Dogan, C. & Tecimer, B. (2019). Music Performance Anxiety Levels of Students in the Music Education Graduate Program (Ankara-Gazi
University Sample). Bartin University Journal of Faculty of Education, 8(2), 507-523.

Bartin University Journal of Faculty of Education, 8(2), 507-523
Bartin Universitesi Egitim Fakiiltesi Dergisi, 8(2), 507-523

buefad.bartin.edu.tr

Music Performance Anxiety Levels of Students in the Music Education
Graduate Program (Ankara-Gazi University Sample)

Ceren DOGAN*2 Belir TECIMER®

Article Info Abstract

The purpose of this study was to determine the musical performance anxiety levels

DOI: 10.14686/buefad. 435272 of the students at Gazi University, Undergraduate Program of Music Education. It

Article History: was aimed to evaluate students' negative performance perception, psychological
Received 21.06.2018 vulnerability, somatic anxiety, personal supervision and physiological vulnerability.
Accepted 19.02.2019 110 undergraduate students were participated in the study. "Kenny Music
Published  30.06.2019 Performance Anxiety Inventory" which was developed by Kenny in 2004 and
Keywords: adapted to Turkish by Tokinan in 2013 was used for data collection. The inventory

consists of 25 items. The factors of the inventory were negative performance
perception, psychological vulnerability, somatic anxiety, personal supervision and
physiological vulnerability. For the analysis of the data, total scores of music
performance anxiety and scores of sub-dimensions were calculated. Frequency and
percentage values of sub-dimensions were also given in tables. As a result of the
research, it was revealed that the participants have a moderate music performance
anxiety. The highest level of anxiety among sub-dimensions was personal
supervision. The physiological vulnerability was the secondary factor, which leads
muscle tension and increases the anxiety.

Music performance anxiety,
Applied music,

Instrumental performance.
Article Type: Research Article

Miizik Ogretmenligi Lisans Program Ogrgncilerinin Miizik Performans
Kaygi Diizeyleri (Ankara-Gazi Universitesi Ornegi)

Makale Bilgisi 0z
DOI: 10.14686/buefad.435272 Bu ¢aligmanin amacit Gazi Universitesi, Miizik Ogretmenligi Ana Bilim Dali
ogrencilerinin miizik performans kaygi diizeylerini belirlemektir. Arastirma verilerini
Makale Gegmisi: toplamak amaciyla lisans programinda 6grenim goren 110 6grenciye ulagilmistir. Veri
Gelis 21.06.2018 toplama araci olarak 2004’de Kenny tarafindan gelistirilen ve 2013’te Tokinan
Kabul 19.02.2019 tarafindan Tiirk¢e’ye uyarlanan “Kenny Miizik Performans Kaygist Envanteri”
Yaym 30.06.2019 kullanilmistir. Envanter 25 maddeden olusmaktadir. Envanterin maddeleri negatif
performans algisi, psikolojik savunmasizlik, somatik kaygi, kisisel denetim ve
Anahtar Kelimeler: fizyolojik savunmasizlik olarak toplam bes faktérde dagilmaktadir. Verilerin analizi
Miizik performans kaygist, i¢in dgrencilerin miizik performans kaygisi toplam puanlar ve alt faktorleri toplam
Calg: egitimi, puanlart hesaplanmistir. Aragtirma sonucunda Ankara Gazi Universitesi Gazi Egitim
Calg: performansi. Fakiiltesi Miizik Egitimi Ana Bilim Dali’'nda 2016-2017 &gretim yilinda 6grenim
Makale Tiiri: Arastirma gormekte olan 6grencilerin miizik performansi ile ilgili orta diizeyde kaygi duydugu
Makalesi ortaya ¢ikmustir. Alt boyutlar icerisinde kaygi diizeyinin en yiiksek goriildiigii boyut

kisisel denetimdir. Ardindan fizyolojik savunmasizlik alt boyutunda dile getirilmis
olunan kas gerginligi ile ortaya ¢ikan kaygi durumu ikinci sirada yer almaktadir.

*Corresponding Author: cdogan@bartin.edu.tr
& Asst. Prof. Dr., Bartin University, Bartin/Turkey, https://orcid.org/0000-0002-7848-0572
Ppyof, Dr., Gazi University, Ankara/Turkey, https://orcid.org/0000-0001-6485-4409



Music Education Students and Performance Anxiety

Introduction

The place of singing and playing instruments is quite significant in the field of professional music education.
It can be considered a requirement to educate musical teacher candidates about situations that may negatively
affect their musical performance. It is also a necessity to provide guidance on learning how to deal with these
situations. These negative conditions may be related to the student's voice or instrument, or the physical condition
of the performance environment, as well as personal thoughts and perceptions about the student's performance at
the conclusion of the event. With this concern, educators at the institutions that provide professional music
education play an important role for helping the student to develop a coping strategy with this problem.

The fact that individuals can benefit from the education provided at the highest level, plus be successful and
happy is based on the mutual interaction of many factors. The quality of education and individual differences are
at the forefront of these factors. Among the individual differences, variables such as talent, success, motivation,
work habits, exam anxiety and self-esteem are prominent. These variables related to individual differences on
success and psychological health may have a significant impact. Between the academic risk indicators of students
especially motivation, self-esteem and test anxiety variables are noteworthy. (Bozanoglu, 2005).

According to Bloom, the behavioral goals of education can be explained by a triple classification as cognitive,
mental (psycho-motor) and affective. The affective characteristics of these three types of behaviors include
qualifications such as interests, values, attitudes and habits. Anxiety is also an affective trait and has an impact on
human behavior. There is a relationship between affective behavior and cognitive-spiritual behaviors
(Biiytikoztiirk, 1997). In this case, it will be appropriate to investigate the relationship between anxiety and music
performance, which is an affective feature of its’ cognitive and psyco-motor learning. According to Freud, anxiety
is an unconscious emotion that develops in individuals’ psychological structure as a result of not being able to act
effectively and resist against a dangerous event (Uldas, 2005). Isik (1996) defined anxiety as a state of wory and
anxiety felt by the individual in facing a threatening situation. In broad sense, the emotional state of perceived
weakness during preparation for a perceived danger is called anxiety. There are three different types of anxiety:
personality, situation and incident related. Personality-related anxiety encountered as a continuous condition in
some individuals as part of the individual's personality (Ellis, 1994). People who have negative cognition about
themselves are also likely to evaluate themselves negatively and have higher anxiety at the time of examination
(Kavakei, Giiler and Cetinkaya, 2011). Situation-related anxiety can be defined as a response to a specific situation
in a given time. Incident-related anxiety is the type of anxiety that occurs in the face of a specific event (Ellis,
1994). Music performance anxiety can be stated as an incident-related anxiety type.

Symptoms of anxiety disorders come up within various ways. In addition to somatic symptoms such as tremors,
heart palpitations, headache and chest congestion, it is also manifested by subjective symptoms such as the
expectation that there will be very bad things, the fear of losing balance, being drowned, and fear. Anxiety
disorders are subdivided into panic attacks, phobias, obsessive compulsive disorder and stress disorders. Moreover,
anxiety disorders occur due to substance use or health problems (Coban & Kahraman, 2013).

It is necessary to distinguish the negative anxiety that makes the learning process difficult and prevents success,
and the positive anxiety that causes people to achieve success above their natural actions. Positive care motivates
the individual to become important in society and makes him / her willing to learn. If the anxiety is not managed
well by the individual, the person will expect failure; regardless of the effort, will become a prisoner of anxiety
and finally will achieve less of what he / she actually can. (Scovel, 1978).

As the anxiety level of the individual elevates, the regression with more stiff and simple behaviour may emerge.
It also causes excessive focus on worry and pleasure of other individuals. In contrast, moderate anxiety has a
stimulating, protective and motivating effect on the organism. In cases where anxiety is well managed, it helps the
individual to work more to be successful and to take precautions against the obstacles (Akgiin, Génen and Aydin,
2007).

