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ABSTRACT
Intercultural communicative competence (ICC) and high-low context culture situations are
important for both EFL/ESL teachers and their students. In the EFL context, tertiary level
students in Turkey are taught by both native and non-native English speakers, which might
be challenging for foreign language students as it causes potential communication
breakdowns in the classroom. By regarding cultural values, there is a need to examine how
EFL tertiary level students successfully negotiate these cultural differences and how both
native and non-native English-speaking teachers might respond to them in classroom
situations. This study aimed to investigate what culture group the EFL tertiary level students
belong to and to explore to what extent high- and low-context culture situations affect the EFL
tertiary level students” communication in the classroom. The participants of the study included
50 EFL tertiary level students, and 15 native and non-native English instructors at a state
university in Turkey. The data were collected using the “High or Low Context Culture
Questionnaire” (Hall, 1976), and semi structured interviews. A coding and classifying
approach (Gay, Mills, & Airasian, 2012) was used for the data analysis. Three categories of
cultural conflicts; misperception, misinterpretation, and misevaluation in communication
were identified. The result of the current research is important for EFL tertiary level students,
TESOL and ESOL teachers. Building ICC helps EFL/ESL students perceive information across
cultures, develop strategies in communication and overcome challenging situations in various
contexts. Future research in other EFL/ESL contexts would help to expand the findings of the

current study.
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INTRODUCTION

There has recently been a consensus in the field of foreign language teaching and
learning that language teachers are cultural workers, responsible for presenting cultural
values to the ESL/EFL students. These cultural issues are basically cultural and linguistic
practices, and on how to help foreign language students make new intercultural, cognitive,
social and affective connections (Fowler-Frey, 1998). Foreign language education involves
teaching English to students accurately as well as fluently (Chang, 2009; Huang, Dotterweich,
& Bowers, 2012). Both accuracy and fluency are key requirements for effective communication
(Gretsch, 2009). In order to speak English appropriately, one of the main objectives has become
the improvement of intercultural communicative competence (ICC) (Coperias-Aguliar, 2002).

In foreign language teaching, besides the teaching of linguistic and language skills,
how teachers reflect their intercultural understandings to their students has become an
important issue (Luk, 2012). However, teachers’ cultural and national identities can be a reason
of intercultural communication breakdown as well as students” own cultural backgrounds.
Previous studies (Chang, 2009; Huang, Sheeran, Zhao, & Xiong, 2013) show that intercultural
miscommunication has a negative impact on students’” foreign language learning.
Furthermore, the number of EFL/ESL students has recently grown significantly worldwide as
English is regarded as a Lingua Franca (Aydin, 2015) and again, research shows that students’
foreign language proficiency level is often insufficient due to their unfamiliarity with the target
culture. This situation has prevented them from communicating effectively in an intercultural
context, or even with their teachers and peers (Huang, Cunningham, & Finn, 2010; Huang &
Foote, 2010). How to develop foreign language students” ICC and what the challenges for ICC
are have become discussions in many foreign language departments in order to increase
students” academic and social ability in communication.

In a general sense, culture has been defined through four dimensions:

The aesthetic sense (the cinema, music, and literature); the sociological sense (the
organization and nature of family, home life, interpersonal relations, customs,
institutions, work and leisure, and material conditions of a society); the semantic sense
(the ‘conceptual system embodied in language’ which conditions perceptions and
thought processes); and the pragmatic sense (the social and functional appropriateness
of language use, and rhetorical conventions in different genres) (Adaskou, Britten, &
Fahsi, 1990, pp.3-4).

Among these four dimensions, the sociological and aesthetic aspects of culture have
been the focus of research (Bayyurt, 2006). The actual practices of cultural integration of EFL
teachers may have been influenced by the sociological traditions and aesthetic senses.
However, it is not possible to regard the pragmatic sense out of language practices in and out
of the classroom as it has a high potential in the use of language properly.

