-3 b
USBED

ULUSLARARASI SOSYAL BILIMLER VE EGITIM DERGISI
INTERNATIONAL JOURNAL OF SOCIAL AND EDUCATIONAL
SCIENCES

“NISAN/APRIL 292
+CILT/VOLUME 6
“SAYI/ISSUE 10




JENERIK/TAG

IMTIYAZ SAHIBI | OWNER
BAS EDITOR /| EDITOR IN CHIEF

AYTEKIN DEMiRcCiOoGLU

YARDIMCI EDITORLER
CO-EDITORS

FATMANUR OZEN
BEKIiR TASTAN
SERPIL AYTAC
EMILIA ALAVERDOV
KATERYNA TRYMA
BEYHAN ZABUN
LAURA BRANCU

XHEMILE SALIVU
SAYI EDITORLERI

EDITORS OF THE ISSUE
BEYHAN ZABUN

EMILIA ALAVERDOV
FATMANUR OZEN
GULCAN DEMIR

GULCIN TUGBA NURDAN
MEHMET ALi DOMBAYCI



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

1-Aytekin DEMIRCIiOGLU
Kastamonu University, TURKIYE
2-Fatmanur OZEN

Giresun University, TURKIYE
3-Emilia ALAVERDOV

Georgian Technical University,
GEORGIA

4-Beyhan ZABUN
Gazi University, TURKIYE
5-KaterynaTRYMA

National Academy of
Educational Sciences, UKRAINE

6-Tinatin ZHORZHOLIANI
Robakidze University, GEORGIA
7-Abdullah DURAKOGLU

Abant lzzet Baysal University,
TURKIYE

8-Mehmet Ali DOMBAYCI
Gazi University, TURKIYE

9-Burcu OZTURK
Kastamonu University, TURKIYE

10- Géoknur CETINKAYA
Kastamonu University, TURKIYE

11-Emel ADAMIS

Uludag University, TURKIYE
12-Fatma Hurrem SUNNEY
Giresun University, TURKIYE
13-Belis GULAY

Maltepe University, TURKIYE
14-Bekir TASTAN
Kastamonu University, TURKIYE
15-Vildan KATMER
BAYRAKLI

Maltepe University, TURKIYE
16- Serpil AYTAC
Fenerbahc¢e University, TURKIYE
17-Michalle GAL

Shenkar College, ISRAEL
18-Giilcan DEMIR

Sinop University, TURKIYE
19-Olyana KINDIBALYK

University of European Studies
of Moldova, MOLDOVA

20-Nurlyhan ALDZHANOVA
Al-Farabi Kazakh National
University, KAZAKHSTAN



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

21-Ekrem Ziya DUMAN
Gazi University, TURKIYE
22-Nadiia STEZHKO
University of the State Fiscal
Service of Ukraine, UKRAINE
23-Julia POCHYNOK
Ternopil National Medical
University, UKRAINE
24-Olena MELNYK

Oleksandr Dovzhenko Hlukhiv
National Pedagogical Uni. UKRAINE

25-Alvina ORIEKHOVA

Sumy National Agrarian University,

UKRAINE

26-Seydanur TEZCAN OZER
Karabuk University, TURKIYE
27-lnna SEMENETS ORLOVA

National Aviation University,
UKRAINE

28-Nalan KAZAZ

Kolegji AAB Universitesi, KOSOVO
29-Sumeyra ALAN

Erzurum Teknik Uni. TURKIYE
30-Georgia PAPADOPOULOU
University of the Aegean, GREECE

31-Wang LI

Anhui University, CHINA
32-Nino ZHIZHILASHVILI
Georgian Technical University,
GEORGIA

33-M. Luiza C . BAPTISTA
Universidade de Caxias do Sul,

BRASIL

34-Hacer DOLANBAY

Mus Alparslan University, TURKIYE
35-Maryna DIELINI

National University of Life and
Environmental Sciences of Ukraine,
UKRAINE

36-Maryam VAZIRI

Danesh Pajoohan Pishro High Edu.
Institution, IRAN

37-Demet KARAKARTAL
American University, CYPRUS
38-lhab Said iIBRAHIM
Kastamonu University, TURKIYE
39-Soaad SHOLAK

Kastamonu University, TURKIYE
40-Sunil MISHRA

Amity University, INDIA



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

41-Parul MiSHRA

GC D GCGoenka University, INDIA
42-Adriana B. SCHIiOPOIiU
University of Craiova, ROMANIA
43-Monica MASTRANTONIO
University of York, UNITED
KINGDOM

44-Esra SIPAHI DONGUL
Aksaray University, TURKIYE
45-Agnieszka WERENOWSKA

Warsaw University of Life Science,
POLAND

46-Natavan KARAMOVA
Western Caspian University,
AZERBAIJAN

47-Beatriz Lucia S. BizOTTO
Centro Universitario Unifacvest,
BRAZIL

48-Panoraia POULAKI
University of the Aegean, GREECE
49-Nurgul ILIAZOVA

International University of
KYRGYZSTAN

50-Laura BRANCU
West University of Timisoara,
ROMANIA

51-Xhemile SALIU
International Balkan University,
NORTH MACEDONIA

52-Rashmi GUJRATI
KC Group of Instution, INDIA
53-Evren KUTLAY

Bolu Abant izzet Baysal University,
TURKIYE

54-Cigdem OZKAN
Canakkale On Sekiz Mart University,
TURKIYE

55-Kibra KIRCA DEMIiRBAGA
Durham University, UNITED
KINGDOM

56-Bengi UNAL

Canakkale Onseki Mart University,
TURKIYE

57-Nadire Gulgin YILDIZ
Medipol University, TURKIYE
58-Susi FERRARELLO
California State University, UNITED
STATES

59-Aysha KHALIL

University of Punjab, PAKISTAN
60-Olena KOVALCHUK

Lutsk National Technical University,
UKRAINE



YAYIN VE DANISMA KURULU

EDITORIAL BOARD

71-Julio Cesar Ferro DE

61-Merve AYDOGDU CELIK
GUIMARAES

Tekirdag Namik Kemal University,

TURKIYE Fedreral University of Pernambuco,

62-Emel AKAY BRAZ[L

Anadolu University, TURKIYE 72-Richa MISHRA

63-Yanina LISUN Nirma University, INDIA

Kyiv National University of Trade 73-Zeynep SENTURK DIZMAN

and Economics, UKRAINE Independent Researcher, DENMARK

64-Layla Jasim ABBAS 74-Stefanija ALISAUSKENE

The University of Bashra, IRAQ Vytautas Magnus University,
LITHUANIA

65-Neena DASH . .
Gangadhar Meher University, INDIA75'Y"’“qu Selim UGURLU

66-Nataliia PAVLIUK Ordu Fer.w Lisesi, TURKIYE
National University of Kyiv, 76-Neringa SLAVINSKAITE

UKRAINE Vilnius Gediminas Technical

67-Gl'.'||9in KARADENiZ University, LITHUANIA

29 Mayis University, TURKIYE 77-Lorenzo BELTRAME

68-Ema PETROVIC Universita Degli Studi Di Trento,
ITALY

Belgrade University, SERBIA
69-Dhouha JAZIRI
University of Sousse, TUNISIA
70-Ewa STAWICKA

Warsaw University of Life Science,
POLAND

78-Joanna PALISZKIEWICZ
Warsaw University of Life Sciences,
POLAND

79-Yllka IMERI

University "Fehmi Agani" Gjakova
KOSOVO

80-Dipra JHA

Washington State University, USA



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

81-Vira BAZOVA
National Aviation University,
UKRAINE

82-Leila SOUDANI

Ibn Khaldoun University, ALGERIA
83-Shiva ILKHANIZADEH
International University, CYPRUS
84-Isi1l ALTAY

Maltepe University TURKIYE
85-Shazia SHAIKH

University of Sindh Jamshoro,
PAKISTAN

86-Ahmad ALBATTAT
Management and Science
University, MALAYSIA
87-Solange F. RAIMUNDO
Universidade Estadual De Maringa,
BRAZIL

88-Terezinha OLIVEIRA
Universidade Estadual de Maringa,
BRAZIL

89-Fatmath MUNA

Maldives Media Council, MALDIVES
90-Anna DULUZEWSKA

Maria Curie Skolodowska
University, POLAND

91-Francesca BRENCIO
University of Seville, SPAIN
92-Victoria GONTA

State Pedogogical University,
MOLDOVA

93-Fulya ODUNCU
Altinbas University, TURKIYE
94-Valeria BIZZARI

Husserl Archives, KU Leuven,
BELGIUM

95-Elena Paola C. ALESSIATO

Universita degli Studi Suor Orsola
Benincasa, Naples, ITALY

96-Eka KHORBALADZE
Moscow State University, RUSSIA
97-Ifeoluwapo OYEWOBI
Bingham University, NIGERIA
98-Shaza ALTURKY
University of Aleppo, UNITED ARAB
EMIRATES

99-Alev SOKMEN

Kastamonu University, TURKEY
100-Carlos Alexander
GRAJALES

Universidad De Antioquia,
COLOMBIA



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

101-Derya HEKiM
Uludag Universitesi, TURKIYE

102-Hulya YILDIZLI

istanbul University - Cerrahpasa,

TURKIYE

103-Ajda BASTAN

Sivas Cumhuriyet Uni. TURKIYE
104-Zeynep OZGUNER
Hasan Kalyoncu University,
TURKIYE

105-Elif SARICAN
Marmara University, TURKIYE
106-Nazife AYDINOGLU

International Final University,
CYPRUS

107-Mai Alm-el-DIN
Canadian International College,
EGYPT

108-Ergul BALLI

istanbul Gedik University, TURKIYE

109-Nurul Nisa OMAR
Int. University of Malaya -
MALAYSIA

110-Fiisun TOPSUMER
Ege University, TURKIYE

Wales

111-Sinem TUNA

istanbul Gelisim University, TURKIYE
112-Ahmet ERKASAP

istanbul Gedik University, TURKIYE
113-Gul Eda BURMAOGLU
Ataturk University, TURKIYE
114-Seray TOKSOZ

istanbul Esenyurt University,
TURKIYE

115-Asli YALIM
University of Central Florida, USA
116-Walaa FOUDA

American University, UNITED ARAB
EMIRATES

117-Viana HASSAN

Malta University, MALTA

118-Ebru TOLAY

Dokuz EylUl University, TURKIYE
119-Yasemin KOGCAK BIiLGIiN
Dodus University, TURKIYE
120-Sahru PIiLTEN UFUK
Sakarya University, TURKIYE
121-Necla Oyku iYIGUN
istanbul Ticaret University, TURKIYE



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

122-Merve OZKAN BORSA
Istanbul University, TURKIYE
123-Ebru Gul YILMAZ

istanbul Gelisim University,
TURKIYE

124-Gul¢cin Tugba NURDAN
Ankara Guzel Sanatlar University,
TURKIYE

125-Ayse GUC
Ankara Sosyal Bilimler University,
TURKIYE

126-Glinseli GUMUSEL
Ankara Atilim University, TURKIYE
127-Arzu CALISKAN SARI

Cankiri Karatekin University,
TURKIYE

128-Ayse DALYAN TARHAN
Cyprus International University
129-Aygul ANAVATAN
Pamukkale University, TURKIYE
130-Elif ESIYOK

Ankara Atilim University, TURKIYE
131-Nil KULA

Dokuz Eylul University, TURKIYE
132-Aunkrisa SANGCHUMNONG
Suan Dusit University, TAILAND

133-Gaye OZCELIK

Istanbul Bilgi University, TURKIYE
134-Bahar URHAN

Akdeniz University, TURKIYE
135-Aysun KAHRAMAN

Manisa Celal Bayar University,
TURKIYE

136-Henrich Christian
JOHANNES

University Vechta, GERMANY
137-Ahmet KILINC

Ankara Yildirim Beyazit University,
TURKIYE

138-Jessica ASHE

Miami University, UNITED STATES
139-Bahar TURK

On Dokuz Mayis University, TURKIYE
140-Gézde SEZEN GULTEKIN
Sakarya University, TURKIYE
141-Bengii TURKOGLU

Necmettin Erbakan University,
TURKIYE

142-Seda AKTAS
Istanbul Esenyurt University,
TURKIYE



YAYIN VE DAN

ISMA KURULU

EDITORIAL BOARD

143-Hidayar CIHAN

Ankara Yildirim Beyazit University,
TURKIYE

144-Dilek KARISAN

Aydin Adnan Menderes University,
TURKIYE

145-Gézde OZDEMIR UCGUN
istanbul Aydin University, TURKIYE
146-Cresilda BRAGAS
Polytechnic University,
PHILIPINNES

147-izay REYHANOGLU
Ankara Atilim University, TURKIYE
148-Suad SAKALLI GUMUS
Saint Mary of The Woods College
UNITED STATES

149-Sehnaz SUNGURTEKIN
Bursa Uludag University, TURKIYE
150-Ozge GURSOY ATAR
Istanbul Beykent University,
TURKIYE

151-Suzan DSOUZA

American University of The Middle
East, KUWAIT

152-Sukran KILIC

Aksaray University, TURKIYE

153-Gulen SOYASLAN

Cankiri Karatekin Uni. TURKIYE
154-1s1l TAS

Istanbul Biruni University, TURKIYE
155-Sibel BARCIN

Kirgyz - Turkish Manas University,
KIRGYZSTAN

156-Gozde SIRGANCI
Yozgat Bozok University, TURKIYE
157-Aysel UZUNTAS

Turkish - German University,
TURKIYE

158-Ozlem SAYDAR
Istanbul Altinbas Uni. TURKIYE
159-Seyda SUBASI SINGH
University of Vienna, AUSTRIA
160-Elif SEN

Cankiri Karatekin Uni. TURKIYE
161-Seyma TOZLU GULDAL

Istanbul 29 Mayis University,
TURKIYE

162-Yasemin GEDIK

Science Publishing Group, UNITED
STATES

163-lnes AMARA

King Faisal University, SAUDI
ARABIA



YAYIN VE DANISMA KURULU

EDITORIAL BOARD

164-Cansu TOR KADIOGLU
Tarsus University, TURKIYE
165-Selda KARADENIZ
OZBEK

Giresun University, TURKIYE
166-Nurhan TOGUC
Istanbul Esenyurt Uni, TURKIYE
167-Sirma Oya TEKVAR
KarabuUk University, TURKIYE
168-Merve SELCUK
Altinbas University, TURKIYE
169-Sevecen CELIK INCE
Bulent Ecevit University, TURKIYE
170-Gizem UYUMAZ
Giresun University, TURKIYE

171-Saziye YAMAN
American University of The Middle
East, KUWAIT

172-Ebru KUSCU
istanbul Biruni University,
TURKIYE

173-Barbara DELL'ABATE

CELEBI
Istanbul University, TURKIYE

174-Ferhan SENGUR
Eskisehir Teknik University, TURKIYE

175-Giovanna MIOLLI
University of Padua, ITALY
176-Aslihan KAYIK AYDINALP
Inénu University, TURKIYE
177-Hatice OZKOC

Mugla Sitki Kogman University,
TURKIYE

178-Hatime KAMIiL CELEBI
Kirklaereli University, TURKEY
179-Andrea URSU

University of Suceava, ROMANIA
180-Gizem CANDAN

Antalya AKEV University, TURKIYE
181-Gézde MORGUL

istanbul Beykent University,
TURKIYE

182-Ozlem UZUMCU
Hasan Kalyoncu University, TURKIYE
183-Gonul AKIN

istanbul Beykent University,
TURKIYE

184-Duysal ASKUN CELIK
City University of New York, UNITED
STATES

185-Ayse ERSOY
Cape Breton University, CANADA



YAYIN VE DANISMA KURULU

EDITORIAL BOARD

186-Beyza TOKSOY
Istanbul Okan University, TURKIYE
187-Sahure Gonca TELLI

Istanbul Dogus University,
TURKIYE

188-Aysun DOGAN

Baskent University, TURKIYE
189-Gulacti SEN

Balikesir University TURKIYE
190-Emsal ATES OZDEMIR

American University of The Middle
East, KUWAIT

191-Gézde ERSOZ

Fenerbahc¢e University, TURKIYE
192-Neslihan YAMAN

Yalova University, TURKIYE
193-Elif BAKKAL OZTOKATLI

Istanbul Biruni University,
TURKIYE

194-Yagmur HORTOGLU
Maynooth University, IRELAND
195-Gil EKiNCI

Gaziantep University, TURKIYE

196-Derya YALCIN
Nisantasi University, TURKIYE

197-ilknur iSTIFCI
Anadolu University, TURKIYE
198-Sevda KESKIiN

istanbul Piri Reis University,
TURKIYE

199-Zineb BENNIS NECHBA
Sidi Mohamed Ben Abdellah
University, MOROCCO
200-Zeliha Zzahal GUVEN
Necmettin Erbakan Uni. TURKIYE
201-Tugba GORGULU

Ankara Bilim University, TURKIYE
202-Nicoletta GHIGI
University of Perugia, ITALY
203-Yesim OZER OZKAN
Gaziantep University, TURKIYE
204-Eda YAZGIN

Dogu Akdeniz University, CYPRUS
205-Dilek SIRVANLI OZEN
istanbul Altinbas Uni. TURKIYE
206-Gulcin GUVEN

Marmara University, TURKEY
207-Tevfik DEMIRCIFTCI
East Stroudsburg University, UNITED
STATES



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

208-Elif Irmak BUYUK
Istanbul Medeniyet University,
TURKIYE

209-Ozlem ATAY

Ankara University, TURKIYE
210-Nuray EKSI

Marmara University, TURKIYE
211-Aysegul 0z

Hatay Mustafa Kemal University,
TURKIYE

212-Muthaloo SUBRAMANIAM
Asia Metropolitan University,
MALAYSIA

213-Buse Sabiha BOZASLAN
Usktdar University, TURKIYE
214-Justyna ZYWIOLEK
Czestochowa University of
Technology, POLAND
215-Okan YASAR

istinye University, TURKIYE
216-Nihan ABIR

Turkish - German University,
TURKIYE

217-Nihan AKINCILAR KOSEOGLU
Fenerbahce University, TURKIYE

218-Seher iSCAN

Pamukkale University, TURKIYE
219-Paul Anthony MARIADAS
Taylor's University, MALAYSIA
220-Uma MURTHY

Taylor's University, MALAYSIA
221-Nazli Ayse AYYILDIZ UNNU
Ege University, TURKIYE
222-Arzu ERGIiSi BIiRGUL

Presidency of the Supreme Court,
TURKIYE

223-Aysen AKYUZ

istanbul Medipol Uni, TURKIYE
224-Suguna SINNIAH

National University of MALAYSIA
225-Gonca Reyhan AKKARTAL
istanbul Medipol Uni, TURKIYE
226-Emel CIiLINGIR ALTINER
Cukurova University, TURKIYE
227-Yelda Hatice ONGUN
Baskent University, TURKIYE

228-Bahrullah SAFI
Acacia University, UNITED STATES



YAYIN VE DANISMA KURULU

EDITORIAL BOARD

229-Jusuf ZEQIRI 239-inci ERDOGAN TARAKCI
See University, MACEDONIA Bilecik Seyh Edebali University,
230-Glenn DAWES TURKIYE

James Cook University, AUSTRALIA 240-Candide CULHAOGLU
231-Sevda KUSKAYA ULUDAG

Erciyes University, TURKIYE istanbul Beykent University,
232-Vita SEMANIUK TURKIYE

West Ukranian National University, 241-Burcu ARISOY
UKRAINE istanbul Beykent University,
233-Seyil NAJIMUDINOVA TURKIYE

Kirgyz - Turkish Manas University, 242-Khristyna KHVOROST
KIRGYZSTAN Volyn Medical Institute, UKRAINE
234-Hande UYAR OGUZ 243-Gulcan BASAR

Bartin University, TURKIYE Giresun University, TURKIYE
235-Jihane BAKKALI 244-ilkay TUZCU TIGLI
Universite Abdelmalek Essaidi, University, TURKIYE

MOROCCO 245-Victoria ARAKELOVA
236-Canan HACER Russian - Armenian University,
Istanbul Esenyurt University, ARMENIA

TURKIYE 246-Danijela VASIC
237-Nuran BAYRAM ARLI University of Belgrade, SERBIA
Bursa Uludag University, TURKIYE 247-Mehtap SARIARSLAN
238-Yurdanur YUMUK Beykent University, TURKIYE

KarabuUk University, TURKIYE



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

248-Gizem GULTEKIN
VARKONYI

University of Szeged, HUNGCARY
249-Yulianna TSVIETKOVA

Taras Shevchenko National Uni. of
Kyiv, UKRAINE

250-Marietta MATINOVIC
Royal Melbourne Institution of
Criminology University, AUSTRALIA
251-Secil BULBUL

Marmara University, TURKIYE
252-Selin SERT sUTCU
Akdeniz University, TURKIYE
253-Bless Maricar B. RAMOS
Ministry of Education,
PHILIPINNES

254-Meryem AKIN

Cardiff Metropolitan University,
UNITED KINGDOM

255-Mazlina Abdul MAJID

Universiti Malaysia Pahang,
MALAYSIA

256-Vu TRINH
Newcastle University, UNITED
KINGDOM

257-Misra CAKALOGLU
Antalya Belek University, TURKIYE
258-Merve MAMACI
Fenerbahce University, TURKIYE
259-Gulsah TIKIZ ERTURK
Amasya University, TURKIYE
260-Beyhan BAYRAK
Ministry of Education, TURKIYE
261-ihsan BASTURK

Presidency of the Supreme Court,
TURKIYE

262-Hilal YENER KULBAY
Trabzon University, TURKIYE
263-Ramazan ERTURK
Ministry of Education, TURKIYE
264-Seda CIFTCI

izmir Democracy University,
TURKIYE

265-Rasha NOURALDEEN
Beirut Arab University, LEBANON

266-Tamari DOLIDZE
Batumi State Maritime Academy,
GEORGIA



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

267-Aylin AKINLAR
Bandirma Onyedi Eylul University,
TURKIYE

268- Sanar MUHYADDIN
Wrexham GClyndwr University,
UNITED KINGDOM

269- Duygu TASFILiz
Altinbas University, TURKIYE
270-Maryam SHAMSAIE
Shiraz University, IRAN
271-Samira RAKI

EMAA B-School, MOROCCO
272-Fatma KALPAKLI
Selguk University
273-William MOISER

istanbul Gelisim University,
TURKIYE

274- Melisa EBEOGLU
DUMAN
Independent Researcher, TURKIYE

275-Cut Novita SRIKANDI
Universitas Muhammadiyah,
INDONESIA

276-Justin GIBBINS

Zayed University, UAE
277-Ayse Beyza ATES

MEF University, TURKIYE

278- Zeliha OCAK

Nisantasi University, TURKIYE
279-Elif SEZGIN

Bursa Uludag University, TURKIYE
280-Radwa OMAR

Misr University for Science &
Technology, EGYPT

281-Gililce DOLKELES

Antalya AKEV University, TURKIYE
282-Seda TURNACIGIL

Toros University, TURKIYE
283-Lidia Maria Romero
PUPO

University of Holguin, CUBA
284-Bengisu KOYUNCU

Mimar Sinan Fine Arts University,
TURKIYE

285-Dina GHANDOUR
University of Medical Sciences &
Technology, SUDAN



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

286-Hanife TASDEMIR
istanbul University-Cerrahpasa,
TURKIYE

287- Filiz MIZRAK

Beykoz University, TURKIYE

288- Serefnur ATIK

Gelisim University, TURKIYE
289-ipek SENKAL ERTURK
Ankara University, TURKIYE
290-Canan CAKIR
Independent researcher, TURKIYE
291-Esra Basak AYDINALP
Erzincan Bianali Yildirim
University, TURKIYE

292-Orkun Osman BiLGiVAR
istanbul Sabahattin Zaim
University, TURKIYE
293-Dilaysu CINAR

Beykent University, TURKIYE
294-Elif GURDAL LIiMON
GimuUshane University, TURKIYE
295-Tetiana DRAKOKHRUST

West Ukrainian National
University, UKRAINE

296-Hajdi XHIXHA
University for Business and
Technology, KOSOVO

297-Nurten SARGIN
Necmettin Erbakan University,
TURKIYE

298-Halise Duygu OZALP
Baskent University, TURKIYE
299-Secil ERKOL

Sivas Science and Technology
University, TURKIYE

300-Nurcan Pinar EKE
Baskent University, TURKIYE
301-Dilek ULUCAN ERKESIM
Beykent University, TURKIYE
302-Fatma TURAN

Uskudar University, TURKIYE
303-Burak MiL

Istanbul Kent University, TURKIYE
304-Gunes CAP

Turkish-German University,
TURKIYE

305- Nur GEDiK BAL
Social Sciences University of
Ankara, TURKIYE

306-Gul Selin TURKYILMAZ
Dogus University, TURKIYE

307- Turgay ONTAS

Tekirdag Namik Kemal University,
TURKIYE



YAYIN VE

DANISMA KURULU

EDITORIAL BOARD

308- ilkben AKANSEL

Bartin University, TURKIYE
309-Elif Ayse SAHIN iPEK
izmir Katip Celebi University,
TURKIYE

310-Cise MIisS

Eastern Mediterranean University,
NORTH CYPRUS

311-Sukran CALP
Erzincan Bianali Yildirim
University, TURKIYE
312-Turgay AKDAGOGLU
Ardahan University, TURKIYE
313-Seda TAPDIK
Zonguldak Bulent Ecevit
University, TURKIYE
314-Yeliz CULHA

Istanbul University-Cerrahpasa,
TURKIYE

315-Eda YESIL

Kirikkale University, TURKIYE
316-Emine ERDEN

Hasan Kalyoncu University,
TURKIYE

317-Hajar FARNOUDKIA
Baskent University, TURKIYE

318- Zainab AI-ZAGHIR

Sohar University, OMAN
319-Zekiye Nihan KIRCIL
Independent Researcher, TURKIYE
320-Nazli Beril OZER TEKIN
Dogus University, TURKIYE
321-Esen GURBUZ

Nigde Omer Halis Demir University,
TURKIYE

322-Gunseli GUCLUTURK
BARAN

Isparta University of Applied
Sciences University, TURKIYE

323-Nalan ALBUZ
Zonguldak Bulent Ecevit University,
TURKIYE

324-Deniz AKGUL

Kirsehir Ahi Evran U.,TURKIYE
325-Mahlagha
DARVISHMOTEVALI

SHTM, The Hong Kong Polytechnic
University, HONG KONG
326-Sara DEHBI

EMAA Business School, MOROCCO
327-Ali Sorayyaei AZAR

Management and Science
University, MALAYSIA



SAYININ HAKEMLER

REVIEWERS OF THIS ISSUE

1- Mehmet UZUN
Ministry of Education, TURKIYE

2- Gokce OZDEMIR
Gaziantep University, TURKIYE

3- Burcu OZTURK
Kastamonu University, TURKIYE

4- Ramazan ERTURK
Ministry of Education, TURKIYE

5- Belis GULAY
Maltepe University, TURKIYE

6- Viana HASSAN
University of Malta, MALTA

7- Beyhan ZABUN
Gazi University, TURKIYE

8- Sevda EFiL

Canakkale 18 Mart University,
TURKIYE

9- Cut Novita SRIKANDI
Universitas Muhammadiyah,
INDONESIA

10- Vildan KATMER
BAYRAKLI
Maltepe University, TURKIYE

11- Hakan AKCAY
Bogazici University, TURKIYE

12- Tufan iNALTEKIN
Kafkas University, TURKIYE

13- Ebru ISIK
Sinop University, TURKIYE

14- GulsiN CONOGLU
Cankiri Karatekin University,
TURKIYE

15-Beyza TOKSOY
Okan University, TURKIYE



SAYININ HAKEMLER

REVIEWERS OF THIS ISSUE

16- Bengisu KOYUNCU
Mimar Sinan Fine Arts
University, TURKIYE

17- Beatriz Lucia Salvador
BiZzOTTO

UNIFACVEST University Center,

BRAZIL

18- Olena KOVALCHUK
Aix Marseille University,
FRANCE

19- Merve AYDOGDU CELIiK
Tekirdag Namik Kemal
University, TURKIYE

20- Zeliha Zzihal GUVEN

Necmettin Erbakan University,

TURKIYE

21- Ajda BASTAN
Cumhuriyet University,
TURKIYE

22- Hajdi XHiXHA
University For Business and
Technology, ALBANIA

23- Esra SiPAHIi DONGUL
Aksaray University, TURKIYE

24- H. Isil ALKAN
Ondokuz Mayis University,
TURKIYE

25- Aylin AKINLAR
Bandirma Onyedi Eylul
University, TURKIYE

26- Ali Ertugrul KUPELI
Gazi University, TURKIYE

27- Simeyra iLHAN CiVLiZ
Kastamonu University,
TURKIYE

28- Muteber BURUNSUZ
Hitit University, TURKIYE



SAYI NI

N HAKEMLER

REVIEWERS OF THIS ISSUE

29- Gulsah TIKIZ ERTURK

Ankara Social Science
University, TURKIYE

30- Ozlem UzZzUMCU

Hasan Kalyoncu University,

TURKIYE

31- Ana KADARNINGSIH

University of Dian
Nuswantoro, INDONESIA

32- Halil TURGUT

SUuleyman Demirel University,
TURKIYE

33- Mustafa Serkan
ABDUSSELAM
Giresun University, TURKIYE

34- Sumeyra ALAN
Erzurum Teknik University,
TURKIYE



Uluslararasi Sosyal Bilimler ve

U S B E D Egitim Dergisi (USBED) 2019'da

kurulmustur.
Sosyal bilimler ve egitim bilimleri

alanlarinda yilda iki kez olmak
\“-\ H A K K | N‘A Uzere Ucretsiz, online, acik erisim

yayln yapan akademik ve bilimsel

//

2 bir streli Yayindir.

Wy | - USBED'de kér hakemlik sistemi
B, & ; uygulanmaktadir.

USBED intihale karsi kati bir yayin
anlayisina sahiptir. Makaleler,
kaynakgasiz olarak intihal
programlarinda tarandiginda en
fazla % 20 benzerlik tasimalidir.
Daha fazla benzerlik tasiyan

_ makaleler yaylin icin kabul

h_ % edilmemektedir. Yazar(lar)

ULUSLARARASI SOSYAL Ny A makalelerini USBED'e yiklemeden
BILIMLER VE EGITIM DERGISI — once Universitelerin kullandigi

R .iA 2024 CILT 6 SAYI 10 e intihal programlarinda veya
. R www.intihal.net,

www.turnitin.com.tr,
www.ithenticate.com

gibi intihal programlarinda
denetlemelidir.

, USBED'e gbnderilen makaleler
baska bir yerde yayinlanmis ya da
yaylin icin sira bekliyor
olmamalidir.

Yazar(lar) yayimlanmak
Uzere gonderdikleri makalelerin
yayin ve telif hakkini USBED'e
devretmeyi pesinen kabul eder.
Yazar(lar) bundan dolayr Ucret

veya baska imtiyaz talep

: edemezler. Yayimlanmis

I— = R ——— makaleler USBED'e ve yazar(lar)a
I o SR atif yapmak suretiyle herkes

tarafindan kullanilabilir.
Makalelerin konu, icerik vb.
acilardan uguncu kisilere ve
yasalara karsi tum sorumlulugu
yazar(lar)a aittir.

ILETiISIiM / CONTACT
Web:
1)https://dergipark.org.tr/
tr/pub/usbed

2) https://usbed.org/
Email:
usbedjournal@gmail.com




N\ ., \
= i
\4_“\ 1Y s P
- | |
;. W' -4
\g\\\\\\-._\\t ‘|
» |

INTERNATIONAL JOURLI&AL OF
SOCIAL AND EDUCATIONAL
N VCES

International Journal of Social
Sciences and Education (USBED)
was established in 2019.

It is an academic and scientific
periodical which publishes free,
online, open access twice a year
in the fields of Social Sciences
and Educational Sciences.

Blind arbitration system is
applied in USBED.

USBED has a solid understanding
of broadcasting against
plagiarism. When articles are
scanned in

plagiarism programs without
references, they should have a
maximum of 20% similarity.
Articles with more similarity will
not be accepted for publication.
The author (s) should check the
plagiarism programs used by
universities or plagiarism
programs such as www.intihal.net,
www.turnitin.com.tr,
www.ithenticate.com before
uploading their articles to USBED.
Articles submitted to USBED must
not be published elsewhere or
waiting for a queue for
publication.

The author (s) agrees in advance
to transfer the publication and
copyright of the articles they
submit for publication to USBED.
The author (s) cannot therefore
claim fees or other privileges.
Published articles can be used by
anyone with reference to USBED
and author (s).

Articles, content, etc. In this
respect, the third party and all
responsibility for the law belongs
to the author (s).

ILETiISIiM / CONTACT
Web:
1)https://dergipark.org.tr/
tr/pub/usbed

2) https://usbed.org/
Email:
usbedjournal@gmail.com




| CINDEKILER

CONTENTS

1-1394552
Parents' attitudes and sociocultural factors influencing English
for young learners in Indonesia: a critical discourse analysis

Selamat Husni HASIBUAN & Gabby Maureen PRICILIA 1-22

2-1365620
Tiirkce ders kitaplarinda konu secimine yonelik ard zamanl1 bir
inceleme

A diachronic analysis of topic selection in Turkish textbooks

Mehmet SOYUCOK 23 - 42

3-1394584

The attitude of EFL learners toward the use of information and
communication technology in the English learning process (A case
study of senior high school context)

Aminah SURIAMAN, Aulia Rachmania Oryza ZATIVA, Konder MANURUNG,
& Rofiqgoh ROFIQOH 43 - 60

4-1358973
Evaluation of the structure of the Ministry of National Education
of the Republic of Tiirkiye

Damla AYDUG 61 - 86



| CINDEKILER

CONTENTS

5-1401950
Exploring culturally conceptualized meaning in the Indonesian
spatial prepositions “di dalam” and “di atas” and the English “in”
and” on”

Joko KUSMANTO & Anni Holila PULUNGAN 87 - 106

6-1404315

Ortaokul ogrencilerinin elestirel diisiinme ve problem cozme
becerilerinin ol¢ciimii: Bir analitik rubrik gelistirme calismasi
Assessing middle school students critical thinking and problem solving skills: An
analytical rubric development study

Halil TURGUT, Fatih Emre KILIC, Ramazan AYCAN & Cemre Ece UNAL
107 - 126

7-1392452
Using Google trends to predict birth methods and place:
A retrospective analysis of data for Tiirkiye

Gozde OZSEZER, Arife GUR BOZ, & Giilengiil MERMER 127 - 144



| CINDEKILER

CONTENTS

8-1412644
Pazarlamada yeni bir sayfa, duygusal pazarlama: Faydalari,

zorluklar: ve stratejileri iizerine kavramsal bir cerceve
A new page in Marketing: Emotional marketing. a conceptual framework on 1ts
benefits, challenges and strategies

Yasemin GEDIiK 145 - 168

9-1396146

University students' metacognitive knowledge on reading techniques and
academic success

Eny SYATRIANA, Abdullaveya Lola TOHIROVNA, & Ariana ARIANA
169 - 190

10-1429855
An outlook on postmodernist elements in Jules Verne’s Doctor
Ox’s Experiment

Aybike KELES 191 - 204

11-1431519

Gocmen 0grencilerin orgiin egitime dahil edilmesi siirecinde
karsilasilan problemler

Problems encountered in the process of inclusion of immigrant students in

formal education
Merve OTMAN & ismail AYDOGAN 205- 234



| CINDEKILER

CONTENTS

12-1437696
Transformation of women labor in the public area in republican

era: A case of Calikusu novel
Ilkben AKANSEL 235 - 244

13-1435088
Kamala Harris's first speech as Vice President of the United
States: A reflection of feminism on language

Tansu ERDEM & Neslin iIHTIYAROGLU 245 -262

14-1436783
Besinci sinif Tiirkce ve Ingilizce ders kitaplarinda 21. yiizy1l

becerilerine yer verilmesinin incelenmesi
Examining the inclusion of 21st century skills in fifth grade Turkish and
English textbooks

Cengiz AGLAR, Kaan GUNEY, & Rafet FIDAN 263 - 286


https://dergipark.org.tr/tr/pub/@cengizaglar

- Editorden

Uluslararasi Sosyal Bilimler
ve EQitim Dergisi - USBED'in
6. cildini ve 10. sayisini
yayimlamis olmaktan dolay!
cok mutluyuz.

Yogun bir emek ve caba
sonucu yayimlanan bu sayi
icin dergimize 18 makale
basvurusu gelmis olup
bunlardan 14'G hakem
degerlendirmeleri sonucunda
kabul edilmis, 4'l ise kabule
uygun bulunmamistir.

Bu sayida kabul edilen ve
reddedilen makalelerde
toplam 40 yazar ve 34 hakem
gorev almistir.

Sayinin hazirlanmasinda
~ emegi gecen Yyazarlara ve
' hakemlere, editér ve bilim
~ kurulu dyelerine ictenlikle
- . tesekkir ediyorum.

Dergimizin bu sayisinin bilim
~ dinyasina  katki  sunmasi
temennisiyle...

Prof. Dr. Aytekin
DEMIRCIOGLU
Bas Editor

Introduction

We are very happy to have
published the 5th volume and
8th issue of the International
Journal of Social and
Educational Sciences -
IJSES.

For this issue, which was
published due to intense

effort, 18 article applications [

were received in our journal,
14 were accepted due to
reviewers' evaluations, and 4

needed to be found suitable <Y

for acceptance.

A total of 40 authors and 34
reviewers took part in the
accepted and rejected articles
in this issue.

| sincerely thank the authors,

reviewers,  editors, and
| members of the scientific |
~ board who contributed to the

preparation of the issue.
| hope this issue of our journal

_will contribute to the scientific

world...

Prof. Dr. Aytekin
DEMIRCIOGLU, Ph.D.
Editor in Chief




Selamat Husni HASIBUAN & Gabby Maureen PRICILIA

For citation : HASIBUAN, S. H., & PRICILIA, G. M., (2024). Parents’ attitudes and sociocultural
factors influencing English for young learners in Indonesia: A critical discourse analysis. Uluslararast
Sosyal  Bilimler ve Egitim Dergisi — USBED 6(10), 1-22. DOI: 10.5281/zenodo.10458347
https://dergipark.org.tr/tr/pub/usbed

Parents’ attitudes and sociocultural factors influencing English for young

learners in Indonesia: A critical discourse analysis?

Selamat Husni HASIBUAN?

Universitas Muhammadiyah Sumatera Utara, Faculty of Teacher Training and Education, Department of
English Education, 20238, Medan, Indonesia
E-mail: selamathusni@umsu.ac.id ORCID: 0000-0001-8360-5977

Gabby Maureen PRICILIA

Institut Pendidikan Tapanuli Selatan, Faculty of Social Sciences and Language Education, Department of
English Education, 22733, Padang Sidempuan, Indonesia

E-mail: gabbymaureen9@gmail.com ORCID: 0009-0001-1534-2412
Article Type: Research Article
Submission Date: 22/11/2023
Revision Dates: 26/11/2023
Acceptance Date: 04/01/2024

Ethical Statement
(V) Ethical approval was not received for the article. The author(s) declares that his work is not subject
to ethics committee approval.

Contribution of researchers to the study
1. Author's contribution: Wrote the article, collected data and analyzed/reported results (60%).
2. Author's contribution: Wrote the article, collected data and analyzed/reported results (40%).

Conflict of interest
The authors declare that there is no possible conflict of interest in this study.

Acknowledgement
No one contributed to this study other than the authors

Similarity
This study was scanned in the iThenticate program. The final similarity rate is 5%.

! This study was presented as a paper at the First International Conference on English Teaching and Linguistics
(Ico-ETLin) 2023, held by English Education Department, Faculty of Teacher Training and Education, Universitas
Muhammadiyah Sumatera Utara.

2 Corresponding author

USBED 2024 6(10) Spring / Bahar



https://doi.org/10.5281/zenodo.10458347
https://dergipark.org.tr/tr/pub/usbed
mailto:selamathusni@umsu.ac.id
mailto:gabbymaureen9@gmail.com

Parents' attitudes and sociocultural factors influencing English for young learners in
Indonesia: A critical discourse analysis

Parent’s attitudes and sociocultural factors in influencing English for young learners in

Indonesia: A critical discourse analysis

Abstract

The debate surrounding the benefits of English for Young Learners (EYL) continues to attract significant attention,
particularly from non-academic circles, notably Indonesian parents. This research explores the increasing demand
for English, influenced by global sociocultural and political trends. Employing critical discourse analysis, the study
examines parents' attitudes toward the current state of EYL in Indonesia and identifies the factors shaping these
attitudes. The findings revealed a preference among parents for early English language learning for their children
and a perceived necessity for English instruction in young learners. Themes emerged from the parents' discourse
on EYL, highlighting the belief that the earlier foreign language learning begins, the better; English acquisition
adds life value, ensures future success, promotes internationalization prospects, and reflects responsible parenting.

Interestingly, the study highlights that EYL trends and demands were not solely driven by academic or research
circles but significantly influenced by non-academic groups, especially parents, as a cohesive community force.
Consequently, the study underscores the importance of engaging all stakeholders, including policymakers, school
principals, and teachers, in active collaboration with the local community, with particular attention to parents'
perspectives and insights. This collaborative approach is crucial for developing effective EYL policies and
practices in Indonesia.

EXTENDED ABSTRACT
Introduction

In the dynamic landscape of English for young learners (EYL), the debate surrounding its benefits has garnered
considerable attention, particularly from non-academic speakers, with Indonesian parents emerging as critical
stakeholders. Recognizing parents as pivotal stakeholders in their children's education, this study delved into their
expectations and demands concerning English language curriculum planning and implementation. Parents
consider English a crucial component of their children's educational accomplishment, driving the demand for
English programs even investing in private lessons or courses outside of school hours (Baldauf et al., 2013). This
study aimed to unravel EYL trends through the lens of Indonesian parents, seeking to comprehend the factors
influencing their attitudes and demands for early English learning in schools. Addressing two central research
questions, the study examined the parents’ attitudes toward early English learning in schools and the factors driving
these attitudes in the Indonesian context. Central to the study was the application of critical discourse analysis, a
method chosen to delve into the nuances of parents' perspectives regarding the current state of EYL in Indonesia.
This research contributes valuable insights to the collaborative development of effective EYL policies and
practices by delving into parental attitudes. In summary, this study seeks to contribute to the academic discourse
on EYL and underscores the broader societal implications of language education for young learners, particularly
in the Indonesian context.

Conceptual and Theoretical Framework
Concepts

The Critical Discourse Analysis (CDA) approach was employed in this research to delve into the rich and
multi-faceted discourse generated from interviews with Indonesian parents regarding their attitudes towards
English for Young Learners (EYL). CDA isrooted in a critical theory of language, considering language usage
as a social activity and recognizing the crucial role of discourse in shaping social interactions, identities, and
power dynamics within the broader social environment (Gee, 2004; Janks, 1997). This theoretical perspective
emphasizes that people's ideologies, ideas, and understandings of everyday life are constructed through
various discursive resources, ultimately contributing to the production of social reality (Weiss & Wodak,
2007). Building upon the work of scholars Gee (2004) and Weiss & Wodak (2007), the CDA methodology
employed in this study allowed for a systematic investigation, analysis, and description of parents' verbal
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discourse concerning EYL. The research aimed to reveal underlying ideologies, prevalent beliefs, and social
constructs that inform their attitudes toward early English learning by scrutinizing the language parents use.

Literature Review

The term ‘foreign language' refers to a language not widely spoken in a country acquired via education. In
Indonesia, English is considered a foreign language (EFL) since most people speak Indonesian as their first
language. The term "young learners" (YLs) or "very young learners" (VYLs) refers to children aged five or
six to eleven or who are still officially studying a foreign language or a second language at their school (Ellis,
2014; Phillips, 1993; Uysal & Yavuz, 2015). In this study, the term "young learners" (YL) referred to students
aged 6 to 12 years learning English in grades 1-6 of primary school in Indonesian formal schools.

Method

The selection of respondents for this study was purposeful (Patton, 2002) and aimed at capturing a diverse range
of economic, social, personal, and cultural backgrounds among Indonesian parents. To investigate parents'
complex and nuanced attitudes towards English for Young Learners (EYL) in Indonesia, a multi-faceted data
collection approach was employed, encompassing in-depth semi-structured interviews, field observations, and
analyses of previously published studies on EYL. Among these methods, in-depth semi-structured interviews were
selected as the primary data-gathering technique due to their effectiveness in eliciting qualitative data and
providing valuable insights into language teaching and learning processes (Talmy & Richards, 2011). The
interviews were analyzed in four stages using Critical Discourse Analysis (CDA) to comprehensively understand
the respondents' perspectives on English for Young Learners (EYL).

Conclusion and Recommendations

In conclusion, this study sheds light on the attitudes of Indonesian parents towards English for Young Learners
(EYL) in Indonesia. The discourse analysis revealed that parents strongly desire their children to learn English at
an early age. They view EYL as a critical factor in shaping their children's future success and believe it provides
them with added life value and opportunities for internationalization. To leverage the power of parents' discourse,
educators should collaborate more closely with parents, understanding their viewpoints on EYL and integrating
them into effective teaching strategies. This collaboration can better prepare students for higher education and
equip teachers with the necessary knowledge to effectively cater to students' needs.

Keywords: Critical Discourse Analysis, English as a Foreign Language, English for Young Learners, Parents'
Attitude, Young Children.

INTRODUCTION

As a global tool for communication, interaction, and economic activity, English has become
deeply ingrained in societies worldwide (Crystal, 2003). Despite not being the official language
in Indonesia, English has permeated various aspects of daily life, from street names and media
to government offices and local services (Lamb & Coleman, 2008). Since Indonesia's
independence, English has been officially recognized as the "first foreign language," bestowing
prestige and economic opportunities upon its speakers (Lamb & Coleman, 2008).
Consequently, English holds significant value as a gatekeeper in various work settings and as
cultural capital essential for thriving in today's information-driven global world (Gee et al.,
2001; Rafael & Sternberg, 2002).

The prominence of English has led to its integration into the education system, with it being

introduced as the first foreign language at all school levels and taught for multiple semesters in
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tertiary institutions across Indonesia (Nababan, 1991). English has long been a required subject
in the secondary school curriculum, emphasizing its perceived importance in academic and

future career pursuits (Lamb & Coleman, 2008).

Given the popularity and reputation of English, there is a growing interest among non-native
English speakers, including Indonesian parents, in teaching English to young learners (EYL)
(Copland et al., 2014a; Nikolov, 2016). In response, many primary schools now offer English
instruction, driven by factors such as the belief that early language learning yields advantages,
the global demand for English-speaking professionals, and parental aspirations for their
children's success in a globalized world (Hu, 2007; Nunan, 2003; Sutopo et al., 2020).

Parents who play a significant role in their children's education are interested in how schools
plan and implement their English language curriculum. Parents' expectations and demands are
crucial in promoting EYL in schools (Baldauf et al., 2013). The demand for English programs
stems from parents considering English a vital component of their children's educational
accomplishment, leading them to invest in private lessons or English courses outside school
hours (Baldauf et al., 2013). The discourse on early childhood learning (EYL) has emerged as
a significant factor promoting EYL in educational settings, making it a "hot topic™" despite

uncertainties surrounding early childhood benefits and drawbacks.

Therefore, this study sought to investigate EYL trends from the perspective of Indonesian
parents to understand better the variables that drive their attitudes and demands towards early

English learning in schools. The following research questions were addressed in this study:

1. What were parents' attitudes towards early English learning in school, and how might

they be interpreted?
2. Inthe parents' view, what factors drove their attitudes toward EYL in Indonesia?

Understanding the dynamics driving the expansion of EYL requires exploring the interplay of
political, societal, and cultural forces, along with the perspectives of key stakeholders,
particularly parents. This study employs critical discourse analysis and a sociocultural
perspective to investigate parents' attitudes and responses to their children learning English
(Fairclough, 2013). Rather than focusing solely on optimal language learning timing or
measuring learning outcomes, this research seeks to uncover the factors shaping the EYL
phenomenon in Indonesia. This study contributes valuable insights to the collaborative
development of effective EYL policies and practices by examining parental attitudes. Before

delving into the critical analysis, the subsequent section will provide an academic overview of
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English as a Foreign Language (EFL) and English for Young Learners (EYL), contextualizing

the study within existing research.
LITERATURE REVIEW
English as a foreign language

A foreign language is not widely spoken in a country acquired via education. In Indonesia,
English is considered a foreign language (EFL) since most people speak Indonesian as their
first language. The term "young learners” (YLs) or "very young learners” (VYLs) refers to
children aged five or six to eleven or who are still officially studying a foreign language or a
second language at their school (Ellis, 2014; Phillips, 1993; Uysal & Yavuz, 2015). In this
study, the term "young learners” (YL) referred to students aged 6 to 12 years learning English
in grades 1-6 of primary school in Indonesian formal schools.

Early exposure to second/foreign languages is considered a positive factor in children's future
success. Linguists believe learning a foreign language has numerous benefits for students'
metacognitive, cognitive, and linguistic abilities and overall development (Abu-Rabia &
Sanitsky, 2010; Edelenbos & Kubanek, 2009). Bilingual children are thought to have better
language learning skills. However, this claim is debatable due to various sociocultural factors
and language learners' states, which are inextricably linked to bilingualism (Bialystok &
Hakuta, 1999). Indeed, learning foreign languages is considered a valuable advantage from both
a sociocultural and an economic perspective, elevating speakers to a more critical role in the
community and the broader economic society (Bourdieu, 1991; Kallis & Yarwood, 2022).
Consequently, parents are enthusiastic about promoting English and providing their children

with intense, high-quality English learning settings (Butler, 2014; Nikolov, 2016b).

On the other hand, learning a foreign language at a young age is frequently regarded as a
challenging task by teachers and students. A few heavily debated issues among linguists and
practitioners include the students' age factor and the critical period (Bialystok & Hakuta, 1999;
DeKeyser, 2000; Montrul, 2008). For proponents of early foreign language learning, young
learners are more effective and successful than older learners because they are naturally adept
at language imitation. Young children learn a language independently, instinctively acquiring
the sounds, structures, intonation patterns, and rules of a new language, just as they did with
their mother language (Ghasemi & Hashemi, 2011). They also believe that starting earlier
correlates to a more remarkable pronunciation of the foreign language and speaking fluency,
leading to outstanding results (Cahyati & Madya, 2019). However, research has shown that

older learners may outperform younger learners in achieving fluency in their foreign language
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over time (Munoz & Singleton, 2011; Pfenninger & Singleton, 2017). While younger students
catch up with older students on oral activities, they do not surpass them during their education,
likely due to the advantage older students maintain from continued exposure to the language in

instructional environments.

According to many scholars, the focus placed on learning a foreign language at an early age as
the most significant aspect of mastering it needs to be more accurate in reality. All linguists
believe that individual, social, and environmental factors all influence the effects of early
exposure to a foreign language on children's language development. Additional considerations
for a favorable language acquisition setting include the instructors' quality and the availability
of appropriate resources. As a result, researchers must consider not only the age-related
component but also social, psychological, contextual, and environmental considerations
(Pfenninger & Singleton, 2017).

Despite the previous debates, nonprofessionals believe children benefit from learning a foreign
language at a young age. Children who begin learning English as a foreign language at a young
age will enjoy linguistic benefits and notice an improvement in their language ability (Abu-
Rabia & Sanitsky, 2010; Edelenbos & Kubanek, 2009). Consequently, many parents believe
that children learn foreign languages more successfully while young or “the younger the person,
the better" (Hu, 2007; Kocaman & Kocaman, 2015).

English for Young Learners

English instruction at the elementary level in Indonesia is a critical foundation for enhancing
students' overall language proficiency and preparing them for secondary education (Sadtono,
2007). Given the challenges faced in secondary English education in Indonesia, early English
instruction is considered an opportunity to improve students' language skills from an early age
(Sadtono, 2007). However, it is noteworthy that English is now categorized as an extracurricular
subject at the primary level rather than being integrated into the regular curriculum, which has
implications for the depth and intensity of language exposure (Habibi & Sofwan, 2015). Despite
being compulsory in some schools, English is introduced in Grades 1-3, with lessons delivered
only once or twice a week, often in large classrooms with over 30 students (Habibi & Sofwan,
2015).

Compounding the situation is the severe need for more professional English teachers
throughout Indonesia's primary schools (Nizar, 2004; Suyanto & Chodidjah, 2002; Zein, 2017).
Consequently, non-certified English as a Foreign Language (EFL) teachers or replacements

may occasionally conduct English classes for young learners (Habibi & Sofwan, 2015). While
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these teachers may have received training in general pedagogy, they often need more exposure
to the English language, limiting their ability to provide comprehensive language instruction
(Suyanto & Chodidjah, 2002). The presence of non-certified EFL teachers further compounds
the challenges faced in early English language instruction and may impact the quality of

language learning experiences for young learners.

Implementing early English instruction in primary schools has been influenced by a need for
consistent and well-defined policies, leading to variations in decision-making practices across
different schools in Indonesia (Zein, 2017). Schools consider multiple factors, such as market
dynamics, available financial and educational resources, the availability of trained English
teachers, the school's vision and priorities, and parental interests and demands when making
decisions regarding early English language programs. Parental pressure has emerged as a
significant force influencing the inclusion of English in the primary school curriculum,
reflecting the recognition of English's importance in keeping up with global trends and demands
(Zein, 2017).

Due to the growing popularity of English and its perceived value in providing educational and
career advantages, parents have become increasingly active in advocating for early English
acquisition in school settings over the past decade. Their involvement in shaping language
policies and practices has emphasized early English learning initiatives in primary education
(Baldauf et al., 2013). This parental engagement reflects their aspirations for their children to
succeed in an increasingly globalized world, where proficiency in English is viewed as a

valuable asset.
Critical discourse analysis (CDA)

The Critical Discourse Analysis (CDA) approach was employed in this research to delve into
the rich and multi-faceted discourse generated from interviews with Indonesian parents
regarding their attitudes towards English for Young Learners (EYL). CDA is rooted in a critical
theory of language, considering language usage as a social activity and recognizing the crucial
role of discourse in shaping social interactions, identities, and power dynamics within the
broader social environment (Gee, 2004; Janks, 1997). This theoretical perspective emphasizes
that people's ideologies, ideas, and understandings of everyday life are constructed through
various discursive resources, ultimately contributing to the production of social reality (Weiss
& Wodak, 2007).

Adopting the CDA approach, this study sought to unravel the intricate web of social meanings

embedded in parents' language when discussing EYL. The analytical tools of CDA offer a
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comprehensive set of methods to explore and interpret discourse, providing deeper insights into
complex social phenomena by integrating linguistic and social theories. Through CDA
techniques, researchers could uncover the surface meanings of individual words and phrases
and the underlying power structures and social representations that influence and shape the way
parents perceive and communicate their attitudes toward EYL.

Building upon the work of scholars Gee (2004) and Weiss & Wodak (2007), the CDA
methodology employed in this study allowed for a systematic investigation, analysis, and
description of parents’ verbal discourse concerning EYL. The research aimed to reveal
underlying ideologies, prevalent beliefs, and social constructs that inform their attitudes toward
early English learning by scrutinizing the language parents use. This in-depth exploration of
parents' perspectives was crucial to better understanding the factors driving the demand for
EYL in Indonesia, primarily when such attitudes originated from non-academic circles, such as
parents as a community force. Through the CDA lens, the research sheds light on how parents'
discourse is influenced by sociocultural and political trends and their aspirations for their

children's future success and prospects for internationalization.

By applying CDA, this study aimed to contribute to the ongoing debate surrounding the benefits
and challenges of English for Young Learners. Analyzing parents' attitudes through a critical
lens could offer valuable insights for policymakers, principals, and teachers, guiding them in
making informed decisions about early English language education in Indonesian formal
schools. Moreover, understanding the nuances of parental discourse through CDA could
provide a bridge between academic research and non-academic circles, ensuring that the voices
and concerns of parents were heard and integrated into the development of effective EYL
programs. By acknowledging the sociocultural and political context in which parental attitudes
were formed, educational stakeholders could foster meaningful collaboration with the local

community, ultimately enhancing EYL initiatives' overall quality and inclusivity in Indonesia.
METHOD
Respondents

The selection of respondents for this study was purposeful (Patton, 2002) and aimed at
capturing a diverse range of economic, social, personal, and cultural backgrounds among
Indonesian parents. To achieve this, we deliberately contacted and invited families from various
cultural backgrounds, including Bataknese, Malay, and Javanese, to participate in the research.
Additionally, we ensured representation from different socioeconomic strata by including

working-class and middle-class families. To further enrich the sample, we also included two
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distinct single-parent families. This thoughtful and deliberate approach to selecting respondents
allowed us to obtain a comprehensive understanding of parental attitudes towards English for
Young Learners (EYL) in Indonesia, considering the diverse perspectives and experiences of
the participants.

Instrument

This study's data collection instrument involved interviews in Bahasa, Indonesia, which were
recorded using a phone recorder. Subsequently, the researchers involved in the project
transcribed and translated the recorded interviews into English. The interview questionnaire
was thoughtfully crafted to elicit valuable insights from the participants regarding their
perspectives on English for Young Learners (EYL) in Indonesia.

In addition to gathering basic demographic information such as age, occupation, years living in
the neighborhood, number of children in the family, languages spoken at home, and religion,
the interview questions delved into crucial aspects of EYL. Participants were asked about their
views on the appropriate age for young children to start studying English at school, whether
they believed English should be introduced in the early grades, and their willingness to invest

in their children's English education and how they would do so.

To understand the perceived connections between English proficiency and other aspects of life,
respondents were asked whether they believed knowing English impacted various areas of their
lives. The interview questionnaire also allowed parents to freely express any additional remarks
or comments about English or the process of studying English relating to themselves or their

children.

The carefully designed interview questions aimed to foster candid and meaningful dialogue,
allowing the respondents to share their assumptions, attitudes, ideas, and opinions about EYL.
By encouraging open and reflective responses, the instrument facilitated the exploration of
parental attitudes towards EYL in Indonesia, offering valuable insights into the factors that
inspire their preferences and decisions related to early English language learning for their

children.
Data collection procedure

To investigate parents' complex and nuanced attitudes towards English for Young Learners
(EYL) in Indonesia, a multi-faceted data collection approach was employed, encompassing in-
depth semi-structured interviews, field observations, and analyses of previously published

studies on EYL. Among these methods, in-depth semi-structured interviews were selected as
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the primary data-gathering technique due to their effectiveness in eliciting qualitative data and
providing valuable insights into language teaching and learning processes (Talmy & Richards,
2011).

As discussed earlier, nine parents actively participated in the in-depth semi-structured
interviews, selected purposefully to ensure diversity in terms of economic, social, personal, and
cultural backgrounds. The participants' ages ranged from early 30s to late 40s, reflecting the
parent demographic crucially invested in their children's early English language learning
journey. These participants were from a local school in Deli Serdang District, Sumatera Utara,
Indonesia. Data collection was conducted for about six months during the beginning of 2021.
Each interview session lasted approximately 40-60 minutes and was conducted over the phone
or face-to-face, offering a comfortable and conducive setting for open communication with the
parents (Mann, 2016).

The interviews aimed to explore and analyze the spoken discourse of the parents, allowing
researchers to gain a deeper understanding of their perspectives, beliefs, and attitudes toward
EYL. By engaging in meaningful conversations with the parents, the researchers could delve
into various aspects, such as parental motivations, attitudes towards language learning, the role
of learner autonomy, and other relevant themes, all contributing to the rich data gathered in this

study.
Data analysis

The interviews were analyzed in four stages using Critical Discourse Analysis (CDA) to
comprehensively understand the respondents' perspectives on English for Young Learners
(EYL). The researchers began by reflectively examining the entire data collection, carefully
reviewing each interview to identify recurring patterns and themes in the parents' discourse.
This initial stage allowed the researchers to get a sense of the overall discourse landscape and
the central ideas expressed by the parents (Handford & Gee, 2013; Mann, 2016). Next, the
researchers delved deeper into the data, focusing on more extended sections of text where
respondents elaborated on their opinions, behaviors, and underlying assumptions and beliefs
related to EYL. By analyzing complete sentences, the researchers aimed to capture the nuanced
expressions of the parents and identify any underlying ideologies or values that influenced their
attitudes toward early English learning (Gee, 2004; Weiss & Wodak, 2007). In the third analysis
stage, the researchers thoroughly examined the data, closely scrutinizing respondents' phrases
and language characteristics. This involved paying particular attention to unusual, repetitious,

or controversial language, as these linguistic features can offer valuable insights into the
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parents' perspectives on EYL. The researchers analyzed linguistic components such as
repetitions, the use of specific content words, analogies, metaphors, and the tone of the
discourse, all of which contribute to shaping the parents' viewpoints (Gee, 2004; Weiss &
Wodak, 2007).

Furthermore, the researchers explored the presence of reference materials, reported speech,
phrases, and terminology "borrowed" from other contexts or sources. These elements shed light
on the broader societal influences and cultural discourses that may have shaped the parents'
attitudes toward EYL (Gee, 2004; Janks, 1997). Upon completing the analysis, the data was
shared with an independent reader and a fellow researcher for further scrutiny and to obtain
feedback on the coding and interview data. This step aimed to enhance the credibility and
reliability of the findings by involving multiple perspectives and ensuring that the
interpretations were well-grounded in the data (Mann, 2016). The multi-stage approach to
analyzing the interviews using CDA allowed the researchers to uncover the complex interplay
between language, social context, and individual beliefs regarding EYL. By exploring the
linguistic features and discursive patterns, the study gained valuable insights into how parents
in the local school in Deli Serdang District, Sumatera Utara, Indonesia, construct their views
on English language learning for young learners. The following section will present the findings
and discuss the themes that emerged from the analysis, shedding light on the factors that drive

parents' attitudes toward EYL in Indonesia.
FINDINGS

The analysis of the interviews revealed five prominent theme areas in the discourse of English
for Young Learners among the parents from the local school in Deli Serdang District, Sumatera
Utara, Indonesia. These themes shed light on the parents' perspectives and attitudes towards
early English language learning. The first theme, "foreign language learning: the younger the
person, the better," reflects the prevailing belief among parents that starting English instruction
at an early age is advantageous for language acquisition. The second theme, "added life value,"
highlights the parents' perception that learning English enhances their children's overall
personal development and cultural capital. The third theme, "success in the future,” delves into
how parents associate English proficiency with future success in education and career
opportunities. The fourth theme, "Prospects for internationalization,” underscores parents'
importance on English as a tool for global communication and participation in an increasingly
interconnected world. Lastly, the fifth theme, "responsible parents,” illuminates the parents'

sense of duty and responsibility in providing their children with quality English education to
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equip them for future challenges. These theme areas will be discussed in the following section,
providing valuable insights into the factors driving parents' attitudes and decisions concerning
English for Young Learners in Indonesia.

Foreign language learning: The younger the person, the better

The recurring theme of "foreign language learning: the younger the person, the better" was
prominently voiced by the respondents, reflecting a widely held belief that younger children
are more adept at language acquisition than older individuals. This assumption aligns with the
critical discourse analysis (CDA) approach employed in this study, as it investigates the social
construction of language ideologies and attitudes (Janks, 1997). The respondents emphasized
the significance of early English learning, underscoring its positive impact on young children's
linguistic and social skills.

The respondents substantiated their views with compelling arguments, using phrases like
‘children will be able to pronounce different vocabulary in English and understand their teachers
and peers' to stress the advantages of early exposure to the language. Moreover, they asserted
that initiating English instruction during early childhood prepares children for future higher
education, aligning with previous studies that emphasize the benefits of early language learning
on long-term academic success (Edelenbos & Kubanek, 2009). The respondents highlighted the
ease with which young learners can imitate and internalize language, corroborating research on
the critical period hypothesis, which suggests that language learning is more efficient during
early childhood (Abu-Rabia & Sanitsky, 2010).

The discourse of the respondents on this theme reveals a solid personal investment, as indicated
by their use of the personal pronouns 'l believe, I think, | feel ."Their rational and convincing
arguments were further supported by reassuring terms such as ‘confident, sure, it is true, indeed,
of course, certainly, absolutely, obviously, undoubtedly, surely,” echoing CDA's focus on
language as a tool to construct social realities and power relations (Gee, 2004; Weiss & Wodak,
2007). The following excerpts were from a parent's discourse supporting the 'the younger the

person, the better' answer.

Agfa (mother): | believe that learning English from a young age is excellent because
children's brains are still fresh, like an empty cassette, ready to record any English
language learning, even if it is only English vocabulary that is presented to them. When
they are taught as teenagers or adults, the load on their ability to concentrate and think
increases significantly. Of course, the most recommended method of instruction is to
engage in play while learning.

USBED 2024 6(10) Spring / Bahar



Selamat Husni HASIBUAN & Gabby Maureen PRICILIA

Ali (father): I am confident that children in their early childhood are already extremely
capable of learning English due to their high level of curiosity, which will aid them in
their learning. Teaching a foreign language to children at a young age is analogous to
carving something into a rock in that they will remember it at any time in the future.

