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Process based writing approach that aims to grade it in order to facilitate the writing
process is an approach based on the structuring and digestion of knowledge on the
mind. it aims to teach students how to use and improve writing skills. The purpose
of this research is determining the opinions of the Turkish teachers about the
applicability of the process based writing approach. The research was carried out in
phenomenological form from qualitative patterns and analyzed data by content
analysis method. The study group was determined on the basis of volunteerism
through the gradual sampling method consists of 14 Turkish teachers working in
Elazig province. Face-to-face interviews were conducted with the semi-structured
interview form developed by the researchers and the findings were tabulated by
determining frequency distributions. As a result of evaluating the opinions of the
Turkish teachers, it was found that there are serious difficulties and deficiencies
about the applicability of the process based writing approach. These difficulties stem
from problems such as excessive time in practice, lack of information on the subject
during the preparatory phase, and the inability to learn artificial language skills.
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Siire¢ temelli yazma yaklasimi; yazma siirecini asamalandirarak yazma iglemini
kolaylastirmay1, 6grencilerin yazma becerilerini nasil kullanacaklarini gretmeyi ve
bu becerilerini gelistirmeyi amaglayan, bilginin zihinde yapilanmasini ve
Oziimsenmesini temel alan bir O6gretim yoludur. Bu aragtirmada Tiirkge
Ogretmenlerinin slire¢ temelli yazma yaklagiminin uygulanabilirligine yo6nelik
goriislerinin  tespit edilmesi amaglanmigtir.  Arastirma, nitel desenlerden
fenomenolojik tiirde gergeklestirilmis ve veriler icerik analizi yontemiyle analiz
edilmistir. Asamali drnekleme yontemiyle goniilliilikk esasi temel alinarak belirlenen
calisma grubu, Elazig il merkezinde goérev yapan 14 Tirkce Ogretmeninden
olugmaktadir. Tiirk¢e 6gretmenlerinin goriislerinin degerlendirilmesi sonucunda siire¢
temelli yazma yaklasiminin uygulanabilirligi konusunda ciddi zorluklar ve eksiklikler
yasandigina dair goriisler tespit edilmistir. Katilimeilar tarafindan bu zorluklarin,
yaklagimin uygulamada fazla zaman almasi, 6grencilerin hazirlik agamasinda konu
hakkinda yeterli bilgi edinememesi ve yapay dil becerilerini 6grenememis olmalari
gibi sorunlardan kaynaklandig: belirtilmistir.
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Introduction

Writing, which is a communication tool peculiar to humans, is a tough language skill, which requires more
mental and physical activity compared to basic language skills in terms of the processes it includes. Writing, which
requires more different transactions compared to speaking, is not a difficult to acquire even though it looks harder
than speaking. (Sahin, 2007). Writing is acquired and it completes its development at the final stage of language
skills therefore it is considered as a difficult skill. In addition because of the active use of other language skills it
requires accumulations like thought, imagination, vocabulary development and a series of preparation (subject,
genre, purpose, etc. determination) (S. Maden, Dincel & A. Maden, 2015). During the writing, the challenging
process that continues until the step, which is a concreting tool, as the ideas forming in mind, supports this situation.

The writing skill supports the individual’s development in terms of mental, emotional/affective and kinetic
aspects. Writing learning area is performed in two stages; one of them is learning fundamental information and
obtaining the skills at a level in which they can be used and the other one is learning how to use these factors
acquired during written expression (Gomleksiz, Sinan & Demir, 2010). The mental transactions such as analyse,
review, questioning, association and control arrange the structure of the mind and develop several mental skills
(Giines, 2007). Whereas the product based writing approach, which was developed by behavioural approach is
composed of transferring ideas onto the paper according to certain rules (Sezgin, 2016). With some rules this
method affects the students in a negative way in terms of their writing attitudes and constrains them producing
original and creative texts. Since product based writing approach was not considered successful it was abandoned
with the beginning of constructivism.

In contrast to behaviourism constructivist approach; activates the student; and adopting an understanding based
on the process not on the result, aims to make the students acquire skills like critical thinking, questioning,
comparing etc. (Gomleksiz, Sinan & Demir, 2011). With the start of adopting constructivist approach in education,
process based writing approach (PBWA) was started to be used in writing education as well. Together with using
the plans commonly and constantly, this approach is being used in order to get information, structure, develop,
correcting and improving behaviours and it foresees the students possessing cognitive awareness in every stage
arranging the process while the students are transferring the information (Karatay, 2011). PBWA gives the
teachers the opportunity to give positive instructions to their students providing them to write feedback and make
evaluations for what the students write. In addition it enables the students to evaluate themselves and correcting
their own mistakes developing the writing process step by step. Also it affects the text quality of the students in a
positive way developing their ideas and self-confidence for writing.

PBWA considers writing as a series of stages that start from a certain point and it considers teacher as a guide
who provides the development of information and skills (Badger & White, 2000). This approach focuses on the
development of the text revising it constantly accordingly feedback is always taken from the teachers and the peers
(Nordin, 2017). The feedback includes all aspects of the text such as content, style, spelling and punctuation. Form
this aspect it notices the language rules that the traditional writing approach aims however it is not a basic purpose
but it is considered as a tool to develop writing skill. When the students have the problem of lack of information
they benefit from three resources; teacher, other students and sample texts (Badger & White, 2000). An
environment, in which the teacher and the students are always interacting, provides the information and skills to
become more active and absorbed better. In addition benefiting from sample texts is important for the children’s
language development, vocabulary and writing skills. The sample texts presented are not for the students to imitate
as in the traditional approach but for increasing their prior knowledge.

PBWA is a teaching method, which aims to teach the students how to use and develop their writing skills;
rather than teaching only information, it focuses on the use of the information and bases on the information being
organised and absorbed in mind. Karatay (2014), who emphasises that the students must have cognitive awareness
in every stage focusing on thinking process, argues that by this way skills such as deciding, thinking independently,
analyze, synthesis, problem solving and learning to learn are developed. Not only does it provide the students act
freely in their imaginary world and in terms of expressing their ideas, it also contribute their language, aesthetic
and art developments enabling them to produce original texts. The most important components of the PBWA,
which considers the writer as the creator of the text, are creating and producing processes (Silva, 1990).
Considering all these benefits it can be said that it must applied in terms of the development of writing skills.
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When the researches carried out within the literature are examined, it is seen that the theses performed within
the experimental model are more (Reimer, 2001; Sezgin, 2016; Ulper, 2009; Erdogan, 2014; Selanikli, 2015; Aksu,
2015). In accordance with the studies in which the effect of the PBWA on students’ writing skills; the effect on 5
grade students’ development in essay writing skills (Giivercin, 2012), the effect on 8 grade students’ development
in informative text writing skills (Sentiirk, 2009), the effect on 5 grade students’ development in written expression
and creative writing skills (Sever, 2013) were searched and as a result of all these it was determined that PBWA
contributes to the writing skills of the students. It is seen that the articles on this issue are generally carried out
with quantitative method and the effect of the approach on writing skills is focused on (Bayat, 2014; Graham &
Sandmel, 2011; Kallestinova, 2017; Johari, 2018; Yilmaz, 2012). However it was not clarified how the teachers,
who are the applicators of this approach, adopted and apply this model. This research was carried out considering
the fact that the determination of the views of the teachers’, as the applicators of the PWBA and direct the process
as a guide, about the issue will bring a different point of views to the situation.

The Purpose of the Research

The purpose of the research is the determination of the Turkish language teachers regarding the applicability
of the PWBA. For this general purpose it was aimed to determine the contribution of PWBA to the writing skills
of the students, in the preparation stage determining the subject and the basic concepts, in the planning stage
determining the writing plan and parts, forming the idea plan and the applications during the correcting stage, the
reactions and attitudes of the students during the publication stage, the problems encountered while the PWBA is
carried out during the class, the assessment and evaluation methods used with reference to PWBA, and the
determination of the participants’ views regarding how PWBA affect the students’ attitudes towards writing, their
will to be a writer and their interest for literature.

Method

In this research, which was carried out in phenomenological type as one of the qualitative research patterns,
one on one interview method was used, and for the analysis of the data content analysis was preferred. The studies
in which interview method was used; are the philosophy and psychology based researches, in which the individuals
describe the common meaning of their experiences about a phenomenon with the help of trust and empathy based
interviews (Creswell, 2016b; Creswell, 2016a; Biiylikoztiirk, Kilig¢ Cakmak, Akgiin, Karadeniz, & Demirel, 2017).
In qualitative researches, that have three different methods like open ended interviews, direct observation and
written document analysis it is aimed to determine the experiences and perceptions of humans with content analysis
(Patton, 2014).

The Study Group

The study group of the research was determined with progressive sampling method, since it was not possible
to reach every Turkish language teachers in Turkey as the target population, in order to provide accessibility the
Turkish language teachers, who works in public schools in Elazig, were determined as sub-population. On
voluntary basis new interviews were performed by the researchers until they were convinced to have enough data
and when they started to think that new views were not coming from the participants the study group was
completed in the interview performed with the 14th participant. In the researches, in which interview technique
was used instead of the quantity of the sample number, whether the sample meet the information needed is checked
(Ttrniikld, 2000). Information on the participants of the interviews:

Table 1. Participants’ information n %

Gender Female 9 64.29
Male 5 35.71

Education status Bachelor 13 7.14
Master’s degree 1 92.86

Title Teacher 13 7.14
Expert teacher 1 92.86

Service period 1-5 years 8 57.14
6 years and more 6 42.86

The study was carried out with 9 female and 5 male totally 14 Turkish language teachers, who work actively
in public schools in 2017. Only one of these teachers is an expert teacher, 1 is a master's degree and 6 teachers
have 6 years and more experience.
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Data Gathering Tools

An interview form, which was developed by the researchers and consists of 10 open ended semi structured
questions, was used as data gathering tool. With reference to literature the draft form prepared was presented to
the views and evaluations of the 5 Turkish language teachers who work actively. Afterwards for content validity
the views of the academic members, who work in Firat and Nevsehir Hac1 Bektasi Veli universities in Turkish
education departments, were taken and in this direction after making necessary corrections the interview form was
put into final form. In order to learn the idea, attitude and behaviours of the participants and the reasons of all these
(Karasar, 2009), as a result of the one on one interviews performed the data gathered was recorded. With the
purpose of providing independent thinking open ended questions were utilized, and in case of need the semi
structured interviews were carried out asking follow-up questions.

Gathering and the Analysis of the Data

After putting the data into writing on computer and making it checked by the participants the “credibility” of
the research and giving the participants information about the process of the study the “accessibility” of the
research was attempted to be provided. The interview data obtained was analysed using content analysis method.
The data analysis; contains coding the data, assigning labels for every unit, and grouping the codes chosen from
the expressions of the researchers and participants or the concepts used in social or human sciences under themes
(Creswell & Plano Clark, 2015). The categories formed according to the views of the participants were constituted
basing on the participants views with reference to literature and it was attempted to provide “category accuracy”.
Within the study bringing similar answers together the frequency of the answers in all answers were tabulated and
the frequencies were commented under the tables. In qualitative researches coder reliability is different coders’
coding the same text in the same way or the same coder’s coding the text in different times on the other hand
category reliability is the categories’ being accurate and clear (Bilgin, 2014; Sonmez and Alacapinar, 2016).
Within this research the data was analysed twice in different times by the same coder, at first step the concord was
aimed to be above 70%. By this means it was aimed to provide “coder reliability” (Miles & Huberman, 2016). In
order to provide coder reliability Miles and Huberman’s (2016) “Reliability=Consensus Number/Total Consensus
+ Dissensus Number” formula was utilised. Considering the fact that the concordance percent was 73% the study
was found adequate in terms of coder reliability.

Findings

The findings obtained from the interviews were commented with reference to the literature according to the
questions and forming the sub- purposes of the research asked in the research.

Table 2. The views of the participants about “the contribution of PBWA to the writing skills”

f
Positive Negative Total
Transferring the ideas 7 3 10
The attitude towards writing 4 10
Multi assessment and evaluation -
Cognitive skills
Planning
Personal development
The use of standard language
Constructivist approach
Preparation
Progressive writing
Time
Applicability -
Fundamental language skills 2 -

The contribution of PBWA to the writing skills

1

N OO OO N OO
N

N N 1
NN PO OO NN O

The views regarding the contribution of PBWA on students’ writing skills mostly focus on the issues such as
transferring the ideas and the attitude towards writing. The experiences and the observations of the participants
indicate that PBWA develop the skills o the students for transferring the ideas on paper in a more effective and
regular way. However, since writing, which is an artificial language skill, requires obeying certain rules, it is stated

460



Deniz & Demir

that the students have difficulty in transferring their ideas on paper and they come through data loss. It can be said
that reasons like students’ prejudice for writing, avoid writing, the writing process taking a long time and it requires
patience affect the attitude towards writing in a negative way. Using multi assessment and evaluation; the students
seeing their mistakes, take lessons from their friends’ mistakes, can support their writing skills development
providing them evaluate themselves in accordance with the feedback they take and enable them correct their
mistakes. It can be said that PBWA develop writing skills through supporting the effective use of cognitive skills,
development of planning skills, personal development, the use of standard language and constructivist approach.
Nevertheless, there were some views stating that students’ tendency for writing in a short time without planning
and the use of the standard language’s requiring certain rules affect their writing skills development in a negative
way. While the application of preparation stage and progressive writing contribute to the writing development
directing students to reading and socializing in the process may support the fundamental language skills as a whole.
It can be said that while extending the writing process over a period of time give the opportunity to think longer
and use imagination more; inadequate lesson time and the development emerge after a long period of time affect
writing skill in a negative way. It was stated that this situation.

P-6. It teaches our students a three stage writing model; before writing, during writing and after writing. It
enables them to be more conscious and prepared for the writing process. Actually process based writing
approach teaches the students that they should not write randomly while they produce a text but to follow
certain processes. In addition it emphasizes to be careful about the spelling rules without allowing incoherency.

P-5. In my opinion the writing studies develop the students’ ability of expressing. However while the students
are writing they behave reluctant and unwilling. In all class only some students can put their thoughts on paper
as a whole. In writing activities they compile their sentences in a short time without planning. Therefore I can
see that only minority of the students enjoy while they write essays.