In the teaching of foreign language, three cultural orientations are identified by Larzen-
Ostermark (2008):

(1) transmitting factual knowledge about culture; (2) equipping students with a set of
sociolinguistic skills for future intercultural encounters; and (3) viewing ‘culture’ as a
bi-directional perspective and encouraging students to look at their own familiar culture
from another perspective and learn to empathize with and show respect for otherness (p.
250).
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In the agenda of foreign language teaching, the third orientation is an important factor in
developing students’ ICC as it creates intercultural awareness and acceptance. EFL students
find native-speaking English teachers to be authentic, walking, breathing resources about
other cultures (Barratt & Kontra, 2000).Thus, native-speaking English teachers are considered
to be generally privileged while non-native teachers often feel inadequate in teaching culture
of the target language (Lazaraton, 2003). However, it is still challenging to understand the
impact of teachers” and students’” cultural backgrounds in the foreign language teaching and
learning process (Holliday, 2009).

High and Low Context Cultures

The cultural iceberg analogy of Hall (1976) which is developed for understanding the
differences between the top of the cultural iceberg (what people see readily when they witness
anew culture) and the imbedded aspect of the cultural iceberg (the submerged view of culture
not readily visible) is a core point in EFL context. In other words, the surface culture and the
deep culture are the two separate elements of culture to search on. Additionally, Hall’s (1976)
key notion “context” refers to the cultural background in which communication occurs, and
he states that people from different backgrounds even in the same or similar cultural contexts
might have communication breakdowns. Hall’s theory of high and low-context cultures
clarifies how characteristics of any culture affect communication between both interlocutor
and listener.

In high-context culture, people tend to give priority to interpersonal relations and
group dynamics rather than individual preferences. Very long-lasting social relationships,
mutual decisions and trust are among the primary characteristics of high-context culture
(Guffey & Loewy, 2014). People belonging to the high-context culture do not pay attention to
words, but pay more attention to the intention. Moreover, people from high-context culture
are generally apt to share a high degree of common viewpoints, and mutual intelligibility
forms the essence of communication. Contrary to the high-context culture, people from low-
context culture are individualistic and goal-oriented. They tend to give value to direct, mostly
one-to-one discussions, rather than the group-based discussions. Therefore, individuals from
the low-context culture are self-opinionated and straightforward, while people from the high-
context culture are less keen on the precision of language and may even be regarded as
ambiguous to individuals from low-context cultures as they are open to views of other people
from different backgrounds (Hall, 1976; Guffey & Loewy, 2014).

The apparent difference between the high and low context cultures can lead to
problems in the communication among cultures. Individuals of high-context culture may
regard people from low-context culture as concise and blunt, while members from low-context
culture may categorize people from high-context culture as secretive and unforthcoming.
Native English-speaking countries are mostly classified as low-context cultures, while many
Asian, Middle Eastern, and Latin American cultures are in the group of high-context cultures
(Copeland & Griggs, 1985). People living in Turkey as a country between Europe and Asia,
might reflect both high and low context cultures; however, there is no ongoing research about
it. In EFL context, the tertiary level students in Turkey are being taught by both native and
non-native English speakers, which might be challenging for the EFL students. That is why; it
is probable for many students to witness communication breakdowns in the classroom.

To sum up, ICC and high-low context culture situations are important for both
EFL/ESL teachers and students. They might face considerable challenges in using English
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appropriately in communication. By regarding cultural values, there is a need to examine how
EFL tertiary level students successfully negotiate the cultural differences and how both native
and non-native English-speaking teachers might respond to them in classroom situations.
Therefore, to investigate their perceptions of high and low context culture, this research has
important educational implications by answering the following research questions: 1) What
culture group do the EFL tertiary level students belong to? 2) To what extent do high and low-
context culture situations affect the EFL tertiary level students” communication in classroom?

METHOD
Research Design and Participants

This research is qualitative in nature, involving 50 EFL tertiary level students, and 15
native (3) and non-native English (12) instructors at a state university in Turkey. The
participants of the research belong to different context culture groups and were chosen at
random. 50 EFL university students are studying English approximately for twelve years and
they have learned English in Turkish state and private schools from non-native English
teachers. Native and non-native English instructors participating to the current research have
taught English in national and international setting and they all have qualifications in teaching
of culture and language.