An analysis of the respondents' language usage uncovers the employment of figurative language
to strengthen their arguments. For instance, Agfa metaphorically compared children's fresh
minds to "an empty cassette, ready to record any English language learning,” underscoring the
malleability of young minds regarding language acquisition. Similarly, Ali likened teaching a
foreign language to children at a young age to “carving something into a rock," emphasizing
the lasting impact of early language learning.

Moreover, respondents shared personal experiences reinforcing the benefits of early English
learning. A respondent demonstrated how crucial it is to teach English to young learners in the
following example:
Rosma (Mother): I invite my children to watch English children's videos and songs on
YouTube, such as the Baby Bus series, the Wolfoo Family, and other simple English

videos. You know!... I noticed that they were gradually understanding and correctly
pronouncing numerous English phrases.

Rosma's account of her children's progress, conveyed with enthusiasm through 'you know!" was
a powerful example of the positive outcomes of initiating English instruction early on. Her
testimony aligns with the growing research on the advantages of playful and interactive

language learning environments for young children (Nikolov, 2009).
Added life value

The respondents' compelling arguments emphasize that English language proficiency bestows
significant value upon individuals, encompassing social, cultural, and economic dimensions.
Their statements vividly illustrate the manifold advantages associated with early English
learning. Notably, the respondents highlighted that children who can effectively communicate
in English earn respect and admiration from their peers, teachers, and parents, setting them apart
as unique individuals among their friends. Moreover, they emphasized that English language
proficiency contributes to enhanced employment prospects, elevating the value of resumes for

job applicants. The following is an excerpt from one of the parents' discourses.

Abdul (father): A child who speaks English better than his peers will have more value
in the community. For example, he will be more respected, looked up to, and appreciated
in his surroundings.

These findings align with previous studies that have explored the impact of English language

learning on various aspects of life. Janks (1997) and Gee (2004) have previously demonstrated
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that language usage, especially proficiency in a dominant language like English, carries social
power and influence, influencing individuals' positions within communities. The notion that
English proficiency enhances one's social status finds support in the works of Weiss and Wodak
(2007), who discuss the role of language in shaping social interactions and power dynamics.
Specifically, they highlight how language can be a tool for establishing authority and gaining
recognition in society. Another comment related to life value is discussed below.

Nazrillah (Mother): A child who is good at English will have a greater sense of self-
confidence and will be better positioned in our family. My niece, for example, has
always been a topic of conversation and a role model to the other kids in our family.

Similarly, the connections between English proficiency and self-confidence, as discussed by
Nazrillah, resonate with findings from studies conducted by Sadtono (2007) and K. K. E.
Suyanto (2010). These studies underscore the positive impact of early language learning on
children's self-esteem and overall development. They emphasize that children who acquire
language skills at a young age often exhibit higher self-assurance and active engagement in
social interactions. Furthermore, as seen in the following example, the discourses of two parents

were linked to life value.

Arifa (mother): | am sure that as youngsters grow older, their English abilities will
assist them in gaining more information and improving the quality of their CV.

Sari (mother): | thank God English helps my daughter understand some of the items and
commercials presented in English on TV and other media.

Arifa highlights the significance of "English ability"” concerning "information™ and the "quality
of their CV," indicating her strong belief in the prospective economic advantages of securing a
job. The phrase "I am certain™ suggests that she is confident and possibly foresaw any potential
errors in her statement, seeking to establish credibility. For instance, Sari's sentence effectively
links "English™ with the ability to "understand information linked to items and ads,"” further
exemplifying the economic benefits of including English as a Young Learner (EYL)
component. Arifa underscores the tangible advantages EYL can bring in enhancing job
prospects and economic growth by employing concrete examples. The economic benefits of
English proficiency, as emphasized by Arifa and Bestrica Sari, are also well-documented in
existing research. Talmy and Richards (2011) and Mann (2016) delve into the advantages of
language learning in the context of career opportunities. These researchers have shown that
English language skills can significantly enhance employability, access to information, and

understanding of media content, aligning with the experiences shared by the respondents.
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Success in the future

In their discourse on English for Young Learners (EYL), the respondents frequently
emphasized the significance of "success." According to their viewpoint, participating in EYL
programs can significantly enhance the prospects of their children, both in the present and the
future. This aligns with previous studies showing that early exposure to English language
learning positively impacts linguistic and social skills in young learners (Handford & Gee,
2013; Mann, 2016). Several excerpts from the respondent's discourse are included here.

Jefri (father): English has become essential in securing a job.

Misba (mother): English skills are my children's gateway to mastering the most cutting-
edge technology required today and in the future.

Dasmiati (Mother): My son requires the necessary tools, specifically English, in order
to be able to compete in the global marketplace in the future.

The parents' attempts to link the term "success™ to various metaphorical concepts, such as the
'key," 'gateway," 'tool," or 'ladder," underscore their belief that learning English was instrumental
in success in various facets of life. For instance, Jefri expressed that English proficiency was
the "most important key in securing a job." Misba highlighted that English skills served as the
"gateway" for her children to master cutting-edge technology, resonating with findings
highlighting the importance of English in the digital age (Talmy & Richards, 2011). Similarly,
Dasmiati's assertion that her son required English as a "necessary tool" to compete in the global
marketplace reinforces the notion that English proficiency is increasingly valuable in today's
interconnected world (Richards & Rodgers, 2014).

The parents' use of metaphorical terms emphasizes the critical role of English in achieving
future success. These metaphors reflect how parents perceive English as a means to unlock
opportunities and open doors for their children. This aligns with previous research showing that
parents often associate English proficiency with higher social status and community recognition
(Handford & Gee, 2013).

Moreover, the parents' emphasis on early English language development echoes the widely held
belief that starting English language instruction in early childhood offers numerous advantages,
including improved language learning capabilities and cognitive benefits (Talmy & Richards,
2011). This finding is further supported by the parents' use of words like 'securing a job,'
‘cutting-edge technology,' and ‘competing in the global marketplace' to illustrate the long-term

benefits of early English language learning.
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Prospects for internationalisation

The respondents' recognition of the significance of English for Young Learners (EYL) stems
from their understanding of English as an international language. This perception is evident in
their descriptions of English as 'a language spoken internationally,’ 'a global language,’ and that
'millions of people on the planet interact in English." They also believed that not speaking
English might lead one to be 'left behind by foreigners.' This aligns with previous research that
emphasizes the role of English as a global lingua franca and its importance in international
communication (Crystal, 2003; Jenkins, 2014). In addition to using such descriptive terms, the
respondents frequently employed lexical expressions such as 'overseas,' 'outside, ‘global," ‘all
over the world," ‘planet,’ and 'earth’ to reinforce the concept of internationalization associated
with English. The parents' discourse exemplifies their support for EYL due to its potential for

internationalization.

Indah (mother): | teach my children English so they can communicate in English
wherever they travel, such as abroad.

Zahara (mother): English is an international language, right? It is the most widely
spoken language all over the world.

Hendri (father): Almost every country has started teaching their kids foreign languages
at a young age, but we do not do it. Why not? We like to be included.

Indah articulated her support for EYL, stating that she taught her children English so that they
could communicate in the language when traveling abroad. This highlights her belief in the
practicality of English as a means of international communication. Zahara also reaffirmed the
international status of English, referring to it as "an international language™ and "the most
widely spoken language all over the world.” This illustrates how English is perceived as a global
lingua franca. Furthermore, Hendri's discourse pointed out that many countries had already
started teaching their young learners foreign languages, including English. He questioned why
Indonesia should not follow suit, emphasizing that not doing so would mean being left behind
in an increasingly interconnected world. This suggested that the respondents were aware of the
trend in global education towards early language learning, mainly English, and its implications

for future opportunities.

The respondents' statements reflect their proactive approach towards EYL, as they recognized
the need for English proficiency in an increasingly internationalized world. Their belief in the
importance of English as a global language was supported by using self-evident statements and

rhetorical questions to underscore the value of EYL. This aligns with previous research on the
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global significance of English as a lingua franca and the trend of teaching English to young

learners in various countries (Seidlhofer, 2013).
Responsible Parents

In the discourse on English for Young Learners (EYL), respondents emphasized the significant
role of "responsible parents” in ensuring the success of their children's language learning
journey. The parents firmly believed that EYL's achievements are intrinsically tied to their
active involvement and support. Throughout the discourse, the parents repeatedly used specific
keywords such as ‘'offer,” 'push,’ 'obligated," ‘invest,’ 'care,’ 'provide,’ and ‘encourage’ to
underscore their roles and responsibilities. They explicitly identified themselves as "responsible
parents” and expressed their unwavering commitment to supporting their children's English

language education.

The concept of "responsible parents” was exemplified through actions that required sacrifices,
both in terms of time and financial resources, to provide the best possible education for their
children. For instance, Radly expressed his dedication to saving money so that he could enroll
his children in an English course or non-formal education. He believed that being a responsible
parent involved making sacrifices and investing in their children's education. According to the

parents, such commitments were essential to fostering an environment conducive to EYL.

Radly (father): As a responsible parent, | am saving money to send my children to an
English course or a non-formal education. It is okay if my time and energy are sacrificed
to give them the best education possible.

Further, Agfa demonstrated her involvement by continually attempting to introduce English to
her children at home, mainly through watching educational videos. She saw her role as a parent
as a crucial support system for her children's language learning journey, emphasizing the

responsibility of parents in scaffolding their youngsters' English skills.

Agfa (Mother): At home, | keep attempting to introduce English to my children by
accompanying them to watch English videos introducing nouns, animals, and fruits.
That is a great parent, right?

Furthermore, the parents believed that being responsible parents required setting a positive
example for their children. Zahara highlighted that encouraging children to learn English should
complement the parent's active participation in language learning. She felt that being a good

parent meant leading by example and showing genuine interest in learning English themselves.

Zahara (mother): As a parent, | should not only be able to encourage my children to
learn English, but | should also be able to provide a positive example by showing that |
like learning English.
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Moreover, religiously oriented parents, such as Toufigsyah, expressed their commitment by
using prayer and faith as a form of support for their children's language learning endeavors. For
Toufigsyah, praying to God for his children's fluency in English reflected his belief in the role
of divine assistance and parental dedication.
Toufigsyah (father): As long as | live, | pray and hope my children can speak English
fluently and better than their parents.
The discourse on responsible parents in the context of EYL aligns with previous research that
emphasizes the importance of parental involvement in children's language development (De
Houwer, 2009). Parental support and engagement have significantly impacted children's
language learning outcomes, especially in early language acquisition (Hoff, 2006).

DISCUSSION

The purpose of this study was to critically analyze parents' discourse and attitudes towards
English for Young Learners (EYL) and the factors influencing these attitudes. The assumption
that English for Young Learners is in high demand due to global, sociocultural, and political
trends (Copland et al., 2014; Nikolov, 2016a) has led to the focus of this study on understanding

parents' perspectives on the necessity of EYL instruction for young learners in Indonesia.

The parents' discourse in this study highlighted their strong desire for their children to be
exposed to English early. Through their use of specific keywords and phrases like 'the younger,
the better on foreign language learning,' ‘added life value,’ 'success in the future,' 'prospects for
internationalization,’ and ‘responsible parents,’ parents conveyed their belief in the importance
of EYL for their children's development. These themes align with previous studies conducted
by Butler (2014) in Mainland China, where parents emphasized early English education as vital
for their children's future success, regardless of socioeconomic status. Similarly, Kocaman and
Kocaman (2015) found that parents in Turkey favored early foreign language instruction due

to its positive impact on cognitive, linguistic, and social development.

Moreover, the discourse from this study indicated that parents recognized the global,
sociocultural, and political opportunities associated with English for Young Learners. They
actively engaged in supporting their children's English learning by participating in activities
like ‘watching English videos and songs together," ‘introducing simple vocabularies at home,’
'sending their children to English courses,' 'being a role model for their children in learning
English," and 'sacrificing time and energy for the sake of their children's education." The
importance parents place on academic benefits, regardless of socioeconomic background, is

consistent with findings by (Schneider and Buckley, 2002).
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Given the power and influence of parents' discourse on EYL, it is essential to channel their
perspectives into effective educational practices. Parents' discourse in this study displayed
logical argumentation, persuasive reasoning, and evidence from their own experiences, actions,
and analogies, potentially impacting educational policies and practices in Indonesia. Previous
research by Bekleyen (2011) and Lamb and Coleman (2008) in Indonesia further supports the

role of parents' discourse in shaping educational initiatives and decisions.

Therefore, educators and policymakers should acknowledge and engage with parents'
perspectives on EYL. Teachers can collaborate with parents to better prepare students for higher
education and meet their expectations. Teacher preparation programs can benefit from more
significant interaction with parents' discourse on EYL, enhancing educators' understanding of
the main approaches and needs in foreign language instruction (Sawyer et al., 2019).

Likewise, policymakers and school principals must pay close attention to parents' aspirations
and expectations regarding EYL before implementing English programs for young learners. By
involving parents in decision-making processes, schools can ensure that children reach their
full potential (Whitty & Wisby, 2007). Policymakers should also tailor EYL programs to meet
students' needs, and school principals can ensure adequate teaching time and support for
teachers' professional development related to teaching English to children and adolescents
(TESOL). By aligning educational practices with parents' discourse, schools can create a
supportive and collaborative learning environment for young learners, enabling them to thrive

in English language acquisition.
CONCLUSION

In conclusion, this study sheds light on the attitudes of Indonesian parents towards English for
Young Learners (EYL) in Indonesia. The discourse analysis revealed that parents strongly
desire their children to learn English at an early age. They view EYL as a critical factor in
shaping their children's future success and believe it provides them with added life value and

opportunities for internationalization.

The findings of this study align with previous research conducted in Mainland China by Butler
(2014) and in Turkey by Kocaman and Kocaman (2015), where parents similarly emphasized
the importance of early English education for their children's cognitive, linguistic, and social

development.

Moreover, parents' discourse in this study demonstrated their active involvement in supporting
their children's English learning through various actions and activities at home and outside.

Their belief in the value of EYL has led them to take on the role of responsible parents, making
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sacrifices in terms of time, energy, and financial resources to provide their children with the

best possible English education.

Parents' discourse cannot be underestimated, as it can influence educational practices and
policies in Indonesia. Previous studies by Bekleyen (2011) and (Lamb & Coleman, 2008) also
underscore the influence of parents' perspectives in shaping educational initiatives and

decisions.

To leverage the power of parents' discourse, educators should collaborate more closely with
parents, understanding their viewpoints on EYL and integrating them into effective teaching
strategies. This collaboration can better prepare students for higher education and equip

teachers with the necessary knowledge to effectively cater to students' needs.

Furthermore, policymakers and school principals should heed parents' aspirations and
expectations when designing and implementing EYL programs. By involving parents in
decision-making processes, schools can create an educational environment that meets the needs

of young learners and maximizes their potential for success.

In conclusion, Indonesian parents' discourse on English for Young Learners is crucial in
shaping educational practices and policies in Indonesia. By acknowledging and incorporating
parents' perspectives, educators and policymakers can work together to create a more effective

and supportive EYL program that benefits the young learners of Indonesia.
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Tiirkge ders kitaplarinda konu secimine yonelik art zamanh bir inceleme

Oz

Bu ¢aligmanin amaci, Tiirk¢e ders kitaplarindaki metinlerin konu dagilimlarini art zamanli olarak incelemektir.
Caligma nitel aragtirma paradigmasina uygun olarak gerceklestirilmis olup verilerin toplanmasinda ve analizinde
dokiiman analizi teknigine basvurulmustur. Calismanin gegerlik ve giivenilirligini saglamak i¢in her agamada ii¢
uzmanin goriigiine bagvurulmustur. Veri toplama dokiimanlar1 Tiirk¢e 1. Smuf (1938), Giizel Tiirkgemiz Simif: 1
(1977) ve Tirkge 6 (2019) ders kitaplaridir. Elde edilen bulgular, farkli baslklar altinda tablolar halinde
gosterilmis ve yorumlanmistir. Caligmada Tiirkge ders kitaplarmdaki konularda tarihi siire¢ i¢inde bir siireklilik
bulunmadigi, konularin genel olarak giiniin gereklerine ve gergeklerine uygun olarak se¢ildigi, zaman iginde
islevsellik ve seviyeye uygunluk bakimindan gelisme yasandigi sonucuna ulasilmistir. Calismanin sonunda
ilgililere konuyla alakali 6nerilerde bulunulmustur.

Anahtar Kelimeler: Tiirkce, Ders kitabi, Metin, Konu

A diachronic analysis of topic selection in Turkish textbooks
Abstract

The aim of this study is to examine the subject distribution of the texts in Turkish textbooks in a sequential manner.
The study was conducted in accordance with the qualitative research paradigm and document analysis technique
was used to analyze and collect data. In order to ensure the validity and reliability of the study, the opinions of
three experts were consulted at each stage. The data collection documents were Turkish 1st Grade (1938), Our
Beautiful Turkish Class: 1 (1977) and Turkish 6 (2019) textbooks. The findings were shown and interpreted in
tables under separate headings. In the study, it was concluded that there was no continuity in the subjects in the
Turkish textbooks in the historical process, that the subjects were generally selected in accordance with the needs
and realities of the day, and that there was an improvement in terms of functionality and suitability to the level
over time. At the end of the study, suggestions were made to those concerned.

EXTENDED ABSTRACT
Introduction

Since the texts that are discussed in the course are generally the primary source in the acquisition of mother tongue
skills, these texts and their subjects, main ideas and auxiliary ideas are of great importance. Based on these texts,
activities such as vocabulary teaching, genre features, text analysis, writing and speaking are carried out. In
addition to these, latent learning can also be provided with the texts, more precisely, with the messages given in
the text and the topics covered in the text. The subjects of the texts in the textbook reveal the educational
understanding of the period in which the book was used. The understanding of education is directly related to the
desires of the students to be equipped with the skills and qualities they should have. In other words, the selected
texts are used as a tool to shape the students by the decision makers who determine the educational policy and
understanding and by the teachers who are the implementers of these decisions, and they provide clues about what
kind of people the education system wants to raise. In this respect, text selection is very important. There is no
study that examines the subject distribution of texts in Turkish textbooks in a sequential manner. It is hoped that
this study will contribute to the field by filling this gap in the literature and determining the changes in the subject
distribution of texts in Turkish textbooks over time. In this study, an answer to the question "How has the subject
distribution of texts in Turkish textbooks changed in successive time?" was sought.

Conceptual and Theoretical Framework
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Concepts

Textbooks can be defined as "printed or computer-based teaching materials containing texts, activities, evaluation
processes, etc. prepared in accordance with the objectives of the curriculum" (Soyugok, 2020: 70). The reasons
that make textbooks powerful and almost indispensable are that they ensure standardization across the country,
are a resource that students and teachers can refer to at any time, provide a holistic perspective, and enable a
collective view of the process at the end of the process. Starting in the late 20th century and continuing in the 21st
century, technological developments have made textbooks lose their unique and unrivaled characteristic, but
textbooks still remain indispensable. However, it should not be forgotten that textbooks, which have such a great
importance in the education and training process, are not the goal but a tool to achieve the objectives of the course.
Since the texts discussed in the course are usually the primary source in the acquisition of mother tongue skills,
these texts and their topics, main ideas and auxiliary ideas are of great importance. Based on these texts, activities
such as vocabulary teaching, genre features, text analysis, writing and speaking are carried out. In addition to these,
latent learning can also be provided with the texts, more precisely, with the messages given in the text and the
topics covered in the text. The subjects of the texts in the textbook reveal the educational understanding of the
period in which the book was used. The understanding of education is directly related to the desires of the students
to be equipped with the skills and qualities they should have. In other words, the selected texts are used as a tool
to shape the students by the decision makers who determine the educational policy and understanding and by the
teachers who are the implementers of these decisions, and they provide clues about what kind of people the
educational system wants to raise.

Literature Review

The subject has attracted the attention of many researchers in direct proportion to its importance. In the literature
review, the relationship of texts in Turkish textbooks with Turkish curriculum (Coskun & Tas, 2008), their types
(Kolag, 2009; Tarakci & Kayadibi, 2023; Tiirkben, 2018), their relationship with universal values (Somuncu,
2010), their compliance with textuality criteria (Mert, 2011), their effects on Turkish education (Ozden, 2012), the
values they contain (Dogan & Giiliisen, 2014; Giiven & Yildirim, 2019; Oltulu & Alan, 2023; Padem & Oktan,
2016), their compatibility with the visuals used (Ercantiirk, 2015), their vocabulary (Bay & Arslan, 2023; Karakus,
Alparslan, & Ozaydin, 2017; Sayin & Dogan, 2023), their readability level (Baki, 2019; Bora & Arslan, 2021;
Bozlak, 2018; Ciplak & Balci, 2022; Zorbaz, 2013), the appearance of social values (Temizkan, Yirtici, & Ergiin,
2020), and approaches to gender roles (Karabulut, 2021); their effects on developing reading comprehension skills
(Karacaoglu & Karakus, 2022), their functions of cultural transfer (Y1ldirim, 2022), their consistency (Demirgiines
& Yalap, 2023), their suitability for reading achievements (Ates, 2023), their relationship with grammar activities
(Dogan & Siigiimlii, 2023), and discursive elements (Yazict & Giindugdu, 2023).

As can be seen, there is no study that examines the subject distribution of texts in Turkish textbooks in a sequential
manner.

Keywords: Turkish, Textbook, Text, Subject

GIRiS

Ana dili becerisi, yasamin her alaninda biiyiikk 6neme sahiptir ¢iinkii etkili iletisimde, ikna
stirecinde, kendini ifade etmede, elestirel diisiinmede, ifade edilenleri dogru anlayip
yorumlayabilmede; trafikte, okulda, aligveriste, hastanede, is yerinde vb. hemen her ortam ve
faaliyette ana dili becerilerine bagvurulur. Dogal olarak bu becerinin egitim 6gretimi de biiyiik
oneme sahiptir. Ana dili becerisinin zaten dogustan edinildigi, gelistirilmesi i¢in herhangi bir
profesyonel ¢abaya gerek olmadigi diisiincesi ¢ok eskilerde kalmis; ana dili becerisinin bir
diisiinme ve yasama becerisi oldugu, dolayisiyla bu konuda yetkinlesmek i¢in emek ve zaman

harcanmasi gerektigi goriisii hakimiyet kazanmigtir. Verilen ana dili egitiminin, nasil ve hangi
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dil 6gretimi yaklasimiyla yapilacagi da biiyiikk 6neme sahip olmakla birlikte, odak noktasi ve

temel prensibi bu goriis olmalidir.

Ana dili egitimi, diizenli ve sistemli olarak orgiin egitim kurumlarinda gergeklestirilmektedir.
Bu derslerde ders kitabi genellikle temel materyallerden biri olarak kabul edilir. Motivasyon,
hazirlik, 6lgme degerlendirme, tekrar ¢alismalari ve dersteki hemen hemen biitiin etkinlikler
ders kitaplarindan hareketle uygulanir. Ders kitabi “Ogretim programina uygun olarak
kazanimlar dogrultusunda hazirlanmig metinler, etkinlikler, degerlendirme stiregleri vb. iceren
basili veya bilgisayar tabanli 6gretim materyalleri” (Soyugok, 2020: 70) seklinde
tanimlanabilir. Anlama (okuma, dinleme) ve anlatma (yazma, konugsma) faaliyetleri ders
kitabindan hareketle gergeklestirildigi gibi dersin 6zel amaclariyla dogrudan ilgili olmayan
degerler egitimi de bu sayede saglanabilir ¢linkii “ders kitaplar1 sosyal kodlar1 ya da sifreleri
tagiyan birer gostergeler toplamidir” (Batur, 2010: 180). Ayrica iilke ¢apinda standardizasyonu
saglamasi, 6grenci ve 6gretmenin istedigi an bagvurabilecegi bir kaynak olmasi, biitiinciil bir
bakis acis1 saglamasi ve siire¢ sonunda siirece yonelik toplu bir bakist miimkiin kilmasi da ders
kitaplarimi giiclii ve neredeyse vazgecilmez kilan sebeplerdir. 20. yiizyilin sonlarinda baslayip
21. yiizyilda da devam etmekte olan teknolojik gelismeler ders kitaplarinin tek ve rakipsiz olma
ozelligini yitirmesine yol agsa da ders kitaplar1 hala vazgecilmez konumunu korumaktadir.
Ancak egitim 6gretim siirecinde bu kadar biiyiik dneme sahip olan ders kitaplarinin amag degil

dersin amaglarina ulasmay1 saglayici bir ara¢ oldugu da unutulmamasi gereken bir noktadir.

Ana dili becerilerinin kazandirilmasinda derste ele alinan metinler genellikle birincil kaynak
konumunda oldugu i¢in bu metinler ve bu metinlerin konular1, ana fikir ve yardimer fikirleri
biiyiik 6nem tasir. Yer verilen metinlerden hareketle sozciik 6gretimi, tiir 6zellikleri, metin
analizi, yazma, konusma gibi etkinlikler yapilir. Ayrica metinlerle, daha agikcast metinde
verilen mesajlar ve yer alan konularla gizil 6grenme de saglanabilir. Ders kitabindaki metinlerin
konular1, kitabin kullanildigi dénemdeki egitim anlayisini ortaya koyar. Egitim anlayisi,
yetistirilmekte olan 6grencilerin hangi becerilerle donatilmasina ve hangi niteliklere sahip
olmasina yonelik isteklerle dogrudan iligkilidir. Diger bir deyisle se¢ilen metinler, egitim
politikasin1 ve anlayisini belirleyen karar vericiler ve bu kararlarin uygulayicist olan
ogretmenler tarafindan Ogrenciyi sekillendirmek icin bir ara¢ olarak kullanilir ve egitim
sistemin nasil bir insan yetistirmek istedigine yonelik ipuglar1 sunar. Bu bakimdan metin se¢imi
cok onemlidir. Tiirkce ders kitabinda yer verilen metinlerin asagidaki 6zelliklere sahip olmasi

gerekir (Akdeniz, 2019, 1121; Aytas, 2001, 38; Batur ve Giilerer, 2013, 214; Coskun ve Tas,
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2008, 61; Carkit ve Bahadir, 2022, 104; Cifci ve Kaplan, 2018, 185; Dilidiizgiin, 2004, 51;
Karabulut, 2021, 123; Kaygana, Yapici ve Aytan, 2013, 667; Unveren Kapanadze, 2018, 1579):

*

- + + ¢

+
+

Dersin genel ve 6zel amaglarina, 6gretim programina, kanun ve yonetmeliklere uygun

olmalidir.

Ogrencinin duygusal ve zihinsel seviyesine uygun olmalidir.

Elestirel, yaratici, empatik vb. diisiinme becerilerini gelistirici olmalidir.

Ne 6grenciyi sikacak kadar kolay ne de anlayamayacag1 kadar zor olmalidir.

Ana dilinin giizel Orneklerinden olmali, Tiirk¢enin ifade zenginliklerini

yansitabilmelidir.

Hicbir sekilde anlatim bozuklugu ve yazim, noktalama yanlisi buludurmamalidir.

Doénemsel kullanimlar varsa metin sonunda veya sayfa altinda belirtilmelidir.
Cocugun giinliik hayatiyla ilgili olmali fakat ¢cok siradan olmamalidir.

Gorsellerle desteklenmeli, renklerin basar1 ve motivasyon {iizerindeki etkileri goz

oniinde bulundurulmalidir.
Farkl1 tiir ve konularda olmals, tiiriin 6zelliklerini basarili bicimde yansitmalidir.
Olabildigince farkl goriislere sahip yazar ve sairlerin eserlerinden segilmelidir.

Kisaltilmas1 gerektigi zaman bu islem dikkatle yapilmali, anlam bitiinliigiiniin

kaybolmamasina dikkat edilmelidir.

Metin iizerinde sadelestirme ve degisikliklerden kag¢inilmalidir. Gerekirse 6grencinin

bilmeyecegi diisiiniilen kelimelerin agiklamalarina ayrica yer verilmelidir.
Farkl1 siniflara yonelik ders kitaplarinda tekrarlanmamalidir.

Kiiltiir aktarimini saglayici, evrensel degerleri benimsetici olmalidir.

Goriildigi gibi ders kitaplarina metin se¢imi pek ¢ok noktay1 géz oniinde tutmayi, dikkatli ve

0zenli caligsmay1 gerektiren bir siiregtir. Metinlerin konusu, sahip oldugu 6nemle dogru orantilt

olarak bircok aragtirmacinin ilgisini ¢ekmistir. Yapilan literatiir taramasinda Tiirk¢e ders

kitaplarindaki metinlerin Tiirk¢e 68retim programlariyla iliskisi (Coskun ve Tas, 2008), tiirleri

(Kolag, 2009; Tarakc1 ve Kayadibi, 2023; Tiirkben, 2018), evrensel degerlerle iliskileri

(Somuncu, 2010), metinsellik dl¢iitlerine uygunluklar1 (Mert, 2011), Tiirk¢e egitimine etkileri
(Ozden, 2012), bulundurduklar1 degerler (Dogan ve Giiliisen, 2014; Giiven ve Yildirim, 2019;

Oltulu ve Alan, 2023; Padem ve Oktan, 2016), kullanilan gorsellerle uyumlar1 (Ercantiirk,
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2015), sz varliklar1 (Bay ve Arslan, 2023; Karakus, Alparslan ve Ozaydin, 2017; Sayin ve
Dogan, 2023), okunabilirlik diizeyleri (Baki, 2019; Bora ve Arslan, 2021; Bozlak, 2018; Ciplak
ve Balci, 2022; Zorbaz, 2013), yer verilen sosyal degerlerin goriinimii (Temizkan, Yirtict ve
Ergiin, 2020), toplumsal cinsiyet rollerine yaklasimlar1 (Karabulut, 2021); okudugunu anlama
becerisini gelistirmedeki etkileri (Karacaoglu ve Karakus, 2022), kiiltiir aktarimi1 fonksiyonlari
(Yildirim, 2022), tutarlilik durumlar1 (Demirgiines ve Yalap, 2023), okuma kazanimlarina
uygunluklart (Ates, 2023), dil bilgisi etkinlikleriyle iliskileri (Dogan ve Stgimli, 2023),
sOylemsel unsurlar (Yazic1 ve Giindugdu, 2023) agilarindan ele alindig1 ve arastirma konusu

edildigi belirlenmistir.

Gortldiigi tzere Tiirkge ders kitaplarindaki metinlerin konu dagilimini art zamanli olarak
inceleyen bir ¢aligma bulunmamaktadir. Halbuki Tiirkge ders kitaplarindaki metinlerin konu
dagilimi egitimdeki anlayis ve yaklasim degisimlerini gosterme bakimindan 6nem tasimaktadir.
Boylece ders kitaplarindaki metinler yoluyla yetistirilmek istenen insan tipi de ortaya konabilir.
Bu calismada literatiirdeki eksikligi gidermek ve Tiirkge ders kitaplarindaki konularin art

zamanli degisimini belirleyerek ilgililere bir bakis agis1 kazandirmak amaglanmistir.

YONTEM
Cahsmanin Modeli

Bu aragtirma nitel aragtirma paradigmasmma uygun olarak gerceklestirilmistir. Nitel
arastirmalarda konuyla ilgili derinlemesine bilgi edinmek amaglanir; roportaj, dokiiman
incelemesi, gozlem gibi veri toplama yollarina bagvurulur ve verileri raporlamanin standart bir
yolu yoktur (Merriam, 2002, 12-14). Nitel arastirmada arastirmaci 6énemli bir role sahiptir ve

nesnelligi saglamak i¢in yogun ¢aba harcanmasi gerekir (Brinkmann, 2007, 142).
Verilerin Toplanmasi ve Analizi

Nitel arastirmalarda verilerin toplanmasi ve analizi ayn1 anda gergeklesir (Merriam, 2002, 14).
Bu aragtirmada verilerin toplanmasinda ve analizinde dokiiman analizi teknigine
basvurulmustur. Dokiiman analizi, konuyla ilgili basili ve elektronik dokiimanlarin
toplanmasina ve analiz edilmesine dayanir. Kitaplar, makaleler, giinliikler, haritalar, gazete ve
dergiler vb. hepsi veri kaynagi olarak kullanilabilir. Arastirmact veri kaynagindaki bilgileri
bulur, seger, analiz eder ve sentezler (Bowen, 2009, 27-28). Bu ¢alismada da dokiiman analizi
teknigine uygun hareket edilmis, arastirma konusuyla ilgili veriler toplanmis ve

yorumlanmugtir.

USBED 2024 6(10) Spring / Bahar



Mehmet SOYUCOK

Calisma Dokiimanlar
Bu arastirmada veri toplanirken asagidaki dokiimanlara bagvurulmustur:

1. Tiirkge 1. Sinif Ders Kitabi. Bu ders kitab1, T.C. Kiiltiir Bakanlig1 tarafindan Istanbul’da
1938 senesinde yayimlanmistir. Incelenen niisha kitabm 4. baskisidir. Kitapta 66 metin olup
bunlardan yirmi yedisi siir, on iicli hikdye, dokuzu deneme, altis1 gezi yazisi, iigli ani, ikiser

tanesi roman, fabl, fikra ve birer tanesi de masal ve biyografi tiiriindedir.

2. Giizel Tiirkgemiz Sinif: 1 Ders Kitab1. Bu ders kitab, inkilap Kitabevi tarafindan Istanbul’da
1977 senesinde yayimlanmustir. Incelenen niisha kitabm 1. baskisidir. Kitapta 40 metin olup
bunlardan on biri hikéye, yedisi siir, altis1 deneme, beser tanesi an1 ve gezi yazisi, ikisi makale,

birer tanesi de tiyatro, haber yazisi, fikra ve masal tiiriindedir.

3. Tiirk¢e 6 Ders Kitab1. Bu ders kitabi, T.C. Milli Egitim Bakanlig: tarafindan Ankara’da 2019
senesinde yayimlanmstir. Incelenen niisha kitabin 2. baskisidir. Kitapta 30 metin olup
bunlardan altis1 makale, besi hikaye, dorder tanesi deneme ve siir, ikiser tanesi an1 ve biyografi,
birer tanesi bildiri, brosiir, tiyatro, masal, fabl, gezi yazis1 ve haber yazisi tliriindedir. Ayrica

kitapta caligmasi yapilan bir film ve bir dinleme metni (tiirkii) vardar.

Calisma dokiimanlarinin se¢iminde ders kitaplarinin kullanildig: tarihlerin diinya ve Tiirkiye
i¢in kritik 5Sneme sahip donemler olmas etkili olmustur. 1938 tarihli ders kitab1 Ikinci Diinya
Savasi’nin ayak seslerinin duyuldugu bir donemde, 1977 tarihli ders kitab1 da Kibris Baris
Harekat1 sonrasinda ve 12 Eyliil Darbesi 6ncesinde kullanildigi i¢in tercih edilmistir. 2019

tarihli ders kitab1 ise giincel oldugu i¢in se¢ilmistir.
Gecerlik ve Giivenilirlik

Arastirma kapsaminda smirliliklarin belirlenmesinde, metinler ile konularmn, bulgular ile
yorumlarin uyumu konusunda uzmanlardan goriis alinmistir. Grup, doktor tinvanina sahip ti¢

Tiirkce egitimi uzmanindan olusmaktadir.
Siirhliklar

Bu calisma, c¢alisma dokiimanlar1 kisminda belirtilen ders kitaplarindaki okuma ve dinleme
metinleri ile sinirlandirilmistir. Bu dogrultuda Tiirkge 1. Siif (1938) ve Giizel Tiirkgemiz Sinif:
1 (1977) ders kitaplarindaki atasozleri ve ¢ok sayidaki kisa fikra ile Tiirk¢e 6 Ders Kitabindaki
(2019) serbest okuma metinleri, film ve tilirkii ile tema sonu degerlendirme ¢alismalarindaki

okuma pargalar1 aragtirmaya dahil edilmemistir..
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BULGU VE YORUMLAR

Bulgu ve yorumlar, her kitap i¢in farkli bagliklar altinda verilmistir.

“Tiirkce 1. StImf” (1938) Adh Kitaptaki Metinlerin Konularma liskin Bulgu ve Yorumlar

“Ortaokul Kitaplar1 Tiirkge 1. Sinif” (1938) adli kitaptaki metinlerle ilgili bulgular Tablo 1°de

sunulmustur.

Tablo 1. Tiirkge 1. Sunif (1938) adl: kitaptaki metinler ve konulari

Adi Konusu Adi Konusu

Atatiirk Atatiirk sevgisi Daglar Doga sevgisi

Atatiirk ve Millet  Atatiirk’iin kisilik Yol Verin Ozlem
ozellikleri

Okumak Zevki Okuma Sevgisi Is Basina Caliskanlik

Robenson Hayatta kalma Yoksul Cocuklar  Yardimlasma
miicadelesi

Stivariler Kahramanlik Kardesime Kardes acisi

Kasagi Yalan ve iftiranin Kus Yemi Yardimlasma
kotiligii

Akdeniz Kahramanlik Kanarya Hayvan sevgisi

Kiyilarinda

Memleket Sevgisi Vatan Sevgisi Bir Kurtulus Kahramanlik

Hikayesi

[zmir Yolunda Kahramanlik Mai ve Siyah’tan  Okul hayat

Esir Aslan Ozgiirliik Falaka Okul hayati

Gemiciler Kahramanlik Yadelden Silaya Ozlem

Giderken

Forsa Ozgiirliik Su Suyun 6nemi

Venedikli Kahramanlik Akin’dan Kahramanlik

Korsanlarla

Sakarya’nin Suyu Vatan Sevgisi Madam Kiiri Bir bilim insanmin

hayati

Tayyare

Kahramanlik
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Plevne’ye
Gidiyorken
Yiirtiytis
Mehmetcik
Kis Gelmeden

And

Korle Kotiiriim
Hayvanlar
Arasinda
Culluk
Agustos Bocegi
ile Karinca
Kuslar

Sincap

Uc Ath

Gamsizm Olimii
Denize Hasret

Kayike1

Kefil
Yurdumun

Daglarinda
Aladag

Vatan Sevgisi

Kahramanlik
Kahramanlik

Sonbahar

Dostluk

Yardimlagsma

Hayvan sevgisi

Ozgiirliik
Caligkanlik

Hayvan sevgisi
Hayvan sevgisi

Kahramanlik
Hayvan sevgisi
Doga sevgisi

Yoksulluk

Dostluk

Doga sevgisi

Doga sevgisi

Bir Koyli Destani

Bahar

Aslan ile Tilki
Akdeniz’den
Gegerken
Alparslan’in
Masali

Hasretten Hasrete
Memleket
Tiirkiist

Gediz

Toroslar1 Asarken

Kiictik Irmak
Yalilar

Giizellik ve lyilik
Karsisinda

Vezii Volkani
Yazin

Bozkir

Erzurum Zelzelesi
Aksam

Laponya

Mehmet SOYUCOK

Vatan sevgisi

Doga sevgisi
Tembellik
Doga sevgisi

Kahramanlik

Bir Gazi’nin Hisleri

Vatan Sevgisi

Ozlem

Yolculuk

Tevazu
Mekanin insana etkisi

Giizellik ve 1yilik

Dogay1 gozlem

Yaz

Ulkedeki  bayindirlik
faaliyetleri

Erzurum depremi
Aksam

Gezinin zorluklar

Tablo 1°de goriildigii tizere kitapta en ¢ok islenen konular kahramanlik (f: 12), doga (f: 7),

vatan sevgisi (f: 6) ve hayvan sevgisidir (f:5). Diger konular birer veya ikiser defa islenmistir.

Kahramanlik ve vatan sevgisi konularmin sik¢a ele alinmasi kitabin kullanildig: tarihteki

gelismelere baglanabilir. Ciinkii kitabin basildig: tarihte (1938) Kurtulus Savasi (1919-1922)

hatiralarinin hentiz ¢ok canli olmas1 muhtemeldir. Kitabin hazirlandigi dénemdeki uygulayict

veya karar verici durumdaki egitimcilerin, kitap hazirlayicilarin Kurtulug Savasi’nin yasayan

taniklar1 belki de gazisi olduklart da unutulmamalidir. Ayrica 1938’de ikinci bir diinya

savasinin isaretleri de ortaya ¢cikmaya baslamistir. Dolayisiyla 6grencileri miimkiin olan en st
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seviyede vatanseverlik ve kahramanlik duygulariyla donatmak bir tercih degil zorunluluk halini
almistir. Bu yolla hem Kurtulug Savasi hatiralarini canli tutmak hem de yaklagsmakta olan diinya
savagina kars1 6grencileri psikolojik olarak hazirlamak amaglanmis olabilir. Konu se¢imi metin
tirlerini de etkilemistir. 66 metinden 27’sinin siir olmasi kahramanlik ve vatan sevgisi
konularina agirlik verilmesiyle dogrudan ilgilidir. Clinkii siir hamasi duygularin iletilmesinde
cok etkili olabilecek bir tiirdiir. Doga ve hayvan sevgisi de yogun olarak islenen diger
konulardir. Bu da 21. yiizyilda sikga iizerinde durulan gevre bilinci konusuna gerekli 6nemin
Tiirkiye’de yillar 6nceden verilmeye baslandigimi gostermektedir. Bu konular, 6grencilerin
cevre bilincine katki saglayabilecek, onlarda dogayla ve dogadaki canlilarla uyum i¢in yasama
istegi uyandirabilecek konulardir. Ayrica ¢evre okuryazarligi gibi 21. yiizyil becerilerinin
ogrencilere kazandirilmasinda da bu konulardan faydalanilabilir. Kitapta dostluk, yardimlasma,
okuma sevgisi, tevazu, bir bilim insaninin hayat1 gibi 6grencilerin duygusal gelisimine katki
saglayabilecek konulara yer verilmistir. Ornegin “Madam Kuri” adli metinde bir bilim
insaninin yaptigi calismalar ele alinmistir. Bu sekildeki biyografik metinler yoluyla 6grencilerin
o0grenme, calisma, arastirma motivasyonu arttirabilecegi gibi onlara rol model Onerisi de
sunulabilir. Bu bakimdan kitab1 hazirlayanlarin giincel gelismeler dogrultusunda hareket
ettikleri, ogrencileri yeni sartlara uygun yetistirmeyi amagladiklar1 ve onlara doga sevgisi,
hayvan sevgisi, tevazu gibi degerleri kazandirmay1 hedefledikleri séylenebilir. Kardes acisi
konulu “Kardesime” adli metne yer verilmesi ise konu altinc1 sinif seviyesindeki 6grencilerin
duygusal 6zelliklerine uygun olmadigindan olumsuz bir durumdur. Zorlu bir siire¢ olan kardes
kayb1 (Cesur, 2017, 295) konusundaki bir metnin 6grencilerde korku, endise gibi olumsuz
duygular uyandirma ihtimali g6z oniinde bulundurulmalidir. Ayrica kitapta giinliik hayata
iliskin kesitlere yer verilmemesi de olumsuz durumdur. Bu konular1 isleyen metinlere yer
verilmemesi edebi metinlerin sosyal Ogrenmeyi saglama islevinin goéz ardi edildigini

gostermektedir.

“Giizel Tiirk¢emiz Simf: 1” (1977) Adh Kitaptaki Metinlerin Konularina Iliskin Bulgu ve

Yorumlar

“Glizel Tirk¢emiz Smuf: 17 (1977) adl kitaptaki metinlerin konulariyla ilgili bulgular Tablo

2’de sunulmustur.

Tablo 2. Giizel Tiirk¢emiz Swnif: 1 (1977) adh kitaptaki metinler ve konulart

Ad1 Konusu Ad1 Konusu
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Atatiirk’tin  Okul Atatiirk’{in kisilik Deniz Hasreti Doga sevgisi

Yillart ozellikleri

Calisma Zevki Caliskanlik Culluk Hayvan sevgisi

Kasag1 Yalan ve iftiranin Sincap Hayvan sevgisi

kotiliigii

Destan Sakarya Savast Bitkiler Bahgesi Gezideki gozlemler

Bu Vatan Kimin  Vatan sevgisi Iyi Kalpli Doktor ~ Nankérliik

Atatiirk ile Atatiirk’iin kisilik Yildiz Dag1 Dogay1 gozlem

Kurtdereli ozellikleri

Ziyaret Glini Yalnizlik Bursa’dan Gezideki gozlemler
Balikesir’e

Kedi Hayvan sevgisi Su Baskini Yardimlagma

Kaplan Avi Gezideki gozlemler Firtina Firtina aninda

yasananlar

Tavuslar Hayvan sevgisi Gamsizin Oliimii ~ Hayvan sevgisi

Kendine Dogru Milli degerler Baharda Tabiat Doga sevgisi

Kara Tasin  Komiir Balin Hikayesi Balin nitelikleri

Icindeki Mucize

Tembel Harc1 Tembellik Vapur Kalkarken ~ Her seyden sikayet

etme

Vazife Aski Gorev bilinci Muharebeyi Tiirk askeri
Kazananlar

Yogurt Goli Bosa timitlenmek Bir Hareketin lyiligin karsilig
Miikafati

Keloglan Anne sevgisi Anadolu’da Bahar Doga sevgisi

Altin Nine Biiyiiklere saygi Eyfel Kulesi Gezideki gozlemler

Bir Bahge Dogay1 gozlem Filimcilik Gezideki gozlemler
Diyarinda

Sarbon Asis1  Sarbon asisimin Mustafa Kemal Atatiirk sevgisi

Nasil Bulundu bulunmasi

Denizler Doga sevgisi Duatepe Milli Miicadele

Tablo 2‘de goriildiigii tizere ders kitabinda en fazla doga (f: 6), hayvan sevgisi (f: 5) ve gezi (f:
4) konulu metinlere yer verilmistir. Diger konular ise birer, ikiser defa islenmistir. Doga ve

hayvan sevgisi konular1 6grencilerin ¢evre bilincine ve duyarliligina sahip, dogaya ve diger
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canlilara karsi sorumluluk duyan bireyler olarak yetismelerini saglayabilir. Gezi konusu ise
gezme, merak ve kesfetme istegi uyandirabilecek, 6grencilerin ufkunu genisletebilecek, duygu
ve diislince diinyalarini zenginlestirebilecek bir konudur. Doga ve hayvan sevgisinin “Tiirk¢e
1. Siif” (1938) adli ders kitabinda oldugu gibi yogun olarak islenmesi ¢evre bilinci konusunun
kitap hazirlayicilarin tercihi degil, milli egitimin genel politikast oldugunu gostermektedir.
Kahramanlik ve vatan sevgisi konular1 ise incelenen Onceki kitapla karsilastirilamayacak
Ol¢iide azalmistir. Bu durum, iki kitap arasinda bulunan 39 yillik siirecte ciddi bir diigiince
degisikligi yasandigini gostermektedir ve olumsuz bir durum olarak degerlendirilebilir. Ciinkii
vatanseverlik, gecerliligini ve onemini kaybetmeyecek bir degerdir ve egitim Ogretimde
yeterince yer almasi gerekir. Kahramanlik ve vatan sevgisi konularindaki azalisin donemin
siyasi ve toplumsal gelismeleriyle birlikte incelenmesi gereken, basli basina bir arastirma
konusu oldugu diisiiniilmektedir ¢iinkii kitabin basildig: tarihte (1977) Kibris Barig Harekati
(1974) yeni gerceklesmistir, dolayistyla kahramanlik konusuna Tiirk¢e ders kitabinda yogun
olarak yer verilmesi beklenirdi. Konu tercihindeki degisim metin tiirlerine de yansimuistir,
ornegin “Tiirkge 1. Sif” (1938) ders kitabinda yirmi yedi siir varken bu kitapta sadece yedi
siir bulunmaktadir. Tembellik, gorev bilinci, biiyiiklere saygi konulu metinlere yer verilmesi
metinler yoluyla 6grencilere degerler egitimi verildiginin bir kanit1 olarak goriilebilir. Komiir
ve bal konulu metinler 6grencilerde dogal kaynaklar konusunda farkindalik ve duyarlilik
olusturma agisindan 6nemlidir. 21. yiizyilda c¢ok sik dile getirilen ve korunmalari i¢in ciddi
emek sarf edilen dogal kaynaklar konusunun daha 1977°de ele alinmasi dikkat ¢ekicidir.
Incelenen kitapta “Tiirkge 1. Stmif” (1938) ders kitabindaki gibi bir biyografi bulunmamakla
birlikte “Atatiirk’iin Okul Yillar1” adli metin biyografinin rol model sunma islevini yerine
getirme Ozelligi tasimaktadir. Atatiirk’tiin de bir zamanlar kendisi gibi 6grenci oldugunu
gormesi Ogrencinin motivasyonunu yiikseltebilir. Giinliik hayattan kesitlere yer verilmesi
sosyal 0grenme agisindan olumlu bir durumdur. Keloglan metnine yer verilmesinin kitabi
zenginlestirdigi sdylenebilir ¢iinkii masallar ana dilinin zenginligini yansitmalar1 ve kiiltiir
aktarimi saglamalar1 dolayisiyla 6nemli edebi tiirlerdir. Kitap hazirlayicilarin 6grencilerin
olumlu tutum ve diisiincelere sahip olarak yetismelerini ve metinler yoluyla sosyal 6grenmeler
gerceklestirmelerini saglamay1 amacladiklar1 anlasilmaktadir. “Giizel Tirk¢emiz Simif: 17
(1977) ders kitabiin “Tiirkge 1. Simif” (1938) ders kitabindan giinliik hayati ele alan konulara
yer verme bakimindan giiclii, vatanseverlik gibi konulara yer verme bakimindan ise zayif

oldugu sdylenebilir.
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“Tiirkce 6 Ders Kitab1” (2019) Adh Kitaptaki Metinlerin Konularma fliskin Bulgu ve

Yorumlar

“Tiirkge 6 Ders Kitab1” (2019) adli kitaptaki metinlerin konulariyla ilgili bulgular Tablo 3’te

sunulmustur.

Tablo 3. Tiirk¢e 6 (2019)Ders Kitabindaki metinler ve konulart

Adi Konusu Adi Konusu
Bu da Benim Okuma sevgisi Merak Bilimsel Bilgiler
Oykiim Ettiklerimiz
Ariyorum Ana dili bilinci Afyon Gezideki gozlemler
Canim Kitapligim Okuma sevgisi Su Kirliligi Su kirliligi
Heykeli Dikilen Goérev bilinci Kar Kristallerinin Bir bilim insaninin
Esek Pesinde Bir hayati

Yasam
Tirk  Askerinin Tiirk askeri Anadolu Vatan sevgisi
Cesareti
Yaslh Nine Atatiirk sevgisi Tarhananin Tarhana

Oykiisii
15 Temmuz Vatan sevgisi Ana Dili Ana dili sevgisi
120 Vatan sevgisi Kara Tren Ozlem
Aziz Sancar Bir bilim insaninin Bisiklet Zamani Bisiklet

hayati

Insanlar Zamani Teknik bir aracin Yemek, icmek ve Beslenme sistemi
Eskiden Nasil gegmisi Sindirmek
Olcerdi
Teknoloji Teknoloji bagimlilig: Obezite Hakkinda Obezite
Bagimliligi 10 Soru 10 Cevap
Bak Postact Iletisimdeki Vazgecmeyenlerin - Azim ve kararlilik
Geliyor ~ Selam degisimler Hikayesi
Veriyor
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Vermek Paylagma Evet Efendim Gorgii kurallar
Cogalmaktir

Sevgi Diyen Sevginin giicii Sen de Bir lyilik Karsiliksiz iyilik
Caglar Asar Yap

Gilimiis Kanat Hayvan sevgisi Dostluga Dair Dostluk

Balikeil Acggozliiliik Hacettepe Kanaatkarlik

Tablo 3’te goriildiigii tizere “Tiirkge 6 Ders Kitabi”nda en sik yer verilen konu vatan sevgisidir
(f: 3). Bu degerin diisiik olmasi ders kitabindaki metin sayisinin azlhigiyla alakalidir. Vatan
sevgisi konulu metinlerin sayica degilse de oranca fazla olmasi, “Giizel Tiirkgemiz Sinif: 17
(1977) ders kitabindaki vatanseverlik degerini geri plana atan yanlis yaklasimdan zaman iginde
vazgecildigini gostermektedir. Onceki ders kitaplarinda bulunmayan ana dili konusu bu ders
kitabinda iki metinde yer almaktadir. Diisiinme, anlama ve {iretme araci olan ana dili yagamin
her alaninda biiyiik 6neme sahip oldugu i¢in ders kitabinda ana dili sevgisi ve bilinciyle ilgili
metinlerin yer almasi olumlu bir durumdur. Digerlerinde yer almayip da bu ders kitabinda yer
alan bir diger konu da okuma sevgisidir. Bu da ana diliyle dogrudan ilgili bir konudur ve
ogrencilerin hayat boyu devam edecek aligkanliklar kazandiklar1 bir yas grubunda olmalari
dolayisiyla biiyiik 6neme sahiptir. Metin sayis1 diger kitaplara gore az olmakla (f1g3s: 66, f1977:
40, foo19: 30) birlikte konu gesitliligi fazladir. Yaslari itibariyla 6grencilerin ilgisini ¢ekebilecek
bisiklet, teknik araglar, beslenme sistemi gibi konulara yer verilmistir. Obezite, su kirliligi ve
teknoloji bagimlilig1 gibi giincel sorunlara yer verilmesi ve 6grencileri ilgili konularda bilingli
olmaya yonlendirmesi bu ders kitabini gii¢lii kilan 6zelliklerdir. Ciinkii obezite ve teknoloji
bagimlilig1r hem fiziksel hem de ruhsal sagligi tehdit etmeleri dolayisiyla miicadele edilmesi
gereken sorunlardir. Bu durum, kitap hazirlayicilarin giincel gelismeleri takip ettiklerini ve
ogrencilerin bu gelismelere ve mevcut sartlara hazirlikli olarak yetistirilmelerine 6nem
verdiklerini gostermektedir. Iletisimdeki degisimler ve teknik bir aracin gegmisi konulari, 21.
yiizyilin belki de en dikkat ¢ekici 6zelligi olan bilim ve teknikteki hizli gelisme ve degismeleri
yansitmalart bakimindan 6nemlidir. Bu yaklasim, okulun hayata hazirlama islevinin goz
oniinde bulunduruldugunu goéstermektedir. ”Aziz Sancar” ve “Kar Kristallerinin Peginde Bir
Omiir” metinleri biyografi 6zelligi tastmaktadir ve 6grencilere rol model sunulmasi1 bakimindan
onemlidir. Hayvan sevgisi konusunda tek metin olmasi, doga sevgisi ile ilgili hi¢bir metin
bulunmamasi bu ders kitabin1 dncekilerden farkli kilmaktadir ve olumsuz bir durum olarak
degerlendirilebilir ¢iinkii ¢evre bilinci ve hayvan sevgisi her zaman gecerli olan degerlerdir.

“Tarhana” metni de islevsel olmasi dolayisiyla bu ders kitabini incelenen diger ders
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kitaplarindan farkli kilmaktadir. Bu metin giinliik hayatin her evresinde kullanilmak zorunda
olan islevsel okuma becerisini kullanmay1 gerektirmektedir. Ancak kitapta giinliik hayata dair
kesitlerin sinirli sekilde yer almasi olumsuz bir durum olarak degerlendirilebilir. “Tiirk¢e 6 Ders
Kitab1”nin (2019) hem “Tiirkge 1. Smif” (1938) hem de “Giizel Tiirkgemiz Smif: 17 (1977)
ders kitabina gore daha islevsel oldugu, ¢agin gereklerine ve 6grencilerin ihtiyaglarina uygun
bir bakis agisiyla ve dgrencilerin olumlu kisilik 6zelliklere sahip, cagin gereklerine uygun

olarak yetistirilmelerini dnceleyerek hazirlandigini sdylemek miimkiindiir.

SONUC

Elde edilen bulgulardan hareketle Tiirk¢e ders kitaplarindaki konu dagilimiin tarihsel siireg
icinde onemli degisiklikler gosterdigi sOylenebilir. “Tiirk¢e 1. Smif” (1938) ders kitabinda
kahramanlik ve vatanseverlik konular1 yogun sekilde islenirken “Giizel Tirkgemiz Sinif: 17
(1977) ders kitabinda bu yogunluk ciddi sekilde diigmiis, “Tiirk¢e 6 Ders Kitabi”nda (2019) ise
oransal olarak tekrar ylikselmistir. Bu dagilimda giincel siyasi ve toplumsal gelismelerin etkili
oldugu diistiniilmektedir fakat Kibris Barig Harekati’ndan (1974) hemen sonra yayimlanan
“Giizel Tiirkcemiz Simif 17 (1977) ders kitabinda bu konulara ¢ok az yer verilmesinin sebebi
anlasilamamistir ve hakkinda bir ¢aligma bulunmadigi tespit edilen bu durumun tek basina bir
arastirma konusu oldugu diisiiniilmektedir. Ciinkii ders kitaplar1 kullanildiklar1 donemin siyasi,
kiiltiirel, ekonomik, teknik 6zelliklerini yansitir (Tiifek¢ioglu, 1995, 61). Calisma kapsaminda
konu ve metin tiirii arasinda iliski oldugu da anlasilmistir. Ornegin “Tiirkce 1. Siif” (1938)
kitabinda kahramanlik ve vatan sevgisi konular1 yogun oldugu i¢in siir tiirine, “Tiirkge 6 Ders
Kitabi1”nda (2019) giincel ve teknik konular yogun oldugu i¢in bilgilendirici tiirlere agirlik
verilmistir. Doga ve hayvan sevgisi “Tiirk¢e 1. Smif” (1938) ve “Giizel Tirk¢gemiz Simif:1”
(1977) ders kitaplarinda yogun olarak ele alinmisken “Tiirk¢e 6 Ders Kitabi’nda (2019) hemen
hemen hi¢ yer verilmeyen konulardir. Cevre bilinci gibi 21. yiizyilda ¢cok giindemde olan bir
konunun 2019 yilinda yayimlanmis bir kitapta yeterince islenmemesi olumsuz bir durum olarak
degerlendirilmektedir. Edebi eserlerin sosyal 6grenmeyi saglama iglevinden “Tiirkge 1. Stif”
(1938) ve “Tirkge 6 Ders Kitabi”nda (2019) yeterince faydalanilmadigi goriilmistiir.
Okuduklar1 ve dinledikleri/izledikleri metinler yoluyla sosyal deneyimler edinmenin
ogrencilerin duygusal ve zihinsel katki saglayabilecegi umulur. Bu agidan en giiglii kitabin
giinliik hayata dair kesitlere sikca yer veren “Giizel Tiirkgemiz Siif:1” (1977) ders kitab1
oldugu soylenebilir. Her ii¢ kitap da biyografi tiirii agisindan zayiftir. Halbuki alaninda 6nde
gelen insanlarin hayatlarii ele alan biyografiler rol model edinmede, kendini kesfetmede,

kiiltiirel ve sosyal degerleri kazandirmada 6nemli islevlere sahiptir (Basoglu, 2022, 157).
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Glincel gelismelere yer verme ve Ogrencileri hayata hazirlama bakimindan en giiclii kitabin
“Tiirkce 6 Ders Kitab1” (2019) oldugu sdylenebilir. Bu kitapta yer alan obezite, teknoloji
bagimlilig1 gibi konular, giincel gelismeleri yansitmakta ve 6grenciyi tehdit eden bazi durum
ve kavramlar1 ele almaktadir. Ogrencilerin zihinsel ve psikolojik durumlarmin en iyi sekilde
“Tiirk¢e 6 Ders Kitabi”nda (2019) goz oniinde bulunduruldugu sdylenebilir. Teknik araglarin
gecmisi, beslenme sistemi gibi konular bu yas dilimindeki (6. smif seviyesi, 11-12 yas)
ogrencilerin merakim1 uyandiracak, ilgisini ¢ekecek konulardir. Incelenen biitiin ders
kitaplarinda iglenen konular yardimiyla 6grencilere olumlu kisilik 6zellikleri kazandirilmaya
calisildigr goriilmiistiir. Bu durum, ders kitaplarinin toplumun aktarmak istedigi 6zellikleri
yansittigl (Aslan, 2010, 16) yargisiyla da uyumludur. Calisma kapsaminda elde edilen
verilerden ve yapilan yorumlardan hareketle Tiirk¢e ders kitaplarindaki konularda tarihi siireg
icinde bir siireklilik bulunmadigi, konularin genel olarak giinlin gereklerine ve gergeklerine
uygun olarak secildigi, zaman icinde islevsellik ve seviyeye uygunluk bakimindan gelisme

yasandig1 sonucuna ulasilmistir.
Oneriler
Calisma konusu hakkinda ilgililere asagidaki dnerilerde bulunulmaktadir:
» Benzer ¢alismalar farkli zaman dilimlerindeki ders kitaplariyla gerceklestirilebilir.

» Benzer calismalar ayni zaman diliminde kullanilmis farkli ders kitaplariyla

gergeklestirilebilir.

» Farkli seviyedeki ders kitaplarinda metin tekrarim1 Onlemek i¢in ders Kitabi

hazirlayicilarina yonelik metin listesi hazirlanabilir.

» “Tiirk¢e 6 Ders Kitab1”nda (2019) goriilen islevsel yaklasim devam ettirilebilir.
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The attitude of EFL learners toward the use of ICT
(A case study of senior high school context)

Abstract

This research aims to analyze EFL learners' attitudes toward the use of Information and Communication
Technology (ICT) in the English learning process and to describe the EFL learners' attitudes toward ICT in science,
social, and language classes. This research was conducted using a descriptive qualitative method. This research
data was taken from 95 students of SMA Negeri 2 Palu. The researcher used a questionnaire and semi-structured
interview to collect the data for this research. To answer four research questions, the findings found that: (1) there
is no doubt that the students are positive concerning ICT use; (2) The science learners show a positive attitude
since they like the visual appeal ICTs offer in the classroom; (3) The social learners show the positive attitude
because they know should acquire a wide range of skills during the use of ICT;(4) The language learners have the
positive attitude since they understand that ICT will be used forever. The results of the data analysis from the
interview and questionnaire show that the attitude of EFL learners toward the ICT is positive since they want to
learn how to operate the ICT if they have the opportunity; the utilization of ICT has enabled learners to access
information from the internet more effectively.

EXTENDED ABSTRACT

Introduction

Nowadays, the field of innovation and technology has developed at a rapid pace. Information and Communication
Technology (ICT) is more natural than any point of view. ICT has become a fundamental part of many individuals'
lives in this computerized time. Presently, teaching the English language is frequently linked with the use and
integration of ICT. The problem of EFL learners' problem with implementing ICT in the English learning process
might be traced back to their internal factors. The learner-level factor was the internal factor. The internal factor
includes their attitudes and knowledge about technology. According to Fanéovic¢ova & Prokop (2008), in a study
carried out in school, learners' attitudes towards computers found that school significantly affected behavior
dimensions of attitude towards ICT. In line with de Sousa et al. (2012), using ICT promotes changes in attitudes,
behavior, values, and cognitive and perceptive processes, especially in learners learning attitudes and behaviors.
When ICT is involved in the learner's learning process, they show more self-directed and self-managed behaviors
in their learning.

Literature Review

Technology advances have significantly impacted education these days, especially in the field of English as a
foreign language study. ICT integration in language learning can help students become more proficient language
users (Balbay & Kilis, 2017; Caldwell, 2020). In addition, using ICT can inspire and empower students to learn
English (Tran, 2020). ICT can facilitate cooperation and engagement during the learning process, but the
instruction must be scaffolded for students to take advantage of these opportunities (Al Arif, 2019).

The importance of ICT in education

In the 21st century, technology has experienced rapid advancement, with ICT becoming ubiquitous in various
facets, including education. This aligns with the assertion made by Semerci and Aydin (2018) that the progress of
ICT has transformed numerous aspects of daily life, notably education. Consequently, integrating ICT into
classroom instructions is deemed essential.

ICT roles in the English language

The landscape of education undergoes continual transformation with the evolving impact of technology. Similarly,
technological progress significantly influences language classrooms, offering novel and enhanced approaches to
language learning (Parvin, 2015). Ammanni and Aparanjani (2016) additionally emphasized the role of ICT in
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English teaching and learning, characterizing it as a tool that fosters innovation among learners and as a motivating
source for English language acquisition.

Attitudes and ICT

Using the internet as an educational tool for facilitating language learning has garnered attention from scholars.
Nevertheless, research on the attitudes of teachers and learners indicates a discernible gap in how these attitudes
should converge for a more harmonious agreement on fostering positive views about incorporating the internet
into the classroom setting, a perspective shared by both teachers and learners.

Method

This current study employed qualitative and descriptive qualitative research as the research design. There were 95
subjects for the questionnaire respondents and three students for the interviewees. These questionnaires were 21
closed-ended questions, and the closed-ended questionnaire used four levels of evaluation scale for the first section
of the questionnaire: strongly disagree, disagree, agree, and strongly agree.

Conclusion and Recommendations

The students view the use of ICT in teaching and learning favorably. Teachers' involvement in the teaching and
learning process encourages EFL students' good attitudes toward ICT. Students must understand the theory and
apply it immediately before utilizing ICT.

