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Abstract: Higher education institutions and other
decision-makers should elaborate on the factors affecting
academic procrastination among university students in
order to improve students’ emotional and academic well-
being. However, few studies have investigated the
relationship between alienation from university and
academic procrastination and the underlying mechanisms.
Therefore, the purpose of this study was to examine the
mediating effect of student academic support on the
relationship between alienation from university and
academic procrastination. A cross-sectional design was
used in this study. Participants consisted of 460 university
students (M = 149; F = 311). Also, participants completed
a scale of alienation from university, academic
procrastination, and student academic support.The results
showed that there was a positive and significant
relationship between alienation from university and
academic procrastination. Student academic support was
found to mediate the relationship between alienation from
university and academic procrastination. This study
showed that student academic support can reduce academic
procrastination in university students. Furthermore, the
results highlight the need for more personal and
environmental interventions to prevent important problems
in education, such as alienation from university and
academic procrastination.

Keywords: Academic procrastination, student academic
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Ozet: Yiiksek rekabet ortaminda, yiiksekogretim
kurumlar1 ve diger karar verici mekanizmalar,
ogrencileri  duygusal ve akademik anlamda
gelistirmek i¢in iiniversite dgrencilerinin akademik
ertelemesini etkileyen faktorleri detaylandirmalidir.
Bununla birlikte birkag ¢alisma iiniversiteye
yabancilagma ile akademik erteleme arasinda nasil
bir iliski oldugunu ve altinda yatan mekanizmalar1
arastirmistir. Bu nedenle bu arastirmanin amaci,
iniversiteden yabancilagsma ile akademik erteleme
arasindaki iligkide Ogrenci akademik desteginin
aracilik etkisini incelemektir. Bu ¢alismada kesitsel
bir tasarim kullanilmistir. Katilimeilar 460 {iniversite
ogrencisinden (E = 149; K=311) olugsmustur. Ayrica
katilimeilar iniversiteden yabancilagma, akademik
erteleme dlgegi ve 6grenci akademik destegi 6lgegini
tamamlamigtir. Sonuglar, iiniversiteden
yabancilagma ile akademik erteleme arasinda pozitif
ve anlaml bir iliski oldugunu gostermistir. Ogrenci
akademik desteginin, liniversiteye yabancilasma ile
akademik erteleme arasindaki iliskide aracilik etkisi
oldugu bulunmustur. Bu ¢aligsma, 6grenci akademik

desteginin  {iniversite Ogrencilerinde akademik
ertelemeyi azaltabilecegini goOstermistir. Ayrica
sonuglar, egitim alaninda iiniversiteden

yabancilagma ve akademik erteleme gibi 6nemli
sorunlarin dnlenmesi i¢in daha fazla hem kisgisel hem
de cevresel miidahaleler olusturulmasi gerektigini
vurgulamaktadir.

Anahtar Sozciikler: Akademik erteleme, ogrenci
akademik  destegi, iiniversite  yabancilagma,
tiniversite ogrencisi
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Introduction

The transition to higher education may represent a new social and academic structure for students.
This transition process can create stress and affect the student's academic performance as well as
psychological aspects (Afzal & Jami, 2018; Pereira & Ramos, 2021). For this reason, many
students may resort to excuses and avoidance behaviors in order not to fulfill the academic tasks
for which they are responsible. Previous research has shown academic procrastination as an
avoidance strategy commonly used by university students (Baulke & Dresel, 2023; He, 2017).
Academic procrastination is conceptualized as a delay in starting or completing tasks such as
studying for exams, doing homework, or reading texts (Geara & Teixeira, 2017). According to
some researchers, procrastination behaviors are common in 30% of students (Svartdal et al., 2020).
Rodriguez and Clariana (2017) determined that approximately 80% to 90% of college students
exhibited procrastinating behaviors at least once. Cormack et al. (2020) similarly stated that
procrastination leads to poor academic performance and emotional problems. More recent studies
have found that academic procrastination leads to state anxiety, depression, decreased life
satisfaction, and insufficient sleep (Fun et al., 2024; Hamvai et al., 2023; Umar et al., 2023; Uzun
et al., 2022).

