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Abstract

In recent years, the L2 Motivational Self System (L2 MSS) has become an influential motivational theory on
second or foreign language (L2) learning. Consequently, the present study sought to find out the possible
relationship between L2 MSS and L2 Willingness to Communicate (L2 WTC). Participants for the study were 105
university students enrolled in an English as a foreign language preparatory program at a private university in
Ankara, Turkey. Data were collected by using the Ideal L2 self, the Ought-to L2 self, and Willingness to
Communicate Inside the Classroom scales. Findings of descriptive statistics revealed that 32.4% of the participants
had high, 40% had moderate, and 27.6% had low L2 MSS scores. Findings also indicated that the relationship
between the Ideal L2 Self and L2 WTC was statistically significant; however, the relationship between the Ought-
to L2 self and L2 WTC was not statistically significant. To further understand the relationship between the Ideal
L2 Self and L2 WTC a partial correlation was conducted, and the results indicated that even though the relationship
lost its magnitude, it was still significant.
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1. Introduction

Any human being may have similarities with others or may have some differences from others.
Psychology as an academic field strives to probe these similarities and differences to make generalizable
facts about human beings. Human beings can act differently even though they have similarities in age,
gender, and so on. The reason for this could be associated with the uniqueness of the human mind. This
uniqueness particularly is the matter of Individual Differences (IDs) studies within psychology
(Dewaele, 2009). IDs in Second Language Acquisition (SLA) accordingly endeavor to anatomize the
differences in language learning process, such as different language learning rates, choice of learning
styles, and so forth. Within this research agenda, motivation has a vital role as it is both intriguing and
closely related to other aspects of language learning process. Language learning is an easy process for
some people; however, the same situation is not valid for others. Therefore, it is a kind of problematic
matter. At this point, if one has motivation at a satisfactory level, he or she may be successful in the end.
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Therefore, the notion of motivation has attracted so many scholars’ attention, and the research into
motivation has led to other constructs to emerge such as Willingness to Communicate (WTC). Even
though WTC has emerged within first language (L1) studies, it is unquestionably related with second or
foreign language (L2) as it is remarkably proper for L2 learning process and its fundamental point is to
make people communicate with each other in L2 (Maclintyre, Dérnyei, Clément, & Noels, 1998).

The early studies on L2 motivation and L2 WTC have emphasized the role of integrative motivation
on L2 WTC. However, the motivational research paradigm is progressively focusing on the micro level
analysis rather than macro level analysis with the emphasis on the individual. Therefore, a relatively
new concept in the motivational studies has emerged as a tripartite construct, i.e., L2 Motivational Self
System (L2 MSS) (Dérnyei, 2005, 2009). With the present study, L2 MSS is under lens, especially in
terms of its relationship between L2 WTC as the notion of integrativeness is not applicable in practice
in English as a foreign language (EFL) settings (Yashima, 2009, 2012). Thus, the alternation of
integrative motivation to the ideal L2 self is expected and validated (Bursali & Oz, 2017; Khajavy &
Ghonsooly, 2017; Oz, 2016). However, the examination of the role of external effects, namely the ought-
to L2 self is quite deficient in Turkish EFL context. Therefore, the present study sought to find out the
possible association between L2 WTC and L2 MSS (the ideal L2 self and the ought-to L2 self).

2. Literature review
2.1. The L2 motivational self system

Over the past three decades, the study of motivation has undergone plenty of innovations both in
theory and methodology. One of the most recent theoretical innovations could be regarded as Dornyei’s
(2005, 2009) L2 Motivational Self System, which is based on the integration of Markus and Nurius’s
(1986) Possible Self Theory and Higgins’s (1987) Self Discrepancy Theory. Before this theorization
focusing on the selves in the field, Gardner and Lambert’s (1972) Socio-Educational Model had
prevailed the motivational studies, especially with integrative motivation which could be associated with
the motives related to learning an L2 in order to make successful communication processes with the
target community, and further to resemble the members of it (Dornyei & Al-Hoorie, 2017; Sarigoban &
Sarigoban, 2012). In addition, the studies generally show that integrative motivation is an essential
component of motivation. However, the idea is quite superficial for EFL settings in which the learners’
direct interaction opportunities with the target community are limited (Dérnyei, Csizér, & Németh,
2006; Khajavy, Ghonsooly, Fatemi, & Choi, 2016). This idea led to more studies on integrative
motivation, namely integrativeness, and its innovation in terms of theorization to make the notion more
compatible with EFL settings. Therefore, inevitably the L2 Motivational Self System emerged,
emphasizing the individual factors more, and the direction of motivational research is progressively
turning to micro-level analysis rather than macro-level analysis.

