlerle ilgili olarak ruh
saglig fiziksel veya pratik
engelleri asabilmesi (O'Dea vd., 2017), kisilere anonim
kalabilme firsat1 vermesi, ruh saglig1 okuryazarlig ile ilgili
bilgi vermesi, genglerin teknolojiye ¢ok¢a asina olmasi ve
ayn1 anda bir¢ok ¢ocuga ve gence kolay erisim saglamasi
(Navarro vd., 2020) gibi avantajlara sahip oldugu
belirtilmektedir. Ancak bu avantajlara karsilik kisisel

yonelik

hizmetlerinin oniindeki

28



B. Kiksal ve O. Ozer

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 1, 2025

iletisimin eksikligi, mahremiyetin korunamamasu ile ilgili
endiseler, tiim Ogrencilerin internet erisiminin olmamasi,
erken birakma oranlarmin yiiksek olmasi ve zaten
internette fazla vakit geciren genglere interneti fazla tegvik
etmesi gibi dezavantajlar1 da bulunmaktadir (Zeiler vd.,
2021). Bu olumlu ve olumsuz ihtimaller gbz Oniine
alindiginda ITM’lerin okullarda &grenciler tarafindan

benimsenmesini etkileyen bir¢cok faktér bulundugu
soylenebilir.
ITM, cocuk ve ergenlerin yasadiklar1 ruh saghg:

problemlerine yonelik miidahale yontemlerinden biridir.
Bilimsel teorik bir c¢ergevede gelistirilen ITM'lerin
psikolojik problemlerin 6nlenmesinde ve sagaltiminda
etkili oldugu bircok arastirma ile kanitlanmistir. Farkl
olumu ve olumsuz etkenleri igerisinde barmndiran bu
miidahalelerin okullarda uygulanmasinda psikolojik
danismanlar kritik bir rol oynayabilir. Hem 6grencilerin
ihtiyaglarini belirleyip uygun miidahale programlarim
segmede hem de bu programlarin etkin bir gsekilde
uygulanmasinda sorumluluk iistlenebilirler. Internet
tabanl
uygulanabilmesi igin bir ruh sagligi uzmani olan okul
psikolojik danismanlarinin internet tabanli kaynaklara ve
hizmetlere yonelik tutumlarmin bilinmesi Onemlidir.
Tiirkiye'de ITM’ler nispeten yeni bir calisma alanidir ve
¢alismalar daha ¢ok gozden gecirme calismalarini (Acar,
2022; Cetintulum-Huyut, 2019; Durdu Akgiin vd., 2019;
Ozer ve Koksal, 2023) ve birkag deneysel calismay1 (Buga
ve Hamamci, 2016; Gocek-Yorulmaz, 2020) icermektedir.
Ayrica bir de iiniversite dgrencilerinin ITM tercihlerini
kesfetmeye yonelik arastirma bulunmaktadir (Ozer vd.,
2024). Ancak ITM’lerin okullarda
uygulanmasini etkileyebilecek faktorleri inceleyen bir
rastlanmamugtir. tabanlt

okullarda  basarih  bir  sekilde
uygulanabilmesi igin bir ruh sagligi uzmani olan okul
psikolojik danismanlarmin internet tabanli miidahalelere

miidahalelerin okullarda basarili bir sekilde

benimsenmesi ve

aragtirmaya Internet

miidahalelerin

yonelik goriislerinin bilinmesi 6nemlidir. Bu dogrultuda bu

aragtirmanin  amaci internet tabanli miidahalelerin
okullardaki psikolojik yardim hizmetlerindeki
uygulanabilirligi, kullanilabilirligi ve riskleri, daha 6nce
internet tabanli miidahaleyi deneyimlememis okul
psikolojik  damigmanlarn  goriisleri ~ dogrultusunda
incelemektir.
2. Yontem

2.1. Desen
Bu arastirma okul psikolojik danismanlarinin internet
tabanlt  psikolojik destek miidahalelerine yonelik
goriiglerini degerlendirmek amaciyla nitel arastirma
yontemlerinden fenomenolojik desen ile

gerceklestirilmistir. Fenomenolojik desen, bireylerin bir
fenomene yonelik deneyimlerini ve algilarini kesfetmek ve
anlamlandirmak amaciyla yiiriitiilen bir nitel bir arastirma
yontemidir (Creswell, 2014).

2.2. Katilimcilar

Aragtirmanin katilimcilart maksimum ¢esitlilik 6rnekleme
yontemi ile belirlenmistir (Patton, 2014). Katilimcilarm
cinsiyet, egitim diizeyi, ¢alistig1 kademe gibi unsurlarin
heterojen olmasina dikkat edilmistir. Boylece daha cesitli
bir gruptan bilgi alinmasi1 amaglanmistir. Arastirmaya Milli
Egitim Bakanligina bagh ilkokul, ortaokul ve lisede gorev
yapan psikolojik damigsmanlar dahil edilmistir. Nitel
arastirmalarda orneklem biiyiikliigiintin belirlenmesinde
kesin bir formiil veya kural bulunmamakla birlikte
fenomene iliskin yeni goriisler gelmediginde doyuma
ulastig1 degerlendirilmekte ve goriismeler
sonlandirilmaktadir (Guba ve Lincoln, 1982; Patton, 2014).
Bu gortis dogrultusunda, goriismelerden elde edilen
verilerin doyuma ulastig1 anlasildiginda yeni goriisme
yapilmamuistir.
arastirmaya dahil edilmistir. Katilimcilara ait bilgiler Tablo
1’de verilmistir.

Toplamda 10 psikolojik danigman

2.3. Islem

Bu arastirmada katilimcilarin bakis agilarini, duygularimi
ve diislincelerini derinlemesine anlayabilmek amaciyla
yapilandirilmis bireysel goriismeler
gerceklestirilmistir. Alanyazinda, katilimcilarn IT™ ile
ilgili deneyimleri olmasa da bu miidahalelere yonelik
diislinceleri degerlendirmek icin ITM ile ilgili kisa
bilgilendirmeler yapilmaktadir (Beerli vd., 2022; Dederichs
vd., 2021). Bu arastirmada da katilimcilar internet tabanl
miidahaleleri daha
goriismelerin basinda her katilimciya internet tabanli
miidahalelerin ne oldugu ve hizmetin belirli 6zellikleri
hakkinda ayrintili bilgilendirme Ayrica
rehberli ve rehbersiz internet tabanli miidahalelerin farklar:

yar1

once deneyimlemedikleri igin

yapilmstir.

acgiklanmigtir. Katilimcalarin internet tabanli miidahaleler
ile sorular1 cevaplandirilmigtir. Katilimcilarin internet
tabanli miidahalenin tam olarak ne oldugunu anladigmna
iki taraf (katihma ve aragtirmaci) da ikna olduktan sonra
goriisme sorularina gecilmistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashgi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu ¢alisma, Tokat Gaziosmanpasa
Universitesi Sosyal ve Beseri Bilimler Aragtirmalar1 Etik
Kurulu'nun 12.07.2023 tarihli ve 11.17 say1 numarali izni
dogrultusunda gerceklestirilmistir.
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Tablo 1.

Katilimcilara Ait Demografik Bilgiler

Katilimcilar Cinsiyet Yas Egitim Diizeyi Calisma Deneyimi  Calistig1 Egitim Kademesi
K1 Kadin 34 Yiiksek Lisans 12 Lise
K2 Kadin 34 Yiiksek Lisans 12 flkokul
K3 Kadin 32 Yiiksek Lisans 6 Lise
K4 Erkek 36 Yiiksek Lisans 14 Ortaokul
K5 Erkek 35 Lisans 12 Anaokulu
Ké6 Kadin 43 Yiiksek Lisans 20 Lise
K7 Erkek 32 Lisans 9 Ortaokul
K8 Erkek 35 Yiiksek Lisans 11 Ortaokul
K9 Kadin 29 Lisans 9 Ortaokul
K10 Kadin 35 Yiiksek Lisans 13 Ilkokul

2.4. Veri Toplama Araglar
2.4.1.Kisisel bilgi formu

Arastirmaya katilan bireylerin sosyodemografik 6zellikleri
hakkinda  bilgi
tarafindan gelistirilen kisisel bilgi formu kullanilmistir. Bu
formda cinsiyet, yas, ¢alistig1 okul kademesi, kidem y1l1 gibi
kisisel bilgileri iceren sorular bulunmaktadir.

toplamak amacyla arastirmacilar

2.4.2. Yar1 yapilandirilmis goriisme formu

Aragtirmada katihmcailarin internet tabanli miidahalelerin
okullarda uygulanmasina yonelik degerlendirmelerini
daha iyi anlamak ve agiklamak adina arastirmacilar
tarafindan gelistirilen bir formdur. Yar1 yapilandirilmis
goriisme formu internet tabanli miidahaleler ve okul
psikolojik danismanliga ait literatiir dogrultusunda
hazirlanmigtir (Beames vd., 2023; O’'Dea vd., 2017; Zeiler
vd., 2021). Hazirlanan form ile ilgili olarak okul psikolojik
danismanlig1 alani ve internet tabanli miidahalelerle ilgili
deneyimi olan iki akademisyenden uzman goriisii
almmustir. Formun anlasilabilirligini test etmek amaciyla
bir okul psikolojik damismarni ile pilot goriisme
gergeklestirilmistir ve forma son hali verilmistir. Formda
yer alan sorularin Creswell (2014) tarafindan 6nerildigi gibi
baslangig sorular1 (Giinliik hayatinizda interneti kullantyor
Daha ¢ok neler yapmak
kullaniyorsunuz?) igerik sorular1 (internet
miidahaleler mevcut uygulamalariniza nasil entegre
edilebilir?, Internet tabanli miidahalelerin kullanilmasinda
ne gibi faydalar goriiyorsunuz?,
miidahalelerin  kullaniminda  ne

musunuz? icin interneti

tabanl

Internet  tabanl
gibi
goriiyorsunuz?) sondaj sorular1 (Bu kismi biraz daha
detaylandirabilir misiniz?), tamamlayict sorular (Son
olarak eklemek istediginiz bir sey var mi1?) olacak seklinde

ayarlanmustir.

zorluklar

2.5. Veri Analizi

Bireysel goriismelerden elde edilen nitel verilerin
sistematik bir sekilde incelenmesi igin icerik analizi
yontemi  benimsenmistir. Icerik  analizi, verileri

anlamlandirmak, smiflandirmak ve yorumlamak icin
kullanilan bir yontemdir. Bu yontem, metin verileri kod,
kategori ve tema agisindan organize etmeyi ve analiz
etmeyi mimkiin kilmaktadir (Patton, 2014). Arastirma
siirecinde katilimcilarla yapilan goriismeler o6ncelikle
desifre edilmistir.
arasgtirmaci desifrelerin
kodlanmas: ile gergeklestirilmistir. Kodlama siirecinde
Miles ve Huberman (1994) tarafindan onerilen kodlayicilar
glvenirlik katsayisi

Analiz siireci Oncelikle her bir

tarafindan okunmasi1 ve

arasi
uyumlulugu, farkli kodlayicilarin (arastirmacilarin veya
analistlerin)  ayn1
kodladiklarinda benzer sonuglara ulasma derecesini ifade
etmektedir. Kodlayicilar arasinda uyumlulugun %80 ile
%95 arasinda olmasinin giivenilir oldugu belirtilmektedir
(Miles ve Huberman, 1994). Bu arastirmada kodlayici
uyumlulugu %86 olarak tespit edilmistir. Fikir birligi
olmayan kod, kategori ve temalar tespit edilmis, tekrar
Ozellikle
endiseler temasindaki gizliligin korunmas, terapétik iligki
ile ilgili kodlar kullanic1 agisindan degerlendirildi ancak
sonrasinda hem okul psikolojik danismani agisindan hem
o0grenci/veli agisindan kategorilestirilmesine karar verildi.
Sonrasinda ise internet tabanli miidahaleler ve nitel
arastirmalar literatiiriine hakim iki akademisyenden
uzman goriisii alinmastir.

hesaplanmistir. Kodlayic

veri setini bagimsiz  olarak

degerlendirilmis ve son karar verilmistir.