Considering that the anxiety of undergraduate students have been extended to the period of primary school,
teachers are thought to have a role in learning how to control students” anxiety. This is only possible with teachers
who learn to control their own anxiety. Students from families with authoritarian attitude are more anxious than
students from families with demogratic attitude. Social skills such as the ability to build friendship can also affect
the level of anxiety (Akgiin, Génen and Aydin, 2007).

508



Dogan & Tecimer

Music performance includes diverse skills such as coordination, attention, memory, aesthetics and
interpretation, and motor skills (Salmon and Meyer, 1992). Music performance anxiety (MPA); a special type of
performance anxiety is a fear that a potential problem that may arise during performance and the musician may
fear to be negatively assessed by the audience. Physiological and psychological fear is triggered by events like a
concert or a performance exam. Many musicians have discouraging experiences that suggest they will not be able
to fully use their capacities. High anxiety levels lead a coaction of automatic motor reactions (Allen, 2010). Kenny
(2008), who has various research in this regard, has described musical performance anxiety as a persistent,
disturbing experience about performance skills to be demonstrated in front of the community, regardless of the
level of ability, education or preparation of the individual.

The quality of musical performance is influenced by_physiological factors such as level of experience and
sufficient preparation for performance, as well as psychological factors like self-perception, self-efficacy belief
and an experience(s) of performance anxiety. The individual's sensitivity to anxiety experiences during the
performance may be affected by individual characteristics such as gender, age, persistent anxiety, self-confidence,
self-perception and self-efficacy. Prior to the performance, task competence, preparation and learning process of
the piece, individual motivation of learning, difficulty and value of the task are related to keeping the anxiety under
control. During the performance, factors such as the characteristics of the environment in which the individual is
expected to perform, presence of the viewer, degree of self-disclosure, and spatial characteristics may affect the
anxiety level (Papageorgi, Creech, and Welch, 2011)

MPA is a kind of anxiety that arises in the presence of the audience. Anxiety is spesifically about the
performance of the performer. Symptoms may vary from performer to performer, but the main symptoms can often
be listed as panic and numbness, sleeping disturbances, tremors, strained muscles, rapid breathing, sweating,
increased heart rate, dry mouth, digestive problems, sadness and anxious thoughts. Despite the skill, ability, and
preparation criteria, the performer may not be able to fully reflect his potential during performance due to the
anxiety (Salmon, 1990). The thoughts about the perceived threat of the person performing play an important role
in increasing anxiety. The high level of anxiety generally triggers by negative thinking, dislike of the audience,
making mistakes and catastrophic thoughts (Salmon and Meyer, 1992).

Similar to social phobia, the idea of playing music in front of an audience can also cause concern in musicians,
and can lead to intense tension resistance or avoidance. Social phobia can be described as persistent fear, including
the fear of making a move that one can feel humiliated and embarrassed in situations where a person is likely to
be assessed by others. Musicians with performance anxiety problems often have social phobia (Cimen, 2001).

MPA for musicians may lead to the development of a variety of medical and psychological symptoms,
including general anxiety disorder and depression. As a result, individuals who experience MPA may be directed
to inappropriate behaviors such as beta blockers, alcohol, and substance abuse. Moreover, according to various
research, it was seen that there is a negative relationship between high level musical performance anxiety and
healthy lifestyle (Dogan, 2013).

The purpose of this study was to determine the musical performance anxiety levels of the students at Gazi
University, Gazi Education Faculty, Undergraduate Program of Music Education. For this purpose, it was aimed
to evaluate the students' musical performance anxiety levels in terms of negative performance perception,
psychological vulnerability, somatic anxiety, personal supervision and physiological vulnerability.

Method

In this section, the methodology of the research has been touched upon. The design of the research, participants,
data collection tools and data analysis methods have been elucidated. Then, the limitations were specified.

Research Design

In this study, application of quantitative analysis techniques was required because of the structure of the
research problems and the research purpose. In terms of time and applied method, the model of this research is a
"descriptive" study. Since the participants of this study were the teacher candidates at Gazi University, Gazi
Education Faculty, Undergraduate Program of Music Education, it was decided to name the study as an Ankara
Sample.
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Participants

The participants of this study were the teacher candidates at Gazi University, Gazi Education Faculty,
Undergraduate Program of Music Education. It was intended that the total number of 206 students in the program
would participate in the study, however the data were collected from the sample of 110 students. All of the
participants were taking applied music course in the spring semester of 2017. All of the participants were graduated
from the high school of fine arts and in their on-going education, they were participating in piano courses in
addition to their main instrument courses.

Data Collection Tools

“Kenny Music Performance Anxiety Inventory” which was developed by Kenny in 2004 and adapted to
Turkish by Tokinan in 2013 was used for data collection. The Inventory of the 6th Likert type consists of 25 items.
The participants were evaluated each of the statements in the scale marking one of the 6 types of expressions
ranked from "strongly disagree" to "strongly agree". The factors of the inventory are negative performance
perception, psychological vulnerability, somatic anxiety, personal supervision and physiological vulnerability. The
Cronbach Alfa reliability coefficient of the scale is .895 and total correlations of the items are ranked from .336 to
.651.

Data Collection

The data were collected in the spring semester of 2017 at Gazi University, Gazi Education Faculty,
Undergraduate Program of Music Education. Since it was intended that the total number of the students in the
program would participate in the study, students in their second, fourth, sixth and eighth semesters were
participated in the study. It was taken in to account that the data collection would be more effective the answers
would be sincerer if the participants’ needs such as hunger, thirst, taking a break should have been fulfilled, the
data collection took place after lunch break. In order to apply the data collection tool of Kenny Music Performance
Anxiety Inventory, 15 minutes of time were given to the students. One of the researchers was present in the data
collection environment during the implementation of the tool and asked the participants to mark the closest option
to the instructions in the tool. In addition, the participants were informed that their identity information would be
kept confidential.

Data Analysis

In order to determine the MPA levels of the students at Gazi University, Gazi Education Faculty,
Undergraduate Program of Music Education total scores of MPA were calculated. In addition, the scores of the
sub-dimensions which were negative performance perception, psychological vulnerability, somatic anxiety,
personal supervision and physiological vulnerability were given. Frequency and percentage values of sub-
dimensions were also listed in tables.

This research was limited by the sub-dimensions and 25 items in the scale. In addition, the study was limited
by the participants of the Gazi University, Gazi Education Faculty, Undergraduate Program of Music Education
in 2017. Since the program was the only undergraduate program of music education in Ankara it was found
appropriate to limit this study as Ankara sample.

Findings

In this part of the study, MPA total scores of the students and averages of scores of negative performance
perception, psychological vulnerability, somatic anxiety, personal supervision and physiological vulnerability
subscales were tabulated. Mode, median, standard deviation of mean, standard deviation and variance values of
the data were given in Table 1.
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Table 1. Total Scores of MPA and The Sub-Factors

Standart Error Standart
MPA Sub-Factors Mean  of The Mean Median Mode Devitation Variance
Negative Performance Perception 2,93 0,09 2,78 2,36 0,93 0,86
Psychological Vulnerability 3,05 0,10 3,00 2,88 0,91 0,83
Somatic Anxiety 2,41 0,13 2,00 2,00 1,19 1,41
Personal Supervision 2,32 0,12 2,00 2,00 1,11 1,20
Physiological Vulnerability 2,36 0,13 2,00 2,00 1,21 1,47
Total 2,95 0,92 2,90 3,00 0,87 0,75

As seen in Table 1, students from Gazi University, Gazi Education Faculty, Department of Music Education
were experiencing an intermediate level of musical performance. This anxiety was most apparent in the areas of
personal supervision and somatic anxiety. It was also found that students also had a moderate level of anxiety
regarding somatic anxiety, psychological vulnerability and negative performance perception.

The frequency, percentage, mean and standard deviation values of the first sub-factor, negative performance
perception, were evaluated. The data were given in Table 2.

