i

|smnv EDUCATION e-ISSN: 2147-4516

i 2023 / OCTOBER. VOL. 12 (ISSUE 2

T . St

\ TURKlSH
\ . & HISTORY EDUCATION
JOURNAL

@D (OTUHED @
https://www.tuhed.org




- TURK October 2023 | Vol.12 | Issue.2 |

%_? 5|I]ISTIIRY EDUCATION www.tuhed.org

(

Editorden...

Turkish History Education Journal'n (TUHED) yirminci tgtincti (Ekim 2023)
sayistyla yayindayiz. 12. yilinda olan dergimiz; akademik, uluslararasi hakemli, niteliginden
taviz vermeksizin yayin hayatina devam etmektedir. TUHED, DOA]J basta olmak {izere
EBSCO’nun “Humanities Source Ultimate” ve ULAKBIM’in TR Indeksi’nde taranmaktadir.
Sevindirici bir gelisme, bagvurumuz neticesinde dergimiz, H. W. Wilson Education Full

Index tarafindan da 2014 yilindan itibaren taranmaya baglamugtir

Bu saymin alan editorliiklerini, Prof. Dr. Filiz Meseci Giorgetti, Prof. Dr. Biilent
Akbaba ve Prof. Dr. Ahmet Simsgek, Dog. Dr. Ramazan Kaya ve Dr. Eyiip Ciictik yaptilar.

Kendilerine emekleri ve titizlikleri i¢in tesekkiir ederiz.

Mayis 2021 saymmizdan itibaren dergimizde her makale tam metin olarak hem
Tiitkce hem de Ingilizce seklinde yayinlanmaktadir. Dergimizin daha énce bagvurulan

uluslararasi indekslerce (ESCI ve ERIC) incelenmesi devam etmektedir.

TUHED’in bu sayisinda 8 makale yer almigtir. Ugii tarih egitimiyle, ikisi egitim
tarihiyle, ikisi tarihgilikle ilgili arastirma ve inceleme makalesidir. Bir de Osmanlicadan ¢eviri
yaz1 vardir. Incelenme siirecindeki katkilar1 icin hakemlerimize ve yazarlarimiza tegekkiir

ediyoruz.

Gontllilik esasityla makalelerin gelistirilmesine katki sagladiklar: i¢in hakemlerimize
ve destek veren yazarlarimiza tesekkiir ederiz. Dergimiz, tarih egitimi, tarihcilik ve egitim

tarihi alanlarinda yayma devam edecektir.
Saygilarimizla,
TUHED Yayin Kurulu Adina

Prof. Dr. Ahmet Simsek
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From the editor...

The Turkish History Education Journal (TUHED) has released its twentieth third issue
in October 2023, marking its 12th year of publication. The journal prides itself on maintaining
its academic quality and international standards, as evidenced by its inclusion in DOA]J,
EBSCO's "Humanities Source Ultimate," ULAKBIM's TR Index, and H. W. Wilson Education
Full Index since 2014.

The field editors for this issue were Prof. Dr. Filiz Meseci Giorgetti, Prof. Dr. Biilent
Akbaba, Prof. Dr. Ahmet Simsek, Assoc. Prof. Dr. Ramazan Kaya, and Dr. Eyiip Ciiciik, and

their hard work and meticulousness are greatly appreciated.

Starting from the May 2021 issue, all articles in TUHED are published in full text in

both Turkish and English, and the journal's review by previously applied international indexes

(ESCI and ERIC) is ongoing.

This issue features 8 articles, including 3 research and review articles on history
education, 2 on history of education, 2 on historiography, and 1 translation from Ottoman

Turkish.

We thak our authors and referees for their contributions during the review process,
and TUHED will continue to publish articles in the fields of history education, historiography,

and history of education.
Regards,
On behalf of TUHED Editorial Board

Prof. Dr. Ahmet Simsek
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Abstract

Teachers’ participation in activities that will positively affect their professional development is of critical
importance in terms of educational processes and the improvement of teacher quality. In-service education
programs have important roles in increasing both the efficiency of educational processes and teacher quality.
This study aims to evaluate the topic of “Armenian claims” included in the Information Seminar In-Service
Education Program for Department head teachers of History and Social Studies Teachers organized by the
Turkish Ministry of National Education, Board of Education and Discipline on November 11-13, 2022. The
population of the study consisted of 81 history and 81 social studies department head teachers from the 81
provinces of Tiirkiye for a total of 162 department head teachers. The sample of the study consisted of 52
history and social studies department head teachers selected with the criterion sampling method. Eisner’s
educational expertise and criticism model was used in the analysis and the study was designed as qualitative
research. A semi-structured interview form about Armenian claims was administered to selected history and
social sciences department head teachers after they participated in the in-service education program. The
data obtained were subjected to content analysis using the MAXQDA 2022 package program and were then
evaluated thematically. After the in-service education program, the history and social studies department
head teachers stated that their level of knowledge about the Armenian claims increased, they had learned
new and surprising information, and they would make changes to their lectures. The participants expressed
positive opinions about the efficiency of the in-service program. In-service education activities provide
history and social studies teachers with opportunities to further their professional development. This
research shows the positive changes in both knowledge levels and course teaching on Armenian claims
among the participants after an in-service education program.

Keywords: Armenian claims, Eisner, in-service education, expertise/criticism model, department head
teachers
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Introduction

Education entails processes of bringing about desired changes in individuals’ behavior
intentionally and through their own experiences (Ozmen and Ekiz, 2001: 2). Teachers and the
teaching profession form the basis of the concept of education. The quality of teachers and the
teaching profession determines the quality of education and academic success. In this respect,
teachers both influence and are influenced by the education process. Being both influential and
influenced imposes many responsibilities on teachers. Responsibilities such as being a role model
within the groups they belong to, lifelong learning, and effective communication show that teaching
requires expertise and differs from other professions in this sense. To develop such a comprehensive
profession that includes many elements and to increase its quality with each passing day, it is of great
importance to follow the developments in this profession on a global scale, to remain aware of
innovations, and to benefit from good practice examples (Yenel, 2021: 18). It can be argued that
education contributes to social development when there are qualified and sincere teachers. If the
teachers and the teaching profession of a country do not achieve sufficient strength and quality,
progress cannot be realized even if that country has the best education system and the highest
educational goals (Akyiiz, 2019: 442).

Preparation for the teaching profession is not limited to preservice education at universities;
it is a lifelong process. The Turkish Ministry of National Education annually organizes many in-
service education activities that teachers from different branches can benefit from (Aktekin, 2019:
417-418). The Regulation on In-Service Education for Ministry of National Education Personnel
defines in-service education activities as “professional development activities organized centrally or
locally through face-to-face or distance education for the central, provincial, and overseas personnel
of the Ministry of National Education and the education personnel working in private education
institutions.” Article 5 (1) paragraph (b) of the same regulation is based on the principles of
“considering the professional development needs of the personnel in the planning of in-service
education activities” and paragraph (h) is based on the principles of “monitoring the professional
development of the personnel participating in in-service education activities” (“Milli Egitim
Bakanlig1”, 2022).

The purpose of in-service education is to provide professionals with knowledge, skills, and
attitudes relevant to their responsibilities. In this process, individuals acquire knowledge, skills, and
attitudes that were lacking in their preservice education and also have opportunities to improve
themselves (Kelesoglu and Yigit, 2017: 167). Mustafa Kemal Atatiirk said the following in a speech at
dinner after the General Congress of the Teachers’ Union in Ankara on August 25, 1924:

Although the programs must be precise and clear, their effectiveness and fruitfulness depend
on their implementation in our schools by our capable, aware, and devoted teachers with great
care and devotion. This is what I will especially request from you. Your success will be the
success of the Republic (as quoted by Ata, 2005: 85).

Explaining that the teacher factor should not be forgotten in education, as emphasized by
Atatirk, Ata further stated that in-service education provided by the Ministry of National Education
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for history and social studies teachers would be quite useful (Ata, 2005: 85). History and social studies
teachers should be aware of academic and educational innovations in history education and be willing
to implement those innovations in their classrooms (Ozbas, 2019: 410-412).

The ability to recognize the value of an educational program requires the determination of the
degree to which goals are achieved and the quality of the education, the effectiveness and efficiency
of the strategic planning and materials, the advantages and disadvantages of the process, and the
satisfaction levels of all stakeholders of the institution. In this context, program evaluation is the
process of collecting data on the effectiveness of an educational program through observations and
with various measurement tools, comparing and interpreting the data obtained with criteria that serve
as markers of the effectiveness of the program, and making decisions about the effectiveness of the
program (Karsak, 2018: 162-164). Program evaluation models offer different evaluation processes
based on scientific foundations, values, experiences, world views, and philosophies. Approaches have
been developed based on different philosophical and scientific paradigms in the evaluation of such
programs (Oziidogru and Adigiizel, 2016: 26). Table 1 shows possible approaches to curriculum
evaluation. Which of these models and approaches program planners will choose depends on their
consideration of the approaches adopted for the program that will be developed (Demirtas, 2022: 36).

Table 1
Approaches to Program Evaluation'
Representative Approach Sample models
Gredler (1996) Utilitarian Differences approach, CIPP, purpose-independent
Intuitive/pluralistic educational criticism model, enlightening evaluation
model
Cronbach (1982) Scientific Stake’s countenance model, Stufflebeam’s CIPP
Humanitarian model, educational criticism model, enlightening
evaluation model
Scriven Intrinsic Educational criticism model, enlightening evaluation
Result-oriented model, Tyler model, differences approach
Fitzpatrick, Sanders, ~Goal-oriented Tyler model, Metfessel-Michael program evaluation
and Worthen (2004) Governance model, CIPP, UCLA model, Scriven’s checklists,
Consumer educational criticism model, needs-responsive
Connoisseur appraisal model, enlightening appraisal model
Participant

Table 1 shows that Elliot W. Eisner’s educational criticism model, introduced in the 1970s, is
embraced by Grendler’s intuitive/pluralist, Cronbach’s humanistic, Scriven’s intrinsic, and
Fitzpatrick, Sanders, and Worthen’s connoisseur approaches. According to the intuitive/pluralist
evaluation approach, a program does not have a single value. The value of a program is perceived
differently by different stakeholders for different purposes and in different ways. Each stakeholder
has different experiences of the program and all these experiences are important in the evaluation of
the program. Heuristic evaluators collect data to assess the impact of a program on individuals or
small groups. A set of criteria is used to determine the value of the program. All participants affected

*Adapted from Oziidogru and Adigiizel (2016: 26).
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by the program, except external evaluators, give their opinions on the quality of the program. In the
humanistic approach, the participants are not seen as purely quantitative research subjects, and the
program is evaluated based on qualitative data, taking into account the social and cultural
environment in which the program is implemented. According to the internal evaluation approach,
evaluation criteria are not defined, and evaluators try to answer the question of how effective the
program is (Oziidogru and Adigiizel, 2016: 27). Eisner’s educational critique model also includes the
characteristics of the connoisseur evaluation approach developed by Fitzpatrick, Sanders, and
Worthen. This approach assumes that the connoisseur who will perform the evaluation has the ability
to conduct an in-depth analysis. The special expertise and sensitivity of the evaluator are concepts
that reflect the basic logic of the model (Yildiz and Saritepeci, 2013: 522).

In the educational criticism model of Elliot W. Eisner, who developed the educational
expertise and criticism model for the evaluation of educational programs, rich and qualified
educational experiences are at the forefront (Ozdemir, 2009: 137). According to Eisner, evaluation in
education has five major functions: 1) to define and diagnose, 2) to review the program, 3) to compare,
4) to identify needs in advance, and 5) to determine the achieved goals (Kumral and Saragaloglu, 2011:
31-32). Eisner defined the evaluation process as comprising four steps: “description,”
“interpretation,” “evaluation,” and “thematization.” In the description stage, the aim is to create a
picture in the eyes of the reader. The description should facilitate the understanding of positive or
negative situations in the school or classroom. In the interpretation stage, it is necessary to make sense
of what was presented in the description stage and to focus on how and why it happened. In the third
stage, evaluation, it is important to assess the educational process as it exists. In this step, the
educational inaccuracy or correctness of student work and classroom activities is determined. The
final stage of the educational criticism model is thematization. Themes are the prominent features of
a situation, or a person and they emerge through the filtering of the situations that are encountered
(Kelesoglu and Yigit, 2017: 168). In this model, which is based on qualitative study methods, the
purpose of program evaluation is not only to reveal the achieved and unachieved goals but also to
reveal the effects of the program on employees and students (Yildiz and Saritepeci, 2013: 522).

In Tirkiye, Bati and Biimen (2007) addressed basic epidemiology, Yiicel (2009) addressed
reading, Kumral (2010) addressed classroom teaching, Kose (2011) addressed elementary
mathematics, Sicak and Arsal (2013) addressed fifth-grade science and technology lessons, Giindogdu
et al. (2016) addressed marketing, Erdogan and Giirol (2016) addressed ninth-grade health, and
Kaysi, Bavli, and Giirol (2017) addressed the curricula of vocational school courses, all according to
Eisner’s educational criticism model. The following studies were also produced in this field in
Tirkiye: Ozdemir (2009), “Program Evaluation in Education and Examination of Studies on
Evaluation of Educational Programs in Tiirkiye”; Kumral and Saragaloglu (2011), “Evaluation of
Educational Programs and Educational Criticism Model”; Yildiz and Saritepeci (2013), “A Review on
Educational Software in Light of Program Evaluation Models”; Oziidogru and Adigiizel (2016),
“Enlightening Program Evaluation Model”; Kelesoglu and Yigit (2017), “Evaluation of Innovative
History Teaching In-Service Education Program Based on Teachers’ Opinions”; Karsak (2018), “An
Overview of Expertise Oriented Evaluation Model in the Scope of Program Evaluation in Education”;
and Mutluer and Giirol (2022), “Evaluation of Home Education Program According to Eisner’s
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Educational Expertise and Criticism Model” Between 2018 and 2023, seven master’s theses and one
PhD dissertation were prepared to evaluate curricula in Tirkiye based on Eisner’s educational
criticism model, including a study by Canbaz (2023) on preschool education, by Oz (2022) on Turkish
lessons, by Goger (2020) on information technologies and software, by Demirtas (2022) on middle
school music, by Ozden (2019) on English lessons, by Celik (2018)on English in secondary school,
and by Cetin (2018) on seventh-grade English curricula.

Furthermore, it can be observed that studies conducted outside of Tiirkiye using the
educational criticism model have mostly been in the fields of medicine and art. Nouri and Farsi
(2018), Sheikalipour et al. (2016), Khanipoor et al. (2017), Shadidi et al. (2014), Service (2014), Little
(2010), Kastelic (2008), Kime (2008), and Austin (2004) used Eisner’s educational criticism model in
their studies as cited by Goger(2020: 56-60).

Turkish-Armenian relations first began as a result of Cagr1 Bey’s campaigns in Eastern
Anatolia. During the reign of Sultan Meliksah, Armenians were not allowed to practice their beliefs
and culture, and the Armenian Patriarchate was represented by a single authority (Bakar, 2009: 7;
Halagoglu, 2006: 15-16). From the reign of Fatih Sultan Mehmet to the reign of Mahmut II, Ottoman
Armenians lived a quiet life in Tiirkiye and engaged in trade and industry (Cigek, 2016: 13-14). The
ideas of independence and nationalism that spread with the French Revolution in the late 18th
century also affected the people living in the Ottoman lands, and Russia, England, and France
intervened in the national independence efforts that occurred in the Balkans (Giinay, 2021: 162). The
independence of the Balkan countries with the support of Russia brought the Ottoman Armenians
closer to Russia and other great powers (Giinay, 2021: 277; Giiriin, 1985: 126; Bozkurt, 1996: 97).

Ottoman Armenians assisted Russian soldiers during the Ottoman-Russian War of 1877
(McCarthy, 2014: 29; Giinay, 2022: 9-13) and established societies and committees such as the
Dashnaktsutyun Committee, the Hunchak Revolutionary Party, and the Armenekan Committee in
pursuit of independence. As a result of the activities of these committees, many revolts broke out in
the Ottoman Empire between 1890 and 1914 (Uras, 1976: 452). With the beginning of the First World
War, the Hunchaks and Dashnaks opened recruitment offices and started massacring Muslims in
cooperation with Russian soldiers (Bakar, 2009: 68), as well as deserting from the Ottoman army and
carrying out guerrilla activities behind Ottoman lines (Ziircher, 2019: 142). Following an uprising in
Van on April 15, 1915, and massacres of the civilian population, the Ottoman Empire closed down
the Armenian political parties and committees on April 24, 1915, and arrested Armenian opinion
leaders who were active against the state (Bakar, 2009: 68). Deputy Commander-in-Chief Enver Pasha
sent a secret letter to Interior Minister Talat Bey on May 2, 1915, stating that the Armenian centers of
rebellion in Van should be neutralized (Cigek, 2005: 37-41). Upon this letter, Talat Pasha sent
instructions to the governors of Erzurum, Bitlis, and Van on May 9, 1915, stating that the Armenians
in the south of Erzurum, Van, and Bitlis should be removed from their places of residence (Ozdemir,
Turan, Calik, and Halagoglu, 2010: 63) and resettled in the south of Mosul Province, Zor Sanjak, and
Urfa Sanjak (Tetik, 2005: 55). With a34-article directive dated June 10, 1915, the property of the
deported Armenians was taken under protection (Akyilmaz, 2019: 35). At the end of March 1918, the
Ottoman government started working on the return of those subjected to deportation (Atnur, 2019:
41-45).
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Although the variety and number of sources within the framework of general information on
Armenians and the events of 1915 in Tiirkiye are quite high, the scarcity of appropriate studies for
teachers and students in the field of education is striking. The first of these few studies in the field of
education is titled “Teaching the Armenian Question in Lessons on Turkish Republic History of
Revolution and Kemalism” by Metin (2007) and it addresses how the “Armenian claims” should be
handled in history teaching. It also includes a unit design as a guide for history and social studies
teachers, which they can implement in their own classes. In a comparative study titled “A
Comparative Research on the Views and Knowledge Levels of 8th Grade Primary School Students on
the Armenian Question: The Examples of Istanbul and Kars”, Kop (2009) compared the views and
knowledge of eighth-grade students in different parts of the country. A study titled “1915 Events in
Armenian History Textbooks” by Bozkus (2015) contains remarkable information in terms of the
narration of the events of 1915 in history textbooks used in Armenian schools. In a study titled
“Addressing the Issue of Armenians in History Textbooks Published in 2018 and Social Memory” by
Giinay (2019), attention is drawn to the sensitive points that history teachers should pay attention to
in their lectures on Armenian claims. In a study titled “Knowledge and Consciousness Level of Higher
Education Youth in Tirkiye on the Armenian Question” conducted by Ertan (2003) on Armenian
claims in higher education, the opinions of students in higher education on Armenian claims were
interpreted using a questionnaire. In studies titled “History Education in Tiirkiye and Armenia:
Criticism and Alternatives” by the History Foundation (Bilmez et. al. (Eds.), 2019), “Propagandas and
Education on the Armenian Question” by Avci, “The Armenian Question in Our Curricula in the
100th Year of the Armenian Deportation” by Tonga (2015), “The Armenian Question and
Deportation in High School History Teaching in Tiirkiye (1950-2015)” by Turan (2015), and “Social
Studies Education and the Armenian Question within the Scope of Peace Education” by Avci and
Murat (2015), Armenian issues in education and school curricula were discussed. The number of
domestic studies approaching the 1915 Armenian events from an educational perspective should be
expanded. For this reason, the Armenian claims, which have wide problematic grounds, need to be
studied more academically in the field of education (Kop, 2016: 128).

In this study, an in-service education program involving an information seminar, which was
planned and implemented by the Ministry of National Education’s Board of Education and Discipline
for provincial chairs of history and social studies teachers, was evaluated based on the opinions of the
participating chairs and answers to the following questions were sought:

e What are the opinions of teachers regarding the sufficiency of their knowledge about
Armenian claims before they received in-service education at the department head teachers
of History and Social Studies Teachers’ Information Seminar?

e  What are the opinions of teachers regarding knowledge that changed after the department
head teachers of the History and Social Studies Teachers’ Information Seminar?

e  What are the opinions of teachers regarding surprising information they heard for the first
time in the department head teachers of the History and Social Studies Teachers’ Information
Seminar?
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e  What are the opinions of teachers regarding changes in their teaching processes for this
subject after the department head teachers of the History and Social Studies Teachers’
Information Seminar?

e  What are the opinions of teachers regarding the efficiency of the department head teachers of
the History and Social Studies Teachers’ Information Seminar?

It was anticipated that the findings of this study would be important in terms of showing the
positive changes expected to occur in the level of knowledge of the participating history and social
studies department head teachers on Armenian claims after this in-service education program and
the positive changes expected to occur in their teaching processes, thus contributing to the field.

Method
Study Design

This research, which was conducted by considering the opinions of department head teachers
of history and social studies teachers, was planned as a qualitative study. Such studies are conducted
to reveal the effectiveness of programs implemented in educational processes and how successful they
are (Ozdemir, 2009: 137). The present study was based on the educational criticism model, one of the
program evaluation models developed by Eisner. A qualitative research design was utilized in the
study. In qualitative research, several types of data are used: environmental data on social,
psychological, cultural, and physical characteristics; process-related data on what is going on in the
research process and how it affects the research group; and data on the perceptions of the research
group regarding what they think about the process (Yildirim and Simsek, 2004). Efforts were made
to evaluate the program by obtaining the opinions of provincial chairs of history and social studies
teachers who participated in the in-service education program about the program and then presenting
those opinions by thematizing them.

Study Group

On November 11-13, 2022, a total of 162 department head teachers, including one history and
one social studies council chair from each province in Tiirkiye, participated in the Department head
teachers of History and Social Studies Teachers’ Information Seminar organized by the Turkish
Ministry of National Education’s Board of Education and Discipline in Erzurum. The population of
the study thus consisted of 81 history and 81 social sciences department head teachers from the 81
provinces of Tiirkiye. The sample of the study consisted of 52 history and social sciences department
head teachers selected by the criterion sampling method. The method of the study was qualitative
research, the data acquisition technique was document analysis, the data analysis technique was
content analysis, and the sampling method was criterion sampling. In the criterion sampling method,
all situations that meet a set of criteria determined by the researcher or prepared in advance are
studied (Yildirim and Simsek, 2006: 112). The participants of the in-service education program were
determined by the Ministry of National Education. In the process of collecting the data for this study,
it was ensured that participation in the study was undertaken on a voluntary basis.
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The study was prepared in accordance with all relevant ethical and copyright rules. The Gazi
University Ethics Commission approved the study on 07.02.2023 with decision number E-77082166-
604.01.02-595588.

Implementation of the in-service education program for the department head teachers of History
and Social Studies Teachers’ Information Seminar

The content of the in-service education program designed for department head teachers of
history and social studies teachers was developed by the Turkish Ministry of National Education’s
Board of Education and Discipline. The in-service education program was implemented over the
course of three days for eight hours a day. In this program, eight academics gave lectures in two
sessions, one before noon and one in the afternoon each day.

Data Collection Tools

In order to evaluate the in-service education program considered in this study, a semi-
structured teacher interview form titled “The Importance of In-Service Education Courses in the
Processing of Special Subjects” prepared by the researchers with open-ended questions was used.
During the preparation of this data collection tool, the relevant literature was reviewed to ensure
content validity. The data collection tool was formed from a question pool and finalized by obtaining
expert opinions. The chosen questions for the interview form were as follows:

1. Before receiving in-service education about Armenian claims, did you feel that your
knowledge was sufficient?

2. Did your knowledge change after this program? If so, what knowledge? Can you briefly tell us
about it?

3. Was there any information that you heard for the first time in this program that surprised
you?

4. Do you think you will make any changes in the way you teach this subject to your students
after attending this program? If so, could you briefly tell us about them?

5. Would you say that this course was productive for you?

Data analysis

In qualitative research, large amounts of data obtained from different sources such as
observations, interviews, and document analysis are first examined and coded, and then the results
are synthesized by taking the coding into account. Generally, descriptions are used in qualitative
research instead of statistical analyses. In qualitative data analysis, content analysis is usually
performed, and organizing, summarizing, and interpreting the collected data are considered among
the basic processes of analysis (Biyiikoztiirk et. al., 2019: 258). The MAXQDA 2022 package program
was used for the analysis.

Results

The findings of this research consisted of two main parts: demographic results and the results
generated by thematizing the data obtained from the interview form based on content analysis.
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Demographic results
Table 2
Demographic Data of the Department Head Teachers Participating in the Study
N %
Type of settlement unit Province center 34 65
where the school is located District center 15 29
Town 3 6
Type of school Anatolian high school 21 40
Vocational high school 9 17
Science high school 2 4
Social sciences high school 3 6
Science and art center 1 2
Middle school 14 21
Imam-hatip high school 2 4
Gender Female 7 13
Male 45 87
Education Bachelor’s degree 28 54
Master’s degree 23 44
PhD 1 2
Branch History 38 73
Social studies 14 27
Undergraduate program Faculty of Education 25 48
Faculty of Arts and Sciences 20 38
Faculty of Literature 7 13
Years of service 1-10 years 11 21
11-20 years 12 23
21-30years 21 40
31-40 years 8 15
Age 25-35 years 7 13
35-45 years 17 33
45-55years 23 44
55-65 years 5 10

Table 2 shows that 7 of the 52 department head teachers who participated in the in-service
activities and were voluntarily involved in the present study were women (13%) and 45 were men
(87%). Twenty-five of the department head teachers had graduated from the Faculty of Education, 20
from the Faculty of Science and Literature, and 7 from the Faculty of Literature. In terms of years of
service, there were 11 chairs with 1-10 years of service, 12 with 11-20 years of service, 21 with 21-30
years of service, and 8 with 31-40 years of service. Twenty-eight of the participants had a bachelor’s
degree, 23 had a master’s degree, and 1 had a Ph.D. degree. The types of schools they worked in
included Anatolian high schools (21), middle schools (14), vocational and technical Anatolian high
schools (9), social sciences high schools (3), science high schools (2), imam-hatip high schools (2),
and a science and art center (1). The age ranges of the history and social sciences department head
teachers were 45-55 years (23), 35-45 years (17), 25-35 years (7), and 55-65 years (5). Thirty-three of
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the provincial chairs worked in a provincial center, 15 in a district center, and 3 in a town. Fourteen
of the participants were social studies and 38 were history department head teachers.

Thematic results

The main themes and codes were created in line with the opinions of the participants. The
results are presented using tables showing the codes, themes, and direct quotations.

Results regarding the sufficiency of the prior knowledge of department head teachers of
history and social studies teachers about Armenian claims before the in-service education
program.

Table 3

Sufficiency of the Prior Knowledge of Department Head Teachers of History and Social Studies
Teachers About Armenian Claims Before the In-Service Education Program

Theme Code f
Sufficiency of their knowledge of Armenian Insufficient 25
claims before the in-service education program  Sufficient 16

Partially sufficient 11

Table 3 shows that the department head teachers of history and social studies teachers gave
answers in the form of “sufficient,” “insufficient,” and “partially sufficient” regarding whether their
level of knowledge about Armenian claims was sufficient before the in-service education program.
Some of the statements coded within the theme of “sufficiency of knowledge about Armenian claims
before the in-service education program” of the provincial department chairs of history and social
studies teachers are as follows:

TIZB*2  Yes.
TiZB3  1think my knowledge was sufficient even before the education.
SBIZB*8  Yes.

SBIZB9  Yes.
TiZB 25 1did a special study on this subject. Therefore, I can say that I have a sufficient level
of knowledge.

SBiZB1 Although I graduated from the Faculty of Education as a history teacher, my
knowledge about Armenians, before I received the in-service education, was
insufficient.

TIZB1 Insufficient.

TIZB4 Insufficient.

SBiZB3 No.

TIZB 14 Unfortunately, no.

SBIZB2  There was general information, but here I learned more detailed information.

TIZB 5 We had some readings. It was not entirely satisfactory in terms of the validity and
depth of the subject matter.

TIZB 13  There was general information.

TIZB 15 It was partially sufficient.

2TizZB: Code for provincial council chairs of history
3 SBizZB: Code for provincial council chairs of social studies
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SBIZB 5
TiZB 16
TiZB 17
TiZB 21

TiZB 26
TiZB 28
TiZB 37

It was partially sufficient.

Partially sufficient.

It was not sufficient enough.

I had a certain level of background as I had done a special study on the subject and
had made presentations for groups.

Mostly yes.

Partially.

I thought it was enough because I was working in this field, but I realized that I
lacked a lot.

Results regarding the changes in the knowledge of department head teachers of history

and social studies teachers after the in-service education program.

Table 4

Changes in the Knowledge of Department Head Teachers of History and Social Studies Teachers

After the In-Service Education Program

TURK
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Theme Code f
Level of knowledge increased 31
Legal aspects of the Armenian claims 20
Committee of Union and Progress-Armenian 14
relations 14
Detailed learning 12
Temporary law of deportation 10

Changes in knowledge about
Armenian claims after the in-
service education program

The level of knowledge did not change

Impact of Armenians in the First World War
Minority law in the Ottoman Empire

Yenikoy Treaty

Different perspectives

Statistical information

Concept of Millet-i Sadika (loyal nation)
Emval-i Metriike (Abandoned Properties)
Commissions

Diaspora

The economic situation of Ottoman Armenians
Expression of deportation

Those returning from deportation

Diseases

Armenian revolts

Increased awareness of the Armenian question
Foreign inspectorates established in Eastern Anatolia
Property claims

Caucasus Front

Armenian migrations to the Konya region
Number of Armenians who returned

Number of Armenians who emigrated
Propaganda

Foundations established by Armenians

Battle of Sartkamis
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Table 4 shows that the opinions of the department head teachers of history and social studies

teachers regarding the changes in their knowledge as a result of the in-service education program

were primarily related to topics such as the legal dimension of the Armenian claims, Committee of

Union and Progress-Armenian relations, Emval-i Metritke Commissions, the battle of Sarikamuis, the

concept of Millet-i Sadika, diaspora, the economic situation of Ottoman Armenians, the expression

of deportation, and the number of Armenians who emigrated. Some of the statements coded within

the theme of “changes in knowledge about Armenian claims after the in-service education” of the

provincial department chairs of history and social studies teachers are as follows:

TIZB

=
=

14 T learned that the Armenian claims predate the events of 1915, that Armenians were

not actually a millet-i sadika (loyal nation), and that it is mostly the diaspora that

perpetuates the Armenian claims as a problem.
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TIZB 1 Yes. I learned the details of the events. I learned to look at these events from a global
perspective. Textbooks on this subject should be made sufficient; in-service education
should be provided to teachers and academics. There should be a state policy on this
issue.

SBIZB4  The course was extremely helpful. I learned some detailed information.

TIZB 17  The accuracy of my knowledge has not changed, [but] I learned more in detail.

SBIZB 12 I realized that some of the details and legal aspects are important.

SBiZB1 In addition to the information, I learned in my readings, I certainly gained new
information. I learned new information such as the fact that the Committee of Union
and Progress cooperated with the Dashnaktsutyun Party in the parliament during the
Second Constitutional Monarchy period, that the Hunchaks had mostly socialist ideas,
that many of the Armenians arrested with the deportation law regained their freedom
in a short time, and that missionaries were also assisted with the relocation and
resettlement.

TIZB 2 New additions to parliamentary resolutions, Turkish-Armenian relations today.

SBIZB2 1 thought that our country was not expressing itself sufficiently in the international
arena on the Armenian claims, but I learned that this was wrong.

TIZB 3 There was no change in my knowledge. Naturally, I learned new information, but in
general terms, I learned new information to support my existing knowledge on a subject
that I know chronologically.

TIZB 5 I learned new and refreshed information. The awareness-raising comments of our
professors were very effective.

SBIZB3 My knowledge about the Armenian claims has increased.

TIZB10  Yes.

TIZB 13 My knowledge has become more systematic and describable.

TIiZB 22 1gained new information. My existing knowledge did not change.

TIZB27 1 have come to better understand the need for a more detailed assessment of the
Armenian claims.

TIZB32  Yes, I learned more about the subject.

SBIZB 11 Yes.

TIZB36  Yes, my knowledge has changed. I gained more detailed information about the legal
aspects of the case, the various activities of Armenians in Anatolia, and the relocation
process.

TiZB 38 I learned more comprehensive and new information about the proportional status of
the population by cities, the exaggerated information from foreign sources to the
detriment of our country, the issue of property and land, the legal dimension of the
incident, and some official correspondence.

Results regarding information that the department head teachers of history and social
studies teachers heard for the first time in the in-service education program and found
surprising.

Table 5

Information That the Department Head Teachers of History and Social Studies Teachers Heard for
the First Time and Found Surprising in the In-Service Education Program

\\%’: ]HUISTIIRY EDUCATION 90

JOUR



Evaluation of an in-service education program on “Armenian claims” using Eisner’s educational expertise

Theme Code f
Surprising There was some surprising information heard for the first time 31
information heard  Legal aspects of Armenian claims

for the first time Zeytun Rebellion 14
in the in-service No surprising information was heard for the first time 10
education The forced alliance between the Committee of Union and 10
program Progress and the Armenians 6

Yenikdy Treaty, foreign inspectorates

Missionary activities

Role of Armenians in the Battle of Sarikamuis

Status of non-Muslims in the Ottoman Empire
Ideologies of the Hunchak and Dashnak Committees
Armenian gangs

ECtHR verdicts

Armenian women and orphans

Armenians during the reign of Sultan Selim I

Exile of the Arabs

Compensation paid by Tiirkiye to the USA
Kurdish-Circassian-Armenian relations

Minister of Foreign Affairs during the Balkan War
Role of Western states in the Armenian events
Detailed knowledge of institutions and events
Statistical information

Uruguayan Parliament first to accept the Armenian claims
Armenian archive photographs

Private properties in the Ottoman Empire

The problem with using the word “deportation”
White Book

Bitlis on fire

Relationship between the Committee of Union and Progress
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and Armenian societies

Table 5 shows that the opinions of the history and social studies teachers regarding
information that they heard for the first time and found surprising were particularly related to the
legal dimension of the Armenian claims, the Zeytun Rebellion, the forced alliance of Armenians with
the Committee of Union and Progress, Armenian women and orphans, Armenians during the reign
of Sultan Selim I, the exile of Arabs, compensation paid by Tiirkiye to the USA, the role of Armenians
in the battle of Sarikamig, Kurdish-Circassian-Armenian relations, private properties in the Ottoman
Empire, and missionary activities. Some of the statements coded within the theme of “surprising
information heard for the first time in the in-service education” of the provincial department chairs
of history and social studies teachers are as follows:

TIZB6  Yes, indeed. I was surprised to hear that the Foreign Minister during the Balkan Wars
was Gabriel Noradunkyan.
TIZB 31 1was very interested in the photographs from the Armenian archive.
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SBIZB2 I was surprised to learn that Armenians persecuted not only Turks but even their
people.

TIZB29  Especially the Armenian gang formation methods and the legalization of the Hunchak
and Dashnak groups in Ottoman politics. On the other hand, how today’s Armenian
society clings to these claims to get rid of the divisions it has fallen into... the lawsuits
filed today, and their aims were surprising, as well.

TIZB 34 1learned that Uruguay was the first parliament to recognize the Armenian claims.

TIZB3  February 8, 1914: Establishment of the Eastern Anatolia Reform Inspectorate
Organization was established with the Yenikoy Treaty. The role of the blockage of the
Bitlis-Van route by Armenians in the defeat of Sarikamis. Our payment of
compensation to the USA in 1934 for the properties of Americans remaining in
Tiirkiye, the deportation of 30,000 Arabs from Syria to Kiitahya, information on what
happened to Armenian properties, Sultan Selim I brought 200 Armenians from Tabriz
and 500 Armenians from Cairo to Istanbul, the Hafirlik tax.

SBIZB3  Armenian claims.

TIZB 15  The fact of the sectarian division of today’s Armenians is one of the main factors behind
the persistence of the Armenian claims. The fact that their own higher minds want to
use the claims of things that did not happen as a milestone for ossifying their national
identity.

SBIZB7  Yes. Legal aspects of the Armenian claims and the decisions of the ECtHR.

TIZB 25 1have now learned that the alliance between the Committee of Union and Progress and
the Dashnak Society was much deeper and that the legal dimension of the issue could
pose a serious threat to Tiirkiye.

TIZB 35 1learned about the legal aspects of it, and I was relieved to see that legally, the Armenian
claims would not achieve much. I was very impressed by the fact that the Ottoman state
had such a planned, programmed, rule-bound policy regarding the administration of
non-Muslim subjects. The fact that the Turkish state tried to govern a community that
was not of its religion in such a planned, programmed, and fair manner, and offered
them living space, was a civilized form of governance that was far ahead of its time.
Considering how the Christian states in Europe approached non-Christian subjects in
the same period, the Ottoman state’s way of governance was very civilized, far ahead of
that century.

Results regarding the intentions of the department head teachers of history and social
studies teachers to make changes in the teaching of the subject after the in-service education
program.

Table 6

Intentions of the Department Head Teachers of History and Social Studies Teachers to Make Changes
in the Teaching of the Subject After the In-Service Education Program

Theme Code f
Planned changes in More detailed explanation method 27
teaching after the Thinking of making changes in teaching 15
in-service Not planning to make any changes to the teaching 13
education program  Up-to-date teaching 8
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Information on the political structure of the period
Historical and legal aspects of the Armenian claims
Preparing visual presentations

Missionary activities

Transfer of knowledge acquired in the in-service
education program

Raising awareness

Approaches from different perspectives

Using the concept of “compulsory migration” instead of
“deportation”

Comparing domestic and foreign sources

Diaspora activities

Assigning project and performance tasks

Statistical information from official documents
Information on Armenian members

Drawing attention as a national issue
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Armenian atrocities
Briefing about propaganda
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Table 6 shows that the opinions of the provincial chairs of history and social studies teachers

regarding changes in the teaching of the subject after the in-service education program were

particularly related to topics such as more detailed explanation methods, historical and legal aspects

of the Armenian claims, up-to-date teaching, preparing visual presentations, comparing domestic

and foreign sources, providing information about the political structure of the period, diaspora

activities, assigning project and performance tasks, using statistical information from official

documents, and addressing missionary activities. Some of the statements coded within the theme of

“changes in teaching after in-service education” of the provincial department chairs of history and

social studies teachers are as follows:

SBIZB 2
TiZB 3

SBiZB 3
SBiZB 4
TIZB 13

TiZB 17

SBiZB 9
TiZB 21

TiZB 23

SBiZB 10
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Yes, I plan to explain the Armenian claims in more detail rather than superficially.

Considering the level of the students, I will continue to explain the roles, especially in
the Sarikamis tragedy by adding new information in the same way according to their
levels without going into too much detail in academic terms.

Yes, I will elaborate more on this topic.

Yes, I will. I will discuss it in more detail.

I plan to transform the Armenian claims and their reflections in the present day into a
two-lecture presentation of 40+40 minutes.

Yes. I plan to explain the Armenian claims in more detail.

Yes, I will address the issue in more detail.

Yes. I will try to address the issue with a group of students who have a special interest
in history, emphasizing private property and the lawsuits that have been filed.

Yes. Of course, I will address it when it is appropriate within the course. For instance,
we will talk about issues such as law in the Ottoman Empire, the Turks’
homelandization of Anatolia, and Armenians in Anatolia.

Yes, I plan to discuss the Armenian claims in more detail.
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TIZB 31  Yes, I think so. I will be able to give more details about the areas of rebellion, the state’s
point of view on this issue, and why they were sent to safe zones.

TIZB 33 1 will not use the term “deportation” as much as possible. I will elaborate on the issue
of returnees and the restitution of property to returnees. I will emphasize the ongoing
lawsuits and bring up the change of tactics of the other side.

TIZB 35  Yes, I will. I will explain that the Ottoman state always, despite everything, tried to find
the fairest, most rational solutions to solve problems in good faith. The Ottoman state
had many painful experiences with the Greek, Serbian, and Bulgarian revolts and their
subsequent independence from the Ottoman Empire. When the Armenians tried to
follow the same path, the state, being experienced enough in this matter, did not allow
them to break away from the Ottoman Empire and become independent. Armenian
gangs, who rejected all the peaceful solution proposals of the Ottoman state
administration and tried to intimidate the state and the nation with their incessant acts
of terrorism, were fought against.

SBIZB1  While explaining the Armenian claims to my students, I will tell them that Armenians
were a party to World War I before it started, that Armenians were already in
agreement with the Entente states through the Hunchak and Dashnaktsutyun parties
and that it was as a result of this situation that they were affected by the war. I plan to
emphasize that Armenians prepared for massacres and conflicts by purchasing more
weapons than the Ottoman Empire acquired before the war started.

TIZB 5 Of course. From now on, I will not only focus on the historical but also the legal and
political aspects of the events.

TIZB 12 1 will explain Ottoman politics and unions in the electoral system.

TIZB 34  Yes, I will. I will pay more attention to the political structure of the period.

Results regarding the opinions of the department head teachers of history and social
studies teachers on the efficiency of the in-service education program.

Table 7

Efficiency of the In-Service Education Program According to the Participating Department Head
Teachers of History and Social Studies Teachers

Theme Code f

The efficiency of in-service education program Efficient 49

Partially efficient 3

Table 7 shows that the department head teachers of history and social studies teachers replied
either “efficient” or “partially efficient” when asked for their opinions about the efficiency of the in-
service education program. No participants described the in-service education program as being
inefficient. Some of the statements coded within the theme of “efficiency of the in-service education
program” of the provincial department chairs of history and social studies teachers are as follows:

SBIZB1 Yes, it helped me to approach the Armenian claims from a broader perspective. I
better understood that if these claims are not taken seriously enough on the Turkish
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agenda, we may also be exposed to claims regarding Pontic Greek, Assyrian,
Chaldean, Kurdish, Arab, and other such populations.

TIZB 1 It was definitely productive, but such programs should be made a policy, they should
be planned. Maybe in-service programs should be given to teachers at intervals.

TIZB 2 I would say so, yes. It should be organized at certain intervals; I attended a former
course on this subject here in 2005.

SBIZB2  Yes,Irealized that my knowledge was insufficient. I think I supplemented my missing
information with the presentations made by the professors, so it was productive.

TiZB 3 It was productive to examine in depth the conference panel-style information sharing
done academically by academics who work in the field and have publications,
distancing themselves from the course curriculum... I revised my field knowledge by
expanding it on a single subject. My motivation increased.

TIZB4  Yes, indeed. I want such events to be organized frequently.

TIZB 5 It was definitely productive. We learned a lot and I had the opportunity to refresh a
lot of my knowledge.

TIZB7  Yes, we have refreshed our knowledge.

SBIZB4 It was very productive; I hope it continues to be so.

TIZB 13  Yes, it was very productive, thanks to those who contributed.

TIZB 14  Yes, absolutely, I would like to see more and more of these and similar in-service
education seminars.

TIiZB 15  Of course. I think I encoded it in a way that I will remember for a long time, maybe
never forget.

SBIZB5 I was amazed by the orderliness of the Ottoman state understanding, I was proud of
my ancestors once again. It was very productive.

SBIZB6  Yes. It was really productive.

TIZB 19 It was simply marvelous. One can describe all the beautiful things about the subject
with this one word. I really want to express my gratitude to all participants.

SBIZB9  100%.

TIZB20  Yes, but when you consider the distance, we traveled (1200 km and 18 hours of bus
travel just to get there), I can say that it was very tiring because the time span was
narrow and intense.

TIZB21  Yes. I would also like to say that I attach great importance to professional digital
content (presentations, documentaries, short films, public service announcements,
etc.) being prepared and put into service by experts.

SBIZB 10 It was very productive.

TIZB 25 Definitely yes. Thank you for everything.

TIZB 27 1 think it was definitely productive.

TIZB29 1 can say that it was fantastically productive. It is obvious that it was prepared as a
result of serious labor and planning. It couldn’t have been better. Thank you very
much.

TIZB 31  Yes, definitely.

SBIZB8  Partially.

TIZB 24 Irefreshed my knowledge.

TIZB 26  Partially, yes.
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Conclusion

In this study, an in-service education program titled “Department head teachers of History
and Social Studies Teachers’ Information Seminar” organized by the Turkish Ministry of National
Education’s Board of Education and Discipline in Erzurum on November 11-13, 2022, was evaluated
using Eisner’s educational expertise and criticism model. After the in-service education program, 52
of the 162 history and social sciences department head teachers who had voluntarily participated in
the program were interviewed regarding the efficiency of the seminar. The answers received from
those interviews were evaluated by qualitative content analysis and coding and thematization were
performed with the MAXQDA 2022 package program.

Social studies curricula in Tiirkiye were re-prepared according to a new approach in the 2004
academic year and history curricula and textbooks were similarly re-prepared in the 2007 academic
year. It was aimed to provide students with multi-perspective approaches in history courses, such as
approaches centered on problem-solving, high-level learning skills, empathy, chronological thinking,
connections between past-present-future, critical perspectives, and evaluations of historical events
from different points of view (Akga, 2010: 95). In a study conducted by Giinal in the 2013-2014
academic year at Atatiirk University’s Kazim Karabekir Faculty of Education, Department of History
Teaching, with the participation of 32 fourth-year students, the preservice teachers stated the
Armenian/deportation question was the most controversial and sensitive subject that they
encountered. Controversial and sensitive subjects require questioning, versatility, and more use of
evidence than other subjects in school curricula (Giinal, 2018: 421). History teachers need to help
their students understand the complexities of the world by focusing on controversial issues and
equipping them with the intellectual tools to examine such issues in an unbiased and balanced way
(Phillips, 2019:123). The most important problem that history teachers face in teaching controversial
and sensitive topics is the lack of education. It is important to provide history teacher candidates with
education and support for the teaching of these issues during their undergraduate education and to
continue that education throughout their professional lives within-service education activities (Giinal
and Kaya, 2016:63).

Program evaluation involves the interpretation of programs based on scientific research
methods, taking into account the intended learning outcomes of the educational program in question.
Based on Eisner’s educational criticism model, program evaluation studies have been conducted in
the field of education in Tiirkiye and the fields of medicine and art abroad. For example, in a study
by Kelesoglu and Yigit (2017), an in-service education program for 40 history teachers working in the
Turkish province of Mus was evaluated using Eisner’s educational criticism model. As a result of the
study, it was reported that the practices applied during that in-service education program had positive
effects on the participating history teachers. Teachers who participated in this innovative in-service
education program for history teaching stated that they could practically apply the teaching methods
and techniques presented to them in the program in their classrooms.

The Turkish Ministry of National Education has implemented various in-service education
programs, such as the Unfounded Genocide Seminar for history teachers in 2002 (2 days for 104
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history teachers), the Formateur Course for Evaluating the Events of 1915 for social studies and
history teachers in 2008 (5 days for 200 social studies and history teachers), and the Formateur Course
for Evaluating the Events of 1915 for social studies and history teachers in 2009 (5 days for 200 social
studies and history teachers). More recently, an in-service education program that included the
Armenian claims was implemented on November 11-13,2022, for provincial social studies and history
teachers. With the exception of the most recent program conducted by the Ministry of National
Education, program evaluations of these in-service education activities were not conducted using
Eisner’s model. This study is the first of its kind in that regard.

The participants of the present study were department head teachers of history and social
studies, and 25 of them (48%) stated that their knowledge regarding the Armenian claims was
insufficient before receiving this in-service education. While 16 participants stated that their previous
knowledge was sufficient, 11 participants stated that it was only partially sufficient. This shows that
there were deficiencies in the previous knowledge of these department head teachers and such
knowledge should be supplemented through in-service education activities. After completing the
education program, the provincial department chairs reported that there was a change in their level
of knowledge about the Armenian claims. The changes in knowledge of these department head
teachers of history and social studies were particularly related to the concepts of millet-i sadika (loyal
nations), the economic situation of Ottoman Armenians, the Emval-i Metriike Commissions,
property claims, the number of Armenians who migrated and returned, relations between the
Committee of Union and Progress and Armenian organizations, and the Ottoman Armenian
population. The following topics were emphasized by the council chairs in terms of the knowledge
that they gained: private property in the Ottoman state, the Zeytun Rebellion, missionary activities,
the forced alliance between the Unionists and Armenians, Kurdish-Circassian-Armenian relations,
the Yenikoy Treaty, the role of Armenians in the battle of Sarikamis, ECtHR verdicts, and Armenian
archive photographs.

The participating history and social studies department head teachers stated that they were
planning to make changes in their teaching after this in-service education program. After the
completion of the program, the participants reported that they would update their lectures, include
visual presentations, and conduct their lectures in more detailed and awareness-raising ways. They
also added that they would provide information about the political structure of the period, make use
of statistical information from official documents, compare domestic and foreign sources, and inform
their students about missionary activities. Regarding the efficiency of the in-service education
program, 49 participants stated that the in-service education was very efficient. Three other provincial
chairs evaluated the efficiency of the in-service education programs as “partial.” None of the
participants evaluated the in-service education program as being inefficient.

The provincial chairs also stated that there was a lack of knowledge on issues such as the
Emval-i Metriike Commissions, missionary activities, the forced alliance between the Committee of
Union and Progress and Armenians, the Zeytun Rebellion, the role of Armenians in the battle of
Sarikamuis, the temporary law on deportation, and the concept of millet-i sadika, which are all essential
points for an understanding of the Armenian claims. This deficiency highlights the fact that

TURKISH

§ ISTORY EDUCATION

JOURNAL

97



Asar, S. & Giinay, N.

insufficient information is conveyed to students about the Armenian claims in their history and social
studies courses. This deficiency should be addressed through the provision of in-service education
activities that address the Armenian claims. It is also necessary that history and social sciences
students who are still in the process of completing their undergraduate degrees be given education
about the Armenian claims at their universities.

The 2022 guidelines for in-service education activities of the Turkish Ministry of National
Education’s General Directorate of Teacher Training and Development state that “the main purpose
of in-service education is to positively affect the professional development of teachers and to
contribute to their professional development.” The in-service education program evaluated in this
study was provided on November 11-13, 2022, and titled “Department head teachers of History and
Social Studies Teachers’ Information Seminar.” It was described as productive by most of the
department head teachers who participated in the study and they largely stated that it contributed
positively to their professional development. The department head teachers also stated that their level
of knowledge about the Armenian claims increased, they learned new and surprising information,
and they would make changes in their teaching. This indicates that the Ministry of National Education
achieved the expected goals with this in-service education program. It is reccommended that in-service
education programs such as these be repeated at more frequent intervals, both for council chairs and
for other teachers.

History and social studies teachers should be sensitive to the events that have deeply affected
their national history and they should consider different perspectives and the spirit of the time while
explaining such events to students. For instance, history and social studies teachers should be able to
convey to their students the realities of World War I, which is a very important subject for the history
of both the Ottoman state and the world, and the levels of influence of all states and nations that
participated in the war. History and social studies teachers should pay attention to explaining the facts
about the Armenian claims, which were brought to the agenda 50 years after the actions of the
Ottoman state during World War I and are still reverberating today, by sharing the correct perspective
with their students.

As a result of this study, it was observed that department head teachers of history and social
studies became more aware of the Armenian claims. The participating council chairs stated that they
would make serious changes to both the style of their teaching and the contents of their courses to
create historical awareness of the subject among their students. Sensitive periods in history must be
conveyed to students by their teachers with the necessary care and importance for historical realities
to be understood and interpreted correctly by future generations.
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Abstract

Although history is a science based on concrete documents and information in the study of the past, it
has started to be used as a tool of political powers, power centers, and groups who want to gain benefits
by creating perceptions. As a result of the falsification of concrete facts, popularized history has started to
replace real history and manipulate social perceptions. Dozens of popular historiographies create
erroneous perceptions about the Turkish nation. These include the Blue Book, which portrays the 1915
events as the Armenian genocide, George Horton's "The Scourge of Asia", which claims that the Great
Smyrna Fire was started by the Turks, and Margaret Housepian Dobkin's "Smyrna 1922: The Destruction
of a City". One of these is Stefan Ihrig's "Atatiirk in the Nazi Imagination”. Immediately after the
publication of the book by Harvard University Press, newspapers close to the Nazi Party and speeches of
politicians within the party began to emphasize the admiration of the Nazis and Hitler for Atatiirk, and it
was discussed that Hitler took Atatiirk as a role model. In particular, the book, which attempted to draw
similarities between the Armenian deportation and the Holocaust, was also adopted and supported by
some publications supporting the Armenian claims in order to strengthen the "so-called Armenian
Genocide" allegations. This study aims to demonstrate the use of popular historiography as a method to
create erroneous perceptions of societies by taking the book "Atatiirk in the Nazi Imagination" by Stefan
Thrig as an example.

Keywords: popular historiography, erroneous perception, Atatiirk, Stefan Ihrig, Armenian Question,
Hitler and Nazis
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Introduction

In the scientific sense, historiography was directly affected by the changes that took place in
the 19 century. As a result of Ranke's efforts since the first quarter of the century, the 19" century
has been evaluated as the "century of historians"(Avci, 2019: 10), historiography will be influenced by
other states as well, so that history will be accepted as a branch of science. However, in the scientific
sense, in these developments, the subject of history will be limited only to the history of governments.
However, with the development of printing technology, there has been an increase in the rate of
literacy which was instrumental in increasing the interest in printing. Thus, it has managed to enter
families, which are the cornerstones of society, especially the historical stories in weekly magazines
and newspapers. Through these literary products (stories, novels, etc.), historical knowledge has
become popular and accepted by societies.

The professional development of historiography is directly related to the political events that
took place in Europe in the 19" century; The French Revolution, the Rise of Napoleon, the Fall of the
Holy Roman-Germanic Empire, and the Congress of Vienna. Especially after the Congress of Vienna,
the German states started to focus and research their historical structures again (Paletschek, 2011:
34).

To create a “patriotic” personality and “national identity”, the University of Gottingen
historians August Ludwig Schlozer and Johann Christoph Gatterer took the first steps to create
professional historiography. Scientific history for them has been accepted as a science that serves a
political purpose. In the early 19" century, professional German historiography began to use the
hermeneutic-philological method pioneered by philosophers Fredrich August Wolf, Barthold Georg
Niebuhr, and classical scholars in historical research (Avci, 2019: 34-35). The professionalization of
historiography became a turning point when Ranke was appointed to the University of Berlin in the
1820s (Berger, 2012: 13). Ranke shaped the methodology that was founded by Enlightenment
historians in the eighteenth century (Jean Mabillon, Johann Martin Chladenius). Ranke's professional
historiography methodology: “How Did It Really Happen?” to answer the question, was based on
reaching primary sources, researching as much literature as possible, criticizing the objectivity of
sources, and using auxiliary sciences (Berger, 2012:13).

History has been seen as a key to today and yesterday. 19"-century historians did not only
operate on the scientific side of history. Besides historiography, they were politicians, journalists,
speakers, and writers. Such historians also contributed to the popularization of history (Berger, 2012:
17). Popular history has developed in parallel with and within professional history. This period, in
which the first examples of his professional work were seen, also presents the first examples of popular
style products. Written by Scottish writer Walter Scott; Historical novels such as Ivanhoe (1820)
brought historical subjects to large audiences. In addition to Scott's novels, he has penned novels

! Leopold von Ranke (21 December 1795 - 23 May 1886) is a 19th-century German historian. With Ranke, the importance of primary
sources in historical studies, narrative history, and especially the immediate place of international politics gained special significance.
Working on a historiography faithful to its source, "What it really is", it made an important contribution to the overall subsequent
historiography.
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dealing with historical issues in France, Russia, and Italy. by Alessandro Manzoni (1785-1873), The
Fiancées (1872); Alexander Pushkin (1799-1837), Captain's Daughter (1836); A Tale of Two Cities
(1859), which the French Revolution dealt with in the framework of Paris and London; such novels
emerged in this period (Uygun, 2014: 25).

Another remarkable point is that popular history books written in this period were primarily
written by clergy, teachers, members of the army, and revolutionaries. The content of popular works
written in this period was written with a "patriotic” understanding of history. These works, written
with a nationalist discourse, have been influential in shaping individual and collective identity
(Paletschek, 2011: 34).

History, during the 19th century; has become a paradigm in the interpretation of events in the
world (Paletschek, 2011: 35). The debate between historiography in the modern sense and
historiography in the popular sense began to emerge in this period. While modern historiography
manifests in an experimental sense, it is seen that it differs sharply from popular views. As a result of
this, academic historiography has missed the entertainment dimension and more importantly, it has
been unable to answer some basic problems (Paletschek, 2011: 4-5).

After the two world wars that took place in the 20th century, an increase in popular history
was observed. Among the topics of popular history magazines that emerged in this period; The
Napoleonic Wars, the American-British civil wars, and world wars, especially Hitler after the Second
World War, are their main subjects of interest. In addition, male supremacy has taken its place in
magazines like a stereotyped rule (Thorp, 2015: 103). In the UK, the magazine and radio broadcasting
activities of BBC History spread rapidly. BBC History has around 250,000 audio recordings that can
be a source for historians. Hitler's Germany, the war heroes of England, and cultural and artistic
activities are at the forefront of the topics discussed. Magazine covers are colorful, and the majority
of the covers are men. BBC History; Besides being a practical tool to teach historians their aspects, it
is a second teacher to the society/reader (Haydn, 2015).

After World War II, popular history changed in form, although the content of the subjects it
dealt with did not change. The subjects told to the society, especially the events that took place in the
war, have become an area where anti-Nazi propaganda is discussed. In addition, popular history has
benefited from all the blessings of technology (Avci, 2019: 11).

The fact that popular history was more widely read than academic history opened up a great
space for those who wanted to manage social perception by using history for their purposes. In
particular, the search for alternative history began to manage social perception with popular history,
and it became difficult to understand the difference between real and unreal.

One of them is Stefan Ihrig, the author of the book "Atatiirk in the Nazi Imagination”, citing
the German Popular history magazines of that period, about the fact that the Turkish National
Struggle and its leader, Gazi Mustafa Kemal Atatiirk, was taken as a role model by Hitler and the Nazi
Party.
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Thrig, especially the claims that the massacres known as the "Holocaust" by the Nazis were
based on Atatiirk's example and that the allegations were met by some media representatives show
how effective popular history is in managing perception.

This study aims to show an example of the works published to serve the purposes of certain
groups by creating an erroneous perception of the broad masses of the public by being transformed
into academic history and popular history.

Method

This study, which aims to explain creating erroneous perceptions using popular history with
an example, used document scanning as a research model. The work has been prepared in accordance
with ethical and copyright rules. This study does not require ethical approval or legal permission as it
is not human-based research.

Results

Some academicians, journalists, and novelists, who realized the impact of history on societies
but felt that the reader had difficulty reading academic history, started to publish historical facts by
telling stories. This change in publications started to increase the interest in history in society, the
number of prints of the books increased, and the authors began to become famous and enriched.
Realizing that the popularization of history is accepted by society, can easily reach large masses of
people, and that the reader is influenced by what they read, political propagandists began to see this
situation as a tool that could create perceptions that could lead societies in the direction they wanted.
Therefore, over time, real and scientific history has begun to turn into a popular history that can
manage perceptions. One of them, the efforts to accuse the Turkish Nation of "genocidal” by creating
a perception in the world public opinion, has become the main target of Armenian Historians and
writers collaborating with them. Hundreds of articles, books, conferences, and interviews have been
made on this subject, leading to incriminating decisions in the country's parliaments.

First, the "Blue Book" prepared by "Wellington House", a working office of the British
propaganda ministry, can be given as an example of the 1915 events and the efforts to show what
happened afterward as a "genocide" as popular history.

The full name of the book, which was first published in London in 1916 and sold for two
pounds, is The Treatment of Armenians in the Ottoman Empire 1915-16. This was the first original
edition of the work. After that, it was reprinted several times by different editors. The statements
“Documents presented to Viscount Gray of Fallodon Secretary of State for Foreign Affairs by
Viscount Bryce with a preface by Viscount Bryce” in the original edition of the book gave some idea
about who and by which institutions it was prepared. This book, which started a big "smear” for
Turkey, had been prepared by Wellington House, which is a war propaganda office, with the approval
of the British Parliament in 1916 (Sahin, 2023).
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The second is the work of Henry Morgenthau?, who served as the United States Ambassador
to Istanbul during World War I, and named Ambassador Morgenthau's Story. The third is the book
Germany and Armenians-Deutschland und Armenian, written by Johannes Lepsius, one of the
Austrian-origin German missionaries, aiming to win the Armenians after the war ($ahin, 2023).

They were planning to gain an advantage in the war with this propaganda targeting the
German army and public opinion consisting of sincere Christians allied with the Ottoman Empire,
which they saw as a continuation of the smear campaign launched with the propaganda "Muslims are
slaughtering Christians!" for those who died in the Armenian revolts, especially in the Western public
opinion during the reign of Sultan Abdiilhamit (1876-1909). The British propaganda bureau of the
period, "Wellington House", headed by Mr. Masterman, determined its field of work as follows:

To spread the cause of the Allies, the efforts of the British, the economic and military
capabilities of the Empire, the causes and efforts of the war, and the crimes and atrocities of
Germany's allies. The means used were books, brochures, magazines, maps, posters, postcards,
pictures, and exhibitions (Giiriin, 2012:67).

One of them is "The Atrocities against the Armenians, the Slaughter of a Nation", known as
the "Blue Book", one of the three books the bureau prepared for the British historian Arnold J.
Toynbee. All references in the book are to the "Armenian Atrocities Committee” in America (Giiriin,
2012:71). From February 1916, Toynbee requested information against Turkey from various
countries and individuals, including Armenian committees, and this information was included in the
book without verifying its source (Basbug, 2015:118). Years later, in 1966, in a letter to Mrs. Lillian
Ekmekcian, Toynbee admitted that the book was in fact a propaganda tool: "T have received your letter
of March 1. Indeed, the reason why the British government asked Lord Bryce to compile an official
report (The Blue Book) was propaganda (Bagbug, 2015:119).”

One of the important popular history books on which the Armenian and Greek theses are
based is "The Blight of Asia" published in 1926 by George Horton, who was the American Consul
General in Izmir during the occupation period (Horton, 1926).

Brian Coleman, in his study published in the journal "Byzantine and Modern Greek Studies”,
describes Horton as follows;

George Horton was a man of letters and US Consul General in Greece and Turkey during a
period of social and political change. He wrote about the retaking of Smyrna by the Turkish
army in September 1922. His writings and statements go beyond accusations and events to the
demonization of Muslims in general and Turks in particular. In many of his novels, written
more than twenty years before the events of September 1922, he described the Turk as the

2Henry Morgenthau was the United States Ambassador to Ottoman Turkey between 1913 and 1916. His wartime memoir, The Story
of Ambassador Morgenthau, is one of the most important testimonies of the Ottoman Empire's involvement in World War L.
Morgenthau, at least as the person entrusted with the diplomatic affairs of nine countries during the war, was the most realistic observer
of the period. His memoirs are now an invaluable source for historians.
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villain of Western civilization. In his account of Smyrna, he should be seen as a propagandist
rather than a historian (Coleman, 2006).

Another important popular historiography on this subject is Margaret Housepian
(Hovsepyan) Dobkin's (Armenian-American) "Izmir 1922: The Destruction of a City" published in
1971, which was selected as the "Book of the Year" by the British Sunday Times newspaper. In this
book, according to the author's own words, the allegations are entirely based on eyewitness accounts.

On the other hand, the book "Izmir 1922: The Destruction of a City" published in 1971 by
Marjorie Housepian, an American writer of Armenian origin, linked the events in Izmir with the
"Armenian Deportation of 1915" and based her claim that "Izmir was burned by the Turks" on two
books written by George Horton and Edward Hale Bierstadt immediately after the fire, and who
portrayed the fire as a "massacre"” and as a result of the "Islamization" policy, had a great impact.

Housepian's most important witness was Dr. S. Ralph Harlow, an American missionary
described by Horton. He had been a teacher and religious leader at the American Male College near
Smyrna, and at the time of the interview he was quite old and in very poor health (Housepian, 2012:
15).

Housepian, on the other hand, bases all of his accounts on the memories of the soldiers, almost
eighty years old, on-board US and other warships stationed in the Gulf at the time, who watched the
city burn.

Stefan Ihrig is one of the authors who wanted to create a false perception of the world in the
name of his efforts by suppressing the history of Armenian theses. With the book he wrote, Thrig
chose Mustafa Kemal Atatiirk, who fought the most magnificent struggle the world had ever seen
against the imperialists and carried the Turkish Nation to a modern and contemporary level and tried
to condemn him to disappear with the "genocide" allegations.

Stefan Ihrig, who taught at the Department of Turcology at the University of Berlin between
2005-2007, with his doctoral thesis titled "Nazi Perceptions of the New Turkey, 1919-1945", which he
wrote in Cambridge University History Department, “stated that Hitler's; The fact that he founded
the Nazi Party, carried out the holocaust and invaded” Europe brought up the claim that he was
inspired by Atatiirk in his intellectual infrastructure. In a way, it is tried to identify Hitler, one of the
darkest dictators in the history of humanity, with Atatiirk, who is an example of the most just and
holy struggle the world has ever seen for the independence of the Turkish Nation, and to atone for
Hitler's sins on behalf of humanity.

After Thrig's thesis was published as a book in 2014 with the title "Atatiirk in the Nazi
Imagination" and later translated into Turkish with the title "Nazis and Atatiirk" by Alfa History
publications in 2015, it started to be cited as a source by Atatiirk's opponents. Hilal Kaplan, one of the
columnists of Yeni Safak Newspaper, took Ihrig's thesis to a further stage: “There were four areas
where he was inspired by Atatiirk and the Kemalist regime: the idea of a Fithrer that people would
obey without question, the need for a one-party regime, the 'national sacrifice' phenomenon, and the
only one against the enemies. The strategy of squatting on opponents to show that they are on the
front (Kaplan, 2014).” Yildiray Ogur, one of the columnists of Tiirkiye Newspaper, tries to prove that
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Hitler took Atatiirk as a role model by giving two examples in Ihrig's book. The first of these;

“Heinrich Hoffmann tells in his memoirs: "Despite Mussolini, whom he lost all respect for when he
saw his photo of him in shorts, in which he looked like a Balkan bandit, he admired Atatiirk and the
Atatiirk bust by Thorak was one of his few possessions that he cherished (Ogur, 2014)."

Table 1

Allegations of creating erroneous perceptions about Atatiirk in Stefan Ihrig's book "Atatiirk in The

Nazi Imagination" (Thrig, 2014).

Page
No.

Some sample comments from the book trying to manage perception

59

86

103

Hussong wrote for the Berliner Lokal- Anzeiger; he openly supported Hitler in the 1923 putsch
and replaced his boss in his essay "Man and the Masses", he describes Germany as a castrated
country and a "delirium of the masses". - that is delusions of democracy. Other On the side,
Mustafa Kemal had the creative "Fithrer personality” - that transformed a helpless and
confused mass into a nation, into an army the man; the man who gives the masses a purpose:
"Mustafa Kemal the Human stands up, and he is seemingly helpless and unstable, bewildered
and transforms a staggering mass into a united nation; a will stands up and creates the exit
from the apocalypse; a Fithrer stands up and he gets up, and he sees a world where once only
the abyss and the apocalypse were seen. where . . . shows the way." According to Hussong,
Atatiirk was "a man of steel "a man", a man who could do anything, a man with a "steel" will,
a "battery like a man full of energy".

Hauptmann Trobst: National purification can be achieved through the creation of a united
front must be addressed. In this respect, conditions in Asia Minor were the same as here. The
Turkish national, the bloodsuckers, and the parasites were Greeks and Armenians. They must
be eradicated [this is in bold] and rendered harmless or else the whole struggle for freedom
would have been jeopardized. Armenians and Greeks were more were multiplying fast, they
were the only ones with trade and development and deplete the powerless [Turkish]
population at their complete mercy (die Auspowerung) they knew the most insidious ways."
Then again, the Turks, enjoying the "hospitality" of the Turks and the working population, the
Turks, the minorities who shamelessly exploit emphasized his betrayal. The term
"treacherous” was used in other newspapers of the time as well as the allegations made by
Christian minorities for the things that were being used.

Other important German Ottomans, future foreign ministers, Minister Konstantin von
Neurath, and General Bronsart von Schellendorf. Schellendorf was the volkisch He was
president of the Tannenbergbund. Formerly the Ottoman Supreme He was an officer under
his command and actively participated in the Armenian genocide. Otta von Feldmann, DNVP
and All-Deutscher He will be a prominent politician in the Verband, perhaps more

importantly, during the election campaign, Hindenburg's political advisor and later his chief
of staft.
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154

175

175-
176

With eyes like these, one is born for something great. . . From birth. a master." Some say that
Atatiirk was a "gray wolf" even at a young age. (The national/mystical animal of the Turks) the
spirit of eternal Turkishness, claiming that he can feel the spirit of the blood awakening in
him. he did. Ataturk was one of the "more inferior races" (referring to Greeks, Armenians, and
Levantines) "inspired" by the "difference in blood" he could feel in front of him. Some say, "He
is Anatolian by blood. So, from the core Turk" (Kerntiirke). Atatiirk had blue eyes and blond
hair. It meant a lot to all the writers that he was a child: It really must be an Aryan - and clearly,
Hitler was. These so-called Aryan roots, in the typical cyclical reasoning of the time, reflected
in his actions and made those actions possible.

“Turkestan was slowly but surely dying because of the poison that flowed from the racial
mixture of oppressed peoples, this famous phlegm of the peoples of the Mediterranean coast,
the Levantines, the Greeks, the Armenians, the Arabs, and the Jews, this famous phlegm that
covered [the whole place] like a resistant weed.” When the Third Reich began, the "minority
problem" in Turkey was essentially "solved".

Anatolian Armenians have a very large part of it was either destroyed in the Armenian
Genocide or later left the country. Greeks fought back in the Turkish War of Independence.
had left the country after the Greek army withdrew, leaving behind the remaining ones after
the Treaty of Lausanne "exchanged". Some non-Muslims, especially in Istanbul minorities
(Greeks, Armenians, Jews, and others) remained; but the Nazis' vision of the New Turkey did
not: For the Nazis, the New Turkey was a "racially” homogeneous state.

With this However, it is clear that the Nazis' view of modern Turkey is to complete the
reconstruction of the Armenians. A brief overview is in order. Armenian Genocide and There
is an ongoing debate about Hitler's exclamation, "Who speaks of the extermination of the
Armenians, today?" exclaimed Hitler. Whether or not an Armenian Genocide actually took
place there's no point in discussing it here, but the Hitler quote, to both affirm and deny the
genocide in context "It would be interesting to note that the Armenians "eradication”, but both
Hitler quotes are from highly disputed sources; but both Hitler quotes come from highly
disputed sources. The source of these quotations has been an obstacle to understanding the
impact of this genocide on the Nazis. But neither that the Nazis were influenced by the
Armenian Genocide. Neither quotation is needed to demonstrate this. In fact, asking whether
the Nazis knew about the Armenian Genocide, it's a very wrong way; it's a very wrong way to
think that what the Germans forgot in 1933 or 1939 to assume that they don't know, let alone
assume there is no reason for it.

Germanys to cover up his guilt in connection with this "Armenian Horror". German Foreign
Ministry announces Germany's aid to Armenians it will show that he did everything in his
power to diplomatic cables that he had obtained. However, Johannes Lepsius - one of the main
defenders of the Armenian cause for twenty years was one of them - these documents, which
he prepared for publication. It also showed the horror of what was happening in Anatolia. The
book, published in the summer of 1999, was picked up by the German media. widely evaluated
and discussed. It was rapidly followed by two tendencies emerged: Especially those with left-
leaning newspapers immediately described it as genocide - "the destruction of a people” or
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using terms like "extermination”. On the other hand, the nationalist newspapers downplayed
what was happening and said that the Turks were justifications for "disciplinary measures".
Discussion, In March 1921, former Ottoman grand vizier and interior minister Talat Pasha
was assassinated by an Armenian in Berlin and continued intermittently until the end of the
Ottoman Empire. Ottoman Empire The murder of a former chief ally of German interests and
followed by the trial of Soghomon Tehlirian, who killed him generated a great deal of media
attention. The assassination took place in June 1921 acquitted by a Berlin jury in a glorious
trial and interest grew even more. And then the trials went on and on and inter-newspaper
debates focused less on the assassination and more on the Armenian Genocide focused. The
right to the far-right spectrum has argued that Armenians "stabbed Turks in the back" during
the war and that Armenians a very insidious, parasitic, and worthless people. It justified the
"Armenian Horror".

