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The purpose of this study is to determine the fulfilment level of general
qualifications of teaching profession of prospective teachers. This study was
planned in the quantitative research design and the survey model. The participants
of the study consists 240 prospective teachers which determined by using cluster
sampling method. Findings reveal that the prospective teachers find themselves as
‘sufficient’ in the scope of professional knowledge and professional skills and also
find themselves ‘very sufficient’ in terms of teaching attitudes and values. There
was a statistically significant difference in mean scores related to the prospective
teachers’ fulfilling level of general qualifications of teaching profession in terms of
the variables such as gender, license field, age and secondary education institution
they graduated. The male prospective teachers, the prospective teachers in physical
education, the prospective teachers for aged 24 years, and over and the prospective
teachers graduating vocational high schools find relatively ‘low level’ themselves
in terms of teaching profession. Based on these results, it can be suggested that
prospective teachers should be educated more qualified in terms of professional
skills, professional attitudes and values, especially in the context knowledge of
teaching profession.
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Bu c¢alijmanin amaci, Ogretmen adaylarinin Ogretmenlik mesleginin  genel
yeterliklerine sahip olma diizeylerini belirlemektir. Arastirma, nicel arastirma
deseninde ve tarama modelinde planlanmigtir. Aragtirmanin 6rneklem grubunu, kiime
ornekleme yontemiyle belirlenen 240 6gretmen aday1 olusturmaktadir. Arastirmanin
bulgulari, 0gretmen adaylarinin mesleki bilgi ve mesleki beceriler konusunda
kendilerini ‘yeterli’ gordiiklerini, tutum ve degerler konusunda ise ‘cok yeterli’
gordiiklerini ortaya koymaktadir. Ogretmen adaylariin dgretmenlik meslegi genel
yeterliklerini karsilama diizeylerine iliskin ortalama puanlar, cinsiyet, lisans alani, yas
ve mezun olunan ortadgretim kurumu degiskenleri agisindan istatistiksel olarak
anlamli farklilik gostermektedir. Erkek O6gretmen adaylari, beden egitimi lisans
alanindaki 6gretmen adaylari, 24 yas ve iizerindeki 6gretmen adaylari ve meslek lisesi
mezunu &gretmen adaylari, 6gretmenlik meslegi agisindan kendilerini gorece daha
‘diisiik diizeyde yeterli’ gormektedir. Bu sonuglara dayali olarak 6gretmen adaylarmin
basta Ogretmenlik meslegi bilgisi olmak iizere mesleki beceri, mesleki tutum ve
degerler agisindan daha donanimli olarak yetistirilmesi 6nerilebilir.
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Introduction

It is expected from the education system of a country to educate individuals to be a harmonious member of the
society and the contemporary world in which they live, and equipping them with the qualities that they desire. In
order to ensure the best possible learning in school and to equip the students with the qualifications required by
the times, the teachers need to be competent in terms of profession, equipped in the field, adequate in planning,
implementing and evaluating skills. Today, it is accepted by all sections of education that the teacher is the most
important and most effective element of the education system. Accordingly, in recent years, it has been observed
that policy makers and specialists in education field become more concentrated on teacher education, teacher
qualifications, and the teachers’ professional competences.

Professional competences are the required knowledge, skills, attitudes and values for a profession in order to
fulfill the professional roles, responsibilities and behaviours, successfully (Giil, 2000). In other words, the mean
of professional competence is to have required professional knowledge, skills and attitudes to carry out
professional duties (Yesilyurt, 2011). Teacher competencies are defined as the knowledge, skills and attitudes that
teachers must be possessed in order fulfill their teaching profession effectively and efficiently (Ministry of National
Education [MEB], 2017). In order to increase the student achievement, to reduce the difference in achievement
between students with different socio-economic status and the students with different learning characteristics
overall of the country, the most important resource are highly qualified teachers. The teachers’ having level of
these qualifications is very important in terms of the success of education system and schools. Because, the
difference in the achievement level of the schools is stemmed from the differences of the teacher quality in the
schools (Darling-Hammond, 1999; Hanushek, Kain, & Rivkin, 1998). Qualified teachers are seen as the important
determinant factor of a child’s education, of a good school and ultimately of the future economic health of the
nation (McCaffrey, Lockwood, Koretz, & Hamilton, 2003).

The Turkish Education System which aims to bring Turkish society above the contemporary civilization level,
should educate the teachers as the professionals who produce and use knowledge best way to achieve this purpose
as well as to be equipped, innovative, creative, and open to change (Kiilekgi, 2012). If the teachers unless to reflect
the innovations and developments in education field best way to the learning environment, it is clear that the
educational objectives cannot be achieved. It is expected teachers that they should have necessary competencies
to create the most appropriate learning environments and to acquire basic skills which enable students to be
successful in adapting rapidly changing social structure of the 21% Century (Peklaj, 2015). The research results
indicate that current systems are failing the beginning teachers and it is recognised worldwide that they require
more support due to the high attrition rates (e.g., lack of appreciation from colleagues, unsatisfying working
conditions, and inadequacy of teacher training programme) (Hudson, 2012; Kim & Roth, 2011; Rees, 2015; Sezer,
2016). To achieve pre-determined goals in education field is closely related to the quality and professional
competences of the teachers. Teachers” competencies can be listed as the contextual competencies, conceptual
competencies, operation competencies, learning and teaching activity creation competencies, material
development competencies, evaluation competencies, management competencies, collaboration skills with family
and other stakeholders (Aggarwal, 2014). Teachers should also have teaching beliefs and values with pedagogical
knowledge, contextual knowledge, organizational functioning knowledge, guidance knowledge, motivation skills,
and self-regulation skills (Bertschy, Kiinzli, & Lehmann, 2013). In Turkey, the teaching competences were
determined by Ministry of Education as the professional knowledge (contextual knowledge, pedagogical
knowledge, legislation information), professional skills (planning education and training, creating learning
environments, managing teaching and learning process, educational assessment), and the attitudes and values
(spiritual and universal values, interaction with the student, communication and cooperation, personal and
professional development) (Ministry of National Education [MEB], 2017)

To increase teachers’ professional qualification is depend on to determine the general and specific
competencies that teachers should have and to transfer these competencies through pre-service education to the
prospective teachers and to the teachers through in-service training programs (Ministry of National Education
[MEB], 2006). Prospective teachers should have teaching knowledge and the teaching competencies such as to
provide effective learning, facilitate learning, organize group work, and to attract students’ attention (Karacaoglu,
2008). In the literature, the teachers’ competencies were gathered in two groups such as personal competences and
professional competences (Koksal, 2008). To have good personal characteristics are also important for teachers as
well as professional knowledge and professional skills. Therefore, teachers should have the qualifications such as
high sense of responsibility, self-expression, tolerance, patience, open-mindedness, flexibility, compassion,
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understanding, humour, encouraging and supportive attitude (Hayes, 1997; Kutluca-Canbulat, 2014). In addition,
the teacher competencies are crucial in terms of cognitive and emotional development and psychomotor skills of
students but it is difficult to say that the beginner teachers are sufficient enough to improve these skills in the
classroom (Buddin & Zamarro, 2009). On the other hand, the teacher training institutions are far from to give
required qualifications to prospective teachers for teaching profession (Seferoglu, 2004). Actually, the findings
from different studies indicate that the prospective teachers graduate from teacher training institutions without
fully acquirement the knowledge and skills they urgently need in the teaching profession (Bayindir, 2001; Bektas,
Aydm, & Ayvaz, 2015; Keiser, 2016; Numanoglu & Bayir, 2009).

In Turkey, when the studies on teacher competencies are examined, it is possible to evaluate them in two main
categories such as teacher competencies, and candidate teachers’ competencies. It is seen that these studies focus
largely on teachers’ competencies. In these studies (Bag & Ceviker-Ay, 2017; Buldu, 2014; Bulut & Basbay, 2014;
Giindogdu, Aytagli, Aydogan, & Yildirim, 2015; llgaz & Usluel, 2011; Karacaoglu, 2008; Ozer & Gelen, 2008;
Seferoglu, 2004; Sisman, 2009; Turan & Turan, 2009) the teacher competencies were investigated on the basis of
teacher competencies prepared by the MEB (2006), in general. In studies, related to the prospective teachers’
qualifications (Arslan & Ozplnar, 2008; Ayan & Budak, 2012; Giilay & Altun, 2017; Kahramanoglu & Ay, 2013;
Kahyaoglu & Yangm, 2007; Kaya & Demir, 2014; Kutluca-Canbulat, 2014; Yal¢in-Incik & Akay, 2015;
Yesilyurt, 2011) it was seen that the teacher competencies were examined by using self-efficacy scales and the
field competence scales as the data collection tools. Due to the rapid change observed in all areas of the human
life in the 21% century, the professional competencies of teachers also change, rapidly. In this context, the teachers’
professional competencies were revised by Ministry of Education in 2017. On the other hand, teaching vocational
courses and teaching process in education faculties were rearranged. However the studies based on the teacher
qualifications which reorganized by Ministry of Education in 2017 are not included in the literature yet. It is
predicted that to determine the fulfilment level of professional qualifications of prospective teachers enable to
contribute the literature. Therefore, the last qualifications were taken as the basic teacher qualifications and the
fulfilment level of teaching qualifications of prospective teachers were investigated. In this study it was aimed to
determine the fulfilment level of prospective teachers on the general qualifications of the teaching profession. For
this purpose, the following questions were sought:

1. What are the fulfilment level of the prospective teachers on teaching profession’s general qualifications?
2. Do the prospective teachers’ fulfilment level of teaching profession’s general qualifications differ in terms
of the variables such as gender, license, age, and high school that they graduated from?

Method

This research was conducted in a quantitative research method. In a quantitative study, the phenomena is
explained by collecting numerical data and the data are analysed based in mathematically by using particular
statistics (Aliaga & Gunderson, 2002).

Research Design

This study was designed in a survey model. Researches in the survey model are the studies to determine certain
characteristics of a group (Biyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz, & Demirel, 2016). In a survey model
it is intended to depict a situation that existed in the past or is still continuing its existence. In survey model, the
researchers determine the participants’ opinions on a topic or case, their interests, skills, abilities, and attitudes,
etc. (Fraenkel, Wallen, & Hyun, 2012; Karasar, 2017). Since in this study, it is aimed to determine the prospective
teachers’ fulfilment level of the teaching profession’s qualifications, it was foreseen that it would be appropriate
to use the survey model.