Table 2. Negative Performance Anxiety Sub-Factors

Negative Performance 1 2 3 4 5 6

Anxiety f % f % f % f % f % f % X sS
1. I never know if my

performance will be good 10 11,1 28 31,1 15 16,7 29 322 5 56 3 33 3,00 1,27

before a concert.

2. My mouth feels dry before
or during a performance.

3. | feel nausiated or dizzy
before or during a 7 6,4 22200 24 218 44 400 9 82 4 36 335 1,18
performance.

4. | often feel anxious about

seeing a negative reaction 13 11,8 39 355 14 12,7 30 273 9 82 5 45 298 1,36
from the listeners.

5. Since the times | started
my music education, |
remember being on stage
worried me.

6. | worry that one bad

performance can ruin my 12 10921 19,1 18 164 43 391 9 82 7 64 334 1,35
career.

7. My heartbeat accelerates

before or during a 14 12,7 24 21,8 28 255 30 273 8 73 6 55 212 1,11
performance.

16 14,540 36,4 18 164 26 236 2 18 8 73 284 1,38

14 12,745 409 10 91 29 264 5 45 7 64 288 1,39
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Table 2 Contiuation

f % f % f % f % f % f % Xx ss
8. 1give up performance 14 12,7 24 218 28 255 30 273 8 7,3 6 55 311 1,34
opportunities due to concern.
9. My anxiety about my
performance and my tension affects 17 155 47 42,7 21 19,1 17 155 4 36 4 3,6 2,60 1,23
my focus and concentration.
10. Generally, I would be in a
disaster forecast and horror 14 12,7 24 21,8 18 164 39 355 9 82 6 55 3,20 1,37
preparing for a concert.
11. 1 worry so much before
performance that | experience 19 17,3 33 30,0 19 17,3 25 22,7 9 82 5 45 2,88 1,40
insomnia.
12. Before or during the
performance, | experience shaking, 16 14,5 38 34,5 22 20,0 23 209 9 82 2 18 2,80 1,26
shivering or chills.
13. Being examined by others 18 164 30 27,3 22 200 29 264 9 82 2 18 288 1,30
makes me worried.
14. 1 fear for my own judgment 16 14,5 43 39,1 22 200 22 200 5 45 2 1,8 2,66 1,20

about how my performance will be.

The mean scores about the students’ negative performance perception were between 2.12 and 3.35. In the
inventory, students were asked to rate their opinions about expressions with 6 ratings between "I strongly disagree
()" and "I strongly agree (6)". Averages of expressions may show that students have a moderate level of anxiety
about the negative performance perception. The reason for this outcome might be that the students do not have
enough information about ways to cope with performance anxiety. The statement 7 also has the lowest mean score
of the scale which means that the participants with music performance axiety suffer heart beat acceleration most.

The data related to the psychological vulnerability sub-dimension are given in Table 3.

Tablo 3. Psychological VVulnerability Sub-Factor

Psychological Vulnerability 1 2 3 4 5 6

f % f % f % f % f % f % x s
15. 1 often have difficulty finding 11 199 26 236 23 20,9 36 32,7 12 109 2 18 3,66 1,25
something to do.
16. I often think there isnot much 13 119 17 155 13 11,8 44 40 19 17,3 4 36 346 136
that life can give me.
17. 1t is possible for me to make
mistakes even if | practise a lot while 23 20,9 50 455 10 9,1 20 182 5 45 2 18 245124
getting prepared for a performance.
éS}slo?]ﬁen think I'm not a worthy 9 82 18 164 15 136 41 37,3 25 227 2 18 355 1,28
19. During a performance, | find
myself in a state that | cannot know it 19 15 4 23 209 30 27,3 24 21,8 13 118 2 1,8 2,97 1,32
I would be able to complete my
performance.
20. Thinking about the results of
evaluation would affect my 16 14,5 42 38,2 27 244 13 118 10 91 2 18 2,68 124
performance.
21. Sometimes | feel anxiousforno 19 173 47 427 20 182 18 164 4 36 2 1.8 252 1,17
apparent reason.
22. 1 often think there's nothing I can 11 140 18 164 19 17,3 34 309 26 236 2 1,8 347 1,33

expect from life.
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When the scores of the statements about psychological vulnerability were examined, it was seen that the scores
changed between 2.45 and 3.66. In this case, it can be stated that the students experienced psychological
vulnerability less than the anxiety about negative performance perception. In this case, the data related to
psychological vulnerability with average scores given in Table 1 also supports the negative performance
perception.

The frequency, percentage and mean of the subscales of somatic anxiety, self-control, and psychological
vulnerability, which are the other subscales of the scale, are mentioned in Table 4.

Tablo 4. Other Sub-Factors
Sub-Factors 1 2 3 4 5 6

f % f % f % f % f % f % X s

Somatic Anxiety
23. Before or during a performance | feel 20 18,2 56 509 13 118 13 118 6 55 2 18 241 118

emotions that can be considered as panic.

Personal Supervision
24. During a perfonmance, | feel worried 20 18,2 59 536 14 12,7 11 100 5 45 1 09 232 183
if 1 did play well.

Physiological Vulnerability
25. Before or during a performance my 26 23,6 47 42,7 16 145 15 136 4 36 2 18 236 1,19

muscle tension increases.

The data in the table indicate that the students were experiencing the most intense anxiety in Personal
Supervision sub-factor. Students' anxiety about playing well during performance was higher than other sub-
dimensions. Students were worried about physiological vulnerability in the second place, and the mean score of
physiological vulnerability was a little higher than personal supervision but still close. Students were anxious due
to the increase in muscle tension during musical performance. In general, the anxiety levels in the three areas in
the table were higher than the negative performance perception and psychological vulnerability mentioned in the
previous sections.

Conclusion, Discussion and Suggestions

This research aimed to determine the music performance anxiety levels of the students at Gazi University,
Department of Music Education. Within the scope of the sub-objectives of the study, music performance anxiety
levels of participants were evaluated in terms of negative performance perception, psychological vulnerability,
somatic anxiety, personal supervision and physiological vulnerability. This research is a descriptive study. The
participants of the study were 110 teacher candidates of Gazi University, Faculty of Education, Music Education
Undergraduate Program. The Kenny Music Performance Anxiety Inventory developed by Kenny in 2004 and
adapted into Turkish by Tokinan in 2004 was used as data collection tool. The sixth Likert type inventory consists
of 25 items. MPA total scores of the participants were calculated for data analysis. In addition, scores of sub-
dimensions which are negative performance perception, psychological vulnerability, somatic anxiety, personal
supervision and physiological vulnerability were also given. The frequency and percentage values of the sub-
dimensions are listed in the tables.

As a result of this research, it was revealed that the students who are studying at the Gazi University Gazi
Education Faculty Music Education Department during the 2016-2017 academic year have moderate level of
MPA. The sub-factor with the highest level of anxiety among MPA sub-factors was personal supervision. During
a performance, personal supervision base MPA may influence the cognitive functions of the student and may affect
the cognitive skills such as perception and attention. This may inhibit the student from being able to cope with the
slight anxiety expected to be seen during performance. Then, the anxiety situation arising from the muscle tension
that is expressed in the physiological vulnerability sub-dimension comes in the second place. The possible reason
for this situation is that instrumental performance requires intensive fine motor skills. With muscle tension;
synchronization, intonation and velocity problems in musical performance can be expected. Coupled with the
inability to control the decline in the performance, it can be expected to increase the level of anxiety.

In a qualitative research conducted by Yondem (2012) in order to determine the physical, behavioral and
cognitive characteristics of perceived performance anxiety in music students, music students' anxiety level and
pre-performance readiness level were rated based on their own expressions. Participants were 17 (12 female, 5
male) university level music students. In the context analysis physical, behavioral and cognitive features were
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identified as basic themes by reviewing performance anxiety and social anxiety literature. According to the
research findings, students who stated that they had higher anxiety level before the performance were experiencing
physical and behavioral stress reactions more intensely. Findings related to somatic anxiety and physiological
vulnerability are similar to those of this research. Participants were also found to be associated with performance
anxiety, either positive or negative, of their personality traits. Negative perceptions about commission and lecturer
were more common when the participants perceived their anxiety as high. This is consistent with the finding of
negative performance perception in this study.