Table 3. The views of the participants about “the applications in the preparation stage”

f
Positive Negative Total
Teaching principles 9 -
Motivation
Making the student active
Readiness
Teaching strategies and methods
Brainstorming
Mind map
Planning
Association technique
Applicability
Key words
The will for writing

Preparation for writing

©
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When the views about the applications in the preparation stage are evaluated all of them were positive and the
majority of the views were stated about the use of teaching methods. It can be said that the participants consider
teaching methods in the studies of determining subject and getting information about the subject in the preparation
stage. Among the teaching methods especially the vitality principle was emphasized and it was stated that the
subjects that the students encounter are apprehended better accordingly they can be transferred easier. It can be
said that the application in the preparation stage activate and motivate the students. Among the teaching methods
views were stated mostly about brainstorming and at least about determination of keywords also it was seen that
mind map and association were used. However, it was not clear whether this technique was preferred because of
its ease of use or it provides the students form their ideas in an easier and faster way. Because there are some other
techniques that can be used in the preparation period however none of the participants mentioned these. Besides
the views stating that preparation stage increase the readiness of the students, it was stated that this stage could not
be applied since the students did not have adequate readiness. This situation was also mentioned in the views stated
regarding the applicability issue and it was stated that the students’ coming to secondary school without learning
artificial language skills make the application of this approach impossible.
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P-3. When we determine the subject to write I benefit from the instructions that take place in the teacher’s
guidebook. I can limit the subject selection according to the argument. | rarely use free subject choice. | use
brainstorming technique in order to reveal students’ ideas when we determine the subject. Sometimes I give
them a subject and ask them to search. | want them form a text that will enable them share the search results in
the classroom.

P-8. The school | work in includes forty four classrooms. | can say that only one of the classes | teach Turkish
lessons is successful. The class | mention is 5™ grade. While we make a writing study in this classroom we
determine the fundamental concepts all together. | make them say the concepts they are supposed to say through
discovery method. The other classrooms in the school | work in, cannot read correctly even speak Turkish let

alone writing properly.

Table 4. The views of the participant about “applications in the planning stage”

f

Planning Positive Negative Total

Making the student active 10 -
Content quality

The parts of the text

Progressive writing

The attitude towards writing

Style quality

Cognitive skills

Aspects of the text

Determining way according to the purpose
Applicability - 2
Style quality

NN WWR N oo
e (RN
PO WWON©oS

[y
1

Regarding the applications in the planning stage there were views stated mostly about making the students
active and all of the views were positive. It can be said that planning stage supports the students’ participating in
the writing process actively. Accordingly it can be said that this stage supports learning by experiencing, being
motivated to the writing process, interest and willing for writing. Since studies about content are performed mainly
in the planning stage, it can be said that planning is important concerning transferring the ideas in en effective and
regular way. In this stage determination of the text’s parts and the determination of the subjects to be mentioned
in every part supports the constitution of a consistent and meaningful text. However, the attempt of the students
for limiting the text in three paragraphs, which are introduction, body and conclusion, is a negative state in terms
of writing skill and willingness. It can be said that in the planning stage the studies like determining way, text

genre and aspects according to the purpose supports the cognitive skills regarding writing acquisition.

P-4. First of all | inform them about the contribution of planning to human life in every aspect. When I’m doing
this | give examples from our daily life and daily routine. I tell them practically that the most effective way for
listening to the things we write is transferring our emotions and thoughts in a good and planned way. For this |
read sample texts. Afterwards | make them write and apprehend the importance of planning.

P-5. In the process of writing mostly we determine the subject we chose together and the under titles it
associates through question-answer method. However the students have the most difficulty in the introduction
of the text. In the beginning of the essay usually definition sentences take place. In the body of the text only
one paragraph is written and sentences that narrate the subject in a limited perspective take place. In the
conclusion part the students write the main idea they want to give with a few sentences.

Table 5. The views of the participants regarding “the applications of developing and making the ideas explicit”

. f
Developing Positive Negative Total
Content quality 7 4 11
Making the students active 11 - 11
The attitude towards writing 9 - 9
Teaching principles 5 - 5
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Table 5. The views of the participants regarding “the applications of developing and making the ideas explicit”

. f
Developing Positive Negative Total
Readiness 2 2 4
Informing about the subject 4 - 4
Cognitive skills 3 - 3
Multi assessment and evaluation 3 - 3
Transferring the ideas 2 - 2
Applicability - 2 2
Writing skill development 2 - 2
Time 1 1 2
Style quality - 1 1

The participants’ views mostly focus on content (negative) and making the student active (positive). While it
was stated that developing stage increase the content quality; also it was expressed that students’ prior knowledge
being deficient and since they do not use high level skills and idea developing ways the content cannot be
developed. Making the ideas explicit and developed may affect the attitude towards writing in a positive way. It
can be said that development stage requires teaching principles, cognitive skills and multi assessment and
evaluation method and support writing skills. On the other hand in the development stage it increases the readiness
of the students completing preparation and the planning stages. However the student, who does not complete the
former stages, passes to this stage without the necessary information and experience. It can be said that this
situation not only affects the writing development in a negative way and causes loss of motivation as well.

P-2. I want them to revise the items they form and determine the items about the subject, and eliminate the
items that less related to the subject or those that do not relate at all. When they are developing the subject if
they cannot find many ideas | give them cases and talk about my observations. In addition | ask them to make
observations about the subject and to make a detailed research if there is a deficiency about the subject.

P-8. 1 am trying to help my students giving them examples from daily life. | put the people and the situations
that occupy their lives and they often use in the centre of the idea that | will determine. Using the principle of
from known to the unknown from close to the further | am trying to obtain productivity.

Table 6. The views of the participants regarding “the applications in the correcting stage”

f

Correctin - .
g Positive Negative Total

Multi assessment and evaluation 18 - 18
Making the active 10 - 10
Content quality 8
Correcting and learning 8
Cognitive skills 7
Recognizing the mistakes 7 -
Style quality 5
Writing skills development 6
The attitude towards writing 4 1
Readiness - 3
Respect aspects 1 1
Model forming 1 -
Applicability - 1

1
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Concerning the studies in the correcting part of the PBWA the participants stated views mostly about multi
assessment and evaluation, all of which were positive. The approach of multi assessment and evaluation; includes
abstract, peer and teacher evaluations and suggests a process based evaluation. This situation provides opportunity
for students to participate in the assessment and evaluation process together with the teachers in the correcting
stage, the evaluation of the students’ success in every aspect and revealing the students’ mistakes. The applications
in the correcting stage provide the active participation of the students in the writing process and develop positive
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attitude towards writing. The views focus on the fact that developing stage increases the style and the content
quality. Although there were few views stated in the stages of preparation, planning and developing, especially
regarding the style quality; the increase in the view frequency reflects that the approach was carried out correctly.
Because the studies regarding the style quality on the purpose of making the text written ready for presentation,
are carried out in the correcting stage, which is the former stage before publication. However focusing on stylistic
rules more than necessary may affect the attitude towards writing in a negative way. The peer evaluation, which
provides the students to interact each other in the writing process, is important in terms of teaching being respectful
to other people’s views. However breaking the rules of respect may create e negative situation. It can be said that
the applications carried out in the correcting stage provide the students’ recognize and correct their mistakes and
affect their cognitive development in a positive way. Thus fulfilling the deficiency of the students, effective and
permanent learning is provided and their writing skills development is supported. Concerning readiness it can be
said that there were problems resulting from the students, who did not learn how to write and did not perform the
former stages as necessary.

P-3. For narrating firstly | want the students to evaluate themselves. Sometimes | use ready pre-assessment
forms. Thus | provide awareness in the students. Rather than learning the mistakes recognising the mistake and
correcting it is more useful for not repeating it. | ask them to read the essay loudly for a few times by this way
the peers can determine the expressions that sound rough. This decreases the similar mistakes of other students.

P-12. Since we start writing with a plan firstly they prepare the plan. I survey their plans one by one. Generally
the subject and the topic and the main idea are not separated or they can be independent from each other. Based
on the mistake made, | explain the topic again individually. When we agree that everybody’s plan is correct we
all pass to the body of the essay. We proceed part by part like this correcting. They recognize their mistakes
accurately and they make fewer mistakes in the later parts.

Table 7. The views of the participants regarding “the behaviours of the students in the publication stage”

L f
Publication Positive Negative Total
The will for sharing 10 4 14
Self-confidence 7 6 13
The attitude towards writing 8 4 12
Feedback 8 - 8
Cognitive skills 3 - 3
Fundamental language skills 3 - 3
Writing skills development 3 3
Applicability - 2 2

The participants stated views mostly abut the will for writing regarding the attitudes and reactions of the
students in the publication stage. Most of the participants’ views about this issue state that the publication stage
supports the will of the students for writing and the students want to share the texts they write. However some
students who do not want others to see what they write for various reasons creates a negative situation for this
stage. It can be said that in the publication stage the students mostly have self-confidence problems and this
situation makes the application of the PBWA. Nevertheless the positive views stated regarding self-confidence
reflect that this stage affect the students self-confidence in a positive way. With reference to the findings it can be
said that the publication stage increases the will of the students for writing and support them develop positive
attitude towards writing. It is stated that as a result of publishing the writing of the students they expected positive
feedback from their environment and as a result of the feedback they took they indicated will for writing again and
publishing. It can be said that publication stage has positive reflections on cognitive, writing and fundamental
skills of the students. However it can be said that because of either the reactions of the students or they possess
inadequate writing skills there were problem in the applicability of this stage.

P-8. | perform publication stage using the classroom board. When | say that | will put the texts they write on
the board nobody agrees. They all object. | have difficulty at this stage. | cannot make sense why they do not
want me to put the texts they read comfortably to their friends on the board. A material, which belongs to them,
to be on the wall where everybody can see and examine again and again bothers my students.
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P-13. Students, who have a product that belongs to them, become very happy. It is also a good stimulation for
being appreciated, accepted and developing themselves. Generally in later stages | see that the students, whose
texts are published, are working hard in order to develop their writing skills. They become good examples for
their friends.

Table 8. The views of the participants about “the problems encountered in the application of the PBWA”

S f

Application Positive Negative Total
Time - 17 17
Writing stages - 11 11
Readiness - 10 10
Applicability - 8 8
Content quality - 5 5
The attitude towards writing - 5 5
Writing skills development 1 3 4
Writing process - 4 4
Style quality - 1 1
Feedback - 1 1
Imaginary world - 1 1
The difficulty of writing skill - 1 1

It is seen that the views regarding the difficulties encountered in the application of PBWA focus on time issue
and the most of the negative views were stated about this issue. Due to the fact that this approach contains long
acting writing applications, it can be said that more lesson period are needed. The participants stated that since
PBWA generally takes long time, the students were distracted from the writing process, lesson hours were not
adequate and since it requires a long process the studies performed in this approach were inadequate n number.
The views regarding the writing stages assert that it affects the applicability in a negative way. They stated that
the students did not have adequate readiness, could not complete the education of reading and writing and could
not provide readiness with preparation studies they had serious problems regarding applicability. At this point the
biggest problem encountered is the fact that the skills that must be taught in primary school are not acquired.
Considering the overall of the research it is remarked that in every question the participants stated views about
applicability and these views were negative. This situation reflects that the participants had serious difficulties
with applying PBWA and they could not apply it adequately. In this respect the only positive views was given
about writing skills development. Although the participants thought that applying PBWA developed the writing
skills, they stated they this approach was deficient in turning what is learned into skill. The negative attitude of the
students towards writing, some applications in the writing process and the difficulty of providing content quality
affect the applicability of PBWA.

P-1. Dealing with the writing studies of the students individually causes spending much time. Teacher’s
examining all students’ writings, talking about some paragraphs and asking what the writer meant there is a
time consuming situation. In addition in the determination of the topic and the concepts of the text to be written
since the views of the students are taken —not all of them some of them though- showing too much attention for
the topic and the will for writing what they say on the board all the time is encountered.

P-7. It is model which requires patience and labour. The process in practice and the application process may be
different. This proves that every student can move forward independently. That is to say considering the fact
that there are still adult students who cannot read and write we can say that even in this model the result expected
is not accessed yet. | still have illiterate students and this is a situation which requires patience not only for
them but also for those who are literate.

Table 9. The views of the participants about “the effect of PBWA towards literature and writing”

Writing attitude " f.

Positive Negative Total
The attitude towards writing 27 1 28
Writing skills development 13 - 13
Self-confidence 6 - 6
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Table 9. The views of the participants about “the effect of PBWA towards literature and writing”

- . f
Writing attitude Positive Negative Total
Applicability 1 4 5

Multi assessment and evaluation
Progressive writing

Making the students active
Fundamental language skills

NN DN O
1 1
NN N Ol

According to the views of the participants PBWA affects the students’ attitude towards writing in a positive
way. From this point of view it can be said that PBWA supports self-confidence and writing skill development;
this situation reflects their attitude towards writing in a positive way. It can be said that PBWA provide the students
write in a stage way and enable them participate in the process with multi assessment and evaluation approach. In
addition since they affect each other at the developmental point of fundamental language skills, it is seen that this
approach is not limited with providing the development of writing skills. Accordingly all these positive features
reflect positively to the approach towards writing. There were negative views only at the point of applicability.
This situation can be indicated as sign of that the difficulties encountered during the application of the PBWA,
reflect negatively to the students’ attitudes towards writing.

P-6. | observe them start writing more consciously and they can reflect the features that belong to the genre and
they try to explicit the ideas that they want to assert. The students become happy when they create a text. When
there are texts in the sharing stage they become happier. Another point I noticed when | say we will do it most
of the students do not act negatively.

P-10. The students always have phobia for writing. What really matters is to destroy this fear. They understand
that the writing can be elaborated with the content rather than the beauty of the letters. In order to write better
they enjoy using proverbs, idioms and aphorisms to support their content with such sayings. At the end of every
text they see themselves as a merely famous writer.