Data Collection Tools and Data Analysis

The data were collected through “High or Low Context Culture Questionnaire” (Hall,
1976), and semi-structured interviews. The questionnaire including Yes/No questions and was
administered to understand what culture group both the native and non-native teachers and
EFL students belong to. Semi structured interviews were conducted among researchers and
the participants. A random purposive sampling strategy was used to select a sample of ten
EFL tertiary-level students for the credibility to the study for the interview (Gay et al., 2012).
The interviews were conducted face-to-face, and the interview questions were developed
based on the research questions described above. A coding and classifying approach (Gay et
al., 2012) was used for the data analysis.

RESULTS AND DISCUSSIONS

From the answers to the questionnaire there emerged cultural context groups of high
and low. The overwhelming majority of the students, 42 out of the 50 EFL tertiary level
students, belong to the low-context culture while eight of them are from the high-context
culture. Again interestingly, 12 instructors (two natives from the USA, and ten non-natives;
one Iranian, one Georgian, one Romanian, and seven Turkish) are members of high-context
culture, whereas three of them (one native from the UK, and two non-natives from Turkey)
are from low-context culture (see Table 1). As seen from the replies of the participants, the
large majority of Turkish students are from the low-context culture.

Table 1. Descriptive statistics

N/ High Context Culture N/ Low Context Culture Total
Native English teachers 2 (American) 1 (British) 3
Non-native English teachers 10 (1 Iranian, 1 Georgian, 2 (Turkish) 12

1 Romanian, 7 Turkish)
Non-native tertiary level students 8 (Turkish) 42 (Turkish) 50
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However, Copeland and Griggs (1985) classified many Asian, Middle Eastern and
Latin American cultures as high-context cultures. In this research, Turkish EFL tertiary level
students do not share similarity with individuals from Asian identities, as it was found that
they are in low-context culture group. In contrary, Turkish instructors as non-native teachers
were found to belong to the high context culture.

Moreover, the difference between the teachers from high-context culture and the
students from the low-context culture group might be the reason for communication
problems. It might also create differences in the perception of information among cultures,
and may be one of the causes for intercultural misunderstanding (Soley & Pandya,
2003).Instructors leaving their countries for teaching abroad may have cultural conflicts and
communication breakdowns both in the new educational and social contexts. To overcome
such possible troubles, they are expected to be ready to teach the target group in the new
EFL/ESL context and to increase their intercultural awareness (Maureen & Palmer, 2015).

Additionally, the semi-structured interviews support the data gained from the
questionnaire by revealing the reasons of communication problems among Turkish EFL
students and their instructors. Three categories of cultural conflicts; misperception,
misinterpretation, and misevaluation in communication were identified, and the participants’
comments on intercultural communication misunderstandings indicate similarity to Adler’s
(1997) coding. Perceptual patterns were defined as culturally determined and inaccurate by
Adler (1997). People’s cultural backgrounds form an acceptable role in the perception of what
you see and experience. This shows that perception is a phenomenon open to cultural
misunderstanding and communication problems. Participants B, C, and D stated during their
interviews that they had very conservative families and as they had grown up in such a family
type, they are struggling in giving meaning to the behaviors of outgoing people. Participant H
admits that he always has concerns with outward reflections. Ten students participating in the
interview admitted that they firstly understood the interlocutors’ speech from their own
viewpoint rather than hearing what the interlocutors” actual message was.

As a second reason for an intercultural communication breakdown, misinterpretation
is coded as giving meaning to the observable behaviors (Adler, 1997).For example, American
people mostly prefer to be more friendly with an egalitarian relation in business, even if they
detach themselves with invisible boundaries in their communication from time to time. In the
educational context, they continue their friendly manner towards their students; however, in
the Turkish context, teachers prefer to put a limitation on dual relations. In this research, two
instructors are from the USA and their student to teacher and teacher to teacher relations are
regarded as being quite sincere and friendly by both researchers and their students.
Participants explained that they had difficulties at the very beginning of the communication
with their American instructors because they tried to keep student to teacher boundaries, as
familiar in their earlier school life. However, their respectful and distant behaviors were seen
in the American instructors’ mind as how far students are detached from them, and were left
wondering why students did not like them or the classes. In fact, it was the American
instructors who had misinterpreted their students’ behaviors.