179  Central European Jews and Ottoman Armenians perceived parallels between the Armenian
Genocide and the far right and Nazis further cemented his interest. In 1923, Hans Trobst was
born in Heimatland in a six-part series of articles, as discussed in Part 3 As such, he formulated
a series of lessons from the Kemalist success. One of these fundamental lessons was the "ethnic
cleansing" of the country. During the Hitler Trial (1924), the main Nazi newspaper at the time
in an article published on the front page of the Volkischer Kurier Trobst believes that what
happened to the Armenians made it clear that it could happen to the Jews in Germany.

182 A precondition for Atatiirk's success, as defined by the Nazi and Third Reich texts, was the
"annihilation of the Armenians"—" a compelling necessity"—as Mikusch puts it in his
biography of Atatiirk. Perceiving Armenians as an "unassimilable foreign body", Mikusch
linked the "human side" setting aside, the expulsion of the Armenians from their state for the
New Turkey was as compelling a necessity for the Whites in America as the extermination of
the Indians.

207  The extensive debates on the Armenian Genocide in post-World War I Germany, the fact that
anti-Armenian sentiments parallel to anti-Semitism were already entrenched and reaffirmed
in the German tradition, and the connection between a rejuvenated nation and national purity
in the case of Turkey - all of these call for a reassessment of the role of the Armenian Genocide
in the genesis of the Holocaust.

207  Armenian Genocide, between two wars between Germany in the period, both geographically
and temporally. was not far away. Turkish War of Independence from 1919 he was there when
it started to get attention, and in the Third Reich, he admired Atatiirk and his New Turkey
continued. Armenia as perceived by the Third Reich Genocide is indeed a seductive precedent
must be: On the one hand, there must be a national rebirth and a happy volkisch existence; on
the other hand, a Great The power to punish the "Turks" for what they have done "negative"
fallout, such as its intervention. Moreover, Assessments of the Armenian Genocide in the
1920s the established parallel between anti-Semitism and anti-Armenianism and used the
myth of the treacherous, genocide as a logical explanation of their "justification".
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224  But unfortunately, that the Turkish success story, the attitude towards minorities when there
are more disturbing examples of "good volkisch practice" also presented. Although this topic
requires further research Despite the Armenian Genocide, Hitler's controversial "Today Who
is talking about the extermination of Armenians?" As it shows, it was not forgotten in the
1930s. Armenian Genocide and the expulsion of the Greeks, the Third It was an integral part
of Reich discourses; volkisch success They were seen as the crucial prerequisite for the New
Turkey with a history. The Nazis were concerned with both the rise of the New Turkey and
the Armenian They had "grown up" with the genocide and had not forgotten either of them.

Conclusion

The increase in popular historiography after the 19" century, its ease of reaching large masses
of people, and its belief by the readers without question paved the way for its use in the field of
propaganda as well. The First World War, in which black propaganda was used most intensively, was
the most practical way to create a false perception in societies by using popular history. One of them
was the "forced migration" of Armenians living in areas close to the war zones in Anatolia in 1915,
and the deaths during migration were turned into a black propaganda tool for especially allied with
the Ottoman Empire German Christians by British Propaganda Ministry. There are books cited by
popular historians as the basis for the "Armenian Genocide", the source of the black propaganda
carried on against the Turkish Nation in the world, and the deaths that occurred during forced
migration as if it were genocide.

The writer Stefan Ihrig, whom we take as an example in our study, took the claims of the black
propaganda popular historiographers one step further and published these events in 1915, turning
them into a racist hatred specific to Atatiirk. Ihrig, in the book "Atatiirk in The Nazi Imagination”,
published in 2014, fictionalized the source of the crime of "The Jewish Holocaust" on Hitler and the
Nazis' taking Atatiirk as a role model.

However, it would not make much sense to say that a strong character like Adolf Hitler, who
was a megalomaniac and an example for Nazi Germany of the time, took another leader as a "role
model". It is quite natural for Hitler to be influenced and inspired by the struggle, management, and
strategies of leaders such as Otto von Bismarck, Mussolini, and Atatiirk. Because every strong leader,
while creating his intelligence, wisdom, and management approach, not only contents himself with
his unique natural abilities but also creates a unique leader profile by feeding themselves with the
behaviors and ideas of different strong characters, thinkers, and leaders. Therefore, Hitler is never a
character to take either Atatiirk or any other leader as a role model for himself. Otherwise, Hitler
could have shown dozens of examples about Atatiirk, who allegedly saw him as a role model in his
book "Mein Kampf", which he wrote through his friend Rudolf Hess and formed the philosophical
background of the Nazi Party, while he was imprisoned in Landsberg Prison in 1924. However, in
this book, which consists of 728 pages and hundreds of thousands of words in Turkish; Not a single

mon

one of the words "Turk”, "Mustafa", "Kemal", or "Atatiirk" can be found. In addition, when the same
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book is scanned, there is not a single word about "Armenians” and no sample is shown by Hitler
(Hitler, 2017).

As a result, to realize the construction of a modern nation, Mustafa Kemal Atatiirk, who won
the rightful praise and admiration of every nation, not only in Turkey but all over the world, with his
great and honorable struggle against imperialism, who brought a great disaster to the world and killed
more than seventy million people. and the book "Ataturk in the Nazi Imagination", written by Stefan
Thrig, who claims to be a role model and compares him with Adolf Hitler, whose name was removed
from dictionaries and banned even in his own country, where more than seven million Jews and
foreigners were persecuted, and the book "Ataturk in the Nazi Imagination" is hypothetical and
emotional rather than academic and scientific. It will remain a bad example of a popular history study,
which includes elements and aims to arouse "Turkish hatred" in it, and which does not go beyond
being a lie that will serve Atatiirk's opponents and Armenian Nationalists.

Contflict of Interest Statement: The author(s) declare(s) that there is no conflict of interest.
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Abstract

Village Institutes were educational institutions in Tiirkiye that were structured in line with the educational,
economic, social and political needs of the period. They constituted an important dimension of the works
carried out to develop the country economically propagate the newly founded republic and its basic
principles to the public. These institutions aimed to train well-equipped village teachers to develop the
villages and the villagers in every aspect. The teachers who graduated from these institutions also shouldered
the task of strengthening the bond between the village and the villagers and the state and the republic. The
curriculum that determined the education process of the Village Institutes was first put into practice in 1943.
Educational activities were carried out in line with the "education in work, education for work, education
with work" principle. The students were active and educational activities were done holistically in these
institutions. Furthermore, the students had the opportunity to apply the knowledge they had learned in the
culture courses for themselves and in the agriculture courses through technical courses. However, in these
educational institutions, the curriculum diverged partially from this aforementioned main principle after
1947. In the 1947 curriculum, which was revised in line with the criticisms made for the 1943 program, the
agriculture and technical courses were reduced, and the culture courses were increased. With the 1953
Teacher Training Schools and Village Institutes curriculum, the five-year education increased to six years
and the technical and agricultural courses were greatly reduced. Since the Village Institutes were closed in
1954, this curriculum could not be implemented for a long time. For this reason, it would not be wrong to
state that the 1943 curriculum was the curriculum which that was developed and implemented in such a way
as to fully meet the basic aims and principles of the Village Institutes.

Keywords: Village Institutes, 1943-1947 teaching programs, 1953 teaching program
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Introduction

Village institutes were educational institutions that came into operation 17 years after the
establishment of the Republic of Tiirkiye and were structured in line with the conditions of the period
to meet the teacher shortage. The nature of the country's population and the political, social and
economic process that the country was going through have revealed the educational institutions that
will operate as Village Institutes as a necessity. As a matter of fact, in the first years of the Republic, a
large part of Tiirkiye's population lived in villages and there was a need for trained personnel to carry
out education in these rural areas (See Table 1).

Table 1
City and Town/Village Population Between 1927-1945 (Dogan, 2011)
Years City Town/Village Total Ratio of Village Population to
Total Population (Mean) (%)
1927 3.305.879 10.342.391 13.648.270 76
1935 3.802.642 12.355.376 16.158.018 76
1940 4.346.249 13.474.701 17.820.950 76
1945 4.346.249 14.103.072 18.449.321 76

Tiirkiye, which has suffered great material and moral losses in two great wars, needs to actively
participate in production in every field in order to recover. Since the country's economy was based
on agriculture in this period, almost all of the food products and the majority of the raw materials
required by the industrial life were obtained from the villages. For this reason, it would be appropriate
to take the first steps from the villages for the development of the country and the solution of the
problems. As a matter of fact, Table 1 presents clues about where and how the newly established
Republic of Tiirkiye will start its development project. Tongug (2008) stated that the basic need for
the development of the village in this period was the proper use of the rich land of the country. The
way to use the land correctly depends on the strength of the people who will cultivate it. In this respect,
the main task of education is to raise creative people who can establish sovereignty over nature.

Since most of the population that would ensure the development of the country in the newly
established Tiirkiye lives in the villages, any organization that was not based on villages was not
expected to be productive and beneficial for that period. It is very important to realize that a new
civilization cannot be created without peasants. The village is an important and effective starting point
not only for economic development but also for the establishment of the citizenship consciousness
required by the newly entered political process. A republican ideology in which the villagers were not
sufficiently conscious and new values were not spread among the villagers would not be able to go
out of the city and take root (Can, 1980: 43). In other words, the rebuilding of the village should not
be about economics but should also aim to spread the culture of the Republic everywhere because the
village was the basic element that would ensure the solidity of the steps to be taken on the path of
contemporary Turkish society (Kirby, 2010: 142).

One of the steps taken to ensure village development in the country and to spread the values
of the Republic to the whole country was the enactment of the Village Law (18.03.1924). The articles
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of the law reveal the desire of the state to bring the villages to the same level with the contemporary
civilization. The overall development of the village, the main purpose of the Village Law, necessitated
the transformation of agricultural activities into a mechanism with modern methods instead of
traditional methods in the villages, the executives of the country's economy (Istanbul Vilayeti Koy
Biirosu Nesriyat, 1939). When the expected results could not be obtained from the technical
agricultural schools opened for this purpose since the proclamation of the Republic, the idea that the
villagers needed to be educated was strengthened. Indeed, Tongug (2008) criticizes that this problem
is not fully understood and states that in order to solve the problem, the problem must first be
correctly identified. This necessity gave birth to the idea of the necessity of educating the peasants.
However, political reasons also necessitated giving importance to village and villagers because a new
state and regime was established in the country. Educating the generations who would undertake the
preservation and defense of this state and regime that was established with great difficulties, erasing
the culture of the caliphate and sultanate that had a place in people’s minds, and infusing the ideology
of the new regime to the peasants, who generally have a conservative mindset, were given importance.
This is another reason that brought the necessity of educating the villagers. However, in the 1930s,
there were factors that made the education of the villagers difficult, such as the illiteracy of up to 80%
of the population and the low schooling rate compared to the number of students in the villages.
(Apaydin, Aydogan and Altunya, 2000:19).

In line with this need, plans were made to train villagers starting from basic education, that is,
primary education, in order to have a qualified village. First, with the 1924 Teskilat-1 Esasi Law
(Constitution), primary education was made compulsory and free of charge. Second, according to the
first Primary School Regulation of the Republic period, published in 1929, one of the aims of primary
schools was young generation to grow up in an order that progresses according to their social power
and ability from the first day they enter the school and gain the maximum qualification to adapt to
the national society and the Republic of Tiirkiye in the most beneficial way mentally and physically
(Kaplan, 2005: 186). Third, the same aim was also stated in the Village Schools Curriculum (Kiltiir
Bakanligi, 1938), developed in 1930, as “village children should be inspired by the ideals of the great
Turkish revolution by taking advantage of every opportunity” (p. 4, 5). In this process, the enactment
of the Law on Unification of Education, the alphabet reform, the opening of National Schools, and
People's Houses aimed to achieve similar goals.

In order to develop the villagers and the country both economically and educationally,
developing the villagers with the newly established educational institutions was considered as a
necessity. For this purpose, a way that would both raise the awareness of the villagers and increase the
efficiency in their economic activities was attempted to be found. Therefore, while some educators
from Tiirkiye were sent abroad, educators from overseas were also invited to Tiirkiye (Altunya, 2010:
38). In addition to the overseas trips of Turkish delegations and educators, meetings on the subject
were held in the country as well. In these meetings, decisions regarding the basic principles and
ideology of national education were taken. A few days after the proclamation of the Republic, the
National Education Pledge was published as a circular. The purposes of national education in the
National Education Pledge was stated as, “T'o educate nationalist, populist, revolutionary, secular, and
republican citizens, to generalize primary education practically, to teach everyone how to read and
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write, to equip new generations with knowledge that will make them effective and successful in
economic life, to establish real morality and virtue based on the compromise of freedom and order,
and to take the Turkish nation to the most advanced level in civilization” (Ozgen, 2002: 39).

In the Tiirkiye of that period, any organization that did not rely on the village could not be
efficient. Without the peasantry, it would not be possible to create the civilization that would be
shaped by the republic (Tongug, 1998). With this in mind, it was decided to open the Village Institutes
in 1940 after long research and studies. Considered as the founder of Village Institutes that was based
on the “education for work, education in work, education with work” slogan, Ismail Hakki Tongug,
in his First Review Report given at the end of his research on vocational and village education in
Europe in 1925, stated that he took Kerschensteiner as reference (Kog, 2013: 191). According to
Kerschensteiner, the purpose of education is to ensure that the individual realizes himself in his work
by fusing the work he does in his spare time with the work he does for profit. Kirby (2010: 137, 139)

<

expresses that this “work principle” defined by Kerschensteiner is not only a pedagogical principle,

but also a principle that can be technically adapted to any ideology.

According to Tongug, who adopted Kerschensteiner’s work principle, education that would
serve the revival and development of villages could not be provided with teachers who were trained
in classical teacher schools. Therefore, new types of teachers who would serve development should
have been trained (Aydogan, 2007: 25). Among the ideas that Tongu¢ put forward for the
development of the villagers and solving the village education were (Kog, 2013: 195):

¢ Opening the ways of recruiting teacher candidates and other staff from the village,

e Making village schools, which were mostly three-year, five-year,

e Educating village youth who have completed five-year primary school and military service as
teachers or professionals in line with the needs of the village, and

¢ Giving high school and higher education opportunities to village children.

In line with these ideas, during the establishment process of the Village Institutes, in order to
solve the educational problems of villages and to make villagers active elements of the country, the
training of educators for villages started with the Trainer Courses. After trainer courses, which can be
considered as the prototype of the Village Institutes, educating the children living in the village both
as individuals who are equipped with the principles stipulated by the republic and in the field of
technique and agriculture emerged as a necessary for that period. In order to achieve these goals, in
the Village Institutes that were structured for these purposes, three curricula were implemented in
1943, 1947 and 1953. Aiming to train teachers for the villages that adopted the principles of the newly
established republic, these curricula were developed to cover general culture, general skills, technical,
and agriculture courses. However, when the studies on the Village Institutes are examined, it is seen
that most of them focus on the education and training practices in the Village Institutes, and there
are not many studies on the curriculum. In the main sources on Village Institutes, it is seen that the
need for Village Institutes and the reasons for the establishment of these institutions are focused on
the political, economic, social and educational problems of the period (Arayici, 1999; Arman, 1969;
Giinyol, 1980; Kapluhan, 2012; Kayikei, 2005; Kirby, 2010: Kog, 2013; Koymen, 1934; Tekben, 2005;
Tongug, 1998; Tongug, 2008; Tiirkoglu, 2000; Tiitengil, 1969). The most frequently encountered
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research topic in the literature is the sources dealing with the education and training processes in the
Village Institutes. Although some of these sources are memoirs written by institute graduates, there
are also sources written by institute graduates at academic level (Altunya, 2000; Can, 1980; Firtina,
2003; Gedikoglu, 1980; Geray, 1980; Kirby, 2010; Kog, 2013; Makal, 2007, Makal, 2009; Seren, 2008;
Tiirkoglu, 2000; Tekben, 1980; Kiling, 2013). In addition to the studies conducted on the subject
specific to an institute (Arslan, 2012; Caglayan, 2014; Eyyupoglu, 2017, Cetin and Kahya, 2017; Esen,
2007; Giimiisoglu, 2017; Tinal and Bozdag, 2017), art in institutes (Elpe, 2014; Ulkii, 2008; Tung,
2009), teaching courses in different fields (Kocabas, 2014; Mindivanli-Akdogan, 2017; Giivercin,
Aksu and Arda, 2004; Kabatas, 2017). However, it is seen that there are a limited number of sources
on the curricula implemented in the institutes (Gedikoglu, 1971; Gedikoglu, 1980; Tiirkoglu, 1980;
Bozkaya, 2021; Demirbag and Ozalp, 2022; Ciydem and Kaymakci, 2023), and it is understood that
these sources are more of a general evaluation of the relevant program rather than a comparative
analysis (except Gedikoglu, 1971). The fact that there is no study that comparatively analyzes the
curricula implemented in the Village Institutes and analyzes this comparison by supporting it with
concrete content from the curricula refers to the importance of this study. Based on this deficiency in
the literature, this study aims to examine the curricula implemented in the institutes comparatively
and to determine the changes that occurred in the programs in the process. In line with this basic
purpose, the research problems of the study are as follows:

1. What were the points taken into consideration while developing the curricula implemented
in the Village Institutes?

2. How were the differences between the 1943 and 1947 programs implemented in the Village
Institutes shaped?

3. What kind of content was created in the 1953 Teachers' Schools and Village Institutes
program?

4. What kind of attitude was adopted while teaching culture courses in the Village Institutes?
Method

Research Pattern

The study employed the qualitative research method. Document analysis, one of qualitative
research methods, was used since it offers a deeper and more detailed analysis of the obtained data.
According to Bowen (2009), document analysis can be considered as a method in studies in which
documents are the only valid source, as in historical and cross-cultural research. Since the data and
analyses were made using documents within the scope of the study, the document analysis method
was preferred. Document analysis involves the analysis of documents containing information about
the study subject (Cansiz-Aktas, 2015: 363). In qualitative research, document analysis is frequently
used as a method when direct observation or interview is not possible or sufficient (Yildirim and
Simsek, 2005).

The study was not conducted with any group of people or animals. Ethics committee approval
is not required as the study was prepared entirely on the basis of documents.

Data Collection Tools
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In the study, documents were used as the data collection tool. Document refers to any resource
available before the research (Merriam, 2013). Documents that provide access to a lot of data without
interviewing and observing in the study also provide many conveniences to the researcher (Yildirim
and Simgsek, 2005). In the present study, documents were used as the data collection tool due to the
study subject. Thus, curricula from written sources is the main data collection tool of the study. The
1943, 1947, and 1953 curricula formed the basic documents of the study. Personal (memoirs, research
books on the subject) and institutional (works and documents published by official sources)
documents were used for the analysis (Corbetta, 2003).

Data Analysis

The study data were obtained from documents. Both the academic resources related to the
Village Institutes and the primary sources of that period were used as the primary element in the
collection and analysis of the data. Within the scope of the study, the 1943, 1947, and 1953 curricula
used in the Village Institutes were used as the main source, and supported by other sources, the data
obtained from these sources were presented holistically. The findings obtained in the study were
structured by examining previous research, reviewing the literature and incorporating this
information into the research appropriately. This involves an analytical method. It involves finding,
selecting, interpreting, evaluating and synthesizing the data in the documents (Kiral, 2020). This
analytical method applied in the research was made in the form of a comparative evaluation in the
section on the 1943 and 1947 programs. In the other sections, the findings are presented by
systematically compiling the data obtained from the relevant personal and official documents to form
a meaningful whole.

Results

General features of Village Institutes programs

Village Institutes did not have an existing curriculum at the time they were established. Until
1943, the institutes were managed according to the instructions from the Ministry of Education and
the General Directorate of Primary Education. While the basic points were specified in these
instructions, the applications specific to the institutes were left to the authority of the principals. In
addition, from the enactment of the Village Institutes Law No. 3803 in 1940 until 1943, the institutes
developed their own curricula by making use of secondary schools and different secondary education
programs (especially primary teacher’s training schools, vocational and technical schools). In this trial
phase, especially in general culture lessons, the education curricula of the teacher’s training schools
and high schools of those days were used. While each institute developed its own curriculum, they
took into consideration certain educational criteria. These criteria were: “the subjects being
appropriate for the grade and student level, the subjects beings related and complementary to each
other, the selection of subjects that develop and strengthen students and give a personality to them,
the information given being useful, the selection of subjects that instill love for work and help students
gain a business character, the subjects that develop national and human qualities, the subjects that
form social behaviors and habits, the subjects that will increase the love of nature, forest, animals and
plants, and the subjects that give positive habits, the subjects that make students gain the habits of
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research, experiment, observe, compare, self-study, making decision, working on a task till the end,
and the subjects that strengthen the nervous system” (Ozgen, 2002: 72,73).

Although the Village Institutes Curriculum was quite different from the traditional teacher’s
training school programs, the approach that guided the practice was the attitude of Tongu¢ and his
staff, and the Prospectus of the Village Institutes Organization Law No. 4274 (Altunya, 2010: 58). The
Village Institute system was made up of a continuous series of experiments. For this reason, the
regulations and programs of the system were not published in a book for a long time but were
experimented. In this experimentation phase and during the implementation, the main frameworks
were drawn, and broad authorities were given to the institutes in the organization of the details and
the way of implementation. Institutes had wide powers in teaching the local business and agricultural
professions and compiling and processing authentic culture. On this subject, Tongu¢ expressed,
“Instead of pre-written prescriptions, they found it appropriate to research the subject, make surveys
about it, and write the prescription themselves according to the principles they got from these surveys.
As new studies based on experience, examination and research emerge, necessary changes will be
made in this program (...)" (Altunya, 2010: 54, 55) and stated that the program would be structured
based on experience.

Hasan Ali Yiicel also stated that "the programs of the institutes including the course
distribution schedules and curriculum were determined by taking advantage of the five-year
experiments, taking into account the principles of national education and general education”
(Basaran, 2010: 67). He mentioned the first Village Institutes Education program that took effect in
1943 as the program that fully and accurately reflected the Village Institute system for those who
attend, manage and research the Village Institutes and teach at them.

After the three years of experience that came after the establishment of the Village Institutes,
it is understood that the 1943 curriculum was intended to be based on the learning by doing (work
education) system. Education with work was attended to be placed on scientific foundations. For this
reason, it was emphasized that "to do" means "to know", but "to know" often does not mean "to do".

In the curriculum, being scientific was brought to the fore and scientific thinking, scientific thought
and scientific research were followed. However, this understanding was not reflected in the textbooks.
In fact, until the end of 1947, textbooks specific to the institutes could not be written for various
reasons. The development of the 1943 curriculum was based on a certain view. On the basis of this
view lies an education understanding that can be expressed as “education in work”, "education based
on skills and work", and "education arising from reality". In these teaching processes, learning
processes such as examination and discussion were given a wide place. With these features, the
curriculum will keep students away from rote learning and encourage them to think, investigate, and
search for truth and facts in a rational way. In addition, the lessons were based on students working
on their own and thinking independently. As a natural result of this, an absolute connection was
established between courses and work in the Village Institutes (Ozgen, 2002: 81). The activities at the
Village Institutes can be evaluated in three phases:

1. Agriculture courses,

TURKISH

§ ISTORY EDUCATION

JOURNAL

121



A comparative analysis of the curriculum implemented in the village institutes

2. Culture courses,
3. Technical courses and applications.

Every student, male or female, was obliged to attend the agriculture and culture courses.
Culture lessons were taught by making use of the characteristics of the environment in which the
institute was founded, and by supplementing the agriculture courses offered to the students and the
work done in the workshop courses. The fact that education can be done in this way made it
compulsory for the institutes to remain open all year. The teachers and students could only take 45
days of alternate vacation per year (Altunya, 2004: 97). In order to make comparisons, it is important
to examine the curricula, in which culture, agriculture and technical courses form a whole and
support each other in terms of learning, according to their content. For this reason, the 1943 and 1947
curricula were compared and examined as they were developed only for the institutes. The 1947
curriculum was revised taking into account the criticisms made to the 1943 curriculum. Since the
1953 curriculum was a joint program with primary teacher’s training schools, it was analyzed by
separating it from the other two curricula.

Comparison of the 1943-1947 Village Institutes curricula

Sufficient hours for culture, agriculture and technical courses were allocated in the institutes.
These course hours were arranged as half day, full day, week and out of the ordinary conditions. It is
left to the discretion of each institute to choose the appropriate one among these hour arrangements.
Culture, agriculture and technical courses and the total course hour distribution of these courses are
given in Tables 2, 3, and 4.

Table 2
Annual Course Hour Distribution in the Village Institutes According to the Field (MEB, 1943)

Courses Week
Culture Courses 114
Agriculture Courses and Works 58
Technical Courses and Works 58
Five-Year Continuous Vacations 30
Total 260

Table 3

Culture Courses in the Village Institutes (MEB, 1943)
Culture Courses

Turkish Foreign Language Pedagogical Knowledge:
History Penmanship a) Sociology

Geography Art b) Work Education

Civics Physical Education and Folk Dance ~ ¢) Child and Work Psychology
Math Music d) Work Education History
Physics Military e) Special Teaching Methods
Chemistry Home Education and Childcare Agricultural Business Economy
Nature and School and Cooperatives

Health
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Table 4

Agriculture and Technical Courses in the Village Institutes (MEB, 1943)
Agriculture Courses and Works Technical Courses and Works
Field Agriculture Village Blacksmithing (Farming, motoring)
Horticulture = (Hazelnut growing, fruit Village Carpentry
growing, viticulture, vegetable growing) Village Construction:

a) Brickwork and Tile Making

Industrial Crops Agriculture b) Stonemasonry
Zootechnics c) Limemaking
Poultry d) Masonry and Plastering
Beekeeping, Sericulture e) Concrete Making
Fisheries and Aquaculture
Agricultural Arts Village house and crafts for girls:

a) Sewing-cut, embroidery
b) Knitting and Weaving
c) Agricultural Arts

The culture courses in the 1947 curriculum were comprised of courses with almost the same
names as in the 1943 curriculum, under the name of “general knowledge courses”. The 1947
curriculum did not go into as much detail as the 1943 curriculum. “Agriculture courses and works”
were offered under the name of “Farming courses and practices”. These courses were into sections as
field agriculture, horticulture, zootechnics, agricultural business economics and practical works.
Technical courses and works were offered under the name of "art" courses and “workshop”. These
were “blacksmithing”, “carving”, “building and masonry” and “practical electricity” for boys and
"laundry”, "embroidery", "saw-sewing", "housekeeping", "cooking", "childcare" and "weaving" for girls.

There were differences between the 1943-1947 curricula in the culture courses to be taught in each
grade within five years and the course hours to be allocated to these courses in the institutes.

Table 5

Distribution of Culture Courses Hours by Grades in the 1943 -1947 Curricula (MEB, 1943; MEB,
1947a)

In the 1943 Curriculum In the 1947 Curriculum
1 st 2ud 3rd 4Lh sth 1 st 2nd 3rd 4th sth
Total Total

Courses Grade Grade Grade Grade Grade ° Grade Grade Grade Grade Grade °
Turkish 4 3 3 3 3 736 4 4 4 4 4 920
History 2 2 1 1 1 322 2 2 1 1 1 322
Geography 2 2 1 1 - 276 2 2 1 1 1 322
Civics - 1 1 - - 92 - 1 1 - - 92
Math 4 2 2 3 2 598 5 3 3 3 - 644
Physics - 2 2 1 1 276 - 2 2 2 - 276
Chemistry - - 2 2 - 184 - 2 2 1 - 230
Nature ) ) ) ] ] 368 2 2 2 2 - 368
School Health - - - - 1 46
Pedagogical i i i 5 6 368 - - - - - -
Knowledge
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General - - - - -

Psychology

Child and - - - - - -

Adolescence - - - - 1 46
Psychology

Educational - - - - - _
Sciences

General - - - - - -

Teaching - - - 2 - 92
Method

Special - - - - - -
Teaching

Method and

Practice

- - - - 6 276

Sociology - - - - - - i B - B 2 9

Education - - - - - -
History and - - - - 1 46
Organization

Foreign 2 2 2 2 1 414 ) ) ) ) ) )

Language

Penmanship 2 - - - - 92 1 1 1 - - 138

Art 1 1 1 1 1 230
_ 1 1 1 1 1 230

Business - - - 1 - 46

Physical

Education and 1 1 1 1 - 184 1 1 1 1 1 230

Folk Dance

Music 2 2 2 2 2 460 2 2 1 2 1 368

Military - 2 2 2 2 368 - - 1 1 1 138

Home

Education and - - - - 1 46 - - - 1 1 92

Childcare

Agricultural

Business

Economy and

Cooperatives ™

General

Culture 22 22 22 22 22 5060 20 24 22 26 24 5244

Courses Total

Farming

Courses and 11 11 11 11 11 2530 10 8 9 6 7 1840

Practice

Art Courses and

Workshop 11 11 11 11 11 2530 9 7 8 7 8 1794
Works

General Total 4 44 44 44 44 10.120 39 39 39 39 39 8878
" Optional in the 1947 curriculum

" In the 1947 Curriculum, one hour each in the 4th and 5* grade was added to the main course hours of these classes.

""In the 1947 Curriculum, this course was given under the name of “Cooperatives and Cooperative Counting”.

As seen in Table 5, culture courses, which were given 22 hours a week in the 1943 curriculum,
were increased in the 1947 curriculum (average of 23.2 hours). While the culture courses were
reduced by two hours in the 1* grade, it remained the same in the 3" grade and increased in the other
grades. There were significant changes in Farming courses and Practice between the two curricula.
The course hours were reduced from one hour to four hours. The same was true for Art Courses and
Workshop Works. In terms of weekly course hours, there was an 11.4% reduction in course hours in
the 1947 curriculum compared to the 1943 curriculum.
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In 1943, Culture courses constituted 50% of the weekly course hours in all courses, while
farming and art courses accounted for an equal 25%. However, these ratios changed in 1947 and the
weight of the culture courses was increased. For example, in the 4™ grade, 66.6% of the courses were
Culture, 15.3% were farming practices, 17.9% were technical/art courses. Ratios were similar in other
classes.

Agricultural and technical courses, which were taught as 11 hours per week in all grades in the
1943 curriculum, were arranged as eight hours per week for agriculture courses and 7-8 hours per
week for technical courses in the 1947 curriculum. Also, the weekly total of 44 hours in the institutes
in the 1943 curriculum was reduced to 39 hours in the 1947 curriculum.

In the 1943 curriculum, the teaching of the courses was explained in detail. For almost every
course, the course objectives, method and the topics to be covered in every subject were given. In this
way, what they needed to do and the goals they had to achieve were clearly shown to the teachers.
Necessary place and importance were given to the principles of relativity to the environment, from
near to far, vitality and work rules in the selection and ordering of the courses and work topics as in
the experimentation years. Hours were 45 minutes, and the recess breaks were 15 minutes. However,
the course could last two hours depend on the attractiveness of the subject.

In the 1947 program, the teaching and objectives of the courses were also provided. The
subject headings of the courses were determined according to grades. The education principles taken
into account in the 1943 curriculum remained valid for the 1947 curriculum as well.

1953 Joint Program of Teacher’s Training Schools and Village Institutes

The Ministry of Education developed a common curriculum for the Village Institutes and
Primary Teacher’s Training Schools in 1953. This curriculum was different from the 1943 and 1947
curricula that were developed before, in terms of both content and purposes. First, the goal of this
curricula was not to teach students the content by learning by doing. The students tried to learn the
information in the classroom environment, not in the work. The course hours and contents also
differed in this program. In addition, in this curriculum, the course distributions were organized as
Type A for boys sections of the Primary Teacher’s Training Schools and Village Institutes (boys with
6 grades), Type B for girls sections of the Village Institutes, Type C for City Boys' Teacher’s Training
Schools and City Girls’ Teacher's Training Schools, Type D1 for Istanbul Teacher's Training School
Music Branch, and Type D2 for Istanbul Teacher's Training School Art Brach. An example
curriculum for Type A including the Village Institutes Curriculum is presented in Table 6.
Furthermore, the 5-year education in the Village Institutes was increased to 6 years.

Table 6

Joint Teacher’s Training Schools and Village Institutes Course Distribution Schedule-Type A Village
Institutes Boys with 6th Grades (MEB, 1953:31)

1% 2nd 3rd 4th 5th 6th
C
ourses Grade Grade Grade Grade Grade Grade
Vocational ~ Introduction to Psychology - - - 2 - -
Courses Educational Psychology - - - - 2 3
TURKISH 125

§ ISTORY EDUCATION

JOURNAL



A comparative analysis of the curriculum implemented in the village institutes

Teaching Method and

Practice ) ) ) ] 2 6
Educational Sociology - - - - 1 2
Organization and ) ] ) ) ] !
Management
Seminar Studies - - - 1 2
_ Reading 3 2 2 1 1 -
Turkish Grammar 1 1 1 1 1 -
Lar;ilzlage Composition 1 1 1 1 1 1
Li Turkish Literature History - - 1 1 -
iterature - _
Children’s Literature - - - - - -
Social H?story—Geography-Civics 4 4 4 - - -
Studies History - - - 2 2 1.5
Geography - - - 1 1 1.5
Nature and Science 3 4 5 - - -
Physics - - - 2 2 -
Nature and ~ Chemistry - - - 3 - -
Science Biology = and  Health ] ) ] ] 5 5
Sciences
Math 4 4 4 4 3 -
National National Defense - - - 1 1 1
Defense
Religion Religion - - - 1 1 -
Physical = b} = ical Education 2 2 2 2 2 2
Education
Music 2 2 2 2 2 2
Fine Arts Art and Penmanship 3 3 3 2 2 2
Business 3 4 4 3 3 3
Farming Farming 4 4 4 4 3 3
Free Studies 3 3 3 3 3 3
General Total 33 34 35 36 37 37

As seen in Table 6, the total course hours in the 1953 curriculum were reduced again compared
to the 1943 and 1947 curricula. Weekly course hours varied between 33 and 36 hours depending on
the courses. Another striking difference in this curriculum is that farming and work hours were
considerably reduced. History, geography and civics courses were combined in the first three years of
this curriculum under Social Studies, while they were offered only as history and geography in the 4",
5% and 6™ grades.

The course distribution schedule developed for the Type B Village Institutes Girls with 6
Grades was the same as Type A. Only Business courses were arranged as Work and Home Education
and the hours of the course were increased.

In the course distribution schedule for the City Girls and Boys Teacher’s Training Schools
(Type C), the first three grades were not included and a weekly 35 hour schedule including the same
courses as the A-type lesson distribution schedule was made starting from the 4™ grade. Another
difference of this curriculum is that there was no "business" course.

Teaching Culture Courses in Village Institutes
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In line with the positivist-progressive philosophy and taking into account the aims of national
education stated above, culture, agriculture and technical courses were offered in the Village Institutes
that aimed to provide education based on “education in work, education for work, education with
work” principle. Culture courses were mathematics, physics, chemistry, biology, history, geography,
civics, sociology, nature and school health, foreign language, penmanship, art, physical education and
folk dance, music, military, home education and childcare, agricultural business economy and
cooperatives. As mentioned above, 50% of the curriculum in the Village Institutes was made up of the
culture course. The main purpose behind these courses was the same educational principle. Teaching
culture courses in contact with the work life, environment and various activities in the institutes was
given great importance (Altunya, 2004: 99). As a matter of fact, the student putting out lime in the
garden while conducting experiment in chemistry and the student using the measurements made in
geometry on the foundation while construction makes the application of this experiment for practical
life and can be given as examples to the applying the experiment and the measurement in daily life.

The teaching of the culture courses and the language, history, geography and civics courses
included in these courses is of great importance for the newly established Republic of Tiirkiye because,
as in all states, the Republic of Tiirkiye also wanted to convey its ideology and culture at every stage
of education and to identify the society according to the requirements of the new management style
by "spreading its ideological symbols, signs and language to the society through education”. One of
the main goals was to instill national consciousness in individuals through compulsory education,
which was carried out according to the curricula developed centrally. For this reason, language,
history, geography and civics formed the basis of the curriculum in compulsory education. In this
way, they aimed to give the "homeland" and "historical unity" ideas to individuals who they wanted
to transform into citizens ($imgek et al., 2012, 2813,2814). Thus, the importance of the education
given to Village Institute teachers who were trained to educate approximately 75% of the Turkish
society increased. Based on this idea, effective teaching of the history and civics courses in educational
institutions of the Republic period was of great importance. “National history” and “revolution
history” also became an area of special importance in order to make students resistant to negative
spiritual effects and to develop national consciousness (Kog, 2013: 259-260).

Among the culture courses, history and civics courses had a great role in realizing the main
goals of national education, creating a national consciousness, and disseminating the principles and
reforms of the newly established republic to the public. For this reason, the methods and techniques
used in other courses were also followed in the teaching of the history and civics courses in the
curriculum. The aim was to provide a more effective and permanent education (Koryiirek, 1991).

While giving the culture lessons in the Village Institutes, some difficulties were experienced
especially during the establishment period. Since the buildings where education will be given in the
institutes were not ready yet, priority was given to living quarters. Each institute had given priority to
construct its buildings with its students because many institutes (Ak¢adag, Pulur, etc.) were founded
in tents. The necessity to prioritize to the buildings caused a significant disruption in the culture
courses during the foundation years. Once the institute buildings began to and the needs for teachers
and qualified instructors were met, the institutes returned to the education processes appropriate for
their programs. As a matter of fact, Emin Soysal claimed in his parliamentary speech dated 24.12.1946
that the students who graduated in the first two years did not take mathematics courses and that some
courses could not be held because there were no teachers (TBMM ZC, 24.12.1946).
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Textbook were not published for the courses to be given in the Village Institutes. Until 1947,
the textbooks used in other middle schools, high schools and teacher’s training schools that aligned
with the curriculum were selected and used in the Village Institutes. The name list of the textbooks to
be taught in the Village Institutes since the 1947-1948 academic year was included in the Journal of
Announcements. In this period, the textbooks were also chosen from the books taught in other middle
schools, high schools and teacher’s training schools of that period. Of course, the important thing for
institutes was to plan how the information in these textbooks in the most effective and permanent
way, rather than the textbooks themselves.

The examination of the Journal of Announcements published from 1943 to 1954 shows that
the textbooks used in the institutes were almost the same, especially in terms of culture lessons. Table
7 shows the textbooks used for culture courses taught in the Village Institutes and other educational
institutions in the 1947-1948 academic year.

Table 7
Culture Course Textbooks for the 1947-48 Academic Year (1st Grade Example)

Textbook Authors Institution
Taught
E Turkish I Belir Gogiis/Kemal Demiray
5 Grammar I H. Onan, A. Bagman, M.S. Sander, T.N.
i Gencan
HISTORY History for Middle School Faik Resit Unat
S8
hy Busi Atlas = &
o Geography Business & %
< Geography I F. Sabri Duran A
(72}
§D Applied Geography H. Sadi Selen g gb‘
LQD? Lessons 2 =
Geography Notebook FE.S. Duran a
Qo
No:1-7 58
NATURE Nature I Komisyon & &
< .
b Math Courses I Komisyon
= Math Exercise Book I I. Oztopgu, M. Giiltekin
Solfeggio lessons M. Sadi Egemen
Music Musical Alphabet M. Ataman

Middle School Music Book F. Ilmi Atrek
(MEB, 1947b: 60-73)

History and civics courses, which were among the culture courses in the Village Institutes,
were carried out in two stages. These lessons were taught theoretically during class hours and were
practiced through field trips, activities at the institute (meteorology station, student elections, etc.),
visits to historical sites in the immediate vicinity, interviews with historical witnesses, and activities
in the students' own villages (preparing a village file, interviewing village elders on historical issues,
etc.) (Kepenek, 2001: Koryiirek, 1991). The activities for the practice of each course were carried out
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in the field to the maximum extent. Students had to work in their villages even during the annual
vacation period of 45 days. They collected these works they did in their villages, especially for history,
geography and sociology courses, in the Village File.

Conclusion

Village Institutes were educational institutions designed and implemented to meet the special
needs of the period in which they were founded. The inclusion of agriculture and technical courses
in addition to culture courses in the institute curricula supports this idea. In fact, these curricula
developed for that institutes would reveal their main difference at the level of application because
especially the culture courses were similar to a large extent to the curricula of other schools.

Healthy and fit village children who had completed full-term (five years) in village schools and
who were under the age of 18 were selected and enrolled to the Village Institutes, pursuant to Article
3 of Law No. 3803. For this reason, education in the Village Institutes starts at the middle school level
and lasts for five years. In Table 7, 1* grade textbooks of the Village Institutes, which correspond with
the middle school stage, are given. The textbooks were almost the same as the ones taught in middle
schools at that time (small differences were seen in the supplementary books). This similarity of the
institutes at the course and resource level differs in the teaching process of the courses. As a matter of
fact, Tekben (1980: 62) states that courses at the institutes were not given with the methods of the old
schools, and that the subject, plan, methods and tools of the courses were prepared and implemented
with the cooperation of students and teachers. In addition, he emphasizes that the information
obtained in the lessons was through observation, examination, research and work, and that students
were learning the subjects themselves under the guidance of the teacher.

The main reason why more emphasis was placed on culture courses in the Village Institutes
curricula in 1947 compared to 1943 was the effect of the criticisms about the Village Institutes that
they did not attach sufficient importance to the culture courses. In particular, the fact that all of the
institute buildings were built by students and teachers, as well as other construction works of the
institute (supplying water to the institute, establishment of power plants, etc.) were carried out by the
students led to the intensification of criticism that the culture courses were interrupted for these
reasons. As a matter of fact, the American educator K.W. Wofford's report supported these criticisms.
The report recommended that institute students be freed from their applied work in agriculture and
workshop classes, such activities be reduced, and simple tools that would be only used in lessons be
made (Wofford, 1952: 108). In the 1947 meeting held for the re-development of the curricula of the
institutes, there were those who argued that one square meter of plaster could be used to learn the
plastering craft, and any more than that would be just unnecessary fatigue. Authorized professionals
also believed that that digging, hoeing and plowing in agriculture will be a laborer’s job, and that it
would be unnecessary to give more time to such works. In line with these beliefs, the necessity and
meaning of vocational and technical agricultural education in the Village Institutes was eliminated
with the Law No. 5129 (Kirby, 2010: 482). The reflections of these ideas can be seen in the 1947 and
1953 curricula.
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As it can be understood from the information above, in the 1943 and 1947 programs, subjects
such as how the courses would be taught in the institutes, which principles would be taken into
account, and the distribution of the course topics according to the grade were given in detail. Thus, a
unity was achieved in the general coursework in the institutes (Maarif Vekilligi, 1943; MEB, 1947).
Although the 1943 and 1947 curricula clarified the principles of the courses to a great extent, there
were many debates regarding this process. In particular, there was much debate in the parliament
about the agricultural and technical courses in the institutes. Trabzon MP Mustafa Resit Tarak¢ioglu
criticized the teaching of technical and agricultural courses in the institutes with the following words:
"... There will be blacksmiths, no sir! Everywhere in the world, a man called a teacher dictates and
teaches. ... We will get only one thing from them. They should educate peasant children well and teach
them their nationality, teach them our national history, teach them their language. This should be the
character of the village institutes." Stating that the physiology and psychology of the students studying
at the Village Institutes were not suitable for vocational training, Tarak¢ioglu stated that agriculture
and technical courses (blacksmithing, carpentry, etc.) were very difficult fields for students. As a
matter of fact, [smail Hakki Baltacioglu also made statements in support of this view. In the same
session, Nurettin Unen stated that the program of the Village Institutes should be completely revised
and more competent teachers should be appointed to the Village Institutes. Emin Soysal, on the other
hand, expressed the opinion that the principle of work training was applied in the form of manual
labor and in a non-pedagogical sense (TBMM ZC, 24.12.1946). A similar debate took place at the III
National Education Council, where it was argued that it was not necessary or possible for institute
students to be adequately trained in both culture and agriculture and technical fields (Kepenek, 2001).
One of the debates in the parliamentary sessions was the insufficiency of staff to teach agricultural
and technical courses in the institutes. Resat Semsettin Sirer, the then Minister of National Education,
stated that necessary work was being carried out to overcome this deficiency (TBMM ZC, 29.08.1947).
In the 29.08.1947 parliamentary session, R.S. Sirer also stated that a commission was formed based
on the experiences gained and that this commission started to prepare a new Village Institutes
Program in line with the needs. He also announced that new textbooks would be prepared in the
relevant fields within the scope of this new curriculum (TBMM ZC, 29.08.1947). While there were
discussions about changing the programs of the institutes and the fact that the technical and
agricultural courses offered in these institutions were too heavy for children, official records show
that Ismail Hakki Tongug, the founder of the institutes, and Hasan Ali Yiicel, the Minister of National
Education at the time of their establishment, were not involved in these discussions. The reason for
this is that Ismail Hakki Tongug and Hasan Ali Yiicel left office in 1946. However, at the III National
Education Council, Tongug, while still in office, explained the process to be followed at the Higher
Village Institute in order to train teachers for the institutes and stated that this deficiency would be
overcome in a short time for both culture, agriculture and technical courses (MEB, 1943).

Comparing the 1943 and 1947 programs, Gedikoglu (1971) states that the way agricultural
courses were handled and named in the two programs revealed a difference of opinion, although there
was no major difference in form except for the decrease in technical and agricultural courses.
According to him, in the 1943 program, lecture, work, theory and practice were intertwined, while in
the 1947 program, theoretical knowledge gained weight and lecture and work were handled separately
from each other. While in the 1943 curriculum, students in technical courses were divided into fields

o= |
= H ﬁlsmnv EDUCATION 130

JOUR



Mindjvanli Akdogan, E. & Bilgili, A. S.

in which they were better after the first grade and specialized in that field, this practice was terminated
in the 1947 curriculum and male students participated in all technical courses from the first grade to
the last grade (MEB, 1947) Gedikoglu (1971) stated that "students will acquire knowledge in all
branches of art piece by piece, but they will not be able to deepen and do serious and planned work"
and that the 1947 curriculum departed from the principle of work education, technical courses shifted
from work to theory and a non-productive attitude was adopted. For this reason, the 1943 curriculum
is accepted as the program that reflects the basic functioning of the institutes.

In the 1953 program, agricultural and work hours were considerably reduced. History,
geography and civics courses were also combined in the first three years of this curriculum under
social studies, while in the 4™, 5%, and 6" grades they were given only as history and geography. These
changes made in the 1953 curriculum largely coincide with the views of the American educator
Wofford (1952) given in his report on village primary schools. In his report, Wofford suggested that
the first three grades should include preparatory classes and that the course hours should be reduced
in these classes and that history, geography and civics courses should be given under the name of
social studies (p. 104,105). The examination of the 1953 curriculum shows that the curriculum had a
significant departure from the Village Institute education approach. For this reason, it would not be
wrong to suggest that the Village Institutes did not have any practical application area, even if not
officially, after this curriculum. As a matter of fact, in the parliamentary debates held until 1947,
discussions on the improvement of the Village Institutes intensified. After 1947, especially with the
intensification of allegations of communist propaganda, the view that these institutions should be
transformed and eventually merged with other teacher training schools was intensely voiced.
Especially from 1951 onwards, the opinions presented were in favor of restructuring the Village
Institutes as other teacher training schools. In addition, there were many discussions and solution
proposals in this period about the inadequacy of the teachers graduated from the Village Institutes
and the need for in-service training. However, as of 1951, it is seen that the issue of transformation
rather than correction was seriously discussed. For this reason, it would not be realistic to say that the
curricula, which were implemented as a draft in 1952 and came into force in 1953, fully reflected the
Village Institutes. As a matter of fact, Tekirdag MP Zeki Erataman, who directly expressed his opinion
on the closure of the institutes as of 1951, stated that he wanted the institutes to be liquidated as soon
as possible and teacher schools to be increased. {lhan Dizdar (Sivas) stated that "The Village Institutes,
which inculcated the idea of class and caste, materialism and determinism in the Turkish peasantry,
were tried to be matured under the mask of national education”. Based on this idea, he expressed the
opinion that the institutes should be merged with teacher training schools. At the same day's meeting,
Minister of National Education Tevfik Ileri stated that "we regret that many of our precious children
were wasted" in the institutes and signaled that the institutes would be closed (TBMM ZC,
25.02.1951).

When the examined curricula are evaluated in general, it be argued that the 1943 curriculum
is the curriculum that served the main purposes and principles of the Village Institutes the most. The
fact that this curriculum was shaped after about three years of experience (between 1943 and 1943) is
the reason behind this result. As a matter of fact, the proportional distribution of culture courses,
technical courses and agriculture courses, and the fact that these courses were associated with each
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other in practice in the process helped to train well-equipped teachers in every field, which was the
main goal of the Village Institutes. As a matter of fact, Tongug (1998) stated that education that is not
based on scientific principles and the realities of the country will be shaped in line with personal
wishes and explained that the teacher training institutions established at the time of the establishment
of the republic could not fully achieve success because they were not based on realities. He stated that
students could not enter the school's laboratories; they learned about lime, iron, cement and their
properties from books, but they could not go to the construction site next to the school to observe
and apply them and explained that teaching was always incomplete for this reason. Tongug's view
constitutes the intellectual foundations of the work principle applied in the Village Institutes. For this
reason, it is thought that an institute in which work is not learned on the job would not reflect the
system that was tried to be created.

Tongug (2008) states that education in the village cannot be successful only with the education
to be given to children. Because for the development of the village, he emphasized the importance of
raising personnel who would be effective in educating the family, guiding them and influencing the
villagers. When Article 10 of the Law on the Organization of Village Schools and Institutes dated
1942, which supports Tongug's idea, the duties of village instructors and teachers are discussed under
two headings. The first of these covered the works related to the school and courses, while the second
one was about educating the village people. It was expected that the teacher, who would train primary
school students in the education and training process, would also lead the villagers at other times and
tulfill the duties of raising the national culture of the village people and improve the economic life of
the village (Maarif Vekaleti, 1942). The realization of these goals by the teacher was possible by
structuring his/her own education process in accordance with this goal. For this reason, the 1943
curriculum is considered important in terms of the basic functioning of the Village Institutes.

As aresult, the study revealed the curricula changes in the Village Institutes during the process
and evaluations were made. In line with these evaluations, it is believed that it is important to compare
these programs with today's curricula. Examining these educational institutions, which actively
continued their activities for 14 years in Tiirkiye and whose influence has been recognized by many
educators (John Dewey, and others) by considering all aspects and adding new information to the
history of education are also considered important in terms of guiding today's education system.
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Abstract

Based on individuals, local history is covered in social studies/history teaching programs as a
teaching method worldwide as in Turkey, due to its potential to provide students with important
competencies. However, to realize its potential competencies, it is important for pre-service
teachers to gain experience by performing practical activities during their undergraduate education
using this method. Within this scope, this study aims to reveal the opinions of pre-service social
studies teachers about the activities carried out in local history teaching. The participants of were
55 pre-service teachers studying at Balikesir University, Necatibey Faculty of Education,
Department of Social Studies Education. The study was carried out with the case study model and
the data were obtained with an open-ended questionnaire, student diaries, activity evaluation forms,
and researcher observation notes. The content analysis method was used to analyze the data. While
the participants stated that they enjoyed the interviews the most during the local history activities,
they had the most difficulty in finding resources and obtaining information. The participants stated
that the activities carried out contributed to them in terms of personal/social development and the
teaching profession and suggested that more guidance should be given to the students in the next
applications to make the Local History Studies course and activities more effective. In line with
the findings obtained as a result of the research, some suggestions were made, including providing
theoretical and practical training to social studies teacher candidates, especially on teaching local
history.

Keywords: local history, social studies, history teaching, activity, preservice teacher
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Introduction

Local history, one of the forms of history written from below (Danacioglu, 2010), or with a
more inclusive denomination, the history next to us (Kyvig and Marty, 2000) is defined by Avc1 Akgali
(2013) as a type of history that “examines a limited geographical area and helps to personalize history
and develop people's ties with the social group to which they belong, by including local and human
elements that are ignored in the national history narrative” (p. 16, 42).

Local history can also be characterized as initiatives carried out for the purpose of preserving,
learning, and teaching the history near us in a more personal or organizational way (Danacioglu,
2010). Although its origin goes back to Ancient Greece (Litchman and French, 1978 as cited in Avcl
Akgals, 2007; Aver Akgali, 2013) and the interest shown to local history goes back to the end of the
16th century, the orientation of local history, which enabled it to acquire its present qualities, was
mainly in the second half of the 20th century, in line with the course of general historiography
(Danacioglu, 2010). Since this date, local history has developed by putting people, especially ordinary
people, at its center (Tung Sahin, 2011). It should be noted that the studies carried out in this field,
especially in England, have made a significant contribution to the academic achievement of local
history (Aslan, 2000).

The idea that every individual has a role in shaping the society and economy in which they
live, and that every family and every place contributes to more comprehensive studies with the
detailed historical information they provide, has been influential in the development of local history
studies (Caunce, 2001). To reach a better understanding of the past and present a broader perspective,
we need to consider local developments, as well as national and international developments (Kyvig
and Marty, 2000). In addition, local history also contributes to the understanding of national and
global developments and their results. As the examples from local history make the general history
more understandable, some historians call it "loyal references that illuminate the general history", "a
warehouse or arsenal full of appropriate and meaningful examples for general and national history."

(Douch, 1967, as cited in Aslan, 2000: 201).

The history of individuals, their families, and their close circle is more influential on them.
Therefore, learning this history helps individuals to comprehend the factors affecting their own lives.
This aspect also provides emotional satisfaction for the individual in a way that no other historical
research can do (Kyvig and Marty, 2000). Local history can also contribute to the formation of a sense
of pride in society, as Banks states (Danker, 2005). As it can be understood, local history is seen as a
tield worth researching as it is oriented towards the needs of individuals and societies that directly
concern them (Kyvig and Marty, 2000). In this sense, local history symbolizes a play in which people
are the actors rather than a movie as in the traditional understanding of history (Steele, 1983 cited in
Aslan, 2000). Today, in countries such as England, France, and America, local history has found a
place in history teaching both as a research tradition and within the school system (Avci Akgali, 2013).

Local history teaching, which we can consider within the framework of out-of-class or out-of-
school history (Avct Akgali, 2017; 2019) is:
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An alternative history teaching method that paves the way for the student to take an active
role in the learning process by enabling the student to examine the historical elements in the
immediate environment in the context of the past and present while using the methods used
in academic local history research from a historian's point of view (Oztasc1, 2017: 19-20).

On the other hand, Ata (2015: 79) stated that teaching local history means the same as the
history of the immediate environment and defined it as "working in a small environment where a
school and a student's house are located". One of the important issues that have been emphasized with
the social studies program renewed in 2005 has been the inclusion of local history as a teaching
method in the social studies course (Yesilbursa, 2015). When the current 2018 social studies
curriculum is examined, it is possible to see the importance given to local history. In the program, it
is emphasized that out-of-school environments should be used in the teaching of the social studies
course and that oral history and local history activities should be included in particularly appropriate
subjects (MoNE, 2018). Dere and Akdeniz (2021), who examined the applicability of local and oral
history in the current 2018 social studies curriculum and textbooks, also state that these methods can
be used effectively in almost every subject related to people and space. Thus, students will not only be
able to carry historical events from local to national and universal dimensions but also have
opportunities to develop their historical thinking skills by examining these events from different
perspectives (Dere and Akdeniz, 2021). Because the local historical environment, which contains
various sources related to political, social, and cultural history, has the potential to contribute to the
development of students' historical thinking skills (Aktin and Karagali Taze, 2021).

If prepared and implemented in accordance with student characteristics and course content,
local history activities help students acquire many knowledge and skills at both primary and
secondary education levels (Avci Akgali, 2013. See also Aydin, Diindar and Kaya, 2016; Demircioglu,
2010; Dere and Akdeniz, 2021; Isik, 2011; Kabapinar, 2014; Yesilbursa, 2015). First of all, local history
shifts the direction of history teaching from political to social and cultural issues, allowing different
perspectives to be included in the curriculum (Marino and Cracco, 2012). In this way, local history,
which can be considered as micro-history, puts the ordinary person, i.e., the individual in the center.
Local history does not deal with the stories of inaccessible heroes and events that are not directly
related to our lives, but the events that take place in our home and neighborhood close to us. Since
this history can be lived, felt, and touched, the life of a grandfather or shopkeeper in a neighborhood
is more interesting for students than the life of a hero in the books (Erpulat, 2003). As Stradling (2003:
140) states, “Proximity to familiar places and people, to events that have been heard before, arouses
interest in students.” Local history, which deals with people, places, and structures close to us, is not
a pile of tales from this aspect. On the contrary, it provides an understanding that it deals with the
reality. Thus, it helps to better recognize the living space and to evaluate events and current problems
from a historical perspective (Avci and Dag, 2021).

Local history teaching provides the opportunity to learn outside the classroom. According to
the research “All Experiences Matter”, learning outside the classroom can provide important
contributions to children in terms of better and permanent learning, emotional and physical
development, and being more sensitive to the environment (Harnett, 2009). In addition, activities
based on local history help to establish a link between school and life. With these activities, students
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also provide rich experiences, develop their cognitive, affective, and social skills, and learn by doing
and living instead of memorizing history (Arslan, 2012). This method, which is planned and
implemented effectively, also gives students the opportunity to become aware of the cultural heritage
in their immediate environment, to understand its importance, and to develop an awareness of its
protection. In addition, it can contribute to “the development of students' skills of research, perceiving
change, and continuity, observation, using evidence, perceiving space, as well as gaining the values of
being scientific, sensitivity to cultural heritage, aesthetics, responsibility, and patriotism” (Dere and
Akdeniz, 2021: 495).

Local history can also offer many opportunities for students to pursue their own historical
research (Haydn, Arthur, and Hunt, 1997). Local history practices, which enable to associate learning
activities with daily experiences, are carried out with written and oral sources and documents entering
the museum inventory (Aydin, Diindar and Kaya, 2016). In this respect, it helps students to "make
history", "historical research/inquiry" and "learn the historical method" (Arslan, 2012; Ata, 2015; Avci
Akgali, 2007; Aver Akgali and Aslan, 2007; Beem 1994; Gokge and Isik, 2020; Perrotta, 2017; Stradling,
2003; Tung Sahin, 2011) with first- and second-hand sources (Aydin, Diindar, and Kaya, 2016;
Demircioglu, 2010; Marino, 2012) that have gained value within the framework of constructivist
learning theory in our country in recent years. As can be understood, the study of local history allows
students to connect with the main concepts that historians use to organize the past (Clark and Lee,
2004). Moreover, local history also provides tools to help students move from the idea that history is
a collection of facts to the understanding that history is an interpretation, which is one of the most
important stages of historical consciousness (Furay and Salevouris 1988, cited in Beem, 1994). It
should be noted that local history activities will help students to better understand other history
subjects in the school curriculum, in addition to these purposes of history teaching that come to the
fore today (Danker, 2003).

Emphasizing the local history theoretically in the programs and associating it with the
competencies is not enough for this method to be applied effectively (Kabapinar and Karakurt, 2016).
In order for students to benefit from the mentioned contributions of local history teaching, teachers
should have knowledge and skills regarding local history teaching activities. Therefore, it is very
important for teachers to receive a good education on local history teaching during their
undergraduate education (Demircioglu, 2010). When the academic studies on local history in history
and social studies teaching (generally classroom/out-of-school teaching) are examined, it is seen that
teachers do not consider themselves sufficient in local history teaching activities and they have
problems in practice (Avci Akgali, 2017; 2019). On the other hand, it is known that there are a limited
number of studies that consider pre-service teachers as a sample/study group in out-of-class teaching
in general and local history research in particular (Avci Akgals, 2019). It can be thought that research
to be carried out with pre-service teachers will help to solve such in-service problems, because
teachers have problems in terms of knowledge and practice in out-of-class teaching and local history,
and the development of pre-service teachers as future teachers is important (Avct Akgali, 2019).

When the studies in the field are examined, there are studies conducted with history teacher
candidates and history teachers by Avci Akeali (2015); candidates of social studies teachers by Aktin
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and Tekir (2018), Oran (2019), Aktin and Karagali Taze (2021a, 2021b); candidates of English and
social studies teacher candidates by Korkut and Kiris Avarogullari (2018) and candidates of classroom
teacher candidates by Utkiir Giillithan (2020). As it can be understood from all this information, the
number of studies conducted with pre-service teachers within the scope of local history is quite
limited in Turkey. Moreover, the fact that teachers working in Turkey have problems during local
history practices reveals the importance of doing practical studies with prospective teachers during
their undergraduate education on this method. For this reason, this study aims to investigate the
opinions of pre-service social studies teachers about the local history activities they carried out in the
"Local History Studies" course, which they took in the elective category during their undergraduate
education. Within this scope, the following points were desired to be determined,

e The things they enjoyed the most during the activities,

e The issues they had the most difficulty with during the activities,

e The contributions of the activities,

e How to conduct local history studies course and its activities better.

Method

Research Design

The case study model, a qualitative approach, was adopted in the research. Case studies can
be defined as a research model in which a current phenomenon is investigated in-depth in real-life
conditions (Yin, 2014). Case studies are preferred in applied fields such as education (Merriam, 2013)
especially in teacher education research due to their strengths (Paker, 2015). There are many types of
case study models defined by different researchers in the relevant literature (see Creswell, 2013; Stake,
2005; Stenhouse, 1985 as cited in Paker, 2015; Yin, 2014). The research was carried out in the type of
"action research case study" mentioned in the literature. In action research case study, it is aimed to
"contribute to the development of the studied situations by providing information that will guide the
review and improvement of the action" (Stenhouse, 1985: 50 cited in Paker, 2015: 121). The reason
for the adoption of the action research case study is to contribute to the development of local history
teaching activities by taking the opinions of the pre-service social studies teachers about the
difficulties encountered during the local history activities and how the local history studies course
and activities could be carried out better.

Sample

The study group of the research consists of 55 pre-service teachers, 21 male, and 34 females,
studying at Balikesir University Necatibey Faculty of Education, Department of Social Studies
Education, and taking the "Local History Studies” course in the elective category. Convenience
sampling was used to determine the study group of the research. The reasons for choosing
convenience sampling in the study are that researchers choose a situation that is close and easy to
access, and they want to speed up and practice their research (Yildirim and Simsek, 2013). All
necessary information about the research was given to the participants before the activities they would
do. The participants were informed that the local history activities they would do within the scope of
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the course, the open-ended questionnaires they would fill, the activity forms, and the data obtained
from the diaries they would keep would only be used for scientific purposes. Those who voluntarily
agreed to participate in the study and gave written consent were included in the study. As stated in
the voluntary participation form, the real names of the pre-service teachers were not used and the
participants were coded as PT1, PT2, ... PT55. This research, whose study group consisted of humans,
was found ethically and scientifically appropriate by the decision taken at the meeting of Balikesir
University Social and Human Sciences Ethics Commission (dated 22.06.2023 and numbered 2023/4).

Data Collection Process and Tools

It is important to collect data from multiple sources such as observations, documents, and
audio-visual materials to reveal an in-depth understanding of the "situation" investigated in case
studies (Creswell, 2013). In this study, using multiple data collection tools such as student and
researcher diaries, student activity evaluation forms, open-ended questionnaires, researcher
observation notes, local history activity reports prepared by the participants, and documentaries will
provide both an in-depth understanding and a richer and mutually-affirming data diversity (Yildirim
and Simsek, 2013). However, since all these data are too voluminous to be presented within the scope
of an article, data on research reports and documentaries prepared by the participants could not be
included in the research. While preparing the open-ended questionnaire and activity evaluation form,
which are the data collection tools used in the research, the relevant literature and especially the
studies of Oztag¢i (2017) and Kabapinar, Gokdogan, Kiiciik, Kéroglu and Akbag (2018) were used.

The data collection process of the study was planned as a 13-week period. Accordingly, in the
first week, the participants were informed about the planned activities. All of the participants stated
that they wanted to take part in local history activities voluntarily and signed the participation forms.
In the second week, the participants were given training on local history, the importance of local
history, and how to carry out a local history activity step by step. In this training, examples of local
history activities were presented, and it was paid attention to obtain information on the practical
dimension of the participants. In the third week, the participants were asked to form their own groups
for the local history activities they would carry out. Only one of the participants wanted to carry out
the work individually, and the other participants formed their study groups with their friends. Then,
a local history topic determination form was given to the participants and each group was asked to
find at least 3 topics they wanted to study by visiting the province of Balikesir and doing research on
the internet. In the fourth week, the participants presented the subjects to the researchers, and the
local history activity topics they would study were determined. Some of the local history activity topics
determined by the participants were “The Weaving of Joy, and Sorrow by Loop: Yagcibedir Carpet”,
“Hasan Baba and Ayak Dede Tombs: Where Prayer and Wishes Meet”, “Yildirim Mosque with
Whispers from History”, “Muharrem Hasbi Flour Factory with Muharrem Hasbi's Flour and
Balikesir's Water”, “Balikesir Cologne: A Historical Fragrance from Past to Present”, and “Seyh
Litfullah Mosque”. After the local history activity topics were finalized, a daily "Local History Activity
Directive" was given to the participants to guide them in all stages of their activity work. In the
directive, all necessary information was given about how the participants would keep their diaries,
where to find the sources they would benefit from in their studies, how to cite the sources, how to

TURKISH

§ ISTORY EDUCATION

JOURNAL

141



A case study on the effectiveness of local history activities on pre-service social studjes teachers

conduct the oral history interviews as a part of the local history activities, what to pay attention to
when taking the photographs and videos that they would use in their documentaries, and which rules
to follow while writing the research report. While creating the local history activity directive, the
information contained in the research of Oztas¢t (2017) and Kabapinar et al., (2018) was used. In
addition, in the same week, an expert in documentary shooting, montage, and editing provided the
participants with training on all the necessary information for the documentaries they would prepare.

Between the 5th and 9th weeks, the participants carried out activities such as collecting
resources, interviewing the source persons, conducting oral history interviews, taking photographs,
and making video shoots on the local history topics they had determined. In this process, the
researchers paid attention to providing the necessary guidance on the difficulties experienced during
the course of finding resources and conducting interviews and giving the necessary guidance on other
issues they needed, as well as getting information from the participants about the stage of their work
every week. After the participants finished their work, they went to the stage of reporting the event
data and preparing their documentaries between the 10th and 13th weeks. In this period, once the
participants had difficulties, researchers constantly guided and helped them. In the last week,
participants submitted their event reports, documentaries they prepared, and diaries reflecting all the
good experiences and difficulties during this process, In addition, an activity evaluation form and a
questionnaire consisting of open-ended questions were applied to the participants in the same week.

Data Analysis

The content analysis method was used to analyze the data obtained in the study (See: Yildirim and
Simsek, 2013). Since it is necessary to make sense of voluminous data obtained from different sources
such as interviews, diaries, and documents in case studies, content analysis is generally used (Patton,
2014). In the first stage, the data obtained from different sources were transferred to the computer
and a total of 112 pages of text was created. Then, the researchers read the data twice in a time period
where they would not be disturbed to make better sense of it (Bogdan and Biklen, 2022). Then, the
researchers adopted an inductive approach and individually started to identify codes by focusing on
the similarities and differences in the data (Kiziltepe, 2015). After analyzing the first 10 pages of the
data set, the researchers came together by recording the codes they identified in the code charts they
had prepared beforehand. In this meeting, the researchers had the opportunity to identify some of the
paragraphs they coded and see whether they coded the same or similar (Creswell, 2017). After the
first meeting, the researchers continued their analysis individually and when they finished two-thirds
of the data set, they held a meeting to check the coding again. After this last meeting, the researchers
reached a consensus, especially on the areas of agreement and disagreement (Miles and Huberman,
2015). The reliability percentage of the analysis conducted by the researchers was determined as
90.1% according to Miles and Huberman's (2015) reliability formula (Reliability = Agreement /
Agreement + Disagreement). Finally, an expert working on qualitative research was informed about
all stages of the research and the data collection and analysis process was checked together. After this
last control, the data were re-examined and the categories were finalized by taking into account the
points stated by the expert auditor (Yildirim and Simsek, 2013). The findings obtained as a result of
the research are given in tables with frequencies. Presenting the findings obtained in case studies in
tables is very important, especially because it allows researchers to discover some relationships that
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they did not realize while analyzing data (Yildirim and $imsek, 2013). In addition, direct quotations
from the participants' responses to the questions in different data collection tools were also included
in the presentation of the tables.

Data Collection Tools

As one of the qualitative data collection tools, the Semi-Structured Interview Method was used
in the study. By utilizing this method, the researcher prepares open-ended interview questions in
advance but also asks different probing and follow-up questions to the participants on the basis of
their answers to the questions (Patton, 2014). The interview protocol was prepared after the experts’
opinions on those questions were elicited. Interviews with the participants were carried out in places
where they would feel comfortable such as study offices and libraries. The participants were informed
about the study’s aims and procedure and their signed consent forms were obtained with their

permission.
Interview Questions

1. Which factors should be considered in the development of the elementary education Turkish
Republic Revolution History and Kemalism course curriculum, and which basic principles
should it be based on?

2. What should be the general objectives of the elementary education Turkish Republic
Revolution History and Kemalism course curriculum?

3. What are your suggestions concerning the learning outcomes of the elementary education
Turkish Republic Revolution History and Kemalism course curriculum?

4. What strategies can you suggest for organizing the contents of the elementary education
Turkish Republic Revolution History and Kemalism course curriculum?

5. Which teaching methods should be included in the elementary education Turkish Republic
Revolution History and Kemalism course curriculum? And why should these methods be
included?

6. What kinds of evaluation methods should be utilized in the elementary education Turkish
Republic Revolution History and Kemalism course curriculum?

7. How should historical characters be included in the elementary education Turkish Republic
Revolution History and Kemalism course curriculum?

8. What are your thoughts about the charges made in the elementary education Turkish
Republic Revolution History and Kemalism course curriculum in 20182

Results

The findings obtained in the research are presented in this section in line with the research
questions.
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Participants' Views on the Things They Enjoyed Most During Local History Activities

In the study, the participants were first asked about their opinions on what they liked the most
during the local history activities they did, and the findings are presented in Table 1.

Table 1

Participants' Opinions on the Things They Enjoyed the Most during Local History Activities

Opinions f
Conducting interviews 27
Learning about the local history of the place where they live 24
Conducting research 16
Group work with classmates 12
Getting help from people during the research process 9
Acquiring knowledge and skills to be used in teaching 6
Learning new knowledge in different areas 4
Experiencing a sense of accomplishment 2
Seeing that our historical heritage is protected 1
Informing people about local history 1
Fulfilment of assumed responsibilities 1
Uncovering elements of local history that are about to be forgotten 1

The most important aspect that the participants emphasized in this regard was the interviews
they conducted with local people and people who were knowledgeable about the topics of their
activities. In these interviews, which the participants described as "enjoyable", "fun”, "sincere",
"socializing" and "enabling them to mingle with the public", they also specifically stated that they
benefited from the "vast knowledge" of the people they heard different opinions and talked to. For
instance, PT29 said, "I liked getting different opinions from different people. It was enjoyable to
interview people on the street." Participants gave the second priority to learning about the local
history of the settlement they live in. Stating that they gained knowledge about historical places,
traditions, customs, and cultural elements in Balikesir thanks to the activities they organized, the
participants emphasized that they had the opportunity to get to know the city they live in better.
Regarding this category, PT27 said, "We learned better what the history of the unknown artifacts in
our region is." The third priority of the participants in this regard was the research they conducted
within the scope of the activities they carried out. The participants stated that through the research,
they reached historical documents that had never been published anywhere before, and their desire
to do research developed. For example, one of the participants who expressed this view, PT23
expressed his opinion as "... The development of our research spirit and getting great pleasure from
it."