Table 10. The views of the participants about “process based assessment and evaluation the applications”

. f
Assessment and evaluation Positive Negative Total
Writing skills development 13 - 13
Analytic evaluation 9 - 9
Making the student active 6 - 6
Process based evaluation 6 - 6
The attitude towards writing 5 - 5
Multi assessment and evaluation 3 - 3
Personal development 3 - 3
Cognitive skills 2 - 2
Applicability - 2 2

The measurements and evaluations used in the STYY support the holistic development of the student by
providing active participation. It is seen that this approach contains multi assessment and evaluation, analytic
evaluation and process based evaluation styles. Analytic evaluation provides evaluation from every aspect
separating sub-branches like style, content and the use of language. Multi assessment and evaluation provides the
teacher and the students participate in the evaluation process together. Process based evaluation supports these two
types of evaluation and evaluates the activities of students in the writing process more. Since PBWA contains all
these evaluation structures, it provides the students participate in the writing process actively and affect their
attitude towards writing in a positive way. It can be said that the applicability of the assessments and evaluations
that PBWA contains is difficult in terms of teachers. This situation may result from the fact that the teachers need
to give feedback checking all students and at the point of peer evaluation the respect aspects are passed over.

P-7. I often consult peer evaluation. The things that the teacher overlooks do not escape the attention of the
students. And also when the students feel that they are an individual in the classroom they learn to respect their
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own and others ideas. By this way they do not shy away from expressing their thoughts and they lay down their
existence.

P-13. In written expression assessment is aimed at whether the standard expected in other words the progress
is developed or not. Question such as whether what is expected from the basic rules of Turkish language is
given or not, is the arrangement and order is provided, are the spelling and orthographic rules obeyed, is it the
expected size, does it have the appropriate headline, is the introduction beginning with general expressions, is
the body developed using event patterns, are the ways to develop the main idea used in an appropriate way, are
formed and | examine together with the students and evaluate.

Table 11. The views and suggestions of the participants about PBWA

. . f
Views and suggestions Positive Negative Total
Applicability - 10 10
Writing skills development 9 - 9
Readiness - 8 8
Writing process 4 1 5
The attitude towards writing 2 3 5
Making the students active 3 - 3
Cognitive skills 2 - 2
Multi assessment and evaluation - 2 2
Holistic development 1 - 1
Self-confidence - 1 1

Considering the ideas that the participants wanted to state other than the questions asked about PBWA it is
seen that the most views focus on at the point of applicability. All of the ideas stated on this issue being negative
is the reflection of the participants’ cannot apply PBW A exactly. The participants needed to express the difficulties
they had at the point of applying once again. It was stated that the PBWA was affected negatively by the problems
encountered concerning environment and classroom atmosphere, student levels, lesson hour and time issues. In
addition to all the problems these factors cause the inadequacy of the teachers might reflect to the applicability as
well. Nevertheless the findings obtained indicate that PBWA support students’ writing skills development,
cognitive and holistic development in a positive way. Also it can be remarked that this approach makes the student
active and affect the writing process positively. The students’ being inadequate in terms of readiness may result
from the fact that they did not make up their deficiencies getting enough information in the preparation stage. The
students’ negative attitudes resulting from generally being diffident, prejudiced and anxious towards writing may
increase in the processes of publication and evaluation because of mistakes and deficiencies regarding applying.
The self-confidence of the children, who compare their writing with their friends or who take negative criticism,
may be affected negatively. Considering all these positive and negative evaluations together it can be stated that
when PBWA is applied correctly and effectively it supports cognitive, emotional, psychomotor and personal
developments in addition to writing skills and attitudes towards writing. However because of the difficulties,
deficiencies and inadequacies encountered concerning applying, it can be said that the writing attitudes, writing
process and self-confidence of the students were affected negatively.

K-1. I think process based writing studies are better for the students only compared to product based writing
studies. In this approach the students learn that the writing is performed step by step and how they must be
careful in every stage. In the classical writing method the students, who do their task unsociably, socialize in
the process based writing approach.

K-11. | cannot perform this method in class. Moreover | cannot utilize most of the data of the constructivist
system. The prior knowledge of my students is very inadequate. Their financial state of their family is very bad.
Their families do not take care of their kids. Probably since their teachers in the primary school could not give
close attention and support to the children | have big problems in this process. | am trying to do my best.

Discussion and Conclusion

The views of the participants concerning the contribution of PBWA to the writing skills; focus on the fact that
it affects the students’ attitude towards writing, writing skills, cognitive and personal development, fundamental
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language skills positively. None the less it was stated that there were problems concerning time and applicability.
PBWA'’s turning writing transaction into a series of stages provides convenience for the teacher and the students
in terms of proceeding applying the information and the skills properly (Badger & White, 2000). In an experimental
pattern research it was determined that PBWA affects the students’ attitude towards writing, their writing habits
and skills in appositive way (Ho, 2006). It was determined that in addition to contributing to essay writing skills
this approach provides active participation of the students and affect their self-confidence and desire for writing
positively (Yilmaz & Aklar, 2015). It was determined that compared to product based approach PBWA develops
writing skills of the students more (Zhou, 2015). In another experimental research it was determined that this
approach contributes to the students’ creative writing skills development (Sever, 2013). Most of the researches
carried out indicate that PBWA affect the students’ written expression skills positively (Balci, 2017; Karatosun,
2014; Sever, 2013; Sentiirk, 2009). The findings of the research are supported in this respect.

As a result of the analysis of the views regarding the preparation stage it can be said that the application in this
stage affects the students’ active participation, motivation and desire for writing positively. In addition it was
emphasized that the students could not provide readiness for the next stages when they could not evaluate this
stage adequately, also the skills that must be acquired in primary school were not gained and this stage took long
time. It was determined that the writing acquisition of the individual must be considered as a process and it must
be performed, this process must be performed starting from first reading and writing education and as long as
development is provided teaching new acquisitions will be right (Okari, 2016). Most of the writing activities
performed in the writing process are preparation purpose and it was stated that their preparation support assessment
and evaluation applications (Storch, 2005). It was determined that planned writing and evaluation model give the
students the opportunity to make more plans and generate ideas sparing 70% of the writing process for them
(Y1lmaz, 2012). From this point of view in terms of applying PBWA the preparation stage is a vital stage, which
must be applied properly and completely. The importance of the preparation stage must be taught to students and
they must be enabled to perform this stage completely. On this issue activities that will keep the students’ attention
and desire alive, motivate and provide them participate in the process actively and these activities must be moved
to the educational environments and classrooms.

It can be said that the applications in the planning stage generally contribute to the content and style quality of
the text, determining way according to the purpose, and for the determination of the factors and parts of the text.
In addition it was determined that there were views stating that this stage contribute to the students’ being active,
their positive writing attitude, stage writing and cognitive skills. However it was stated that there were problems
encountered concerning applicability. At this stage forming a writing draft the messages desired to be given can
be transferred to the target group in a more effective way. (Reimer, 2001). In a research carried out on this matter
it was determined that the people whose writing habits and success is low do not form a good plan and they have
deficient planning skills (Jensen & DiTiberio, 1984). PBWA, which is based on systematic planning process,
support cognitive awareness of the students and the content quality of the text; and arrange teacher-student relation
and the learning process (Johari, 2018; Duman, 2007). The results obtained in the research support the results of
the studies performed in the field. From this point of view it can be said that planning skill support writing skills
in many aspects.

It was determined that there were views stating that the developing stage provide students’ active participation,
develop positive attitude towards writing, development of cognitive and writing skill and the transfer ideas.
However in accordance with the views it was stated that there were problems encountered concerning the style
quality and applicability. The researches carried out support the positive side of the results obtained. PBWA
support writing skills development through the transactions of rereading the writings, questioning, evaluation and
revision (Zare-ee & Mahdavi, 2014). At this stage the teacher’s feedback and the use of peer evaluations affect the
quality of the text and the writing skills in a positive way (Tuan, 2011). The developing stage; not only provides
the students interact each other but enable cooperation and communication as well (Storch, 2005). Studies like
forming a writing draft, arranging ideas and revision increase cognitive awareness and support writing strategies
(Karatay, 2011). In this direction it can be said that process based approach support writing skills and cognitive
skills. In the developing stage writing the ideas correctly and effectively is emphasized more (Seow, 2002).
However in this stage forcing the students about the rules of spelling, orthography and grammar will cause various
problems. Accordingly it can be said that applying PBWA incorrectly underlies in the negative views determined
regarding style quality. In the researches carried out in the field the reason why a similar result was not obtained
statistically may result from this.
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The correction stage; contribute to the students’ writing skills, attitude towards writing, recognizing and
correcting their mistakes and to the content and style quality of the text in terms of providing opportunity for the
use of multi assessment and evaluation approach. However it was stated that in the process of peer evaluation
sometimes respect aspects were ignored, so teachers must be careful about this issue. In addition it was stated that
there were problems due to the fact that the students did not evaluate the previous stages adequately and the skills
that must be gained in primary school were not acquired. In the experimental research carried out about this issue
there was a positive significant difference found about the issues of manner, content, grammar, spelling and
punctuation (Kallestinova, 2017). It was determined that the students, who perform process based writing
applications, make progress in terms of act of writing, manner, fluency, word choice and presentation features
(Gorgilig, 2016). It can be said that the assessment and evaluation applications that the correcting stage requires
contribute to producing qualified texts in terms of writing skills, style and content.

As a result of the analysis of the views regarding publication stage, it can be said that this stage affects students’
desire to share, their self-confidence, attitude towards writing, cognitive, fundamental language and writing skills
in a positive way. However the students’ anxiety for writing, their prejudices, lack of self-confidence and the
problems concerning the applicability pose negativity for this stage. The publication stage provides students focus
on correcting stage, forming the content and style quality of the text, and make tiny distinctions about meeting the
requests of the reader (Kallestinova, 2017). It was determined that the publication stage affect the students’ writing
attitude and self-confidence positively (Selanikli, 2015).

As a result of the analysis of the participants’ views regarding the applicability of PBWA, it was claimed that
the approach stages, lack of time, deficiency of readiness and imaginary world, focusing on style and content
quality affect the applicability of the subjects. It was determined that regarding writing education the teachers
mostly had problems concerning lack of time, excessive number of the students in the classroom, lack of education
(Krendl & Dodd, 1987). In order to eliminate the time problem encountered in the PBWA application, writing
classes can be added or the number of Turkish language classes can be increased. For teachers in order to take care
of all students and give feedback the number of the students in the classroom must be decreased. All the negative
aspects stated not only reflect to the applicability of the approach but to the students” writing skills as well. The
teachers must make tiny distinctions about applying PBWA correctly and completely. Especially the rules of act
of writing, punctuation and grammar should not be forced to the students, the writing attitude of the students must
be cared and the communicational competence must be centred. It is known that the students have problems in
applying the feedback of the teachers and expressing themselves correctly because of vocabulary and grammar
knowledge deficiency (Zhou, 2015). It can be said that in the applying of the approach this situation has negative
reflections. In the sub-problems of the research views regarding various problems encountered in the applying of
the approach were determined.

There are some views regarding PBWA affects the students’ attitude towards literature and writing in a positive
way. The participants’ views regarding this issue state that this model increases the students’ active participation
in the class, their self-confidence, fundamental language and writing skills. Within the researches carried out
concerning this issue on university students it was determined that PBWA decreases the anxiety of the students
for writing and increase their writing success (Bayat, 2014; Ho, 2006). It was stated that his approach increased
the desire of the students for writing (Duijnhouwer, Prins, & Stokking, 2012; Mehr, 2017; Reimer, 2001; Zhou,
2015). PBWA increase the students’ writing self-efficacies, and their attention and desire and also support them
develop positive attitude towards writing (Hamid, 2017). In addition, it was stated that PBWA motivated the
students who cannot write (Yilmaz, 2012). Within this research, which was carried out with experimental method,
it was concluded that process based creative writing applications affected the writing attitude and skills of the
students positively (Erdogan & Yangin, 2014). It was determined that PBWA affected the attitude towards writing
positively (Balci, 2017; Gorgiig, 2016). Nevertheless there are researches stating that this approach does not affect
the writing attitudes of the students (Selanikli, 2015; Aksu & Karatay, 2017). This situation may be resulting from
the sample group utilized in the research. Because many studies in the field concluded that PBWA affected the
writing attitude positively.

Process evaluation beyond the determination of the rate of possessing aimed acquisitions with the activities
performed in the learning process, aims making the learning better and the development of cognitive, emotional
and psychomotor skills as a whole (Goger, 2014). It can be said that the assessment and evaluation used in PBWA
reached this goal. It can be said that the assessment and evaluation tools used in the process based writing
applications affect writing skills and cognitive skills positively and make the students active. However the views
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stating that the teachers had difficulties at the point of giving feedback to all students and providing a democratic
classroom during the assessment and evaluation applications were determined. In a research carried out with
experimental method it was concluded that the teachers’ giving feedback increased the self-confidence, writing
performance and motivations of the students (Duijnhouwer, Prins, & Stokking, 2012). The feedback taken from
the teacher and the peers affect the writing process, motivation and performance positively (Reimer, 2001; Zhou,
2015). In addition it is known that peer feedback contribute to the students’ metacognitive awareness and
development of the language skills (Nguyen, 2016). On the other hand it was asserted that during peer evaluation
the students feel worried about being criticized and they have self-confidence and anxiety problems (Storch, 2005).
With all positive and negative aspects all these researches empower the result concluded.