Although the negative effects of academic procrastination on students’ mental health and academic
life are well documented, it can be said that the evidence on the factors that lead to procrastination
behaviors is insufficient. One of these factors may be alienation from university, because students
who cannot satisfy their academic and psychological needs from university may engage in more
academic procrastination behavior. In recent years, alienation from university has become an
important dimension of the learning process and represents a problem that hinders effective
educational participation at the university level (Jones & Nangah, 2020). According to the
participation-identification model (Finn, 1989), a youth's failure to participate in school and
classroom activities or to develop a sense of identification with school can lead to negative
consequences. Therefore, a student who does not develop a sense of "alienation/belonging"
(identity) by not participating in school activities (participation) may become alienated from the
university and engage in procrastination. Dar and Kan (2022) stated that alienation in the
educational environment is often seen as low courage to learn, procrastination, classroom isolation,

and learned helplessness. Some studies have determined that alienation is closely related to
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students' negative emotions and undesirable behaviors in the classroom (Hascher & Hadjar, 2018;
Kagire, 2016). For example, Caglar (2013) reported that students who are alienated from the
university do not like the way the university operates and have a relatively more negative view of
their classmates and teachers. These students may not find the academic and social environment of
the university satisfactory and, due to all these, they may procrastinate academically because they
do not feel a sense of belonging in the educational activities they are responsible for. Based on this,

the first hypothesis is as follows;
Hi: Alienation from university is positively associated with academic procrastination
Student Academic Support Mediation Effect

Although more than 70% of university students tend to engage in academic procrastination
(Klingsieck et al., 2013), research on protective factors that can help students reduce their
procrastination behavior is insufficient. One of the academic interventions for academic
procrastination is student academic support (Handayani et al., 2021). Academically, students
commonly support each other in terms of getting answers to questions about homework, academic
encouragement, reducing stress by working together on lessons and assignments, etc. (Mazer &
Thompson, 2011). These supportive interactions among college students generally facilitate
college commitment and course attendance. Some cross-sectional studies have shown that
academic support from friends is significantly associated with academic procrastination (Sari &
Fakhruddiana, 2019; Yang et al., 2023).In terms of the participation-identification model, one of
the factors that shape students' school identities is the academic support they receive from their
peers. Furthermore, in line with this theoretical analysis, peer support for courses is suggested as a
mechanism or process through which peers can influence student learning and behavior (Finn,
1989; Russo, 1997). The protective nature of social support provided by peers is particularly
important among university students. The undergraduate years tend to be a highly stressful
transition period for students in terms of social and academic adjustment. In this context, academic
support networks provided by friends can provide individuals with problem-solving strategies for
alienation and help them prevent or overcome procrastination by motivating them to take action to
achieve their goals. Theoretical and empirical findings suggest that positive and supportive peer

interactions reduce alienation from school (Buzzai et al., 2022; David & Nitd, 2014). For example,
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Ahmadi et al. (2023) found that working in groups with others was associated with less
procrastination in students experiencing academic alienation. From this point, it can be concluded
that student academic support can reduce procrastination by affecting the internal psychological
processes related to alienation from university. When all this information is brought together, the

second hypothesis of the study is as follows;

Ha: Student academic support mediate the relationship between alienation from university and

academic procrastination.

Present Study

Procrastination behaviors in academic environments can affect not only the individual but also
other students, academicians, and even other university staff. Therefore, research in this area is
considered to be very important. Furthermore, while most of the research examining academic
procrastination focuses on identifying the personality traits that are most strongly associated with
this behavior, less is known about the effects of classroom environment, especially student
academic support. Indeed, establishing relationships through academic support can reduce
procrastination by balancing the psychological processes of alienation from the university.
Therefore, the main purpose of this study is to examine the extent to which alienation from the

university predicts academic procrastination together with student academic support.