Carrying out group work with classmates and receiving people's help during the activities were
the issues that participants ranked relatively high in this regard. The participants who expressed the
view of carrying out group work with classmates stated that they liked the most in these activities as
"being a part of a group", "gaining group consciousness’, "feeling the group spirit", "working in
cooperation” and "spending time outside the classroom". For example, PT1 explained his opinion by
saying "...at the same time, being a part of a group is among the things I like." The participants who
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expressed the view of seeing the help of people during the research process emphasized that they liked
the fact that both local people and local administrators approached them with love, respect and
tolerance, did not turn away from them, and acted in a caring and friendly manner during the
activities. In this category, PT15 stated that "... I liked it even more that people were friendly. It was
nice that whoever we talked to, they did not turn away and had a conversation with us." The
participants expressed the views of gaining knowledge and skills to be used in teaching and acquiring
new knowledge in different fields in the middle ranks. The participants in this category also
specifically stated that they would like to carry out similar studies with their students in their possible
future professional lives, which "improve themselves", "give them the opportunity to work
practically”, "provide knowledge and experience” and "will have an important place in their future
professional lives.” Among the participants who had this view, PT22 explained her thoughts by saying
"I liked being involved in a study that I would like to have my students do in the future." The
participants who expressed the view of acquiring new knowledge in different fields emphasized that
they gained knowledge in subjects and fields that they did not know thanks to their studies. For
example, PT30, who was of this opinion, used the expression "... gaining new knowledge about a
subject I did not know." The frequency of expression of other opinions written down by the
participants decreased considerably.

Participants' Opinions on the Most Difficult Issues during Local History Activities

Secondly, the participants were asked about their opinions on the most challenging issues
during the local history activities and the findings are presented in Table 2.

Table 2

Participants' Opinions on the Most Challenging Issues during Local History Activities

Opinions f

Finding sources and obtaining information on the subject 27
Conducting interviews

Experiencing problems due to group work
Not feeling competent in technology

— N
— N

Reporting research results
Experiencing physical fatigue

Lack of technological equipment
Finding a research topic

Spending too much time on research
Difficulty in limiting the topic
Dealing with official procedures

— = = = N U1 U1 o O

Shortage of time

Participants stated that they had the most difficulties in finding resources and obtaining
information about the topic they were researching during the local history activities they organized.
While some participants stated that they reached a limited number of resources in their research in
libraries, city archives, and on the internet to find information/documents related to the activity
topics, some participants complained about not being able to access any resources in these
environments. For example, one of the participants who expressed this view, PT33 said, "The most
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difficult thing for us was not being able to find documents. We came back empty-handed from the
library and many other places we went to." The second important challenge that the participants
experienced in this regard was to conduct interviews, which is an important part of their activity
studies. The participants stated that both local people and public officials were hesitant and reluctant
to record their interviews, and sometimes even responded negatively to their interview/appointment
requests. In this view PT41 stated that "...the fact that the staff and teachers did not talk to the camera
and also the local people did not want to talk... were the reasons that made it difficult." Problems
arising from group work were the third most prioritized area of difficulty mentioned by the
participants. The participants especially mentioned the inability to come together with the group
members, having discussions, not being able to act together and some group members not fulfilling
their responsibilities as the reasons for the difficulties they experienced in this regard. Regarding this
category, PT48 stated, "My friends do not have responsibility. One should at least have called me to
see what happened to the homework."

Not feeling competent in technology and reporting the results of the research were the
difficulties that the participants stated relatively high and close to each other. The participants
emphasized that they had problems in editing, montage, and merging the documentary videos they
shot especially with the MS Word program because they were not sufficiently equipped with
technology. For example, PT39, who stated that they had this difficulty, said "... We had difficulties in
Word and video editing." The participants who stated the difficulty in reporting the research results
stated that they had difficulties in writing their studies, editing them, and finally finding an interesting
title. For example, PT26 in this category said, "What we did for our homework was to transfer the
draft to the computer. Also, it was adjusting the story [fiction] stage for the assignment and choosing
the title of the assignment. " Physical fatigue and lack of technological equipment were the views
expressed by the participants in the middle ranks and with the same frequency. The participants who
wrote down physical fatigue as a difficulty emphasized that they were sleep deprived especially
because they worked day and night. One of the participants with this view, PT40, drew attention to
this situation by saying "We work, day and night to complete our homework and we do not sleep."
All of the participants who stated the lack of technological equipment expressed the lack of computers
as the reason for the difficulties they experienced. For example, for this category, PT34 explained the
difficulty by saying, "First and foremost, not having a computer was very difficult for us." The
frequency of expressing other difficulties expressed by the participants in this regard decreased
considerably.

Participants' Views on the Contributions of Local History Activities

Within the scope of the research, the participants were asked about their opinions on the
contributions provided by the local history activities they have realized, and the findings obtained are
presented in Table 3.
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Table 3

Participants' Opinions on the Contributions of Local History Activities

Opinions f
Contributing to personal and social development 47
Acquiring knowledge, skills and experiences that can be used in teaching 38
Getting information about the settlement where you live 25
Gaining awareness about the importance of local history and its elements 25
Creating a change in perspective towards history 3

The participants gave their first priority to the learning outcomes that contribute to their
personal and social development in this regard. The participants explained these outcomes as being

»  «

able to conduct research, “communicate”, “take responsibility”, “cooperate”, “work in groups”, “act
tolerant”, “act self-confident”, “be patient”, and “act according to official procedures”. For example,
in this category, PT16 said, "... This course taught us responsibility awareness, learning the rules of
research, ... working in cooperation in a harmonious and smooth way, how to communicate with all
levels of government in terms of hierarchy..." The second priority of the participants was to gain
knowledge, skills and experiences that they could use in their possible professional lives. The
participants stated that they learned a new method that they could use in their future courses and
emphasized that they could have their students conduct local history research. They also stated that
thanks to this training, they understood that the information obtained through research is more
permanent/valuable than the information conveyed verbally, that students should be made active in
the lesson, that history has a "different face", how to make history subjects more productive and fun,
and how to make students love the lesson. For example, PT3, who adopted this view, explained his

opinion by saying "From now on, I can easily have my students do local history research.”

Acquiring information about the settlement and raising awareness about local history and its
importance were the opinions stated by the participants with the same frequency and with the third
priority. Participants who expressed the view of gaining knowledge about the settlement where they
live stated that they gained information about historical places, personalities, traditions, customs, and
cultural elements of Balikesir thanks to the activities. In fact, not only the students who came to the
city to study from outside the province but also the students who are originally from Balikesir
emphasized that they gained knowledge about historical places/artifacts that they did not have any
information about even though they had seen them many times before. For example, PT49 wrote his
opinion by saying "I am from Balikesir. Although I am from Balikesir, there are so many things that
I do not know, that I need to learn..." The participants who expressed the view of raising awareness
about the importance of local history and its elements stated that they learned that there is a concept
called local history as a result of the activities they carried out and that they experienced the answer
to the question of what local history is by doing and experiencing it personally. They also stated that
they now pay more attention to the historical artifacts next to them while walking on the road, that
they understand how important the historical buildings they pass by every day are for the past of a

TURKISH

§ ISTORY EDUCATION

JOURNAL

147



A case study on the effectiveness of local history activities on pre-service social studjes teachers

region or city, and that this awareness must be transferred to future generations. In this category,
PT38 said:

The homework we did in this lesson drew my attention to the historical artifacts, buildings,
and structures that have historical value. In the past, when I was walking on the road, a
historical artifact did not attract my attention, but now they all started to attract my
attention.

Although the change in the perspective towards history was stated by fewer participants, it is
a very important opinion in terms of history education. The participants who expressed this view
stated that thanks to the activities they carried out, they realized that history does not only consist of
political events/wars, but also that all kinds of artifacts and places constitute an element of history.
For example, PT12 in this category said, "It helped me to better recognize the elements of history that
I had no knowledge about before. It taught me that history is not only about war, but also that many
historical artifacts and places are elements of history."

Participants' Opinions on How the Local History Research Course and Activities Could be
conducted in a Better Way

The participants were asked about their opinions on how the local history research course and
activities they had taken within the scope of the research could be conducted in a better way, and the
findings obtained are presented in Table 4.

Table 4
Participants' Opinions on How the Local History Research Course and Activities Could Be conducted
in a Better Way
Opinions f
Providing more information and guidance to students 21
Some changes in the planning and teaching of the course 10

Motivating students more to research 6
Spreading the research over a wider period of time 3
Instructor being more disciplined 3
Sharing the work with the local community 2
Cooperation with official institutions and organizations during the process 2
Creating a local history archive from student products 1
Sharing the work with other groups 1
Those who think that the course is conducted in a healthy way 7

The most common suggestion made by the participants in this regard was that they should be
given more information and guidance on certain issues. The most important issues emphasized were
helping students in the stages of finding sources, using time effectively, planned work, video shooting
and editing, and preparing the research report. In addition, going to the field research where historical
artifacts/places are examined together with the instructor, helping the groups that have difficulty in
finding a topic, giving more information about the importance of group work and responsibility
within the group, and holding separate evaluation meetings with the groups every week are other
important issues expressed by the participants. For example, PT36 explained his opinion as "In order
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to conduct the local history research course in a better way, it is sufficient to provide guidance on
determining the subject to be researched and finding resources." Making some changes in the
planning and teaching of the course was the second priority of the participants. The main suggestions
mentioned by the participants in this context were that the course should be planned in two semesters
so that students can spend more time on research, the research should be presented only as a
documentary and not turned into a report, presentation, and studies should not be made during exam
periods, and the studies should be presented in the historical place researched. For example, PT35
said, "I don't think a research report is very necessary. It would be more detailed and fun if we just
made a documentary." Motivating students more to do research was the third priority suggestion
expressed by the participants. The participants stated that the study was difficult for them at first and
that they approached it with prejudice and emphasized that students should be motivated to do better
by showing them more successfully completed sample studies. For example, PT5 said "Encouraging
them to give due importance to their homework. To show them examples and make them believe that
they can do better."

The frequency of expressing other opinions of the participants decreased considerably.
Spreading the research over a wider period of time and the instructor being more disciplined were
the views expressed in the middle ranks and with the same frequency. In general, the participants
pointed out that much better studies could be produced if more time was given to the students because
of the lack of time in the research process. PT6, who expressed his opinion in this category, wrote his
opinion by saying "If there was more time, we could have produced better studies.” The participants
who stated that the instructor should be more disciplined as a suggestion for the instructor
conducting the course emphasized that the students should be kept more strictly in this process. For
example, PT45 in this category wrote his opinion with the words "It should have been more
disciplined.” Sharing the studies carried out by the students with the local community and making
the necessary cooperation with official institutions and organizations during the research process
were the opinions expressed by two participants each. The participants emphasized the importance
of exhibiting the studies in various places so that local people can learn about the history of the
settlement they live in. For instance, PT20 stated that "I think that the documentaries and research
should not be limited. For example, these assignments should be shown in conference halls and
people should be more aware of their hometowns." One of the views expressed by a participant on
this subject, the creation of a local history archive based on the studies carried out by the students at
the faculty, is quite remarkable and can be considered very important as it is a practice that has a long
history abroad. The participant, PT52, expressed this idea with the words "Creating an archive about
the local history of Balikesir from these studies within the school." In addition, 7 participants did not
make any suggestions because they thought that the course was perfectly carried out.

Conclusion

The result and discussion obtained from the research conducted with pre-service social studies
teachers on local history teaching are presented in this section. The participants stated that they
enjoyed the interviews with local people and people who had knowledge about the research topics the
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most during the activities they carried out in the field of local history teaching. Learning information
about the local history of the settlement they live in, doing research, participating in group work with
their friends were the top views of the pre-service teachers. In a study conducted by Dere (2018), pre-
service teachers who worked with the group using the oral history method stated that these studies
contributed to them in terms of being in solidarity, providing collective responsibility, working
together, and developing friendship.

Participants stated that they experienced the most difficulties during their local history
activities at the stage of finding resources and collecting information about their research topics. In
fact, while some participants stated that they reached a small number of resources related to their
research topics in libraries, city archives, and on the internet, some participants pointed out that they
could not find any resources in these environments. The researchers witnessed this situation in their
observations and as they received requests for help from the participants. Even though the ways in
which they can access the necessary resources and information within the scope of local history
education were mentioned, the researchers did not neglect to provide the participants with the
necessary help and guidance on this issue, which they had difficulty with during the activities. One of
the problems that students may encounter in local history studies is related to accessing resources
(Douch 1967, cited in Avct Akeali, 2007: 81-82; 2013: 90; Avcr Akeali and Aslan, 2007: 85). This
finding obtained from our research is similar to the results of the research conducted with social
studies teacher candidates (Oran, 2019; Aktin and Karacali Taze, 2021a; 2021b) and social studies
teachers (Gog, 2008; Yuvaci, 2018) for local history teaching. Conducting interviews, which is an
important element of local history activities, was mentioned by the participants as the second most
important area of difficulty. As it can be understood, although the participants described the
interviews they conducted as the most enjoyable aspect during the activities, they also stated that it
was one of the most challenging issues due to the fact that local people and public officials were
timid/reluctant to record the interviews and responded negatively to appointment requests. The
participants also expressed this difficulty to the researchers during the lessons every week after the
activity activities started. The researchers tried to guide the participants by sharing their experiences
in the studies in which they had previously used the interview method. This result obtained from our
research is supported by the findings of some studies in the related literature (Kabapinar et al., 2018;
Oztasci, 2017; Utkiir Giillithan, 2020).

Problems arising from group work such as not being able to come together, having
discussions, not being able to act together, and not fulfilling responsibilities were the third most cited
difficulty point by the participants. In a study conducted by Dere (2018), pre-service teachers working
with a group and using the oral history method stated that they experienced negligence-based social
loafing, gathering, and coordination problems. Other opinions expressed by the participants in this
regard were not seeing themselves enough in the use of technology, reporting research results,
experiencing physical fatigue, feeling a lack of technological tools due to the lack of a computer,
finding a suitable research topic, spending a lot of time on research, having trouble limiting the
subject, struggling with official procedures and having time constraints. These findings obtained from
our research are in harmony with the findings of some studies in the related literature (Kabapinar et
al., 2018; Oztasci, 2017).
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Participants stated that local history activities contributed most to their personal and social
development. Being able to conduct research, work in groups, act tolerant, communicate, cooperate,
act self-confident, be patient, take responsibility, and act in accordance with official procedures were
stated by the participants as the gains obtained at the end of this training. It is seen that this finding
from our research is supported by the findings of some studies (Dere, 2018; Utkiir Giillithan, 2020)
conducted with pre-service teachers in the relevant literature. In our research, acquiring knowledge,
skills, and experiences that can be used in their possible professional lives was the second important
opinion expressed by the participants in this regard. First of all, the participants stated that since they
learned a method that they could use in their lessons in the future, they would have their students do
local history projects, they understood the importance of making students active in the lesson, ways
to make history subjects productive / fun and how to make their students love their lessons. Similarly,
the pre-service social studies teachers in Crocco and Morino's (2017) study on local history stated
that they realized the applicability of local history as a method that would increase their students'
interest and understanding in the future.

Acquiring information about the settlement where they live and gaining awareness about local
history and its importance are the third prioritized opinion of the participants with the same
frequency. Not only the participants who came to the city from outside but also the participants who
are originally from Balikesir stated that thanks to the activities they did, they gained information
about historical places/artifacts that they did not have any information about, although they passed
by many times before. In fact, this situation is not unique to our country. In a study conducted by
Crocco and Marino (2017) on local history with pre-service social studies teachers in the USA, it was
understood that the majority of the participants did not have much knowledge about the history of
the state even though they grew up in New Jersey. The participants in our study also emphasized that
thanks to the activities they carried out, they paid more attention to the historical artifacts next to
them, understood how important these artifacts are for a region/city, and emphasized that this
awareness must be passed on to the next generations. These findings obtained from our research
coincide with the findings of some studies (Aktin and Karacali1 Taze 2021b; Aktin and Tekin, 2018;
Dere, 2018; Golgesiz Gedikler, 2021) conducted with pre-service teachers within the scope of local
and oral history. The view that there has been a change in the perspective towards history is
noteworthy because it emphasizes an achievement that can be seen as important in terms of history
education, although it was expressed by a small number of participants. Because the participants in
this view stated that they no longer see history as consisting only of political events / wars and that
they understand that all kinds of artifacts and places are also elements of history. Similar results were
obtained in a study conducted by Kabapinar and Demeter Safak (2021) with primary school students,
which included oral history and local history methods together, and as a result of the research, a
change was observed in students' perceptions that history consists only of great men and political

events.

The most important suggestion made by the participants for better execution of the local
history research course and activities was that they should be given more information and guidance
on certain issues. Within the scope of this suggestion, the participants stated that students should be
assisted especially in the preparation of the research report, the importance of responsibility within
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the group, finding resources, working in a planned manner, shooting and editing videos, and using
time effectively. In fact, the participants were given the necessary training by an expert before they
started local history activities, especially on making the videos they would shoot into documentaries,
introducing the programs they could use in this regard, montage, and editing. In addition, it was also
observed by the researchers that the participants continued to experience difficulties in this regard
even after the shooting of the videos was over, although the relevant expert provided them with all
kinds of guidance on editing. The opinions expressed less frequently by the participants are that the
local history studies carried out by the students should be presented to the local people in various
places and a local history archive based on student products should be created in the faculty. In line
with the findings obtained as a result of the research, the following suggestions are made.

Pre-service social studies teachers should be provided with both theoretical and practical
training on local history, and they should be provided with activities.

During their undergraduate education, pre-service social studies teachers should be trained
on how to conduct research with all the steps.

Pre-service social studies teachers should be guided by giving examples at all stages of local
history activities, from finding a topic, scanning sources, and using technology to preparing the
research report.

Pre-service social studies teachers should be informed about what group work is, how group
work should be carried out, and why responsibility is important in group work before conducting
local/ oral history activities.

Local history archives should be created in faculties of education based on the works produced
as a result of local and oral history activities carried out by pre-service social studies teachers.
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Oz

Merkezine siradan insani alan yerel tarih, bugiin Tiirkiye dahil diinya tizerindeki bircok iilkede, 6grencilere
onemli yeterlilikler kazandirabilme potansiyelinden dolay, bir 6gretim yontemi olarak sosyal bilgiler/tarih
ogretimi programlarinda yer almaktadir. Ancak yerel tarihin saglayacag: yeterlilikleri gergeklestirebilmek
i¢cin 6gretmen adaylarinin lisans egitimleri sirasinda bu yonteme yonelik uygulamali etkinlikler yaparak
tecriibe kazanmalari ¢ok 6nemlidir. Bu arastirmada; sosyal bilgiler 6gretmen adaylarinin yerel tarih 6gretimi
ozelinde gergeklestirdikleri etkinliklerle ilgili goriisleri ortaya koymak istenmistir. Arastirmanin
katilimcilarini Balikesir Universitesi Necatibey Egitim Fakiiltesi Sosyal Bilgiler Egitimi Anabilim Dali’'nda
Ogrenim goren 55 Ogretmen adayr olusturmaktadir. Durum ¢alismasi modeliyle gerceklestirilen
aragtirmanin verileri agik uglu anket, 6grenci giinliikleri, etkinlik degerlendirme formu ve arastirmaci
gozlem notlariyla elde edilerek igerik analizi yontemiyle analiz edilmistir. Katilimcilar gerceklestirmis
olduklari yerel tarih etkinlikleri sirasinda en ¢ok yaptiklar: goriismelerden haz aldiklarini belirtirken, en fazla
zorlugu kaynak bulma ve bilgi edinme konularinda yasadiklarini ifade etmislerdir. Yaptiklar: etkinliklerin
kendilerine kisisel/sosyal gelisim ve 6gretmenlik meslegi acisindan birgok katki sagladigini dile getiren
katilimcilar, Yerel Tarih Arastirmalar: dersinin ve etkinliklerinin daha etkili olarak gerceklesebilmesi i¢in
yapilacak sonraki uygulamalarda ozellikle 6grencilere daha fazla rehberlik yapilmasi 6nerisini 6n plana
¢ikarmislardir. Arastirma sonucunda elde edilen bulgular dogrultusunda sosyal bilgiler 6gretmen adaylarina
basta yerel tarih 6gretimi konusunda teorik ve uygulamali egitimler verilmesi olmak iizere bazi 6nerilere yer
verilmistir.

Anahtar Kelimeler : yerel tarih, sosyal bilgiler, tarih 6gretimi, etkinlik, 6gretmen aday1
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Asagidan yazilan tarihin bigimlerinden biri olan yerel tarih (Danacioglu, 2010) ya da daha
kapsayici bir adlandirmayla yani bagimizdaki tarih (Kyvig ve Marty, 2000) “sinirli bir cografi alanin
incelendigi, ulusal tarih anlatisinda gormezden gelinen yerel ve insani unsurlara yer vererek tarihin
kisisellestirilmesine ve insanlarin ait olduklar1 sosyal grupla baglarinin gelismesine yardimeci olan bir
tarih tiiri.” (Aver Akgali, 2013: 16; 42) olarak tanimlanabilir. Yerel tarih, ayn1 zamanda daha ¢ok
kisisel ya da orgiitsel bir bicimde yani1 basimizdaki tarihi koruma, 6grenme ve 6gretme amagh
gerceklestirilen girisimler seklinde de nitelendirilebilmektedir (Danacioglu, 2010).

Kokeni Antik Yunan’a kadar uzansa (Litchman ve French, 1978: 168’den akt. Avci Akgals,
2007: 39; 2013: 42) ve kendisine gosterilen ilgi 16. yiizyilin sonlarindan itibaren baslamis olsa da yerel
tarihin bugiinkii niteliklerini kazanmasini saglayan yonelimi genel tarihgiligin izledigi seyre paralel
bicimde esas olarak 20. yiizyilin ikinci yarisinda olmustur (Danacioglu, 2010). Bu tarihten itibaren
yerel tarih insani, 6zellikle de siradan insani, merkezine alarak gelismistir (Tung Sahin, 2011). Yerel
tarihin akademik olarak bugiinkii seviyeye ulasmasinda 6zellikle Ingiltere’de bu alana yonelik
gerceklestirilen caligmalarin da 6nemli bir katkisi oldugunun belirtilmesi gerekmektedir (Aslan,
2000).

Yerel tarih ¢alismalarinin gelismesinde her bireyin i¢inde yasadig1 toplumun ve ekonominin
sekillenmesinde bir rolii oldugu, her ailenin ve her mekanin sundugu ayrintil tarihsel bilgilerle daha
kapsamli ¢aligmalara katkida bulundugu diisiinceleri etkili olmustur (Caunce, 2001). Gegmisle ilgili
daha iyi bir kavrayisa ulasabilmek ve daha genis bir perspektif ortaya koyabilmek i¢in ulusal ve
uluslararasi gelismeler kadar, yan1 basimizdaki yerel gelismeleri de dikkate almamiz gerekmektedir
(Kyvig ve Marty, 2000). Bunun yaninda yerel tarih, ulusal ve global olgekteki gelismelerin ve
sonuglarinin anlagilmasina da katkida bulunmaktadir. Yerel tarihin sundugu 6rnekler genel tarihi

TN

daha anlagilir kildigindan bazi tarihgilerce "genel tarihi aydinlatan sadik referanslar”, "genel ve ulusal
tarih i¢in uygun ve anlamli 6rneklerle dolu bir depo ya da cephanelik.” olarak da nitelendirilmistir

(Douch, 1967°den akt. Aslan, 2000: 201).

Bir bireyin kendisinin, ailesinin ve yakin ¢evresinin ge¢misi, o birey iizerinde daha etkilidir.
Dolayisiyla bu tarihi 6grenmek, bireyin kendi hayatini etkileyen faktorleri kavramasina destek olur.
Bu husus, bagka hicbir tarihsel arastirmanin yapamayacag: sekilde birey i¢in duygusal bir tatmin de
saglar (Kyvig ve Marty, 2000). Yerel tarih ayn1 zamanda Banks’in da belirttigi tizere toplumda gurur
duygusunun olugmasina katki sunabilmektedir (Danker, 2005). Anlasilacag: iizere yerel tarih, bireyin
ve toplumlarin kendilerini dogrudan ilgilendiren ihtiyaglarina yonelik oldugu i¢in arastirilmaya deger
bir alan olarak goriilmektedir (Kyvig ve Marty, 2000). Yerel tarih bu anlamda geleneksel tarih
anlayisinda oldugu gibi insanlarin izledigi bir filmden ziyade aktérlerinden biri oldugu bir oyunu
simgelemektedir (Steele, 1983’den akt. Aslan, 2000: 202). Bugiin Ingiltere, Fransa ve Amerika gibi
tilkelerde yerel tarih hem bir arastirma gelenegi olarak hem de okul sistemi icinde tarih 6gretiminde
kendine yer bulmustur (Avct Akgals, 2013).

Sinif dis1 tarih ya da okul dis1 tarih ¢ercevesinde de ele alabilecegimiz (Avci Akgali, 2017; 2019)
yerel tarih 6gretimi “6grencinin yakin ¢evresindeki tarihsel unsurlari gegmis ve giiniimiiz baglaminda
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incelemesini, bunu yaparken de kiiciik bir tarih¢i bakig acisiyla akademik anlamda yerel tarih
arastirmalarinda kullanilan yontemleri kullanmasini saglayarak, ogrenme siirecinde aktif rol
almasinin yolunu agan alternatif bir tarih 6gretim yontemi.” (Oztas¢i, 2017: 19-20) olarak
tanimlanabilir. Ata (2015: 79) ise yakin gevre tarihi ile ayn1 anlama geldigini belirttigi yerel tarih
ogretimini “bir okulun ve 6grencinin evinin bulundugu kiigiik bir ¢evre iizerinde ¢aligmak.” olarak
tanimlamigtir. Ulkemizde 2005 tarihinden itibaren yenilenen sosyal bilgiler programiyla birlikte
tizerinde durulan 6nemli konulardan biri de yerel tarihe sosyal bilgiler dersinde bir 6gretim yontemi
olarak yer verilmesi olmustur (Yesilbursa, 2015). Giintimiizde yiiriirlitkte olan 2018 tarihli sosyal
bilgiler 6gretim programi incelendiginde de yerel tarihe verilen 6nemi gérmek miimkiin olmaktadir.
Programda sosyal bilgiler dersinin islenmesinde okul dis1 ortamlardan faydalanilmasi ve ozellikle
uygun olan konularda sozlii tarih ve yerel tarih etkinliklerine yer verilmesi gerektigi
vurgulanmaktadir (MEB, 2018). Yerel ve sozlii tarihin giincel 2018 tarihli sosyal bilgiler dersi 6gretim
programinda ve ders kitaplarinda uygulanabilirligini inceleyen Dere ve Akdeniz de (2021), bu
yontemlerin insan ve mekanla ilgili neredeyse her konuda etkili bir sekilde kullanilabilecegini dile
getirmektedirler. Boylece ogrenciler tarihi olaylar1 yerelden ulusal ve evrensel boyutlara
tagiyabilecekleri gibi, bu olaylar1 farkli bakis agilarindan inceleyerek tarihsel diistinme becerilerini
gelistirebilecekleri firsatlar yakalayabileceklerdir. Ciinkii siyasi, sosyal ve kiiltiirel tarihle ilgili ¢esitli
kaynaklar1 barindiran yerel tarihi ¢evrenin 6grencilerin tarihsel diisiinme becerilerinin gelisimine
katki saglayabilme potansiyeli bulunmaktadir (Aktin ve Karagali Taze, 2021b).

Yerel tarih etkinlikleri, 6grenci 6zelliklerine ve ders igeriklerine uygun olarak hazirlanip dogru
bi¢cimde uygulandiginda hem ilkégretim hem de ortadgretim diizeyinde tarih 6gretiminin amaglamig
oldugu bir¢ok bilgi ve becerinin 6grencilere kazandirilmasina yardimei olur (Avct Akgals, 2013. Bu
konuda ayrica bkz. Aydin, Diindar ve Kaya, 2016; Demircioglu, 2010; Dere ve Akdeniz, 2021; Isik,
2011; Kabapinar, 2014; Yesilbursa, 2015). Her seyden 6nce yerel tarih, tarih 6gretiminin yoniinii siyasi
tarihten sosyal ve kiiltiirel konulara kaydirarak farkli bakis agilarinin 6gretim programlarina dahil
edilmesine olanak verir (Marino ve Cracco, 2012). Bu sayede mikro tarihgilik olarak ele alinabilecek
yerel tarih siradan insani, bireyi merkeze alir. Ulagilmasi imkéansiz kahramanlarin hikayelerini ve
yasamumizla dogrudan ilgili olmayan olaylar1 degil; bize yakin olan evimizde ve mahallemizde
gerceklesen olaylar1 ele alir. Bu tarih yasanilabilir, hissedilebilir ve dokunulabilir oldugundan
ogrenciler icin dedesinin ya da mahallesindeki bir esnafin hayati, kitaplardaki bir kahramanin
hayatindan daha ilgingtir (Erpulat, 2003). Stradling’in (2003: 140) belirttigi gibi “bildik yerlere ve
kisilere, daha 6nce isitilmis olaylara yakinlik 6grencilerde ilgi uyandirir.” Yani basimizdaki, bize yakin
insan, mekan ve yapilar1 ele alan yerel tarih, bu yoniiyle tarihin bir masallar y1ginin1 degil; yasanmuis
ve yasanmakta olan gercekligi ele aldiginin anlagilmasini saglar. Boylece yasanilan mekanin daha iyi
taninmasina, olaylarin ve giincel sorunlarin tarihsel bir perspektifle degerlendirilmesine yardimci
olur (Avci ve Dag, 2021).

Yerel tarih 6gretimi, tarih derslerinde smif digi 6grenme olanagr saglar. Nitekim “Ttim
Deneyimler Onemlidir” adli aragtirmaya gore sinif diginda 6grenme ¢ocuklar icin daha iyi ve kalict
ogrenme, duygusal ve fiziksel gelisim saglama ile cevreye karsi daha duyarli olma agisindan 6nemli
katkilar sunabilmektedir (Harnett, 2009). Bunun yanu sira yerel tarihe dayal: etkinlikler okul ile yasam
arasinda bagin kurulmasina yardimci olmaktadir. Bu etkinlikler ile &grenciler ayrica zengin
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deneyimler saglamakta, biligsel, duyussal ve sosyal becerilerini gelistirmekte, tarihi ezberlemek yerine
yaparak ve yasayarak 6grenebilmektedir (Arslan, 2012). Etkili bir sekilde planlanan ve uygulanan bu
yontem Ogrencilerin yakin ¢evrelerindeki kiiltiirel mirasin farkina varmalari, 6nemini anlamalari ve
korunmasina yonelik bir biling gelistirmelerine firsat da vermektedir. Ayrica 6grencilerin “aragtirma,
degisim ve stirekliligi algilama, gozlem, kanit kullanma, mekéni algilama becerilerini gelistirmelerine
ve bilimsellik, kiltiirel mirasa duyarlilik, estetik, sorumluluk ve vatanseverlik degerlerini
kazanmalarina” katki saglayabilmektedir (Dere ve Akdeniz, 2021: 495).

Yerel tarih, 6grencilere kendi tarihsel arastirmalarini siirdiirmeleri i¢in de birgok firsat
sunabilir (Haydn, Arthur ve Hunt, 1997). Ogrenme faaliyetlerini giinliik deneyimlerle
iliskilendirmeyi saglayan yerel tarih uygulamalari yazili ve sozlii kaynaklar ve miize envanterine giren
dokiimanlarla gergeklestirilmektedir (Aydin, Diindar ve Kaya, 2016). Bu yoniiyle 6grencilerin
tilkemizde de son yillarda yapilandirmaci 6grenme kurami gergevesinde deger kazanan birinci ve
ikinci elden kaynaklarla ¢alismalarina (Aydin, Diindar ve Kaya, 2016; Demircioglu, 2010; Marino,
2012) “tarih yapmay1”, “tarihsel arastirmayi/sorgulamay1”, “tarihsel yontemi 6grenmeleri’ne (Arslan,
2012; Ata, 2015; Avcr Akgali, 2007; Aver Akeali ve Aslan, 2007; Beem 1994; Gokee ve Isik, 2020;
Perrotta, 2017; Stradling, 2003; Tung Sahin, 2011) yardimci olmaktadir. Anlasilacag tizere yerel tarih
caligmasi, 6grencilerin tarihgilerin ge¢misi diizenlemek i¢in kullandiklar: ana kavramlarla baglant:
kurmalarina olanak vermektedir (Clark ve Lee, 2004). Ustelik yerel tarih 6grencilerin tarihin bir
gercekler yigin1 oldugu diisiincesinden tarihsel bilincin en 6nemli asamalarindan birisi olan tarihin
bir yorum oldugu anlayisina (Furay ve Salevouris 1988’den akt. Beem, 1994) ge¢melerine yardimci
olacak araglar da saglamaktadir (Beem, 1994). Yerel tarih etkinliklerinin tarih 6gretiminin
giiniimiizde 6n plana ¢ikan bu amaglarinin yani sira 6grencilerin okul miifredatinda yer alan diger
tarih konularini daha iyi anlamalarina yardimci olacaginin da belirtilmesi gerekmektedir (Danker,
2003)

Ancak yerel tarihin teorik olarak programlarda vurgulanip kazanimlarla iligkilendirilmesi bu
yontemin saglikli bir sekilde uygulanabilmesi icin yeterli degildir (Kabapinar ve Karakurt, 2016).
Ogrencilerin yerel tarih 6gretiminin bahsedilen katkilarindan faydalanabilmeleri icin 6gretmenlerin,
yerel tarih 6gretimi etkinliklerine yonelik bilgi ve becerilere sahip olmalar1 gerekmektedir. Bu yiizden
de 6gretmenlerin lisans egitimleri sirasinda yerel tarih 6gretimi konusunda iyi bir egitim almalar1 gok
onemlidir (Demircioglu, 2010). Tarih ve sosyal bilgiler 6gretiminde yerel tarih (ve genelde sinif / okul
dis1 6gretim) konusunda yapilan akademik arastirmalar incelendiginde 6gretmenlerin yerel tarih
ogretim etkinlikleri hususunda kendilerini yeterli gormedikleri ve uygulamada sorunlar yasadiklar
gortilmektedir (Avcr Akgali, 2017; 2019). Buna karsilik genel anlamda sinif dig1 6gretim ve 6zelde
yerel tarih arastirmalarinda o6gretmen adaylarimi o6rneklem / galigma grubu olarak ele alan
¢alismalarin da sinirli sayida oldugu bilinmektedir (Avci Akgali, 2019). Gerek 6gretmenlerin sinif dist
ogretim ve yerel tarih konusunda bilgi ve uygulama agisindan sorunlar yasamalari, gerekse de
ogretmen adaylarinin gelecegin Ogretmenleri olarak konuyla ilgili gelisimlerinin énem tasimasi
nedeniyle 6gretmen adaylar1 ile gergeklestirilecek arastirmalarin bu tiir hizmet i¢i sorunlarin
¢oziimiine yardimei olacag: diistiniilebilir (Avcr Akgals, 2019).

Alanda yapilan caligmalar incelendiginde Avci Akgali (2015) tarafindan tarih 6gretmen
adaylar ve tarih 6gretmenleri; Aktin ve Tekir (2018), Oran (2019), Aktin ve Karagali Taze (2021a,
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2021b) tarafindan sosyal bilgiler 6gretmen adaylari; Korkut ve Kiris Avarogullar: (2018) tarafindan
Ingilizce ve sosyal bilgiler 6gretmen adaylary; Utkiir Giilliihan (2020) tarafindan sinif 6gretmeni
adaylar1 ile gergeklestirilen ¢aligmalar bulunmaktadir. Téim bu bilgilerden de anlasilacag: tizere
Tiirkiye’de 6gretmen adaylariyla yerel tarih kapsaminda yapilan ¢aligmalar oldukga sinirli sayidadir.
Ustelik Tiirkiye’de gorev yapan 6gretmenlerin de yerel tarih uygulamalari sirasinda sorunlar
yasamalar1 6gretmen adaylariyla lisans egitimleri sirasinda bu yonteme yonelik uygulamali caligmalar
yapilmasinin 6nemini ortaya koymaktadir. Bu nedenden dolay: ¢aliymamizin amaci; sosyal bilgiler
Ogretmen adaylarmin lisans egitimleri sirasinda se¢meli kategorisinde aldiklar1 “Yerel Tarih
Arastirmalar1” dersinde gergeklestirdikleri yerel tarih etkinlikleriyle ilgili goriislerini arastirmaktir. Bu
amag kapsaminda 6gretmen adaylarinin;

o Gergeklestirdikleri etkinlikler sirasinda en ¢ok keyif aldiklar1 hususlarla,

o Gergeklestirdikleri etkinlikler sirasinda en ¢ok zorlandiklar1 hususlarla,

e Gergeklestirdikleri etkinliklerin saglamis oldugu katkilarla ve

e Yerel tarih aragtirmalar: dersinin ve etkinliklerinin nasil daha iyi yiiritiilebilecegiyle
ilgili gorisleri belirlenmek istenmistir.

Yontem

Aragtirma Modeli

Nitel bir anlayisla yiiriitiilen aragtirmada durum ¢aligmas:1 modeli benimsenmistir. Durum
caligmalar1 giincel bir fenomenin gercek yasam kosullar1 icerisinde derinlemesine arastirildig1 bir
arastirma modeli olarak tanimlanabilir (Yin, 2014). Durum c¢aligmalar1 gii¢lii yonlerinden dolay:
egitim gibi uygulamali alanlarda (Merriam, 2013) ozellikle de 6gretmen egitimi arastirmalarinda
tercih edilmektedir (Paker, 2015). Durum ¢alismas1 modelinin ilgili literatiirde farkli arastirmacilar
tarafindan tanimlanan birgok tiirii bulunmaktadir (bkz. Creswell, 2013; Stake, 2005; Stenhouse,
1985’ten akt: Paker, 2015; Yin, 2014). Arastirma soz konusu literatiirde belirtilen “eylem arastirmasi
i¢cin yapilan durum c¢alismas1” tiiriinde yuritilmistir. Eylem aragtirmasi igin yapilan durum
caligmalarinda “eylemin gozden gegirilmesi ve iyilestirilmesine rehberlik edecek bilginin
saglanmasiyla c¢alistlan durum ve durumlarin gelistirilmesine katkida bulunmak” amaglanir
(Stenhouse, 1985: 50’den akt: Paker, 2015: 121). Arastirmada eylem arastirmasi igin yapilan durum
calismas: tliriiniin benimsenmesinin nedeni; sosyal bilgiler 6gretmen adaylarinin gergeklestirmis
olduklar yerel tarih etkinlikleri sirasinda karsilagsmis olduklar: zorluklar ile yerel tarih arastirmalar
dersi ve etkinliklerinin nasil daha iyi bir sekilde yiiriitiilebilecegine yonelik goriislerinin alinarak
calisitlan durum olan yerel tarih 6gretimi etkinliklerinin gelistirilmesine katkida bulunulmak
istenmesidir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu Balikesir Universitesi Necatibey Egitim Fakiiltesi Sosyal
Bilgiler Egitimi Anabilim Dalr’nda 6grenim goren ve se¢meli kategorisindeki “Yerel Tarih
Arastirmalar1” dersini alan, 21’i erkek, 34t kadin, toplamda 55 6gretmen aday: olusturmaktadir.
Arastirmanin ¢alisma grubunun belirlenmesinde kolay ulasilabilir durum 6rneklemesinden
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yararlanilmistir. Caligmada kolay durum Orneklemesinin tercih edilmesinin nedenleri
arastirmacilarin kendileri i¢in yakin ve erisimi kolay bir durumu se¢meleri ile arastirmalarina hiz ve
pratik kazandirmak istemeleridir (Yildirim ve $imsek, 2013). Katiimcilara yapacaklar1 etkinlik
caligmalar1 6ncesinde arastirma hakkinda gerekli olan tiim bilgiler verilmistir. Ders kapsaminda
yapacaklar1 yerel tarih etkinlikleri, dolduracaklar: acik uglu anketler, etkinlik formlar: ve tutacaklar:
giinlitklerden elde edilecek verilerin sadece bilimsel amagli bir arastirmada kullanilacaklar: bilgisi
verilen katilimcilar, goniilli olarak arastirmaya katilmayr kabul edip yazili olarak bu durumu
onaylamiglardir. Goniillii katilim formunda da belirtildigi iizere arastirmada 6gretmen adaylarinin
gercek isimlerine yer verilmemis ve katihmcilar OAl, OA2, ... OA55 seklinde sirali olarak
kodlanmiglardir. Calisma grubunu insanlarin olusturdugu bu arastirma, Balikesir Universitesi Sosyal
ve Beseri Bilimler Etik Komisyonu’nun (22.06.2023 tarih ve 2023/4) sayili toplantisinda alinan kararla
etik ve bilimsel agidan uygun bulunmustur.

Veri Toplama Araglar1 ve Verilerin Toplanmasi

Durum ¢aligmalarinda arastirilan “duruma” iliskin derinlemesine bir anlayis ortaya
koyabilmek i¢in gozlemler, dokiimanlar ve gorsel-isitsel materyaller gibi ¢oklu kaynaklardan veri
toplanabilmesi ¢cok 6nemlidir (Creswell, 2013). Bu arastirmada da &grenci ve arastirmac giinliikleri,
ogrenci etkinlik degerlendirme formu, agik uglu anket formu, aragtirmaci gozlem notlar,
katilimcilarin hazirlamig olduklar: yerel tarih etkinlik raporlar1 ve belgeseller gibi birden fazla veri
toplama araci kullanilarak hem derinlemesine bir anlayis hem de daha zengin ve birbirini teyit edecek
veri cesitliligi saglanmak istenmistir (Yildirim ve Simsek, 2013). Ancak tiim bu veriler bir makale
kapsaminda sunulamayacak kadar hacimli oldugundan katilimcilarin hazirlamis olduklar: arastirma
raporlar1 ve belgesellere yonelik verilere arastirmada yer verilememistir. Arastirmada kullanilan veri
toplama araglarindan olan a¢ik uglu anket ve etkinlik degerlendirme formu hazirlanirken ilgili
literatiirden ve ozellikle de Oztagg1 (2017) ve Kabapinar, Gékdogan, Kiigiik, Kéroglu ve Akbas’in
(2018) calismalarindan yararlanilmigtir.

Calismanin veri toplama siireci arastirmacilar tarafindan 13 haftalik bir zaman dilimi olarak
planlanmuigtir. Buna gore ilk hafta katilimcilara gergeklestirilmesi diistiniilen etkinlikler hakkinda bilgi
verilmistir. Katilimcilarin tamamu yerel tarih etkinliklerinde goniillii olarak yer almak istediklerini
belirtip katilim formlarin1 imzalamisladir. Ikinci hafta arastirmacilar tarafindan katilimcilara yerel
tarih, onemi ve bir yerel tarih etkinliginin adim adim nasil gergeklestirilecegine yonelik bir egitim
verilmistir. Bu egitimde daha once gergeklestirilen yerel tarih etniklerinden o6rnekler sunularak
katilmcilarin  uygulama boyutunda da bilgi edinmelerine dikkat edilmigtir. Uglincii hafta
katilimcilarin - gergeklestirecekleri yerel tarih etkinlikleri ¢alismalar1 igin kendi gruplarim
olusturmalar istenmigstir. Katilimcilardan sadece biri herhangi bir gruba dahil olmadan ¢alismasini
bireysel olarak gerceklestirmek istemis, diger katilimcilar kendi belirledikleri arkadaslariyla ¢alisma
guruplarini olusturmuslardir. Ardindan katilimcilara yerel tarih konu belirleme formu verilerek her
grubun Balikesir ilini gezerek ve internetten aragtirma yaparak c¢alismak istedikleri en az 3 konu
bulmalar1 istenmistir. Dérdiincii hafta katilimcilar bulmug olduklari konular: aragtirmacilara sunmus
ve c¢alisacaklar yerel tarih etkinlik konular1 belirlenmistir. Katilimcilarin belirlemis olduklar: yerel
tarih etkinlik konularindan bazilar1 “Sevincin, Kederin, Hiizniin ilmek Ilmek Dokunmasi: Yagcibedir
Halis1”, “Dua ve Dilegin Bulustugu Yer: Hasan Baba Tiirbesi ve Ayak Dedesi”, “Tarihten Gelen
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Fisiltilarla Yildirim Camii”, “Muharrem Hasbi’nin Unundan Balikesir’in Suyundan: Muharrem Hasbi
Un Fabrikas1”, “Ge¢misten Bugiine Tarihi Bir Koku: Balikesir Kolonyas1” ve “Seyh Liitfullah Camii”
seklindedir. Yerel tarih etkinlik konular1 kesinlestirildikten sonra katilimcilara birer giinlik ve
yapacaklari etkinlik ¢alismalarinin tiim asamalarinda kendilerine rehberlik yapacak bir “Yerel Tarih
Etkinlik Yonergesi” verilmistir. YoOnergede katiimcilarin giinliklerini nasil tutacaklari,
calismalarinda yararlanacaklar: kaynaklari nerelerden bulabilecekleri, kaynaklardan nasil alinti
yapabilecekleri, yerel tarih etkinliklerinin bir parcasi olan sozlii tarih goriismelerini nasil
gerceklestirecekleri, belgesellerinde kullanacaklar1 fotograflar1 ve videolar: ¢ekerken nelere dikkat
edecekleri ve aragtirma raporunu yazarken hangi kurallara uyacaklar1 hususlarinda gerekli olan tiim
bilgilere yer verilmistir. Yerel tarih etkinlik yonergesi olusturulurken de Oztagc1 (2017) ve Kabapinar
ve digerlerinin (2018) arastirmalarinda yer alan bilgilerden istifade edilmistir. Ayrica ayni hafta
katilimcilara belgesel ¢ekimi, montaj ve kurgu konularinda deneyime sahip olan bir uzman tarafindan
hazirlayacaklar1 belgeseller igin gerekli olan tiim bilgilerle ilgili bir egitim verilmistir.

Katilimcilar 5 ve 9. haftalar arasinda belirlemis olduklar: yerel tarih konulariyla ilgili kaynak
toplama, kaynak kisilerle goriismeler yapma, sozlii tarih goriismelerini gergeklestirme, fotograf cekme
ve video ¢ekimlerini yapma gibi ¢aligmalarini gerceklestirmislerdir. Bu siirecte arastirmacilar her
hafta derste katilimcilardan ¢aligmalarinin hangi asamada olduguyla ilgili bilgi aldiklar1 gibi kaynak
bulma ve goriismeler gerceklestirme sirasinda yagamis olduklar: zorluklar ve ihtiya¢ duyduklar: diger
konularda gerekli rehberligi saglamaya dikkat etmislerdir. Katilimcilar bu siiregteki ¢alismalarini
bitirdikten sonra 10 ve 13. haftalar arasinda etkinlik verilerini raporlastirma ve belgesellerini
hazirlama agamasina ge¢mislerdir. Katilimcilarin oldukga zorlandiginin gozlemlendigi bu donemde
arastirmacilar onlara siirekli olarak rehberlik yapip, yardimci olmustur. Katilimcilar etkinlik
raporlarini, hazirlamis olduklar belgeselleri ve bu siirecte yasamis olduklar: biitiin giizel deneyimler
ile zorluklar1 yansittiklar: giinliiklerini son hafta teslim etmislerdir. Ayrica ayni hafta katilimcilara
etkinlik degerlendirme formu ile agik uglu sorulardan olusan anket uygulanmistr.

Veri Analizi

Arastirmada elde edilen verilerin analizinde igerik analizi yonteminden yararlanilmigtir (Bkz:
Yildirim ve Simsek, 2013). Durum ¢alismalarinda goriisme, giinliikk ve dokiiman gibi farkli
kaynaklardan elde edilen hacimli verileri anlamlandirmak gerektiginden bu tiir ¢alismalarda
genellikle icerik analizi kullanilmaktadir (Patton, 2014). Veri analizinin ilk asamasinda farkli
kaynaklardan elde edilen veriler bilgisayara aktarilarak toplamda 112 sayfalik bir metin ortaya
¢ikarilmigtir. Ardindan arastirmacillar daha iyi anlamlandirabilmek igin verileri rahatsiz
edilmeyecekleri bir zaman diliminde ikiser defa okumuslardir (Bogdan ve Biklen, 2022). Daha sonra
arastirmacilar tiimevarimct bir yaklasim benimseyerek bireysel olarak verilerdeki benzerlik ve
farklilara yogunlagarak kodlarini belirlemeye baslamislardir (Kiziltepe, 2015). Arastirmacilar veri
setinin ilk 10 sayfasini analiz ettikten sonra belirledikleri kodlari, 6nceden hazirlamis olduklar: kod
gizelgelerine kaydederek bir araya gelmislerdir. Arastirmacilar bu toplantida kodlama yaptiklar1 bazi
paragraflar1 belirleyerek ayni veya benzer kodlama yapip yapmadiklarini gorebilme olanag: elde
etmiglerdir (Creswell, 2017). Ilk toplantidan sonra arastirmacilar bireysel olarak analizlerini siirdiiriip
veri setinin {gte ikilik bolimiinii bitirdiklerinde yeniden kodlama kontrolii yapmak i¢in toplanti
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yapmuslardir. Bu son toplantidan sonra aragtirmacilar 6zellikle goriis birligi ve ayriliklar: yasadiklar:
yerler tizerinde uzlasmaya varmislardir (Miles ve Huberman, 2015). Arastirmacilar tarafindan yapilan
analizin gtivenilirlik ytizdesi, Miles ve Huberman’in (2015) giivenirlik formiiliine gore (Giivenirlik =
Goris Birligi / Goriis Birligi + Gortis Ayriligl) %90, 1 olarak tespit edilmistir. Son olarak nitel
arastirma tizerinde ¢aligmalar yapan bir uzmana arastirmanin tiim asamalar1 hakkinda bilgi verilerek
veri toplama ve analiz siireci birlikte kontrol edilmistir. Bu son kontrolden sonra uzman denetginin
belirttigi noktalar da g6z oniinde bulundurularak veriler yeniden incelenerek kategoriler
kesinlestirilmistir (Yildirim ve $imsek, 2013). Arastirma sonucunda elde edilmis olan bulgular,
tablolar halinde frekanslar1 ile birlikte verilmistir. Durum c¢aligmalarinda elde edilen bulgularin
tablolar halinde sunulmasi 6zellikle arastirmacilarin veri analizi yaparken farkina varamadiklari bazi
iligkileri kesfetmelerine olanak verdigi i¢cin olduk¢a 6nemlidir (Yildirim ve Simsek, 2013). Ayrica
tablolarin sunumunda katilimcilarin farkli veri toplama araglarinda yer alan sorulara vermis olduklar:
yanitlardan alinan dogrudan alintilara da yer verilmistir.

Bulgular

Arastirmada elde edilen bulgular arastirma sorular1 dogrultusunda bu kisimda sunulmugtur.

Katiimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Keyif Aldiklari Hususlarla Ilgili
Gorigleri

Arastirmada katilimcilara ilk olarak gerceklestirmis olduklar: yerel tarih etkinlikleri sirasinda
en c¢ok keyif aldiklar1 hususlarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 1’de
sunulmustur.

Tablo 1
Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Keyif Aldiklar1 Hususlarla {lgili Goriisleri
Goriigler f
Goriigmeler gerceklestirme 27
Yasanilan yerin yerel tarihi hakkinda bilgi edinme 24
Aragtirma yapma 16
Sinif arkadaslariyla birlikte grup ¢aligmasi yapma 12

Arastirma siirecinde insanlardan yardim gérme
Ogretmenlikte kullanilacak bilgi ve beceriler edinme
Farkli alanlarda yeni bilgiler 6grenme

9
6
4
Bir seyleri bagarabilme duygusu yagama 2
Tarihi mirasimiza sahip ¢ikildigini gérme 1
Insanlara yerel tarih hakkinda bilgi verme 1
Ustlenilen sorumluluklar: yerine getirme 1

1

Unutulmak iizere olan yerel tarih unsurlarini ortaya ¢ikarma

Katilimcilarin bu konuda 6n plana ¢ikardiklar: en 6nemli husus, etkinliklerini yiiriitiirken
yerel halk ve etkinlik konular1 hakkinda bilgi sahibi olan kisilerle gerceklestirmis olduklar: goriismeler
olmustur. Katilimecilar “keyif verici”, “eglenceli”, “samimi”, “sosyallestirici” ve “halkla kaynasmalarini
saglayic1” olarak nitelendirdikleri bu goriismelerde ayrica farkli disiinceler duyup, konustuklar
kisilerin “engin bilgi birikimlerinden” faydalandiklarini da &zellikle belirtmislerdir. Ornegin bu
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konuda OA29 “Farkli insanlardan farkli diisiinceler almak hoguma gitti. Sokaktaki insanlarla réportaj
yapmak keyif vericiydi.” ifadelerini kullanmigtir. Katilimcilar bu konuda ikinci 6nceligi yasadiklar:
yerlesim yerinin yerel tarihiyle ilgili bilgi edinmelerine vermislerdir. Gergeklestirmis olduklar:
etkinlikler sayesinde Balikesir’deki tarihi mekénlar, gelenek-gorenekler ve kiiltiirel unsurlar hakkinda
bilgi sahibi olduklarini belirten katilimcilar bu sayede yasadiklar1 sehri daha iyi tanima firsat1 elde
ettiklerini de vurgulamiglardir. Bu kategoriye yonelik olarak OA27 “Bolgemizdeki, ydéremizdeki
bilinmeyen eserlerin ge¢misinin ne oldugunu daha iyi 6grendik.” seklinde goriisiinii agiklamistir.
Katilimcilarin bu konuda {iglincii dncelikleri ise yiirtitmiis olduklar: etkinlikler kapsaminda
gerceklestirdikleri aragtirmalar olmugtur. Katilimcilar yaptiklar: aragtirmalar yoluyla daha 6nce higbir
yerde yayinlanmamuis tarihi belgelere ulastiklarini ve arastirma yapma isteklerinin gelistigini dile
getirmislerdir. Ornegin bu goriisii ifade eden katilimcilardan OA23 “... Arastirma ruhumuzun
gelismesi ve bundan biiyiik keyif almak.” seklinde diistincesini ortaya koymustur.

Sinif arkadasglariyla birlikte grup caligmasi gergeklestirme ile etkinlikler siiresince insanlarin
yardimlarini alma katilimcilarin bu konuda nispeten {ist sirada belirttikleri hususlar olmustur. Siif
arkadaslariyla grup ¢alismasi gergeklestirme goriisiinii belirtilen katilimcilar bu calismalarda en fazla
hoslarina giden durumlar: “grubun bir pargasi olma”, “grup bilinci edinme”, “grup ruhunu hissetme”,
“is birligi icinde calisma” ve “sinif disinda vakit gecirme” olarak belirtmislerdir. Ornegin bu gériiste
olan OAl “...ayn1 zamanda bir grubun parcasi olmak hosuma giden seyler arasinda bulunuyor.”
diyerek diigiincesini agiklamigtir. Aragtirma siirecinde insanlarin yardimlarini gérme goriisiinii ifade
eden katilimcilar ise etkinlikler sirasinda gerek yerel halk gerekse de yerel yoneticilerin kendilerine
sevgi, saygl ve hosgoriiyle yaklasmalarini, yiiz ¢evirmemelerini, ilgili ve sicakkanli davranmalarini en
fazla hoglarina giden durumlar olarak vurgulamislardir. Bu kategoride olan OA15 goriisiinii
Insanlarin sicakkanli olmas1 daha da hosuma gitti. Her kimle konusursak bize yiiz cevirmeyip bizimle
sohbete girmeleri ayri1 bir giizeldi.” kelimeleriyle yaziya aktarmistir. Katilmcilar bu konuda
ogretmenlikte kullanacaklar1 bilgi ve beceriler kazanma ile farkli alanlarda yeni bilgiler edinme
goriiglerini orta siralarda dile getirmislerdir. Ogretmenlikte kullanilacak bilgi ve beceriler kazanma
goriisiint ifade eden katilimcilar, “kendilerini gelistiren”, “uygulamali ¢calisma olanag: veren”, “bilgi
ve birikim saglayan” ve “ileriki mesleki yasamlarinda 6nemli bir yer tutacak” bu g¢aligmanin
benzerlerini gelecekteki olasi mesleki yasamlarinda ogrencileriyle birlikte gerceklestirmek
istediklerini de ozellikle belirtmiglerdir. Bu goriise sahip olan katilimcilardan OA22 “Ileride
ogrencilerime de yaptirmak isteyecegim bir ¢aligma i¢cinde bulunmak ¢ok hosuma gitti.” diyerek
disiincelerini agiklamigtir. Farkli alanlarda yeni bilgiler edinme goriisiinii ifade eden katilimcilar ise
yaptiklar1 ¢alismalar sayesinde bilgi sahibi olmadiklar1 konu ve alanlarda bilgi sahibi olduklarina
vurgu yapmiglardir. Ornegin bu diisiincede olan OA30 “... Bilmedigim bir konu hakkinda yeni bilgi
edinmek.” ifadelerini kullanmistir. Katilimcilarin yaziya doktiikleri diger goriiglerin ifade edilme
sikliklar1 oldukea diismektedir.

Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Zorlandiklar1 Hususlarla flgili Gériigleri

Arastirmada katilimcilara ikinci olarak gergeklestirmis olduklar1 yerel tarih etkinlikleri
sirasinda en ¢ok zorlandiklar1 hususlarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 2’de
sunulmustur.
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Tablo 2

Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Zorlandiklar1 Hususlarla Ilgili Gériisleri

Goriigler f

Konuyla ilgili kaynak bulma ve bilgi edinme 27
Gortismeleri gerceklestirme

Grup caligmasi kaynakli sorunlar yasama
Teknoloji konusunda kendisini yeterli gormeme
Arastirma sonuglarini rapor haline getirme

—_ N
— N

Fiziksel yorgunluk yasama

Teknolojik arag gereg eksikligi yasama
Arastirma konusu bulma

Arastirmaya fazla zaman harcama
Konuyu siirlandirma sikintisi yasama
Resmi prosediirlerle ugragsma

Siire sikintis1 yagama

— = = = N U1 U1 o \O

Katilimcilar gergeklestirmis olduklar: yerel tarih etkinleri sirasinda en ¢ok arastirma yaptiklari
konuyla ilgili kaynak bulma ve bilgi edinme hususunda zorluk yasadiklarini belirtmislerdir. Bazi
katilimcilar etkinlik konulariyla ilgili bilgi / belge bulmak igin kiitiiphanelerde, kent arsivinde ve
internette yaptiklar arastirmalarda sinirli sayida kaynaga ulastiklarini aktarirken bazi katilimcilar ise
s6z konusu ortamlarda herhangi bir kaynaga ulasamamaktan dert yanmiglardir. Ornegin bu goriisii
ifade eden katilimcilardan OA33 “Bizi en ¢ok belge bulamamak zorladi. Kiitiiphaneden ve gittigimiz
bir¢ok yerden bilgi olarak eli bos dondiik.” diyerek goriislerini yaziya aktarmistir. Katilimeilarin bu
konuda yagsamis olduklar: ikinci 6nemli zorluk yaptiklar: etkinlik ¢aligmalarinin 6nemli bir parcas:
olan goriismeleri gerceklestirebilmek olmustur. Katihimcilar hem yerel halkin hem de kamu
gorevlilerin yaptiklari goriismeleri kayit altina aldiklar icin ¢ekingen ve isteksiz davrandiklarini, hatta
zaman zaman goriisme / randevu taleplerine olumsuz yanit verdiklerini dile getirmislerdir. Bu
goriiste olan OA41 “...Gorevlilerin, dgretmenlerin kameraya konusmamasi ve ayn1 zamanda yerel
halkin konusmak istememesi... zorlayan nedenlerdendi.” diyerek goriisiinii agiklamistir. Grup
calismasi yapilmasindan kaynaklanan sorunlar, katilimecilarca bu konuda iigiincti 6ncelikli olarak
belirtilen zorluk alani olarak dikkat ¢ekmektedir. Katilimcilar 6zellikle grup tiyeleriyle bir araya
gelememelerini, tartigmalar yasamalarini, birlikte hareket edememelerini ve bazi grup tiyelerinin
sorumluluklarin1 yerine getirmemelerini bu konuda yasadiklar1 zorluklarin nedenleri olarak
belirtmislerdir. Bu kategoriye yonelik olarak OA48 diisiincesini “Arkadaglarimin sorumluluk [sahibi]
olmamasi. Insan en azindan 6dev ne oldu diye bir arar.” diyerek agiklamustir.

Teknoloji konusunda kendisini yeterli gormeme ile arastirma sonuglarini raporlastirma katilimcilarin
nispeten iist siralarda ve birbirine yakin oranda belirttikleri zorluklar olmustur. Katilimcilar teknoloji
konusunda yeterli donanimlar1 olmadiklar: i¢in 6zellikle Word programu ile gektikleri belgesel
videolarin diizenlenmesi, montaji ve birlestirilmesinde sorun yagadiklarini vurgulamislardir. Ornegin
bu zorlugu yasadigini belirten OA39 “... Word ve video montajda zorluk ¢ektik.” demistir. Aragtirma
sonuglarini raporlastirma zorlugunu belirten katilimcilar ise ¢aligmalarini yaziya aktarma, kurgulama
ve son olarak da ilgi ekici bir baglik bulma konusunda sikint1 yasadiklarini ifade etmislerdir. Ornegin
bu kategoride olan OA26 “Odevimizle ilgili yaptigimiz taslagi bilgisayara gecirmek oldu. Ayrica 6dev
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i¢in hikaye [kurgu] agamasini ayarlamak ve 6devin basligini segmek oldu.” kelimeleriyle goriislerini
yaziya dokmiistiir. Fiziksel yorgunluk ve teknolojik ara¢ gereg eksikligi yasama katilimcilarca orta
siralarda ve ayni siklikla aktarilan goriisler olmustur. Fiziksel yorgunlugu zorluk olarak yaziya aktaran
katihimcilar oOzellikle gece giindliz demeden ¢alistiklarindan dolayr uykusuz kaldiklarini
vurgulamiglardir. Bu goriise sahip olan katilimcilardan OA40 “Odevimizi yetistirmek icin gece
giindiiz demeden ¢alismamiz ve uyumadigimiz giinler.” diyerek bu duruma dikkat g¢ekmistir.
Teknolojik ara¢ gere¢ eksikligini belirten katiimcilarin tamamu bilgisayarlarinin olmamasim
yasadiklar1 zorlugun nedeni olarak ifade etmislerdir. Ornegin bu kategoriye yonelik OA34 “Ilk basta
ve en Onemlisi bilgisayarimizin olmamasi bizi ¢ok zorladi.” diyerek yasadig1 zorlugu agiklamustir.
Katilimcilarin bu konuda dile getirdikleri diger zorluklarin ifade edilme siklig1 olduk¢a diismektedir.

Katilimcilarin Yerel Tarih Etkinliklerinin Saglamis Oldugu Katkailarla Ilgili Goriisleri

Arastirma kapsaminda katilimcilara gergeklestirmis olduklar: yerel tarih etkinliklerinin
saglamis oldugu katkilarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3

Katilimcilarin Yerel Tarih Etkinliklerinin Saglamis Oldugu Katkilarla Ilgili Goriisleri
Goriigler f
Kisisel ve sosyal gelisime katki sunma 47
Ogretmenlikte kullanilabilecek bilgi, beceri ve tecriibeler edinme 38
Yasanilan yerlesim yeri hakkinda bilgi edinme 25
Yerel tarih ve unsurlarinin 6nemi hakkinda farkindalik kazanma 25
Tarihe yonelik bakis agisinda degisiklik olusturma 3

Katilimcilar bu konuda ilk 6nceliklerini kisisel ve sosyal gelisimlerine katki sunan kazanimlara
vermiglerdir. Katilimecilar s6z konusu kazanimlar1 “arastirma yapabilme”, “iletisim kurabilme”,

» o« » o« »

“sorumluluk alabilme”, “is birligi yapabilme”, grup halinde ¢alisabilme”, “hosgoriilii davranabilme”,
“Ozgiivenli hareket edebilme”, “sabirli olabilme” ve “resmi prosediirlere gore hareket edebilme” olarak
agiklamislardir. Ornegin bu kategoride yer alan OA16 “... Bu ders bize sorumluluk bilinci, aragtirma
kurallarinin 6grenilmesi, ... isbirligi icinde uyumlu ve sorunsuz sekilde calisilmasini, hiyerarsik
acidan tiim devlet kademeleriyle nasil iletisim gerceklestirebilecegimizi... [Ogretti]” ifadeleriyle
goriisiinii yaziya aktarmistir. Katihimcilarin bu konuda ikinci 6ncelikleri olas1 mesleki yagsamlarinda
yararlanabilecekleri bilgi, beceri ve tecriibeler kazanma iizerine olmustur. Katiimcilar ileride
derslerinde kullanabilecekleri yeni bir yontem 6grendiklerini belirterek bu sayede 6grencilerine yerel
tarih aragtirmalar1 yaptirabileceklerini de o6zellikle vurgulamislardir. Ayrica bu egitim sayesinde
arastirma yapilarak ulasilan bilginin sozel olarak aktarilana gore daha kalic1 / degerli oldugunu,
ogrencilerin derste aktif hale getirilmesi gerektigini, tarihin “farkli bir yiizi” oldugunu, tarih
konularinin nasil daha verimli, eglenceli hale getirilecegini ve 6grencilere dersin nasil sevdirilecegini
anladiklarini da ifade etmiglerdir. Bu goriisii benimseyen OA3 “Bundan sonra bir yerel tarih
arastirmasini kolayca 6grencilerime yaptirabilirim.” diyerek diisiincesini agiklamigtir.

Yasanilan yerlesim yeriyle ilgili bilgi edinme ile yerel tarih ve 6nemine yonelik farkindalik
kazanma katilimcilarca ayni siklikla ve tigiincii 6ncelikli olarak belirtilen goriisler olarak dikkat
cekmektedir. Yaganilan yerlesim yeriyle ilgili bilgi edinme goriistinii belirten katilimcilar yaptiklar:
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etkinlik calismalar1 sayesinde Balikesir’in tarihi yerleri, kisilikleri, gelenek ve gorenekleri ile kiiltiirel
unsurlar1 hakkinda bilgi edindiklerini belirtmislerdir. Hatta sadece il disindan 6grenim gormek icin
sehre gelen dgrenciler degil aslen Balikesirli olan dgrenciler bile yaptiklar1 ¢aligmalar sayesinde daha
once defalarca 6niinden ge¢melerine ragmen hakkinda hi¢ bilgi sahibi olmadiklari tarihi mekanlar /
eserlerle ilgili bilgi sahibi olduklarini vurgulamiglardir. Ornegin bu konuda OA49 “Balikesirliyim.
Balikesirli olmama ragmen bilmedigim, 6grenmem gereken o kadar ¢ok sey varmis ki...” diyerek
goriiginii yaztya dokmiistiir. Yerel tarih ve unsurlarmin 6nemine yonelik farkindalik edinme
goriisiinii dile getiren katilimcilar ise gerceklestirdikleri etkinlik ¢aliymalar1 sonucunda yerel tarih
adinda bir kavram oldugunu 6grenerek yerel tarih nedir sorusunun cevabini bizzat yaparak yasayarak
deneyimlediklerini belirtmislerdir. Ayrica artik yolda yiiriirken yani baglarinda olan tarihi eserlere
daha fazla dikkat ettiklerini, her giin 6niinden gegtikleri tarihi yapilarin bir bolge veya sehrin gegmisi
i¢cin ne denli 6nem arz ettigini anladiklarin1 ve bu bilincin mutlaka gelecek nesillere aktartilmasi
gerektigini ifade etmiglerdir. Bu kategoride yer alan OA38 “Bu derste yapmis oldugumuz 6dev
cevremdeki tarihi eserlere, binalara, tarihi bir degeri olan yapilara kars1 dikkatimi topladi. Eskiden
yolda yiiriirken tarihi bir eser dikkatimi ¢ekmezken simdi hepsi dikkatimi ¢ekmeye basladi.”
kelimeleriyle diistincesini aktarmistir. Tarihe yonelik bakis agisinda degisiklik meydana gelmesi daha
az katilimci tarafindan belirtilmesine ragmen tarih egitimi acisindan olduk¢a 6nem arz eden bir goriis
olarak karsimiza ¢ikmaktadir. Bu gorisi ifade eden katilimcilar yaptiklar: etkinlikler sayesinde
tarihin sadece siyasi olaylardan / savaslardan ibaret olmadigini, her tiirli eser ve mekénin da tarihin
birer dgesini olugturdugunu anladiklarini dile getirmiglerdir. Ornegin bu kategoride yer alan OA12
“Daha 6nce higbir bilgiye sahip olmadigim tarihin 6gelerini daha iyi tanimama yardimci oldu. Tarihin
savastan ibaret olmadigini bir¢ok tarihi eserin, yerlerin de tarihin 6gesi oldugunu 6gretmis oldu.”
seklindeki ifadeleriyle bu durumu agiklamistir.

Katiimcilarin  Yerel Tarih Aragtirmalari Dersinin ve Etkinliklerinin Nasil Daha lyi
Yiiriitiilebilecegiyle Ilgili Goriigleri

Katilimcilara arastirma kapsaminda almis olduklari yerel tarih arastirmalari dersinin ve
etkinliklerinin nasil daha iyi bir sekilde yiiriitiilebilecegine yonelik goriisleri sorulmus ve elde edilen
bulgular Tablo 4’te sunulmugtur.

Tablo 4

Katilimcilarin ~ Yerel Tarih Aragtirmalari Dersinin  ve Etkinliklerinin Nasil Daha lyi
Yiiriitiilebilecegiyle Ilgili Goriisleri

Goriigler f
Ogrencilere daha fazla bilgi verilip rehberlik yapilmasi 21
Dersin planlanmasi ve islenisinde bazi degisiklikler yapilmasi 10
Ogrencilerin aragtirmaya daha fazla motive edilmesi 6
Arastirmanin daha genis zamana yayilmasi 3
Ogretim elemaninin daha disiplinli olmasi 3
Yapilan galigmalarin yerel halkla paylagilmasi 2
Stireg igerisinde resmi kurum ve kuruluslarla is birligi yapilmas1 2
Ogrenci iiriinlerinden yerel tarih arsivi olusturulmasi 1
Yapilan ¢alismalarin diger gruplarla paylasilmasi 1
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Dersin saglikl bir sekilde yriitiildiigiint disiinenler 7

Katilimcilarin bu konuda en fazla dile getirmis olduklar1 6neri kendilerine belirli hususlarda
daha fazla bilgi verilip gerekli rehberligin yapilmas: seklinde olmustur. Katilimcilarca bu konuda 6n
plana ¢ikarilan en 6nemli hususlar ise; 6grencilere kaynak bulma, zaman etkili kullanma, planh
caligma, video ¢ekimi ve montaj ile aragtirma raporunun hazirlanmasi asamalarinda yardimci
olunmasi olarak belirtilmistir. Bunun yani sira tarihi eserlerin / yerlerin incelendigi alan aragtirmasina
ogretim elemaniyla birlikte gidilmesi, konu bulmakta zorlanan gruplara yardimci olunmasi, grup
caligmasi ve grup icinde sorumlulugun onemi hakkinda daha fazla bilgilendirme yapilmas: ve
gruplarla her hafta ayri ayr1 degerlendirme toplantilarinin gergeklestirilmesi katilimcilarla ifade edilen
diger 6nemli hususlar olarak dikkat ¢cekmektedir. Bu goriisii benimseyen OA36 diisiincesini “Yerel
tarih arastirmalar: dersinin daha iyi bir sekilde yiiriitiilmesi i¢in arastirilacak konunun belirlenmesi
ve kaynak bulma konusunda yonlendirici bilgi vermek yeterlidir.” seklinde ag¢iklamistir. Dersin
planlanmasi ve islenisinde bazi degisikliklere gidilmesi katilimcilarin bu konuda ikinci 6ncelikleri
olmugtur. Ogrencilerin aragtirmaya daha fazla zaman ayirabilmeleri i¢in dersin iki donem olacak
sekilde planlanmasi, yapilan arastirmalarin sadece belgesel olarak sunulup rapor haline getirilmemesi,
sinav donemlerinde sunum ve calisma yaptirilmamasi ile yapilan ¢aligmalarin arastirilan tarihi
mekinda sunulmasi katilimcilarca bu kapsamda belirtilen baslica 6neriler olmustur. Ornegin bu
konuda OA35 “Arastirma raporunun ¢ok gerekli oldugunu diisiinmityorum. Sadece belgesel yapsak
daha detayli ve eglenceli olabilirdi.” demistir. Ogrencilerin aragtirma yapmaya daha fazla motive
edilmesi katilimcilarla bu konuda tigiincti 6ncelikli olarak dile getirilen 6neri olmustur. Katilimcilar
ilk bagta ¢alismanin kendilerine zor geldigini ve 6n yargiyla yaklastiklarini belirterek ozellikle
ogrencilere daha fazla bagariyla tamamlanmis 6rnek caligma gosterilerek daha iyisini yapabilecekleri
hususunda motive edilmeleri gerektigini vurgulamiglardir. Ornegin OA5 “Odevlerine gereken énemi
vermeleri acgisindan onlar1 tesvik etmek. Yapilan oOrnekleri gosterip kendilerinin daha iyisini
yapacagina onlar1 inandirmak.” diyerek bu konudaki goriisiinii agiklamustir.