In the study of Nacake1 and Dalkiran in 2011, it was aimed to determine the anxiety level of the students from
six music education departments during applied music final examination. A total of 459 students were selected as
the study group. It has been observed that the vast majority of students in the study had moderate anxiety during
the exams. In the case of Ankara-Gazi University, there was also a moderate level of musical performance anxiety.

By reviewing the research aimed to reduce MPA, it has been seen that psychoeducational intervention
programs to reduce Musical Performance anxiety have been effective. According to the results obtained in research
aiming to decrease MPA with psychoeducation program; it can be stated that the psychoeducation program was
efficient to decrease the MPA. For this reason, it is more effective for students to be involved in a regular
psychoeducation program. The contents of these intervention programs can be listed as behavioral interventions,
cognitive strategies, cognitive behavioral approach, cognitive restraint, cognitive restructuring, relaxation
techniques, biological feedback, gradual relaxation techniques, thermal biological feedback, music therapy,
hypnotherapy, meditation and workgroup applications. In addition to psychotherapeutic intervention approaches,
it has been observed that spiritual intervention programs such as breathing and imaginative exercises, rhythmic
breathing, free improvisation and desensitization activities and yoga were also effective in controlling MPA
(Dogan, 2013). In addition, Green and Gallwey (2015) pointed out that instead of concentrating on conscious
processes such as correct technique, proper holding of instrument, correct breathing; concentrating on the content
demanded by music by dropping itself into the flow of music, affects musical performance positively with natural
flow. It may be positive to focus on music performed during a music performance in order to reduce anxiety.
Thoughts should also be suspended from external factors such as the audience, concert hall, the instrument’s
condition, technique, musicality and intonation.

In conclusion, MPA may disturb the spiritual health if individual does not develop a coping strategy especially
as it may adversely affect the professional success of the people who perform music professionally. The use of
beta-blockers, substances or alcohol to reduce this anxiety that emerges at musical performance is not a solution
oriented behavior. For this reason, early intervention should be provided in case of anxiety, the appropriate spiritual
and psychotherapeutic approaches and expert support should be provided for ways to cope with.

Once and for all, it may be appropriate for the music educators to be informed about the MPA for their students
who are studying at institutions providing professional music education. It may be advisable to give seminars on
MPA in undergraduate programs of universities so that music educators and music teacher candidates are informed
about ways to cope with this form of anxiety.
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Miizik Ogretmenligi Lisans Program Ogrencilerinin Miizik Performans

Kaygi Diizeyleri
(Ankara-Gazi Universitesi Ornegi)
Giris
Mesleki miizik egitimi alaninda sarki sdylemenin ve ¢algi ¢almanin yeri oldukca 6nemlidir. Bu dogrultuda, miizik
Ogretmeni adaylarinin miizik performansi sirasinda performansi olumsuz etkileyebilecek durumlar hakkinda
bilgilendirilmesi ve bu durumlarla bag etme yollarin1 6grenmesi konusunda gereken rehberligi saglamak bir
gereklilik sayilabilir. Olumsuz etki yaratacak bu durumlar, 6grencinin sesinde veya ¢algisindaki problemler, ya da
performansin yapilacagi ortamin fiziksel kosullar ile ilgili olabilecegi gibi 6grencinin konsere ¢ikma durumu ile
ilgili kisisel bir takim diislinceleri ve algilari sonucu ortaya gikan sahne kaygisi ile de iliskili olabilir. Bu kaygi ile

Ogrencilerin bir bag etme stratejisi gelistirebilmesi adina, mesleki miizik egitimi veren kurumlardaki 6gretim
elemanlarina da 6nemli rol diismektedir.

Bireylerin, sunulan egitimden en iist diizeyde yararlanip, basarili ve mutlu olabilmesi, bircok etmenin karsilikli
etkilesimine dayanir. Sunulan egitimin kalitesi ve bireysel farkliliklar, bu etmenlerin basinda yer alir. Bireysel
farkliliklar arasinda ise yetenek, basari, giidillenme, calisma aligkanliklari, sinav kaygisi, benlik saygist gibi
degiskenler 6ne ¢ikmaktadir. Bagar1 ve psikolojik saglik iizerinde bireysel farkliliklar ile ilgili bu degiskenler
oldukga 6nemli bir etkiye sahip olabilir. Ogrencilerin akademik risk gostergeleri arasinda dzellikle giidiilenme,
benlik saygisi ve sinav kaygist degiskenleri dikkat ¢ekmektedir. (Bozanoglu, 2005).

Bloom’a gore egitimin davramigsal hedefleri, biligsel, devinsel (psiko-motor) ve duyussal olmak {izere ti¢lii bir
smiflandirma ile agiklanabilmektedir. Bu ii¢ tiir davranistan duyussal 6zellikler ilgiler, degerler, tutumlar ve
aligkanliklar gibi nitelikleri kapsar. Kaygi da bir duyusgsal ozelliktir ve insan davranigt tzerinde etkisi
bulunmaktadir. Duyussal davranislar ile biligsel-devinsel davranislar arasinda iligki bulunmaktadir (Biiytikoztiirk,
1997). Bu durumda, miizik performasinin da i¢erdigi biligsel ve devinsel 6grenmeler sebebiyle duyussal bir 6zellik
olan kaygi ile iligkisini incelemek yerinde olacaktir.

Freud’a gore kaygi, tehlikeli bir olay karsisinda etkili bir davranista bulunamama ve karsi koyma direnci
gdsterememe sonucu psikolojik yapida bilingsizce gelisen bir duygudur (Uldas, 2005). Isik (1996) ise kaygiy
tehdit edici bir durum karsisinda birey tarafindan hissedilen huzursuzluk ve endise durumu olarak tanimlamistir.
Genis anlami ile sezilen bir tehlikeye hazirlanma sirasinda algilanan gii¢siizliik duygusunun yasandigi duygusal
bir durum olan kayginin kisilik, durum ve olay kaynakli olmak iizere ii¢ farkli ¢esidi bulunmaktadir. Bazi
bireylerde siirekli bir durum olarak karsilagilan kisilik kaynakli kaygi, bireyin kisiligin pargasidir (Ellis, 1994).
Kendileri hakkinda olumsuz bilisleri olan kisilerin sinav aninda da kendilerini olumsuz degerlendirmeleri ve daha
yiiksek kaygi duymalart olasidir (Kavakei, Giiler ve Cetinkaya, 2011). Durum kaynakli kayg: ise belirgin bir
duruma kars1 belirli bir zaman i¢inde kargilasilan tepki olarak tanimlanabilir. Olay kaynakli kaygi da, belirgin
olaylar kargisinda ortaya ¢ikan kaygi tiiridiir (Ellis, 1994). Miizik performans kaygisinin olay kaynakli bir kaygi
tiirli oldugu soylenebilir.

Kaygi bozuklugunun belirtileri ¢esitli sekillerde kendini gdstermektedir. Titreme, kalp carpintisi, bas agrisi,
gogiiste sikigma gibi somatik belirtilerin yanisira ¢ok koétii seyler olacak beklentisi, dengeyi kaybetme korkusu,
boguluyormus gibi olma duygusu, korkuya kapilma gibi siibjektif belirtiler ile de kendini gostermektedir. Kaygi
bozukluklar1 panik atagi, fobiler, obsesif kompulsif bozukluk ve stres bozukluklari olarak alt boliimlere
ayrilmaktadir. Ayrica madde kullanimi ya da saglik problemlerine bagl olarak da kaygi bozukluklar ortaya
¢itkmaktadir (Coban ve Kahraman, 2013).