The L2 Motivational Self System has three essential elements: the ideal L2 Self, the ought-to L2 self,
and L2 learning experience. The ideal L2 self succinctly focuses on one’s future self-image with regard
to L2. Thus, the notion could be associated with internal desires. Accordingly, the impetus comes from
the discrepancy between one’s current state of L2 and his or her future L2 images, namely the ideal L2
self. Besides, the studies on the ideal L2 self have led to developments in the field with the integration
of new theoretical frameworks such as “Rooted L2 Self,” which derives from the intriguing relationship
among individual, culture, and history, and “Ideal Multilingual Self,” which comprises one’s desires to
become a multilingual (Henry & Thorsen, 2017; Maclintyre, Baker, & Sparling, 2017).

While the ought-to L2 self is drawn by external factors such as family, friends, and society. In other
words, the individual composes of an L2 self not to let down the others and tries to meet others’
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expectations. According to L2 MSS, its three components should be compatible (Dornyei, 2009).
However, there are some studies that did not have statistically significant results. In addition, with the
consideration of context, some scholars hypothesized that the ought-to L2 self may have more impact
in Asian settings where the societal values are more emphasized (Lamb, 2012; Taguchi, Magid, & Papi,
2009). Moreover, when the L2 image is considered within the society, a converse impact could emerge
in the form of “Anti-ought-to L2 Self.” As Thompson and Vasquez (2015) reported with a case study, a
person could form a motive due to the others’ negative attitudes to one’s L2 learning process. This
negatively oriented external impact to motivate one is also studied by other scholars (Dérnyei, Henry,
& Muir, 2016; Lanvers, 2016).

Lastly, the L2 learning experience refers to one’s present life, language course, language teacher,
course books, topics, classroom environment, or anything that can influence one’s current L2 learning
process (Dornyei & Al-Hoorie, 2017). In addition, the studies have also established that the motivated
learning behavior and L2 learning experience have the strongest relationship rather than the ideal L2
self and the ought-to L2 Self (Csizér & Kormos, 2009; Papi, 2010). In sum, the L2 MSS has been
examined and validated in the diverse settings like Japan, China and Iran (Taguchi et al., 2009), and
Indonesia (Lamb, 2012).

2.2. L2 Willingness to Communicate

Initially, the construct of willingness to communicate emerged within communication studies in L1
and is now seen as the integration of psychological, situational, and linguistic variables rather than a
personality trait (Maclntyre, Dornyei, Clément, & Noels, 1998; McCroskey & Richmond, 1987). In
other words, the construct evolved from motivational studies, especially with the works of a group of
Canadian motivational researchers. In addition, it could be associated with individuals’ preferences in
terms of deciding to start the communication process when they have the opportunity McCroskey, 1992).
The scholars also stated that WTC could be regarded as the main goal of language learning process
(Maclntyre et al., 1998). However, the studies show that even though some students have the adequate
capacity to talk, they may prefer to maintain silence (Maclintyre, 2007). In this study, emphasizing WTC
as a volitional act MacIntyre (2007) explains this situation by giving an example from history “Crossing
the Rubicon” which could be associated with one’s intention to initiate a conversation in L2. Moreover,
this volitional act is closely linked to situations. Thus, the fluctuations of WTC depended on the
situational factors are under investigation, and they can occur from one lesson to another, within the
lesson, or even in a single activity (Maclntyre, 2012). In addition to these developments, the variables
that may have an impact on one’s WTC have been under study for a while, such as communication
apprehension, perceived communicative competence, international posture (Yashima, 2002), contextual
factors (Kang, 2005), motivation (Khajavy et al., 2016; Peng, 2015).

2.3. The association between L2 MSS and L2 WTC

The early studies on L2 WTC based on Gardner's Socio-Education Model revealed some sort of
relationships between L2 WTC and motivation. The model generally has been studied with structural
equation modeling or pathway analysis. Thus, results showed the indirect relation between motivation
and L2 WTC through communication competence (Yashima, 2002), through communication confidence
(Khajavy et al., 2016), and through self-confidence (Ghonsooly, Khajavy, & Asadpour, 2012).