The third and the last reason is misevaluation in communication, which is defined as
the judging process and giving decisions on whether or not a situation or a person is good
(Adler, 1997). In other words, decision making is the key point in intercultural communication.
Sometimes both teachers and students” bias and prejudices might cause misevaluation in
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communication. In the example given above, that American’s friendliness is an informal norm
for American culture, but equally, it does not mean that every American is friendly in the
classroom context. Some of them might prefer to have distance in their social and educational
dialogues. Participants A, E, G, and I compared their British and American teachers with the
Turkish ones. The general sense with British people is their being coolheaded, with Americans
it was their friendly manner, and with Turkish it was being amiable and welcoming. However
in this research, participants claimed that they had communication problems because of
misevaluation at the beginning of the academic semester at university. Then, they have
realized they have judged their instructors according to national identity, but have since
realized their misevaluation

CONCLUSION

In conclusion, this research examined how EFL tertiary level students successfully
negotiate the cultural differences and how both native and non-native English speaking
teachers might respond to them in classroom situations. It is important to develop intercultural
communicative competence and being aware of the discrimination between high and low-
context cultures to prevent intercultural conflicts such as misperception, misinterpretation,
and misevaluation in communication. In order for EFL/ESL tertiary level students to be
successful in their academic and social life, it is highly necessary and significant to help them
develop their ICC and increase their awareness on high-low context culture grouping.

In the global world, to keep EFL students” attention and awareness on plurilingualism
and multiculturalism, more studies should be conducted on cultural issues in language. As
Guffey and Loewy (2014) stated in their study, individuals from high-context cultures are open
to views of other people from different backgrounds and enlarge their intercultural values and
tolerances not to create ambiguity in intercultural communication. In that sense, the result of
the current research is important for EFL tertiary level students, TESOL and ESOL teachers.
Building ICC helps students perceive information across cultures, develop strategies in
communication and overcome challenging situations in various contexts. Future research in
other EFL/ESL contexts would help to expand the findings of this current study.
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Yabanci Dilin Ingilizce Olarak Ogretildigi Siniflarda Yiiksek
ya da Diisiik Baglamli Kiiltiir?*

Melih KARAKUZU?S & Pelin IRGINS

Giris

ingilizceyi Yabana Dili/ Ikinci Dil olarak kullanan 6 grenciler i¢in kiiltiirlerarasi iletisim
yetkinligi ve yiiksek-diisiik baglamli kiiltiir durumlar1 énem tasir. ingilizcenin yabana dil
olarak ogretildigi bir baglam olan Tiirkiye’de tiniversite diizeyindeki 6grencilere hem anadili
ingilizce olan hem de anadili Ingilizce olmayan ingilizce Ogretmenleri tarafindan 6gretim
yapilmaktadir. Boyle bir durum, sinif ortaminda iletisim kopukluguna neden olabileceginden
yabanct dil 6grenen Ogrenciler i¢in zorluk yaratabilir. Kiltiirel degerleri goz oniinde
bulundurarak ingilizceyi yabanct dil olarak Ogrenen tiniversite Ogrencilerinin kiiltiirel
farkliliklar1 nasil dogru bir sekilde degerlendirmesi gerektigini ve sif ortaminda anadili
Ingilizce olan ve olmayan Ingilizce &gretmenlerine nasil cevap verebilecegi konusunda
inceleme yapmaya gerek vardir.