Katilimcilarin diger gorislerinin ifade edilme siklig1 oldukga diigmektedir. Aragtirmanin daha
genis bir zaman siirecine yayilmasi ile dersi yiiriiten 6gretim elemaninin daha disiplinli olabilmesi bu
konuda orta siralarda ve ayni siklikla ifade edilen goriisler olmustur. Katilimcilar genel olarak
arastirma siirecinde zaman sikintisi yasadiklari i¢in 6grencilere daha fazla siire verilmesi durumunda
¢ok daha iyi ¢alismalar ortaya konulabilecegine dikkat ¢ekmislerdir. Bu kategoriye yonelik goriis
belirten OA6 “Daha fazla zaman olsaydi daha iyi calismalar ortaya koyabilirdik.” diyerek diisiincesini
yaziya aktarmistir. Dersi ylirtiten 6gretim elemanina yonelik bir 6neri olarak daha disiplinli olunmali
goriisiinti belirten katilimcilar ise 6grencilerin bu siiregte daha siki tutulmas: gerektigine vurgu
yapmiglardir. Ornegin bu kategoride olan OA45 “Daha disiplinli olunmaliydi.” kelimeleriyle
goriisiinii yaziya aktarmistir. Ogrenciler tarafindan gergeklestirilen caligmalarin yerel halkla
paylasilmasi ile aragtirma siireci boyunca resmi kurum ve kuruluslarla gerekli is birliginin yapilmasi
ikiser katilimci tarafindan belirtilen goriisler olmustur. Katilimcilar yapilan ¢aligmalarin gesitli
yerlerde sergilenerek yerel halkin da yasadiklar1 yerlesim yerinin tarihi hakkinda bilgi
edinebilmelerinin énemine dikkat ¢cekmislerdir. Ornegin bu goriiste olan OA20 “Bence olusturulan
belgesellerin, arastirmalarin sinirli kalmamasi gereklidir. Mesela konferans salonlarinda bu 6devlerin
gosterilmesi ve insanlarin yasamis olduklart memleketleri hakkinda daha da bilin¢lendirmesi
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gereklidir.” diyerek goriisiinii agiklamistir. Bu konuda bir katilimei tarafindan belirtilen goriislerden
biri olan fakiiltede 6grenciler tarafindan gergeklestirilen caligmalara dayali bir yerel tarih arsivi
olusturulmasi oldukg¢a dikkat ¢ekici ve yurt disinda uzun bir gegmise sahip olan bir uygulama oldugu
icin oldukga 6nemli goriilebilir. S6z konusu katilimci olan OA52 bu diigiincesini “Okulun biinyesinde
bu ¢aligmalardan Balikesir’in yerel tarihi ile ilgili bir arsiv olusturulmasi.” sozleriyle belirtmistir.
Ayrica 7 katilimce dersin oldukea saglikli bir sekilde yiriitildigini disiindiikleri icin herhangi bir

oneride bulunmamaiglardir.
Sonug

Sosyal bilgiler Ogretmen adaylariyla yerel tarih Ogretimi oOzelinde yiritilmiis olan
arastirmadan elde edilen sonug ve tartismaya bu bolimde yer verilmistir. Katilimcilar, yerel tarih
ogretimi ozelinde gergeklestirmis olduklar1 etkinlikler sirasinda en ¢ok yerel halk ve arastirma
konular1 hakkinda bilgi sahibi olan kisilerle ger¢eklestirmis olduklar1 goriismelerden haz aldiklarini
belirtmislerdir. Yasadiklari yerlesim yerinin yerel tarihiyle ilgili bilgiler 6grenme, arastirmalar yapma,
arkadaslariyla grup ¢aligmasi icinde yer alma 6gretmen adaylarinin st siralarda belirttigi gorisler
olmustur. Dere (2018) tarafindan gergeklestirilen bir arastirmada grupla birlikte sozli tarih
yontemini kullanarak ¢alisan 6gretmen adaylari, bu ¢aligmalarin dayanigma iginde olma, kolektif
sorumluluk saglama, birlikte ¢alisma ve arkadashk iliskilerini gelistirme hususlarinda kendilerine
katki yaptigini belirtmislerdir.

Katilimcilar yaptiklar: yerel tarih etkinlikleri sirasinda en fazla zorlugu aragtirma konulariyla
ilgili kaynak bulma ve bilgi toplama asamasinda yasadiklarini belirtmislerdir. Oyle ki baz1 katihmcilar
kiitiiphane, kent arsivi ve internette arastirma konulariyla ilgili az sayida kaynaga ulastiklarini
belirtirken bazi katilimcilar ise bu ortamlarda herhangi bir kaynak bulamadiklarina dikkat
¢ekmislerdir. Arastirmacilar da bu duruma hem yaptiklar1 gézlemlerde hem de katilimcilardan bu
konuda yardim istegi geldigi i¢in bizzat sahit olmusglardir. Her ne kadar verilen yerel tarih egitimi
kapsaminda gerekli olan kaynak ve bilgilere hangi yollardan ulagabilecekleri konularina deginilse de
arastirmacilar katilimcilara etkinlikler sirasinda da zorlandiklar1 bu hususla ilgili gerekli yardim ve
rehberligi yapmay:1 ihmal etmemislerdir. Yerel tarih ¢aligmalarinda 6grencilerin karsilasabilecegi
problemlerden birisi kaynaklara ulagma ile ilgilidir (Douch 1967°den akt. Avci Akeali, 2007: 81-82;
2013:90; Avci Akgalive Aslan, 2007: 85). Arastirmamizdan elde edilen bu bulgu yerel tarih 6gretimine
yonelik sosyal bilgiler 6gretmen adayr (Oran, 2019; Aktin ve Karacali Taze, 2021a; 2021b) ve
ogretmenleriyle (Gog, 2008; Yuvaci, 2018) yapilan arastirmanin sonuglariyla ortiismektedir.

Yerel tarih etkinliklerinin O6nemli bir unsuru olan gortigmeleri gergeklestirebilme
katilimcilarca ikinci énemli zorluk alani olarak dile getirilmistir. Anlasilacagi tizere katilimcilar
gerceklestirdikleri goriismeleri etkinlikler sirasinda en fazla haz duyduklar: husus olarak nitelendirse
de ayni zamanda yerel halk ile kamu gorevlilerinin goriismelerin kayit altina alinmasindan dolay:
gekingen / isteksiz davranmalari ve randevu taleplerine olumsuz cevap vermelerinden dolay: en fazla
zorluk yaratan konulardan biri olarak da ifade etmislerdir. Katilimcilar s6z konusu zorlugu etkinlik
caligmalarina bagladiktan sonra her hafta ders sirasinda aragtirmacilara da ifade etmislerdir.
Arastirmacilar bu konuda daha 6nce goriisme yontemini kullandiklar: ¢aligmalardaki deneyimlerini
aktararak katilimcilara yol gostermeye ¢aligmislardir. Arastirmamizdan elde edilen bu sonug ilgili
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literatiirde yer alan bazi ¢aligmalarin (Kabapinar vd., 2018; Oztasc1, 2017; Utkiir Giillithan, 2020)
sonuglari tarafindan da desteklenmektedir. Bir araya gelememe, tartismalar yasama, birlikte hareket
edememe ve sorumluluklar1 yerine getirmeme gibi grup calismasi yapilmasindan kaynakli olan
sorunlar katilimcilarca bu konuda ti¢ilincii 6ncelikle belirtilen zorluk noktas: olmustur. Dere (2018)
tarafindan gergeklestirilen bir arastirmada da grupla birlikte ve sozlii tarih yontemini kullanarak
calisan 6gretmen adaylari ihmal temelli sosyal kaytarma, toplanma ve koordinasyon sorunlarini
yasadiklarini belirtmislerdir. Teknoloji kullaniminda kendilerini yeterli gormeme, arastirma
sonuglarini rapor haline getirme, fiziksel yorgunluk yasama, bilgisayar olmamasindan dolay1
teknolojik ara¢ eksikligi hissetme, uygun bir arastirma konusu bulma, arastirmaya ¢ok zaman
harcama, konuyu sinirlandirma sikintis1 yagama, resmi prosediirlerle bogusma ve siire sikintisi
yasama katilimcilar tarafindan belirtilen diger goriisler olmustur. Arastirmamizdan elde edilen bu
bulgular ilgili literatiirdeki bazi ¢calismalarin (Kabapinar vd., 2018; Oztasc1, 2017) bulgulariyla uyum
icindedir.

Katilimcilar, yapmis olduklar yerel tarih etkinliklerinin en fazla kisisel ve sosyal gelisimlerine
katkida bulundugunu dile getirmislerdir. Arastirma yapabilme, grup halinde ¢alisabilme, hosgoriilii
davranabilme, iletisim kurabilme, is birligi yapabilme, 6zgiivenli hareket edebilme, sabirli olabilme,
sorumluluk alabilme ve resmi prosediirlere uygun hareket edebilme katilimcilarca bu egitim sonunda
elde edilen kazanimlar olarak belirtilmistir. Aragtirmamizdan elde ettigimiz bu bulgunun ilgili alan
yazinda 6gretmen adaylariyla yapilan bazi ¢aligmalarin (Dere, 2018; Utkiir Giillithan, 2020) bulgular1
tarafindan desteklendigi goriilmektedir. Tarafimizca yapilan arastirmada olast mesleki yagsamlarinda
kullanabilecekleri bilgi, beceri ve tecriibeler edinme katilimcilarca bu konuda ifade edilen ikinci
onemli goriis olmustur. Katilimcilar her seyden 6nce ileride derslerinde kullanabilecekleri bir yontem
ogrendiklerinden 6grencilerine yerel tarih projeleri yaptiracaklarini, 6grencileri derste aktif hale
getirebilmenin Onemini, tarih konularini verimli / eglenceli hale getirebilmenin yollarini ve
ogrencilerine derslerini nasil sevdirebileceklerini anladiklarini ifade etmislerdir. Benzer sekilde
Crocco ve Morino’nun (2017) yerel tarih 6zelinde yaptiklar: arastirmada yer alan sosyal bilgiler
ogretmen adaylar1 da yaptiklar1 uygulama sayesinde ileride 6grencilerinin ilgi ve anlayislarini
arttiracak bir yontem olarak yerel tarihin uygulanabilirliginin farkina vardiklarini belirtmislerdir.

Yasamus olduklar1 yerlesim yeriyle ilgili bilgi edinme ile yerel tarih ve 6nemine iliskin
farkindalik kazanma katilimcilarin bu konuda tgiincii 6ncelikli olarak ve ayni siklikla belirttikleri
goriisler olarak dikkat cekmektedir. Sadece ile disaridan gelen degil aslen Balikesirli olan katilimcilar
da yapmis olduklar etkinlikler sayesinde daha 6nce defalarca 6ntinden gegmelerine ragmen hakkinda
hig bilgi sahibi olmadiklari tarihi mekanlar / eserlerle ilgili bilgi edindiklerini belirtmislerdir. Aslinda
bu durum sadece tilkemize 6zgii bir durum degildir. Crocco ve Marino’nun (2017) ABD’de sosyal
bilgiler 6gretmen adaylariyla yerel tarih 6zelinde yaptiklari bir ¢alismada katilimcilarin biiytik
¢ogunlugunun New Jersey'de biiylimiis olsalar da eyalet tarihi hakkinda pek de bilgi sahibi
olmadiklar1 anlagilmigtir. Aragtirmamizda yer alan katilimcilar ayrica gergeklestirdikleri etkinlikler
sayesinde yani baslarinda olan tarihi eserlere daha fazla dikkat ettiklerini, bu eserlerin bir bolge / sehir
icin ne kadar 6nemli olduklarini anladiklarini ve bu bilincin mutlaka sonraki nesillere aktarilmasi
gerektigini vurgulamiglardir. Arastirmamizdan elde edilen bu bulgular yerel ve sozlii tarih
kapsaminda 6gretmen adaylariyla gergeklestirilen bazi galismalarin (Aktin ve Karagali Taze 2021 b;
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Aktin ve Tekin, 2018; Dere, 2018; Golgesiz Gedikler, 2021) bulgulariyla 6rtiismektedir. Tarihe yonelik
bakis agisinda degisiklik olusmasi goriisii ise bu konuda az sayida katiimci tarafindan dile
getirilmesine ragmen tarih egitimi agisindan 6nemli goriilebilecek bir kazanima vurgu yaptigindan
dikkat cekicidir. Ciinkii bu goriisteki katilimcilar artik tarihi sadece siyasi olaylardan / savaslardan
ibaret olarak gormediklerini ve her tiirlii eser ile mekanin da tarihin birer 6gesini olusturdugunu
anladiklarini ifade etmislerdir. Benzer sonuglar Kabapinar ve Demeter Safak (2021) tarafindan
ilkogretim 6grencileriyle gerceklestirilen ve sozlii tarih ile yerel tarih yontemlerini birlikte igeren bir
calismada da elde edilmis, arastirma sonucunda 6grencilerin tarihin sadece biiyiik adamlardan ve
siyasi olaylardan olustuguna yonelik algilarinda degisim gozlenmistir.

Katilimcilarin yerel tarih arastirmalari dersinin ve etkinliklerinin daha iyi bir sekilde
yuritiilebilmesi icin yapmis olduklari en 6nemli 6neri, kendilerine belirli konularda daha fazla bilgi
verilip rehberlik yapilmas: olmustur. Katilimcilar bu 6neri kapsaminda 6zellikle 6grencilere arastirma
raporunun hazirlanmasi, grup i¢inde sorumlulugun 6nemi, kaynak bulabilme, planli ¢alisabilme,
video ¢ekimi ve montaj yapma ile zamani etkili bir gekilde kullanabilme konularinda yardimci
olunmasi gerektigini belirtmislerdir. Aslinda katilimcilara yerel tarih etkinliklerine baglamadan 6nce
ozellikle cekecekleri videolar: belgesel haline getirme, bu konuda kullanabilecekleri programlari
tanitma, montaj ve kurgu yapma konularinda bir uzman tarafindan gerekli egitim verilmistir. Ayrica
videolarin ¢ekim isi bittikten sonra da ilgili uzman montaj konusunda kendilerine her tiirlii rehberligi
yapmasina ragmen katiimcilarin bu konuda zorluklar yasamaya devam ettikleri arastirmacilar
tarafindan da goézlemlenen bir durum olmustur. Katilimcilar tarafindan bu konuda daha az siklikla
ifade edilen goriisler ise; 6grenciler tarafindan yapilan yerel tarih ¢aligmalarinin gesitli yerlerde yerel
halka sunulmasi ve 6grenim goriilen fakiiltede 6grenci tiriinlerine dayali bir yerel tarih arsivi
olusturulmas: seklindedir. Arastirma sonucunda elde edilen bulgular dogrultusunda asagidaki

onerilere yer verilmistir.

Sosyal bilgiler 6gretmen adaylarina yerel tarih konusunda hem teorik hem de uygulamali
egitimler verilip 6zellikle etkinlik gerceklestirmeleri saglanmalidir.

Sosyal bilgiler 6gretmen adaylarina lisans egitimleri sirasinda bir arastirmanin tiim
basamaklariyla nasil gerceklestirilecegi hususunda egitimler verilmelidir.

Sosyal bilgiler 6gretmen adaylarina yerel tarih etkinliklerinde konu bulmadan, kaynak
taramaya, teknoloji kullanmadan arastirma raporunun hazirlanmasima kadar tiim asamalarda
ornekler verilerek rehberlik yapilmalidir.

Sosyal bilgiler 6gretmen adaylarina yerel/sozlii tarih etkinliklerinden 6nce grupla ¢alismanin
ne oldugu, grup ¢alismalarinin nasil gerceklestirilmesi gerektigi ve grup ¢aligmalarinda sorumlulugun
nigin 6nemli oldugu konularinda bilgi verilmesi gerekmektedir.

Egitim fakiiltelerinde sosyal bilgiler 6gretmen adaylar: tarafindan gergeklestirilen yerel ve
sozli tarih etkinlikleri sonucunda ortaya konan c¢alismalara dayali yerel tarih arsivleri
olusturulmalidir.
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Katki Orani Beyani: Yazarlar, arastirmanin planlamasindan sonug raporunun yazilmasina kadar

gecen biitiin siiregte calismaya esit oranda katki saglamislardir.
Destek ve Tesekkiir Beyani : Bu arastirmayi desteklemek icin dis fon kullanilmamuigtir.

Cikar Catismast Beyani: Yazarlar ¢ikar catigmasi olmadigini beyan eder.
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Oz

The Battle of Malazgirt, which opened the gates of Anatolia to the Turks, serves as a cornerstone in the
historical narrative celebrating Turkish victories throughout history and underscoring the continuity
between ancient Turkish states and the modern Republic of Turkey. Moreover, it is commonly recognized
as a source of pride embraced by diverse segments of society and considered a foundational myth of the
national identity. In this regard, it also captures the attention of popular historiography and scholarly
research endeavors. By concentrating on the junction of academic historiography and the national press, in
this research the argument that the Malazgirt victory was overlooked in the Republic's social design until
the 1950s is examined. Furthermore, the study sheds light on several aspects of the battle that are rarely
reflected in academic research or are entirely unheard of. The scope of this study encompasses Cumhuriyet
newspaper's issues from January 1, 1930, when it introduced linotype printing to the Turkish press, up until
December 31, 1950. Using keywords determined in accordance with qualitative research methods and third-
party software, document examination was carried out on copies obtained from Cumbhuriyet's electronic
archive, and the data collected were subjected to content analysis. Through this approach, the portrayal of
war in the Turkish press, as exemplified by Cumbhuriyet, has been closely examined in light of the evolving
understanding of historiography in Turkey over the years. Moreover, the study has identified that the field
studies regarding the Battle of Malazgirt in this research have roots that extend further into the past than
previously known. Starting from the 1930s in Turkey, with the rise of Seljuk historiography, it has been
observed that academic studies and popular publications have been in close harmony.

Keywords: Malazgirt, Cumhuriyet newspaper, Seljuk, Turkish, Byzantine
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Introduction

The Battle of Malazgirt, which ensured that Anatolia "became the homeland for the Turks,"
represents an event of "inherent importance” and simultaneously serves as the "foundation of official
historiography” closely intertwined with the genesis of modern-day Turkey. Although Turkish
historiography had matured through a series of traumatic events in the 19th century, its opportunity
to express itself officially only emerged after victory in the Turkish War of Independence, in other
words, when the Turks had re-established their political presence in Anatolia (Copeaux, 2000: 158).
Despite the revolutionary fervor of the young Republic not reflecting much interest in works that
praised the Ottoman dynasty, the Enlightenment tendencies that had been dominant during the
Constitutional period, which continued to some extent until the 1930s when the institutional building
of the state commenced, endured in the realm of history education (Yildirim, 2016: 49-51). The
history curricula and textbooks underwent several changes up to 1927. However, it is widely
recognized that the real turning point began with the ascendancy of the Turkish History Thesis.
Starting in 1931, the adopted approach redirected history education towards a national context, with
the goal of nurturing responsible citizens who were conscious of their values and culture by fostering
"a strong consciousness” extending back to the pre-Ottoman era and grounding "this consciousness
in the laws of nature" (Ersanli, 1992 12; Demircioglu, 2007: 14). In countering the Hellenistic
historical discourse that denigrated the Turks, this perspective led to the development of a new and
self-assured rhetoric in relation to the West, yet it also gave rise to responses to "ahistorical" questions
like "what if" scenarios concerning the Turks' existence or absence, as well as polemics that heightened
tension rooted in cultural competition with the West (Copeaux, 2000: 24).

As the Battle of Malazgirt played a key role in the Western naming of the lands inhabited by
Turks as "Turkia (Turcia)" rather than Anatolia or Asia Minor (Polat, 2021: 90), it solidifies the
Turkish claims of ownership over these territories dating back to at least the 11th century. However,
despite the repeated message of "we exist!" being increasingly expressed towards the West, particularly
during events like the Balkan disaster, the Gallipoli victory, and the Great Offensive, as the Ottoman
Empire declined, by the 1930s, claims that Turkish had "penetrated all languages as the language of
origin" (Yildizli, 2017: 45), and assertions that the Turks belonged to the "civilization-building
brachycephalic Aryan race," aiming to prove their status as the "autochthonous people of Anatolia"
(Yildirim, 2016: 75), contributed to the transformation of this message into a declaration of "we were
here!"

The attempt to establish the presence of Turks in Anatolia prior to 1071 initially creates the
impression that the significance of the Battle of Malazgirt in Turkish history was officially
downplayed. During this period, the secular principles embraced in the construction of national pride
also began to influence the narrative of Islamic history starting from 1931 (Copeaux, 2003: 108).
Considering the legitimizing role of history education, the profound transformations that began in
the field of education with the Law of Unification of Education dated March 3, 1924, have also
impacted Seljuk historiography in Turkey (Ersanli, 1992: 58; Vurgun and Sen, 2023: 156). In the
history textbooks of the 1920s, it is noteworthy that the language used in accounts of the Battle of
Malazgirt resembled that found in Islamic sources. Prominent features among these include the day
and hours leading up to the battle, preparations made, interactions between Emperor Romanos
Diogenes and Seljuk Sultan Alp Arslan after the former’s capture, and "numerous symbolic narratives
that could be imbued with contemporary meaning" (Copeaux, 2000: 159). In this context, emotional
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lines are encountered in the book entitled Cumhuriyet Cocuklarina Tarih Dersleri (History Lessons
for the Children of the Republic) published in Ottoman Turkish by Ihsan Serif Bey (Saru) and
approved by the Ministry of National Education's Department of Education on August 19, 1926, to
be taught in the third grades of elementary schools (1926: 91-92), which praise the noble generosity
displayed by Alp Arslan towards the captive Emperor Diogenes (Baskaya, 2016: 298). In the book
entitled Tiirk Cocuklarina Tarih Dersleri (History Lessons for Turkish Children) prepared for fourth-
grade elementary school students by Emin Ali (Cavli) in 1927, the Battle of Malazgirt is portrayed as
"one of the most important stages in Turkish history,” depicting Alp Arslan's triumph over the
"100,000-strong Byzantine army" with his soldiers who were "the very picture of loyalty and courage,"
followed by a dialogue with the captured Emperor, presented in a spirited style for the readers
(Bagkaya, 2016: 298).

During the period when the Turkish Historical Thesis was on the rise, discussions within the
context of the motherland-land-of-origin relationship emphasized the Central Asian origins of the
ancient civilizations in Anatolia (Yildirim, 2016: 131), and it can be argued that the relatively low
interest shown in Seljuk history in the 1920s was inversely proportional to the curiosity about pre-
Islamic Turkish history. However, it can be asserted that this battle, which at least guaranteed the
Turks a homeland in Anatolia from the significant date of 1071, maintains its importance as a
milestone, offering concrete evidence of Turkish presence in Anatolia. In this regard, the Battle of
Malazgirt is among the fundamental ideological narratives in Turkish historiography (Copeaux, 2003:
110).

During the 1930s, textbooks about the Battle of Malazgirt lacked any "symbolic narratives,"
did not delve into the discourse of the "second homeland" or the "religious dimension" of the battle
and failed to establish "any connection between the present and the past” in references to Atatiirk
(Copeaux, 2000: 160); however, in the early 1940s, known as the Humanist period, they underwent a
content transformation. The new trend adopted in the years following Atatiirk's passing, which
identified the source of Anatolian culture within the Greco-Latin civilization, resulted in a shift away
from the ethnic focus of the Turkish Historical Thesis and the claims of Central Asian-origin
civilizations to an approach where every culture, be it "Hittite, Greek, Roman, Seljuk, or Ottoman,"
was embraced (Karabag, 2019: 262; Yildirim, 2016 56-58). As new archaeological and philosophical
approaches were included in the historical disciplines in the West (Cevik, 2023: 19), the Turk-centric
narrative has given way to a universalist perspective, softening the nationalist tone in historical
writing. This shift relocated the discourse that had influenced the "cultural life and historical
narrative" of the time from Central Asia to Anatolia, grounding it in a "patriotic" context ($imsek and
Yazici, 2013: 20-21). During this period marked by a particular emphasis on topics related to Ancient
History, works authored by writers such as Arif M. Mansel, Enver Z. Karal, and Cavid Baysun were
used as textbooks in high schools from 1942 to 1957. These were followed by works authored by
tigures like Bedriye Atsiz, Hilmi Oran, Emin Oktay, and Niyazi Aksit. These works stand out for their
more detailed exploration of Byzantine history compared to earlier periods (Ozbas, 2019: 82-83). The
Battle of Malazgirt is introduced within the ongoing narrative of the Ancient Era, particularly in the
context of the Turkification of Anatolia. In this context, Alp Arslan, portrayed as a brave, noble, and
victorious commander, served as an example of the "ideal Turkish type" in textbooks. The victory of
Alp Arslan was a pivotal moment with a significant impact on world history. His triumphs over the
Byzantines and the subsequent defeat of the Byzantine Empire marked the beginning of Turkish
migration into Anatolia and they were considered concurrent with the establishment of Turkey.
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Following the victory, Turkish names were given to "the mountains, cities, towns, and villages of
Anatolia," even highlighting that "even Greeks and Armenians learned Turkish." In this way, Anatolia
had "become Turkish with its stones, soil, water, and people,” and the conquest was accomplished
(Yildirim, 2016: 133-134). Until 1960, these narratives, which were progressively making their way
into Humanism-based history education, paved the way for the understanding of Turk-Islamic
Synthesis—a phase that could be described as a transitional period, beginning in the mid-1970s
following the Menderes government. The evolving narrative of Malazgirt, since the beginning of
multi-party politics, has secured a distinct position for itself within this new perspective. Prominent
figures such as Ibrahim Kafesoglu, Altan Deliorman, and Yilmaz Oztuna have emphasized the war's
role in nation-building, expressing the belief in an "ideal fusion" of Turkic identity and Islam. In works
written with this perspective, Alp Arslan's defeat of the Byzantine army has been juxtaposed with
Mustafa Kemal Atatiirk's victory over the Greek forces. Furthermore, the “coincidental” alignment of
both victories, one signifying the Turkish establishment in Anatolia and the other their triumphant
defense, occurring on the same date of August 26, was considered a "quirk of history”" that made it
easier "to make references to recent history" (Copeaux, 2000: 70, 110).

The growth of scholarly literature on the Battle of Malazgirt during various phases of Turkish
historiography has consistently revitalized the image of this triumph in the national memory.
Nevertheless, the transformation of this narrative over the years has sparked discussions regarding
the battle's significance and its social response. Although Turkish intellectuals "grasped the meaning
of the Battle of Malazgirt during the years of the War of Independence and drew parallels between
the two wars", some figures like Ziya Gokalp and Yahya Kemal Beyatli have interpreted "the battle
that took place centuries ago from different perspectives" (Kaplan, 1972: 162-163). From the
perspective of history education, it appears that the event gained increased "political and national"
significance after the "1980 military coup” and its "religious dimension" became more prominent
"between 1976 and 1987-1988" (Copeaux, 2000: 161). In light of this, recent assertions indicating that
the historical significance of Malazgirt was largely disregarded at the official level until the mid-1950s
suggest that this pivotal national memory, distinguished for its ideological importance, was primarily
preserved within the social consciousness of the 1930s and 40s (Dogan, 2020: 67; Copeaux, 2000: 160).

The present study, which examines the discourse of neglect surrounding the Malazgirt
mythos, focuses on the popular narrative of the battle during the period of 1930-1950, which
corresponds to the first phase of the Turkish Historical Thesis and Humanist historical understanding
(Yidirim, 2016: 60). The aim of the study examining the Malazgirt-themed articles in Cumhuriyet
newspaper is to:

e Provide new insights into the language and content of the news and opinion articles shared
with readers, contributing to analytical research in the field of education regarding the
historical understanding of the period in which they were published.

o Identify data about the historical identity of Malazgirt and the battle in this newspaper.

Method
Research Pattern

A qualitative research methodology was employed. Qualitative research can be described as "a
process in which qualitative data collection methods such as observation, interviewing, and document
analysis are used, aiming to present perceptions and events in a realistic and holistic manner in their
natural context." In qualitative research, data related to "environment, process, and perception” are
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typically collected using methods such as "interviews, observation, and analysis written documents"
(Yddirim and Simsek, 2021: 37-38). These methods transport readers to the "time and place of
observation," allowing individuals to convey their experiences "in their own words.” Since there is a
story to be told, "excerpts from documents" are used (Patton, 2018: 47). "The process at play in society”
is explored and "the meanings that individuals make of particular events" are examined (Given, 2021:
2).

In qualitative research methodology, when "direct observation and interviewing are not
possible,” researchers can resort to "written and visual materials" related to the research problem
(Yidirim and $imsek, 2021: 189). If the "historical background of the subject under consideration is
prominent” and written forms of communication are important, document analysis may be used for
data collection purposes (Buran, 2021: 51). In this context, document analysis can serve as "either a
standalone research method" or as an "additional source of information” when used in conjunction
with other qualitative analysis methods. As a practical data collection method, it is functional in
obtaining information about the cultures, traditions, institutions, experiences, and government
policies of past societies (Simsek, 2009: 42). Since it primarily encompasses the analysis of written
materials containing information about the events and phenomena under investigation, it is
frequently employed by historians.

Among the documents commonly used in qualitative research, there are "popular media
forms" that are "public in nature,” such as "television, film, radio, newspapers, literary works,
photography, cartoons, and the Internet." Mass communication materials are excellent sources for
"dealing with questions about some aspect of society at a given time, for comparing groups on a
certain dimension, or for tracking cultural change and trends" (Merriam and Tisdell, 2016: 167-168).
In this context, newspapers, which are still considered one of the most influential mass
communication mediums, were consulted. Newspapers are regarded as primary sources that produce
content related to current events, local and international news, politics, business, sports,
entertainment, and other areas of interest. Furthermore, through analyses and opinion columns, their
purpose is to inform, educate, and captivate readers by offering insights and viewpoints. In this
context, mainstream daily newspapers primarily target a broad readership, thus providing researchers
with populations and samples where variables such as age, gender, and educational level can be taken
into account separately. Similarly, considering the number, frequency, volume, and quality of content
featured in newspapers based on their topics, it is possible to monitor society's interaction with them.
Furthermore, newspapers offer numerous advantages for document analysis, including providing
access to hard-to-find subjects, being free from reactivity, allowing analysis to spread over time,
offering a wide sample, and serving as a source of unique, cost-effective, and high-quality data
(Yildirim and Simsek, 2021: 191-192).

Data Source

Since the time constraints inherent to the research subject, along with the envisioned aims and
objectives, preclude the establishment of any reader-based sampling framework’, the present study,

'The earliest data regarding the newspaper's readership can be accessed starting from 1976. Based on the results obtained
from a survey conducted by Cumhuriyet, it is evident that more than half of the readers, primarily aged between 25 and
35 and highly educated, constitute a profile predominantly residing in major cities like Istanbul, Ankara, and Izmir; this
readership, mainly male and with nearly half possessing foreign language proficiency, tends to read other daily newspapers
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conducted using daily national newspapers and relevant literature, does not require ethics committee
approval.

In the period following the declaration of the new regime, the number of daily newspapers
nationwide, which reached 40, quickly increased sixfold, and shortly after its establishment
Cumbhuriyet also achieved a circulation of 7,000 copies. Within four years, this number had risen from
8,000 to 9,000 copies. Considering that the 1927 census recorded a population of 795,000 in Istanbul,
these figures placed Cumhuriyet among the most widely read newspapers. Following the "Law on the
Adoption and Implementation of Turkish Letters" on November 1, 1928, and the successful literacy
campaign, the newspaper's circulation reached 25,000 to 28,000 within 10 years of its establishment,
and by 1939, the year World War II began, this number had risen to nearly 62,000. As evident from
this, the newspaper's circulation experienced a remarkable ninefold increase within a relatively short
span of 15 years (Koktener, 2004: 22).

Based on these considerations, the scope of the present study includes all editions of
Cumbhuriyet from January 1, 1930, when it became the first Turkish newspaper to adopt linotype
printing, to December 31, 1949. In addition, a total of 52 supplements published on general topics
such as politics, strategy, and travel, as well as specific subject headings like Anatolia, Academy, and
The Great Offensive were included in the scope. Among the supplements, there is also a French
periodical called Le Monde Diplomatique.

Data Collection Tools

The material that is the subject of the research was obtained from the electronic archive of
Cumbhuriyet through a temporary subscription. The relevant time intervals and keywords were
filtered through multiple combinations using the newspaper's online search engine. However,
occasional disruptions in the data collection process due to insufficient infrastructure were eliminated
with the help of third-party digital software. In this context, text that was erroneously filtered by the
search engine but did not relate to the context, along with pages that were within the scope of the
study but could not be located due to the absence of indexing in the archive management system,
underwent a thorough OCR scanning process. Subsequently, a meticulous and high-quality search
was conducted on this newly processed document.

Analysis of Data

Data collected through the examination of documents were subjected to content analysis. This
involves "systematically tracking hidden meanings and intended messages within texts or transcripts,
presenting them in the form of concepts and categories”, and analyzing them either "quantitatively or
qualitatively” (Giiler, Halicioglu, and Tasgmn, 2015: 331-333). The fundamental goal of content
analysis is to identify concepts and relationships through which collected data can be explained.
Accordingly, "the collected data should first be conceptualized”, then subjected to a logical
categorization based on these concepts, and this process should lead to the identification of themes
that "explain the data accordingly” (Simsek, 2009: 45). The data analyzed can consist of various written
sources and symbols such as "letters, articles, diaries, newspaper contents, short stories," and similar
materials (Giiler et al., 2015: 332). When conducting a content analysis of documents, a four-stage

as well, showing a notable interest in content related to domestic and foreign politics, economics, literature, and art, thus
forming a profile largely comprising civil servants and students (Atilgan, 1994: 39-47).
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process is typically followed, which includes selecting a sample from the data under analysis,
developing categories, determining the unit of analysis, and quantifying (Bailey, 1994: 319).

Since 1930, Cumhuriyet and its supplements have accumulated nearly 5.5 million news clippings.
Since qualitative data are “thick data” and “it is not possible to use all of them”, the sampling is limited
to content that is related to the key terms "Malazgirt," "Alp Arslan," "Selguklu,” and "1071." During
this process, variations in the spelling of certain words over the years (Malazgird / Melazgird / Alp
Arslan / Alparslan), changes in usage patterns, typographical errors, and printing mistakes were
considered, taking into account different forms of spelling for the search keywords. However, it is not
possible to conduct a search in an archive management system that simultaneously contains more
than three keywords Therefore, in order to enhance the "validity and reliability" of the obtained data,
digital filtering was repeated to examine results that responded to all of the specified keywords, which
were limited to a maximum of three at a time. The underlying assumption here is that in a text
narrating the Battle of Malazgirt, these three keywords must inevitably have been used. In this way, it
was anticipated that documents containing keywords like "Alp Arslan" and "Alparslan” written
differently, as well as "Malazgirt" and "Malazgird," which do not have any relevance to the subject of
the present study, would be automatically filtered out. However, when the scanning process was
designed to include "all" of the keywords, it yielded zero results. On the other hand, when configured
to include "any one of them," it produced unrealistic results ranging from a minimum of 77 to as
many as 2111, with variations over the years. This issue can be attributed to reasons such as the
inadequacy of the search engine, the low resolution of the digitized documents, and, consequently,
the archive management system's inability to perform consistent scanning during searches.

Table 1

Random Keyword Search Results
Keyword Combination 1930 1940 Percentage

(Containing any) 1939 1959  Change
Alp Arslan — Malazgirt — 1071 968 2111  118.07%
Alp Arslan — Malazgird — 1071 954 2124  122.64%
Alp Arslan — Melazgird — 1071 950 2090  119.99%
Alparslan — Malazgirt — 1071 97 169 74.22%
Alparslan — Malazgird — 1071 84 187  122.61%
Alparslan — Melazgird — 1071 77 144 87.01%

Research Pattern

A qualitative research methodology was employed. Qualitative research can be described as "a
process in which qualitative data collection methods such as observation, interviewing, and document
analysis are used, aiming to present perceptions and events in a realistic and holistic manner in their
natural context." In qualitative research, data related to "environment, process, and perception” are
typically collected using methods such as "interviews, observation, and analysis written documents"
(Yddirim and Simsek, 2021: 37-38). These methods transport readers to the "time and place of
observation," allowing individuals to convey their experiences "in their own words.” Since there is a
story to be told, "excerpts from documents" are used (Patton, 2018: 47). "The process at play in society"
is explored and "the meanings that individuals make of particular events" are examined (Given, 2021:
2).
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In qualitative research methodology, when "direct observation and interviewing are not
possible,” researchers can resort to "written and visual materials" related to the research problem
(Yildirim and $imsek, 2021: 189). If the "historical background of the subject under consideration is
prominent” and written forms of communication are important, document analysis may be used for
data collection purposes (Buran, 2021: 51). In this context, document analysis can serve as "either a
standalone research method" or as an "additional source of information” when used in conjunction
with other qualitative analysis methods. As a practical data collection method, it is functional in
obtaining information about the cultures, traditions, institutions, experiences, and government
policies of past societies (Simsek, 2009: 42). Since it primarily encompasses the analysis of written
materials containing information about the events and phenomena under investigation, it is
frequently employed by historians.

Among the documents commonly used in qualitative research, there are "popular media
forms" that are "public in nature,” such as "television, film, radio, newspapers, literary works,
photography, cartoons, and the Internet." Mass communication materials are excellent sources for
"dealing with questions about some aspect of society at a given time, for comparing groups on a
certain dimension, or for tracking cultural change and trends" (Merriam and Tisdell, 2016: 167-168).
In this context, newspapers, which are still considered one of the most influential mass
communication mediums, were consulted. Newspapers are regarded as primary sources that produce
content related to current events, local and international news, politics, business, sports,
entertainment, and other areas of interest. Furthermore, through analyses and opinion columns, their
purpose is to inform, educate, and captivate readers by offering insights and viewpoints. In this
context, mainstream daily newspapers primarily target a broad readership, thus providing researchers
with populations and samples where variables such as age, gender, and educational level can be taken
into account separately. Similarly, considering the number, frequency, volume, and quality of content
featured in newspapers based on their topics, it is possible to monitor society's interaction with them.
Furthermore, newspapers offer numerous advantages for document analysis, including providing
access to hard-to-find subjects, being free from reactivity, allowing analysis to spread over time,
offering a wide sample, and serving as a source of unique, cost-effective, and high-quality data
(Yildirim and Simsek, 2021: 191-192).

Data Source

Since the time constraints inherent to the research subject, along with the envisioned aims and
objectives, preclude the establishment of any reader-based sampling framework?, the present study,
conducted using daily national newspapers and relevant literature, does not require ethics committee
approval.

In the period following the declaration of the new regime, the number of daily newspapers
nationwide, which reached 40, quickly increased sixfold, and shortly after its establishment
Cumbhuriyet also achieved a circulation of 7,000 copies. Within four years, this number had risen from

*The earliest data regarding the newspaper's readership can be accessed starting from 1976. Based on the results obtained
from a survey conducted by Cumbhuriyet, it is evident that more than half of the readers, primarily aged between 25 and
35 and highly educated, constitute a profile predominantly residing in major cities like Istanbul, Ankara, and Izmir; this
readership, mainly male and with nearly half possessing foreign language proficiency, tends to read other daily newspapers
as well, showing a notable interest in content related to domestic and foreign politics, economics, literature, and art, thus
forming a profile largely comprising civil servants and students (Atilgan, 1994: 39-47).
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8,000 to 9,000 copies. Considering that the 1927 census recorded a population of 795,000 in Istanbul,
these figures placed Cumhuriyet among the most widely read newspapers. Following the "Law on the
Adoption and Implementation of Turkish Letters" on November 1, 1928, and the successful literacy
campaign, the newspaper's circulation reached 25,000 to 28,000 within 10 years of its establishment,
and by 1939, the year World War II began, this number had risen to nearly 62,000. As evident from
this, the newspaper's circulation experienced a remarkable ninefold increase within a relatively short
span of 15 years (Koktener, 2004: 22).

Based on these considerations, the scope of the present study includes all editions of
Cumbhuriyet from January 1, 1930, when it became the first Turkish newspaper to adopt linotype
printing, to December 31, 1949. In addition, a total of 52 supplements published on general topics
such as politics, strategy, and travel, as well as specific subject headings like Anatolia, Academy, and
The Great Offensive were included in the scope. Among the supplements, there is also a French
periodical called Le Monde Diplomatique.

Data Collection Tools

The material that is the subject of the research was obtained from the electronic archive of
Cumhuriyet through a temporary subscription. The relevant time intervals and keywords were
filtered through multiple combinations using the newspaper's online search engine. However,
occasional disruptions in the data collection process due to insufficient infrastructure were eliminated
with the help of third-party digital software. In this context, text that was erroneously filtered by the
search engine but did not relate to the context, along with pages that were within the scope of the
study but could not be located due to the absence of indexing in the archive management system,
underwent a thorough OCR scanning process. Subsequently, a meticulous and high-quality search
was conducted on this newly processed document.

Data Analysis

Data collected through the examination of documents were subjected to content analysis. This
involves "systematically tracking hidden meanings and intended messages within texts or transcripts,
presenting them in the form of concepts and categories”, and analyzing them either "quantitatively or
qualitatively” (Gtiler, Halicioglu, and Taggin, 2015: 331-333). The fundamental goal of content
analysis is to identify concepts and relationships through which collected data can be explained.
Accordingly, "the collected data should first be conceptualized”, then subjected to a logical
categorization based on these concepts, and this process should lead to the identification of themes
that "explain the data accordingly” (Simsek, 2009: 45). The data analyzed can consist of various written
sources and symbols such as "letters, articles, diaries, newspaper contents, short stories," and similar
materials (Giiler et al., 2015: 332). When conducting a content analysis of documents, a four-stage
process is typically followed, which includes selecting a sample from the data under analysis,
developing categories, determining the unit of analysis, and quantifying (Bailey, 1994: 319).

Since 1930, Cumbhuriyet and its supplements have accumulated nearly 5.5 million news clippings.
Since qualitative data are “thick data” and “it is not possible to use all of them”, the sampling is limited
to content that is related to the key terms "Malazgirt," "Alp Arslan," "Selguklu,” and "1071." During
this process, variations in the spelling of certain words over the years (Malazgird / Melazgird / Alp
Arslan / Alparslan), changes in usage patterns, typographical errors, and printing mistakes were
considered, taking into account different forms of spelling for the search keywords. However, it is not
possible to conduct a search in an archive management system that simultaneously contains more
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than three keywords Therefore, in order to enhance the "validity and reliability" of the obtained data,
digital filtering was repeated to examine results that responded to all of the specified keywords, which
were limited to a maximum of three at a time. The underlying assumption here is that in a text
narrating the Battle of Malazgirt, these three keywords must inevitably have been used. In this way, it
was anticipated that documents containing keywords like "Alp Arslan" and "Alparslan” written
differently, as well as "Malazgirt" and "Malazgird," which do not have any relevance to the subject of
the present study, would be automatically filtered out. However, when the scanning process was
designed to include "all" of the keywords, it yielded zero results. On the other hand, when configured
to include "any one of them," it produced unrealistic results ranging from a minimum of 77 to as
many as 2111, with variations over the years. This issue can be attributed to reasons such as the
inadequacy of the search engine, the low resolution of the digitized documents, and, consequently,
the archive management system's inability to perform consistent scanning during searches.

Once the strengths and weaknesses of the search process were understood, the documents
included in the study were randomly selected using options such as "containing all," "containing in
sequence,” and "containing any" of the keywords within the historical boundaries of the study. The
selected documents were carefully examined, and book introductions and commercial advertisements
that did not directly contribute to the subject were not included. Each of the 21 documents selected
through this method, directly related to the subject of the study, was categorized under headings such
as "text type" and "dominant historical perspective at the time of publication."

Table 2

The Distribution of Written Documents Included in the Study By Year And Type
Year News Opinion Column News Article
1932 2
1933 -
1935 -
1936 -
1939 -
1941 1
1942 - 1 -
1943 2 - -
1946 - 1 -
1947 - - 1
1949 - - 8

—
1

1
—

In the final stage, the selected documents were analyzed, quantifying the responses they
provided to the discussed problem, and evaluations based on the content presented by the newspaper
to its readers regarding the Battle of Malazgirt, in alignment with the previously mentioned objective,
were shared.

Table 3

The Percentage Change in The Documents by Period
1930 1940 Percentage
1939 1949 Change
Total Number of Documents 6 15 149.9%
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Results

Starting from November 1928, Cumhuriyet fully adopted the Latin alphabet (Koktener, 2004:
29) and, although indirectly, it has been determined that the earliest content related to the Battle of
Malazgirt can be traced back to 1932 in the newspaper. Between July 2nd and 11th, 1932, the
newspaper conveyed the detailed proceedings of the First Turkish History Congress held in Ankara,
providing its readers with day-to-day coverage starting from July 3. Moreover, in its edition dated
July 11, the newspaper extensively covered the speeches given on July 10, 1932, by notable figures
including Yusuf Hikmet Bey [Bayur], the General Secretary of the Presidency, former Director of
Museums, and Istanbul deputy Halil Bey, along with Ismail Hakki and Dr. Resit Galip Bey from the
Historical Society, allocating significant space for their speeches.

Recalling Malazgirt from Scientific Theses and Popular Articles

In his presentation at the First Turkish History Congress, Yusuf Hikmet Bey suggested that
Turkish history could be studied in three stages. These are, chronologically, the period when the
Turks were located in Central Asia, demonstrating the potential for substantial civilization; the
subsequent era marked by the Seljuk Turks re-establishing their political existence in Anatolia, the
ancestral homeland of the Turks since the Scythian era; and the time frame extending from the Battle
of Malazgirt to the establishment of a secular republic in Turkey. Hikmet Bey noted that the Turks
had brought a long period of peace, "order, and honor" to the lands under their rule, and indirectly
pointed to the historical rupture created by the Battle of Malazgirt, arguing that otherwise there would
have been nothing but a "lazy anarchy" and that the Islamic world "would have suffered in the 11th
and 12th centuries what it suffered in the 19th and 20th centuries" (“Tarih Kongresi'nde diinkdi”,
1932: 1, 5-6).

Considering that the language and history congresses organized in the 1930s formed the
general framework for historiography during the Atatiirk era in terms of methodology and content,
and, in alignment with this approach, popular publications, newspapers, magazines, exhibitions,
museums, and theaters were mobilized to promote the Turkish Historical Thesis, it can be asserted
that (Yigit, 2017: 210-218) Cumhuriyet also played a role in fulfilling this mission. In this context, the
congress focused on several predominant subjects, encompassing the Turks' contributions to the
global community, the significance of the Turkish language within world civilization, critical
evaluations of reductionist approaches directed at the Turks in increasingly widespread racist
anthropological theses (particularly since the 19th century), and viewpoints asserting the Turks' status
as the ancient inhabitants of Anatolia. Although it may not have been one of the prominently
emphasized events during the congress, the Battle of Malazgirt appears to have particular significance
in this regard. From this point of view, even though Yusuf Hikmet Bey's presentation was given only
in outline in the newspaper due to its volume, it was clearly stated that "after the Seljuk ruler Alp Aslan
won the Battle of Malazgirt against the Byzantine Emperor, the Turks re-established their political
sovereignty in Anatolia, which was originally the homeland of the Turks, and the Turks who settled
there easily merged with their relatives who were previously in Anatolia" (Bayur, 1932: 492). The fact
that the newspaper published a column entitled "Malazgirt Harbi" (The Battle of Malazgirt) one year
later confirms this. This anecdotal article, which was translated from Arabic about the virtues of jihad
and presented as one of the beautiful examples of 16th-century Anatolian Turkish, by the Divan poet
Baki, narrates the story of the defeat of the "infidel" Armanyos (Romanos), who wanted to dominate
"Iran, Diyar-1 Rabia, Diyar-1 Mudar, Egypt, Maghrib, Hijaz, Yemen, India and China starting from
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Iraq", by the army of "twenty thousand people"” of Alp Arslan, who was called "the Sultan of Iraq and
Persia". At the end of the battle, the release of Romanos by Alp Arslan led to an entirely different
conclusion. According to this, Alp Arslan, refraining from killing the captive Romanos, ordered that
he be paraded among the troops with a rope around his neck for sale. However, none of the soldiers
were willing to buy Romanos for "five coins" in exchange. Finally, when someone wanted to exchange
his dog for Romanos, Alp Arslan asked him to keep the dog on the grounds that it was "better" than
Romanos and "would be useful” and ordered Romanos to be released. When the defeated emperor
returned to his homeland, he was unable to ascend to the throne and his eyes were blinded (Malazgirt
Harbi, 1933: 5). One of the three columns presented to the reader under the title "Milli Kiltiir Sahifesi"
(National Culture Page), it is thought that this anecdote, like the other two, may have been narrated
by M. Fuad Koépriilii.

In the issue of Cumhuriyet dated August 6, 1939, another article, by Peyami Safa, praises Alp
Arslan, who "opened the gates of Anatolia to the Oghuz Turks", and states that August 26 should be
considered a "national holiday" on the occasion of the 868th anniversary of the Malazgirt victory (Safa,
1939: 3). In this respect, it is seen that news articles and columns celebrating the anniversary of the
victory were occasionally included over the years, even if not regularly.

In the 1940s, one of the interesting articles on the Battle of Malazgirt was by Ismail Himi
Dénismend. In his column entitled "Tiirkoloji Bahisleri" (Turcology Inquiries), Danismend strongly
objected to the description of the Turks in Arabic commentaries as "Gog and Magog, cannibals and a
monster that makes a bed out of one ear and a duvet out of the other". He also accused the Ottoman
madrasas, which included these in their curriculum, of being "captives of the Arabic language and
culture”. Dénismend highlighted how Vani Mehmed Efendi, a 17th-century religious scholar,
countered these "fallacies” presented as "scientific truths" to Turkish children, underscoring his "deep
national and ethnic fervor"; he deemed it necessary to include the translation of the part in which the
commentator explains "the Seljukids and especially the Seljukids' destruction of Shiism and
restoration of Sunnism, the Battle of Malazgirt, and the settlement of Oghuz Turks after the conquest
of Anatolia," even though it is not directly related to the subject he addresses (Danismend, 1941: 3).
Whether the "deep national and racial fervor" that Danismend insistently emphasizes in his column
can be encountered as early as the 17th century is a subject for a separate discussion. However, given
that the article was published during the midst of World War II, it is possible to suggest that its content
was influenced by the political climate of the time and may have been written with a fervor that
stemmed more from Danismend himself rather than directly from Vani.

It is observed that Cumhuriyet included some statements in its pages in which the Malazgirt
victory was officially commemorated, as part of the celebrations held throughout the country on the
occasion of the anniversary of the Great Offensive in the same years. Based on this, in the issue of the
newspaper dated August 31, 1941, Lieutenant Cezmi Aydogan, who spoke at the ceremonies
commemorating the Victory Day on August 30, included Alp Arslan among the great Turkish figures
mentioned alongside Atatiirk. Speaking at the same event, Lieutenant General Hisnii Kilkis
mentioned Ergenekon, Malazgirt, Kosovo, and Dumlupinar among the victories achieved "with the
superiority of the Turkish army and bayonet" (Nadi, 1941: 5).

Another article discussing the August months synonymous with victory in Turkish history is
almost entirely dedicated to the Battle of Malazgirt, authored by Ord. Prof. Dr. Resad Kaynar. Kaynar,
while describing the defeat of "the Byzantine army of 120 thousand men, unprecedented until then,
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by the Turkish cavalry of 40 thousand men 841 years ago," asserts that "Oghuz and Vardar Turks"
within the enemy ranks joined Alp Arslan. An interesting detail conveyed by Kaynar and providing
a clue about the location of the battlefield is that Alp Arslan, along with his Turkish soldiers and
commanders, "watched the battlefield from a small hill near Aladag" (Kaynar, 1942: 3). The place
mentioned by the author probably corresponds to the region where the Murat River begins to the
north of Lake Van, also known as "Alikan" (Babaol, 1982: 3). Another noteworthy aspect of the article
is the essentialist form that dominates the language. What is meant by essentialism here is especially
the romantic approach of "attributing everything that is culturally good to Turks and that these values
can only be found in Turks". In this approach, which was frequently adopted in accordance with the
spirit of the period, special attention is given to the idea of treating the Byzantine Emperor "not as a
captive, but as a fellow soldier, and subsequently allowing his return to his country with an escort of
soldiers" (Parlak, 2005: 239). Aligned with this, the article written by Kaynar also notes that,
subsequent to Alp Arslan's pardon, Romanos Diogenes, previously characterized as
"uncompromising” and harboring "Turkish animosity and hatred to the core until his defeat,”
exhibited an expression in his eyes that indicated "the emergence of emotions unique to humanity for
the first time." According to Kaynar, with the Battle of Malazgirt victory, Anatolia was transformed
into "an ominous place where foreigners would not set foot again” and became "a dazzling example
of Turkish heroism spanning at least 4000 years" (Kaynar, 1942: 3).

An Educator Searching for Traces of War in the Field

In the 1940s, the most extensive coverage of the Battle of Malazgirt featured in Cumhuriyet
was a five-part series authored by Ismail Habib Seviik, a politician and educator. In the column
entitled "Malazgird'in Kendisi" (Malazgirt Itself), Seviik shared long articles entitled “Ahlat Yaris,
Cengin Arifesinde, Cenkler Cengi, Sultan ve Kayser ile Cengin Muhasebesi” (Ahlat Race, On the Eve
of the Battle, The Battle of All Battles, and The Accounting of the Battle between Sultan and Kaiser)
consecutively over a month. The series begins with a description of the two rulers' race to reach Ahlat
before the Battle of Malazgirt. After this, the author briefly introduces Ahlat to the readers and
touches upon the importance of the city for the Turkish-Islamic world. According to the author, the
Byzantine army of "300,000 men" mobilized tactically "with a plan that would make Alexander,
Caesar, and Hannibal jealous”, but when it reached Sakarya, "100,000 of them" were demobilized due
to difficulties regarding subsistence. Seviikk, who frequently refers to the 18th-century French
historian Charles le Beau throughout the series, states that Romanos, who wanted to set up his camp
in front of the castle of Malazgirt, besieged the city with a thousand catapults he brought with him
and captured it a week later. According to the narrative, after the fall of Malazgirt, the Byzantine camp
was established at the location of "Adakdy." According to the information provided by Major General
Vladimir Z. May-Mayevskiy, who served as the Russian Consul General in Van and Bitlis between
1895 and 1913, it is mentioned in the article that the melted snow from Siiphan gathers at the foothills
and emerges from beneath a large rock in Adakoy, forming a wide underground stream that surfaces.
The water in this region, which flows with the same strength and coldness in all seasons, formed a
"pool of two hundred fathoms". Seviik states that he visited the region in 1944 and personally
confirmed this information (Seviik, 1949a: 2, 4). The article gives detailed information about the first
battles before the war and describes the wounding of Nikephoros Bryennios, the captivity of Basilakes
by the Turks, and the massacre of the Turks in Malazgirt by the Byzantine army in revenge for this.
Information is also given about some "Oghuz and Pecheneg" groups who "adopted Orthodoxy" and
served as mercenaries in the Byzantine army. Meanwhile, Alp Arslan is said to have "crossed the
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Vaspurakan defile and set up his camp with 20,000 horsemen at the foot of Mount Stiphan on the
Malazgirt Plain". According to Seviik, the numbers given in Islamic sources about the size of the army
are not exaggerated. When the troops were demobilized by the Byzantine army due to difficulties
regarding subsistence and the troops defeated in Ahlat were added, the total size of the army that is
stated to have participated in the Battle of Malazgirt with 150,000 men, reached 300,000. The author
mainly quoted the peace offer made by Alp Arslan before the war, its rejection, and the prayer of the
Abbasid Caliph al-Qa'im bi-amri 1lah from the Akhbar 'ud-dawlat 'is-Saljugiyya (Seviik, 1949b: 2).
As the final battle approached, Alp Arslan is said to have taken 40,000 ziamet holders, 10,000
volunteers and hassa troop of 4,000 soldiers and deployed them on the nearest hill where he could see
the enemy. From this hill, the Turkish army was encouraged by the realization that the enemy had
surrounded the encampment area with ditches. The author gives a general view of the city of
Malazgirt before the final battle, including the army positions on both sides and Alp Arslan's death
oath. In line with this, Seviik, who characterizes the city as "firmer than an iron mountain” using a
quote from the Timurid court historian Hafiz-1 Ebru, portrays the city center as "a village resembling
a town" based on his fieldwork conducted in 1944. He states that there are "about a hundred and fifty
rural houses with flat roofs and a bazaar with fifteen (?) shops" and that "the larger of the two zinc-
covered and plastered buildings are used as a gendarmerie and the other as a public room". Seviik
then describes the view he sees from the walls of Malazgirt Castle in romantic language and provides
striking details about the difficulty of the terrain:

The layers of lava from this immense mountain, which formed itself by accumulating lava on
its slopes, as well as the large caves, from which deep noises can still be heard, are all situated
on this side. (?) Look even at the names of the villages scattered on the outskirts, filled with
castle ruins, the remains of cupolas and tombstones, with their greatness in the past rather
than the present: Evrengazi, Cihangir, Dizginkale, Kucak, Koseler, Giiltepe, Aktepe,
Seydimerdan... We quickly arrived by car in the vicinity of the village called Harabesur,
situated further back and on level ground, and consisting of around fifteen houses. These areas
are where the battle intensified the most. The area in front of the village is flat and covered
with sandy soil, allowing you to let your horse run freely. However, as you go further, the
landscape is predominantly composed of earth and lava, forming a tough, undulating terrain
that may seem smooth from a distance but is riddled with crevices, pits, and mounds. The
Turkish horsemen will strategically position themselves in the hollows of these areas,
launching attacks on the plains and emerging victorious in the arduous battle, utilizing the
ruggedness of the terrain to their advantage (Seviik, 1949c: 2).

The geographical determinations described by Seviik almost 75 years ago regarding the area
where the battle took place are still valid when compared to the present structure of the terrain (Siitct,
2022: 315). The remainder of his account focuses on the decisive phase of the battle and the capture
of the Emperor. In the subsequent section, drawing upon historians like Joseph de Guignes and works
such as Naqd al-Tawarih, the article delves into prophecies that foresaw victory in the battle,
highlights the dialogue between Alp Arslan and the captive Emperor, and proposes that the initial
fateful interaction between Alp Arslan and Diogenes evolved into a genuine friendship. As part of
this claim, it is stated that Alp Arslan gave the Emperor his own "royal robe and a large retinue of
attendants at his disposal’, and that the Emperor was "devoted to Alp Arslan with all his heart and
burst into tears." Simultaneously, the events unfolding in the Byzantine capital were portrayed
through the account provided by Ahmet Refik (Altinay) in his work Bityiik Tarih-i Umumi. Seviik,
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citing le Beau, states that Diogenes sent Alp Arslan "200,000 gold coins and a diamond he owned." He
also made some inferences about this diamond based on the story of a pearl he read by the English
historian Edward Gibbon. According to Gibbon, Byzantine chroniclers wrote that "a priceless pearl
was lost in the plunder of the battle” but said nothing about "this momentous day that decided the
fate of the Empire". Seviik, on the other hand, hypothesized that this pearl, which was rumored to
have been lost, might be the diamond sent by Diogenes to Alp Arslan, and stated that if such an event
took place, there was no loss, and that “the diamond had been given to the Turks." The remaining
portion of the article narrates the account of Diogenes being poisoned and blinded, which incited Alp
Arslan's anger and prompted his campaigns into Anatolia, followed by his expedition to Samarkand
and the sorrowful tale of his demise, all depicted through a compilation of diverse local and foreign
sources (Seviik, 1949d: 2, 4).

In the last part of the article series, Seviik, who conducts an accounting of the war, compares
the Battle of Malazgirt with the battles of Waterloo and Badr, describes the Seljuk victory as "the Badr
of the Muslim Turks," and refers to it as "the battle of all battles" and "the destiny of all destinies."
Seviik's perspective highlights that when two armies confront each other with a "threefold difference"
in strength, the weaker side managing to avoid defeat is considered an achievement, while their ability
to conquer and triumph over the stronger force is portrayed as "remarkable." For this reason, the
Battle of Malazgirt is considered one of the "greatest epics" in the history of military history. However,
according to the author, Western historians tend to diminish the miraculous aspects of this battle by
downplaying its extraordinary facets and instead they emphasize the weaknesses of the Byzantine
army in an attempt to trivialize the topic. Seviik believes that Western historians have employed
several methods as a way of diminishing the "impressive share of honor" in the Turkish victory. The
first of these, according to Seviik, is the claim that while the Turks had a unified army, the Byzantine
army comprised various ethnic groups, despite its larger size. Seviik's response to this is that despite
the presence of various elements within the Byzantine army, these groups held a Roman identity and
took pride in it. The second method claims that the Byzantine army was defeated because it consisted
of mercenaries. Seviik, on the other hand, rejects this by saying that “the main body of the army was
Greek”. Therefore, they should not be viewed as mercenaries. The presence of "Frank and Norman"
units is not a "weakness" but rather an advantage due to their status as "professional soldiers."
Moreover, if the claim about mercenaries implies that these units were unwilling to engage in combat,
that is also erroneous, as no one except Andronikos Doukas left the battlefield. Thirdly, emphasis is
placed on the Turkish elements within the Byzantine army switching sides. According to Seviik, the
Pechenegs can't hold a significant position in a "Roman army of 200,000 people.”" The author thinks
that the Emperor could not have been so reckless as to go to war against the Turkish Sultan with a
large number of Turks. Additionally, the Emperor's ability to calmly secure oaths of allegiance from
the remaining Turks regarding the "Oguz's joining" serves to affirm the insignificance in the numbers
of the Turks within his army. Setting all of these aside, according to the author, if the Seljuks achieved
a victory "in the far east of Anatolia" with the assistance of the "Turks who crossed the Danube," it is
still something to be celebrated. Fourthly, it is argued that the Byzantine army was defeated from the
very beginning since it "missed the opportunity to encircle and surround"” the enemy on the grounds
that it marched in a cramped formation with a square battalion system. According to Seviik, Western
writers, who would have hailed this as an impressive feat had Diogenes achieved victory by splitting
the Turkish army down the middle with the quadruple line thickness he adopted for his forces, are
now using it as an excuse due to the defeat of the Byzantine commander-in-chief. However, the error
lies not in the plan itself but in the inability to execute it. Hence, it would be more accurate to
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"acknowledge the skill in the Turkish Sultan" rather than "attributing the deficiency to Diogenes."
Seviik states that none of these four reasons could justify the defeat of the Byzantine army, but that a
mountainous region like Anatolia is suitable for maneuvers of "agile troops" rather than heavy armies.
In this context, as the Turks had extensive familiarity with the geography they were fighting in since
the Tugrul Bey period, "half of the Battle of Malazgirt was won through actions taken before the war
even began." Seviik highlights that in the context of smaller forces triumphing over larger armies,
Alfred von Schlieffen cited the Battle of Cannae as an example, but Seviik contends that the Battle of
Malazgirt far surpasses it in this aspect. So much so that Hannibal's struggle was not a battle of fate,
but, unlike Malazgirt, the glory was destined for Rome. Seviik concludes his column by stating that
after his visit to Malazgirt in 1944 he published three articles in Ulkii magazine on August 26th, the
anniversary of the battle, and that Yahya Kemal Beyatli was kind enough to give him his poem "Alp
Arslan’in Ruhuna Gazel" (Ode to Alp Arslan's Soul), which he had never published anywhere before.
Following this, Seviik shared this ode, composed in the aruz prosody with his readers and proceeded
to explain the verses in their sequential order (Seviik, 1949e: 2, 4).

Malazgirt as a World War

Following this long series of articles, three more articles were published in Cumhuriyet by
Ismail Habib Seviik in a column entitled "Malazgirdin Sonrasi” (After Malazgirt). The first article
deals with the Turkification of Anatolia, mainly with the help of the sources used in the previous
series. Seviik is of the opinion that parallel to le Beau after the killing of Diogenes, the expeditions to
Anatolia are no longer seen as a "raid, plunder, or invasion," but rather as a "permanent settlement
specific to profound conquests" of the Turkish presence in this region (Seviik, 1949f: 5). Alongside
the transformation of Anatolia into a Turkish homeland, another significant outcome of the Battle of
Malazgirt was the occurrence of approximately eight Crusades from the West to the East, spanning
the period from 1095 to 1270. Contrary to what the Westerners put forth, according to Seviik, "neither
the surging religious fanaticism in Europe due to the capture of Jerusalem by Muslims, nor the belief
of impoverished Europeans that they would lead happier lives in the East, nor the aristocrats' sense of
adventure" constitute the fundamental basis for these crusades. In his view, just as Gibbon has stated,
"after the Turks shattered the Anatolian wing of the Byzantine eagle, they settled along the shores of
the two straits." Consequently, the once border fortress of Byzantium lost its role as a barrier before
Europe and thus, starting from the Battle of Malazgirt, it was up to them to halt the Turks' advance
(Seviik, 1949g: 2, 5).

According to Seviik, who characterizes the Battle of Malazgirt as a clash between East and
West and thus likens it to a "world war," the Seljuks, having dispelled the Crusader threat by the end
of the 12th century, launched a renewed offensive against the Byzantines. In the first half of the 13th
century, Aldeddin Keykubad's efforts led to the attainment of full unity in Anatolia, "not only in terms
of ethnicity but also in terms of political dominance.”" However, this unity was disrupted for the third
time due to the Mongol invasions, leading to the emergence of "small Turkish states" [beyligs] in
Anatolia. The Ottomans, whom the author refers to as "miraculous,” have emerged from among these
principalities. 2).

Seviik suggests that the sole force "bridging the past nine centuries with the present" is Seljuk
Turkism. It is important not to be misled by the initial labeling of it as the "Seljuk State, Taifa States,
and later Ottoman State." The author likens these to "a river taking on different names at various
places." The fact that this continuity was granted to the Seljuks lies in the settlement of the Turks in

o= |
= H ﬁlsmnv EDUCATION 172

JOUR



Develi, T.O.

the west after the Malazgirt victory. In this context, "Eastern Rome ended in Malazgirt four centuries
before the conquest of Istanbul.” The Turkish Empire started again in Malazgirt. In this context, the
author also responds to a question inspired by Yahya Kemal's words about the 17th-century Turkish
composer Buhirrizade Mustafa Itri, "the old plane tree who listened to our story that lasted seven
centuries." Based on the expressions of Yahya Kemal that specifically emphasize the period of the
Battle of Malazgirt, Seviik is seeking an answer to the question of whether there was Turkish identity
before Malazgirt. The author responds to this by stating that Turkish identity not only existed before
Malazgirt but also throughout eternity. According to him, the articles he wrote in his column do not
emphasize the era of race, but the Turkishness in the religion of Islam. Just as Muslim Turks diverged
in the past, Western Turks among them have also defined a separate direction for themselves. This
direction is compared to a fate that has been coming for nine centuries. Hence, the fact that the Seljuk
Turks could not expand beyond Anatolia does not necessarily indicate a separation from the Ottoman
Turkish identity. Indeed, as the Crusader threat that had halted the Seljuks and the Mongol invasion
ceased, the inevitable course of Western Turkish identity continued its journey from where it had
paused. The author adds to this the unity of language and religion; otherwise, he suggests that a
conqueror like Timur winning the battle in Ankara would be enough to eliminate a state. However,
the recovery of Western Turkish identity after this fourth division took only thirteen years. For this
reason, all Timur did was "delay the conquest of Istanbul for fifty years." Afterward, Seviik refers to
the periods of Fatih Sultan Mehmet, Yavuz Sultan Selim, and Kanuni Sultan Siilleyman, stating with
reference to the Italian historian Leone Caetani that during the reigns of these rulers, Western Turkish
identity transformed Islam into a "world religion." As per the author's viewpoint, even though
religions are communicated through prophets, it is nations that "imbue them with life, making them
substantial, voluminous, and a vivid, living entity." Therefore, the author evaluates that it is not the
religions themselves that "elevate or demean" religions, but rather the nations following those
religions, or even specific sects, that portray religions as "inflated or diminished." Based on this,
according to Sevilkk, who points to an inseparable connection between Turkishness and Islam,
Western nations have been shaped by the heritage of "Greek and Latin." If these two components are
removed, the core of European civilization will be empty. Since the Battle of Malazgirt, the Turks have
progressively established a civilization that has "subjugated the world," step by step, front by front. In
this way, establishing a bridge between the past and the future, when referring to "a nine-century
existence from Malazgirt to Dumlupinar,” the author conveys that centuries have not merely passed,
but rather "the forthcoming centuries have merged into the eternity of the future." Today's Turks,
however, represent the flow of "nine centuries from Malazgirt to eternity” (Seviik, 194%h: 2, 4).

Besides these, it can be noted that in the issues of Cumhuriyet from the 1940s, references to
the Battle of Malazgirt were present, sometimes in the context of exuberant celebrations specifically
held in Mus Province on the anniversary of the victory ("Malazgirt Battlefield Battle," 1943: 3), at
other times within war-themed works narrating Turkish heroism in battles ("20th Anniversary of the
Republic,” 1943: 3), occasionally in columns depicting Eastern Anatolia and its Turkish identity
(Seviik, 1946: 2), and also as a unit of measurement for facilitating the understanding of the events
before and after a different historical event ("Danismend," 1947: 2).
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Conclusion

Cumbhuriyet, which contributed to the adoption of the modern understanding of
historiography in Turkey and indirectly influenced it during its establishment period, carries traces
of different approaches that have dominated Turkish historiography over the years and contains
documents that reflect them. In Turkey, while reading the pages of Cumhuriyet from the period
between 1930 and 1950, which corresponds to the first phase of the Turkish Historical Thesis and
Humanist historical understanding, it is possible to come across various types and styles of content
related to the Battle of Malazgirt, which is considered an iconic symbol of courage, determination,
and victory in shaping the Turkish national identity.

During the period when the Turkish Historical Thesis understanding was dominant, it is
noteworthy that the narrative was presented between the lines and conveyed to the readers in secular
language, with only one exception. Indirect references, such as attributing the victory to the
intelligence of Nizam al-Mulk, who served as Alp Arslan's mentor, rather than solely to his sword
(Tan, 1935: 10), or regarding the presence of the Murat River as a fortunate witness to the battle
(Seviik, 1936: 3) can be cited as examples. However, as a reflection of publications criticizing the
reductionist approach in Western-origin racist anthropological theses towards Turks in the same
vein, details like the inability to find anyone willing to buy the captured Romanos Diogenes for just
five coins or even considering exchanging him for a dog are examples of the enemy being devalued
as "worthless" between the lines in popular historiography.

The historical context of that era, driven by the need to legitimize the claim that Turks
migrated to Anatolia thousands of years ago by focusing on the ancient world, can help us understand
why Malazgirt, seen as a sort of "returning home" narrative, remained in the background for at least
a decade (Copeaux, 2000: 160). Moreover, as evidenced by the inclusion of the battle as one of the
three phases of Turkish history in the First Turkish History Congress, it would be more accurate to
consider this a matter of priority rather than neglect. The article from 1939, which directly addresses
the battle and emphasizes the need to celebrate the victory as a national holiday, indicates that in the
1940s priorities began to shift towards the Humanist historical perspective.