The favorable outcomes of students' attitudes about ICT use imply that ICT may be useful for students' independent
study during their educational process. Consequently, teachers need to design a classroom setting that can improve
the relationship between students' use of mobile applications and the material covered in class.

Keywords: Attitude, information and communication technology (ICT), English learning process

INTRODUCTION

Nowadays, the field of innovation and technology has developed at a rapid pace. Information
and Communication Technology (ICT) is more natural than any point of view. ICT has become
a fundamental part of many individuals' lives in this computerized time. Presently, English
language teaching is often associated with the use of ICT. Information and communication
technology development has been changing not only the lifestyle of modern people but also the
educational environment at a remarkable speed (Jeong, 2022). Through technology, such as
hardware and software, learners can learn and communicate in English language teaching and

learning.

Besides being able to use technology in their language instruction, EFL learners also face
various barriers when accessing and using the internet. Advocates contend that the current
generation has been raised in media-rich digital environments, making them more inclined and
interested in utilizing information and communication technologies (Sweeney & Geer, 2010).
When employed effectively, ICT can enhance the significance of education in an increasingly
interconnected society, elevating the quality of education by transforming learning and teaching

into an active process integrated with real-life contexts.

The problem of EFL learners' problem with implementing ICT in the English learning process

might be traced back to their internal factors. The learner-level factor was the internal factor.
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The internal factor includes their attitudes and knowledge about technology. According to
Fancovicova & Prokop (2008), in a study carried out in school, learners' attitudes towards
computers found that school significantly affected behavior dimensions of attitude towards
ICT. In line with de Sousa et al. (2012), using ICT promotes changes in attitudes, behavior,
values, and cognitive and perceptive processes, especially in learners learning attitudes and
behaviors. When ICT is involved in the learner's learning process, they show more self-directed
and self-managed behaviors in their learning.

Using the internet as an educational tool for facilitating language learning has garnered attention
from scholars. However, research on the attitudes of teachers and learners indicates a
discernible gap in how these attitudes should converge for a more harmonious agreement on
fostering positive views about incorporating the internet into the classroom setting, a
perspective shared by both teachers and learners.

METHOD

This current study employed qualitative and descriptive qualitative research as the research
design. There were 95 subjects for the questionnaire respondents and three students for the
interviewees. These questionnaires were 21 closed-ended questions, and the closed-ended
questionnaire used four levels of evaluation scale for the first section of the questionnaire:

strongly disagree, disagree, agree, and strongly agree.
Procedures

The researcher requested and gained permission from SMA Negeri 2 Palu to observe the XI
classes that had been chosen. To better understand the EFL learners' attitudes toward ICT, the

researcher also used interviews to explore more of the learners' thoughts on the items given.
FINDINGS AND DISCUSSION
a. The EFL learners’ attitude in using ICT in the English learning process

The success or failure of teaching and learning processes should also be considered as
learners' attitudes toward technology are likely to significantly influence their ability to use
it as a teaching tool in English classes. In contrast to traditional learning confined to the
classroom, electronic learning is more flexible and less structured. Consequently, it can
occur anywhere and anytime, with sustainability as its focal point (Almajali et al., 2022).

Hence, researchers should take learners' opinions toward ICT into account.
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The following data is presentation variables based on positive indicator statements in the

questionnaire from research, which is summarized in the frequency table as follows:

Table 1: The Frequency of Positive Statements

The Frequency of Positive Statements

Total of Total of A
Statements SO D SD and D A SA and SA
}/l\J/r(])rkmg on ICT exercises is 2 29 31 57 7 64
ICT is interesting 3 28 31 54 10 64
I like studying ICT 3 28 31 62 2 64
I like ICT 2 25 27 60 8 68
ICT is easy for me 7 31 38 52 5 57

When | have difficulties using
ICT (computer or laptop), I 5 26 31 57 7 64
know | can handle them.

I find many aspects of using

ICT (computer or laptop) 1 12 13 61 21 82
interesting and challenging

I find using ICT (computer or

) 0 11 11 64 20 84
laptop) Enjoyable
I would want to study ICT
(computer or laptop) in g5 45 o 59 15 74
education even if it was not
compulsory
The use of ICT has helped me
in collecting data for my 1 10 11 62 22 84
project work
The use of IQT has helped me 1 8 9 70 16 86
in the analysis of data
The use of ICT has helped me 0 13 13 63 19 82

in the presentation of data

The use of ICT has helped me

to retrieve information from 0 2 2 44 49 93
the Internet

It can be seen that from the 13 positive items above, most SMA Negeri 2 Palu learners agree
on all positive statements that are part of the questionnaire items. By analyzing the response to
the question above, By leveraging the internet, word processors, presentation software,
multimedia, hypermedia, and drill-and-practice programs, EFL learners can partake in
personalized instruction tailored to their unique needs. Additionally, they can engage in
collaborative projects that promote communication with peers within their classrooms. It shows

their interest in using ICT. It is supported by the respondent from science and language class
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who answered the question "Are you interested in learning using ICT? Why?" during the
interview:
"Very interested. There are many things to learn in this development era."

"All about ICT, from increasingly sophisticated technology, information that is easy to
get because we can know and learn about anything on the internet."

Most learners are more interested in using ICT to learn about their future. Using ICT makes
them feel like they are capable of doing so. Moreover, if they take online training, they are also
asserting and interested in it. They also want to integrate the internet with their learning and
wield Internet materials and learning resources as much as possible. They tend to think
positively about using the internet for learning purposes. It aligns with some studies, such as
Otaibi's (2012) research, which shows that internet use involves educational and cultural
purposes, leisure and entertainment, and purchasing. Balaramulu & Uma (2015) also support
this finding; the internet is fast becoming an essential feature of global civilization, so what has
traditionally been called “civil society"” is now becoming identical to information technology
society as defined by Internet use. Not only that, Rehman, K.U., Hunjra, A. I., Safwan, N., &
Ahmad (2010) also concluded in their research that the internet is deemed more user-friendly
compared to a collection of research tools, making it an essential resource. Students should
harness the potential for significant and positive utilization of the internet. Additionally, it is

recommended that students be educated on using essential Internet tools.

It shows that the respondents from the social class prefer to avoid learning using ICT. It is
supported by the reason given by the respondent from social class who answered the question,

"What do you enjoy the most in using ICT?" during the interview:

"in my opinion, learning about the theory is less exciting. Nevertheless, the learning process
that is using ICT, | think it is fascinating. The part that learns about application and
programming is difficult, and the one that requires much theory is also difficult.”" Many authors
have argued for decades that ICT as an educational device facilitates teaching adaptation to
each learner. Learners from the big city are more likely to use ICT than learners from rural
areas. This finding was consistent with a previous study by Sarfo et al. (2011). It could be
because learners from remote areas lack access to electronic materials due to a lack of
infrastructure such as electricity and computers. Learners with excellent ICT expertise are
likelier to use ICT than learners with weak ICT understanding. As Suriaman et al. (2023) stated,
ICT inspires students to learn more about the course materials from other sources and how well
they support students' learning processes. This finding is supported by research conducted in

Ghana (Dery, Vroom, Gody, Afagbedzi, Dwomoh et al., 2016). The possible explanation is that
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learners must gain ICT expertise to ensure that ICT tools are used and embraced to assist

efficient learning and teaching.

Table 2. The frequency of negative statements

a. The frequency of negative statements

Total of A

Total of
Statements SD D SD and D A SA andSA
I would not say | like ICT 20 66 86 8 1 9
ICT is a complex subject. 7 53 60 31 4 35
I would not say I like studying
ICT. 15 60 75 16 4 20
I hope | do not come into
contact with ICT. 36 50 86 7 2 9
The tech_nical language puts 17 51 68 19 8 97
me off using ICT
I am not what | would call an 13 45 58 28 9 37
ICT person
I have never felt able to learn
how to use ICT (computer or 17 53 70 20 5 25
laptop)
I find using ICT (computer or 12 45 57 2 6 38

laptop) confusing

It can be concluded that from the eight negative items above, most SMA Negeri 2 Palu learners
disagree with the negative statements above. Furthermore, table 2 shows that they like to use
ICT and want to get in contact with ICT. It is supported by the respondent from language class
who has answered the question "Are you interested in learning using ICT? Why?" during the

interview:
"l think it is exciting to learn about ICT because it will be useful in the future for working life."

The response from the respondents above is also in line with Meerza & Beauchamp (2017); this
positive factor is the first step in facing the technological changes of current work-related
demands. It shows how ICT is essential. It is used for teaching, learning, and the learners' future,

such as their working lives.

The table also presented that they like to learn ICT and felt they could learn about it. These

statements are supported by the respondents from the social class, language class, and science
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class by answering the question, "Do you think you need formal ICT courses/training to enable

you to use ICT effectively in learning?" during the interview.

"it is essential because ICT is beneficial for other lessons, so from the Language class,
it is essential to learn ICT. | want to learn how to operate a computer, such as
programming.”

"if the science class needs to learn data management, Microsoft Word is also necessary.
Because it is often used."

"We from social class also need to learn to program, but the most important and basic
use of basic applications such as Microsoft Word and Microsoft Excel."

The results show that the learners' majors did not significantly influence their use of ICT. These
findings are consistent with the studies from (Bsharah, Gasaymeh, and Abdelrahman et al.,
2014). According to Bsharah et al. (2014), offering learners an electronic platform for

expressing themselves freely could enhance students' social competencies and intelligence.

From the positive statements and negative statements, the researcher has a similar result to the
findings of another study Mohamed Ally; Shengquan Yu, (2020); Zhu & Doo, (2022). This
positive attitude makes it simpler for students to incorporate diverse tools into their learning
repertoire. When utilized effectively, these tools can facilitate self-directed, lifelong, and
expansive learning, a quality highly desirable to avoid confining the learning process to formal
institutions or specific stages of life. Kofi Ayebi-Arthur (2010) clarified that having positive
attitudes toward ICT does not automatically translate to higher ICT scores for students. This
suggests that fostering a favorable disposition alone is insufficient for students to achieve
elevated scores in ICT. So even if the learners do not like or do not have high scores in ICT, it
does not mean they do not have a positive attitude toward ICT because the one that they need

is the teacher who guides them.

The conclusion from the description can be that learners at SMA Negeri 2 Palu have a positive
attitude towards using ICT. The ability to use ICT is a form of learners' responses to their
attitude of supporting learning using the internet as a learning media in schools. However, it is
necessary to continue to improve in utilizing ICT for learners so that learners are more reliable

in using ICT.
b. The attitude of EFL learners towards ICT in science class

Responses to each attitude indicator statement are scored and analyzed using the total score and
mean score. Where the mean score range is more than equal to 2.5, it indicates a positive attitude

towards ICT, and a mean score below 2.5 signifies a negative attitude toward ICT.

Table 3. The attitude in science class
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Science Class

Statements Information
Total Score Mean

Working on ICT exercises is fun 83 2.52 Positive

I would not say I like ICT 102 3.10 Positive

ICT is a complex subject. 88 2.67 Positive

I would not say I like studying ICT 90 2.73 Positive

ICT is interesting to me 83 2.52 Positive

I like studying ICT 83 2.52 Positive

I like ICT 84 2.55 Positive

ICT is easy for me 86 2.61 Positive

I hope I do not come into contact with ICT 104 3.15 Positive

;I'Cr;? technical language puts me off using 90 573 Positive

I am not what | would call an ICT person 89 2.70 Positive

When | have difficulties using ICT

(computer or laptop), | know | can handle 84 2.55 Positive

them.

I have never felt able to learn how to use 94 585 Positive

ICT (computer or laptop)

I fmd_usmg ICT (computer or laptop) 90 5793 Positive

confusing

I find many aspects of using ICT

(computer or laptop) interesting and 100 3.03 Positive

challenging

I f_md using ICT (computer or laptop) 104 315 Positive

Enjoyable

I would want to study ICT (computer or

laptop) in education even if it was not 89 2.70 Positive

compulsory

The use of ICT has helped me in collecting 104 315 Positive

data for my project work

The use of ICT has helped me in the 105 318 Positive

analysis of data

The use_of ICT has helped me in the 105 318 Positive

presentation of data

The use _of ICT has helped me to retrieve 116 352 Positive

information from the Internet

Total 1973 59.79

The table presents the mean and total scores of EFL learners' attitudes toward using ICT for
science classes at SMA Negeri 2 Palu. The total mean score of science class 59.79 shows that
all items are optimistic because the mean score is more than 2.5. From the interpretation
questionnaire about the highest and the lowest mean scores, the respondents responded that
they found some obstacles in learning ICT. However, they still want to learn ICT and are willing
to learn about it. It is supported when they respond to the question "What obstacles do you find

in learning ICT?" during the interview:
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"If it is about the most difficult, it is because we do not understand the theory; it becomes
difficult during practice. Because in my personal opinion, learning about ICT theory is boring
and easy to be forgotten if we do not directly practice it. However, after the theory is put into
practice, | am sure that my friends also agree that learning ICT is not difficult.”

Analyzing the table, in line with Afolayan, O. T., & Oyekunle (2014), the researcher can
conclude that full integration of ICTs can help revitalize teachers and learners. These things go
a long way in developing the quality of education by providing curricular support in Basic
Science and Technology. Teachers can easily use the mobile web interface to browse eBooks
and have access to mentors, experts, and researchers with help from ICTs. Raising learners'
motivation and making acquiring basic skills, information, and communication technologies
easier could enhance Education quality. There is a significant impact on what learners are
learning and how they should learn. This is also in line with the response to the question "Does
ICT help you in the learning process? 1%-100% in what scale does ICT help you?" during the

interview:

"90% help, mam, because we use e-books to learn because it is lighter if we bring the bag to
school. For English lessons, we usually have YouTube links for material or songs and movies

to be reviewed to make it easier to understand. So, it is beneficial, and it is not dull either.

This result is similar to the findings from another study by Boateng & Boateng (2016), who
showed in their research that most participants believe that watching videos improves their
teaching outcomes and increases the way they learn. How videos are used during a whole
academic process should impact learning outcomes for students and teachers. Courtney et al.
(2022) state that the moderate use of educational technology could be related to higher
achievement. However, low and intensive educational technology use in school has a negative
association. ICT skills had a positive relationship with students' academic performance, and
ICT availability at school also had a positive relationship with students' academic performance.
ICT has great potential as a practical pedagogical tool with accessibility, manageable interface,
and multifunctional components. However, using ICT for sustainable, self-directed learning
outside the classroom has been relatively under-researched. In this study, EFL learners engaged
in using ICT that could make their learning more sustainable and independent outside of the

classroom.

In conclusion, the table with the previous studies above shows a clear positive response to ICT
in science class, with a total mean score of 59.79. When ICT was implemented, learners

reported that the lessons were more enjoyable and exciting. Indeed, many of these people have
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shown that the infusion of ICT makes it easier to come to terms with lessons. In general, learners

like the visual appeal ICTs offer in the classroom.

c. The attitude of EFL learners towards ICT in social class

Table 4. The Attitude in Social Class

Social Class
Statements Inf i
Total Mean nformation
Score
Working on ICT exercises is fun for me. 102 2.83 Positive
I would not say I like ICT 109 3.03 Positive
ICT is a complex subject. 91 2.53 Positive
I would not say I like studying ICT 106 2.94 Positive
ICT is interesting to me 103 2.86 Positive
I like studying ICT 97 2.69 Positive
I like ICT 105 2.92 Positive
ICT is easy for me 91 2.53 Positive
I hope | do not come into contact with ICT 122 3.39 Positive
;I'g_? technical language puts me off using 102 283 Positive
I am not what | would call an ICT person 93 2.58 Positive
When | have difficulties using ICT
(computer or laptop), | know | can handle 98 2.72 Positive
them.
I have never felt able to learn how to use 106 294 Positive
ICT (computer or laptop)
I flnd_ using ICT (computer or laptop) 9 5 56 Positive
confusing
I find many aspects of using ICT
(computer or laptop) interesting and 110 3.06 Positive
challenging
I f_md using ICT (computer or laptop) 110 306 Positive
Enjoyable
I would want to study ICT (computer or
laptop) in education even if it was not 107 2.97 Positive
compulsory
The use of ICT has helped me in collecting 112 311 Positive
data for my project work
The use of ICT has helped me in the 105 592 Positive
analysis of data
The use_of ICT has helped me in the 107 597 Positive
presentation of data
The use _of ICT has helped me to retrieve 129 358 Positive
information from the Internet
Total 2197 61.03

The table presents the total score and means of EFL learners' attitudes towards using ICT in
Social classes at SMA Negeri 2 Palu. The total score from the mean score of social class is

61.03. The results of Table 4.6 showed that all the items indicate a positive attitude.
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ICT has made a tremendous change in modern societies. How people demand things has been
influenced by ICT. Educational institutions are also affected by the changes brought about by
ICT. For example, 121 and 118 have high social class scores. Those statements say that ICT
helps them get information and collect data. It is in line with (Afolayan, O. T., Oyekunle, 2014
Eickelmann et al. 2017; Natia, Al-Hassan Seidu & Adam, 2015), the importance of ICT in
Education improves learner learning. Based on their major, Akpabio and Ogiriki (2017) stated
that ICT can help improve social studies teaching by creating documents and current issues.
Their study concluded that the use of ICT in social classes is very motivating for learners. The
preceding information has given rise to theoretical and quantitative evidence for ICT use in
education and teaching. The respondent supports this study in answering the question "Does
ICT help you in the learning process? 1%-100% in what scale does ICT help you?" during the
interview:

"85% help in the learning process. If it is in English, it is not very helpful. ICT is

beneficial only if it is about history or geography lessons or when it is difficult to get

information. In my opinion, using a projector during the learning process, which displays

videos that make learning interesting and easy to understand so it is not monotonous just
listening to the teacher.”

Technology quickly grasps the attention of Gen 'Z' learners in higher education, and hence,
teachers can draw learners' attention by using a technology that creates excellent mobility in
learning (Raj & Tomy, 2023). The learners showed they wanted to get in contact with ICT and
use the ICT in doing their tasks.

However, the item with the lowest total scores is I3 (ICT is a complicated subject) and 18 (ICT
is easy for me), which have an exact total of 91 with a mean score of 2.59. It shows that half of
the respondents from social class think that ICT is complex, and half of them feel it is an easy
subject. It shows that they must find some difficulties while using the ICT. The respondent
answers in answering the question, "What obstacles do you find in learning ICT?" during the

interview:

The codes are sometimes forgotten. For a quick way, if you want to copy something, you should
click the ctrl + c. Or while working on a task, a notification suddenly appears with a code that

| rarely see. That is what | find challenging, mam."

In conclusion, analyzing the questionnaire and the interviewee's response from social class
shows that critical thinking about social issues, which can lead to a learner's insight, is
consequently needed in the context of an integrated study. It is supported by Valantinait (2020).

ICTs are widely used in education, and they constitute one of the leading media tools for the

USBED 2024 6(10) Spring / Bahar



SURIAMAN, A, ZATIVA, A. R. O., MANURUNG, K., & ROFIQOH, R.

communication and education of millennials. In addition, the social class has a positive attitude
toward ICT. Therefore, the learners should acquire a wide range of skills, including inquiries,
investigations, and discoveries, during their integration by using ICT.

d. The attitude of EFL learners towards ICT in Language Class

Table 5. The Attitude in Social Class

Language Class

Statements Total Information
Mean

Score
Working on ICT exercises is fun for me 74 2.85 Positive
I would not say I like ICT 84 3.23 Positive
ICT is a complex subject. 74 2.85 Positive
I would not say I like studying ICT 80 3.08 Positive
ICT is interesting to me 75 2.89 Positive
I like studying ICT 73 2.81 Positive
I like ICT 75 2.89 Positive
ICT is easy for me 68 2.62 Positive
I hope | do not come into contact with ICT 84 3.23 Positive
The technical language puts me off using ICT 75 2.89 Positive
I am not what | would call an ICT person 70 2.69 Positive
When | have difficulties using ICT (computer 74 285 Positive
or laptop), | know I can handle them.
I have never felt able to learn how to use ICT 79 577 Positive
(computer or laptop)
I flnd_ using ICT (computer or laptop) 71 273 Positive
confusing
I find many aspects of using ICT (computer or 82 315 Positive
laptop) interesting and challenging.
I flnd using ICT (computer or laptop) 80 3.08 Positive
Enjoyable
I would want to study ICT (computer or
laptop) in education even if it was not 78 3.00 Positive
compulsory.
The use of ICT has helped me in collecting 79 304 Positive
data for my project work
The use of ICT has helped me in the analysis 81 312 Positive
of data
The use of ICT has helped me in the 79 304 Positive
presentation of data
The use_of ICT has helped me to retrieve 87 335 Positive
information from the Internet
Total 1615 62.12

The table presents the EFL learners' total and means scores towards using ICT in language class
at SMAN 2 Palu. The total mean score from language class is 62.12. The results of Table 4.9

show that all of the items indicate a positive attitude.

After analyzing the items that have high scores, learners do not hate ICT and agree with ICT,

which means the learners want to learn ICT and connect with ICT. It is supported by the
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responses from the respondents in answering the question, "Do you think you need formal ICT
courses/training to enable you to use ICT effectively in learning? What skills do you need to

learn in ICT courses/training?" during the interview:

"ICT is beneficial for other lessons, so from the Language class, it is necessary to learn ICT. |
want to learn how to operate a computer, such as programming. If | had the opportunity to learn
ICT in grade 12, I would want to join because I think it is necessary as long as it is taught with
practice, not just full of theory."

It shows that ICT encouraged them, diversified their teaching methods, radically changed their
conceptions of teaching and learning, and increased their motivation. Raj and Tomy (2023)
stated that mobile learning is an appropriate method to enhance language skills in a subtly
flexible manner. Similarly, this research has shown that using ICT in teaching and education
may improve literacy. Empirical evidence suggests that learners with difficulties with reading
can be motivated and engaged through ICT (Hilty, Lorenz M ; Huber, 2018; Lynch et al., 2000).
That is why teachers should participate in collaborative projects involving ICT and teaching
partnerships as an instrument of learning. With the growth of ICT, technology-enhanced
language learning has been increasingly regarded as a successful way to support learners with
more interconnecting and collaborative language learning environments. It is in line with Jeong
(2022) that digital devices can only make students' language learning experience truly mobile
when language teachers can use creative learning tasks that allow their students' learning
experience to extend beyond the classroom. It also showed they wanted to learn more about
computers if given the opportunity. This reflects the importance of computer use in students'
views, and there is no doubt that they were very positive about incorporating computers into

their learning.

CONCLUSION

The students have a positive attitude toward using ICT in teaching and learning. The positive
attitude of the EFL learners toward ICT in the teaching and learning process is supported by
the role of teachers. It is essential that before using ICT, the learners know the theory and do
the practice directly. The teachers must be available during the learning process in using ICT
so that they can respond to learners' questions as soon as possible. Because when the learners
already know how to operate the ICT, they often use it with or without the teachers. ICT was a
practical, attractive, convenient, and creative format for teaching and learning. The positive
results of learners' attitudes toward using ICT suggest that ICT may have potential as a tool for

self-study in their learning process. Therefore, educators must create a learning environment
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that can increase the correlation between the use of mobile phone applications and class
coThehat the usage of ICT has made it easier for learners to access material from the internet,
and language classes are the ones that have the most influence. This suggests that EFL students
have a good attitude toward ICT.
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Abstract

This study aims to reveal the concept of structure in the Ministry of National Education. For this purpose, first of
all, organizing forms and Weber's rational bureaucracy model, which forms the basis of the organizational
structure, were examined. Then, Burns and Stalker's classification of the mechanical and organic organization
and Minztberg's organizational configurations framework models are mentioned. When the organization of the
Ministry of National Education is evaluated in terms of Mintzberg's organizational components, the strategic
apex consists of the Minister of National Education and Deputy Ministers. In the technostructure, experts are
working in various directorates and presidencies within the Ministry such as the General Directorate of Basic
Education, the General Directorate of Secondary Education, and the Inspection Board. In the Turkish education
system, middle-line managers are those working in the provincial organization (provincial national education
directors, district national education directors, and school principals) and the foreign organization (education
consultants and education attachés). Employees working under the Ministry such as janitors, health personnel,
and cleaning staff constitute the support staff as in schools. Finally, the operating core in terms of the education
system is the teachers who carry out education and training services in schools, which is also the most important
element of the education system. Finally, the structure of the Turkish Education System was analyzed according
to Mintzberg's structure models. It was concluded that the Ministry of National Education is a mixture of
machine bureaucracy and professional bureaucracy.

EXTENDED ABSTRACT
Introduction

Although it is difficult to separate the concepts of organization and management with clear lines, organization
can be considered as a structure and management as a process that animates and activates this structure
(Memduhoglu, 2010). Therefore, organization and structure are intertwined concepts. It is unthinkable to even
define an entity that does not have an organizational structure or whose structure is not determined as an
organization. The reasons why these concepts are so integrated can be stated as the fact that the most basic
features of the management concept point to the concept of structure and that the concept that classical
organization theory, which has significant contributions to the formation of management science, focuses most
on is structure.

Structure is the perceived anatomy of an organization. Organizational structure is defined as an element that
constitutes the logical organization of tasks within an organization, determining the system (Bursalioglu, 2010).
The formal organizational structure reveals the visible characteristics of the organization based on the
distribution of tasks, authority, and resources (Hunt, 1970). The structure of the organization aims to express the
relationships between various actions and to provide a systematic sequence among tasks (Giirsel, 1997).
Organizational structure can also be defined as an administrative tool for the formal distribution of job roles and
the integration and control of activities related to work. Organizational structure is a vital tool for organizations,
as improperly structured, it can lead to serious damage in organizational performance (Demir and Okan, 2009).

As is the case for all organizations, structure is a key element for educational institutions as well. For educational
organizations to effectively achieve their educational, organizational, and managerial objectives, the structure of
educational organizations must be appropriately designed. Basaran (2000) defines the purpose of organization in
education as creating a structure that will facilitate the management process and ensure the realization of its
functions, continuously improving this structure following changing technology and societal needs. However, it
is frequently emphasized in the literature that many educational organizations struggle to go beyond the classical
model.

Method

This study aims to analyze the structure of the Ministry of National Education of the Republic of Tiirkiye. For
this purpose, firstly, organizational forms and Weber's rational bureaucracy model, which forms the basis of
organizational structure, have been examined. Subsequently, Burns and Stalker's classification of mechanical
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and organic organizations and Mintzberg's structural models have been addressed. Finally, the structure of the
Turkish education system has been examined according to Mintzberg's structural models.

Conclusion

In Tirkiye, educational organizations have a bureaucratic structure. This situation, as in other organizations,
leads to problems in educational institutions as well. The most significant problem brought about by the
bureaucratic structure in our country is the sluggishness and slowdown of the Turkish education system, which
has a centralized system. This is because hierarchy is essential in a bureaucratic structure, and all procedures
progress according to the hierarchy. Additionally, the obligation to report any situation in writing to higher
authorities significantly increases paperwork. Weber's bureaucratic model depicts a career orientation based on
seniority and success. However, in the Turkish education system based on the bureaucratic model, which is the
main actor in the system, teachers do not have any career system. This lack of a clear career orientation based on
seniority or success in the bureaucratic model-based Turkish education system can be attributed to the ambiguity
and sometimes contradiction between these two criteria. Finally, the uncertainty in Weber's model about whether
employees will act based on technical competence and expertise or authority tied to hierarchical position affects
the implementation of the bureaucratic model in the education system. This uncertainty has evolved towards an
authority perception based on hierarchical positions rather than competence and expertise in the Turkish
education system. Therefore, in educational organizations, as a reflection of the bureaucratic model, the
importance of employees is placed more on their positions than on their expertise. This situation creates a
perception among employees that developing their expertise has little meaning unless they hold a position. In
this context, both the lack of career advancement based on expertise and the lack of authority hinder teachers in
developing themselves.

The first of Mintzberg's organizational components, from the perspective of schools, refers to school boards (in
other countries), school principals, and assistant principals. The technical structure, which represents experts and
technicians who standardize, measure, and control outputs and processes, consists of specialists such as
assessment and evaluation, program development, psychological counseling, and guidance experts in schools.
There is no middle management in schools in the true sense. However, teachers who are held responsible for the
management of some boards and units by the school principal can be considered as middle management.
Administrative staff in schools constitute support personnel who do not perform a direct function related to
educational activities. The production unit of goods and services in schools is formed by teachers who are
responsible for the realization of education and teaching.

Mintzberg's five components can be examined within a broader framework from the perspective of the national
education system as well. The upper management of the Turkish national education system is composed of the
Minister of National Education and Deputy Ministers. In the technical structure, experts are working in various
directorates and presidencies within the Ministry, such as the Directorate General of Basic Education,
Directorate General of Secondary Education, and Inspection Board Presidency. In the Turkish education system,
middle-level managers include those in the field organization (provincial directors of national education, district
directors of national education, and school principals) and the overseas organization (education counselors and
education attachés). Personnel working in units affiliated with the Ministry, such as the Private Office
Directorate, the Directorate General of Legal Services, and the Directorate General of Support Services,
constitute the support personnel of the Ministry. Finally, in terms of the education system, teachers in schools,
which serve as the fundamental system of the education system, provide educational services and operate as the
production unit for goods and services.

Mintzberg (1983) proposed five different organizational structures based on these five fundamental components.
These are simple bureaucracy, machine bureaucracy, professional bureaucracy, divisionalized structure, and
adhocracy. Schools, which are the most functional element of the education system, generally conform to a
simple structure, machine bureaucracy, or professional bureaucracy. However, most schools are typically a
combination of these three ideal types as defined (Hoy and Miskel, 2010). Nevertheless, the ideal is for schools
to adopt a professional bureaucratic structure.

Keywords: Educational organizations, Organizational structure, the Turkish Republic of Ministry of National
Education, The organizational configurations framework model of Mintzberg.
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INTRODUCTION

Although it is difficult to separate the concepts of organization and management from each
other with certain lines, organization can be considered as a structure and management as a
process that animates and activates this structure (Memduhoglu, 2010). Therefore,
organization and structure are intertwined concepts. It is unthinkable to even define a
formation that does not have an organizational structure or whose structure has not been
determined as an organization. The reasons why these concepts are so integrated can be
shown both that the management emphasizes the concept of structure and that the classical
organization theory, which has important contributions to the formation of management
science, focuses on the structure. Classical organization theory is built on four main bases.
These are division of labor, vertical and functional processes, structure, and control area
(Giirsel, 1997). It can be said that the keyword of classical organization theory is structure
(Memduhoglu, 2010), and in the historical process, scientists have tried to understand

organizations by examining them in terms of their structure and functioning (Katitas, 2019).

Structure is the perceived anatomy of an organization. Organizational structure is defined as
an element that consists of a logical pattern of tasks in the organization and determines the
system (Bursalioglu, 2010). Organizational structure is a framework that shows the
relationships between people and groups that strive to achieve goals, systems, processes, and
processes (Ahmady et al., 2016). Structure in the organization expresses the relationships
between various actions and aims to provide an orderly sequence between tasks (Giirsel,
1997). Organizational structure can also be defined as a managerial tool for the formal
distribution of job roles and the integration and control of work-related activities. It is a vital
tool for organizations as it can cause serious damage to organizational performance when the

organizational structure is misconfigured (Demir & Okan, 2009).

The organizational structure is the system that links the distribution of tasks, reporting of
tasks, and authority and responsibilities into a hierarchy (Griffin & Moorhead, 2013).
Organizational structure includes concepts such as hierarchy, role, status, and decision-
making process. The hierarchy formed by the distribution of authority within the
organizational structure shows the order of duties in an organization between subordinates
and superiors (Balyer, 2017). Hierarchy is important in terms of acting as a bridge between
the purpose and structure dimensions of the organization (Bursalioglu, 2010). The Turkish
Language Association (2022) defines the hierarchy as the order of stages. Therefore, it is

inevitable that hierarchy is closely related to the concept of structure, which emphasizes the
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ordering between jobs and tasks in the organization. Having a hierarchical feature, which is
one of the basic features of management, also emphasizes the importance of hierarchy for all

organizations.

Organizational structure includes not only the determination of subordinate-superior relations
in the organization but also the clarification of the status of individuals in the organization and
the roles appropriate to that status. Status is defined as the position of an individual within
social groups and the powers and responsibilities he/she has due to this position. Therefore,
the status of an employee in an organization stems from the authority and responsibilities
brought by his/her position. The employee is expected to exhibit several behaviors
appropriate to his/her status in the organization and these behaviors determine his/her roles
(Erdogan, 1991). In this context, a role is defined as the behaviors expected of a person who
fills a certain social position or status (Balyer, 2017; Bierstedt, 1970). The main characteristic
of role behavior in a social group is that the individual learns what behaviors are expected of
him/her in line with the behavior patterns accepted in the group, how to perform them, and
how to apply them (Tekarslan et al., 1989). Role behaviors can be summarized as the
behaviors and attitudes determined by the status of the individual in the social group to which
he/she belongs. Role in an organization can be expressed as the behavior expected from an
individual in a position (Bursalioglu, 2010). As a result, it can be stated that the organizational
structure is a tool that emphasizes the subordinate-superior relations in the organization, the
positions of the employees in the organization, the authorities and responsibilities of these
positions, and the behaviors expected from the employees in these positions, and thus reveals
the relationship scheme in the organization. Therefore, the organizational structure affects all

other elements and processes in the organization and plays a key role.

As in all organizations, structure is one of the key elements for educational organizations. For
educational organizations to realize their educational, organizational, and managerial goals
effectively, the structure of educational organizations should be created accordingly. Basaran
(2000) expresses the purpose of organization in education as creating a structure that will
facilitate the management process and ensure the realization of its functions, and constantly
renewing this structure following the changing technology and the needs of society. However,
it is frequently stated in the literature that most educational organizations cannot go beyond
the classical model. Such organizations are getting weaker as they spend most of their power
to sustain themselves (Bursalioglu, 2010). For this reason, in recent years, it has been
discussed what kind of structure educational organizations have and the discourses that the

classical view should change should have been increasing (Cinkir, 2010).
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This study aims to reveal the concept of structure in schools and new perspectives and trends
in the literature. In line with this purpose, firstly, organizational forms in organizations and
Weber's rational bureaucracy model, which forms the basis for organizational structure, were
examined. Then, various classifications related to organizational structure were mentioned.
Examples of these are Burns and Stalker's classification of mechanical and organic
organizations and Minztberg's structure model. Finally, the structure of the Turkish Education
System is analyzed according to Mintzberg's structure model.

METHOD

The research is a theoretical review. Review articles aim to provide an overview of the
research topic. Unlike original research articles, new empirical results are not reached in such
articles. A review article is a type of academic publication and is prepared in a similar way to
research articles. Both research articles and reviews have a specific purpose and research
questions, use systematic methods to collect information, and generally have a structure
consisting of an introduction, conclusion, and findings sections. These similarities may be
among the features that distinguish reviews from course books (Ozer ve Gorgiilii, 2020).
Since the research is a theoretical study, it does not require ethics committee approval. In the
study, first of all, organizing forms and Weber's rational bureaucracy model, which forms the
basis of the organizational structure, were examined. Then, Burns and Stalker's classification
of mechanical and organic organization and Minztberg's structure models are mentioned.
Finally, the structure of the Turkish Education System was examined according to

Mintzberg's structure models.
Forms of Organizing

Organizing refers to the process of establishing, staffing, and equipping the structure for the
realization of organizational goals in an organization. Organizing can also be defined as
creating a structure and coordinating people's power and activities to achieve common goals
(Taymaz, 2011). Different forms of organizing are encountered in organizations based on the
organization's environment, resources, production style, and products or services produced.
The most common forms of organizing, which are closely related to the internal dynamics of
the organization, are functional, process-based, product-based, customer-oriented, and
regional organizing. The characteristics of these organizing forms are as follows (Kondak¢1 &

Zayim, 2013):

Functional organizing: This is the type of organizing in which units and departments are

divided according to the function they undertake. This type of organization model is generally
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used in business organizations. Organizations that include units such as R&D, human
resources, administrative and financial affairs, and production reflect this organizational
model (Kondak¢1 & Zayim, 2013). Ozalp (2012) lists the reasons why functional organizing
is preferred by organizations as follows:

- Close-knit people and tasks can be easily accomplished.

- Specialization is easily achieved in some jobs.

- Planning, strategizing, and coordinating work can be achieved in a short time through
face-to-face relationships.

- Information can flow much faster and without causing communication errors.

The advantages that this type of organizing will provide to the school are that the work will be
perfected by bringing together employees who are specialized in their fields, decision-making
and coordination will be easier, faster, and more effective, it will be easier to control whether
the work is done according to a certain standard, and it will provide savings in resource use.
The most important disadvantage of functional organizing is the narrow perspective it creates
in the perceptions of employees towards the organization. This type of organizing causes the
employees to assume that the purpose of the organization consists of their work and they
cannot see the main purpose of the organization (Lunnenberg & Ornstein, 2012). The
structure of the Ministry of National Education (MoNE) in Tirkiye can be given as an

example of this type of organizing.

Process-based organizing: It is a type of organizing in which jobs are grouped or divided
according to the activity performed. In the production sector, the division of departments into
sections such as production, assembly, and packaging can be given as an example of this type
of organizing. In this type of organization, employees involved in the same process focus on a

certain part of the whole process (Kondak¢1 & Zayim, 2013).

Product-based organizing (Purposive organizing): It is a type of organizing in which units
are formed based on the product produced. Regardless of their duties in the organization and
the processes they are involved in, employees work in a department for the development of a
certain product. The main problem in product-based organizing is to be able to separate
product types or product groups well. Since the structure of each organization is different and
the work or service they perform is specific, it is necessary to respond to the needs of the
organization while going to the product basis (Ozalp, 2012). The division of a large white
goods factory into departments such as refrigerators, TVs, and washing machines is an

example of this type of organizing.
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Although there is no such organization in formal educational institutions in terms of
educational administration, there are private educational institutions that are divided
according to the type of education they provide. In addition to this, the supportive-purposive
form of organizing, which refers to the presence of support units next to product and service
production units, is seen especially in higher education. The creation of units to provide
student affairs, housing, food, sports, and cultural services in addition to academic programs

at a university is an example of this type of organizing (Kondak¢1 & Zayim, 2013).

Customer-oriented organizing: It is the type of organizing in which the organization
establishes departments according to the customer group it serves. The existence of corporate
and retail banking departments in the banking sector is an example of a customer-oriented

organization (Kondak¢1 & Zayim, 2013).

Regional organizing: A type of organizing in which departments are structured according to
geographical regions. Regional organizing refers to the organization's autonomy of more than
one sub-structure that is not connected to a center. An example of this is the so-called chain
schools in education, which have more than one branch in Tirkiye. Some schools can make
schools bearing their name and functioning in other cities autonomous within themselves,

except for certain subjects determined at the center.

These forms of organizing should not be considered independent of each other. It is seen that
more than one of these organizing approaches is applied in many organizations, including
educational organizations. In addition to all these forms of organizing, new forms of
organizing such as project-based organizing, virtual organizing, and work process
restructuring have also been mentioned in recent years. These organizing types, which are

called contemporary organizing types, are briefly mentioned below (Kondak¢1 & Zayim,
2013).

Project-based organizing: This is a type of organizing in which functional units are
preserved, but each employee is also a member of another group and therefore has two
superiors. This kind of organization, which is more typical in dynamic, competitive industries
where sharing resources is required (Griffin & Moorhead, 2013), is also thought to be a good

fit for managing schools (Basaran & Cinkir, 2011).

Virtual organizing: It is a type of organizing in which an organization comes together with
another organization to carry out an activity that it cannot do alone, usually through remote
communication, and integrates its knowledge to achieve a project or a job. It is especially

encountered in organizations that require fast action, where there is an intense competitive
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environment, and where there are jobs that require intensive information that cannot be done
by an organization as a whole. Virtual organizations are generally characterized as
independent and geographically dispersed networks of organizations. In this network, all
employees work in line with their core competencies and cooperation is in the form of semi-
stable relationships. In such organizations, innovative and customer-oriented products and

services are usually produced (Larsen & Mcinerney, 2002).

Work process restructuring: This is a type of organizing in which the organization first
establishes a basic strategy to determine what its customers expect and how it can meet those
expectations, then the leadership of the organization creates teams to implement that strategy,
and the roles of the employees are not limited to a unit of the organization and a
homogeneous activity. The purpose of this model is to help workers radically change their
roles and ways of doing business. This organizing model is not suitable for every type of
organization because it requires a philosophical transformation in the whole organization and
a radical change in the mental models of the employees. Therefore, in terms of educational
management, the applicability of this model in schools does not seem possible (Kondak¢1 &

Zayim, 2013).
Weber's Rational Bureaucracy Model

When the bureaucracy is mentioned in everyday language, excessive prolongation of work
and red tape come to mind. However, Weber considered bureaucracy in terms of organization
and saw it as a rational basis for the management of large organizations (Ozalp, 1992).
According to Weber, bureaucracy is the ideal organizational form and the bureaucracy model
shows how an organization should be. In his ideal type of bureaucracy approach, Weber
identified rational management principles that are compatible with each other and put forward
management principles such as a clear division of labor, rules and regulations, gradation of
authority, objectivity, competence, and merit (Kondak¢t & Zayim, 2013). Therefore, to
benefit the most from the bureaucracy model, which Weber argues is superior to any other
structure, organizations must have several characteristics. These characteristics are as follows
(Aydin, 2010; Ozalp, 1992):

Formal, clear, and explicit division of labor based on a high degree of specialization: The
tasks necessary for the achievement of objectives are based on a high degree of specialization.
The activities necessary for the achievement of the bureaucratic organization's objectives are
appropriately distributed in a certain way as formal tasks. This strategy is similar to the

principle of division of labor. Weber argued that this is important because employees will
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specialize in their work by doing the same jobs and will be held accountable for doing their

jobs best.

A well-structured hierarchical authority structure: Authorities are clearly defined within a
hierarchical structure. It may be possible to achieve uniformity and coordination of work. The
basis of this practice is to minimize job-related uncertainties arising from differences in

individuals. In this system, each level can be supervised by a higher level.

A system of formally established rules and regulations that ensure continuity in functioning:
Business decisions and activities will be carried out under formally established principles and
procedures. Management decisions and rules should be written down.

An objective attitude for the rational execution of tasks: The personnel working in the
organization must perform their duties formally and impersonally. The aim is to increase the

success of the organization by acting impersonally.

Recruitment based on technical competence and guarantee of lifetime employment in the

organization: Employees should be employed according to their technical abilities.

Career orientation with a promotion system based on seniority and achievement: Promotions
should be based on performance. Personnel should be selected and promoted according to the

results of exams that measure the technical knowledge and skills required by the job.

According to Weber, an organization with these characteristics is the ideal management
organization. The fact that the division of labor is based on specialization, that subordinate-
superior relations are clearly defined, and that there are organizational employees who are
governed by certain rules and perform their duties rationally with an objective attitude makes
both the realization of organizational goals and effective management possible. Weber argues
that the existence of a clear division of labor in the organization and people doing the same
job all the time will lead to specialization, specialization will lead to making technically
correct and rational decisions with an objective approach, and rational decisions will enable
the organization to have a uniform and stable functioning within the framework of the
hierarchy of authority, compliance with orders, rules, and regulations (as cited in Aydin,
2010).

This model put forward by Weber reflects the ideal bureaucracy model. However, it should be
noted that it is not possible to apply this model in organizations exactly (Ozkalp & Kirel,

2011). In this sense, the fact that Weber's ideal bureaucracy model cannot be applied one-to-
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one has brought many criticisms. The criticisms against Weber's ideal bureaucracy model can

be summarized as follows (Hoy & Miskel, 2010):

- Excessive emphasis on specialization leads to monotony and decreases productivity

- Excessive orientation towards objectivity leads to the exclusion of emotionality and an
insecure atmosphere in the organization

- Hierarchical authority structure leads to obstruction and distortion of communication

- Excessive adherence to rules leads to rigidity, turning rules from a means to an end
and creating red tape

- Career orientation based on seniority and achievement creates a conflict between

achievement and seniority

Apart from these, some ideas arising from criticisms of Weber's model can also be mentioned.
Parkinson's Law, which states that the number of bureaucratic personnel is inversely
proportional to the number of work to be done and that the number of personnel increases as
the work to be done decreases, and Peter's principle, which means that in bureaucratic
structures, people can rise to levels where they do not have the necessary skills, can be given
as examples (Efil, 2010).

Weber's bureaucratic model is also criticized for ignoring the informal structure that develops
naturally within the organization. However, informal organizations are a system of
interpersonal relationships that occur spontaneously in all formal organizations and emerge as
a result of the interaction of individuals in the organization with each other in line with their
needs (Hoy & Miskel, 2010). Research shows that informal organizations have significant
effects on employees. Barnard (1938) states that the informal organization has many
important functions such as being an effective communication tool, ensuring cohesion,
integrating individuals, and being a protective tool. In addition, informal organization can be
used as an effective change mechanism and a constructive force for effective management
(Hoy & Miskel, 2010). Therefore, it can be said that the informal organization, which is a
very important element in terms of organizational effectiveness and efficiency, is a structure
that should not be considered separately from the formal organization and this structure is

neglected in Weber's model.

When Weber's model is examined in terms of educational organizations, it can be stated that
schools, which are social systems, have at least two basic organizational characteristics, the
first of which is bureaucratic characteristics. In the bureaucratic feature dimension, schools

are structures that carry out institutional and managerial work between the school and the

USBED 2024 6(10) Spring / Bahar



Evaluation of the Structure of the Ministry of National Education of the Republic of
Tiirkiye

society, enforce the laws, perform necessary work within the institution, create resources, and
play an intermediary role between students and teachers. The second characteristic is the
professional or expertise-based dimension of schools. This characteristic is a technical issue
related to the learning and teaching process (Hoy & Miskel, 2010). Teaching is a profession
that requires expertise. The social status and prestige of the profession are also related to
teachers' knowledge, skills, competencies, and expertise. In a teaching profession where
specialization is given more importance, encouraged, and rewarded, teachers' level of
commitment to the school organization and the profession may increase. Because the
implementation of a purely bureaucratic structure brings along many problems, the
bureaucratic and authoritarian structure of schools should be reduced and the expertise of
teachers and administrators should be increased (Sezgin, 2013).

Educational organizations in Tiirkiye have a bureaucratic structure (Bursalioglu, 2010;
Demir-Tiimen, 2014; Dogan, 2004; Ozden, 2010). This situation causes problems in
educational organizations as in other organizations. The biggest problem brought about by the
bureaucratic structure in our country is that it causes the Turkish Education System, which
has a centralized system, to become cumbersome and slow down the work. As Bozkus (2016)
points out, while the hierarchy in schools is short, the hierarchy in the Ministry of National
Education is long. This is because the bureaucratic structure is based on hierarchy and all
procedures proceed according to the hierarchical sequence. In addition, the obligation to
report any situation to the higher authorities in writing increases stationery (Arslan &
Atasayar, 2008). In Weber's model, the uncertainty of whether the employees will act
according to the authority based on technical competence and expertise or according to the
authority based on the task in the hierarchical position affects the implementation of the
bureaucracy model in the education system. This uncertainty has evolved into a perception of
authority based on hierarchical duty rather than competence and expertise in the Turkish
Education System. Therefore, as a reflection of the bureaucratic model in educational
organizations, the position of the employees rather than their expertise has gained importance
and this situation has created the perception that there is no point in developing their expertise
unless they have a position. In this context, the fact that authority is not based on expertise

and competencies is seen as an obstacle for teachers to develop themselves.

Ayrica herhangi bir durumun {ist makamlara yazili olarak bildirilmesi zorunlulugu
kirtasiyeciligi artirmaktadir (Arslan & Atasayar, 2008). Weber'in modelinde c¢aliganlarin

teknik yeterlilik ve uzmanliga dayali yetkiye goére mi yoksa hiyerarsik konumdaki goreve
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dayali yetkiye gore mi hareket edeceginin belirsizligi biirokrasi modelinin egitim sisteminde
uygulanmasini etkilemektedir (Hoy & Miskel, 2010). Bu belirsizlik, Tiirk Egitim Sisteminde
yetkinlik ve uzmanliktan ziyade hiyerarsik goreve dayali bir yetki algisina dontigmiistiir.
Dolayisiyla biirokratik modelin egitim oOrglitlerindeki yansimasi olarak ¢alisanlarin
uzmanliklarindan ziyade pozisyonlari 6nem kazanmig ve bu durum pozisyon sahibi olmadikca
uzmanliklarint gelistirmelerinin bir anlami olmadigi algisin1 yaratmigtir. Bu baglamda
yetkinin uzmanlik ve yeterliliklere dayanmamasi 6gretmenlerin kendilerini gelistirmelerinin

ontinde bir engel olarak goriilmektedir.
Organizational Structure Classifications

Organizational structure is classified in different ways according to the division of labor
(horizontal differentiation) or the distribution of decision-making authority (vertical
differentiation). The most widely known of these classifications is Burns and Stalker's (1961)
classification of mechanical and organic organizational structure. Mintzberg (1979) named the
mechanical-organic structure as a bureaucratic and adhocratic structure. Some researchers
have considered organizational structure as a function of the environment (Lawrence &
Lorsch, 1969) and technology (Parthasarthy and Sethi, 1992; Woodward, 1965).

Mechanical and organic organizational structure

Burns and Stalker (1961) investigated how external environmental conditions affect
organizational structure and classified organizational structure as mechanical and organic
(Ghani et al., 2002; Ozalp, 1992). The level of standardization of behaviors within the
organizational structure, which is known as the main determinant of the behaviors and
activities of individuals within the organization (Dalton et al., 1980), reveals the mechanical
and organic characteristics of organizational structures. If the level of standardization of
behaviors is high in an organization, there is a mechanistic organizational structure, and if it is

low, there is an organic organizational structure (Ghani et al., 2002).

Organic organizational structures are characterized by less obvious aspects of work, by
features that emphasize flexibility and adaptability, and by communication that is more
consultative than commanding. In contrast to organic structures, mechanical organizations are
much more rigidly structured (Hunt, 1970). They are typically highly formal, non-
participative, hierarchical, tightly controlled, and inflexible. According to Burns and Stalker,
who reveal the main differences between mechanical and organic organizational forms and
management approaches, the characteristics of a mechanical organizational structure are as
follows (Lam, 2010; Onday, 2016):
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- The work to be done in the organization is divided into specialized, functionally
differentiated tasks.

- Roles have precise and clear definitions of rights, obligations, and technical methods.
These roles are translated into the responsibilities of a functional position. There is
also a hierarchical structure of control, authority, and communication in the
organization.

- Information about the organization as a whole is located at the top of the hierarchy.
Internal and local knowledge, experience, and skills that are not related to the
organization as a whole are located at lower levels.

- Interactions between members of the organization are vertical in the form of

subordinate-superior relationships.

The main features of the organic organizational structure are as follows (Lam, 2010; Onday,
2016):

- Through interaction with others, organizational members constantly alter and redefine
their specific roles to advance the organization's overall goal.

- The organization's commitment transcends all technical definitions, control authority
structures, and communication networks. Instead of moving vertically, communication
is moving laterally.

- Data can be found anywhere in the network, and this transitory place ends up serving
as the hub of communication and authority.

- Connections and knowledge that are relevant in industrial, technological, and

commercial areas outside the organization are accorded importance and reputation.

Ahmady et al. (2016) point to vertical differentiation of units, rigid and inflexible
relationships, formal communication channels, and centralized decision-making mechanisms
as prominent features of the mechanistic structure. In the organic structure, they state that
there is less horizontal differentiation, both horizontal and vertical cooperation and
participation are high, tasks are flexible, tasks are not formal communication is informal, and
decision-making mechanisms are decentralized. The mechanical organizational structure is
seen as the most appropriate structure when the environmental conditions are stable and
balanced and the rate of change is low. In other words, it is suitable for environmental
conditions where the environment is stable and predictable. Organic structure, on the other
hand, is considered to be the most appropriate organizational structure when environmental

conditions are constantly and rapidly changing. Organic organizations with flexible
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arrangements are suitable for changing environmental conditions that require immediate and
innovative responses. Mechanical and organic organizational structures can be shown as
representing two extremes in a direction of change. Between these two extremes, different
types of structures can exist (Erkut, 2009; Lam, 2011). The result of Burns and Stalker's study
is that there is no organizational structure that does not change in environmental conditions
and can be applied in every environment (Ozalp, 1992). According to the characteristics of

environmental conditions, the appropriate organizational structure will also change.
Organizational structure by technology (Woodward)

Burns and Stalker's study showed that organizational forms can range from mechanical to
organic and that more flexible forms are needed to overcome changing environmental
conditions (Erkut, 2009). As the situational approach began to be emphasized in
organizational theories, it became important to develop a structure depending on the
functioning of the organization, the needs of the organization's work, the market environment,
the technological environment, and the needs of its members. As the technology used
changes, it is thought that there should be significant differences in the organization in
parallel with the technology. In this context, the most important study on organizational

structure and technology is Joan Woodward's research (Ozalp, 1992).

In her study, Woodward investigated the relationship between the structural elements that
characterize an organization and technology. In 1950, she examined organizations engaged in
manufacturing in England (Ozalp, 1992). However, the initial aim of the research was to test
the claim that there is the best organizational structure and management system valid in all
places and conditions (universality of management). The data collected for this purpose
showed that there were significant differences in the structures of organizations. Therefore,
the reasons for these differences between organizations have started to be investigated. To
find answers to these differences, organizational structure and organizational success and
manufacturing type and organizational size were compared, but no significant relationship

was found.

Woodward et al. (1973) then focused on the technology used by organizations. They
identified three technological levels: single production, mass production, and process
production technology. When they classified organizations according to the technologies they
use, they revealed that a different organizational structure is appropriate for each type of
technology. It has been seen that the elements that determine the structure of the organization

such as management level, managerial control area, direct/indirect labor force ratio, and the
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ratio of manufacturing workers to staff employees vary according to the type of technology

used in the organization (as cited in Erkut, 2009).

As a result of the research, it was determined that in organizations using single production
technology, there are small groups with developed human relations, high participation, no
rigidity in business relations, and a business environment open to initiative. On the other
hand, in organizations using mass production technology, tasks are clearly defined, there is
command and staff conflict and industrial relations are generally not good. In organizations
using process production technology, the situation was similar to that in single-production
enterprises. In addition, it was determined that verbal communication was used more in
single-production and process production, while written communication was used more in
mass production (Erkut, 2009; Ozalp, 1992). Woodward's study concluded that there should
be harmony between the applied technology and the organizational structure. Therefore, it has
been an important study of the contingency approach that shows that it is not possible to find

the best organizational structure that is valid everywhere and in every situation (Ozalp, 1992).
Organizational structure by the environment (Lawrence and Lorsch)

Lawrence and Lorsch investigated which organization is more effective in environmental
conditions. While investigating this, they started from the assumption that the successful
organization in each environment will show a degree of differentiation and integration
appropriate to that environment (Erkut, 2009). Lawrence and Lorsch's studies are based on a
case study of ten organizations in the plastics, packaging, and food industries (Ozalp, 1992).
The plastics industry was chosen as an example of turbulent environmental conditions, the
packaging industry as an example of stable environmental conditions, and the food industry as

an example of environmental conditions with characteristics in between (Erkut, 2009).

Differentiation refers to structural and situational differences between the main parts of
organizations. Integration, on the other hand, covers the need to bring together and keep
together the differentiated elements of the organization, the status and quality of the
cooperation between the organizational units, and how this is achieved. Integration is a
movement in the opposite direction to differentiation and can be achieved through the

cooperation of specialists working for the realization of the general purpose (Ozalp, 1992).

The results of the study revealed that the organizational structure is shaped depending on the
state of the relevant environmental conditions. In a dynamic, changing, and uncertain
environment, it is appropriate for the organization to be differentiated and integrated, while a

static and certain environment does not require much differentiation in organizational units.
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This research has shown that the best organizational structure does not exist and that the best
one varies according to environmental conditions. The most successful organizational
structure is the one that is in harmony with the characteristics of environmental conditions
(Erkut, 2009). In addition, different structures can be established between organizational units
according to the effect of the environmental factor. For example, the production department
and research and development department have very different structures in an organization.
One department may be structured in a bureaucratic manner, while another department may

be structured according to low differentiation and integration (Ozalp, 1992).
The Organizational Configurations Framework Model of Mintzberg

Beyond the traditional schemes of organizational structure, Mintzberg's new structure model
draws attention. Mintzberg's structure model is a model that brings together various functions
of the organization in groupings, shows their relative size, and shows the effects of different
tasks and external challenges (Bolman & Deal, 2013). According to Mintzberg (1983), an

organization consists of five different components.

Strategic apex: Strategic apex, which includes the board of directors, the owner of the
organization, and/or managers, constitutes the highest level of the organization (Bolman &
Deal, 2013). Strategic apex is primarily tasked with ensuring that the organization serves its
mission most effectively. They are also tasked with serving the needs of those who control the
organization or pressure groups. In this context, the duties of strategic apex can be grouped
under three main headings: direct supervision, regulating the organization's management
relations with the environment, and developing the organizational strategy. In general, the
strategic apex is the broadest, most abstract view of the organization. Jobs at this level usually
involve decision cycles that are the least repetitive, involve a lot of discretion, and take a
relatively long time. The most preferred coordination mechanism among strategic apex
members is mutual alignment (Mintzberg, 2014). Strategic apex, which refers to managers
who supervise, coordinate, control, and provide resources to those who produce, includes
provincial directors of national education and school boards in school systems (Bolman &
Deal, 2013).

Technostructure:  The technostructure includes experts, technicians, and analysts who
standardize, measure, and control outputs and processes (Bolman & Deal, 2013). Tasks such
as strategic planning, staff training, system analysis, and design are performed in the
technostructure. The attention of these experts is focused directly on the design and function

of the structure. This type of standardization reduces the need for direct supervision by
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allowing civil servants to perform tasks that were previously done by managers. Therefore, in
a fully developed organization, the technostructure can function at all levels of the hierarchy
(Mintzberg, 2014). Accounting and quality control departments in industry and audit
departments in public organizations perform such technical functions (Bolman & Deal, 2013).

Middle line: Depending on the size of the organization and if there is direct supervision for
coordination in the organization, middle managers are necessary in the organization.
Institutionally, a top manager in top management can supervise all workers. In practice,
however, direct supervision requires a close relationship between manager and worker. This is
because there is a limit to the number of workers each manager can supervise (control area).
Therefore, while small organizations can be managed by a single manager, in large
organizations more managers are needed and thus a hierarchical structure is formed in the
organization. Middle-line managers have tasks such as directing the personnel within their
units, developing communication networks, processing the environment and the activities of
their units, transferring the information they receive to their units and senior managers,

negotiating with outsiders, and resolving conflicts (Mintzberg, 2014).

Support staff: When organizational charts are examined, it is seen that there are many
specialized units in every organization. These units are established to provide support to the
organization and to fulfill unique functions other than the functioning of the workflow. These
units are usually shown together with the structure and provide consultancy services to the
management, but they are quite different from the technostructure. These units use the
resources of the larger organization but function independently of the goods and services
production unit (Mintzberg, 2014). In short, support staff are those who perform tasks that
help or facilitate the work of others throughout the organization. For example, in schools,
nurses, secretaries, janitors, cafeteria/canteen staff and drivers constitute support staff
(Bolman & Deal, 2013). These support units can be found at different levels of the hierarchy
depending on the service recipients (Mintzberg, 2014).

Operating core: This unit consists of individuals who produce goods and services in the
organization. These individuals perform the basic function of the organization by working on
tasks directly related to the production of a good or service. The operating core is the heart of
every organization because this part keeps the organization alive by producing basic outputs
(Mintzberg, 2014). Teachers in schools, production line workers in factories, doctors and
nurses in hospitals, and flight crew in airlines constitute the operating core (Bolman & Deal,
2013).
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Mintzberg's structure model provides a rough map of the organizational structure rather than
its details and guides managers in determining its location (Bolman & Deal, 2013). It is
important to examine Mintzberg's five components in the context of educational organizations
and the structure of the education system to understand the structure models that will be
mentioned later. The first of Mintzberg's five components, strategic apex, refers to school
boards, school principals, and vice principals. The technostructure, which refers to the experts
and technicians who standardize, measure, and monitor outputs and processes, consists of
experts such as measurement and evaluation, curriculum development, psychological
counseling, and guidance experts in schools. There is not a full middle line in schools.
However, teachers who are held responsible for the management of some boards and units by
the school principal can be considered as middle line. In schools, support staff includes
nurses, secretaries, janitors, guards, cleaning staff, cafeteria/canteen staff, and drivers who do
not directly carry out any function related to education activities. The operating core of

schools is teachers who are responsible for the realization of education and training.

Mintzberg (1983) proposed five different organizational structures based on these five basic

components.

Simple structure: These are structures in which the technostructure is very small and has few
employees, there is low division of labor, there is no differentiation between units and the
level of hierarchy is low (Mintzberg, 1983). In such structures, coordination is provided by
the strategic apex. Most organizations start as a simple two-level structure, with a strategic
apex and operating core. Coordination in such an organization is achieved primarily through
direct control and supervision. Strategic apex constantly monitors what is going on and
exercises complete authority over day-to-day affairs. The strength of the simple structure is
flexibility and adaptability. One or two people control an entire operation but these strengths
can become weaknesses. A management too close to the day-to-day routine can easily be
distracted by urgent problems, leading to the neglect of long-term strategic issues. Also, when
an organization grows rapidly in size, a simple structure may be inadequate to manage the
complexity of that growth. In this case, the simple structure may tend towards machine or
professional bureaucracy or evolve towards a divisionalised structure (Bolman & Deal, 2013).
When the simple structure is examined in the school context, it can be said that some small
primary schools have a simple structure. In such a school, the principal provides strong
direction, often autocratic, in an informal environment unconstrained by rules and regulations.

In short, although the school is centralized, it has an informal structure (Hoy & Miskel, 2010).
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Machine Bureaucracy: In this structure, specialization is at high levels and tasks are routine
and formalized. There are many large-scale sub-units within the operating core (Mintzberg,
1983). The environment of these organizations has a simple and stable structure. Therefore,
their level of standardization is high. According to Muijen & Koopman (1994), machine
bureaucracy is expressed by repetitive and specialized tasks. Rules and regulations are very
important and the organizational structure is hierarchical. Important decisions are made by the
strategic apex. Daily routine work is controlled by managers through standardized procedures.
Machine bureaucracies have a large support staff, a sizable technostructure, and many levels

between the strategic apex and operating core (Bolman & Deal, 2013).

The main problem in machine bureaucracy is how to motivate and satisfy the staff in the
operating core. People quickly get bored with routine work and standardized procedures. On
the other hand, too much creativity and personal challenge can undermine the coherence and
uniformity of such a structure. Moreover, in machine bureaucracies, there can be a constant
state of tension between the middle line and strategic apex. While middle-line managers are
heavily influenced by the local environment, decisions made by strategic apex may not match

the needs of the environment (Bolman & Deal, 2013).

In terms of educational organizations, the period when teachers were seen as production
workers and schools as machines in line with the scientific management approach can be cited
as an example of machine bureaucracy. This period included a teacher-free program,
incentive-based payment plans, and annual performance indicators to determine whether test
scores or schools were succeeding (Bolman & Deal, 2013). In such schools, behavior is often
formalized with detailed rules, procedures, and job descriptions. Power also tends to be highly
centralized at the top of the structure and authority is diffused from the top down (Hoy &
Miskel, 2010).

Professional Bureaucracy: This structure is based on coordination in the standardization of
skills (Yeloglu, 2011). The operating core is relatively large compared to other structural
parts, especially the technostructure. Units can work independently of each other or coexist.
Individuals are the key element in this type of organization and control is largely based on
vocational training and professional teachings (Mintzberg, 1983). Professionals are not
subject to formal interventions and this frees them to use their expertise. Freeing highly
trained professionals to do what they do best brings many benefits, but also difficulties with
coordination and quality control. A professional bureaucracy reacts very slowly to external

change because professionals often see change in their environment as a waste of time.
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Therefore, such organizations as a whole change very slowly (Bolman & Deal, 2013). In
short, professional bureaucracies do not have a very flexible structure, and there are
difficulties in the process of adaptation to managerial innovations (Mintzberg, 1983).

When the professional bureaucracy is considered in terms of educational organizations, it can
be said that teachers see themselves as professionals who need enough autonomy to use their
experience and judgments to find the best way for students to learn, and they consider schools
as organizations that are called professional bureaucracies (Bolman & Deal, 2013). However,
for a school to be defined as a professional bureaucracy, it should have teachers who observe
their work, participate in teamwork, collaborate with colleagues, share instructional
leadership, and the structure should be based on democratic relations among professionals
rather than centralization (Hoy & Miskel, 2010).

Divisionalised structure: The units in the organization are separated from each other in terms
of their technical and managerial characteristics. Each separated unit has its structure.
Therefore, the level of centralization is low. Specialization levels differ from unit to unit
(Yeloglu, 2011). Therefore, in such organizations, a large part of the work is completed in
semi-autonomous units. The disadvantages of this structure can be listed as the strategic apex
may lose contact with the work and the organization may become cumbersome in the absence

of a measurable and reliable information system (Bolman & Deal, 2013).