Ogrenme siirecini zorlastiran ve basariy1 engelleyen olumsuz kaygi ve kisilerin dogal edimlerinin daha iistiinde
bagar1 saglamalarina neden olan olumlu kayginin ayirt edilmesi gerekir. Olumlu kaygt, bireyi toplum i¢inde 6nemli
konumlara gelmeye motive eder ve Ogrenmeye karsi istekli olmasini saglar. Kaygi, birey tarafindan iyi
yonetilmedigi takdirde, kisi ne kadar ¢aba gosterirse gostersin bagarisiz olacagini hissedecek, kayginin esiri haline
gelecek ve basarabileceginin daha azini ortaya koyacaktir. (Scovel, 1978).

Bireyin kaygi diizeyinin yiiksek olmasi daha kati, daha basit davranislara gerilemesine, endisenmesine ve memnun
etmeye asir1 odaklanmasina neden olmaktadir. Buna karsi, orta diizeydeki kayginin organizmay1 uyarict, koruyucu
ve motive edici dzelligi vardir. Kaygi iyi yonetildigi durumlarda, bireyin basarili olmak i¢in daha fazla ¢alismasina,
yasanacak olumsuzluklara karsi 6nlem almasina yardimci olmaktadir (Akgiin, Gonen ve Aydin, 2007).
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Universite dgrencilerinde var olan kaygilarinin ilkdgretim kademesine kadar uzandigi goz oniine alindiginda
kaygilar1 kontrol etmeyi 6grenmede aile kadar 6gretmenlerin de rolii oldugu diisliniilmektedir. Bu da ancak kendi
kaygilarini kontrol etmeyi 6grenen Ogretmenler ile miimkiindiir. Otoriter ailelerden gelen Ogrencilerin ise
demokratik ailelerden gelen dgrencilere nazaran daha ¢ok kaygiya sahip oldugu goriilmiistiir. Arkadaglik kurma
becerisi gibi kisinin sosyal becerileri de kaygi diizeyini etkileyebilmektedir (Akgiin, Gnen ve Aydin, 2007)

Miizik performansi; motor beceriler, koordinasyon, dikkat, bellek, estetik ve yorumlama gibi bir¢ok beceriyi
kapsamaktadir (Salmon ve Meyer, 1992). Performans kaygisinin 6zel bir tiirli olan miiziksel performans kaygisi
miizisyenlerde var olan, bir basarisizlik korkusu ya da performansi sirasinda meydana gelebilecek potansiyel bir
problemin izleyiciler tarafindan olumsuz degerlendirilebilecegi korkusudur. Ornegin bir konser veya performans
smav1 gibi olaylarin etkisiyle, fizyolojik ve psikolojik olarak korku tetiklenir. Birgok miizisyen kapasitelerini tam
olarak kullanamayacaklarin1 diisiindiiren cesaret kirici deneyimlere sahiptir. Cilinkii kaygi diizeyleri o kadar
yiikselmistir ki, otomatik motor tepkileri etkilenir (Allen, 2010). Bu konuda ¢ok sayida ¢alismasi bulunan Kenny
(2008) ise miiziksel performans kaygisini bireyin yetenek, egitim ve hazirlik seviyesine bagh olmaksizin, topluluk
onilinde sergileyecegi performans becerileriyle ilgili 1srarci, rahatsizlik veren endise duygusu yasantisi olarak
tanimlamustir.

Miiziksel performansin kalitesi, performansi sergileyen kisinin tecriibe seviyesi ve performansa yeterince hazirlikl
olmasinin yani sira benlik algisi, 6z-yeterlik inanci ve performans kaygisi deneyimi gibi psikolojik faktorlerden
de etkilenir. Bireyin, performans sirasindaki kaygiyr deneyimlemedeki hassasiyeti cinsiyet, yas, siirekli endise,
Ozgiiven, benlik algis1 ve 6z-yeterlik gibi bireysel 6zellikleri igerebilir. Ayrica performans Oncesinde gorev
yeterligi ile eserin hazirlik ve 6grenme siireci, bireyin 6grenme motivasyonu, gérevin zorlugu ve degeri ile kaygiy1
kontrol altinda tutma yollar1 iligkilidir. Performans aninda ise bireyin performans gostermesinin beklendigi
ortamin Ozellikleri, izleyicinin varligi, kendini ortaya koymanin algilanma derecesi ve mekan o6zellikleri gibi
etkenler s6z konusudur (Papageorgi, Creech, ve Welch; 2011).

Miiziksel performans kaygis1 (MPK), seyircinin varliginda ortaya gikan bir kaygi tiiriidiir. icraci performansi ile
ilgili kaygi belirtileri yasar. Kaygi belirtileri icracidan icraciya degisiklik gosterir fakat genellikle ana belirtiler
dehsete kapilma ve panik hissi, uyku bozukluklari, titreme, kaslarda gerilme, hizli nefes alip verme, terleme, kalp
atiginda artma, agiz kurumasi, sindirim problemleri, {iziintli, endiseli diislinceler olarak siralanabilir. Beceri,
yetenek ve hazirlik Olgiitlerine gore, icraci performansi hakkinda kaygi yasamasimi gerektiren bir durum
olmamasina ragmen, so0z konusu kaygi sebebiyle performans sirasinda potansiyelini tam olarak
yansitamayabilir(Salmon, 1990). Performans sergileyen kisinin tehdit algisi ile harekete gegen diisiinceler, kaygi
artisinda 6nemli rol oynamaktadir. Olumsuz diisiinme, begenilmeme ve hata yapma korkusu, felaketlestirici
distinceler ve mitkemmeliyetgilik ise yiiksek kaygi diizeyinin igerigini olusturmaktadir(Salmon ve Meyer, 1992).

Sosyal fobi ile benzer olarak topluluk karsisinda miizik yapma diisiincesi de miizisyenlerde kaygiya sebep olabilir
ve yogun bir gerilime karsi koyma veya sakinma durumuna yol agabilir. Sosyal fobi kisinin bagkalari tarafindan
olasi bir incelemeye alindigi durumlarda kendini agagilanmig ve utandirilmis hissedebilecegi bir hareket yapabilme
korkularimi da kapsayan 1srarl1 bir korku olarak tanimlanabilir. Sahne kaygisi sorunu olan miizisyenlerde genellikle
topluluk oniine ¢ikmaya iligskin sosyal fobi de goriilmektedir (Cimen, 2001).

Miizisyenler i¢in MPK, genel kaygi bozuklugu ve depresyon da dahil olmak iizere ¢esitli medikal ve psikolojik
belirtilerin gelismesine neden olabilir. Sonug olarak MPK yasayan bireyler, beta bloker kullanimi, alkol, madde
kullanim1 gibi uygun olmayan basa ¢ikma davraniglarina yonelebilmektedirler. Ayrica ¢esitli arastirmalara gore,
yiiksek diizeyde miiziksel performans kaygisi ile saglikli yasam tarzi arasinda olumsuz bir iliski oldugu
goriilmektedir (Dogan, 2013). Islevsel olmayan basa ¢ikma stratejileri icerisinde, en dikkate alinmasi gereken
doktor kontrolii olmaksizin ila¢ kullanimidir. Gerek uygulamacilarin, gerekse arastirmacilarin ve egitimcilerin
yliksek performans kaygisi yasayan miizisyenlerde kontrolsiiz ilag kullanim1 olasilifini géz ardi etmemelidirler
(Crrakoglu, 2013).

MPK her diizeyde miiziksel performans sergileyen kisileri etkilemektedir. Miizik egitimcilerinin 6grencilerini bir
performansa hazirlarken onlarin kayg: diizeylerini ve bu kayginin altinda yatan sebepleri saptamalari, 6grencinin
performans kalitesinin yilikselmesinde etkili olabilir. Performans kaygisinin fizyolojik, bilissel ve psikolojik
nedenlerini irdelemek 6grenci ve egitimcilerin altta yatan sorunlari gidermeye yonelik caligmalar yapmasina
olanak saglayabilir. Bu gerekceler dogrultusunda yapilan bu ¢alismanin amaci “Gazi Universitesi Miizik Egitimi
Ana Bilim Dali 6grencilerinin miizik performans kaygi diizeylerini belirlemektir. Bu amag¢ dogrultusunda,
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ogrencilerin miizik performans kaygi diizeylerinin negatif performans algisi, psikolojik savunmasizlik, somatik
kaygi, kisisel denetim ve fizyolojik savunmasizlik agisindan degerlendirilmesi hedeflenmektedir.