2.6. Gegerlik ve Giivenirlik

Nitel arastirmalarm dogrulanabilirligi,
aktarilabilirligini ve giivenirligini saglayabilmek adina
farkl stratejiler kullanilmaktadir. Bu arastirmada katilimc
dogrulamasi, almmasi, yogun

inandiriciligy,
uzman

gortusuniin
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betimleme gibi stratejilerle inandiricilik, dogrulanabilirlik
ve giivenirlik i¢in 6nlemler almmistir (Creswell ve Miller,
2000). Katilimcilarla gergeklestirilen goriismelerin ses
kayitlar1 desifre edilerek yazili metin haline getirilmistir.
Metin haline getirilen goriismelerle ilgili herhangi bir
yanlislik veya anlagilmazlik durumunu netlestirmek adma
desifre metinleri katilimciya gonderilerek teyit edilmistir
ve iki katilima ile ilgili diizenleme yapilmistir. Goriisme
formlarmin hazirlanmasi siirecinde kod, kategori ve tema
olusturulduktan sonra uzman goriisiine bagvurulmustur.
Ayrica katillmcilara ait ifadeler uygun tema igerisinde
herhangi bir dogrudan
aktarilmigtir. Bunlarin diginda arastirmanin giivenirligini
igin  arastirmact  {liggenleme  yontemi
kullanilmistir. Bunun igin verilerin toplanmasi, analizi ve

miidahalede bulunmadan

arttirmak

yorumlanmasinda birden fazla arastirmaci yer almustir.
Teori tiggenlemesi ile ilgili olarak goriismeler dncesinde
alanyazin taramasi, okul psikolojik danismanlig1 alaninda
¢alisan uzman goriisleri ve ITMler ile ilgili alanda galisan
uzmanlarin goriisleri alinmistir.  Son olarak, ileriki
calismalarda benzer arastirmalarin yapilabilmesi igin
arastirma siireci ve islem basamaklar1 arastirmanin ilgili

bagliklarinda agiklanmaisgtir.
3. Bulgular

Okul psikolojik danismanlarmnin interneti kullanma
amaglar1 sorgulandiginda, diger iletisim,
arastirma yapma, haber takibi, eglence, 6grenme ve egitim
gibi  cevaplara Mesleki
incelendiginde ise, yapilan islerin kaydedildigi e-rehberlik
sistemi, bilgilendirme calismalari i¢in bilgi toplama, egitim
materyalleri arastirma, iiniversite ve fakiilte arastirmalari,
YOK Atlas, ¢evrimici egitimler, web2 araglarini kullanma
gibi amaglarla interneti kullandiklar1 anlasilmaktadir.
Aragtirmaya dahil edilen 10 psikolojik danismandan
sadece ikisinin internet tabanli miidahaleleri kismen olarak
bildigi geriye kalan sekiz katilimcinin daha o6nce hig
duymadigt anlasilmistir. Katilimeilardan higbiri daha 6nce

insanlarla

ulasilmugtir. kullanimlar1

internet tabanli miidahaleyi deneyimlemistir.

Okul psikolojik danmigsmanlarmin internet tabanlh
miidahalelere yonelik katilimci ifadeleri kodlanmis bu
kodlarin 6ncelikle okul psikolojik danigsmani, 6grenci/veli,
PDR wuygulama alanlar1 ve psikolojik danismanin
ihtiyaglar1 gibi alt kategoride toplandigi belirlenmistir. S6z
konusu bu alt kategorilerin ise avantajlar, endigeler ve PDR
hizmetlerinde internet tabanli miidahaleler olmak {izere ii¢
temada kiimelendigi goriilmiistiir. Goriismeler neticesinde

ulasilan tema ve kategoriler Sekil 1’de sunulmustur.
3.1. Avantajlar

Avantajlar temasi, internet tabanli miidahalelerin okullarda
uygulanmasinin avantajlarin1 kapsamaktadir. Katilimcilar
bu avantajlar1 iki farkli kategoride degerlendirmistir. Bu
kapsamda avantajlara yonelik goriisler okul psikolojik
damisman agisindan ve hizmet alan agisindan (6grenci, veli)

olmak iizere iki kategoriye ayrilmistir. Avantajlar temasi
icin olusturulan kod haritasi Tablo 2’de sunulmustur.

3.1.1. Okul psikolojik danismani agisindan avantajlar

Okullarda internet tabanli miidahalelerin uygulanmasinin
psikolojik danisman agisindan farkli avantajlar1 6n plana
cikmaktadir. Katilimcilar internet tabanli miidahalelerin,
yliz ylize ¢alismalarin destekleyicisi olabilecegini, zaman
ve maliyet acisindan tasarruf saglayacagini, arsivleme ve
analizlerde kolaylik saglayacagini, daha fazla kisiye
erisebilecegini, aileye daha kolay ulasabilecegini ve iyi bir
yapilandirma sayesinde Ogrencilerle de terapotik iliski
kurabileceklerini belirtmislerdir. Bu kategoriye iliskin
katilimar goriisleri su sekildedir;

K5: ...zamansal ekonomiklik cok énemli bir faydas: bana gore.
Ayrica daha fazla kisiye ulasma noktasinda bu programlarin etkili
olacagum diisiiniiyorum.

Ké: Kendi calismalarima ekleyebilirim. Mesela 6grencilerimle
stresle basa ¢itkmada iste gevseme egzersizleri uygulamam
gerekiyor ya da 6dev vermem gerekiyor ve okullarda zaman kisitlz,

K7:  Olumlu  anlamda  erisim  kolayligr  diyebilirim.
Bulundugumuz her ortamda erisebiliriz bu 6nemli avantaj.

K10: ... ailelerle ve ozellikle ¢iftlerle bir araya gelmek bizim icin
¢ok zor. Ogrencilerle alakali da §§rencilerin  yasadigi
problemlerde evden desteklenmesi agisindan giizel olabilir.

3.1.2.Hizmet alan agisindan (dgrenci, veli) avantajlar

Internet tabanli miidahalelerin okullarda uygulanmasinin
bu hizmeti alan 6grenci ve veli agisindan avantajlarinin
oldugu belirtiimektedir. Katilimcilar internet tabanh
miidahalelerin kolay erisebilme, kendini rahat hissettigi
yerde ve uzaktan uygulayabilme, anonim olma, uygulama
icin zamansal olarak esnek olabilme, psikolojik destek
gibi avantajlarnin  oldugunu

Katilimcilarin  hizmet alan agisindan

almay1 kolaylastirma
belirtmislerdir.
avantajlarma iliskin O6rnek olabilecek bazi ifadeleri su

sekildedir:

K1: Ogrenciler agisindan erisim kolaylhigt saglar ve daha az
maliyetle, harcayarak  bu  erisimi
gerceklestirebilirler.

daha az  zaman

K2: Kargidaki kisiye kendini agmaya yonelik problemleri varsa
orada kisiler arasi bir iletisim olmadig1 icin bu bazi 6grencilerin
istedigi bir sey olabilir.

K8: Herkesin bireysel destek alma maddi giicii olmuyor veya
iicretsiz destek alabilecekleri yerlerde de randevu alma siirecinde
stkintilar yasandigr durumu gercek.

K9: ... kendine ait bir zamam planlayabilir, zamandan da
tasarruf saglayabilir.
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Okul Psikolojik
Danigmanlarinin
ITM'ye Yénelik
Gortigleri
I |
PDR
Avantajlar Endigeler i?tlezrr:stt l”le“;ﬁi?h
Miidahaleler

Okul Psikolojik

Hizmet Alan
(Ogrenci, Veli)
Agisindan

Okul Psikolojik
Danismani
Agisindan

Danismani
Agisindan

(@grenci, Veli)

Hizmet Alan

Uygulama
Alanlar1

Ihtiyaclar
agisindan

Sekil 1. Okul psikolojik danismanlarinin ITM’ye yonelik goriisleri

Tablo 2.

Avantajlar Temasina [liskin Kod Haritas:

Tema Kategori

Kod

Okul Psikolojik Danigsmani Agisindan

Avantajlar

Hizmet Alan (Ogrenci, Veli) Agsindan

Yiiz yiize calismalar1 destekleme
Zaman ve maliyet acisindan tasarruf
Arsivleme

Analizlerde kolaylik saglama

Daha fazla kisiye erisebilme

Aileye daha kolay ulasabilme

Yapilandirma sayesinde 6grencilerle terapdtik iliski kurabilme

Ruh saglig1 miidahalesine kolay erigebilme

Kendini rahat hissettigin yerde ve uzaktan uygulayabilme
Anonim olma

Uygulama igin zamansal olarak esnek olabilme

Psikolojik destek almay1 kolaylastirma

3.2. Endigeler

Katilimailarin goriigleri neticesinde ortaya cikan ikinci
tema endigeler temasidir. Endiseler temasi internet tabanl
miidahalelerin okullarda uygulanmasma yo&nelik okul
psikolojik  danigmanlarinin ettigi
icermektedir. Bu tema kendi igerisinde okul psikolojik
danmismani agisindan ve hizmet alan agisindan (6grenci, veli)
olmak {izere iki kategoriye ayrilmaktadir. Endiseler temasi
i¢in olusturulan kod haritas1 Tablo 3’te sunulmustur.

endise goriisleri

3.2.1. Okul psikolojik danismani agisindan endiseler

Katihlmcailar internet tabanli miidahalelerin okullarda
uygulanmasma yonelik bazi endiselerinin oldugunu
bildirmistir. Katihimeilar, gizliligin koruyabilme, iletisimde
yapaylik, verileri saklanmasi, terapétik iliskinin yoklugu,

etkililikle ilgili siiphe etme, miidahaleyi ve katilimcilar
kontrol etmede zorlanma gibi farkli endiseler ile ilgili goriis
bildirmislerdir. Katilimecilarin okul psikolojik danismani
agisindan endiselerine yonelik gortisleri su sekildedir;

K2: Aymi ortamda goézlerine bakarak yapilan damsmanin
terapétik giiciiniin ¢ok daha fazla oldugunu diisiiniiyorum.