Adhocracy: The adhocratic structure is a loose, flexible, mostly horizontally interconnected
self-renewing organic form. The first striking feature is the high level of organicization. The
level of centralization and formalism is quite low. This type of organizational structure
focuses on innovation. The level of expertise in the organization is highly valued and
employees are continuously trained. Such organizations exist in dynamic and complex
environments (Mintzberg, 1983). In such environments, the flexible structure functions as an
organizational tent. Inconsistency and instability in the environment can foster a sense of
discovery, self-evaluation, and learning (Hedberg, Bystrom & Starbuck, 1976). The
organization is dominated by horizontal communication channels and informal
communication channels. There are teams of experts to solve problems. Employees are

flexible enough to adapt to situations in the environment (Muijen & Kopman, 1994).

Even though schools, which are the most functional element of the education system, usually
fit into one of simple structure, machine bureaucracy, or professional bureaucracy, most

schools are usually a hybrid of these three ideal types (Hoy & Miskel, 2010). However, the
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ideal is for schools to have a professional bureaucratic structure because teaching is a

profession and a professional job.
CONCLUSION

According to Mintzberg’s (1983) structure model, an organization consists of five different
components: strategic apex, technostructure, middle line, support staff, and operating core.
The strategic apex, which includes the board of directors, the owner of the organization,
and/or the managers, constitutes the highest level of the organization. The technostructure
includes experts, technicians, and analysts who standardize, measure, and control outputs and
processes. The middle line is managers who are not part of the senior management team but
who have the task of directing and managing staff within their units. Support staff are
individuals who work in units established to provide support to the organization and perform
specific functions outside the operation of the workflow. The operating core consists of
individuals who fulfill the basic function of the organization by working on tasks directly
related to the goods or services produced. Mintzberg stated that different organizational
structures emerge in line with the characteristics of the dominant component of these
components. These organizational structures are simple structure, machine bureaucracy,

professional bureaucracy, divided structure, and adhocracy (Mintzberg, 1983).

When the organizational structure of MoNE is examined in the context of Mintzberg's
components, the strategic apex of MoNE consists of the Minister of National Education and
Deputy Ministers. The technostructure includes experts working within the Ministry. Middle-
line managers are those in charge of directorates and presidencies such as the General
Directorate of Basic Education, the General Directorate of Secondary Education, and the
Inspection Board. Employees working under the Ministry such as Press and Public Relations
Consultancy, Private Secretary Directorate, and General Directorate of Legal Services
constitute the support staff. Finally, in terms of the education system, the operating core is
composed of education workers working in institutions affiliated with provincial and foreign
organizations.  However, considering the size and hierarchical order of MoNE's
organizational structure, it should not be ignored that each component also has hierarchical
characteristics within itself. For example, it is possible to examine the provincial and foreign
organizations, which are operating core of the Ministry, in terms of Mintzberg's components.
Therefore, it can be stated that the analysis made here at the MoNE level provides a general

framework.
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Mintzberg (2014) emphasizes that technostructure is very important in terms of ensuring
standardization in the work of the organization, reducing the need for direct supervision, and
states that in a fully developed organization technostructure should function at all levels of the
hierarchy. In this sense, the MoNE first attempted to meet the need for specialists with
Decree-Law No. 652 (Resmi Gazete, 2011). The current structure of the MoNE was regulated
by the 1st Presidential Decree. Article 332 of this decree continued to include the statement
"In the central organization of the Ministry; National Education Experts and Deputy National
Education Experts are employed according to the additional Article 41 of the Law No. 657."
(Resmi Gazete, 2018). Although the employment of experts within the MoNE is a positive
development, it should be noted that this initiative has not spread to all levels of the hierarchy.
Therefore, to achieve an organizational structure in line with Mintzberg's structure model, it is
thought that experts should be employed in provincial and district national education
directorates and schools, which constitute the operating core of educational services. When
the organizational structure of MoNE is evaluated according to Mintzberg's classification of
organizational structure, it can be said that the current structure is a mix of machine
bureaucracy and professional bureaucracy. The features of the MoNE structure that resemble
machine bureaucracy are that the structure is hierarchical, rules and regulations are very
important in the organization, important decisions are made by the strategic apex, control
through standardized procedures is at the forefront in the supervision of work, in other words,
compliance control is at the forefront, there are many levels between the strategic apex and
operating core, authority is based on duty or position. However, the main characteristic of
machine bureaucracies is that they have a very large technostructure and a high level of
standardization of work processes. In the case of education, it is not possible to talk about a
high degree of standardization of work because education is a multivariate and complex
process that is shaped according to the interests, needs, and expectations of individuals.
Moreover, the environment of machine bureaucracies is simple and stable. However, in a
period of rapid change and transformation, the environment of educational organizations
cannot be expected to be simple and stable because many interest groups affect the education

system, which is one of the social subsystems.

MoNE's organizational structure has the characteristics of a professional bureaucracy in that
the operating core is large, especially compared to the technostructure, the organizational
structure is not very flexible, and there are difficulties in the process of adaptation to
administrative innovations. However, the fact that standardization of skills is a key element in

this type of organization, that the control of professional organizational employees is largely
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based on professional training and professional teachings, that authority is based on
knowledge and expertise, and that the management structure is quite horizontal is
incompatible with the organizational structure of MoNE.

However, considering that education is a professional job and profession, it is thought that
every employee in the education system should be a professional and the structure should
evolve from machine bureaucracy to a professional structure due to the nature of education.
To achieve this, in addition to the job and role definitions of each position in the education
system, competency definitions should also be made and the individuals to be brought to
these positions should be selected in line with these competencies.
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Exploring culturally conceptualized meaning in the Indonesian spatial prepositions

“di dalam” and “di atas” and the English “in” and” on”

Abstract

If meaning of words conceptually evolves in relation to how the speakers of a particular language view the world
and preposition is no exception; hence, preposition hypothetically also carries culturally motivated meaning.
This paper explores how Indonesia speakers’ worldview culturally conceptualized in spatial preposition. The
spatial prepositions being explored are the Indonesian prepositions “di dalam” and “di atas” and respectively the
English preposition “in” and “on” in the framework of Cognitive Linguistics theory. The research was an
explorative study which applied comparative method to explore and unveil the image schema and the cultural
conceptualization embedded in the spatial preposition. The result of the study descriptively shows that the
Indonesian spatial prepositions “di dalam” and “di atas” cannot always be translated into the English “in” and
“on” respectively and vice versa. This reveals that (i) the spatial preposition “di dalam” and “di atas” evolves in
different cultural conceptualization from the spatial preposition “in” and “on”, (ii) the culturally conceptualized
meaning of the spatial prepositions is much richer than what appears to be their superficial meaning, and (iii) that
the so-called lexical meaning of preposition is absurd. In conclusion, the study strongly indicates that spatial
preposition carries a significant cultural conceptualization of spatial relations more than just merely a
grammatical function.

EXTENDED ABSTRACT
Introduction

In general, preposition research in Indonesia has predominantly focused on three key areas. These areas involve
inquiries aimed at (i) describing various types of prepositions, (ii) elucidating the syntactic functions of both
prepositions and prepositional phrases (PPs), and (iii) revealing the semantic nuances associated with
prepositions. The examination of preposition types entails an exploration of diverse forms, encompassing both
single and compound prepositions. Investigating the syntactic functions of prepositions is closely tied to
understanding how prepositions contribute to constructing PPs and the role of PPs in shaping sentence structure.
On the other hand, the exploration of preposition meanings delves into their broader implications within
sentences.

Recent researches on Indonesian prepositions still align with these primary research areas mentioned above.
Some studies are even repetitive in nature. Meanwhile, other studies can be categorized into four main types.
The first category involves examining how prepositions are used within specific types of texts. The second
category entails contrasting Indonesian prepositions with those in other languages. The third category focuses on
the syntactic analysis of prepositions. Lastly, the fourth category involves prescriptive studies of prepositions.

Given the concise overview presented in previous preposition studies, there is a significant opportunity to
examine prepositions through the lens of cognitive semantic theory. A notable distinction between cognitive
semantics and other theories lies in the emphasis placed on prepositions within language. Cognitive semantics
highlights the importance of prepositions due to their direct association with spatial concepts and the
relationships among entities in space. Consequently, this paper diverges from previously discussed frameworks
and embarks on an exploration of prepositions focusing on "spatial relations" within the "cognitive semantics"
theory. This particular approach to preposition study has not been extensively pursued in Indonesia. Essentially,
the paper delves into how speakers' conceptual perceptions, which unequivocally represent their cultural
perspectives, are expressed through spatial prepositions — a topic that has been infrequently explored in
Indonesia.

Conceptual and Theoretical Framework
Concepts

Prepositions, aside from postpositions, are words traditionally recognized as function words and fall under
the category of 'adposition' (Payne, 2011). The term 'preposition’, derived from the morphemes 'pre-' and
‘position’, indicates that it precedes the noun phrase it governs in the Prepositional Phrase (PP) structure. A
PP is composed of a preposition, which serves as the governing head of the phrase, along with its
accompanying prepositional complement (Weber, 2011). In contrast, ‘postposition’, derived from the
morphemes ‘post-' and 'position’, indicates that it follows the noun phrase it governs in PP structure.
Indonesian and English are examples of languages that employ prepositions, while Japanese employs
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postpostion. Hence, ‘adposition’ serves as a neutral term encompassing both types. As this paper compares
Indonesian and English, the term 'preposition’ will be specifically used. The prepositions to be explored are
limited to those that function as indicators of static locative spatial relations.

Literature Review

In general, preposition research in Indonesia has predominantly focused on three key areas. These areas
involve inquiries aimed at (i) describing various types of prepositions, (ii) elucidating the syntactic functions
of both prepositions and prepositional phrases (PPs), and (iii) revealing the semantic nuances associated with
prepositions. These investigative areas are succinctly outlined in the study conducted by Effendi &
Aritonang (1991).The examination of preposition types entails an exploration of diverse forms,
encompassing both single and compound prepositions. Investigating the syntactic functions of prepositions
is closely tied to understanding how prepositions contribute to constructing PPs and the role of PPs in
shaping sentence structure. On the other hand, the exploration of preposition meanings delves into their
broader implications within sentences.

Recent researches on Indonesian prepositions still align with these primary research areas mentioned above.
Some studies are even repetitive in nature (Kurniasih, 2017). Meanwhile, other studies can be categorized
into four main types. The first category involves examining how prepositions are used within specific types
of texts, as demonstrated by Hanif et al.'s (2020) study. The second category entails contrasting Indonesian
prepositions with those in other languages, which is evident in the research by Mas Kusumaningrat (2015)
and Rini (2009). The third category focuses on the syntactic analysis of prepositions, as exemplified in the
studies conducted by Mulyadi (2012) and Yusof (1996). Lastly, the fourth category involves prescriptive
studies of prepositions, as seen in the work by Sugiarti & Ngaisah (2018).

Given the concise overview presented in previous preposition studies, there is a significant opportunity to
examine prepositions through the lens of cognitive semantic theory. A notable distinction between cognitive
semantics and other theories lies in the emphasis placed on prepositions within language. Cognitive
semantics highlights the importance of prepositions due to their direct association with spatial concepts and
the relationships among entities in space. Consequently, this paper diverges from previously discussed
frameworks and embarks on an exploration of prepositions focusing on "spatial relations” within the
""cognitive semantics"” theory. This particular approach to preposition study has not been extensively pursued
in Indonesia (Kusmanto, 2017). Essentially, the paper delves into how speakers' conceptual perceptions,
which unequivocally represent their cultural perspectives, are expressed through spatial prepositions — a
topic that has been infrequently explored in Indonesia.

Cognitive Semantics theory considers space an essential element of human existence (Brenda, 2014; Svorou,
1994). In Kant's philosophy, space is seen as a “universal cognitive primitive” (Hickmann & Robert, 2006,
p-1). Kant also pointed out that “space... serves as a significant backdrop for all processes of thought and
significance” (Zlatev, 2007, p. 320). Levinson & Wilkins (2006) strongly emphasized that spatial cognition
is a fundamental necessity for any mobile species with a fixed territory or home base. It undeniably plays a
pivotal role in human thinking and reasoning. This underscores why the study of spatial language holds great
importance.

Method

This study employs a qualitative descriptive research design, selectively gathering data from online sources to
examine the varied usage of the Indonesian prepositions "di dalam" and "di atas,” as well as the English
propositions "in" and "on." The application of these prepositions in Indonesian is then comparatively analyzed
with their English counterparts, and vice versa. The main objectives of this comparative analysis are twofold.
Firstly, it aims to discern diverse usage patterns of these prepositions in both Indonesian and English. Secondly,
it seeks to reveal distinctions in how speakers of Indonesian and English conceptualize spatial relationships
based on these usage differences. Ultimately, the comparative analysis investigates variations in the use of
propositions, shedding light on cultural disparities among speakers in their understanding of spatial stative
relations.

Results and Discussion (Optional)
Equal perceptions

In certain situations, the Indonesia prepositions "di dalam™ and "di atas can be directly translated to their English
equivalents, "in" and "on". Likewise, the English prepositions "in" and "on" can be straightforwardly rendered as
"di dalam" and "di atas" in Indonesia. The use of these prepositions appears to be equivalent, representing the
same conceptual configuration of spatial relations.

Culturally formed perceptions
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The analysis compellingly suggests that human perceptual cognition lacks objectivity in perceiving a Ground
within a spatial relation with a Figure. This implies that perception is subjective and collectively contributes to
shaping cultural perspectives. This shared perception forms a conceptual framework that influences speakers in
understanding spatial relations. If human perceptual cognition were objective, speakers across languages would
depict similar spatial layouts. However, reality, as reflected in sentences (4), indicates that English and
Indonesian speakers perceive the spatial arrangement related to the sky differently. English speakers regard the
sky as a "CONTAINER," while Indonesian speakers perceive it as a "LAYER." In Indonesian culture, a widely
recognized saying is "di atas langit ada langit," translating to "above the sky, there exist skies." Essentially, this
phrase conveys the idea that there is always someone superior or something beyond our current understanding or
achievements.

Indonesian all-encompassing preposition ‘di’

The Indonesian preposition 'di,' as seen in (6.d) and (6.e), holds a broad meaning, acting as an encompassing
term to signify an unspecified spatial relationship that lacks an equivalent in English. It functions as a versatile
preposition, conveying any arrangement between the Figure and Ground. The precise interpretation of the spatial
connection between Figure and Ground indicated by the Indonesian preposition ‘di” depends on its pragmatic
meaning. In essence, we acknowledge the presence of the Figure, but the exact spatial alignment with the
Ground remains unspecified. Nevertheless, the contextual background offers insights into their spatial
relationship.

Conclusion and Recommendations

Even though the discussion within this paper is still exploratory, the analysis of the data demonstrates that
prepositions hold abundant and captivating meanings when representing spatial arrangements. To put it
differently, despite being considered closed-class words, their meanings are far from being closed or restricted.
The data analysis also indicates that image schemas aren't universally objective cognitive defaults. Various
language speakers can conceptualize a spatial arrangement differently within distinct spatial setups. If a language
speaker's worldview is influenced by their cultural background, it implies that prepositional meanings also
encompass cultural concepts. This presumption is well-founded based on the outcomes of data analysis, though
further research is needed to delve into the cultural depth embedded in prepositional usage.

Keywords: Cognitive semantics, spatial relation, Indonesian prepositions, cultural meaning

INTRODUCTION

Prepositions, aside from postpositions, are words traditionally recognized as function words
and fall under the category of 'adposition' (Payne, 2011). The term 'preposition’, derived from
the morphemes 'pre-" and 'position’, indicates that it precedes the noun phrase it governs in the
Prepositional Phrase (PP) structure. A PP is composed of a preposition, which serves as the
governing head of the phrase, along with its accompanying prepositional complement
(Weber, 2011). In contrast, ‘postposition’, derived from the morphemes 'post-' and 'position’,
indicates that it follows the noun phrase it governs in PP structure. Indonesian and English are
examples of languages that employ prepositions, while Japanese employs postpostion. Hence,
‘adposition’ serves as a neutral term encompassing both types. As this paper compares
Indonesian and English, the term "preposition’ will be specifically used. The prepositions to be

explored are limited to those that function as indicators of static locative spatial relations.

Since prepositions can function as the central element (Head) in a phrase structure, in this
context a prepositional phrase (PP), they may be semantically categorized alongside the
content words such as nouns, verbs, adjectives, and adverbs in the lexical classification (van

Gelderen, 2010). This suggests that prepositions possess significant lexical meanings. Despite
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having lexical meanings, prepositions are still frequently classified to belong to a closed set of
words with a finite quantity and limitedly constant meaning (Chaer, 2008). It's not surprising,
then, that prepositions receive limited attention in linguistic investigations, particularly when
linked to the perspective that PPs do not play a pivotal role in the syntactic construction of
Indonesian (Mulyadi, 2012).

The assertion that PPs do not play a central role in the syntax of Indonesian sentences requires
further clarification. PPs become pivotal elements in sentence structure when they fulfill
essential syntactic functions, such as those of the Subject, Predicate, or Object. For instance,
sentence (1.a) illustrates that the PP 'di atas meja’ (literally translated into ‘on the table”)
serves as the Predicate. In this context, 'di atas meja’ (‘on the table) undeniably emerges as an
indispensable component in sentence structure, complementing the phrase 'buku saya'
(literally translated into 'my book’) as the Subject.

(1). a. Buku saya diatas meja itu.
book my on table that

‘My book is on the table’

b. Buku saya di-atas meja itu.
Book my en  table that

‘My book is the table’

Sentence (1.b) illustrates that the preposition 'di atas' (on) cannot be omitted, as it completely
changes the meaning of the sentence. This example suggests that not only does the PP hold an
essential syntactic function as the Predicate in the sentence, but it also serves as the essential
constituent in the PP structure ‘di atas meja’ (on the table). Example (1) demonstrates that the
PP is not always a constituent lacking important syntactic function in the syntactic structure of

the Indonesian language.

In general, preposition research in Indonesia has predominantly focused on three key areas.
These areas involve inquiries aimed at (i) describing various types of prepositions, (ii)
elucidating the syntactic functions of both prepositions and prepositional phrases (PPs), and
(iii) revealing the semantic nuances associated with prepositions. These investigative areas are
succinctly outlined in the study conducted by Effendi & Aritonang (1991).The examination of
preposition types entails an exploration of diverse forms, encompassing both single and
compound prepositions. Investigating the syntactic functions of prepositions is closely tied to

understanding how prepositions contribute to constructing PPs and the role of PPs in shaping
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sentence structure. On the other hand, the exploration of preposition meanings delves into

their broader implications within sentences.

Recent researches on Indonesian prepositions still align with these primary research areas
mentioned above. Some studies are even repetitive in nature (Kurniasih, 2017). Meanwhile,
other studies can be categorized into four main types. The first category involves examining
how prepositions are used within specific types of texts, as demonstrated by Hanif et al.'s
(2020) study. The second category entails contrasting Indonesian prepositions with those in
other languages, which is evident in the research by Rini (2009) and Mas Kusumaningrat
(2015). The third category focuses on the syntactic analysis of prepositions, as exemplified in
the studies conducted by Yusof (1996) and Mulyadi (2012). Lastly, the fourth category
involves prescriptive studies of prepositions, as seen in the work by Sugiarti & Ngaisah
(2018).

Given the concise overview presented in previous preposition studies, there is a significant
opportunity to examine prepositions through the lens of cognitive semantic theory within the
theoretical framework of Cognitive Linguistics. A notable distinction between cognitive
semantics and other theories lies in the emphasis placed on prepositions within language.
Cognitive semantics highlights the importance of prepositions due to their direct association
with spatial concepts and the relationships among entities in space (Talmy, 2018; Mori,
2019). Consequently, this paper diverges from previously discussed frameworks and embarks
on an exploration of prepositions focusing on “spatial relations™ within the "cognitive
semantics™ theory. This particular approach to preposition study has not been extensively
pursued in Indonesia (Kusmanto, 2017). Essentially, the paper delves into how speakers'
conceptual perceptions, which unequivocally represent their cultural perspectives, are
expressed through spatial prepositions — a topic that has been infrequently explored in

Indonesia.

Cognitive Semantics theory considers space an essential element of human existence (Brenda,
2014; Svorou, 1994). In Kant's philosophy, space is seen as a “universal cognitive primitive”
(Hickmann & Robert, 2006, p.1). Kant also pointed out that “space... serves as a significant
backdrop for all processes of thought and significance” (Zlatev, 2007, p. 320). Levinson &
Wilkins (2006) strongly emphasized that spatial cognition is a fundamental necessity for any
mobile species with a fixed territory or home base. It undeniably plays a pivotal role in human
thinking and reasoning. This underscores why the study of spatial language holds great

importance.
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Because space exists, a variety of relationships between different entities can occur in various
configurations within our world. The presence of humans is itself a part of these relationships
between entities and seems to be an outcome of this kind of interaction. Horiuchi (2017)
suggests that human cognition allows individuals to become aware of (i) their own existence,
(i) the concept of space, and (iii) their existence within a specific space. This awareness of
existence goes beyond just physical being and also includes individual postures and
arrangements. These distinct postures and arrangements signify the idea that humans possess
a specific stance on earth, have different body parts with varying functions, and can move
from one place to another using a particular mode of movement, and experience physical
changes over time, among other things. As a result, spatial cognition can be considered as "a
collection of fundamental and central cognitive abilities that facilitate various conceptual
processes, both non-verbal and verbal” (Glanzberg & Skilters, 2015, p.1).

The semantic notion of a linguistic element, like a preposition in this context, encompasses a
conceptual framework. The most fundamental conceptual structure within conceptualization
is constructed through ‘“schematization”, a cognitive process that systematically selects
specific facets from "a referent scene to present the whole, disregarding the remaining
aspects™ (Talmy, 1983). This process of schema formation is facilitated by “categorization”.
Croft & Cruse (2004, p.54) assert that categorization represents “the most fundamental
assessment of comparison.” Categorization is employed to condense an array of stimuli,
which might possess infinite nuances, into comparable and delimited categories (Goldberg,
2011; Ramscar & Port, 2015). Furthermore, Goldberg (2011) and Ramscar & Port (2015)
posit that humans possess the capacity to create concepts, and categorization is not always
bound by adherence to worldly realities; instead, it can involve the fabrication of ideas rather
than exclusive encounters with pre-existing structures. Examples include mental portrayals of
a unicorn, ninja turtles, or mermaids. Both schematization and categorization entail
interpretation, resulting in disparities in how they're applied to the same phenomenon among

language users.

Hence, categorization reduces the resemblances and discrepancies inherent in various spatial
relation configurations into distinct experiences, ultimately generating a series of
classifications, in this context a series of prepositions. This process suggests that the
preposition "di atas" (on, above) encompasses a comprehensive conceptual category. The
conceptual category conveyed by the linguistic unit "di atas" fundamentally stems from
simplifying an array of dissimilar spatial relation configurations. However, the variations

within this array of spatial relation configurations are overlooked and generally compressed
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into the identical category denoted by the linguistic unit recognized as the preposition "di

atas".

Simultaneously, the process of categorization involves a cognitive phenomenon called
schematization (Croft & Cruse, 2004). Schematization gives rise to a schema, a mental
depiction encompassing a collection of knowledge structures associated with various objects
or events, along with ingrained assumptions about their features, relationships, and
implications when dealing with incomplete information (DiMaggio, 1997). According to
Cienki (2013) and Johnson (2008), the incorporation of these attributes and their subsequent
implications is feasible due to the fact that schema embodies "a recurring, dynamic pattern of
our perceptual interactions and motor programs that gives coherence and structure to our
experience.” Consequently, schema serves as a cognitive framework that assists individuals in
(i) organizing their comprehension of people, locations, objects, situations, and events, and
(ii) interpreting novel data. Moreover, schema generates mental imagery that corresponds
with their relationships. This is why the term "image schema"” is employed in cognitive

semantics theory.

An exemplar is the VERTICALITY schema. This mental illustration stems from the
conceptualization of numerous perceptual encounters, ranging from observing trees to
recognizing one's ability to stand upright, partaking in activities like ascending stairs or utility
poles, measuring height, and more. The VERTICALITY schema encapsulates an abstract
knowledge formation that emerges from the synthesis of diverse everyday experiences
(Johnson, 1987, 2008; Cienki, 2013; Gorska, 2014).

The mental illustration in the form of an image schema is equally applicable to different
situations. This implies that while the VERTICALITY schema possesses a universal nature,
the spatial relationships among entities encapsulated within the VERTICALITY schema can
be interpreted divergently across distinct languages. With respect to the matters investigated
within this paper, inquiries may arise, such as whether the conceptual structure of the
Indonesian preposition aligns with the conceptual framework of the English preposition "on".
Thus, this paper will also address this issue to exemplify the adaptable nature of conceptual

frameworks.

Based on the provided background, it is evident that the prepositions 'di dalam’ and 'di atas’
in Indonesian, as well as '‘on' and 'in" in English, stem from distinct conceptualizations of
spatial relations within the shared image schemas of VERTICALITY and CONTAINMENT.

The varied scopes of usage indicate divergent conceptual structures. Two inquiries arise and
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will be explored regarding the utilization of these prepositions in this paper. Firstly, how is
the image schema of VERTICALITY conceptualized into distinct structures within the
Indonesian preposition 'di atas' and the English preposition 'on." Secondly, how is the image
schema of CONTAINMENT conceptualized into different structures within the Indonesian
preposition 'di dalam' and the English preposition 'in." Additionally, these conceptual structure

disparities will be explored in connection with their cultural significance.

METHOD

This exploratory study adopts a qualitative descriptive research design to delve into the
conceptual structure of the Indonesian prepositions "di dalam™ and "di atas,” along with their
English counterparts “in™ and "on." The qualitative approach proves suitable for this
investigation as it allows for an in-depth exploration of language nuances and cultural
influences (Denzin & Lincoln, 2018). The data for this study is selectively sourced from a
variety of online platforms, including literature, articles, and linguistic databases. These
sources offer a diverse set of examples, providing insights into contemporary usage patterns
in both languages. The deliberate choice of online sources ensures a comprehensive

representation of linguistic contexts and usage scenarios.

The collected data undergoes a comparative analysis, where the usage of Indonesian
prepositions is systematically examined alongside their English equivalents. This bidirectional
analysis aims to uncover patterns of divergence and convergence in the application of these
prepositions (Bryman, 2016). By systematically comparing examples from both languages,
the study aims to identify instances where the use of prepositions differs or aligns. The
primary objectives of this comparative analysis are two-fold. Firstly, it seeks to discern
diverse usage patterns of the prepositions "di dalam” and "di atas" in Indonesian, as well as
"in" and "on" in English. This involves identifying specific contexts and scenarios where
these prepositions are employed, elucidating the semantic nuances associated with each
(Flick, 2018). Secondly, the study aims to reveal distinctions in how speakers of Indonesian

and English conceptualize spatial relationships based on these usage differences.

The comparative analysis goes beyond a mere linguistic examination and extends into the
realms of culture and cognition. Drawing on cognitive linguistic theories, such as image
schemas, the study explores how speakers of Indonesian and English mentally represent
spatial relationships through the use of these prepositions (Johnson, 2008). By investigating
the cognitive underpinnings of prepositional usage, the research aims to uncover cultural

disparities in the conceptualization of spatial stative relations.
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The examination is exclusively focused on the Indonesian prepositions “di dalam” and “di
atas” and their English equivalents “in” and “on” in the context of an exploratory
investigation. Consequently, the analysis will not address the inclusion of related prepositions
in the discourse, including English prepositions such as “above”, “under”, and “over”. This
study, once more, is exploratory in its essence, with the objective of illustrating that
prepositions, conventionally perceived as a closed word class with restricted lexical
significance, fundamentally contribute to human cognition by shaping spatial relationships

among entities in the world.

RESULTS AND DISCUSSION

The Indonesian preposition "di dalam™ and the English preposition "in" exhibit a shared
conceptualization grounded in the image schema of "CONTAINMENT." Likewise, the
Indonesian preposition "di atas™ and the English preposition "on™ are positioned within the
image schema of "VERTICALITY." This suggests a common origin for these prepositions,
stemming from a shared perception of spatial relations. To further investigate these linguistic
parallels, it is imperative to scrutinize the contextual applications of each preposition and
assess the extent of their equivalence. Direct translatability can be employed as the first

method to scrutinize both their similarities and distinctions.

The Indonesian preposition “di dalam” and the English preposition “in”

The conceptual alignment of "di dalam”™ and "in" under the image schema of
"CONTAINMENT" suggests a fundamental similarity in expressing containment or
enclosure. The preposition "di dalam” in Indonesian is used to denote being enclosed or

surrounded by something, just as "in" is employed in English as exemplified in data (2).
(2). a. Mereka menyimpan pakaian di dalam rumah. (liputan6.com)
‘They store clothes in the house’
b. There are a few books in the bag. (tatoeba.org)
‘Ada beberapa buku di dalam tas itu’.

The data reveals that the use of Indonesian prepositions “di dalam”, along with their English
counterparts “in” in sentences (2), can be seamlessly interchanged in translation. In sentence
(2.a), the Indonesian preposition “di dalam” expresses an identical spatial relationship as the
English preposition “in” does in sentence (2.b). The direct and reciprocal translatability

observed in these expressions suggests that the utilization of prepositions in sentences (2)
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denotes a consistent spatial relationship between entities. This shared representation also
reflects a conceptual similarity in understanding the spatial relations conveyed by these
prepositions.

The phrase "di dalam rumah" (literally and directly translated into “in the house”) in
Indonesian and "in the house™ in English both convey the idea of being within the confines of
a house. This shared semantic territory reflects the universality of the human cognitive
process in understanding containment. This conceptual parallelism is reinforced by the
translatability of these prepositions between languages. The direct translation capabilities
between "di dalam” and "in" underscore their semantic equivalence and the interchangeability
of their usage. Such translational ease is a strong indicator of the shared conceptual
framework underlying these prepositions.

The preceding analysis has demonstrated that both the Indonesian preposition "di dalam™ and
its English equivalent "in" are grounded in the CONTAINMENT image schema. When
employed to depict a spatial relationship within this schema, "di dalam™ and "in" can be
directly translated interchangeably. The conceptual framework of "di dalam™ in Indonesian
and "in" in English relies on the perception of the Ground. If the Ground is perceived as a
container, the Figure will be spatially configured within that Ground using the preposition “di

dalam” in Indonesian and “in” in English.

Subsequent examples reveal a distinct finding compared to the earlier analysis, where the
English preposition “in” in sentence (3.a) does not have a direct equivalence with its

Indonesian counterpart 'di dalam' (3.b).
(3). a. Ajetis flying in the sky. (freepik.com)

b. *3 ‘Sebuah jet terbang di dalam langit’
a jet fly in sky

C. ‘Sebuah jet terbang di langit’ or
d. ‘Sebuah jet terbang di atas langit’

In sentence (3.a), the English preposition “in” cannot be directly translated to its Indonesian
equivalent “di dalam” in sentence (3.b). Within this specific context, the English preposition
“in” and its Indonesian counterpart “di dalam” reveal distinct conceptual perspectives. The
usage of the English preposition “in” in (3.a) implies that English speakers conceptualize the

sky as a container where other entities are positioned inside, indicating its association with the

% The use of the asterisk symbol in the data signifies the inappropriateness of the expression.
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CONTAINMENT image schema. In other words, the primary use of the preposition “di
dalam” and “in” is highly dependent on how the Ground is culturally perceived. This strongly
suggests that a particular spatial configuration is interpreted uniquely and is expressed
through a varied selection of preposition usage.

The analysis compellingly suggests that human perceptual cognition lacks objectivity in
perceiving a Ground within a spatial relation with a Figure. This implies that perception is
subjective and collectively contributes to shaping cultural perspectives. This shared
perception forms a conceptual framework that influences speakers in understanding spatial
relations. If human perceptual cognition were objective, English and Indonesian speakers
would depict similar spatial layouts in perceiving the sky. However, reality, as reflected in
sentences (3), indicates that English and Indonesian speakers perceive the spatial arrangement
related to the sky differently. English speakers regard the sky as an image schema of
"CONTAINER," while Indonesian speakers perceive it as a an image schema of "LAYERS."

In Indonesian culture, a widely recognized saying is "di atas langit ada langit”, literally
translating to "above the sky, there exist skies". Essentially, this phrase conveys the idea that
there is always someone superior or something beyond our current understanding or
achievements. In simpler terms, Johnson's (2008) insight about the coherence and structure of
our experiences emphasizes that it is not solely determined by randomly recurring dynamic
patterns of perceptual interactions. Instead, the coherence and structure arise from our process

of categorization and classification.

The above examination suggests that the Indonesian preposition "di dalam” and its English
counterpart "in" exhibit a comparable conceptual structure linked to the CONTAINMENT
schema. The divergence in the application of these prepositions is not rooted in an inherent
dissimilarity in their internal conceptual structures but rather arises from variations in how the
Ground is perceived. Despite referencing the same object, English and Indonesian speakers
may interpret the object in divergent ways. As exemplified in the provided data (3), English

speakers view the "sky" as a container, while Indonesian speakers perceive it as a layer.

The utilization of the English preposition "in" in another context, which cannot be directly

translated to the Indonesian preposition "di dalam", is exemplified in data (4).
(4). a. By swimming in the sea | cross normal boundaries (www.theguardian.com)

b. *‘Dengan berenang di dalam laut saya melampau batas normal’
by swimming in sea | cross boundaries normal
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c. ‘Dengan berenang di laut saya melampau batas normal’

In this instance, Indonesian speakers deviate from the usual use of the preposition "di dalam”,
directly associated with the CONTAINMENT image schema (4.b), to express the sentence in
(4.a). The employment of "di dalam” in sentence (5.b) implies a three-dimensional
CONTAINMENT image schema, signifying the actor's presence contained inside the sea.
Here, the sea is perceived as a three-dimensional container, with the actor positioned within it
rather than on its surface.

To convey this scenario, Indonesian speakers opt for the preposition "di" over "di dalam™ as
in (4.c). The broad applicability of "di" in Indonesian enables it to convey a wide range of
spatial relations. The use of the Indonesian preposition "di" relies on shared knowledge
among the speakers, contributing to a nuanced and accurate interpretation of the spatial
configuration. This analysis suggests that English speakers have a broader and more flexible
perception of the CONTAINMENT image schema compared to Indonesian speakers. In the
case of Indonesian speakers, the CONTAINMENT image schema pertains to a three-
dimensional container, spatially configuring the Figure inside it, excluding placement on its

surface.

The Indonesian preposition “di atas” and the English preposition “on”

Moving on to the prepositions associated with the image schema of VERTICALITY, “di
atas” in Indonesian and “on” in English signify a spatial relationship involving vertical
positioning. Both prepositions convey the idea of being situated above or on top of something

as exemplified in data (5).
(5). a. Saya meletakkan piring di atas meja. (grid.id)
‘I placed the plate on the table’
b. The apple on the table is rotten. (hinative.com)
‘Apel di atas meja itu busuk.’

The data reveals that the use of Indonesian prepositions “di atas”, along with their English
counterparts “on” in sentences (5.a) and (5.b), can also be seamlessly interchanged in
translation. In sentence (5.a), the Indonesian preposition “di atas” expresses an identical
spatial relationship as the English preposition “on” does in sentence (5.b). The direct and

reciprocal translatability observed in these expressions also suggests that the prepositions in
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sentences (5.a) and (5.b) denote a consistent spatial relationship between entities. This shared
representation also reflects a conceptual similarity in understanding the spatial relations
conveyed by these prepositions.

In the above analysis, the exploration of the Indonesian preposition “di atas” and its English
equivalent “on” revealed a compelling aspect of linguistic interchangeability. The initial
assessment of interchangeability was based on the seamless substitution of “di atas” with
“on” and vice versa in various contexts as in (5), suggesting a common understanding of
spatial relations framed by the image schema of VERTICALITY. However, upon a more
profound exploration, it becomes evident that the mere interchangeability of these
prepositions may not fully encapsulate the complexity of their mental representations.
Additional illustrations (6) and (7) (Kusmanto, 2017; Kusmanto et al., 2021) unveil a layer of
complexity beyond mere linguistic equivalence. These instances suggest that the application
of prepositions is not solely a linguistic choice but is intricately intertwined with the
subjective worldviews of language speakers. The mental schema associated with the
Indonesian preposition “di atas” might extend beyond the simplistic representation provided
by the image schema of VERTICALITY.

(6). a. The lamp is on the ceiling.

b. The lamp is on the wall.

o

. The lamp is on the table.

().

a})

. *Lampu itu berada di atas langit-langit.
Lamp that is on celing

“the lamp in on the ceiling”

b. *Lampu itu berada di atas dinding.
Lamp that is on wall
“The lamp is on the wall.

c. Lampu itu berada di atas meja.
Lamp that is on table
“The lamp is on the table”

d. Lampu itu berada di langit-langit.
Lamp that is (all-encompassing preposition) ceiling
“The lamp is on the wall”

e. Lampu itu berada di dinding.
Lamp that is (all-encompassing preposition) wall
“The lamp is on the wall”
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Data (6) concerning the usage of the English preposition “in” reveals that the spatial
arrangement between the entity ‘the lamp’ and other entities (6.a) ‘the ceiling’, (6.b) ‘the
table’, and (6.c) ‘the wall’ is not structured based on the VERTICALITY image schema. Data
(6.a) and (6.b) indicate that the spatial relationship between entities lacks any discernible
connection with the VERTICALITY image schema. Consequently, the conceptual framework
of the English preposition “on” does not incorporate orientation (whether vertical or
horizontal) as a factor in perceiving the spatial relationship between entities in data (6).

The conceptual arrangement evident in data (6) pertaining to the use of the English
preposition “on” is characterized by a ‘direct attachment’ between entities. In this context, if
the entity ‘the lamp’ is considered the Figure and ‘the ceiling’, ‘the wall’, and ‘the table’
represent the Ground, the configuration between the Figure and the Ground completely
overlooks the orientation aspect of the spatial relationship. Consequently, the spatial relations
in (6) can manifest in various arrangements, provided that the Figure attaches to the Ground
in a way that the Ground serves as the support for the Figure. In other words, the spatial
arrangements of the data (6) stem from the image schema of SUPPROTIVE
ATTACHMENT.

On the contrary, data (7) illustrate that Indonesian speakers employ the preposition “di atas”
to indicate a vertical orientation relationship. Furthermore, the Figure must be oriented
vertically relative to the Ground, regardless of whether the Figure is physically and directly
attached to the Ground or not. This is why the spatial relationships in (6.a) and (6.b) cannot be
directly translated using the Indonesian preposition “di atas” as in (7.a) and (7.b). Instead,
Indonesian speakers would use the all encompassing preposition “di” to express the spatial
relationship in (6.a) and (6.b) as in (7.d) and (7.e).

In this context, the distinction in the use of the Indonesian preposition “di atas” and the
English preposition “on” is evident in their associated image schemas. The Indonesian
preposition "di atas" employs the VERTICAL RELATION image schema, depicting the
Figure positioned vertically above the Ground, whether in direct contact as illustrated in (8.a)

or without direct contact as shown in (8.b).

(8). a.bukuitu berada di atas meja.
book that is on  table

‘the book is on the table”

b. Pesawat itu melintas di atas bukit ttu.

plane that fly on hill that
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‘the plane is flying over the hill”

At the same time, the application of the English preposition “on” is grounded in the
SUPPORTIVE ATTACHMENT image schema, irrespective of the orientation of the
relationship. Consequently, as exemplified in data (6), the English preposition “on” can
establish a spatial connection between a Figure and a Ground in diverse orientations.

The above analysis demonstrates that relying solely on the use of the Indonesian preposition
“di atas” and the English preposition “on”, as seen in data (5), can lead to misleading
conclusions regarding the underlying image schema used for the usage of these two
prepositions. This finding is crucial because it turns out that the Indonesian preposition “di
atas” and the English preposition “on” exhibit significantly different patterns of usage. The
Indonesian preposition “di atas” represents a configuration resulting from the
conceptualization of spatial relations between entities based on the vertical orientation
relationship between the Figure and the Ground. On the other hand, the English preposition
“on” represents a configuration resulting from the conceptualization of spatial relations
between entities based on the relationship between an attached Figure and a supporting

Ground.

This distinction highlights the importance of delving deeper into the cognitive and linguistic
nuances associated with the use of these prepositions. The initial assumption of
interchangeability based on a shared image schema of VERTICALITY needs to be revisited,
given the divergence in the fundamental conceptualizations of spatial relations embedded in
these prepositions. The Indonesian preposition “di atas” involves a vertical orientation that
emphasizes the positional relationship between the Figure and the Ground, whereas the

English preposition “on” emphasizes attachment and support in spatial relationships.

This insight urges a reconsideration of the implications for cross-linguistic and cross-cultural
communication. It underscores the need to recognize that linguistic choices, especially those
involving prepositions, are not merely interchangeable across languages. Instead, they reflect
deep-seated cultural and cognitive perspectives that shape the way spatial relations are

conceptualized and expressed.

What is notably intriguing is the utilization of the Indonesian preposition “di”, exemplified in
instances (4.c), (7.d), and (7.e), which demonstrates a remarkable breadth of meaning. This
preposition serves as an all-encompassing term, signifying an unspecified spatial relationship
that lacks an equivalent counterpart in English. It operates as a versatile preposition,

encompassing various arrangements between the Figure and the Ground. The specific
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interpretation of the spatial connection between the Figure and the Ground, indicated by the
Indonesian preposition “di”, is contingent upon its pragmatic meaning. Essentially, we
acknowledge the presence of the Figure, but the precise spatial alignment with the Ground
remains unspecified. However, the contextual background provides valuable insights into
their spatial relationship.

Alternative interpretations can be proposed regarding the utilization of the Indonesian
preposition “di”, which is versatile enough to represent various configurations of spatial
relations. Firstly, Indonesian speakers might not intricately focus on spatial relations unless
such details become necessary. When a detailed spatial relation is indeed needed, Indonesian
speakers will explore it more extensively within the given context. Secondly, the flexibility of
'di' allows for a broad application in expressing spatial relationships, emphasizing the
pragmatic and contextual aspects in communication. This adaptability implies that Indonesian
speakers prioritize a functional and contextual understanding over specifying spatial details in
everyday language use. Moreover, the use of the Indonesian preposition 'di' also aids learners
of Indonesian as a foreign language when they are uncertain about which spatial preposition

to use in a particular situation.

CONCLUSION

This comprehensive exploration into the cognitive and cultural dimensions influencing
prepositional usage highlights the need for a more nuanced and interdisciplinary approach in
future studies. While the focus has primarily been on linguistic aspects, recognizing the
interconnectedness of language, cognition, and culture is imperative for a holistic
understanding of how prepositions shape our perceptions of spatial relations. This
interdisciplinary perspective has the potential to uncover richer layers of meaning and shed
light on the intricate dynamics that govern the usage patterns of prepositions in different

languages.

Future research endeavors should extend beyond traditional linguistic analyses and delve into
the cognitive processes that underlie the choice and interpretation of prepositions. Cognitive
linguistic theories, such as image schemas, provide a valuable framework for understanding
the mental representations that inform prepositional usage. By exploring how individuals
mentally conceptualize spatial relations, researchers can gain insights into the cognitive
mechanisms that influence prepositional choices. The interdisciplinary approach advocated
here aligns with the growing recognition of the intricate interplay between language and

culture in the field of linguistics. By extending this understanding to prepositional usage,
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researchers can uncover deeper layers of cultural meaning that may remain obscured within

the confines of traditional linguistic analyses.

Despite the exploratory nature of the discussion within this paper, the analysis of the data
underscores the richness and complexity inherent in prepositional meanings when
representing spatial arrangements. Contrary to the notion that prepositions are closed-class
words with restricted meanings, the data suggests that they are dynamic linguistic elements
capable of encapsulating nuanced and captivating meanings. This challenges the traditional
view of prepositions as mere functional connectors and emphasizes the need to consider them

as carriers of cultural and cognitive significance.

The findings also raise intriguing questions about the universality of image schemas as
objective cognitive defaults. The data analysis reveals that various language speakers can
conceptualize spatial arrangements differently within distinct spatial setups. This challenges
the assumption that image schemas are universally shared cognitive structures and
emphasizes the role of cultural and individual differences in shaping mental representations.
Therefore, an in-depth exploration into the cultural dimensions of prepositional usage is
crucial for a comprehensive understanding of how linguistic choices reflect and contribute to

cultural worldviews.

While this study has provided valuable insights, it is essential to acknowledge its limitations
and recognize the need for further research to delve into the cultural depth embedded in
prepositional usage. Future investigations could employ a more extensive and diverse dataset,
encompassing various cultural and linguistic contexts to capture a broader spectrum of
prepositional meanings. Additionally, incorporating experimental methods, such as cognitive
linguistic experiments, could offer a more detailed understanding of how individuals from

different cultural backgrounds mentally represent spatial relations.

Finally, the exploration of prepositional usage goes beyond the boundaries of linguistics and
calls for an interdisciplinary approach that considers the intricate interplay between language,
cognition, and culture. By recognizing the dynamic and multifaceted nature of prepositional
meanings, researchers can gain a more profound understanding of how language shapes our
perception of spatial relations. The insights garnered from this interdisciplinary exploration
contribute not only to linguistic theory but also to the broader field of intercultural
communication, providing a foundation for navigating the complexities of language and

cultural diversity.
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Ortaokul égrencilerinin elestirel diisiinme ve problem ¢ozme becerilerinin ol¢iimii:
Bir analitik rubrik gelistirme ¢calismasi

Ortaokul 6grencilerinin elestirel diisiinme ve problem ¢ézme becerilerinin él¢iimii: Bir

analitik rubrik gelistirme ¢alismasi

Oz

Bireylerin ¢agdas yasamin gerekliliklerine cevap verebilmesi ve demokratik hayata katilim saglayabilmesi igin
bilimsel rapor ve tartigmalart elestirel bigimde takip edilebilmesi, bilim insanlarinin bilgi iiretme ve problem
¢ozme bigimlerini kavrayabilmesi ve tek tarafli agiklamalardan kaginmasi gerekmektedir. Tiim bu yeterlikler
biitlinii elestirel diisiinme ve problem ¢dzme becerilerini giindeme getirmektedir. Bu iki becerinin dgretim
ortamlarinda uygulamali olarak ele alinmasi ve gelistirilebilmesi i¢inse anlamli baglamlara ve saglikli 6lglim
araglarina ihtiya¢ vardir. Bu ¢alismada bu dogrultuda bir planlama yapilmis ve ortaokul 6grencilerinin elestirel
diisiinme ve problem ¢dzme becerilerinin biitiinciil ve performansa dayali 6lglimiinde kullanilabilecek analitik
bir rubrigin gelistirilmesi amaglanmistir. S6z konusu analitik rubrigin gelistirilmesi siirecinde once ilgili alan
yazin taranmis, Olciitler ve performans diizeyleri belirlenmis, uzman goriisii alinmig ve bir pilot uygulama
gergeklestirilmistir. Gergeklestirilen pilot uygulama i¢in dinozorlarin yok olus teorileri tizerinden ilgi ¢ekici ve
alternatif iddialarin degerlendirilmesine agik bir baglam tanimlanmis ve Ogrencilerin bu baglamda elestirel
diisiinme ve problem ¢ézme becerilerini ise kosacaklari bir performans sergilemeleri saglanmistir. Gelistirilen
analitik rubrigin igerik gecerligi alan yazin incelemesi ve uzman goriisleri, yap1 gegerligi ve giivenirligi ise pilot
uygulamada elde edilen veriler dogrultusunda degerlendirilmistir. Ulasilan sonuglar gelistirilen analitik rubrik ile
ortaokul dgrencilerinin elestirel diisiinme ve problem ¢6zme becerilerinin biitiinciil ve performansa dayali olarak
gegcerli ve giivenilir bicimde 6l¢iilebilecegini gostermistir.

Anahtar Kelimeler: Elestirel diisiinme, problem ¢6zme, analitik rubrik.

Assessing middle school students critical thinking and problem solving skills: An
analytical rubric development study

Abstract

Developing the ability of individuals to respond to the requirements of contemporary life and to participate in
demacratic life are among the priority agenda of modern science education. This agenda makes the competencies
of critically following up scientific reports and discussions, participating in decision-making processes,
understanding the way of scientists in producing information and problem solving, avoiding one-sided
explanations and accessing reliable sources as important goals to be achieved. The critical thinking and problem
solving skills constitute an important infrastructure for these competencies and meaningful contexts and
measurement tools are needed in order to deal with and develop these critical thinking and problem solving skills
practically in teaching environments. In this study, a planning was made in line with this need and it was aimed
to develop an analytical rubric that can be used in the holistic and performance-based measurement of secondary
school students' critical thinking and problem-solving skills. During the development process of the
aforementioned analytical rubric, firstly, the relevant literature was examined, criteria and performance levels
were determined, expert opinion was taken and a pilot study was carried out. For the pilot study, a relevant
context for the evaluation of interesting and alternative theories on the extinction of dinosaurs was defined, and
students were asked to answer related questions with performing their critical thinking and problem solving
skills. The content validity of the developed analytical rubric was evaluated in line with the literature review and
expert opinions, and the construct validity and reliability were evaluated in line with the data obtained in the
pilot application. The results showed that with the developed analytical rubric, the critical thinking and problem
solving skills of secondary school students can be measured holistically in a valid and reliable way that based on
their performance.

EXTENDED ABSTRACT
Introduction

Ensuring the individual's emancipation, responding to the requirements of contemporary life, and participation in
democratic life has been on the agenda of modern science education for a long time and directs the search for
improvement of teaching environments. In this context, developing competencies such as following scientific
reports and discussions in the media critically and participating in decision-making processes, understanding the
scientists’ way of producing knowledge and problem solving, avoiding one-sided explanations and accessing
reliable sources are presented as important goals. Among all these competencies, critical thinking and problem
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solving skills constitute an important starting point and find an important response in the science curriculum of
our country. Because, creative and critical thinking has an undeniable role in the production of scientific
knowledge, and on the way to knowledge, critical thinking and problem-solving skills, along with scientific
process skills must be employed at certain points.

It is argued that individuals who can think critically should be able to focus on a problem, analyze arguments,
ask and answer questions, examine the reliability of sources, make observations and evaluate data, make
deductive and inductive inferences, form value judgments, define concepts, set assumptions, make decisions and
interact with others. An individual with advanced problem-solving skills, on the other hand, can define the
problem, collect data about the problem, analyze the collected data, develop and evaluate possible solutions,
realize the solution of the problem and perform self-regulation. For example, at the stage of defining the
problem, he can express the problem in his own words, identify the limitations of the problem and make the
problem as concrete as possible. While creating possible solutions, he first creates a conceptual infrastructure by
choosing the appropriate theory, principles and approaches to the problem.

In order for critical thinking and problem solving skills to be a part and target of instructional environments, they
must first be measured and monitored in a healthy way. For this, measurement and evaluation processes should
be planned, in which individuals can demonstrate their skills holistically and receive feedback on their
performance. With this perspective, in this study, it was aimed to develop an analytical rubric that would enable
the holistic and performance-based measurement of critical thinking and problem solving skills.

Method

In the development process of the analytical rubric, first a theoretical framework was created for the skills to be
measured. For this, a number of studies on critical thinking and problem solving skills in the literature were
reviewed and an evaluation was made on the criteria and performance levels that should be included in the
rubric. After the evaluations, it was seen that the criteria could be structured on problem solving steps and the
performance levels on the said criteria could be structured on critical thinking skills, so that it would be possible
to deal with these two skill areas holistically. In this context, the criteria of the rubric are constructed as (i)
defining the problem, (ii) collecting data about the problem, (iii) analyzing the data related to the problem, (iv)
creating possible solutions to the problem, (v) evaluating possible solutions to the problem, (vi) realizing the
solution of the problem and (vii) self-regulation. Then, performance levels were determined for each of these
criteria and for the first two criteria interpretation, the third criterion analysis, the fourth criterion inference, the
fifth criterion evaluation, the sixth criterion explanation, and the last criterion self-regulation critical thinking
skills were employed.

While determining the performance levels of the criteria, the values “Excellent (2 points)”, “Good (1 point)” and
“To be improved (0 points)” were preferred and each performance level was tried to be explained in as much
detail as possible. For example, the excellent performance level created for the criterion of defining the problem
was explained as “expresses the purpose and importance of the problem in his own words, by interpreting it in a
clear and precise language”, and the good performance level was explained as “although he seems to understand
the purpose and importance of the problem, he finds it difficult to interpret the problem in his own words”. After
defining the criteria and the performance levels to be taken as basis for each criterion, the first draft rubric was
presented to the opinion of two assessment and evaluation experts. In line with the feedback received from the
experts, the definitions of some performance levels were made more clear and discrete, and the context that
should be designed was focused on in order to measure problem-solving and critical thinking skills holistically.

At this point, it has been decided on the theories of the extinction of dinosaurs, which do not have definite and
ready answers in open sources and will allow evaluation among alternative theories. After that, a short text
referring to the theories of the extinction of dinosaurs and in this context, an open ended questions form focused
on problem-solving skills ranging from problem definition to self-assessment, and pilot implementation was
initiated for pilot study. The pilot study was carried out with 26 seventh grade students, completed in 2 lesson
hours with the use of open sources, and the student product files obtained were evaluated independently by two
researchers with the help of the rubric developed.

The content validity of the developed rubric was evaluated in the light of theoretical discussions in the literature
and opinions received from two assessment and evaluation experts, one of whom works directly in the field of
problem solving and critical thinking skills. In the evaluation, it was seen that the skills targeted in the criteria in
the rubric were not exceeded, all important aspects of problem solving and critical thinking skills were covered,
and content validity was ensured by creating application content for each criterion. For the construct validity of
the rubric, the focus was on the criteria constructed through problem solving and critical thinking skills, and it
was checked whether these criteria were capable of evaluating all important aspects of the target structure. When
the products obtained in the pilot study were evaluated with the help of the developed rubric, it was seen that the
answers of the students and the processes they operated while arriving answers could be evaluated in a healthy
way together with the scoring criteria and performance levels, and there were no criteria that did not have a
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significant relationship with the targeted structure. After the validity evaluation of the rubric was completed, the
reliability analysis was started and the fit index value, which indicates the consistency between the raters, was
calculated. For this, the student products obtained in the pilot study were evaluated independently by two
researchers, the scores they gave for each item in the rubric were tabulated, and a value of approximately 82%
was reached in the calculation made on these tables [(149/182) * 100].

Results

It has been evaluated that the analytical "Critical Thinking and Problem Solving Skills Evaluation Rubric"
developed in this research can measure the relevant skills of individuals in a performance-based, holistic and
healthy way. Considering that most of the scales in the literature focus on the measurement of expressions and
perceptions about these skills, it can be argued that the developed rubric will fill an important gap in the field
with its structure that allows the measurement of the target skills of individuals in the context of their
performance.

Keywords: Critical thinking, Problem solving, Analytical rubric.

GIRIS

Bireyin 6zgiirlesmesinin, ¢cagdas yasamin gerekliliklerine cevap verebilmesinin ve demokratik
hayata katiliminin saglanabilmesi uzun siiredir ¢cagdas fen egitiminin glindemini olusturmakta
ve 0gretim ortamlarinin iyilestirilmesi arayiglarina yon vermektedir. Bu baglamda medyada
yer bulan bilimsel rapor ve tartismalari elestirel bicimde takip etme ve karar alma siireclerine
katilim (DeBoer, 2000), bilim insanlarinin bilgi iiretme ve problem ¢dzme bigimlerini
kavrama, tek tarafli agiklamalardan kacinma ve giivenilir kaynaklara erisim gibi yeterliklerin
gelistirilmesi onemli hedefler olarak sunulmaktadir (Bybee ve ark., 2008; Chiappetta ve
Koballa, 2006; Zimmerman, 2007). Tiim bu yeterlikler biitlinii i¢inde elestirel diisiinme ve
problem ¢6zme becerileri onemli bir ¢ikis noktasi olusturmakta ve iilkemiz fen bilimleri dersi
ogretim programinda da onemli bir karsilik bulmaktadir (Milli Egitim Bakanlhigi [MEB],
2018). Zira bilimsel bilginin iiretilme silirecinde yaratici ve elestirel diisiinme yadsinamaz bir
role sahiptir (Hu ve Adey, 2002) ve bilgiye giden yolda bilimsel siire¢ becerileri ile birlikte
elestirel diislinmenin ve problem ¢6zme becerilerinin de belirli noktalarda mutlaka ise

kosulmasi gerekmektedir (Hadzigeorgiou ve ark., 2012; Irwanto ve ark., 2019).
Elestirel Diisiinme

Ilgili alan yazin, baz1 farkliliklar giindeme gelse de, elestirel diisiinme becerisinin bir dizi
temel bilesen ve bireylere saglayacagi katki baglaminda ele alinabilecegini gostermektedir.
Elestirel diislinebilen bireylerin bir probleme odaklanabilmesi, argliimanlar1 analiz edebilmesi,
sorular sorup cevaplandirabilmesi, kaynaklarin giivenirligini sorgulayabilmesi, gézlem yapip
verileri degerlendirebilmesi, tiimdengelimsel ve tiimevarimsal ¢ikarimlar yapabilmesi, deger
yargilart olusturabilmesi, kavramlar1 tanimlayabilmesi, varsayimlar belirleyebilmesi, karar
verip baskalariyla etkilesime girebilmesi gerektigi ileri siirilmektedir (Demircioglu, 2018;

Ennis, 1987). Bu yeterliklere sahip bireylerin iddialarin anlamini ve yapilandirilma bi¢imini
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sorgulayabilecegi, farkli bakis agilarini ve yorumlari kavrayabilecegi, belirli bir konuya iliskin
durus sergileyebilecegi, bireysel degerler ile tutumlar1 gozden gegirerek diisiincelerini eyleme
dontistlirebilecegi Ongodriilmektedir. Dolayisiyla gerceklik ile iddiayr ayirt edilebilecegi,
tutarsiz yargilarin farkina varilabilecegi, hem sozel hem de yazili dili etkili bi¢imde
kullanabilecegi (Kiiriim, 2002), belli bir konuyu farkli agilardan ele alabilecegi, iddialara dair
kanitlar1 irdeleyebilecegi, iddialar1 kanitlarla giiclendirebilecegi ve bir sonuca ulasarak bunu
yorumlayabilecegi (Willingham, 2007) varsayilmaktadir. Tiim bu yeterlikler genel anlamda
analiz etme, yorumlama, ¢ikarim yapma, agiklama, degerlendirme, 6z-diizenleme kategorileri
altinda ve gruplandirma, anlam olusturma, fikirleri irdeleme, kanitlar1 analiz etme, iddialar
degerlendirme, sonu¢ c¢ikarma, saglama yapma, tezleri sunma ve O6z-degerlendirme alt

becerileri ile birlikte ele alinmaktadir (Facione, 1990; Snyder ve Snyder, 2008).

Diger yandan elestirel diisiinme becerilerine sahip olma ve bunlar1 sergileme egilimi arasinda
onemli bir fark oldugu ve dogrudan sorulmadikca bireylerin kendi bakis acilarma karsit
yaklagimlarin gerekgelerini agikg¢a sunmadiklari ileri siiriilmektedir (Perkins ve ark., 1993).
Bu tez elestirel diisiinmenin bazi1 beceriler yaninda kisilere, olaylara ve durumlara karsi
alisilmis ancak sekillendirilebilir bigimlerde pozisyon almay1 veya cevap vermeyi (Facione,
2000), acik fikirli, tarafsiz, merakl ve farkli bakis agilarina agik olmayi (Bailin ve ark., 1999;
Ennis, 1985) gerektirdigine dikkat ¢ekmektedir. Bu nedenle elestirel diisiinme, sergilenmesi
gereken becerilerle birlikte bu becerilerin sergilenmesini tesvik edecek, bireyleri arka planda
isleyen siirecleri agik etmeye istekli hale getirecek baglamlarda degerlendirilmelidir. Bununla
birlikte elestirel diisinme salt akademik bir ihtiya¢ olarak goriilmemeli, yasamin farkli
alanlarindaki sorunlarin ¢6ziimiinde oynayabilecegi rol (Braman,1999; Tirnlkli ve
Yesildere, 2005) ve mesela sosyal iligkilerdeki giic, esitlik ve adalet kavramlarinin daha iyi

anlasilmasinda saglayabilecegi katki da dikkate alinmalidir (Coftey, 2008).

Elestirel diistinmeye dair beceriler, egilimler ve hayatin biitiiniine saglayacagir katki
baglaminda yiiriitiilen bu tartismalar bdyle bir yetkinligin neden 21. ylizyilin gerektirdigi
diger bilgi ve beceriler ile birlikte ele alinmasi gerektigini de anlasilir kilmaktadir. Mesela
gittikge daha karmagsik hale gelen gilinlimiiz diinyasinda yiiz yiize gelinen siyasi, sosyal ve
ekonomik sorunlar elestirel diisiinmeye problem ¢6zme becerilerinin eslik etmesi gerektigini
gostermektedir (Sahin, 2004; Sanli, 2005). Ancak ilgili problem ¢6zme becerileri salt
mekanik bir silirece isaret etmemeli, gilindelik yasantida karsilasilan beslenme, barinma,
ulagim, i yasami ve egitim-Ogretim ile ilgili engellerin bireysel algilanma bi¢imlerinin
problem ¢ozme siire¢lerini farklilastirabildiginin farkinda olunmalidir (Giiglii, 2003; Temel ve

Ayan, 2015). Diger yandan soz konusu farkliliklar problem ¢dzme siirecinde bazi temel
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adimlarin  s6z konusu olmayacagr anlamina gelmemektedir. Mesela bir problemle
yiizlesildiginde dnce muhtemel ¢oziim yollar i¢in nasil akil yiriitiilebileceginin belirlenmesi,
slirecin biitiinlinde bilimsel yaklasimlarin esas alinmasi, ilgili problem ¢dzme becerilerinin
harekete gecirilmesi ve zihin basit bir depolama aract degil de bir iiretim merkezi haline

getirilmesi gerektigi bilinmelidir (Ozsoy, 2005).
Problem Cozme

Problem ¢6zme hem biligsel hem de sosyal bir aktivitedir (Koray ve Azar, 2008) ve
problemin ¢6ziimii i¢in ilk planlama yapilip harekete gegildikten sonra ¢esitli ¢6ziim araglari
gelistirilirken karsilasilan zorluklar1 asabilme iradesinin sergilenmesini de gerektirir
(Ozyiirek, 2018). Aslinda her bireyin belirli dl¢iide problem ¢dzme becerisi vardir ve egitim-
ogretim ortamlar1 bu becerinin gelistirilebilmesi i¢in biiyiik firsatlar sunar (Koray ve Azar,
2008). Zira giinliik yasamlarinin biiyiik boliimiinii olusturan okul ortamlarinda 6grencilerin ve
ogretmenlerin kargisina ¢oziilmesi gereken bir¢ok problem ¢ikar (Cimnar ve ark., 2009).
Yapilmas1 gereken Ogretim programlarmi becerilerin  bu problemler baglaminda
gelistirilmesine zemin hazirlayacak ve bireylere gercekci baglamlarda uygulama sansi verecek
sekilde tasarlayarak s6z konusu firsatlarin etkili bigimde kullanilabilmesini saglamaktir.
Ancak uygun siireclerin planlanmis olmasi problem ¢6zme becerilerinin gelisimi i¢in tek
basina yeterli degildir zira bireylerin hangi stratejinin ne zaman ve nasil kullanabilecegine
dair farkindaliklarinin da artirilmasi gerekir (Schoenfeld, 1980). Problem ¢6zme siirecinin
¢Oziim iradesi sergileyerek, ise kosulabilecek cesitli problem ¢ozme stratejilerini gézden

gecirerek ve dogru stratejileri izleyerek ilerletebilecegi bilinmelidir.