Participants

The participants were 264 prospective teachers. The sample group was determined by using cluster sampling
technique among 1.056 prospective teachers attending in Ordu University Faculty of Education, and High School
of Physical Education and Sports. In the cluster sampling method, the universe is divided into groups called cluster,
and each cluster is defined as a sampling unit. The randomly selected clusters are brought together and the sample
is formed (Comlekei, 2001). For this purpose, the prospective teachers were divided into five groups considering
the license field and then 25% of prospective teachers were determined in each group as the each cluster. The
groups consist 160, 256, 240, 200, and 200 prospective teachers, respectively. And the clusters were determined
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as 40, 64, 60, 50, and 50, respectively. The demographic characteristics of the participants are presented in Table
1.

Table 1. Demographic Characteristics of the Participants (N=264)

Variables f %
Gender Female 140 53.0
Male 124 47.0
Total 264 100
Science Education 40 14.6
Maths Education 64 22.3
License Classroom Education 60 25.0
Pre-School Education 50 18.9
Physical Education 50 19.2
Total 264 100
Age 21 Ages 65 24.7
22 Ages 103 39.0
23 Ages 55 20.8
Over 24 Ages 41 15.5
Total 264 100
Anatolian High School 105 39.8
School Type Vocational High School 49 19.5
Anatolian Teacher High School 52 19.7
Other 58 22.0
Total 264 100

Data Collection Tool

Data collection tool was prepared based on the ‘performance indicators’ published in 2017 by the Ministry of
Education General Directorate of Teacher Training. The performance indicators were determined as the ‘General
Qualifications of Teaching Profession’. There were 65 performance indicators related to the ‘General
Qualifications of Teaching Profession’. As a result, including 65 performance indicators a 65-items with 5-point
Likert-type a data collection tool was created. The data were obtained by using ‘General Qualifications Inventory
of Teaching Profession’ as a data collection tool.

Reliability and Validity

General Qualifications Inventory of Teaching Profession (GQITP) was created with three sub-dimensions
include Professional Knowledge (with 16 qualifications), Professional Skills (with 28 qualifications), and Attitudes
and Values (with 21 qualifications). Professional Knowledge sub-dimension includes three qualification groups
such as the contextual knowledge, conceptual knowledge, and legislation knowledge. Professional Skills sub-
dimension include four qualification groups such as educational planning, create learning environments, and
manage teaching-learning process, and assessment and evaluation. Attitudes and Values sub-dimension include
four qualification groups such as national, spiritual and universal values, attitude to students, communication and
cooperation, and personal and professional development. KMO coefficient was .693 and Barlett Sphericity test
value was ¥2 = 538.94 (p <.05). The Cronbach’s Alpha value for Professional Knowledge sub-dimension was
0=.889, Professional Skills sub-dimension a=.971, and Attitudes and Values sub-dimension o=.950. Cronbach’s
Alpha values for General Qualifications Inventory of Teaching Profession was 0=.979.

In Table 2, the correlation matrix related to the sub-dimensions was given.

Table 2. The Correlation Matrix Related to the Sub-dimensions

Dimension GQITP PN PS AV
1. General Qualifications Inventory of Teaching

Profession (GQITP)

2. Professional Knowledge (PN) .835** -
3. Professional Skills (PS) 971** 752%* -
4. Attitudes and Values (AV) .916** .637** .844** -

669



Prospective Teachers’ Opinions on the Fulfilment Level of the General Qualifications of Teaching Profession

Data Analysis

The data were analyzed by using SPSS 22 statistical package program. Before the analysis, Kolmogorov-
Smirnov and Levene Homogeneity test results were examined. Test results show that skewness and kurtosis scores
between -1.500 and 1.500 for all sub-dimensions. According to these results, it can be said that the homogeneity
and range of data are normal (Biiyiikoztiirk, 2007). Therefore, parametric tests were applied for data analysis. In
the analysis of the data, the mean scores and standard deviation values related to the areas of the qualifications
including contextual knowledge, conceptual knowledge, legislation knowledge, educational planning, creating
learning environments, managing teaching-learning process, assessment and evaluation, national, spiritual and
universal values, attitude to students, communication and cooperation, and personal and professional development
were calculated. Then, using the independent t test and ANOVA, it was tested whether the mean scores differ
according to the gender, license field, age, and school type variables. As a post hoc test the Scheffe test was used
to determine which group the difference originated from.

Findings
In this section, the findings related to the sub-problems of the study are given.

In Table 3, the mean scores and standard deviations related to the fulfilment levels of the general qualifications
for teaching profession of the prospective teachers were presented.

Table 3. The Prospective Teachers’ Fulfilment Level of the Teaching Profession Qualifications (N=264)

Professional Qualifications X S
T o Contextual Knowledge 3.82 .70
Rt
7 i;’ Conceptual Knowledge 3.70 .65
[<5]
;é S Legislation Knowledge 3.68 .62
_ Educational Planning 3.95 a7
I3+
5w Creating Learning Environments 4.05 .67
v =
% %5 Managing Teaching-Learning Process 3.97 .68
a Assessment and Evaluation 3.97 71
" National, Spiritual and Universal Values 4.46 .65
S 5 & Attitude to Students 4.32 62
i ‘>‘5 Communication and Cooperation 417 .67
< Personal and Professional Development 4.14 .67

In Table 3, it is seen that the prospective teachers have the opinion that they fulfil ‘usually’ the general
qualifications of teaching profession. The scores within the scope of professional skills, in contextual knowledge
dimension are (X =3.82, S=.70), in the conceptual knowledge dimension (x =3.70, S=.65), and in the legislation
knowledge dimension (X =3.68, S=.62). Scores within the scope of professional skills in the educational planning
dimension are (X =3.95, S=.77), in creating learning environments dimension (X =4.05, S= .67), in managing
teaching-learning process dimension (X =3.97, S= .68), and assessment and evaluation dimension (X =3.97, S=
.71). The scores within the scope of attitudes and values in the dimensions of national, spiritual and universal
values are (X =4.46, S=.65), in attitude to students dimension (X =4.32, S=.62), communication and cooperation
dimension (X =4.17, S=.67), and in the personal and professional development dimension (X =4.14, S= .67).

In Table 4, the independent t-test results are presented related to the general proficiency scores of the teaching
profession in terms of gender variable.

Table 4. Independent t-test Results in terms of Gender Variable (N=264)

Professional Qualifications Gender N X S t Sd p
Contextual Knowledge Female 140 3.87 .65

Male 124 3.75 74 1389 262 083
Conceptual Knowledge Female 140 3.84 .58 5,514 262  .020*
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Male 124 3.55 .68

Legislation Knowledge F;\E/Ifzze igg g?i 22 2332 262 128
Educational Planning Flf/ln;?e!e Eg ‘31;2 ;2 4148 262 648
Creating Learning Environment FEArZ?;e igg ‘3123 ig 4329 262 015+
Managing Teaching-Learning Process FI(\eﬂrZTele EZ g%g 31 3978 262  .009*
Assessment and Evaluation Female 140 414 .58

Male 124 378 79 217 262 001

National, Spiritual and Universal Values Female 140 4.63 51

Male 124 428 73 %7 262 .00l

Attitude to Students Female 140 4.48 .55
Male 124 4.13 .73 4803 262 .001
Communication and Cooperation Female 140 4.36 .55 5279 262  .004*
Male 124 3.95 .76
Personal and Professional Development Female 140 431 .56 4554 262 .000%

Male 124 3.95 74

*p< .05

In Table 4, it is seen that the mean scores within the scope of professional skills dimension statistically differ
in conceptual knowledge sub-dimension [t ez = 5.514, p<.05] in favour of female prospective teachers. These
results show that female prospective teachers find more sufficient themselves for the fulfilling of conceptual
knowledge (x =3.84, S= .58) than the male prospective teachers (X =3.55, S=.68).

The mean scores in scope of professional skills statistically differ in creating learning environment sub-
dimension [t 2s2) = 4.329, p< .05], in managing teaching-learning process sub-dimension [t (262 = 3.978, p< .05],
and in assessment and evaluation sub-dimension [t 62) = 4.217, p< .05] in favour of female prospective teachers.
These results show that the female prospective teachers find more sufficient themselves for the fulfilling to create
learning environment (X =4.22, S= .59) than the male prospective teachers (X =3.87, S=.85). In addition, these
results show that the female prospective teachers find more sufficient themselves for the fulfilling to manage
teaching-learning process (X =4.12, S=.61) than the male prospective teachers (X =3.79, S=.71). The results also
show that the female prospective teachers find more sufficient themselves for the fulfilling assessment and
evaluation skills (x =4.14, S= .58) than the male prospective teachers (x =3.78, S=.79).

The mean scores within the scope of attitudes and values dimension statistically differ in the national, spiritual
and universal values sub-dimension [t (262 = 4.557, p< .05], in attitude to students sub-dimension [t 62 = 4.803,
p< .05], in communication and collaboration sub-dimension [t (62 = 5.279, p< .05], and in personal and
professional development sub dimension [t @62 = 4.554, p< .05] in favour of female prospective teachers. These
results show that the female prospective teachers find more sufficient themselves in terms of fulfilling national,
spiritual and universal values (X =4.63, S= .51) than the male prospective teachers (X =4.28, S=.73). In addition,
these results show that the female prospective teachers find more sufficient themselves in terms of fulfilling
attitude to students (X =4.48, S=.55) than the male prospective teachers (X =4.13, S=.73). These results also show
that the female prospective teachers find more sufficient themselves in terms of fulfilling communication and
cooperation (X =4.36, S= .55) than the male prospective teachers (X =3.95, S=.76). Furthermore, the results show
that the female prospective teachers find more sufficient themselves for the fulfilling of the personal and
professional development (X =4.31, S= .56) than the male prospective teachers (x =3.95, S=.74).

In Table 5, in terms of license variable the ANOVA results were given.