K4: Benimle yiiz yiize konustugunda aldig1, olusan sicak samimi
ortamla terapotik iliskiyle, uzman destekli internet tabanlh
miidahale de alsa aym terapitik etkiyi olusturacagini
diisiinmiiyorum.

K8: Etik ihlallere sebebiyet verilebilir. Hele bilgilerin toplandig
bir durum varsa orada bir etik ihlal soz konusu olabilir.

K10: Kimlerin uygulayip uygulamadigini takip etmek zor
olabilir.
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3.2.2.Hizmet alan agisindan (6grenci, aile) endiseler

Katilimcilar internet tabanli miidahalelerin okullarda
uygulanmasiyla birlikte bu hizmetten faydalananlar
agisindan bazi endiseler belirtmislerdir. Katilimcilara gore
hizmet alan Ogrenci agisindan,  gizliligi
korunmasi, kisilerin verilerin saklanmasi, dijital cihazlara
erisememe, terapotik iliskiden faydalanamama, teknolojik
aksakliklar  (internet baglanti1  sorunlari,
donmasi), farkli yas gruplarinda uygulanabilirligi,

teknoloji bagimliligi olusturma riski, ciddiye almama,

ve aileler

cihazlarin

miidahalenin etkililigi, intihara yoénelik 6nlem, kendini
rahat agamama gibi endiselerinin oldugunu belirtmislerdir.
Katilimcilarin bu endiselere yonelik goriisleri su sekildedir;

Tablo 3.

Endiseler Temasina iliskin Kod Haritast

K2: Kisi, cevaplari veriyorum ama bu cevaplar: kim kullanacak,
ne amacla kullanacak, sadece bana yardum hizmeti ile mi
kullanacak gibi endiseler yasayabilir.

K7: Teknik sikintilar olabilir. Malum internette kopmalar
olabilir. Boyle durumlarda da tam konsantre olmugken boyle bir
kopus belki kisiyi olumsuz olarak etkileyebilir.

K8: Oncelikle tabanl
yararlanan kisilerin giivenlik konusunda ciddi anlamda emin
olabilecegi bir platform olmas: gerekiyor.

internet miidahalede kullanan ve

K1: Teknolojik aletlere ulasma ve internet imkanini bulmak cok
zor oluyor ¢ogu dgrenci icin.

K2: Bireysel sorumsuzluk burada kendini gisterebilir. Programi
umursamayabilir, yiiz yiize birisiyle konusmadir zaman bunu
ciddiye almayabilir.

Tema Kategori

Kod

Okul Psikolojik Danigsmani Agisindan

Endiseler

Hizmet Alan (Ogrenci, Veli) Agisindan

Gizliligi koruyabilme
Tletisimde yapaylik
Verileri saklanmast
Terapotik iliskinin yoklugu
Etkililikle ilgili siiphe etme

Miidahaleyi ve katilimailar: kontrol etmede zorlanma

Gizliligi korunmasi

Kisilerin verilerin saklanmast
Dijital cihazlara erisememe
Terapotik iliskiden faydalanamama

Teknolojik aksakliklar (internet baglant1 sorunlari, cihazlarin
donmast)

Farkl1 yas gruplarinda uygulanabilirligi
Teknoloji bagimlilig olusturma riski
Ciddiye almama

Miidahalenin etkililigi

Intihara yonelik 6nlem

Kendini rahat acamama

3.3. PDR Hizmetlerinde Internet Tabanli Miidahaleler

Okul psikolojik danismanlarinin goriislerine gore ortaya
¢ikan {igiincii tema ise psikolojik damigsmanlik ve rehberlik
hizmetlerinde internet tabanli miidahaleler olarak tespit
edilmigtir. Bu tema igerisinde internet tabanli
miidahalelerin uygulama alanlart ve internet tabanl
miidahalelere yonelik wuzmanlarin ihtiyaclar1 kategorileri
bulunmaktadir. PDR Hizmetlerinde Internet Tabanl

Miidahaleler temasi icin olusturulan kod haritas: Tablo 4'te
sunulmustur.

3.3.1.Uygulama alanlar1

Katilimailar internet tabanli miidahalelerin okullarda PDR
Hizmetleri igerisinde uygulanabilecegine yonelik goriisler
bildirmiglerdir. Bu goriislere gore internet
miidahalelerin okul PDR hizmetlerinin Onleyici ve

tabanh



B. Kiksal ve O. Ozer

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 1, 2025

iyilestirici olarak kullanilabilecegi belirtilmektedir. Ayrica
okullarda mesleki rehberlik, egitsel rehberlik (sinav
kaygisi) ve kisisel- sosyal rehberlik (fobiler, 6fkeyle bas
etme, bagimlilik, zaman yoOnetimi, akran zorbalig1),
alanlarinda  uygulanabilecegine  yonelik  goriisler
bulunmaktadir. Ek olarak bu hizmetlerin ebeveynlere ve
O0gretmenlere yonelik olarak da gelistirilmesi gerektigi ve
okullarda uygulanmas1 gerektigi belirtilmistir. Biitiin bu
uygulama disinda
miidahalelerin yiiz yiize psikolojik danisma faaliyetlerini
destekleyici olarak kullanilabilecegi yoniinde goriisler de
bulunmaktadir. Uygulama alanlarina yonelik bazi goriisler
asagida verilmistir.

alanlarmin Internet tabanl

K4: Arkadashk iliskileriyle sorun yasayan cocuklar olabiliyor.
Oradan bir gorev vermis iste “Bugiin arkadasinla tams.” Cocuk
icin daha cezbedici gelebilir.

K7: Sinav kaygisina yonelik ¢okga goriismelerimiz oluyor. Stnav
kaygisimi  yenmek bir siire¢ istiyor. Evde de bu siirece
destekleyebilmek adima Ogrencilerin okul disinda veya ailelere
yonelik de olabilir.

K8: Destek hizmetlerinde veli ve d§retmene yonelik olan
uygulanabilir.  Ogrenciye nasil  destek
olabilecegine yonelik miidahale olabilir.

hizmetlerde de

K3: Aileler i¢in de hazirlansin isterim ¢ok ihtiyag var. Ben aileye
ulasamiyorum. Ayrica 6gretmenlerimiz igin de o kadar ihtiyag
var ki. Iletisim becerileri yoniinde mesela cocuklarin gelisim
donemleriyle 1lgili bile ¢ok fazla bilgileri olmayabiliyor.

Tablo 4.

K10: Ofkeyle bas etme, zaman yonetimi, stresle bas etme gibi
konularda internet tabanli miidahaleler kullamlabilir.

3.3.2. Uzmanlarn ihtiyaclar1

Internet  tabanli  miidahalelerin  okullarda  PDR
Hizmetlerinde wuygulanabilmesi icin okul psikolojik
danismanlarin =~ baz1  ihtiyaglarmin  bulundugunu
belirtmiglerdir. Katilimcilara gore okul psikolojik

danismanlarinin, teknoloji okuryazarligi, internet tabanl
miidahalelerin kullanimina yonelik egitim, miidahalede
sunulacak uzman destegine dair siipervizyon, internet
tabanli miidahalelerle ilgili bilgilendirme, miidahalelerin
igerigini bilgisi, yonelik
uygulama orneklerini deneyimleyebilme gibi ihtiyaglar1
Okul  psikolojik  damismanlarinin
ihtiyaglarina iliskin goriisleri su sekildedir;

uretebilme miidahalelere

bulunmaktadir.

K1: Internet tabanli miidahale yontemlerine dair egitim ve destek
alinmas: gerekiyor. Nasil kullanilir, zorlanma aninda ne yapmak
gerekir?

K5: Internet tabanli miidahalelerle ilgili farkindaligin artirilmast
icin mesleki calistaylarda daha cok bilgilendirme yapilmas:
gerektigini diisiiniiyorum.

K5: Internet tabanli miidahalede bulunacaksam, bunun kuramsal

temelinin en azindan bana aktarilmasini isterim.

K9: Yabanci oldugumuz bir konu ve en azindan uygulama
siirecinde 0grenciye burada yaklagimla ilgili siipervizyon
alinmas: gerektigini diistiniiyorum.

PDR Hizmetlerinde Internet Tabanl Miidahaleler Temasina Iliskin Kod Haritas:

Tema Kategori

Kod

Uygulama Alanlar1

PDR Hizmetlerinde
Internet Tabanl
Miidahaleler

Thtiyaglar

Mesleki rehberlik
Egitsel rehberlik (smav kaygis1)

Kisisel-sosyal rehberlik (fobiler, 6fkeyle bas etme, bagimlilik,
zaman yOnetimi, akran zorbalig1)

Ebeveynlere yonelik egitimler
Ogretmenlere yonelik egitimler

Yiiz yiize psikolojik danisma faaliyetlerini destekleme

Teknoloji okuryazarlig:

Internet tabanli miidahalelerin kullanimi

Miidahalede sunulacak uzman destegine dair siipervizyon
Internet tabanli miidahalelerle ilgili bilgilendirme
Miidahalelerin igerigini iiretebilme

Miidahalelere yonelik uygulama 6rneklerini deneyimleyebilme
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4. Tartisma
Bu arastirma, Tiirkiye’de okullarda gorev yapan ve daha
once internet tabanli miidahaleyi deneyimlemeyen

psikolojik danigmanlarin internet tabanli miidahalelere
yonelik goriislerini anlamak ve okullarda bu hizmetin
sunulmasi ile ilgili faktorleri degerlendirmek amaciyla
yapilmustir.