Simon’un (1975), bireylerin problem ¢6zme becerilerini ve stratejilerini analiz edebilmek i¢in
gelistirdigi “Hanoi Kulesi Bulmacas1” bu anlamda bir 6rnek olarak ele alinabilir. Ug dikey
cubuk ve disklerle oynanan bu oyunda 6nce tiim diskler en biiyiigii altta olacak sekilde bir
cubugun iizerine piramit seklinde yerlestirilir ve sonra tiim diskler ayni sekilde bagka bir
cubuga tasinmaya ¢alisilir. Bunu yaparken ayni anda yalnizca bir disk hareket ettirilebilir ve
bir disk asla kendisinden daha kiiciik bir diskin iizerine yerlestirilemez. Istenilen sayida diskin
kullanilabildigi oyun matematiksel olarak en ¢abuk 2n-1 hamlede (n kullanilan disk sayisidir.)
bitirilebilir. Bu oyunu oynayan bireylerin genellikle ezberci (rote), hedef yinelemeli (goal
recursion), algisal (perceptual) ve hareket modeli olarak adlandirilan dort tiir strateji tizerinde
yogunlasgtigi, her bir stratejinin avantajlar1 ve dezavantajlar1 bulundugu, bireylerin oyunu en
kisa stirede bitirebilmek i¢in yeni stratejiler ararken problem ¢ézme becerilerini gelistirdikleri

goriilmiistiir.
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Problem ¢6zme siirecleri yukarida kaydedilen stratejiler ve benzerleri ile birlikte yedi adimda
yiiriitiilebilir. Bu adimlar problemi tanimlama, problem ile ilgili veri toplama, toplanan
verileri analiz etme, olasi ¢oziim yollar1 olusturma, olast ¢ozlimleri degerlendirme, problemin
¢cOziimiinii gerceklestirme ve Oz-diizenleme seklinde siralanabilir (Bingham, 2004). Mesela
problemin tanimlanmasi, 6grencinin problemi kendi climleleriyle ifade ettigi, problemin
sinirliliklarini belirledigi, problemi olabildigince somutlastirdigi bir stirectir (Muir ve ark.,
2008). Olas1 ¢oziim yollarinin gelistirilebilmesi i¢in probleme uygun teori, ilke ve yaklagimlar
secilerek kavramsal alt yapi olusturulur (Unterrainer ve Owen, 2006). Alternatif ¢oziimler
degerlendirilirken her birinin sosyal ve etik agidan kabul edilebilirligi ile varsayimlara
uygunlugu irdelenir (Charles, 1987; Korkut, 2002). Tiim bu adimlarin kararli bigimde
atilabilmesi ve problem ¢6zme siirecinin saglikli bicimde tamamlanabilmesi i¢in bireylerin
yliz yiize geldigi problemlerle miicadele edebilmesi, gerektiginde varsayimlarini
giincelleyebilmesi ve alternatif ¢6ziim arayislarini giiglendirebilmesi gerekmektedir. Bireyler
bu yolla yeni ¢ozlimler iirettikge Ozgilivenleri ve mantikli kararlar alma yeterlikleri de

gelisecektir (Gligray, 2001; Pena, 2010).
Beceri Ol¢iimii

Yukarida dile getirilen bilesenler, stratejiler ve adimlarla birlikte elestirel diistinme ve
problem ¢dzme becerilerinin 6gretim ortamlarinin bir pargasi ve hedefi haline getirilebilmesi
icin s0z konusu becerilerin tasarlanan uygulamalar baglamindaki gelisimlerinin saglikli
bi¢imde izlenebilmesi gerekmektedir. Bunun ig¢inse bireylerin becerilerini biitiinciil olarak
sergileyebilecekleri ve performanslariyla ilgili doniitler alabilecegi 6lgme ve degerlendirme
stiregleri planlanmalidir. Ancak ilgili alan yazinda yer alan 6lgme araglara bakildiginda
(Bircan, 2022; Giilen, 2019; Hohmann ve Grillo, 2014; Incirkus ve Beyreli, 2019; Panadero
ve Jonsson, 2020; Polat ve Tiimkaya, 2010; Reynders ve ark., 2020; Saribas ve ark., 2019;
Sezgin, 2011; Tiirniiklii ve Yesildere, 2005; Ozgenel ve Cetin, 2018; Yigit, 2018) ¢ogunlukla
tek beceri tiirline (elestirel diislinme veya problem ¢dzme) ve becerilerden ziyade algilara
odaklanildig1 goriilmektedir. Genellikle likert tipinde olan bu tiir 6l¢eklerle beceri gelistirmek
icin planlanmis siireglerin etkililiginin anlamli bigimde Olgiilebilmesi ¢ok miimkiin
goriinmemektedir. Bu nedenle klasik testlerin ve likert tipi 6l¢me araglarinin 6tesine gecilmeli
ve bireylerin becerilerini sergilemelerine ve siire¢ sonunda iirlin sunmalarina izin veren
performans degerlendirmelerine odaklanilmalidir (Airasian ve Jones 1993). Zira genel
anlamda bireylerin grenmelerinin tek yonlii bir Olgme araciyla tam olarak
degerlendirilemeyecegi, 6zellikle elestirel diisiinme gibi kompleks yeterliklerin mutlaka ¢ok

boyutlu 6l¢gme anlayiglarin1 gerektirdigi (Benner ve ark., 2010) ve egitimcilerin bu tiir
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yeterliklerin saglikli bi¢imde degerlendirilmesi noktasinda 6nemli sorumluluklarinin oldugu
bilinmektedir (McDonald, 2007). Bu arastirmada, bu bakis agisiyla hareket edilmis ve
elestirel diistinme ile problem ¢ézme becerilerinin biitiinciil ve performansa dayali 6l¢imiinii
miimkiin kilacak analitik bir rubrigin gelistirilmesi amaglamistir. Rubrigin gelistirilme
sirecinde esas alinan anlayis, atilan adimlar, gerceklestirilen pilot uygulama, gegerlik ve
giivenirlik degerlendirmeleri asagida arastirmanin yontem boliimiinde ayrintili olarak

sunulmustur.

YONTEM

Analitik rubrikler, 1y1 tanimlanmis Sl¢iitler yardimiyla performanslarin gecerli ve giivenilir bir
sekilde degerlendirilmesinde etkili bigimde kullanilabilir (Jonsson ve Svingby, 2007; Moskal,
2000). Ancak bunun i¢in Olgiilecek performansin  boyutlar1 saglikli  bigimde
derecelendirilebilmeli, Olgiitleri gézlemlenebilir olmali ve 6l¢lim i¢in yeterli zamana sahip
olunmalidir (Sezer, 2005). Bu arastirmada tiim bu hususlar dikkate alinarak elestirel diisiinme
ile problem ¢d6zme becerilerinin biitiinciil ve performansa dayali 6l¢giimiinde kullanilabilecek
analitik bir rubrik gelistirilmistir. S6z konusu rubrik gelistirme siireci, aragtirmacilarin beraber
yiiriittiikleri daha kapsamli1 bir ¢alismanin pargasi olarak, Siileyman Demirel Universitesi Etik
Kurulu tarafindan 25.10.2023 tarihli ve 127/19 sayili karar ile etik ilkeler ve insan haklar
baglaminda uygun bulunmus ve asagida sunulan adimlar (Andrade, 2001; Gamel ve ark.,

2018) izlenerek yiirtitiilmiistiir.
Alan Yazin Taramasi

Analitik rubrik gelistirme siirecindeki bu ilk adimda 6l¢lilmek istenen becerilere dair teorik
bir ¢erceve olusturulmustur. Bunun i¢in alan yazinda yer alan elestirel diislinme ve problem
¢ozme becerilerine dair bir dizi ¢alisma (Bircan, 2022; Giilen, 2019; Hohmann ve Grillo,
2014; incirkus ve Beyreli, 2019; Panadero ve Jonsson, 2020; Reynders ve ark., 2020; Saribas
ve ark., 2019; Sezgin, 2011; Tiirniiklii ve Yesildere, 2005; Ozgenel ve Cetin, 2018; Oztiirk,
2022; Yigit, 2018) gézden gecirilmis ve rubrikte yer almasi gereken olgiitler ile performans

diizeylerine dair degerlendirme yapilmstir.
Olciitlerin ve Performans Diizeylerinin Belirlenmesi

[lgili alan yazin gézden gegirildikten sonra rubrikte yer almasi gereken olgiitlere ve bu
olgiitlerin degerlendirilmesinde esas alinacak performans diizeylerine odaklanilmistir. Yapilan
degerlendirmeler sonrasinda olgiitlerin problem ¢6zme basamaklari, s6z konusu 0lgiitlere dair

performans diizeylerinin ise elestirel diislinme becerileri iizerinden yapilandirilabilecegi,
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boylece bu iki beceri alaninin biitiinciil olarak ele alinmasinin miimkiin olabilecegi
goriilmiistiir. Rubrigin Slciitlerini olusturan problem ¢dzme becerilerinde Bingham’in (2004),
performans diizeylerini tanimlayan elestirel diisiinme becerilerinde ise Snyder ve Snyder

(2008) ile Facione’nin (1990) calismalari esas alinmustir.

Bu kapsamda rubrigin dlgiitleri sirastyla (i) problemi tanimlama, (ii) problem ile ilgili veri
toplama, (iii) problem ile ilgili verileri analiz etme, (iv) probleme yonelik olasi ¢6ziim yollari
olusturma, (v) probleme yonelik olasi ¢oziimleri degerlendirme, (vi) problemin ¢oéziimiinii
gerceklestirme ve (vii) 6z-diizenleme seklinde yapilandirilmistir. Daha sonra bu dl¢iitlerden
her biri i¢in performans diizeyleri belirlenmis ve ilk iki 6l¢iit yorumlama, {i¢iincii 6l¢iit analiz
etme, dordiincii 6l¢iit ¢ikarim yapma, besinci Ol¢iit degerlendirme, altinci 6lgiit agiklama ve

son Ol¢iit de 6z-diizenleme elestirel diistinme becerisi lizerinden ele alinmustir.

Olgiitlere dair performans diizeyleri belirlenirken Moskal (2000)’1n &nerdigi "Miikemmel (2
puan)", "Iyi (1 puan)" ve "Gelistirilmeli (0 puan)" degerleri tercih edilmistir. Bununla birlikte
bu performans diizeylerinin tarafsiz degerlendirmeye acik olacak sekilde yapilandirilmalarina
dikkat edilmis, bunun i¢in gerekli tanimlamalara olabildigince detayli bigcimde yer verilmistir.
Mesela problemi tanimlar 6lgiitii i¢cin olusturulan miikemmel performans diizeyi “problemin
ama¢ ve Onemini kendi climleleriyle, acik ve kesin bir dille yorumlayarak ifade eder”
seklinde, iyi performans diizeyi ise “problemin amag¢ ve énemini anlamis goriinmekle birlikte
problemi kendi ciimleleriyle yorumlamakta zorlanir” bigiminde agiklanmistir. Bu dogrultuda
mesela problemi tanimlama OSlgiitiinden 2 puan (miikemmel) alan bir bireyin herhangi bir
problemi yeterli diizeyde yorumlayarak tanimlayabildiginin, 1 puan (iyi) alanin ise problemi
tanimlayabilmek i¢in sergilemesi gereken yorumlama becerisinin gelistirilmesi gerektiginin

degerlendirilebilecegi dngdriilmiistiir.
Uzman Goriisiiniin Alinmasi ve Pilot Uygulama

Olgiitler problem ¢dzme becerileri ve her bir &lciit icin esas alinacak performans diizeyleri
elestirel diistinme becerileri tlizerinden tanimlandiktan sonra olusturulan ilk taslak rubrik iki
Olecme ve degerlendirme uzmaninin goriisiine sunulmustur. Uzmanlardan alinan doniitler
dogrultusunda bazi performans diizeylerinin tanimlar1 daha acik ve ayrik hale getirilmis ve
problem ¢ézme becerileri ile elestirel diisiinme becerilerini biitiinciil olacak 6l¢ebilmek i¢in
tasarlanmasi gereken baglama odaklanilmistir. Bu noktada 6zellikle alternatif teoriler arasinda
degerlendirme yapilmasina izin verecek, acik kaynaklarda kesin ve hazir cevaplari
bulunmayan acik uglu vakialar giindeme alinmistir. Yapilan degerlendirmeler sonrasinda

rubrikte yer alan Olgiitlerin ve ilgili performans diizeylerinin her birini igler hale getirecek
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uygun baglamin dinozorlarin neslinin tiikenmesine dair teoriler (Brusatte ve ark., 2015)
iizerine kurgulanabilecegi goriilmiistir. Bu asamada dinozorlarin yok oluslariyla ilgili
teorilere atifta bulunan kisa bir metin ve bu baglamda problemin tanimlanmasindan 06z-
degerlendirmeye kadar uzanan problem ¢6zme becerilerine odaklanmis 7 soruluk bir form
olusturularak pilot uygulamaya gegilmistir. Pilot uygulama Konya’nin Aksehir ilgesinde
bulunan bir devlet ortaokulunun 26 yedinci siif 6grencisi ile gergeklestirilmistir. Ogrenciler
dinozorlarin yok olusuna dair problem durumu ve kendilerine yoneltilen agik uglu sorular
iizerinde (bkz. Ek 1) acik kaynaklar1 da kullanarak 2 ders saati boyunca calismis ve tiim siire¢
arastirmacilardan birisi tarafindan izlenmistir. Gergeklestirilen bu pilot uygulama ile birlikte
degerlendirmede kullanilabilecek 26 6grenci iiriin dosyasi elde edilmistir. S6z konusu {iriin
dosyalar1 gelistirilen rubrik yardimiyla (bkz. Ek 2) ve iki arastirmaci tarafindan bagimsiz

olarak degerlendirilmistir.
Gegerlik ve Giivenirlik Analizi

Gegerlilik, olgiilmek istenen degiskenin amacg disinda herhangi bir 6zellikle karistirllmadan,
gozlenebilir nitelikteki degiskenlerle, dogru ve net olarak Sl¢iilebilmesidir (Demirel ve Kaya,
2006). Dolayistyla ol¢iilmek istenen degiskenler ile 6lcek maddeleri arasindaki iligskiye isaret
eder ve rubriklerde gegerlilige dair degerlendirmelerde daha ¢ok igerik ve yapi gegerligine
odaklanilir (Moskal, 2000).

Icerik gecerliliginde esas olan dlgme aracinin dlgiilmek istenen degiskeni teorik olarak iyi
diizeyde temsil etmesi yani degiskene dair tiim onemli kavramsal bilesenleri igermesidir
(Yaghmaie, 2003). Rubrikler s6z konusu oldugunda igerik gecerliligi baglaminda asagida

belirtilen ii¢ sorunun yanitlanmasi gerekir (Moskal, 2000):

e Rubrikteki degerlendirme o6lgiitlerinin amag dis1 herhangi icerigi var mi?

e Rubrikteki degerlendirme Olciitleri hedef igerigin tiim 6nemli yonlerini ele aliyor mu?

e Rubrikle degerlendirilebilecek ancak giindem edilmemis herhangi bir igerik var m1?
Rubrigin gelistirilmesi siirecinin ilk adiminda ilgili alan yazin gézden gecirilmis ve Olgiitler
ile performans diizeyleri hem problem ¢6zme becerileri hem de elestirel diisiinme
becerilerinin tiim 6nemli bilesenleri tespit edildikten sonra olusturulmustur. Ayrica hazirlanan
rubrik i¢in birisi dogrudan problem ¢6zme ve elestirel diistinme becerileri alaninda ¢alisan iki
Olgme degerlendirme uzmanindan goriis alinmistir. Dolayisiyla alan yazinda ortaya konulan
teorik tartismalar ve uzman goriisleri dogrultusunda rubrikte yer alan Ol¢iitlerde hedeflenen

becerilerin digina ¢ikilmadigi, problem ¢6zme ile elestirel diisiinme becerilerinin tiim énemli
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yonlerinin kapsandigi ve her bir 6l¢iit i¢in uygulama igerigi olusturularak yukaridaki ¢

sorunun da olumlu cevaplandig1 degerlendirilmistir.

Igerik gecerligine dair bu olumlu degerlendirmeden sonra rubrigin yap:1 gecerligine
odaklanilmistir. Yap1 gecerligi 6lgme araciyla 6l¢iilmek istenen ve bireylerin i¢ diinyasinin bir
pargast olan yapilarla ilgilidir ve ortaya konulan iriinler, agiklamalar yoluyla agiga vurulur
(Kelecioglu ve Sahin, 2014). Yani Olgme aracinda yer alan herhangi bir soruya verilen
cevaptan ziyade o cevaba ulagilmasini saglayan siire¢ ve kavramlarin goriiniirliigi ile ilgilidir.
Verilen cevabin saglikli bir degerlendirmesi ancak bu goriiniirliik saglandiginda yapilabilir
zira dogru cevaba yanlis bir mantikla ulasilmis olunabilir. Bu nedenle rubriklerin yap1
gecerliginin degerlendirilebilmesi i¢in hem iirlinlere ve siireglere dikkat ¢eken oOlgiitler igerip
icermedigi hem de 6lgme amacinin disina ¢ikan 6Slgiitlere sahip olup olmadig sorgulanmali ve

su iki soruya cevap aranmalidir (Moskal, 2000):

e Hedeflenen yapinin tiim 6nemli yonleri puanlama dlgiitleriyle degerlendiriliyor mu?

e Hedeflenen yapiya uygun olmayan herhangi bir degerlendirme 6l¢iitii var mi?

Bu sorular da igerik gecerliginde oldugu gibi rubrigin gelistirilmesi siireci dikkate alinarak
degerlendirilmistir. Bu anlamda 6ncelikle problem ¢ozme ve elestirel diisiinme becerileri
iizerinden yapilandirilan Olciitlerin hedef yapmin tim oOnemli ydnlerini degerlendirmeye
uygun olup olmadig1 sorgulanmistir. Pilot uygulamada elde edilen iiriinler gelistirilen rubrik
yardimiyla degerlendirildiginde, 6grencilerin cevaplarinin ve s6z konusu cevaba giderken
islettikleri siirecin olusturulan puanlama olg¢iitleri ve performans diizeyleriyle birlikte saglikli
bigimde degerlendirilebildigi ve hedeflenen yap1 ile anlamli iliskisi olmayan herhangi bir
Olciitiin de olmadig1 goriilmiistlir. Dolayistyla rubrikte yer alan olgiitlerle hedeflenen yapinin
tiim 6nemli yonlerinin degerlendirilebildigi, hedeflenen yapiyla uyumsuz herhangi bir 6lgiitiin

olmadig1 ve yukaridaki iki sorunun da olumlu cevaplandigi degerlendirilmistir.

Geligtirilen analitik rubrigin gecerlik degerlendirmesi tamamlandiktan sonra giivenirlik
analizine gegilmistir. Giivenilirlik, 6lgme aracimin her 6l¢iim sonucunda benzer sonuglar
vermesi, Olclimlerde belirli standartlar iizerinde uzlasi saglanmasi (Drost, 2011), Olgiit
verilerin birbirleriyle baglantili ve benzer olmasi anlamima gelir (Moskal ve Leydens, 2000)
ve bu anlamda 6lgme aracinin gegerligiyle de yakindan iliskilidir (Arslan, 2022). Olgme
araglarmin giivenirlik analizi, gerceklestirilen dlglimlerin bi¢cimine gore farklilasabilir. Eger
tekrarlanan Ol¢limler s6z konusu degilse farkli degerlendiricilerin ayni uygulamada elde

ettikleri  olglim sonuglarinin  karsilastirilmast  yoluna gidilebilir  (Creswell, 2013).
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Degerlendiriciler arasi tutarlilik olarak adlandirilabilecek bu uygulamada 6l¢iim sonuglari

Mulaik’in (1989) uyum indeksi formiiliiyle degerlendirilir.

Bu caligmada gelistirilen rubrigin giivenirlik analizi pilot uygulamada elde edilen 6grenci
iiriinlerinin iki arastirmaci tarafindan bagimsiz sekilde degerlendirilmesi ve degerlendiriciler
aras1 uyum indeksinin hesaplanmasi yoluyla gergeklestirilmistir. Degerlendiricilerin rubrikte
yer alan her bir madde i¢in verdikleri puanlar tablolastirilmis ve bu tablolar iizerinden yapilan
hesaplamada [(149/182) * 100] yaklasik %82 gibi bir degere ulagilmistir. Mulaik’in (1989)
giivenirlik i¢in esas alinacak uyum indeksi degerinin %75’ten fazla olmasi gerektigine dair

ifadesi dikkate alindiginda ulasilan degerin kabul edilebilir seviyede oldugu goriilmiistiir.

SONUC

Cagdas diinyanin gereksinimleri 21. Yiizyil becerilerini bireyler i¢in bir zorunluluk ve bu
ylizden de egitim sistemimiz i¢in vazgeg¢ilmez bir hedef haline getirmistir (MEB, 2018). Soz
konusu beceriler 6grenme ve yenilenme; yasam ve kariyer; bilgi, medya ve teknoloji ana
basliklarin1 kapsamakta (Erten, 2020) ve bu ana basliklar kendi icerisinde alt basliklara
ayrilmaktadir. Bu arastirmanin odaginda yer alan elestirel diistinme ve problem ¢6zme
becerileri 6grenme ve yenilenme ana baslig1 altinda yer almaktadir. Elestirel diisiinme ve
problem ¢6zme becerileri akil yiiriitebilme, durumlar1 analiz edebilme, yorum yapabilme,
elestirel ve yansitic1 olarak diisiinebilme, giinliik yasam problemlerine ¢oziim iiretebilme,
bilgiye ulagsma yollarin1 bilme ve ¢6ziim yollarin1 degerlendirebilme gibi kazanimlar
gerektirmektedir (Gelen, 2017; Seferoglu ve Akbiyik, 2006). Bu yiizden elestirel diisiinme ve
problem ¢dzme becerilerinin tiim bu kazanimlarla uyumlu sekilde ol¢iilebilmesi biiyiik 6nem
arz etmektedir. Bu aragtirmada gelistirilen analitik “Elestirel Diisiinme ve Problem Cozme

Becerileri Degerlendirme Rubrigi” ile bu ihtiyaca yonelik bir adim atilmistir.

Rubrik gelistirilirken Gamel ve ark., (2018) ve Andrade (2001)’nin Onerdigi basamaklar
izlenmis ve bir pilot uygulama gergeklestirilmistir. Bu kapsamda, olusturulan ilk taslak
uzmanlardan alinan doniitler dogrultusunda diizenlenmis ve problem ¢6zme becerileri ile
elestirel diisiinme becerilerinin biitincil oOl¢iimiine izin verecek, alternatif teorilerin
degerlendirilmesini gerektiren bir baglam (dinazorlarin yok olus teorileri) belirlenerek rubrige
son hali verilmistir. Daha sonra rubrigin bu son halinin igerik gecerligi sorgulanmis ve bunun
icin hem ilgili alan yazinda ortaya konulan teorik tartismalar hem de uzman gorisleri dikkate
alinmistir. Yapilan degerlendirmeler olgiitlerin problem c¢ozme ile elestirel diistinme
becerilerinin tim Onemli yonlerini kapsadigini, her bir 06l¢iit i¢cin uygulama igerigi

olusturuldugunu ve bu anlamda gelistirilen rubrigin igerik gecerligine sahip oldugunu
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gostermistir. Daha sonra bir devlet ortaokulunun yedinci sinif dgrencileri ile pilot uygulama
gerceklestirilmis ve rubrigin yapr gegerligi ile giivenirligi bu pilot uygulamada elde edilen
Ogrenci {rlinleri tizerinden gdzden gecirilmistir. Elde edilen veriler Ogrencilerin pilot
uygulamada verdikleri cevaplarin ve sdz konusu cevaplara giderken islettikleri siirecin
olusturulan  puanlama  Olgiitleri ve performans diizeyleriyle saglikli  bigimde
degerlendirilebildigini, hedeflenen yapiyla uyumsuz herhangi bir oOlgiitiin olmadigini,
dolayisiyla gelistirilen rubrigin yap1 gecerligine sahip oldugunu ortaya koymustur. Yine pilot
uygulamada elde edilen veriler iki arastirmaci tarafindan bagimsiz olarak degerlendirildiginde
degerlendiriciler arast uyum indeksi % 82 olarak hesaplanmis ve bu degerden hareketle

gelistirilen rubrigin giivenilir oldugu sonucuna varilmistir.

Bu sonuglar 1s18inda bireylerin elestirel diisinme ve problem ¢ozme becerilerinin
performansa dayali ve saglikli bi¢imde 6l¢limiine izin veren gegerli ve giivenilir bir rubrigin
gelistirildigi degerlendirilmistir. Alan yazinda yer alan olceklerin biiyiikk bir boliimiiniin
performansa dayali becerilerden ziyade bu becerilere dair ifadelerin ve algilarin Slgiimiine
yoneldigi dikkate alindiginda, gelistirilen rubrigin bireylerin hedef becerilerinin sergiledikleri
performanslar baglaminda O6l¢iimiine imkan veren yapisiyla alandaki onemli bir boslugu

dolduracagi ileri siiriilebilir.
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EK 1. PILOT UYGULAMA
Sevgili Ogrenciler,

Asagida verilen metinde dinozorlarin yok oluslarindan ve bilim insanlarinin bu vakiay1
aciklayabilmek i¢in gelistirdikleri baz1 teorilerin varligindan kisaca bahsedilmis ve akabinde
size bazi sorular yoneltilmistir. Liitfen metni ve sorular1 dikkatli bigimde okuyarak sizden
istenilenleri adim adim yerine getiriniz. Tesekkiir ederiz.

Problem Durumu: Bir zamanlar bazi tiirleri diinyanin en giicli hayvanlari olan ve
yeryliziinde milyonlarca yillik yagam seriivenleri olan dinozorlar bundan yaklasik 65 milyon
yil Once gezegenimizden aniden yok olmuslar ve nesilleri tiikenmistir. Onlarla ilgili bilim
kurgu filmlerini ve fosil kalintilarindan yola ¢ikilarak yapilan baz1 canlandirmalar:
televizyonlarda, basili-gorsel kaynaklarda géormiigsiiniizdiir. Bilim insanlar1 da dinozorlarin bu
yok olus vakasiyla ilgilenmis ve nesillerinin neden tilkenmis olabilecegiyle ilgili tartismali
teoriler ortaya atmislardir.

1)Yukaridaki olay ile anlatilmak istenen problem nedir? Agiklayiniz.

2)Metinde anlatilan olaya sebebiyet veren etkenler neler olabilir?

3)2. sorunun cevabinda yazdiginiz etkenleri arastirarak agiklayiniz.

4)Metinde anlatilan olaya dair tartismalar i¢in ¢oziim yollari/agiklamalar olusturunuz.

5)Olusturdugunuz ¢6ziim yollarindan/agiklamalardan hangisinin en iyisi olabilecegini
gerekceleriniz ile birlikte agiklaymniz.

6)Sectiginiz ¢6ziimii/agiklamay1 nasil uygulayabileceginizi anlatiniz.

7)Yaptiginiz bu ¢alisma ve irettiginiz ¢oziim/agiklama agisindan kendinizi degerlendiriniz ve
calismanizda iyi oldugunu diistindiigiiniiz ve/veya eksik buldugunuz kisimlar varsa belirtiniz.
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EK 2. ELESTIREL DUSUNME ve PROBLEM COZME BECERILERi RUBRIiGI

Olgiit / Miikemmel (2) Tyi (1) Gelistirilmeli (0)
Performans
Problemi Problemin amag ve Problemin amag ve Problemin amag ve
tanimlama Oonemini kendi Onemini anlamis Onemini
climleleriyle, agik ve goriinmekle birlikte tanimlayamaz.
kesin bir dille kendi ctimleleriyle
yorumlayarak ifade eder. yorumlamakta zorlanir.
Problemle Probleme yonelik verileri Probleme yonelik Probleme yonelik
ilgili veri toplar, elde ettigi verilere verileri toplar, elde veri toplayamaz.
toplama iligkin iddialar1 ettigi verilere iliskin
siiflandirir. iddialar1
siiflandiramaz.
Problemle Kavramlar veya olgular ~ Kavramlar veya olgular  Kavramlar veya
ilgili verileri arasindaki iliskiyi arasindaki iliskiyi olgular arasindaki
analiz etme gerekgelendirirken gerekgelendirirken tek  iliskiyi
alternatif bakis acilarim1  bakis acisina gore gerekeelendirirken
analiz eder. analiz eder. bakis agilarini analiz
edemez.
Probleme Problemin ¢6ziimiine Problemin ¢6ziimiine Problemin ¢6ziimiine

yonelik olasi
¢oziim yollar:

yonelik sebep-sonug

iliskisi kurar ve alternatif

yonelik sebep-sonug
iliskisi kurar ve tek

yonelik sebep-sonug
iliskisi kuramaz ve

olusturma ¢Oziim yollar1 olusturur.  ¢0zlim iretir. ¢Ozlim liretemez.
Probleme Probleme yonelik ¢6ziim Probleme yonelik Probleme yonelik
yonelik olasi yollarindan amacina en  ¢dziim yollarindan olasi ¢6zlim yollarini
coziimleri uygun olanini iddia ve amacina en uygun degerlendiremez.
degerlendirme gerekceler ile olanini iddia ve

degerlendirir. gerekceler olmadan

degerlendirir.

Probleme Probleme yonelik ¢6ziim Probleme yonelik Probleme yo6nelik
yonelik yolunu siayarak ¢Oziim yolunu ¢Oziim yolunu
¢cOziimii sonuglar ¢ikartir ve sinayarak sonuglar sinayamaz.
uygulama ulastig1 sonuglari cikartir.

raporlagtirir.

Oz-diizenleme

Elde ettigi ¢oziimiin
sonuglarina yonelik
eksiklikleri gézden

gecirir ve diizeltir.

Elde ettigi ¢oziimiin
sonuglarina yonelik
eksiklikleri gdzden

gecirir ama diizeltmez.

Elde ettigi ¢coziimiin
sonuglarina yonelik
0z-diizenleme
yapmaz.
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Using google trends to predict birth methods and place:
A retrospective analysis of data for Tiirkiye

Abstract

The aim of this research was to make a retrospective analysis of the Google Trends data related to birth methods
and place according to the geographical regions of Tiirkiye. The Google Trends data were collected according to
six different time series between 01 Jan 2004 - 31 Dec 2021. The data were collected on 26 Jul 2022 from the
seven geographical regions of Tirkiye and across Tiirkiye using the keywords “normal birth”, “cesarean section”,
“vaginal birth”, “home birth”, and “water birth”, which are among the methods of delivery. Considering Tiirkiye,
geographical regions, and time series, the data analysis was performed using percentages, Ethical permission was
not required due to the nature of the study and due to the openness of the data. In all-time series, it was seen that
the search for “normal birth” was popular in the sample cities selected from Tiirkiye and the seven geographical
regions, and that the popularity, however, decreased over time. The Google searches of individuals for their birth
preferences and place may vary depending on the cultural structure of the region they live in, cultural interaction,
health policies during the COVID-19 pandemic, socioeconomic status, COVID-19 restrictions, fear of COVID-
19, access to health services.

Keywords: “Internet searches, Google Trends, Birth, Birth methods “

EXTENDED ABSTRACT
Introduction

Birth is a unique experience for each individual, which is interpreted differently according to the individual’s own
existential characteristics, cultural elements, and the structure of the society in which s/he lives. Birth is one of the
most important services provided by the health system in any society. Monitoring global and regional changes in
birth pattern preferences is important to improve the Millennium Development Goals projections. The aim of this
research was to make retrospective analyzes of internet searches related to birth methods and place according to
the geographical regions of Tiirkiye. In addition, the results of this study provided a perspective on the reflection
of the data obtained from the use of technological tools in the field of health care.

Conceptual and Theoretical Framework
Concepts

Information epidemiology is one of the current public health approaches that analyzes the data collected from the
Internet. Internet search data offers a unique and real-world perspective on how the perspective of individuals and
communities changes and evolves as major health-related events unfold. Google is the most popular search engine
among internet users globally.

Literature Review

Worldwide, 21.1% of women give birth by cesarean section. While the five countries with the lowest cesarean rate
in the world are in Africa, the first five countries with the highest cesarean section rates are; Dominican Republic
(58.1%), Brazil (55.7%), Cyprus (55.3%), Egypt (51.8%) and Tiirkiye. (50.8%) (Betran et al., 2021). Considering
the inequalities between countries in the global context, evidence-based studies suitable for pregnancy and birth
process gain importance (Betran et al., 2021). In Tiirkiye, the rate of birth at home has decreased from 40% to 1%
in the last 25 years (Tiirkiye Demographic and Health Survey, 2021). It is seen that 53.5% of the births in the last
five years were cesarean section and 46.5% were normal births, and that it differs according to the regions (Tiirkiye
Demographic and Health Survey, 2021).

Methods

The Google Trends data were collected according to six different time series between 01 Jan 2004 - 31 Dec 2021.
The data were collected on 26 Jul 2022 from the seven geographical regions of Tirkiye and across Tiirkiye using
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the keywords “normal birth”, “cesarean section”, “vaginal birth”, “home birth”, and “water birth”, which are
among the methods of delivery. Considering Tiirkiye, geographical regions, and time series, the data analysis was
performed using percentages, Ethical permission was not required due to the nature of the study and due to the
openness of the data.

Results

In all time series, it was seen that the search for “normal birth” was popular in the sample cities selected from
Tiirkiye and the seven geographical regions, and that the popularity, however, decreased over time. When the TS
were examined, it was observed that the popularity of the “cesarean section” search increased. It was also observed
that the search for “home birth” and “water birth” gained some popularity over time.

Conclusion and Recommendations

According to the results of the research, it was seen that the most popular search for birth type in the seven
geographical regions of Tiirkiye between January 1, 2004, and December 31, 2021 was “normal birth”, despite the
decrease in the time series. It was determined that the search for “cesarean section” increased over time. Using the
results of this research, it can be suggested to conduct qualitative and quantitative research on the birth preferences
of individuals from different cultures living in the seven geographical regions of Tiirkiye. Using GT results, data
can be obtained on the interests of Google users in different subjects related to the birth process. Within the scope
of community advocacy, health professionals can take an active role in directing individuals to reliable websites
by having more data for the vulnerable group of women and children.

Popular Google searches can sometimes cause infodemic. However, since popular women’s magazines and
websites often do not provide comprehensive and accurate information, there are concerns that they may adversely
affect policies to reduce cesarean rates. In this context, it is important to create quality content about perinatal care
and to support women’s decision processes through e-campaigns and e-interventions. With the increase in the use
of the Internet, the use of social media is also increasing in direct proportion. Individuals follow influencers who
provide information on health, birth, etc. The information given by influencers sometimes has an academic basis,
whereas they may sometimes share information to receive advertisements and to earn income.

It is debatable how much people investigate the accuracy of the information given by those accounts they follow
on social media. Therefore, a massive infodemic will also cause some misdirection in the future. In this study, it
is estimated that access to sources becomes easier with the widespread use of the Internet over time, and that
people may also be convinced of unnecessary cesarean section delivery due to infodemic.

Keywords: “Internet searches, Google Trends, Birth, Birth methods “

INTRODUCTION

Birth is a unique experience for each individual, which is interpreted differently according to
the individual’s own existential characteristics, cultural elements, and the structure of the
society in which s/he lives. Birth is one of the most important services provided by the health
system in any society (Tungalp et al., 2015). Vaginal birth is a natural and physiological
process. Cesarean delivery is necessary when normal delivery is not safe for mother and baby,
and has increased significantly over the past decade (O'Donovan & O'Donovan, 2018).
Monitoring cesarean section data reveals important indicators of “improving newborn and

maternal health”, which is one of the Millennium Development Goals (Zarifsanaiey et al.,
2020).
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Women’s preferences and concerns should be at the center of the decision-making process in
planning the mode of delivery (NICE, 2021). Today, in parallel with many developments in the
pregnancy and birth process, women would like a birth that they can share with their spouses,
cope with the stress of the process with their own skills and birth support, and be at the center
of the process (Y1lmaz Esencan, et al., 2018). Monitoring global and regional changes in birth

pattern preferences is important to improve the Millennium Development Goals projections.

Since 1985, the international health community has considered the ideal rate for cesarean
delivery to be between 10-15%. Since then, cesarean section has become increasingly common
in both developed and developing countries. When medically necessary, cesarean section can
effectively prevent maternal and neonatal deaths. It is stated that the number of maternal and
neonatal deaths decreases when cesarean section rates increase to 10% in a population. When
the rate rises above 10%, there is no evidence that death rates improve (WHO, 2015).

Worldwide, 21.1% of women give birth by cesarean section. While the five countries with the
lowest cesarean rate in the world are in Africa, the first five countries with the highest cesarean
section rates are: Dominican Republic (58.1%), Brazil (55.7%), Cyprus (55.3%), Egypt
(51.8%) and Tiirkiye. (50.8%) (Betran et al., 2021). Considering the inequalities between
countries in the global context, evidence-based studies suitable for pregnancy and birth process

gain importance (Betran et al., 2021).

Although cesarean delivery provides better outcomes for both maternal and neonatal safety
under certain circumstances, there is no evidence that cesarean deliveries provide better
outcomes overall (Kim et al., 2016). However, cesarean delivery carries an overall increased
risk of short-term and long-term complications for both mother and baby compared to vaginal
delivery (Eide & Barge, 2021). It has adverse effects on patients, including increased maternal
mortality, postpartum complications, and infant death (Kim et al., 2016). Therefore, all options
should be carefully considered when deciding on the mode of delivery. In addition to all these,
the lack of access to cesarean delivery in some parts of the world or the fact that this access is

due to some restrictive factors has devastating consequences (Boerma et al., 2018).

In Tirkiye, the rate of birth at home has decreased from 40% to 1% in the last 25 years (Tiirkiye
Demographic and Health Survey, 2021). It is seen that 53.5% of the births in the last five years
were cesarean section and 46.5% were normal births, and that it differs according to the regions
(Turkiye Demographic and Health Survey, 2021). Caesarean section is more common among
women living in cities (52%) than rural areas (36%) (Tiirkiye Demographic and Health Survey,
2013). In the Health Statistics Yearbook prepared by the Ministry of Health of the Republic of
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Tiirkiye (2021) with the data for the year 2020, it is stated that the rate of cesarean section
surgeries in live births is 57.3% and that the rate of primary cesarean section among live births
IS 28.8%. In the same report, when the regional distribution of cesarean deliveries is examined,
the highest rate is in the Mediterranean Region (67%), followed by the Western Black Sea
Region (65.7%), the Aegean Region (65.3%), the Eastern Black Sea (63.8%), and the West
Marmara (62.8%), respectively. The regions where the cesarean rate is relatively low are
Northeast Anatolia (40.1%), Middle East Anatolia (43.5%), and Southeastern Anatolia
(46.4%).

Fertility in Tirkiye by region is affected by many cultural, socio-economic and demographic
dynamics. This interaction is a collection of variables such as: women’s education, social status,
income level, customs and beliefs, age at marriage, accessibility to family planning services,
level of technology use, perspective on birth, expectation from the child, family system
changes, migration, ethno-cultural differences, traditional-cultural norms, religion, social status
of the household, the preference of the household over the gender of the child to be born, and
the economic cost of the child (Aydin et al., 2018). Factors affecting the choice of cesarean
section in Tirkiye can be listed as follows: fear of labor pain, guidance of the doctor, nurse and
midwife around the expectant mother, the thought that it will be healthier for the baby, the
psychological state of the mother-to-be, the desire to have the birth done by the doctor, knowing
the date of birth in advance, the circle of friends, and social media (Aydin et al., 2018; Sonmez
& Sivaslioglu, 2019). Many dynamics have been determined for women to prefer normal birth.
Mother-baby health is the primary reason for preferring normal birth in Tirkiye (Sonmez &
Sivaslioglu, 2019). Faster recovery in normal birth and the mother's ability to pay more
attention to her baby are also effective in this regard (Aktas & Yilar, 2018). In a study, the
reasons for preferring normal birth in England consisted of factors such as low anxiety level,
past positive normal birth experience, mother and baby safety, fear of anesthesia, and rapid
recovery after birth (Black et al., 2005). In a qualitative study conducted in Brazil, it was
revealed that rapid recovery after delivery was effective on the preference for normal birth, and

that the absence of pain in the choice of cesarean section was also effective (Kasai et al., 2010).

Internet search data offers a unique and real-world perspective on how the perspective of
individuals and communities changes and evolves as major health-related events unfold
(Cheng, Fisher, & Nicholson, 2022). The Internet is among many factors that affect birth-
related decisions (Betran, et al., 2018). Most pregnant women search for information about the
birth process on the Internet, trying to find help in the process. At this point, there are doubts

that the quality of internet content and the lack of up-to-date information may prevent the user
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from making the right decisions about the birth process (Fioretti et al., 2015). Information
epidemiology is one of the current public health approaches that analyzes the data collected
from the Internet (Eysenbach, 2011). Google is the most popular search engine among internet
users globally (Kaminski et al., 2020).

The aim of this research was to make retrospective analyzes of internet searches related to birth
methods and place according to the geographical regions of Tiirkiye. In addition, the results of
this study provided a perspective on the reflection of the data obtained from the use of
technological tools in the field of health care.

METHODS

The research is a retrospective study. The Google Trends (GT) data were obtained according to
6 different time series (TS) with equal intervals (3 years) between 01 Jan 2004- 31 Dec 2021.
Trend extrapolation is frequently used in TS analysis (Akgiil, 1994). Six equally spaced time
series and date ranges are as in Table 1:

Table 1. Time series and date ranges

Time series Data ranges
1 01 Jan 2004 — 31 Dec 2006
2 01 Jan 2007 — 31 Dec 2009
3 01 Jan 2010 — 31 Dec 2012
4 01 Jan 2013 — 31 Dec 2015
5 01 Jan 2016 — 31 Dec 2018
6 01 Jan 2019 — 31 Dec 2021

The data were collected on 26 Jul 2022 from the seven geographical regions of Tiirkiye and
across Tiirkiye using the keywords “normal birth”, “cesarean section”, “vaginal birth”, “home
birth”, and “water birth”, which are among the methods of delivery. The sample cities used in
the geographical regions consist of metropolitan cities (The Marmara Region: Istanbul; The
Aegean Region: Izmir; The Mediterranean Region: Antalya; The Central Anatolia Region:
Ankara; The Black Sea Region: Samsun; The Eastern Anatolia Region: Erzurum; and The

Southeastern Anatolia Region: Diyarbakir), and were chosen based on their representation of
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the region and on the data from Google Trends. GT is a tool used in the Google search engine
(https://trends.google.com/trends/) to generate the search term’s relative search volume (RSV).
RSV is a search volume index adjusted for the number of Google users in a given geographic
area. RSV ranges from 0 to 100. A value of 100 corresponds to the peak of popularity at a
particular time and place, and a value of 0 to complete indifference. GT allows a selected
word/term to be compared for a selected region since January 1, 2004 — the date when the first
trend data was published. GT allows up to five terms to be compared simultaneously. In such a
case, RSV =100 represents the highest popularity of one of the selected phrases. The data
analysis was performed by using percentages through the consideration of the geographical
regions of Tiirkiye and TS. Due to the type of research and the openness of the data, it did not
require ethical permission. The strengths of this study include the rapid and real-time
assessment of the birth patterns people are interested in, the ability to compare geographic
regions, and the anonymity of the data.

FINDINGS

It was seen that the most popular search in the sample cities selected from the seven
geographical regions of Tiirkiye in all TS was “normal birth”. When the TS were examined, it
was observed that the popularity of the “normal birth” search decreased and that the popularity
of the “cesarean section” search increased. It was also observed that the search for “home birth”

and “water birth” gained some popularity over time (Table 2).

Table 2. Relative search volumes by time series

Time | Graphics Time | Graphics
series series
1 2
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The RSV changes of the birth type searches over time according to the seven geographical
regions of Tiirkiye were examined. When the cities represented in the regions were examined
one by one in the first and sixth TS range, it was seen that the search for “normal birth”
decreased and that the search for “cesarean section” and “home birth” increased in the Marmara
Region. Similarly, it was determined that the search for “normal birth” decreased and that the
search for “cesarean section” and “home birth” increased in the Aegean, Mediterranean, Central
Anatolia, Black Sea, and Southeastern Anatolia Regions. In the Eastern Anatolia Region, it was
observed that the search for “normal birth” decreased, that the search for “cesarean section”
increased, and that the search for “home birth” was not made at all. It was observed that the
Eastern Anatolia Region was the region with the highest number of searches for “normal birth”

(Table 3).

When the RSV graphs were analyzed by geographical regions, it was observed that the search
for “normal birth” was popular in all regions and that its popularity, however, decreased over

time, while the popularity of the “cesarean section” search increased (Table 4).
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Table 3. Relative search volume change according to time series of birth type searches by

geographical regions (%)
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Table 4. Relative search volume graphs by geographic region

NB: normal birth, CS: cesarean section, VVB: vaginal birth, HB: home birth, WB: water birth

Regions | Graphics Regions Graphics
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DISCUSSION

It was seen that the search for “normal birth” was popular in the sample cities selected from
Tiirkiye and seven geographical regions in all TS; however, the popularity decreased over time.
This result is different from the results of a study examining the search volumes of birth patterns
(Kaminski et al., 2020). In this study, it was observed that the popularity of the search for
“cesarean section” in TS increased. It is similar to the results of the study of Kaminski et al.
(2020). Popular Google searches can sometimes cause infodemic (Fioretti et al., 2015).
However, since popular women’s magazines and websites often do not provide comprehensive
and accurate information, there are concerns that they may adversely affect policies to reduce
cesarean rates (Boerma et al., 2018). In this context, it is important to create quality content
about perinatal care and to support women’s decision processes through e-campaigns and e-
interventions (Shorten et al., 2015). Cesarean section rates in Tiirkiye are increasing over the
years (Tirkiye Demographic and Health Survey, 2013; Tiirkiye Demographic and Health
Survey, 2018). With the increase in the use of the Internet, the use of social media is also
increasing in direct proportion. Individuals follow influencers who provide information on
health, birth, etc. The information given by influencers sometimes has an academic basis,

whereas they may sometimes share information to receive advertisements and to earn income.

It is debatable how much people investigate the accuracy of the information given by those
accounts they follow on social media. Therefore, a massive infodemic will also cause some
misdirection in the future. In this study, it is estimated that access to sources becomes easier
with the widespread use of the Internet over time, and that people may also be convinced of

unnecessary cesarean section delivery due to infodemic.

It is also thought that one of the reasons for the parallel increase in the rate of the “cesarean
section” search in RSV, which is increasing in popularity, may be health policies. With the
Health Transformation Program (HTP) implemented within the scope of the Ministry of Health
in Tirkiye, the economic benefit of cesarean section for health service providers has become
preferred over normal delivery and recommended for those who will give birth, as it is
advantageous in terms of both physicians and hospitals (Erol & Ozdemir, 2019). While the rate
of cesarean deliveries in all deliveries before the HTP (2003) was 21%, this rate increased to
57.3% in 2020 after the HTP. While the rate of cesarean section is 38.7% in inpatient treatment
institutions affiliated to the Ministry of Health in 2017, it is 69.7% in private health institutions
(Republic of Tiirkiye Ministry of Health, 2021). Recently, due to the increase in malpractice
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cases and performance practice, health professionals have started to prefer cesarean delivery.

In addition, cesarean section is preferred because it is covered by insurance (Filiz, 2020).

In the study, which conducted a GT search on birth and delivery patterns from 2004 to 2019,
the topics with the highest popularity globally were identified as: birth, cesarean section,
vaginal birth, preterm birth, home birth, and water birth. In the study, the Relative Search
Volume of cesarean section was found to be associated with regional cesarean section rates
(Kaminski et al., 2020). In Tiirkiye, cesarean section is more common among women living in
cities (52%) than in rural areas (36%) (Tiirkiye Demographic and Health Survey, 2013). The
highest cesarean rate is in the Mediterranean region with 67%, while the lowest cesarean rate
is in Northeast Anatolia with 40.1% (Republic of Tiirkiye Ministry of Health, 2021). In the
findings of this study, among the regions, the popularity of the search for “cesarean section”
was the lowest in the Eastern Anatolia Region in the first and second time series, while it was
similar to the other regions in the third and fourth time series and outstripped other regions in
the fifth and sixth time series. In the same study, it was seen that the search volume for “normal
birth” in developing countries was higher than in developed countries (Kaminski et al., 2020).
In this study, the search volume for “normal birth” was found to be higher in the Eastern
Anatolia, Southeastern Anatolia, and Black Sea Regions compared to the Aegean, Marmara,
and Mediterranean Regions throughout the time series. It is thought that this result may be
related to the cultural diversity and economic situation among the regions of Tiirkiye. Health in
all cultures is affected by religions that are a part of culture (Tanriverdi, 2021). The north and
east of Tiirkiye are the regions where the patriarchal family structure is seen the most.
Therefore, in these cultures, women can access health services only if their family elders and
men allow it (Tas¢1i Duran, 2020). In a phenomenological study of women’s home birth
experiences in eastern Tiirkiye, it was emphasized that pregnant women could not access health
services due to their spouses, were affected by those who gave birth in their family and
surroundings, and were influenced by religious and cultural phenomena. This is one of the

reasons for preferring normal and home birth (Calis and Ozsoy, 2021).

In the findings of our study, when the first and sixth TS range were examined one by one, it
was determined that the search for “home birth increased in all regions except the Eastern
Anatolia Region, and that the search for “home birth” was never made in the Eastern Anatolia
Region. In a study, it was seen that the interest for “home birth” and “water birth” decreased
(Kaminski et al., 2020). In the literature, it was determined that women used social media tools
to get information about their birth patterns (Kiiciikali et al., 2019). Women’s search for

information through social networks is a process where women can hide their true identities
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and express their curiosity in a free and natural environment and are affected by their decisions
(Ay et al., 2019). According to the findings of a research, the most views in messages asking
for information and help are on “fear of childbirth” (Ay et al., 2019). Pain control becomes
important when it comes to fear of childbirth. The birth, which is called “Princess birth” because
it provides a comfortable birth process with pain control with epidural analgesia, is popular in
social media (Ulas et al., 2016). On the other hand, the social media sharing of home birth or
water birth by social media accounts with a large number of followers and their sharing of home
birth or water birth on social media are effective on women (Serbest, 2020). Especially in the
social media posts of western women, water birth and home birth draw attention (Kizilkaya,
2021). As seen in these research findings, it is thought that this is related to the fact that searches
for “home birth” and “water birth”” gained popularity over time.

Another study with the time series generated from the beginning of the COVID-19 pandemic
was conducted regionally for the term home birth in a GT search between March 11, 2019, and
February 21, 2021 (Cheng et al., 2022). After the World Health Organization declared the
COVID-19 pandemic, it was observed that the search for home birth reached a maximum with
a sharp increase until the week of March 29, 2020, and then gradually decreased (Cheng et al.,
2022). The results of this study, which showed that interest in home birth increased significantly
following the declaration of the COVID-19 pandemic, is consistent with an online survey
conducted in April 2020. The results of the survey showed that American women preferred
home and birth center births more (Gildner & Thayer, 2020). The Google searches of
individuals for their birth preferences and place may vary depending on the cultural structure
of the region they live in, cultural interaction, health policies in the COVID-19 pandemic,

socioeconomic status, COVID-19 restrictions, fear of COVID-19, and access to health services.
CONCLUSION

According to the results of the research, it was seen that the most popular search for birth type
in the seven geographical regions of Tiirkiye between January 1, 2004, and December 31, 2021
was “normal birth”, despite the decrease in the time series. It was determined that the search
for “cesarean section” increased over time. Using the results of this research, it can be suggested
to conduct qualitative and quantitative research on the birth preferences of individuals from
different cultures living in the seven geographical regions of Tiirkiye. Using GT results, data
can be obtained on the interests of Google users in different subjects related to the birth process.

Within the scope of community advocacy, health professionals can take an active role in
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directing individuals to reliable websites by having more data for the vulnerable group of

women and children.
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Pazarlamada yeni bir sayfa:

Duygusal pazarlama faydalar, zorluklar: ve stratejileri iizerine kavramsal bir ¢cerceve
Oz

Post modern toplumlarda pazarlama, toplumun yasam tarzim ve tiikketim kaliplarin1 dontistiiren, tiiketicilerin satin
alma kararlarindan yonetim sekillerine kadar yasamimn her alanim etkileyen faaliyetlerdir. Giiniimiizde tiiketici
istek ve ihtiyaglar siirekli degismektedir. Bu durum, isletmeleri, piyasada artan benzer iiriin/hizmetler arasinda,
kendi markalarini farklilagtirmak ve tiiketicilerin dikkatini ¢ekebilmek i¢in yeni yollar arayigina itmektedir.
Duygular, karar vermeyi ve satin alma davramslarini yonlendiren temel unsurlardir. Cagdas pazarlama
yontemlerinden biri olan duygusal pazarlama, hedef kitle ile derin bir bag olusturmak i¢in insan duygularina
dokunmay1 temel alan pazarlama g¢abalaridir. Nihayetinde amag, tiiketicileri harekete veya markayla etkilesime
geemeye (hatirlayarak, satin alarak ya da paylasarak) tesvik etmektir. Duygusal pazarlama; isletmelere, satislar,
miisteri sadakatini, miisteri memnuniyetini ve marka bilinirligini arttirma gibi birgok avantaj saglamaktadir. Bu
calisma, duygusal pazarlama kavrami hakkinda teorik bir gergeve olusturmaya odaklanmaktadir. Ayrica, ¢alisma,
giincel istatistiklerle birlikte duygusal pazarlama stratejilerinden de bahsederek, pazarlama yoneticilerine ilgili
kararlar1 alirken yardime1 olmayi amaglamaktadir.

Anahtar Kelimeler: Duygu, Duygusal Zeka, Duygusal Pazarlama, Duygusal Pazarlama Stratejileri

A new page in marketing:

Emotional marketing a conceptual framework on its benefits, challenges and strategies

Abstract

In postmodern societies, marketing is an activity that transforms the lifestyle and consumption patterns of the
society, and affects every aspect of life, from consumers' purchasing decisions to management styles. Today,
consumer demands and needs are constantly changing. This situation pushes businesses to seek new ways to
differentiate their brands and to attract the attention of consumers among the increasing number of similar
products/services in the market. Emotions are the basic elements that guide decision making and purchasing
behavior. Emotional marketing, one of the contemporary marketing methods, is marketing efforts based on
touching human emotions to create a deep bond with the target audience. Ultimately, the goal is to encourage
consumers to take action or engage with the brand (by remembering, buying, or sharing). Emotional marketing
provides many advantages to businesses such as increasing sales, fostering customer loyalty, enhancing customer
satisfaction and boosting brand awareness. This study focuses on creating a theoretical framework about the
concept of emotional marketing. In addition, the study aims to help marketing managers in making relevant
decisions by talking about emotional marketing strategies along with up-to-date statistics

EXTENDED ABSTRACT

In postmodern societies, marketing is an activity that transforms the lifestyle and consumption patterns of the
society and affects every aspect of life, from consumers' purchasing decisions to their management styles. Today,
consumer wants and needs are constantly and rapidly changing. This situation pushes businesses to search for new
ways to differentiate their brands and attract the attention of consumers among the increasing number of similar
products/services in the market. Studies make it clear that emotions are one of the most reliable and valuable
predictors of human behavior. In other words, people are driven by their emotions. This has important implications
for marketing, sales and branding. For example, marketing only the features of the product will lead to unsuccessful
results. For consumers to remember the product or brand, they need to be interested and excited about the business.

Emotion is a complex response pattern involving experiential, behavioral, and physiological elements in which an
individual attempts to cope with a personally significant issue or event. Today, emotional factors are as important
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as rational factors in consumer buying behavior. Emotions add more meaning and depth to a brand or product
experience. Emotional conditions directly influence every stage of decision-making in purchasing processes.
Emotional marketing, one of the contemporary marketing methodologies, can be defined as primarily using
emotional appeals to get customers to notice and buy products or services. Emotional marketing focuses on how
to evoke emotions in people to encourage them to purchase a particular product/service.

Emotional marketing refers to marketing and advertising efforts that use emotions to get the target audience to
notice, remember, share and buy. Emotional marketing provides many benefits to businesses. These benefits
include increasing sales, market share and customer retention rates, creating closer relationships with customers,
helping customers identify with a brand, encouraging rapid growth, building a sense of community and brand
recall. In the strong competitive environment of our age, it is vital for businesses to use emotional marketing in
order to survive. When the studies on emotional marketing in the literature are examined, it is revealed that
emotional marketing increases brand loyalty, brand awareness, sales and customer satisfaction. Positive emotions
have a positive impact on consumers' instant purchase decisions.

Customers with high emotional attachment are also likely to become brand advocates, and it is therefore critical
for businesses to find ways to create an emotional connection with their customers. The first step that businesses
should take when determining their emotional marketing strategy is a detailed target audience analysis. Efforts
should be made to understand customers' emotional motivations and what they care about. On the other hand,
colors are one of the most important sensory stimuli and directly influence purchase decisions. The sounds, effects,
colors and storytelling of the products or content used in the brand's ads should be carefully selected. However, it
is important that emotional marketing campaigns are authentic, honest, creative, inspiring, free from manipulation
and focus on a single emotion. In particular, content that evokes a positive and strong emotion is much more likely
to be shared than content that evokes a negative and weak emotional response.

Keywords: Emotion, Emotional Intelligence, Emotional Marketing, Emotional Marketing Strategies

"Insanlar ne soylediginizi unutur, ne yaptiginizi unutur ama onlara nasil hissettirdiginizi asla
unutmaz"

Maya Angelou
GIRIS
Modern donemden post modern doneme gecis ve post modern c¢agin gereksinimleri,
pazarlamada duygusal faktorlerin 6nemini vurgulamaktadir ve ¢agdas tiiketicilerin ihtiyaglarini
tatmin etme, pazar goriislerini sekillendirme 6zellikleriyle de satin alma/tiikketim kararlarina
yeni yaklagimlar getirmektedir (Rytel, 2010:31). Giiniimiizde duygusal faktorler, tiiketici satin
alma davranisinda rasyonel faktorler kadar 6nemlidir. Tiiketicilerin markayla kurdugu iliski ve
iirtin/hizmetlerin ilettigi duygular, satiglarin arttirilmasinda en kritik unsur halini almistir ve
pazarlama alaninda yeni bir kavram olarak duygusal pazarlamanin ortaya ¢ikmasina neden
olmustur (Consoli, 2010:1). Duygusal pazarlama, tiiketicilerin bir iirlinle 6zdeslesmesine ve
satin almasina yardimci olmak icin tekil bir duygunun kullanildig1 pazarlama yontemidir.
Duygular, bir marka ya da iiriin deneyimine daha fazla anlam ve derinlik katmaktadir. Ayrica,
miisterilerle isletme arasinda uzun vadeli iletisimi saglayan duygusal bir bag olusturmakta

(Odekerken, 2018) ve satin alma davranisinda hayati bir rol tistlenmektedir (Soodan ve Pandey,
2016:164).
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Insanlarin biiyiik bir boliimii, yaptiklari secimlerin mevcut alternatiflerin rasyonel bir
analizinden kaynaklandigina inanmaktadir. Ancak gergekte, duygular kararlarini biiyiik 6l¢iide
etkiler ve hatta cogu durumda belirler. Giiney Kaliforniya Universitesi'nde nérobilim profesorii
olan Antonio Damasio, Descartes Error kitabinda duygunun neredeyse tiim kararlarin gerekli
bir bileseni oldugunu savunmaktadir (Murray, 2013). Benzer sekilde, Harvard Business School
profesorii Gerald Zaltman, How Customers Think: Essential Insights into the Mind of the
Market kitabinda, miisterilerin %95'inin satin alma kararlarini bilingalt1 tarafindan verildigini
aciklamaktadir. Zaltman'a gore fiyatlari, markalar1 ve iirlinleri karsilastiran miisteriler bile
onlart  gercekten satin almaya iten faktérlerin ne oldugunu bilmemektedir
(https://www.ionos.com/, 2020). Bununla birlikte, islevsel manyetik rezonans goriintiileme
(fMRI), tiiketicilerin markalar1 degerlendirirken bilgiden (marka nitelikleri, 6zellikler ve
gercekler) ziyade, oOncelikle duygular1 (kisisel hisler ve deneyimler) kullandiginm
gostermektedir (Saitarli, 2019). Serra-Cantallops vd. (2018), olumlu duygusal deneyimlerin
memnuniyet, ¢gevrimigi agizdan agiza pazarlama ve isletme itibari iizerinde pozitif bir etkiye

sahip oldugunu ortaya ¢gikarmistir.

Duygular, karar vermeyi ve satin alma davraniglarin1 yonlendiren temel unsurlardir. Bir bagka
ifadeyle, insanlar, duygular1 tarafindan yonlendirilmektedir. Bu durum, pazarlama, satis ve
markalasma igin &nemli sonuglar olusturmaktadir. Ornegin, yalnizca iiriiniin 6zelliklerini
pazarlamak, basarisiz sonuglara yol acacaktir. Tiiketicilerin iirlinii veya markay1 hatirlamasi
icin, isletmeye ilgi duymalar1 ve heyecanlanmalar1 gerekmektedir (Chierotti, 2018). Hallberg
(2003:240), duygusal sadakatin, davranissal sadakati tetikledigini vurgulamaktadir. Duygularin
satiglar tizerindeki etkisi o kadar giicliidiir ki, pazar payinda lider marka, genellikle en fazla
saylida duygusal olarak sadik miisteriye sahip markadir. Benzer sekilde, Riaz vd. (2017),
duygusal markalagsma ile satin alma davranisi arasinda pozitif bir iligski oldugu ve duygusal
markalagmanin miisterileri ¢ekme ve elde tutmada 6nemli bir rol oynadigini bulmustur.
Motista’nin, 2016-2018 yillar1 arasinda, 100 perakendeciden topladig: verilere gore, yiliksek
duygusal bagliliga sahip tiiketiciler, memnun miisterilere kiyasla %306 daha yiiksek yasam
boyu degere sahiptir; y1llik harcamalar1 yaklasik iki kat daha fazladir ve ¢ok daha yiiksek oranda
(%71'e karst %45) markalar1 tavsiye ederler. Ayrica ¢alisma, duygusal pazarlamanin satiglar
arttirmak, daha yiiksek yasam boyu deger elde etmek, daha gii¢lii sadakat olusturmak ve marka
savunuculugunu etkilemek icin kullanilabilecegini gostermektedir
(https://www.prnewswire.com/, 2018). Bigne vd. (2008), memnuniyet etkisinin sadakatle
sinirl olmadiginy, tiiketicilerin daha fazla 6demeye istekli olmasi gibi diger davranissal etkilere

yol agtigin1 ortaya ¢ikarmigtir.
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Duygusal pazarlama, miisterileri belirli bir {iriinii ya da hizmeti satin almaya tesvik etmek i¢in
duygularin nasil uyandirilacagina odaklanmaktadir (Consoli, 2010:1). Giiniimiizde tiiketici
ihtiyaglari siirekli degismekte ve bu da yasam tarzi kaliplarindaki degisiklikleri etkilemektedir
(Maulana vd., 2019:17). Duygularin incelenmesi, psikoloji alaninda uzun siiredir gelisen bir
aragtirma konusu olmustur. Arastirmalar, duygularin, insanlarin davranislarini ve eylemlerini
belirlemede hayati bir role sahip oldugunu bulmustur. Daha yakin yillarda bu konu, pazarlama
da dahil olmak iizere bir¢ok uygulamali disiplin tarafindan ele alinmistir. Ancak, pazarlama
alaninda insan duygular1 lizerine yapilan arastirmalar yeterince olgunlasmamistir. Duygusal
pazarlama alaninda ¢ok daha fazla aragtirmaya ve yeni bir duygusal pazarlama kavrami

tanimlanmasina ihtiya¢ duyulmaktadir (Gaur vd., 2014:917-922; Rytel, 2010:31).

Bu calisma, duygusal pazarlama kavrami hakkinda teorik bir c¢ergeve olusturmaya
odaklanmaktadir. Ayrica, calisma, gilincel istatistiklerle birlikte duygusal pazarlama
stratejilerinden de bahsederek, pazarlama yoneticilerine ilgili kararlar1 alirken yardimci olmay1
hedeflemektedir. Bu amagla, dncelikle duygusal pazarlama literatiirii incelenmis, ardindan
duygusal zeka, duygu ve duygusal pazarlama kavramlar1 agiklandiktan sonra ¢alisma, duygusal
pazarlamanin faydalar1, duygusal pazarlamada karsilasilan zorluklar ve duygusal pazarlama

stratejileri anlatilarak sonlandirilmastir.
LITERATUR ANALIZI

Khuong ve Tram (2015), duygusal pazarlamanin; tiiketicilerin marka hatirlamasini, marka
bilinirligini, tiriin algisini, algilanan {iriin kalitesini ve satin alma kararlarini olumlu yonde
etkiledigini bulmustur. Hindarsah vd. (2021), duygusal pazarlamanin miisteri memnuniyeti
iizerinde 6nemli bir pozitif etkiye sahip oldugunu gostermistir. Durkin vd. (2012), duygusal
pazarlamay1 benimseyen bir marka konseptinin kullanilmasinin, is gelisimini ve marka
sevilebilirligini olumlu yonde etkiledigini belirtmektedir. Morrison ve Crane (2007), duygusal
marka deneyimlerinin, marka bagliligina ve karliliginin artmasina yol agacagini savunmaktadir.
Dewanti vd. (2011), calismasi, duygusal pazarlamanin marka sadakati {izerinde 6nemli bir
etkiye sahip oldugunu ortaya ¢ikarmistir. Benzer sekilde, Hashem vd. (2020), ¢alismasinin
sonuglari, duygusal pazarlamanin isletmeyi gelistirmede, duygularin roliine, dogrudan
miisterinin durumuna, izlenimlerine ve 6zlemlerine odaklandigini ve bunun da, markadan hem
duygusal hem de rasyonel olarak tatmin olmalarina ve markaya uzun siireli sadakati anlamina

geldigini gostermektedir.