It was stated that the readiness and self-confidence deficiency of the students; the assessment and evaluation
applications of the approach affect the writing skills and the process based writing applications negatively.
However there were views stated that this approach contributes in terms of extending the writing transaction in a
process, making the students active and providing writing development beside holistic development. In a research
carried out with experimental method it was stated that PBWA contributed to the writing success and habits, self-
confidence and developing positive attitude towards writing (Ozeng, 2016). For the development of writing skills
and writing success PBWA must be used (Jensen & DiTiberio, 1984). It was asserted that PBWA supports the
writing motivation of the students and their capability of writing a qualified text (Graham & Sandmel, 2011). The
researches in literature agree on the view that process based writing applications contribute to the writing skills
development and support the findings of the research.
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Siirec Temelli Yazma Yaklasiminin Uygulanabilirligine Iliskin Ogretmen
Goriisleri

Giris

Insana 6zgii bir iletisim arac1 olan yazma, icerdigi siirecler bakimindan diger temel dil becerilerine gore daha
fazla zihinsel ve fiziksel aktivite gerektiren zorlu bir dil becerisidir. Konugmadan daha farkli islemler gerektiren
yazma, konusmadan daha zor goriinse de kazanilamayacak bir beceri degildir (Sahin, 2007). En son kazanilan dil
becerisi olmasi ve gelisiminin en son tamamlanmasi, yazma becerisinin zor olarak goriilmesinin nedenlerindendir.
Buna ek olarak diisiince, hayal diinyasi, kelime hazinesi gelisimi gibi birikimler ve bir dizi hazirlik (konu, tiir,
amag vb. belirlenmesi) gerektirmektedir (S. Maden, Dincel, A. Maden, 2015). Yazma sirasinda, fikirlerin zihinde
olusumuyla somutlastirma araci olan ele kadar devam eden zorlu siire¢, durumu destekler niteliktedir.

Yazma becerisi bireyin, zihinsel, duyussal ve devinsel yonlerden gelisimini desteklemektedir. Yazma grenme
alani, temel bilgi ve becerilerin kullanilabilecek diizeyde elde edilmesi ile kazanilan bu unsurlarin yazili anlatim
strasinda nasil kullanilacaginin 6grenilmesi olmak {izere iki ayr1 asamada gerceklesmektedir (Gomleksiz, Sinan &
Demir, 2010). Yazma sirasinda kullanilan inceleme, gbzden gegirme, sorgulama, iliskilendirme, kontrol etme gibi
zihinsel islemler zihin yapisinm diizenlemekte ve ¢ok sayida zihin becerisini gelistirmektedir (Giines, 2007). Oysa
davranis¢1 yaklagimin gelistirdigi {riin temelli yazma yaklasimi, disiincelerin belli kurallara gore kagida
aktarilmasindan ibarettir (Sezgin, 2016). Bu yontem 6grencileri birtakim kurallarla sikistirarak 6zgiin ve yaratici
metinler iiretebilme becerilerini ve yazma tutumlarmi olumsuz ydnde etkilemektedir. Uriin temelli yazma
yaklagimi pek basarili goriilmedigi i¢in yapilandirmaciligin uygulanmaya baslamasiyla birlikte terk edilmistir.

Davranig¢iligin aksine yapilandirmaci yaklasim; 6grenciyi aktif kilmakta; sonuca degil, siirece odakli bir
anlayis1 benimseyerek Ogrenciye elestirel diisiinme, sorgulama, kargilagtirma vb. becerileri kazandirabilmeyi
hedeflemektedir (Gomleksiz, Sinan & Demir, 2011). Egitimde yapilandirmaci yaklagimin benimsenmeye
baglanmasiyla yazma egitiminde de siire¢ temelli yazma yaklasimi (STYY) uygulanmaya baglanmistir. Bu
yaklagim, planlarin yaygin ve siirekli kullanilmasini i¢erdiginden bilgiyi edinmek, yapilandirmak, gelistirmek,
davraniglart diizenlemek, iyilestirmek amaciyla kullanilmakta ve Ogrencilerin bilgiyi aktarirken stireci
diizenleyerek her asamada bilissel farkindalik sahibi olmalarini 6ngérmektedir (Karatay, 2011). STYY de;
ogretmenler, o6grencilerin yazdiklarina geri doniitler ve degerlendirmeler yaparak, Ogrencilere olumlu
yonlendirmeler yapabilmektedirler. Ayrica bu yaklagim, 6grencilerin yazma siirecini adim adim yoneterek
kendilerini degerlendirmelerine, yanhslarimi diizeltmelerine firsat saglamakta; diisiincelerini gelistirerek yazi
kalitelerini olumlu yonde etkilemekte ve 6z giivenlerini destekleyerek yazmaya karsi isteklerini artirmaktadir.

STYY, yazmay: bir noktadan baslayan belirli agamalar dizisi olarak, dgretmeni ise dgrencilerin bilgi ve
becerilerinin gelisimini saglayan bir yol gosterici olarak goriir (Badger & White, 2000). Bu yaklasim, metnin
stirekli gézden gegirilerek gelistirilmesine odaklanir, buna bagli olarak 6gretmenlerden ve akranlardan siirekli geri
bildirim alinir (Nordin, 2017). Geri bildirimler igerik, iislup, yazim ve noktalama gibi metnin biitiin yonlerini
kapsamaktadir. Bu yoniiyle geleneksel yazma yaklagiminin hedefledigi dil kurallarin1 da 6nemsemekte; ancak
bunu bir temel amag olarak degil, yazma becerisini gelistirme yolunda bir ara¢ olarak gormektedir. Ogrenciler
bilgi eksikligi yasadiginda ise {i¢ kaynaktan yararlanir; 6gretmen, diger 6grenciler ve 6rnek metinler (Badger &
White, 2000). Ogretmen ve dgrencilerin siirekli etkilesim i¢inde bulundugu bir ortam, bilgi ve becerilerin daha
aktif hale gelmesine, daha iyi sindirilmesine olanak saglar. Ayrica 6rnek metinlerden yararlanilmasi ¢ocuklarin dil
gelisimi, kelime dagarcigi ve yazma becerileri i¢in 6nemlidir. Sunulan 6rnek metinler geleneksel yaklagimdaki
gibi dgrencinin taklit etmesi i¢in degil, 6n bilgilerini artirmasi igindir.

STYY, 6grencilere yazma becerilerini nasil kullanacaklarim1 6gretmeyi ve yazma becerilerini gelistirmeyi
amaglayan, kuru bilgi 6greniminden ¢ok, bilginin kullanimina yogunlasarak bilginin zihinde yapilanmasimi ve
Oztimsenmesini temel alan bir 6gretim yoludur. Bu yaklasimda 6grencilerin, diisiinme siirecine yogunlasarak her
asamada biligsel farkindaliga sahip olmalari, genel olarak yazma siirecini diizenlemeleri gerektigini vurgulayan
Karatay (2014), bu yolla karar verme, bagimsiz diisiinme, analiz, sentez, problem ¢6zme, 6grenmeyi 6grenme gibi
becerilerin gelistirildigini savunmaktadir. Ogrencilere hayal diinyalarinda ve fikirlerini ifade etme konusunda
Ozgiirce hareket imkani taniyan STY'Y, 6grencilerin yaratici ve 6zgiin metin iiretmesini saglayarak onlarin hem dil
gelisimlerine hem de sanatsal ve estetik gelisimlerine katki saglamaktadir. Yazar1t metnin yaraticisi olarak goren
STYY’nin en dnemli bilesenleri yaratma ve iiretme siirecidir (Silva, 1990). Tiim bu yararlart gbz Oniinde
bulunduruldugunda STYY ’nin, yazma beceri gelisimi adina uygulanmasi gerektigi ortadadir.
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STYY konusunda alan yazinda yapilan arastirmalar incelendiginde deneysel modelde g¢alisilmig tezlerin
yogunlukta oldugu goriilmektedir (Aksu, 2015; Erdogan, 2014; Reimer, 2001; Selanikli, 2015; Sezgin, 2016;
Ulper, 2009;). STYY "nin, 8grencilerin yazma becerilerine etkisinin belirlendigi calismalar dogrultusunda; 5. stuf
ogrencilerinin kompozisyon yazma becerilerinin gelisimlerine etkisi (Giivercin, 2012), 8. sinif 6grencilerinin
bilgilendirici metin yazma becerilerine etkisi (Sentiirk, 2009), 4. smif 6grencilerinin yazili anlatim ve yaratici
yazma becerilerine etkisi (Sever, 2013) arastirilmis ve hepsinin sonucunda STYY’nin Ogrencilerin yazma
becerilerine katkida bulundugu tespit edilmistir. Bu konudaki makalelerin genellikle nicel yontemle
gerceklestirildigi ve yaklasimin yazma becerilerine etkisi tizerine yogunlasildigi goriilmektedir (Bayat, 2014;
Graham & Sandmel, 2011; Kallestinova, 2017; Johari, 2018; Yilmaz, 2012). Ancak yaklagimin uygulayicisi olan
ogretmenlerin bu modeli ne kadar benimsedigi ve uyguladigi konusu aydinlatilamamistir. STYY "nin uygulayicisi
olarak ve siireci bir rehber olarak yonlendiren 6gretmenlerin konu hakkindaki goriislerinin belirlenmesi duruma
farkli bakis agis1 kazandiracagi diisiincesiyle bu aragtirma gergeklestirilmistir.

Arastirmanin Amaci

Arastirmanin  amaci, STYY’nin uygulanabilirligine iliskin Tiirkge 06gretmenlerinin  goriiglerinin
belirlenmesidir. Bu genel amag¢ dogrultusunda; STYY’nin 6grencilerin yazma becerilerine katkisi, hazirlik
asamasinda yazi konusunun ve temel kavramlarin belirlenmesi, planlama asamasinda yazi planinin ve
boliimlerinin olusturulmasi, diisiince planin olusturulmasi ve diizeltme agamasindaki uygulamalar, yayimlama
asamasindaki 6grenci tepki ve davranislary, STYY derste uygulanirken karsilasilan zorluklar, STY'Y’den hareketle
kullanilan 6lgme ve degerlendirme yontemleri, STYY nin dgrencilerin yazmaya karst tutumlarini, yazar olma
isteklerini ve edebiyata yonelik ilgilerini ne sekilde etkiledigine iliskin katilimcilarin goriiglerinin belirlenmesi
amaglanmistir.

Yontem

Nitel arastirma desenlerinden olgubilimsel (fenomenolojik) tiirde gergeklestirilen bu aragtirmada bire bir
gorisme yontemi kullanilmis, verilerin analizinde ise igerik analizi tercih edilmistir. Goriisme ydnteminin
kullanildig ¢alismalar; arastirmacinin, giiven ve empatiye dayali goriismeler yardimiyla bireylerin bir fenomenle
ilgili yasantilarinin ortak anlamini betimledigi, felsefe ve psikoloji kaynakli arastirmalardir (Creswell, 2016b;
Creswell, 2016a; Biiyilikoztirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel, 2017). A¢ik uglu miilakatlar,
dogrudan gozlem ve yazili dokiiman ¢oziimlemesi seklinde ii¢ farkli yonteme sahip olan nitel arastirmalarda;
insanlarin deneyim ve algilarini igerik analiziyle tespit etmek hedeflenir (Patton, 2014).

Calisma Grubu

Arastirmanin ¢alisma gurubu amagli 6rnekleme yontemiyle belirlenmis, hedef evren konumundaki tiim
Tiirkiye’deki Tiirkge 6gretmenlerine ulasmak miimkiin olmadigindan ulasilabilirligi saglamak amaciyla alt evren
olarak Elazig ili devlet okullarinda gorev yapan Tiirkge Ogretmenleri belirlenmistir. Goniilliiliik esas1 temel
almarak aragtirmacilar tarafindan yeterli veri toplandigina kanaat getirilene kadar yeni goriisme yapilmaya devam
edilmis ve katilimcilardan yeni goriisler gelmedigi kanaatine varildiginda, 14. katilimci ile yapilan goriismede
caligma grubu tamamlanmistir. Gorlisme tekniginin kullanildig1 arastirmalarda, 6rneklem sayisinin biiytikligi
veya kiiciikliigii yerine, drneklemin ihtiyag¢ duyulan bilgi miktarini karsilayip karsilamadigina bakilir (Tiirniikli,
2000). Gortigmelerin gergeklestirildigi katilimcilara ait bilgiler:

Tablo 1. Katilimeilara ait bilgiler. n %
Cinsiyet Kadin 9 64.29
Erkek 5 35.71
Egitim durumu Lisans 13 7.14
Yiiksek lisans 1 92.86
Unvan Ogretmen 13 7.14
Uzman 6gretmen 1 92.86
Hizmet siiresi 1-5 yil 8 57.14
6 y1l ve iistii 6 42.86
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Calisma 2017 yilinda devlet okullarinda aktif ¢alisan 9 kadin, 5 erkek olmak {izere toplam 14 Tiirkge
Ogretmeni ilizerinden gergeklestirilmistir. Bu 6gretmenlerden yalnizca 1’1 uzman dgretmen, 1’in yiiksek lisans
mezunu iken 6 6gretmen 6 y1l ve {istii hizmet siiresine sahiptir.

Veri Toplama Araglari

Arastirmacilar tarafindan gelistirilmis, yar1 yapilandirilmig 10 sorudan olusan gériisme formu veri toplama
araci olarak kullanilmistir. Alan yazindan hareketle hazirlanan taslak form, aktif calisan 5 Tiirk¢e dgretmeninin
goriis ve degerlendirmelerine sunulmustur. Ardindan kapsam gegerligi icin Firat ve Nevsehir Hac1 Bektag Veli
iiniversiteleri Tirkge egitimi ana bilim dallarinda gérev yapan Ogretim iyelerinin goriisleri alinmis ve bu
dogrultuda gerekli diizeltmeler yapilarak goriigme formuna son sekli verilmistir. Katilimceilarin diigiince, tutum ve
davranislartyla bunlarin olasi nedenlerinin dgrenilmesi igin (Karasar, 2009) gerceklestirilen bire bir goriismeler
sonucunda elde edilen veriler kayit altina alinmustir. Katilimeilari bagimsiz diisiindiirebilmek maksadiyla agik uglu
sorulardan yararlanilmis, gerektiginde ek sorular sorularak yar1 yapilandirilmis gériismeler gerceklestirilmistir.