Arastirmada elde edilen ilk bulguya gore arastirmaya
katillan okul psikolojik danismanlarinin interneti mesleki
¢alismalarinda kullandiklar1 (6rnegin: e-rehberlik vb.)
ancak internet tabanli miidahale programlarini okullarinda
kullanmadiklar1 sonucuna ulasilmigtir. Elde edilen bu
sonucun beklenen bir sonug oldugu soylenebilir ¢iinkii
bilindigi kadariyla Tiirkiye’de okullarda 0Ogrencilerin
kullanabilecegi
bulunmamaktadir. Buna ragmen alanyazin incelendiginde
Avusturalya’da okul danismanlariyla gerceklestirilen bir
¢alismada drneklemin %77,2'si (112/145) en az bir tiir web
tabanli programi kullandig1 veya 6grencileri yonlendirdigi
bildirilmektedir (O'Dea vd., 2017). Bu agidan bakildiginda
Tiirkiye’de okul psikolojik danismanlarinin mesleki olarak
kullanabilecegi ve Ogrencilerine Onerebilecegi internet
tabanli miidahalelerin gelistirilmesine ihtiya¢ oldugu
degerlendirilebilir.

internet tabanlh miidahaleler

Arastirmada internet tabanli miidahalelerin okul psikolojik
danismani agisindan avantajlar: incelendiginde, yiiz yiize
¢alismalarin destekleyicisi olabilecegi, zaman agisindan
tasarruf saglayacagi, arsivleme ve analizlerde kolaylik
saglayacagl, daha fazla kisiye erisebilecegi, aileye daha
kolay ulasabilecegi ve iyi bir yapilandirma sayesinde
ogrencilerle de terapotik iliski kurabilecekleri gibi farkl
avantajlar1 barindirdig yoniinde goriisler tespit edilmistir.
Psikolojik danismanlarn ITM’lerin avantajlar1 ile ilgili
goriisleri  degerlendirildiginde ITM'nin hizmet etme
kalitelerini arttirabilecegini diisiindiikleri sOylenebilir.
Alanyazinda ITM’lerin avantajlari daha g¢ok hizmeti
kullanan bireyler agisindan degerlendirilmistir ve nadiren
de olsa uygulayici agisindan sonuglar da bulunmaktadir.
Ornegin O'Dea ve digerleri (2017) yapilan aragtirmada
ITM’lerin  okul yikiini
azaltabilecegi ve 6grencilerine hizmet etme kapasitelerini
arttirabilecegi belirtilmektedir (O'Dea vd., 2017). Ayrica
ITM'lerin okullarda yenilikgi bir yaklagim olarak uygulama
kolaylig1 sunmasi da avantaj olarak degerlendirilmektedir
2023).
miidahalelerin ayni anda bir¢ok kisiye ulasabilmesi,
arsivleme ve veri analizi agisindan kolaylik saglamasi,
zamandan  tasarruf  saglamasi  okul  psikolojik
danismanlarinin =~ yasadigt  bu  sorunlarla  basa
cikabilmesinde avantaj olarak degerlendirilebilir. Bu
dogrultuda okul psikolojik danismanlarinin, PDR
hizmetlerini sunarken internet tabanli miidahalelerden
destek almalarinin faydali olabilecegi sdylenebilir.

psikolojik  danismanin  is

(Beames vd., Bu kapsamda internet tabanl

Arastirmada Avantajlar temasindaki diger kategori ise
ITM'lerin hizmet alan agisindan (§grenci, veli) avantajlarinin

degerlendirildigi kategoridir. Bu kategori igerisinde
katilimcilar ekonomiklik, kolay erisim, kendini rahat
hissettigin yerde ve uzaktan uygulayabilme, anonim olma,
zamansal olarak esnek olabilme, psikolojik destek almay1
kolaylastirma  gibi  avantajlardan  bahsetmislerdir.
Psikolojik danigmanlarin ITM’lerin hizmet alan agisindan
goriisleri  degerlendirildiginde o6grenci ve
psikolojik destege erismek igin ITM'leri alternatif veya
tamamlayict bir segenek olarak kullanabileceklerini
diisiindiikleri sdylenebilir. Alanyazinda da benzer sekilde
ITMlerin  psikolojik ~ destege daha
saglayabilecegi ve zaman-mekdn engelini ortadan
kaldirabilecegi belirtilmektedir (Navarro vd., 2020; O’'Dea
vd., 2017; Zeiler vd., 2021). Psikolojik destege erisimin yan1
sira anonim olma ile ITM’lerin damgalanma engelini de
asabilecegi degerlendirilmektedir. Bu goriislere paralel
olarak alanyazinda da bireyi kisisel olarak taninmadiginda,
kimlik bilgileri daha
tizerinde ¢alisabildigi belirtilmektedir (Navarro vd., 2020).
Ayrica katilimailarin belirttigi bu avantajlar 6grenci ve

velilerin

fazla erigimi

gizlendiginde hassas konular

velilerin ruh sagiligi hizmeti almasini kolaylastirabilecegi
soylenebilir. Bu bulgular ITM’lerin ruh sagligna iliskin
objektif icerdigi ve okullardaki
o0grencilerin psikolojik destek almasmi kolaylastirdig:
yoniinde goriislerle ortiismektedir (Navarro vd., 2020;
O’Dea vd., 2017; Zeiler vd., 2021).

bilimsel bilgileri

Arastirmada internet tabanl miidahalelerin okul psikolojik
danismani agisindan endiseleri incelendiginde bireylerin
gizliligini koruyabilme, iletisimde yapaylik,
saklanmasi, terapotik iliskinin yoklugu, etkililikle ilgili
siiphe etme, miidahaleyi ve katilimcilar1 kontrol etmede

verileri

zorlanma gibi farkli endiselere yoOnelik goriisler
bulunmaktadir.  Psikolojik =~ damigsmanlarin  hizmet
sunduklar1 bireylere yonelik etik gorev ve sorumluluklar
bulunmaktadir. ITM’leri degerlendirirken psikolojik

danismanlarin bu yasal ve etik sorumluluklarmi dikkate
aldiklar Psikolojik
danisanlarinin  hassas  bilgilerini
sorumluluklarinin ITM’de bozulabilecegine dair bir endise
hissettikleri ifade edilebilir. Bu yorumu destekler sekilde
ITMlerin okullarda kullaniminda kisisel verilerin gizliligi
ve depolanmasi ile ilgili endiseler alanyazinda da

sOylenebilir. danismanlarin

koruma ile

ilgili

vurgulanmaktadir (Beames vd., 2021). Baska bir ¢alismada
da dijital teknolojilerin kullanildig1 diger ruh saglig:
miidahalelerinde de gizlilikle ile ilgili endiseler psikolojik
danigsmanlar tarafindan belirtilmektedir (Foon vd., 2020).
Ayrica psikolojik danismanlar hizmet sundugu bireyin
iyiligi ve yararmni gozetmek durumundadir. ITM’lerin
O0grenci veya veliler igin tam olarak islevsel ve yararl olup
olmadig ile ilgili belirsizlikler psikolojik danismanlar icin
endise verici olabilir. Paralel goriisler alanyazinda da
belirtilmektedir (O’'Dea vd., 2017). Diger bir endise ise
terapotik iligkinin kurulmas: ile ilgilidir. Psikolojik
danismada iyilesme igin en 6nemli faktor terapotik iliskidir
(Lambert ve Barley, 2001). ITM’lerde bu iliskinin olup
olmadigr veya olacaksa bunun nasil kurulabilecegine
yonelik belirsizlikler psikolojik danismanlarm ITM’lere
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yonelik siiphe duymasina yol agmis olabilir. Alanyazinda
ITM’lerin, damisan ile damisman derin
baglantinin ~ kurulmasmi  engelleyebilecegi  veya
zorlastirabilecegi degerlendirilmektedir (Mol vd., 2019;
Zeiler vd., 2021). Terapotik iligki ile ilgili endiseler, ruh
saghgir desteginde dijital teknoloji kullanildiginda
psikolojik danigsmanlar tarafindan dile getirilmektedir
(Foon vd., 2020). Bagka bir endise de daniganlarin katilimini
ve siirecin kontroliinii saglamaktir. Psikolojik danismanlar
sunduklar1 hizmeti en etkin sekilde yerine getirmekle

arasindaki

sorumludur. ITM’leri ve hizmet alan bireyleri kontrol
edememek hizmetin etkin bir sekilde sunulmamas: gibi
endiseyi ortaya g¢ikarabilir. Alanyazinda da bulgulara
paralel olarak miidahalenin etkililigi, miidahaleyi ve
ogrencileri kontrol etmekle ilgili endiseler bildirilmistir
(O’'Dea vd., 2017). Bu goriisler birlikte degerlendirildiginde
psikolojik danismanlarin ruh sagligi hizmeti sunarken
ITM'leri kullanmada etik gorev sorumluluklarim dikkate
aldiklar1 ve bu miidahalelere temkinli yaklastiklar:
degerlendirilebilir.

Arastirmada internet tabanli miidahalelerin hizmet alan
agisindan endiseler kategorisi incelendiginde ise gizliligin
korunmasi, kisilerin verilerin saklanmasi, dijital cihazlara
erisememe, terapotik iliskiden faydalanamama, teknolojik
aksakliklar  (internet baglantt  sorunlari,
donmas1), farklh yas gruplarinda uygulanabilirligi,
teknoloji bagimlili$i olusturma riski, ciddiye almama,
miidahalenin etkililigi, destek
alamama, kendini rahat agamama gibi endiseler yer
almaktadir. Bu goriisler, dgrencilerine psikolojik destek
sunmaya ¢alisan psikolojik danismanlarin bu stirecgte ilk
olarak 6grencilerinin higbir seklinde zarar gérmemesi i¢in
ITM'lere dikkatli yaklastiklar1 seklinde yorumlanabilir.
Ruh saghg1 destegi alan 6grenciler ITM'lerde kendilerine
ait hassas bilgileri paylasabilirler ve bilgilerin bagkasinin
gecmesi  Ogrenciler i¢in ¢ok biiyiik
barindirabilir. Alanyazinda da ITM'lerle ilgili endiselerin

cihazlarin

intihara yonelik acil

eline riskler
basinda verilerin gizliligi ve depolanmasi gelmektedir
(Navarro vd., 2020; O'Dea vd., 2017). Bagka bir endige ise
terapotik sagladig: glicten
ogrenci/velilerin faydalanamama ihtimalidir. ITM’lerde
anonim olmak bir avantaji barindirsa da okul psikolojik

iliskinin iyilestirici

danismanlar1 bu durumun iyilestirici bir giicii olan
terapotik iliski kurmay1 engelleyebileceginden
endiselenmektedirler (Navarro vd., 2020; O’'Dea vd., 2017;
Zeiler vd., 2021). Bunlarin yaru sira psikolojik danismanlar
tiim &grencilerinin PDR hizmetlerine ulasabilmesini arzu
etmektedir. Ancak dijital cihazlara erisiminin olmamasi
veya yeterli internet baz1
ogrencilerin bu yardima ulasamamas: gibi endigeleri de
beraberinde getirmektedir (Simon wvd., 2021). Ayrica
ITM'lerle ruh saghig1 destegi verirken bir kriz durumunda
ne yapilabilecegi ile ilgili belirsizlikler endise yaratan diger
bir durum gibi gériinmektedir. Alanyazinda da intihar ve
kriz durumlarina 6grencilerin acil bir destek alamamasi
gibi bir ihtimale yonelik endiseler vurgulanmaktadir
(Navarro vd., 2020). Bagka bir endise de zaten internette