It is observed that during the 1940s the content related to Malazgirt in Cumhuriyet increased
2.5-fold compared to the previous period, and a new language dominated the narrative. In this
context, it is possible to see that the enemy image changed with the emergence of the Humanist
historical perspective, unlike the previous period. The lines emphasizing Alp Arslan gifting his robe
to Diogenes, providing him with attendants, and highlighting the transformation of their relationship
into friendship are examples of this. The passages in these articles that sometimes implicitly and
sometimes explicitly express the virtues of Turkic identity contain a message that Alp Arslan gave a
lesson in humanity to the tearful Diogenes. However, the most noticeable change appears to be the
references made to religion. However, this content indicates not a sharp break from the historical
understanding of the 1930s but rather a transformational period during which the two approaches
coexist. In this context, it is emphasized that the Malazgirt victory, while marking the beginning of
the process that turned Islam into a world religion, owes its realization to the Turks. Praising the
Turks reflects a perspective that precedes the cause-and-effect relationship established between the
Malazgirt victory and the Crusades, emphasizing the “Turks' intervention in world history”
(Copeaux, 2000: 24). This perspective also implies that Turkishness has not only existed before the
Battle of Malazgirt but has been present since time immemorial. However, a subtle nuance is
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noteworthy here, and in the debate regarding the ownership of Anatolia, it is emphasized that the
victory represents a war that established a homeland, distinct from the previous era's "returning
home" perspective. Another distinct difference between the two perspectives is the ability to observe
a clear connection established between the past and the present, which was not previously evident.
The association of Alp Arslan with great commanders like Hannibal and Mustafa Kemal Atatiirk; the
comparison of Malazgirt with famous battles in Roman, Arab, and French history; the establishment
of precursor—successor relationships with battles like Kosovo, Dumlupinar, and the Great Offensive;
and even its interpretation as a world war can be evaluated in this context. Nevertheless, considering
the distinct emphasis on the East-West dichotomy in the documents examined, it becomes evident
that Malazgirt is perceived more as a clash of civilizations rather than a world war.

Towards the end of the 1940s, linguistic markers that had previously indicated a transition
between the Turkish History Thesis and the Humanist period now signify the onset of the second
phase, characterized by a shift towards the Turkish-Islamic Synthesis approach. In the articles that
significantly increased in 1949 regarding the Battle of Malazgirt, there is a noticeable emphasis on the
unity of language and religion. For example, in the narrative, the word fetih (conquest) is used more
frequently instead of zafer (victory), in accordance with Islamic terminology. In addition, there are
teleological interpretations of history that the inevitable will happen sooner or later, as in the case of
Timur, who delayed the capture of Istanbul by only fifty years.

In Cumbhuriyet, many details related to the Battle of Malazgirt can be found that have gone
unnoticed or remained unknown even in current academic publications. Indeed, the most remarkable
example among these pertains to field research related to the battle. In this context, it is recognized
that, in Turkey, the military strategic aspect of the Battle of Malazgirt was initially scrutinized by
Feridun Dirimtekin (1936), who was affiliated with the Military Academy and later brought to the
field by a military delegation under the supervision of Colonel Kadri Perk (1946/7). The civilian
counterpart of these two officers, who were also history teachers, was Ismail Habib Seviik, as revealed
for the first time in the present study. In 1944, Seviik not only delved into matters of war but also
provided numerous insights into the historical identity of the city of Malazgirt, accomplishing this
feat two years before the commencement of military-oriented geographical studies. Furthermore,
what sets him apart as an educator from his colleagues with military backgrounds is his ability to delve
into source materials and the fact that his assessments regarding the Battle of Malazgirt, published in
Cumbhuriyet, are largely grounded in academic historiography.
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Oz

Tiirklere Anadolu'nun kapilarini agan Malazgirt Savasi, tarihteki Tiirk zaferlerini kutlayan ve eski Tiirk
devletleri ile modern Tiirkiye Cumhuriyeti arasindaki siirekliligi vurgulayan tarihsel anlatinin mihenk
taglarindan biridir. Ayrica toplumun genis kesimlerince paylasilan bir gurur kaynag: ve ulusal kimliginin
kurucu mitlerinden biri olarak kabul edilmektedir. Bu yoniiyle, bilimsel ¢alismalarin yani sira popiiler
tarihgiligin de ilgi alanina girmektedir. Bu ¢aliyma, Malazgirt Zaferi’nin Cumhuriyet’in toplum tasariminda
1950°’]i yillara kadar ihmal edildigi iddiasin1 akademik tarihgilik ve ulusal basinin kesisimine odaklanarak
tartismaya agmaktadir. Ayrica pek ¢ok yoniiyle savas hakkinda akademik caligmalara nadiren yansiyan ya
da hig rastlanmayan bazi detaylara 151k tutmaktadir. Caligmanin evrenini Cumhuriyet gazetesinin Tiirk
basininda ilk kez linotip bask: kullanmaya basladigi 1 Ocak 1930’dan 31 Aralik 1950’ye kadar olan sayilari
olusturmaktadir. Cumhuriyet gazetesinin elektronik arsivinden temin edilen niishalarda, nitel arastirma
yontemine uygun olarak belirlenen anahtar sozciikler ve tigiincii parti yazilimlarin yardimiyla dokiiman
incelemesi gerceklestirilmis, toplanan veriler icerik analizine tabi tutulmustur. Bu sayede, Cumhuriyet
gazetesi Orneginde savasin Tiirk basinina yansima bigimi Tiirkiye’deki tarihgilik anlayisinin yillar i¢indeki
evrimine uygun olarak mercek altina alinmigtir. Ayrica, caliymada Malazgirt Savas: tizerine sahada yapilan
etiitlerin bugiine kadar bilinenlerden daha eskiye dayandig: tespit edilmistir. 1930’1u yillardan itibaren
Tiirkiye'de Sel¢uklu tarihgiliginin yiikselise gegmesiyle, akademik ¢aligmalar ile popiiler yayinlarin dirsek
temast i¢cinde olduklar1 gortlmustiir.

Anahtar Kelimeler : Malazgirt, Cumhuriyet gazetesi, Selguklu, Tiirk, Bizans
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Girig

Anadolu'nun Tirklere vatan olmasini saglayan Malazgirt Savasi, “6ziinde sahip oldugu
Oonemin” yani sira “resmi tarihyazimina temel dayanak” teskil eden ve bugiinkii Tirkiyenin
baslangiciyla iliskilendirilen bir hadisedir. Tiirk tarihyazimi, 19. ylizyilin travmatik olaylar dizisiyle
ergin formuna kavusmus olmasina ragmen kendini resmi diizeyde ifade etme sansini ancak Milli
Miicadele’nin kazanilmasindan sonra, bir bagka deyisle, Tiirklerin Anadolu’daki siyasi varligini
yeniden giivence altina almasiyla bulabilmistir (Copeaux, 2000: 158). Her ne kadar geng
Cumbhuriyet’in devrimci ruhu, Osmanli hanedanindan 6vgiiyle soz eden eserlere ragbet etmese de
devletin kurumsal ingasinin tamamlanmaya bagladig1 1930’lu yillara kadar Megrutiyet donemine
hakim olan Aydinlanmaci egilimler, tarih 6gretiminde kismen varligini siirdiirmistir (Yildirim,
2016: 49-51). Tarih miifredatlari ile ders kitaplari, 1927 senesine kadar bazi degisikliklere ugramistir.
Ancak, esas kopusun Tiirk Tarih Tez'inin hékimiyetiyle basladigi kabul edilmektedir. 1931°den
itibaren benimsenen anlayista, tarih 6gretimi milli bir zemine kaydirilmis, Osmanl 6ncesine uzanan
“giiglit bir biling” olusturup “bu bilinci doga yasalarina dayandirarak™ kendi degerlerinin ve
kiltirintin farkinda olan iyi vatandaslar yetistirilmek istenmistir (Ersanli, 1992: 12; Demircioglu,
2007: 14). Turkleri tezyif eden Helenist tarih soylemine mukabele edecek sekilde, Bati1 karsisinda yeni
ve 0z giivenli bir retorik gelistiren bu anlays, Tiirkler “olsaydi-olmasaydi” gibi “tarih-dis1” sorulara
aranan yanitlar1 ve Bati ile kiiltiirel rekabete dayal1 gerilimi tirmandiran polemikleri de beraberinde

getirmistir (Copeaux, 2000: 24).

Malazgirt Zaferi, Ttrklerin yasadigi topraklarin bizzat Batililar tarafindan Anadolu veya
Kigiitk Asya yerine “Turkia (Turcia)” olarak adlandirilmasinda (Polat, 2021: 90) Kkilit rol
oynadigindan, Tirklerin bu topraklar tizerindeki miilkiyet iddiasini en az 11. ylizyila
dayandirmaktadir. Ancak, Osmali Imparatorlugu geriledikge Batr’ya kars: her firsatta yinelenen “biz

'”

variz!” mesaji, Balkan faciasi, Canakkale Zaferi ve Biiyiik Taarruz gibi olaylarda artan bir tonla
dillendirilse de 1930’u yillara gelindiginde, Tiirk¢enin “koken dil” olarak diinyanin biitiin dillerine
nifuz ettigine (Yildizli, 2017: 45) ve Tirklerin “uygarlik yapici brakisefal Aryan irkina mensup”
olduguna yonelik iddialar, onlarin “Anadolu’'nun otokton halki “oldugunu kanitlamak {izere

(Yildirim, 2016: 75) bu mesajin “biz vardik!” seklinde evrilmesine yol agmistir.

Tiirklerin Anadolu’daki varligini 1071 o6ncesine dayandirma ¢abasi, ilk etapta Malazgirt
Zaferi’'nin Tiirk tarihindeki 6neminin resmi diizeyde geri plana itildigi intibasini1 uyandirmaktadir.
Bu donemde milli gururun ingasinda benimsenen laik prensiplerin, 1931 yilindan itibaren Islam
tarihine yonelik anlatiya niifuz etmesi de etkili olmustur (Copeaux, 2003: 108). Tarih egitiminin
mesrulastirict roli distiniildiigiinde, 3 Mart 1924 tarihli Tevhid-i Tedrisat Kanunu'yla egitim
alaninda baslayan kokli dontistimler, Tirkiye’deki Selguklu tarihgiligini de etkilemistir (Ersanls,

? Sosyal bilimlerin arastirma alanina giren konularin yéntemsel agidan doga bilimlerinkine benzer yasalar ve genellemeler
barindirip barindirmadig: halen tartisilagelen bir konudur (Cevik, 2021: 179, 189).
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1992: 58; Vurgun ve Sen, 2023: 156). 1920]i yillarin tarih ders kitaplarinda, Malazgirt Savasr’'na dair
yazilanlarin Islam kaynaklarinin diliyle benzestigi dikkati ¢ekmektedir. Goze ¢arpan 6zellikler
arasinda, savastan 6nceki giin ve saatler, yapilan hazirliklar, Imparator Romanos Diogenes’in esir
alindiktan sonra Selguklu Sultani Alp Arslan ile arasinda gegenler ve “giincel bir anlam yiiklenebilecek
pek ¢ok simgesel anlatim” yer almaktadir (Copeaux, 2000: 159). Bu baglamda, Maarif Vekaleti Talim
ve Terbiye Dairesinin 19 Agustos 1926 tarih ve 1366 numarali karariyla Thsan Serif Bey (Saru)
tarafindan (1926: 91-92) ilk mektep tciincti siiflarda okutulmak tizere Osmanli Tiirkgesiyle
nesredilen Cumbhuriyet Cocuklarina Tarih Dersleri adl1 eserde (Baskaya, 2016: 298), Alp Arslan’in
esir Imparator Diogenes’e gosterdigi yiice goniilliiliikten 6vgiiyle séz eden duygu dolu satirlara
rastlamak miimkiindiir. Benzer sekilde, Emin Ali (Cavh) tarafindan ilk mektep dordiincii sinif
ogrencileri i¢in hazirlanan 77irk Cocuklarina Tarih Dersleri adli eserde (1927: 109-111) Malazgirt
Savag’'na “Ttirk tarihinin en 6nemli merhalelerinden biri” olarak yer verilmis, Alp Arslan’in ‘sadakat
ve cesaret’ timsali askerlerle “100 bin kisilik Bizans ordusunu” maglup edisi ve ardindan esir edilen

Imparator’la arasinda gegen diyalog, gururlu bir iislupla okuyuculara aktarilmistir.

Tirk Tarih Tez'inin yiikselise gectigi donemde anavatan-6z vatan iliskisi baglamindaki
tartismalar Anadolu’daki kadim medeniyetlerin Orta Asya kokenine vurgu yaptigindan (Yildirim,
2016: 131), Selguklu tarihine 1920’li yillarda gosterilen gorece ilginin Islam éncesi Tiirk tarihine
duyulan merakla ters orantili olarak azaldig1 sdylenebilir. Ancak, Anadolu’daki Tirk varligini kayit
altina alan somut delilleri haiz olmas1 dolayisiyla Tiirklerin ‘hi¢ degilse’ 1071 gibi hatir1 sayilir bir
tarihten itibaren Anadolu’yu vatan edinmelerini garantileyen bu savasin halen bir milat olarak kendi
icinde 6nemini korudugu soylenebilir. Bu yoniiyle, Malazgirt Savasi, Tiirk tarihyaziminin temel

ideolojik soylemleri arasinda yer almaktadir (Copeaux, 2003: 110).

1930’lu yillarda Malazgirt Savast'yla ilgili olarak hicbir “simgesel anlatimin” yer almadigy,
“ikinci vatan” sOylemine veya savagin “dini boyutuna” deginmeyen, Atatiirk’e yapilan atiflarda
“simdiki ile gegmis” arasinda “hi¢bir bag kurmayan” ders kitaplar1 (Copeaux, 2000: 160), Hiimanist
donem olarak adlandirilan 1940’1 yillarin baginda igerik¢e dontigiime ugramistir. Atatiirk’iin vefatini
izleyen yillarda benimsenen bu yeni akim, Anadolu kiiltiiriiniin kaynagini Grek-Latin medeniyetinde
gordiigiinden, Tirk Tarih Tez'inin etnik ge¢mise gosterdigi ilgi ve Orta Asya kokenli medeniyet
iddialari, yerini “Hitit, Yunan, Roma, Sel¢uklu veya Osmanl” fark etmeksizin her “kiiltiiriin
benimsendigi” bir yaklasima birakmistir (Karabag, 2019: 262; Yildirim, 2016 56-58). Bati’da tarihsel
disiplinlere niifuz eden yeni arkeolojik ve felsefi yaklasimlarin da ortaya ¢ikmasiyla (Cevik, 2023: 19)
Turklik merkezli anlatinin yerini alan evrenselci anlayis, tarih yaziminin milliyet¢i tonunu
yumusatmis, ulusal gurura kaynaklik eden cografyanin Orta Asya’dan Anadolu’ya tasinmasi,
donemin “kiiltiir hayatina ve tarih tasarimina” etki eden séylemi “vatansever (patriotic)” bir zemine
oturtmustur (Simsek ve Yazici, 2013: 20-21). Ozellikle Ilk Cag tarihi konularina gosterilen énemle
belirginlik kazanan bu donemde Arif M. Mansel, Enver Z. Karal ve Cavid Baysun gibi yazarlarin
kaleme aldig1 eserler, 1942°den 1957’ye kadar liselerde ders kitabi olarak okutulmustur. Bunlari,
Bedriye Atsiz, Hilmi Oran ile Emin Oktay ve Niyazi Aksit gibi isimlerin yazdiklar: izlemistir. Bu
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eserlerde, Bizans tarihinin eskiye nazaran daha ayrintili olarak islendigi sdylenebilir (Ozbas, 2019: 82-
83). Malazgirt Savast’na ise Ilk Cag’a yonelik anlatinin devaminda, Anadolu’nun Tiirklesmesi
bahsinde yer verilmektedir. Bu baglamda, cesur, yiiksek seciyeli, muzaffer bir komutan olarak tasvir
edilen Alp Arslan, ders kitaplarinda “ideal Tiirk tipine” 6rnek teskil etmistir. Alp Arslan’in elde ettigi
zafer, diinya tarihine her bakimdan tesir eden bir milat olarak degerlendirilmis, Bizans’a boyun
egdiren Turk sultaninin basarilar;, Anadolu’ya yonelen Tirk selini baglattigi i¢in Bizans'in
maglubiyeti, Tiirkiye'nin kurulusuyla es zamanlanmigtir. Zaferden sonra “Anadolu’nun daglarina,
sehirlerine, kasaba ve koylerine” Tiirk¢e adlar verilmis hatta “Rum ve Ermenilerin bile Tiirkge
ogrendikleri” vurgulanmistir. Boylece Anadolu, “tasiyla, topragiyla, suyuyla ve insaniyla” Tirklesmis
ve fetih tamamlanmistir (Yildirim, 2016: 133-134). 1960’a gelene kadar Hiimanizm temelli tarih
egitimine giderek daha fazla niifuz eden bu tarz soylemler, bir tiir gegis evresi olarak
nitelendirilebilecek Menderes iktidarindan sonra 1970’li yillarin ortalarindan itibaren Tirkliigiin
Miisliimanlikla harmanlandigi Tiirk-Islam Sentezi anlayigina kapi aralamigtir. Cok partili hayatin
basindan beri degisim geciren Malazgirt anlatis1 ise kendine bu yeni anlayista 6zel bir mevki
edinmistir. Ibrahim Kafesoglu, Altan Deliorman ve Yilmaz Oztuna gibi isimler, ulusal gururun igini
dolduran gondermelerde savasin vatan kurucu roliine deginirken, Turkligiin ve Mislimanligin
“ideal bir sekilde kaynastig1” kanaatini dile getirmislerdir. Bu anlayisla kaleme alinan eserlerde Alp
Arslan’in Bizans ordusunu maglup edisi, Mustafa Kemal Atatiirk’iin Yunan ordularina karst
kazandig1 galibiyetle yan yana getirilmistir. Ustelik birinde Tiirklerin Anadolu’yu yurt tuttugu,
digerinde ise elinde tutmayr basardig1 her iki zaferin de “rastlantisal” olarak 26 Agustos’a denk
gelmesi, “tarihin bir cilvesi olarak yakin gecmise yapilan gondermeleri” kolaylastirmistir (Copeaux,
2000: 70, 110).

Tiirk tarih yaziminin farkli dénemlerinde Malazgirt Savasr’ni ele alan bilimsel literatiiriin
genislemesi, zaferin ulusal bellekteki imajin1 devamli tazelemektedir. Ancak, anlatinin yillar icinde
gecirdigi evrim, savagin onemine ve buldugu toplumsal karsiliga yonelik bazi tartigmalara sebep
olmugtur. Tiirk aydinlari, her ne kadar “Malazgirt Savasi’nin manasini heniiz Istiklal Savasi yillarinda
idrak etmis ve iki savas arasinda benzerlikler” kurmussa da Ziya Gokalp ve Yahya Kemal Beyath gibi
bazi isimler, “asirlar 6nce cereyan eden savasi farkli zaviyelerden” yorumlamislardir (Kaplan, 1972:
162-163). Tarih 6gretimi agisindan bakildiginda, olaymn “1980 askeri darbesinden sonra siyasi ve
ulusal” 6neminin arttig1, “1976 ile 1987-1988 yillar1 arasinda dini boyutunun” belirginlik kazandig:
ifade edilebilir (Copeaux, 2000: 161). Buna dayanarak, Malazgirt’in tarihsel kimligine resmi diizeyde
1950’li yillarin ortalarina kadar adeta kayitsiz kalindigina yonelik giincel iddialar, ideolojik anlamiyla
seckinlesen bu ulusal hatiranin 1930’lu ve 40’11 yillarin toplumsal hafizasinda adeta donduruldugunu
ima etmektedir (Copeaux, 2000: 160; Dogan, 2020: 67).

Malazgirt mitosunun maruz kaldig1 ihmal edilmislik sdylemini tartigmaya acan bu ¢aligma,
savasin, Tiirk Tarih Tezi ile Hiimanist tarih anlayisinin birinci evresine (Yildirim, 2016: 60) denk
disen 1930-1950 arast donemdeki popiiler anlatisina odaklanmaktadir. Cumbhuriyet gazetesindeki

Malazgirt temali metinlerin incelendigi ¢aligmanin amac:
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e Okuyucularla paylasilan haber ve kose yazilarinin dili ve igerigi hakkinda yeni bilgiler ortaya
koyarak, nesredildikleri donemin tarih anlayisina yonelik egitim alaninda yapilabilecek
caligmalara katki sunmak,

e Malazgirt'in tarihsel kimligi ve savas hakkinda bu gazete 6zelinde verileri tespit etmektir.

Yontem
Aragtirma Deseni

Bu ¢aligmada nitel arastirma yontemi tercih edilmistir. Nitel aragtirmay: “gozlem, goriisme ve
dokiiman incelemesi gibi nitel veri toplama yontemlerinin kullanildig, algilarin ve olaylarin dogal
ortamda gergeke¢i ve biitiinciil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi
arastirma” seklinde tanimlamak miimkiindiir. Nitel arastirmalarda genellikle “cevre, siire¢ ve algiyla”
ilgili veriler, yaygin olarak “gériisme, gozlem ve yazili dokiimanlarin incelenmesi” gibi yontemlerle
toplanir (Yildirim ve $imgek, 2021: 37-38). Bunlar, okuyucular1 “gézlemin yerine ve zamanina”
gotiirerek kisilerin deneyimlerini “kendi kelimeleriyle yakalayarak” aktarir. Ortada “anlatilacak bir
hikaye” bulundugundan “pasaj aktarimlarindan” yararlanilir (Patton, 2018: 47). Toplumda “var olan

stiregler aragtirilarak bireylerin belli olaylara atfettikleri anlamlar” incelenir (Given, 2021: 2).

Nitel arastirma yonteminde “dogrudan gozlem ve goriismenin olanakli olmadigi durumlarda”
aragtirma problemiyle ilgili “yazili ve gorsel materyale” basvurulabilir (Yildirim ve $imsek, 2021: 189).
Sayet “ele alinan konunun tarihgesi 6n plandaysa ve yazili iletisim bi¢imleri” 6nem arz ediyorsa veri
toplamak amaciyla dokiiman incelemesi tercih edilebilir (Buran, 2021: 51). Bu baglamda, dokiiman
incelemesi “tek bagina bir aragtirma yontemi olabildigi gibi” diger nitel analiz yontemlerinin
kullanildig1 durumlarda “ek bilgi kaynag1” olarak da islev gorebilir. Pratik bir veri toplama yontemi
olarak “ge¢mis toplumlara ait kiiltiirler, gelenekler, kurumlar, yasantilar ve devlet politikalarina iligkin
bilgilerin elde edilmesinde” islevseldir (Simsek, 2009: 42). Cogunlukla “arastirilmas: hedeflenen olay
ve olgular hakkinda bilgi barindiran yazili materyallerin analizini” kapsadigindan, tarihciler
tarafindan siklikla kullanilmaktadir

Nitel arastirmalarda kullanilan bazi dokiimanlar arasinda, “dogas1 geregi kamuya ac¢ik” olan
“televizyon, film, radyo, gazete, edebi eserler, fotograf, karikatiirler ve internet” gibi “popiiler medya
bicimleri” bulunmaktadir. Kitle iletisim materyalleri, belirli bir zamanda “toplumun bazi yonleriyle
ilgili sorular1 ele almak, gruplar: belirli bir boyutta karsilastirmak veya kiiltiirel degisim ve egilimleri
izlemek” i¢in oldukga iyi kaynaklardir (Merriam ve Tisdell, 2016: 167-168). Bu baglamda, ¢aliygmada
en etkili kitle iletisim araclarindan biri olarak kabul edilen gazetelere bagvurulmustur. Gazeteler,
giincel olaylar, yerel ve uluslararasi haberler, siyaset, is diinyasi, spor, eglence ve diger ilgi alanlarina
yonelik icerik tireten birincil kaynaklar olarak degerlendirilmektedir. Ayrica analiz, goriis kose
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yazilari sunarak okuyucular bilgilendirmeyi, egitmeyi ve mesgul etmeyi amaglarlar. Bu kapsamda ana
akim giinliik gazeteler her seyden evvel genel okur kitlesine hitap ettiklerinden, aragtirmaciya yas,
cinsiyet ve egitim diizeyi gibi degiskenlerin ayr1 ayr1 hesaba katilabilecegi evren ve 6rneklemleri
sunabilirler. Benzer sekilde, konularina gore gazetelerde yer alan igeriklerin sayisi, periyodu, hacmi
ve niteligi goéz Oniinde bulundurularak toplumun bunlarla olan etkilesimini izleyebilmek
miimkiindiir. Dahasi, zor bulunabilen “6znelere erisim” saglamasi, “tepkisellikten arinmis” olmasi,
“zamana yayilmis analize imkan” tanimasi, “genis bir 6rneklem” sunmasi, “6zgiin, diigitk maliyetli ve
nitelikli” veriye kaynaklik etmesi bakimindan, gazetelerin dokiiman incelemesinin pek ¢ok avantajina
(Yildirim ve Simsek, 2021: 191-192) sahip olduklar: sdylenebilir.

Veri Kaynag

Ulagilmak istenen amag ve hedeflerin yani sira aragtirma konusunun zamansal sinirhiliklar,
okurlardan olusan herhangi bir 6rneklem gergevesi olusturmaya imkan tanimadigindan®, giinliik
ulusal gazeteler ve ilgili literatiir kullanilarak hazirlanan bu c¢alisma, etik kurul onayi

gerektirmemektedir.

Yeni rejimin ilanini izleyen siiregte yurt genelinde giinliik 40’1 bulan gazete sayisi kisa siire
zarfinda 6 kat artmis ve Cumbhuriyet gazetesi de kurulur kurulmaz 7 binlik tiraja ulasmistir. Bu say1
dort yil iginde 8-9 bine yiikselmistir. 1927 yili niifus sayimina gore Istanbul’da 795 bin kisinin yasadig:
g0z Oniine alinirsa bu oranlarin Cumhuriyet’en ¢ok okunan gazeteler arasina soktugu soylenebilir.
1 Kasim 1928'deki “Tiirk Harflerinin Kabul ve Tatbiki Hakkinda Kanun’un” ardindan basariyla
stirdiiriilen okuma yazma seferberliginin sonucunda, gazetenin tiraji kurulusundan 10 yil sonra 25-
28 binlere ulagsmis, Ikinci Diinya Savasinin bagladigi 1939 yilinda bu say1 62 bine dayanmustr.
Buradan anlagilabilecegi gibi 15 yil gibi kisa bir siire igerisinde gazetenin tiraji tam 9 kat artis

gostermistir (Koktener, 2004: 22).

Tiim bunlardan hareketle, calismanin evrenini Cumhuriyet gazetesinin Tiirk basininda bir ilk
olarak linotip baskiya gectigi 1 Ocak 1930°dan 31 Aralik 1949’a kadar olan tim sayilar
olusturmaktadir. Bunlara, gazetenin siyaset, strateji, gezi gibi genel; Anadolu, Akademi ve Biyiik
Taarruz gibi spesifik konu bagliklar1 altinda negredilen toplam 52 ilave dahil edilmistir. Ayribasimlar

arasinda Le Monde Diplomatique adl1 Fransizca bir siireli yayin da bulunmaktadir.

Veri Toplama Araglari

*Gazetenin okur kitlesine yonelik en erken verilere ancak 1976 yilindan itibaren ulagilabilmektedir. Bu baglamda
Cumbhuriyefin kendi imkanlariyla yaptig1 bir anketten elde edilen sonuglara gore yarisindan fazlasini 25-35 yas arasi
yiiksek egitimli kitlenin olusturdugu okurlarin, gogunlukla erkeklerden olusan, yarisina yakini yabanc dil bilen, Istanbul,
Ankara ve [zmir gibi biiyiiksehirlerde ikamet eden, siklikla diger giinlitk gazeteleri de takip eden, 6zellikle i¢ politika, dig
politika, ekonomi, edebiyat ve sanat agirlikli iceriklere ilgi gosteren memur ve 6grenci agirlikli bir profil ¢izdigi
gorillmektedir (Atilgan, 1994: 39-47).
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Arastirmaya konu olan malzeme, Cumbhuriyet gazetesinin elektronik arsivinden gecici
abonmanlikla temin edilmistir. Ilgili tarih araliklar1 ve anahtar sdzciikler, gazetenin ¢evrimici arama
motoru aracilifiyla birden fazla kombinasyonla filtrelenmistir. Bununla birlikte, yetersiz alt yap:
sebebiyle veri toplama siirecinde zaman zaman yasanan aksakliklar, ti¢tincii parti dijital yazilimlarin
yardimiyla giderilmistir. Bu baglamda, arama motoruyla uygulanan filtreleme isleminden hatal
olarak stiziilen fakat icerik¢e baglama dahil olmayan metinler ile arsiv otomasyonunda herhangi bir
isaretleme imkéani bulunmadigi i¢in ¢aligma kapsaminda oldugu halde yeri tespit edilemeyen sayfalar,
kapsamli OCR taramasindan gegirilmistir. Ardindan, bu yeni evrak {izerinde hata pay1 diisiik ve

nitelikli arama uygulamas: gergeklestirilmistir.
Verilerin Analizi

Calismada dokiimanlarin incelemesiyle toplanan veriler, igerik analizine tabi tutulmustur. Bu
yontem, “metinlerin ya da transkriptlerin igerisinde gizli kalmis anlamlarin ve verilmek istenen
mesajlarin sistematik bi¢cimde izlenmesi, kavramlar ve kategoriler seklinde ortaya konarak”, bunlarin
“nicel veya nitel” olarak analiz edilmesidir (Giiler, Halicioglu ve Taggin, 2015: 331-333). I¢erik
analizinin temel amaci, toplanan verilerin agiklanabilecegi kavramlara ve iliskilere ulagmaktir. Buna
uygun olarak “toplanan verilerin 6nce kavramsallastirilmasi”, ardindan bu “kavramlara gore
mantikli” bir kategorizasyona tabi tutulmasi ve “buna gore veriyi agiklayan temalarin” tespit edilmesi
gerekmektedir (Simsek, 2009: 45). Analize konu olan veriler; “mektup, makale, giinliik, gazete
icerikleri, kisa hikayeler” ve buna benzer diger yazili kaynak ve sembollerden olusabilir (Giiler vd.,
2015: 332). Dokiimanlarin igerik analizi yontemiyle incelenmesi halinde analize konu olan veriden
orneklem segilmesi, kategorilerin gelistirilmesi, analiz biriminin saptanmasi ve sayisallastirma olmak

tizere dort agamali bir siireg takip edilmektedir (Bailey, 1994: 319).

1930 yilindan bugiine kadar Cumbhuriyetgazetesi ve eklerinde 5,5 milyona yakin haber kiipiirii
bulunmaktadir. Nitel veriler, “yogun veriler” olup bunlarin “hepsini kullanma imkan
bulunmadigindan” (Celebi, 2021: 234) ¢alismaya yalnizca “Malazgirt”, “Alp Arslan” ve “1071”
anahtar sozciiklerine cevap veren igerik dahil edilmistir. Bu islem sirasinda bazi sozciiklerin
yaziminda yillar i¢inde ortaya cikabilecek degisim (Malazgird / Melazgird / Alp Arslan / Alparslan)
kullanim aligkanliklari, yazim yanlislari, dizgi ve baski hatasi gibi ihtimaller gozetilerek aramada
anahtar sozciiklerin farkli yazim bigimleri de hesaba katilmigtir. Bununla beraber, arsiv
otomasyonunda {¢ten fazla anahtar sozctigii aym1 anda barindiran bir arama yapma imkéan
bulunmamaktadir. Dolayisiyla, elde edilen verilerin “gegerlik ve giivenirligini” artirmak amaciyla,
ikinci bir djjital filtreleme gerceklestirilerek, belirlenen en fazla ii¢ anahtar s6zciigiin timiine birden
yanit veren sonuglara bakilmistir. Buradaki temel varsayim, Malazgirt Savasi’'ni anlatan bir metnin
muhtevasinda, bu ii¢ anahtar sézciigiiniin kaginilmaz olarak kullanilmis olmasi gerektigidir. Bu
sayede, icinde “Alp Arslan ve Alparslan — Malazgirt ve Malazgird gibi farkli sekillerde yazilan anahtar
sozciikleri barindiran fakat bu ¢alismanin konusuyla herhangi bir baglant: kurmayan metinlerin

kendiliginden elenecegi hesaplanmigtir. Buna ragmen, tarama islemi, anahtar sozciiklerin “hepsini”
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icerecek bigimde yapildiginda sifir sonug verirken, “herhangi birini” icerecek sekilde yapildiginda
yillara gore degismekle birlikte en az 77 en fazla 2111 gibi gercek¢i olmayan sonuglar ortaya
¢ikmaktadir. Bu problem, arama motorunun yetersiz olusu, dijital ortama aktarilan metinlerin disiik
¢oziintirlitkle taranmasi ve bu sebeple yapilan aramalarda otomasyonun istikrarli okumalar

gerceklestirememesi gibi sebeplerle agiklanabilir.
Tablo 1

Rastgele Anahtar Sozciiklerle Yapilan Arama Sonuglar:

Anahtar Sozciik Kombinasyonu 1930 1940 Yiizdelik
(Herhangi birini igeren) 1939 1959 Degisim
Alp Arslan — Malazgirt — 1071 968 2111 %118,07
Alp Arslan — Malazgird — 1071 954 2124 %122,64
Alp Arslan — Melazgird — 1071 950 2090 9%119,99
Alparslan — Malazgirt — 1071 97 169  %74,22
Alparslan — Malazgird — 1071 84 187 %l122,61
Alparslan — Melazgird — 1071 77 144 %87,01

Arama siirecinin gii¢lii ve zayif yanlar1 anlasildiktan sonra ¢alismada yer verilen metinler,
anahtar sozciiklerin “hepsini iceren”, “sirali iceren” ve “herhangi birini iceren” gibi opsiyonlarla
calismanin tarihsel sinirlar1 dahilinde rastgele yontemle segilmistir. Secilen metinler, dikkatle
incelenerek konuya dogrudan katki sunmayan kitap tanitimi ve ticari ilanlara yer verilmemistir.
Calismanin konusuyla dogrudan ilintili olan ve bu yontemle secilen 21 dokiimanin her biri, “metin
tird” ve “nesredildigi doneme héakim tarih anlayis1” gibi kategoriler altinda tasnif edilmistir.

Tablo 2

Calismada Yer Verilen Yazili Dokiimanin Yillara ve Tiire Gore Dagilimi

Yil Haber Kose Yazis1 Makale
1932 2 - -

1933 -
1935 -
1936 -
1939 -
1941 1 - 1
1942 - 1 -
1943 2 - -
1946 - 1 -
1947 - - 1
1949 - - 8

—_— e

Son asamada, segilen metinler analiz edilerek tartisilan probleme verdigi cevaplar
sayisallastirilmis ve daha evvel belirtilen amaca uygun olarak gazetenin Malazgirt Savas1 hakkinda
okurlarina sundugu igerik tizerinden yapilan degerlendirmeler paylagilmistir.
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Tablo 3

Kullanilan Metinlerin Dénemlere Gore Degisim Yiizdesi

1930 1940 Yiizdelik
1939 1949 Degisim

Yaz1 Sayist 6 15 % 149,9

Bulgular

1928 yilmin Kasim ayindan itibaren tamamiyla Latin harflerini benimseyen Cumbhuriyet
gazetesinde (Koktener, 2004: 29) dolayl bile olsa Malazgirt Meydan Muharebesi ile ilgili en eski
icerigin 1932 yilina ait oldugu tespit edilmistir. Gazete, 2-11 Temmuz 1932 tarihleri arasinda
Ankara’da diizenlenen I. Tiirk Tarih Kongresi'ne ait tafsilat1 3 Temmuz'dan itibaren giinii giiniine
okurlarina aktarirken, 11 Temmuz'da yayimlanan sayisinda Riyaseticumhur Umumi Katibi Yusuf
Hikmet Bey [Bayur] basta olmak iizere sabik Miizeler Miidiirii ve Istanbul Mebusu Halil Bey, Tarih
Cemiyet azalarindan Ismail Hakk ile Dr. Resit Galip Beylerin 10 Temmuz 1932 tarihli konugmalarina

genis yer ayirmustir.
Bilimsel Tezler ve Popiiler Metinlerde Malazgirt’i Hatirlamak

I. Turk Tarih Kongresi'ndeki tebliginde, Yusuf Hikmet Bey tarafindan Tiirk tarihinin ¢
safthada tetkik edilebilecegi dile getirmistir. Bunlar sirasiyla: Tiirklerin “Orta Asya’da miicerret
bulunan ve bityiik mikyasta umran kabiliyetini haiz bulundugu, Selcuk Tiirklerinin Iskitlerden beri
Tiirklerin 6z vatani olan Anadolu’da yeniden siyasi bir mevcudiyet kurduklar1 zaman arasinda
bulunan ve Malazgirt Muharebesi ile Tiirkiye’de laik bir cumhuriyetin kurulmasi arasinda gecen”
devirler olarak gosterilmistir. Hikmet Bey, Tiirklerin idaresi altinda bulunan topraklara uzun bir
baris, “asayis ve seref” getirdiklerini kaydetmis, aksi halde buralarda “miskince bir anarsiden” bagka
bir sey gorillmeyecegini, Islam aleminin “19 ve 20. yiizyillarda ugradigi akibete 11 ve 12. asirlarda
ugrayacagini” One siirerek dolayli olarak Malazgirt Savasi'nin yarattig1 tarihsel kirilmaya isaret
etmistir (“Tarih Kongresinde diinkdi”, 1932: 1, 5-6).

1930lu yillarda diizenlenen dil ve tarih kongrelerinin yontem ve igerik olarak Atatiirk dénemi
tarihyaziciiginin genel sablonunu teskil ettigi ve buna uygun olarak Tiirk Tarih Tezi'nin tanitilmasi
amaciyla popiiler yayinlar, gazete, dergi, sergi, miize ve tiyatrolarim bu amag igin seferber edildigi
hatirlanacak olursa (Yigit, 2017: 210-218), Cumhuriyet gazetesinin de bu gorevi ifa ettigi soylenebilir.
Bu baglamda kongreye hakim olan konular arasinda Tirklerin beseriyet alemine hizmetleri, Tiirk
dilinin diinya medeniyetindeki mevkii ve 6zellikle 19. yilizyildan itibaren giderek yayginlasan irkei
antropolojik tezlerde Tiirklere yoneltilen indirgemeci yaklagimlarin tenkidi kadar, Tirklerin
Anadolu’nun kadim sakinleri olduguna yonelik goriigler dile getirilmistir. Her ne kadar kongrede

ozellikle vurgulanan olaylardan biri olmasa da Malazgirt Savasi'nin bu agidan 6zel bir 6nem tagidig

o= |
= H ﬁlsmnv EDUCATION 165

JOUR



Reflections of the battle of Malazgirt on popular historiography: The case of Cumhuriyet Newspaper

soylenebilir. Buradan hareketle Yusuf Hikmet Bey’in tebligine hacmi sebebiyle gazetede yalnizca ana
hatlariyla yer verilmis olsa da konugmasinin tamamina bakildiginda “Sel¢uklu hiikiimdar: Alp
Aslan’in, Bizans Imparatoruna kars1 Malazgirt Muharebesi’ni kazandiktan sonra, Tiirklerin esasen 6z
yurtlar1 olan Anadolu’daki siyasi hakimiyetlerini yeniden tesis ettikleri ve oraya yerlesen Tiirklerin
evvelce Anadolu’da bulunan akrabalariyla kolayca kaynastiklar1” agik¢a ifade edilmistir (Bayur, 1932:
492). Gazetede bir sene sonra dogrudan “Malazgirt Harbi” basligiyla bir kose yazisinin yayimlanmais
olmas: da bunu teyit eder niteliktedir. Divan sairi Baki tarafindan “cihadin faziletleri hakkinda
Arapgadan terciime edilen” ve esasinda 16. yiizyll Anadolu Tirkgesinin giizel d6rneklerinden biri
olarak takdim edilen menkibe tiiriindeki bu yazida, “Irak’tan baslayarak Iran, Diyar-1 Rabia, Diyar-1
Mudar, Misir, Magrib, Hicaz, Yemen, Hindistan ve Cin’i” hakimiyeti altina almak isteyen “kafir”
Armanyos (Romanos)’un “Irak ve Acem Padisah1” olarak anilan Alp Arslan’in “yirmi bin kisilik”
ordusu tarafindan maglup edilis hikayesi anlatilmaktadir. Savagin sonunda Romanos’un Alp Arslan
tarafindan saliverilmesi ise bambagka bir sona baglanmistir. Buna gore Alp Arslan, esir diigen
Romanos’u “Oldiirmekten ar ederek” satilmasi i¢cin boynunda bir iple ordunun arasinda
dolastirilmasini emretmis fakat askerlerden hicbiri “bes akge” karsiliginda Romanosu almak
istememistir. Sonunda, birinin kopegini Romanos’la takas etmek istemesi iizerine Alp Arslan,
Romanos’tan “yeg” oldugu ve “maslahata yarayacagl” gerekcesiyle kopegin kalmasini istemis,
Romanos’un saliverilmesini emretmistir. Maglup imparator memleketine geri dondiigiinde ise tahta
¢ikamamis ve gozlerine mil ¢ekilmistir (“Malazgirt Harbi”, 1933: 5). “Milli Kiiltiir Sahifesi” baglig
altinda okuyucuya sunulan iig ayr1 kése yazisindan biri olan bu menkibenin, diger ikisi gibi M. Fuad

Kopriili tarafindan nakledilmis olabilecegi degerlendirilmektedir.

Cumbhuriyet gazetesinin 6 Agustos 1939 tarihli sayisinda, Peyami Safa’nin kaleminden
“Anadolu’nun kapilarint Oguz Tiirklerine agan” Alp Arslan’dan 6vgiiyle soz eden ve Malazgirt
Zaferinin 868. yildonimi vesilesiyle 26 Agustos'un “milli bir bayram” sayilmasi gerektigini
dillendiren bir bagka yaziya daha rastlanmaktadir (Safa, 1939: 3). Bu a¢idan zaferin yildéonimiini

kutlayan haber ve kose yazilarina diizenli olmasa bile yillar i¢inde ara sira yer verildigi s6ylenebilir.

1940’ yillara gelindiginde, Malazgirt Savasi'na yer veren ilging yazilardan biri de ismail Himi
Dénismend’e aittir. “Tiirkoloji Bahisleri” adli kosesinde Danismend, Arap tefsirlerinde Tiirklerin
“Yectic ile Mectic, yamyam ve bir kulagini yatak, digerini de yorgan yapan bir canavar” olarak
betimlemesine siddetle kars: ¢ikmistir. Ayrica bunlar1 miifredatina alan Osmanli medreselerini de
“Arap dilinin ve kiltiiriintin esiri” olmakla su¢lamistir. Ddnismend, Tiirk ¢ocuklarina “ilmi hakikat”
diye 6gretilen bu “safsatalara” 17. ylizyil din alimlerinden Vani Mehmed Efendi’nin “derin milliyet ve
irk heyecan1” ile karsi ¢iktigini vurgulamais, miifessirin “Selcukilerden ve bilhassa Selcukilerin Siiligi
imha ile Stinniligi ihya edislerinden, Malazgirt Muharebesi'nden ve Anadolu'nun fethinden sonra
Oguz Tirklerinin buraya yerlesmesini” anlattig1 kismin tercimesine, ele aldig1 mevzuyla dogrudan
alakadar olmamakla birlikte yer vermeyi gerekli gormistiir (Danismend, 1941: 3). Danismend’in
kosesinde 1srarla tizerinde durdugu “derin bir milliyet ve irk heyecanina” hentiz 17. ytizyil gibi erken

bir donemde rastlanip rastlanmayacagi ayri bir tartismanin konusudur. Bununla birlikte yazinin II.
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Diinya Savagmin tim hiziyla devam ettigi yillarda yayimlanmis olmas: sebebiyle igerik olarak
donemin siyasi ikliminden etkilenerek kaleme alindig1 ve Vani'den ziyade bizzat Danismend’in bu

tiirden bir heyecana kapilmis olabilecegini soylemek miimkiindiir.

Cumbhuriyet gazetesinin, ayni yillarda Biiyiik Taarruz'un yildontimii vesilesiyle yurt genelinde
yapilan kutlamalarin bir pargasi olarak, Malazgirt Zaferi’nin de resmi diizeyde anildig1 baz1 demeglere
sayfalarinda yer verdigi goriilmektedir. Buradan hareketle gazetenin 31 Agustos 1941 tarihli sayisinda
30 Agustos Zafer Bayrami dolayisiyla yapilan torenlerde soz alan Tegmen Cezmi Aydogan’in
nutkunda, Atatiirk’le birlikte anilan Tirk biiytikleri arasinda Alp Arslan da yer almaktadir. Ayni
etkinlikte s6z alan Korgeneral Hiisnti Kilkis da “Tiirk ordusunun ve stingiistiniin iistiin gelmesiyle”
elde edilen zaferler arasinda Ergenekon, Malazgirt, Kosova ve Dumlupinar’i zikretmistir (Nadi, 1941:
5).

Tiirk tarihinde zaferle es anlamli olarak anilan agustos aylarini konu alan bagka yazi ise Ord.
Prof. Dr. Resad Kaynar tarafindan neredeyse tamamen Malazgirt Savasi’'na ithaf edilmistir. Kaynar,
“841 y1l 6nce 40 bin kisilik Ttiirk siivarisinin o zamana dek emsali goriilmemis 120 bin kisilik Bizans
ordusunu” maglup edisini anlatirken diigman saflarindaki “Oguz ve Vardar Tiirklerinin” Alp Arslan’a
katildigini nakletmektedir. Kaynar tarafindan aktarilan ve savas alaninin yerine dair ipucu veren
ilging bir detay da Alp Arslan’in Tiirk erleri ve komutanlariyla birlikte “harp meydanini1 Aladagi’na
bagh kiiciik bir tepeden seyretmis” olmasidir (Kaynar, 1942: 3). Miellifin soziinii ettigi yer,
muhtemelen “Alikan” adiyla da bilinen Van Goélir'niin kuzeyinde Murat Nehri’'nin dogdugu bolgeye
denk gelmektedir (Babaol, 1982: 3). Yazinin dikkate deger bir baska yonii de dile hakim olan 6zcii
bicimdir. Burada ozciilitkkten kasit 6zellikle “kiiltiirel anlamda iyi olan her seyin tamamuiyla Tiirklere
mal edilmesi ve bu degerlerin yalnizca Tiirklerde bulunabilecegine yonelik” romantik yaklagim
tarzidir. Dénemin ruhuna uygun olarak siklikla benimsenen bu yaklagima, Bizans imparatoru’na “bir
esir gibi degil de bir asker gibi muamelede bulunulmasi ve yanina asker vererek iilkesine geri
gonderilmesi” bahsinde 6zellikle yer verilmektedir (Parlak, 2005: 239). Buna paralel olarak Kaynar
tarafindan kaleme alinan metinde de Alp Arslan’in kendisini affetmesiyle “yenildigi giine dek biitiin
benligiyle Tirk kini ve nefretiyle dolu oldugu” ifade edilen “kati yiirekli” Romanos Diogenes’in
gozlerinde “ilk defa insanliga mahsus yaslarin belirdigi” ifade edilmektedir. Kaynar’a gore Malazgirt
Zaferi ile Anadolu, “yabancilar i¢in bir daha ayak basamayacaklari tekinsiz bir yer” haline gelerek “en

V)

az 4000 yillik Tiirk kahramanliginin goz alic1 bir 6rnegi” olmustur (Kaynar, 1942: 3).
Savagin Izlerini Sahada Arayan Bir Egitimci

1940’11 yillarda, Malazgirt Savasi tizerine Cumbhuriyet gazetesinde yer verilen en genis
kapsamli igerigin bir siyaset adami ve egitimci olan Ismail Habib Seviik tarafindan kaleme alinan bes
boliimliik yazi dizisi oldugu soylenebilir. Seviik tarafindan “Malazgird’in Kendisi” baghikli kosede bir
ay boyunca sirasiyla “Ahlat Yarisi, Cengin Arifesinde, Cenkler Cengi, Sultan ve Kayser ile Cengin
Muhasebesi” baslikli uzun kose yazilari paylasilmistir. Yazi dizisi, iki hitkiimdarin Malazgirt

Savasi’'ndan 6nce Ahlat’a ulasabilmek icin verdigi yaristan s6z ederek baglamaktadir. Bunun ardindan
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okurlara kisaca Ahlat’ tanitan yazar, sehrin Tiirk-Islam diinyasi agisindan énemine deginmektedir.
Yazara gore, “300.000 kisilik” Bizans ordusu, taktiksel anlamda “Iskender’i, Sezar’t ve Hannibal1
kiskandiracak bir planla” harekete ge¢mis fakat Sakarya’ya vardiginda iasedeki zorluklar sebebiyle
bunun “100.000’1” terhis edilmistir. Yaz1 dizisi boyunca sik sik 18. ytizyil Fransiz tarihgisi Charles le
Beau’ye atifta bulunan Seviik, ordugahini Malazgirt kalesi onlerine kurmak isteyen Romanos’un,
beraberinde getirttigi bin mancinikla kenti kusattigini ve bir hafta sonra da aldigin1 sdylemektedir.
Anlatilana gore Malazgirt diistiikten sonra Bizans ordugahi “Adakdy” mevkiine kurulmustur. Yazida
1895-1913 yillar1 arasinda Van ve Bitlis'te Rus Baskonsolosu olarak gorev yapan Tiimgeneral
Vladimir Z. May-Mayevskiy'den aktarilana gore Siiphan’dan eriyen karlarin dag eteklerinde
toplandig ve yer altindan Adakoy’deki biiyiik bir kayanin altindan genis bir ark halinde yerytiziine
ciktig1 bilgisi verilmektedir. Her mevsim ayni kuvvette ve soguklukta akan bolgedeki su, “iki yiiz
kulaglik bir havuz” meydana getirmistir. Seviik, 1944 yilinda bolgeye bir ziyaret gerceklestirdigini ve
bu bilgileri bizzat teyit ettigini soylemektedir (Seviik, 1949a: 2, 4). Savastan 6nceki ilk ¢atigmalar
hakkinda detayli bilgi verilen yazida Nikephoros Bryennios’'un yaralanisi, Basilakes’in Tiirkler
tarafindan tutsak edilisi ve bunun intikami olarak Malazgirt'te bulunan Tirklerin Bizans ordusu
tarafindan katledilisi anlatilmistir. Bunlarla beraber “Ortodokslugu benimseyerek” Bizans ordusunda
parali asker olarak bulunan bazi “Oguz ve Pegenek” gruplar hakkinda da bilgi verilmistir. Bu sirada
Alp Arslan’in da “Vaspurakan bogazini gecip 20.000 atliyla Malazgirt Ovasinin Siiphan Dagi
eteklerinde” ordugahini kurdugu anlatilmaktadir. Seviik’e gére ordu biiyiikliikleri hakkinda Islam
kaynaklarinda gosterilen sayilar abartili degildir. Bizans ordusunun iase giigliigii sebebiyle daha evvel
terhis ettigi askerlerle Ahlat’ta maglup edilen birlikler eklendiginde Malazgirt Savasrna 150.000
kisiyle katildig1 ifade edilen ordunun yekéinu 300.000 kisiyi bulmaktadir. Yazar, savastan 6nce Alp
Arslan’in yapmis oldugu sulh teklifini, bunun geri ¢evrilisini ve Abbasi Halifesi Kaim-Biemrilldh’in
duasiyla ilgili kisimlar1 agirlikli olarak Ahbérii d-Devleti's-Selcukiyyede yazilanlardan aktarmistir
(Seviik, 1949b: 2). Nihai ¢arpisma yaklasirken 40.000 zeamet, 10.000 goniillii ve 4.000 kisilik hassa
kitasini yanmna alan Alp Arslan’in, diismani gorebilecegi en yakin tepeye konuslandig
anlatilmaktadir. Bu tepeden bakildiginda diigmanin kamp kurdugu bolgeyi hendeklerle ¢evirdiginin
anlagilmasi, Tiirk ordusunu cesaretlendirmistir. Her iki tarafin da ordu nizamui ile Alp Arslan’in 6liim
andina yer veren yazar, son carpismadan Once Malazgirt sehrine iliskin genel bir manzara
sunmaktadir. Buna gore Timurlular donemi saray tarihgisi Hafiz-1 Ebru’dan yaptig1 alintiyla sehri
“demir bir dagdan daha muhkem” olarak nitelendiren Seviik, 1944 yilinda bizzat sahada yaptig
incelemelere dayanarak sehir merkezini “kasabay1 andiran bir kdy” olarak nitelendirmektedir. Burada
“yiz elli kadar iistleri dam, ev izbeleri ve on bes (?) ditkkanlik bir ¢arsicik” bulundugu, tizeri “ginko
kapli ve govdeleri sivali iki binadan biiyiik olanin jandarma digerinin ise halk odasi” olarak
kullanildig: bilgisini vermektedir. Bundan sonra Malazgirt Kalesi’nin surlarindan bakinca gordiigu
manzarayl romantik bir dille betimleyen Seviik, arazinin getinligine iliskin ¢arpici detaylar

sunmaktadir:
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Bogriiniin lavlarini kendine yiga yiga kendini yaratan bu koca dagin lav tabakalariyla
iglerinden hala derin giiriiltiiler isitilen biiytik magaralar1 hep bu cephede. (?) Eteklerine
serpilmis icleri kale harabeleri, kiimbet artiklari, mezar taslariyla dolu halden ziyade
mazileriyle biiyiik su koylerin isimlerine bile bakiniz: Evrengazi, Cihangir, Dizginkale, Kucak,
Koseler, Giiltepe, Aktepe, Seydimerdan... Daha beride ve diizde simdi Harabesur denen on
bes evlik koyiin yakinlarina otomobille hizla geldik. Buralar1 cengin en ¢ok kizigtig1 yerler.
Koytn o6ni dizlik, toprak kumlu; istedigin gibi at kostur fakat 6teye dogru yerler hep (?)
toprak, lavlarla meydana gelmis, sert, dalgali, uzakta diiz gibi gortinmesine ragmen yarlarla,
cukurlarla, timseklerle ¢ok arizali bir saha. Tiirk atlilar1 bu yerlerin ¢ukurluklarinda pusulanip

diizliikklerinde hiicuma gecerek getin cengi yerin getinligiyle kazanacaktir (Seviik, 1949c: 2).

Seviik tarafindan savasin cereyan ettigi bolgeye yonelik neredeyse 75 yil 6nce yapilan
yerbetimsel tespitler, arazinin bugiinkii yapisiyla kiyaslandiginda halen gegerliligini korumaktadir
(Siitcii, 2022: 315). Anlatisinin geri kalaninda ise savagin kati sathasi ve Imparatorun esir edilmesi
hakkindaki bahislere yer verilmektedir. Bundan sonraki kisimda, Joseph de Guignes gibi tarihgilere
ve Nakdii't Tevirih gibi eserlere yapilan atiflarla savas hakkinda zaferi miijdeleyen bazi kehanetlerden
ve Alp Arslan ile esir Imparator arasindaki diyalogdan séz edilmekte olup kaderin bir araya getirdigi
Alp Arslan ile Diogenes arasindaki iliskinin dostluga doniistiigii 6ne stiriilmektedir. Bu iddianin bir
pargasi olarak Alp Arslan’in Imparator’a kendi “saltanat elbisesini bahgettigi, emrine biiyiik bir maiyet
alay1 verdigi”, Imparator’un ise Alp Arslan’a “tiim kalbiyle baglanarak goz yaglarina” boguldugu dile
getirilmektedir. Bunlar olurken Bizans'in baskentindeki durum ise Ahmet Refik (Altinay)’in Biiyiik
Tarih-i Umumi adli eseri tizerinden anlatilmistir. Seviik, le Beau’ye atifla Diogenes tarafindan Alp
Arslan’a “200.000 altin ile sahip oldugu bir elmasin” gonderildigini aktarmaktadir. Kendisi ayrica, bu
elmas hakkinda Ingiliz tarih¢i Edward Gibbon’dan okudugu bir inci hikayesi iizerinden bazi
¢ikarimlarda bulunmustur. Gibbon’dan nakledilene gore Bizans muharrirleri “yana yakila savastaki
yagmada paha bigilemez bir incinin kayboldugunu” yazdiklar1 halde “Imparatorlugun mukadderatini
tayin eden bu mithim giin” hakkinda bir sey soylememistir. Seviik ise kayboldugu sdylenen bu incinin
Diogenes tarafindan Alp Arslan’a gonderilen elmas olabilecegi varsayiminda bulunarak eger boyle bir
olay gerceklestiyse ortada bir kaybin bulunmadigini, “elmasin Tirklere nasip oldugunu” ifade
etmistir. Yazinin geri kalaninda Diogenes’in zehirlenerek gézlerine mil ¢ekilmesi, buna hiddetlenen
Alp Arslan’in Anadolu’ya akinlar1 baglatmasi, Semerkant’a yaptig: sefer ve hazin 6liim hikayesi gesitli

yerli ve yabanci kaynaklar 15181nda anlatilmaktadir (Seviik, 1949d: 2, 4).

Yazi dizisinin son boliimiinde, savasin muhasebesini yapan Seviik, Malazgirt Savasini
Waterloo ve Bedir muharebeleriyle mukayese ederek Sel¢uklu zaferini “Miisliman Tiirklerin Bedir’i”
olarak nitelendirmekte, ondan “cenkler cengi” ve “kaderler kaderi” olarak s6z etmektedir. Seviik’e
gore birbirinden “li¢ misli farkla” ayrilan iki ordunun kargilasmasinda sayica zayif olanin yenilmemesi
bir bagariyken onu maglup etmesi “sasilacak bir sey” olarak anlatilmaktadir. Bu sebeple Malazgirt
Savasi askerlik tarihinin “en harika destanlarindan” biri olarak degerlendirmektedir. Ancak yazara

gore Batili tarihgiler bu savasin mucizevi taraflarini eriterek konuyu siradanlasgtirmak icin Bizans
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ordusunun zayif yonlerini sisirerek anlatma egilimindedirler. Seviik, Tiirklerin zaferindeki “heybetli
seref payini kiigiiltmenin yolu” olarak Batili tarihgilerin birka¢ yontem izledigini diistinmektedir.
Bunlardan ilki, Tiirklerin yekpare bir orduya sahipten Bizans ordusunun kalabalik olmasina ragmen
gesitli kavimlerden olustugu iddiasidir. Seviik’iin buna yanit1 Bizans ordusundaki farkli unsurlarin
varligina ragmen bunlarin Romali hiiviyetine sahip olduklar1 ve bununla gurur duyduklar
yoniindedir. Tkinci yéntem, Bizans ordusunun parali askerlerden olustugu i¢in maglup oldugunun
ileri stiriilmesidir. Seviik ise bunu, “ordunun esas biinyesi Grek’ti” diyerek reddetmektedir.
Dolayisiyla bunlara ticretli olarak bakilmamalidir. “Frank ve Norman” birliklerinin varlig: ise bir
“zafiyet degil” aksine bunlarin “profesyonel asker” olmalarindan dolay1 bir avantajdir. Kald1 ki parali
asker iddiasiyla bu birliklerin istekle ¢arpismadigi kastediliyorsa bu da hatalidir ¢linkii savas
meydanini Andronikos Doukas’tan basgka hi¢ kimse terk etmemistir. Ugilincii olarak, Bizans
ordusundaki Tiirk unsurlarin taraf degistirmesi {izerinde durulmaktadir. Seviik’e gore “200.000 kisilik
Roma ordusunda” Peceneklerin miihim bir yer tutmasi imkansizdir. Yazar, Imparator'un Tiirk
Sultan’yla savasa fazla miktarda Tiirk’le gidecek kadar diigiincesiz olamayacagi kanaatindedir. Ayrica
“Oguzlarin iltihaki” iizerine Imparator’'un “hig telas gostermeyerek” geri kalan Tiirklere “sadakat
yemini” ettirmis olmasi da ordusundaki Tiirklerin sayica 6nemsiz oldugunu dogrulamaktadir.
Bunlarin hepsi bir tarafa, yazara gore eger Selcuklular “Anadolu’nun uzak dogusundaki” bir zaferi
“Tuna’yr asip gelen Tirkler” sayesinde kazanmislarsa bu yine 6viiniilecek bir seydir. Dordiincii
olarak, Bizans ordusunun daha en bagindan kare tabur sistemiyle sikisik diizende yaptig1 yiiriiyiis
gerekgesiyle karsisindaki diigmani “ihata edip kavrama imkanini kagirmis” olmasindan dolay:
maglup oldugu sodylemidir. Seviik’e gore Diogenes, ordusuna verdigi dortleme kalinlikla Tirk
ordusunu ortadan yarip zafer kazansaydi bunu dehsetli bir hiiner olarak takdim edecek Batili yazarlar,
Bizans bagkumandani1 maglup oldugu i¢in bunu bir bahane olarak 6ne siirmektedir. Oysa hata “planin
kendinde degil tatbik edilemeyisindedir”. Dolayisiyla “eksikligi Diogenes’te” goérmek vyerine
“mahareti Tiirk Sultan’inda gormek” daha dogru olacaktir. Seviikk bu dort gerekceden higbirinin
Bizans ordusun maglubiyetine gerekgce teskil edemeyecegini belirtmekle birlikte, Anadolu gibi daglik
bir bolgenin agir ordulardan ziyade “cevik kitalarin” manevralarina elverisli oldugunu ifade
etmektedir. Bu baglamda Tiirkler, savastiklar1 cografyay: heniiz Tugrul Bey doneminden beri gayet
iyi bildiklerinden, “Malazgirt Savasi’nin yarisi daha savas baslamadan oOnceki hareketlerle”
kazanilmigtir. Seviik, az bir kuvvetle biiyikk ordularin yenilmesi bahsinde Alfred von Schlieffen
tarafindan Cannae Muharebesi'nin 6rnek gosterildigine isaret ederek Malazgirt Savasi’nin ondan “kat
kat iistiin” oldugu degerlendirmesini yapmaktadir. Oyle ki Hannibal'in miicadelesi bir kader cengi
olmayip Malazgirt’in aksine, ikbal Roma’ya nasip olmustur. Seviik kosesine son verirken 1944
yilindaki Malazgirt ziyaretinin ardindan savagin yildéniimii olan 26 Agustos’ta Ulkii mecmuasinda
i¢ adet yaz1 nesrettigini, bunun {izerine Yahya Kemal Beyatli'nin kendisine daha 6nce hicbir yerde
yayinlamadigi “Alp Arslan’in Ruhuna Gazel” adli manzum eserini verme litfunda bulundugunu
belirtmektedir. Ardindan bu aruz vezninde yazilmis bu gazeli okurlariyla paylasan Seviik, beyitleri

sirastyla okurlarina agiklamistir (Seviik, 1949e: 2, 4).

o= |
= H ﬁlsmnv EDUCATION 170

JOUR



Develi, T.O.

Bir Cihan Harbi olarak Malazgirt

Bu uzun yaz1 dizisinin ardindan Cumbhuriyet gazetesinde yine Ismail Habib Seviik tarafindan
“Malazgirdin Sonras1” adli bir késede ii¢ makale daha yayilanmustir. Ilk metinde agirlikli olarak bir
onceki yazi dizisinde kullanilan kaynaklarin yardimiyla Anadolu’nun Tiirklesme siireci ele alinmistir.
Seviik, le Beau ile paralel olarak Diogenes’in 6ldiiriilmesinin ardindan Anadolu’ya yapilan seferlerin
artik “bir akin, vurgun veya istila” olmadigi, buradaki Tirk varliginin “kokli fetihlere mahsus bir
yerlesme” oldugu kanaatindedir. (Seviik, 1949f: 5). Anadolu'nun Tirk yurdu haline gelmesi ile
birlikte Malazgirt Savas’nin bir diger neticesi de Batr’dan Dogu’ya “1095’ten 1270’e kadar yaklasik
sekiz Hagli Seferinin” yapilmis olmasidir. Seviik’e gore Batililarin 6ne stirdéigiiniin aksine “ne
Kudiis’tin Misliimanlarin eline gegmesiyle Avrupa’da kabaran din taassubu ne fakir Avrupalilarin
Dogu’da daha mutlu yasayacaklarina inanmalar1 ne de asilzadelerin maceraperestligi” bu seferlere
temel teskil etmektedir. Ona gore, Gibbon'un da soyledigi gibi” Tiirkler Bizans kartalinin Anadolu
kanadini kirdiktan sonra iki bogazin kiyilarina yerlestikleri” icin eskiden bir sinir kalesi olan Bizans
artik Avrupa’nin Oniinde set olma oOzelligini yitirmis, boylelikle Malazgirt'ten itibaren Tirkleri

durdurma siras: kendilerine gelmistir. (Seviik, 1949g: 2, 5).

Malazgirt Savasi’'ni Dogu ile Batr'nin ¢arpismasi olarak nitelendiren ve bu yo6niiyle onu bir
“cihan harbine” benzeten Seviik’e gore, 12. yiizyil sonlarinda Hagli tehlikesini bertaraf eden
Selguklular, Bizans iizerine “yeniden taarruza” ge¢mistir. 13. ylizyilin ilk yarisinda Aldeddin
Keykubad’in hamleleriyle Anadolu'nun bu seferki biitiinligii “yalniz irk bakimindan degil siyasi
hakimiyet itibariyla” da tam bir birlik goériintimii kazanmustir. Ancak bu birlik de Mogol istilalar
sebebiyle tigiincii kez bozulmus ve Anadolu’da “kiigiik Tiirk devletleri” [beylikler] boy gostermistir.
Yazarin “mucize” olarak adlandirdigi Osmanlilar ise yine bu beylikler arasindan filizlenmistir (Seviik,
194%h: 2).

Seviik’e gore “dokuz asrin 6tesini bugiinlere baglayan tek varlik” Selcuklu Tirkliigtidiir. Ona,
bastan “Selcuklu Devleti, Tavaif-i Miiltik Devletleri, daha sonra ise Osmanli Devleti” denmesine
aldanmamak gerekir. Yazar, bunlari “bir nehrin muhtelif yerlerde farkli isimler almasina”
benzetmektedir. Bu devamliligin Selguklulara nasip olmasi ise Malazgirt Zaferi'nden sonra Tiirklerin
batiya yerlesmesinde yatmaktadir. Bu baglamda “Dogu Roma, Istanbul’un fethinden dort asir nce”
Malazgirt’te son bulmugtur. Tiirk Imparatorlugu ise yine Malazgirt’te baglamistir. Yazar, bu baglamda
Yahya Kemal’in 17. yiizy1l Tiirk bestekar: Buhtirizade Mustafa Itri icin “yedi ylizy1l stiren hikayemizi
dinlemis ihtiyar ¢inar” sozlerinden ilham olan bir soruya da yanit vermektedir. Yahya Kemal’in tam
da Malazgirt Savasrnin yasandig donemi vurgulayan ifadelerinden hareketle Seviik, Malazgirt’ten
once Turkligiin olup olmadigi sorusuna yanit aramaktadir. Yazar buna, Tirkligin “yalniz
Malazgirt'ten 6ncesi degil biitiin ezelinin” oldugu seklinde cevap vermektedir. Ona gore, kosesinde
yazdig1 yazilar irk devrini degil Islam dinindeki Tiirkliige vurgu yapmaktadir. Miisliiman Tiirkler
evvelce nasil ayrildiysa bunlarin icinde Batili Tiirkler de kendilerine ayr1 bir istikamet belirlemistir.

Bu istikamet dokuz asir boyunca akip giden bir kadere benzetilmektedir. Dolayisiyla Selcuklu

o= |
= H ﬁlsmnv EDUCATION 171

JOUR



Reflections of the battle of Malazgirt on popular historiography: The case of Cumhuriyet Newspaper

Tirklerinin Anadolu'nun Gtesine gegemeyisleri onlarin Osmanli Tirkligiinden ayr1 olduklar
manasina gelmemektedir. Zira Sel¢uklular1 duraklatan Hagli tehdidi ve Mogol istilasi ortadan
kalkinca Bat1 Tirkliigiiniin mukadder akisi kaldig1 yerden yoluna devam etmistir. Yazar buna dil ve
din birligini de eklemekte aksi halde Timur gibi bir cihangirin Ankara’da kazandig zaferin bir devleti
ortadan kaldirmaya yetecegini ifade etmistir. Oysa bu dordiincii bolinmeden sonra Bati
Turkligiintin yeniden toparlanmasi yalnizca on ti¢ yil siirmiistiir. Bu sebeple Timur'un tek yaptigy,
“Istanbul’'un fethini elli sene kadar geciktirmekten” ibarettir. Bundan sonra sirasiyla Fatih Sultan
Mehmet, Yavuz Sultan Selim ve Kanuni Sultan Siileyman donemlerine isaret eden Seviik, Italyan
tarih¢i Leone Caetani’ye atifla bu hiikiimdarlar zamaninda Bati Tiirkliigiiniin Islamiyeti “bir diinya
dini” haline getirdigini ifade etmektedir. Yazara gore dinler her ne kadar peygamberler araciligiyla
teblig edilse de onlar1 “hayatin icine dolduran, hacimli, ciisseli, kanli canli bir varlik” haline getiren
milletlerdir. Dolayisiyla dinleri “yiikselten veya algaltan” dinlerin kendi degil, tam aksine dinleri
“kabarik veya ezik” gosterenin o dine hatta mezheplere mensup milletler oldugunu
degerlendirmektedir. Buradan hareketle Tiirkliik ile Islamiyet arasinda ayrilmaz bir bag bulunduguna
isaret eden Seviik’e gore Batili milletler “Grek ve Latin” mirasiyla yogrulmuslardir. Bu iki bilesen
¢ikarildig1 takdirde Avrupa medeniyetinin i¢ci bombogtur. Tiirkler de Malazgirt’ten bu yana cephe
cephe, satha satha, “diinyay1 kendilerine ram eden” bir medeniyet kurmuslardir. Boylece ge¢misle
gelecek arasinda bir koprii kuran yazar, “Malazgirt’ten Dumlupinar’a uzanan dokuz asirlik bir
varliktan” s6z ederken asirlarin ge¢cmedigini, “gelen asirlarin istikbalin ebedine gittigini” ifade
etmektedir. Bugiinkii Ttirkler ise “Malazgirt’ten gelen dokuz asrin ebede” akisidir (Seviik, 194%h: 2,
4).

Bunlar disinda Cumbhuriyet gazetesinin 1940’11 yillara ait sayilarinda Malazgirt Savasi’na kimi
zaman zaferin yil dontiimiinde ozellikle Mus ilinde gergeklestirilen coskulu kutlamalar vesilesiyle
(“Malazgirt Meydan Muharebesi’nin”, 1943: 3), kimi zaman Tiirklerin kahramanliklarini anlatan
savas konulu eserler baglaminda (“Cumhuriyet’in 20. yildontimiine”, 1943: 3), kimi zaman Dogu
Anadolu’yu tanitan ve buranin Tirkligiinii anlatan kose yazilarinda (Seviik, 1946: 2), kimi zaman da
tarihte gerceklesen bir bagka olayin 6ncesinin ve sonrasinin daha kolay anlasilabilmesi i¢in bir 6l¢ii

birimi olarak (Danismend, 1947: 2) yer verildigi soylenebilir

Sonug

Tiirkiye’de modern tarihgilik anlayisinin benimsenmesine katkida bulunan hatta kuruldugu
donemde ona dolayli olarak yon veren Cumhuriyet gazetesi, Tiirk tarihgiligine yillar i¢erisinde hakim
olan farkli anlayiglardan izler tasimakta ve bunlara ayna tutan belgeleri barindirmaktadir. Tiirkiye’de,
Tiirk Tarih Tezi ve Hiimanist tarih anlayisinin ilk evresine tekabiil eden 1930-1950 arasi1 donemi
Cumbhuriyet gazetesinin sayfalarindan okurken Tiirk ulusal kimliginin sekillenmesinde abidevi bir
cesaret, kararlilik ve zafer sembolii olarak kabul edilen Malazgirt Savasr’yla ilgili pek ¢ok farkl: tiir ve

tislupta igerige rastlamak miimkiindiir.
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Tiirk Tarih Tezi anlayisinin hakim oldugu dénemde, dykiiniin yalnizca bir 6rnek hari¢ olmak
kaydiyla satir aralarinda yer aldig ve diinyevi bir dille okuyuculara aktarildig1 goze ¢arpmaktadir.
Zaferi, Alp Arslan’in kilicindan ziyade ona akil hocalig1 yapan Nizamiilmiilk”iin zekasina mal eden
(Tan, 1935: 10) veya Murat Nehri'ni savasa sahitlik ettigi i¢in sansh sayan (Seviik, 1936: 3) dolayl
metinler buna 6rnek gosterilebilir. Bununla birlikte, Bat1 menseli irk¢i-antropolojik tezlerde Tiirklere
yonelik indirgemeci yaklagimi ayni perdeden tenkit eden metinlerin popiiler tarihgilige bir yansimasi
olarak, esir diisen Romanos Diogenes’i bes ak¢e karsiliginda alacak birinin bulunamamasi veya onun
bir kopekle takasina bile razi gelinmemesi gibi detaylar, satir aralarinda diigmanin “bes para etmez”

olarak degersizlestirilmesine 6rnek teskil etmektedir.