Table 5. ANOVA Results In Terms of License Variable (N=264)

Professional Sum of Mean

Qualifications Squares df Squares F p Difference
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Between Groups 15.158 4 3.790
Professional Within Groups 63.924 259 247 15.354  .000~* 5<1,2,3,4
Knowledge Total 79.082 263

Between Groups 47.014 4 11.754
Professional Within Groups 67.557 259 .261 45.061  .000* 5<1,2,3,4
Skills Total 114.571 263

Between Groups 36.260 4 9.065
Attitudes and Within Groups 49.046 259 189 47.870  .000* 5<1,2,3,4
Values Total 85.307 263

*p< .05

When the ANOVA results are examined in Table 5, it is seen that the mean scores differ in professional
knowledge dimension [F (.259) = 15.354, p<.05], in professional skills dimension [F (-259) = 45.061, p<.05], and in
attitudes and values dimension [F (-259) = 47.870, p<.05] in terms of license variable. The Scheffe test results show
that the differences in professional knowledge dimension were among the mean scores of the prospective teachers
in physical education and others. These results indicate that the prospective teachers in physical education find
relatively themselves as insufficient in terms of professional knowledge (X =3.26, S= .62) than the prospective
teachers in science education (X =3.83, S=.37), mathematics education (X =3.81, S= .50), classroom education (
X =3.96, S=.43), and pre-school education (X =3.76, S= .51). In addition, the results show that the prospective
teachers in physical education find relatively themselves as insufficient in terms of professional skills (x =3.14,
S=.73) than the prospective teachers in science education (X =4.20, S= .46), mathematics education (X =4.02, S=
.41), classroom education (X =4.30, S= .45), and pre-school education (X =4.25, S=.46). These results also
show that the prospective teachers in physical education find relatively themselves as insufficient in terms of
professional attitudes and values (x =3.27, S= .61) than the prospective teachers in science education (x =4.20,
S= .36), mathematics education (x =4.14, S= .34), classroom education (x =4.28, S= .38), and pre-school
education (x =4.20, S= .43).

In Table 6, in terms of participants’ age variable the ANOVA results were given.
Table 6. ANOVA Results In Terms of Participants’ Age Variable (N=264)

Professional Sum of Mean
Qualifications Squares df Squares F p Difference
Between Groups 4.492 3 1.497
Professional Within Groups 74.589 260 .287 5.220 .002* 4<2
Knowledge Total 79.082 263
Between Groups 12.516 3 4172
Professional Within Groups 102.056 260 .393 10.628 .000* 4<1,2,3
Skills Total 114571 263
Between Groups 8.965 3 2.988
Attitudes and Within Groups 76.342 260 .294 10.177 .000* 4<1,2
Values Total 85.307 263
*p< .05

In Table 6, ANOVA results show that the mean scores statistically differ in professional knowledge dimension
[F (3-260) = 5.220, p<.05], in professional skills dimension [F (s-260y = 10.628, p<.05], and in attitudes and values
dimension [F (s-260) = 10.177, p<.05] in terms of age variable. Scheffe test results show that the difference in
professional knowledge dimension was between the mean scores with over 24 age (x =3.47, S=.63) and the
participants with in 22 age (X =3.85, S=.51). In addition, in professional skills dimension the differences were
among the mean scores with over 24 age (X =3.51, S=.83) and the participants with 21 age (X =4.06, S=.52),
22 age (X =3.85, S=.51), and 23 age (X =3.71, S=.57). Furthermore, in attitudes and values dimension the
differences were among the mean scores with over 24 age (X =3.64, S=.64), 21 age (X =4.10, S=.64), and 22 age
(X =4.17, S=.47). These results can be interpreted as the fact that over the 24 year old prospective teachers see
themselves insufficient in terms of teaching profession than the prospective teachers in other age groups.

In Table 7, in terms of the school type variable the ANOVA results were given.

Table 7. ANOVA Results In Terms of the School Type Variable (N=264)
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Professional Sum of Mean
Qualifications Squares df Squares F p Difference
Between Groups 7.506 3 2.502
Professional Within Groups 71.576 260 275 9.088 .000~* 2<1,3
Knowledge Total 79.082 263
Between Groups 10.108 3 3.369
Professional Within Groups 104.463 260 402 8.386 .000~* 2<1,3
Skills Total 114.571 263
Between Groups 6.527 3 2.176
Attitudesand  Within Groups 78.779 260 .303 7.181 .000~* 2<1
Values Total 85.307 263
*p< .05

When the ANOVA results are examined in Table 7, it is seen that the mean scores differ in professional
knowledge dimension [F (s-260) = 9.088, p<.05], in professional skills dimension [F (-260) = 8.386, p<.05], and
attitudes and values dimension [F 260y = 7.181, p<.05] in terms of school type variable. Scheffe test results
indicated that the differences in professional knowledge dimension were among the mean scores of participants
who graduated from vocational high school (X =3.41, S=.60), and the participants who graduated Anatolian high
school (X =3.83, S=.47), and Anatolian teacher high school (x =3. 89, S=.54). Scheffe test results show that the
differences in professional skills dimension were among the mean scores of participants who graduated from
vocational high school (X =3.65, S= .88), and the participants who graduated Anatolian high school (x
=3.17, S= .51), and Anatolian teacher high school (X =4.06, S= .54). In addition, the results also show that the
differences in attitudes an values dimension were between the mean scores of participants who graduated from
vocational high school (X =3.76, S=.73) and the participants who graduated Anatolian high school (x
=3.19, S= .45). These results can be interpreted as the fact that the prospective teachers who graduated from
vocational high school see themselves insufficient in terms of teaching profession than the prospective teachers
who graduated from Anatolian high school and Anatolian teacher high school.

Discussion and Conclusion

In this research aiming to determine the opinions of the prospective teachers on fulfilment level of them
teaching profession qualifications, the findings show that they find ‘sufficient’ themselves in terms of professional
knowledge and professional skills. On the other hand, they find ‘very sufficient’ themselves in term of professional
attitudes and values. The findings also show that the prospective teachers find ‘lower sufficient’ themselves in
terms of contextual knowledge and legislation knowledge, but they relatively find themselves ‘sufficient’ in
conceptual knowledge. These findings can be regarded as the important results from the point of view that the
prospective teachers are sufficient in terms of professional knowledge, professional skills, values and attitudes that
the teacher training institutions are also sufficient in providing professional knowledge to them. Eckert (2013),
asserts that the failure of teacher education programs have recently become focal points in the discussion of how
to provide a quality education to all students. Shulz and Trivitt (2015) indicated that prospective teachers should
be trained in accordance with better qualifications to ensure high education quality in schools. According to
DeAngelis and Presley (2011), the main purpose of the teacher candidates in the best way to prepare the teaching
profession is to eliminate the existing differences in the quality of teachers in schools. Similar results are seen in
previous studies on this topic. In the study conducted by Ozer and Gelen (2008) with the prospective teachers and
in-service teachers, the results show that the prospective teachers find more sufficient themselves in profession
knowledge than the teachers in-service. Similarly, in the studies conducted by Ayan and Budak (2012),
Kahramanoglu and Ay (2013), Yalgin-incik and Akay (2015), and Yesilyurt (2011), the results show that the
prospective teachers find quite sufficient themselves in terms of teaching profession. On the other hand, in the
studies conducted by Giilay and Altun (2017), Sezer (2017), the findings show that the beginning teachers stated
that they encounter with the problems in classroom management, planning teaching, and coping with the disruptive
behaviors in classroom environment and communication with students and the parents. In another study conducted
by Buddin and Zamarro (2009), the results show that the achievement of students increases with teacher experience
and teaching quality. The results also largely reflects poor outcomes for teachers in their first or second year in the
teaching profession.
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The mean scores related to the prospective teachers’ fulfilment levels of the general qualifications of teaching
profession differ statistically in favour of the female prospective teachers in terms of gender variable. When
compared with male prospective teachers, the female prospective teachers find more sufficient themselves in terms
of teaching profession. It can be said that this result stemmed from the perception which the teaching profession
is accepted in society as the women’s profession, in general (Aslan, 2015; TED, 2014). In previous studies,
conducted on the attitudes towards the teaching profession, the results revealed that there were differences between
the opinions of female and male prospective teachers. As a matter of fact, the findings from the study conducted
by Kaya and Biiyiikkasap (2005) indicated that female teacher candidates are more positive towards the teaching
profession than male teacher candidates, they also see the teaching profession as an ideal profession for them and
that they have a higher desire to become a teacher. Furthermore, in another study conducted by Yesilyurt (2011),
the female teacher candidates’ internalizing level of the teaching profession’s attitudes and values is higher than
the male teacher candidates. Similarly, in a study conducted by Ekici (2013), it was determined that female teacher
candidates felt more responsible themselves in terms of students’ achievements than male candidates. However,
in the study conducted by Bulut and Dogar (2006), the findings show that the attitudes of the prospective teachers
towards the teaching profession no differ statistically in terms of gender variable. Similarly, in the study conducted
by Kahramanoglu and Ay (2013), the findings revealed that the perceptions of teacher candidates on the special
field proficiency no differ statistically in terms of gender variable.

The mean scores related to the prospective teachers’ fulfilment level of the teaching profession’s general
competencies show a statistically significant difference in terms of license variable. Prospective teachers in
physical education see lower sufficient themselves in terms of teaching profession from the prospective teachers
in science, mathematics, classroom education and pre-school education. It can be said that this result rooted from
the perception that the general qualifications of the teaching profession cannot be adequately acquired during the
undergraduate education period, because the physical education is a teaching field based on practice and ability.
Findings from research that about how differ the attitudes towards teaching profession in terms of license variable
are infrequent. In the studies conducted by Kahyaoglu and Yangim (2007), Bulut and Dogar (2006), the attitudes
of the teacher candidates regarding the teaching profession show a statistically significant difference according to
the license variable. Kafkas, A¢ak, Coban and Karademir (2010) the low scores were revealed related to the
professional self-efficacy for teacher candidates in physical education field. However, in another study conducted
by Yanik (2017), it was found that the physical education and sports teacher candidates have a very high belief in
teaching profession self-efficacy. Similarly, in the study conducted by Saracaloglu, Certel, Varol and Bahadir
(2012), the findings show that physical education teachers’ self-efficacy perceptions of teaching profession are
high.