alt yapismmin olmamasi

¢ok fazla vakit geciren genclerin ITM’lerle birlikte daha
fazla internete tesvik edilmesiyle ilgilidir. Psikolojik
danismanlar bu durumun 6grencilerde farkli sorunlar
(bagimlilik vb.) olusturabilecegi ile ilgili
endiselenmektedir. Bu sonuclara sekilde
alanyazinda da ITM'ler yoluyla grencilerin internete agirt
etkiler olusturabilecegi
yoniinde diisiinceler belirtilmektedir (Zeiler vd., 2021).
Psikolojik danismanlarin bu endiseleri dikkate alinarak,
miidahalelerin uygulanabilirligini ve etkinligini artirmak
icin gesitli Onlemlerin alimmas1 gereklidir. Ozellikle
verilerin saklanmasina yonelik giivenlik O6nlemlerinin
gliclendirilmesi, etkili iletisim yontemlerinin gelistirilmesi,
miidahalenin kigisellestirilmesi
yonelik tedbirlerin planlanmasi bu tiir miidahalelerin daha

benzer

maruz kalmasinin olumsuz

ve kriz durumlarma

basarili bir sekilde uygulanmasina katki saglayabilir.

Uciincii tema psikolojik danismanlik ve rehberlik hizmetlerinde
internet tabanli miidahaleler olarak tespit edilmistir.
Uygulama alanlariyla ilgili olarak, okul psikolojik
danismanlar1 internet tabanli miidahalelerin &nleyici ve
iyilestirici hizmetlerde kullamilabilecegini belirtmislerdir.
Psikolojik danismanlarin, okullarda gelecekte
yasanabilecek istenmeyen olay ve sorunlar1 énleyebilmek
ve dgrencilerin saglikli gelisimi desteklemek icin ITTM’lerin
kullanilabilecekleri
sonuglarinda da bu miidahalelerin okullarda daha genis
alanlarda kullanilarak 6nleyici olabilecegi belirtilmektedir
(Zeiler vd., 2021). Nitekim okullarda internet tabanl
depresyon ve anksiyete (Werner vd., 2017), saldirganlik
(Lochman vd., 2017), riskli cinsel davraniglar (Doubova vd.,
2016), yeme bozukluklar: (Moessner vd., 2016) gibi farkl
sorun alanlarini 6nlemeye yonelik miidahalelerin etkili
olduguna dair arastirma sonuglar1 da bulunmaktadir.
Onleyici ve iyilestirici hizmetler igerisinde mesleki
rehberlik, egitsel rehberlik ve kisisel- sosyal rehberlik
uygulanabilecegine  yonelik  goriisler
bulunmaktadir. Bu bulgu dogrultusunda internet tabanli

sOylenebilir.  Diger  arastirma

alanlarinda

miidahalelerin ruh sagligi problemlerinin yani sira egitsel
ve kariyer alanlarma da dahil edilebilecegi soylenebilir.
Ayrica katilimcilar bu hizmetin yalnizca 6grencilere degil
ayni zamanda ebeveynlere ve 6gretmenlere yonelik olarak
da gelistirilmesi gerektigini belirtmislerdir. Psikolojik
yasam
becerilerini desteklemek icin ebeveynlerin de siirece
katilmalarin1 degerlendirdikleri sdylenebilir. Ebeveyn ve
¢ocuk davranislar1 bir dongii iginde birbirini etkilemektedir
(Serbin  vd., 2015). Ebeveynlere
miidahale programlarmin sonuglari, ¢ocuklarin davranis
problemlerini ve ebeveynlerin islevsiz davranislarim
azalttigi (Florean vd., 2020) ve ebeveynlik stratejilerini
kullanmay1 Ogretmede etkili oldugu gostermektedir
(MacDonell vd., 2017). Bu agidan bakildiginda internet
tabanli miidahaleler 6grencilerin yani1 sira ebeveynler igin
de 6nemli bir kaynak olarak goriilmektedir. Ebeveynler,
¢ocuklarmin psikolojik  gelisimlerini
desteklemek icin ihtiya¢ duyulan bilgi ve becerileri bu
Ogrenebilir ve yasamlarma dahil

danismanlar &grencilerin  ruh  saghgini  ve

yonelik  gelistirilen

akademik ve

miidahalelerden
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edebilirler. Ogretmenler ise, 6grencilerin ihtiyaglarini daha
iyi anlayabilmek ve etkili destek sunabilmek icin internet
tabanli  egitim
Alanyazinda da c¢ocuklarin ruh saghgim desteklemek
amaciyla dgretmenlere yonelik gelistirilen ITM’ler yer

almaktadir (Corkum vd., 2019; Pereira vd., 2015).

programlarindan  faydalanabilirler.

Bir diger kategori ise ihtiyaglardir. Bu kategori icerisindeki
goriislere gore okul psikolojik danmismanlarmin, teknoloji
okuryazarligi, internet tabanl miidahalelerin kullanimimna
yonelik egitim, miidahalede sunulacak uzman destegine
dair siipervizyon, internet tabanli miidahalelerle ilgili
bilgilendirme, miidahalelerin igerigini iiretebilme bilgisi,
miidahalelere uygulama
deneyimleyebilme gibi ihtiyaglar1 bulunmaktadir. Bu
Tiirkiye’deki okullarda heniiz
uygulanmadig1 ve ylriitebilecek  okul
psikolojik danismanlarmin bu siiregle ilgili yeterli bilgiye
sahip olmadiklar1 sOylenebilir. Psikolojik danigsmanlar
okullarda PDR hizmetlerine ITM’leri dahil etmesiyle
birlikte bu siirecin en etkin nasil yiiriitiilebilecegini

yonelik orneklerini
miidahalelerin
miidahaleyi

0grenmeye
Katilimcilarin goriislerine paralel sekilde alanyazinda da
uygulayicilarin internet tabanli miidahaleleri benimsemesi
ve olumlu tutumlar gelistirebilmesi i¢in uygulayicilara
yonelik derinlemesine teorik ve uygulamali egitimler ve
pratik deneyim kazanimlarina yo6nelik olanak saglanmasi
gerektigi belirtilmektedir (Zeiler vd., 2021). Okul psikolojik
danismanlarmnin  dijital
eksikliginin ve buna bagh kalite ve etkinlik hakkindaki
yanlis inanglarinin okul ortamlarinda bu miidahalelerin
kullanimim etkiledigi belirtilmektedir (Glasheen vd., 2015).
Psikolojik ~danismanlarin  ITM’lerle ilgili bilgi ve
becerilerinin arttirilmasimin bu miidahalelerin okullarda
kolaylastiracag1 vurgulanmaktadir

ihtiyaglarmin  oldugu degerlendirilebilir.

miidahalelere yonelik egitim

uygulanmasin
(Beames vd., 2021).

Bu arastirmada katilimcilardan ¢ok kiymetli bir¢ok goriis
elde Ancak
degerlendirilirken bazi sinirliliklara dikkat edilmelidir. Bu
aragtirmanin katilimcr grubu Tiirkiye’deki bir ilde gorev

edilmistir. arastirma sonuglari

yapan ve daha oOnce internet tabanli miidahaleyi
deneyimlemis  okul  psikolojik  damismanlarindan
olusmaktadir. Katilimec1 gruba goriismeler sirasinda

internet tabanli miidahaleler ile ilgili ayrintili bilgi verilmis
olsa da hi¢bir katilimcr daha 6nce bdyle bir miidahale
programini kullanmamustir.

Okul  psikolojik  danigsmanlar1  internet  tabanlh
miidahalelerin hem kendileri hem de hizmet alanlar
agisindan birgok avantajl barindirdigini

degerlendirmektedir. Bunun yani sira internet tabanli
miidahalelerin okullarda kullanilmasina yonelik endiseleri
ortaya cikarilmustir. Ayrica arastirmanin bulgular: internet
okullarda hangi
uygulanabilecegine yonelik de yol gosterici olmaktadir. Bu
Tiirkiye’de  okullarda  internet
miidahalelerin sunulmasinin o6niindeki engelleri ve
kolaylastiricilarinin neler olabilecegine 1s1k tutmaktadir.

tabanli miidahalelerin alanlarda

goriigler, tabanh

Bundan sonraki aragtirmalarda internet tabanl
miidahaleleri deneyimleyen okul psikolojik
danismanlariin  goriigleri ele alinabilir.  Kullania

Ogrencilerin goriisleri de arastirilmasi gereken 6nemli bir
konudur. Internet tabanli miidahalelere katilim, kullanic
deneyimleri yine alanyazinda {izerinde ¢alisilmasi gereken
konular olarak vurgulanmaktadir.

Yazar Katkilar1
yazarlar aktif bir sekilde katki sunmustur. Arastirmanin
daha ¢ok birinci yazar katkida
bulunurken yoéntem béliimiinde ikinci yazarken daha
aktiftir. Aragtirmanin nitel verilerinin analizinde iki yazar
da gorev almistir. Bulgular boliimiinde ikinci yazar daha
etkin rol almistir. Tartisma boliimiinde birinci yazar daha
aktif bir rol {istlenmistir. Tim yazarlar calismanin son

: Arastirmanin tamamina tim

giris boliimiinde

halini okumus ve onaylamislardir.

Finansman : Calismada finansal bir destek
alinmamustr.
Cikar Catismasi Bu calismada yazarlar ile

herhangi bir kurum ya da kisi ile ¢ikar catismasi
bulunmamaktadar.

Veri Erisilebilirligi : Aragtirmanin verilerini temin
etmek isteyenler sorumlu yazarla iletisime gegebilirler.
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1. Introduction

Childhood and adolescence are high-risk periods for
mental health problems. Half of lifetime mental disorder
cases emerge during childhood and adolescence (Kessler et
al., 2005). The global estimated prevalence rate of mental
health disorders in children and adolescents is reported to
be 13.4% (Polanczyk et al., 2015). Mental health problems
experienced during childhood and adolescence are closely
associated with significant crises, such as decreased
academic performance (Agnafors et al., 2021), school
dropout (Esch et al, 2014; Porche et al., 2011), and
substance use (Richert et al., 2020), and suicide (Ong et al.,
2021). Additionally, the negative impact of mental health
problems encountered in early periods affects later years,
thereby increasing the risk of experiencing mental health
disorders in adulthood (Pine et al., 1998). These adverse
outcomes associated with children's and adolescents'
mental health problems highlight the importance of access
to professional treatment. However, despite these negative
impacts, children and adolescents often do not receive
adequate professional psychological support due to
barriers such as lack of mental health knowledge, stigma
(Gulliver et al., 2010), lack of parental involvement,
economic conditions, lack of access to specialists, or long
waiting lists (Radez et al.,, 2021; Reardon et al.,, 2017).
School-based mental health interventions are noted as
facilitators in providing professional mental health support
for children and adolescents (Clark et al., 2018). Schools are
critical access points for reaching students to prevent
mental health problems. The school counselor, who is
readily accessible to children and adolescents spending
much of their time at school, is the mental health
professional most likely to assist them.