Donemin tarih anlayigi, Tirklerin Anadolu'ya binlerce yil 6nce go¢ ettikleri iddiasina
mesruiyet kazandirabilmek i¢in dikkatini Antik Cag’a yonelttiginden bir tiir “eve doniis” hikayesi
olarak degerlendirilen Malazgirt'in en azindan on yillik bir siire boyunca 6n planda olmamasi
anlagilabilir bir durumdur (Copeaux, 2000: 160). Ote yandan, L. Tiirk Tarih Kongresi'nde savasa Tiirk
tarihinin ti¢ safthasindan biri olarak yer verilmesinden de anlasilabilecegi gibi bunu bir ihmal degil
oncelik meselesi olarak degerlendirmek daha dogru olacaktir. Bu donemde, savasi dogrudan konu
edinen ve zaferin milli bayram olarak kutlanmas: gerektigine deginen 1939 tarihli yazi ise 1940’l1

yillarin Hiimanist tarih anlayisina dogru bu 6nceliklerin degismeye basladigini gostermektedir.

1940’11 yillar boyunca Cumbhuriyet gazetesinde Malazgirt ile ilgili igerigin onceki déneme
kiyasla 2,5 kat arttig1 ve anlatiya yeni bir dilin hakim oldugu goriilmektedir. Bu baglamda, diisman
imgesinin bir Onceki donemden farkli olarak hiimanist tarih anlayisiyla degistigini gormek
mimkiindiir. Alp Arslan’in Diogenes’e kaftanini hediye etmesi, maiyetine adamlar vererek onu
memleketine gondermesi ve aralarindaki iliskinin dostluga doniistiigiinii vurgulayan satirlar bunun
birer 6rnegidir. Bu metinlerde Tiirkliigiin erdemlerini bazen o6rtiik bazen de agik¢a dile getirilen
pasajlar, gozyaslarina bogulan Diogenes’e Alp Arslan tarafindan bir insanlik dersi verildigi mesajini
barindirmaktadir. Bununla birlikte, gozle goriiniir en biiytik degisimin dine yapilan gondermeler
oldugu soylenebilir. Ancak, bu igerik 1930’lu yillarin tarih anlayisindan keskin bir kopusa degil iki
anlayisin ic ice gectigi bir doniisiim siirecine isaret etmektedir. Buradan hareketle, Malazgirt Zaferi,
[slamiyet’i bir diinya dini haline getiren siirecin baslangicin teskil etse de bunun Tiirkler sayesinde
gerceklestiginin alt1 ¢izilmistir. Ttrkliige ovgii, Malazgirt Zaferi ile Hagh Seferleri arasinda kurulan
neden-sonug iligkisinde goriilebilecegi gibi “Tiirklerin diinya tarihine miidahalesini” (Copeaux, 2000:
24) dnceleyen bakis agisini yansitmaktadir. Tirkliigiin yalnizca Malazgirt 6ncesinde degil biitiin bir
ezelden beri var oldugu sdylemi de bu baglamda degerlendirilebilir. Ancak, burada bir niians dikkati
¢ekmekte ve Anadolu'nun miilkiyet meselesiyle ilgili tartiimada bir 6nceki donemin “eve doniis”
anlayisindan farkli olarak zaferin yurt kuran bir savas oldugu dile getirilmektedir. Iki anlayis
arasindaki belirgin ayrimlardan bir digeri de ge¢mis ile simdi arasinda daha evvel kurulmayan bagin
artik net bir bicimde gozlemlenebilmesidir. Alp Aslan’in Hannibal ve Mustafa Kemal Atatiirk gibi
buiyitk komutanlarla birlikte anilmasi, Malazgirtin Roma, Arap ve Fransiz tarihinin inli

muharebeleriyle mukayese edilmesi, Kosova, Dumlupinar ve Biiyiik Taarruz ile onciil-ardil iliskisi

- TURK 173

g HISTI]RY EDUCATION

JOUR



Reflections of the battle of Malazgirt on popular historiography: The case of Cumhuriyet Newspaper

kurulmasi hatta onun bir cihan harbi olarak yorumlanmas: bu baglamda degerlendirilebilir. Buna
karsin, taranan metinlerde Dogu-Bat1 karsitligina yapilan belirgin vurguya bakilirsa, Malazgirt’in bir

cihan harbinden ziyade medeniyetler ¢atismasi olarak yorumlandig1 anlagilmaktadir.

1940’11 yillarin sonuna dogru, dil bakimindan daha evvel Tiirk-Tarih Tezi ile Himanist donem
arasinda goriilen gecis emareleri bu kez Tiirk-Islam Sentezi anlayisina dogru yol alan ikinci evrenin
baglangicina isaret etmektedir. 1949 yilinda Malazgirt Savasi ile ilgili hatir1 sayilir oranda artan
metinlerde dil ve din birligine yapilan yogun vurgu dikkati ¢ekmektedir. Ornegin, anlatida zafer
yerine Islami terminolojiye uygun olarak fetih sozctigiine daha sik yer verilmektedir. Ayrica,
Istanbul’un alinmasini yalnizca elli sene kadar geciktiren Timur bahsinde oldugu gibi kaginilmaz

olanin 6niinde sonunda gergeklesecegine yonelik ereksel tarih yorumlarina rastlanmaktadar.

Cumbhuriyet gazetesinde, Malazgirt Savasi'na iliskin giincel akademik yayinlarda bile gozden
kagan veya varligindan haberdar olunmayan pek ¢ok detaya rastlanmaktadir. Bunlar arasindaki en
dikkat gekici 6rnegin, savasa yonelik saha arastirmalarin ilgilendirdigi soylenebilir. Bu baglamda,
Tirkiye’de Malazgirt Savasrnin askeri strateji yoniiyle ilk kez Harp Akademileri biinyesinde gorev
yapan Feridun Dirimtekin (1936) tarafindan mercek altina alindig1 ve Kurmay Albay Kadri Perk
(1946/7) nezaretindeki bir askeri heyet tarafindan sahaya tasindigi kabul edilmektedir. Ayni zamanda
birer tarih 6gretmeni olan bu iki subayin sivil hayattaki muadili ise bu ¢aligmada ilk kez ortaya
koyuldugu iizere Ismail Habib Seviik’tiir. 1944 senesinde yalmzca savas iizerine degil ayn1 zamanda
Malazgirt sehrinin tarihsel kimligine 151k tutan ¢ok sayida bilgi aktaran Seviik, bunu askeri mahiyeti
haiz cografi etiitlerden iki yil 6énce yapmustir. Ustelik bir egitimci olarak onu asker kokenli
meslektaglarindan ayiran bir diger 6zellik de kaynak eserlere niifuz etmesi ve Malazgirt Savasi’na
yonelik Cumhuriyet gazetesinde yer verdigi degerlendirmelerin biiyiik oranda akademik tarihgilige

dayanmasidir.

Destek ve Tesekkiir Beyani: Bu arastirmay: desteklemek i¢in dis fon kullanilmamustir.

Cikar Catismast Beyani: Yazar, ¢ikar ¢atigmasi olmadigini beyan eder.
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Abstract

Exile has been one of the disciplinary actions used to ensure that the staff in modern educational institutions
tulfill their duties in a certain order and thus the system's healthy functioning. The examination of many
cases of teachers who were sentenced to exile in the process of modernization of education during the
Tanzimat Period in the Ottoman Empire is both important and necessary to obtain original information and
comments and to evaluate the issue from different angles. This study aims to make a historical case study of
the teachers who were sentenced to exile based on the disciplinary actions of the sovereign power as a
precaution to solve the problems arising from teachers as subjects at various levels of the modern educational
system in the Ottoman Empire. The primary sources from the Ottoman Archives of the Republic of Tiirkiye
Presidential State Archives regarding the historical period examined in this study. As a result, it was observed
that legislation consisting of laws, statutes, and regulations was created to ensure that teachers in Ottoman
modern educational institutions work in order and discipline prescribed by the government. Nevertheless,
exile means much more than its denotation for those who experience it. The analysis of exiled teachers, both
legally and socially restricted bodies, requires the re-examination of the Ottoman understanding of
education and educational administration approach in the modern period within the triangle of teacher,
discipline, and power.

Keywords: social sciences faculty members, Republic of Turkey, history of revolution and Kemalism
curriculum, elementary education, curriculum development
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Introduction

World history is a history of migration as well. This suggestion is supported by the fact that
the first human societies had a nomadic culture. However, it did not disappear when people started
to settle down by cultivating the land. On the contrary, the spatial mobility of people has continued
over time for various reasons and factors. Some migrations may be considered a turning point in the
shaping of large geographies, many societies, and human history. First of all, the mass migrations of
the Turkish tribes in Central Asia especially to the European continent in the IV century AD, which
is called the Migration of Tribes, deeply affected the geographies of Europe, Central Asia, and the
Middle East (Czegledy, 1999). Additionally, the Muslim Turkish migrations to Anatolia in the XI
century AD during the Seljuk period and the migrations to the new continents discovered by the
Europeans beginning from the XV century AD (Eravci & Ates, 2018) were very impressive in shaping
the political, social, cultural, and geographical map of the world.

There are many reasons for the migrations in history including the punishment of exile as a
disciplinary action imposed by the government for individuals or communities. Just like migration,
the history of exile is very old and it is known that it was used as a penal sanction in ancient states and
civilizations (Okur Giimriik¢tioglu, 2022). For example, in Ancient Greece, exile was a form of
punishment for political reasons, especially for murder cases (Abbott, 2023). Moreover, as an
alternative to the death penalty, exile was a sanction in Roman law in which the citizenship, property,
and freedom of the convicts were restricted by the state (Karahan, 2021). It is also known that the
practice of exile was carried out instead of the death penalty in English law, and the British sentenced
to this kind of punishment were exiled to the penal colonies in North America and Australia,
especially during the XVII century AD (Bleichmar, 1999).

The phenomenon of migration, which opened and closed the periods, seems to have become
the destiny of Turkish history from Central Asia to Anatolia. The Ottoman Empire, which is under
question in this study, is a state that systematized migration since its establishment. One of the main
pillars in the survival of the Ottoman Empire was migration (Demir, 2021). This became possible with
the use of exile as a settlement and colonization method. The Ottoman Empire was built on the policy
of exile to make the conquests permanent (Barkan, 1952). In this respect, exile is one of the most
essential instrument of the classical period Ottoman state policy.

What is Exile?

The concept of exile, a noun derived from the verb to drive in today’s Turkish, has three
connotations with similar nuances for the person, action, and place. In its first and simplest form, it
evokes the meaning of someone exiled, expelled, or driven away. As stated in the Dictionary of the
Turkish Language Association (Tiirk Dil Kurumu), it is a noun used for a person who lives outside a
certain place or in a certain place as a punishment. The second subtle distinction is an action-oriented
connotation, which is defined as deportation. Thirdly, it is used as a noun meaning the place where
one is exiled highlighting the location (Tiirk Dil Kurumu, 2023).
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The concept of exile, which was widely and effectively used in the Ottoman Empire, was
discussed in the bureaucratic-administrative and judicial sense in this study. Exile was used together
with concepts such as “nefy” and “te’bid” in the Ottoman bureaucratic literature. Moreover, the word
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tagrib”, “irsal”, “tahvil” and “ta’zib” to create propositional phrases with

lA » o«

“nefy” is used with “icla
quite similar meanings such as “nefy i te’bid, nefy i1 icla, nefy @i tagrib, nefy @1 irsél, sarf @i tahvil, nefy
il ta’zib” (Koksal, 2006). To exile, which means deportation as a punishment, is explained as taking
people out of the country they are in and sending them to another place (Pakalin, 1983: 299). The
concept of exile, which was described as deportation by Develioglu (1995: 819) under the article of
“nefy”, is defined by Tiircan (2010: 164) as the sending of a person or a community from their place
of residence to another place as a punishment or security measure against their will for a certain
period or alifetime and being compelled to reside there. According to the definition of Yiiriikel (2004:
11), exile means the separation of a certain person or community from the country they live in, their
property, culture, society, social life, and family.

The penalty of exile has been used extensively in Islamic law for crimes that require the penalty
of ta’zir since a definite and clear punishment has not been determined based on Sharia. Thus, the
discretion in this area is left to the public authority. While arranging this, the public authority has to
observe the principles determined by Islam. The purpose of these punishments, which are lighter than
the hadd punishments, is to ensure the continuation of the social order healthily while judging the
perpetrators (Sekerci, 1996: 20; Kahveci, 2019: 258-259). Along with ta’zir, it is observed that the
punishment of exile is used for crimes that are considered within the scope of hadd from time to time
(Alan, 2014).

In this criminal trial, in which the administration was decisive, different sanctions were
imposed. The penalty of exile was used more widely in the last period of the Ottoman Empire.
Prostitutes, drinkers, moneylenders, bribe takers and payers, gamblers, shopkeepers violating the
rules set by the state, political mischief-makers, slanderers, disobedients, smugglers, kidnappers, and
many other illegal acts were exiled (Demirtas, 2010: 344-347; Akgiindiiz, 2017: 60-61; Sekerci, 1996:
20-21; Alan, 2014: 247). If we classity, the reasons for exile become clearer: Disrupting the functioning
of the state order, oppressing the people, misusing one’s office, not obeying orders and prohibitions,
and acting contrary to the Sharia provisions (Koksal, 2006: 289-293; Alan, 2014: 247).

In the code of laws (Kanunname), which is highly important in the Ottoman legal system, the
court records, and many archive documents gave information about ta’zir punishments which are the
subject of exile. What was done collectively in exile practices was mostly done for settlement. Those
to punish the individuals have a legal foundation and appear as micro-level applications. In addition
to the crimes listed above, the penalty of exile in the last days of the Ottoman Empire was imposed on
a political base. The place where the deported was sent was called “menfa”. While the remote corners
of the country were mostly the places of exile, areas close to the centre could also be chosen. What’s
more, it is observed that removal from the country is frequently practiced, especially in recent times
(Dascioglu, 2007: 167-168). In the determination of the place of exile, considerations such as keeping
the criminal under surveillance and preventing his/her escape were taken into account. In addition,
it is understood that the place of exile is determined according to the nature of the crime and the
characteristics of the criminal (Koksal, 2006: 288).
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Exile has been used in different variations from the establishment of the Ottoman Empire to
its collapse. The phenomenon of exile with its political, social, and economic implications was built
on a legal status over time. Apart from the purpose of settlement, it was frequently used as a type of
legal punishment throughout Ottoman history. Especially in bureaucratic procedures, it has been
used effectively within the legal framework by the law and has become an important disciplinary
action. After the Imperial Edict of Giilhane, which was declared in 1839, the Ottoman Empire
underwent a serious transformation in the field of law, like all others, and the penalty of exile was
listed under the category of severe punishments restricting freedom in the penal codes that were
edited and updated over time. A study concluded that exile was among the most common harsh
penalties during the reign of Sultan Abdiilmecit (1839-1861) and the crimes that led to exile were
“attempts to rebel against the Tanzimat, to be unstable, to be corrupt, to disturb the order, to bribe,
to incite the people, to desert, to bribe, to slander, to extort money from the people, to demand more
money than having deserved and the cases of murdering, trespassing, rape, insults and swearing,
aiding and abetting, not getting along with the community, theft, and forgery of official documents”
(Poyraz, 2020). In addition, the exile penalty is known to have been used as a method of political
exclusion (Ozcan, 2003) from the beginning of the Tanzimat Period (1839) for political neutralization
(Simgek, 2018) especially during the period of Sultan Abdiilhamit IT (1876-1908). So much so that the
exile penalty appealed by the state against those who violate the basic parameters of the public sphere
(especially civil servants) was handed down from the Ottoman Empire to the Republic of Tiirkiye,
and it has been applied as a disciplinary action and a type of punishment imposed by the modern
state on individuals.

Literature on the Concept of Exile

The phenomenon of exile, provoking a dramatic mystery and interesting curiosity, is a widely
researched subject both domestically and globally. The studies on exile can be classified under the
headings of socio-politics (Ricci, Bentley, & Yang, 2016), literature (Acehan, 2007; Aliyev, 2020; Glad,
1990; Guillén, 1976), psychology (Jung & Neumann, 2015) and other fields (Bingol, 2018), especially
history and sociology. The globally salient ones are about the exile of some Western countries within
the framework of colonization activities all over the world based on a historical and sociological
perspective (Ricci vd., 2016; Vito, Anderson, & Bosma, 2018). On the other hand, the domestic history
literature in Tirkiye focuses on the punishment of exile in the Ottoman Empire periodically and
comprehensively (Baytimur, 2011; Dagcioglu, 2007; Polat, 2019; Simsek, 2018), the exiles to a certain
geographical region with a certain place (Erken, 2021; Giines, 2016; Ipek, 2019; Tagbas, 2012; Ulugay,
1951; Unlii, 2010), and the exiled women in the Ottoman Empire (Alan, 2014; Sepetcioglu, 2011). The
practical applications of the punishment of exile in the Ottoman modern education system seem to
be ignored in the relevant literature.

In modern educational institutions, the punishment of exile, which is used to ensure that the
staff fulfil their duties in a certain order and thus the healthy functioning of the system, has been one
of the instruments of the government to discipline. The examination of many cases of teachers who
were sentenced to exile in the process of modernization of education during the Tanzimat Period in

TURKISH

§ ISTORY EDUCATION

JOURNAL

181



Cliiciik, E. & Yolal. M.

the Ottoman Empire is both important and necessary to reach original information and comments
and to evaluate the issue from different angles.

In the face of the inevitability of change, the Ottoman elite gave priority to the army and
education for the institutional context. Although the army was the prominent one, these two have
been dealt with equally from time to time. Establishing an understanding that would resist challenges
and grasp the spirit of the time distinguished educational issues. Thanks to the Tanzimat
modernization, a new paradigm was adopted in the modernized education system, both in
organizational structure and in the understanding of education and training. As the reformist efforts
in traditional educational institutions — primary schools and madrasahs — were restricted (Akyiiz,
1994), modernization in education was implemented by establishing new types of schools following
the new paradigm in military and public education (Akyiiz, 2011: 13). Within this period, the
educational institutions in traditional education, military education, and public education had self-
regulating mechanisms which can be considered as decentralization in the field of educational
administration. However, the establishment of the Ministry of Education in 1857 was a serious
attempt for the management and control of public education, and the state’s desire for centralization
and control over all educational areas (Ciictik, 2020). Meanwhile, the educational system was shaped
through rituals that were recreated/produced by the understanding and ideology of power of the
period (Meseci Giorgetti, 2020). In this regard, staffing emerges as one of the basic parts of the
organizational structure. The subject of “assigned” teachers, who are the building blocks of education
and training under state control and supervision, can be positioned in a central place in Ottoman
modernization (at least in the field of education). It can be implied that this continued during the
Republic of Tiirkiye, which was the heir of the Ottoman Empire, and that teachers, who served as
locomotives for the establishment of the new regime and the evolution of the Republic revolutions,
assumed the role of “social engineering/architecture” and shouldered the great duties and
responsibilities.

A legal framework had been established for teachers (muallim), who were the basic
constituents of the Ottoman educational bureaucracy, to perform their tasks in a certain order. The
provisions of the legislation did not remain static and changed following the spirit of the time.
Teachers’ behaviours and actions that are contrary to their job descriptions within the framework of
legislation have brought several sanctions to the agenda. The penalty of exile, which has a considerable
place in the Ottoman bureaucracy, is among those.

There seems to be a gap in the literature on the reflection of the teachers as the subjects of the
penalty and its effects on both educational environments before and after the exile. However, some
studies contain valuable insight although they do not directly address the exile of teachers. To
illustrate, Giindtiz’s (2010) study which discusses discipline and punishment in the late Ottoman
educational system through memoirs and autobiographies, mentioned the students who were
sentenced to exile for possessing forbidden books and dealing with politics. Demirel’s (2013) study,
examining the crimes committed in Ottoman modern educational institutions based on archival
sources, included examples of the exile of students and teachers among the various disciplinary
punishments in practice. The exile of students and teachers, which is partly mentioned in these
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studies, deserves to be expanded and examined in detail within the triangle of education, discipline,
and power.

Power and Discipline in Education

Although the concept of power is directly related to the fields of political theory and political
philosophy, it has become a central issue in political science and sociology in the post-World War II
period, and in social theory and humanities in the subsequent years (Clegg, 1989). It is observed that
theorists from different disciplines discuss the concept of power and they difter in the way of dealing
with their theories. In classical approaches, legal and economic models come to the fore in the
understanding of power. Based on the economic model that Marxism focuses on, power is related to
being subject to class domination and the dictates of the economy. Limiting his understanding of
power to capitalism, which is the instrument of the bourgeoisie, Marx explained the power relations
in the capitalist modern society through the concepts of exploitation, alienation of labour, and class
conflict (Marx & Engels, 2018). Legal models, on the other hand, seek to analyse power within the
framework of law, authority, moral right, and political sovereignty. Seeing power as a possibility,
Weber defines it as the possibility of any of the social actors to realize their own will despite the others,
regardless of where they get their power, and explains power in terms of sovereignty, sources of
domination, bureaucracy, and rationalization of capitalism based on protestant morality (Weber,
1995: 92; Weber, 1997: 42). On the other hand, for Nietzsche, who sees the world as the will to power,
power is a basic motive underlying people’s humanity and is an indicator of the passion to live
(Nietzsche, 2002: 355).

While Marx looks for power in class relations, Nietzsche in perspectivism, Weber in
traditional, charismatic, and bureaucratic institutions, Foucault, the representative of the
poststructuralist approach, aims to show it in the daily routines and social relations. According to
Foucault, every social relationship corresponds to a power relationship as they are social exchanges
(Foucault, 2003: 48). Power operates through bodies as the sphere of influence. The power that
governs bodies through discipline is a form of invisible action and relationship that exists in the bodies
of the subjects with unlimited mobility. Power transforms the body into a useful and docile form by
creating relevant experiences and imposing certain forms of subjectivation. It does this by using
discipline techniques. In other words, discipline works in the form of arranging time and space and
trying to adapt bodies to the orders. Just like in barracks, factories, and prisons, schools are places
where individuals’ movements and behaviours are shaped and kept under constant control (Foucault,
2015).

It can be argued that power is a relational and multidimensional reality that emerges in all
areas of social life. By discussing the triangle of education, discipline and power theoretically, Foucault
(2015) provided comprehensive analyses of the processes experienced in modern societies. This study,
which unearths original historical findings on exiled teachers in the late Ottoman period, traces back
the Foucauldian analyses on education, power, and discipline. So much so that there are many cases
of exile punishment that the government imposed on teachers as a means of sanction and discipline
during Ottoman educational modernization in the Tanzimat Period. Examining these cases is
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significant to reach original information and interpretations on the issue of exile and to evaluate the
cases with different dimensions.

From this point of view, this study aims to make a historical case study on the teachers who
were sentenced to exile based on the operations by the sovereign power as a precaution to solve the
problems arising from the teacher subject at various levels of the modern educational system in the
Ottoman Empire.

Method

Research Pattern

As the present study aims at a historical analysis of exiled teachers in the late Ottoman period
and their experiences of exile, it is a good example of a history of education research based on
qualitative research methods. Document analysis was adopted in this study. Besides being a data
collection technique, it can be used as a research method in research aiming at historical analysis
(Yildirim & $imsek, 2013).

Data Source

The data source consisted of written documents. The historical archive documents were
obtained from The Ottoman Archives (officially known as the Presidency of the Republic of Tiirkiye
Directorate of State Archives Ottoman Archives - BOA). The documents, belonging to a wide period
covering the 19" century and the beginning of the 20" century, were the primary data source of the
study. In addition, relevant research and reviews that could be accessed by conducting a detailed
literature review were also taken into consideration. This study, which is based on archival documents
and the studies in the literature, does not require ethics committee approval.

Data Collection Procedure

The documents were accessed from the document scanning system on the website of the State
Archives Directorate. With the detailed scanning option, an overall scanning procedure was carried
out on all funds of the Ottoman Archive. The scans were carried out using certain keywords, and a
total of 174 documents/document groups were identified, which included the concepts of teacher in
Turkish together with concepts such as tard, icla, nefy meaning exile, and export. While some of them
consisted of only one page, most of them had more than one leaf/page length. All of the documents
were examined in detail and the relevant ones were identified and obtained. Therefore, this study is
limited to the documents obtained as a result of the scans using certain keywords from the document

scanning system.
Data Analysis

The obtained documents were analysed by content analysis. First of all, the documents in
Ottoman Turkish were transcribed into modern Turkish and then they were simplified. Then, the
information in the chronologically listed documents was analysed in detail and subjected to open
coding. In the secondary coding phase of the obtained codes, certain categories were created by
bringing together similar and different aspects of the information obtained from the documents. In
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the final analysis process, three main themes emerged: the legal procedure of exile, the reasons for
exile, and the places of exile, and the research findings were presented within the framework of these
themes.

Findings

Legal Procedure of Exile Sentence: What Does the Legislation Say?

It is understood from many historical documents that the punishment of exile was an
important action in the Ottoman public administration and this tradition continued until its collapse
although there were fundamental changes in the bureaucratic structure since the establishment of the
state.

In Ottoman modernization, the Tanzimat Era declared the beginning of a distinctive process.
In this period, when the Western World was taken as a source of inspiration, one of the innovations
in the field of law in the Ottoman Empire was the penal code. Penal codes of 1840, 1851, and 1858
were the milestones of secularization. It is observed that all these three penal codes included a penalty
of exile (nef’i). These constituted the mainstay of the exile penalty in the general framework (Gokeen,
1987: 67; Taner, 1999).

With the Regulation of Public Education’, the Tanzimat spirit was introduced into education
and a new and modern organization in the field of education was built in Western style. As of article
178 of this Regulation, some regulations for teachers have been introduced. These include the
punishments to be imposed on teachers. According to the 180™ article of the regulation, the teachers
of primary schools would be imposed warnings and reprimands, taking into account the degree of
their faults and misdemeanours. In case of repetition, they would be dismissed from their duties
(Distur, I. Tertip, cilt 2, H. [Islamic calendar] 1289/1872-1873: 215)

It has been stated that among the teachers working at other levels of education (Riistiye, Idadi,
and Sultani), those who do not fulfil their duties without an excuse will be imposed forfeiture of pay.
According to the same article (no 186), a teacher who does not perform his/her duty for ten days in a
month will be dismissed from civil service (Diistur, H.1289/1872-1873: 216). In an instruction
regarding the secondary schools in Istanbul, it was declared that the salary of the teacher who does
not attend the class without a valid excuse will be cut. The teacher who did not attend the class for
three days in a month without an excuse would be deemed to have resigned (Salname-i Nezaret-i
Maarif-i Umumiye, H. 1316/1898: 299). A copy of this instruction was adapted for the secondary
schools in the provinces, and according to article no 48, if one of the teachers or servants fails in the
performance of duty, s/he will be warned by the head teacher (muallim-i evvel), and it will be reported
to the Ministry of Education (Maarif-i Umumiye Nezareti) through successive channels officially if

1 The Regulation of Public Education (Maarif-i Umumiye Nizamnamesi) was published on September 1, 1869, during the
reign of Sultan Abdiilaziz. It is the first comprehensive and serious legalization movement designed to provide unity and
synchronization in education. Education and training activities, which had been disorderly, were standardized and
placed on a systematic basis with this regulation emerged as a result of the modernization of Ottoman education
(Glinduiz, 2015: 72-73).
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the misdemeanour persists. Article no 49 commands that article no 186 of the Regulation of Public
Education will be imposed on teachers who do not fulfil their teaching activities (Salname-i Nezaret-
i Maarif-i Umumiye, H. 1316/1898: 325).

After 1869, the legal infrastructure of punishments such as exile imposed on teachers in
Ottoman education was shaped according to the Regulation of Public Education. Although there was
no direct quotation in the regulations regarding the exile penalty in the period before, it can be
inferred that it had been applied in certain ways based on separate documents. For the period before
1869, the legal basis of exile in the field of education was accrued according to the penal code. For
example, in a document sent to the Supreme Council of Judicial Ordinances (Meclis-i Vala-y1 Ahkam-
1 Adliye) from the Council of Herzegovina to be discussed, it was stated that Buftan, a teacher from
the people of Mostar, had some negative behaviours while teaching Christian children. It was stated
that the aforementioned person left the area for a while, but later returned and wanted to continue
his activities with pressure and fear, despite the reluctance of the people. Thereupon, he was sentenced
to hard labour based on the penal code, which was converted into exile. In this document, which was
submitted to Sultan’s approval, it was decided to exile the teacher Buftan to Bursa and to stay there
for three years (BOA, I.MVL. 460/20698, January 13, 1862). In the relevant period, there are many

similar cases and examples of exile.
Reasons for Exile of Teachers: Situation in Practice

What were the factors that required such a severe punishment? Exile is harsh. It is the second
exile in the world of exile. With a conceptualization inspired by Heidegger, it is the state of being
thrown (Heidegger, 2010). There must be tangible reasons to be cut off from your family, home, land,
and job.

In the Ottoman educational system, one of the striking issues in the cases of exile is the
inclusion of political considerations in education. It is a power struggle with two different aspects.
The traditional instruments of the power struggle in the Ottoman Empire differed in the Tanzimat
Period. New political understandings have begun to sprout in educational institutions reorganized in
the Western sense. A new understanding of the constitution and assembly in the Ottoman political
order began to spread among teachers and students. This power struggle peaked during the reign of
Sultan Abdiilhamit II. In this critical period, schools, especially higher education institutions, have
become the womb of dissident thought. Some of the teachers in these places became the carriers of
opposition politics. The other side of this power struggle is the separatist movements that intensified
in the 19* century throughout the country. It is observed that some teachers are among the actors of
separatist movements. It is known that they have a wider and more severe area of influence. In both
cases, exile has been the most important penalizing device of the state and the source of power.

The reign of Sultan Abdiilhamit II was a period in which educational modernization efforts
gained momentum. With the recognition of education as one of the main duties of the modern state,
a centralized understanding began to dominate the system. The organizational scheme, which spread
from the centre to the provinces in parallel with the political discourse of the period, was strengthened
as time passes. In addition, a new educational spirit was attempted to be built based on the state’s
“ideal-desirable citizen” design (Ustel, 2016). Courses, contents, and programs have been determined
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following this phenomenon. Although it could not be brought to the intended level, it was conveyed
to the classrooms with an effective control mechanism.

During the reign of Abdiilhamit II, the government attempted to expand the control
mechanism not only to Muslim and Turkish schools but also to non-Muslim and foreign schools. In
this period, teachers from primary schools to higher education institutions are the usual suspects. It
has also been the subject of documents and correspondence of the period. It is observed that this
distrust was embodied in the expressions used in the reports at that time (ifsid-1 ahlik, ezhin-1
madsume-yi tehyic, tefevviihit-1 muzirra) (Somel, 2010: 164).

For the educational system to function in line with the predetermined goals, various control
mechanisms such as inspection have been put into effect by the government. It is known that there
were educational regulations in a piecemeal fashion until the the Regulation of Public Education was
published in 1869. With this regulation, a new understanding has also been established in the field of
inspection and control (Kodaman, 1999: 48-50). This control mechanism, which was attempted to be
institutionalized during the reign of Abdiilhamit II, was made more functional and expanded in line
with the “Unionist ideology” during the period of the Committee of Union and Progress (Ittihat ve
Terakki Cemiyeti), which came to power as its opponent (Fortna, 2005: 127).

In addition to the modern public schools, which were boosted in the Late Ottoman Period,
the schools opened by minorities and foreigners became problematic for the government. These
schools are characterized by teachers and students opposed to Abdiilhamit II. In return for this,
Abdiilhamit II tried to keep this area under control with his spy organization. Herein, it is observed
that the punishment mechanism based on exile is frequently used. The modernization and
nationalization efforts in education were maintained during the period of the Committee of Union
and Progress. The Committee of Union and Progress continued the exile policy of the previous
political elites against the opposition similarly.

A linguistic analysis of the official documents during the reign of Abdiilhamit II reveals that
the phrases related to exile such as “mugayir-i sadakat, hilat-1 sadakat ve tesebbiisit-1 mefsedet-
kirane” are very common which reflects the spirit of the period. Those who were exiled in the
opposition’s struggle for power were accused of disloyalty. A correspondence sent to the Ministry of
Internal Affairs (Dahiliye Nezareti) in 1905 by Nazim, the Governor of Diyarbakur, gives information
about the exiles in the province. Accordingly, it is observed that those who were exiled were from
different professions (including teachers). These people, who were exiled to Diyarbakir from different
parts of the country, consisted of people who had been punished for the above-mentioned acts (BOA,
Y.PRK.DH. 13/43, August 24, 1905).

Those who were exiled by the earlier political understanding and power became to hold the
position of the powerful heir of the old and the opponent of the new. After the declaration of the
Second Constitutional Monarchy in 1908 and the “Incident of the 31st Mart”, the Committee of
Union and Progress, which took the reins of power, began to implement the practices that its
members have previously been exposed to against its opposition. Hact Ahmet Hilmi Efendi (60 years
old) from Ankara, the Religious Sciences Teacher of Sultan Orhan Madrasah in Izmir sanjak, was
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sentenced to exile by the customary administration because he wrote a letter to Dervish Vahdeti and
was against the Movement Army (Hareket Ordusu) (BOA, 1.AS. 85/11, June 8, 1909).

Another facet of the power struggle is the separatist movements, which are prevalent in the
Balkans. Teachers were among those who contributed the most to the nationalist revolts in the
Balkans. Teachers” emphasis on local languages in the construction of national identity could be a
reason for exile. For example, teacher Apostol was exiled due to teaching in a Vlach language other
than Greek in the Greek school in Kastoria, a province of Thessaloniki, and opposed the Kastoria
metropolitan (BOA, HR.MKT. 685/30, May 22, 1870). The employment of foreign teachers who were
not Ottoman subjects in non-Muslim schools created a perception of threat in the eyes of the state.
Male and female teachers assigned to the Greek primary school and the Inas school (primary and
secondary school for girls only) in Ioannina were dismissed and exiled. It has been stated that the
appointment of exiled teachers by another state is unacceptable. It was emphasized that teachers who
were Ottoman subjects and whose reliability was not in doubt should be chosen according to the rules
that have existed since ancient times (BOA, DH.MKT. 2197/31, May 4, 1899).

During the reign of Abdiilhamit II, the Yildiz Palace bureaucracy frequently used the card of
exile against the separatist Bulgarians in the Balkans. In 1903, more than thirty committee members,
including nine teachers, were exiled to Adana and Aleppo (BOA, Y.PRK.MK.,, 14/45, July 5, 1903). In
the report by a delegation in Tirnova in 1907, it was stated that the Principality of Bulgaria supposedly
dismissed 950 female and male teachers from the profession, but they were sent to different regions
for teaching (BOA, DH.MKT. 1216/77, December 12, 1907).

During a general inspection in Aydin province, a girl’s speech at the ceremony in the Greek
school in the Kula district including some words and expressions in favour of Greek claims that were
not suitable for Ottoman citizenship led to the expulsion of the principals and teachers at the school.
It was asserted that one of these teachers directed the children in this way as being Greek (BOA, $D.
2519/10, June 7, 1887).

Markos Natanyan, who taught at different schools in Bitlis and Mus from time to time, was
first imprisoned in Istanbul for six months and then exiled to Jerusalem as he acted disloyally to the
state. Later, he was requested to be pardoned on the Armenian Patriarch’s bail (BOA, DH.MKT.
1812/21, February 23, 1891).

In a correspondence sent from the Ministry of Internal Affairs to the Hiiddavendigar province,
it was concluded that Israel Belke, who was appointed as a Hebrew teacher at Bursa Alyans Israilit
School, was a Zionist based on the obtained intelligence. Thereupon, it was decided that someone
with such a title should be exiled from the region, considering that it would corrupt young minds
(BOA, DH.EUM.2.Sb. 51/45, April 8, 1918).

One of the reasons for the exile penalty was that a teacher’s persistence in education suitable
for his/her disposition but contrary to the basic educational philosophy of the state. Dimitri, an
Ottoman subject from the Lof¢a village of Nevrekob district, was exiled to Limni for two years by the
will of the Sultan himself when he taught harmful notes to Christian children (BOA, DH.MKT.
1408/133, March 31, 1887).
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The Harbiye High School Akaid (principles of Islamic faith) Teacher Sabit Efendi was exiled
because he acted against the shariah law in a figh issue (Islamic law) and had attitudes that were
incompatible with his post as a teacher. He was later forgiven and started teaching again, but he was
expelled and exiled to Kastamonu due to continuing his old habits (BOA, ZB. 438/112, October 18,
1906). His desire to favour a student caused him to be exiled for the second time. His letter wanting a
favour is as follows: “Mehmed Mubhsin, who is a servant in the mansion of Grand Vizier Hiiseyin
Efendj, is a senior student of your school and you are kindly requested to help him with his exam’.
Thereupon, a prosecution against the teacher Sabit Efendi was started. Finally, he was dismissed from
the profession and sent into exile by concluding that “...the decision to exile to a place similar to
Kastamonu by being dismissed from the profession because the aforementioned person used his
influence on the student by the Koca Mustafa Pasha Military High School and his employment in
teaching, which is a respectable profession, is not appropriate. (... (BOA, Y.MTV. 290/75, October
11, 1906).

The penalty of exile was also imposed on teachers who dealt with buying and selling
publications that were determined to be harmful by the state. Tudori, the teacher of the Zistovi
Christian School, was exiled for three years because he was an intermediary in the buying and selling
of “the evil books” (BOA, I.MVL. 532/23862, June 4, 1865). It was claimed that Muhiddin Bey, a
military geography teacher at the Military Academy, had some harmful documents and had students
read them. Although he denied this in the interrogation, publications against the sultan and the
government were found in his house, and it was decided that he would be dismissed and exiled to
Fizan following the 22" and 24" articles of the penal code (BOA, DH.MKT. 959/28, May 21, 1905).

Another reason for deportation is committing a disgraceful crime. Nikola Milojevic, who was
an Ottoman subject in the Kosovo province and was a school teacher in Skopje and Prizren, was
imposed on hard labour for 18 months due to acts of fraud, forgery, and theft, and then sent into exile
(BOA, DH.MKT. 2338/103, April 30, 1900).

Issues such as bad morals, disturbing the public order, and causing discord among the people
were also among the reasons for exile. In an expulsion and exile incident that took place in Lemnos,
the perpetrators resisted the implementation of the punishment and threatened the officials. It could
be argued that having difficulty removing the people who were sentenced from the venues harmed
the peace and security from time to time (BOA, DH.MKT. 2822/19, May 23, 1909).

New Homes of Exiles (!) and Life in Exile

Where were the exiles’ new homelands? Was it interregional within the country, or was it
literally outside a border? Whatever it is, life in exile is different.

Although there are some differences in the determination of the place of exile periodically,
there is no significant change in essence. Venues close to Istanbul as well as to distant places were
chosen as places of exile. To minimize the possibility of escaping the deported, sheltered places such
as castles and islands were preferred. In general, regions within the country have been areas of exile.
However, it is observed that political criminals have recently been exiled abroad (Dascioglu, 2010, s.
168).

TURKISH

§ ISTORY EDUCATION

JOURNAL

189



Cliiciik, E. & Yolal. M.

In what context and on what basis were the places of exile determined? It’s a difficult question
to answer. It seems natural for the legislator to desire the perpetrator to be exiled to a place far from
his/her residence for imposing a deterrent sanction on the perpetrator. We can trace this in practice.
As mentioned above, Buftan, one of the people of Mostar, was exiled to Bursa (BOA, I.MVL.
460/20698, January 13, 1862). As another example, Tudori, the teacher of the Zistovi Christian School,
was exiled to Diyarbakir (BOA, .MVL. 532/23862, June 4, 1865).

Timbuktu (Fizan) is the place that immediately comes to mind when exile is mentioned in
Turkish.? The concept of being exiled to Timbuktu provides a multidimensional perspective on the
idea of exile. Perhaps without this concept, even our contemporary imagination of the phenomenon
of exile in the past could be different. It is the “gibla” of exile literature. It is reminiscent of Descartes’
dualism (Clarke, 2003). While the place where the body is imprisoned is Timbuktu (a distant corner
of the world), the place where the soul and thought wander in the streets of the country.

Another place for exiles is the island of Lemnos (BOA, DH.MKT. 1408/133, March 31, 1887).
Jerusalem (BOA, DH.MKT. 1812/21, February 23, 1891), Kastamonu (BOA, ZB. 438/112, October
18, 1906), Diyarbakir (BOA, Y.PRK.DH. 13/43, August 24, 1905)°, Adana, Aleppo (BOA, Y.PRK.MK.
14/45, July 5, 1903), Cyprus, Bozcaada, Akka, Taif (Dascioglu, 2010: 168), Mosul, Baghdad, Basra,
Tripoli, and Yemen can also be shown among the places of exile. The control mechanism was not
effective in schools located far from the centre and especially in remote exile areas. These regions were
among the important exile centres, especially during the reign of Abdiilhamit II. These are among the
compulsory residences not only of teachers but also of those who are politically dissident (Somel,
2010: 165).

The common denominator in the valleys of hope for those who were exiled was to get a return
ticket as soon as possible. In almost all cases, there is an effort to put this into practice. The place
where is persistently forced and whose door is eroded is the state again. It is observed that non-
Muslim citizens sometimes apply through the Greek Patriarchate and the Bulgarian Exarchate (BOA,
DH.EUM.EMN. 99/26, July 13, 1913).

Those who were exiled to a place they did not know and were unfamiliar with could be paid a
daily wage to make a minimum living. A daily wage of five kurus was allocated to the separatist
Bulgarians who were exiled from Rumelia to Adana and Aleppo (BOA, Y.PRK.MK. 14/45, July 5,
1903).

The phenomenon of exile also deeply affected the family of the exiled. Despite other facets,
the economic downturn of the family was on the agenda. The deportee himself or other family
members applied for amnesty before the authorities. Sometimes, the application for amnesty reflected
a protective approach by the authorized institution of the nation to which the exile was a member. In
1913, the majority of the Bulgarians who were exiled in Ankara were released, but not the Bulgarian

2 Yovan, the teacher of the Mostar Orthodox School, and his father were among the exiles in Timbuktu in 1876 (BOA,
A.MKT.MHM. 481/34, October 28, 1876) (BOA, DH.MKT. 959/28, May 21, 1905).

3 On the dates specified in the document, there were 45 Muslim and non-Muslim exiles from different professions and
regions in Diyarbakir province.
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High School Teacher Kostantin Pandof. Thereupon, the Bulgarian Exarchate attempted to have him
released by emphasizing that his family was devastated (BOA, DH.EUM.EMN. 99/26, July 13, 1913).

Conclusion

After the classical bureaucracy organization started to lose its functionality, the Ottoman
ruling elites were in search of different ways. It has been decided that change is necessary to adapt to
the era and put an end to the bad course of the state. The traditional understanding of the classical
period was set aside and the modern state organization, which was shaped by the Western civilization
based on the Age of Enlightenment, and then spread all over the world, was adopted as the main goal
to be achieved. To this end, pioneer bureaucrats were appointed as a novice but also skilled hands to
lead the process. In the meantime, the continuity of the process was taken into consideration, and
new civil vocational educational institutions were opened to train bureaucrats with the mentality to
contribute to modernization as quickly as possible. Simultaneously with the determination of the way
to train modern Ottoman officials-bureaucrats, the necessary legislation for modernization was
created (Ciiciik, 2020). In the context of persons, institutions, and official regulations, the bureaucracy
and legislation in question were attempted to be transferred to the Ottoman Empire based on the
modern state system in the West based on the Enlightenment paradigm. As a requirement of the
formative and critical mission assigned to education, new understanding changed and transformed
traditional power relations. Thus, schools, teachers, students, curricula, discipline, and other
elements, which are links in the education chain, have been reproduced and a collective perception
that will serve the purpose has been attempted to be created.

The high quality of the educational staff comes first among the factors that determine the
strength of the educational organizations where the society and institutions are reproduced. It is
observed that the field of education began to be handled more holistically during the Tanzimat Period
in the Ottoman Empire. The practitioners in the field have been given great duties and responsibilities
for the realization of the long-term and short-term educational goals shaped by the foresight of the
government. A series of policies and practices have been developed for the professionalization of the
teaching profession (Ciydem, 2021). Teachers’ ability to realize the mission assigned to them required
a structured work ethic and order, namely discipline. The discipline understanding of power has been
shaped within the scope of centralization practices brought by modernization. Through legal/official
texts following the purpose, disciplinary legislation has been started to be created for the services
expected from civil servants and their execution in a certain order. In this framework, disciplinary
actions are determined against the violating behaviours while establishing the rules. Meanwhile,
disciplinary actions and sanctions are arranged within a hierarchical structure. It is understood from
the official records that teachers who act against the understanding of education and discipline, the
framework of which is increasingly embodied, were imposed different penalties including exile and
that exile was an important sanctioning tool frequently applied by the government in the Ottoman
educational system.

On the other hand, Somel (2010)’s theoretical and conceptual comprehensive study is
important to comprehend the main purpose of the sovereign rule regarding the disciplinary
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punishments imposed on teachers, especially exile from a broader perspective and bring a different
explanation to the subject. As put forth by Somel, education in the late Ottoman Empire was used as
a means of providing “social discipline” (Somel, 2010: 24). In this process, the government has
engaged in modernization and standardization activities in education to establish authority over
society, maintain order, create power and use it appropriately. Discipline and control were seen as
indispensable elements for the educational reforms and the new order in this direction. All persons
and institutions serving the functioning of the system are under surveillance with various discipline
and control devices. Herein, teachers working in the field as key actors were attempted to be shaped
by being held under a kind of power grip with disciplinary punishments such as exile. It is desirable
to ensure the easy manageability, controllability, and auditability of the power system through the
teacher subject, who is loaded with the notion of serving within the predetermined normative rules.
Thus, the teachers were assigned a critical role serving the purpose of ensuring the social discipline of
the government (Somel, 2010: 24) in the new order of the modern era in which the European
discipline approach was transferred to the Ottoman education system as pointed out by Giindiiz
(2010: 154).

It is possible to analyse and evaluate the issue of the production and shaping of the teacher’s
body through disciplining by the power with the Foucauldian phenomenon of the “docile body”
(Foucault, 2015: 207-214). As it is revealed in Foucault’s work, power over the modern state has
shaped the body as an object. As a result, the human body has entered into a power mechanism that
goes deep into it, disrupts its joints, and reconstitutes it. So much so that this mechanism serves the
purpose of making others do the desired things to their bodies and function according to the
techniques following favourable speed and efficiency. Docile bodies are produced through dependent
and trained bodies produced by power. In other words, the docile body is “the body that can be used,
developed, and subordinated”. It is possible to see the bodies produced by the government in the
military, hospitals, and educational institutions (Foucault, 2015: 207-214). Foucault draws attention
to the fact that power creates docile bodies through bodies and establishes discipline and control over
society. He expresses this as a kind of formula of power to establish dominance. The concept of the
docile body, which has metacognitive connotations, found its counterpart in modern educational
organizations in the Ottoman Tanzimat Period.

In the wide process from the Tanzimat to the Republican Period, the characteristics of the
teacher’s character/body were determined by the government, the behaviours that were “befits or
unsuitable for the teaching profession” were defined, and the disciplinary mechanism was established
to control these behaviours. In this period, teachers were trained by the disciplinary apparatus of the
government. Teacher bodies, which were disciplined and shaped by the government, ensured the
production of docile student bodies in schools. In this way, the imagination of “absolute sovereign
power” was created and reinforced in the minds ranging from teachers to students and from students
to society. This practice has been attempted to spread from the capital Istanbul to the farthest corners
of Anatolia over time through the modern and central education system. Herein, the archival
documents in question clearly show that it was done without any discrimination of religion and race.
In this way, it is aimed that the invisible power infiltrates the bones of all individuals in society and
surrounds their bodies.
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Finally, it can be inferred that an exiled body becomes alienated from itself and loses its sense
of self-management. In this vein, the method of punishment in question reveals that the high-level
control of the power over the bodies is more than the control of the person (Okur Giimriikgiioglu,
2022). It is also a lesson in terms of power. Because not only the individuals living in exile but also
those witnessing realized the threatening psychological yoke of exile and begin to “respect” the
sovereign power either consciously or unconsciously. In this regard, it can be argued that the teachers
disciplined by the government in exile can be a tool for creating a “loyal society”. A second suggestion
is in the opposite direction. The mood of the exile, its ideology, and some other internal and external
factors may reveal a “disrespectful opposition” to the government. The Young Turks, who were the
stigmatized opposition activists of the Sultan Abdiilhamit II Era, were able to continue their
opposition to the government by strengthening them in the places they went into exile (Fortna, 2005).
In other words, the government sometimes failed to obtain the results it expected from the exile
penalty.

Finally, the historical data presented in this study on the subject of exiled teachers, and the
analysis and evaluations of the late Ottoman educational system in the context of teachers, discipline,
and power can be expanded with further comprehensive research. Moreover, there is a need in the
relevant literature for studies dealing with exiled teachers from other aspects or focusing on exiled
students and their state of exile as well as teachers and offering a comparative perspective.
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Stirgiin cezasi, modern egitim kurumlarindaki personelin gorevlerini belirli bir diizen igerisinde yerine
getirmelerini ve bu suretle sistemin saglikli bir bicimde isleyisini saglamak i¢in kullanilan disiplin saglama
araglarindan biri olagelmistir. Osmanli Devleti'nde Tanzimat Donemi egitim modernlesmesi siirecinde
stirgiin cezasi verilmis 6gretmenlere dair ¢ok sayidaki vaka drneklerinin ele alinarak incelenmesi; bu konuya
iligkin 6zgiin bilgi ve yorumlara ulagilmasi, konunun farkli boyutlariyla ele alinarak degerlendirilebilmesi
bakimindan 6nemli ve gerekli goriilmektedir. Bu arastirmanin amacit Osmanlr’da modern egitim sisteminin
cesitli kademelerinde 6gretmen 6znesinden kaynaklanan sorunlarin ¢6ziimii ve bir daha yasanmamasi i¢in
iktidar erkinin bir tedbir olarak ortaya koydugu disiplin kurallarindan hareketle siirgiin cezasina ¢arptirilmis
Ogretmenlere dair tarihsel vaka incelemesi yapmaktir. Siirgiin 6gretmenleri konu alan bu ¢alismada
incelenen tarihsel doneme iligkin Tiirkiye Cumhuriyeti Cumhurbaskanligi Devlet Arsivleri Baskanlig
Osmanli Arsivlerinden temin edilen birincil kaynaklar esas alinmigtir. Arastirma sonucunda Osmanli
modern egitim kurumlarindaki 6gretmenlerin, iktidarin 6n gordigt diizen ve disiplin i¢inde gorev
yapmalarini saglamak i¢in yasa, tiiziik, yonetmelik gibi resmi metinlerden olusan bir mevzuat olusturuldugu
goriilmiigtiir. Ote yandan siirglin, onu yagayanlar igin mevzuattaki anlamindan daha fazlasini ifade
etmektedir. Hem yasal hem de toplumsal boyutta kisitlanmis bedenler olarak siirgiin 6gretmenlerin analizi,
modern donemdeki Osmanli egitim anlayisi ve egitim yonetimi yaklagiminin “6gretmen, disiplin ve iktidar”
tiggeninde yeniden sorgulanmasini gerektirmektedir.

Anabhtar Kelimeler : Tiirk egitim tarihi, egitimde modernlesme, disiplin, siirgiin 6gretmenler
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Diinya tarihi bir nevi géciin tarihidir. Ilk insan topluluklarinin gécebe yasam kiiltiiriine sahip
olmalar1 bu yargiy1 dogal olarak destekler niteliktedir. Ancak bu olgu insanlarin toprag: isleyerek
yerlesik hayata ge¢meye baglamasiyla birlikte kaybolmamuistir. Bilakis insanin mekénsal hareketliligi
tarihsel stirecte muhtelif sebepler ve etkenlerle devam edegelmistir. Genis cografyalarin, ¢cok sayida
toplumun ve de insanlik tarihinin sekillenmesinde déniim noktasi sayilabilecek tiirden bazi goglerden
soz edilebilir. Ilk olarak Orta Asya’daki Tiirk boylarinin 4. yiizyilda &zellikle Avrupa kitasina
gerceklestirdikleri ve Kavimler Gogli olarak adlandirilan kitlesel gogler Avrupa, Orta Asya ve
Ortadogu cografyalarini derinden etkilemistir (Czegledy, 1999). Buna ek olarak 11. yiizyilda
Selguklular doneminde Anadolu’ya yapilan Misliman Tirk gogleri ve 15. yiizyilldan itibaren
Avrupalilar tarafindan kesfedilen yeni kitalara yapilan goglerin (Eraver & Ates, 2018) diinyanin siyasi,
sosyal, kiiltiirel ve cografik haritasinin sekillenmesinde oldukga etkili oldugu sdylenebilir.

Tarihsel stirecte yasanan goglerin pek ¢ok nedeni oldugu gibi iktidar tarafindan kisi ya da
topluluklara bi¢ilmis bir yaptirim araci olarak siirgiin cezasi dnemli bir sebep olarak one siiriilebilir.
Tipki gog gibi stirgiiniin tarihi de oldukga eskiye dayanmakta olup ilk¢ag devlet ve medeniyetlerinde
cezai bir miieyyide olarak uygulandig bilinmektedir (Okur Giimriik¢iioglu, 2022). Ornegin Antik
Yunan’da siirgilin cezasi cinayet vakalar1 basta olmak tizere siyasi nedenlerle de uygulanan bir ceza
bicimidir (Abbott, 2023). Bununla birlikte 6liim cezasina alternatif olarak siirgiin, Roma hukukunda
hiikiimliilerin vatandagliklar;, mal varliklar1 ve bir anlamda ozgiirliiklerinin devlet tarafindan
kisitlandig1 bir miieyyide olmugtur (Karahan, 2021). Ayrica Ingiliz hukukunda da idam cezasinin
yerine siirgiine gonderme uygulamasinin gergeklestirildigi bilinmekle birlikte 6zellikle 18. yiizyilda
bu cezay1 alan Ingilizler Kuzey Amerika ve Avustralya’daki ceza kolonilerine siiriilmiistiir (Bleichmar,
1999).

Cag ac¢1p kapatan gog olgusu, ayn1 zamanda Orta Asya’dan Anadolu’ya uzanan Tiirk tarihinin
de “yazgis1” olmus gibidir. Bu arastirma 6zelinde incelemeye alinan Osmanli Devleti, kurulusundan
itibaren gocii sistematize eden devlet hitkmiindedir. Osmanl’nin varligini siirdiirmesinde ana
payandalardan biri go¢ olmustur (Demir, 2021). Bunun ete kemige biiriinmesi ise siirgiiniin bir iskan
ve kolonizasyon yontemi olarak kullanilmasiyla miimkiin olmugtur. Osmanly, fethi daim kilmay1 ve
kalic1 olmayi siirgiin politikasi {izerine inga etmistir (Barkan, 1952). Bu yoniiyle siirgiin, klasik donem
Osmanli devlet politikasinin en 6nemli araglarindan biri konumundadir.

Siirgiin Nedir?

Giiniimiiz Tirkgesinde siirmek fiilinden tiiremis bir isim olan stirgiin kavraminin dildeki
kullanim1 sahis, eylem ve mekana iligkin ayni anlamdan dogan ii¢ farkli niiansa sahiptir. Ik ve en
yalin haliyle bir yerden siiriilmiis, kovulmus, uzaklastirilmis kimse anlamini ¢agristirir. Tiirk Dil
Kurumunun Sozliigiinde de belirtildigi tizere “ceza olarak belli bir yerin disinda veya belli bir yerde
oturtulan kimse” i¢in kullanilan bir isimdir. Ikinci ince ayrim eyleme yonelik bir ¢agrigimdir ki bu
“siiriilme isi”, nefiy” olarak ifade edilir. Ugiincii olaraksa mekani 6ne cikaran farkla “bir kimsenin
stiriildigii yer” anlamina gelen bir isim olarak kullanilir (Ttirk Dil Kurumu, 2023).
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Osmanli Devleti'nde kapsami genis tutulmus ve etkili bir bicimde kullanilmis olan siirgiin
kavrami, bu caliymada daha ¢ok biirokratik-idari ve adli kapsamda ele alinip degerlendirilmistir.
Stirgiin Osmanl: biirokratik literatiiriinde “nefy” ve “te’bid” gibi kavramlarla birlikte kullanilmistir.

A » o«

Bu kavramlarin yani sira “nefy”in yanina “icla”, “tagrib”,  irsal”, “tahvil” ve “ta’zib” eklenerek de
isimlendirme yapilmistir (Koksal, 2006). Ceza olarak bir yere siirmeyi ifade eden siirgiine gondermek
ise “Bulundugu memleketten ¢ikarip bagka yere gondermek, nefyetmek” seklinde ifade edilmistir
(Pakalin, 1983: 299). Develioglu (1995: 819)’nun “nefy” maddesi altinda “siirme, siirgiin etme”
seklinde tarif ettigi stirgiin kavramini Tiircan (2010: 164), “Bir kisinin veya bir toplulugun ceza yahut
giivenlik tedbiri olarak yasadigi yerden baska bir yere belli bir siire ya da omiir boyu kalmak iizere
istegi disinda gonderilmesi ve orada ikamet etmeye mecbur tutulmasr’ seklinde tanimlar. Yiirtikel
(2004: 11)’in tanimlanmasina gore ise siirgiin belirli bir kisi veya toplulugun yasadig: iilkeden, sahip
oldugu mal-miilkten, kiiltiriinden, mensup oldugu toplumdan, sosyal yasantisindan ve ailesinden

koparilmas: anlamina gelmektedir.

Siirgiine génderme cezasi, Islam hukukunda “ta’zir” cezasi gerektiren suglar icin yogun bir
sekilde kullanilmistir. Ta’zir cezalarinda ser’i olarak kesin ve net bir ceza tayin edilmemistir. Bu alanda
takdir yetkisi kamu erkine birakilmistir. Kamu erki bu alani diizenlerken Islam’in belirlemis oldugu
cerceveyi gozetmek zorundadir. Hadd cezalarina gore daha hafif olan bu cezalarda amag, toplumsal
diizenin saglikli bir sekilde devamini saglamak ve ta’zir kapsaminda degerlendirilen suglarin faillerini
yargilamaktir (Sekerci, 1996: 20; Kahveci, 2019: 258-259). Ta’zirle birlikte zaman zaman “hadd”
kapsaminda degerlendirilen suglar i¢in de siirgiine génderme cezasinin uygulandig1 gériilmektedir
(Alan, 2014).

Idarenin belirgin bir sekilde belirleyici oldugu bu ceza yargilamasinda farkli yaptirimlar
uygulanmustir. Siirgiine gonderme cezast Osmanl’nin son donemlerinde daha yaygin bir sekilde
kullanilmistir. Fahiseler, i¢ki icenler, tefeciler, riisvet alanlar ve verenler, kumarbazlar, devletin tespit
etmis oldugu kurallar1 ihlal eden esnaflar, siyasal alanda bozgunculuk yapanlar, iftira atanlar, emre
itaatsizlik edenler, kagak¢ilik yapanlar, kiz kagiranlar ve daha bir¢ok yasa dis fiili yapanlar siirgiine
gonderilmistir (Demirtas, 2010: 344-347; Akgitindiiz, 2017: 60-61; Sekerci, 1996: 20-21; Alan, 2014:
247). Bunlar siniflandirildiginda siirgiine gonderme nedenleri de agiga ¢ikmaktadir: Devlet diizeninin
Isleyisini bozmak, halka zulmetmek, gorevini kotiiye kullanmak, emir ve yasaklara uymamak, ser’i
hiikiimlere aykiri hareketlerde bulunmak (Koksal, 2006: 289-293; Alan, 2014: 247).

Osmanli hukuk sisteminin 6nemli materyalleri arasinda yer alan kanunnamelerde, mahkeme
kayitlar1 olan sicillerde ve birgok arsiv belgesinde siirgiine konu olan ta’zir cezalar1 hakkinda bilgi
verilmektedir. Stirgiin uygulamalarinda toplu sekilde yapilanlar daha ¢ok iskdn amaciyla
yapilmaktaydi. Bireyi cezalandirma maksadiyla yapilanlar ise hukuki bir hiiviyete sahip olup mikro
diizeyde uygulamalar olarak karsimiza ¢ikmaktadir. Yukarida sayilan suglarin yani sira Osmanl
Devletinin son demlerinde siirgiine gonderme suc¢u daha ¢ok siyasi baglamda ele alinmis ve
uygulanmistir. Siirgiin edilenin gonderildigi yer “menfa” olarak adlandirilmaktaydi. Ulkenin iicra
koseleri siirgiin yeri oldugu gibi merkeze miicavir yakin alanlar da siirgiin bolgesi olarak
secilebilmekteydi. Ayni zamanda iilke disina ¢ikarmanin da o6zellikle son donemlerde sikca
uygulandig goriilmektedir (Dagcioglu, 2007: 167-168). Siirgiin yerinin tayininde suglunun gozetim
altinda olmas1 ve kagmasinin oniine gecilmesi gibi hususlar géz 6niinde bulundurulurdu. Ayrica
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sugun mahiyeti ve suglunun sahip oldugu ozelliklere gore siirgiin yerinin tespit edildigi
anlasilmaktadir (Koksal, 2006: 288).

Stirgtin, Osmanli Devleti'nin kurulusundan yikilisina kadar farkli varyasyonlar igerisinde
uygulanagelmistir. Siyasal, toplumsal ve ekonomik baglamda degerlendirilen siirgiin olgusu zamanla
hukuki bir hiiviyete de biirtinmiistiir. Iskin amaci disinda Osmanli tarihi boyunca hukuki bir ceza
tiirii olarak sik¢a kullanilmigtir. Ozellikle biirokratik islemlerde, hukukun tanimig oldugu yasal
cerceve dahilinde etkin bir sekilde kullanilmis ve 6nemli bir ceza baghig: haline gelmistir. 1839 yilinda
ilan edilen Tanzimat Ferman1’nin ardindan Osmanli Devleti diger alanlarin yani sira hukuk alaninda
da ciddi bir dontigiime ugramis; diizenlenen (ve zamanla giincellenen) ceza kanunnamelerinde
strglin cezast Ahiirriyeti kisitlayici agir cezalar kategorisinde degerlendirilmistir. Yapilan bir
aragtirmada Sultan Abdiilmecit Dénemi (1839-1861)’nde uygulanan agir cezalar arasinda en fazla
verilen cezanin siirgiin oldugu ve siirgiine sebep olan suglarin ise “Tanzimat’a yonelik isyan
girisimleri, kendi halinde olmamak, fitne ve fesat olmak, diizeni bozmak, eskiyalik, halki kigkirtmak,
firar, riigvet, iftira atmak, ahaliden zorla para almak, alacagindan fazla para talep etmek, katl, haneye
tecaviiz, 1rza tecaviiz, hakaret ve kiifiir, yardim ve yataklik, cemaat ile iyi gecinmemek, hirsizlik, resmi
evrakta sahtecilik” durumlarindan olustugu tespit edilmistir (Poyraz, 2020). Ayrica siirgiin cezasinin
Tanzimat Donemi’nden (1839) itibaren -0zellikle de Sultan II. Abdiilhamit Dénemi’nde (1876-
1908)- politik etkisizlestirme amactyla (Simgek, 2018) sivasal bir dislama yéntemi (Ozcan, 2003)
olarak kullanildig1 bilinmektedir. Oyle ki devletin kamusal alanda belirlemis oldugu temel
parametrelere aykir1 davrananlara (6zellikle kamu personeline) karsi uyguladig: siirgiin cezasi
Osmanlr’dan Cumhuriyet Tirkiye’sine aktarilmis olup modern devletin bireyler {izerinde kurdugu
bir disiplin yaklagimi ve ceza tiirii olarak bugiine kadar uygulanagelmistir.

Siirgiin Literatiiri

Ierisinde dramatik bir gizem ile ilgi ¢ekici meraki da barindiran bir kavram olan siirgiin ve
stirgiinliik olgusu gerek ulusal gerekse de uluslararas: literatiirde ¢okga arastirilan bir konudur.
Stirgtinii konu edinen ¢alismalar: basta tarih ve sosyoloji olmak tizere sosyo-politik (Ricci, Bentley,
& Yang, 2016), edebiyat (Acehan, 2007; Aliyev, 2020; Glad, 1990; Guillén, 1976), psikoloji (Jung &
Neumann, 2015) ve diger alanlarda (Bingol, 2018) gerceklestirilen ¢aligmalar olarak tasnif etmek
mimkiindiir. Batili bazi iilkelerin diinyanin dort bir tarafinda gerceklestirdikleri kolonizasyon
faaliyetleri cergevesinde uyguladiklar1 stirglinii tarihi ve sosyolojik perspektifle ele alan konular
uluslararasi literatiirde 6nemli bir baglik olarak yer almaktadir (Ricci vd., 2016; Vito, Anderson, &
Bosma, 2018). Ote yandan Tiirkiye’de ulusal tarih literatiiriiniin ise Osmanli’da siirgiin cezasini
donemsel olarak ve kapsamli bir sekilde ele alan ¢alismalar (Baytimur, 2011; Dascioglu, 2007; Polat,
2019; Simgsek, 2018), belirli bir cografik bolgeye-sinirlar: belirli bir yere yapilan siirgiinleri inceleyen
calismalar (Erken, 2021; Giines, 2016; Ipek, 2019; Tasbas, 2012; Ulugay, 1951; Unli, 2010),
Osmanlrdaki siirgiin kadinlar1 inceleyen ¢alismalar (Alan, 2014; Sepetcioglu, 2011) iizerine
yogunlastig1 goriilmektedir. Buradan hareketle Osmanli modern egitim sisteminde siirgiin cezasinin
pratikteki uygulamalari ilgili literatiirde eksikligi hissedilen bir konu olarak degerlendirilmektedir.

Modern egitim kurumlarinda personelin gorevlerini belirli bir diizen igerisinde yerine
getirmelerini ve bu suretle sistemin saglikli bir bi¢cimde isleyisini saglamak icin kullanilan siirgiin
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cezasl, iktidarin disiplin saglama araglarindan biri olagelmistir. Tanzimat Donemi Osmanli egitim
modernlesmesi siirecinde siirglin cezast verilmis egitim personeline dair ¢ok sayidaki vaka
orneklerinin ele alinarak incelenmesi; konuya iliskin 6zgiin bilgi ve yorumlara ulagilmasi, konunun

tarkli boyutlariyla ele alinarak degerlendirilebilmesi bakimindan 6nemli ve gerekli goriilmektedir.

Degisimin kaginilmazlig1 karsisinda Osmanli elitleri, kurumsal baglamda 6ncelik siralamasini
ordu ve egitime vermistir. Onceligin ordu oldugu kabul gérmiigse de aslinda bu ikisi zaman zaman eg
deger bir sekilde ele alinmigtir. Meydan okumalara karsi koyacak ve zamanin ruhunu idrak edecek
bir anlayisin tesis edilmesi, egitimi 6ne ¢ikaran yegane unsurdur. Tanzimat modernlesmesi ile birlikte
geleneksel egitim kurumlarinin degisime direng gostermesine karsin modernize edilen egitim
sisteminde gerek teskilat gerekse egitim-6gretim anlayisinda yeni bir paradigma olusturma yoluna
gidilmistir. Geleneksel egitim kurumlarini olusturan sibyan mektepleri ve medreselerdeki reform
gabalar1 sinirli dlgiilerde kalmis (Akytiiz, 1994) olup askeri ve kamusal egitimde s6z konusu yeni
paradigmaya uygun faaliyet gosteren yeni okul tiirleri kurmak suretiyle egitimde modernlesmeye
dontik reformist atilimlar gerceklestirilmistir (Akyiiz, 2011: 13). Bu siiregte geleneksel egitim, askeri
egitim ve kamu egitimi seklindeki {i¢ alanda faaliyet gosteren kurumlarin kendilerine mahsus idare
ve yonetim mekanizmalarina sahip olmalar1 egitim yonetimi alaninda ¢ok bashlik olarak
degerlendirilebilir. Fakat 1857 yilinda Maarif-i Umumiye Nezaretinin kurulmasiyla kamusal egitimin
yonetimi ve denetimine yonelik ciddi bir uygulamaya gecildigi gibi bunun disindaki egitim
alanlarinda da devletin merkezilesme ve kontrol arzusu kendini gostermistir (Ciiciik, 2020). Bu
stiregte donemin iktidar anlayisina ve ideolojisine uygun sekilde yeniden olusturulan / tretilen
ritiieller vasitasiyla egitim sistemi sekillendirilmistir (Meseci Giorgetti, 2020). Bu dogrultuda
teskilatlanmanin temel aksamlarindan biri olarak personel yapilanmasi karsimiza g¢ikmaktadir.
Devlet kontrolii ve denetimi altindaki egitim-6gretimin tasiyici kolonlar1 olan “gérevlendirilmis”
Ogretmen Oznesi, Osmanli modernlesmesinde (en azindan egitim alaninda) merkezi bir yere
konumlandirilabilir. Osmanli’'nin mirasgist konumunda olan Tiirkiye Cumhuriyeti doneminde de bu
durumun devam ettigi ve hatta yeni rejimin yerlesmesi ve Cumhuriyet devrimlerinin tekdmiili
noktasinda lokomotif gorevi iistlenen 6gretmenlere “toplum mithendisligi/mimarlig1” roli verilerek
biiyiik gorev ve sorumluluklar yiiklendigi ifade edilebilir.

Osmanli modern egitim biirokrasisinin temel yapi tas1 olan 6gretmenlerin belli bir diizen
icerisinde kendilerine verilen gorevi ifa etmeleri i¢in yasal bir ¢ergeve olusturulmustur. Mevzuat
hiikiimleri statik kalmamais, zamanin ruhuna uygun olarak degisimden kendi payina diiseni almistir.
Olusturulan mevzuat ile gorev tanimi yapilmis olan 6gretmenlerin bunlara aykir1 hal ve hareketleri
ya da bagka nedenler beraberinde birtakim yaptirimlari da giindeme getirmistir. Bu yaptirimlar
icerisinde Osmanli biirokrasisinde Onemli bir yere sahip olan siirgiine gonderme cezasi
bulunmaktadir.

Osmanlrda Ogretmen siirgiinlerinin bunu yasayan oOzneler olarak kisilerin hayatina
yansimalari ile siirgiinden 6nceki mekanla siirgiin yerindeki egitim ortamina etkileri konusuyla ilgili
alanyazinda bir bosluk oldugu soylenebilir. Bununla birlikte dogrudan 6gretmen siirgiinlerini konu
almasa da buna dair kiymetli bilgi ve degerlendirmeler iceren bazi ¢aligmalardan so6z edilebilir. Bu
dogrultuda Giindiiz (2010)’tin ge¢ donem Osmanli egitim sisteminde disiplin ve cezalandirmay:
hatirat ve otobiyografi tiirtindeki eserler tizerinden inceledigi ¢alismasinda yasak kitap bulundurmak
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ve siyasetle ugrasmak sebebiyle siirgiin cezasi verilen 6grencilerden bahsedilmistir. Demirel (2013)’in
Osmanli modern egitim kurumlarinda islenen suglar1 arsiv kaynaklarina dayali olarak inceledigi
calismasinda ise prosediirde yer alan gesitli disiplin cezalar1 arasindan 6grenci ve 6gretmenlerin aldig:
stirgiin cezasina dair orneklere yer verilmistir. Bu ¢aligmalarda deginilen 6grenci ve 6gretmenlerin
strgtinliikleri konusu egitim, disiplin ve iktidar ticgeninde ele alinarak kapsamli arastirmalarla
genisletilip incelenmeye deger goriilmektedir.
Iktidar ve Egitimde Disiplin

Iktidar kavrami her ne kadar siyasal teori ve siyaset felsefesi alanlarin1 dogrudan ilgilendirse
de 2. Diinya Savasi sonrasi donemde siyaset bilimi ve sosyoloji, sonraki donemlerde ise sosyal teori
ve genel olarak beseri bilimlerde merkezi 6neme sahip bir konu olmustur (Clegg, 1989). Farkli disiplin
ve paradigmalardan gelen teorisyenlerin iktidar kavramini algilayis ve teorilerinde ele alis
bicimlerinde farklilasmalar oldugu gorilmektedir. Klasik yaklasimlarda iktidarin kavranisinda
hukuki ve iktisadi modeller 6ne ¢ikar. Marksizm’in odaklandig: iktisadi modelde iktidar, simf
tahakkiimiine ve ekonominin buyruklarina tabi kilinmakla iliskilidir. Iktidar anlayigini burjuva
smifinin araci olan kapitalizmle sinirlayan Marx, kapitalist modern toplumdaki iktidar iligkilerini
somiirii, emegin yabancilagmasi, sinif ¢catismast kavramlar tizerinden agiklamistir (Marx & Engels,
2018). Hukuki modeller ise iktidar1 hukuk, yasa, ahlaki hak ve siyasal hiikimranlik gergevesinde
¢oziimleme yoluna gider. Weber, iktidari bir olasilik olarak gorerek toplumsal aktorlerden herhangi
birinin, giicinii nereden aldigi O6nemli olmaksizin digerlerine ragmen kendi iradesini
gerceklestirebilme olasilig1 olarak ifade eder; iktidar1 egemenlik, egemenligin kaynaklari, biirokrasi ve
kapitalizmin Protestan ahlakina dayali rasyonalizasyonu kavramlariyla agiklar (Weber, 1995: 92;
Weber, 1997: 42). Diger yandan, diinyay1 “gii¢ istenci” olarak goren Nietzsche i¢in iktidar, insani
insan yapan temel bir giidii olup yasama tutkusunun bir gostergesidir (Nietzsche, 2002: 355).