The mean scores related to the prospective teachers’ fulfilment level of the teaching profession’s general
competencies show a statistically significant difference in terms of participants’ age variable. Prospective teachers
aged 24 and over find lower sufficient themselves than the prospective teachers in the 21, 22 and 23 age groups in
terms of teaching profession. It can be said that this result stemmed from the high expectation level of the teacher
candidates over 24 years old, and also due to the anxiety that they are unable to assign. Similar findings have been
found in previous studies on this topic. In the study conducted by Bulut and Dogar (2006), the results indicated
that the teacher candidates who are in the position of graduate have lower attitude scores related to the teaching
profession than the teacher candidates who are in the first grader. In a study conducted by Kahyaoglu and Yangin
(2007), the prospective teachers find lower sufficient themselves for the teaching profession than the first, second
and third graders. In the study conducted by Kaya and Biiyiikkasap (2005), it is seen that 83% of the teacher
candidates are most worried about the problem cannot find a job after graduation. Similarly, in another study
conducted by Pamuk, Hamurcu and Armagan (2014), it was found that the prospective teachers were worried
about unable to find jobs, to assign, to be successful in KPSS (Public Personnel Selection Exam), and to meet
expectations of families and the community. In another study conducted by Mergen, Arslan, Erdogmus-Mergen
and Arslan (2014), the finding show that undergraduate students in education faculty are more anxious than the
first and third grades.

The mean scores related to the prospective teachers’ fulfillment level of the teaching profession’s general
competencies show a statistically significant difference in terms of school type variable. Prospective teachers who
graduated from vocational high schools see lower sufficient themselves in terms of teaching profession than the
prospective teachers who graduated from Anatolian high schools and Anatolian teacher high schools. It can be
said that this result is due to the low perception of academic achievement of the participants who graduated
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vocational high schools. In a study conducted by Blazar and Kraft (2017), the findings lend empirical evidence to
well-established theory on the multidimensional nature of teaching and the need to identify strategies for
improving the full range of teachers’ skills. Similar results have been found in previous studies in this regard. As
a matter of fact, in the study carried out by Kahyaoglu and Yangin (2007), the findings show that the self-efficacy
level of the teacher candidates graduated from the vocational high school is lower than those who graduated other
high schools. Similarly, in the study conducted by Kafkas, Ac¢ak, Coban and Karademir (2010), the findings show
that prospective teachers who graduated from vocational high schools find less qualified themselves than other
high school graduates in terms of teaching profession.

As a result, the prospective teachers consider quite sufficient themselves in terms of having the general
competencies of the teaching profession. However, male prospective teachers, prospective teachers in physical
education, prospective teachers for 24 years and over, and the prospective teachers who graduated vocational high
schools find less sufficient themselves relatively in terms of teaching profession. Based on the findings, it can be
said that the prospective teachers should be educated more qualified in terms of professional skills, professional
attitudes and values, especially the knowledge of teaching profession. Theoretical and practical learning
experiences should be created for the prospective teachers in the field of physical education to ensure them to be
more competent in their professional knowledge, professional skills, attitudes and values. Policies that provide
education-employment equilibrium should be put into practice in order to reduce the concerns of prospective
teachers’ not assignable and unemployment. It is aimed that vocational high school graduates should be directed
to different professional fields. Careful attention should be paid to the full implementation of the teaching
profession competence framework in teacher training institutions. Further studies can be planned and carried out
in different research designs and with different working groups in this topic.
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Ogretmen Adaylariin Ogretmenlik Meslegi Genel Yeterliklerini
Karsilama Diizeyi

Giris

Bir iilkenin egitim sisteminden beklenen, bireyleri iginde yasadiklart toplumun ve ¢agdas diinyanin uyumlu
birer {iyesi haline getirerek onlar1 ¢agin gerektirdigi niteliklerle donatmaktir. Okulda grenmenin en iyi sekilde
gerceklesmesini saglamak ve Ogrencileri ¢agin gerektirdigi niteliklerle donatmak igin, 6gretmenlerin meslek
acisindan yetenekli, alaninda donanimli, planlama, uygulama ve degerlendirme becerileri agisindan yeterli olmasi
gerekmektedir. Giiniimiizde egitim ile ilgili tiim kesimler tarafindan, 6gretmenin egitim sisteminin en dnemli ve
en etkili 6gesi oldugu kabul edilmektedir. Dolayistyla, son yillarda egitim politikacilart ve uzmanlarin 6gretmen
egitimi, 6gretmen nitelikleri, 6gretmenlerin mesleki yeterlikleri konulari {izerine daha fazla yogunlagtiklar:
goriilmektedir.

Mesleki yeterlik, bir meslegin gerektirdigi rol, sorumluluk ve davramglari basarili bir sekilde yerine
getirebilmek igin sahip olunmasi gereken bilgi, beceri, tutum ve degerler dizisidir (Giil, 2000). Bagka bir ifade ile
mesleki yeterlik, bir meslek alanina 6zgii gorevlerin yapilabilmesi igin gerekli olan mesleki bilgi, beceri ve
tutumlara sahip olma durumudur (Yesilyurt, 2011). Ogretmen yeterlikleri ise dgretmenlerin 6gretmenlik meslegini
etkili ve verimli bir bicimde yerine getirebilmek i¢in sahip olmalar1 gereken bilgi, beceri ve tutumlar gseklinde
tamimlanmaktadir (Milli Egitim Bakanligi [MEB], 2017). Ulkemizin genel dgrenci basarisini arttirmak igin farkli
sosyoekonomik statiideki 6grenciler ile farklt 6grenme ozelliklerine sahip dgrenciler arasindaki basari farkim
azaltmak icin yiiksek nitelikli 6gretmenlere ihtiyaci vardir. Ogretmenlerin bu yeterliklere sahip olma diizeyi egitim
sistemi ve okullarin basarisi agisindan olduk¢a dnemlidir. Ciinkii okullarin basart diizeyleri arasindaki farklilik,
biliyilk oOlciide okullarda gorevli &gretmenlerin niteligindeki farkliliklardan kaynaklanmaktadir (Darling-
Hammond, 1999; Hanushek, Kain, & Rivkin, 1998). Nitelikli 6gretmenler ¢ocugun egitiminin, iyi bir okulun ve
nihayetinde ulusun gelecekteki ekonomik sagligiin 6nemli bir belirleyicisidir (McCaffrey, Lockwood, Koretz, &
Hamilton, 2003).

Tiirk toplumunu ¢agdas uygarlik diizeyinin {izerine ¢ikarmayi hedefleyen Tirk Egitim Sistemi, bu amaci
gergeklestirmek igin donanimli, yenilik¢i, yaratici, degisime acik, bilgiyi iireten ve kullanan Ggretmenler
yetistirmek durumundadir (Kiilekgi, 2012). Egitim alanindaki yenilik ve gelismeler 6gretmen tarafindan 6grenme
ortamina en iyi sekilde yansitilmazsa, egitimin amaclarina ulasilamayacag: aciktir. Ogretmenlerin en uygun
O0grenme ortamlarimi olusturma ve Ogrencilere 21. yiizyilin hizla degisen toplumsal yapisina uyum saglamada
basarili olmalarim1 saglayacak temel becerileri kazandirma konusunda gerekli yeterliklere sahip olmalari
beklenmektedir (Peklaj, 2015). Diinya genelinde yeni 6gretmenlerin yiiksek yipratma oranlari nedeniyle (6rnegin
meslektaslarin takdir eksikligi, tatmin edici ¢alisma kosullar1 ve 6gretmen egitimi programinin yetersizligi) daha
fazla destege ihtiya¢c duydugu kabul edilmektedir (Hudson, 2012; Kim & Roth, 2011; Rees, 2015; Sezer, 2016).
Egitim alaninda 6nceden belirlenen hedeflere ulasabilme, bu siirece yon verecek dgretmenlerin niteligi ve mesleki
yeterlikleriyle yakindan iliskilidir. Ogretmenlerin yeterlikleri, alan yeterlikleri, kavramsal yeterlikler, islem
yeterlikleri, 6grenme-6gretme etkinlikleri ile ilgili yeterlikler, materyal gelistirme yeterlikleri, degerlendirme
yeterlikleri, yonetim yeterlikleri, aileler ve diger paydaslarla ¢aligma yeterlikleri seklinde siralanabilir (Aggarwal,
2014). Ogretmenler ayrica pedagojik bilgi, alan bilgisi, pedagojik alan bilgisi, 6rgiitsel isleyis bilgisi, rehberlik
bilgisi, motivasyon becerisi, 6z-diizenleme becerisi ile 6gretmenlik inang ve degerlerine sahip olmalidir (Bertschy,
Kiinzli, & Lehmann, 2013). MEB (2017) tarafindan 6gretmenlik yeterlik alanlari, mesleki bilgi (alan bilgisi, alan
egitimi bilgisi, mevzuat bilgisi), mesleki beceri (egitim dgretimi planlama, dgrenme ortamlari olusturma, 6gretme
ve dgrenme siirecini yonetme, 6lgme ve degerlendirme), tutum ve degerler (milli, manevi ve evrensel degerler,
Ogrenciye yaklasim, iletisim ve igbirligi, kisisel ve mesleki gelisim) seklinde belirlenmistir.

Ogretmenlerin mesleki niteliginin artirilmasi, dncelikle dgretmenlerin sahip olmasi gereken genel ve dzel alan
yeterliklerinin belirlenmesine ve bu yeterliklerin hizmet 6ncesi ve hizmetigi egitim programlar araciligiyla
ogretmen adaylarina ve dgretmenlere kazandirilmasina baghdir (MEB, 2006). Ogretmen adaylarinin kendi
ogretmenlik alani ile ilgili bilgilerin yan1 sira etkili 6grenmeyi saglama, 0grenmeyi kolaylastirma, grup
calismalarin1 diizenleme, 6grencilerin ilgisini ¢ekme yeterliliklerine sahip olmasi gerekmektedir (Karacaoglu,
2008). Alanyazinda, 6gretmenlerin sahip olmasi gereken yeterlikler kisisel ve mesleki yeterlikler olmak iizere iki
grupta toplanmistir (Kéksal, 2008). Ogretmenlerin mesleki bilgi ve becerileri yaninda kisisel 6zellikleri de dnem
tagimaktadir. Bu ylizden 6gretmenlerin sorumluluk duygusu yiiksek, kendini iyi ifade edebilen, hosgdriilii, sabirls,
acik fikirli, esnek, sevecen, anlayisli, esprili, cesaretlendirici ve destekleyici olma gibi 6zelliklere sahip olmasi
gerekmektedir (Hayes, 1997; Kutluca-Canbulat, 2014). Ogretmenlerin sahip oldugu yeterlikler, dgrencilerin
biligsel, duyussal ve psikomotor becerilerinin geligmesinde ¢ok dnemli bir yere sahiptir ancak meslege yeni
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baslayan 6gretmenlerin sinif ortaminda bu becerilerin gelisimini saglamada yeterli oldugunu sdylemek hi¢ de
kolay degildir (Buddin & Zamarro, 2009). Bagka bir ifadeyle, 6gretmen yetistiren kurumlar, 6gretmen adaylarina
meslegin gerektirdigi nitelikleri kazandirmaktan uzaktir (Seferoglu, 2004). Arastirmalardan elde edilen bulgular,
Ogretmen adaylarinin 6gretmenlik meslegi i¢in gereksinim duyduklar: bilgi ve becerileri tam olarak kazanamadan
mezun olduklarini gostermektedir (Bayindir, 2001; Bektas, Aydin, & Ayvaz, 2015; Keiser, 2016; Numanoglu &
Bayir, 2009).