Method
Participants

The inclusion criteria for the study included (i) being an undergraduate student (ii) participating in
the study voluntarily (iii) not having an emotional disorder diagnosis. G.Power 3.1. was used to
determine the sample size in this study (Kang, 2021). The calculated parameters including, Effect
size = 0.03, a err prob = 0.05, Power (1-) = 0.90. According to these results, the calculated sample
size is 421. Considering the possible data loss, the scales were applied to 470 students. The data of
10 students who filled in the scales incompletely were not included. Ultimately, in this study,
analyses were performed with a data set of 460 university students [311 females (67.6%) and 149
males (32.4%)] selected through convenience sampling. The majority of the participants were 2nd
(%26.1) and 4th year (%30.2) students. Finally, most of the students were meeting their

accommodation needs in dormitories (%64.3).
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Procedure

For the current study, surveys were distributed to students online via links to student email lists
and face-to-face. In the face-to-face application, the researcher obtained permission from
academics to administer the surveys at the beginning or end of their classes. In the classes where
permission was granted to distribute the surveys, students were informed about what the study was
and how long it would take to complete. In both the online and face-to-face applications, all basic
ethical principles such as informed consent, voluntary participation, and confidentiality were
observed. Data were collected over a 5-week period. In addition, the necessary ethical permission

to conduct this research was obtained from a public university.
Measures

University alienation scale. The level of alienation of students from the university was determined
with the scale developed by Kurtulmus et al. (2015). It consists of 9 items, and also has a single-
factor structure (e.g., “I am disappointed with this university”). Participants can evaluate the items
on a 5-point scale from 1 (strongly agree) to 5 (strongly disagree). Higher scores indicate greater
alienation from the university. Cronbach Alpha internal consistency of the original scale was

calculated as .80. The internal consistency coefficient value in this study was calculated as .90.

Academic procrastination scale short form. Balkis and Duru (2022) carried out the Turkish
adaptation study of the scale prepared by McCloskey (2011). The scale, which has a one-
dimensional structure, consists of 5 items (e.g., “I know I should study for exams or do my
homework, but I don’t”). Question items can be answered with a 5-point scale from 1 (strongly
agree) to 5 (strongly disagree). Higher scores indicate an increase in the level of academic
procrastination. Findings of the original scale showed that the internal consistency coefficient was
high (o = .88). The Cronbach Alpha internal consistency coefficient calculated for reliability was
found to be .87.

Student academic support scale. In order to determine the student academic support levels of the
participants, the form developed by Mazer and Thompson (2011) and adapted to Turkish by Arslan
and Akin (2014) was used. This scale consists of four subscales and a total of 15 items. The first

subscale, informational support, is related to the individual's perception of informational support
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from peers regarding academic studies (5 items, e.g., "Helpful in completing an assignment"). The
second subscale, esteem support, is related to the student's expectations from peers to satisfy the
need for esteem (3 items, e.g., "He/she made me feel better about myself at school"). The third
subscale, motivational support, includes the perceived motivational support of students in various
tasks (3 items, e.g., "He/she helped me focus on my schoolwork"). The last subscale, desire for
comfort, covers the satisfaction of the need for comfort (2 items, e.g., "He/she sincerely listened to
my troubles and problems in class"). Each subscale can be scored separately or as a whole. Students
can evaluate the items in a five-point range from 1 (never) to 5 (always). The internal consistency
reliability coefficients of the scale vary between .81 and .94. The reliability coefficient value for
the total score of the scale was found to be .96. High scores obtained from the scale indicate that

students have high perceptions of academic support.
Data Analysis

All data were analyzed using IBM SPSS statistics 25.0 and PROCESS macro4.2 (Hayes, 2017).
First, means, standard deviations, normality values, and Pearson correlations of each study variable
were calculated. The researcher examined the mediating role of student academic support using
PROCESS Model 4. In addition, 5000 resampling bootstrap method with 95% CI was used to test
the effect of independent variables on the dependent variable through the mediating variable. In
this analysis, in order for the results to be accepted as significant, the lower and upper limits of the

confidence intervals formed should not include zero (Preacher and Hayes, 2008).
Results
Preliminary Analysis