Marx iktidar: sinif iligkilerinde, Nietzsche perspektivizmde, Weber geleneksel, karizmatik ve
biirokratik kurumlarda gosterirken Postyapisalci yaklasimin temsilcisi Foucault, onu hayatin giinlitk
rutini i¢inde, giindelik toplumsal iliskilerde gostermeyi amaglar. Foucault’ya gore her insani iliski bir
sosyal iligki ise her sosyal iligki bir iktidar iliskisini ifade eder (Foucault, 2003: 48). Iktidar, etki alan1
olarak gordugii bedenler tizerinden isler. Disiplin aracilifiyla bedenleri yoneten iktidar; 6znelerin
bedenlerinde var olan, goriinmez, sinirsiz hareket kabiliyetine sahip bir eylem ve iligski bi¢imidir.
Iktidar amaca uygun bi¢imde deneyimler yaratarak, belirli 6znelesme bigimlerini dayatarak bedeni
yararli ve itaatkdr hale dontistiiriir. Bunu disiplin tekniklerini kullanarak yapar. Yani disiplin zamanin
ve mekanin diizenlenmesi ve bedenlerin bu diizenlere uydurulmaya ¢alisilmasi seklinde isler. Tipk:
kislalar, fabrikalar, hapishanelerde oldugu gibi okullar bireylerin hareket ve davranislarinin
bi¢imlendirildigi, siirekli denetim altinda tutuldugu yerlerdir (Foucault, 2015).

Mliskisel bir niteligi bulunan iktidarin, toplumsal yasamin her alaninda ortaya ¢ikan ¢ok
boyutlu bir gerceklik oldugu ileri siiriilebilir. Foucault (2015), egitim, disiplin ve iktidar tiggenini
teorik boyutta tartisarak ozellikle modern toplumlarda yasanan siireglere dair kapsamli ¢oztimlemeler
ortaya koymustur. Ge¢ Osmanli donemindeki siirgiin 6gretmenlere dair 6zgiin tarihsel bulgularin
giin ylziine ¢ikarildigi bu arastirma, Foucault'nun egitim, iktidar ve disiplin tizerine yaptig1 teorik
¢oziimlemeler 15131nda degerlendirilebilir. Oyle ki Tanzimat Dénemi Osmanli egitim modernlesmesi
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stirecinde iktidarin bir yaptirim ve disiplin saglama araci olarak 6gretmenlere bictigi siirgiin cezasina
dair ¢ok sayida vaka ornegi bulunmaktadir. Siirgiin konusuna iliskin 6zgiin bilgi ve yorumlara
ulagilabilmesi ve konunun farkli boyutlariyla ele alinarak degerlendirilebilmesi agisindan bu vakalarin

incelenmesi 6nemli bir arastirma konusu olarak goriilmektedir.

Bu baglamdaki aragtirmanin amaci, Osmanl’da modern egitim sisteminin cesitli
kademelerinde 6gretmen 6znesinden kaynaklanan sorunlarin ¢6ziimii ve bir daha yasanmamasi i¢in
bir tedbir olarak iktidar erkinin ortaya koydugu kurallardan hareketle siirgiin cezasina ¢arptirilmis
ogretmenlere dair tarihsel vaka incelemesi yapmaktir.

Yontem

Aragtirma Deseni

Geg Osmanli donemindeki siirgiin 6gretmenlere ve onlarin siirgiinliik hallerine iliskin tarihsel
bir incelemeyi amaglayan bu aragtirma nitel arastirma yontem ve yaklasimiyla olusturulmus bir
egitim tarihi aragtirmasidir. Bir veri toplama teknigi olmanin yani sira tarihsel incelemeyi amaglayan
arastirmalarda basli basina bir arastirma yontemi olarak kullanilabilen dokiiman incelemesi (Yildirim
& Simsek, 2013) bu arastirmada esas alinmaigtir.

Veri Kaynag

Arastirmanin veri kaynagini yazili dokiimanlar olusturmaktadir. S6z konusu dokiimanlar
Tiirkiye Cumhuriyeti Cumhurbagkanligi Devlet Arsivleri Baskanligt Osmanli Arsivinden temin
edilmis olup tarihi arsiv belgesi niteligi tasimaktadir. 19. yiizyil ile 20. ylizyilin baslarini kapsayan
genis bir doneme ait bu belgeler, aragtirmanin birincil veri kaynagini olusturmaktadir. Bunun yamn
sira konuyla ilgili detayl1 alanyazin taramasi yapilarak ulagilabilen arastirma ve inceleme eserler de
dikkate alinmistir. Arsiv belgeleri ve alanyazindaki eserler tizerinden yiiriitillen bu arasgtirma etik
kurul onay1 gerektirmemektedir.

Veri Toplama Siireci

S6z konusu dokiimanlara Devlet Arsivleri Bagkanliginin internet sitesindeki belge tarama
sisteminde yapilan incelemeler sonucu erisim saglanmaistir. Belge tarama sistemindeki detayli tarama
secenegiyle Osmanli Arsivinin tiim fonlarinda genel tarama islemi yapilmigtir. Bu taramalar belirli
anahtar kelimeler tizerinden gergeklestirilmis olup “6gretmen, muallim” kavramlarinin “stirgiin, tard,
icla, nefy, ihra¢” vb. kavramlarla birlikte yer aldig1 toplam 174 belge/belge grubu tespit edilmistir.
Bunlarin bazilarinin igerigi sadece bir sayfadan olusmakla birlikte bilyiik kismi birden fazla
varak/sayfadan olusmaktadir. S6z konusu belgelerin tamami ayrintili bir sekilde incelenerek
arastirma konusuyla ilgili olanlar belirlenip temin edilmistir. Dolayisiyla bu arastirma, belge tarama
sisteminde 6zeti bulunan belgeler tizerinden belirli anahtar kelimeler kullanilarak yapilan taramalar
neticesinde temin edilen belgelerle sinirlidir.

Verilerin Analizi
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Arastirma kapsaminda Devlet Arsivleri Baskanligt Osmanli Arsivinden temin edilen belgeler
icerik analiziyle ¢6ztimlenmistir. Bu dogrultuda oncelikle Osmanli Tiirkgesi ile yazili s6z konusu
belgelerin giiniimiiz Tiirk¢esine transkripsiyonu yapilmis ve ardindan bunlar sadelestirilmistir. Daha
sonra kronolojik olarak siralanan belgelerde yer alan bilgiler ayrintili bir sekilde ¢oziimlenerek agik
kodlamaya tabi tutulmustur. Elde edilen kodlar tizerinde yapilan ikincil kodlama asamasinda
belgelerden elde edilen bilgilerin benzesen ve farklilasan yonleri bir araya getirilerek belirli kategoriler
olusturulmustur. Son analiz siirecinde ise stirgliniin yasa/ prosediiri, siirgiin sebepleri ve siirgiin
yerleri seklinde ii¢ ana tema ortaya ¢ikmis olup arastirma bulgular1 bu temalar ¢ergevesinde
sunulmustur.

Bulgular

Siirgiin Cezasinin Yasal Prosediirii: Mevzuat Ne diyor?

Stirgiine gonderme cezasinin Osmanli kamu yonetiminde 6nemli bir enstriiman oldugu ve
devletin kurulusundan itibaren biirokratik yapilanmasinda kokli degisiklikler olmasina ragmen
yikilisa kadar bu gelenegin devam ettigi birgok tarihi vesikadan anlasilmaktadir.

Osmanli modernlesmesinde Tanzimat Doénemi, -deyim yerindeyse- makas degistirilen
belirgin bir siirecin baslangicini olusturmugstur. Bat1 Diinyasinin ilham kaynag: olarak alindig: bu
donemde Osmanlr’da hukuk alaninda yapilan 6nemli yeniliklerden biri de ceza kanunnameleridir.
1840, 1851 ve 1858 tarihli ceza kanunlari sekiilerlesmenin 6nemli donemeglerini olusturur. Bu ti¢ ceza
kanununda da siirgiin (nef’i) cezasinin var oldugu goriilmektedir. Siirgiin cezasinin genel ¢ergevede
temel dayanak noktasini bunlar olusturmustur (Gokeen, 1987: 67; Taner, 1999).

Maarif-i Umumiye Nizamnamesi' ile egitime Tanzimat ruhu yedirilmis ve egitim alaninda
Bat1 tarzinda yeni ve modern bir yapilanmaya gidilmistir. Bu nizamnamenin 178. maddesinden
itibaren 6gretmenlere yonelik birtakim diizenlemelere yer verilmistir. Bunlar igerisinde 6gretmenlere
verilecek cezalar hakkinda da bilgi yer almaktadir. Nizamnamenin 180. maddesine gore sibyan
okullar1 6gretmenlerinin nizamata aykir1 davranislarinda kusur ve kabahatlerinin derecesi dikkate
alinarak “fevbih ve tekdir’ cezasi verilir. Tekrari durumunda gorevlerinden el gektirilerek ihrag edilir
(Diistur, H. [Hicri] 1289/1872-1873: 215).

Egitimin diger kademelerinde (Riistiye, [dadi ve Sultani) gorevli 6gretmenlerden &ziirsiiz bir
sekilde gorevini yerine getirmeyenlerin maasinda kesinti yapilacag: belirtilmistir. Yine ayn1 madde
icerisinde (186. madde) bir ayda on giin gorevini ifa etmeyen Ogretmen memuriyetten ihrag
edilecektir (Diistur, H. 1289/1872-1873: 216). Istanbul’daki riistiye mektepleriyle ilgili bir talimatta
gecerli bir 6zrii olmadig halde derse girmeyen Ogretmenin maasinda kesintiye gidilecegi
belirtilmistir. Bir ayda oziirsiiz olarak ti¢ giin derse girmeyen O0gretmen istifa etmis sayilacakti
(Salname-i Nezaret-i Maarif-i Umumiye, H. 1316/1898: 299). Bu talimatnamenin bir benzeri de

1 Maarif-i Umumiye Nizamnamesi Sultan Abdiilaziz déneminde 1 Eylil 1869’da yayimlanmistir. Egitimde bir birliktelik ve
senkronizasyon saglamak amaciyla hazirlanmis ilk kapsamli ve ciddi kanunlastirma hareketidir. Daginik halde bulunan
egitim ve 0gretim faaliyetleri, Osmanli egitim modernlesmesinin bir sonucu olarak ortaya ¢ikmis olan bu nizamnameyle
daha derli toplu hale getirilmis ve sistematik bir zemine oturtulmustur (Glindliz, 2015: 72-73).
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tasradaki Riistiye mektepleri i¢cin hazirlanmis olup bunun 48. maddesine gore Ogretmen ve
hizmetkarlardan biri vazifesinin ifasinda kusur ederse 6ncelikle “muallim-i evvel” (birinci 6gretmen)
tarafindan uyarilacagy; kusur aynen devam ederse resmi kanallardan durumun silsile yoluyla Maarif
Nezaretine bildirilecegi ifade edilmistir. 49. maddede tedris faaliyetini yerine getirmeyen 6gretmenler
icin Maarif Nizamnamesi’nin 186. maddesinin uygulanacag: belirtilmistir (Salname-i Nezaret-i
Maarif-i Umumiye, H. 1316/1898: 325).

1869 yili sonrasinda Osmanli maarifinde 6gretmenlere verilen siirgiin gibi cezalarin yasal alt
yapist Maarif-i Umumiye Nizamnamesine gore sekillendirilmistir. Bu tarihten 6nceki donemde ise
stirgiine gonderme cezasiyla ilgili nizamnamelerde dogrudan bir ibareyle karsilasiimamigsa da bu
cezanin belirli sekillerde uygulanmis oldugu birtakim perakende belgelerden anlasilabilmektedir.
1869 6ncesi donem i¢in maarif alanindaki siirgiin cezasinin yasal dayanagi ise ceza kanunnamelerine
gore tahakkuk etmistir. S6zgelimi Hersek Meclisinden goriisiilmek {izere Meclis-i Vala-y1 Ahkam-1
Adliyeye gonderilen bir yazida Mostar ahalisinden 6gretmen Buftan’in Hiristiyan ¢ocuklar:
okuturken bazi olumsuz davranislarda bulundugu ifade edilmistir. Ad1 gegen sahsin bir miiddet
bolgeyi terk ettigi fakat daha sonra geri donerek ahalinin istememesine ragmen baski ve korku ile
faaliyetlerine devam etmek istedigi belirtilmistir. Bunun {izerine ceza kanunnamesi dayanak
gosterilerek kendisine kiirek cezasi verilmis ve bu da siirgiin cezasina tahvil edilmistir. Padisahin
onayina sunulan bu yazida 6gretmen Buftan’in Bursa'ya siiriilmesine ve ii¢ yil burada zorunlu
ikametine karar verilmistir (BOA, .MVL. 460/20698, Ocak 13, 1862). Ilgili dsnemde buna benzer
bir¢ok dava ve siirgiine gonderme 6rnegi bulunmaktadir.

Ogretmenlerin Siirgiin Edilme Sebepleri: Uygulamadaki Durum

Bu kadar agir bir cezay1 gerektiren amiller nelerdi? Siirgtin agirdir. Siirgiin diinyasinda ikinci
bir siirgiindiir. Heidegger (2010)’den miilhem bir kavramsallastirmayla “fr/atiimis/ik” halidir varlik
i¢cin. Ailenden, ocagindan, topragindan, asindan ve isinden koparilmay: gerektiren somut ve dise
dokunur gerekeeler olmalidir.

Osmanli egitim sisteminde siirgiin vakalarinda goze ¢arpan hususlardan biri tedrisata siyasal
hesaplarin dahil edilmis olmasidir. Bu alanda dile getirilmek istenen sey, iki vechesi olan bir iktidar
miicadelesidir. Osmanlr’da iktidar miicadelesinin geleneksel enstriimanlar1 Tanzimat Dénemi'nde
farklilagmistir. Batili anlamda organize edilen egitim kurumlarinda yeni siyasal anlayislar filizlenmeye
baglamigtir. Osmanli siyasal diizeni igerisinde anayasa ve meclisin oldugu yeni bir anlays,
ogretmenler ve 6grenciler arasinda yayillmaya baslamistir. Sultan II. Abdiilhamit Dénemi’nde bu
iktidar savasi zirve yapmustir. Bu kritik siirecte okullar, 6zellikle yiiksekogretim, muhalif diisiincenin
rahmi konumuna gelmistir. Buralarda bulunan 6gretmenlerin bazilari mubhalif siyasetin tagiyici
kolonlar1 olmustur. Bu iktidar miicadelesinin diger ytizii iilke icerisinde 19. ylizyilda siddetlenen
ayrilikc1 hareketlerdir. Ayrilik¢i hareketlerin aktorleri arasinda 6gretmenlerin de var oldugu
goriilmektedir. Hatta bunlarin etki alaninin daha genis ve siddetli oldugu malumun ilani gibidir. Iste
her iki durumda devlet ve iktidar kaynaginin en 6nemli cezalandirma aygit1 siirgiin olmustur.

II. Abdiilhamit Doénemi, egitimde modernlesme ¢abalarinin ivme kazandig1 bir dénem
olmustur. Egitimin devletin asli gorevleri arasinda goriilmesiyle birlikte sistemde merkeziyetci bir
anlayis hakim olmaya baglamistir. Donemin siyasal soylemine paralel bir sekilde merkezden tasraya
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yayilan teskilat semasi, her gecen zaman diliminde giiclendirilmistir. Buna ek olarak devletin “ideal-
makbul vatandag” tasarimini (Ustel, 2016) esas alan yeni bir egitim ruhu olusturulmaya calisilmustir.
Bu ruha uygun olarak dersler, igerikler ve programlar belirlenmistir. Bu ruh her ne kadar istenilen
seviyeye bir tiirlii getirilememisse de etkin bir denetim mekanizmasiyla okul dersliklerine kadar
ulagtirilmistir.

II. Abdiilhamit Dénemi'nde iktidar, denetim mekanizmasini sadece Miisliman ve Tirk
okullarina degil ayni zamanda gayrimiislim ve yabancilara ait okullara kadar genisletme gabasi
i¢cindedir. Bu donemde ilkokul kademesinden yiiksekogretim kademesine kadar gorevli 6gretmenler,
potansiyel stipheli konumundadir. Bu durum donemin belgelerine ve yazigmalarina da konu
olmustur. Bu giivensizligin o donemde yazilmis raporlarda kullanilan ifadelerle (ifsdd-1 ahlik, ezhan-
1 masume-yi tehyic, tefevviihat-1 muzirra) ete kemige biirtindigii agik¢a goriilmektedir (Somel, 2010:
164).

Egitim sisteminin belirlenen hedefler dogrultusunda islemesi igin iktidar tarafindan teftis ve
denetim kurumlar1 gibi ¢esitli kontrol mekanizmalar1 devreye konulmustur. 1869’da yayimlanan
Maarif-i Umumiye Nizamnamesine kadar bu alanda bolitkk porgiik diizenlemelerin oldugu
bilinmektedir. Bu Nizamname ile teftis ve denetim alaninda yeni bir anlayis olusturulmustur
(Kodaman, 1999: 48-50). II. Abdiilhamit Donemi'nde kurumsallagtirilmaya calisilan bu kontrol
mekanizmasi, onun mubhalifi olarak iktidara gelen Ittihat ve Terakki Cemiyeti Dénemi’'nde “Ittihatci
ideoloji” dogrultusunda daha islevsel hale getirilmis ve yayginlagtirilmistir (Fortna, 2005: 127).

Geg¢ Osmanli Doneminde sayilar1 hizla artirilmaya galisilan modern kamu okullarin yani sira
azinliklarin ve yabancilarin agmis oldugu okullar, iktidar i¢in birgok problem alanlarinin olusmasina
neden olmustur. Bu okullarda II. Abdiilhamit’e muhalif 6gretmen ve 6grenci yapilanmasinin olduk¢a
yaygin oldugu bilinmektedir. Buna kars: II. Abdiilhamit, kurmus oldugu hafiye teskilatiyla bu alani
zapturapt altinda tutmaya ¢alismistir. Bu noktada cezalandirma mekanizmasinin siirgiin 6zelinde
sik¢a kullanildig1 gorilmektedir. Egitimdeki modernlesme ve uluslagma cabasi Ittihat ve Terakki
Doénemi’'nde de devam etmistir. Muhaliflere kars1 daha 6nceki siyasal elitlerin yapmis oldugu siirgiin
politikasini Ittihat ve Terakki de benzer sekilde devam ettirmistir.

II. Abdiilhamit Dénemi’nde kaleme alinan resmi belgelerde, siirgiin bashgi altinda yapilan bir
dilsel ¢6ziimlemede donemin ruhunu yansitan “mugayir-i sadakat, hilaf-1 sadakat ve tesebbiisit-1
mefsedet-kirane” ibareleri ¢ok ge¢mektedir. Mubhaliflerin iktidar miicadelesinde siirgiine
gonderilenler sadakatsizlikle itham edilmislerdir. Diyarbakir Valisi Nazim tarafindan 1905te
Dahiliye Nezaretine gonderilen bir belge, vilayetteki stirgiinler hakkinda bilgi verir. Bu belgede
stirglin edilenlerin farkli meslek gruplarindan (iglerinde 6gretmenler de bulunmaktaydi) oldugu
goriilmektedir. Ulkenin degisik bolgelerinden Diyarbakir’a siiriilen bu sahislar, yukarida bahsedilen
fiillerden dolayi ceza almis kisilerden olusmaktaydi (BOA, Y.PRK.DH. 13/43, Agustos 24, 1905).

PRI

Siyasal anlayisin ve iktidarin degistigi donemlerde siirgiin edilenler bu sefer eskinin muktedir
mirasgisi, yeninin muhalifi pozisyonuna diismiislerdir. 1908’de gergeklesen II. Mesrutiyet’in ilan1 ve
31 Mart Vakasi’'ndan sonra iktidar dizginlerini eline alan Ittihat ve Terakki Firkasi, muhalif olanlara
kars1 kendisinin daha 6nceden maruz kaldig1 uygulamalar1 bizatihi kendi uygulamaya baslamistir.
[zmir sancaginda bulunan Sultan Orhan Medresesi Din Ilimleri Ogretmeni Ankarali Haci Ahmet
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Hilmi Efendi (60 yasinda) Dervis Vahdeti’'ye mektup yazdig1 ve Hareket Ordusu’na kars: oldugu
gerekeesiyle 6rfi idare tarafindan siirgiin cezasina carptirilmistir (BOA, 1.AS. 85/11, Haziran 8, 1909).

Iktidar miicadelesinin diger bir yiizii ise 6zellikle Balkanlarda etkisini hissettiren ayrilikei
hareketlerdir. Balkanlardaki milliyet¢i nitelik tasiyan isyanlara en ¢ok katki yapanlar arasinda
ogretmenler vardi. Ulusal kimlik ingasinda 6gretmenlerin yerel dillere yaptiklar: vurgu siirgiin sebebi
olabilmekteydi. Selanik vilayetine bagli Kesriye’deki Rum mektebinde Rum dilinden bagka Ulah
dilinde egitim vermeye ¢alisan ve bu konuda Kesriye metropolitanina muhalefet eden 6gretmen
Apostol'un siirgiin edilmesi ve cezalandirilmasi buna 6rnek olarak gosterilebilir (BOA, HR.MKT.
685/30, Mayis 22, 1870). Osmanl: tebaast olmayan yabanci 6gretmenlerin gayrimiislim okullarinda
calistirilmasi devlet nezdinde bir tehdit algisinin olusturmustur. Yanya’daki Rum ibtidai mektebine
ve Inas mektebine tayin edilmis olan erkek ve kadin 6gretmenler gorevlerinden azledilerek siirgiin
edilmistir. Bu olayda siirgiin edilen 6gretmenlerin baska bir devlet tarafindan atandig1 ve bu durumun
kabul edilemez oldugu belirtilmistir. Eskiden beri var olan kaidelere gére Osmanli tebaasindan olan
ve giivenilirliginden siiphe duyulmayan o6gretmenlerin segilmesi gerektigi vurgulanmistir (BOA,
DH.MKT. 2197/31, Mayis 4, 1899).

II. Abdiilhamit Dénemi'nde Yildiz biirokrasisi Balkanlardaki ayrilik¢1 Bulgar komitacilarina
kars: stirglin kartini sik stk kullanmistir. 1903 yilinda iglerinde dokuz 6gretmenin de bulundugu
otuzdan fazla komitact Adana ve Halep’e siirgiine gonderilmistir (BOA, Y.PRK.MK., 14/45, Temmuz
5,1903). 1907 yilinda Tirnova’daki bir heyet tarafindan hazirlanan raporda, Bulgaristan Emareti’nin
kadin ve erkek 950 6gretmeni giiya meslekten ihrag ettigi ancak bunlarin aslinda farkli bolgelere
ogretmenlik i¢in gonderildigi belirtilmistir (BOA, DH.MKT. 1216/77, Aralik 12, 1907).

Aydin vilayetinde yapilan genel bir teftis esnasinda Kula kazasinda bulunan Rum
mektebindeki torende konusan bir kiz ¢ocugunun Yunan iddialarini iceren ve Osmanli tebaiyetine
uygun olmayan bazi kelimeler ve ifadeler kullanmasi okuldaki miidiir ve 6gretmenlerin ihracina
neden olmugstur. Bu 6gretmenlerden birinin Yunanl oldugu ve ¢ocuklar1 bu sekilde yonlendirdigi
belirtilmistir (BOA, SD. 2519/10, Temmuz 7, 1887).

Bitlis ve Mus’'ta donem donem farkli okullarda 6gretmenlik yapan Vanli Markos Natanyan,
devlete sadakat noktasinda aykir1 davraniglarda bulununca, énce Istanbul’da alt1 ay hapiste tutulmus
sonra da Kudiis’e stirgiine gonderilmistir. Daha sonra Ermeni Patrigi'nin kefaletiyle affedilmesi talep
edilmistir (BOA, DH.MKT. 1812/21, Subat 23, 1891).

Dabhiliye Nezaretinden Hiidavendigar vilayetine gonderilen bir tahriratta Bursa Alyans Israilit
Mektebi Ibranice 6gretmenligine tayin olunmus olan Israil Belke’'nin elde edilen istihbarat
dogrultusunda Siyonist olduguna kanaat getirilmistir. Bunun tizerine bdyle bir sifata sahip olan
birinin korpe beyinleri ifsat edecegi dustiniilerek bolgeden siiriilmesine karar verilmistir (BOA,
DH.EUM.2.Sb. 51/45, Nisan 8, 1918).

Stirgiine gonderme cezasinin sebeplerinden biri O6gretmenin, kendisine tanimlanmais
gorevlerden ziyade mesrebine uygun ama devletin temel egitim felsefesine aykir: tedrisatta 1srarci
olmasidir. Nevrekob kazasina bagli Lofca karyesi ahalisinden Osmanli tebaasi olan Dimitri, Hiristiyan
¢ocuklara zararli notalar 6gretince bizzat Padisahin irade-i seniyyesi ile iki yilligina Limni’ye stirgiine
gonderilmistir (BOA, DH.MKT. 1408/133, Mart 31, 1887).
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Harbiye Idadisi Akaid Ogretmeni Sabit Efendi fikhi bir meselede ser’i hukuka aykir1 bir sekilde
hareket ettigi, tahrifatta bulundugu ve 6grenciye kars1 6gretmenlik sifatiyla bagdasmayacak tavirlar:
oldugu gerekgesiyle siirgiine gonderilmistir. Ancak daha sonra affedilerek tekrardan 6gretmenlige
baslamigsa da eski aliskanliklarina devam etmesi {izerine ihrag edilerek Kastamonu'ya siiriilmiistiir
(BOA, ZB. 438/112, Ekim 18, 1906). Sahsin, ikinci defa siirgiine gonderilmesine ise bir 6grenci i¢in
iltimasta bulunma istegi neden olmustur. Iltimas istedigi yazis1 “Hdsil-1 pusula aczi bendegén-1
hazret-i sehriyardan Sadrazamdan Hiiseyin Efendi hazretlerinin konaklarinda miistahdem Mehmed
Muhsin bendeleri mektebinizin miintehi sinif talebesinden olup liitfen tavsiye olunarak imtihininda
lazim gelen muavenetin ifasina delalet buyurmaniz bilhassa rica olunur efendim’” seklindedir. Bunun
tizerine 6gretmen Sabit Efendi hakkinda sorusturma agilmistir. Nihayetinde “... bir sakird; iltimasen
Koca Mustata Pasa Riistiye-i askeriyesi miidiiriyetine yazip talebe-i mekatib hakkinda imal-1 niifuzda
bulunmus oldugu tahakkuk etmis olmasiyla mumaileyhin muallimlik gibi bir meslek-i muhteremde
istihdami riza-y1 bari dai’ye mugdyir olacagindan hizmetinden bil-ihra¢ burada devam-1 tezvirat ve
tecaviizatina sedd ¢ekmek iizere Kastamonu misillii bir mahale ref’ ve te bidine karar verilerek (...)
denilerek bu 6gretmen meslekten cikarilmis ve siirgiine gonderilmistir (BOA, Y.MTV. 290/75, Ekim
11, 1906).

Siirgiine gonderme cezasi, devlet nezdinde zararli olarak belirlenmis yayinlarin alim satimim
icra eden dgretmenlere de uygulanmustir. Zistovi Hiristiyan Mektebi Ogretmeni Tudori, “kitab-1
muzi alim satimina aracilik ettigi gerekgesiyle ii¢ yilligina siirgiine génderilmistir (BOA, .MVL.
532/23862, Temmuz 4, 1865). Harp Okulunda askeri cografya 6gretmeni Muhiddin Bey’in bazi zararh
evrak ve ceraidi bulundurdugu, bunlar1 6grencilere okuttugu iddia edilmistir. Yapilan sorgulamada
adr gecen sahis bunu inkar etmisse de evinde yapilan aramada padisaha ve hiikiimete kars1 olan
yayinlar bulunmus ve ceza kanunnamesinin 22. ve 24. maddeleri geregi gorevine son verilerek Fizan’a
stiriilmesine karar verilmistir (BOA, DH.MKT. 959/28, Mayzs 21, 1905).

Siirgtine gonderilme nedenlerinden bir digeri yiiz kizartici bir sug islemektir. Kosova
vilayetinde Osmanli tebaasi olan ve Uskiip ve Prizren’de mektep 6gretmenligi yapan Nikola Miloyevi¢
dolandiricilik, sahtekarlik ve hirsizlik fiillerinden dolay1 18 ay siireyle kiirege konulmus sonra da
stirgiine gonderilmistir (BOA, DH.MKT. 2338/103, Nisan 30, 1900).

Kotii ahlak, asayisi bozma, halkin arasina nifak sokma gibi hususlar da siirgiin sebepleri
arasinda sayillmistir. Limni’de meydana gelen bir ihra¢ ve siirgiin olayinda, faillerin cezanin
uygulanmasina kars1 koyduklari ve ilgili gorevlileri tehdit yoluna gittikleri goriilmektedir. Dolayisiyla
ceza alan kisilerin bulundugu yerden uzaklastirilamamasi zaman zaman mevcut mahaldeki huzuru
ve asayisi olumsuz etkilemistir (BOA, DH.MKT. 2822/19, Mayis 23, 1909).

Siirgiinlerin Yeni Yurtlar: (!) ve Siirgiinde Yasam

Siirgiinlerin yeni yurtlar1 nereler olmustur? Ulke icerisinde bolgeler arast mi, yoksa tam
anlamiyla bir sinir diginda bir yer miydi? Her neresi olursa olsun siirgiinde yagsam bagkadir.

Donemsel olarak siirgiin mahallinin belirlenmesinde baz: farkliliklar bulunmasina ragmen
ozde ¢ok anlamli bir degisiklik yoktur. Istanbul’a yakin yerlere siirgiin yapildig: gibi uzak yerlere de
stirgtinler yapilmistir. Stirgiine gonderilenin kagma ihtimalini en aza indirgemek i¢in kale ve ada gibi
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korunakl: yerler tercih edilmistir. Genelde iilke icindeki bolgeler siirgiin alani olmustur. Ancak son
donemlerde ozellikle siyasi suglularin iilke disina siirgiine gonderilmis olduklar1 goriilmektedir
(Dasc1o8lu, 2010: 168).

Siirgiin yerleri hangi baglamda ve neye gore belirlenmistir? Aslinda cevaplanmasi zor bir soru.
Kanun yapicinin, clirmii isleyen tizerinde bir caydiricilik ve yaptirim uygulama noktasinda miicrimin
ikametinden uzak bir yere siirtilmesini istemesi dogal goriinmektedir. Uygulamada bunun izlerini
stirebilmekteyiz. Yukarida bahsedildigi tizere Mostar ahalisinden Buftan, Bursa'ya siiriilmistiir
(BOA, I.MVL. 460/20698, Ocak 13, 1862). Bir bagka drnekte Zistovi Hiristiyan Mektebi Ogretmeni
Tudori, Diyarbakir’a siiriilmiistiir (BOA, .MVL. 532/23862, Temmuz 4, 1865).

Tiirk¢ede siirgiin denilince akillara hemen gelen ve siirgiinii tamamlayan bir yerdir “Fizan”.?

Fizan’a siirtilme mefhumu siirgiine dair imgelemde ¢ok boyutlu bir bakis saglar. Belki de bu mefhum
olmasayd:i ge¢misteki siirgiinliige dair bugiinkii muhayyilemiz dahi farkli olabilirdi. Oyle ki Fizan,
stirgiin edebiyatinin kiblesidir. Descartes’in diializmini (Clarke, 2003) hatirlatan bir yapiya kap:
aralar. Bedenin hapsoldugu mekan Fizan iken ruhun ve diistincenin gezdigi yer memleket
sokaklaridir.

Siirgiinlerin bir diger yeri Limni adasidir (BOA, DH.MKT. 1408/133, Mart 31, 1887). Kudiis
(BOA, DH.MKT. 1812/21, Subat 23, 1891), Kastamonu (BOA, ZB. 438/112, Ekim 18, 1906),
Diyarbakir (BOA, Y.PRK.DH. 13/43, Agustos 24, 1905)°, Adana, Halep (BOA, Y.PRK.MK. 14/45,
Temmuz 5, 1903), Kibris, Bozcada, Akka, Taif (Dascioglu, 2010: 168), Musul, Bagdat, Basra, Trablus
ve Yemen de siirgiin yerleri arasinda gosterilebilir. Merkeze uzak olan yerlerde ve o6zellikle uzak
stirgiin bolgelerinde bulunan okullarda denetim mekanizmasi etkin degildi. Bu bélgeler 6zellikle II.
Abdiilhamit Dénemi’nin 6nemli siirgiin merkezleri arasinda yer almaktaydi. Yalnizca 6gretmenlerin
degil siyasi anlamda mubhalif olanlarin da zorunlu ikamet yerleri arasinda buralar yer almaktadir
(Somel, 2010: 165).

Stirgiine gonderilenlerin umut vadilerindeki ortak payda bir an 6nce geri doniis biletini
almakti. Neredeyse biitiin vakalarda bu pratigin hayata gecirilmesi yontinde bir ¢aba vardir. Bunun
i¢in 1srarla zorlanan ve kapisi agindirilan yer ise yine devlet kapisidir. Gayrimiislim vatandaglarin bu
yondeki bagvurularini bazen Rum Patrikhanesi ve Bulgar Eksarhlig1 iizerinden yaptig1 goriilmektedir
(BOA, DH.EUM.EMN. 99/26, Temmuz 13, 1913).

Bilmedigi ve yabancisi oldugu bir yere siirgiin edilenin asgari ge¢imini saglayabilmesi ve
maiseti i¢in yevmiye baglanabilmekteydi. Rumeli’den Adana ve Halep’e siiriilen Bulgar komitacilar
i¢in bes kurus yevmiye tahsis edilmisti (BOA, Y.PRK.MK.,, 14/45, Temmuz 5, 1903).

Stirgiin denilen olgu, siirgiin edilenin ailesini de derinden etkilemekteydi. Bu etkinin farkli
yiizleri olmakla birlikte en ¢ok giindeme getirilen, ailenin ekonomik olarak dar bogaza girmesidir.
Strgiin edilenin kendisi veyahut diger aile bireyleri yetkililer nezdinde affin saglanmas: icin

2 1876 yilinda Fizan’da siirgiin bulunanlar arasinda Mostar Ortodoks Mektebi Ogretmeni Yovan ve babasi da
bulunmaktaydi (BOA, A.MKT.MHM. 481/34, Ekim 28, 1876; BOA, DH.MKT. 959/28, Mayis 21, 1905).

3 Belgede belirtilen tarihlerde Diyarbakir vilayetinde farkli meslek gruplarindan, farkli bolgelerden Mislim ve
gayrimislim toplam 45 sirgiin bulunmaktaydi.
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bagvuruda bulunmusglardir. Bazen de bu af bagvurusu siirgiiniin mensubu oldugu milletin yetkili
kurumu tarafindan korumaci bir yaklagimla yapilmigtir. 1913’te Ankara’da siirgiinde bulunan
Bulgarlarin biiyiik cogunlugu serbest birakilmis ancak Bulgar Idadi Mektebi Ogretmeni Kostantin
Pandof serbest birakilmamisti. Bunun iizerine Bulgar Eksarhligy, ailesinin perisan halde oldugunu
ifade ederek serbest birakilmasi i¢in girisimde bulunmustur (BOA, DH.EUM.EMN. 99/26, Temmuz
13, 1913).

Sonug

Osmanli yonetici elitleri, klasik biirokrasi yapilanmasinin islevselligini yitirmeye
baslamasindan sonra farkli arayiglar icerisine girmislerdir. Degisene uyum saglamak ve devletin
icinde bulundugu kétii gidisata son vermek igin degisimin gerekliligine kanaat getirilmistir. Klasik
donemdeki geleneksel anlayis bir kenara birakilarak Aydinlanma Cag ile birlikte Bati medeniyetinde
olusturulup sekillendirilmis ve sonra ulagilmasi gereken ana hedef olarak tiim diinyaya
yayginlastirilmis olan modern devlet yapilanmasi benimsenmistir. Bu siirecte ilk olarak siirece liderlik
edecek acemi ama ayn1 zamanda becerikli eller olarak 6ncii biirokratlar tayin edilmistir. Bu esnada
stirecin devamlilig1 goz 6niinde bulundurulmus olup miimkiin oldugunca hizli bir sekilde ve siirece
katki saglayacak zihniyete sahip biirokrat kadrosu yetistirebilmek igin yeni sivil-mesleki egitim
kurumlar1 ag¢ilmigtir. Modern Osmanli  memurlarini-biirokratlarini  yetistirme yolunun
belirlenmesiyle es zamanli olarak bu konuda yasal diizenlemeler hazirlanarak modernlesme igin
gerekli mevzuat olusturulmustur (Ciiciik, 2020). Kisiler, kurumlar ve gergeklestirilen resmi
diizenlemeler baglaminda s6z konusu big¢imlendirilmis biirokrasi ve mevzuat Aydinlanma
paradigmasiyla Batr’da sekillenen modern devlet sisteminin 6n gordiigii temel 6zellikler esas alinarak
Osmanlr'ya aktarilmaya calisilmistir. Geleneksel iktidar iligkilerini degistirip doniistiiren bu yeni
anlayisin egitime yiikledigi bigimlendirici ve kritik misyonun bir geregi olarak egitim zincirinin birer
halkas: hiikmiindeki okul, 6gretmen, 6grenci, 6gretim programlari, disiplin vd. unsurlar yeniden
tiretilmis ve amaca hizmet edecek kolektif bakis-algilayis olusturulmaya calisilmistir.

Toplumun ve kurumlarin yeniden iiretildigi egitim kurumlarinin niteliksel yapisini belirleyen
ve ona en biyiik giicii saglayan faktorlerin bagsinda egitim kadrosunun niteligi gelmektedir.
Osmanlr’da Tanzimat Dénemi ile birlikte bu alanin daha biitiinciil bir sekilde ele alinmaya basladig:
gorilmektedir. Tktidarin 6ngériisityle bicimlendirilen egitimin yakin ve uzak hedeflerinin
gerceklestirilmesi icin sahadaki uygulayicilara bityiik gérev ve sorumluluk yiiklenmigtir. Ogretmenlik
mesleginin profesyonellesmesine yonelik bir dizi politika ve uygulamalar gelistirilmistir (Ciydem,
2021). Ogretmenlerin  kendilerine verilen veyahut bigilen misyonu gerceklestirebilmesi
yapilandirilmis bir is ahlakini ve diizenini yani disiplinizasyonu gerektirmistir. Iktidarin disiplin
anlayis1 modernlesmenin getirdigi merkezilesme uygulamalar1 kapsaminda sekillendirilmistir.
Amaca uygun sekilde hazirlanan yasal/resmi metinler araciligiyla devlet memurlarindan beklenen
hizmetlere ve bunlarin belirli bir diizen iginde vyiiriitiilmesine yonelik disiplin mevzuati
olusturulmaya baslanmistir. Bu ¢ercevede disiplin kurallar1 tayin edilmekle birlikte bu kurallara aykir:
davranislarin ne oldugu da disiplin sugu olarak saptanmistir. Ayni zamanda belirlenen hizmetleri
beklendigi sekilde yerine getirmeyerek disiplin sugu isleyenler hakkinda uygulanacak yaptirimlar yani
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disiplin cezalar1 hiyerarsik bir yap1 dahilinde diizenlenmistir. Cercevesi gittikce somutlagtirilan egitim
ve disiplin anlayisina aykiri davranan 6gretmenlerin siirgiin cezasi dahil farkli cezalarla tecziye
edildikleri ve siirgiiniin Osmanli egitim sisteminde iktidar tarafindan sik¢a bagvurulan 6nemli bir
yaptirim araci oldugu bu aragtirma kapsaminda incelenen resmi kayitlardan anlagilmaktadir.

Ote yandan 6gretmenlere basta siirgiin olmak iizere verilen disiplin cezalarinda iktidarin arka
plandaki maksadini -bir diger ifadeyle biiyiik resmi- genis perspektiften okuyup konuya farkl bir
acimlama getirebilmek i¢in Somel (2010)’in teorik ve kavramsal agidan kapsamli ¢calismasi 6nem arz
etmektedir. Somel (2010: 24)’in ortaya koymus oldugu tizere geg Osmanli Devleti'nde egitim “sosyal
disiplinizasyonu” saglamanin bir araci olarak kullanilmistir. Bu siiregte iktidar toplum tizerinde
otorite saglayip diizen olusturabilmek ve gii¢ olusturup bunu amaca uygun sekilde kullanabilmek i¢in
egitimde modernlesme ve standardizasyon faaliyetlerine girismistir. Bu dogrultuda gergeklestirilen
egitim reformlar1 ve olusturulan yeni diizen igin disiplin ve denetim vazgegilmez temel bir unsur
olarak goriilmiistiir. Sistemin isleyisine hizmet eden tiim kisiler ve kurumlar ¢esitli disiplin ve denetim
aygitlartyla gozetim altina alinmistir. Bu noktada kilit aktorler olarak sahada gorev yapan
ogretmenler, stirgiin gibi disiplin cezalarryla bir c¢esit iktidar kiskaci altinda tutulmus;
sekillendirilmeye ¢alisilmistir. Kendisine belirlenmis normatif kurallar dairesi igerisinde hizmet
verme nosyonu yiiklenmis 6gretmen 6znesi ile iktidar sistemin kolayca yonetilebilirligini, kontrol
edilebilirligini, denetlenebilirligini saglamay1 arzulanmistir. Boylelikle Giindiiz (2010: 154)’iin de
dikkat cektigi Avrupai disiplin anlayisinin Osmanli egitim sistemine nakledildigi modern dénemin
yeni diizeninde 6gretmene, iktidarin sosyal disiplinizasyonu (Somel, 2010: 24) saglama amacina
hizmet eden kritik bir rol yiiklenmistir.

Bu arastirma sonucunda ileri stiriilen 7ktidar tarafindan ogretmen bedeninin disipline edilerek
tretilmesi ve bicimlendirilmesi meselesini Foucault'un (2015: 207-214) “itaatkar beden” kavrami
tizerinden analiz edip degerlendirmek miimkiindiir. Foucault'nun eserinde ortaya konuldugu tizere
modern devlet tizerinde iktidar bir nesne olarak bedeni bigimlendirmistir. Bunun sonucu olarak insan
bedeni onun derinliklerine inen, eklemlerini bozan ve onu yeniden olusturan bir iktidar
mekanizmasinin icine girmigtir. Oyle ki bu mekanizma baskalarinin bedenlerine istenilen seyleri
yapmalar1 ve istenilen hiz ve etkinlige uygun olarak belirlenen tekniklere gére is gormeleri amacina
hizmet eder. Iktidar tarafindan iiretilmis bagimli ve idmanh bedenler yoluyla itaatkir bedenler
tiretilmektedir. Bir bagka deyisle itaatkdr beden “kullanilabilen, gelistirilebilen, tabi kilinabilen
bedendir”. Iktidarin iirettigi bedenleri askeriyede, hastanelerde, egitim kurumlarinda gérmek
mimkiindir (Foucault, 2015: 207-214). Foucault (2015), iktidarin bedenler aracilifiyla itaatkar
bedenleri yarattigina ve toplum iizerinde disiplin ve denetim kurduguna dikkat ¢eker. Bunu bir gesit
iktidarin egemenlik kurma formiilii olarak ifade eder. Ustbilissel boyutta mana bulan s6z konusu
itaatkir beden kavrami, Osmanli Tanzimat Donemi'nde gerceklestirilen modern egitim
yapilanmasinda karsiligini bulmustur.

Tanzimat'tan Cumhuriyet Donemi’ne uzanan genis siiregte iktidar tarafindan 6gretmen
karakterinin/bedeninin sahip olmasi gereken ozellikler belirlenerek “6gretmenlik meslegine yakisan-
yakismayan” davranislar tanimlanmig; bu davraniglar1 kontrol altina almak i¢in gerekli disiplin
mekanizmast kurulmustur. Bu donemde 6gretmenler iktidarin disiplin aygitindan payimna diiseni
alarak terbiye edilmistir. Iktidar tarafindan disipline edilerek bicimlendirilen &gretmen bedenleri,
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okullarda itaatkar 6grenci bedenlerinin tiretimini saglamistir. Boylelikle 6gretmenden 6grenciye ve
ogrenciden topluma etki eden bir boyutta zihinlerde “mutlak egemenlik sahibi gii¢ olarak iktidar”
imgelemi olusturulmus, perginlestirilmistir. Bu uygulamanin modern ve merkezi egitim sistemi
aracihifiyla bagkent Istanbul’dan zamanla Anadolu'nun en iicra koselerine varincaya kadar
yayginlastirilmasina calisilmistir. Bu noktada incelenen arsiv belgeleri herhangi bir din ve irk ayrimi
gozetilmeksizin bunun yapildigini agik¢a gostermektedir. Boylelikle goriintir olmayan iktidarin,
toplumdaki tiim bireylerin iliklerine kadar sizmasi, onlarin bedenlerini kugatmas: hedeflenmistir.

Son olarak siirgiin edilmis bir bedenin kendine yabancilasarak kendi {izerindeki 6z-y6netim
duygusunu yitirdigi ¢ikariminda bulunulabilir. Bu dogrultuda s6z konusu ceza yontemi, iktidarin
bedenler tizerindeki iist diizey kontrol giiciiniin kisinin kontrol giicinden fazla oldugunu gozler
oniine serer (Okur Glimriik¢tioglu, 2022). Bu durum iktidar agisindan ayni zamanda ibret-i dlemdir.
Clnki sadece siirgiinii yagsayan birey degil bu olaya tanik olan bireyin yakin-uzak gevresindekiler de
strgtiniin tehdit edici psikolojik boyundurugunun farkina vararak bilingli-bilingsiz bir sekilde
iktidarin giictine artik daha fazla “saygi duymaya” baglar. Bu baglamda iktidarin siirgiinle disipline
ettigi 6gretmenlerin, “sadik bir toplum” olusturma yolunda bir arag olabildigi ileri siiriilebilir. Buna
kars1 ikinci bir diigiince ise tam tersi istikamette cereyan eder. Siirgiiniin iginde bulundugu ruh hali,
ideolojisi ve diger birtakim i¢sel ve dissal faktorler iktidara karsi “saygisizca bir muhalefet” seklinde
ortaya ¢ikarabilir. Nitekim Sultan II. Abdiilhamit Dénemi’nin damgalanan muhalif-eylemcileri olan
Jon Tirkler stirgtine gittikleri yerlerde iktidara karst muhalefetlerini giiglendirerek
stirdiirebilmislerdir (Fortna, 2005). Yani iktidar siirgiin cezasindan bekledigi-istedigi sonuglar1 bazen

alamamugtir.

Stirgiin 6gretmenler konusuyla ilgili bu arastirmada sunulan tarihsel veriler ile dgretmen,
disiplin ve iktidarbaglamindaki ge¢ Osmanli egitim sistemine iligskin analiz ve degerlendirmeler daha
baska kapsamli arastirmalarla genisletilebilir mahiyettedir. Bununla birlikte siirgiin 6gretmenleri
bagka yonlerden ele alan veya 6gretmenlerin yani sira siirgiin 6grencileri ve siirgiinlitk hallerini
merkeze alan, karsilagtirmali bir bakis sunan calismalara ilgili alanyazinda ihtiya¢ duyuldugu
belirtilebilir.

Katki Orani Beyani: Bu galisgmada yazarlar esit katki oranina sahip olduklarini beyan eder.
Destek ve Tesekkiir Beyani: Bu arastirmay: desteklemek icin dis fon kullanilmamustir.

Cikar Catismasi Beyani: Yazarlar ¢ikar ¢atigmast olmadigini beyan eder.
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Abstract

Since the beginning of life on Earth, science and technology have gradually developed. As a result of the
rapid increase in the flow of information after the Industrial Revolution, developed societies have become
countries that produce information and sell technology that is produced based on this information. This
review was conducted to investigate how the subjects in the field of science and technology, which are in
a rapid change process, were addressed in the Turkish Republic History of Revolution and Kemalism
Curriculum in secondary education. In the study, the main problem question of the research was “What
is the place of topics related to scientific and technological developments in the 12th-grade Turkish
Republic History of Revolution and Kemalism textbooks?" The data of this study, in which a qualitative
research design was used, was collected using the document review method. The secondary school
"Turkish Republic History of Revolution and Kemalism" textbook was used as the data collection tool of
the study. Before the data analysis was initiated, the curriculum and the learning objectives in the
curriculum were examined in terms of science and technology. Then, the topics in the curriculum were
compared to the textbook. As a result, it was determined that science and technology subjects were given
a limited place in the 12th-grade Turkish Republic History of Revolution and Kemalism curriculum
learning objectives. When the curriculum and the textbook were compared, it was seen that the learning
objectives in the curriculum were included in the textbook. A reasonable balance was not considered in
the distribution of visuals on science and technology subjects. Examples of scientific figures were given a
limited place in the textbook examined.

Keywords: technological and scientific developments, curriculum, textbooks, history education
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Introduction

Science and technology are two important elements that start with curiosity and end with
invention, thereby pushing the limits of the mind. Since the first moment when human life began on
the Earth, studies on science and technology have begun. People have gradually added new ones to
inventions to make their lives easier. Human beings, who have always fought for existence against
nature, have always kept technology on their agenda to remain in balance with nature and to make
their lives easier. With the development of science, technology has also progressed, and with each
invention, people have tried to make the world they live in a more livable place.

Societies that have become technically superior have the power to influence other societies
(Ata, 2012: 6). This situation has caused science and technology to become the common heritage of
humanity and made it necessary for new generations to know this process of change (Kaymakei, 2012:
13). The time we live in has witnessed constant and rapid developments in science and technology
and has begun to be called the age of technology (Kaymakci, 2012: 13-14).

There are many definitions of technology, but in the most general terms, Isman (2011: 3)
defines technology as "practical applications used to achieve goals set, meet needs, make life easier,
and organize information that has been proven to be accurate." Every step taken and every solution
considered to make life easier has made the developments in technology permanent. Over time, this
has enabled technologically developing countries to sell information. As scientific knowledge has
become a valid currency, developed states have started to base their investments on selling
information. This, in turn, has changed learning habits. The focus has shifted to accessing correct
information and producing using this information. Those who have realized the importance of
scientific knowledge have turned to education and begun to invest in this field to provide trained
personnel in line with their needs. Countries that have understood the importance of education for
the permanence of scientific knowledge and the sustainability of technological progress have made a
series of regulations to equip their students with the skills they need throughout school life.

In Tirkiye, considering the sociocultural, scientific, and technological developments in the
world and our country, the Ministry of National Education decided to change the existing curriculum
and started a study in 2017. Accordingly, many arrangements have been made, including a
constructivist approach, the use of active teaching methods in the lessons, a student-centered
approach, the integration of daily living events into lessons, harmony with the world and use of
information technologies, and problem-solving and creative and critical-thinking skills in all courses
(MEB, 2017). Since the scope and goal of education in Tirkiye are determined in the curriculum,
because of this change, the curriculum of many courses has been renewed. The curriculum of the
history course was renewed in 2018. In the new program, all the features required by the age were
listed, and how students needed to be equipped as an educational outcome was highlighted (MEB,
2018: 4). The content of the basic competencies expected to be possessed in science and technology
was also included in the curriculum under the title of Turkish Qualifications Framework (MEB, 2018:
6-7).

The most important pillar of the bridge between the curriculum and the student is textbooks.
Making a curriculum and writing textbooks in line with the curriculum content is a job that only
people with field knowledge can do (Safran, 199: 18). A textbook is the embodiment of the
curriculum. It is the common curriculum of the teacher and the student. It is a teaching material used
to plan education (Alkan, 1979: 244-245; Tertemiz et al., 2001: Demirel and Kiroglu, 2005: 2; Kilig
and Seven, 2006: 27). Despite the developing information technology, new approaches, and
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developments in course materials, textbooks are used as the most important reference by teachers and
students (Akbaba, 2003: 359). Therefore, they should be constantly updated and should include the
developments in the world as a learning area.

Atalay (1983, as cited in Ata, 2012: 6) stated that technology appeared as a factor in all social
change theories. It initiated a social change movement in the 18th century. Until this century,
technological developments in the world progressed at a certain pace. However, with the influence of
the Industrial Revolution that emerged after this century, technological developments accelerated and
spread around the world at the same speed. Thus, a process of social change that affected the whole
world began. After this change process, Western Europe introduced the technology it developed to
have a more effective role in world politics and triggered world wars. In the later process, due to the
progress of space studies and the development of satellite and internet technology, humanity has
encountered a phenomenon called globalization. Many new inventions emerged as a result of the
concepts of science and technology that began to come together in the 19th century (Ata, 2012: 2-6).

This study was conducted to determine how subjects related to the rapid change process in
the field of science and technology, which had been identified as learning areas in the curriculum,
were addressed in the "Turkish Republic History of Revolution and Kemalism" textbook in secondary
education. A review of the literature indicated that studies on the examination of the place of subjects
related to scientific and technological developments in the curriculum generally covered the field of
social studies teaching. In these studies, subjects related to science and technology were examined in
the context of curriculum and textbooks, and their place in the relevant learning field was discussed
(Celikcan, 2011; Kaymakci, 2012, 2014). Scientists and their works were included in the textbooks to
make students interested in science, to encourage scientific studies, and to create an image of a
scientist in them. In these studies, both the development of the history of science and the studies
carried out were explained with a sample of scientists. In studies about scientists in social studies
textbooks, the identity of these scientists has also been questioned. Scientists in the textbooks had also
been examined according to whether they were native or foreign (Ocal and Yigittir, 2007; Karacam,
Aydin and Digilli, 2014; Topgu and Karatekin, 2017; Bayram, 2018; Ulu Kalin, 2018; Karasu, Avci,
and Faiz, 2019). In these studies, it was generally stated that textbooks contained many role-model
scientists. Studies related to the discipline of history have addressed the history of science through
scientists (Sahin, Sahin, and Cilek, 2017; Altun and Tarhan, 2018). In addition to these studies, some
were found to include only female scientists in history textbooks (Demircioglu and Ozalp, 2022).

A review of the literature indicated that there was no study addressing issues related to
scientific and technological developments in the 12th-grade Turkish Republic History of Revolution
and Kemalism course curriculum and textbook. This research was conducted to evaluate the
treatment of science and technology topics in the 12th-grade Turkish Republic History of Revolution
and Kemalism curriculum and textbook. This study is significant as it sets an example for those who
will examine how science and technology subjects are handled in textbooks. In this study, the main
problem question of the research was “What is the place of topics related to scientific and
technological developments in the 12th-grade Turkish Republic History of Revolution and Kemalism
textbooks?” The study also sought solutions to the following questions:

e  What is the distribution of science and technology-related topics in the 12th-grade Turkish
Republic History of Revolution and Kemalism textbooks according to units and learning
objectives?

e How are science and technology-related topics in the 12th-grade Turkish Republic History of
Revolution and Kemalism textbooks studied by units?
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e  What is the distribution and use of visuals about science and technology-related topics in the
12th-grade Turkish Republic History of Revolution and Kemalism textbooks according to
units?

e What are the key concepts about science and technology-related topics in the 12th-grade
Turkish Republic History of Revolution and Kemalism textbooks according to units?

e  What are the warming activities and unit evaluation questions about science and technology-
related topics in the 12th-grade Turkish Republic History of Revolution and Kemalism
textbooks according to units?

Method

Research Pattern

The data of this study, in which a qualitative research design was used, was collected through
document review. Yildirim and Simgsek (2013: 217-232) define document analysis as “a type of
research that includes the analysis of written materials containing information about the
phenomenon or phenomena that are intended to be investigated.” Therefore, this study was
conducted to examine the relevant written sources to reveal the place of the science and technology
subjects in the 12th-grade "Turkish Republic History of Revolution and Kemalism" textbook in
secondary education. Since this study, conducted through a literature review, has a descriptive nature,
no ethics committee approval was required.

Data Collection Tools

The data collection tool of the study was the secondary education "12*-grade Turkish Republic
History of Revolution and Kemalism" textbook, which was approved by the decision of the Ministry
of National Education, Board of Education and Discipline (number: 8; date: 18.04.2019) in the 2019-
2020 academic year, was written by Bahattin Demirtas in 2020, and was used as a textbook in
secondary education schools. This textbook was examined as a data collection tool, and the results
were handled by scientific research methods.

Data Analysis

The descriptive analysis method was used to analyze the data obtained in the research. The
main purpose of descriptive analysis is to categorize and present the data obtained in a meaningful
way rather than presenting them in a pure form (Yildirim and Simsek, 2013: 217-232). In this context,
before the data analysis was initiated, first, the curriculum and the learning objectives in the
curriculum were examined in terms of science and technology. Then, the 12th-grade Turkish
Revolution History and Kemalism textbook, which is taught in state secondary education institutions,
was examined in terms of science and technology topics. The examination of the unit titles indicated
that the learning areas of the “12th-grade Turkish Republic History of Revolution and Kemalism”
course included the period in which the most rapid changes in science and technology took place in
world history. For this reason, the 12th-grade history textbook was determined as the data collection
tool for this research. While the textbook was examined, the elements determined according to the
sub-problems were followed. In this context, the textbook was examined by taking into account the
units containing the subject of science and technology, the learning objectives related to these units,
the treatment of science and technology in the subjects, the visuals used, key concepts, warming
activities, and assessment and evaluation questions. One of the steps that must be taken to ensure
validity and reliability in qualitative research is to seek expert opinion. For this reason, the study was
presented to approximately 20-25 people at EYFOR 2022. Discussions and suggestions after the
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presentation were taken into consideration, and the analyses were reviewed. The results section of the
study was prepared in light of the resulting feedback. In the results section, necessary explanations
were made by presenting the comments obtained based on the problem and sub-problems of the
research.

Results

In this section, the learning objectives that directly or indirectly included the subject of science
and technology in the 12th-grade TR History of Revolution and Kemalism curriculum and the
findings regarding the relationship of these learning objectives with the units were included.
Subsequently, the findings of the examination of the subjects of science and technology in the
textbook, the visuals used, key concepts, warming activities, and assessment and evaluation questions
were shared.

Findings about the Distribution of Science and Technology-Related Subjects According to Units
and Learning objectives in the 12th-grade Turkish Republic History of Revolution and Kemalism
Textbook

The 12th-grade TR History of Revolution and Kemalism textbook consisted of eight units and
33 learning objectives, as stated in the curriculum (MoNE, 2018: 19). These units were titled as
follows, respectively: “The Ottoman State and the World in the Early 20" Century"; "National
Movement"; "Kemalism and the Turkish Revolution"; "Tiirkiye and the World during the Period
between the Two Wars"; "Tiirkiye and the World during World War II"; "Tiirkiye and the World after
World War II”; “World and Tiirkiye in the Age of Social Revolution”; and "Tiirkiye and the World
on the Threshold of the 21 Century”. Nine learning objectives that directly or indirectly included
the field of science and technology were identified in the 12*-grade TR History of Revolution and
Kemalism curriculum. The distribution of the units and the learning objectives containing science
and technology subjects are shown in Table 1 below.

Table 1

The Distribution of the Units and The Learning Objectives Containing Science and Technology
Subjects

Unit number Learning objectives
Unit 1, “The Ottoman State  1.1.b) "The effect of the political and social environment in the cities of
and the World in the Early Thessaloniki, Monastir, Istanbul, Damascus, and Sofia, the books he read,

20® Century” local and foreign thinkers, and intellectual movements on Mustafa Kemal's
thoughts."

Unit 3, “Kemalism and the ~ 3.1. “Grasping Ataturk's principles, which are the basis of modernizing

Turkish Revolution” Tirkiye.”

3.4: “Grasping the developments in the field of education and culture.”

3.7: “Grasping the studies carried out in the field of health during Atatiirk's
time.”

3.8. “Doing an analysis of the basic principles that constitute Ataturk's
principles and reforms in terms of the Kemalist thought system”

Unit 5, “Tiirkiye and the 5.1. “Grasping the main developments regarding the causes, start, and
World during World War spread of World War II”
I 5.3. “Evaluating the results of World War II"
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Unit 6, “Tiirkiye and the 6.3. “Doing an analysis of the political, social, and economic developments
World after World War II”  that took place in Tiirkiye in the 1950s. (Mechanization in agriculture,
return from railway construction to road construction)”

Unit 8, “Tirkiye and the 8.1: “Grasping the political, social, economic, and cultural developments

World on the Threshold of  that took place in Tiirkiye after 1990.”

the 21 Century” 8.1. “Emphasis on major developments in the fields of science, arts, and
sports”

As seen in Table 1, science and technology subjects were included in the 1st, 3rd, 5th, 6th, and
8th units. Of the curriculum, which had a total of 8 units and 33 outcomes, 5 units and 9 learning
objectives were found to cover science and technology subjects. It was found that these 9 learning
objectives were not given directly with keywords containing science and technology subjects. These
learning objectives indirectly included science and technology topics. Considering the distribution by
units, 1 learning objective in unit 1, 4 in unit 3, 2 in unit 5, and one in each of the units 6 and 8 covered
the field of science and technology learning areas.

Findings Regarding the Treatment of Science and Technology Topics According to Units in the
12th-grade Turkish Republic History of Revolution and Kemalism Textbook

In the subject of "Mustafa Kemal's Family and Educational Life" in the Ist unit, it was
mentioned that there were some technological developments during the reign of Abdulhamid II, the
city of Thessaloniki had developed in many respects and that the railway and port facilities had been
established. It was stated how the city of Thessaloniki, where people from many religions, sects, and
races lived, would contribute to the formation of scientific infrastructure as it was a trade center. The
courses taken by Mustafa Kemal during his Military Junior High School years were also included, and
attention was drawn to the existence of courses, such as mathematics, geometry, logic, and geography
that would support scientific developments. It was stated that he studied philosophers, such as Jean-
Jacques Rousseau, Montesquieu, and Voltaire during his high school years, and later became
interested in history, poetry, and literature. As can be understood from these expressions, the
formation of the scientific foundations of Mustafa Kemal Atatiirk's intellectual infrastructure was
tried to be explained. It was determined that in the first-hand source section, there were statements
that Atatiirk had been closely interested in the work of the Turkish Language Association (TLA) and
that he had spent efforts to write Turkish history in the broadest possible way. The way the subject
was handled was found to match the learning objective “1.1. b) The effect of the political and social
environment in the cities of Thessaloniki, Monastir, Istanbul, Damascus, and Sofia, the books he read,
local and foreign thinkers, and intellectual movements on Mustafa Kemal's thoughts.”

In unit 1, “The Ottoman State and the World at the Beginning of the 20th Century", the failure
of the Ottoman Empire to keep up with the progress of the Western states in the field of civilization
was given as an example of scientific developments. In the second-hand source text, difficult living
conditions due to the delay in facilities, such as electricity, water, and gas, and the lack of modern
weapons and materials shown as the reason for the defeat in the 1st Balkan wars were stated as the
inadequacy of the Ottoman Empire in terms of developments in science and technology. The
Industrial Revolution, which was among the causes of the First World War, also set an example for
scientific developments. While the results of World War I were listed, the technological war
equipment used for the first time in this war was also stated. The existence of tools and equipment
belonging to the war industry, such as submarines and chemical weapons, were given as examples of
the technological work carried out in this period. The expression "being strong in science" in Atatiirk's
interview published in Minber newspaper was interpreted as his view of science.
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In the reading text under two resource headings in the "Lausanne Peace Treaty" subject, which
is the last topic of the 2nd unit, the statement "Tiirkiye needs financial and technical assistance from
foreign states" gave the message that the country had fallen behind in terms of scientific developments
during these times.

The subject of nationalism in the 3rd unit titled “Atatiirk and the Turkish Revolution” was
described in the second-hand source reading text as "modernization, accessing science and
technology, and raising the level of contemporary civilization.” The topics of secularism and
revolutionism in the 3rd unit also included statements about science. These expressions were found
to meet the learning objective “3.1 Grasping Ataturk's principles, which are the basis of modernizing
Ttirkiye.” The 1933 university reform, the reading texts related to the subject, and the question "What
could be the reasons why Mustafa Kemal Pasha attached importance to scientific development?
Discuss it." were used to make students think about science. This was found to support the learning
objective “3.4: Grasping the developments in the field of education and culture.” The inclusion of the
developments in the field of health and the biography of Doctor Refik Saydam were found to meet
the learning objective “3.7: Grasping the studies carried out in the field of health during Atatiirk's
time.” The saying of Atatiirk, "The truest guide in life is science", identified with him, was given in
"The basic principles that constitute Ataturk's principles and reforms" subject as an example, and it
was emphasized that science should guide every innovation. This expression was found to overlap
with the learning objective “3.8. Analyzing the basic principles that constitute Ataturk's principles
and reforms in terms of the Kemalist thought system.”

In the 5th unit, “Tiirkiye and the World during World War II", the subject of the end of the
war after the atomic bombs dropped on Japan showed the war technology and the latest point it had
reached. Here, the way the subject was handled was found to overlap the learning objectives in the
curriculum “5.1. Grasping the main developments regarding the causes, start, and spread of World
War II” and “5.3. Evaluating the results of World War IL." The subject of "The Reflections of the
Economic Measures Taken by Tiirkiye during the War on Social Life," presented in the same unit,
was found to address some shortcomings such as mechanization and technology in agriculture in
Tirkiye.

In the 6th unit, it was stated under the title of "Economic Developments" that the oil that was
found in the country was not refined and that the Turkish government was forced to import oil at
high prices, which indicated the technical inadequacy of the country. In the same unit, it was
mentioned under the road transportation subject that some scientific and technical studies about
railways, highways, and asphalt production and use had been carried out. Here, two different
situations, positive and negative, were presented, and the contradictions regarding science and
technology were expressed. The way these issues were addressed was found to overlap with the
learning objective “6.3 Analyzing the political, social, and economic developments that took place in
Tirkiye in the 1950s. (Mechanization in agriculture, return from railway construction to road
construction).”

Topics, such as the Cuban crisis, conflicts between America and Russia, nuclear weapons and
space, and war technology, were emphasized in the 7th unit “Developments in World Politics After
1960.” War technology was mentioned under the title of "chemical weapons" within the scope of the
Iran-Iraq war topic. The topic that Tiirkiye's technical transportation, communication, and other
infrastructure investments had accelerated was presented in a paragraph in this unit. Technological
developments regarding television and radio broadcasts after 1960 were explained under the heading
of cultural developments.
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Some studies in Tiirkiye after 1990 were mentioned under the subject of "Main Developments
in the Fields of Science, Art and Sports" in the 8th unit titled “Ttirkiye and the World on the Threshold
of the 21* Century.” This supported the learning objective “8.1 Grasping the political, social,
economic, and cultural developments that took place in Tiirkiye after 1990.” In addition, by including
figures who had made their names known all over the world with their studies and who had reached
important positions in the world of science, students’ attention was drawn to scientists who could
serve as role models for them. A title was given about the Presidential Culture and Arts Grand Awards
to draw attention to the fact that scientific and technological developments had been supported.

Findings Regarding the Distribution and Use of Visuals on Science and Technology Subjects
According to Units in the 12th-grade Turkish Republic History of Revolution and Kemalism
Textbook

Table 2

The Distribution of Visuals and Science and Technology Subjects According to Units

Units Number of visuals involving Total number of visuals
science and technology elements
Unit 1 0 21
Unit 2 1 28
Unit 3 8 21
Unit 4 0 24
Unit 5 3 21
Unit 6 2 13
Unit 7 0 26
Unit 8 1 24
Total 15 168

According to Table 2, the units included 15 visuals covering science and technology subjects.
Compared to the textbook, which contained a total of 168 visuals, it can be said that there was no
reasonable balance in the distribution of visuals on science and technology subjects. There were no
visuals related to science and technology subjects in the 1st, 4th, and 7th units. There were some tables
used to emphasize changes and developments in scientific and technological fields, and the most used
visuals were photographs. These tables included visual evaluations. According to the visuals,
developments in science and technology in the world mostly included war technologies. They gave
the impression that scientific institutions in Tirkiye were gradually developing, the number of
factories was increasing, construction activities, such as roads, bridges, and dams were taking place,
and Tirkiye was experiencing a rapid transformation in science and technology. The texts were also
supported by visuals of world-famous Turkish scientists.

The visuals in the 12th-grade Turkish Republic History of Revolution and Kemalism textbook
were included according to the units as follows. The painting titled "The Last Bullet" was included in
the 2nd unit, and it provided information about the Ottoman war techniques. The 3rd unit included
photographs of the yarn production department of Stimerbank, one of the institutions where
scientific and technological developments took place, the studies on university reform, the Red
Crescent headquarters, the Gazi Education Institute, and the Faculty of Languages, History, and
Geography.
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In the 3rd unit, the developments in the field of fine arts were presented in a table. In the same unit,
the relationship between Ataturk's principles and the reforms made in the field of education was
tabulated. Treatment institutions, number of physicians, and health budget were also explained in a
table in this unit, showing the improvement in this regard.

The 5th unit included visuals about the atomic bomb and the destroyed cities, which were
examples of the misuse of science and technology for people within the scope of developments in the
world. In the 6th unit, the first dam of Tirkiye which was built to generate electricity, a table
comparing the transportation sector and transportation types, and photographs of asphalt road works
were included. According to these visuals, Tiirkiye used all kinds of developments in science and
technology positively while it was being reconstructed.

Photographs of scientists who were thought to serve as role models for students were given as
published in the press in the 8th unit. However, apart from this example, no other examples from
scientists were found in the textbook.

Findings on Key Concepts of Science and Technology Subjects According to Units in the 12th
Grade Turkish Republic Revolution History and Kemalism Textbook

Concepts are abstract expressions that help students visualize events, objects, and complex
situations that arise after their perceptual experiences, and provide single-word explanations. It is the
classification of events, people, and facts into groups according to similar expressions. Key concepts
are the method of expressing what is actually intended to be explained in textbooks according to the
subject of that unit in a single word (Ulgen, 2001: 100; Yiikselir, 2006: 3-4). In Table 4 below, the
distribution of key concepts about science and technology was presented according to units, and the
status of the concepts related to science and technology in the textbook was tried to be determined.

Table 3
Distribution of Key Concepts About Science and Technology by Units

Units Key concepts about science and technology =~ Total key concepts

Unit 1 2 9
Unit 2 0 7
Unit 3 1 8
Unit 4 0 7
Unit 5 0 7
Unit 6 2 8
Unit 7 1 8
Unit 8 0 7

Total 4 61

As can be seen in Table 3, only a total of 4 concepts in 3 units included the subject of science
and technology in the textbook, which had a total of 61 key concepts. These concepts were arms race
and colonialism in Unit 1, modernity in Unit 3, and unplanned urbanization in Unit 7. This number
is quite low. Key concepts were found in only 3 units.