Tiirkiye’de Ogretmen yeterlikleri ile ilgili yapilan arastirmalar incelendiginde, bu ¢aligmalari gretmen
adaylarmin yeterlikleri ve Ogretmen yeterlikleri seklinde iki ana kategoride degerlendirmek olanaklidir.
Arastirmalar, bilyiik olgiide dgretmen yeterlikleri iizerinde yogunlasmaktadir. Ogretmen yeterlikleri iizerine
yapilan arastirmalar (Bag & Ceviker-Ay, 2017; Buldu, 2014; Bulut & Basbay, 2014; Giindogdu, Aytagli, Aydogan,
& Yildirim, 2015; Ilgaz & Usluel, 2011; Karacaoglu, 2008; Ozer & Gelen, 2008; Seferoglu, 2004; Sisman, 2009;
Turan & Turan, 2009) genel olarak MEB (2006) tarafindan hazirlanan &gretmen yeterlikleri esas alinarak
yiiriitiilmiistiir. Ogretmen adaylarmin yeterlikleri konusunda yapilan arastirmalarda (Arslan & Ozpnar, 2008;
Ayan & Budak, 2012; Giilay & Altun, 2017; Kahramanoglu & Ay, 2013; Kahyaoglu & Yangin, 2007; Kaya &
Demir, 2014; Kutluca-Canbulat, 2014; Yal¢in-incik & Akay, 2015; Yesilyurt, 2011) veri toplama araci olarak
MEB (2006) tarafindan hazirlanan 6gretmen yeterlikleri, 6z-yeterlik olgekleri ve alan yeterlik dlgeklerinin
kullanildig1 goriilmektedir. 21. ylizyilda insan yasaminin tiim alanlarinda gozlenen hizli degisim nedeniyle,
ogretmenlerin sahip olmasi gereken mesleki yeterlilikler de hizla degismektedir. Ogretmenlerin mesleki
yeterlikleri, Milli Egitim Bakanligi tarafindan revize edilmis ve 2017 yilinda yayimlanmigtir. Diger taraftan, egitim
nitelikleri iizerine yapilan ¢aligmalar heniiz alanyazinda yer almamaktadir. Bu nedenle 6gretmen adaylarinin
yeniden diizenlenmis dgretmenlik mesleki yeterlilik diizeylerinin belirlenmesinin alanyazina katki saglayacagi
tahmin edilmektedir. Bu ¢aligmada 6gretmen adaylarimin nitelikleri arastirilmig ve 2017 yilinda yayinlanan son
yeterlilikler temel 6gretmen nitelikleri olarak alinmustir. Bu ¢alismanin amaci, 6gretmen adaylarinin 6gretmenlik
meslegi genel yeterliklerini karsilama diizeylerine iligskin goriislerini belirlemektir. Bu amacla asagidaki sorulara
yanit aranmigtir:

1. Ogretmen adaylarinin 6gretmenlik meslegi genel yeterliklerine sahip olma diizeyi nedir?

2. Ogretmen adaylarinin dgretmenlik meslegi genel yeterliklerine sahip olma diizeyine iliskin puanlar,
katilimcilarin cinsiyet, lisans, yas ve mezun oldugu ortadgretim kurumu degigkenleri agisindan farklilagmakta
midir?

Yontem

Arastirma, nicel arastirma desenindedir. Nicel arastirmada olgular, sayisal veriler toplanarak agiklanir ve
veriler belirli istatistiksel yontemlerle matematiksel olarak analiz edilir (Aliaga & Gunderson, 2002).

Arastirma Deseni

Bu aragtirma, tarama modelindedir. Tarama modelindeki arastirmalar, bir grubun belli 6zelliklerini belirlemek
amaciyla yapilan ¢aligmalardir (Biiylikoztirk, Kilig-Cakmak, Akgiin, Karadeniz, & Demirel, 2016). Tarama
modeli, gegmiste var olan veya héalen varligini siirdiiren bir niceligi oldugu sekilde betimlemeyi amaglamaktadir.
Bu siiregte, aragtirmacilar tarafindan bir konu veya olaya iligkin katilime1 gériiglerinin ya da ilgi, beceri, yetenek,
tutum vb. 6zellikleri belirlenir (Fraenkel, Wallen, & Hyun, 2012; Karasar, 2017).

Orneklem

Aragtirmanin  6rneklemi, Ordu Universitesi Egitim Fakiiltesi ve Beden Egitimi ve Spor Meslek
Yiiksekokulunda Beden Egitimi Ogretmenligi alaninda egitimlerini siirdiiren 1.056 6gretmen aday1 arasindan
kiime Ornekleme yontemi ile belirlenen 264 6gretmen adayindan olusmaktadir. Kiime 6rnekleme yonteminde
evren, kiime ad1 verilen gruplara boliiniir ve her kiime bir 6rnekleme birimi olarak tanimlanir. Rastgele secilen
kiimeler bir araya getirilir ve drnek olusturulur (Comlekgi, 2001). Bu amagla 6gretmen adaylari lisans alani géz
Oniine alinarak bes gruba ayrilmis ve 6gretmen adaylarmin% 25'i her grupta her kiime olarak belirlenmistir.
Gruplar sirastyla 160, 256, 240, 200 ve 200 6gretmen adayindan olugmaktadir. Ve kiimeler sirasiyla 40, 64, 60, 50
ve 50 olarak belirlenmistir. Tablo 1°de 6rneklem grubuna iligkin demografik 6zellikler yer almaktadir.

Tablo 1. Oreklem Grubunun Demografik Ozellikleri (N=264)

Degiskenler f %

Kadn 140 53.0
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Cinsiyet Erkek 124 47.0
Toplam 264 100
Fen Bilgisi Ogretmenligi 40 14.6
Matematik Ogretmenligi 64 22.3
Lisans Simf Ogretmenligi 60 25.0
Okul Oncesi Ogretmenligi 50 18.9
Beden Egitimi Ogretmenligi 50 19.2
Toplam 264 100
21 Yas 65 24.7
Yas 22 Yas 103 39.0
23 Yas 55 20.8
24 Yas ve Uzeri 41 15.5
Toplam 264 100
Anadolu Lisesi 105 39.8
Okul Tiirii Meslek Lisesi 49 19.5
Anadolu Ogretmen Lisesi 52 19.7
Diger 58 22.0
Toplam 264 100

Veri Toplama Araci

Veri toplama araci, Milli Egitim Bakanligi Ogretmen Egitimi Genel Miidiirliigii tarafindan 2017 yilinda
yayinlanan “performans gostergeleri” esas almarak hazirlanmustir. Performans gostergeleri “Ogretmenlik
Mesleginin Genel Nitelikleri” olarak belirlenmistir. “Ogretmenlik Mesleginin Genel Nitelikleri” ile ilgili 65
performans gostergesi bulunmaktadir. Sonug olarak 65 performans gostergesini i¢eren 5 maddelik Likert tipi 65
maddelik bir veri toplama arac1 olusturulmustur. Veriler, veri toplama arac1 olarak “Ogretmenlik Meslegi Genel
Nitelikleri Envanteri” kullanilarak elde edilmistir.

Gecerlik ve Giivenirlik

Ogretmenlik Meslegi Genel Yeterlikler Envanteri (OMGYE), Mesleki Bilgi (16 nitelik), Mesleki Beceri (28
nitelik) ve Tutum ve Degerler (21 nitelik) olmak tizere ti¢ alt boyuttan olusmaktadir. Mesleki Bilgi alt boyutu alan
bilgisi, alan egitimi bilgisi ve mevzuat bilgisi olmak tizere ti¢ yeterlik grubunu igermektedir. Mesleki Beceriler alt
boyutu, egitim-6gretimi planlama, 6grenme ortamlar: olusturma ve dgretme-6grenme siirecini yonetme ve dlgme
ve degerlendirme seklindeki dort yeterlik grubunu igermektedir. Tutumlar ve Degerler alt boyutu, ulusal, manevi
ve evrensel degerler, 6grenciye yaklagim, iletisim ve isbirligi ve kisisel ve mesleki gelisim gibi dort yeterlik
grubunu icermektedir. Olgme aracimin KMO katsayis1 .693 ve Barlett Sphericity test degeri ¥2 = 538.94 (p <.05)
seklindedir. Mesleki Bilgi alt boyutu i¢in Cronbach Alfa degeri o = .889, Mesleki Beceriler alt boyutu i¢in o =
.971 ve Mesleki Tutum ve Degerler alt boyutu icin a = .950 seklindedir. Ogretmenlik Meslegi Genel Yeterlikleri
Envanteri i¢in Cronbach Alfa degeri a = .979 seklindedir. Tablo 2'de alt boyutlarla ilgili korelasyon matrisi
verilmistir.