Penz ve Hogg (2011), bir magaza ortaminin hem ¢evrimdist hem de ¢evrimigi perakendeciler

icin miisteri duygularim etkiledigini bulmustur. Fatmawati vd. (2021) bulgulari, magaza
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atmosferinin duygusal tepkiyi ve anlik satin almay1 olumlu yonde etkiledigini gdstermistir.
Benzer sekilde, Setiawan ve Ardani (2022), magaza atmosferinin, fiyat indiriminin ve olumlu
duygularin anlik satin alma kararlarini pozitif olarak etkiledigini isaret etmektedir. Eroglu vd.
(2003), calismasi, ¢cevrimi¢i magaza atmosferinin aligveris yapanlardan olumlu tepkiler almada
oynadigi roliin altin1 ¢izmektedir. Pappas vd. (2014), ¢evrimici magazalarda kisisellestirme
ozelliklerinin saglanmasinin, aligveris yapanlarda olumlu duygular uyandirabilecegini
belirtmektedir. Rose vd. (2012:316), karmasik ve asir1 bilgi yiiklii ¢evrimigi sitelerin, satin
almay1 olumsuz yonde etkileyebilecegini ve iiriin/ hizmet bilgilerini tliketicilerin arama

stirecine uygun, kolayca ileten sitelerin giiven duygusunu arttiracagini savunmaktadir.

Maulana vd. (2019) calismasi, pozitif duygularin tiiketicilerin anlik satin alma kararlari
iizerinde 6nemli bir etkisi oldugunu ortaya ¢ikarmistir. Benzer sekilde, Pramestya ve Widagda
(2020), olumlu duygunun anlik satin alma iizerinde pozitif bir etkiye sahip oldugunu isaret
etmektedir. Duong ve Khuong (2019), magaza ambiyans1 ve ambalaj tasarimina daha fazla
odaklanmanin, tiiketicilerinin daha fazla ilgisini ¢ekecegini, duygularin1 etkileyecegini ve
bunun da satiglarin biliylimesini olumlu yonde etkileyebilecegini gostermistir. Soodan ve
Pandey (2016) calismasi, tliketicileri satin almaya yonlendirmede duygularin roliini
dogrulamaktadir. Ote yandan, Cheng vd. (2009) bulgulari, cevrimi¢i magazalarda hem miizigin
hem de rengin tiiketicilerin duygusal tepkileri iizerinde onemli etkiler ortaya koydugunu
gostermektedir. Tiiketiciler, hizli miizik ve sicak renk kosullarinda, yavas miizik ve soguk renk
ortamina maruz kalanlara gore daha fazla uyarilmis ve keyifli hissetmistir. Benzer sekilde,
Wanniachchi ve Kumara (2016) calismasi, gorsel magazacilik ogelerinin (renk, miizik,
aydinlatma, vitrin) tliketici satin alma davranisi {izerinde olumlu bir etkiye sahip oldugunu

isaret etmektedir.
DUYGU VE DUYGUSAL ZEKA KAVRAMI

1884 yilinda Amerikali psikolog William James’in sordugu duygu nedir sorusunun tizerinden
bir asirdan zaman ge¢mesine ragmen, duygu hala tartismali bir kavram olmaya devam
etmektedir. Bilim insanlari, duygularin nasil tanimlanmasi gerektigi, neyin duygu olarak kabul
edilip neyin edilmeyecegi konusunda sinirlarin nerede ¢izilecegi, bilingli deneyimlerin merkezi
mi yoksa epifenomenal mi oldugu konularinda fikir ayriligmma diismektedir (Adolphs vd.,
2019:1). California Universitesi'nde psikoloji ve beyin bilimleri dogenti Alan Fridlund’a gore,
duygu alaninda kesin olan tek sey, hi¢ kimsenin duyguyu nasil tanimlayacagi konusunda
hemfikir olmamasidir (Beck, 2015). Duygu, akut bir korku, saskinlik, nese vb. deneyimlerin

neden oldugu ani bir sikinti, gecici bir heyecan; bilisten veya iradeden ayr1 olarak zihinsel bir
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etki (aci, arzu, umut vb.) olarak tanimlanabilir (Cabanac, 2022:2-3). Amerikan Psikoloji
Dernegi’ne (APA) gore duygu, bireyin kisisel olarak 6énemli bir konu veya olayla basa ¢ikmaya
calistigi, deneyimsel, davranigsal ve fizyolojik unsurlar1 igeren karmasik bir tepki modelidir

(https://dictionary.apa.org/, 2023).

Duygu, noral-hormonal sistemlerin aracilik ettigi; (i) uyarilma, zevk/hosnutsuzluk gibi
duygusal deneyimlere yol agabilen; (ii) algisal etkiler, degerlendirmeler, etiketleme siirecleri
gibi bilissel siiregler olusturan, (iii) harekete geciren kosullara yonelik fizyolojik tepkileri
etkinlestiren (iv) genellikle anlamli, amaca yonelik ve uyarlanabilir davranislara yol acan 6znel
ve nesnel faktorler arasindaki karmagik bir etkilesimler dizisidir (Kleinginna Jr ve

Kleinginna,1981:355).

Aristoteles, duygulari, insanlarin yargilarini etkileyecek sekilde degistiren ve ayn1 zamanda aci
ya da zevkin eslik ettigi tiim hisler olarak tanimlamistir (https://www.britannica.com/, 2023).
Descartes i¢in duygular, bilissel siireclerden farkli bir dizi insan davranmisidir. 800’lii yillarda
Charles Darwin duygular igin giiclii bir temel saglayan ilk kisidir (Consoli, 2010:1). Ote
yandan, pazarlama baglaminda duygular, bir tiiketicinin bir {iriin veya hizmet hakkinda satin
alip almama kararimi etkileyebilecek hisleridir (https://dictionary.cambridge.org/, 2023).
Duygular, yasamin ve esenligin ¢ok onemli bir parcasidir (Davis, 2023). Zihinsel yasamin
higbir yonii, varolusun kalitesi ve anlami acisindan duygulardan daha 6nemli degildir. Hayati
yasanmaya deger kilan duygulardir (https://plato.stanford.edu/, 2018). Pek c¢cok psikoloji
bilimcisi ve davranigsal sinirbilimci, duygularin, diisiinmeyi, karar vermeyi, eylemleri, sosyal

iligkileri, fiziksel ve zihinsel saglig1 etkiledigini onaylamaktadir (Izard, 2010:1).

Duygusal psikolojide yapilan ¢alismalarin ¢ogu, temel duygular, psikolojik ve davranissal
tepkiler ve duygusal zekanin insan hayatindaki rolii hakkindadir (https://online.uwa.edu/,
2019). Duygusal zeka (EI), kisileraras1 davranisi kolaylastiran bilissel yetenek alanidir.
Duygusal zeka terimi, 1995 yilinda psikolog ve davramis bilimi muhabiri Dr. Daniel
Goleman’in Emotional Intelligence adli kitabiyla popiiler hale gelmistir. Goleman'a gore
duygusal zeka, isyerindeki basarinin en biiyiik belirleyicisidir (Cole, 2023). Duygusal zeka,
stresi azaltmak, etkili iletisim ve baskalartyla empati kurmak, zorluklarin iistesinden gelmek ve
catigmay1 yatistirmak icin kisinin kendi duygularin olumlu sekillerde anlama, kullanma ve
yonetme yetenegidir. Duygusal zeka, kisinin duygulariyla baglanti kurmasina, niyeti eyleme
dontistiirmesine ve kendisi i¢in 6nemli olan konular hakkinda bilingli kararlar almasina

yardimci olabilir ( Segal vd., 2023).

DUYGUSAL PAZARLAMA KAVRAMI
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Giliniimiizde tiiketici ihtiyaglari, satin alma/tiiketim siirecinde duygusal niteliklerin dnemini
ortaya koyarak, miibadeleye iligskin yerlesik goriislerde degisikliklere yol agmaktadir (Rytel,
2010:31). Duygusal pazarlama, hedef kitlenin fark etmesini, hatirlamasini, paylagmasini ve
satin almasmi saglamak i¢in duygulari kullanan pazarlama ve reklam cabalarini ifade
etmektedir. Duygusal pazarlama, tiiketici tepkisi olusturmak i¢in, mutluluk, {iziintii, 6tke veya
korku gibi tekil bir duygudan yararlanmaktadir (Decker, 2023). Benzer sekilde Genete (2020),
duygusal pazarlamayi, hedef kitle ile derin bir bag olusturmak i¢in insan duygularina dokunan
ikna edici mesajlarin kasitli olarak kullanilmasi olarak tanimlamaktadir. Bu mesajlar,
genellikle, karar vermeyi etkileyecek veya bir eylemi tesvik edecek kadar giiglii olan korku,
ofke, nese vb. gibi insani duygular olabilir. Yeni bir pazarlama kavrami olan, duygusal
pazarlama, isletme ile tiiketici arasindaki duygusal bagin 6nemine odaklanmaktadir ve bu da

yeni bir tiikketim kiiltiiri sembolii olusturmaktadir (Khuong ve Tram, 2015:524).

Son yillarda markalagma literatiirii, marka ile tiiketici arasinda duygusal bir bag kurarak giiclii
markalar olusturmanin 6nemini vurgulamaktadir. Ayrica arastirmalar, modern tiiketicilerin
artik yalnizca iirtin/ hizmet satin almadiklarini, bunun yerine satilan {iriinlerle ilgili harika ve
duygusal deneyimleri satin aldiklarini da dogrulamaktadir (Morrison ve Crane, 2007:410). Pei
vd. (2020), personel hizmeti, aligveris ortami ve miisteri deneyiminin miisteri memnuniyeti
iizerinde olumlu bir etkisi oldugunu bulmustur. Rahmawati ve Arifin (2022) bulgulari, miisteri
deneyiminin duygusal ve bilissel bilesenlerinin satin alma niyetini etkileyebilecegini
gostermektedir. Rodrigues ve Pinto Borges (2021), markaya yonelik olumsuz duygularin marka
baglilig1 iizerinde dogrudan bir etkiye sahip oldugunu belirtmektedir. Mostafa ve Kasamani
(2021) cgalismasiin sonuglari, duygusal markalarin, marka tutkusu olusturarak uzun siireli

marka bagliligini destekledigini ortaya koymustur.

Capgemini tarafindan 2017 yilinda, 548 yoneticiyle ve 9213 miisteriyle gerceklestiren ankete
gore, duygusal baglilig1 yiiksek tiiketicilerin %701, sadik olduklar1 markalara iki kat veya daha
fazla harcama yapmakta ve %82's1 bir seye ihtiya¢ duyduklarinda her zaman sadik olduklar:
markalar1 satin almaktadir. Bu, diisiik duygusal bagliliga sahip tiiketicilerin %38'1 ile
karsilastirilabilir. Ayrica, duygusal bagliligi yiiksek tiiketicilerin 9%80°1 (diisiik olanlarin
%350'sine kiyasla), aileleri ve arkadaslarina sadik olduklari markalar1 tanitmaktadir
(https://www.capgemini.com/, 2017). Ote yandan, IPA (Reklam Uygulayicilar1 Enstitiisii), son
30 yilda IPA Etkinlik Odiilii yarismasina sunulan basarili reklam kampanyalarina iliskin 1400
ornegi incelemistir. Analiz, 6nceligi duygusal ¢ekicilige dayanan kampanyalar ile rasyonel ikna

ve bilgiyi kullanan kampanyalarin karlilik artisin1 karsilastirmistir. Sonuglara goére, tamamen

USBED 2024 6(10) Spring / Bahar



Yasemin GEDIK

duygusal igerige sahip kampanyalar (%31), yalnizca rasyonel icerikli kampanyalara gore (%16)
yaklagik iki kat daha iyi performans gostermistir (Dooley, 2023).

Duygusal Pazarlamanin Faydalarn

Duygusal pazarlama, temelinde insan duygularina dokunmay1 bulunduran pazarlama ¢abalarini
ifade eder. Nihayetinde amag, tiiketicileri harekete veya markayla etkilesime gegmeye (fark
ederek, hatirlayarak, satin alarak ya da paylasarak) tesvik etmektir. Tipik olarak, bu pazarlama
bi¢imi, nese, 6fke, iizlintii veya korku gibi belirli bir duyguya odaklanarak bir tiiketici tepkisi
ortaya ¢ikarmaya calisir (Johnson, 2021). Isletmeler igin, yeni miisteriler bulmanimn maliyeti,
mevcut miisterileri elde tutma maliyetinden ¢ok daha fazladir. Duygusal baghlig: yiiksek olan
misterilerin, marka savunuculari olma olasilig1 yiiksektir ve bu nedenle isletmelerin
miisterileriyle duygusal bir bag kurmanin yollarini bulmalar1 ¢ok 6nemlidir (Magids vd., 2015).
Aragtirmalarin ¢ogu, yeni bir miisteri edinmenin maliyetinin, sahip olunan miisterileri elde
tutmaya kiyasla 6-7 kat fazla oldugunu gostermektedir (Silver, 2019). Miisteri elde tutma
oranlarmi %35 artirmak, kar1 %25 ila %95 oraninda arttirmaktadir (Reichheld ve Schefter,

2000).

Giliniimiiziin pazarlama ortaminda, isletmelerin rakiplerine kars1 pazar paymni kaybetmemesi
icin duygusal pazarlama bir secenek degil, zorunluluktur (Mandina vd., 2014:69). Unruly
ShareRank verilerine gore, bir reklama yogun bir duygusal tepki veren izleyicilerin yaklasik
%70'inin Urlinii satin alma olasih@ cok yiiksektir. Ehrenberg-Bass Marketing Science
Enstitiisii'nden Dr. Karen Nelson-Field, 2013 yilinda, 355 milyar videodan olusan bir veri setini
analiz etmis ve giiclii duygular uyandiran videolarin paylasilma olasiliginin, zayif bir duygusal
tepki uyandiran videolardan iki kat daha fazla oldugunu bulmustur (https://unruly.co/, 2015;
Kuchinskas, 2023). Benzer sekilde, Chohan (2013) ¢alismasi, ¢evrimigi i¢erik paylasmanin en
onemli nedenlerini; duygusal ¢ekicilik ve alakali olma durumu olarak siralamaktadir. Ozellikle,
olumlu duygu uyandiran igerigin paylasilma olasiliginin, olumsuz duygu uyandiran icerikten
daha fazla oldugu ortaya c¢ikmistir (Chohan, 2013). Manohar vd. (2023), kampanyalarin
tiiketicinin duygusal durumunu hedef almasiin, tiiketici davranislarinda olumlu bir etkiye

neden oldugunu savunmaktadir.

Duygusal pazarlama, miisterilerle daha derin iletisim kurmak, tliketicilerin bir markayla kendini
0zdeslestirmesine yardime1 olmak, daha kapsayici deneyimler yaratmak, hizli biiylimeyi tesvik
etmek, bir topluluk duygusu olusturmak, hikdye anlatimi yoluyla markalagsmak, bir markay1
insanlagtirmak, hatirlanmasin1 saglamak ve yiiksek etkilesim gibi isletmelere bir¢ok fayda

saglamaktadir (https://www.forbes.com/, 2022). Hwang ve Kandampully (2012), duygusal
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baglanmanin, marka sadakati iizerinde en giiclii etkiye sahip oldugunu bulmustur. Bununla
birlikte, Han vd. (2019), imaj, duygular ve tatminin satin alma niyet olusturmada énemli bir rol
oynadigini teyit etmektedir. Bauer vd. (2007), sonuglari, yiiksek duygusal iligkilerin tiiketici
davranisini yonlendirmede biiyiik 6nem tasidigini dogrulamaktadir. Ote yandan, Lo vd. (2015),
hizmet kalitesinin, misterilerin olumlu duygulara ulagsmasmi artirmadaki Onemini

vurgulamaktadir.

1970'erde insanlar glinde yaklasik 500 reklama maruz kalmakta iken, bugiin bu say1 yaklagik
5.000°dir. Her yil ¢evrimigi olarak gosterilen 5,3 trilyon goriintilii reklam mevcuttur
(https://appliedpsychologydegree.usc.edu/, 2023). Giinlimiizde tiiketicilerin norolojik ve
biyolojik reaksiyonlari (kalp atis hizi, ter, durus, yiiz reaksiyonlari, beynin belirli bolgelerindeki
elektriksel uyarilar vb.) biiyiik bir hassasiyetle olclilebilmekte ve bu reaksiyonlar, bir reklam
kampanyasinin nihai basarisina baglanabilmektedir. Nielsen’in 2015°te, 25 markanin 100 yeni
reklamin1 inceledigi Consumer Neurasience Internal Study’e gore, ortalamanin {izerinde
duygusal  tepkilere = sahip  reklamlar, satislarda %23  artis  saglamaktadir
(https://www.nielsen.com/, 2016). Reklam Uygulayicilar1 Enstitiisii'ne gore duygusal
reklamcilik (%45), rasyonel reklamciliga gore (%20) 6zellikle uzun vadede ¢ok daha etkilidir
(IPA, 2020). Duygusal reklamcilik, izleyiciler iizerinde yalnizca daha fazla etki yaratmakla
kalmaz, aym1 zamanda icerigi de daha paylasilabilir hale getirir. Bu, marka bilinirligini
arttirmay1 kolaylastiracaktir (Gartlan, 2022). 2014 yilinda Statista’nin ABD’de 300 pazarlama
yoneticisiyle gergeklestirdigi ankete gore, yoneticilerin %61’1 miisterilerin satin alma
kararlarim1 yonlendirmek ve %71°1 marka bilinirligi olusturmak i¢in duygusal pazarlamay1

kullanmaktadir (Statista, 2014).
Duygusal Pazarlamada Karsilasilan Zorluklar

Tutarlilik, bireylerin kim olduklarina dair istikrarly, stirekli ve tutarli bir duyguyu korumalarina
yardimci olan bir marka kimligi 6zelligidir. Marka tutarliligi, bireyin marka kimligini olusturan
ozelliklerin bir digeriyle nasil iliskili olduguna dair algis1 olarak tanimlanir. Tutarlilik, marka
cekiciligini artirir ¢iinkii bireylerin (i) farkli durumlarda marka bilgilerini daha kolay
yorumlamasina ve hatirlamasina (i1) karakterlerine, Ozelliklerine ve degerlerine iliskin
duygularini daha eksiksiz ve igten ifade etmelerine olanak tanir (Curras-Perez vd., 2009:550-
551). Duygusal pazarlamanin temel zorluklarindan biri, marka tutarliliginin korunmasidir.
Ornegin, markanin rutin iletisimi genellikle ¢ok bilgilendirici, teknik ve yiiksek kaliteliyse,

aniden eglenceyi arttirmasi miisterilerin ve potansiyel miisterilerin kafasim1 karistirabilir
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(https://www.b2bmarketing.net/, 2022). Nguyen vd. (2018), algilanan marka portfoyii

tutarliliginin, tiiketicilerin yeniden satin alma kararlarini iyilestirdigini gostermektedir.

Markanin olusturmak istedigi duygusal etki, dogru uygulanmadig: takdirde tiiketiciyi ¢ekmek
yerine uzaklastirabilir. Bu nedenle isletmeler, reklamin her bir 6gesinin tiiketiciyi nasil
hissettirecegi konusunda cok titiz olmalidir. Reklam, 6fke veya sugluluk duygularina neden
oluyorsa, izleyicinin {iriini satin alma olasilig1 daha diigiiktiir. Ayrica, tiiketiciler, kendilerini
kotii hissettiren bir marka veya iiriinle baglanti kurmakta da zorlanacaktir (Bangen, 2018).
Isletmeler, tiiketicilerle iletisim kurduklarinda, dogru duygusal dengeyi saglamalar1 gerekir.
Duygusal c¢ekiciligi abartmanin en biyiik tehlikesi, reklamin tiiketiciler tarafindan duygu
sOmiiriisii olarak goriilmeye baglayabilmesidir. Bu durum, markanin giivenilirligini de
zedeleyecektir (Grauer, 2014). Ote yandan, tiiketicilerin talepleri ve arzulari, gesitli yasam
evrelerinde ilerledik¢e 6nemli dl¢iide degismektedir. Bu nedenle duygusal pazarlamay1 etkili
kilmak i¢in isletmelerin hedef kitlenin istek ve duygularin1 detayli olarak anlamalar1 gerekir.
Duygusal bir kampanya olustururken, pazarlamacilar sosyal, kiiltiirel ve politik faktorler gibi
tim yonleri incelemelidir. Dolayisiyla, kampanya hazirlik siireci ciddi bir zamana ihtiyag

duymaktadir (https://www.marketing360.in/, 2023).

Pazarlama manipiilasyonu, tiiketici davranisini kendi lehlerine etkileyen, insanin bilissel, sosyal
ve hafizaya dayali Onyargilarin1 besleyen pazarlamacilar tarafindan kullanilan stratejilere
odaklanir (Kamins, 2018). Duygusal manipiilasyonlar, pazarlamacilarin dikkat etmesi gereken
etik konular arasindadir. Bunu 6nlemek i¢in, isletmeler, sadece kurumsal karlar1 hedeflememeli
ve tiiketicilerin hileleri ya da sahteligi ¢6zebilecegini bilmelidir. Ayrica, isletmeler, reklamin
orijinal olmasi1 gerektiginin farkinda olmalidir. Bu, tiiketicilerle tiim iletisimin %100 diiriist ve
seffaf olmasina isaret etmektedir (Danciu, 2014:32). Capgemini 2017 Raporu’na gore,
yoneticilerinin %80°1 markalarinin tiiketicilerin duygusal ihtiyaglarini ve isteklerini anladigini
belirtmektedir ancak tiiketicilerin yalnizca %15'i, markalarin kendileriyle islevsel ve rasyonel
bir iliskinin 6tesinde duygusal bir bag kurma konusunda basarili olduklarini iletmektedir
(https://www.capgemini.com/, 2017). Ote yandan, PWC’nin 15.000 kisiyle gergeklestirdigi
2018 anketi, yeni teknoloji araglarinin heyecan verici gelisimine ragmen, insan dokunusunun
onemli olmaya devam ettigini gostermektedir. Amerikalilarin %71'1 bir sohbet robotu yerine
bir insanla etkilesime girmeyi tercih etmekte ve yalnizca %3'l deneyimlerinin olabildigince

otomatik olmasini istemektedir (https://www.pwc.com/, 2018).

Duygusal Pazarlama Stratejileri

USBED 2024 6(10) Spring / Bahar



Pazarlamada yeni bir sayfa: Duygusal pazarlama faydalari, zorluklar: ve stratejileri
iizerine kavramsal bir cerceve

Renkler en 6nemli duyusal uyaranlardan biridir. Tiim miisterilerin %931, satin alma kararlarini
gorsel izlenimlere dayandirmaktadir. Bu miisterilerin %85'1 igin renk, tetikleyici faktordiir.
Renklerin algilanmas1 viicutta biyokimyasal reaksiyonlara yol acar. Baska bir deyisle, beyin
renkleri duygularla iliskilendirir. Renkler, pazarlamada duygular1 yogunlagtirabilir. Hangi
renklerin bilingaltinda duygular tetikledigini ve yogunlastirdigini bilmek, basarili duygusal
pazarlama ve markalasmanin kritik adimidir (https://www.ionos.com/, 2020). Sliburyte ve
Skeryte (2014) ¢alismasi, renk algismin satin alma kararini etkiledigi gostermektedir. Uriin
tanimlayicilarinda renk kullanimi, marka benzersizligi olusturur, {irlinii farklilagtirir, magazada
gecirilen siireyi uzatir, sadakati gii¢lendirir, rekabet avantajini, satislar1 ve tekrar ziyaret etme

niyetini artirir.

Olumlu duygularin marka ismiyle 6zdeslesmesi, iiriinler igin iyi niyet yaratabilir. Ornegin,
reklamlarda siirekli olarak mutlu aile fotograflar1 eklenmesi, tiiketicilerin markay aile dostu
olarak gormesini saglayacaktir (Mack, 2023). Bununla birlikte, hikayeler anlatmak,
tilkketicilerin duygularina dokunarak markayla iliski kurmasini kolaylastiracaktir. Basarili
marka reklamlari, insan duygulara odaklanmaktadir. Ornegin, piyasadaki en lezzetli ekmegi
sattyoruz mesaj1 yerine, ekmegimizle aile kahvaltilarini bir ritiiel haline getiriyoruz mesajini
vermek, kahvaltida anne, baba ve ¢ocuklar arasindaki bagi gostermek ¢ok daha etkili olacaktir
(https://www.forbes.com/, 2022).

Mohr ve Jonauskaite (2022), 30 iilkeden ve 4.500'den fazla katilimciyla gerceklestirdikleri
caligmada, katilimcilarin renkleri ve duygular1 birbirine baglamay1 olduk¢a kolay buldugunu
ve bir renk igin tek bir duygu degil genellikle birka¢ duygu sectiklerini bulmustur. Buna gore,
kirmiz1 en ¢ok ask, kizginlik, nefret; turuncu ve sar1, nese, eglence, memnuniyet; yesil ve mavi,
hosnutluk, rahatlama, ilgililik, nese; pembe, ask, eglence, keyif; mor, gurur, hayranlik, zevk;
beyaz, rahatlama, hosnutluk; gri, hayal kiriklig1, tiziintii, pismanlik; kahverengi, igrenme; siyah,
iizlintli, korku, nefret, sucluluk, kizginlik duygularini cagristirmistir. Kumar (2017), evrensel
bir renk semasi bulunmadigini, renklerin, kiiltiirel baglama gore farkli anlamlara sahip
olduklarini savunmaktadir. Ornegin, mor, Avrupa'da asalet ile iligkilendirilirken, Cin'de asir1
harcama anlamina gelmektedir. Beyaz, ABD ve Orta Dogu'da saflig1 ifade ederken, Japonya ve
Cin'de 6liim ve yas ile iliskilendirilir. Mavi, ABD'de giiven ve otorite ile baglantili oldugu i¢in
iilke genelinde is reklamlarinda kullanilan en yaygim renktir. Ote yandan Japonya'da mavi,
thaneti temsil etmektedir. Ranjbarian vd. (2010), ambalaj renginin, boyutunun, seklinin,
gorsellerinin ve kullanim kolayliginin tiiketicinin satin alma kararm etkiledigini bulmustur.

Ayad vd. (2016), renklerin miisterinin diirtlisel satin alma niyetini dogrudan etkiledigini ortaya
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cikarmigtir. Benzer sekilde, Seher vd. (2012), satin alma davraniginin bir iiriiniin ve reklaminin

renk semasindan biiylik 6l¢iide etkilendigini gostermistir.

Duygusal pazarlama, insanlara harekete gegmeleri i¢in ilham vermektedir. Dolayisiyla, basarili
bir duygusal pazarlamanin ilk adimi, hedef kitleyi derinlemesine analiz etmek ve anahtar
motivasyonlarini belirlemektir. Etkili pazarlama, belirli bir tiriin veya hizmetin acil bir sorunu
nasil ¢ozebilecegini agiklar. Etkili duygusal pazarlama, tiiketicileri iiriiniiniin yalnizca dogru
¢oziim olmadigina, ayn1 zamanda onu kullanirken harika hissedebileceklerine ikna etmek i¢in
duygular1 kullanir (Decker, 2023). Cohen (2017), duygusal pazarlama kampanyalarinda 6zgiin,
diirist ve ilham verici olmanmin altim ¢izmektedir. Ornegin, Nike, yalmzca fizikleri ve
sohretleriyle degil, basarilari, yetenekleri ve azimleriyle de ilham veren Serena Williams ve
Michael Jordan’1 marka elgisi olarak se¢mis ve kampanya satiglarini arttirmistir (Cohen, 2017).
Bununla birlikte, siyasi secim kampanyalar1 duygusal pazarlamanin siklikla kullanildig:
alanlardan biridir. Se¢im afisleri genellikle basit sloganlar, dikkat ¢ekici mesajlar ve tetikleyici
kelimelerden olusur. 2016 yilinda Donald Trump'in “Make America Great Again” ve 2009’da
Barack Obama'nin “Yes, We Can” kampanyasi, etkili duygusal pazarlama 6rnekleri arasindadir
(https://www.ionos.com/, 2020). Ote yandan, markalarin iiriinlerini, tiiketicilerin olumlu veya
arzu edilir buldugu degerlerle uyumlu hale getirerek duygusal baglilig1 arttirmasi miimkiindiir.
5W Halkla Iliskiler ajansi, 1001 Amerikali ile gerceklestirdigi 2020 Consumer Culture
Raporu’nda, 18-34 yaslarindaki tiiketicilerin %83'liniin bir markanin degerlerinin kendi
degerleri ile uyumlu olmasmmin Onemli oldugunu disiindiiglinii  iletmektedir

(https://apnews.com/, 2020).

Olumlu duygular (6rn. ask, nese, memnuniyet, eglence, sakinlik) tipik olarak deneyimlemekten
zevk alman duygulardir. Olumsuz duygular ise (6rn. korku, liziintii, tiksinti, kizginlik, 6fke) bir
olaya veya kisiye kars1 olumsuz bir tepkiyi ifade eden hos olmayan duygulardir (Ackerman,
2019). Olumlu duygular iceren kampanyalar, bir {irlin/hizmet satin almanin ya da kullaniminin
nihai sonucunu gostermeyi amaclamaktadir. Buna karsin, olumsuz duygulan igeren
kampanyalar, miisterilerin karsilastigi sorunlar1 belirlemeye ve bunlarla iligkili duygularla
empati kurmaya odaklanmaktadir. Olumsuz duygular1 kullanirken hassas davranmak
onemlidir. Ciinkii olumsuz duygularin cok yogun tetiklenmesi itici ve hatta etik dis1 olma riskini
tasir (McArthur, 2023). Clutch'mm 2018 yilinda 1.030 ABD'li ile gergeklestirdigi ankete gore,
tiiketicilerin %53"i mizahi reklamlar1 begenmektedir ve %51°1 bildikleri ve giivendikleri bir
markanin reklamini hatirladiklarini ve keyif aldiklarini sylemektedir (Herhold, 2018). Benzer
sekilde, Hubspot’un 281 ABD'li tiiketiciyle 2021 yilinda yaptig1 ankette, komik unsur

barindirmasi (%35), reklamlarin hatirlanmasimin bir numarali nedeni olarak isaretlenmistir
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(Bretous, 2021). Ote yandan, WWEF nin, iklim degisikligini durdurmanin énemini vurgulamak
ve insanlar1 harekete gecirmek icin olusturdugu Stop Climate Change Before It Changes You

kampanyasi, korkuyu kullanan basarili duygusal pazarlama orneklerinden biridir (Gartlan,
2022).

Duygusal pazarlama, videolar, podcastler, reklam panolari, sosyal medya, ambalajlama gibi
stirtikleyici ve etkileyici ortamlarin kullanilmasin1 gerektirir; agilis sayfasi igin segilen
resimlerden sohbet robotunun konustugu dile kadar her noktada uygulanabilir. Bununla birlikte,
duygusal pazarlama kampanyalarinda tek bir duyguya odaklanmak da dikkat edilmesi gereken
bir konudur (Timofeeva, 2021). Diger taraftan, Gobe, Emotional Branding (2001) kitabinda,
duygusal markalagsmay1 dort temel unsurdan olusan stratejik bir siire¢ olarak agiklamaktadir: (1)
tilkketiciye takdir gostermek ve umduklar1 duygusal deneyimleri yasatmak, (ii) tiiketicilere
duyusal deneyimler yasatmak, (iii) liriin tasarimi, paketleme, reklam ve internet sitesi i¢in hayal
giicinden faydalanmak, yaraticilik (iv) uzun donemli basar1 i¢in vizyon olusturmak (akt.
Dewanti vd., 2011:1111). Capgemini’nin 2017°de, 9.213 tiiketici ve 528 yo0neticiyle
gerceklestirdigi ankete gore, duygusal baglihigit yiiksek tiiketicilerin %75'i, c¢evrimigi
olduklarinda farkl bir aligveris deneyimi beklemektedir (https://www.capgemini.com/, 2017).
Stackla’nin ABD, Ingiltere ve Avustralya'da 2.000 kisiyle goriiserek olusturdugu 2017
Consumer Content Report: Influence in the Digital Age, tiiketicilerin %86’sinin hangi
markalar1 desteklediklerine karar verirken 06zgiinliigiin 6nemli oldugunu bulmustur

(https://www.cmo.com.au/, 2017).
SONUC

Postmodern toplumlarda pazarlama, toplumun yasam tarzini ve tiiketim kaliplarin1 doniistiiren,
tiikketicilerin satin alma kararlarindan yonetim sekillerine kadar yasamin her alanini etkileyen
faaliyetlerdir. Giiniimiizde tiiketici istek ve ihtiyaglar siirekli ve ¢ok hizli degismektedir. Bu
durum, isletmeleri, piyasada artan benzer iirlin/hizmetler arasinda, kendi markalarini
farklilastirmak ve tiiketicilerin dikkatini ¢ekebilmek icin yeni yollar arayisina itmektedir.
Caligmalar, duygularin insan davranisinin en giivenilir ve degerli yordayicilarindan biri
oldugunu acikca ortaya koymaktadir. Ayrica, duygusal kosullar, satin alma siireclerinde karar
vermenin her agamasini dogrudan etkilemektedir. Cagdas pazarlama metodolojilerinden biri
olan duygusal pazarlama, miisterilerin iiriin veya hizmetleri fark etmelerini ve satin almalarini
saglamak i¢in Oncelikle duygusal cekicilikleri kullanmasi olarak tanimlanabilir. Duygusal
pazarlama, insanlarda belirli bir iiriinii/hizmeti satin almaya tesvik etmek i¢in duygularin nasil

uyandirilacagina odaklanmaktadir.
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Duygusal pazarlama isletmelere birgok fayda saylamaktadir. Bu faydalar arasinda, satislari,
pazar payini ve miisteri elde tutma oranlarini arttirma, miisterilerle daha yakin iliskiler
olusturma, miisterilerin bir markayla kendini 6zdeslestirmesine yardimei olma, hizli biiylimeyi
tesvik etme, topluluk duygusu olusturma ve markanin hatirlanmasini saglama bulunmaktadir.
Cagimizin giiclii rekabet ortaminda, isletmelerin ayakta kalabilmesi i¢in duygusal pazarlamay1
kullanmalar1 hayati 6nem tagimaktadir. Literatirde duygusal pazarlamayla ilgili yapilan
caligmalar incelendiginde, duygusal pazarlamanin, marka sadakatini, markanin bilinirligini,
satislar1 ve misteri memnuniyetini arttirdigr ortaya ¢ikmaktadir. Olumlu duygularin

tiiketicilerin anlik satin alma kararlari tizerinde pozitif etkisi bulunmaktadir.

Duygusal baglilig1 yiiksek olan miisterilerin, marka savunuculari olma olasilig1 da ytiksektir ve
bu nedenle isletmelerin miisterileriyle duygusal bir bag kurmanin yollarini bulmalari ¢ok kritik
bir konudur. Duygusal pazarlama stratejilerini belirlerken, isletmelerin atmasi gereken ilk
adim, detayli bir hedef kitle analizidir. Misterilerin duygusal motivasyonlar1 ve neleri
onemsediklerini anlamak igin ¢aba gdsterilmelidir. Ote yandan, renkler en 6nemli duyusal
uyaranlardan biridir ve satin alma kararlarin1 dogrudan etkilemektedir. Markanin reklamlarinda
kullanilan {iriin ya da igeriklerin sesleri, efektleri, renkleri ve hikaye anlatimi titizlikle
secilmelidir. Bununla birlikte, duygusal pazarlama kampanyalarinin 6zgiin, diiriist, yaratici,
ilham verici, manipiilasyondan uzak olmasi ve tek bir duyguya odaklanmasi onemlidir.
Ozellikle, olumlu ve gii¢lii bir duygu uyandiran igeriklerin, olumsuz ve zayif duygusal tepki

uyandiran iceriklere gore paylasilma olasiliklarinin ¢ok daha fazla oldugu unutulmamalidir.
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University students’ metacognitive knowledge of reading techniques and academic

SUCCeSS

Abstract

Since reading creates memories and is essential for future success, this study examines the awareness and application
of metacognitive knowledge on reading methods among students at Muhammadiyah University of Makassar.
Successful readers are those who exhibit self-determination and motivation. A questionnaire designed to ascertain
students' comprehension of reading methods when they are reading literary works is called Metacognitive
Knowledge on Reading Techniques (MARSI). The most crucial question is what students think about the importance
of problem-solving, global reading, and support reading strategies for academic performance. In this study, 141
participants from two universities were included. The MARSI-R one's reflection described the data collection tool. A
reading strategies survey assessed the students' metacognitive comprehension of the global, problem-solving, and
support reading strategies utilized in academic reading. The results demonstrated that the participants were
acquainted with academic reading techniques because they regularly used them. Academic reading students used and
understood reading techniques the least, even though they were aware of and employed problem-solving techniques
most of the time. They were conscious of and regularly employed problem-solving strategies.

EXTENDED ABSTRACT

This research explores the awareness and use of metacognitive knowledge on the reading techniques of students of
the Muhammadiyah University of Makassar; since reading is a way of building memories, and it is necessary for
future success, readers who possess self-determination and motivation are successful. Metacognitive knowledge of
reading techniques (MARSI) is the knowledge to have; thus, a questionnaire is intended to determine students'
knowledge of reading techniques when reading literary works.

The most important question is what students believe about the role problem-solving, global reading, and support
reading strategies play in academic success. One hundred forty-one individuals representing two universities took
part in this study. The MARSI-R one's reflection described the tool used to gather the data. A survey of
reading strategies was used to examine the students' metacognitive understanding of the global, problem-solving, and
support reading strategies used in academic reading. The findings showed that the participants routinely employed
academic reading techniques and were conversant with them. While they used and were aware of problem-solving
techniques the majority of the time, academic reading students used and understood reading techniques the least.
They used problem-solving techniques frequently and were aware of them, but they used the fewest supporting
techniques when reading academically.

Keywords: Marsi, Reading Comprehension, Metacognitive Awareness, Problem-Solving Techniques, Reading
Strategies.

INTRODUCTION

Regardless of their level of English ability, students must take the initiative to employ their
understanding abilities when completing academic reading assignments in English.
Metacognition, or the reader's consciousness to regulate and monitor the cognitive process, is the
primary factor in boosting reading comprehension. Metacognition can be defined as the act of

thinking.

Students can self-regulate since they are aware of their learning style and process and can judge
how quickly and effectively strategy. Metacognition, or the reader's individual consciousness to

regulate and monitor the cognition process, is critical to increasing reading comprehension.
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Students also think about ways to optimize these processes so students can read and study.
Students who are self-aware of their metacognition exhibit self-knowledge, which is defined as
understanding their best working methods and strategies and the conditions under which they can
learn more efficiently. They then apply this information to put these methods into action, monitor
their effectiveness, and evaluate the entire process known as self-regulation. The security of the
educational setting is the primary goal of learning, supervision, and instruction. It has been
discovered that most educational issues, such as low achievement, absenteeism, stagnation, and
academic dropouts, are brought on by the adoption of ineffective study schedules in terms of
study time. Academic success and scholastic achievement have recently caused some anxiety
among educators. What are some of the crucial elements that support kids' academic success? It
should be highlighted that modern society can only achieve its goals of financial development,
mechanical expansion, and cultural advancement if its members' capacity is improved. As a
result, the primary goal of educational struggle is to improve pupils' academic results. Pupil
academic activities are directly related to learning styles and reading techniques for developing
study habits (Khan & Rasheed, 2019). A study habit is the presence of a suitable study routine
in a suitable study environment. Khan & Rasheed, 2019).

Metacognitive understanding of reading methods assists students in determining which strategies
they can and should use. According to the research on reading English in L1 and L2, reading
comprehension is significantly impacted by metacognitive awareness. Less experienced readers,
on the other hand, must work very hard to improve their reading skills using a variety of tactics.
To support students in a classroom setting, teachers must be aware of the strategies utilized by
both successful and failed students. Various. Creating study strategies that have been shown
effective for learning is the most fundamental phase in a student's educational progress. Learning
strategies are actions and ideas students use to process new knowledge while referencing existing

understanding. Learning strategies can be cognitive (Khan & Rasheed,2019).

Cognitive processes that are involved in the process of storing new information include
elaboration and rehearsal. This research examines metacognitive awareness, a critical component
of compelling strategic reading, especially academic reading. However, the goal of the current
study was to ascertain how well aware Muhamamdiyah University students and the English
Department were of the academic reading practices of Samarkand State Institute of Foreign

Languages. It can still be argued that metacognition has not yet been entirely accepted as an
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essential component of language learning and teaching by as many researchers and scholars as
desired, even though it is now recognized as a necessary tool for lifelong learning and
adaptability in multilingual and multicultural societies that are constantly changing (Haukaés et al.,
2018). People argue that people's ability to reflect on their thoughts, or metacognition, is essential
(Haukas et al., 2018). In this study, the terms students and learners are used interchangeably. As a
result, metacognitive guidance is anticipated to influence learners' elaboration and learning

processes while working in groups (F. Teng & Reynolds, 2019).

According to (Siyaya, 2022), Along with specific skills, awareness -such as students'
metacognitive awareness- is an essential part of learning; according to cognitive with specialized
skills, awareness, such as students' metacognitive awareness, is a vital part of learning.
Metacognitive techniques are high-order executive abilities that use understanding cognitive
processes and represent an effort to control one's own learning through planning, monitoring, and
assessing. For metacognitive awareness, Maftoon and Fakhri Alamdari (2020) define it as a
phenomenon. The various ways a person perceives the circumstances and events in their life.
(Muhid et al., 2020. Students are more likely to succeed if they are conscious of their own
metacognition than those who are not, and this will help them better handle problems in daily
life. According to Widiyasari et al. (2002), metacognitive awareness is the ability to organize,
sequence, and keep track of learning in making progress evident right away. Reading plays a big
part in information-gathering, especially in an academic setting. Reading takes on acrucial. It is

essential to study various academic books well and independently.

Nonetheless, a significant number of students exhibit a passive. Too many children develop a
dislike for reading and begin to perceive it as a challenging task as a result of their reading habits,
which hinders their capacity to comprehend the essential reading materials accurately. In addition,
these people need help using reading strategies that meet their needs and show little learning

autonomy.

Furthermore, a significant proportion of them need to be made aware of the existence of potential
reading strategies that they could employ. The pupils must dedicate enough time to creating more
active reading methods to avoid having negative feelings about reading. Since reading is a
cognitive activity involving readers engaging with text, the lecturer must teach the students to
employ reading methods intentionally, especially metacognitive strategies. Readers continually

form hypotheses, test predictions, and produce meaning while reading using their vocabulary and
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linguistic skills. Reading comprehension is a linguistic skill taught in primary school and is
constantly developed in later years. (Askcan & Saban, 2018. Reading strategies primarily center
on three metacognitive skills: support reading, global reading, and problem-solving. These
metacognitive techniques support language instructors in understanding the diverse reading
preferences of their students and deciding which reading strategies to introduce in the language

classroom would be the most successful.

Reading at a slower pace, reviewing the text, reading the passage aloud, and making educated
guesses about the meaning of challenging words are all problem-solving techniques. Utilizing
some reference materials and support reading strategies gives readers additional reading abilities
to employ when reading (Deliany & Cahyono, 2020). Such tactics are thought to offer
information that describes the control readers exercise over their interactions with printed
material to increase reading efficiency and comprehension. Metacognitive awareness is the term
for the reader's awareness, monitoring, and adjustment of various methods during reading.
Because learners whmetacognitive awareness can actively control the ability to effectively use
logic and tactics when reading and quickly access and use these tools for future reading, it is
considered a crucial component of excellent strategic reading. The ability to plan for reading
comprehension is beneficial for reading achievement (Bria & Mbato, 2019). This study aimed to
evaluate college students' meta-cognitive reading comprehension. In order to assess students'
meta-cognitive understanding of the general, problem-solving, and supportive reading techniques

used in academic reading, the Survey of Reading Methods was created.

The findings showed that the participants were conversant with and consistently used academic
reading strategies. They generally used and mastered problem-solving techniques, but they used
supporting techniques the least while reading academically. Conversely, less proficient readers
need to put in a lot of effort to improve their reading abilities. Teachers must, therefore, be aware
of this in the classroom. One of the strategies used by successful and failed students to help them
is claims (Mustajab Ahmed, 2020b). They understand the meaning of the visual symbols that
provide the language's shape and engage in some semantic processing. It is anticipated that it
will inform a student. Understanding the essential requirements for proficient reading
comprehension is crucial, and taking measures toward accomplishing the reading objectives
with proficiency is feasible. It also entails using sophisticated reading techniques and having an

understanding of these abilities and how to control them, which is a form of meta-cognition.
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Skilled readers frequently have specific goals in mind while choosing to read. Proficient readers
possess knowledge beyond simply decoding words. They are aware of multiple strategies for
decoding and engage in activities such as monitoring, altering, and predicting their decoding
processes to ensure their efficacy. During reading, they usually use these strategies
unconsciously. However, when they confront difficulty or misunderstanding, they intentionally
draw on their knowledge, picking from various integrated ways to support and improve their
comprehension. In other words, proficient readers know how to combine cognitive and meta-
cognitive processes to comprehend texts on a deeper level. The effective use of these processes is
necessary for reading comprehension, as is the creation of strategies for understanding words,
sentences, and full texts. As a result, it is critical to provide explicit instruction in reading skills to
struggling readers in order for them to improve. However, it is critical to assess strategies to

find cluesabout what learners must do toprovide efficient instruction.
Conceptual and Theoretical Framework
Concepts

More precisely, by evaluating how well students apply their reading strategies, teachers can assist
students in realizing that improving their awareness of the reading process is an essential first
step toward becoming more thoughtful, strategic, and constructive readers. Numerous pupils have

mentioned running into various issues when trying to read.

These knowledge difficulties relate to the target language's topic, a lack of motivation to read, a
general lack of reading culture, and a lack of appropriate reading strategies or the independence of
only a few (such as relying heavily on prediction/guessing strategies). This study sought to assess
students' awareness of their reading techniques as it is one key to effective instruction, allowing
teachers to discover clues about what students are not doing or are doing incorrectly, allowing
them to introduce strategies that are on the "leading edge" of each learner's reading proficiency.
The abilities and tactics we teach are not based on students' inherent "smarts,” but on their
opportunity to learn and practice these talents in a positive learning environment. This study's
objective was to identify the tactics used by EFL university students at Muhammadiyah
University to complete their reading assignments and activities by examining their awareness of
and perceptions of their use of reading strategies. A particular focus was placed on the sixth and

eighth-semester students. What reading methods are employed by EFL students in their academic
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setting, According to this study's research question? In order to use their knowledge and
reasoning abilities in practical situations, students must learn to be conscious of their meta-
cognition. Remembering that meta-cognition involves being aware of and controlling one's
cognitive processes is crucial. Metacognition has been characterized as cognition about cognition.
(Zohar, 2004). Reading strategies are problem-solving techniques used by readers to cope with
reading texts. The reading research literature is divided on what constitutes reading strategies.
Individuals with meta-cognitive awareness, on the other hand, are aware of their own cognitive
processes. Metacognitive knowledge and behaviors, such as goal formulation, planning, and
strategy selection and adaptation, are required to meet the standards of scientific literacy. The
metacognitive approach can be applied differently by low performers to produce high
performers, which students must apply to enhance their reading competence (Aziz & Nasir,
2019).

Literature Review

Numerous studies in the literature demonstrate that meta-cognitive awareness is an essential
element of learning science because it helps people to regulate their cognitive skills and assess
task performance scientifically appropriately (Wu et al., 2019The Participants' scores on the
Reading Visual Understanding, Reading Self-Regulation, and Reading The Metacognitive
Awareness of Reading Strategies, Problem Solving Strategies, and Supporting Reading Strategies
self- confidence subscales are all positively affected. In other words, eighth-grade students'
evaluations of their reading comprehension skills are influenced by their meta-cognitive grasp of
reading strategies. Meta-cognitive techniques are "high-order executive skills that use knowledge
of cognitive processes and constitute an attempt to regulate one's learning through planning,
monitoring, and evaluating," according to Tavakoli (2014) (Bria & Mbato, 2019). People might
be aware of particular reading techniques but have yet to be able to apply them when reading for
academic purposes. Perhaps they were more concerned with finishing the work than

comprehending or appreciatingthe importance of these reading tactics (Sheikh et al., 2019).

Method

The case study focuses on an investigation of a specific phenomenon in its natural
environment. They were related to academic reading techniques. The findings of this study
indicate that emphasizing three essential components of reading instruction—global reading,

problem-solving, and support reading strategies—will be beneficial. —can improve academic
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accomplishment. In the fourth and sixth semesters of the two universities, 141 students were
chosen at random, both students at Muhammadiyah University and students from Samarkand
State Institute of Foreign Language, who participated actively and purposively selected the third-
level students to be participants. The data collection process involved global problem-solving and
supported reading strategies used in academic reading. We also examine the Marsi reading
strategies as the primary purpose of this study. Student-level variables were the two most likely
predictors of reading comprehension, among the essential components being gender, autonomous
reading motivation, controlled reading motivation, and metacognitive awareness of reading

strategies (MARS) and autonomous reading motivation.

The implications for future research, policymaking, and reading instruction improvement are
highlighted (Wuet al., 2019). During the spring semester, from April 3 to 12, 2023, students from
Makassar State University, Muhammadiyah University, and Samarkand State Institute of Foreign
Languages, all in Uzbekistan, employed metacognitive techniques to improve their reading
comprehension. This study examined how different student groups, undergraduate and graduate,
used differently. Students' metacognitive understanding of reading techniques is measured on a
five-point scale by the words global strategies (GLOB), support strategies (SUP), and problem-
solving strategies (PROB). With corresponding Cronbach's alphas of.52 for GLOB, 60 for
PROB, and 66 for SUP, the three subscales (GLOB, SUP, and PROB) in the current study all
exhibited adequate to good internal consistency coefficients. Internal consistency was 28 overall.
Data analysis and descriptive statistics were computed to confirm the credibility of each MARSI
description. This section explains the research approach, study subjects, procedures, materials
and tools, and data gathering and analysis processes. These are not hypotheses. Formulas that are
widely known should not be put down for statistical purposes. Any specific criteria the researcher
utilizes in collecting and analyzing study data should be fully documented, including the
quality of the instruments, research material, and data collection technique. This part should
account for 10% (for qualitative research) or 15% (for quantitative research) of the total body

length.

Results and Discussion
Despite the significant interest in the relationship between metacognition and reading, several
problems and concerns need to be solved before we can fully comprehend the nature of

metacognitive processing techniques and methods as they relate to text comprehension and
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reading. This data should be used in designing and implementing an efficient metacognitive
reading strategy to raise students' awareness of and application of reading techniques during
reading (Mokhtari et al., 2018). The findings of this study corroborate students' perceptions of
reading techniques by demonstrating three distinct MARSI criteria: global reading techniques
(GRS), problem-solving strategies (PSS), and support reading strategies (SRS). The sum of the
scale scores for the three reading strategy categories is used to grade the 15 strategies in the
MARSI-R on a scale of 1 to 5. Consider your composite score—which can be created by
adding the scores of all strategy components—and apply it to all reading strategies to ascertain
your level of awareness. The significant discovery is shown in the following table, which is
intable format:

Global Reading Strategies (GRS)
Figure 1.

1. Having a purpose in mind when | reading.
96 jawaban

3 (44%)

18(188%)

12(125%)

11 (11,5%)

Figure 2.

2. Previewing the text to see what is about before reading.
96 jawaban

2(292%)

19(198%)
16,(16,7%)

11 (11,5%)

1 2 3 4 5

As observed, pupils favor strategy scale 3 (34,4%), reading with a goal in mind. Because
metacognition is essential in learning situations, students may be better able to regulate their

cognitive and learning processes, recognize their areas of strength, and concentrate on those that
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call for developing new cognitive talents. Every learner is capable of metacognition, meaning
every student can think about learning purpose, even if they have heard the strategies and do not
know what it means out of 22 (22,9%). In comparison, 18 (18,8%) have known the strategy can
explain how and when to use it, out of 12 (12,5%) frequently use it when reading, and 11
(11,5%) have never heard of the strategy before. Students who are metacognitively aware can
outperform their peers because they can organize, control, monitor, and regulate their reading and
learning processes, directly affecting their achievement.

In another way, metacognition is a strong predictor and indicator of success (Bagci & Unveren,
2020). One explanation for this phenomenon is that metacognitive knowledge, which underpins
reading, represents learners' capacity to adapt to various reading and demand contexts (M. F.
Teng & Zhang, 2021). Out of 28 (29,2%) stated that reading a preview of the book to understand
its content, some students knew the strategy and how to use it in the actual reading text. |
realized how confusing that is for students. Those require two different brain areas in the next
session and upon reflection. Out of 29 (30,2%), 29 students have heard and believe they know
the reading method checking to determine if the substance of the text suits their reading

objective.

Figure 3. Figure 4.

1. Getting back on track when getting sidetracked or distracted.
4. Using typographical aids ike bold face and italics to pick out key information. 96 jawaban
96 jawaban
30
] 28(292%)

2(24%) 2(24%)

16 (16,7%) 16(16,7%)

17(17,7%)
13(135%)

2 3 4 §

The results demonstrate that metacognition is essential in learning techniques, such as bold and
italics, to highlight crucial information, which is the standard approach for explaining the

meaning and how to utilize it.
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Figure 5.

5. Critically analyzing and evaluating the information read.
96 jawaban

37(38,5%)

227,1%)

14 (145%

12(12,5%)

Problem-Solving Strategy
Issue solving is articulating to figure out where it came from, choosing a solution from a list of

options, ranking them in order of importance, and putting it into action. In light of this, modifying
students' reading speed or pace based on what they have read out of 38 (39,6) explore these
concepts further. After doing so, describing and discussing metacognition, why it is essential, and
where these strategies are already used in the classroom can help determine how to make
metacognition a more intentional component of the reading strategies.

Figure 6.

3. Stopping from time to time to think about what I'm reading.
96 jawaban

40

31(32,3%)

23 (4%)

2 (21,9%)

14 (14,6%)

7(13%)

The objective would be to incorporate the development of metacognitive skills into their course
objectives, such as taking occasional breaks to reflect on the text's content. Out of 31(32,3%)
students who responded that techniques are needed to be better readers, they must pause to think

about what might come.
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Figure 7. Figure 8.

1. Taking notes while reading.

4, Re-reading to make help ensure | understand what [m reading. —

96 jawaban

40

2(292%) (354%)

2(271%)

23(24%)

16(16,7%)

16(15,6%) 14(146%)

3(3.1%)
1 2 3 4 5

The table above indicates that re-reading helpsensure that what the students have read is a high
use of various reading strategies, which earn very high. This means that the issue dreading
strategy support receives the highest28 (29,2%).

Figure 9.
5. Guessing the meaning of unknown words or phrases.
96 jawaban

ki

il

IB1%)

2 3 4 5

Support Reading Strategies (SRS)

Learning through reading aids in vocabulary and language development. The process of
simultaneously extracting and constructing meaning through interaction and involvement with
written language according to the concept of reading comprehension out of 30 (931%). In support
of the reading technique, out of 34 (35%) people who enjoy taking notes while reading, 26
(27%) do it frequently. Instead of copying material from the text, students would benefit by
taking notes in their own words. Keep the emphasis the same. To help kids concentrate more,

wait to take notesuntil the conclusion, and students try to summarize rather than copy.
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Figure 10.

2. Reading aloud to help me understand what Im reading.
96 jawaban

K}
2(27.1%)

20 2 (21.9%)

10(104%) 10(104%)

1 2 3 4 5

Teachers should encourage reading aloud in their classrooms because 29 students (30,2%) like
it to help students understand their reading. Reading aloud to pupils can boost interest, inspire
reading, and encourage creativity. Children who are taught the value of oral language early will
succeed in reading more quickly.

Figure 11.

3. Discussing what | read with others to check my understanding.
96 jawaban

Figure 12.

4. Underlining or circling important information in the text.
96 jawaban

0

31(323%)

30(31,3%)

2(29%)
) 21(219%)

20(20,8%)

4(42%)

As shown in the figure above, 31(32,3%) of the 96 participants said that they typically highlight
or cycle to get information fromthe text, 30(31,3%), 20 (20,8%) of the participants said they
always employ the strategies that deal with reading techniques. They were largely aware of these
strategies, as seen by the low percentages of Never 11(11,5%) and Rarely 4(4,2%), and most

participants chose to use them when reading academic literature.
Figure 13.

5. Using reference materials such as dictionaries to support my reading.
96 jawaban

40

k) 32(33,3%)

16 (16,7%)

5 (5,2%)
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Using dictionaries while learning can help pupils read more proficiently. In the reading strategy
used when using corpora to organize references, pupils' metacognition knowledge can rise by
32 (33,3%). The three types of reading strategies are issue reading strategies, support reading
strategies, and global reading strategies.

Conclusion and Recommendations

It is intended to provide interpretation and meaning to the study's findings by the theories and
references employed in teaching reading strategies.

wnan Ikle

J
Iy

The average shows how often students use reading strategies when reading academic subjects.
Which set of reading strategies—qlobal, problem-solving, and support strategies—yYyou use most
frequently is determined by the average for each subscale of the inventory. You can assess your
level of expertise in each of these approach areas using the data provided. It is crucial to stress
that many factors, likeyour level of English reading proficiency and the sort of content you
read, affect how practical these approaches are. Getting poor marks on any of the subscales or
areas of the inventory means you might want to learn more about and think about applying some

of the reading strategies in these sections.

Furthermore, metacognitive awareness is believed to be a key component of compelling strategic
reading, especially academic reading. The current study aimed to ascertain how college students

viewed metacognitive exercises connected to academic reading. Thus, using the Survey of
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Reading Strategies, it was determined if students employing academic reading, global, problem-
solving, and support reading techniques were aware of their metacognition. The findings showed
that the participants routinely employed academic reading strategies and were conversant with
them.

They generally employed and learned problem-solving methods, but they used supporting
strategies the least in academic reading. Most responders generally presented their personal
experiences, which could be subjective. However, such points of view are worth considering in
order to comprehend broader trends. Data indicate that students have a more favorable
experience in regular mode programs and institutions than in distant mode programs and
institutions. Regarding learning materials, most respondents preferred regular mode to distance
mode, while others welcomed the introduction of dynamic e-learning platforms as a possible
chance. There are issues with this that need to be resolved. Future study recommendations linked
to pupils' most dominant reading techniques should also be mentioned. The researcher has a vital
role in explaining, reading approach, and providing an atmosphere that enables reflective
knowledge of what has been explored for all components. Anderson suggests the following
components: (1) acquiring preparation and planning knowledge. Students take into account both
what they can do and what they need to do to reach their learning objectives. (2) Deciding on
and putting into practice learning methodologies. Anderson (2002, p. 3) claims that learners may
deliberate and make conscious judgments about the learning process when they have the
metacognitive ability to choose and employ specific methods in a given environment for a
specified purpose.”(3) Tracking the application of a plan. It is essential to teach students how to
record the tactics they use. Six categories classify memory, cognitive, metacognitive, social,
compensatory, and emotional strategies. From "Never or rarely true of me™ to "Always or almost
always true of me,"” the Likert scale has five possible responses. Moreover, it asks students to rate
how frequently they employ each approach. A metacognitive understanding of reading strategy
significantly impacts the educational process, especially when learning a second language. It is
concerned with prospective applications of the techniques still effective for enhancing reading
comprehension, in addition to the suggestions they give for how students should structure

their interactions with the context.

English language instructors mgbecome more aware of the potential obstacles students may face

in achieving their learning objectives, particularly when understanding academic texts. One
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exciting aspect of metacognitive strategies is that they can be learned. A reading-intensive
curriculum incorporating strategy instruction gives students a more comprehensive learning
experience, positions them for academic success, enables the development of critical thinking
abilities, and further positions them for competence and success in their future careers. However,
because they are ignorant of How to apply reading strategies, when to use them, and which ones
to employ, EFL learners still experience metacognitive difficulties—awareness of reading
techniques. In addition, by modeling these methods and offering plenty of opportunities for
guided and independent practice, teachers can utilize teaching metacognitive reading strategies
to supplement their instruction in reading comprehension. Students will become independent
readers if prepared to take on any printed content (Kung & Aziz, 2020). As a result, the current
study attempts to pinpoint the link between EFL learners' metacognitive awareness of reading

techniques and reading comprehension.

Despite the significant interest in the relationship between metacognition and reading, several
problems and concerns need to be solved before we can fully comprehend the nature of
metacognitive processing techniques and methods as they relate to text comprehension and
reading. This data should be used in designing and implementing an efficient metacognitive
reading strategy to raise students' awareness of and application of reading techniques during
reading (Mokhtari et al., 2018). The findings of this study corroborate students' perceptions of
reading techniques by demonstrating three distinct MARSI criteria: global reading techniques
(GRS), problem-solving strategies (PSS), and support reading strategies (SRS). The sum of the
scale scores for the three reading strategy categories is used to grade the 15 strategies in the
MARSI-R on a scale of 1 to 5. Consider your composite score—which can be created by
adding the scores of all strategy components—and apply it to all reading strategies to ascertain

your level of awareness. The significant discovery is shown in the following table:
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An outlook on postmodernist elements in Jules Verne’s Doctor Ox’s Experiment

Abstract

As a countermovement to modernism, postmodernism embraces multiple perspectives and presents a theory in
which there is no singular truth. The postmodern novel also challenges the fundamental concepts of reality and
truth, demonstrating how the human construction of reality allows for the creation of an unlimited number of
alternate realities. The tradition of closed-ended narration buried between lines in texts has been broken, paving
the space for numerous linguistic uses in literary writings. The reader is entangled in a sequence of events that
generate profound meaning through the use of a variety of linguistic tricks and strategies. Thus, a postmodern
novel aims to analyze literary texts through the use of techniques like irony, pastiche, intertextuality, and pluralistic
viewpoints. Within this framework, Doctor Ox’s Experiment by Jules Verne is an important work that challenges
and redefines conventional literary texts. In the book, Verne's use of irony in portraying the stereotypes of the
Quiquendonians, his incorporation of fictional elements to enhance the plausibility of the events in that town, and
his establishment of intertextual connections, all demonstrate characteristics commonly associated with
postmodernism. The objective of this study is to analyze Jules Verne's literary piece titled Doctor Ox's Experiment
viaa postmodern lens, employing the key components of postmodernism. By examining these aspects, this analysis
will offer a fresh perspective on Jules Verne’s work.

EXTENDED ABSTRACT

Postmodernism has exerted a far-reaching influence within the realm of literature in the 20th century. To put it
another way, the texts generated using conventional methods during the 19th century underwent a significant
transformation in the 20th century. This method challenges conventional narrative strategies and substitutes them
with other approaches. In this period, writers have lost the ability to convey a specific message to their readers and
skillfully guide them in the desired direction. These postmodern texts are presented through deliberate
juxtapositions of contrasting elements such as the dichotomies of reality-fiction, wealth-poverty, and morality-
immortality. These contradictions undermine any discourse that adheres to commonly accepted norms and
conventions and challenge the notion of a fixed truth. Postmodern literature challenges conventional narrative
structures and interrogates the reader's understanding of reality. Given its subject and narrative approach, this story
by Verne could be seen as an example of postmodern literature. In this research, it is conducted a comprehensive
analysis of Jules Verne’s literary masterpiece, Doctor Ox’s Experiment, critically examining its postmodern
elements. Using a postmodern lens to analyze the text, this research illuminated several aspects of Verne's
masterwork, such as the juxtaposition of several perspectives, the subversion of conventional narrative, the
blurring of reality and fiction, and the use of language games. The intertextuality technique emerges as the most
prominent narrative technique within this work, exemplifying its postmodern characteristics. Verne incorporates
intertextuality by alluding to narratives relevant to various other literary works within the discourse. Not only do
references make it easier for the reader to recall past works, but they also establish a connection between several
different texts. These allusions also provide the reader with the opportunity to draw on their vast literary expertise
and unearth hidden meanings. Furthermore, by incorporating historical facts into his fiction, Verne displaces the
actualities of the past. By altering the facts in light of past events, it provides the reader with a fresh viewpoint.
This exemplifies Verne's skill and innovative style in fiction. Verne also uses sarcasm to criticize society's folly
and illusions. Readers are shown how foolish judgments are made by people in the name of scientific advancement
through the use of irony. Thus, Verne highlights society's shortcomings and challenges his readers' preconceptions
by employing sarcasm. It is also worth noting the author’s remarkable employment of language games.
Conversational dialogues and interactive language games create an immersive experience for the reader. Through
the incorporation of dialogues between the reader and the narrator, Verne effectively challenges the conventional
role of authorial dominance, thus granting agency to the reader in shaping the narrative.