In addition, if one focuses on the latest theory of motivation which is L2 MSS and its relationship
with L2 WTC, there are several examples especially focusing on the ideal L2 self and its predicting
impact on L2 WTC. To illustrate, Bursali and Oz (2017) found a statistically significant relationship
between the ideal L2 self and L2 WTC, also the previous studies indicated similar results. (Oz, 2015,
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2016). On the other hand, the ought-to L2 self was found to be related with anxiety which is quite related
to L2 WTC (Papi, 2010). Accordingly, there is an indirect relationship between the ought-to L2 self and
L2 WTC (Khajavy & Ghonsooly, 2017). Lastly, the L2 learning experience has strong relationships
with L2 WTC, as it includes classroom environment, or anything that could be traced in one’s L2
learning process (Khajavy et al., 2016). However, the third component of L2 MSS is intentionally
excluded from the present study, as the study focused on the ideal L2 self and the ought-to L2 self and
their impact on L2 WTC. To the best of our knowledge, there is one study focusing on L2 MSS and
Willingness to Read (WTR) (Khajavy & Ghonsooly, 2017). This study directed that both L2 learning
experience and the ideal L2 self predicted WTR, yet the former one was stronger. In addition, the ought-
to L2 self negatively affected communication confidence. All in all, the study discovered that the
application of the L2 MSS was compatible with L2 WTC.

Even though there are a number of studies, especially focusing on L2 MSS and L2 WTC, they are
low in number (Bursali & Oz, 2017; Munezane, 2013, 2016; Oz, 2016; Peng, 2015). In their study,
Bursali and Oz (2017) found a relationship between the ideal L2 self and L2 WTC in the classroom. Oz
(2016) also demonstrated a predicting effect of ideal L2 self on L2 WTC with .26 variance. Kanat-
Mutluoglu (2016) also conducted another study focusing on the predictive effect of three self-guided
motivational units on L2 WTC, and the results revealed a strong relationship between the ideal L2 self
and L2 WTC. Munezane’s (2013, 2016) studies on the predictors of WTC also revealed the ideal L2
self as a significant predictor. In addition, Peng’s (2015) study revealed that the best predictor of WTC
inside the classroom was L2 learning experience, while an indirect predicting effect through anxiety
with the ideal L2 self and the ought-to L2 self on WTC was found. To sum up, the studies showed strong
relationships between the ideal L2 self and L2 WTC; however, the relationship between the ought-to L2
self and L2 WTC is either indirect or statistically non-significant.

Therefore, the current study sought to investigate the possible relationship between L2 MSS and L2
WTC. To this end, the following research questions were designed to guide the current study:

1) What are the perceived levels of participant’s motivation and willingness to communicate?

2) s there any significant relationship between the participants’ L2 WTC and L2 MSS (the ideal
L2 self & the ought-to L2 self)?

3) Is there any change in the relationship between L2 WTC and ideal L2 self when the ought-to
L2 self is under control?

3. Method
3.1. Research design

A quantitative research design was adopted for the current study. Consequently, the scales were
utilized to collect data on the participants’ self-reported L2 WTC and L2 MSS along with demographic
background namely gender and age.

3.2. Participants and setting

The present study was conducted with 105 students enrolled in a preparatory program at a private
university in Ankara. The sampling group gave consent for data collection voluntarily. Age distribution
ranged from 18 to 29 (M = 19.28; SD = 1.50). The data collection was carried out within the class hours;
the participants completed the scales anonymously and without any consultation, among themselves.
Besides, Table 1 shows the gender distribution.
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Table 1. Gender distribution

Variable Gender N Mean SD %
Gender Male 32 - - 30.5
Female 73 - - 69.5

3.3. Instrumentation

3.3.1. The L2 Motivational Self System

The L2 Motivational Self System Measure (Dérnyei & Taguchi, 2009) was utilized to identify the
participants perceived level of L2 MSS. The original scale consists of three sub-scales; however, for the
present study only two of them were employed; the ideal L2 self and the ought-to L2 self scales. The
instruments were in a 5-point Likert scale format with 10 statements for each. The participants rated the
statements on a 5-point (ranging from 1. strongly disagree to 5. strongly agree) Likert scale. The internal
consistency of the ideal L2 self and the ought-to L2 self scales were o = .87 and o = .88 respectively in
the current study.

3.3.2. L2 Willingness to Communicate

The Willingness to Communicate inside the Classroom Scale (Maclntyre, Baker, Clément, &
Conrod, 2001) was used to gather self-reported WTC data. The scale consists of 27 statements in a 5-
point Likert scale format (ranging from 1. almost never willing to 5. almost always willing). In addition,
to determine the internal consistency of the scale Cronbach Alpha value was measured (a = .90).