Tablo 2. Alt Boyutlara iliskin Korelasyon Matrisi
Boyut OMGYE MB MB MTD

1. Ogretmenlik Meslegi Genel Yeterlikler
Envanteri (OMGYE)

2. Mesleki Bilgi (MB) .835%* -
3. Mesleki Beceri (MB) 971 152** -
4. Mesleki Tutum ve Degerler (MTD) .916** .637** 844+ -

Verilerin Analizi

Veriler, SPSS 22 istatistik paket programu ile analiz edilmistir. Analizden once, verilere iliskin Kolmogorov-
Smirnov ve Levene Homojenlik test sonuglari incelenmistir. Test sonuglari, tiim alt boyutlarda carpiklik ve
basikligin -1.500 ile 1.500 arasinda oldugunu géstermistir. Bu sonuglara gore verilerin dagilimimin normal ve
homojen oldugu soylenebilir (Biiyiikoztiirk, 2007). Bu nedenle, veri analizi i¢in parametrik testler uygulanmigtir.
Verilerin analizinde alan bilgisi, alan egitimi bilgisi, mevzuat bilgisi, egitim dgretimi planlama, 6grenme ortamlari
olusturma, dgretme ve dgrenme siirecini yonetme, dlgme ve degerlendirme, milli, manevi ve evrensel degerler,
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Ogrenciye yaklagim, iletisim ve isbirligi, kisisel ve mesleki gelisim seklindeki yeterlik alanlarina iligkin ortalama
puanlar ve standart sapma degerleri hesaplanmigtir. Daha sonra bagimsiz t-testi ve ANOVA’dan yararlanarak
ortalama puanlarin cinsiyet, lisans alani, yas ve mezun olunan okul tiirii degiskenlerine goére farklilasip
farklilagmadig test edilmistir. Farkliligin hangi gruptan kaynaklandigini belirlemede, post hoc testlerinden Scheffe
testinden yararlanilmustir.

Bulgular

Bu bolimde aragtirmanin alt problemlerine iligkin bulgulara yer verilmektedir. Tablo 3’te, 6gretmen
adaylarinin 6gretmenlik meslegi genel yeterliklerini karsilama diizeylerine iliskin ortalama puanlar ve standart
sapmalar degerleri yer almaktadir.

Tablo 3. Ogretmen Adaylarinin Ogretmenlik Meslegi Yeterliklerini Kargilama Diizeyi (N=264)

Mesleki Yeterlikler X S
2 =, Alan Bilgisi 3.82 .70
3 = Alan Egitimi Bilgisi 3.70 .65
= Mevzuat Bilgisi 3.68 .62
'S Egitim Ogretimi Planlama 3.95 a7
K% 3 Ogrenme Or‘Eamlarl Olusturma 4.05 .67
% A Ogretme ve Ogrenme Siirecini YOnetme 3.97 .68

Ol¢me ve Degerlendirme 3.97 71
L 5 Milli, Manevi ve Evrensel Degerler 4.46 .65
g 7;30 Qgr.ep(:lye Yal.da.svl.m 4.32 .62
= Iletisim ve Isbirligi 4.17 .67
e Kisisel ve Mesleki Gelisim 4,14 .67

Tablo 3’te, 6gretmen adaylarinin 6gretmenlik meslegi genel yeterliklerini mesleki bilgi boyutunda karsilama
diizeyi, alan bilgisi alt boyutunda (x =3.82, S= .70), alan egitimi bilgisi alt boyutunda (x =3.70, S= .65) ve
mevzuat bilgisi alt boyutunda (X =3.68, S= .62) seklindedir. Ogretmen adaylarinin dgretmenlik meslegi genel
yeterliklerini mesleki beceri boyutunda karsilama diizeyi, egitim-6gretimi planlama alt boyutunda (X =3.95, S=
.77), 6grenme ortamlari olusturma alt boyutunda (X =4.05, S= .67), 6gretme ve 6grenme siirecini yonetme alt
boyutunda (X =3.97, S= .68) ve olgme ve degerlendirme alt boyutunda ise (X =3.97, S= .71) seklindedir.
Ogretmen adaylarmin 6gretmenlik meslegi genel yeterliklerini mesleki tutum ve degerler boyutunda karsilama
diizeyi milli, manevi ve evrensel degerler alt boyutunda (X =4.46, S= .65), 6grencilere yaklasim boyutunda (X
=4.32, S= .62), iletisim ve igbirligi boyutunda (X =4.17, S= .67), kisisel ve mesleki gelisim boyutunda ise (X
=4.14, S= .67) seklindedir. Tablo 4’te, cinsiyet degiskeni agisindan Ogretmenlik meslegi genel yeterlikleri
puanlarina iligkin bagimsiz t-testi sonuglarina yer verilmektedir.

Tablo 4. Cinsiyet Degiskeni A¢isindan Bagimsiz t-Testi Sonuglar1 (N=264)

Meslekj Y.ejcerlikler Cinsiyet N X S t Sd p
A S W 8w ow
Alen Egiomi Bt Ehok 14 3s g ST 2 00
s W 2 e w m
]?gmm Ogretimi Planlama Ié?lgelrkl 1‘212 ‘31%2 ;S 4.148 262 648
Ogrenme Ortamlar1 Olusturma Kadimn 140 4.22 .59 4329 262 015+

Erkek 124 387 .72
Ogretme ve Ogrenme Siirecini Yonetme Kadin 140  4.12 61 )

Olgme ve Degerlendirme Kadin 140 414 58 .
Erkek 124 3.78 79 4217 262 001

Milli, Manevi ve Evrensel Degerler Kadin 140 4.63 51 .
Erkek 124 4.28 .73 4.957 262 001

Ogrenciye Yaklagim Kadin 140 4.48 .55 4803 262 001*

Erkek 124 4.13 73
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Iletisim ve Isbirligi Kadin 140  4.36 55 .
Erkek 124 3.95 .76 5219 262 004
Kisisel ve Mesleki Gelisim Kadin 140 431 .56

*p< .05

Tablo 4’teki bagimsiz t-testi sonuglar incelendiginde, ortalama puanlarin mesleki bilgi boyutunda, cinsiyet
degiskeni agisindan alan egitimi bilgisi alt boyutunda [tpe2=5.514, p< .05] kadin 6gretmen adaylari lehine
istatistiksel olarak anlamli bir sekilde farklilagtigi goriilmektedir. Bu sonuglara gore, aragtirmaya katilan kadin
Ogretmen adaylarinin alan egitimi bilgisine sahip olma konusunda (X =3.84, S= .58), erkek 6gretmen adaylarina
oranla (X =3.55, S=.68) kendilerini daha yeterli bulduklar1 s6ylenebilir.

Mesleki beceri boyutunda ortalama puanlar, 6grenme ortamlari olusturma alt boyutunda [tes2)=4.329, p< .05],
Ogretme ve Ogrenme siirecini yonetme alt boyutunda [tps2=3.978, p< .05] ve Olgme ve degerlendirme alt
boyutunda [tes2=4.217, p< .05], kadin O6gretmen adaylari lehine istatistiksel olarak anlamli bir sekilde
farklilagsmaktadir. Bu sonuglara gore, kadin 6gretmen adaylarinin 6gretme ortami olusturma becerileri konusunda
(x=4.22, S= 59) erkek Ogretmen adaylarina gore (X =3.87, S=.72) kendilerini daha yeterli bulduklar
sOylenebilir. Bu sonuglara gore, kadin dgretmen adaylarinin 6gretme ve 6grenme siirecini yonetme becerilerine
sahip olma konusunda (X =4.12, S= .61), erkek 6gretmen adaylarina gére (X =3.79, S=.71) kendilerini daha
yeterli gordiikleri sdylenebilir. Ayrica bu sonuglar, kadin 6gretmen adaylarinin 6lgme ve degerlendirme becerileri
konusunda (X =4.14, S=.58), erkek 6gretmen adaylarina gore ( X =3.78, S=.79) kendilerini daha yeterli bulduklar
seklinde degerlendirilebilir.

Mesleki tutum ve degerler boyutunda, ortalama puanlar milli, manevi ve evrensel degerler alt boyutunda
[tes2=4.557, p< .05], 6grenciye yaklagim alt boyutunda [tee2=4.803, p< .05], iletisim ve isbirligi alt boyutunda
[t262=5.279, p< .05] ve kisisel ve mesleki gelisim alt boyutunda [tps2)=4.554, p< .05] kadin 6gretmen adaylari
lehine istatistiksel olarak farklilagsmaktadir. Bu sonuglar, kadin 6gretmen adaylarinin milli, manevi ve evrensel
degerlere sahip olma konusunda (X =4.63, S=.51), erkek 6gretmen adaylarima gore (X =4.28, S=.73) kendilerini
daha yeterli gordiikleri seklinde degerlendirilebilir. Ayni1 gekilde, kadin 6gretmen adaylarinin 6grenciye yaklasim
konusunda (X =4.48, S=.55), erkek 6gretmen adaylarina gére (X =4.13, S=.73) kendilerini daha yeterli gordiikleri
sOylenebilir. Bu sonuglar ayrica kadin 6gretmen adaylarinin iletisim ve isbirligi konusunda (X =4.36, S= .55),
erkek 6gretmen adaylarina gore (X =3.95, S=.76) kendilerini daha yeterli gordiikleri seklinde degerlendirilebilir.
Ayni sekilde sonuglar, kadin 6gretmen adaylarinin kisisel ve mesleki gelisim konusunda (X =4.31, S= .56),
erkek 6gretmen adaylarma gore (X =3.95, S=.74) kendilerini daha yeterli gordiikleri seklinde degerlendirilebilir.
Tablo 5’te lisans degiskeni agisindan ANOV A sonuglarina yer verilmektedir.