Initially, we determined the skewness and kurtosis values for the normality assumption. The results
show that the data are between +2 and -2 and meet the normality assumption (Schmidt & Finan,
2018). According to the correlation analysis results, alienation from the university was found to
have a positive and significant relationship with academic procrastination (» = .50, p <.05). This
shows that the first hypothesis is supported by the results. A significant but negative relationship
was found between student academic support and academic procrastination (» = -.31, p < .05).

Additionally, alienation from the university was found to have a negative and significant
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relationship with student academic support (r = -.40, p < .05). Descriptive statistics and Pearson

correlations are shown in Table 1.

Table 1

Descriptive statistics and the relationship between variables

Variables 1 2 3

1. Alienation from university 1 -0.40"

2. Student academic support -0.40° 1

3. Academic procrastination 0.50" -0.31° 1

Y 25.38 49.90 14.89

SD 8.97 14.44 5.33

Skewness 135 -.263 192

Kurtosis -.573 -.388 -.642
*p <.05

Testing for the Proposed Mediation Model

First, the mediating effect of student academic support on the relationship between university
alienation and academic procrastination was tested with Model 4 in Hayes’ (2017) PROCESS
macro. The specifications of this model can be seen in Table 2. and Figure 1. The results showed
that university alienation positively and significantly predicted academic procrastination (S
= .26, p < .05). While alienation from university had a negative significant effect on student
academic support (f= -.64, p< .05); student academic support negatively and significantly
predicted academic procrastination (f = -.47, p < .05). Mediation analysis results indicate that
student academic support mediates (8 = .03, %95 CI[.0093, 0.0540], p < .05) the relationship
between university alienation and academic procrastination. These results indicated a significant
mediating effect of student academic support in the relationship between university alienation and

academic procrastination, and H> was confirmed.
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Table 2

Mediation effect testing results

Variables %95 CI
Estimated SE t Lower Upper

Direct effect

AFU——» AP .26 0.03 10.13 2128 3152

AFU——> SAS -.64 0.07 -9.29 - 7761 -.5051

SAS———» AP -47 0.02 -2.92 -.0791 -.0155

Indirect effect

AFU—>» (SAS)—>» AP .003 0.01 .0093 .0540

Note: AFU = Alienation from university , AP = Academic procrastination, SAS= Student academic support

_0.4-;()(1

Student academic
support
.64
Unversity alienation 0.26+(03%)
Not: p < .03., *total effect, *ndirect effect
Figure 1.

The proposed mediation model

Discussion

»!

Academic

procrastination

The findings of this study are consistent with Hi and also with the findings of other studies where

a significant relationship was found between university alienation and academic procrastination

(Kirillova et al., 2022; Rybakova, & Valeeva, 2017). Although research on the relationship between

university alienation and academic procrastination is rare, studies suggest a functional relationship.
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For example, Kennedy (2009) reported that students who felt alienated from the university had
more difficulty completing their studies and procrastinated. The person who is alienated from the
university may develop fundamentally skeptical and negative attitudes about his/her academic
choices and abilities. This may lead to a belief that the efforts made by the individual will not make
any difference. Therefore, the student may have difficulty in continuing with school-related work
and course-related activities. The results are also consistent with the participation-identification
model. According to this approach, identification with the school, which includes both a sense of
belonging and an evaluation of school-related outcomes, develops gradually. Positive experiences
and outcomes tend to make young people more likely to continue participating despite adversity
(low achievement, bad grades, etc.). Disidentification may lead to an individual not continuing to
participate in school-related activities, which may be associated with less successful outcomes and
procrastination (Finn, 1989). Thus, a student experiencing alienation will be more likely to

procrastinate on academic tasks.