Ingilizcenin yabanci dil olarak 6grenildigi baglamlarda, kiiltiir buzdaginin tepesi (Yeni
bir kiiltiir dahil olduklarinda insanlarin halihazirda gordiiklerinden olusmaktadir) ve bu
buzdaginin derinliklerinde gomiilii olan kismi (Halihazirda gortinmeyip alt kiiltiir olarak
adlandirilan kisimdan olusmaktadir) arasindaki farki anlamak igin gelistirilen Hall'un (1976)
kiiltiirel buzdag1 analojisi can alici bir konudur. Diger bir ifade ile yiizeysel kiiltiir ile dipte
yatan kiiltiir, {izerinde arastirilmasi gereken kiiltiirtin iki ayr1 parcasidir. Buna ek olarak,
Hall'un (1976) anahtar kelime olarak “baglam” terimi, iletisimin olustugu kiltiirel altyap:
anlamia gelmektedir ve tamamen ayni ya da benzer kiiltiir baglamlarindaki farkl
altyapilardan gelen insanlarin iletisim kopuklugu yasayabilecegini vurgulamaktadir. Hall’ un
yiiksek ve diisiik baglaml kiiltiir kurami, herhangi bir kiiltiirel 6zelligin iletisim sirasinda hem
konusan hem de dinleyen kisiler arasindaki iletisimi nasil etkileyecegini agiklamaktadir.

Yiiksek baglamli kiiltiirde insanlar kisiler arasi iligkilere ve bireysel tercihler yerine
grup dinamigine 6ncelik verme egilimindedir. Cok uzun soluklu sosyal iligkiler, ortak kararlar
ve giliven, yiiksek baglamli kiiltiir grubunun en temel karakteristik 6zellikleri arasindadir
(Guffey & Loewy, 2014). Yiiksek baglamli kiiltiir grubuna dahil olan insanlar iletisim sirasinda
sOylenen ifadelerdeki niyete daha ¢ok Onem verdikleri icin birebir kelimelere dikkat
etmemektedir. Dahasi, yiiksek baglaml kiiltiire ait olan insanlar, genel olarak yiiksek oranda
ortak kararlar alinmasi ve paylasilmasindan yana bir egilim gostermekte ve ortak
anlasilabilirlik iletisimin dogasini olusturmaktadir. Yiiksek baglaml kiiltiir grubunun aksine,
diisiik baglamh kiiltiir grubundan olan kisiler, bireysel ve amag¢ odaklidir. Direk hedefe,
¢ogunlukla grup temelli tartisma platformundan ¢ok bire bir tartisma platformuna deger
verme egilimindedir. Bu yiizden, yiiksek baglama dayali kiiltiirden olan insanlar, dilsel olarak
kesin ifadeler kurmaya diigskiin olmazken diisiik baglaml kiiltiirden olan bireyler, kendi
fikirlerini onemsemekte ve karsi tarafa benimsetmeye ¢alismaktadirlar ve hatta bu kisiler,
yliksek baglaml kiiltiir grubuna dahil olan kisilere onlar farkli kiiltiirel birikimden olan
insanlarin goriislerine acik olduklari i¢in oldukga hirsh gelebilmektedir (Hall, 1976; Guffey &
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Loewy, 2014). Bu calisma, Ingilizceyi yabanci dil olarak dgrenen iiniversite dgrencilerinin
hangi kiiltiir grubuna ait oldugunu arastirmaktadir. Ayrica bu ¢alisma, yiiksek ve diistik
baglaml kiiltiir durumunun sinif ortaminda Ingilizceyi yabanci dil olarak grenen iiniversite
ogrencilerinin iletisimini ne 6l¢lide etkiledigini bulmay1 amaglamustir.