Verilerin Toplanmasi ve Analizi

Veriler bilgisayarda yazili hale getirildikten sonra katilimcilara kontrol ettirilerek arastirmanin "inandiricihgi",
calisma stireci hakkinda katilimcilara bilgi verilerek ¢alismanin "aktarilabilirligi” saglanmaya ¢alisilmistir. Elde
edilen goriisme verileri, igerik analiz yontemi kullanilarak analiz edilmistir. Veri analizi; verileri kodlamayi, her
birime etiketler atamay1 ve katilimcilarin veya arastirmacinin ifadelerinden, sosyal ya da beseri bilimlerde
kullanilan kavramlardan segilen kodlar1 temalar altinda gruplandirmay: icermektedir (Creswell & Plano Clark,
2015). Katilimer goriislerine yonelik olusturulan kategoriler alan yazindan hareketle katilimci goriisleri temel
almarak olusturulup “kategori netligi” saglanmaya c¢alisilmistir. Calismada benzer cevaplar bir araya getirilerek
cevaplarin toplam cevaplar i¢indeki frekanslari tablolastirilmis ve frekanslar tablolarin altinda yorumlanmustir.
Nitel arastirmalarda kodlayici giivenirligi, farkli kodlayicilarin aynit metni aym sekilde veya aynmi kodlayicinin
metni farkli zamanlarda ayni sekilde kodlamasiyken kategori giivenirligi kategorilerin agik ve net olmasidir
(Bilgin, 2014; S6nmez ve Alacapinar, 2016). Bu arastirmada veriler, ayni kodlayici tarafindan farkli zamanlarda
iki kez kodlanarak analiz edilmis, kodlamalar arasindaki uyumun ilk etapta %70’in iizerinde ¢ikmasi
hedeflenmistir. Bu sayede “kodlayici giivenirligi” saglanmast amaglanmus, her katilimcryla yapilan goériismeden
sonra kodlamalar gergeklestirilmis ve sonraki katilimeciyla yapilan goriisme igin hazirlik yapilmistir (Miles &
Huberman, 2016). Kodlayici giivenirliginin saglanmasi i¢in Miles ve Huberman’in (2016) “Giivenirlik=Goriis
Birligi Sayisi/Toplam Goriis Birligi + Goriis Ayriligi Sayis1” formiiliinden yararlanilmistir. Uyum yiizdesinin
(Giivenirlik=467/467+172= .73) %73 olmasindan hareketle c¢aligma, kodlayici giivenirligi agisindan yeterli
bulunmustur.

Bulgular

Gorligmelerden elde edilen bulgular, arastirmada yoneltilen ve arastirmanin alt amaglarini olusturan sorulara
gore bir araya getirilerek alan yazindan hareketle yorumlanmistir.

Tablo 2. Katilimcilarin “STYY 'nin yazma becerilerine katkis1” hakkinda goriisleri

TYY’ni ilerine k
S nin yazma becerilerine katkisi olumiu olumsuz Toplam

3 10
4 10

Diisiinceleri aktarabilme
Yazmaya yonelik tutum
Coklu dlgme ve degerlendirme
Bilissel beceriler
Planlama

Kisisel gelisim

Olgiinlii dil kullanim
Yapilandirmaci yaklagim
Hazirlik

Asamal1 yazma

Zaman

Uygulanabilirlik

Temel dil becerileri

1
[{e}

N NP OOOOBRROOOONOO N

1
NN PMMOOOOOO NN
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STYY nin 6grencilerin yazma becerilerine katkisina yonelik goriisler, en ¢ok diisiinceleri aktarabilme ve
yazmaya yonelik tutum konularinda yogunlagmaktadir. Katilimcilarin deneyimleri ve gdzlemleri, STYY 'nin,
ogrencilerin diisiincelerini daha etkili ve diizenli bir sekilde kadgida aktarabilme becerilerini gelistirdigi yoniindedir.
Ancak yapay dil becerisi olan yazma, birtakim kurallara uymay1 gerektirdigi i¢in diisiinceleri kagida aktarma
asamasinda dgrencilerin zorlandiklar1 ve veri kaybi yasadiklari belirtilmistir. Ogrencilerin, yazmaya kars1 n yargi
icinde olmalari, yazmaktan ka¢malari, yazma isleminin uzun bir siirece yayilmasi ve sabir gerektirmesi gibi
nedenlerin yazmaya yonelik tutumu olumsuz etkiledigi sOylenebilir. Coklu 6lgme ve degerlendirmenin
kullanilmasi; 6grencilerin hatalarin1 gérmeleri, arkadaslarinin hatalarindan ders ¢ikarmalari, aldiklar1 doniitler
dogrultusunda kendilerini degerlendirmelerini ve hatalarin1 diizeltmelerini saglayarak yazma becerilerinin
gelisimlerini destekleyebilmektedir. STYY’nin biligsel becerilerin etkin kullanimi, planlama becerilerinin
gelisimi, kisisel gelisimi, 6l¢iinlii dil kullanimini ve yapilandirmact 6grenimi desteklemesi yoniiyle yazma
becerilerini gelistirdigi sdylenebilir. Buna karsin 6grencilerin, planlama yapmadan kisa siirede yazma egilimleri
ve 6l¢iinlii dil kullaniminin birtakim kurallar gerektirmesi yazma beceri gelisimlerini olumsuz etkiledigi yoniinde
goriisler de belirtilmistir. Hazirlik agamasinin ve agamali yazmanin uygulanmasi yazma geligimine katki saglarken
stire¢ icinde Ogrencilerin okumaya ve sosyallesmeye yonlendirilmesi temel dil becerilerinin biitiin olarak
gelisimini de destekleyebilmektedir. Yazma siirecinin zamana yayilmasi agisindan daha fazla diisiinmeye ve hayal
giicli kullanimina firsat verirken, ders saatinin yetersiz olmasi ve uzun bir siire¢ sonunda gelisimin ortaya ¢ikmasi
yazma becerisini olumsuz etkilemektedir denilebilir. Bu durumun, STYY nin uygulanabilirligine olumsuz
yansimalarinin oldugu ifade edilmistir.

K-6. Ogrencilerimize yazmadan 6nce, yazma sirasinda ve yazmanin sona ermesi ile ii¢ asamali bir yazma
modeli 6gretiyor. Yazmaya karst daha bilingli ve hazirlikli yapiyor. Siire¢ temelli yazma yaklagimi 6grenciye
bir metin ortaya koyarken rastgele bir sekilde yazilmayacagini, belli siiregleri takip edecegini 6gretiyor aslinda.
Ayrica anlam bozukluguna yer vermeden noktalama ve yazim kurallarina dikkat etmesi gerektigini vurguluyor.

K-5. Yazma ¢aligmalarinin &grencilerin ifade becerilerini gelistirdigini diigiiniiyorum. Ancak &grenciler
yazarken isteksiz ve goniilsiiz davrantyorlar. Biitiin sinifta yalnizca birka¢ 6grenci diisiincelerini bir biitiin
olarak yaziya dokebiliyor. Yazma etkinliklerinde kisa siirede ve plansiz bir sekilde climlelerini siraltyorlar. Bu
yiizden 6grencilerin yalnizea kiigiik bir kisminin kompozisyon yazarken keyif aldigini gérityorum.

Tablo 3. Katilimcilarin “hazirlik asamasindaki uygulamalari” hakkinda goriigleri

f

Y h hk
azmaya azirh Olumlu Olumsuz Toplam

Ogretim ilkeleri
Gldiileme

Ogrenciyi aktif kilma

Hazirbulunugluk 3
Ogretim stratejileri ve yontemleri
Beyin firtinasi

Kavram haritasi

Planlama

Cagrisim teknigi
Uygulanabilirlik

Anahtar kelimeler

Yazma istegi 1 -

N W Wwolo W~ N ©
1

[
N

1
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Hazirlik asamasindaki uygulamalar hakkindaki goriisler degerlendirildiginde hepsi olumlu olmak iizere en ¢ok
gorls, 0gretim ilkelerinin kullanimi konusunda belirtilmistir. Katilimcilarin, hazirlik agamasinda konu belirlenme
ve konu hakkinda bilgi edinme calismalarinda 6gretim ilkelerini goz 6niinde bulundurdugu séylenebilir. Ogretim
ilkeleri igerisinde 6zellikle hayatilik ilkesi lizerinde durulmus, 6grencilerin hayatta karsilastigi ve karsilagabilecegi
konularin daha iyi kavrandigi dolayisiyla daha kolay aktarilabildigi belirtilmistir. Hazirlik agamasindaki
uygulamalarin, 6grenciyi aktif kildig1 ve giidiiledigi soylenebilir. Ogretim teknikleri igerisinde en fazla beyin
firtinas1 hakkinda, en az anahtar kelimeleri belirleme hakkinda goriis bildirilirken kavram haritas1 ve ¢agrisim
tekniklerinin kullanildig:r da dile getirilmistir. Ancak bu teknikler, kullanim kolayligi nedeniyle mi yoksa
ogrencilerin fikirlerini daha kolay ve hizli bir sekilde olusturmalarini sagladig: i¢cin mi tercih edilmektedir,
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sorusuna agiklik getirilememistir. Ciinkii hazirlik asamasinda kullanilabilecek baska 6gretim teknikleri de vardir
ancak higbir katilimc1 bunlara deginmemistir. Hazirlik agamasinin dgrencilerin hazirbulunuslugunu artirdigina
yonelik goriislerin yaninda bu asamanin 6grencilerin yeterli hazirbulunugluga sahip olmadiklar1 nedeniyle
uygulanamadigi soylenmistir. Bu duruma uygulanabilirlik konusunda belirtilen goriislerde de yer verilmis,
ogrencilerin yapay dil becerilerini 6grenemeden ortaokul siralarina gelmelerinin, bu yaklagimin uygulanmasini
imkansizlastirdig: belirtilmistir.

K-3. Yaz1 konusu belirlenirken 6gretmen kilavuz kitabinda yer alan ydnergelerden faydalaniyorum. Islenen
temaya gore de konu sec¢imini smirlandirabiliyorum. Serbest bir konu se¢imini de nadiren kullantyorum.
Konuyu belirlerken 6grenci fikirlerini ortaya ¢ikarmak i¢in beyin firtinasi teknigini kullantyorum. Bazen de bir
konu verip aragtirma yapmalarini istiyorum. Arastirma sonuglarini smifta paylagmalarimi saglayacak bu
konuyla iligkili metin olusturmalarini istiyorum.

K-8. Calistigim okul, kirk dort derslikten olugsmakta. Benim Tiirkge dersini yiiriittiigiim siniflardan sadece bir
tanesinin bagar1 seviyesi yiiksek diyebilirim. Bahsettigim siif, 5. siniftir. Bu sinifta yazma ¢aligmasi yaparken
temel kavramlar1 hep birlikte belirliyoruz. Ben onlara sdylemeleri gereken kavramlari bulus yontemi ile
sOyletiyorum. Calistigim okuldaki diger siniflardaki 6grenciler, birakin yazi yazmayi dogru diizgiin okumay1
hatta Tiirk¢e konusmay1 dahi bilmiyorlar.

Tablo 4. Katilimcilarin “planlama asamasindaki uygulamalarr” hakkinda goriisleri

Planlama
Olumlu Olumsuz Toplam

[uny
o

Ogrenciyi aktif kilma 10 -
Ierik kalitesi

=

Metinin bolimleri
Asamal1 yazma

Yazmaya yonelik tutum
Bicim kalitesi

Biligsel beceriler

Metinin unsurlart

Amaca gore yol belirleme
Uygulanabilirlik

Bigim kalitesi 1 -

NN W W N oo
[

'
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Planlama asamasindaki uygulamalara yonelik en ¢ok 6grenciyi aktif kilma konusunda goriis bildirilmistir ve
gorislerin hepsi olumludur. Planlama asamasi, Ogrencilerin yazma siirecine aktif bir sekilde katilmalarini
desteklemektedir denilebilir. Dolayisiyla bu asamanin; deneyimleyerek Ogrenmeyi, yazma siirecine motive
olmay1, yazmaya karsi ilgi ve istegi destekledigi sOylenebilir. Planlama asamasinda daha ¢ok igerikle ilgili
caligmalar yapildigindan diislinceleri etkili ve diizenli aktarabilme konusunda planlamanin 6nemli oldugu
sOylenebilir. Bu asamada metnin bélimlerinin ve her boliimde bahsedilecek konularin belirlenmesi, tutarlt ve
anlamli bir metin olusumunu desteklemektedir. Ancak 6grencilerin metni giris, gelisme ve sonug olmak {izere ii¢
paragrafla sinirlandirmaya g¢aligsmasi, yazma becerisi ve istegi acgisindan olumsuz bir durumdur. Planlama
asamasinda amaca gore yol belirleme, metnin tiirii ve unsurlarini belirleme gibi ¢aligmalarin, yazma edimine
yonelik biligsel becerilerin gelisimini destekledigi soylenebilir.

K-4. Oncelikle her konuda plan yapmanin insan hayatina olan katkis1 konusunda onlar1 bilgilendiriyorum. Bunu
yaparken giinliik hayatimizdan, giinliik islerimizden &rnekler veriyorum. Ogrencilere yazdigimiz seyleri
dinletebilmenin en etkili yolunun duygularimizi, diisiincelerimizi giizel ve planl bir sekilde aktarmak oldugunu
uygulayarak anlattyorum. Bunun i¢in 6rnek metinler okutuyorum. Bunu yaptiktan sonra da ¢ocuklara yazi
yazdirip planin 6nemli kavratiyorum.