Yontem

Bu boliimde arastirmanin metodolojisi ortaya konulmustur. Caligma grubu, aragtirmada kullanilan veri toplama
araci ve veri analizi yontemleri hakkinda bilgi verilmistir. Daha sonra, sinirlamalar belirtilmistir.

Arastirma Modeli

Bu caligmada, aragtirma probleminin yapisi ve arastirmanin amaci nedeniyle, nicel analiz tekniklerinin
uygulanmasina karar verilmistir. Zaman ve uygulanan yontem agisindan, bu arastirmanin modeli betimsel
caligmadir. Arastirmanin katilimeilar1 Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Lisans Programi
6gretmen adaylar1 olmasi sebebiyle bu ¢alisma Ankara 6rnegi olarak adlandirilmustir.

Katilimeilar

Aragtirmanin katilimeilar1, Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Lisans Programinda
Ogrenim goren 6gretmen adaylaridir. Programda yer alan toplam 206 6grencinin ¢alismaya katilmasi amaglanmus,
ancak 110 6grenciye ulasilabilmistir. Tiim katilimcilar, 2017 bahar déneminde c¢algi derslerine devam etmekte
olup katilimeilarin tamami giizel sanatlar lisesinden mezun olmuslar ve devam eden egitimlerinde ana c¢algi
derslerine ek olarak piyano derslerine de katilmaktadirlar.

Veri Toplama Araclari

2004 yilinda Kenny tarafindan gelistirilen ve 2013 yilinda Tokinan tarafindan Tiirk¢e'ye uyarlanan “Kenny
Miizik Performansi Kaygi Envanteri”, veri toplama araci olarak kullanilmistir. Altili Likert tipi envanter 25
maddeden olusmaktadir. Olcekte yer alan ifadelere katilma orami “kesinlikle katilmiyorum” ile “kesinlikle
katiliyorum” arasinda degisen rakamlari isaretleyerek belirlenmektedir. Envanterin maddeleri negatif performans
algisi, psikolojik savunmasizlik, somatik kaygi, kisisel denetim ve fizyolojik savunmasizlik olarak toplam bes
faktorde dagilmaktadir. Olgegin Cronbach Alfa giivenirlik katsayisi .895°dir. ve maddelerin madde toplam
korelasyonlar1 .336 ile .651 arasinda degismektedir.

Verilerin Toplanmasi

Veriler, Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Lisans Programi'nda 2017 bahar déneminde
toplanmistir. Programda yer alan toplam 6grenci sayisinin arastirmaya katilmasi amaglandigindan, aragtirmaya
ikinci, dordiincii, altinc1 ve sekizinci donem Ogrencileri katilmistir. Katilimeilarin aglik, susuzluk, mola gibi
ihtiya¢larinin karsilanmig olmasi halinde daha verimli bir veri toplama gergeklestirilecegi ve daha i¢ten cevaplar
almabilecegi dikkate alinarak, veri toplama islemi Ogle tatilinden sonra, ders baslangicindan O6nce
gergeklestirilmistir. Veri toplama araci olan Kenny Miizik Performansi Kaygi Envanterinin 6grenciler tarafindan
doldurulmasi i¢in 15 dakika siire verilmistir. Aracin uygulanma siirecinde arastirmacilardan biri veri toplama
ortaminda bulunmus, katilimcilardan aracta yer alan sorular i¢in kendilerine en yakin gelen secenegi
igsaretlemelerini istemigtir. Ayrica katilimcilara kimlik bilgilerinin gizli tutulacagi konusunda bilgilendirme
yapilmistir.

Verilerin Analizi

Aragstirmanin problem durumuyla paralel olarak Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Lisans
Programi ogrencilerinin miiziksell performans kaygi diizeylerini belirlemek amaciyla MPK toplam puanlari
hesaplanmistir. Ayrica, negatif performans algisi, psikolojik hassasiyet, somatik kaygi, kisisel denetim ve
fizyolojik savunmasizlik gibi alt boyutlarin puanlari1 da alt problemlerden yola ¢ikilarak verilmistir. Alt boyutlarin
frekans ve yiizde degerleri ise tablolarda listelenmistir.

Bu arastirma, dlgegin alt boyutlar: ve 25 maddesi ile simirlidir. Ayrica galisma, Gazi Universitesi Gazi Egitim
Fakiiltesi, Miizik Egitimi Lisans Programinin 2017 yilindaki 6grencileri ile simirlandirilmigtir. Program, Ankara'da
miizik 6gretmeni yetistiren tek lisans programi oldugundan, bu ¢alismay1 Ankara 6rnegi olarak simirlamak uygun
gorilmiistiir.
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Bulgular

Arastirmanin bu bdliimiinde 6grencilerin MPK toplam puanlart ve negatif performans algisi, psikolojik
savunmasizlik, somatik kaygi, kisisel denetim ve fizyolojik savunmasizlik alt faktorleri puan ortalamalari tablolar
halinde verilmistir. Mod, medyan, ortalamanin standart hatasi, standart sapma ve varyans degerleri Tablo 1’dedir.

Tablo 1. MPK Toplam Puani ve Alt Faktorlere Ait Puanlar

Ortalamanin
MPK Alt Faktorleri ?)l:‘?:lamaSI ls-lt:tr::? " Medyan  Mod gga;)r;g: " Varyans
Negatif performans algisi 2,93 0,09 2,78 2,36 0,93 0,86
Psikolojik savunmasizlik 3,05 0,10 3,00 2,88 0,91 0,83
Somatik kaygi 2,41 0,13 2,00 2,00 1,19 1,41
Kisisel denetim 2,32 0,12 2,00 200 111 1,20
Fizyolojik savunmasizlik 2,36 0,13 2,00 2,00 1,21 1,47
Toplam Puan 2,95 0,92 2,90 3,00 0,87 0,75

Tablo 1°de goriildiigii {izere Gazi Universitesi, Gazi Egitim Fakiiltesi, Miizik Egitimi Ana Bilim Dali
6grencileri orta diizeyde miizik performans kaygisi yasamaktadirlar. Bu kaygi en yogun olarak kisisel denetim ve
somatik kaygi alanlarinda goriilmektedir. Ayrica somatik kaygi, psikolojik savunmasizlik ve negatif performans

algisinda da 6grencilerin yine orta diizey bir kaygi yasadigi ortaya ¢ikmustir.

Birinci alt faktor olan negatif performans algisi ile ilgili frekans, yiizde, ortalama ve standart sapma degerleri
irdelenmistir. Veriler Tablo 2’de yer almaktadir.

Tablo 2. Negatif Performans Algis1 Alt Faktoriine Ait Veriler

Negatif Performans Algisi

2

3

4

f

%

f

%

f

%

f

% f

%

%

SS

1.Bir konser dncesinde
performansimin iyi olup
olmayacagini asla bilemem.