However, although alienation from university was found to be negatively associated with academic
procrastination, there is limited research on which environmental factors mediate these
relationships. The analysis results showed that student academic support mediated the relationship
between alienation from university and academic procrastination. This finding is consistent with
previous studies showing that students who receive academic encouragement and necessary
support from their friends are less likely to procrastinate (Handayani et al., 2021; Wirajaya, 2020).
Foster and Frijters (2010) found that peer support for students’ work positively impacted
achievement outcomes and led to increased effort levels. Additionally, another study reported that
working with peers and a positive learning environment had motivational effects on students, which
played a significant role in reducing procrastination (Wang et al., 2023). Students interact with
other students in academic environments and create help areas for the tasks they are responsible
for. According to the nature of the participation-identification model, incentives that will increase
academic participation in the classroom or outside the classroom positively affect identification,
that is, the sense of belonging. This returns as more participation in academic studies both in the
classroom and outside the classroom (Eshbach, 2020). For students who experience alienation and
other academic difficulties, academic support from friends can provide a way for them to feel a
part of the university. This sense of identity and belonging can help them stay motivated

academically and reduce procrastination.
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Limitations and Future Directions

Some limitations should be taken into account when interpreting the results. First, the type of
sample selection may limit the generalization of the results to a group of university students from
different regions in Turkey. However, with a large number of participants, the results are
considered significant. Secondly, the cross-sectional design used does not allow inferences to be
made about the effect of the variables' relationships. Therefore, a longer-term study covering both
the academic term and the exam terms can be designed. Additionally, future research studies could
test the links between variables that include both personal and environmental factors and academic
procrastination with models that include longitudinal designs. Furthermore, it is necessary to
investigate procrastination with important connections beyond peer support, such as family and
academics responsible for the course. Finally, further studies on the relationship between university
alienation and academic procrastination are recommended to assess the consistency of the results
found in this study. Consequently, these findings have important implications for university
programs that aim to reduce student procrastination by advising students to utilize peer support as

a protective factor when struggling with negative feelings of alienation from university.
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GENISLETILMIS OZET

Yiiksekogretime gecis 6grenciler i¢in yeni bir sosyal ve akademik yapilanmay1 temsil edebilir. Bu
gecis siireci stres olusturabilir ve 6grencinin psikolojik yonleriyle birlikte akademik performansini
etkileyebilir (Afzal ve Jami, 2018; Pereira ve Ramos, 2021). Bu nedenle bir¢cok 6grenci sorumlu
oldugu akademik gorevleri yerine getirmemek adina bahaneler ve kaginma davranislarina
bagvurabilir. Onceki arastirmalar akademik ertelemeyi, iiniversite dgrencileri tarafindan yaygin bir
sekilde kullanilan bir ka¢inma stratejisi olarak gostermistir (Baulke ve Dresel, 2023; He, 2017).
Akademik erteleme, sinavlara calisma, 6dev yapma veya metin okuma gibi gorevlere baglama veya
tamamlamada gecikme olarak kavramsallastirilir (Geara ve Teixeira, 2017). Baz1 aragtirmacilara
gore bu tiir davraniglar 6grencilerin %30’unda yaygindir (Svartdal vd., 2020). Rodriguez ve
Clariana (2017) tiniversite 0grencilerinin yaklasik %80 ila %90'nin iiniversite yasaminda en az bir
kez geciktirici davranislar gosterdigini belirlemistir. Buna paralel olarak Cormack vd. (2020)
ertelemenin, zayif akademik performans ve duygusal sorunlara yol agtigini belirtmistir. Daha yakin

tarihli calismalarda akademik ertelemenin durumluk kaygiya, depresyona, azalan yasam doyumu
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ve uyku yetersizligine yol agtig1 bulunmustur (Fun vd., 2024; Hamvai vd., 2023; Umar vd., 2023;
Uzun vd., 2022).