K-5. Yazma siirecinde ¢ogunlukla birlikte belirledigimiz konuyu ve onun ¢agristirdig: alt basliklari soru-cevap
yoluyla belirliyoruz. Ancak 6grenciler en biiyiik sorunu metnin giris boliimiinde yasiyorlar. Kompozisyonun
baslangicinda ¢ogunlukla tanim climleleri yer aliyor. Gelisme béliimiinde ise yalniz bir paragraf yaziliyor,
konuyu sinirlt bir agidan anlatan ciimleler yer aliyor. Sonug¢ béliimiinde ise 6grenciler vermeyi planladiklari
ana fikri, iki ya da {i¢ ciimle ile yaziyorlar.
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Tablo 5. Katilimcilarin “diigiince belirginlestirme ve gelistirme uygulamalar” hakkinda goriisleri

f
Gelistirme Olumlu Olumsuz Toplam
Icerik kalitesi 7 4 11
Ogrenciyi aktif kilma 11 - 11
Yazmaya yonelik tutum 9 - 9
Ogretim ilkeleri 5 - 5
Hazirbulunugluk 2 2 4
Konuyla ilgili bilgilendirme 4 - 4
Biligsel beceriler 3 - 3
Coklu 6lgme ve degerlendirme 3 - 3
Diisiinceleri aktarabilme 2 - 2
Uygulanabilirlik - 2 2
Yazma beceri gelisimi 2 - 2
Zaman 1 1 2
Bicim kalitesi - 1 1

Katilimer goriisleri en fazla igerik (olumsuz) ve 6grenciyi aktif kilma (olumlu) hakkinda yogunlagsmaktadir.
Gelistirme agamasinin igerik kalitesini artirdig: belirtilirken, 6grencilerin uygulama sirasinda 6n bilgilerinin eksik
olmasi, {ist diizey becerilerini ve diislinceyi gelistirme yollarmi kullanamamalar1 sebebiyle igerigin
gelistirilemedigi belirtilmistir. Diisiincenin belirginlestirilmesi ve gelistirilmesi, yazmaya yonelik tutumu olumlu
yonde etkileyebilmektedir. Gelistirme asamasinin; 6gretim ilkelerinin, biligsel becerilerin, ¢oklu 6lgme ve
degerlendirme yonteminin kullanimini gerektirdigi ve yazma becerisini destekledigi sdylenebilir. Buna karsin
gelistirme asamasinda ogrenciler hazirlik ve planlama asamamalarindan gegerek hazirbulunusluklari
artirmaktadir. Ancak gelistirmeden 6nceki asamalarini eksik birakan 6grenci, bu asamaya gerekli bilgi ve birikime
sahip olmadan ge¢mektedir. Bu durumun, yazma gelisimini olumsuz etkiledigi gibi zaman ve motivasyon kaybina
neden oldugu sdylenebilir.

K-2. Olusturduklart maddeleri gézden gegirmelerini ve konuyla ilgili maddeleri belirlemelerini, daha az ilgisi
olan veya hig ilgisi olmayan maddeleri elemelerini istiyorum. Konuyu gelistirirken 6grencilerin aklina ¢ok fazla
bir sey gelmiyorsa 6rnek olay ya da gozlemlerimi aktariyorum. Bunun yaninda onlardan da konuyla ilgili
gbzlem yapmalarimi veya konuyla ilgili varsa bir eksiklik tekrar ayrintili arastirma yapmalarini istiyorum.

K-8. Ogrencilerime giinliik hayattan drnekler vererek yardimei olmaya galistyorum. Giinliik yasamda siklikla
kullandiklari, hayatlarinda yer etmis olan kisi ve durumlar;; belirleyecegim diisiincenin merkezine
yerlestiriyorum. Yakindan uzaga, bilinenden bilinmeyene ilkesini kullanarak dgretimde verimlilik elde etmeye
calistyorum.

Tablo 6. Katilimeilarin “diizeltme agamasindaki uygulamalarr” hakkinda goriisleri

f
Olumlu Olumsuz Toplam
Coklu dlgme ve degerlendirme 18 - 18
Ogrenciyi aktif kilma 10 - 10
Icerik kalitesi 1
Hatalar diizeltme ve 6grenme -
Bilissel beceriler
Hatalar fark etme
Bi¢im kalitesi
Yazma beceri gelisimi
Yazmaya yonelik tutum
Hazirbulunugluk
Sayg1 unsurlari
Model olusturma -
Uygulanabilirlik - 1

Diizeltme
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STY Y nin diizeltme asamasinda yapilan ¢alismalara dair katilimcilar, hepsi olumlu olmak {izere en ¢ok goriisii
coklu 6lgme ve degerlendirme konusunda dile getirmislerdir. Coklu dlgme ve degerlendirme yaklagimi; icerisinde
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0z, akran ve 6gretmen degerlendirmelerini barindirmakta, siire¢ odakli bir degerlendirmeyi 6nermektedir. Bu
durum diizeltme asamasinda 6grencilerin 6gretmenlerle birlikte 6lgme ve degerlendirme siirecine katilmasina,
Ogrenci basarisinin her acidan degerlendirilmesine ve &grencilerin eksiklerinin ortaya konulmasma olanak
saglamaktadir. Diizeltme asamasindaki uygulamalar 6grencinin yazma siirecine aktif katilimini ve yazmaya
yonelik olumlu tutum gelistirmesini saglayabilmektedir. Geligtirme asamasinin bi¢im ve icerik kalitesini
artirdigma dair goriisler yogunluktadir. Ozellikle bigim kalitesine yénelik; hazirlik, planlama ve gelistirme
asamalarinda c¢ok az goriis bildirilmisken bu asamada goriis frekansinin yiikselmesi yaklasimin dogru
uygulandigiin yansimasidir. Ciinkil yazilan metnin sunuma uygun hale getirilmesi amaciyla bi¢im kalitesine
yonelik ¢alismalar, yayimlamadan 6nceki asama olan diizeltme asamasinda uygulanmaktadir. Ancak gereginden
fazla bigimsel kurallara odaklanilmasi, yazmaya ynelik tutumu olumsuz etkileyebilmektedir. Ogrencilerin yazma
stirecinde etkilesim igerisinde olmasini saglayan akran degerlendirme, baskalarimin goriislerine saygili olmay1
Ogretmesi bakimindan 6nemlidir. Ancak degerlendirmede saygi unsurlarinin ¢ignenmesi olumsuz bir durum
olusturabilmektedir. Diizeltme asamasinda yapilan uygulamalarin, 6grencilerin hatalarmi fark etmesini ve
diizeltmesini sagladigi, biligsel gelisimlerini olumlu etkiledigi sdylenebilir. Boylece 6grencilerin eksiklerini
gidererek etkili ve kalic1 6grenmeleri saglanmakta, yazma beceri gelisimleri desteklenmektedir. Hazirbulunusluk
konusunda, 6grencilerin yazmay1 6grenmemis olmalarindan ve dnceki asamalari gerektigi sekilde uygulayamamis
olmasindan kaynaklanan sorunlar yasandigi sdylenebilir.

K-3. Anlatim olarak dncelikle kendini degerlendirmesini istiyorum. Bazen hazir 6n degerlendirme formlarini
kullaniyorum. Boylece 6grenci de farkindalik olusmasini sagliyorum. Hatanin &grenilmesinden ¢ok kendi
kendine fark edilmesi hatayi diizeltme de ve bir daha yapmama konusunda daha faydali. Yazdigi konuyu birkag
kez sesli okutarak anlatim olarak kulaga hos gelmeyen ifadeleri arkadaglarinin belirlemesini istiyorum. Bu diger
Ogrencilerin benzer hatalar yapmasini azaltmaktadir.

K-12.Yaziya planla bagladigimiz igin 6nce plani hazirliyorlar. Ben planlarini tek tek incelerim. Genelde konu
ve ana fikir karigir ya da birbirinden bagimsiz olabilir. Yaptig1 yanlistan hareketle konuyu yeniden bireysel
anlatirim. Herkesin planinin dogru olduguna kanaat getirince hep beraber gelismeye geciyoruz. Bu sekilde
boliim boliim diizelterek gidiyoruz. Hatalarini daha net fark ediyorlar ve bir dahaki boliimde daha az hata
yapiyorlar.

Tablo 7. Katilimeilarin “6grencilerin yayimlama asamasindaki davranislar’” hakkinda goriigleri

f

Yayimlama Olumlu Olumsuz Toplam
Paylagma istegi 10 4 14
Ozgiiven 7 6 13
Yazmaya yonelik tutum 8 4 12
Doniit 8 - 8
Biligsel beceriler 3 - 3
Temel dil becerileri 3 - 3
Yazma beceri gelisimi 3 - 3
Uygulanabilirlik - 2 2

Katilimeilar, &grencilerin yayimlama asamasindaki davranislaria ve tepkilerine yonelik en ¢ok paylagma
istegi hakkinda goriis belirtmiglerdir. Bu konudaki katilimci gériislerinin ¢ogu, yayimlama agamasinin dgrencilerin
paylagma istegini destekledigi ve 6grencilerin yazdiklarini paylagsmak istedigi yoniindedir. Ancak bazi 6grencilerin
c¢esitli nedenlerle yazdiklarini kimsenin goérmesini istemeyisleri, bu asama i¢in olumsuz bir durum olusturmaktadir.
Yayimlama asamasinda Ogrencilerin en c¢ok Ozgiiven problemi yasadiklari ve bu durumun STYY’nin
uygulanmasini zorlastirdig1 sdylenebilir. Buna karsin 6zgiiven konusunda belirtilen olumlu goriisler ise bu
asamanin, Ogrencilerin 6zgiivenlerini olumlu etkilediginin yansimasidir. Bulgulardan hareketle yayimlama
asamasinin 6grencilerin yazma istegini ve egilimini artirdifi, yazmaya yonelik olumlu tutum gelistirmelerini
destekledigi soylenebilir. Ogrencilerin yazdiklarinin yayimlanmasi sonucunda gevrelerinden olumlu doniit
bekledikleri, aldiklar1 doniitler sonucunda yeniden yazma ve yayimlama istegi gosterdikleri belirtilmistir.
Yayimlama asamasinin, dgrencilerin bilissel, yazma ve temel dil becerilerine olumlu yansimalarinin oldugu
sOylenebilir. Ancak gerek dgrencilerin tepkileri gerekse yetersiz yazma becerilerine sahip olmalari nedeniyle bu
asamanin uygulanabilirliginde problemler yasandigi sdylenebilir.
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K-8. Yayimlama asamasini sinif panosunu kullanarak gergeklestiriyorum. Yazdiklart metinlerin sinif panosuna
asilacagini soyledigimde kimse razi olmuyor. Hepsi itiraz ediyor. Bu asamada ¢ok zorlaniyorum. Sinifta
arkadaslarina rahatlikla okuduklar1 metinlerini neden panoya asmak istemediklerini anlamlandiramiyorum.
Kendilerine ait bir materyalin panoda, herkesin gorebilecegi, tekrar tekrar inceleyebilecegi bir alanda olmasi
ogrencilerimi huzursuz ediyor.

K-13. Bir 6grencinin ortaya ¢ikardig bir iirliniin olmasi kendisini ¢ok mutlu etmektedir. Bu ayn1 zamanda
takdir edilme, kabullenilme ve kendini gelistirme icin ¢ok giizel tesvik olmaktadir. Genellikle sonraki
asamalarda takdir edilen yazilar1 yayimlanan 6grencilerin yazma becerileri gelistirmek igin daha gayretli
olduklarini gérdiim. Diger arkadaslari i¢in de iyi bir drnek teskil etmektedir.

Tablo 8. Katilimcilarin “STYY "nin uygulanmasinda yasanilan zorluklar” hakkinda goriisleri

f

Uygulama Olumlu Olumsuz Toplam
Zaman - 17 17
Yazma asamalari - 11 11
Hazirbulunugluk - 10 10
Uygulanabilirlik - 8 8
Ierik kalitesi - 5 5
Yazmaya yonelik tutum - 5 5
Yazma beceri gelisimi 1 3 4
Yazma siireci - 4 4
Bicim kalitesi - 1 1
Déniit - 1 1
Hayal diinyas1 - 1 1
Yazma becerisinin zorlugu - 1 1

STYY nin uygulanmasinda yasanilan zorluklara yonelik goriislerin zaman konusunda yogunlastig1 ve en ¢ok
olumsuz goriisiin de bu konuda belirtildigi gériilmektedir. Bu yaklasimin uzun siiren yazma uygulamalari igermesi
nedeniyle daha fazla ders saatine ihtiya¢ duyuldugu séylenebilir. Katilimcilar genellikle STYY ’nin fazla zaman
aldig1 i¢in 6grencilerin yazma siirecinden koptuklarini; uzun bir siire¢ gerektirdiginden bu yaklasimda yapilan
caligmalarin sayica yetersiz kaldigini belirtmislerdir. Yazma asamalari ile ilgili goriisler, uygulanabilirligi olumsuz
etkiledigi yoniindedir. Katilimcilar, 6grencilerin yeterli hazirbulunusluga sahip olmamalari, okuma ve yazma
Ogrenimini tamamlayamamis olmalar1 ve hazirlik ¢calismalariyla hazirbulunusluklarint saglayamamalart nedeniyle
uygulanabilirlik konusunda ciddi problem yasadiklarini belirtmislerdir. Burada karsimiza en biiyiik problem olarak
ilkokul doneminde 6grenilmesi gereken becerilerin kazandirilamamig olmasi ¢ikmaktadir. Aragtirmanin geneli géz
onlinde bulunduruldugunda, katilimcilarin her soruda uygulanabilirlik konusunda goriis bildirmesi ve bu
goriislerin olumsuz olmasi dikkat ¢ekmektedir. Bu durum katilimeilarin STYYyi uygulama konusunda ciddi
zorluklar yasadiginin ve yeterince uygulamadiginin yansimasidir. Bu konuda tek olumlu goriis yazma beceri
gelisimi hakkinda verilmistir. Katilimcilar, STY Y "nin uygulanmasinin yazma becerilerini gelistirdigini diisiinseler
de bu yaklasimin 6grenilenleri beceri haline getirme noktasinda eksik kaldigim belirtmislerdir. Ogrencilerin
yazmaya yoOnelik olumsuz tutumlari, yazma siirecindeki bazi uygulamalarin ve igerik kalitesini saglamanin
zorlugu, STY Y ’nin uygulanabilirligini olumsuz etkilemektedir.

K-1. Ogrencinin yazma galismastyla bireysel olarak ilgilenmek fazla zaman harcanmasina neden olmaktadir.
Ogretmenlerin tiim &grencilerin yazdiklarmi incelemesi, bazi paragrafla ilgili onlarla konusmasi, burada ne
anlatmak istedigini sormast zaman alict bir durumdur. Ayrica yazilacak konunun ve kavramlarinin
belirlenmesinde sinif ortaminda 6grencilerin goriisleri alindig1 i¢in -hepsi olmasa da baz1 6grencilerde- konuya
agir1 ilgi gosterme ve hep kendi sdylediklerinin tahtaya yazilmasi istegiyle karsilagilmaktadir.