The narrator’s frequent appeals to the reader create a sense of playfulness, blurring the lines between reality and
fiction. This emphasizes the author's power over the plot and guides the reader. At the same time, the narrator's
interruptions serve to heighten the suspense, keeping the readers on the edge of their seats as the story unfolds.
This keeps the reader engaged with the book and allows her to mentally piece together the tale. He gets drawn into
the narrative in this way. The narrator's intervention creates a tense environment for readers, who eagerly anticipate
the outcome of Doctor Ox's trials. There is an increase in the readers' curiosity as a result of the narrator's thorough
and fascinating narration, and they develop a stronger attachment to the book to find out what happens in the
conclusion.The narrative of Jules Verne's Doctor Ox’s Experiment is replete with extraordinary occurrences that
defy explanation through cause-and-effect mechanisms. The oddity that manifests itself in the actions of the
individuals living in a town is where the story starts. People's behavior changes abruptly at the outset of the novel
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when Doctor Ox begins delivering gas to the city. After this intriguing experiment, people exhibit increased
aggression and uncontrollable events. Tensions and disputes emerge as a result of the upheaval to the town's social
order. Jules Verne's intricately designed plot keeps the reader glued to the book's pages and compels her to eagerly
turn to the next page. The reader is prompted to reflect and pose questions about the world in which he lives as a
result of these series of events. Verne's lush language and captivating storytelling make this novel remarkable and
unique. This article examines how postmodernism is employed in Jules Verne’s Doctor Ox’s Experiment.
Furthermore, it will be demonstrated how Verne's use of language and storytelling can create an outstanding
experience when mixed with postmodernism. Consequently, this study will contribute to our comprehension of
the influence of postmodernism on literature and demonstrate how Jules Verne's writing is enhanced by a
postmodern perspective.

Keywords: Conventional, Fictional, Postmodernism, Reader.

INTRODUCTION

According to Anderson, Federico de Onis coined the term postmodernism to refer to a
conservative response to modernism in 1930. It signifies a tendency to seek refuge from the
overwhelming demands of modernism. Instead, it embraces a more subdued approach
characterized by intricate details and ironic touches (Anderson,1998, p. 4). Multiple views also
exist on postmodernism as a modernist extension. One such example is Hutcheon’s assertion
that modernism and postmodernism are inextricably linked. She suggests that their connection
is intricate and characterized by a web of outcomes, distinctions, and independence. (Hutcheon,
1995, p. 38). However, as time passed this term underwent a conceptual shift, encompassing
social, cultural, and historical transformation. Anderson suggests that it took about twenty years
for the term to be used “as an epochal rather than aesthetic category” (1998, p. 5). In the 1950s
the term postmodernism was influenced by the significant changes occurring in Western
society. Toynbee considered the Franco-Prussian War as a significant event marking the
beginning of the postmodern age. In their work, The Postmodern Turn, Steven Best and
Douglas Kellner argue that the 1960s marked a significant turning point in postmodernism. A
new emphasis on difference and multiplicity emerged, advocated by postmodern theorists
(1997, p. 4-5). Fiedler sees postmodernism as a refreshing and welcome change. In the 1960s,
he celebrates the emergence of postmodernism as a positive development among the younger
generation in America. These “cultural mutants” as described by Fiedler deviated from
traditional historical narratives and embraced values of nonchalance and disconnection which
were found in postmodern literature (Anderson, 1998, p. 13). During the mid-1980s,
postmodernism made a significant impact on a variety of disciplines including literature,
politics, and architecture. It was at this time when long-held beliefs started to fade away and

new ways of thinking gained traction.

One of the defining characteristics of postmodernism lies in its rejection of the absolute truth.

Postmodernists argue that reality is constantly shifting and there is no single and definite truth
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that applies to all situations. This philosophical stance contradicts the modernist view of
universal truths and objectivity. For Sim, skepticism undermines and casts upon the claims
made by the other philosophical perspectives (p. 3). This perspective challenges the
dichotomous categorization approach that establishes rigid divisions by associating individuals
with specific labels such as good-bad, white-black, and ugly-beautiful. Postmodernism
encourages an open and equal world where there is no room for exclusion and privileging one
over another. In this regard, postmodernism aims to question, reevaluate, and bring attention to
all ideas and perspectives that were previously marginalized, and disregarded. It is aptly
described by Rosenau in his book called Post Modernism and Social Sciences. According to
him, postmodern social scientists call for an examination of the boundaries and shed light on
overlooked aspects of society such as marginalized communities, traditional beliefs, and the
eccentric and sublimated elements of human nature (Rosenau,1992, p. 8).

The fundamental stance of postmodernism towards reality is highlighted by its rejection of
sustained realism. Rather than conforming to any existing system or suggesting a new one,
postmodernism takes on a lighthearted approach to keep its core beliefs. In other words, by
deconstructing the established system and refusing to propose an alternative framework,
postmodernism embraces the intricacies and contradictory nature of things (Butler, 2002, p.
37). In this sense, the literary texts are not a mere reflection of reality but rather a deliberate
distortion and restriction perception of it. In these postmodern texts, the representation of reality
is individual perspectives and interpretations, thereby instilling a sense of skepticism about the
nature of reality itself. The divergent nature of these literary works amplifies the elusive nature
of reality, ultimately muddling the reader’s comprehension of reality. According to Barthes,
literature lost its status as a socially privileged form of communication, but rather as a language
that encompasses hidden complexities, resembling both a dream and a potential threat (Barthes,
1968, p. 3). The reader is no longer able to grasp the truth. What he encounters are fragmented
and fictional statements lacking profound meaning. The traditional role of the author and the
intended meaning of a text are discarded. The text takes on a life of its own, free of any
preconceived notions or symbolic interpretations. The act of writing, according to Barthes has
undergone a series of transformations, shifting from being observed to being actively engaged
in and even destroyed. Writing has now reached a final transformation in our present time
(Barthes, 1968, p. 5). He implies that this transformation leaves room for more investigation

and interpretation.
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One of the distinguishing characteristics observed in postmodern texts is that the author takes
a back seat while the reader takes the central stage. The focal point of the narrative is no longer
confined to either the author or the text itself; instead, it places the reader at its core. “No longer
is the reader a passive subject to be entertained, instructed, or amused. S/he is given the freedom
to attribute meaning to the text without consequence or responsibility”(Rosenau, 1992, p. 25).
The texts are not solely the product of one author, instead, they become subject to numerous
possible meanings, allowing readers to derive their own unique meanings from them. As Allen
implies: “ideas are not presented as finished, consumable products, but are presented in such a
way as to encourage readers themselves to step into the production of meaning” (2000, p. 34).
Creating an impression of incompleteness in novels is a prevalent motif observed in postmodern
texts. Through the intricate language games, the author invites the reader to develop meanings,
drawing on their own experiences, and imagination. This approach allows for a departure from
traditional linear narratives and embraces a more open-ended and ambiguous style. Thus,
postmodern texts resist the traditional notions of a text that has a definite conclusion, instead
emphasizing the active participation of the reader in constructing the textual meaning. This is
confirmed by David Lodge’s words. “We can’t see the closed ending of the traditional novel
that the truth is revealed and the fate has been determined, nor the open ending of the modernist
novel that is satisfying but not ending” (Lodge, 1987, p. 45). The idea of “flattening time into
a space” is a way to disrupt the linear progression of time and create a sense of timelessness.
(Connor, 1997, p. 172). As the fragmented nature of time allows for subjective experiences, the
readers bring their experiences into the completion of the story (Connor, 1997, p. 172). Thus,
the reader is encouraged to use their imagination to complete the missing pieces and unfinished
endings. The reader’s subjective interpretation of a text results in a multitude of interpretations.
In this sense, Deeds emphasizes the profound role of language in shaping our perception of time
and consciousness. She suggests that time is no longer merely a passive element, but rather an
active force intertwined with the functioning of the language (1992, p. 140). Put another way,

language acts as a lens through which we view the passage of time and the world around us.

Postmodernism does not emerge as a direct reaction against the established art forms and
beliefs. It embraces diverse elements from various styles, cultures, and periods, fostering a more
unique and eclectic aesthetic. This approach reevaluates and reinterprets previous works,
lifestyles, and perspectives through the lens of a new narrative. The incorporation of earlier
works into new ones is a prevalent technique in postmodern literature. This intertextual
technique with its objective of challenging preexisting thoughts and perceptions serves to

enhance interconnectedness among diverse literary works. In this regard, intertextuality
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assumes a pivotal role within every postmodern text. The employment of this technique in
postmodern texts can stem from the notion that all possible ideas have already been expressed,
which leaves little room for originality. All written materials are essentially repetitions of
previously constructed texts in the most profound sense (Rosenau, 1992, p. 36). Harvey
emphasizes the Interconnectedness of texts and words in both the creation and interpretation
process. According to him, writers draw inspiration and are influenced by the texts they come
across, which subsequently mold their own works. In a similar vein, readers interact with the
texts based on their prior experiences with other texts, so contributing to the ongoing process
of text creation (Harvey, 1990, p. 49). Texts can draw inspiration from a wide range of sources,
including novels, mythological narratives, and historical events. However, it should be noted
that the author deliberately makes connections to other texts, whether through allusions or direct
references. Instead of simply mimicking them, the author places reference texts in different

contexts, resulting in unique and fresh texts.

Pastiche is a literary technique that involves the imitation of an author’s writing style, themes,
and techniques. Fletcher emphasizes the unique nature of pastiche as a creative practice. By
striking a balance between originality and replication, it allows artists to produce something
new and unique (2017, p. 43). Thus, the authors take inspiration from previous works and
reinterpret them using their own language and expression style. As a result, they create a fresh
work that makes reference to the original text while still bearing the hallmarks of the author’s

unique style and creative vision.

For Jameson, pastiche, as a form of imitation, does not intend to evoke laughter but rather
focuses on imitation without any profound meaning behind it. It involves the blending of
different historical styles without any specific reference. He further argues that this trend
reflects the importance of “neo” in post-modern society (Jameson, 1997, p. 23). The art of
mimicry is free from any limitations imposed by rules. Thus, it has the freedom to combine
different styles and periods. This results in a revival of historical novels where the past is
artificially constructed and blended with realistic and fantastical elements (Anderson, 1998, p.
61).

Irony is also essential to postmodern writing. It is a form of expression that goes beyond literal
meaning. It occurs when the intended meaning is contradicted by the context in which it is used
either deliberately or unknowingly. Acknowledging that meanings are not absolute but rather
subject to several interpretations, we become conscious of the remnants of previous and

possible applications that words possess. Thus, irony is more than just cynicism and mockery;
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rather, it is a sign that you understand how ideologies shape reality (Nicol, 2009, p. 13). It is
used in postmodern texts and serves as a counterpoint to criticize the beliefs of modernism.
Ironic discourse has been extensively used in postmodern texts to subvert the solemn tone of
modern texts. It has the power to disrupt the established norms and groups by challenging the
norms of society and the language used in everyday life (Colebrook, 2005, p. 150). The loss of
trust in general validity and tradition compelled the readers to critically examine their own
beliefs and assumptions. According to Wayne C. Booth in his book A Rhetoric of Irony irony
functions as an invitation for individuals to nurture a sense of skepticism and challenge
prevailing beliefs. “Irony is usually seen as something that undermines clarities, opens up vistas
of chaos, and either liberates by destroying all dogma or destroys by revealing the inescapable
canker of negation at the heart of every affirmation” (1975, p. ix). Thus, irony has the capacity
to bring about emancipation due to its subversive nature, it also bears the risk of disastrous

effects.

One more essential characteristic of postmodernism is that it offers to reevaluate the past. To
put it another way, historical facts, sources, and explanations cannot be confined to the
subjective discourse and are susceptible to many interpretations. Accordingly, Ankersmit
discusses traditional and postmodern historical views. For him, the postmodernist regards
evidence as a tool for examining many historical interpretations, whereas the modernists views
evidence as a way to find out what really happened in the past. As an example to further
illustrate his points, Ankersmit uses the metaphor of tiles. The tile is seen by the modernist as
an opportunity to reveal hidden truths and depths. For postmodernists, the tile is a stepping
stone to explore other possibilities. This symbolizes a new approach to knowledge and
comprehension. (1994, p. 172). According to lggers, historical accounts are constructed through
language, highlighting the importance of the subjective nature of historical narratives (2009, p.
123). Postmodern novels therefore seek to investigate numerous previously discussed subjects
from a fresh angle. The authors in postmodern novels reinterpret and reassess another author’s
work in relation to its narrative, content, and protagonist. Therefore, authors distort and
misrepresent historical facts, which enables readers to draw parallels between stories told in the

past and those told in the present.
DISCUSSION

One prominent theme in postmodernism is the reevaluation of historical events and the blurring
of boundaries between reality and fiction. Throughout the story, Verne elevates the narrative to

a metafictional realm, immersing the reader within the confines of a fictional world. He

USBED 2024 6(10) Spring / Bahar



An outlook on postmodernist elements in Jules Verne’s Doctor Ox’s Experiment

strategically employs historical elements as a means to construct his fictional narrative. Verne’s
approach to history diverges from the conventional perspective. He presents an interpretation
of the historical events through a lens of skepticism. He incorporates fictional historical events
into his storytelling, presenting them as if they were actual occurrences. From the first lines,
the writer provides the reader with an imaginary description of the town of Quiquendone and
its inhabitants. The writer expresses his curiosity about the absence of a town called
Quiquendone on modern maps. He suggests that this fascinating town is not recognized in any
atlases, guides, historical records, and chronicles. With the sentences starting with “If you try
to find, on any map of Flanders, ancient or modern, the small town of Ouiquendone, probably
you will not succeed. Is Quiquendone, then, one of those towns which have disappeared ? No.”
(Verne,1875,p. 1). He witnesses a moment where the boundaries of reality is shattered. This
moment of reality breaking disrupts the reader’s perception of reality and invites them to
question the reliability of sources of knowledge such as maps. By providing specific dates and
locations such as the laying of the first stone in 1197 by Count Baldwin and the town’s position
between Oudcnarde and Bruges, Verne adds a sense of historical authenticity to the story. The
principal industry of this town is whipped cream and barley sugar, which suggests that the town
is prosperous. He also tries to make the story feel more realistic by describing the characteristics
of the people of Quiquendone. By emphasizing their wisdom, prudence, and hospitality, the
writer gives the reader a sense of what the people in this town are like. (1875, p. 2). This helps

to create a more believable setting for the story.

Verne employs the intertextual technique of postmodernism in the novel, which enables the
reader to comprehend the text more fully. Intertextuality manifests through allusion to other
literary works, thereby expecting the reader’s familiarity with those works to fully grasp the
significance of the text. Without prior knowledge regarding the referenced situation, the
identification of such references becomes considerably challenging for readers. Verne employs
insinuations rather than explicit references to certain events in the story, compelling the reader
to possess a certain level of literary understanding. For example, Doctor Faustus, written by
Christopher Marlowe is an exceedingly ambitious scholar. His quest for unfathomable
knowledge and power drives him to make a deal with the devil, exchanging his soul for twenty
years of unlimited power. He uses his knowledge for selfish and sinister purposes. Similarly,
Doctor Ox conducts an experiment to manipulate the emotions of the Quiquendone town
through the use of gas, which leads to disastrous and unforeseen outcomes. Both characters go
to extremes in pursuit of their own desires. Both of them challenge the established system and

push boundaries either through experimentation or the pursuit of forbidden knowledge.
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Another aspect of postmodernism is its ability to break down traditional narratives and make
the reader doubt and wonder. This challenges the notion of a single authoritative voice. For the
most part of the book, narrator directly addresses readers and invites them to be more active in
the story. In the book, the narrator raises several intriguing questions about Dr Ox’s proposition
to conduct an experiment and questions why he specifically chooses the peaceful town of
Quiquendone to introduce his unheard-of lighting system. He also acknowledges that the exact
nature of his plans remains unknown as he only confides in his devoted assistant Yygene (1875,
p. 21). Inthisregard, it is possible to say that the omniscient position of the author was shattered
by the diminishing of his power, which allowed both the reader and himself to explore
imagination. Rather than adopting an all-knowing attitude, he develops into a writer who
approaches observations and accounts with skepticism. Phrases like” I know not” (p. 30), “I
cannot say why”’(p. 89), “that | cannot tell”(p. 2), “or is it”(p. 2) let the reader feel he is in the
story while simultaneously keeping him in the same line as the narrator which allows both to
perceive the story from a similar perspective. These phrases in the text obscure reality while
demonstrating that the narrator is not more knowledgeable than the reader. For example, in
chapter four, the narrator assumes a non-traditional narrative approach by directly addressing
the reader, thereby indicating a departure from the conventional omniscient narrator who

possesses superior knowledge.

Who, then, was this personage, known by the singular name of Doctor Ox... Was Doctor
Ox rich, then, that he should undertake to light a whole town at his expense? Probably, as
he permitted himself to indulge in such extravagance,—and this is the only answer we can
give to this indiscreet question... Why had he, of all the Flemings, selected the peaceable
Quiquendonians, to endow their town with the benefits of an unheard-of system of lighting?
(Verne, 1875, p. 19-20)

In the quotation, the narrator explicitly admits that he has no idea why Doctor Ox decided to
invest in lighting up Quiquendone, holding the reader in suspense and highlighting the
postmodernist idea of challenging established conventions. Thus, the narrator encourages the
reader to question the underlying motives behind Doctor Ox’s act of generosity. His intentions
leave for interpretation and discussion. Thus, Dr. Ox’s experiment will either bring about
innovation or cause harm to the townspeople, which leaves the reader to anticipate for what is

about to unfold.

The narrator also attempts to engage the reader’s cognitive faculties by encouraging him to
recollect the information previously shared. He refers to the previous events such as “The
reader will not have forgotten the strange custom by which M. Van Tricasse would become a

widower and...”(p. 71), and “If the reader has not forgotten, it was said, during the long
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conversation of...”(p. 21) . In this way, he challenges traditional storytelling and invites the
reader to become an active participant in piecing together the fragmented narrative. The sincere
tone used by the narrator also adds credibility to the story and helps to foster a genuine
connection between the narrator and the reader. In an attempt to persuade the reader, the

narrator offers substantiating evidence such as ““ so much so”, “such is”, and “such was”.

In addition to engaging in a conversation with the reader, the narrator also provides them with
pertinent information that can be beneficial for the subsequent development of the narrative.
By constantly justifying his narrative choices like “Let us explain”(p. 55), “This demands
explanation”(p. 9), and “This is why”(p. 9) the narrator playfully manipulates reality and creates

a sense of skepticism for the reader to question the reliability of the narrator’s voice.

The use of irony which is a technique of postmodernism is prevalent throughout the text. The
author presents a seemingly straightforward elucidation of ironies within the text while
concealing a significant amount of criticism behind the text. The author’s words are imbued
with veiled sarcasm and an overarching sense of disregard, which is perceptible through careful
examination. Verne’s ironist attitude is evident in his portrayal of individuals who are eccentric
and absurd characters. He uses the townsfolk in Quiquendone to provide a sarcastic portrayal
of society. They are depicted as mere pawns, perpetually entrapped within the confines of their
own absurdity. For example, whether they are out in public or at home, they show no sign of
excitement and maintain a steady pace of life. They engaged in daily activities coldly and
mechanically. Their hearts’ pulsation, which average fifty to fifty-two beats per minute,
represents the unchanging aspect of their existence. They are stuck in an unending cycle of dull
repetition where time seems to be stand still (Verne, 1875, p. 56). The postmodernist technique
of intertextuality is also used in this example. Like the characters waiting for something to give
their lives meaning, in Waiting for Godot by Samuel Beckett's play, these people cannot free
themselves from the cycle of monotony. In this way, the writer draws parallels between the two

works by incorporating the technique of intertextuality.

Another ironic aspect of the novel is the peculiar tradition in this town that courtships lasted for
ten years. During this prolonged courtship period, the young couples immersed themselves in
getting to know one another’s personalities and values. The narrator compares the length of
courtship and the time spent studying for professional careers. Even though ten years is a long
time to spend courting, the narrator says it is not too long when compared to the lifetime

commitment of marriage. The narrator sarcastically suggests that becoming an engineer, or
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physician requires less effort than acquiring the knowledge to be a good spouse (Verne,1875,p.

36). Thus, the narrator mocks the exaggerated nature of their extended courtship period.

Furthermore, even the actors intentionally slow down their performance style to match the
Quiquendonian’s slow nature. The author takes this scene ironically, as shown:“ But what
applause greeted these artists, who enchanted without ever wearying the audiences of
Ouiquendone! All hands clapped one after another at tolerably long intervals, which the papers
characterized as "frantic applause”(Verne, 1875, 43). The phrase “frantic applaud” highlights
the irony between the audience’s genuine response and the overblown description used by the
papers. While the phrase sounds like a strong reaction, it is clear that the applause was not truly
frantic. The repetitive clapping at long intervals highlights a sense of sarcasm, which suggests
a robotic reaction instead of a sincere display of admiration.

The character’s obliviousness to their predicament adds irony to the narrative, emphasizing the
absurdity of their situation. Despite living in darkness for centuries, they did not protest against
their situation. The town has already been unlighted for centuries. Instead, they express urgency
at the thought of having to wait eight more years for the town to be lit up. Characters’
acceptance of their unusual situation can serve as a commentary on the human tendency to
normalize even the most bizarre situations. It suggests a detachment from reality and a blurring
of traditional expectations. Thus, readers are encouraged to critically assess the absurdities in

their lives through the lens of ironies used in the story.

In a postmodern narrative, conventional beliefs are challenged and questioned. Verne through
Doctor Ox’s experiment presents a narrative where the reader gains insight into the human
capacity for change and misleading aspects of scientific experiments. He challenges the notion
that the Quiquendone people, known for their quiet nature, will remain unchanged as well as
the belief that technological advancements, as represented by Doctor Ox’s experiment, will
consistently yield favorable outcomes. The inhabitants of Quiquendone experienced no changes
in their lives such as quarrels and excitement yet they underwent noticeable changes in their
social lives. The townspeople who were once resigned to their monotonous life transformed
into lively and energetic inhabitants. Doctor Ox’s high concentration of oxygen leads to
uncontrollable behavior among the townspeople. The level of tension and conflict among the
citizens whether it be at the town hall meetings, academy sessions, or council reunions leads to
heated arguments rapidly. Within two hours, the tension escalated into an angry dispute. Even
during church sermons, the citizen’s emotional states disrupt their ability to listen attentively
(Verne,1875,p. 56). This portrayal of a deteriorated relationship exemplifies the criticism of

established norms. This unexpected reversal challenges the belief that the inhabitants of
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Quiquendone are passive by nature. This can be reflected as a postmodern aspect, where reality
IS subjective and constructed. the narrator invites the reader to question the truthfulness of the
events. Verne also questions the established truth that scientific progress always leads to
positive outcomes. The writer highlights how society embraces technological advancement
without critically examining its consequences. Doctor Ox bears the entire expense of the
experiment, which relieves Quiquendone people from any financial burden. They do not
express any concerns about the experiment itself, but rather focus on the financial aspect and
the potential benefits it will bring to their town. They are excited about being the first town in

Flanders to have such advanced technology.

The author’s deliberate engagement with the reader by delving into the intricacies of the fiction
and providing elucidations is another notable characteristic of the postmodern technique.
Through this communication, the narrator endeavours to convince the reader regarding the
forthcoming narrative. The writer assures the reader that he will provide a thorough account of
these extraordinary events that have recently taken place in the town of Quiquendone. In this
way, the writer asserts his agency and exerts his influence upon the text, by employing a
conversational style. The author skillfully employs nuanced clues and suggestions to encourage
the reader to participate in textual analysis while also offering guidance regarding the
progression of the events in the story. For example, in the story, Burgomaster VVan Tricasse and
Counsellor Nikl usse let go of their anger after reaching the belfry tower. As previously
discussed, the entire town became engulfed in a state of chaos characterized by fights, and
aggressive behaviour. The writer alludes to the sudden metamorphosis of these two individuals
into tranquil beings through the chapter titled “In which it is once more proved that by taking
high ground all human littleness may be overlooked”. By using the chapter title as a subtle clue,
the writer wants the reader to pay attention to the events unfolding in this chapter. The narrator
encourages the reader to contemplate the underlying reasons behind the serenity exhibited by

the two individuals upon ascending to the summit of the tower.

Then—was it because of their being out of breath ?... Their brains became cooler and
simmered down like a coffee pot when taken away from the fire. Why? We cannot answer
this "why;" but the truth is that having reached a certain landing stage, two hundred and
sixty-six feet above ground, the two adversaries sat down and, really calm, looked at each
other without any anger in their faces. (Verne, 1875, p. 84)

Through these sentences, the narrator invites the reader to reflect on the possible reasons for
the sudden change in their attitude. By leaving the question unanswered, the narrator wants the
reader to take an active role in the construction of meaning. The delay in answering the above

questions makes the reader doubt the narrator’s credibility and the fixed meaning. The response
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to the above questions raised in chapter fourteen is intentionally delayed until the narrative
progresses to chapter seventeen. Thus, this deliberate technique not only disrupted plot
progression but also elongated the process of receiving the answers.

Instead of a disastrous outcome, this story takes an unexpected turn. It reveals a surprising twist
challenging the reader’s assumptions about the fate of the townspeople. Quiquendone people
narrowly avoided a worse outcome due to the exploitation triggered by the combination of
oxygen and hydrogen reservoirs. The reader was not only taken aback by the sudden explosion,
but it also broke with the usual narrative structure by going in a different direction than the
predicted tragic ending. Rather than being the destructive devastation of the inhabitants of the
town, the reader takes comfort in the fact that the danger was avoided. This unpredictable
solution leaves the reader startled and challenges their previous notions about the townspeople’s
inevitable tragedy. This ironic twist also illustrates how the author criticizes blind faith in
scientific progress and how people should be careful about embracing technological
breakthroughs without contemplating their ramifications.

CONCLUSION

Throughout the narrative, Jules Verne prioritizes the creation of fiction over the pursuit of
literary depth and plot. In addition to improving the text through the use of postmodern
techniques, Verne employs several language games to draw the reader further into the story.
Verne skillfully engages the reader in the fictional narrative through clever wordplay, while
also strategically incorporating elements such as pastiche, allusion, and fictional historical
information to enhance the plausibility of certain events within the novel. The author frequently
breaks off the story to pose questions to the reader, engage in conversation, and let her
participate in the writing process. At some points in the narrative, the author subtly hints at
details that will come in handy later on. These apparently unrelated details come together in a
surprising and consequential manner, revealing the true nature of Doctor Ox’s experiment and

its profound consequences for the town.

All the way throughout the book, the author consistently employs sarcasm as a narrative tool.
Stereotypes and established truths are skillfully handled with irony. He satirizes preconceived
notions about the supposedly peaceful town of Quiquendone and invites the readers to question
these notions. Verne also masterfully employs irony to give a sense of authenticity to his unreal

events.

As evidenced by a thorough analysis, postmodern texts have undergone significant changes in

various aspects, including narrative structure, linguistic expression, and methods. Traditional
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and contemporary literary texts that are intended to convey a specific message and provide
guidance to the reader are disrupted as the reader is confronted with a complex narrative
incorporating diverse language games and postmodern techniques. These changes encourage
the reader to interact with the text in a meaningful way and to consider their own notions of
reality.
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Gocmen ogrencilerin orgiin egitime dahil edilmesi siirecinde karsilasilan problemler
Oz

Gogmen Ogrencilerin Orgiin egitime dahil edilmesi siirecinde yasanan problemleri ve bu problemlere yonelik
¢Oziim Onerilerini ortaya koymay1 amaglayan bu arastirma nitel desende tasarlanmigtir. Calisma grubunu 2022-
2023 egitim-6gretim yilinda Kilis ilinde bulunan devlet okullarinda ¢alisan 9 okul miidiiri ve 20 6gretmen
olusturmaktadir. Orneklem 6lgiitii, okulunda ya da sinifinda gdgmen dgrenci bulunmasidir. Arastirmada veriler
yart yapilandirilmis goriisme formlanyla yliz yiize yapilan goriismelerle toplanmis ve igerik analiziyle
¢oztimlenmistir. Okul midiirleri ve 6gretmenlerin gdgmen Sgrencilerin orgilin egitime dahil edilmesi siirecinde
yasadig1 sorunlar, iletisim sorunlari, kiiltiirel sorunlar, davranis ve sosyal uyum sorunlari, ekonomik sorunlar ve
uygulamaya yonelik sorunlar temalarinda toplanmistir. Bu temalar altinda en ¢ok karsilagilan sorun dil problemi
olurken gruplagma, siddet gibi davranig problemleri de siklikla ifade edilmistir. Katilimeilar karsilastiklart sorunlar
karsisinda empati gibi olumlu duygular hissederken iiziilme, 6fke gibi olumsuz duygular da hissetmistir.
Okullarinda/siniflarinda gogmen 6grenci bulunma durumuna ise olumlu, olumsuz ve tarafsiz bakis agilari
gelistirmiglerdir. Okul midiirleri ve 6gretmenler karsilasmis olduklart sorunlara iletigim, kiiltiirel, davranig ve
sosyal uyum, ekonomik ve uygulama agilarindan ¢6ziimler getirmekle birlikte siirecin iyilestirilmesine yonelik
onerilerde de bulunmustur. Arastirmanin sonunda gégmen 6grencilerin orgiin egitime dahil edilmesi siirecinde
karsilasilan sorunlara yonelik ¢6ziim Onerileri sunulmustur.

Anahtar Kelimeler: Gég, Egitim, Ogrenci, Gd¢men egitimi

Problems encountered in the process of inclusion of immigrant students in formal
education

Abstract

This research, which aims to reveal the problems encountered in the process of including immigrant students in
formal education and suggestions for solutions to these problems, was designed with a qualitative pattern. The
study group consists of 9 school principals and 20 teachers working in public schools in Kilis province in the 2022-
2023 academic year. The sampling criterion is the presence of immigrant students in their school or class. In the
research, data were collected through face-to-face interviews using semi-structured interview forms and analyzed
by content analysis. The problems experienced by school principals and teachers in the process of including
immigrant students in formal education are grouped under the themes of communication problems, cultural
problems, behavioral and social adaptation problems, economic problems and practical problems. While the most
common problem under these themes was language problems, behavioral problems such as grouping and violence
were also frequently mentioned. While participants felt positive emotions such as empathy in the face of the
problems they encountered, they also felt negative emotions such as sadness and anger. They developed positive,
negative and neutral perspectives on the situation of having immigrant students in their schools/classes. School
principals and teachers provided solutions to the problems they encountered in terms of communication, cultural,
behavioral and social adaptation, economic and practical aspects, and also made suggestions for improving the
process. At the end of the research, solution suggestions were presented for the problems encountered in the
process of including immigrant students in formal education.

EXTENDED ABSTRACT

Introduction

The most fundamental point in the education process is to achieve high-level learning goals for all students.
Therefore, it is very important to take individual differences into consideration. In Turkey, the effective inclusion
of students with cultural differences that arise due to migration, apart from general individual differences, in formal
education requires firstly the high awareness of teachers and then administrators. In this awareness-raising
process, it is of great importance to first identify the problems experienced by administrators and teachers in the
inclusion of immigrant students in organizational education, their perspectives on these problems and the solutions
they developed. Therefore, this research aims to examine the problems encountered in the inclusion of immigrant
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students in formal education and the solutions developed. To achieve this aim, answers were sought to the
following questions:

1) What are the problems experienced by administrators and teachers in including immigrant students in formal
education?

2) What are the perspectives of administrators and teachers on the problems they experience in including
immigrant students in formal education?

3) What are the solution suggestions for the problems faced by administrators and teachers in including immigrant
students in formal education?

4) Do the opinions of administrators and teachers differ in terms of the problems experienced, their perspectives
on the problems and their solution suggestions?

Conceptual Framework

Migration is expressed as people creating a new life order in different environments, willingly or unwillingly, from
the lands, economic opportunities, social structures and other elements they adopted (Toros, 2009, p.9) or as
phenomena that cause or accelerate social changes in their social, cultural and economic aspects (Yalgin, 2004,
p.13). Education is heavily affected by the processes triggered by migration. The 'Inclusive Education' model aims
to provide "a process of responding to the different needs of learners by increasing their participation in education,
culture and society and reducing discrimination within the education system" (United Nations Educational,
Scientific and Cultural Organization [UNESCO], 2005, p.13). It is aimed to provide educational services to
immigrant children with an inclusive education approach.

Research Conducted

A lot of research has been done on the education of immigrant children. The following problems were encountered
in these studies: There is no clear education policy for immigrant children (Goksoy, 2020, p.462-463), there are
communication problems despite the studies carried out for language learning (Coplii, 2019, p.101-102, Kolay,
202, p.88), due to the increasing number of students due to immigrant students, the physical infrastructure of
schools is inadequate and there are deficiencies in education and training materials in schools with immigrant
students (Emin, 2016, p.22; Eren, 2019, p. 227-229; Ozer, Komsuoglu and Atesok, 2016, p. 85-86; Ugurlu, 2018,
p. 198), It is not known exactly how many immigrant children are included in education due to lack of data (Emin,
2016, p.21; Ugurluy, 2018, p. 198).

Methodology

This research was conducted using the qualitative research method. The study group consists of 9 school principals
and 20 teachers working in public schools in Kilis province in the 2022-2023 academic year. In the research, data
were collected through face-to-face interviews with semi-structured interview forms and analyzed by content
analysis. .

Conclusion and Recommendations

In line with the data obtained in this research, similar problems faced by school principals and teachers in the
process of including immigrant students in formal education can be listed as follows:

* All school principals and teachers encountered problems in this process. School principals and teachers feel
intense sadness in the face of these problems.

» The perspectives of school principals and teachers regarding the presence of immigrant students in their
schools/classes are similar in terms of impartiality.

* School principals and teachers solved the communication problems they encountered by using translators and
behavioral and social adaptation problems through guidance activities.

In line with the data obtained in this research, the different problems that school principals and teachers encounter
in the process of including immigrant students in formal education can be listed as follows:

* While school principals encounter more economic problems, teachers encounter more behavioral and social
adaptation problems.
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» Regarding practical problems, school principals cited the different examination system applied to immigrant
students as a problem, while teachers cited the lack of support staff as a problem.

* While school principals developed feelings of empathy and compassion in the face of problems encountered,
teachers did not express positive emotions.

* In the positive perspective of school principals and teachers towards the presence of immigrant students in their
schools/classes, school principals see the support that comes with immigrant students as an advantage for their
schools, while teachers see the presence of immigrant students in their classes as richness in terms of increasing
student diversity.

Based on these results obtained in the research, the following suggestions can be made to practitioners:

* Alternative communication methods such as translation programs can be used by educators. Considering that
communication is a two-way process, educators can learn the language of immigrant students in their schools to a
level that allows them to communicate at a basic level.

« Translation services can be provided to any school with immigrant students. Interpreting services may be offered
online or over the phone. Attention may be paid to the qualifications of the translator.

* Turkish language support can be provided for immigrant students before they start their education..

« In-service training that teachers need to increase their professional competence can be provided.

Based on these results obtained in the study, the following suggestions can be made to researchers:

* More comprehensive results can be obtained by including immigrant students and their parents in similar studies.

Keywords: Migration, Education, Student, Immigrant education

GIRIS

Egitim-6gretim siireglerinde en ¢ok Onem verilen ve tartisilan konulardan biri bireysel
farkliliklardir. Egitimciler, artik tek bir yaklasim ya da yontemle tiim ogrencilerin etkili bir
sekilde 6grenemeyeceginin farkindadir. Bu nedenle 6grencilerin sahip oldugu farkli yetenekler,
zeka ve on bilgi diizeyleri, 6grenme bigimleri ya da motivasyonlar1 oncelikle 6gretmenlerin
daha sonra yoneticilerin, egitim hedeflerini iist diizeyde gerceklestirmek icin dikkate almasi
gereken onemli Ozelliklerdendir. Ayrica, son yillarda Tiirkiye’de artan uluslararasi gog ile
birlikte Ogrencilerin kiiltiirel farkliklar1 da bu 6nemli 6zelliklerin i¢inde iist siralarda yer
almaktadir. Bugiin Tiirkiye’nin belli bolgelerindeki siniflarda yogun bir bicimde gé¢men
ogrenci bulunmaktadir. Bu 6grenciler kendi yasadiklari topraklardan goniillii ya da mecburi bir

sekilde ayrilarak Tiirkiye’ye yerlesmis ve Tirkiye’deki okullarda egitim almaya baslamistir.

Bu nedenle gog, Tiirkiye’deki egitim ortamlarinin gesitlenmesindeki 6nemi unsurlardan biridir.

Gog, Tirk Dil Kurumuna gore ekonomik, toplumsal, siyasi sebeplerle bireylerin veya
topluluklarin bir iilkeden bagka bir iilkeye, bir yerlesim yerinden baska bir yerlesim yerine
gitme isi olarak ifade edilmektedir (Tiirk Dil Kurumu [TDK], 2023). Uluslararas1 Gég Orgiitii
(IOM)’un hazirlamis oldugu Go¢ Terimleri Sozliglinde go¢ “Uluslararast bir sinir1 gegerek
veya bir Devlet icinde yer degistirmek. Siiresi, yapisi ve nedeni ne olursa olsun insanlarin yer

degistirdigi niifus hareketleridir.” seklinde tanimlanmistir (IOM, 2009, s. 22). Gog, insanlarin
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benimsedikleri topraklardan, ekonomik imkanlardan, sosyal yapilardan ve diger unsurlardan
isteyerek ya da istemeyerek farkli ortamlarda yeni bir yasam diizeni olusturmasi (Toros, 2009,
S. 9) ya da toplumsal, kiiltiirel ve ekonomik yonleriyle sosyal degisimlere neden olan veya bu
degisimleri hizlandiran olgular olarak da ifade edilebilir (Yalgin, 2004, s. 13). Tim bu
tanimlardan yola ¢ikarak gocilin bir degisim hareketi oldugunu sdyleyebiliriz. Bu degisim
hareketini tetikleyen birgok faktér bulunmaktadir. Dogal afetler, ekonomik sorunlar, sosyo-
politik yapisal degisimler, savaslar, can giivenligi gibi toplumu ilgilendiren faktorler ve daha
1yl yasam kosullaria erisebilme gibi bireysel faktorler buna 6rnek gosterilebilir (Alaca ve
Albak, 2020; s. 130; Karakus, 2006, s. 5; World Economic Forum, 2017, s. 14-16; Yalgn,
2004, s. 3). Goge sebep olan bu faktorler nereye go¢ edilecegini de etkilemektedir. Tiirkiye
Afrika, Asya ve Avrupa kitalarinin birbirine en yakin bulundugu konumdadir. Tiirkiye’nin bu
jeopolitik 6zelligi 1980 sonras1 zorunlu goclerde siginilan bir durak olmasina neden olmustur.
1979 yilinda Iran’da yasanan yonetim degisikligi sebebiyle batiya kagmak isteyen iranlilar,
1980 sonrasinda Bulgaristan’dan go¢ eden Tiirk gocmenler, Irak’ta ortaya ¢ikan i¢ karisikliklar
sebebiyle Kuzey Iraklilar, Yugoslavya i¢ savasi ve Kosova krizi sonrasi zorunlu olarak gog
eden gégmenler Tirkiye’ye sigmmislardir (Cigeksogiit, 2017, s. 9-10; Kaya, 2015, s. 9). Son
yillarda Tiirkiye’nin sinir komsusu olan Suriye’de yasanan olaylar toplumsal hareketliligi
zirveye tasimistir. 2011 Mart ay1 igerisinde Suriye’de demokrasi hareketi adiyla baslayan
olaylar hizla biiyliimiis ve i¢ savasa doniigmiistiir. Olaylarin bagladigi tarihten itibaren
Suriye’den Tiirkiye’ye siginma hareketi artarak devam etmistir (Celik, 2018, s. 66; Kaya ve
Eren, 2015, s. 9; Seydi, 2014, s. 268). Onceleri ‘misafir’ olarak kabul edilen ve bir siire sonra
iilkelerine donecekleri diisiintilen Suriyelilerin beklenilenden daha uzun siire iilkemizde
kalacagi hatta birgogunun geri donmeyecegi anlasilmistir (Dillioglu, 2015, s. 4; Kaya ve Eren,
2015, s. 28; Ozcan, 2018, s. 18). Bu durum Suriye’den gelen siginmacilarin hukuki statiilerini
de etkilemistir. Tirkiye’nin de imzalamis oldugu 1951 Cenevre Sozlesmesi’ne gore Avrupa
disindan gelen kisiler ‘miilteci’ olarak kabul edilememektedir (Dillioglu, 2015, s. 3; Gokmen,
2020, s. 23). Ugiincii bir iilkeye gonderilemeyecek kadar ¢ok sayida olduklari igin de ‘sarth
miilteci’ olarak kabul edilememektedir (Ozcan, 2018, s. 23). Bu durumda yeni bir diizenleme
gerekmis ve Yabancilar ve Uluslararas1 Koruma Kanunu ile Suriyelilere ‘gecici koruma’
statiisii verilmis ve kisa vadeli politikalar yerine uzun vadeli politikalar tiretilmeye baslanmistir

(Gokmen, 2020, s. 28; Kizilkaya, 2021, s. 24; Seydi, 2014, s. 268).

Goniillii veya zorunlu olsun goéclerin goc edenler tizerlerindeki etkilerinden baska, ayrildiklari,
yeni karsilagtiklar1 ve etkilesimi bulunan diger toplumlar {izerinde de ekonomik ve sosyo-

kiiltiirel etkilerinin oldugu goriilmektedir (Alaca ve Albak, 2020, s. 130; Giin ve Yiiksel, 2021,
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s. 1034; Toros, 2009, s. 11). Ekonomik etkilerine bakildiginda; gé¢menler is alaninda esit
calisma kosullart ve esit iicret konularinda ¢ogunlukla haksizliga ugratildigi gibi sosyal
giivenceleri olmadan diisiik ticret karsiliginda agir islerde de ¢alistiriimaktadir (Tellal, 1994, s.
419). Bu durum yerli halkin ucuz insan giiciiyle rekabet edememesi sonucunda issizlik
tehlikesiyle karsilasmasina sebep olmaktadir (Oytun ve Giindogar, 2015, s. 17). Ote yandan
goc edilen iilkenin bireyleri ve gd¢men bireylerin etkilesimi kiiltiirel uyum sorunlart ortaya
cikarabilmektedir (Akinct vd., 2015, s. 68). Ekonomik ve kiiltiirel alanda oldugu gibi egitim

sistemi de gogle tetiklenen siireglerden oldukga etkilenmektedir.

Egitimin kisisel ve toplumsal faydalar1 gbz 6niine alindiginda bireyin sosyal hayata entegre
edilmesinde 6nemi daha da artmaktadir (Se¢gin, 2019, s. 34). Her seyden once diger insani
temel haklar gibi egitim de her bireyin hakkidir. Ayrica uluslararasi anlagmalarla giivence altina
alindig1 tlizere her cocugun kosullar ne olursa olsun egitime erismeye hakki vardir. Bu
nedenlerden dolay1 devletler bu hakka erisimi saglamak icin iizerlerine diisen gorevleri yerine
getirmekle miikelleftir (Birlesmis Milletler Cocuklara Yardim Fonu [UNICEF], 2007, s. 13).
Bu baglamda iilkesine siginan kisilere kars1 Tiirkiye iizerine diiseni yapmaktadir. Onceleri
yalnizca kamp igerisinde bulunan c¢ocuklara yonelik verilen egitimler daha sonra Suriyeli
siginmacilarin kisa vadede iilkelerine donemeyecekleri anlasilinca genisletilmistir (Emin, 2018,
s. 52). Milli Egitim Bakanlig1 (MEB), 26 Eyliil 2013 te yayiladigi1 “Ulkemizde Gegici Koruma
Altinda Bulunan Suriye Vatandaslarma Yonelik Egitim Ogretim Hizmetleri” genelgesiyle
Tirkge 6grenmek isteyen Suriyelilere egitim imkan1 saglamistir. 2014 yilina gelindiginde ise
Yabancilara Yénelik Egitim-Ogretim Hizmetleri Genelgesi yiiriirliige konmustur (MEB, 2014).
Bu genelgeyle {ilkelerinde gordiikleri egitimleri belgeleyen o6grencilere denklik verilmis,
belgesi olmayan Ogrenciler ise yapilan sozlii ve yazili smavlarla uygun kademe ve smiflara
yerlestirilmistir. Suriyeli 68renciler Arapga egitim veren Gegici Egitim Merkezleri (GEM) ya
da devlet okullarina gitme hakkina sahip olmuslardir. 2016 y1l1 itibariyle Suriyeli 6grencilerin
tamamen Tiirk egitim sistemine entegrasyonu amaglanmis ve GEM’ler kapatilma siirecine
girmistir (MEB, 2016). Gog¢men ogrenciler Milli Egitim Bakanligi’na bagli okullara
yerlestirilmeye baslanmistir. Entegrasyon siireci okullagma oranini énemli Slgiide arttirmistir

(Celik, 2018, s. 83).

Elbette bu okullagma siirecinde hem gégmen 6grencilerin hem Tiirk dgrencilerin hem de okul
yonetimlerinin uyum problemi yasamasi dogaldir. Milli Egitim Bakanligi tarafindan bu
problemleri en aza indirmek amaciyla “Kapsayici Egitim” kapsaminda go¢men ¢ocuklarin

okullasmasi ve ailelerinin egitimi i¢in Tiirkce Ogrenim Arastirma ve Uygulama Merkezi’nin
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(TOMER) agilmasi ve Avrupa Birligiyle isbirligi icerisinde Suriyeli Cocuklarin Tiirk Egitim
Sistemine Entegrasyonunun Desteklenmesi Projesi (PICTES) gibi calismalar diizenlenmistir
(Alaca ve Albak, 2020, s. 142). Tiim bu ¢alismalar, Suriyeli gégmen 6grencilerin Tiirkiye’deki
egitim-0gretim faaliyetlerine aktif bir sekilde katilmalar1 igin yasal diizenlemelerin yogun bir
sekilde gerceklestiginin kanitidir. Ancak mevzuat siirecinde her sey etkili bir sekilde
gerceklesirken, bu mevzuatlarin uygulamaya gecirilme siirecinin de etkili bir sekilde
yapilandirilmas: gerekmektedir. Aksi takdirde bu mevzuatlarin kagit {izerinde yapilmasi
gerekenlerin yapildigi ama uygulamaya gecirilemeyen bir siire¢ olma o6zelligi gOstermesi
muhtemeldir. Nitekim yapilan aragtirmalar uygulamada karsilasilan bir¢ok soruna isaret
etmektedir. Gogmen ¢ocuklara yonelik belirgin bir egitim politikasinin bulunmamasi (Goksoy,
2020, s. 462-463), dil 6grenimi igin yiriitilen ¢aligmalara ragmen iletisim problemleri
yasanmasi (Copli, 2019, s. 101-102; Kolay, 2021, s. 88), egitim sistemine dahil edilen gogmen
ogrencilerle birlikte artan 6grenci sayisina bagl olarak okullarin fiziki alt yapilarinin yetersiz
kalmas1 ve gd¢men Ogrencilerin bulundugu okullarda egitim ve Ogretim materyallerinde
eksiklikler bulunmasi (Emin, 2016, s. 22; Eren, 2019, s. 227-229; Ozer, Komsuoglu ve Atesok,
2016, s. 85-86; Ugurlu, 2018, s. 198), veri eksikligi sebebiyle gogmen ¢ocuklarin ne kadarinin
egitime dahil edildiginin tam olarak bilinememesi (Emin, 2016, s. 21; Ugurlu, 2018, s. 198)

bunlardan bazilaridir.

Egitim-6gretim siirecinde en Onemli konulardan biri, Ogrencilerin farklilarinin dikkate
almmasidir. Tiirkiye’de bireysel farkliliklar disinda go¢ nedeniyle ortaya c¢ikan kiiltiirel
farklhiliklara sahip o6grencilerin 6rgiin egitime etkili bir sekilde dahil edilmesi, Oncelikle
ogretmenlerin, daha sonra yoneticilerin farkindaliklarinin yiiksek olmasini gerektirmektedir.
Bu farkindalik gelistirme siirecinde Oncelikle gogmen Ogrencilerin orgiin egitime dahil
edilmesinde yonetici ve 6gretmenlerin yasadigi sorunlarin, bu sorunlara bakis agilarinin ve
gelistirdigi ¢6ziim yollarinin tespit edilmesi biiyiik onem tagimaktadir. Bu nedenle bu arastirma
gdecmen Ogrencilerin orgiin egitime dahil edilmesinde yasanan sorunlar1 ve gelistirilen ¢6ziim
Onerilerini incelemeyi amaglamaktadir. Bu amaci gerceklestirmek i¢in su sorulara cevap

aranmistir:

1) Yonetici ve Ogretmenlerin gogmen Ogrencilerin Orglin egitime dahil edilmesinde

yasadiklar1 sorunlar nelerdir?

2) Yonetici ve Ogretmenlerin gdogmen Ogrencilerin Orgiin egitime dahil edilmesinde

yasadiklar1 sorunlara bakis acilari nelerdir?
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3) Yonetici ve Ogretmenlerin gdgmen Ogrencilerin Orgiin egitime dahil edilmesinde

yasadiklar1 sorunlara yonelik ¢6ziim onerileri nelerdir?

4) Yasanan sorunlar, sorunlara bakis agiglart ve ¢oziim Onerileri baglaminda ydnetici ve

Ogretmen gorisleri farklilagmakta midir?

YONTEM
Arastirmanin Modeli

Bu arastirma nitel arastirma yontemi kullanilarak yapilmistir. Nitel aragtirmalar, yorumlayici
ve dogal bir yaklasimla konuya odaklanan g¢ok yonlii arastirmalardir ve nitel arastirma
yontemleri kullanan arastirmacilar, olaylar1 insanlarin kendi bakis agilarindan anlamlandirmaya

ve yorumlamaya ve olaylar1 dogal ortamlarinda incelemeye calismaktadirlar (Denzin ve
Lincoln, 2005, s. 3).

Calisma Grubu

Bu arastirmada amagh &rneklem ydntemlerinden 6lgiit drnekleme tercih edilmistir. Go¢ Idaresi
Bagkanligi’nin (2023) verilerine gore gegici koruma altinda bulunan gé¢gmenlerin yerel niifusa
orani en fazla olan il %33,86 ile Kilis’tir. Olgubilimsel caligmalarda 1 kisi ile yapilan
arastirmalar bulunmakta ancak 3 ila 10 kisi ile ¢alisiilmas: 6nerilmektedir (Dukes, 1984, s. 200).
Bu sebeple arastirmanin amacina uygun olarak ¢alisma grubunu 2022-2023 egitim-6gretim
yilinda Kilis ilinde bulunan devlet okullarinda gérev yapan okulunda ve sinifinda gé¢cmen

ogrenci olan 9 okul miidiirii ve 20 6gretmen olusturmaktadir.

Tablo 1. Arastirmaya katilan okul miidiirii ve 6gretmenlerin demografik ozellikleri

Degiskenler Okul Miidiirleri Ogretmenler
*a_; Kadin 1 10
= Erkek 8 10
@)
21-30 1 14
. 31-40 1 4
<
~ 41-50 3 1
50+ 4 1
7 _ 2 1-5 1 9
S X ¢ ¢ 6-10 0 6
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11-15 1 3
16-20 1 1
21+ 6 1

Veri Toplama Araclan

Arastirmada veriler yar1 yapilandirilmis goriisme formlar1 kullanilarak toplanmistir. Gortisme
sorular1 hazirlanirken, gorisiilecek kisilerin sorular1 kolaylikla anlamasina, sorularin agik uglu
olmasina, yonlendirici bir 6zellik gostermemesine ve mantiksal bir sekilde siralanmasina
(Yildirim ve Simgek, 2008, s. 128) 6zen gosterilmistir. Yapilan diger arastirmalar ve sorun

alanlar1 incelenerek arastirmaci tarafindan hazirlanan formda su sorular yer almaktadir:

1) Gogmen 6grencilerin 6rgiin egitime dahil edilmesi siirecinde karsilastiginiz problemler

nelerdir?

2) GoOg¢men Ogrencilerin  Orglin egitime dahil edilmesi siirecinde problemler ile

karsilastiginizda duygusal olarak ne hissediyorsunuz?

a) Olumsuz duygular hissediyor iseniz bu duygulari agsmak i¢in bas etme ydntemleriniz

nelerdir?
3) GoOgmen 6grencilerin sinifinizda / okulunuzda olmasi size ne hissettirir?

4) Gogmen Ogrencilerin 6rgiin egitime dahil emesi siirecinde karsilastiginiz problemleri

nasil ¢ozdiiniiz?

5) GoO¢men 6grencilerin orgiin egitime dahil edilmesi siirecini iyilestirmek i¢in Onerileriniz

nelerdir?
Verilerin Toplanmasi

Bu arastirmada veriler, “arastirmaya katilan bireylerin belli bir konuda duygu ve diisiincelerini
anlatma etkinligi” olarak ifade edilen goriisme yontemi kullanilarak toplanmistir (Karatas,
2015, s. 71). Bu yontemle katilimcilarin bakis agisiyla arastirmanin temelini olusturan konu

hakkinda bilgilere ulagmak amaclanmistir.

Arastirmada Kirikkale Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan 19/12/2022 tarih
ve 11 sayili Etik Kurul Onay1 alinarak yapilan gorlismeler yiiz ylize gergeklestirilmigtir. Tiim
goriismelerde goriisme gerceklestirilmeden oOnce katilimcilardan goniillii onam formu

alimmustir. Goriismeler ortalama 10-15 dakika siirmiistiir.

Verilerin Analizi
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Bu arastirmada veriler, icerik analizi ile incelenmistir. igerik analizi, s6zel veya yazili bigimde
elde edilen verilerin sayisal verilere doniistiiriilerek diislince, kavram ve degiskenlerle ilgili
onemli bilgileri ortaya ¢ikmasina olanak saglar (Tavsancil ve Aslan, 2001, s. 22). igerik analizi
dort asamali bir siire¢ igermektedir. Bu asamalar: arastirma siirecinde elde edilen verilerin
kodlanmasi, temalarn bulunmasi, bulgularin tanimlanmasi ve bulgularin yorumlanmasidir
(Yildirim ve Simsek, 2008, s. 228). Bu dogrultuda okul midiirleri ve 6gretmenlerden elde
edilen veriler, arastirmanin amaglarma gore temalastirilmis, temalarin altinda kodlara
ayrilmistir. Ayrica her temaya uygun dogrudan alintilarla temalar desteklenmistir. Bulgularin
sunumunda okul miidiirleri OMI1-OMY9, 6gretmenler O1-020 seklinde kodlanarak

kisaltilmistir.

BULGULAR

Aragtirmanin bu bdliimiinde elde edilen bulgular sunulmaktadir. Arastirmanin kapsamina
uygun olarak sorulan sorular ile ilgili tablolar; temalar1, kodlar1 ve katilimcilarin vermis oldugu
cevaplardan dogrudan alintilar1 icermektedir. Tablolarin altinda ilgili tablonun agiklamalari
bulunmaktadir. Tablo 2’de okul miidiirleri ve 6gretmenlere yoneltilen “Gé¢men 6grencilerin
orgilin egitime dahil edilmesi siirecinde karsilastiginiz problemler nelerdir?” sorusuna verilen

cevaplar kapsaminda elde edilen temalar, kodlar ve 6rnek climleler yer almaktadir.

Tablo 2. Okul miidiirleri ve 6gretmenlerin gogmen dgrencilerin orgiin egitime dahil edilmesi stirecinde

karsilastiklar: sorunlar

Temalar Okul Miidiirleri Ogretmenler Ornek Ciimleler

- Dil problemi Dil problemi Velilerin iletisim bilgileri stirekli
é Velilere ulasamamak  Velilere ulasamamak  degistigi i¢in onlara ulagamiyoruz
C% Higbir sey 6gretememek (OM).

g Dil problemi zaten basli basina
E uyumu zorlastiran bir sorun (O1).

Kiiltiirel farkliliklar Kiiltiirel farkliliklar Bize gore Kkiiltiirleri daha farkli.
Bize gore wuygun olmayan

hareketler onlara goére normal

(OMB®).

Kiiltiirel
Sorunlar

Gruplagsma Gruplagma Genelde gruplagsmalar  oluyor
Okula kars1 olumsuz Dislanma benim  gordiigim  kadartyla

tutum Siddet (OM2).

Davranis ve
Sosyal Uyum
Sorunlari

Asimile olma korkusu
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Ahlaki yetersizlik Cocuklarda siddet davranisi ¢ok

Derse ilgisizlik fazla (015).
E GoOc¢men ailelerin GoOc¢men ailelerin maddi  Birgok aile ekonomik bakimindan
§ maddi sikintilari sikintilart sikintili.  Sosyal bakimdan da
§ Kiz ¢ocuklarii okula ¢linkii annesiz daha ¢ok babasi
.E gondermeme yok. Yetim ¢ocuklar (OMS).
% Cocuklari galigtirma
» Farkl1 siav sistemi Destek personel Okullarimizda asiri bir
E.’ Kalabalik simiflar eksikligi kalabaliklagsma oldu (OMS).
i f_;“ Sinif biitiinliigiiniin Yas gruplann ile ilgili bir
g Ug) bozulmasi diizensizlik hali vardi (O6).
En Yas grubu diizensizligi Materyal eksi§imiz ¢ok fazla
= (©14).

Materyal eksikligi

Tablo 2’de goriildiigii gibi okul miidiirleri ve 6gretmenlerin gogmen 6grencilerin 6rgiin egitime
dahil edilmesi siirecinde yasadig1 sorunlar iletisim sorunlari, kiiltiirel sorunlar, davranig ve
sosyal uyum sorunlari, ekonomik sorunlar ve uygulamaya yénelik sorunlar temalar1 altinda
incelenmistir. Iletisim sorunlarinda dil problemi, kiiltiirel sorunlarda kiiltiirel farkliliklar,
davranig ve sosyal uyum sorunlarinda gruplagsma, ekonomik sorunlarda ailelerin yasadigi maddi
sikintilar, uygulamaya yonelik sorunlarda farkli sinav sistemi, destek personel eksikligi en
yogun kodlar1 olusturmaktadir. Iletisim sorunlar1 temasinda hem okul miidiirleri hem de
ogretmenler dil problemi ve velilere ulasamama sorununu belirtmislerdir. Kiiltiirel sorunlar
temasinda ise hem okul miidiirleri hem de 68retmenler kiiltiirel farkliliklarin sorun teskil ettigi
konusunda hemfikirdir. Davranis ve sosyal uyum sorunlari temasinda hem okul midiirleri hem
de 6gretmenler gruplasma sorunundan bahsetmislerdir. Ekonomik sorunlar temasi altinda hem
okul miidiirleri hem de 6gretmenler gogmen ailelerin maddi sikintilar yasadiklarini belirtmistir.
Uygulamaya yonelik sorunlar temasinda ise okul miidiirleri ve oOgretmenlerin gorisleri
farklilasmaktadir. Okul midiirleri gé¢men Ogrencilerin  farkli  smav  sistemiyle
degerlendirilmesini ve kalabalik siniflar1 sorun olarak goriirken 6gretmenler destek personel
eksikligi, sinif biitiinliigiiniin bozulmasti, yas gruplarinin diizensizligi ve materyal eksikligini

sorun olarak belirtmislerdir.

Tablo 3’de okul miidiirleri ve 6gretmenlere yoneltilen “Gogmen 6grencilerin 6rgiin egitime
dahil edilmesi siirecinde problemler ile karsilagtiginizda duygusal olarak ne hissediyorsunuz?

Olumsuz duygular hissediyor iseniz bu duygular1 asmak i¢in bag etme yontemleriniz nelerdir?”
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sorusuna verilen cevaplar kapsaminda elde edilen temalar, kodlar ve Ornek climleler yer

almaktadir.

Tablo 3. Okul miidiirleri ve 6gretmenlerin gogmen dgrencilerin 6rgiin egitime dahil edilmesi stirecinde

karsilastiklar: sorunlara bakis agilart

Temalar Okul Miidiirleri Ogretmenler Ornek Ciimleler
E Empati Ben c¢ocuklarimin, evimizin Oniine
% Merhamet parka bomba distiginde o savag
g psikolojisini  yakindan  hissettim.
£ Empati kuruyorum (OM4).
Uziilme Uziilme Uziiliilyorum yani Suriyeli 6grencilere
Ofke Ofke taninan haklarin kendi 6grencilerimize
Endise Endise taninmiyor  olmasina  {iziiliiyorum
Act gekme Act gekme (OM3).
3 Haksizlik Yetersizlik Gelecekte bizim iilkemizin gégmenler
é Mutsuzluk tarafindan istila edilecegini
é: Caresizlik diisiiniiyorum (OM2).
é Sok Mutlu degilim ¢iinkii verdigim higbir
8 Stres seyin doniitii yok (O3).

Gerginlik Tabi ki duygusal olarak kendimi garesiz
bazen de kendimi yeteri kadar ifade
edemedigim zamanlarda gergin
hissediyorum (020)

Gormezden gelmek Kendini motive Maalesef agamiyorum yani bunun bir

etmek ¢oziimil yok ¢iinkii (OM2).

E, Olumlu yonlerini Aslinda bize zorluk yasatan seylerin,
S gormek motivasyonumuzu diisiiren seylerin
‘E’ Benzer durumda olan tam bir aynanin kars1 tarafi gibi
g meslektaslartyla motivasyonumuzu yikselten seyler
5 konusmak oldugu da oluyor (014).
:%‘ Problemleri ¢ozmeye En nihayetinde uyum saglamak

calismak

zorundayiz her tiirli probleme ¢6ziim

iiretmek zorunday1z (O5).

Tablo 3’de okul miidiirleri ve 6gretmenlerin gégmen dgrencilerin orgiin egitime dahil edilmesi
siirecinde yagadigi sorunlara bakis agilar1 olumlu duygular, olumsuz duygular ve basa ¢ikma

yontemleri temalar1 altinda incelenmistir. Olumlu duygular temas1 altinda empati, olumsuz
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duygular temas: altinda {iziilme ve baga ¢ikma yontemleri temasi altinda gérmezden gelme,
kendini motive etme en yogun kodlart olusturmaktadir. Olumlu duygular temasinda okul
miidiirleri empati ve merhamet duygularmi ifade ederken Ogretmenler olumlu duygu
belirtmemiglerdir. Olumsuz duygular temasinda hem okul miidiirleri hem de 6gretmenler
iiziilme, ofke, endise ve act ¢ekme duygularini ifade etmislerdir. Basa ¢ikma yontemleri
temasinda ise okul miidiirleri ve 6gretmenlerin goriisleri farklidir. Okul miidiirleri olumsuz
duygulariyla gérmezden gelerek basa ¢ikarken Ogretmenler ise kendini motive ederek basa

cikmaktadir.

Tablo 4’te okul miidiirleri ve ogretmenlere yoneltilen “Gé¢men Ogrencilerin sinifinizda /
okulunuzda olmas1 size ne hissettirir?” sorusuna verilen cevaplar kapsaminda elde edilen

temalar, kodlar ve 6rnek ciimleler yer almaktadir.

Tablo 4. Okul miidiirleri ve 6gretmenlerin go¢cmen dgrencilerin okullarinda/siniflarinda bulunmalarina

yonelik bakig agilart
Temalar Okul Miidiirleri Ogretmenler Ornek Ciimleler
Avantaj Zengin hissettiriyor Gogmen o6grencilerin okulumuz
Sorun olusturmuyor Seviyorum igerisinde olmasi fiziksel olarak
é’ Deger katiyor bir kere bize avantaj katt1 (OM7).
g Cesitlilik olmasi giizel
hissettiriyor. Zengin hissettiriyor
(O5).
Uziiliiyoruz Yetersizlik Mecburen katlaniyoruz (OM2).
Mecburen katlaniyoruz Zorlaniyorum Bazen s0yle bir sey hissettiriyor:
N Ciddi bir problem Ogretmenligimi yetersizlik. Mesleki yetersizlik
é sorguluyorum (018).
8 Karisik
Yoruyor
Mutsuzum

Higbir sey hissettirmiyor Higbir sey hissettirmiyor Higbir sey hissettirmiyor. Bize
Notriim bir artis1 eksisi yok (OM6).

Bir farklilik olmuyor ~ Onlarda bu okulda egitim goren

Tarafs1z

ogrenciler. Bir farklilik olmuyor

Ayrimcilik olmaz .
acikgasi (O17).

Tablo 4’te okul midiirleri ve 6gretmenlerin gé¢gmen Ogrencilerin okullarinda/siniflarinda
bulunmalarina yonelik bakis agilart olumlu, olumsuz ve tarafsiz temalar1 altinda incelenmistir.

Tablo 4’te de goriildiigii iizere hem okul miidiirlerinde hem de 6gretmenlerde olumsuz temasina
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ait kodlar daha yogundur. Olumlu temasi altinda okul miidiirleri go¢men Ogrencilerin

okullarinda bulunmalarinin avantaj kattigin1 ve sorun olusturmadigini belirtirken 6gretmenler

zengin hissettiklerini ve deger kattigin1 belirtmistir. Olumsuz temasinda ise okul miidiirleri

tiziildiiklerini, 6gretmenler yetersiz hissettiklerini ifade etmislerdir. Tarafsiz temasinda hem

okul miidiirleri hem de 6gretmenler higbir sey hissetmediklerini belirtmislerdir.