Yontem

Nitel bir ¢alisma deseni olan bu arastirmaya, Tiirkiye’deki bir devlet {iniversitesinde
Ingilizceyi yabanc dil olarak dgrenen 50 iiniversite dgrencisi ile anadili Ingilizce olan ve
olmayan 15 Ingilizce dgretmeni katilmistir. Arastirma verileri “ Yiiksek ya da Diisiik Baglaml
Kiltiir Anketi” (Hall, 1976) ve yar1 yapilandirilmis goriisme formu kullanilarak toplanmaistir.
Calismada kullanilan anket 10 evet/hayir soru tiirtine dayali olup tiim &grencilerin ve
ogretmenlerin hangi kiltiir baglamma bagli oldugunu bulmaya yoneliktir. Yar:
yapilandirilmis gériisme sorular1 ise galisma grubundan tesadiifen segilen Ingilizceyi yabanct
dil olarak 6grenen 10 tiniversite 0grencisine uygulanmistir (Gay, Mills, & Airasian, 2012).
Goriismeler ise yiiz yiize olup ¢alismanin arastirma sorularina dayanarak ve uzman goriisii
alarak gelistirilmistir. Veri analizi, kodlama ve siniflandirma yontemi (Gay, Mills, &
Airasian, 2012) ile yapilmistir.

Bulgular ve Tartisma

Uygulanan anket sonucuna gore kiiltiirel baglama dayali gruplar yiiksek ve diisiik
baglamli kiiltiir olmak iizere iki gruba ayrilmistir. Ingilizceyi yabanci dil olarak grenen devlet
tiniversitesinde 6grenim goren 50 ogrenciden 42’si diislik baglamli kiiltiir grubuna dahil
oldugu ortaya ¢ikmisken sadece 8 6grenci yiiksek baglamli kiiltiir grubuna dahil olmustur.
Elde edilen veri sonuglar1 Tiirk kiiltiirline ait {iniversite diizeyindeki 0grencilerin biiyiik
¢ogunlugunun diisiik baglamh kiiltiir grubuna dahil oldugunu gostermektedir. Calismaya
katilan 6gretim iiyelerine uygulanan anket sonuglarina gore ise 12 6gretim iiyesinin ( 2
Amerikaly, 10 ana dili Ingilizce olmayan 6gretim {iyesi- 1 Iranh, 1 Giircistanli, 1 Romanyali, 7
Tiirk) yiiksek baglamli kiiltiir grubuna aitken katiimcilardan 3 6gretim iiyesinin (1 Ingiliz, 2
Tiirk) ise diistik baglamh kiltiir grubundandir. Calisma grubunun nicel veri sonuglarina
bakildiginda Tiirk 6grencilerinin biiyiik ¢ogunlugunun diisiik baglamh kiiltiir grubuna dahil
oldugu goriilmektedir. Ancak Copeland ve Griggs (1985), Asya, Uzak dogu ve Latin Amerika
kiiltiiriinden olan pek ¢ok kisinin yiiksek baglaml kiiltiir grubundan oldugu siniflandirmasini
yapmustir. Bu calismada Ingilizceyi yabanai dil olarak 6grenen {iniversite diizeyindeki Tiirk
ogrenciler diisiik baglaml kiiltiir grubuna dahil olduklarindan Asya kokenli bireyler ile
benzerlik gostermemektedir. Bu durumun tam tersine Tiirk Ogretim {iiyeleri ise yiiksek
baglaml kiiltiir grubu igerisine girmistir.