K-7. Bu model sabir gerektiren ve emek isteyen bir modeldir. Pratikteki siire¢ ile uygulamadaki siireg farkll
olabiliyor. Bu da her &grencinin birbirinden bagimsiz olarak ilerleyebilecegini kanitliyor. Yani héld okuma
yazmay1 0grenemeyen yetiskin 6grencilerin oldugunu diisiiniirsek bu modelde de istenilen sonuca heniiz
ulasilmadigini séyleyebiliriz. Benim hala okuma yazma bilmeyen 6grencilerim var ve bu hem onlar i¢in hem
de okuma yazma bilenler icin sabir gerektiren bir durum.
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Tablo 9. Katilimcilarin “STYY "nin edebiyat ve yazmaya yonelik tutuma etkisi” hakkinda goriisleri

f

Yazma tutumu
Olumlu Olumsuz Toplam

Yazmaya yonelik tutum 27 1 28
Yazma beceri gelisimi 13 - 13
0z giiven

Uygulanabilirlik

Coklu 6lgme ve degerlendirme

Ogrenciyi aktif kilma

6
1
5
Asamal1 yazma 2 -
2
Temel dil becerileri 2

Katilimer goriislerine gore, STYY 0Ogrencilerin yazmaya yonelik tutumlarint olumlu yonde etkilemektedir.
Buradan hareketle STYY "nin 6zgiliven ve yazma beceri gelisimini destekledigi; bu durumun, 6grencilerin yazmaya
yonelik tutumlarina olumlu yansidigi sdylenebilir. STYY ’nin, 6grencilerin asamali bir sekilde yazmalarin
sagladigi, coklu olgme ve degerlendirme yaklagimiyla siirece aktif katilimlarini destekledigi soylenebilir.
Dolayisiyla tim bu olumlu 6zellikleri, yazmaya yonelik yaklagima olumlu yansimaktadir. Ek olarak, temel dil
becerilerinin gelisim noktasinda birbirlerini etkilemesi nedeniyle bu yaklagimin sadece yazma becerisinin
gelisimini saglamakla smirl kalmadigi goriilmektedir. Sadece uygulanabilirlik noktasinda olumsuz goriisler
bildirilmistir. Bu durum STYY uygulanirken karsilagilan giicliiklerin, 6grencilerin yazmaya yonelik tutum
tutumlaria olumsuz yansidiginin isareti olarak gosterilebilir.

K-6. Yazmaya daha bilingli olarak basladiklarini ve yazdiklar tiire ait 6zellikleri yansitmakta, ortaya koymaya
calistiklar1 diisiincelerini belirginlestirmeye ¢alistiklarini gozliiyorum. Ogrenciler ortaya metin koyduklarinda
seviniyorlar. Paylasma asamasinda begenilen metinler olunca dgrenci daha bir seviniyor. Dikkatimi ¢eken bir
nokta da yazma ¢aligmasi yapacagiz dedigimde dgrencilerin ¢ogunda olumsuz bir tutum gérmiiyorum.

K-10. Yazma fobisi 6grencide daima var. Aslolan bu fobiyi nasil yok etmek olmali. Yaz1 yazarken yazinin harf
giizelliginden ziyade yazinin icerikle siislenebilecegini de anlamaktalar. Yazilarin1 daha iyi yazabilmek i¢in
atasozleri, deyimler, 6zdeyisler gibi soz gruplariyla icerigi desteklerken bunlar1 kullanmaktan da keyif aliyorlar.
Her yazinin sonunda kendilerini adeta {inlii bir yazar olarak goriiyorlar.

Tablo 10. Katilimcilarin “siire¢ temelli 6lgme ve degerlendirme uygulamalari” hakkinda goriisleri

f

Olgme ve degerlendirme Olumlu Olumsuz Toplam

Yazma beceri gelisimi 13 - 13
- 9

Analitik degerlendirme
Ogrenciyi aktif kilma

Siireg temelli degerlendirme -
Yazmaya yonelik tutum

Coklu dlgme ve degerlendirme
Kisisel gelisim

N W W oo & O
1

Biligsel beceriler
Uygulanabilirlik - 2

1
NN W WO oo o

STYY’da kullanilan 6lgme ve degerlendirmeler Ggrencinin siirece aktif katilimimi saglayarak biitiinsel
gelisimini desteklemektedir. Bu yaklasimin, ¢oklu 6lgme ve degerlendirme, analitik degerlendirme ve siire¢
temelli degerlendirme bigimlerini i¢erdigi goriilmektedir. Analitik degerlendirme, bigim, icerik, dil kullanimi gibi
alt dallara ayrigtirarak her agidan degerlendirmeyi saglarken; ¢oklu 6lgme ve degerlendirme, 6gretmen ve
ogrencilerin degerlendirme siirecine birlikte katilimimi saglamaktadir. Siire¢ temelli degerlendirme bu iki
degerlendirme tiriinii desteklemekte ve daha ¢ok Ogrencilerin yazma siirecindeki faaliyetlerini
degerlendirmektedir. Tiim bu degerlendirme yapilarini igermesi nedeniyle STYY, 6grencilerin yazma siirecine
aktif katilmalarin1 saglamakta ve yazmaya yonelik tutumlarini olumlu yonde destekleyebilmektedir. STYY nin
icerdigi 6lgme ve degerlendirmelerin uygulanabilirliginin 6gretmenler agisindan zor oldugu sdylenebilir. Bu
durum, 6gretmenlerin tim &grencileri kontrol ederek doniit vermesi gerekliliginden ve akran degerlendirme
noktasinda saygi unsurlarinin asilmasindan kaynaklanabilir.
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K-7. Akran degerlendirmeye sikca basvuruyorum. Ogretmenlerin goziinden kagan seyler Ogrencilerin
goziinden kagmayabiliyor. Ve 6grenciler sinif ortaminda bir birey oldugunu hissedince kendi diisiincelerine ve
karsisindakinin diisiincelerine saygi duymay1 6greniyor. Bu sekilde fikirlerini dile getirmekten ¢ekinmeyip sinif
ortaminda varligini ortaya koyuyor.

K-13. Yazili anlatimda dl¢me, istenilen standardin yani ilerlemenin gelisip gelismedigine yoneliktir. Tiirk¢enin
temel kurallarindan istenilen verilmis mi, tertip ve diizen saglanmis mi1, yazim ve imla kurallarina uyulmus mu,
istenilen biyiiklikte mi, uygun baslik atilmis mu, giris genel ifadelerle baslamig mi1, gelisme bolimi olay
ortintiileri kullanilarak gelistirilmis mi, diistinceyi gelistirme yollar1 uygun sekilde kullanilmig mu gibi 6lgme
sorulart olusturulur ve buna gore incelenip dgrenciyle beraber degerlendirme yapiyorum.

Tablo 11. Katilimeilarin STYY ile ilgili goriis ve onerileri.

Goriis ve oneriler olumlu olumsuz Toplam
Uygulanabilirlik - 10 10
Yazma beceri gelisimi 9 - 9
Hazirbulunusluk - 8 8
Yazma siireci 4 1 5
Yazmaya yonelik tutum 2 3 5
Ogrenciyi aktif kilma 3 - 3
Biligsel beceriler 2 - 2
Coklu 6lgme ve degerlendirme - 2 2
Biitlinsel gelisim 1 - 1
Ozgiiven - 1 1

Katilimeilarin STY'Y hakkinda yoneltilen sorular diginda kalan belirtmek istedikleri diisiinceler ele alindiginda
en ¢ok goriisiin uygulanabilirlik noktasinda yogunlastigi goriilmektedir. Bu konuda belirtilen diisiincelerin
hepsinin olumsuz olmasi katilimeilarin STYY yi tam olarak uygulayamamalarinin yansimasidir. Katilimeilar,
uygulama noktasinda yasadiklar1 zorluklari tekrar dile getirme ihtiyact duymuslardir. STYY ’nin uygulanmasinin;
gevre ve sinif ortami, 6grenci seviyeleri, ders saati ve zaman konularinda yaganan problemlerden olumsuz sekilde
etkilendigi ifade edilmistir. Tiim bu etmenlerin neden oldugu sikintilarin yaninda 6gretmenlerin yetersizlikleri de
uygulanabilirlige olumsuz yansiyabilmektedir. Buna karsin eldeki bulgular STY Y nin 6grencilerin yazma beceri
geligimlerini, biligsel ve biitiinsel gelisimlerini, olumlu yonde destekledigini gostermektedir. Ayrica bu yaklagimin
ogrenciyi aktif kildig1 ve yazma siirecini olumlu etkiledigi yorumu yapilabilir. Ogrencilerin hazirbulunusluk
acisindan yetersiz olmasi; hazirhk asamasinda yeterli bilgi edinerek, eksiklerini giderememelerinden
kaynaklanabilir. Ogrencilerin genel olarak yazmaya karsi ozgiivensiz, onyargili ve kaygili olmalarindan
kaynaklanan olumsuz tutumlari, uygulama konusundaki hata ve eksiklikler nedeniyle yayimlama ve degerlendirme
stireclerinde artabilmektedir. Kendi yazdiklarinin, akranlarmim yazdiklariyla karsilastirilan ya da olumsuz
elestiriler alan ¢ocuklarin 6zgiivenleri olumsuz etkilenebilmektedir. Tiim bu olumlu ve olumsuz degerlendirmeler
birlikte ele alindiginda STYY nin dogru ve etkili uygulandiginda biligsel, duyussal, psiko-motor ve kisilik
gelisimlerinin yaninda yazma becerilerini ve yazmaya yonelik tutumlarini olumlu yonde destekledigi ifade
edilebilir. Ancak uygulama konusunda yasanilan zorluklar, eksiklikler ve yetersizlikler nedeniyle &grencilerin
yazma tutumlarini, yazma siirecini ve 6z giivenlerini olumsuz yonde etkiledigi de soylenebilir.

K-1. Sadece iiriin odakli yazma caligmalarina gore siire¢ odakli yazma ¢aligmalarinin dgrenci i¢in daha iyi
oldugunu diisiiniiyorum. Bu yaklagimda 6grenci, yazmanin adim adim yapildigini ve her asamada ne kadar
dikkatli olmasi gerektigini 6grenmektir. Klasik yazma ydnteminde isini igine kapanik olarak yapan 6grenci
siire¢ temelli yazma yaklasiminda ayni zamanda sosyallesmektedir.

K-11. Bu modeli derste uygulayamiyorum. Daha da vahim olan1 yapilandirmaci sistemin bir¢ok verisinden
faydalanamiyorum. Ogrencilerimin 6n bilgileri gok yetersiz. Ailelerinin ekonomik durumlari oldukga kotii.
Aileleri ¢ocuklarla hi¢ ilgilenmiyor. Muhtemelen ilkokulda da &gretmenler yeteri kadar ilgi ve destegi
gosteremedikleri i¢in bu siirecte biiyiik sikintilar yasiyorum. Elimden gelenin en iyisini yapmaya calistyorum.

Tartisma ve Sonu¢

Katilimeilarin STYY nin yazma becerilerine katkis1 konusundaki goriisleri; 6grencilerin yazmaya ydnelik
tutumlarini, yazma becerilerini, biligsel ve kisisel gelisimlerini, temel dil becerilerini olumlu etkiledigi iizerinde
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yogunlagmaktadir. Buna kargin zaman ve uygulanabilirlik agisindan sorun yasandigi belirtilmistir. STY'Y, yazma
islemini bir dizi asamalara doniistiirmesi, bilgi ve becerilerin dogru bir sekilde uygulanarak ilerlenmesi agisindan
ogretmen ve Ogrencilere kolaylik saglamaktadir (Badger & White, 2000). Deneysel desendeki bir arastirmada
STY Y nin &grencilerin yazmaya kars1 tutumlarini, yazma aligkanliklarini ve becerilerini olumlu yonde etkiledigi
tespit edilmistir (Ho, 2006). Bu yaklagimin, kompozisyon yazma becerilerine katki saglamanin yaninda,
ogrencilerin aktif katilimini sagladigi, 6zgiivenlerini ve yazma isteklerini olumlu yonde etkiledigi tespit edilmistir
(Y1lmaz & Aklar, 2015). Uriin temelli yaklagimla kiyaslandiginda STYY *nin 6grencilerin yazma becerilerini daha
fazla gelistirdigi saptanmistir (Zhou, 2015). Yapilan bir diger deneysel arastirmada bu yaklasimin dgrencilerin
yaratict yazma becerilerinin gelisimine de katki sagladig: tespit edilmistir (Sever, 2013). Yapilan arastirmalarin
¢ogu, STYY nin O6grencilerin yazili anlatim becerilerini olumlu etkiledigini gostermektedir (Balci, 2017;
Karatosun, 2014; Sever, 2013; Sentiirk, 2009). Arastirmanin bulgulari bu agidan desteklenmektedir.

STYY’nin hazirlik asamasina yonelik goriislerin analiz edilmesi sonucunda bu agsamadaki uygulamalarin,
6grencinin aktif katilimini, glidiilenmesini ve yazma istegini destekledigi sdylenebilir. Bunun yaninda katilimcilar;
ogrencilerin, bu asamay1 yeterli degerlendiremediklerinde sonraki asamalar i¢in hazirbulunusluklarini
saglayamadiklarin1 ve bu asamanin fazla zaman aldigin1 vurgulamiglardir. Ayrica ilkokulda kazanilmasi gereken
becerilerin edinilmemis olmasi da bu durumun nedenlerindendir. Bireyin yazma kazaniminin bir siire¢ olarak
goriilmesi ve uygulanmast gerektigi, bu siirecin ilk okuma yazma Ogretiminden baslanarak adim adim
gerceklestirilmesi ve gelisim saglandik¢a yeni kazanimlar 6gretilmesinin dogru olacagi saptanmustir (Okari, 2016).
Yazma siirecinde uygulanan faaliyetlerin cogu hazirlik amaglidir ve 6grencilerin yazma iglemine hazirlanmalariin
6le¢me ve degerlendirme uygulamalarini destekledigi belirtilmistir (Storch, 2005). Planli yazma ve degerlendirme
modelinin, yazma siirecinin %70’ini hazirhik asamasina ayirarak 6grencilere daha fazla plan yapma ve fikir tiretme
konularinda firsat sagladigi tespit edilmistir (Y1lmaz, 2012). Buradan hareketle denilebilir ki; hazirlik asamasi
STYY nin uygulanabilmesi adina hayati dneme sahip olan, dogru ve tam uygulanmasi gereken bir asamadir.
Ogrencilere hazirlik asamasmnin énemi kavratilmali ve bu asamay1 tam olarak uygulamalar1 saglanmalidir. Bu
konuda O6grencilerin ilgisini, istegini diri tutacak, onlar1 giidiileyerek aktif bir sekilde siirece katilimlarini
saglayacak etkinlikler tasarlanmali ve bu etkinlikler egitsel ortamlara, siniflara taginmalidir.