Tablo 5. Lisans Degiskeni A¢isindan ANOVA Sonuglar1 (N=264)

Mesleki Yeterlikler KT Sd KO F p Anlamli Fark
Gruplar Arast 15.158 4 3.790

Mesleki Bilgi Gruplar ici 63.924 259 247 15.354 .000* 5<1,2,3,4
Toplam 79.082 263
Gruplar Arasi 47.014 4 11.754

Mesleki Beceri Gruplar I¢i 67.557 259 261 45.061 .000~* 5<1,2,3,4
Toplam 114571 263
Gruplar Arasi 36.260 4 9.065

Tutum ve Degerler Gruplar igi 49.046 259 .189 47.870 .000* 5<1,2,3,4
Toplam 85.307 263

*p< .05

Tablo 5’teki ANOVA sonuglari incelendiginde, ortalama puanlarin mesleki bilgi boyutunda [F.256=15.354,
p<.05], mesleki beceri boyutunda [F-259=45.061, p<.05] ve mesleki tutum ve degerler boyutunda [F-

250)=47.870, p<.05] lisans degiskeni agisindan istatistiksel olarak anlamli bir sekilde farklilagtigi goriilmektedir.
Scheffe testi sonuglarina gore ortalama puanlar arasindaki farklilik, mesleki bilgi boyutunda beden egitimi
Ogretmen adaylar ile diger lisan alanlarindaki 6gretmen adaylarinin puanlari arasindadir. Bu sonuglara gore, beden
egitimi bolimiindeki 6gretmen adaylari (X =3.26, S= .62) dgretmenlik meslek bilgisi konusunda kendilerini fen
bilgisi 6gretmenligi (X =3.83, S= .37), matematik 6gretmenligi (X =3.81, S=.50), sinif 6gretmenligi ( X =3.96,
S= .43) ve okul oncesi 6gretmenligi (X =3.76, S= .51) lisans alanindaki adaylar1 kadar yeterli gérmedikleri
soylenebilir. Bu sonuglar, beden egitimi boliimiindeki 6gretmen adaylarinin (X =3.14, S=.73) 6gretmenlik meslek
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becerisi konusunda kendilerini fen bilgisi 6gretmenligi (X =4.20, S= .46), matematik 6gretmenligi (X =4.02, S=
A1), simf 6gretmenligi (X =4.30, S= .45) ve okul dncesi 6gretmenligi (X =4.25, S= .46) lisans alanindaki
adaylar1 kadar yeterli gérmedikleri seklinde degerlendirilebilir. Ayrica bu sonuglar, beden egitimi bolimiindeki
6gretmen adaylarinin (X =3.27, S=.61) 6gretmenligin mesleki tutum ve degerleri konusunda kendilerini fen bilgisi
ogretmenligi (X =4.20, S= .36), matematik 6gretmenligi (X =4.14, S= .34), sinif 6gretmenligi (X =4.28, S= .38)
ve okul 6ncesi 6gretmenligi (X =4.20, S= .43) lisans alanindaki adaylar1 kadar yeterli gérmedikleri seklinde
degerlendirilebilir. Tablo 6’da yas degiskeni agisindan ANOVA sonuglarina yer verilmektedir.

Tablo 6. Yas Alan1 Degiskeni A¢isindan ANOVA Sonuglari (N=264)

Mesleki Yeterlikler KT Sd KO F p Anlamli Fark
Gruplar Arast 4.492 3 1.497

Mesleki Bilgi Gruplar igi 74.589 260 .287 5.220  .002* 4<2
Toplam 79.082 263
Gruplar Aras1  12.516 3 4.172

Mesleki Beceri Gruplar igi 102.056 260 393 10.628  .000~* 4<1,2,3
Toplam 114571 263
Gruplar Aras1 8.965 3 2.988

Tutum ve Degerler Gruplar I¢i 76.342 260 294 10.177  .000* 4<1,2
Toplam 85.307 263

*p< .05

Tablo 6’daki ANOVA sonuglari, ortalama puanlarin mesleki bilgi boyutunda [F-260=5.220, p<.05], mesleki
beceri boyutunda [F-260=10.628, p<.05] ve mesleki tutum ve degerler boyutunda [F(z.260=10.177, p<.05] yas
degiskeni agisindan istatistiksel olarak anlamli sekilde farklilastigini géstermektedir. Scheffe testi sonuglari,
mesleki bilgi boyutunda, ortalama puanlar arasindaki farkliligin 24 yas ve lizeri yas grubundaki 6gretmen adaylar
(X =3.47, S=.63) ve 22 yas grubundaki (x =3.85, S=.51) 6gretmen adaylar1 arasinda oldugunu gostermektedir.
Mesleki beceri boyutunda farklilik, 24 yas grubundaki katilimeilar (X =3.51, S=.83)ile 21 yas (X =4.06, S=.52),
22 yas (X =3.85, S=.51) ve 23 yas (X =3.71, S=.57) grubundaki katilimcilar arasindadir. Ayrica mesleki tutum ve
degerler boyutunda farklilik, 24 yas ve {izeri (X =3.64, S=.64) grubundaki katilimcilar ile 21 yas (X =4.10, S=.64)
ve 22 yas grubundaki ( X =4.17, S=.47) katilimcilar arasindadir. Bu sonuglar, 24 yas ve {izeri 6gretmen adaylarinin
ogretmenlik meslegi konusunda kendilerini diger yas gruplarindaki 6gretmen adaylar kadar yeterli gérmedikleri
seklinde degerlendirilebilir. Tablo 7’de, mezun olunan ortaggretim kurumu degiskeni agisindan ANOVA
sonuglarina yer verilmektedir.

Tablo 7. Mezun Olunan Ortadgretim Kurumu Degiskeni A¢isindan ANOVA Sonuglari (N=264)

Mesleki Yeterlikler KT Sd KO F p Anlamli Fark
Gruplar Arast 7.506 3 2.502
Mesleki Bilgi Gruplar igi 71.576 260 275 9.088 .000* 2<1,3
Toplam 79.082 263
Gruplar Aras1  10.108 3 3.369
Mesleki Beceri Gruplar ici 104.463 260 402 8.386 .000* 2<1,3
Toplam 114571 263
Gruplar Arasi 6.527 3 2.176
Tutum ve Degerler Gruplar igi 78.779 260 .303 7.181 .000* 2<1
Toplam 85.307 263
*p< .05

Tablo 7°deki ANOVA sonuglarina gore ortalama puanlar, mesleki bilgi boyutunda [F(-260=9.088, p<.05],
mesleki beceri boyutunda [F3-260=8.386, p<.05] ve tutum ve degerler boyutunda [Fz-260=7.181, p<.05] mezun
olunan ortadgretim kurumu degiskeni agisindan istatistiksel olarak anlamlt bir farklilik gostermektedir. Scheffe
testi sonuglarina gore, mesleki bilgi boyutunda farklilik, meslek lisesinden mezun olan katilimeilar (X =3.41, S=
.60) ile Anadolu lisesi (X =3.89, S=.54) ve Anadolu 6gretmen liselerinden (X =3.89, S=.54) mezun olan
katilimeilarin puanlar arasindadir. Scheffe testi sonuglari, mesleki beceri boyutunda ortalama puanlar arasindaki
farkliligin meslek lisesi mezunu katilimeilar (X =3.65, S= .88) ile Anadolu lisesi (x =3.17, S=.51) ve Anadolu
ogretmen liselerinden (X =4.06, S=.54) mezun katilimcilar arasinda oldugunu géstermektedir. Ayrica sonuglar,
mesleki tutum ve degerler boyutunda ortalama puanlar arasindaki farkliligin, meslek lisesi mezunu katilimcilar ~ (
X =3.76, S=.73) ve Anadolu lisesi (X =3.19, S=.45) mezunu katilimeilar arasinda oldugunu gostermektedir. Bu
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sonuglar, meslek lisesi mezunu dgretmen adaylarinin 6gretmenlik meslegi konusunda, kendilerini Anadolu lisesi
ve Anadolu Ogretmen liselerinden mezun olan 6gretmen adaylart kadar yeterli gormedikleri seklinde
degerlendirilebilir.

Tartiyma ve Sonu¢

Ogretmen adaylarinin 6gretmenlik meslegi yeterliklerini karsilama diizeylerine iliskin goriislerini belirlemeyi
amaglayan bu arastirmadan elde edilen bulgular, 6gretmen adaylarimin mesleki bilgi ve mesleki beceriler
konusunda kendilerini orta diizeyde yeterli gordiiklerini, tutum ve degerler konusunda ise ¢ok yeterli gordiiklerini
ortaya koymaktadir. Arastirmadan elde edilen bulgulara gore, 6gretmen adaylar1 mesleki bilgi kapsamindaki,
mevzuat bilgisi ve alan egitimi bilgisi konusunda kendilerini az yeterli goriirken alan bilgisi konusunda gorece
daha yeterli gormektedir. Ogretmen adaylarinin kendilerini mesleki bilgi, mesleki beceri, deger ve tutumlar
konusunda yeterli gormeleri, 6gretmen yetistiren kurumlarin mesleki bilgi kazandirma konusunda yeterli
olduklarinin gostergesi olmasi agisindan 6nemli bir veri olarak degerlendirilebilir. Ayrica §gretmen adaylarinin
kendi alanlarinda donanimli olarak yetisiyor olmalari, 6gretmenlik mesleginin gelecegi agisindan timit verici bir
sonug olarak goriilebilir. Eckert (2013), 6gretmen egitimi programlarimin basarisizliginin yakin zamanda tiim
Ogrencilere kaliteli bir egitimin nasil saglanacaginin tartisilmasinda odak noktalari haline geldigini iddia
etmektedir. Schulz ve Trivitt (2015), okullarda yiiksek egitim kalitesini saglamak igin 6gretmen adaylarinin daha
nitelikli olarak egitilmeleri gerektigini belirtmektedir. DeAngelis ve Presley’e (2011) gére, 6gretmen adaylarinin
ogretmenlik meslegine en iyi sekilde hazirlanmasindaki asil amag, okullarda 6gretmen kalitesi konusunda mevcut
farkliliklar1 ortadan kaldirmaktir. Bu konuda daha dnce yapilan arastirmalarda, benzer sonuglara rastlanmaktadir.
Ozer ve Gelen (2008) tarafindan dgretmen adaylar1 ve dgretmenlerle yapilan arastirmada, 6gretmen adaylari,
okullarda gorevli d6gretmenlere oranla meslek bilgisi konusunda kendilerini daha yeterli gérmektedir. Benzer
sekilde, Ayan ve Budak (2012), Kahramanoglu ve Ay (2013), Yalcin-incik ve Akay (2015) ve Yesilyurt (2011)
tarafindan yapilan arastirmalarda, 6gretmen adaylar1 kendilerini dgretmenlik meslegi agisindan oldukga yeterli
gormektedir. Ote yandan Giilay ve Altun (2017) ve Sezer (2017) tarafindan yapilan arastirmalarda, géreve yeni
baslayan 6gretmenlerin, sinif yonetimi, 6gretimi planlama, sinif ortaminda istenmeyen davraniglarla basa ¢ikma,
ogrenciler ve velilerle iletisim konularinda sorunlar yagsadiklar1 bulgular1 yer almaktadir. Buddin ve Zamarro
(2009) tarafindan yapilan bir baska arastirmada sonuglar, 6gretmen basaris1 ve 6gretme kalitesi ile 6grenci
basarisinin arttigini gostermektedir. Sonuglar ayrica gretmenlerin 6gretmenlik meslegindeki birinci veya ikinci
yillarinda 6grenci basarist agisindan elde ettikleri kotii sonuglar1 yansitmaktadir.