Dahasy, yliksek baglamli kiiltiir grubundan olan 6gretmenler ile diisiik baglaml kiiltiir
grubundan olan ogrenciler arasindaki belirgin fark iletisim sorunlarina neden olabilir. Ayni
zamanda, kiiltiirlerarasi bilgi aligverisinde farkliliklar yaratabilir. Bu durum da kiiltiirleraras:
yanlis anlagilmanin nedenlerinden biri olabilir (Soley & Pandya, 2003). Kendi {iilkelerinden
ayrilip yurtdisina dil 6gretimi i¢in giden 6gretim tiyeleri hem yeni egitim ortami hem de sosyal
hayatta kiiltiirel ¢akismalar ve iletisim kopukluklar1 yasayabilir. Bu gibi olasi sikintilarin
{istesinden gelmek icin Ingilizcenin yabanci dil / ikinci dil olarak grenildigi yeni bir baglamda
hedef gruba dil O6gretimi igin hazir halde olmasi ve kiiltiirleraras: farkindaliklarmin
arttirilmasi beklenilmektedir (Maureen & Palmer, 2015).
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Buna ek olarak, yar1 yapilandirilmig goriisme anketten elde edilen veriyi Ingilizceyi
yabancr dil olarak ogrenen Tiirk Ogrenciler ve onlarin 6gretmenleri arasindaki iletisim
sorunlariin nedenlerini agiga ¢ikarmak igin desteklemektedir. Adler’'in (1997) kodlama
teknigi ile yapilan ¢alismanin nitel veri analiz sonucunda, iletisimde kiiltiir uyusmazhgy;
yanlis anlama, yanlis yorumlama ve yanhs degerlendirme olmak {izere ii¢ kategoride
smiflandirilmistir. Algisal yapilar, “kiiltiirel olarak degisebilen ve hata pay1 olabilen degerler”
olarak tanimlanmaktadir (Adler, 1970). Insanlarin kiiltiirel ge¢misi, sizin gordiigiiniiz ve
deneyimlediginiz durumlarin algilanmasinda kabul edilebilir bir role oynar. Bu da alginin
kiiltiirel yanls anlagilmalara ve iletisim sorunlarma agik olabilen bir olgu oldugunu gosterir.
Goriisme sirasinda Katilimer B, C ve D, tutucu bir aile yapisinda sahip olduklarini, bu yiizden
disa doniik insanlarin davraniglarina anlam vermede sikinti yasadiklarmi vurgulamistir.
Katilimc1 H ise disa doniik tutumlar1 hep elestirdigini kabul etmistir. Gortismeye katilan 10
ogrenci, konusmasmi dinledikleri kisilerin ifadelerine, konusmacinin goéndermis oldugu
mesajin gercek anlammi anlamak yerine kendi bakis acilar1 cercevesinde dinleyip
yorumladiklarini agiklamislardir.

Kiltiirleraras: iletisim kopuklugunda ikinci bir neden olarak ise yanlis anlama,
gozlemlenen davraniglara anlam yiikleme olarak kodlanmistir (Adler, 1970). Ornegin,
Amerika’dan gelen insanlarm, zaman zaman iletisim sirasinda iletisim kurduklar1 kisilere
karg1 gozle goriilmeyen sinirlar koyduklar kaginilmaz bir gercek olsa da daha ¢ok oldukga
arkadas canlis1 olmayi tercih ettikleri ve is iliskilerinde de bu yakin tavri ya da iligkiyi
korumayi tercih ettigi bilinir. Egitime dayali baglamda ogrencilerine karsi arkadasca
tavirlarin1  stirdiirtirler, ancak Tirk kiiltiiriinde boyle bir baglamda ogretmenler ikili
iliskilerinde simir koymay: tercih ederler. Bu calismada ise Amerikali iki 6gretim {iyesi
bulunmaktadir ve 6grenci- 6gretmen ve 6gretmen—ogretmen iligskisine bakildiginda hem bu
calismayz siirdiirenler hem de 6grenciler tarafindan oldukg¢a samimi ve arkadasca olduklar:
gozlemlenmistir. Caligmaya katilan 6grenciler ise Amerikali 6gretim tiyeleri ile ilk iletisim
kurduklar1 zamanlar da zorluk yasadiklarini agikladilar ¢iinkii Tiirk Ogrenciler, Tiirkiye
baglaminda okul yasantisina bagsladiklar1 ilk andan itibaren 6grenci-6gretmen sinirlarinm
koymay1 ve bunu siirdiirmeye c¢alismislardir. Ancak bu Ogrencilerin saygili ve mesafeli
yaklagimlari, Amerikali 6gretim tiyelerde 6grencilerin kendilerine karsi nasil uzak durduklar:
ve ni¢in 6grencilerinin kendilerini sevmedikleri diistincesini uyandirmistir. Aslinda Amerikali
ogretim tiyeleri, kiiltiir baglami farkindan dolay1 Tiirk 6grencilerinin davraniglarini yanlis
anlamugtir.