10

111

28

31,1

15

16,7

29

322 5

5,6

3,3

3,00

1,27

2. Performans 6ncesinde ve
performans sirasinda agzim kurur.

16

14,5

40

36,4

18

16,4

26

236 2

1,8

7,3

2,84

1,38

3. Performans dncesinde veya
performans sirasinda midem bulanir
veya basim doner.

6,4

22

20,0

24

21,8

44

40,0 9

8,2

3,6

3,35

1,18

4. Sik sik dinleyicilerden olumsuz
bir tepki gorme endisesi duyarim.

13

11,8

39

35,5

14

12,7

30

27,3 9

8,2

4,5

2,98

1,36

5. Miizik egitimine ilk bagladigim
zamanlardan beri sahneye ¢ikma
konusunda endise duydugumu
hatirliyorum.

14

12,7

45

40,9

10

9.1

29

264 5

4,5

6,4

2,88

1,39

6 Tek bir kotii performansin
kariyerimi mahvedebilecegini
diistinerek endiselenirim.

12

10,9

21

19,1

18

16,4

43

391 9

8,2

6,4

3,34

1,35
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Tablo 2 Devamu

f % f % f % f % % f % X SS

7.Performans dncesinde veya performans
sirasinda kalp atislarim hizlanir ve kalbim

RS LR 14 12,7 24 21,8 28 255 30 27,3 7,3 6 55 212 111
gogsiimde glimbiir glimbiir ¢arpar.
8. Endise nedeniyle yapimaya deger 14 12,7 24 218 28 255 30 273 8 73 6 55 311 134
performans firsatlarindan vazgegerim.
9. Performansim hakkindaki endigem ve
gerginligim, odaklanmami ve 17 155 47 42,7 21 19,1 17 155 4 3,6 4 36 260 1,23
konsantrasyonumu etkiler.
10. Siklikla, bir konsere hazirlanirken bir
felaket beklentisi ve dehset i¢inde olurum. 14 12,7 24 218 18 164 39 355 9 8,2 6 55 320 1,37
11. Performans oncesi o kadar 19 17333300 19 173 25 227 9 82 5 45 28 140
endigelenirim ki uykum kagar.
12. Performans Oncesinde veya
performans sirasinda sarsilma, titreme ya 16 145 38 345 22 200 23 209 9 872 2 18 280 1,26
da lirperme yagarim.
13. Baskalar: tarafindan incelenmek beni g 164 30 973 22 200 29 264 9 82 2 18 288 1,30
endiselendirir.
14. Performansimin nasil olacagina dair
kendi yargim konusunda endige duyarim. 16 14,5 43 39,1 22 20,0 22 20,0 5 45 2 18 266 1,20

Arastirmaya katilan 6grencilerin negatif performans algisi ifadelerine ait ortalamalar1 2,12 ile 3,35 arasindadir.
Envanterde 6grencilerden ifadeler ile ilgili fikirlerini “kesinlikle katilmiyorum (1)” ile “kesinlikle katiliyorum (6)”
arasinda 6 basamak ile derecelendirmeleri istenmistir. Ifadelere ait ortalamalar grencilerin negatif performans
algisinda orta diizeyde bir kaygi yasadiklarini gosterebilir. Bu durumun olasi sebebi 6grencilerin performans
kaygist ile basa ¢ikma yollar1 hakkinda yeterli bilgi sahibi olmamasindan kaynaklanabilir. Yedi numarali madde
ise puan ortalamasinin dlgekte en diisiik sonug verdigi maddedir ve bu da MPK yasayan dgrencilerin en ¢ok kalp

atisinda hizlanma yasadigina isaret edebilir.

Veri toplama aracinin psikolojik savunmasizlik alt boyutu ile ilgili verilere Tablo 3’de yer verilmistir.

Tablo 3. Psikolojik Savunmasizlik Alt Boyutuna Ait Veriler

Psikolojik Savunmasizhk 1 2 3 4 5 6

f % f % f f % f % f % X ss
15. Sik sk bir geyler yapacak giicd bulmakta 11 100 26 236 23 209 36 32,7 12 109 2 18 3,66 125
zorlanirim. ' ' ' ' ' ' ' '
16. Stkea, hayatin bana verebilecegi fazla 13 198 17 155 13 11,8 44 40 19 17,3 4 36 346 1,36
birsey olmadigini diisiiniiriim. ' ' ' ' ' ' '
17. Bir performansa hazirlanirken gok 23 20,9 50 455 10 20 182 5 45 2 18 245 124
caligsam bile hata yapmam olasidir.
18, Sik stk degerli bir insan olmadigim 9 82 18 164 15 136 41 373 25 227 2 18 355 1,28
diliiniiriim. ' ' ' ' ’ ARG
19. Performans sirasinda kendimi
performansmmu tamamlayip 18 164 23 209 30 27,3 24 218 13 118 2 18 297 1,32
tamamlayamayacagimdan emin olmayan bir
halde bulurum.
20. Alacafim degerlendirme sonuglarni 16 145 42 382 27 244 13 118 10 91 2 18 268 1,24
diisiinmek performansim etkiler. ' ' ' ' ' ' ' '
21. Bazen belli bir sebebi olmaks1zin 19 17,3 47 427 20 182 18 164 4 36 2 18 252 117
kendimi endiseli hissederim.
22. Siklikla hayattan bekleyebilecegim 11 100 18 164 19 17,3 34 309 26 236 2 18 347 133

higbir sey olmadigini diigiiniiriim.
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Psikolojik savunmasizlik ile ilgili ifadelerin puan ortalamalar incelendiginde puanlarin 2,45 ile 3,66 arasinda
degistigi goriilmiistir. Bu durumda 6grencilerin psikolojik savunmasizlik ile ilgili kaygiy1 negatif performans
algisi ile ilgili kaygiya gore daha az yasadig sdylenebilir. Bu durumu Tablo 1°de verilen negatif performans algisi
ile psikolojik savunmasizlik puan ortalamalar ile ilgili veriler de desteklemektedir.

Olgegin diger alt boyutlar1 olan somatik kaygi, kisisel denetim ve psikolojik savunmasizlik alt boyutlarina
iligkin frekans, yilizde ve ortalama verilerine Tablo 4’de deginilmistir.

Tablo 4. Diger alt boyutlara iliskin veriler

Alt Boyutlar 1 2 3 4 5 6
f % f % f % f % f % f % x  ss

Somatik Kaygi:
23.Performans 6ncesinde veya
performans sirasinda panik
sayilabilecek duygular yasarim.

20 18,2 56 509 13 118 13 118 6 55 2 18 241 118

Kisisel Denetim:

24. Performans sonrasinda iyi 20 18,2 59 536 14 12,7 11 100 5 45 1 09 232 1,83
calabildim mi diye endiselenirim.
Fizyolojik Savunmasizhik:

25. Performans dncesinde ya da
performans sirasinda kaslarimdaki
gerginlik artar.

26 23,6 47 42,7 16 145 15 136 4 36 2 18 236 119

Elde edilen veriler gostermektedir ki 6grenciler miiziksel performans kaygisini en yogun diizeyde kisisel
denetim alt boyutunda yasamaktadirlar. Ogrencilerin performans sirasinda iyi calabilme konusundaki endisesi
diger alt boyutlara gore daha yiiksek ¢cikmustir. Ogrenciler ikinci sirada ise fizyolojik savunmasizlik ile ilgili kayg1
yasamaktadir, fizyolojik savunmasizlik puan ortalamasi da kisisel denetimden biraz daha yiiksek olmakla birlikte
yine de yakin diizeydedir. Ogrenciler, miizik performansi sirasinda kas gerginliklerindeki artis sebebiyle kaygi
yagsamaktadir. Genel olarak irdelersek bu boliimde bahsedilen ii¢ alandaki kaygi diizeyi onceki boliimlerde
deginilmis olunan negatif performans algis1 ve psikolojik savunmasizliga gore daha yiiksektir.

Sonuc, Tartisma ve Oneriler

Bu ararstirma Gazi Universitesi, Miizik Egitimi Ana Bilim Dali dgrencilerinin miizik performans kaygi
diizeylerini belirlemeyi amaglanustir. Arastirmanin alt amaclart kapsaminda, katilimcilarin miizik performans
kaygi diizeylerinin negatif performans algisi, psikolojik savunmasizlik, somatik kaygi, kisisel denetim ve
fizyolojik savunmasizlik agisindan degerlendirilmesi yapilmistir. Bu arastirma bir betimsel c¢aligmadir.
Aragtirmanin katilimeilar1, 2017 bahar déneminde Gazi Universitesi, Gazi Egitim Fakiiltesi, Miizik Egitimi Lisans
Programi’nda 6grenim goéren 110 6gretmen adayidir. Veri toplama araci olarak, 2004 yilinda Kenny tarafindan
gelistirilen ve 2013 yilinda Tokinan tarafindan Tiirk¢e'ye uyarlanan “Kenny Miizik Performansi1 Kaygi Envanteri”
kullanilmigtir. Altili Likert tipindeki envanter, 25 maddeden olugmaktadir. Veri analizi i¢in, katilimcilarin MPK
toplam puanlar1 hesaplanmistir. Ayrica negatif performans algisi, psikolojik hassasiyet, somatik kaygi, kisisel
denetim ve fizyolojik savunmasizlik gibi alt boyutlarin puanlar1 da verilmistir. Alt boyutlarin frekans ve ytlizde
degerleri ise tablolarda listelenmistir.