Akademik ertelemenin 6grencilerin ruh sagligi ve akademik yasami tizerindeki olumsuz etkileri
iyi belgelenmis olsa da erteleme davraniglarina yol acan faktorlere iliskin kanitlarin yetersiz oldugu
sOylenebilir. Bu faktorlerden birisi liniversiteye yabancilasma olabilir ¢linkii tiniversiteden yeterli
akademik ve psikolojik ihtiyaglari tatmin edemeyen Ogrenciler daha fazla akademik erteleme
davraniginda bulunabilir. Son yillarda iiniversiteye yabancilasma 6grenme siirecinin énemli bir
boyutu haline gelmistir ve iiniversite diizeyinde etkili egitim katilimina engelleyen bir sorunu
temsil etmektedir (Jones ve Nangah, 2020). Finn’in (1989) katilim-kimlik modeli acisindan bir
gencin okul ve siif faaliyetlerine katilmamasi veya okul ile 6zdeslesme duygusu gelistirmemesi,
olumsuz sonuglara yol acabilir. Bu nedenle, bu modele gore, okul etkinliklerine katilmayarak
(katilim) bir "yabancilagmama/ait olma" (kimlik) duygusu gelistirmeyen bir 6grenci, liniversiteye
yabancilasabilir ve erteleme davranislarinda bulunabilir. Ornegin, Caglar (2013) iiniversiteye
yabancilasan 6grencilerin {iniversitenin isleyis bi¢imini begenmediklerini ve sinif arkadaslar1 ve
ogretmenleri hakkinda nispeten daha olumsuz bir goriise sahip olduklarint bildirmistir. Bu
ogrenciler liniversitenin akademik ve sosyal ortamini tatmin edici bulmayabilir ve tiim bunlardan
dolay1, sorumlu olduklar1 egitsel faaliyetlerde aidiyet duygusu hissetmediklerinden akademik

erteleme yapabilirler. Buradan hareketle ilk hipotez su sekildedir;
H;: Universiteye yabancilasma akademik ertelemeyle pozitif iliskilidir.

Universite dgrencilerinin %70'inden fazlasmin akademik erteleme egiliminde olsa da (Klingsieck
vd., 2013) ogrencilerin erteleme davranislarini azaltmalarina yardimci olabilecek koruyucu
faktorlere yonelik aragtirmalarin yetersiz oldugu sdylenebilir. Akademik ertelemeye yoOnelik
akademik miidahalelerden birisi de 6grenci akademik destegidir (Handayani vd., 2021). Akademik
acidan yaygin olarak Ogrenciler birbirlerine Odevlere dair sorulara yanit alma, akademik
cesaretlendirme, ders ve ddevlere birlikte ¢alisma ile stresin azaltilmasi vb. konularinda destek
olmaktadir (Mazer ve Thompson, 2011). Universite dgrencileri arasindaki bu destekleyici
etkilesimler genellikle iiniversiteye baglilik ve derslere devam etmeyi kolaylastirir. Baz1 kesitsel
arastirmalar arkadaglardan saglanan akademik destegin akademik ertelemeyle 6nemli Slgiide