Ogretmen adaylarinin 6gretmenlik meslegi genel yeterliklerini karsilama diizeylerine iliskin ortalama puanlar,
cinsiyet degiskeni acgisindan kadin Ogretmen adaylart lehine istatistiksel olarak anlamli bir sekilde
farklilagsmaktadir. Kadin Ogretmen adaylari, erkek Ogretmen adaylari ile karsilastirildiginda, kendilerini
ogretmenlik meslegi acisindan daha yeterli gormektedir. Bu sonucun toplumda &gretmenlik mesleginin genel
olarak bir kadin meslegi olarak algilanmasindan kaynaklandigi sdylenebilir (Aslan, 2015; TED, 2014). Daha 6nce
ogretmenlik meslegine yonelik tutumlara iligkin yiiriitiilen bazi arastirmalarda kadin 6gretmen adaylart ile erkek
Ogretmen adaylarinin goriisleri arasinda farkliliklar oldugu bulgular: yer almaktadir. Nitekim Kaya ve Biiyiikkasap
(2005) tarafindan yapilan aragtirmadan elde edilen bulgular, kadin &gretmen adaylarinin, erkek Ogretmen
adaylarina oranla 6gretmenlik meslegine karsi daha olumlu bir tutum iginde olduklarini, 6 gretmenlik meslegini
kendileri i¢in ideal gordiiklerini ve d6gretmen olma isteklerinin daha yiiksek oldugunu gostermektedir. Ayrica
Yesilyurt (2011) tarafindan yapilan arastirmada, kadin 6gretmen adaylarinin 6gretmenlik meslegi tutum ve
degerlerini igsellestirme diizeyi, erkek dgretmen adaylarina oranla daha yiiksektir. Benzer sekilde, Ekici (2013)
tarafindan yapilan arastirmada, kadin 6gretmen adaylarinin erkek 6gretmen adaylarina kiyasla kendilerini 6grenci
basarisindan daha fazla sorumlu hissettikleri belirlenmistir. Ancak Bulut ve Dogar (2006) tarafindan yapilan
arastirmada, Ogretmen adaylarinin 6gretmenlik meslegine iliskin tutumlarinin cinsiyet degiskeni agisindan
farklilagmadig1 bulgusu yer almaktadir. Benzer sekilde, Kahramanoglu ve Ay (2013) tarafindan yapilan
arastirmada ise smf Ogretmeni adaylarinin 6zel alan yeterlik algilarinin cinsiyet degiskeni agisindan
farklilasmadig1 bulgusu yer almaktadir.

Ogretmen adaylarinin gretmenlik meslegi genel yeterliklerini karsilama diizeylerine iliskin ortalama puanlar,
lisans alan1 degiskeni agisindan istatistiksel olarak anlamli bir farklilik gostermektedir. Beden egitimi 6gretmen
adaylari, 6gretmenlik meslegi acisindan kendilerini fen bilgisi, matematik, sinif egitimi ve okul 6ncesi 6gretmen
adaylarina gore daha az yeterli gérmektedir. Bu sonucun, beden egitimi 6gretmenliginin uygulama ve yetenege
dayali bir 6gretmenlik alani olmasi nedeniyle 6gretmen adaylarinin lisans egitimi stirecinde, 6gretmenlik meslegi
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genel yeterliklerini yeterli diizeyde kazanamadiklar1 algisindan kaynaklandigi sOylenebilir. Arastirmalarda
ogretmenlik meslegine iliskin tutumlarin lisans alan1 degiskeni agisindan ne sekilde farklilagtigina iliskin bulgulara
siklikla rastlamak pek olasi degildir. Kahyaoglu ve Yangin (2007), Bulut ve Dogar (2006) tarafindan yapilan
aragtirmalarda, Ogretmen adaylarinin &gretmenlik meslegine iligkin tutumlar1, lisans degisken agisindan
istatistiksel olarak anlaml bir farklilik gostermektedir. Ote yandan Kafkas, Acak, Coban ve Karademir (2010)
tarafindan yapilan arastirmada, beden egitimi 6gretmen adaylarinin mesleki 6z-yeterlik puanlarinin diisiik oldugu
bulgusu yer almaktadir. Oysa Yanik (2017) tarafindan yiiriitiilen aragtirmada, beden egitimi ve spor dgretmen
adaylariin 6gretmenlik meslegi 6z-yeterlik inanglarinin oldukga yiiksek oldugu bulgusuna yer verilmektedir.
Benzer sekilde, Saracaloglu, Certel, Varol ve Bahadir (2012) tarafindan yapilan arastirmada, beden egitimi
ogretmenlerinin 6gretmenlik meslegi 6z-yeterlik algilarinin yiiksek oldugu bulgular1 yer almaktadir.

Ogretmen adaylariin dgretmenlik meslegi genel yeterliklerini karsilama diizeylerine iliskin ortalama puanlar,
yas degiskeni agisindan istatistiksel olarak anlamli bir farklilik gostermektedir. 24 yas ve iizerindeki dgretmen
adaylar, 21, 22 ve 23 yas grubundaki 6gretmen adaylarina oranla kendilerini 6gretmenlik meslegi agisindan daha
az yeterli gormektedir. Bu sonucun 24 yas ve {izeri 6gretmen adaylarinin beklenti diizeylerinin yiiksek olmasindan
ve atanamama kaygisindan kaynaklandigi sOylenebilir. Bu konuda daha 6nce yapilan arastirmalarda, benzer
bulgulara rastlanmaktadir. Nitekim Bulut ve Dogar (2006) tarafindan yapilan arastirmada, mezun konumunda olan
O0gretmen adaylarinin 6gretmenlik meslegine iliskin tutum puanlari, birinci sinifa devam eden Ogretmen
adaylarindan diisiiktiir. Benzer sekilde Kahyaoglu ve Yangin (2007) tarafindan yapilan arastirmada ise mezun
konumunda olan 6gretmen adaylari, 6gretmenlik meslegi agisindan kendilerini birinci, ikinci ve tGigtincti siniflarda
O6grenim goren Ogretmen adaylarina gore daha az yeterli gormektedir. Kaya ve Biiylikkasap (2005) tarafindan
yapilan aragtirmada, 6gretmen adaylarmin %83’iinii en ¢ok endiselendiren problemin mezun olduktan sonra is
bulamama oldugu goriilmektedir. Ayni sekilde Pamuk, Hamurcu ve Armagan (2014) tarafindan yapilan bir bagka
aragtirmada &gretmen adaylarinin is bulamama, atanamama, KPSS’de basarili olamama, aile ve ¢evrenin
beklentilerini karsilama konusunda kaygi duyduklar1 bulgularina yer verilmektedir. Mergen, Arslan, Erdogmus-
Mergen ve Arslan (2014) tarafindan yapilan arastirmada, egitim fakiiltesi son sinif 6grencilerinin birinci ve tigiinci
siif 6grencilerine gore daha fazla kaygili olduklart bulgusu yer almaktadir.

Ogretmen adaylarinin 6gretmenlik meslegi genel yeterliklerini karsilama diizeylerine iliskin ortalama puanlar,
mezun olunan ortadgretim kurumu degiskeni agisindan istatistiksel olarak anlamli bir farklilik gostermektedir.
Meslek lisesi mezunu dgretmen adaylari, Anadolu lisesi ve Anadolu 6gretmen lisesi mezunu 6gretmen adaylarina
oranla kendilerini 6gretmenlik meslegi agisindan daha diisiik diizeyde yeterli gormektedir. Bu sonucun meslek
lisesi mezunu 6gretmen adaylarinin akademik basari algilarinin diisiik olmasindan kaynaklandigi s6ylenebilir.
Blazar ve Kraft (2017) tarafindan yapilan bir ¢alismadan elde edilen bulgular, 6gretimin ¢ok boyutlu dogasini
yansitan teoriye dayali olarak Ogretmenlerin tiim becerilerinin gelistirilmesi igin stratejiler belirleme geregi
konusunda somut kamitlar sunmaktadir. Bu konuda daha Once yiiriitiilen arastirmalarda, benzer sonuglara
rastlanmaktadir. Nitekim Kahyaoglu ve Yangin (2007) tarafindan yiiriitiilen arastirmada, meslek lisesi mezunu
Ogretmen adaylarmin 6z-yeterlik diizeyinin, diger lise tiirlerinden mezun &gretmen adaylarina oranla diisiik
diizeyde oldugu bulgusu yer almaktadir. Benzer sekilde, Kafkas, Acak, Coban ve Karademir (2010) tarafindan
yapilan arastirmada, meslek lisesi mezunu 6gretmen adaylarinin kendilerini 6gretmenlik meslegi agisindan diger
lise mezunlarina gore daha az yeterli gordiikleri bulgusu yer almaktadir.

Sonug olarak, 6gretmen adaylar1 6gretmenlik mesleginin genel yeterliklerine sahip olma agisindan kendilerini
oldukga yeterli géormektedir. Ancak erkek 6gretmen adaylari, beden egitimi lisans alanindaki 6gretmen adaylari,
24 yas ve iizerindeki 6gretmen adaylar1 ve meslek lisesi mezunu 6gretmen adaylari, 6gretmenlik meslegi agisindan
kendilerini gorece daha az yeterli gormektedir. Bu sonuglar g6z 6niinde bulunduruldugunda, 6gretmen adaylarinin
basta 6gretmenlik meslek bilgisi olmak tizere mesleki beceri, mesleki tutum ve degerler agisindan daha donanimli
olarak yetistirilmesi gerektigi sdylenebilir. Beden egitimi lisans alanindaki 6gretmen adaylarinin mesleki bilgi,
beceri, tutum ve degerler konusunda daha yeterli olmalarin1 saglayacak teorik ve uygulamaya dayali 6grenme
yasantilari olusturulmalidir. Ogretmen adaylarinin atanamama ve igsiz kalma kaygilarin1 azaltmak amaciyla
egitim-istihdam dengesini saglayacak politikalar uygulamaya konmalidir. Meslek lisesi mezunlarinin farkli meslek
alanlarina yénlendirilmesi amaglanmalidir. Ogretmenlik meslegi yeterlikler gercevesinin &gretmen yetistiren
kurumlarda tam olarak uygulanmasina 6zen gosterilmelidir. Bu konuda farkli arastirma desenlerinde ve farkli
calisma gruplari ile arastirmalar yiiriitiilebilir.
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