In Turkey, school counselors provide and coordinate
psychological counseling and guidance activities in
schools. School counselors are expected to provide
developmental and preventive services in both individual
and group formats (such as assessment,
information sharing/individual consultations, guidance,
and follow-up), therapeutic services (individual and group
counseling, psychosocial intervention, referrals), and
supportive services (consultation with parents and

student

teachers, meetings) (Ministry of National Education
[MoNE], 2020). However, the number of school counselors
is insufficient to carry out these activities effectively (Tagay
& Savi Cakar, 2017; Tuzgdl Dost, 2020). School counselors
often spend most of their time working with students
experiencing behavioral and adjustment issues (Beames et
al., 2021). Additionally, they face challenges such as role
ambiguity in schools, lack of interest in PCG services by
parents and students, and inadequate physical facilities
(Tagay & Savi Cakar, 2017). Limited resources, existing
issues, and various responsibilities may further hinder
school counselors' efforts to implement intervention and
preventive practices (O'Dea et al.,, 2017). Taken together,
these factors suggest that it may be challenging for school
counselors to provide adequate individual mental health
services to all students. Research indicates that young
people seek information about mental health online and
have a high intention to use internet-based interventions
(Bell et al., 2022). The tendency of young people to seek
mental health information online can be considered a
preventive measure against these challenges. Internet-
based interventions (IBls) offer a promising avenue for
addressing the challenges faced by school counselors.
These interventions possess distinctive features, including
anonymity, accessibility at any time, the capacity to
progress at one's own pace, and simultaneous availability
for numerous users. These attributes have the potential to
facilitate more effective and efficient support for students
in need. This emphasizes the importance of internet-based
interventions in providing mental health services for young
people.

Ozer and Koksal (2023)
interventions (IBIs) as the delivery of scientifically proven
psychotherapy techniques accessible to users via online
websites, mobile applications, or computer software. These
interventions aim to prevent and treat psychological
disorders, enhance users' well-being, and improve their
coping skills. Users may engage with these interventions
either under the guidance of a mental health professional
or entirely on their own. These interventions have been
shown to be effective in reducing mental health issues in
children and adolescents, such as depression (O’Kearney et
al., 2009; Sethi et al., 2010), anxiety (March et al., 2018, 2021;

defines internet-based
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ODea et al., 2019), stress, obsessive-compulsive disorder
(Rees et al.,, 2016), and eating disorders, as well as in
promoting positive outcomes like well-being and life
purpose (Bafios et al., 2017; Herbert & Manjula, 2022;
Herrero et al., 2019). IBIs can be used both as direct
interventions for existing mental health problems and as
preventive measures to reduce the likelihood of these
problems occurring (Beames et al., 2023; Kim et al., 2022;
Saulsberry et al., 2013). A meta-analysis of prevention
programs for adolescent depression found no significant
difference between internet-based interventions and face-
to-face interventions (Werner-Seidler et al., 2021). Although
IBIs are primarily used for clinical issues and samples, they
have also proven effective for non-clinical populations
(Cavanagh et al., 2018; Cukrowicz & Joiner, 2007).

Research on internet-based interventions (IBIs) aimed at
preventing mental health problems in school settings
provides several advantages. These interventions can
overcome physical or practical barriers to mental health
services related to time, location, and costs (O'Dea et al.,
2017); they provide opportunities for users to remain
anonymous, offer information on mental health literacy,
leverage young people's familiarity with technology, and
enable easy access to numerous children and adolescents
simultaneously (Navarro et al., 2020). However, alongside
these advantages, IBIs present certain drawbacks, such as
the lack of personal communication, privacy concerns, lack
of internet access for all students, high dropout rates, and
potentially encouraging excessive internet use among
already highly internet-engaged youth (Zeiler et al., 2021).
Considering these positive and negative factors, it is
that multiple elements
acceptance of IBIs in schools.

evident influence students'

Internet-based interventions (IBIs) are one of the
intervention methods for addressing mental health issues
experienced by children and adolescents. Numerous
studies have demonstrated that IBIs, developed within a
scientific theoretical framework, are effective in both
preventing and alleviating psychological problems. School
counselors can play a critical role in implementing these
interventions in schools, given their responsibility to
identify students' needs, select appropriate intervention
programs, and ensure effective program execution. In order
to successfully implement IBls in schools, it is of the utmost
importance to gain an understanding of the attitudes of
school counselors, who are mental health professionals,
towards online resources and services. In Turkey, IBIs are a
relatively new area of study, primarily encompassing
review studies (Acar, 2022; Cetintulum-Huyut, 2019;
Durdu Akgiin et al., 2019; Ozer & Koksal, 2023) and a few
experimental studies (Buga & Hamamci, 2016; Gocek-
Yorulmaz, 2020), as well as research exploring university
students' preferences for IBIs (Ozer et al, 2024).
Nevertheless, literature has revealed no studies that
examine the factors influencing the adoption and
implementation of IBIs in schools. Thus, understanding

school counselors' perspectives on the feasibility, usability,
and risks of IBIs within school-based psychological support
services is crucial for successful implementation. This study
aims to explore the applicability, usability, and risks of IBIs
in school counseling services based on the perspectives of
school counselors who have not previously experienced
these interventions.

2. Method
2.1. Design

This research was conducted using phenomenological
design, one of the qualitative research methods, to evaluate
school perspectives on internet-based
psychological support The
phenomenological design is a qualitative research method
conducted to explore and understand
experiences and perceptions of a particular phenomenon
(Creswell, 2014).

counselors'
interventions.

individuals'

2.2. Participants

Participants were selected using the maximum variation
sampling method (Patton, 2014). Efforts were made to
ensure heterogeneity in terms of participants' gender,
educational level, and the school level at which they
worked. This approach aimed to gather information from a
more diverse group. School counselors working in primary,
middle, and high schools affiliated with the Ministry of
National Education were included in the study. While there
is no specific formula or rule for determining the
appropriate sample size in qualitative research, data
collection typically continues until saturation is reached
until no new insights emerge regarding the phenomenon
under study (Guba & Lincoln, 1982; Patton, 2014).
Following this principle, interviews were ceased once data
saturation was achieved. A total of 10 school counselors
participated in the study. Details of the participants are
presented in Table 1.

2.3. Procedure

Semi-structured individual interviews were conducted to
participants'
perspectives, feelings, and thoughts. In the literature, brief
explanations of IBIs are often provided to assess
participants' views on these interventions, even if they lack
prior experience with them (Beerli et al., 2022; Dederichs et

gain an in-depth understanding of

al., 2021). Similarly, since participants in this study had not
previously experienced internet-based interventions, each
participant was given detailed information about the
nature of these interventions and specific features of the
services at the beginning of the interview. Additionally, the
differences between guided and unguided internet-based
interventions were explained, and participants' questions
about internet-based interventions were addressed. The
interview questions commenced once both the participant
and researcher confirmed that the participant fully
understood the concept of internet-based interventions.
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Table 1.

Demographic Information of Participants

Participants Gender Age Education Level Work Experience Education Level of Workplace
K1 Female 34 Master's 12 years High school
K2 Female 34 Master's 12 years Primary school
K3 Female 32 Master's 6 years High school
K4 Male 36 Master's 14 years Middle school
K5 Male 35 Bachelor’s 12 years Kindergarten
K6 Female 43 Master's 20 years High school
K7 Male 32 Bachelor’s 9 years Middle school
K8 Male 35 Master's 11 years Middle school
K9 Female 29 Bachelor’s 9 years Middle school
K10 Female 35 Master's 13 years Primary school

2.3.1. Ethical disclosure

In this study, all rules specified within the “Higher
Education Institutions Scientific Research and Publication
Ethics Directive” have been adhered to. None of the actions
listed under the second section of the directive, titled “Acts
Contrary to Scientific Research and Publication Ethics,”
were committed. This study was conducted with the
approval of the Ethics Committee for Social and Human
Sciences Research at Tokat Gaziosmanpasa University,
dated 12.07.2023 and numbered 11.17.

2.4. Measures
2.4.1.Personal information form

To gather information on the sociodemographic
characteristics of the participants, a personal information
form was developed by the researchers. This form includes
questions about personal details such as gender, age, school
level where they work, and years of experience.

2.4.2.Semi-structured interview form

A semi-structured interview form was developed by the
researchers to gain a deeper understanding of participants'
evaluations regarding the implementation of internet-
based interventions in schools. This form was created based
on the literature on internet-based interventions and school
counseling (Beames et al., 2023; O'Dea et al., 2017; Zeiler et
al.,, 2021). Two academics experienced in school counseling
and internet-based interventions reviewed the form to
provide expert opinions. To ensure clarity, a pilot interview
was conducted with a school counselor, and the final
version of the form was developed. The questions in the
form were structured to include introductory questions
(e.g., “Do you use the internet in your daily life? What do

you mostly use it for?”), content questions (e.g., “How
could internet-based interventions be integrated into your
current practices? What benefits do you see in using
internet-based interventions? What challenges do you
foresee in using internet-based interventions?”), probing
questions (e.g., “Could you elaborate on this part?”), and
closing questions (e.g., “Is there anything else you would
like to add?”), as suggested by Creswell (2014).