Arastirma sonucunda Ankara Gazi Universitesi Gazi Egitim Fakiiltesi Miizik Egitimi Ana Bilim Dali’nda
2016-2017 o6gretim yilinda 6grenim gormekte olan dgrencilerin miizik performansi ile ilgili orta diizeyde kaygi
duydugu ortaya ¢ikmistir. MPK alt boyutlar1 igerisinde kaygi diizeyinin en yiiksek goriildiigii alt boyut kisisel
denetimdir. Kisisel denetimin dgrencinin biligsel fonksiyonlarini etkilemesi 6grencinin algi ve dikkat gibi biligsel
becerilerinin performans sirasinda da etkilenmesine sebep olabilir. Bu durum ¢ocukta performans sirasinda
gorlilmesi beklenen hafif diizeyde kaygiyla basa ¢ikmasina engel olabilir. Ardindan fizyolojik savunmasizlik alt
boyutunda dile getirilmis olunan kas gerginligi ile ortaya ¢ikan kaygi durumu ikinci sirada yer almaktadir. Bu
durumun olast sebebi ¢alg1 performansinin yogun bir ince motor beceri gerektirmesidir. Kas gerginligi ile ¢algi
performansinda senkronizasyon, entonasyon ve acilite sorunlarinin ortaya ¢ikmasi beklenebilecek bir durumdur.
Bu etkenlerle performansin kalitesinde ortaya ¢ikacak diisiis de 6grencilerin kisisel denetimindeki yetersizliklerle
birlestiginde kayg1 diizeyinin artmasi beklenebilir.
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Miizik 6grencilerinde algilanan performans kaygisinin fiziksel, davranigsal ve bilissel dzelliklerini belirlemek
amactyla Yondem (2012) tarafindan yapilan nitel bir aragtirmada miizik 6grencilerinin kaygi diizeyi ve performans
oncesi hazirlik diizeyi kendi ifadelerine dayanarak derecelendirilmistir. Arastirma katilimcilari, 17 (12 kadin; 5
erkek) tiniversite diizeyinde miizik boliimii 6grencisidir. Yapilan icerik analizinde performans kaygisi ve sosyal
kayg literatiiriinden yararlanilarak kayginin bilesenleri olarak gecen fiziksel, davranigsal ve biligsel 6zellikler
temel temalar olarak belirlenmistir. Arastirma bulgularina gore, performans dncesi daha fazla kaygi yasadigini
belirten 6grenciler, fiziksel ve davranigsal stres tepkilerini daha yogun yasamaktadir. Somatik kaygi ve fizyolojik
savunmasizlik ile ilgili elde edilen bulgular da bu arastirma verileri ile benzesmektedir. Katilimcilarin kendi kisilik
ozelliklerine iligkin olumlu ya da olumsuz nitelendirmelerin performans kaygisi ile iliskilendirildigi de
belirlenmistir. Kaygisini yiiksek olarak algilayanlarda, komisyona ve ders hocasina iliskin olumsuz algilamalarin
ise daha yaygin oldugu bulunmustur. Bu durum, bu arastirmada negatif performans algisina iligkin elde edilen
verilerle de tutarlilik gostermektedir.

Nacakg1 ve Dalkiran 2011°de 6 tiniversitedeki miizik 6gretmenligi anabilim dali 6grencilerinin bireysel ¢algi
dersi sinavinda iginde bulunduklar1 kaygi diizeylerini ve bu kaygilarin farkli degigskenlere gore anlamliligini
belirlemek amaciyla bir ¢alisma yapmustir. Calisma grubu olarak toplam 459 6grenci seg¢ilmistir. Caligmada
Ogrencilerin biiyiik c¢ogunlugunun sinavlarda orta diizeyde kaygi yasadiklari goériilmistiir. Ankara-Gazi
Universitesi rneginde de orta diizeyde miizik performans kaygisi goriilmektedir.

MPK’n1 azaltmaya yonelik yapilmig olunan arastirmalar sonucunda Miiziksel Performans kaygisini azaltmaya
yonelik psikoegitim amaglt miidahale programlarinin olumlu sonug¢ verdigi goriilmiistiir. Miiziksel performans
kaygisinin psikoegitim programu ile azaltilmasina yonelik yapilan aragtirmalarda elde edilen sonuglara gore;
psikoegitim programinin MPK azaltmadaki etkisinin artarak devam ettigi sdylenebilir. Bu sebeple kaygi yasayan
ogrencilerin diizenli bir psikoegitim programina dahil olmast daha etkili olacaktir. Bu miidahale programlarinin
igerigi davranigsal 6geler, biligsel stratejiler, bilissel davranigci yaklagim, ipucu kontrollii gevseme, bilissel yeniden
yapilandirma, gevseme teknikleri, biyolojik geri bildirim, asamali gevseme teknikleri, termal biyolojik
geribildirim, miizik terapisi, hipnoterapi, meditasyon ve ¢aligma grubu uygulamalari olarak siralanabilir. MPK’nin
kontrol altina alinmasinda psikoterapik miidahale yaklagimlarmin yani sira nefes egzersizleri, imgeleme
calismalari, ritmik nefes alma egzersizleri, 6zgiir dogaglama ve duyarsizlastirma etkinlikleri ve yoga gibi spiritiiel
miidahale programlarinin da etkili oldugu goriilmiistiir (Dogan, 2013). Ayrica Green ve Gallwey (2015), miizik
performansi sirasinda bireyin dogru teknik, ¢algiyr dogru tutma, dogru nefes gibi bilingli siireglere yogunlagmast
yerine kendisini miizigin akisina birakip miizigin talep ettigi icerige yogunlasarak dogal bir akis ile icranin miizik
performansini olumlu etkiledigine deginmektedir. Ozetle, kaygiy azaltmak adina miizik performans sirasinda icra
edilen miizige odaklanarak seyirci, konser salonu gibi digsal etmenler ile ¢algi tutusu, miizikalite, entonasyon gibi
calgi odasinda diigiiniilmesi daha dogru olabilecek konulardan zihni uzaklastirmak olumlu sonug verebilir.

Sonug itibariyle MPK, 6zellikle profesyonel anlamda miizikle ugrasan kisilerin mesleki basarisin1 olumsuz
etkileyebilecegi gibi bir basa ¢ikma stratejisi gelistirmedigi taktirde de ruhsal sagligini bozmada etken olabilecek
bir kaygi durumudur. Miizik performansi sirasinda ortaya ¢ikan bu kaygiy1 azaltmak i¢in beta-bloker, madde veya
alkol kullanim1 bu sorunu ¢ézmekte uygun bir davranis degildir. Bu sebeple bu kaygi tiirliniin ortaya ¢ikmasi
durumunda erken miidahalede bulunulmali, uygun spiritiiel ve psikoterapik yaklasimlarla uzman destegi alarak
kaygiyla basa ¢ikma yollar1 aragtirilmalidir.

Bunlara ek olarak mesleki miizik egitimi veren kurumlarda, MPK i¢in miizik egitimcilerinin bilgilendirilmeleri
yerinde olabilir. Miizik egitimcilerinin ve miizik gretmeni adaylarinin bu kaygi durumuyla basa ¢ikma yollar
hakkinda bilgilendirilmesi i¢in {iniversitelerin lisans programlarinda MPK ile ilgili seminerler verilmesi
Onerilebilir.
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