iligkili oldugunu gdstermistir (Sari & Fakhruddiana, 2019; Yang vd., 2023). Kimlik-katilim modeli
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acisindan ogrencilerin okul kimliklerini sekillendiren etkenlerden birisi de akranlarindan
sagladiklar1 akademik destektir. Dahasi bu teorik analiz dogrultusunda, arkadaslarin derslere
yonelik sagladigi destek, 6grenci 6grenimi ve davranisi iizerinde etkili olabilecegi bir mekanizma
veya slire¢ olarak one siirlilmektedir (Finn, 1989; Russo, 1997). Bu cer¢evede, arkadaslarin
sagladigr akademik destek aglari bireylere yabancilasmaya yonelik problem ¢dzme stratejileri
saglayabilir ve hedeflerine ulagsmak i¢in harekete gegmeye motive ederek ertelemeyi dnlemelerine
veya listesinden gelmelerine yardimei olabilir. Teorik ve ampirik bulgular olumlu ve destekleyici
arkadas etkilesimlerinin okula yabancilagmay1 azalttigin1 gdstermektedir (Buzzai vd., 2022; David
ve Nitd, 2014). Bu noktadan, 6grenci akademik desteginin, tiniversiteye yabancilagsmayla ilgili i¢sel
psikolojik siirecleri etkileyerek ertelemeyi azaltabilecegi sonucuna varilabilir. Tiim bu bilgiler bir

araya getirildiginde arastirmanin ikinci hipotezi sdyledir;

H,: Ogrenci akademik destegi iiniversiteye yabancilasma ile akademik erteleme arasindaki iliskiye

aracilik eder.

Sonuglara gore liniversiteye yabancilasmanin akademik erteleme (7 =.50, p <.05) ile pozitif ve
anlaml bir iliskisi oldugu bulunmustur. Bu, ilk hipotezin sonuglar tarafindan desteklendigini
gostermektedir. Ogrenci akademik destegi ile akademik erteleme (7 = -.31, p < .05) arasinda
anlamli ancak negatif bir iliski saptanmistir. Ek olarak, iiniversiteye yabancilasmanin 6grenci
akademik destegiyle (7 = -.40, p < .05) negatif ve anlaml bir iliskisi oldugu tespit edilmistir.
Aracilik analizi sonuglar1 6grenci akademik desteginin, iiniversiteye yabancilagma ile akademik
erteleme arasindaki iligkiye aracilik (6 = .03, %95 CI[.0093, 0.0540], p < .05) ettigini
gostermektedir. Bu sonugclar {iniversiteye yabancilagsma ile akademik erteleme arasindaki iliskide
ogrenci akademik desteginin anlamli bir aracilik etkisine isaret etti ve H> dogrulandi. Sonuglari
yorumlarken bazi sinirlamalar dikkate alinmalidir. 11k olarak, 6rneklem segiminin tiirii, sonuglarin
Tiirkiye'nin  farkli bolgelerindeki bir {niversite Ogrencileri grubuna genellestirilmesini
sinirlayabilir. Ancak, ok sayida katilimeryla sonuglar anlamli kabul edilir. ikinci olarak, kullanilan
kesitsel tasarim, degiskenlerin iliskilerinin etkisi hakkinda ¢ikarimlarda bulunulmasina izin vermez.
Bu nedenle hem akademik dénemi hem de sinav donemlerini kapsayan daha uzun vadeli bir
caligma tasarlanabilir. Ek olarak, gelecekteki arastirma caligmalari hem kisisel hem de cevresel
faktorleri iceren degiskenler ile akademik erteleme arasindaki baglantilari, uzunlamasina

tasarimlar1 iceren modellerle test edebilir. Ayrica, ertelemeyi akran desteginin 6tesinde, aile ve
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dersten sorumlu akademisyenler gibi 6nemli baglantilarla aragtirmak gerekir. Son olarak, bu
calismada bulunan sonuglarin tutarliligini degerlendirmek i¢in {iniversite yabancilagsmasi ile
akademik erteleme arasindaki iliski iizerine daha fazla ¢alisma Onerilmektedir. Sonug olarak, bu
bulgularin, 6grencilere iiniversiteden yabancilasmanin olumsuz duygulariyla miicadele ederken
koruyucu bir faktor olarak akran destegini kullanmalarini tavsiye ederek Ogrenci ertelemesini

azaltmay1 amaglayan {iniversite programlari i¢in 6nemli ¢ikarimlarinin oldugu sdylenebilir.
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