3.4. Procedures for data collection and analysis

The data collection process of the current study was carried out in preparatory school at a foundation
university in Ankara, Turkey. The scales were completed within ten minutes for each by the sampling
group. The statistical analyses were carried out with the help of statistical package for social sciences
(SPSS) version 21 after the data were entered into the computer. Then, to find out the participants’ self-
reported L2 MSS and L2 WTC, descriptive statistics such as frequencies, percentages, and means were
computed. As the ultimate aim of the study to examine the possible association between WTC and MSS,
variables like age and gender were deliberately omitted. Furthermore, to understand the distribution of
the data descriptive statistics, several tests, histograms, normal and detrended Q- Q plots were employed.

4. Results and discussion

To address the first research question descriptive statistics were employed to identify the students’
perceived levels of L2 MSS and L2 WTC (Table 2).

Table 2. Descriptive Statistics

Variables High Mid Low Mean SD
L2 WTC 28.6% 20% 51.4% 3.23 .66
L2 MSS 32.4% 40% 27.6% 3.25 61
Ideal L2 Self 36.2% 45.7% 18.1% 3.84 .70
Ought-to L2 Self 20% 42.9% 37.1% 2.66 .90

As indicated in Table 2, 28.6% of the participants had high, 20% of them had moderate, and 51.4%
of them had low L2 WTC scores. These values are not generally compatible with those of the previous
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studies (Bursali & Oz, 2017; Oz, 2016). The reason for this could be explained by referencing the
sampling group as the previous ones were conducted with English majors; however, the present study
was conducted with preparatory class students.

For the second question, to understand the relationship among L2 WTC (M = 3.23, SD = .66) and L2
MSS (M = 3.25, SD = .61) (the ideal L2 Self & the ought-to L2 Self), the Pearson product-moment
correlation was employed to find the relationship between L2 WTC (M = 3.23, SD =.66) and L2 MSS
(M =3.25, SD = .61), as shown in Table 3.

Table 3. Correlation matrix for L2 WTC, the ideal L2 self, and the ought-to L2 self

Variables 1 2 3
1. WTC _

2. Ideal L2 self 432%* -

3. Ought-to L2 self 156 154 -

**_Correlation is significant at the 0.01 level (2-tailed).

The Pearson correlation coefficients indicated that there is a statistically significant relationship
between WTC and Ideal L2 self (r qos) = .432, p <. 001) which indicates medium correlation (Cohen,
1988), and 18 per cent shared variance. However, the relationship between WTC and the ought to L2
self is not statistically significant (r (ios) = .156, p > .005).

To address the question 2.1, if there is any change in the relationship between L2 WTC and the ideal
L2 self when the ought-to L2 self is under control, a partial correlation test was employed to make
further judgments about these relationships (Table 4).

Table 4. Partial Correlation Results

Control Variables 1 2
1. WTC _
2. ldeal L2 self A418** -

Ought to L2 self

The partial correlations indicated that the relationship between WTC and Ideal L2 self (rqo2 =.418,
p<.001) is still significant even though it loses its strength.

The results of the Pearson Correlation and Partial Correlation were compatible with the existing
literature in terms of the relationship between L2 WTC and the Ideal L2 Self (Bursali & Oz, 2017;
Kanat-Mutluoglu, 2016; Khajavy & Ghonsooly, 2017; Munezane, 2013, 2016; Peng, 2015; Oz, 2016;
Yashima, 2009). However, the relationship between L2 WTC and the ought-to L2 self was not
statistically significant in the present study. In fact, the ought-to L2 self has an intricate effect on L2
WTC as some studies showed significant results in secondary school environment while the others
showed non-significant results in university contexts (Csizér & Kormos, 2009). However, there were
some studies which reported significant results with an indirect relationship between L2 WTC and the
ought-to L2 self through anxiety (Khajavy & Ghonsooly, 2017; Papi, 2010).

5. Conclusion

To begin with, the present study aimed to examine L2 MSS in relation to L2 WTC in a Turkish EFL
context. The study excluded one of the subcategories of L2 MSS, which was L2 learning experience to
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reduce the complexity of the results. Accordingly, the results of the study indicated that there was a
significant relationship between the ideal L2 self and L2 WTC. Furthermore, when the ought-to L2 self
was controlled, the relationship between the ideal L2 self and L2 WTC was still significant even though
it lost its strength. According to this result, one’s imagery to be a proficient language user has an
influence on the individuals’ inclination of willingness to communicate in L2 (Khajavy & Ghonsooly,
2017; Munezane, 2013, 2016). Specifically, trying to elevate the students’ ideal L2 selves can contribute
to their communication behavior and can eventually make them more competent users of the target
language.