Findings on the Use of Warming Activities and Unit Evaluation Questions on Science and
Technology Subjects According to Units in the 12th Grade Turkish Republic Revolution History
and Kemalism Textbook
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In the warming activities section at the beginning of each unit, attention was drawn to the
subject of science and technology with a question in the 1st and 3rd units. This was evaluated as
inadequate. No questions that evoked the subject of science and technology were encountered in
warming activities of the 2nd, 4th, 5th, 6th, 7th, and 8th units. As can be understood, there was no
introduction to science and technology topics in these units. The questions about science and
technology in the warming activities section were as follows.

Two questions in Unit 1: “What do you know about the Industrial Revolution and the French
Revolution? What effects did these two developments have on the outbreak of World War I? "Tell
your thoughts." Five questions in Unit 3: "Evaluate the rationale on which Ataturk’s principles and
reforms were based and the importance of these principles."

Unit evaluation questions about science and technology topics in the units were as follows:

Unit 1, question 4 in the true-false section of part B: "The French Revolution and the Industrial
Revolution were the two important causes of World War 1."

Three open-ended questions in Part C:
1. “What are the historical events that affected Mustafa Kemal's intellectual life? Specify them."
2. “What impact did the military schools where Mustafa Kemal studied have on his life?”

6. “What was the political, social, and cultural structure of the city of Thessaloniki like during
Mustafa Kemal's childhood years?”

Unit 4, Part A, the 7th fill-in-the-blank question: “The doctor who first diagnosed Atatiirk's

»

disease in 1937was .......

Part B, the 9th true-false question: "Turkish Aviation Association and Turkish Language
Association were among the institutions mentioned in Atatiirk's will."

Part C, the 3rd multiple choice question: "Which of the questions were asked to the resource
persons during the meetings with the Lausanne Turkish Delegation that went to Europe in 1922 and
192372"

Unit 6; Part A, the 3rd fill-in-the-blank question: "During the Democrat Party period, in
accordance with transportation policy within the framework of the Marshall plan, railway
construction was left aside, and a transportation policy centered on ........ was adopted."

Unit 8, Part, the 2nd fill-in-the-blank question: "............ was chosen as the neurosurgeon of the
century at the Conventional Neurosurgeons Congress in 1999."

The 2nd question in the true or false section of Part B: “Mehmet Oz made many contributions to
Quantum mechanics throughout his life.”

The 3rd question in the multiple-choice questions section of Part C: "Which of the following
is the Turkish scientist who won the 2015 Nobel Prize in Chemistry thanks to his research mapping
how cells repair damaged DNA and preserve genetic information?"

As seen above, it was observed that science and technology topics were included very little in
the evaluation questions at the end of units. A total of 11-unit evaluation questions about science and
technology were included: 1 true-false and 3 open-ended questions in Unit 1; 1 fill-in-the-blanks, 1
true-false, and 1 multiple-choice question in Unit 4; 1 fill-in-the-blanks question in Unit 6; 1 fill-in-
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the-blanks, 1 true-false, and 1 multiple-choice question in Unit 8. Questions related to the subject
were encountered in the 2nd, 5th, and 6th units.

There was only one project assignment throughout the book. This homework was included at the end
of the 1st unit as follows: “You have learned about the life of Mustafa Kemal Pasha until 1919. After
this unit, prepare a booklet describing the local and foreign books that Mustafa Kemal read from his
school years to the Republic years, and the books written by himself." No homework was required
regarding technological developments, and including only one assignment gave the impression that
the rapid changes in science and technology that took place in the world and Tiirkiye during the
period covered by the 12th-grade textbook were ignored.

Conclusion

The examination of the curriculum of the 12*-grade TR History of Revolution and Kemalism
course indicated that the subjects of science and technology were included in the learning objectives
in a limited way. This result is consistent with the findings of Sahin et al. (2017), who stated, "It is seen
that science, history of science, and science policies are included in high school history textbooks,
albeit to a limited extent."” It is also consistent with the result of the study conducted by Okur (2012:
2428), who stated, "Science and technology have not been adequately conveyed to students in Turkish
textbooks.” Ozensoy (2014) found that the science and technology learning area was important, it
needed to be included more in the curriculum, and that courses, studies, and teacher guidebooks
needed to be made more interesting, which was also consistent with the results of this research.
Considering the change, the world has undergone, it was determined that the learning objectives and
the topics of this period, when science and technology experienced the fastest change, were addressed
quite inadequately.

The comparison of the curriculum of the 12"-grade TR History of Revolution and Kemalism
course and the textbook together showed that the learning objectives specified in the program were
reflected in the textbook. The same applied to the social studies course curriculum. While the program
was being reorganized, it was rearranged with an emphasis on technology topics (Kaymakci, 2014).
In this study, it was determined that the subjects of science and technology were addressed in a very
limited way, directly or indirectly, in the history course curriculum. However, the subject of
technology was effectively included in the social studies curriculum (Celikcan, 2011; Kaymakei, 2012;
2014).

The period included in the content of the textbook covered a period in which technology
developed and changed rapidly. However, it was determined that this situation was not included
much in the textbook. It was determined that the technological innovations of the period covered by
the 12™-grade TR History of Revolution and Kemalism textbook mostly included war technology.
This situation implicitly leads the student to think that there were developments in science and
technology in the field of warfare during this period. In the "Tiirkiye and the World after the Second
World War" unit, while there were a message that scientific and technological developments were not
enough in Tirkiye and that the country had a foreign dependence, there was an emphasis that the
world tended to develop weapons and war industry. This result is consistent with the findings of a
study by Okur (2012) that the developments in science and technology were mentioned in more
general terms, these developments were more harmful to human beings and nature, the latest and
most popular technological products were not included in the textbooks, and that developments in
science and technology were not reflected much in textbooks.
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Reasonable balance was not taken into account in the distribution of visuals on science and
technology subjects. This result is not consistent with the result of Kaymakei1 (2012), who determined
that technology-related visuals were used very frequently in textbooks. Key concepts including
science and technology also received little coverage. This result is consistent with the findings of Sahin
et al. (2017), who stated that there was very little space in history textbooks for concepts, such as
"science academy”, "understanding of science and education", "science and philosophy", "science and
technique”, and "science and technology" for today's generations, which was evaluated as a
shortcoming. Kaymakci (2012) stated that project assignments were an important element in gaining
skills and values for research and practice. However, in this study, it was concluded that scientific and
technological developments were included in a very limited way in project preparation, warming
activities, key concepts, and unit evaluation questions.

It was determined that the last unit of the textbook examined in this study included
photographs of world-renowned scientists published in the press. It is very important to include
visuals of scientists who will serve as role models for students in textbooks. In this way, students will
be able to match the scientific study done with the person doing it, have the opportunity to get to
know those scientists and empathize. The results of studies dealing with scientists in textbooks are
various. It is possible to reach some conclusions about these studies; for example, biographies of
scientists were included in some of them (Kaymakci, 2012); different numbers of scientists and their
studies were included in 4th, 5th, 6th, and 7th-grade social studies textbooks (Karasu Avci and Faiz,
2019; Karacam et al., 2014); Western scientists were included more in textbooks, while Turkish-
Islamic scholars were included less (Idin and Yalaki, 2016; Topgu and Karatekin, 2017). The studies
reviewed indicated that scientists were more or less included. This is consistent with our result that
the examples of scientists were included in the 12th-grade History of Revolution and Kemalism
textbook. However, the examples of scientists in the textbook examined were quite limited. Sahin et
al. (2017) and Altun and Tarhan (2018) concluded in their research that scientists were discussed in
a very limited way in textbooks. These results are also consistent with the results of our research.

In this study, no findings specifically about female scientists were found in the 12th-grade TR
History of Revolution and Kemalism textbook. This result is consistent with the results of the research
conducted by Ulu Kalin (2018) and Idin and Yalaki (2016). However, Karasu Avci and Faiz (2019)
concluded in their study that a female scientist was included. Demircioglu and Ozalp (2022)
conducted a study in which they examined only the way female scientists were discussed in social
studies textbooks and concluded that female scientists were included in the textbooks.

Today, we are faced with a new generation of learners, and textbooks continue to be reference
books. For this reason, studies and good examples in scientific and technological fields in Tirkiye
should be included more in textbooks. Nowadays, when interdisciplinary education has been
discussed, developments in scientific and technological fields should also be included in history
education.
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Calismada 6gretim programlari ve ders kitaplari kullanildigi igin etik kurul onay1
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Oz

Diinya tizerinde canli hayatin baslangicindan bugiine bilimsel ve teknolojik gelismelere her giin bir yenisi
eklenmistir. Sanayi inkilab:r sonrasinda bilgi akisinin hizla artmasi neticesinde gelismis toplumlar bilgi
iireten ve bilgiye bagl olarak da teknoloji satan iilkeler haline gelmislerdir. Ogretim programinda bilim
ve teknoloji alaninda meydana gelen hizli degisim siirecinde yer alan konularin ortadgretim “Tiirkiye
Cumbhuriyeti Inkilap Tarihi ve Atatiirkgiiliik” ders kitabinda nasil ele alindig1 yapilan bu incelemenin
¢alisma konusunu olugturmugtur. Bu ¢alismada aragtirmanin temel problem sorusu “12. simif Tiirkiye
Cumbhuriyeti inkilap tarihi ve Atatiirkgiilik ders kitaplarinda bilimsel ve teknolojik gelismelerle ilgili
konularin yeri nedir?” seklinde belirlenmistir. Nitel arastirma yonteminin kullanildig1 bu ¢alismanin
verileri dokiiman incelemesiyle yoluyla toplanmistir. Caliymanin veri toplama araci olarak ortaggretim
“Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik” ders kitab1 kullanilmistir. Verilerin analizine
baslarken dnce 6gretim programi ve programda yer alan kazanimlar bilim ve teknoloji konusu agisindan
incelenmistir. Daha sonra 6gretim programinda yer alan konular ders kitabiyla eslestirilmistir. Sonug
olarak 12. sinif T.C inkilap tarihi ve Atatiirkgiilik 6gretim programi kazanimlarinda bilim ve teknoloji
konusuna sinirli bir sekilde yer verildigi belirlenmistir. Ogretim Programi ve ders kitabi karsilikh
incelendigi zaman 6gretim programinda mevcut olan kazanimlarin ders kitabinda yer aldig1 gortilmiistiir.
Bilim ve teknoloji konularina ait gorsellerin dagiliminda makul denge dikkate alinmamustir. incelenen
ders kitabinda bilim insanlarina ait 6rnekler oldukea sinirli bir sekilde yer almistir.

Keywords: teknolojik ve bilimsel gelismeler, 6gretim programi, ders kitaplari, tarih egitimi
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Girig

Bilim ve teknoloji merakla baslayip, bulusla sonlanan, aklin sinirlarini zorlayan iki énemli
unsurdur. Diinyada insan yasaminin basladig ilk andan itibaren bilim ve teknoloji ile ilgili ¢aligmalar
da baglamustir. Insanlar hayatlarini kolaylastirmak igin yaptiklari buluglara her giin bir yenisini
eklemislerdir. Doga karsisinda hep bir var olma savas1 veren insanoglu, bu miicadelede doga ile denge
icinde kalip yasamlarmni siirdiirebilmek ve hayatlarini kolaylagtirmak igin teknolojiyi siirekli
giindemlerinde tutmuslardir. Bilimin gelismesiyle beraber teknolojide de ilerlemeler kaydedilmis,
yapilan her yeni icatla yasadiklar1 diinyay1 daha yasanilir bir yer haline getirmeye ¢alismiglardir.

Teknik anlamda tistiin duruma gelen toplumlar, diger toplumlar: etkileyebilme giiciine sahip
olmuglardir (Ata, 2012: 6). Bu durum bilim ve teknolojinin insanligin ortak mirasi haline gelmesine
neden olmus ve bu degisim siirecinin yeni nesillerce de bilinmesini zorunlu kilmistir (Kaymakei,
2012: 13). Bilimsel bilgide ve teknolojide siirekli ve hizli gelismelerin meydana geldigi iginde
yasadigimiz zaman dilimi teknoloji ¢ag1 olarak adlandirilmaya baslamistir (Kaymakei, 2012: 13-14).

Teknolojinin pek ¢cok tanimi vardir ancak en genel ifade ile; teknolojiyi Isman (2011: 3),
“belirlenen hedefleri gerceklestirmede, ihtiyaglari karsilamada ve hayati kolaylastirmada dogrulugu
ispatlanmus bilgileri organize etmede kullanilan pratik uygulamalar” seklinde tanimlamistir. Hayati
kolaylagtirmak icin atilan her adim, disiiniilen her ¢are teknolojideki gelismeleri de siirekli hale
getirmistir. Bu da zamanla teknolojik olarak gelisen iilkelerin bilgi satmasina neden olmaya
baglamistir. Bilimsel bilginin gecer ak¢e olmasiyla da gelismis devletler yatirimlarini bilgi satma
tizerine kurmaya baslamislardir. Bu durumda 6grenme aligkanliklarini degistirmistir. Oncelik dogru
bilgiye ulagsma ve bilgiyi kullanarak {iretim yapma {izerine olmaya baslamistir. Bilimsel bilginin
onemini fark edenler egitime yonelip, ihtiyaci dahilinde yetismis eleman temin etmek i¢in bu alana
yatirim yapmaya baglamislardir. Bilimsel bilginin kaliciligi ve teknolojik olarak ilerlemenin
stirdiiriilebilirligi igin egitimin 6nemini kavrayan iilkeler 6grencilerinin tiim okul ¢ag1 boyunca sahip
olmalar1 gereken becerilerle donatilmast i¢in bir dizi diizenleme yapmuslardir.

Tirkiye’de de Milli Egitim Bakanlig1 diinyada ve iilkemizde yagsanan sosyokiiltiirel, bilimsel ve
teknolojik gelismeleri dikkate alarak, mevcut 6gretim programlarini degistirme ihtiyact duymus ve
2017 yilindan itibaren bir ¢alisma baglatmistir. Buna gore yapilandirmaci yaklagim, derslerde aktif
ogretim yontem ve metotlarinin kullanilmasi, 6grenci merkezli yaklasim, derslerin giinliik hayat
konularindan olugmasi, diinya ile uyum ve bilgi teknolojilerinin kullanilmasi, problem ¢6zme,
yaratici ve elestirel diisiinme gibi becerilerin tiim dersler i¢in kullanilmasini da igeren pek ¢ok
diizenleme yapilmistir (MEB, 2017). Tiirkiye'de 6gretimin kapsam ve hedefi 6gretim programlariyla
belirlendigi i¢in, bu degisim sonucunda pek ¢ok dersin 6gretim programi yenilendigi gibi, 2018’de
tarih derslerinin 6gretim programi da yenilemistir. Yeni programda ¢agin geregi olan biitiin 6zellikler
siralanmis, egitim ¢iktis: olarak 6grencinin hangi donanima sahip olmasi beklendigi isaret edilmistir
(MEB, 2018: 4). Bilim ve teknolojide sahip olunmas: beklenen temel yetkinliklerin igerigi de Tiirkiye
Yeterlilikler Cercevesi baghigiyla programda yer almistir (MEB, 2018: 6-7).

Ogretim programi ile 6grenci arasindaki képriiniin en énemli ayag: ise ders kitaplaridir.
Ogretim Programi yapmak ve program dogrultusunda ders kitabi yazmak sadece alan bilgisine sahip
kisilerin yapabilecegi bir istir (Safran, 199: 18). Ders kitabi, 6gretim programinin viicut bulmus
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halidir. Ogretmen ve &grencinin ortak izlencesidir. Egitimin planl bir sekilde yiiriitiilebilmesi igin
kullanilan bir 6gretim materyalidir (Alkan, 1979: 244-245; Tertemiz ve Digerleri, 2001: Demirel ve
Kiroglu, 2005: 2; Kilig ve Seven, 2006: 27) Gelisen bilisim teknolojisi, yeni yaklasimlar, ders arag-
gereclerindeki gozlenen gelismelere ragmen 6gretmen ve 6grenciler tarafindan en énemli bagvuru
kaynag1 olarak kullanilmaktadir (Akbaba, 2003: 359). Bundan dolay1 da ders kitaplarinin siirekli
giincellenerek diinyadaki gelismeleri 6grenme alani olarak icerigine tasimasi gerekir.

Atalay (1983, akt. Ata, 2012: 6), biitiin sosyal degisme kuramlarinda teknolojinin bir faktor
olarak karsimiza ¢iktigini belirtmistir. Teknolojinin sosyal bir degisim hareketi baglatma siireci de 18.
yiizyilla kendini belli etmeye baslamistir. Bu yiizyila kadar diinya tizerindeki teknolojik gelismeler
belli bir hizda seyretmistir. Ancak bu yiizyildan sonra ortaya ¢ikan sanayi inkilabinin da etkisiyle
teknolojik gelismeler hiz kazanmis ve yine ayn1 hizla diinyaya yayilmistir. Boylece diinyanin genelini
etkileyen sosyal bir degisim siireci baslamistir. Bu degisim siireci sonrasinda Bati1 Avrupa, diinya
siyasetinde daha etkin bir role sahip olabilmek i¢in gelistirdigi teknolojiyi goriictiye ¢ikarmis ve diinya
savaglarini tetiklemistir. Daha sonraki siirecte uzay ¢alismalarinin ilerlemesi ve uydu ve internet
teknolojisinin gelismesine bagli olarak insanoglu kiiresellesme denilen bir olgu ile karsi karsiya
gelmistir. 19. yiizyilda yan yana gelmeye baslayan bilim ve teknoloji kavramlar1 neticesinde pek gok
yeni bulus ortaya ¢ikmistir (Ata, 2012: 2-6).

Ogretim programinda bilim ve teknoloji alaninda meydana gelen hizli degisim siireci ile ilgili
konularin dgrenme alani olarak belirlendigi ortadgretim “Tiirkiye Cumhuriyeti Inkilap Tarihi ve
Atattirkgiiluk” ders kitabinda bu konularin nasil ele alindigini tespit etmek bu ¢alismanin amacinm
olusturmustur. Literatiir taramasi neticesinde, bilimsel ve teknolojik gelismelerle ilgili konularin
6gretim programlarindaki yerinin incelendigi ¢aligmalarin genel olarak sosyal bilgiler 6gretim alanini
kapsadig1 gortilmiustiir. Bu ¢aligmalarda bilim ve teknoloji ile ilgili konularin 6gretim programi ve
ders kitab1 baglaminda incelemeleri yapilarak, ilgili 6grenme alani i¢indeki yeri ortaya konulmaya
calisilmigtir (Celikcan, 2011; Kaymaket, 2012, 2014). Ogrencilerin bilime ilgi duymalarini saglamak,
bilimsel ¢alismalar1 6zendirmek, onlarda bir bilim insani imaji olusturmak icin ders kitaplarinda
bilim insanlarina ve onlarin ¢aligmalarina da yer verilmistir. Bu ¢aligmalarda hem bilim tarihinin
gelisimi hem de yapilan ¢aligmalar, bilim insanlar1 6rnekleminde anlatilmaya calisiimistir. Sosyal
bilgiler ders kitaplarinda bilim insanlari ile ilgili yapilan calismalarda bu bilim insanlarinin kimligi de
sorgulanmuigtir. Ders kitaplarinda yer alan bilim insanlar1 yerli ve yabanci olma durumuna gore de
irdelenmistir (Ocal ve Yigittir, 2007; Karacam, Aydin ve Digilli, 2014; Topgu ve Karatekin, 2017;
Bayram, 2018; Ulu Kalin, 2018; Karasu Avci ve Faiz, 2019). Bu calismalarda genel olarak ders
kitaplarinin rol model niteliginde bir¢ok bilim insanini barindirdig: belirtilmistir. Tarih disiplini ile
ilgili ders kitaplarinda da bilim tarihi konusunu bilim insanlari iizerinden ortaya koyan ¢alismalara
rastlanmistir (Sahin, Sahin ve Cilek, 2017; Altun ve Tarhan, 2018). Bu ¢aligmalara ek olarak tarih ders
kitaplarinda sadece kadin bilim insanlar1 6zeli de ele alinmistir (Demircioglu ve Ozalp, 2022).

Yapilan literatiir taramasinda, 12. sinif T.C inkilap tarihi ve Atatiirkgtiliik tarih dersi 6gretim
programlarinda ve ders kitaplarinda bilimsel ve teknolojik gelismeler ile ilgili konular1 ele alan bir
calismaya rastlanilamamigstir. Bu arasgtirma; 12. sinif T.C inkilap tarihi ve Atatiirkgiilik 6gretim
programi ile ders kitaplarinda bilim ve teknoloji konularinin ele alinigini degerlendirmeye yonelik bir
calismadir. Bu calisma ders kitaplarinda bilim ve teknoloji konularinin nasil ele alindig ile ilgili
inceleme yapacak olanlara 6rnek tegkil etmesi bakimindan 6nemlidir. Bu ¢alismada arastirmanin
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temel problem sorusu “ortadgretim 12. Sinif T.C. inkilap tarihi ve Atatiirkgiilik o6gretim
programlarinda ve ders kitaplarinda bilimsel ve teknolojik gelismelerle ilgili konularin yeri nedir?”
seklinde belirlenmistir. Arastirmada ayrica asagidaki sorulara cevap bulunmaya calisilmistir:

e 12.smf T.C. inkilap tarihi ve Atatiirkgiiliik ders kitabinda bilim ve teknoloji ile ilgili konularin
tinitelere ve kazanimlara gore dagilimi nasildir?

e 12. sinif T.C. inkilap tarihi ve Atatiirk¢iilik ders kitabinda {initelere gore bilim ve teknoloji
konularinin islenisi nasildir?

e 12. sinif T.C. inkilap tarihi ve Atatiirk¢iilik ders kitabinda {initelere gore bilim ve teknoloji
konularina ait gorsellerin dagilimi ve kullanimi nasildir?

e 12. smif T.C. inkilap tarihi ve Atatiirkgiililk ders kitabinda tinitelere gore bilim ve teknoloji
konularina ait anahtar kavramlar nasildir?

e 12. sinif T.C. inkilap tarihi ve Atatiirk¢iilik ders kitabinda {initelere gore bilim ve teknoloji
konularina ait hazirlik ¢alismalari ve iinite degerlendirme sorular1 nasil kullanilmigtir?

Yontem

Aragtirma Deseni

Nitel arastirma yonteminin kullanildigi bu ¢calismanin verileri dokiiman incelemesiyle yoluyla
toplanmistir. Yildirim ve Simgek (2013: 217-232) dokiiman incelemesini; “arastirilmast hedeflenen
olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsayan bir aragtirma cesidi,”
olarak tanimlamaktadirlar. Dolayisiyla bu c¢alisma da bilim ve teknolojiyi iceren konularin
“Ortadgretim 12. sinif Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik” ders kitaplarindaki
yerinin ortaya konmasi amaciyla ilgili yazili kaynaklarin incelendigi bir ¢aliima olmugtur. Literatiir
taramast yoluyla yapilan bu ¢aligma betimsel bir 6zellik tasidig: i¢in etik kurul onayinin alinmasi
gerekmemistir.

Veri Toplama Araglari

Calismanin veri toplama aracit 2019-2020 egitim 6gretim yilinda Milli Egitim Bakanligi, Talim ve
Terbiye Kurulunun 18.04.2019 tarih ve 8 sayili karari ile kabul edilen, Bahattin Demirtas tarafindan 2020
tarihinde yazilan, ortadgretim kurumlarinda ders kitab1 olarak okutulan Ortadgretim “12. sinif T.C.
Inkilap Tarihi ve Atatiirk¢iiliik” ders kitabidir. Veri toplama araci olarak ilgili dokiimanlarin
incelemesi yapilmis, ortaya ¢ikan sonuglar bilimsel aragtirma yontemlerine uygun bir sekilde ele
alinmistir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizi hususunda betimsel analizden faydalanilmistir.
Betimsel analizde ana amag, elde edilen verileri salt bir bi¢imde sunmak yerine kategorilendirip
anlamlandirilmis bir sekilde sunmaktir (Yildirim ve Simsek, 2013: 217-232). Bu baglamda verilerin
analizine baslarken 6nce 6gretim programi ve 6gretim programinda yer alan kazanimlar bilim ve
teknoloji konusu agisindan incelenmistir. Daha sonra devlet ortaggretim kurumlarinda okutulmakta
olan 12. sinif T. C. Inkilap tarihi ve Atatiirk¢iiliik ders kitabi bilim ve teknoloji konular1 agisindan
incelenmistir. Unite bagliklarina bakilacak olursa “12. simif T. C. Inkilap Tarihi ve Atatiirkgiiliik” dersi
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konularinin 6grenme alanlar1 bilim ve teknolojide diinya tarihinde en hizli degisimlerin oldugu
donemi igermektedir. Bundan dolay1 12. sinif tarih ders kitab1 bu arastirmanin veri toplama araci
olarak belirlenmistir. Ders kitabinin incelenmesinde alt problemlere gore belirlenen unsurlar
dogrultusunda hareket edilmistir. Bu baglamda ders kitabi bilim ve teknoloji konusunu igeren
tiniteler, bu tnitelerle ilgili kazanimlar, bilim ve teknolojinin konularin iginde islenisi, kullanilan
gorseller, anahtar kavramlar, hazirlik calismalar: ve 6l¢me degerlendirme sorular: dikkate alinarak
incelenmistir. Nitel arastirmalarda gegerlilik ve giivenilirlik i¢cin yapilmasi gereken islemlerden biri de
uzman gorisiine basvurmaktir. Bu sebeple calisma EYFOR 2022’de yaklagik 20-25 kisiye
sunulmustur. Sunum sonrasi yasanan tartigmalar ve Oneriler dikkate alinmig ve analizler yeniden
gozden gecirilmistir. Ortaya ¢ikan doniitler 1s181nda ¢aligmanin bulgular kismi hazirlanmigtir.
Bulgular kisminda arastirmanin problemine ve alt problemlerine dayanilarak elde edilen yorumlar
verilerek gerekli aciklamalar yapilmistir.

Bulgular

Bu kisimda 12. sinif T.C. inkilap tarihi ve Atatiirk¢iilik 6gretim programinda yer alan bilim
ve teknoloji konusunu dogrudan ya da dolayli olarak igceren kazanimlara ve bu kazanimlarin {initelerle
iligkisine ait bulgulara yer verilmistir. Devaminda ise ders kitabinda bilim ve teknoloji i¢eren konular,
kullanilan gorseller, anahtar kavramlar, hazirlik ¢alismalar: ve 6l¢gme degerlendirme sorulari ile ilgili
yapilan incelemeye ait bulgular paylasilmigtir.

12. Sinif Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiilik Ders Kitabinda Bilim ve Teknoloji
ile Tlgili Konularin Unitelere ve Kazanimlara Gére Dagilimina iligkin Bulgular

12. sinif T.C. Inkilap Tarihi ve Atatiirkgiiliik ders kitab, 6gretim programinda da ifade edildigi
tizere 8 tinite ve 33 kazanimdan olugsmustur. (MEB, 2018: 19). Sirasiyla bu {niteler “20. Yiizyil
Baslarinda Osmanli Devleti ve Diinya”, “Milli Miicadele”, “Atatiirkgiiliik ve Tiirk Inkilab1”, “Iki Savas
Arasindaki Donemde Tiirkiye ve Diinya”, “II. Diinya Savasg Siirecinde Tiirkiye ve Diinya”, “II. Diinya
Savag1 Sonrasinda Tirkiye ve Diinya”, “Toplumsal Devrim Caginda Diinya ve Tirkiye” ve “21.
Yiizyilin Esiginde Tiirkiye ve Diinya” bagliklarindan meydana gelmistir. 12. Sinif T.C. inkilap tarihi
ve Atatiirkgiiliik 6gretim programinda bilim ve teknoloji 6grenme alanini dogrudan ya da dolayl
olarak igeren 9 kazanim tespit edilmistir. Igeriginde bilim ve teknoloji konular1 olan tniteler ve ilgili
kazanimlarin dagilimi da asagida yer almakta olan Tablo 1’de gosterilmistir.

Tablo 1

Igeriginde Bilim ve Teknoloji Konulari Olan Uniteler ve Ilgili Kazanimlarin Dagilimi

Unite Numarast Kazanimlar

1. Unite “20. Yiizyil 1.1.b) “Selanik, Manastir, Istanbul, Sam ve Sofya sehirlerindeki siyasi
Baslarinda Osmanli ve sosyal ortamin, okudugu kitaplarin, yerli ve yabanc diistiniirlerin
Devleti ve Diinya” ve fikir akimlarinin Mustafa Kemal’in fikirlerine etkisi ele alinir.”

3. Unite “Atatiirkgiiliik ve 3.1. “Cagdaslasan Tiirkiye’nin temeli olan Atatiirk ilkelerini kavrar.”
Tiirk Inkilabr” 3.4: “Egitim ve kiiltiir alaninda yapilan gelismeleri kavrar”
3.7: “Atatiirk doneminde saglik alaninda yapilan ¢aligmalar: kavrar”
3.8. “Atatiirk ilke ve inkilaplarini olusturan temel esaslar1 Atatiirk¢ii
diiglince sistemi agisindan analiz eder.”
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5. Unite “II. Diinya Savagt 5.1. “II. Diinya Savagi’nin sebepleri, baglamasi ve yayilmasiyla ilgili

Stirecinde  Tiirkiye ve baslica gelismeleri kavrar.”

Diinya” 5.3. “II. Diinya Savasr’'nin sonuglarini degerlendirir.”

6. Unite “II. Diinya Savas1  6.3. “1950’ler Tiirkiye’sinde meydana gelen siyasi, sosyal ve ekonomik

Sonrasinda Tirkiye ve gelismeleri analiz eder. (Tarimda makinelesme, demir vyolu

Diinya” yapimindan kara yolu yapimina doniis)”

8. Unite “21. Yiizyithn 8.1: “1990 sonrasinda Tiirkiye’de meydana gelen siyasi sosyal

Esiginde  Tirkiye ve ekonomik ve kiiltiirel gelismeleri kavrar.”

Diinya” 8.1. “Bilim, sanat ve spor alanlarindaki baglica gelismeler {izerinde
durulur.”

Tablo 1’de goriildiigi gibi, bilim ve teknoloji konular1l., 3., 5., 6. ve 8. tniteler icinde yer
almistir. Toplam 8 tinite ve 33 kazanim olan 6gretim programinin 5 tinitesi ve 9 kazanimi bilim ve
teknoloji konularini kapsamaktadir. Bu 9 kazanimin dogrudan bilim ve teknoloji konularini igeren
anahtar kelimelerle verilmedigi gortilmiistiir. Bu kazanimlar dolayli olarak bilim ve teknoloji
konularini icermektedir. Unitelere gore dagilimina bakilacak olursa; 1. {initede 1; 3. {initede 4; 5.
tinitede 2; 6. ve 8. {initelerde 1’er kazanim bilim ve teknoloji 6grenme alanin1 kapsamaktadir.

12. Simf Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik Ders Kitabinda Unitelere Gére
Bilim ve Teknoloji Konularinin Islenigine Iligkin Bulgular

Birinci tinitede yer alan, “Mustafa Kemal'in Ailesi ve Egitim Hayat1” konusu iginde Selanik
sehrinin Sultan II. Abdiilhamit déneminde bir¢ok bakimdan gelistigi, demiryolunun, liman
tesislerinin kuruldugu ifadeleri ile teknolojik anlamda meydana gelen gelismelerden bahsedilmistir.
Pek ¢ok din, mezhep ve irktan insanlarin yasadig: Selanik sehrinin ticaret merkezi olmas: nedeniyle
bilimsel alt yapinin olusmasina nasil katki saglayacag ifade edilmistir. Mustafa Kemal'in, Askeri
Ristiye yillarinda okudugu derslere de yer verilerek bilimsel gelismeleri destekleyecek matematik,
geometri, mantik, cografya, gibi derslerin varligina dikkat cekilmistir. Idadide Jean-Jacques Rousseau,
Montesquieu, Voltaire gibi filozoflar1 okumaya basladigi, daha sonra tarih, siir ve edebiyatla da
ilgilendigi anlatilmistir. Bu ifadelerden anlasilacag: tizere Mustafa Kemal Atatiirk’tin fikri alt yapisinin
bilimsel temellerinin olusumu anlatilmaya ¢alisilmistir. Birinci el kaynak kisminda, Atatiirk’iin
TTK’nin ¢aligmalariyla yakindan ilgilendigi, Tiirk tarihinin en genis sekilde yazilmasi igin galistig1
ifadelerinin yer aldig1 belirlenmistir. Konunun bu sekilde ele alinis bicimi kazanim 1.1.b)’de yer alan
“Selanik, Manastir, Istanbul, Sam ve Sofya sehirlerindeki siyasi ve sosyal ortamin, okudugu kitaplarin,
yerli ve yabanci distiniirlerin ve fikir akimlarinin Mustafa Kemal'in fikirlerine etkisi ele alinir.”
ifadesini kargilamistir.

Birinci tinite olan “XX. Yiizyil Baglarinda Osmanli Devleti ve Diinya” {initesinde, Osmanl
devletinin batili devletlerin uygarlik alaninda gosterdigi ilerlemenin gerisinde kalmasi konusu
bilimsel gelismelere 6rnek olarak verilmistir. Tkinci el kaynak metni icinde Osmanli’da elektrik, su
hava gaz1 gibi tesislerin ge¢ isletmeye agilmasi ile halkin zor sartlar altinda yasamasi, 1. Balkan
savaglarinda yenilginin nedenlerinden birisi olarak modern silah ve malzemenin olmamasinin
sayllmasi, Osmanlinin bilim ve teknikteki gelismeler konusunda yetersizligi olarak ifade edilmistir. 1.
Diinya savasi sebepleri arasinda yer alan sanayi inkilab1 da bilimsel gelismelere 6rnek teskil etmistir.
I Diinya savast sonuglar siralanirken bu savasta ilk kez kullanilan teknolojik savas ara¢ gereglerinin
neler oldugu da belirtilmistir. Denizalti, kimyasal silahlar gibi savas sanayine ait bu arag ve gereclerin
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varlig1 bu donemde teknolojik olarak yapilan ¢aligmalara bir 6rnek olarak verilmistir. Atatiirk’iin
Minber gazetesinde yayinlanan miilakatinda gegen “fennen kuvvetli olmak” ifadesi de bilime bakist
olarak yorumlanmuistir.

Ikinci {initenin en son konusu olan “Lozan Baris Antlagmasi” icerisinde yer alan iki kaynak
baslig1 altindaki okuma metninde “Tirkiye’nin yabanci devletlerin finansal ve teknik yardimina
ihtiyaci1 bulunmaktadir.” ctimlesi Tiirkiye'nin bilim olarak bu devirlerde geride oldugu mesajini
vermistir.

Atatiirk ve Tiirk Inkilabi1 bagligini tastyan 3. iinitede yer alan milliyetcilik konusu ikinci el
kaynak okuma metninde “cagdaslasma; bilim ve teknolojiye erigsmek, ¢agdas uygarlik diizeyini
yiikseltmek.” olarak tanimlanmistir. 3. {initede yer alan laiklik ve inkilap¢ilik konular1 da yine bilim
konusundaki ifadeleri igermistir. Bu ifadelerin kazanim “3.1. Cagdaslasan Tiirkiye’nin temeli olan
Atattirk ilkelerini kavrar.” maddesini kargiladig1 belirlenmistir. 1933 {iniversite reformu konusu ve
konu ile baglantili okuma metinleri ve bu metinlere bagli olarak sorulan “Mustafa Kemal Pasa’nin
bilimsel gelismeye Onem vermesinin nedenleri neler olabilir? Tartisiniz,” ifadesi bu konuda
ogrencilerin bilimle ilgili diigiinmesini saglamak i¢in kullanilmistir. Bu da kazanim “3.4: Egitim ve
kiltir alaninda yapilan gelismeleri kavrar.”ifadesini destekler nitelikte goriilmiistiir. Saglik alaninda
meydana gelen gelismeler ve Doktor Refik Saydam’a ait verilen biyografi ile de kazanim 3.7:’de yer
alan “Atatiirk doneminde saglik alaninda yapilan ¢alismalar1 kavrar” ifadesini karsiladig
gorilmistiir. “Atatiirk ilke ve inkilaplarini olusturan temel esaslar” konusu igerisinde Atatiirk’le
Ozdeslesen “Hayatta en hakiki miirsit ilimdir.” s6zii 6rnek olarak verilmis ve yapilan her yenilikte
bilimin rehber olmasi gerektigi vurgulanmistir. Bu ifade ise “3.8. Atatiirk ilke ve inkilaplarim
olusturan temel esaslar1 Atatiirk¢ii diisiince sistemi acisindan analiz eder” kazanimu ile 6rtiismektedir.

Besinci tinite olan “II. Diinya Savasi Siirecinde Tiirkiye ve Diinya” kisminda, Japonya’ya atilan
atom bombalar1 sonrasinda savasin sona ermesi konusu savas teknolojisini ve onun gelmis oldugu en
son noktay1 ifade etmistir. Burada konunun ele alinis bigiminin programda yer alan kazanim “5.1. II.
Diinya Savasrnin sebepleri, baglamasi ve yayilmasiyla ilgili baslica gelismeleri kavrar.” ve kazanim
“5.3. II. Diinya Savasr'nin sonuglarini degerlendirir.” ifadeleri ile ortiistiigti gorillmistiir. Yine ayni
tinitede “Savag Doneminde Tirkiye'nin Aldigi Ekonomik Onlemlerin Toplumsal Hayata
Yansimalar1” konusu Tiirkiye’deki tarim, ziraat gibi konulardaki cihazlanma ve teknik gibi birtakim
yetersizlikler anlatilmigtir.

Altinci tnitede “Ekonomik Gelismeler” bashiginda bulunan petroliin islenmeyip Tirk
hiikiimetinin yiiksek fiyatla petrol ithal etmeye mecbur edildigi, yani teknik anlamdaki yetersizlikten
bahsedildigi gibi, yine ayni tinitenin karayolu ulastirmasi konusunda demiryolu, karayolu, asfalt gibi
konularda bilim ve teknik alaninda yapilan ¢alismalardan bahsedilmistir. Burada olumlu ve olumsuz
iki farkli durum ortaya konarak bilim ve teknoloji konusundaki geligkiler ifade edilmistir. Bu
konularin ele alinis bi¢iminin ise 6.3. “1950’ler Tiirkiye’sinde meydana gelen siyasi, sosyal ve
ekonomik gelismeleri analiz eder. (Tarimda makinelesme, demir yolu yapimindan kara yolu
yapimina doniis)” kazanimiyla ortiistiigti gorilmistir.

“1960 Sonrasinda Diinya Siyasetinde Ortaya Cikan Gelismeler” basliginda 7. tinitede Kiiba
bunalimi, Amerika ve Rusya arasindaki g¢ekismeler gibi konularda niikleer silah ve uzay ile ilgili
calismalara yer verilmis ve yine savas teknolojisi tizerinde durulmustur. Hatta yine Iran Irak savast
konusu igerisinde “kimyasal silahlar” baslig1 altinda savas teknolojisinden s6z edilmistir. Tiirkiye’nin
teknik olarak ulasim haberlesme ve diger altyap: yatirimlarinin hiz kazandigs ifadesi de bu tinitede bir
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paragraf halinde yerini bulmustur. Kiltiirel gelismeler basliginda 1960 sonrasinda televizyon ve radyo
yayinlari ile ilgili teknolojik gelismeler anlatilmigtir.

“21. Yuizyilin Esiginde Tiirkiye ve Diinya” bagligini tagiyan 8. tinite iginde “Bilim Sanat ve Spor
Alanindaki Baglica Gelismeler” baghgr altinda 1990 yili sonrasindaki Tirkiye'deki birtakim
calismalara deginilerek, 8.1. “1990 sonrasinda Tiirkiye’de meydana gelen siyasi sosyal ekonomik ve
kiiltiirel gelismeleri kavrar.” kazanimi desteklenmistir. Ayrica son donemlerde yaptiklar: calismalarla
isimlerinden diinya ¢apinda bahsettiren, diinya bilim diinyasinda da 6nemli yerlere gelen isimlere yer
verilerek oOgrencilerde rol model olusturabilecek bilim insanlarina dikkat ¢ekilmistir.
Cumbhurbagkanlig kiiltiir ve sanat biiyiik odiilleri ile ilgili bir baslik verilerek bilimsel ve teknolojik
gelismelerin son donemde desteklendigi konusuna da dikkat ¢ekilmistir.

12. Simif Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik Ders Kitabinda Unitelere Gore
Bilim ve Teknoloji Konularina Ait Gorsellerin Dagilimi ve Kullanimina Iligkin Bulgular
Tablo 2
Unitelere Gore Bilim ve Teknoloji Konularina Ait Gorsellerin Dagilimi
Unite No Icinde Bilim ve Teknoloji Unsuru Olan Gérsel Adedi  Toplam Gérsel Adedi

1. Unite 0 21
2. Unite 1 28
3. Unite 8 21
4, Unite 0 24
5. Unite 3 21
6. Unite 2 13
7. Unite 0 26
8. Unite 1 24

Toplam 15 168

Tablo 2’ye gore, tinitelerde genel olarak 15 adet bilim ve teknoloji konularini igeren gorsel yer
almistir. Toplam 168 adet gorselin yer aldig1 ders kitabina oranlanirsa bilim ve teknoloji konularina
ait gorsellerin dagiliminda makul dengenin dikkate alinmadig: séylenebilir. 1., 4. ve 7. unitelerde
bilim ve teknoloji konularini iceren gorsellere rastlanmamistir. Bilimsel ve teknolojik alanlardaki
degisme ve gelismeleri vurgulamak igin yer yer tablolardan da yararlanildig1 gibi en ¢ok kullanilan
gorseller fotograflardir. Bu tablolar da gorsel degerlendirmeler kapsaminda ele alinmistir. Gorsellere
gore bilim ve teknolojideki gelismeler diinya tizerinde daha ¢ok savas teknolojilerini icermektedir.
Tirkiye agisindan bilim kurumlarimin gelistigi ve fabrikalagmanin arttigi, yol, koprii, baraj gibi
faaliyetlerin yasandigi, Tiirkiye'nin bilim ve teknikte hizli bir doniisiim yasadigi izlenimi vermistir.
Metinler diinyaca {inlii Tiirk bilim insanlarina ait gorsellerle de desteklenmistir.

12. Sinif Tirkiye Cumhuriyeti inkilap tarihi ve Atatiirkgiilik ders kitabinda tinitelere gore
gorseller su sekilde yer almistir. “Son Mermi” isimli tablo resmi 2. {initede yer almis olup Osmanlinin
savas teknigine ait bilgi vermektedir.

Ugiincii iinitede bilimsel ve teknolojik gelismelerin yer aldigi kurumlardan olan Stimerbank’in
iplik tiretim boliimiind, tiniversite reformu ile ilgili yapilan ¢aligmalar, Kizilay genel merkezi, Gazi
Egitim Enstitiisti, Dil ve Tarih Cografya Fakiiltesi fotograflarla 6rneklendirilmistir. 3. tinitede giizel
sanatlar alaninda yasanan gelismeler tablo halinde verilmistir. Yine ayn1 iinitede Atatiirk ilkelerinin
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egitim alaninda yapilan inkilaplarla iliskisi tablolagtirilmistir. Tedavi kurumlari, hekim sayisi ve saglik
biitgesi de bu iinitede tablo ile a¢iklanarak bu konuda iyilesme anlatilmaya calisiimistir.

Besinci tinite de ise diinyadaki gelismeler kapsaminda bilim ve teknigin insanlar i¢in kotii
kullanimina 6rnek teskil eden atam bombasi ve yerle bir olan sehirler yer almistir. 6. {initede
Tirkiye'nin elektrik tiretmek icin kurulmus ilk baraji, ulastirma sektorii ve ulastirma tiirlerinin
karsilasgtirmasinin yapildig1 tablo, asfalt yol calismalarina dair fotografin oldugu gorsellere yer
verilmistir. Bu gorsellere gore, Tiirkiye yeniden imar edilirken bilim ve teknolojideki her tiirli
gelismeyi olumlu yonde kullanmaktadir.

Ogrencilerde rol model olusturacak bilim adamlarina ait gorseller 8. iinitede basinda yer aldig1
sekliyle fotograflariyla beraber verilmistir. Ancak bu 6rnek disinda ders kitabinda bilim insanlarina
ait bagka bit 6rnege rastlanmamustir.

12. Sinif Tiirkiye Cumbhuriyeti Inkilap Tarih ve Atatiirkgiiliikk Ders Kitabinda Unitelere Gore
Bilim ve Teknoloji Konularina Ait Anahtar Kavramlara iligkin Bulgular

Kavramlar, 6grencilerin algisal deneyimleri sonrasi ortaya ¢ikan olaylarin, nesnelerin,
karmagik durumlarin zihinde canlandirmalarina yardimci olan, tek kelime ile anlatimi saglayan soyut
ifadelerdir. Olaylari, insanlari, olgulari benzer ifadelere gore gruplara ayirma isidir. Anahtar
kavramlar ise ders kitaplarinda o iinitenin konusuna gore asil anlatilmak istenin ne oldugunu tek
kelime ile ifade etme yontemidir (Ulgen, 2001: 100; Yiikselir, 2006: 3-4). Asagida Tablo 4’te {initelere
gore bilim ve teknolojiyi ieren anahtar kavramlarin dagilimina yer verilerek, ders kitabinda bilim ve
teknoloji konusuna ait kavramlarin durumu belirlenmeye ¢alisilmigtir.

Tablo 3
Unitelere Gére Bilim ve Teknolojiyi Iceren Anahtar Kavramlarin Dagilimi
Unite No  Bilim ve Teknolojiyi Igeren Anahtar Kavramlar  Toplam Anahtar Kavramlar

1. Unite 2 9
2. Unite 0 7
3. Unite 1 8
4. Unite 0 7
5. Unite 0 7
6. Unite 2 8
7. Unite 1 8
8. Unite 0 7

Toplam 4 61

Tablo 3’te de gorildigu gibi, toplam 61 anahtar kavramin oldugu ders kitabinda 3 tinitede
sadece toplam 4 kavramin bilim ve teknoloji konusunu igerdigi tespit edilmistir. Bu kavramlar; 1.
tinitede silahlanma yaris1 ve somiirgecilik; 3. tinitede ¢agdaslik; 7. iinitede ise ¢arpik kentlesme olarak
yer almistir. Bu say1 oldukga disiiktiir. Sadece 3 tinitede ilgili anahtar kavramlara rastlanirken; diger
initelerde rastlanmamuistir.
12. Simf Tiirkiye Cumhuriyeti Inkilap Tarih ve Atatiirkgiiliik Ders Kitabinda Unitelere Gore
Bilim ve Teknoloji Konularina Ait Hazirlik Caligmalar1 ve Unite Degerlendirme Sorularinin
Nasil Kullanildigina iligkin Bulgular

Unite baslarinda yer alan hazirlik ¢alismalari kisminda 1. ve 3. iinitelerde birer soruyla bilim
ve teknoloji konusuna dikkat g¢ekilmistir. Bu neredeyse yok denecek kadar az bir durum
olusturmaktadir. 2., 4., 5., 6., 7., ve 8. linitelerde hazirlik ¢aligmalarinda bilim ve teknoloji konusunu
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cagristiracak sorularla karsilasilmamistir. Buradan da anlasilacag tizere bahsi gecen bu iinitelerde
bilim ve teknoloji konularina bir giris yapilmayacaktir. Unitelerde yer alan bilim ve teknoloji
konusunu i¢eren hazirlik sorular1 su sekildedir?

1. Unite 2. soru: “Sanayi inkilab1 ve Fransiz ihtilali hakkinda neler biliyorsunuz? I. Diinya
savasinin ¢tkmasinda bu iki gelismenin ne gibi etkileri olmustur? Diisiincelerinizi soyleyiniz.” 3. {inite
5. soru: “Atatiirk ilke ve inkilaplarinin dayandigi esaslar1 ve bu esaslarin 6nemini degerlendiriniz.”

Unitelerde yer alan bilim ve teknoloji konusunu iceren iinite degerlendirme sorular1 gunlardir:

1. Unite; B béliimii dogru yanlis kisminda 4. soru: “Fransiz ihtilali ve sanayi inkilab1 1. Diinya
Savast’nin iki 6nemli nedenidir.” C kismi “Asagidaki sorulari cevaplayiniz.” da;

1. “Mustafa Kemal’in fikir hayatini etkileyen tarihi olaylar nelerdir? Belirtiniz”

2. “Mustafa Kemal’in 6grenim gordiigii askeri okullarin hayatinda nasil bir etkisi olmustur?”

6. “Mustafa Kemal’in ¢ocukluk yillarinda Selanik sehrinin siyasi sosyal ve kiiltiirel yapisinin

nasil oldugunu agiklayimniz.”

4. Unite; A kismi bosluk doldurma 7. soru: “Atatiirk’iin hastaligini 1937°de ilk defa teshis eden
doktor...” B kism1 dogru yanlis bolimiinde 9. soru: “Tiirk Hava Kurumu ve Tirk Dil Kurumu
Atatiirk’tin vasiyetinde bahsedilen kurumlardandir.” C, ¢oktan segmeli sorularin oldugu bolimde 3.
soru: “1922 ve 1923 yillarinda Avrupa’ya giden Lozan Tiirk Heyeti ile yapilan kaynak kisilere ......
sorularindan hangileri yoneltilmis olabilir?”

6. Unite; A kismi bosluk doldurma 3. soru: “DP déneminde Marshall plani gercevesinde
kendine dayatilan ulasim politikas1 uyarinca demiryolu yapimi bir kenara birakilarak ... merkezli
ulasim politikasi benimsenmistir.”

8. Unite; A kismi bosluk doldurma 2. soru: “.. 1999°da Geleneksel Sinir Cerrahlar
Kongresinde yiizyilin sinir cerrahi secilmistir.” B dogru yanlis boliimiinde 2. soru: “Mehmet Oz,
hayat1 boyunca Kuantum mekanigine bircok katkida bulunmustur.” C ¢oktan se¢meli sorularin
oldugu bolimde 3. soru: “Hiicrelerin hasar géren DNA’lar1 nasil onardigini ve genetik bilgisini
korudugunu haritalandiran aragtirmalari sayesinde 2015 Nobel Kimya Odiili'nii kazanan Tiirk bilim
insan1 asagidakilerden hangisidir?”

Yukarida da gortldigii gibi tinite sonlarinda yer alan degerlendirme sorulari icinde de bilim
ve teknoloji konularina ¢ok az yer verildigi goriilmiistiir. Unite degerlendirme sorularinda; 1. {inite
dogru yanlis kisminda 1; sorular1 cevaplayalim kisminda 3; 4. {inite bosluk doldurma kisminda 1;
dogru yanlis kisminda 1; ¢oktan segmeli kisimda 1; 6. tinitede bosluk doldurma kisminda 1; 8. {initede
bosluk doldurma kisminda 1; dogru yanlis kisminda 1 ve ¢oktan se¢meli kisstmda 1 adet olmak tizere;
Toplam 11 soruya yer verilmistir. 2., 5. ve 6. Unitelerde konu ile ilgili sorulara rastlanmistir.

Proje 6devi olarak da tiim kitap boyunca sadece 1 adet 6devlendirmeye rastlanmistir. Bu 6dev
de 1. iinite sonunda su sekilde yer almistir: “Mustafa Kemal Pasa’nin 1919 yilina kadar ki hayatini
ogrendiniz. Bu iinite sonrasinda sizden Mustafa Kemal’in okul doneminden Cumbhuriyet yillarina
kadar okumus oldugu yerli ve yabanci kitaplar: bizzat kendisi tarafindan kalemi alinan eserleri
anlatan bir kitap¢ik hazirlamaniz istenmektedir.” Teknolojik gelismelerle ilgili hi¢ 6dev istenmedigi
gibi, sadece 1 6deve yer verilmesi de 12. sinif ders kitabinin kapsadigi doneme ait diinyada ve
Tirkiye’de meydana gelen bilim ve teknolojideki hizli degisimlerin goz ardi edildigi izlenimi
vermistir.
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Sonug

12. smmf T.C. inkilap tarihi ve Atatiirk¢iiliik dersi 6gretim programi incelendiginde
kazanimlarda bilim ve teknoloji konusuna sinirli bir sekilde yer verildigi belirlenmistir. Bu sonug
Sahin vd. (2017)’ in yaptig1 arastirma sonuglarindan olan “lise tarih ders kitaplarinda bilime, bilim
tarihine ve bilim politikalarina her smif diizeyinde sinirli oranlarda da olsa yer verildigi
goriilmektedir” bulgusuyla ortiismektedir. Ayrica Okur (2012: 2428), tarafindan yapilan ¢alismanin
“Tirkge ders kitaplarinda bilim ve teknoloji 6grenciye yeterince aktarilamamistir” seklinde ifade
ettigi sonucuyla da uyumludur. Ozensoy (2014)’de yaptig1 calismanin sonucunda elde etmis oldugu
bilim ve teknoloji 6grenme alaninin 6nemli oldugu, programda daha fazla yer verilmesi gerektigi,
ders, calisma ve 6gretmen kilavuz kitaplarinin daha ilgi ¢ekici hale getirilmesi gerektigi bulgusunun
bu arastirmanin sonuglariyla da uyumlu oldugu goriilmiistiir. Diinyanin ge¢irdigi degisime bakilacak
olursa bilim ve teknolojinin en hizli degimin yasandig1 bu doéneme ait kazanimlarin ve konularin
oldukga yetersiz olarak ele alindig1 belirlenmistir.

12. stif T.C. inkilap tarihi ve Atatiirkgiilik dersi 6gretim programi ve ders kitabi kargilikli
incelendigi zaman mevcut olan kazanimlarin ders kitabinda yer aldig1 goriilmistiir. Ayni durum
sosyal bilgiler dersi 6gretim programi icin de gecerlidir. Program yeniden yapilirken teknoloji
konularina agirlik verilerek yeniden diizenlendigi tespit edilmistir (Kaymakci, 2014). Bu ¢aligmada
bilim ve teknoloji konusunun tarih dersi programinda dogrudan ya da dolayli olarak ¢ok sinirli bir
sekilde ele alindig1 belirlenmistir. Ancak teknoloji konusuna sosyal bilgiler 6gretim programinda
etkin bir sekilde yer verilmistir (Celikcan, 2011; Kaymakci, 2012; 2014).

sy

Ders kitabinin igeriginde yer alan zaman dilimi teknolojinin hizla gelisip degistigi bir donemi
kapsamistir. Ancak bu duruma ders kitabinda fazla yer verilmedigi tespit edilmistir. 12. sinif T.C.
inkilap tarihi ve Atatiirkgiilik ders kitabinin kapsadigi doneme ait teknolojik olarak meydana gelen
yeniliklerin daha gok savas teknolojisine ait oldugu izlenimi gikmaktadir. Bu durum ortiik de olsa
ogrenciyi bu déonemde savas alaninda bilim ve teknolojide gelismeler olmustur seklinde diigtinmeye
yonlendirmektedir. “Ikinci Diinya Savast Sonrasinda Tiirkiye ve Diinya” iinitesinde, bilimsel ve
teknolojik gelismelerin Tiirkiye’de yeteri kadar olmadigy, diga bagimli bir yap1 oldugu imaji varken,
Diinyanin silah ve savas endiistrisine yonelik ¢aligmalar yaptig1 vurgusu 6ne ¢ikmistir. Bu sonug,
Okur (2012)’un ¢aligmasinin sonuglarindan olan bilim ve teknolojideki gelismelerden daha genel
ifadelerle bahsedildigi, bu gelismelerin ise daha ¢ok insanlara ve dogaya zarar verdigi, en son
yenilenen ve en ¢ok ragbet goren teknolojik triinlerin ders kitaplarinda yer almadigi, bilim ve
teknolojideki gelismelerin ders kitaplarina fazla yansitilamadig: seklindeki bulgusuyla 6rtiismektedir.

Bilim ve teknoloji konularina ait gorsellerin dagiliminda makul denge dikkate alinmamustir.
Bu sonug, Kaymakc1 (2012), ders kitaplarinda teknoloji ile ilgili gérsellerin gok sik kullanildigini
belirledigi sonucuyla uyumlu degildir. Bilim ve teknolojiyi iceren anahtar kavramlar da ¢ok az yer
bulmustur. Bu sonug Sahin vd. (2017) tarafindan yapilan ¢aligmanin “giintimiiz kusaklarina tarih

, “bilim ve teknik” ve
“bilim ve teknoloji” gibi kavramlar i¢in ¢ok az yer ayrilmasi bir eksiklik olarak gortilmiistiir”

ders kitaplarinda “bilim akademisi”, “bilim ve egitim anlayis1”, “bilim ve felsefe

sonucuyla ortiismektedir. Kaymakci (2012), proje hazirlamayi arastirma ve uygulamaya doniik beceri
ve degerler kazandirmada 6nemli bir unsur olarak belirtmistir. Ancak bu ¢aligmada proje hazirlama,
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hazirlik ¢aligmalari, anahtar kavramlar ve tinite degerlendirme sorular i¢inde bilimsel ve teknolojik
gelismelere ¢ok sinirli bir sekilde yer verildigi sonucuna varilmistr.

Incelenen ders kitabinin son iinitesinde de diinyaca taninan bilim insanlarina ait basinda
cikmis fotograflara yer verildigi tespit edilmistir. Ogrencilerde rol model olusturacak bilim
insanlarina ait gorsellere ders kitaplarinda yer verilmesi olduk¢a 6nemlidir. Bu sayede 6grenciler
bilimsel ¢aligmay1 yapan Kisi ile yapilan ¢alismalar: eslestirebilecek, o bilim insanlarini tanima firsat
bulacak ve empati yapacaktir. Ders kitaplarinda bilim insanlarini ele alan ¢alismalarin sonuglar
mubhteliftir. Bu ¢aligmalardan bilim insanlarina ait biyografilere yer verildigi (Kaymakci, 2012); 4., 5.,
6., ve 7. sinif sosyal bilgiler ders kitaplarinda farkli sayida bilim insan1 ve ¢aligmasina yer verildigi
(Karasu Avca ve Faiz, 2019; Karagam vd., 2014); Batili bilim insanlarinin ders kitaplarinda daha fazla
yer aldigy, Tiirk Islam bilginlerine daha az yer verildigi (Idin ve Yalaki, 2016; Topgu ve Karatekin,
2017) gibi sonuglar1 ¢ikarmak miimkiindiir. Incelenen tiim ¢alismalardaki sonuglarda bilim
insanlarinin az ya da ¢ok yer aldigi belirtilmistir. Bu da arastirmanin 12. sinif T.C. inkilap tarihi ve
Atattrkgiillik ders kitabinda bilim insanlarina ait Orneklerin yer aldigi sonucuyla benzerlik
gostermektedir. Ancak incelenen ders kitabinda bilim insanlarina ait 6rnekler oldukga sinirhdir.
Sahin vd. (2017) ile Altun ve Tarhan (2018) yaptiklar1 arastirmalarda ders kitaplarinda bilim
insanlarinin oldukga smirli bir sekilde ele alindigi sonucuna ulagsmiglardir. Bu sonuglar da
arastirmanin ilgili sonucuyla ortiismektedir.

Bu calismada 12. simif T.C. inkilap tarihi ve Atatiirkgiilik ders kitabinda kadin bilim insani
ozelinde herhangi bir bulguya rastlanmamistir. Bu sonu¢ Ulu Kalin (2018) ve Idin ve Yalaki
(2016)’nin yaptigl arastirmalarin sonuglariyla ortiismektedir. Ancak, Karasu Avci ve Faiz (2019)
caligmalarinda bir kadin bilim insanina yer verildigi sonucuna ulagirken; Demircioglu ve Ozalp
(2022) ise sadece kadin bilim insanlarinin sosyal bilgiler ders kitaplarinda ele alinig seklini
inceledikleri bir calisma yapmuslar ve ders kitaplarinda kadin bilim insanlarina yer verildigi sonucuna
ulasmiglardir.

Yeni nesil 6grenenle kars1 karsiya olunan bu siiregte ders kitaplar: referans kitap olma
ozelligini devam ettirmektedir. Bundan dolay: Tiirkiye de bilimsel ve teknolojik alanlarda yapilan
caligmalar ve iyi Ornekler ders kitaplarinda daha ¢ok yer almalidir. Disiplinler arasi egitimin
tartisildigl giiniimiizde bilimsel ve teknik alanda yapilan gelismelerin tarih egitimi icerisinde de yer
almas1 gerekmektedir.

Cikar Catismasi Beyani: Herhangi bir ¢ikar ¢atismasi olmadigini beyan ederim.
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Oz

Bu yazida maarif tarihimizin en 6nemli isimlerinden Muallim Cevdet, ilmi ziyaretlerin milli terbiyemiz
tizerindeki etkilerini irdelemistir. Yazi, Tiirk egitim tarihi agisindan 6nem arz eden ve Déariilmuallimin
hocalarinca ¢ikartilan Tedrisat-1 Ibtidaiyye Mecmuasinin Mayis 1919 tarihli 45. sayisinda yayinlanmustur.
Muallim Cevdet, yazisinda tarihi mekanlara yapilan ilmi gezilerin milli terbiye i¢cin neden 6nemli oldugu,
bu gezilerin talebeye neler kazandirdigs, geziler esnasinda goriilen tarihi mekén ve eserlerin talebede hangi
his ve distinceleri uyandirdigi, bu geziler vesilesiyle tarihi sahsiyetlerle nasil irtibat kurulacag: tizerinde
durmustur. Ayrica Dariilmuallimin’in Istanbul’da bir egitim yili igerisinde yapacag ilmi ziyaret rotasinin
bir listesine de yer verilmistir. Bu vesile ile ilmi gezilerin, tarih 6gretiminde ve tarih bilinci kazandirmadaki
katkilarinin, 6gretmen yetistirmedeki etkilerinin alt1 ¢izilmistir. Bu metnin giiniimiiz Tiirkgesine ¢evirisinde
Turk Tarih Kurumunun Osmanli Tirkgesi transkripsiyon kurallari dikkate alinmistir. Bilinmeyen
kelimelerin anlamlar1 ¢evirenin notu ibaresiyle dipnotta gosterilmistir.

Anahtar Kelimeler : Muallim Cevdet, tarihi geziler, tarih egitimi, egitim tarihi
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llmi Ziyaretlerin Milli Terbiyemizde Yeri *

Dartilmuallimin terbiyesi i¢in ilmi ve tarihi gezintiler hakikaten feyizli birer vasita kiymetini
haizdir. Mektebin bir hata-i siyasi eseri olarak Kadikdy'e nakli sebebiyle dort yildir gevseyen
ziyaretlere mektep, eski yurduna dondiikten sonra yine germi® vermeye basladi. Bu faaliyette, simdiki
yerimizin miisait bulunmasi da miessirdir. Hafta ortasi 6gleyi miiteakip zamanlar tamamiyla
talebenin tenezziih, miitalaa ve gezintisine terk edildigi gibi baz1 giinler bir iki sinifin dersi feda
olunarak “eser basinda” diistinmek tizere ilmi ziyaretlere gidilmektedir. On yildir tecriibe edildi;
talebeye milli duygu vermek i¢in sehri gezdirmek ve tanitmak behemehal lazimdir. Abideler yaninda
verilen ufak izahat bile mektepte dort duvar arasinda varaka-i kitap karsisinda yapilan bir diizine
dersten daha miifid, daha sicak, daha sabit ve rasindir’.

Her sene oldugu gibi bu sene de alakadar olan sinif ve subelerimiz asagida mubharrirleri
gezdikleri gibi sene sonuna kadar da diger miiessese ve eserler goriilecektir.

1. Dartlmuallimin civarinda: Kopriililer Tiirbesi, Kuitiiphanesi, Medresesi, Sultanahmet Camii

ve Imarethanesi;

Tahrip edilen Yeniceri Kislas1 bakiyesi- stitunlar- Ayasofya- ve kiitiiphanesi-Bab-1 Hiimayun
Cesmesi- Sokullu Camii-Tekyesi, Medresesi.

Binbirdirek ve Yerebatan sarniglari
2. Beyazit Camii-Medresesi, Nur-u Osmaniye Camii, Kiitiiphane ve Medresesi

3. Simkeshane; Koska’da Ragib Pasa Kiitiiphanesi-Laleli Camii-Medrese ve Kiitiiphanesi-Valide
Camii ve Kiitiiphanesi

4. Sehzadebasi’nda; Sehzade Camii, Cigalazadelerin merkadi-Damat Ibrahim Pasa Medresesi,
Kiitiiphanesi, Imarethanesi

[stanbul fethinde hazir bulunup sehit diisen 18 Sekban Haziresi-
5. Vefa'da; (Konstantin) Ayazmasi-Makberi-Katip Celebi, Hizir Bey

Zembillili Ali Efendi'nin merkadleri; Istanbul fethinde zeyrek yokusunda sehid diistiikleri
rivayet edilen neferlerin mezarlari.

6. Sileymaniye Camii, Medresesi, Eski Dartittip ve Dariilhendese yeri- Evkaf miizesi, Mimar
Sinan Tirbesi

7. Eyytb; Sokullulu, Estergon Fatihi Mehmed Pasa, Tiryaki Hasan Paga, Kibris Fatihi Lala
Mustafa Pasa, Katkasya Fatihlerinden Lala Ferhad Pasa- Silleyman Kanuni katiplerinden

! Bu yazinin yayinlandigi “Tedrisat-1 [btidaiyye Mecmuas1 ” hakkinda detayli bilgi icin bkz. Unal ve Birbudak (2011),
Muallim Cevdet'in hayati ve tarih 6gretimindeki uygulamalar1 hakkinda detayli bilgi igin bkz. Ergin (2005) ve Isik
(2020)’1n galigmalar1.

2 C.N. Sicaklik

* C.N. Saglam, dayanikli.
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Feridun Bey tiirbesi ve meshur kitabesi - giildiiriicii edibimiz Kani’nin, Hoca Saadettin’in;
Hasan Can’in pederi Hafiz [sfahani’nin, Ebussuud ve Idris-i Bitlisi’nin tiirbeleri

8. Fatih Camii, Medresesi, Kiitiiphanesi- Hattat Yesari’nin tiirbesi- Cevdet ve Osman Pagalarin
tiirbeleri

9. Edirne Kapisinda hattat-1 sehir (Rakim)’in* tiirbesi

10. Sur haricinde; Mahmud Celebi Zaviyesi'ne giderken sair Baki ve Selim-i Salis-i Asri’nin en
biiyiik ulema-i seriyyesinden (Pala Biyik) Hocanin; zaviye ittisalinde meghur (Ibni Kemal)’in
tiirbeleri.

11. Asikpasa’da Seyyid Velayet Tiirbesinde (Sakaik) sahibi Tagképriilii Isam® Efendi’nin merkad.

12. Egrikapr'da Ashab-1 Kiramdan bazilarinin tiirbeleriyle Hattat Rasim’in; Ibn-i Sina’nin
Kiilliyat-1 Tibbiyesini terciime eden Tokatli Hekim Mustafa Efendi’nin mezarlari.

13. Yenikap1 Mevlevihanesi; Yedikule Zindani ve Kule Kapisi
14. Yiksek Kaldirim’da: Fatih Hazretlerinin Hocasi Molla Giirani’nin Tiirbesi

Topkap: Saray-1 Hiimayunu, Darphane, Bahriye Miizesi, Cinili Kosk ve miizeler; Birtakim
fabrikalar ve mektepler her sene muallimin-i mahsusasi delaletiyle gezilmektedir.

Bu ziyaretler, mektep derslerinin gosteremedigi hakikatlerle talebeyi temas ettirmekte, maziyi
ogretmekte, istikbalin vazifelerini gostermektedir.

Bilhassa Evkaf Miizesi gibi talebemize can ve iimit veren, onlarin ruhlarini hayret ve taktirlerle
dolduran bir miiesseseyi sultani talebelerinin pek az ziyaret eyledigini 6grendigimiz vakit dilhun®
oluyoruz. Dariilmuallimin talebesini buraya her sene miikerreren yollar. Filvaki eslafin” derin bir agk-
1 dindarane ve nefais-i perverane ile yaptiklar: asar1 goren talebemiz vatana daha fazla bir minnet ile
baglaniyor ve nur-u iman banyosuna giriyor.

Hele ecnebi zairlerinin® bazi nefis kitaplarimiz, kandillerimiz, gekmecelerimiz, kemerlerimiz,
sorguglarimiz, yazilarimiz, oymalarimiz, halilarimiz, gatmalarimiz... hakkindaki sitayis ve taktirlerini
isittikleri vakit miizede adeta ilmi ve bedii bir ihtidaya mazhar oluyorlar. Diger taraftan Stileymaniye
Camii Serifi mihrabinin arz ettigi o lahuti® levha-i ihtisam, kag kere sahit oldum, efendileri Islam ve
Tiirk vicdanina kopmaz birer sedde-i meftuniyetle raptediyor. Her nevi alaik-i aliyenin'® kirildig: kirli
ve buhranli bir devirde bu ulvi abide-i hiisn-ii zeké karsisinda Allah’in1 ve milli dehasini bir dakika
olsun tefekkiire davet edilen Dariilmualliminli, en yiiksek ibadetlerden birini ifa etmis olacagina
stiphe etmemelidir. Talebenin ziyaret esnasinda aldiklari izahat bilahire mektepte muhtelif zaman ve

* C.N. Meshur Hattat Rakim Efendi

> C.N. Osmanli ulema ve megéyihine dair meshur bir biyografik eseri olan es-Sekaiku'n-Nu'maniyye sahibi Taskoprizade,
Ebii'l-Hayr Isamuddin Ahmed Efendi

¢ C.N. Yiiregi kanly, ici kan aglayan

7 C.N. Selefler, evvelkiler, gecmisler.

8 C.N. Ziyaret eden, ziyaretci

® C.N. Uluhiyet 4lemine mensub

" C.N. Derin miinasebetler, manalar.
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vesilelerle tezyid" ve takviye edilmektedir. Bu usiil alinan izlerin daha miisterih ve daha mufassal
olarak zihinde kalmasini temin ediyor. Her halde sifahi malumati bilahire bir iki vesika ile, bazi
vakitler projeksiyon ile tespite ¢caligmak en faydali bir tarzdir.

Muhterem refikalarim ile fakir, bu tarzi tatbik ederken tarihi, fenni, lisani ziyaretlerin ayn1
emele yaklasmasini daha fazla bir imkénla taht-1 emniyete almis ve derslerimize bunlar1 mihver
saymis oluyoruz.

Mesela fakir, kendi sahama ait ziyaretleri ders ve konferanslara temel telakki ediyor ve goriilen
yerlere ait eski ve yeni kitaplardan fikralar gosteriyorum. Bu sayede mesela talebe ile birlikte
kaydettigimiz bir kitaba, bize hem filoloji hem tarih hem bir hiisn-ii dini ve sinai itibariyla islenmesi
kolay bir muhtelit'? zemin vazifesi goriiyor.

Mektep ziyaretsiz bu “vahdeti” istihsal'® edemez... Inkilaptan'* evvel Istanbul’u taniyamayan
ve tantyamadig1 i¢in pek baglanamayan talebe bu ziyaretler yardimiyla seneler gegtik¢ce meshur ricali,
merkadleri ve asar-1ilmiye ve medeniyyeyi tanimaya muvaffak oluyor.

Katip Celebi’nin haritalarini periksiiyonla® goéren “Cihanniima’dan okudugumuz bir iki
miinasip parcayr “Sakayik”tan bir iki alimin terciime-i halini; Molla Giirani, Ali Kus¢u, Ebussuud,
Ibni Kemal’in bir iki hagiye ve miitalaasini ve Hoca Sadettin ve Feridun Bey’in eserlerinden, Kani’nin
Letaif-i Mecmuasindan ¢ikardigimiz birka¢ bendi dinleyen talebe efendilerde arastirma zevki ve hal
ile mazi-i lisan1 ve ilmiyemizi mukayese etmek iktidar1 tedricen inkisaf ediyor ki Ibtidai
Dériilmuallimin’in gayesi de bu kadardur.

(Ziyaret planlar1 diger niishalara derg olunacaktir) M. Cevdet.

Kaynakga

" C.N. Artirma, ¢ogaltma, fazlalagtirma

2 C.N. Karismus, i¢ ice girmis

B C.N. Elde etme, ele gegirme.

4 C.N. Kastedilen ihtilal 1908 Megrutiyet ilani olmalidir.
15 C.N. Projeksiyon
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