2.5. Data Analysis

Content analysis was adopted to examine the qualitative
data obtained from individual interviews systematically. It
is a method used to interpret, categorize, and make sense
of data, allowing the organization and analysis of textual
data through the use of codes, categories, and themes
(Patton, 2014). The interviews with participants were first
transcribed. Each researcher independently read and coded
the transcripts as part of the analysis process. The inter-
coder reliability coefficient, as suggested by Miles and
Huberman (1994), was calculated to ensure consistency
among coders. Inter-coder reliability indicates the degree to
which different coders (researchers or analysts) arrive at
similar coding the
independently. Inter-coder reliability between 80% and
95% is considered reliable (Miles & Huberman, 1994). In
this study, inter-coder reliability was found to be 86%.
Differences in codes, categories, and themes were
identified, re-evaluated, and finalized. Specifically, codes
regarding privacy in the "concerns” theme and therapeutic
relationship were initially considered from the user’s
perspective then they were categorized from both the
school counselor's and the student/parent's perspectives.
Subsequently, expert feedback was obtained from two
academics with expertise in internet-based interventions
and qualitative research methods.

results when same data set
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2.6. Validity and Reliability

Various strategies are employed in qualitative research to
ensure credibility, confirmability, transferability, and
reliability. In this study, strategies such as participant
validation, expert consultation, and thick description were
used to enhance credibility, confirmability, and reliability
(Creswell & Miller, 2000). The audio recordings of
interviews conducted with participants were transcribed
into written text. To clarify any potential inaccuracies or
ambiguities, the transcriptions were sent to the participants
for confirmation, and adjustments were made for two
participants. Expert opinions were sought during the
preparation of interview forms and after the codes,
categories, and themes were established. Additionally,
participants' statements were directly quoted within the
appropriate themes without any modification. To further
increase the reliability of the study, researcher triangulation
was utilized. Multiple researchers participated in data
collection, interpretation
Regarding theory triangulation, a literature review was

analysis, and processes.
conducted prior to the interviews, and expert opinions
from specialists in school counseling and those experienced
with IBIs were obtained. Finally, to facilitate replication in
future studies, the research process and procedural steps

are explained in detail in the relevant sections of this study.
3. Findings

In response to an inquiry regarding the purposes for which
school counselors utilize the internet, a range of responses
was elicited, including communication with others,
conducting research, following news, entertainment,
learning, and education. In terms of professional use,
counselors reported using the internet for purposes such as
logging tasks in the e-guidance system, gathering
information for informative researching
educational materials, exploring universities and faculties,
using the YOK Atlas, participating in online training, and
utilizing Web 2.0 tools. Among the ten counselors included

activities,

in the study, only two had partial knowledge of internet-
based interventions, while the remaining eight had never
heard of them. None of the participants had previously
experienced internet-based interventions.

Participant responses about internet-based interventions
were coded, and it was identified that these codes were
initially grouped into subcategories such as school
counselor, student/parent, PCG (Psychological Counseling
and Guidance) application areas, and counselor needs.
These subcategories were further clustered into three main
themes: advantages, and internet-based
interventions in PCG services. The themes and categories
derived from the interviews are presented in Figure 1.

concerns,

3.1. Advantages

The advantages theme encompasses the Dbenefits of
implementing internet-based interventions in schools.
Participants evaluated these advantages in two distinct

categories: advantages from the perspective of the school
counselor and advantages from the perspective of service
recipients (students and parents). The code map created for
the advantages theme is presented in Table 2.

3.1.1. Advantages from the school counselor's

perspective

Implementing internet-based interventions in schools
offers advantages for school
Participants noted that these interventions could support
face-to-face work, offer time and cost savings, facilitate

several counselors.

archiving and analysis, enable access to a larger number of
people, allow easier communication with families, and
provide the opportunity to establish a therapeutic
relationship with through well-structured
interventions. Participant perspectives related to this

students

category are as follows:

K5: "...to me, time efficiency is a very significant benefit.
Additionally, I think these programs could be effective in reaching
a larger number of people.”

Ké6: "I could incorporate it into my own work. For example, I need
to apply relaxation exercises with my students to help them cope
with stress or assign homework, but time is limited in schools.”

K7: "I would say ease of access is a positive aspect. We can access
it from any environment we are in, which is an important
advantage.”

K10: ”... It is very difficult for us to meet with families, especially
couples. It could be beneficial in terms of supporting students
with their problems from home as well.”

3.1.2. Advantages for service recipients (students,
parents)

The implementation of internet-based interventions in
schools offers several advantages for students and parents
receiving these services. Participants indicated that such
interventions provide benefits like easy access, the ability
to engage remotely in a comfortable setting, anonymity,
time flexibility for the sessions, and overall facilitation of
psychological support. Some illustrative statements from
participants regarding advantages for service recipients are
as follows:

K1: "It provides easy access for students, and they can access it
with lower costs and less time investment.”

K2: “If they have issues with opening up to someone else, the lack
of face-to-face communication could actually be desirable for some
students.”

K8: "Not everyone has the financial means to receive individual
support, and there are often difficulties in getting appointments
at free services.”

K9: “...they can plan their own time, which also allows for time
savings.”
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Figure 1. School counselors' perspectives on internet-based interventions

Table 2.
Code Map for the Advantages Theme

Theme Category

Code

From the School Counselor’s
Perspective

Advantages

From the Service Recipient’s
Perspective (Student, Parent)

Supporting face-to-face work

Time and cost savings

Archiving

Ease in analysis

Access to a larger number of people
Easier access to families

Ability to establish a therapeutic relationship with students
through structured interventions

Easy access to mental health interventions

Ability to participate remotely in a comfortable setting
Anonymity

Flexible timing for sessions

Access to psychological support

3.2. Concerns

The second theme that emerged from the participants'
views is concerns. The theme of concern encompasses
school apprehensions  regarding the
implementation of internet-based interventions in schools.
This theme is divided into two categories: concerns from
the perspective of the school counselor and concerns from
the perspective of service recipients (students, parents). The
code map created for the concerns theme is presented in
Table 3.

counselors'

3.2.1. Concerns from the school counselor's perspective

Participants ~ expressed  various concerns  about
implementing internet-based interventions in schools.

These concerns included maintaining confidentiality, the

artificial nature of communication, data storage issues, the
lack of a therapeutic relationship, doubts about
effectiveness, and challenges in controlling both the
intervention and participants. Some statements reflecting
school counselors’ concerns are as follows:

K2: "I believe the therapeutic power of counseling done face-to-
face, looking into someone’s eyes, is much greater.”

K4: "I do not think an internet-based intervention with
professional support can create the same therapeutic effect as the
warm, intimate environment that develops in face-to-face
conversations.”

K8: "There could be ethical violations. Especially if there is data
collection involved, there could be an ethical issue.”
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K10: "It might be challenging to monitor who is participating
and who is not.”

3.2.2. Concerns from the service recipients' perspective
(students, parents)

Participants also highlighted several concerns related to
service recipients, such as students and families. According
to the participants, concerns for students and parents
included maintaining confidentiality, secure data storage,
lack of access to digital devices, inability to benefit from the
therapeutic relationship, technological disruptions (such as
internet connectivity issues or device malfunctions),
applicability across different age groups, risk of technology
addiction, effectiveness of the
intervention, suicide prevention, and difficulty in opening
up. Some participant statements regarding these concerns

lack of seriousness,

are as follows:

Table 3.
Code Map for the Concerns Theme

K2: "The person might worry about who will use their responses,
for what purpose, and if they will be used solely for the purpose of
helping them.”

K7: "There could be technical issues. For instance, internet
disconnections could happen. In such situations, a disconnection
during full concentration could negatively impact the person.”

K8: "First of all, it needs to be a platform where users can be
absolutely confident about security when engaging in internet-
based interventions.”

K1: "Accessing technological devices and internet facilities is
very challenging for most students.”

K2: "Personal irresponsibility may come into play here. They
might not take the program seriously if do not speak with someone
face-to-face.”

Theme Category

Code

From the School Counselor’s
Perspective

Concerns

From the Service Recipient’s
Perspective (Student, Parent)

Maintaining confidentiality
Artificiality in communication
Data storage

Lack of therapeutic relationship
Doubts about effectiveness

Difficulty in controlling the intervention and participants

Maintaining confidentiality

Data security

Lack of access to digital devices

Inability to benefit from the therapeutic relationship

Technological issues (internet connectivity problems, device
malfunctions)

Applicability across different age groups
Risk of technology addiction

Lack of seriousness

Concerns about effectiveness

Suicide prevention measures

Difficulty in opening up

3.3. Internet-Based Interventions in PCG Services

The third theme identified from school counselors'
perspectives is internet-based
psychological counseling and guidance (PCG) services.
This theme includes categories related to application areas
of internet-based interventions and the needs of

interventions within

professionals for implementing these interventions. The
code map for the theme of Internet-Based Interventions in
PCG Services is presented in Table 4.

3.3.1. Application areas
internet-based

The  participants  indicated  that

interventions could be integrated into school PCG services.
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As they perceive it, these interventions could be employed
in both preventive and remedial capacities within the
context of school PCG services. Additionally, participants
noted that internet-based interventions could be applied in
areas such as career guidance, educational guidance (e.g.,
managing exam anxiety), and personal-social guidance
(e.g., addressing phobias, anger management, addiction,
time management, and peer bullying). Furthermore, there
is a perspective that these services should also be
developed and implemented for parents and teachers
within schools. Apart from these application areas,
participants indicated that internet-based interventions
could serve as supportive tools for face-to-face counseling
activities. Some of their views on application areas are
provided below:

K4: "There are children who have issues with friendship
relationships. A task like 'Today, go introduce yourself to a
friend" might be more appealing to the child.”

K7: "We frequently have sessions regarding exam anxiety.
Overcoming exam anxiety takes time, so support outside school
could also be beneficial for students, as well as for parents."

K8: "It can also be applied in support services directed at parents
and teachers, with interventions on how they can support
students."

K3: "I would like programs prepared for families as well; there is
a great need. I cannot always reach the families. Also, our teachers
have significant needs as well, for instance, regarding
communication skills or even understanding children’s
developmental stages.”

Table 4.

Code Map for Internet-based Interventions in PCG Services Theme

K10: "Internet-based interventions could be used in areas like
anger management, time management, and coping with stress.”

3.3.2.Needs of professionals

Participants indicated that school counselors have specific
needs for implementing internet-based interventions in
PCG services within schools. According to the participants,
school counselors need technological literacy, training on
the use of internet-based interventions, supervision for the
expert support offered in these interventions, information
on internet-based interventions, knowledge of how to
develop intervention content, and the opportunity to
experience practical examples of such interventions. Some
statements regarding the needs of school counselors are as
follows:

K1: "Training and support on internet-based intervention
methods are necessary. How are they used, and what should be
done when challenges arise?”

K5: "I think more information should be provided in professional
workshops ~ to  raise  awareness  about  internet-based
interventions."

K5: "If I am going to conduct internet-based interventions, I
would like to be informed about the theoretical foundation, at the
very least."

KO: "It is an unfamiliar topic for us, and I believe that supervision
on approaches for interacting with students in this process would
be necessary."

Theme Category

Code

Application Areas

Internet-Based
Interventions in PCG
Services

Needs

Career guidance
Educational guidance (exam anxiety)

Personal-social guidance (phobias, anger management,
addiction, time management, peer bullying)

Training for parents
Training for teachers

Supporting face-to-face psychological counseling activities

Technology literacy

Training on the use of internet-based interventions
Supervision expert support in interventions
Information on Internet-based interventions
Knowledge to create intervention content

Experience with practical examples of interventions
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4. Discussion

This study was conducted to understand the perspectives
of school counselors in Turkey who had not previously
experienced internet-based interventions regarding such
interventions and to evaluate the factors related to offering
this service in schools.