Besides, the results indicated that the relationship between the ought-to L2 self and L2 WTC was not
statistically significant. As it was mentioned, the studies focusing on this issue indicated different results
with different contexts or sampling. First of all, the impact of the age is important as the studies that
were conducted in secondary school environment displayed statistically significant results while the
ones that were conducted at university environment displayed nonsignificant results (Csizér & Kormos,
2009). In addition, there were also studies that displayed significant results in terms of the ought-to L2
self (Papi, 2010). Thus, the ought-to L2 self may have more impact on younger participants than the
older ones and forming an ought-to L2 self may be associated with age. The second important issue is
where the study was conducted, namely the context. This issue can be explained by cultural preferences.
For example, the studies on ought-to L2 self were statistically significant in China (Peng, 2015), and
other scholars clarified that result by referencing China’s collectivist society, and the impact of the
society on the individuals (Khajavy & Ghonsooly, 2017). Therefore, it can be said that the ought-to L2
self did not give statistically significant results as Turkey can be considered as a less collectivist and
more individualistic society.

However, one need to take into account the more recent theoretical frameworks proposed by other
scholars in addition to L2 MSS, such as Rooted L2 self (Maclntyre et al., 2017), Ideal Multilingual Self
(Henry & Thorsen, 2017), and Anti-ought to L2 Self (Thompson & Vasquez, 2015). Among them, the
Anti-ought to L2 Self based on Reactance Theory may have a quite strong impact in Turkish EFL
context as it could be associated with the resistance to societal values such as the society values
Mathematics more than English; however, this situation composes an impetus to learn an L2 (Thompson
& Vasquez, 2015). In addition, some scholars indicated that when the context is a more collectivist, the
Anti-ought L2 Self is more likely to occur. However, this is a research gap in the field (Dornyei & Al-
Hoorie, 2017).

All in all, to understand L2 MSS there is a need for further studies as this one is inadequate
considering L2 learning experience, and for the relationship between the ought to L2 self and L2 WTC,
there is a possibility to get statistically significant results with younger participants or in different
contexts. However, it is quite clear that ideal L2 self is relevant in Turkish context, and the theoretical
development of integrativeness to ideal L2 self is quite reasonable. Moreover, the new constructs should
be included according to the appropriate contexts.

Like all other studies, this study also has limitations by only using quantitative research orientations,
and its limited participant number. Therefore, larger sample studies, and studies adopted qualitative
research design could make more contribution to the field.
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Yabanci dil olarak Ingilizcenin 6gretiminde ikinci dil motivasyonel benlik
sistemi ve iletisim kurma istekliligi arasindaki iligki

Oz

Son yillarda, Ikinci Dilde Motivasyonel Benlik Sistemi (L2 MSS), ikinci veya yabanci dil 6grenmede etkili bir
motivasyon teorisi haline geldi. Bu nedenle, bu calismayla Ikinci Dil Benlik Sistemi ve fkinci Dilde iletisim Kurma
Istekliligi arasindaki olasi iliskileri bulunmasi amaglanmustir. Arastirmanin &rneklemi, Ankara’daki 6zel bir
iiniversitede hazirlik programina kayitli olup yabanci dil olarak Ingilizce egitimi almakta olan 105 Universite
ogrencisidir. Veriler ikinci Dil ideal Benligi, ikinci Dil Toplumsal Benligi ve Sinif igerisinde Iletisim Kurma
Istekliligi 6lgeklerinden yararlanilarak toplanmustir. Tanimlayici istatistik bulgulari, katilimcilarin %32,4'iniin
yiiksek, %40'min orta, %27,6'sinin diisiik L2 MSS puanlarina sahip oldugunu ortaya koymustur. Bulgulara gore
ayrica, Ikinci Dil Ideal benligi ve Ikinci Dilde iletisim Kurma Istekliligi arasindaki iliski istatistiksel olarak anlamli
iken, ikinci Dil Toplumsal benligi ve Ikinci Dilde iletisim Kurma istekliligi arasindaki iliski istatistiksel olarak
anlamli degildir. Bunlara ek olarak, ikinci Dil Ideal benligi ve Ikinci Dilde Iletisim Kurma Istekliligi arasindaki
iliskiyi daha iyi anlamak i¢in kismi korelasyon yapilmis ve sonuglar, iligki biiyiikliigiinil yitirmesine ragmen hala
6nemini korudugunu gostermistir.

Anahtar sozcikler: ikinci dil ideal benligi; ikinci dil motivasyonel benlik sistemi; Ikinci dil toplumsal benligi;
ikinci dilde iletisim kurma istekliligi
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