Uciincii ve son neden ise iletisimde yanlis degerlendirmedir ki bu terim ise bir
durumun ya da bir bireyin iyi olup olmadig1 tizerine yargilama ve karar verme siireci olarak
tanimlanir (Adler, 1970). Diger bir ifade ile karar verme kiiltiirlerarasi iletisimde anahtar bir
kelimedir. Bazi zamanlar hem Ogretmenler hem de 6grencilerin 6n yargilari, bakislar:
iletisimde yanlis degerlendirmenin bir nedeni olabilir. Yukaridaki ornekte belirtildigi gibi
Amerikalilarin arkadas canlis1 olmasi1 Amerika kiiltiirii i¢in resmi olmayan bir normdur. Her
Amerikalinin sinif baglaminda ¢ok arkadas canlis1 oldugu/olacag: anlamina gelmez. Kimisi
sosyal ve egitime dayali diyaloglarda mesafe koymay tercih edebilir. Katilimci A, E, G ve |,
Ingiliz ve Amerikali dgretim iiyeleri ile Tiirk dgretim {iyelerini kargilagtirmistir. Ingiliz
olanlarla ilgili genel yarg1 onlar1 sakin ve sogukkanli olduklari, Amerikali 6gretim tiyelerinin
arkadasca bir tavir icinde olduklar1 ve Tiirk 6gretim {iyelerinin ise yardima olan ve hos
karsilayan kisiler olduklaridir. Ancak bu calismada, katilimcilar {iniversite hayatina ilk
basladiklar1 akademik donemin bagslangicinda yanlis degerlendirmeden dolay1 egitim-
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Ogretim ortaminda iletisim sorunu yasadiklarmai ileri stirmiislerdir. Daha sonra ise 6gretim
tiyelerini ulusal kimliklerine gore degerlendirdiklerinin farkina vardiklarini anlamiglardir.
Fakat bu siireg igerisinde yanhs degerlendirme yaptiklarmni fark etmislerdir.

Sonug

Sonug olarak, bu ¢alisma Ingilizceyi yabanci dil olarak 6grenen iiniversite diizeyindeki
dgrencilerin kiiltiirel farkliliklar1 nasil anlamasi gerektigine dair ve de hem anadili Ingilizce
olan hem de anadili Ingilizce olmayan &gretmenlerin sinif ortaminda 6grencilere nasil cevap
verebilecegi konusuna dayanmaktadir. Kiiltiirleraras: iletisim yetkinligini gelistirmek ve
yanlis anlama, yanlis yorumlama ve yanlis degerlendirme gibi kiiltiirlerarasi iletisim
¢akismasini onlemek igin yiiksek ve diisiik baglaml kiiltiirler arasindaki ayrimin farkina
varmak onemlidir. ingﬂizceyi Yabana Dili/ Ikinci Dil olarak kullanan ogrencilerin akademik
ve sosyal hayatlarinda basarili olmasmi saglamak igin 6grencilerin kiiltiirleraras: iletigim
yetkinligini gelistirmek ve yiiksek-diisiik baglaml kiiltiir gruplarinin varhigi konusunda
ogrencilerin farkindaliklarini artirmak oldukga gereklidir. Bu galismanin sonucu Ingilizceyi
yabanci dil olarak 6grenen iiniversite diizeyindeki 8grenciler, Ingilizcenin Yabanci Dili/ Ikinci
Dil olarak konusan 6gretmenler i¢in onemlidir. Kiiltiirlerarasi iletisim yetkinligi olusturmak,
ingilizceyi Yabana Dili/ ikinci Dil olarak kullanan ogrencilere kiiltiirel bilgi kazaniminda,
iletisimde strateji gelistirmede ve cesitli baglamlarda zorlu durumlarin istesinden gelmede
yardima olur. Ingilizcenin Yabana Dili/ ikinci Dil olarak konusuldugu diger baglamlarda
yapilacak olan ¢alismalar, bu ¢alismanin sonuglarini genisletmek agisindan faydali olacaktir.

Anahtar Sozciikler: Yiiksek-baglamh kiiltiir, Diisiik-baglamhi kiiltiir, Ingilizceyi yabana dil
olarak 6grenen dgrenciler
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