The first finding of the study reveals that while the school
counselors participating in the research use the Internet for
professional activities (e.g., e-guidance), they do not use
Internet-based intervention programs in their schools. This
finding had been expected, as there are currently no
internet-based interventions available for students in
Turkish schools. However, a study conducted with school
counselors in Australia reported that 77.2% (112/145) of the
sample used or referred students to at least one type of
web-based program (O'Dea et al, 2017). From this
perspective, it appears that there is a need to develop
internet-based
counselors can use professionally and recommend to their
students.

interventions in Turkey that school

In examining the internet-based
interventions (IBIs) from the perspective of school
counselors, it was found that counselors view these
interventions as complementary to face-to-face counseling,
time-saving, facilitating archiving and analysis, enabling
to a larger number of individuals, easing
communication with families, allowing the
establishment of therapeutic relationships with students
through structured programs. When considering school
counselors' views on the advantages of IBIs, it can be
inferred that they believe IBIs could enhance their service
quality.

advantages of

access
and

The literature generally evaluates the advantages of IBls
from the perspective of service users, with only occasional
reference to benefits for practitioners. For instance, in a
study by O'Dea et al. (2017), it was indicated that IBIs could
reduce the workload of school counselors and increase their
capacity to serve more students. Additionally, IBIs are
considered advantageous for offering ease of
implementation as an innovative approach in schools
(Beames et al.,, 2023). In this context, the ability of IBIs to
reach multiple individuals simultaneously, facilitate
archiving and data analysis, and save time may help school
counselors manage some of the challenges they face.
Consequently, it can be suggested that utilizing internet-
based interventions may be beneficial for school counselors

in delivering PCG services more effectively.

The other category within the advantages theme focuses on
the benefits of IBls for service recipients (students and
parents). Participants mentioned advantages such as cost-
effectiveness, ease of access, the ability to participate
remotely in a comfortable setting, anonymity, time
flexibility, and facilitating access to psychological support.
Based on school counselors' views, it can be suggested that
they perceive IBIs as an alternative or complementary

option for students and parents to access psychological
support. Similarly, the literature notes that IBIs can increase
accessibility to psychological support and eliminate time
and space constraints (Navarro et al., 2020; O'Dea et al,,
2017; Zeiler et al., 2021). In addition to enhancing access to
support, anonymity in IBIs may help overcome the barrier
of stigma. Consistent with these views, research indicates
that individuals are more willing to discuss sensitive issues
when they are not personally identifiable and their identity
remains protected (Navarro et al., 2020). The advantages
noted by participants suggest that IBIs could facilitate
access to mental health services for students and parents.
These findings align with the perspective that IBIs provide
scientifically objective information on mental health and
make psychological support more accessible to students in
schools (Navarro et al., 2020; O'Dea et al., 2017; Zeiler et al.,
2021).

In examining the concerns about internet-based
interventions (IBIs) from the perspective of school
counselors, various issues emerge, including the ability to
maintain confidentiality, the artificiality of communication,
data storage, the lack of a therapeutic relationship, doubts
about effectiveness, and challenges in controlling the
intervention and participants. School counselors have
ethical duties and responsibilities toward the individuals
they serve, and it appears that they consider these legal and
ethical obligations when evaluating IBIs. Specifically,
counselors seem to express concern that their responsibility
to protect
compromised with IBIs. Supporting this interpretation, the
literature also highlights concerns regarding the privacy

and storage of personal data when using IBIs in schools

clients' sensitive information could be

(Beames et al., 2021). Similar privacy concerns are noted in
other mental health interventions utilizing digital
technologies (Foon et al, 2020). Additionally, school
counselors are responsible for prioritizing the well-being
and benefit of those they serve. The uncertainty about
whether IBIs are fully functional and beneficial for students
or parents may be troubling for counselors, a view echoed
in the literature (O'Dea et al,, 2017). Another significant
concern relates to establishing a therapeutic relationship. In
psychological counseling, the therapeutic relationship is
essential for facilitating healing (Lambert & Barley, 2001).
Uncertainty regarding the existence or formation of this
relationship in IBIs may have contributed to counselors’
reservations. Research suggests that IBIs might hinder or
complicate the development of a deep connection between
counselor and client (Mol et al., 2019; Zeiler et al., 2021).
Concerns about the therapeutic relationship are common
among counselors when discussing digital technology in
mental health support (Foon et al., 2020). Another concern
involves ensuring client engagement and controlling the
process. School counselors are responsible for delivering
services effectively, and the lack of control over both the
intervention and participants in IBIs may raise worries
about service efficacy. The literature aligns with these
findings, noting concerns about intervention effectiveness
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and challenges in monitoring both the intervention and
students (O'Dea et al, 2017). Taken together, these
perspectives suggest that school counselors consider their
ethical duties in mental health services and approach IBIs
with caution.

In examining the about internet-based
interventions (IBIs) from the perspective of service
recipients, participants expressed apprehensions related to
data privacy, data storage, lack of access to digital devices,
inability to benefit from the therapeutic relationship,

concerns

technological issues (e.g., internet connectivity problems,
device malfunctions), applicability across different age
groups, risk of technology addiction, lack of seriousness,
intervention effectiveness, inability to receive immediate
support in cases of suicide, and difficulty in opening up.
These views suggest that school counselors approach IBIs
cautiously to ensure that their students are not harmed in
any way during the support process. Students receiving
mental health support may share sensitive information in
IBIs, and any data breach poses significant risks. Consistent
with this concern, the literature identifies data privacy and
storage as major worries related to IBIs (Navarro et al.,
2020; O'Dea et al., 2017). Another concern is that students
and parents may not fully benefit from the therapeutic
power of a relationship in IBIs. Although anonymity in IBIs
provides certain advantages, school counselors worry that
this the formation of a therapeutic
relationship, which has proven healing effects (Navarro et
al., 2020; O'Dea et al., 2017; Zeiler et al., 2021). Additionally,
school counselors want all students to have access to PCG
services. However, lack of access to digital devices or
inadequate internet infrastructure could prevent some
students from benefiting from these interventions, raising
concerns about equal access (Simon et al., 2021). Another
significant concern relates to the wuncertainty about
handling crises, such as suicide, within IBIs. The literature
similarly highlights concerns about the inability to provide

could hinder

immediate support in emergencies (Navarro et al., 2020).
Moreover, counselors expressed concerns about
encouraging further internet use among youth who already
spend excessive time online, which could lead to other
issues, such as internet addiction. Consistent with these
findings, the literature also raises concerns about the
potential negative impact of increased internet exposure
through IBIs (Zeiler et al., 2021). Considering these
concerns, various measures should be implemented to

enhance the feasibility and effectiveness of IBIs.
Strengthening security measures for data storage,
developing effective communication methods,

personalizing interventions, and planning for crises can
contribute to the more successful implementation of these
interventions.

The third theme identified in this study is internet-based
interventions (IBls) within psychological counseling and
guidance (PCG) services. Regarding application areas,
school counselors indicated that IBIs could be used in

preventive and remedial services. It can be inferred that
school counselors view IBIs as tools to prevent potential
future issues and support students' healthy development.
Consistent with this, other studies suggest that such
interventions could be broadly applied in schools to serve
preventive purposes (Zeiler et al., 2021). Indeed, research
has shown the effectiveness of school-based IBIs aimed at
preventing issues like depression and anxiety (Werner et
al,, 2017), aggression (Lochman et al., 2017), risky sexual
behaviors (Doubova et al., 2016), and eating disorders
(Moessner et al.,, 2016). Within preventive and remedial
services, participants noted that IBIs could be implemented
in career guidance, educational guidance, and personal-
social guidance. This finding suggests that IBIs could be
integrated into not only mental health support but also
educational and career-related domains. Additionally,
participants highlighted the need to develop these services
for not only students but also parents and teachers. It can
be interpreted that school counselors recognize the
importance of involving parents in supporting students’
mental health and life skills. Parent and child behaviors are
interdependent, influencing each other in a reciprocal cycle
(Serbin et al, 2015).
intervention programs has shown that they can reduce
children's behavioral problems and parents' dysfunctional
behaviors, as well as effectively teach parenting strategies
(Florean et al., 2020; MacDonell et al., 2017). From this
perspective, IBIs could serve as valuable resources for both
students and parents. Parents could gain the knowledge
and skills needed to support their children's academic and
psychological development and incorporate these into their
daily lives. Teachers, on the other hand, could benefit from
internet-based training programs to better understand and
effectively address students' needs. The literature also
includes IBIs designed to support teachers in fostering
children’s mental health (Corkum et al., 2019; Pereira et al.,
2015).

Research on parent-oriented

Another category identified is needs. The participants
indicated that school counselors require technology
literacy, training on using internet-based interventions,
supervision for expert support during interventions,
information on IBIs, knowledge of how to develop
intervention content, and opportunities to experience
practical examples. Given that IBIs are not yet implemented
in Turkish schools, it can be inferred that school counselors
may lack sufficient knowledge about this process. As they
begin to integrate IBIs into PCG services, school counselors
would need to learn how to implement these interventions
most effectively. Consistent with participants’ views, the
literature indicates that to foster acceptance and positive
attitudes toward IBIs, practitioners need in-depth
theoretical and practical training, as well as opportunities
to gain practical experience (Zeiler et al., 2021). Research
suggests that school counselors” lack of digital intervention
training and misconceptions about quality and efficacy
influence the adoption of IBIs in school settings (Glasheen
et al.,, 2015). Enhancing school counselors' knowledge and
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skills regarding IBIs is emphasized as a means to facilitate
the successful implementation of these interventions in
schools (Beames et al., 2021).

This study gathered valuable insights from participants.
However, certain limitations should be considered when
interpreting the findings. The participant group consisted
of school counselors working in a province in Turkey who
had not previously experienced internet-based
interventions. Although participants were provided with
detailed information about IBIs during the interviews, none
of them had actually used such a program before.

School  counselors  perceive that internet-based
interventions offer numerous advantages for both
themselves and the service recipients. At the same time,
various concerns regarding the use of IBIs in schools were
identified. Additionally, the study’s findings provide
guidance on possible application areas for IBIs in schools.
These perspectives shed light on the barriers and
facilitators for implementing IBIs in Turkish schools.

Future research could focus on the views of school
counselors who have experienced internet-based
interventions. Exploring the perspectives of student users
is also crucial. The literature highlights the need for further
study of participation in IBIs, user experiences, and related
challenges.
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