Planlama asamasindaki uygulamalarin genel olarak, metnin igerik ve bigim kalitesine, amaca uygun hareket
edilmesine, metnin unsurlarinin ve béliimlerinin belirlenmesine katki sagladigi sdylenebilir. Buna ek olarak bu
asamanin Ogrencilerin aktif olmasina, olumlu yazma tutumlarina, asamali yazma ve bilissel becerilerine katki
sagladigr yoniinde goriisler tespit edilmistir. Ancak uygulanabilirlik konusunda yine sorunlar yasandigi
belirtilmektedir. Bu asamada yazma taslagi olusturularak verilmek istenen mesajlar hedef kitleye daha etkili bir
sekilde aktarilabilir (Reimer, 2001). Bu konuda yapilan bir aragtirmada yazma aligkanlig1 ve basarisi diisiik olan
kisilerin iyi bir plan olusturmadiklari, planlama becerilerinin eksik oldugu tespit edilmistir (Jensen & DiTiberio,
1984). Sistematik planlama siirecine dayali STY'Y, &grencinin bilissel farkindaligin1 ve metnin igerik kalitesini
desteklemekte; 6gretmen-6grenci iliskisini ve 6grenme siirecini diizenlemektedir (Johari, 2018; Duman, 2007).
Arastirmada ulasilan sonuglar alanda yapilan ¢aligmalarin sonuglarint destekler niteliktedir. Bu agidan planlama
becerisinin yazma becerilerini pek ¢ok yonden destekledigi sdylenebilir.

Gelistirme asamasinin; 6grencinin aktif katilimini, yazmaya yonelik olumlu tutumunu, biligsel ve yazma
becerilerinin gelisimini, diisiincelerini aktarabilmesini destekledigi yoniinde goriisler tespit edilmistir. Ancak
goriisler dogrultusunda, bi¢im kalitesi ve uygulanabilirlik konusunda olumsuzluklar yasandigi soylenebilir.
Yapilan arastirmalar elde edilen sonuglarin olumlu yoniinii desteklemektedir. STY'Y; yazilanlar1 yeniden okuma,
sorgulama, degerlendirme, gdzden gecirme islemleriyle yazma becerilerinin gelisimini desteklemektedir (Zare-ee
& Mahdavi, 2014). Bu asamada 6gretmen ve akran degerlendirmelerinin kullanimi, metin kalitesini ve yazma
becerilerini olumlu yonde etkilemektedir (Tuan, 2011). Gelistirme asamasi; 0grencilerin birbirleriyle etkilesim
icerisinde olmasimi saglarken i birligini ve iletisimi miimkiin kilmaktadir (Storch, 2005). Yazma taslagi
olusturma, diigiinceleri diizenleme ve gézden gegirme gibi calismalar biligsel farkindaligi artirmakta ve yazma
becerilerini desteklemektedir (Karatay, 2011). Bu dogrultuda denilebilir ki siire¢ temelli yaklasimi, yazma
becerilerini ve biligsel becerileri desteklemektedir. Gelistirme asamasinda, daha ¢ok fikirlerin dogru ve etkili
yazilabilmesi iizerinde durulur (Seow, 2002). Ancak bu asamada yazim, noktalama ve dil bilgisi kurallarini
Ogrenciye dayatmak ¢esitli sorunlara neden olacaktir. Dolayisiyla bigim kalitesine yonelik belirlenen olumsuz
goriislerin temelinde, STYY nin yanlis uygulanilmasi oldugu sdylenebilir. Alanda yapilmis arastirmalarda
istatiksel olarak benzer bir sonug elde edilememesinin nedeni de buradan kaynaklaniyor olabilir.
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Diizeltme agamast; ¢oklu dlgme ve degerlendirme yaklasiminin kullanimina olanak saglamasi bakimindan
Ogrencilerin yazma becerisine, yazmaya yonelik tutumlarina, hatalarini fark etmelerine ve diizeltmelerine, metnin
icerik ve bicim kalitesine katki saglamaktadir. Ancak akran degerlendirme siirecinde bazen saygi unsurlarinin ihlal
edilebildigi belirtilmistir, dolayisiyla 6gretmenlerin bu konuda dikkatli davranmasi gerekmektedir. Ayrica
ogrencilerin 6nceki asamalar1 yeterince degerlendirememis olmalar1 ve ilkokulda edinilmesi gereken becerileri
O0grenememis olmalarindan kaynaklanan sorunlarin oldugu da dile getirilmistir. Bu konuda gerceklestirilen
deneysel arastirmada tislup, igerik, dil bilgisi, yazim ve noktalama konularinda STYY e yonelik olumlu yonde
anlaml fark bulunmustur (Kallestinova, 2017). Siire¢ temelli yazma uygulamalar1 yapan dgrencilerin; yazim,
iislup, climle akiciligi, kelime secimi ve sunum o&zellikleri bakimindan ilerleme kaydettikleri tespit edilmistir
(Gorgiig, 2016). Diizeltme asamasinin gerektirdigi 6lgme ve degerlendirme uygulamalarinin, yazma becerisine,
bicim ve igerik agisindan kaliteli metin iiretimine katki sagladigi s6ylenebilir.

Yayimlama agsamasina yonelik goriiglerin analizi sonucunda, bu asamanin 6grencilerin paylagma istegini, 6z
giivenlerini, yazmaya yonelik tutumlarini, bilissel, temel dil ve yazma becerilerini olumlu yonde etkiledigi
soylenebilir. Ancak dgrencilerin yazma kaygilari, 6nyargilari, 6z giiven eksiklikleri ve uygulanabilirlik konusunda
yasadiklart sorunlar bu asama igin olumsuzluk teskil etmektedir. Yayimlama asamasi; 6grencilerin diizeltme
agsamasina odaklanmalar1 sagladigindan 6grencileri metnin igerik ve bigim kalitesini olusturma, okuyucunun
isteklerini karsilama konularinda titiz davranmaya yoneltir (Kallestinova, 2017). Yayimlama asamasinin, bireyin
yazma tutum ve 6z gilivenini olumlu yonde etkiledigi tespit edilmistir (Selanikli, 2015).

STYY’nin uygulanabilirligine yonelik katilimci1 goriislerinin analizi sonucunda; yaklasimin asamalarinin,
zaman yetersizliginin, hazirbulunusluk ve hayal diinyas1 eksikliginin, bi¢cim ve igerik kalitesine yogunlagsmanin,
konularmn uygulanabilirligini olumsuz etkiledigi iddia edilmistir. Ogretmenlerin yazma 6gretimine yonelik en cok
zaman yetersizligi, simif mevcudunun fazlaligi, egitim eksikligi konularinda sorun yasandigi tespit edilmistir
(Krendl & Dodd, 1987). STYY ’nin uygulanmasinda karsilasilan zaman sorununu ortadan kaldirmak adina segmeli
yazma dersleri eklenebilir ya da Tiirkge ders saatleri artirilabilir. Ogretmenlerin tiim dgrencilerle yeterince
ilgilenebilmesi ve doniit verebilmesi icin sinif mevcutlart azaltilmahdir. Belirtilen tiim olumsuzluklar sadece
yaklagimin uygulanabilirligine degil, dogal olarak Ogrencilerin yazma becerilerine de olumsuz sekilde
yansimaktadir. STYY *nin tam ve dogru uygulanmasi konusunda 6gretmenler titiz davranmalidir. Ozellikle yazim,
noktalama ve dil bilgisi kurallar1 6grencilere dayatilmamali, 6grencilerin yazma tutumu dnemsenmeli, iletigimsel
yeti merkeze alinmalidir. S6z varligi ve gramer bilgisi eksiklikleri nedeniyle 6grencilerin, 6gretmenin doniitlerini
uygulamada ve kendilerini dogru ifade etme konusunda sorunlar yasadiklari bilinmektedir (Zhou, 2015).
Yaklagimin uygulanmasinda bu durumun olumsuz yansimalari oldugu sdylenebilir. Arastirmanin biitiin alt
problemlerinde, yaklagimin uygulanmasinda gesitli sorunlar yasandigina yonelik goriisler tespit edilmistir.

Ogrencilerin edebiyata ve yazmaya yonelik tutumlarma STYY nin olumlu etki ettigine yonelik goriisler
mevcuttur. Bu konudaki katilimer goriisleri bu modelin, 6grencilerin derse aktif katilimlarini, 6z giivenlerini, temel
dil ve yazma becerilerini artirdig1 yoniindedir. Bu konuda {iniversite 6grencileri tizerinde yapilan aragtirmalarda
STY Y nin 6grencilerin yazma kaygilarini azalttig1, yazma basarilarini artirdigi tespit edilmistir (Bayat, 2014; Ho,
2006). Bu yaklagimin 6grencilerin yazma isteklerini artirdigi belirtilmistir (Duijnhouwer, Prins, & Stokking, 2012;
Mehr, 2017; Reimer, 2001; Zhou, 2015). STYY, &grencilerin yazma 6z yeterliliklerini, yazma karsi ilgi ve
isteklerini artirmakta ve yazmaya karst olumlu tutum gelistirmelerini desteklemektedir (Hamid, 2017). Ayrica
STYY nin yazamayan &grencileri bile yazmaya giidiiledigi belirtilmistir (Y1lmaz, 2012). Deneysel yontemle
gerceklestirilen bir arastirmada, siire¢ temelli yaratict yazma uygulamalarinin 6grencilerin yazma tutumlarini ve
becerilerini olumlu yonde etkiledigi sonucuna ulasilmistir (Erdogan & Yangin, 2014). STYY 'nin yazmaya yonelik
tutumu olumlu yonde etkiledigi tespit edilmistir (Balci, 2017; Gorgiig, 2016). Buna karsin bu yaklagimin,
ogrencilerin yazma tutumlarini etkilemedigine yonelik arastirmalar da bulunmaktadir (Selanikli, 2015; Aksu &
Karatay, 2017). Bu durum, arastirmada kullanilan 6rneklem grubundan kaynaklaniyor olabilir. Ciinkii alandaki
bir¢ok ¢alisma, STY Y nin yazma tutumunu olumlu etkiledigi sonucuna ulasmistir.

Stire¢ degerlendirme, ogrencilerin 6grenme siireci igerisinde gergeklestirilen etkinliklerle hedeflenen
kazanimlara sahip olabilme oraninin belirlenmesinin Stesinde 6grenmenin daha iyi hale getirilmesini ve bilissel,
duyussal, psiko-motor becerilerinin bir biitlinliik icerisinde gelisimini amaclar (Goger, 2014). Elde edilen goriisler
kullanilan 6l¢me ve degerlendirmelerin bu amaca ulastigini gostermektedir. Siirec temelli yazma uygulamalarinda
kullanilan 6l¢me ve degerlendirme araglarinin; yazma becerisini, biligsel becerileri olumlu etkiledigi; 6grenciyi
aktif kildig1 sdylenebilir. Fakat bu 6lgme ve degerlendirme uygulamalari sirasinda 6gretmenlerin biitiin 6grencilere
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doniit vermesi, demokratik bir sinif ortami saglamasi noktasinda giicliikler yasandigina dair goriisler tespit
edilmistir. Bu konuda deneysel yontemle gerceklestirilmis bir aragtirmada 6gretmenlerin geri doniit vermesinin,
ogrencilerin 6z giivenlerini, yazma performans ve motivasyonlarini artirdigi sonucuna ulagilmistir (Duijnhouwer,
Prins, & Stokking, 2012). Yazma siirecinde 6gretmen ve akranlardan alinan doniitler, yazma siirecini, motivasyon
ve performansini olumlu etkilemektedir (Reimer, 2001; Zhou, 2015). Ayrica akran geri bildiriminin, 6grencilerin
iist biligsel ve dil becerilerinin gelisimine katki sagladigi bilinmektedir (Nguyen, 2016). Buna karsin akran
degerlendirme sirasinda 6grencilerin elestirilmekten endise duyduklari, 6z giiven ve kaygi problemi yasadiklari
ortaya konulmustur (Storch, 2005). Tiim bu arastirmalar olumlu ve olumsuz yonleriyle varilan sonucu
giiclendirmektedir.

Ogrencilerin hazirbulunusluk ve 6zgiiven eksiklikleri; yaklasimin icerdigi dlgme ve degerlendirme
uygulamalarini, yazma becerisini ve siire¢ temelli yazma uygulamalarini olumsuz etkiledigi belirtilmistir. Ayrica
bu yaklagimin; yazma islemini siirece yaymasi, 6grenciyi aktif kilmasi, yazma gelisimi ve biitlinsel gelisim
acisilarindan katki sagladigi yoniinde goriisler tespit edilmistir. Bu konuda deneysel yontemle gergeklestirilen bir
arastirmada STYY’nin yazma bagar1 ve aligkanliklarina, o6zgiivenlerine, yazmaya yonelik olumlu tutum
gelistirmelerine katki sagladig1 belirtilmistir (Ozeng, 2016). Yazma becerilerinin gelisimi ve yazma basaris icin
STYY kullanilmalidir (Jensen & DiTiberio, 1984). STY Y ’nin 6grencilerin yazma motivasyonunu ve kaliteli metin
yazabilmelerini destekledigi ortaya konulmustur (Graham & Sandmel, 2011). Alan yazindaki arastirmalar siireg
temelli yazma uygulamalarinin yazma becerisinin gelisimine katki sagladigi konusunda birlesmekte ve
arasgtirmanin bulgularini desteklemektedir.
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