Tablo 5’te okul miidiirleri ve 6gretmenlere yoneltilen “Go¢men Ogrencilerin 6rgiin egitime

dahil edilmesi siirecinde karsilastiginiz problemleri nasil ¢6zdiinliz?” sorusuna verilen cevaplar

kapsaminda elde edilen temalar, kodlar ve 6rnek ciimleler yer almaktadir.

Tablo 5. Okul miidiirleri ve 6gretmenlerin gogmen dgrencilerin orgiin egitime dahil edilmesi stirecinde

karsilastiklar: sorunlara getirdikleri ¢oziimler

Temalar Okul Miidiirleri Ogretmenler Ornek Ciimleler
Tercliman kullanarak Terciiman kullanarak ~ Dil problemini terciiman ile

% Veliler ile gorligme Veli ile goriisme halletmeye ¢alistyorum (017).
=§ yaparak yaparak Smiflarda  6gretmenlerimize
g > Ev ziyaretleri yaparak Ev ziyaretleri yaparak  diyoruz ¢ocukla  miimkiin
= E Terciiman Kurs vererek oldugu kadar Tiirkce konusun.
§ S kullanimini azaltarak Jest ve mimiklerle Siniflarda Arapga
E Tiirk¢e konusmaya tesvik Tiirkge dil ¢aligmalari  konusmasinlar (OMS5).

'§ ederek yaparak

=

Uyum siiflar1 agarak
Tiirk kiiltiiriinii anlatan
egitimler vererek
Gogmenlere yonelik

projeleri uygulayarak

Kiiltiirel
Sorunlara
Yonelik Coziimler

Rehberlik faaliyetleriyle  Rehberlik faaliyetleriyle

Veli ile goriiserek Veli ile goriigserek

Disipline gondererek Orta yolu bularak

Ceza vererek Sevgi agilayarak
Uyararak Ogrencilerle konusarak

Sinifta tekli oturtarak

Sinifi kaynastirarak

Davrams ve Sosyal Uyum
Sorunlaria
Yonelik Coziimler

Davranisa odaklanarak
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Tiirk kiiltiirtini anlatan
egitimler verdik  gb¢men
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Oncelikle siddet davranislarini
azaltmaya calistik. Rehber
Ogretmenlerimizden de yardim
aldik (015).

Disiplin ~ olursa  disiplin.
Uyartyoruz. Velisini
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i Maddi yardimda Maddi acidan sikinti ¢eken
X E . bulunarak cocuklara biz birtakim
E = =
S Z‘ E yardimlarda bulunduk
S = .
o é 5 aramizda organizasyon
% yaparak (OM4).
Sinif sayis1 artirilarak Tiirk 6grencileri ve Smiflarin sayisinin artirilmasi
gdcmen Ogrencileri da Ogrenci sayilarinin

farkli siniflara ayirarak  diisiiriilmesi de egitim 6gretim

EBA destek sinifindan  ortamimin daha iyi bir hale
yardim alarak gelmesine sebep oldu (OM4).

Okul icerisinde kendi aldigimiz

onlemler var. Tiirk 6grenciler

ile Suriyeli 6grencileri ayirmak

zorunda kaldik (O18).

Uygulamaya Yoénelik Sorunlara
Yonelik Coziimler

Tablo 5’te okul miidiirleri ve 6gretmenlerin gogmen 6grencilerin orgiin egitime dahil edilmesi
stirecinde karsilastiklar1 sorunlara getirdikleri ¢oztimler iletisim sorunlarina yonelik ¢oziimler,
kiiltiirel sorunlara yonelik ¢oziimler, davranis ve sosyal uyum sorunlarina yonelik ¢oziimler,
ekonomik sorunlara yonelik ¢oziimler ve uygulamaya yoénelik sorunlara yénelik ¢oziimler
temalar1 altinda incelenmistir. Tablo 5°te de goriildiigii iizere hem okul miidiirlerinde hem de
ogretmenlerde iletisim sorunlarma yonelik ¢oziimler temasinda kodlar en yogundur. iletisim
sorunlarina yonelik ¢oziimler temasi altinda en yogun kodu tercliman kullanmak
olusturmaktadir. Kiiltiirel sorunlara yonelik ¢oziimler temasi altinda yalnizca Ogretmenler
sorunlarina ¢o6ziim getirmislerdir. Bu tema altinda en yogun kod Tiirk kiiltiiriinii anlatan
egitimler vermektir. Davranis ve sosyal uyum sorunlarina yonelik ¢oziimler temasinda en
yogun kodu rehberlik faaliyetleri olusturmaktadir. Ekonomik sorunlara yonelik ¢oziimler
temasi altinda ise yalnizca okul miidiirleri sorunlara ¢éziim getirmistir. Bu tema altinda en
yogun kod gogmen ailelere maddi yardimda bulunmaktir. Uygulamaya yonelik sorunlara
yonelik c¢oziimler temasinda ise okul miidiirleri sinif sayisini artirarak sorunlarina ¢dziim
getirirken 0gretmenler idare isbirligiyle Tiirk 6grenciler ile gogmen Ogrencileri farkli siniflara

ayirarak sorunlarina ¢oziim getirmislerdir.

Tablo 6’da okul miidiirleri ve 6gretmenlere yoneltilen “Gogmen 6grencilerin 6rgiin egitime
dahil edilmesi siirecini iyilestirmek icin Onerileriniz nelerdir?” sorusuna verilen cevaplar

kapsaminda elde edilen temalar, kodlar ve 6rnek ciimleler yer almaktadir.
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Tablo 6. Okul miidiirleri ve égretmenlerin gé¢cmen dgrencilerin orgiin egitime dahil edilmesi stirecini

iyilestirmek i¢in dnerileri

Temalar Okul Miidiirleri

Ogretmenler

Ornek Ciimleler

Okula baglamadan 6nce
Tiirkce egitimi vermek
Veli iletisimini
giiclendirmek
Hazirlik dil siiflar

agmak

Idare- 6gretmen is

Tletisime Yonelik Oneriler

birligini saglamak
Velilere yonelik

organizasyonlar yapmak

Kiiltiire Yonelik
Oneriler

Ulkelerine dénmelerini
saglamak
Esit dagilimi saglamak
Devlet politikalari
gelistirmek
Tiim 6grencileri ayni
sinav sistemi ile
degerlendirmek
Bolgesel ¢coziimler

getirmek

Uygulamaya Yénelik Oneriler

Farkli okullarda egitim
vermek
Sinif mevcutlarini

azaltmak

Okula baglamadan 6nce

Tiirkce egitimi vermek

Dil sinavi getirmek

Ailelere dil egitimi

vermek

Dil programlari

gelistirmek

Ulkelerine donmelerini
saglamak

Esit dagilimi saglamak

Okullara materyal destegi

saglamak
Ogretmen egitimlerini

artirmak

Ogretmen davraniglarin

degistirmek

Bir hazirlik dil  smift  her
kademede oOncelikle bir yil
yogunlagtirtlmig bir dil

egitimden sonra sisteme entegre
edelim diye 6nerilerde bulunduk
(OM7).

Oncelikle dil egitimi verilmeli
daha sonra Tiirkiye’deki siniflara
dahil edilmeli (O7).

Veli organizasyonlari

yapmaliyiz okulumuz igerisinde
(OM4).

Tabi ki iilkelerine donmeleri yani
bagka bir ¢Oziim
bulamiyorum (OM3).

Ondan dolay1 farkli bir kurumda

Onerisi

ya da farkli bir ortamda sadece
kendi vatandaglarinin bulundugu
bir kurumda egitim alirsa biraz
daha onlar icin ruh saghig
acisindan daha iyi olacakmis gibi

diisiiniiyorum (013).

Tablo 6’da okul miidiirleri ve 6gretmenlerin gégmen dgrencilerin orgiin egitime dahil edilmesi

stirecini 1iyilestirmek icin Onerileri iletisime yonelik oneriler, kiiltiire yonelik oneriler ve
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uygulamaya yonelik oneriler temalar altinda incelenmistir. Tablo 6’da da goriildiigii iizere hem
okul miidiirlerinde hem de 6gretmenlerde kodlarin en yogun oldugu tema uygulamaya yonelik
oneriler temasidir. iletisime yonelik dneriler temasinda en yogun kodu okula baglamadan énce
Tiirkge egitimi vermek olusturmaktadir. Kiiltiire yonelik oneriler temasinda velilere yonelik
organizasyonlar yapmak en yogun kodu olusturmaktadir. Uygulamaya yonelik Oneriler

temasinda go¢cmenlerin iilkelerine donmelerini saglamak en yogun kodu olusturmaktadir.

TARTISMA

GoOcmen ogrencilerin 6rgiin egitime dahil edilmesi siirecinde okul miidiirleri ve 6gretmenlerin
karsilastig1 sorunlar iletisim sorunlari, kiiltiirel sorunlar, davranis ve sosyal uyum sorunlari,
ekonomik sorunlar ve uygulamaya yénelik sorunlar temasi altinda incelenmistir. iletisim
sorunlar1 temasi altinda en ¢ok karsilasilan sorun, dil sorunudur. Iletisim araci olarak dil
gbemen entegrasyonu siirecinde merkezi bir durumdadir. Tam entegrasyon i¢in gé¢ eden
bireylerin gog ettikleri iilkenin ana diline tam olarak hakim olmalar1 gerekmektedir (European
Union [EU], 2012, s. 9). Arastirmaya katilan katilimeilarin goriisleri de bu yondedir. Hem okul
midiirleri hem de Ogretmenler gé¢men ogrencilerin Tiirkge bilmedikleri i¢in sorunlarla
karsilastiklarini ifade etmislerdir. Ancak gd¢men egitiminde basar1 ev sahibi iilkenin ¢ok dillilik
ve kiltlirleraras1 egitime agikligina da baghdir. Bir iilkenin egitim dili iizerine yiiriittigi
politikalariin etkinligi onlar1 uygulayabilecek pedogojik beceriye sahip 0Ogretmenlerle
iliskilidir. Bu beceriye sahip olmayan Ogretmenler tarafindan bu politikalarin olumsuz
yorumlandigi gortilmektedir (Birlesmis Milletler Egitim, Bilim ve Kiiltiir Kurumu [UNESCOQ],
2019, s. 11). Egitimin kilit tag1 olan 6gretmenlerin kiiltiirlerarasi iletisim sorunlarini fark etmesi,
anlamasi ve O0grenme siirecine destek olmasi beklenmektedir (Eres, 2015, s. 21). Kiiltiirel
sorunlar temasi altinda kiiltiirel farkliliklar hem okul miidiirleri hem de 6gretmenler tarafindan
sorun olarak belirtilmistir. Gogmen 6grencilerin yogun olarak bulundugu okullarda yasam tarzi,
diisiince yapilari, aliskanliklar ve bunun gibi degiskenler sorun olusturabilmektedir (Akkaya,
2021, s. 141). Farkl kiiltiirler farkli 6grenme/bilme sekilleri ortaya ¢ikarabilmektedir. Farkl
davranis ve inanglar1 olan 6grencileri tek tip bir pedagojiye maruz birakmak onlar1 dezavantajh
bir duruma diisiirebilir (Aktekin, 2017, s. 39). Bir toplumun kendisine yabanci unsurlari bir
tehdit olarak degil, zenginlik olarak algilamasi ve buna yonelik egitim programlarinda
kiiltiirlerarasi 6grenmeye yer vermesi gereklidir (Kiigiik, 2006, s. 237). Uzun ve zorlu olan bu
stirecte okul miidiirleri ve 6gretmenlerin, ¢ok kiiltiirlii ve farkli 6grenme ihtiyaci olan gogmen
cocuklarin egitiminde desteklenmesi gerekmektedir (Eres, 2015, s. 26). Davranig ve sosyal

uyum sorunlar1 temasi altinda en ¢ok karsilagilan sorun gruplagmadir. Hem okul miidiirleri hem
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de 6gretmenler gdgmen Ogrenciler ve Tiirk 6grenciler arasinda gruplasmalarin yasandigini,
ogretmenler derslere karsi, okul midiirleri ise okula karsi gd¢men ogrencilerin ilgisiz
olduklarini belirtmislerdir. Ogretmenler ayrica dislanma ve siddet olaylarindan bahsetmislerdir.
Alanda yapilan diger arastirmalarda da benzer bulgulara rastlanmigtir. Go¢gmen Ogrencilerle
ilgili yapilan ¢aligmalarda gruplasma, diglanma, derse ilgisizlik, siddet egilimi gibi davranig
sorunlartyla karsilasilmistir (Akkaya, 2021, s. 141; Basarir, Sar1 ve Cetin, 2014, s. 103; Saritas,
Sahin ve Catalbas, 2016, s. 216; Simsir ve Dilmag, 2018, s. 1130; Uyanik, 2019, s. 93-94).
Okullarda egitim ve 6gretim faaliyetlerinin verimli olarak devam etmesi i¢in giivenli bir ortam
saglamak gereklidir. Saglikli bir okul iklimi olusturabilmek i¢in 6grencilerin okul ile uyumlu
olmas1 6n kosul olarak kabul edilmektedir (Simsek ve Kula, 2018, s. 17). Travmatik bir yasam
deneyimi olabilen gb¢, gd¢men c¢ocuklarda davranis sorunlarina yol agmakta ve gocmen
cocuklarin yogun olarak bulundugu okullarda disiplin sorunlarinin daha fazla yasanmasina
sebep olabilmektedir (Kizilkaya, 2021, s. 49). Ekonomik sorunlar temas: altinda en ¢ok
karsilagilan sorun ise gé¢men ailelerin maddi sikintilar yasamasidir. Son yillarda Tiirkiye’ye
go¢ eden gocmenler cogunlukla savas sebebiyle zorunlu olarak go¢ etmislerdir. Cocuklarin gog
ettikleri tilkede yeni bir hayata baslarken karsilastiklar1 en biiyiik sorun tek ebeveynlik ve
ekonomik sikintilardir. Savasta babasini kaybeden ailenin en biiylik erkek ¢cocugu aile reisligini
iistlenip kiiciik yasta ¢calismak zorunda kalmaktadir (Siyaset, Ekonomi ve Toplum Aragtirmalari
Vakfi [SETA], 2017, s. 30). Gé¢men ¢ocuklarin okula devam oraninin diisiik olma sebebi
gecimini saglamak i¢in ¢alismak zorunda olmalar1 olarak agiklanabilir (Aras ve Yasun, 2016,
s. 5). Uygulamaya yonelik sorunlar temasi altinda okul miidiirleri ve 6gretmenlerin goriisleri
farklidir. Okul midiirleri gogmen 6grencilere uygulanan sinav sistemi iizerine yogunlasirken
ogretmenler destek personel eksikligine yogunlagsmaktadir. Yabanci uyruklu o6grenciler
Tirkiye’de bulunan yliksekogretim kurumlarinda 6grenim gorebilmek icin Tiirkiye Yurt
Disindan Ogrenci Kabul Sinavi’na (TR-YOS) girmek zorundadir (Olgme, Se¢me ve
Yerlestirme Merkezi [OSYM], 2023, s. 1). Bu smavda Sayisal Yetenek ve Temel Matematik
testleri yer almaktadir (OSYM, 2023, s. 17). Ust 6grenim kurumlarina 6zellikle yiiksekdgrenim
kurumlarina gecislerde uygulanan smavlar Tiirk O6grencilerin aleyhinde goriinmektedir
(Goksoy, 2020, s. 454). Arastirmaya katilan okul miidiirleri de ytliksekdgrenim kurumlarina
gecis sirasinda uygulanan bu sinavlarin Tiirk 6grenciler aleyhine adaletsizlik olugturdugunu ve
yabanci uyruklu ogrencilerin sinavda sorumlu oldugu Matematik ve Geometri dersi diginda
kalan derslere ilgisiz olduklarni ve bu derslerin ogretmenlerine karst olumsuz tutum
sergilediklerini ifade etmislerdir. Okul miidiirleri ayrica go¢men ogrencilerin katilimiyla

birlikte kalabaliklagan siniflar1 da sorun olarak belirtmislerdir. Artan 6grenci sayisiyla birlikte
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okullarin fiziki kapasiteleri, mevcut arag geregler, okulda calisan destek personel yetersiz
kalmaktadir (Karakus, 2006, s. 12-13). Arastirmaya katilan 6gretmenlerin goriisleri de diger

arastirma sonuglarini dogrular niteliktedir.

Okul miidiirleri ve 6gretmenlerin gogmen dgrencilerin orgilin egitime dahil edilmesi siirecinde
karsilastiklar1 sorunlara bakis agilart olumlu duygular, olumsuz duygular ve bas etme
yontemleri temalart altinda incelenmistir. Olumlu duygular temasi altinda yalnizca okul
miidiirleri gorts bildirmisler ve empati duyduklarini belirtmislerdir. Empatik bir yaklagim
ogrencilerle daha olumlu etkilesime zemin hazirlar (McAllister ve Irvine, 2002, s. 442). Kiiltiire
duyarli bir okul iklimi olusturabilmek i¢in egitimcilerin ilgili ve destekleyici olmalari, empati
kurmalar1 6nemlidir (Gay, 2000, Ss. 54). Buna karsilik 6gretmenlerin tamami karsilastiklari
sorunlar karsisinda olumsuz duygular temas: altinda goriis bildirmislerdir. Karsilagsmis
olduklar1 kiiltiirel sorunlar, davranigsal ve iletisimsel sorunlar 6gretmenlerin bakis agilarim
olumsuz yonde etkilemektedir (Sayak, 2023, s. 58). Olumsuz duygular temas1 altinda en yogun
kod {tiziilmedir. Hem okul miidiirleri hem de 6gretmenler karsilastiklar1 sorunlar karsisinda
iiziildiiklerini ifade etmislerdir. Yapilan bir arastirma sonucu gd¢men Ogrencilerle ¢alisan
ogretmenlerin duygusal olarak olumsuz etkilendiklerini ve egitim siirecindeki sorunlar
karsisinda iiziildiiklerini ortaya koymustur (Sensin, 2016, s. 101). Insanlar giinliik hayatlarinin
onemli bir kismini is ortaminda gegirirler. Is hayatinda kisilerin sorunlarla karsilasmalar
olagandir. Ancak yliksek diizeydeki stres hem bireysel hem de orgiitsel anlamda onemli
sorunlara yol agmaktadir (Girgin, 2010, s. 603). Milli Egitim Bakanligi’nin hedef
kazanimlarinin st diizeyde ger¢eklesmesi diger faktorlerle birlikte ancak 6gretmenlerin huzur

icinde gorevini yapmasiyla miimkiin olacaktir (Akpinar, 2008, s. 360).

Gocmen Ogrencilerin Orgiin egitime dahil edilmesi siirecinde karsilasilan sorunlarla okul
miudiirleri gérmezden gelerek; Ogretmenler ise kendilerini motive ederek bas etmeye
calismaktadir. Insanmn temel dge oldugu egitim kurumlarinda sorunlar yasanmasi olagandur.
Sorunlarla karsilasildiginda yapilmasi gereken sorunlara sebep olan kaynagi bulmak ve benzer
sorunlarin yasanmasinin 6nlemeye ¢aligmaktir (Saritas, Sahin ve Catalbas, 2016, s. 211). Bir
orgiitiin hedefine ulasabilmesi icin yoneticilerin karsilasilan sorunlarin ¢oziimiine etkin ¢aba
gostermesi beklenmektedir (Karakiitiik ve Ozdogan Ozbal, 2019, s. 35). Bu nedenle okul
miidiirlerinin gé¢gmen 6grencilerin 6rgiin egitime dahil edilmesi siirecindeki sorunlar karsisinda
sadece gormezden gelme yaklasimini kullanmasinin, sorunlarin etkili bir bi¢imde ¢oziimiine
katki saglamayacag1 ongoriilmektedir. Ogretmenler karsilastiklari sorunlarla kendilerini motive
ederek bas ettiklerini belirtmiglerdir. Davranisa yon ve enerji veren giicleri ifade eden

motivasyon (Bursalioglu, 2021, s. 140), bir orgiitte bulunan insan davranislarii etkiledigi,
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yonlendirdigi i¢in 6nem arz etmektedir (Oriicii ve Kambur, 2008, s. 85). Ogretmenler, verilen
egitimin niteligi ve kalitesini etkileyen faktorler arasinda en 6nemli faktordiir. Bu sebeple
ogretmenlerin motivasyon diizeyi verilen egitim hizmetinin kalitesini etkileyecektir (Yavuz ve

Karadeniz, 2009, s. 508).

Okul miidiirleri ve 6gretmenlerin gogmen 6grencilerin okullarinda / siniflarinda bulunmalarina
yonelik bakis agilar1 olumlu, olumsuz ve tarafsiz temalari altinda incelenmistir. Olumlu temasi
altinda avantaj ve zengin hissettiriyor kodlart 6n plana ¢ikmaktadir. Gogmen 6grencilerin
beraberinde getirmis olduklar1 farkliliklar egitim ortaminin zenginlesmesini, ¢esitliliklere karsi
saygi, hosgorii ve empati gelistirmeyi saglamaktadir (Ilbars-Hanta, 2019, s. 93). Egitimciler
farkliliklar1 zenginlik olarak goriip bu yonde davranirlarsa olumlu degisimin mimari olarak
kendi motivasyonlarini da artiracaklari diistiniilmektedir (Sayak, 2023, s. 58). Olumsuz temasi
altinda okul midiirleri Uziilme Ogretmenler ise mesleki yetersizlik kodu etrafinda
yogunlasmaktadir. Ogretmenler go¢men egitimi hakkinda herhangi bir egitim almadan
siniflarina gégmen Ggrenci alinmasint mecbur birakilmak olarak degerlendirebilmekte ve bu
durumdan olumsuz etkilenebilmektedir (Sayak, 2023, s. 58). Tek kiiltiirlii ve tek dilli egitim
ortamlarina yonelik yetistirilen 6gretmenler (Erdem, 2017, s. 39) go¢men Ogrencilerin
ihtiyaclarin1 anlamakta ve karsilamakta kendilerini yetersiz hissedebilirler (Wagner, 2007, s.
55). Bu konuda Ogretmenlerin basvurabilecegi bir danigsmanlik hizmeti veya kilavuz
bulunmamaktadir (Avci, 2019, s. 72). Hem yetistirilme siireclerindeki ¢ok kiiltiirliiliige yonelik
egitim eksikligi hem de disardan destek alamamalar1 Ogretmenleri yetersizlik sarmalina
stiriiklemektedir. Tarafsiz temasi altinda hem okul miidiirleri hem de 6gretmenler hicbir sey
hissetmediklerini ifade etmislerdir. Egitimciler bu noktada oOgrencilerinin arasinda fark
bulunmadigin1 hepsini ¢ocuk olarak degerlendirdiklerini ifade etmislerdir. Tiim ulusal ve
uluslararas1 metinlerde “din, dil, sinif farkliliklari, etnik ya da dinsel kdken” gozetilmeksizin
cocuk tartigsmasiz olarak ¢ocuk olarak diisiiniilmektedir (Aktekin, 2017, s. 27). Bu anlayistan
hareketle bu okul miidiirlerinin ve ogretmenlerin, gogmen Ogrencilerle kendi o6grencileri

arasinda esitlik durumu olusturdugu sdylenebilir.

Okul miidiirleri ve 6gretmenlerin gogmen 6grencilerin drgiin egitime dahil edilmesi siirecinde
karsilastiklar1 sorunlara getirdikleri ¢oziimler; iletisim sorunlarina yonelik ¢oziimler, kiiltiirel
sorunlara yonelik ¢oztimler, davranig ve sosyal uyum sorunlarina yonelik ¢éziimler, ekonomik
sorunlara yonelik ¢oziimler ve uygulamaya yonelik sorunlara yonelik ¢oziimler temasi altinda
incelenmistir. Iletisim sorunlarma yonelik ¢dziimler temasi altinda terciiman kullanmak en

yogun kodu olusturmaktadir. Go¢men egitiminde temel sorunun dil engeli oldugu g6z oniine
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alindiginda okullarda terciimanlik hizmeti sunulmasi &nerilmektedir (istanbul Bilgi
Universitesi Cocuk Calismalar1 Birimi [COCA], 2015, s. 8). Ayrica terciimanlik hizmetlerinin
gocmen Ogrenci velilerinin okulla iletisimini gii¢lendirdigi ve dgrencilerin egitim siirecine
olumlu katkida bulundugunu da degerlendirmek gerekmektedir (Block vd., 2014, s. 14). Ancak
terciiman niteligi dikkat edilmesi gereken bir husustur. Bu arastirmaya katilan katilimeilar
tercimanlarin yeterlilik diizeyi ve giivenirligi hakkinda endiselerini dile getirmislerdir. Kiiltiirel
sorunlara yonelik ¢oziimler temasi altinda okul miidiirleri ¢6ziim dnermezken; 0gretmenler
Tirk kiiltiiriinii tanitan egitimler vererek sorunlarinin ¢éziimlenebilecegini diistinmektedir.
Kiiltiirel sayg:1 ve kiiltiir aktarimi gé¢men ailelerin egitimcilere giiven duymasi ve is birligi
icinde bulunmasi i¢in 6nem arz etmektedir. Kiiltiir temelli egitime ailelerin de dahil edilmesi
entegrasyon siirecinde egitimcilere yardimci olmaktadir (Wagner, 2013, s. 147). Davranis ve
sosyal uyum sorunlarina yonelik ¢6ziimler temasi altinda rehberlik faaliyetleri en yogun kodu
olusturmaktadir. Belgika’da yapilan bir arastirmada gé¢men Ogrencilerin yogun oldugu
okullarda 6grencinin okula uyumunu gii¢lendirmek amaciyla rehberlik ve 6gretmen destegi
saglandigir belirtilmistir (Sarikaya, 2014, s. 251). Bu arastirma verileri de rehberlik
faaliyetlerinin 6nemini ortaya koymaktadir. Okul rehberlik servisi tarafindan risk altinda
bulunan gogmen Ogrencilerin gelisimleri takip edilmelidir (Nar, 2008, s. 80). Ekonomik
sorunlara yonelik ¢oziimler temasi altinda 6gretmenler ¢6ziim Onermezken; okul miidiirleri
ekonomik yardimlarla sorunlara ¢oziim getirilebilecegini diistinmektedir. Yapilan diger
arastirma sonuglart da okul yoneticilerinin ekonomik zorluk yasayan gé¢men Ogrencileri
destekledigini ortaya koymaktadir (Borii ve Boyaci, 2016, s. 150-151, Copur, 2019, s. 79).
Ancak ekonomik destek, sorunlara kalici bir ¢6ziim olusturmamaktadir. Go¢men aileler sivil
toplum kuruluslari, belediyeler ve vakiflardan ¢esitli yardim alsalar bile hane halkinin kalabalik
olmasi sebebiyle bu yardimlar yetersiz kalmaktadir (Copur, 2019, s. 73). Uygulamaya y6nelik
sorunlara yonelik ¢oziimler temasi altinda okul miidiirleri sinif sayisini artirma; 6gretmenler ise
Tiirk 6grencileri ve gd¢cmen Ogrencileri farkli siniflara ayirma ¢oziimii getirmislerdir. Gog
sebebiyle smiflar kalabaliklagsmakta (Topsakal vd., 2013, s. 542), derslikler yetersiz
kalmaktadir (Kolay, 2021, s. 18). Tiirkiye’de normal sartlar altinda egitim faaliyetleri tam giin
boyunca gerceklestirilirken dersliklerin yetersiz olmasi ve 6grenci yogunlugu yasanmasi gibi
sebepler ikili 6gretim yapmay1 gerekli kilmaktadir (Aktay, Isik ve Gengsoy, 2015, s. 745).
Ancak tam giin egitimle etkili bir 6gretim siireci gegirilebilecegi diisiiniildiigiinde (Ozdogru,
2021, s. 63) gogmen Ogrencilerden dolay1 ikili 6gretime gecilen okullarda sinif sayis1 artirilarak,
egitimin kalitesine yonelik olumsuz faktorlerin Oniine gegilebilir. Diger taraftan dgretmenler

Tiirk 6grencilerle gogmen Ogrencileri farkli siniflara ayirma ¢oziimiini dile getirmislerdir.
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Burada dikkat edilmesi gereken husus bu uygulamanin sinif ve subeler arasi ayrimciliga yol
acabilme potansiyelidir. Bir kisi ya da gruba digerlerinden farkli ve esit olmayan muamele

olarak tanimlayabilecegimiz ayrimciliktan egitimin kilit tasi olan 6gretmenlerin kaginmalari

gerekmektedir (Aktekin, 2017, s. 17-19).

Okul miidiirleri ve 6gretmenlerin gogmen Ogrencilerin orgiin egitime dahil edilmesi siirecini
iyilestirmek igin Onerileri iletisime yonelik Oneriler, kiiltiire yonelik oneriler ve uygulamaya
yonelik &neriler temasi altinda incelenmistir. Iletisime yonelik dneriler temas: altinda okula
baslamadan 6nce Tiirkce egitimi vermek en yogun kodu olusturmaktadir. Hem okul miidiirleri
hem de 6gretmenler bu 6neride hemfikirdir. Gogmen 6grencilerin 6rgiin egitime baslamadan
once dil egitimi almalarinin gerekliligi yapilan benzer ¢aligmalarda da vurgulanmistir (Erdem,
2017, s. 39; imamoglu ve Caliskan, 2017, s. 542). Yeni bir dilde egitim almak ¢ocuklar igin
stres kaynagi olusturabilmektedir (Kirmayer vd., 2011, s. 961). Dil engeli asildig1 takdirde
gdgmen 6grencilerin egitim siirecinin daha sorunsuz ve nitelikli olacagi sdylenebilir (Sensin,
2016, s. 93). Kiiltiire yonelik oneriler temasi altinda velilere yonelik organizasyonlar yapmak
tek Oneridir. Bu organizasyonlarin Tiirk 6grencilerin velileri ile gogmen 6grencilerin velileri
arasinda kaynasma saglayacag diisiiniilmektedir (Saritas, Sahin ve Catalbas, 2016, s. 227).
Uygulamaya yonelik oneriler temasi altinda gé¢menlerin iilkelerine donmelerini saglamak en
yogun kodu olusturmaktadir. Ozellikle son yillarda Suriye’den iilkemize gergeklesen kitlesel
goglerin ilk baslarda gecici olacagi diisiliniilmiis ancak siddet olaylarinin bitmemesi ilizerine
goemenlerin kalic1 olmasalar bile yakin zamanda iilkelerine donemeyecegi anlasilmistir
(Imamoglu ve Caliskan, 2017, s. 543-544). Bu yiizden entegrasyon siirecinin en az sorunla

asilmasi i¢in neler yapilmasi gerektigi incelenmelidir.
SONUC VE ONERILER

Bu aragtirmada elde edilen veriler dogrultusunda okul miidiirlerinin ve 6gretmenlerin gé¢cmen
ogrencilerin 6rgiin egitime dahil edilmesi siirecinde karsilastiklar1 benzer sorunlar su sekilde

siralanabilir:

e Okul midiirleri ve Ogretmenlerin tamami bu siirecte sorunlarla karsilagsmislardir.
[letisim konusunda dil problemiyle, kiiltiir konusunda kiiltiirel farklilik sorunlariyla
davranig ve sosyal uyum konusunda gruplagsma sorunuyla, ekonomi konusunda gégmen

ailelerin maddi sikintilartyla karsilagmislardir.

e Karsilasilan bu sorunlar karsisinda okul miidiirleri ve 6gretmenler yogun olarak {iziilme

duygusu hissetmektedir.

USBED 2024 6(10) Spring / Bahar



Merve OTMAN & ismail AYDOGAN

e Okul midirleri ve O&gretmenlerin go¢men Ogrencilerin okullarinda/siniflarinda

bulunmalarina yonelik bakis acilari tarafsizlik agisindan benzerlik gostermektedir.

e Okul miidiirleri ve 6gretmenler karsilastiklari iletisim sorunlarini terciiman kullanarak,

davranig ve sosyal uyum sorunlarini rehberlik faaliyetleriyle ¢6zmiislerdir.

e Gogmen Ogrencilerin orgiin egitime dahil edilmesi siirecini iyilestirmek i¢in hem okul
miidiirleri hem de 6gretmenler go¢gmen Ogrencilere okula baslamadan 6nce Tiirkce
egitimi vermek ve gocmenlerin kendi {ilkelerine donmelerini saglamak Onerilerinde

bulunmaktadir.

Bu arastirmada elde edilen veriler dogrultusunda okul miidiirlerinin ve 6gretmenlerin gé¢men
ogrencilerin Orgiin egitime dahil edilmesi siirecinde karsilastiklar1 farkli sorunlar su sekilde

siralanabilir:

e Okul miidiirleri daha ¢ok ekonomik sorunlarla karsilasirken O6gretmenler daha c¢ok

davranig ve sosyal uyum sorunlariyla karsilagsmaktadir.

e Uygulamaya yonelik sorunlarda okul miidiirler1 gogmen 6grencilere uygulanan farkl
siav sistemini sorun olarak gosterirken 6gretmenler destek personel eksikligini sorun

olarak gostermistir.

e Karsilagilan sorunlar karsisinda okul midiirleri empati ve merhamet duygular
gelistirirken 6gretmenler olumlu duygu ifade etmemislerdir. Okul midiirleri
sorunlariyla géormezden gelme yaklasimiyla bas ederken 6gretmenler kendilerini motive

ederek sorunlariyla bas etmektedirler.

e Okul midirleri ve Ogretmenlerin gd¢men Ogrencilerin okullarinda/siniflarinda
bulunmalarma yonelik olumlu bakis agisinda okul miidiirleri gégmen Ogrencilerle
birlikte gelen destekleri okullar1 i¢in avantaj olarak goriirken &gretmenler go¢men
ogrencilerin sinifinda bulunmalarin1 6grenci ¢esitliligini arttirmasi agisindan zenginlik

olarak gérmektedir.

e Okul midirleri terciiman kullanimi hakkinda kendi iclerinde goriis farklilig
yasamaktadir. Bazi okul miidiirleri iletisim sorununu terctiman kullanarak ¢ozdiiklerini
ifade ederken bazi okul midiirleri ise terciiman kullanimi azaltarak sorunlarini

¢Ozdiiklerini ifade etmislerdir.
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Davranig ve sosyal uyum sorunlarinin ¢oziimlerinde dgretmenler kendi iglerinde goriis
farklilig1 yasamaktadir. Baz1 6gretmenler sorunu sinifi kaynastirarak ¢ozerken bazi

ogretmenler 6grenciyi sinifta tekli oturtarak ¢ozmiistiir.

Uygulamaya yonelik sorunlara okul miidiirleri sinif sayisini artirarak ¢oziim getirirken
ogretmenler Tiirk 6grencilerle gogmen Ogrencileri farkli smiflara ayirarak ¢oziim

getirmistir.

Aragtirmada elde edilen bu sonug¢lardan hareketle uygulayicilara su 6nerilerde bulunulabilir:

Egitimciler tarafindan c¢eviri programlar1 gibi alternatif iletisim yontemleri
kullanilabilir. Iletisimin ¢ift yonlii bir siire¢ oldugu gdze alinarak egitimciler okulunda
bulunan goé¢men Ogrencilerin dilini temel diizeyde iletisim kurabilecek kadar

Ogrenebilir.

Terciimanlik hizmeti gdgmen 6grenci bulunan her okula verilebilir. Cevrimici ya da

telefonda terclimanlik hizmetleri sunulabilir. Terciiman niteligine dikkat edilebilir.

Gogmen ogrenciler igin egitime baslamadan 6nce Tiirkge dil destegi verilebilir. Hem

gdgmen 6grenciler hem de aileleri i¢in Tiirkge dil kurslaria katilim tesvik edilebilir.

Gocmen Ogrencilere aidiyet duygusu kazandirmak i¢in kendi kiiltiirlerine ait sinif igi

etkinlikler yapilabilir.
Velilerin katilabilecegi okul dis1 etkinlikler diizenlenebilir.

Gocmen Ogrencilerin yogun oldugu bolgelerde calisan egitimcilerin motivasyonlarini
arttirmak icin sosyal destek saglanabilir. Egitimcilere rehberlik ve danigsmanlik hizmeti

sunulabilir.

Egitimciler karsilastiklar1 sorunlar karsisinda yalniz birakilmamali, 11 Milli Egitim
Miidiirliikleri, Sivil Toplum Kuruluslari, Rehberlik ve Arastirma Merkezleri tarafindan

desteklenebilir.

Davranig ve sosyal uyum sorunlar1 gosteren g¢ocuklarin bu davranislari gosterme
sebepleri aragtirilarak psikolojik destek almalar saglanabilir. Davranis ve sosyal uyum

sorunlarin1 6nlemek amactyla 6grenciler ders dis1 faaliyetlere yonlendirilebilir.

Maddi sikint1 iginde bulunan ailelerde ¢alismayan yetigkinler i¢in gelir olusturabilecek

mesleki faaliyetler bulunabilir.
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e Ogretmenlerin mesleki yeterliliklerini arttirmak icin ihtiya¢ duyduklari hizmet ici
egitimler verilebilir. Hizmet i¢i egitimlerin igerigini 6gretmenlerin belirlemesi igin

ihtiyag analizleri yapilabilir.
e Derslik sayisini arttirmak i¢in yapilan ¢aligmalar arttirilabilir.
e Gogcmen Ogrencilerin yogun olarak bulundugu bolgelere 6zel egitim politikalari
gelistirilebilir.
Arastirmada elde edilen bu sonuglardan hareketle arastirmacilara su onerilerde bulunulabilir:

e Benzer arastirmalara gégmen Ogrenciler ve velileri dahil edilerek daha kapsamli

sonuglar elde edilebilir

e Bu arastirmada nitel desenle c¢alisilmistir. Nicel ve karma desenle yapilacak

arastirmalarla daha ayrintili veriler elde edilebilir.
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Transformation of women's labor in the public area in the republican era:
A case of Cahikusu novel

Abstract

For centuries, women have been subordinated in the economic sphere. Women, whose labor has always been the
subject of exploitation, have only been able to earn the rewards of their labor through severe struggles for rights.
It is a historical fact that unlike women's labor, which has been engaged in a much more difficult struggle for
rights, especially in the Western world, women's labor struggle during the establishment of the Republic of
Tiirkiye was constructed far beyond the conditions of the 20th century. In this study, how women's labor was
constructed after the establishment of the Republic of Tiirkiye will be examined with the novel "Calikusu," one
of the most prominent works of literature that can shed light on this. Thus, an analysis based on "patriarchy" and
"gender," which are critical concepts in the difficulties experienced by women's labor, will be made from the
economics-literature framework.

EXTENDED ABSTRACT

As a sub-discipline of economics, 'Economic Thought' has benefited significantly from other disciplines such as
history, sociology, psychology, etc. In addition, the possibility of including newly developing fields in its content
is the dynamic sub-structure of economic thought. Therefore, as an emerging field, the relationship between
economics and literature adds a new field to the dynamic sub-structure of economic thought. Literary works not
only focus on an event, environment, reflection of characters, etc. but also depict an economic environment
through storytelling through character and fiction. In other words, works of literature reflect the economic and
sociological structure. The positioning of women in the labor force has not only been the subject of many
academic studies with cause-and-effect relationships. However, it has also inspired many works of literature. In
this sense, the presentation of the female labor force in the public sphere contains details that need to be
examined. How is women’s labor made visible in the public sphere? While labor-capital contradictions within
the capitalist system generally produce results to the detriment of labor, this situation can produce even more
negative results regarding women's participation in the labor force in the public sphere. In this context, issues
such as how women's participation in the labor force can be made visible, under which conditions the right to
work between men and women can be made more egalitarian, etc., should be discussed. 'Gender,' on the other
hand, unlike the concept of 'sex,' is the socially constructed characteristics assigned to women and men in
society. In other words, while sex is innate, gender is socially determined. Literary works are essential keys to
understanding the conditions of their period from an economic perspective. The main plot of the work and
especially the personality structure of the main character may be compatible with the economic plot.

For this reason, this study aims to examine Resat Nuri Giintekin's famous novel 'Calikusu' from the perspective
of women's labor force participation in the public sphere, women and economics, based on questions such as
how women's participation in the labor force has been constructed from the beginning to the present day, where
it has evolved, what difficulties it faces, etc. in the 100th anniversary of the Republic. In this discourse analysis,
the concepts of 'patriarchy' and then 'gender' will be used to discuss the position of women in society and,
secondly, the place of women in the public sphere and, thus, the female labor force will be examined. Thus, in
addition to the relationship between literature and economics, the transformation of the female labor force in the
public sphere will be examined through the novel 'Calikusu,' one of the most prominent works of Turkish
literature, which is essential both in terms of bringing a new dimension to the view of the female labor force
from an economic perspective and in terms of revealing the mentality construction of a period.

Keywords: Women labor force, Public area, Private area, Economics, Literature, Patriarchy, Gender
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INTRODUCTION

The discipline of economics was influenced by the revolutions experienced by the sciences,
especially in the 19th century, and emulated the discipline of physics, primarily through the
concept of rationality. The pattern of explaining and understanding the economic relations of
social phenomena, which has been present in the content of economics since the 18th century,
when economics began to become a discipline systematically and has not been rejected, has
brought about a shift towards mathematization in the 19th century. However, the connection
of economics with disciplines such as sociology, psychology, and history, which are already
inherent in economics, will clarify the understanding of many economic phenomena. In this
context, can literature be a tool for understanding economic events and revealing
economically problematic situations? More precisely, rethinking the areas that have been
disconnected from economics (Giiler-Aydin & Akdere, 2018: 9) and giving them new content

will be able to seek new doors to produce different solutions to economic disruptions.

Economics is a tool to understand the economic actions of people and societies since the last
quarter of the 19th. Century economics broke ties with other social disciplines such as history,
philosophy, sociology, etc. This disengagement has caused several economic issues.
Economics forgot that accepting human behaviors and economic actions as living creatures is
a discipline. So, as a new brand studying the field, economics, and literature have common
points to explain economic actions and people's behaviors. The reason lies in 'the ideal’ world

behind two disciplines. Either discipline tries to build an ‘ideal world' regarding their aspects.

Here, we interpret the first aim of our study. The first aim of this study is to explain whether
any contribution of any literature piece has the power to perceive economic thought. We
claim that as two different social disciplines, there is a unique link between economics and
literature to determine economic actions. On the other hand, economic actions and
discrimination between sexes are unique roles to understand how an economic institution can
be built as a political economy action of a country. This discrimination must not be
underestimated because, for thousands of years, discrimination between sexes has been a way
of economic exploitation. Although it is generally called economic exploitation, there are
deeper reasons behind it. This point is our second argument. If there is any sex discrimination
in public areas, what circumstances affect it? Thirdly, this study aims to get a link between a

literature piece and sex discrimination in public areas.
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Pioneering view of women's labour

It is a new field to examine whether the artistic fiction of the literary artist in terms of
different literary periods and genres can shed light on the history of economic thought (Giiler-
Aydin & Akdere, 2018, p. 11) and the most prominent type of economic discrimination. The
relationship between economics and literature as a new field in expanding knowledge
production is a new area of interest in Turkish and English literature. In the Turkish literature,
for example, book chapters such as Sarfati & Atamtiirk (2015), Ruben (2017), etc. can be
found, while books such as Giiler-Aydin & Akdere (2018), Ozel (2018) and Ozel (2019) are
available (Kilig, 2021, p. 183).

The ideas created in the fictional world of literature also carry contexts that shed light on
economic problems. For example, gender discrimination, which is the most visible of
economic discrimination but is hidden in a way, can also be read through the fiction of novels.
However, it is necessary to understand some basic concepts that will enable us to understand
the appearance of women's labor in literature. Through these concepts, it will be more
apparent to understand why women's labor was subordinated and how the problems created

by these concepts could be overcome with the vision the Republic drew for women.

In any case, sex discrimination is one of the critical discrimination types of economic
exploitation. Because it not only separates the two sexes but also causes broad economic
exploitation between them. So, one crucial question must be asked: What is the real reason for
sex discrimination? In other words, why are women and men treated differently
economically? The reason why women and men are dealt with differently is all about gender

roles.

Gender roles can be defined as, aside from biological sex differences, women and men have
different kinds of roles in society because of their sexes'. Gender role differences cause
essential stratification. When society is a traditional type, primarily, men are seen as superior
to women. These stratifications generate that different roles and duties are attributed to
women, such as being a mother or domestic workers; unlike women, men are seen to be
responsible for earning money or having a high-status job responsibility, etc. (Atakli Yavuz,
2016, p. 79; Akansel, 2022, p. 15).

Thus, one question appears: How are minds being shaped by which sex is responsible for
exterior works? This is a socio-cultural dimension. All gender roles are encoded by the
society which we belong to. For Butler, sexes are inevitable. However, gender is constructed
by society (Butler, 2014).
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One can claim two different aspects regarding why roles are differentiated between women
and men. The first opinion is the 'naturalist view," claiming that social differences are rooted
in biological differences. The second view is called the 'progressive view," and it alleges that
gender differences are caused by cultural disparities and are constructed socially. The central
diversity between the two approaches is based on how they see the inequalities between
sexes. According to the 'progressive view,' there are physical and biological differences
between women and men. So, it is possible to discuss the division of labor. Men are more
robust than women physically. Women have the capability of giving birth. This is why men

are seen as responsible for exterior works in terms of 'natural view.'

On the other hand, the 'progressive view' obtains that all gender roles are constructed
sociologically. It means that we do not need muscular force in the technological era. Men can
sweep either (Ecevit, 2011, p. 5-6; Akansel, 2022, p. 16).

All these debates bring up another point regarding transforming the women's labor force:
public area. Although the public area is much more related to political sciences, it profoundly
connects with gender debates. Public area is a term to describe an accessible area in order to
make critics and opposition where people have a chance to have rights to say about society
describing a liberal ideology instead of feudal ideology (Cigekli, 2019, p. 4). For feminism,
public area is a place having rationality where the power is instituted (Cigekli, 2019, p. 4).

The dichotomy between private area/public area is based on Ancient Greek. Since Ancient
Greek biology tried to give an excuse between women and men, the distinction between
public area/private area is derived from 'polis’ (public area) and 'oikos' (house) notions. Men
rule the polis. On the other hand, women belong to the Oikos. The distinction between
public/private areas is less particular than ages as in Ancient Greek. Because women in noble
families can share the power to some extent., Also, the Christian belief blesses the women in
the abbey, which gives them more vital prestige in private areas. In the 17th century, the
distinction between '"polis' and 'oikos' was regulated by laws (Giinindi Erséz, 2015, p. 84-85).
It is possible to say that historically, women are permanently excluded from public areas. Men

have real power in public areas.

For feminists' public area is a way of oppression of men over women. For feminists' the
public area is related to masculinity, while the private area is related to feminity. Public area
determines politics, and men make it, and economic power occurs here (Caha, 2006; Koparan,
2020, p. 57). The crucial way to explain why women are excluded by public area can be to

clarify economic change in the Industrial Revolution because the home-made production style
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has changed. Giant firms and monopoles have occurred. Women have greater responsibilities

at home; they are excluded by the production (Sancar, 2009; Koparan, 2020, p. 57).

Nevertheless, women were excluded from production for some time, especially after World
War 1; the production needed women's labor. Whereas women could have worked any
production, the capitalist system pushed women to work specific jobs. This has concluded as
men work and women work. Being a teacher, nurse, nursemaid, etc., has been accepted as

women's work because almost all of these are directly identified with domestic work.
“Calikusu” (Wren): Modern working model

When analyzing discrimination based on gender and patriarchy, literature is an essential tool
in understanding how social change and transformation take place. Literary works and the
periods in which they were written shed light on society's economic, social, cultural, and
psychological conditions. For this reason, this study, a vital work of Turkish Literature, sheds
light on the period shortly before the Republic was proclaimed and enables us to read about
the participation of women in working life and the economic and social consequences of this

situation through the concepts of gender and patriarchy, has been selected.

After the Industrial Revolution, women were allowed to be in public areas, but they were only
permitted to work in jobs related to domestic work. Could it be possible to evaluate being a
teacher as a domestic worker or savior of a country? Our argument is both yes and no. A
novel called 'Calikusu' written by Resat Nuri Gilintekin, gives us a key answer as to why it

must be accepted both ways.

After the Turkish Republic announced, there is no doubt that women participate in the labor
force as a part of the citizens. On the other hand, women are allowed to work as a continuing
part of domestic work. At that point, two relevant essential questions come to mind: Is it
possible to understand how gender roles play an essential role in instituting a country and how
they affect having a job? Also, is it possible to perceive what kind of circumstances would

have been done with a novel piece regarding gender roles?

We argue that gender roles determine what kind of job roles a woman or a man has in a public
area. Novels are not only tools to create a world, but they also can have the power to show us
what happens in reality. So, in this paper, we choose a novel that has the potential to display
how gender roles separate in public areas and how a new country uses this separation mostly

in favor of women; however, it has an adverse effect after a while.
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In our argument, 'Calikusu,' which was written by Resat Nuri Giintekin, has a significant
impact on revealing our assumptions. Firstly, Calikusu was published before the Turkish
Republic was first instituted. Nevertheless, the fiction of the novel has a great power to
recognize how gender roles have been separated in the public area and how women are
affected by all public area conditions both in their private life and public.

The novel is based on a love story between two cousins. The main characters are Feride
(female) and Kamran (male). Feride is an orphan, and her cousin's family raised her. She went
to a privileged school and learned French as a native. At the novel's beginning, she does not
want to admit that she fell in love with her cousin 'Kamran.' After a while, Feride and Kamran
realized that they mutually fell in love and engaged. After a while, Kdmran went to Europe
for an occupation in foreign affairs; Feride returned to her education. When she graduated and
returned to Kamran from Europe, her family decided to have a wedding for them. Just a day

before their wedding, Feride learned he had cheated on her in Europe.

From this part, we will see how she entered the public area as a teacher. First, teaching was
considered a proper job for women at the end of the Ottoman Empire and the Republic of
Tiirkiye. We see that the teaching profession is sanctified within the novel's plot. Therefore, at
first, teaching was already the most appropriate profession for women in Tiirkiye's founding

history.

The Constitutional Monarchy Period was the first period women were made visible in the
public sphere. Women could work in professions such as teaching, nursing, and tailoring,
albeit limited. With the establishment of the Republic, the role assigned to women merges

with the roles of mother and sister serving for liberation (Karaca, 2012, p. 1-2).

Since the novel is set in the last period of the Ottoman Empire, we often see that women's
presence in the public sphere is highly frowned upon by society. On the other hand, concepts
such as 'raising the children of the country, motherly affection,’ etc., frequently mentioned in
the novel, are also often sanctified by the profession of ‘teaching," which allows women to be

in the public sphere.

However, even in the teaching profession, which is considered appropriate for women in the
public sphere, we see that women can only be in the public sphere or even work with the
permission and approval of men. In particular, we observe that the emphasis on 'raising
students like children' is associated with the process of building a homeland, which is again in
harmony with the role of motherhood. Notably, this emphasis was especially made during the

establishment of the Republic of Tiirkiye.
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From Feride's first application to start working as a teacher until the time she is forced to
resign, the emphasis on her beauty in the public sphere instead of the importance of her work
emphasizes that women should not bring their physical characteristics to the forefront when

evaluated from a feminist point of view.

From a critical feminist perspective, the character of Feride represents a free female identity

in social and economic contexts (Demir, 2021, p. 335).

In other words, if a woman is to be in the public sphere, she should not carry any
characteristics from the private sphere to the public sphere. Otherwise, this is seen as a
contrary behavior that disrupts the balance and order of the public sphere. It is even
unacceptable for a woman to work as a 'beautiful woman' in a blessed profession such as
teaching. This emphasis is repeated quite often in the novel. Almost all events in the novel's
fiction are based on Feride's beauty and her clinging to life as a strong woman alone.

Therefore, it can be said here that while trying to maintain the teaching profession, one of the
professions deemed appropriate for women due to gender roles, in the public sphere, one can
only work by adhering to the boundaries drawn by the public sphere. In other words, the
positioning of male and female teachers in the teaching profession in terms of gendered roles
is different. This situation has remained the same in the teaching profession, deemed most
appropriate for women and considered a highly blessed profession at the foundation of the
Republic of Tiirkiye. These explanations constitute the negative aspect of the reflection of

gendered roles in the public sphere, which we emphasized at the beginning of the study.
Then, the second question to be asked is whether there are no positive aspects.

During the establishment of the Republic of Tirkiye, many positive economic steps were
taken with confidence in reason and science. One of these economic steps was to ensure
equality between men and women, albeit relatively. For this reason, although a limited
number of professions, such as the training of women scientists, women fighter pilots, etc.,
were emphasized, the teaching profession was deemed appropriate for large masses of
women. The positive aspect of this concerning the position of women in the public sphere is
that a gender considered unfavorable even to work in the public sphere during the Ottoman
Empire has now found the opportunity to work in the public sphere. Although teaching is
called a profession that is considered appropriate for women, primarily if it is remembered
that it is a dream for a woman to attend a secretarial course at most, for example, to go to a

university in the period mentioned above, this right that the Republic of Tiirkiye has granted
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to women in the public sphere is a reflection of the gendered roles in the public sphere. It is

the most favorable state of its reflection in the field.

CONCLUSION

In light of all these explanations, it can be said that women were allowed to participate in the
public sphere within the framework of gender roles during the establishment of the Republic
of Tirkiye. In the public sphere, forms of work that have gendered roles that ensure the
continuation of women's roles in the private sphere have been deemed appropriate for women.
However, the fact that the Republic of Tirkiye, which created a modern state from a closed
society such as the Ottoman society, did not create a direct obstacle to women's right to work
has led to women becoming more visible in the public sphere as time progressed. Thus,
different forms of women's presence in the public sphere have paved the way.
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Kamala Harris's first speech as vice president of the United States:

A reflection of feminism

Abstract

This study aimed to investigate the manifestation of the Spirit of Feminism in Kamala Harris's inaugural speech as
Vice President of the United States. The research aimed to categorize the many manifestations of the spirit of feminism
in Kamala Harris's First Speech and examine the statements made in the speech. This study employed a qualitative
research design and utilized the Descriptive method. The data was sourced from a transcript video of Kamala Harris,
broadcast on November 8, 2020, on YouTube under the channel CNBC Television. The utterances from that video
were gathered by selecting and emphasizing the spoken words. The dataset for this investigation consisted of 13
utterances. The analysis revealed 13 utterances, comprising three instances of education equality, three instances of
gender equality, one instance of equal liberty, three instances of rights for women as a social class, and three instances
of prejudice and discrimination.

EXTENDED ABSTRACT

Introduction

Kamala Harris delivered her inaugural speech on Saturday, November 7, 2020, in Wilmington, Delaware. She
wore a white dress and was observed during the live feed of Joe Biden and Kamala Harris' victory speech on the
ABC News YouTube channel. The study aimed to examine the delivery of feminism in a speech. The study
assesses how Kamala Harris's speech has influenced women in the United States.

Conceptual and Theoretical Framework
Concepts

Prioritizing the emancipation of women, the term "feminism" encompasses political and social ideologies and
ethical principles. The perception that women are irrational and emotive prevents them from attaining political
leadership positions, thereby diminishing their prestige. Feminism originated from women's aspiration for gender
equality with men (Hannam, 2007). The women who produced these works demonstrate their pursuit of equal
rights, particularly in education. Subsequently, in the wake of the French Revolution, women began to exhibit a
keen interest in innovative ideas. They assert that the bond between genders has been successfully eradicated and
has transformed into multiple factions that have rejected conventional ideas about femininity throughout that era
and strived to dismantle masculine dominance. In her book on Feminism, Hannam (2007, p.22) defines feminism
as the recognition of the unequal distribution of power between genders, where women are placed in a subordinate
position to men. The belief is that the societal position of women can be changed due to its constructed nature and
emphasis on women's independence and self-governance.

Literature Review

"Language and gender" pertain to the interplay between linguistic expressions associated with masculinity and
femininity. Gender disparities manifest in the statements, lifestyles, and perspectives of both men and women (Gu,
2013). The majority of the research's findings support the notion that women are incompetent language users and
that their language is inferior. Many feminist academics from many disciplines take the initiative to rethink and
reinterpret gender and language in reaction to such "sexist" discoveries. They use a variety of strategies, but two
prominent ones are the "dominance" and "difference" viewpoints.

Method

This study examined the inaugural address delivered by Kamala Harris. This study utilized a qualitative research
methodology, indicating the need for a thorough examination and the absence of any quantitative conclusions.
Creswell (2009, p.33) defines qualitative research as a method for analyzing the responses of individuals or groups
to social or human issues.

Results and Discussion

The researcher disseminated the research findings and analysis through a YouTube channel called "CNBC
Television" on November 8, 2020, to conduct this investigation. After thoroughly examining Kamala Harris's
inaugural speech video, which involved watching her speech on "CNBC Television," published on November 8,
2020, and carefully reviewing the transcripts, | identified and marked the sections of the speech that embodied
feminist ideals. Subsequently, the researcher annotated certain words spoken by Harris and assigned numerical
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values to the selected sections for the study. Thirteen statements were to be examined within six categories of
spiritual feminism, which encompass education equality, gender equality, equal liberty, consciousness against
misogyny, women's rights as a social class, and prejudice and discrimination.

Conclusion and Recommendations

Kamala Harris' inaugural address as Vice President of the United States dismantled gender and racial obstacles,
acknowledged the hardships endured by previous generations, advocated for harmony, and underscored the
significance of female perspectives and inclusivity. The emphasis on leadership in the film exemplified the essence
of feminism. Her groundbreaking election serves as a source of motivation for women and girls globally,
emphasizing the significance of inclusivity and gender parity in both governance and society.

Keywords: Kamala Harris first speech, Spirit of feminism, Feminist statement, Feminism on language

INTRODUCTION

Although women constitute 50% of the population in the United States, they continue to be
inadequately represented in politics (Joseph et al., 2022). During the 117th United States
Congress, women occupied 26.54% of the seats, indicating this disparity (Cassidy & Liebenow,
2021). For example, the most prominent governmental positions in the United States are the
Vice-Presidency and the Presidency. Traditionally, these fields have been predominantly male-
dominated, and women who wish to enter them encounter obstacles (Smith et al., 2007). Based
on these assertions, it can be inferred that men have a higher social standing than women. This
issue has endured for an extended period. Women had no power whatsoever in this existence.
This situation is a result of the inherent dominance of men over women. While this situation
continues, women cannot act with the same level of freedom as men due to the limitations

imposed on them.

The essence of feminism is the belief that women should possess self-reliance, the ability to
assert themselves, and the capacity to safeguard themselves and their own. Feminist women
will actively oppose and confront oppression, exploitation, marginalization, and violence.
Feminism encompasses social philosophies, political ideologies, and moral theories centered
around women's liberation. Women are often excluded from leadership positions in politics due
to the perception that they are irrational and driven by emotions, leading to their diminished
social standing. Women in society are commonly perceived as responsible for their families'
care and well-being, particularly their spouses (Rowlett, 2021). Hence, women must
contemplate strategies to attain equitable positions and rights inside their community, which is
one of the challenges they encounter. Women should exhibit their ability to showcase their

identity and their role in society.

Many groups are fighting for women's rights and interests, and feminism is a global
phenomenon (Dewi et al., 2022). As a field of study, feminism is concerned with the fight for

gender equality and the empowerment of women (Sam et al., 2019). As an example, women
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face social restrictions on their rights owing to factors such as family responsibilities and an
unjust lack of opportunities to pursue higher education. The goal of the feminist movement is
to improve women's position in society. According to Arif et al. (2022), the movement has
become practically ubiquitous in modern culture. Activists began to take action when they
realized women's rights were on par with men's (Hannam, 2007). As a subfield of literary
studies, it is highly pertinent. Women's literary canon, including their works, readers, language
traits, and leadership roles, are all part of this (Ariska & Yanti, 2022). Consequently, a woman
can liberate herself from subjugation and dominance.

The term "first speech” refers to the inaugural speech given by a newly elected member of the
House of Representatives. Even if amember possesses previous legislative experience in a State
Parliament or the Senate, following their recent election, a newly appointed member frequently
delivers their inaugural speech in a newly convened Parliament as part of the Reply debate. On
several occasions, members selected in by-elections have given their first speeches while
discussing appropriations measures, where the typical requirement of relevance does not apply
(Handayani, 2021). The suspension of the relevance rule permits members to initiate

discussions on measures otherwise subject to the rule.

Kamala D. Harris is Joe Biden's U.S. Vice President. On January 20, 2021, she made history
by being inaugurated as the Vice President of the United States, being the first woman, first
African American, and first South Asian to hold this office (Cassidy & Liebenow, 2021; Joseph
et al., 2022). Throughout her public service career, encompassing positions such as San
Francisco District Attorney, California Attorney General, and United States Senator, she was
ultimately selected as the Vice President. Kamala obtained a juris doctorate from the University
of California. She was born in Oakland, California, on October 20, 1964, to parents of Indian
and Jamaican descent. Shyamala Gopalan, the mother of Kamala and Maya Harris, substantially
influenced her daughters. Kamala is driven by her mother's counsel to avoid being the final
individual, even if she may be the first person to accomplish numerous feats (Immelman, 2020).
Nevertheless, according to a survey conducted by USA Today, Kamala Harris currently holds
one of the most unfavorable public approval ratings among vice presidents in recent times,
standing at a mere 28%. Kamala Harris faced significant challenges on her path to becoming
the Vice President of the United States. One contributing element to the current increase in anti-
Asian attitudes is the exacerbation caused by the pandemic, with many individuals attributing

blame to China for the virus.
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Kamala Harris delivered her inaugural speech on Saturday, November 7, 2020, in Wilmington,
Delaware. She wore a white dress and was observed during the live feed of Joe Biden and
Kamala Harris' victory speech on the ABC News YouTube channel. Harris appeared to be the
initial individual to ascend the podium. In her November victory address, the ex-California
Senator confidently addressed a throng in Wilmington, Delaware, stating, "Although I may be
the inaugural female occupant of this position, I will certainly not be the final one” (Amaireh,
2022).

Thus, the researcher is interested in researching the spirit of feminism portrayed in Kamala
Harris's first speech as Vice President of the United States. The study aimed to examine the
delivery of feminism in a speech. The study assesses how Kamala Harris's speech has
influenced women in the United States.

More than just conveying ideas, language has many applications. This cultural relic exemplifies
the disparities in communication among individuals from several linguistic backgrounds. Social
factors and cultural norms inherently influence the selection of languages within a civilization.
Through its utilization, language has often functioned to expose and assert authority and power.
Linguistic abilities possess influence, and societal norms dictating the appropriate speech and

behavior for each gender illustrate this phenomenon.

"Language and gender" pertains to the interplay between linguistic expressions associated with
masculinity and femininity. Gender disparities manifest in the statements, lifestyles, and
perspectives of both men and women (Gu, 2013). The study of language and gender is an
interdisciplinary field that explores various speech patterns about gender, gender dynamics,
gendered behaviors, and sexuality. Unlike women, who are OK with their subservient positions,
men are more preoccupied with power and aspire to be leaders. Men stress clear and
straightforward communication, while women use subtlety, implicitness, and indirectness in

their speech. They need to articulate their emotions.

The majority of the research's findings support the notion that women are incompetent language
users and that their language is inferior. Many feminist academics from many disciplines take
the initiative to rethink and reinterpret gender and language in reaction to such “sexist"
discoveries. They use a variety of strategies, but two prominent ones are the "dominance" and
"difference™ viewpoints. One sees the power dynamics between men and women—the
dominant and the subordinate—reflected in the linguistic variations between men and women
(Mulyani, 2014).
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Based on the overarching philosophy of feminism, women ought to possess the autonomy to
advocate for themselves, defend themselves and their species, and exhibit independence.
Feminist women will actively oppose oppression, violence, exploitation, and marginalization.
Prioritizing the emancipation of women, the term "feminism™ encompasses political and social
ideologies and ethical principles. The perception that women are irrational and emotive
prevents them from attaining political leadership positions, thereby diminishing their prestige.
As per societal conventions, women must support their families, with particular emphasis on
their spouses (Rowlett, 2021).

In the early twentieth century, Virginia Woolf established feminism by publishing A Room of
One's Own (1929). Feminist femme (woman), derived from the word feminist, denotes a social
class of women who advocate for women's rights. The objective is to achieve an equilibrium
between feminism and gender relations. In a broader sense, the feminist movement urges
women to repudiate all efforts by the dominant culture to marginalize, degrade, and subjugate

them, including in the realms of politics, the economy, and routine social interactions.

Feminism originated from women's aspiration for gender equality with men (Hannam, 2007).
The women who produced these works demonstrate their pursuit of equal rights, particularly in
education. Subsequently, in the wake of the French Revolution, women began to exhibit a keen
interest in innovative ideas. They assert that the bond between genders has been successfully
eradicated and has transformed into multiple factions that have rejected conventional ideas
about femininity throughout that era and strived to dismantle masculine dominance. In her book
on Feminism, Hannam (2007:22) defines feminism as the recognition of the unequal
distribution of power between genders, where women are placed in a subordinate position to
men. The belief is that the societal position of women can be changed due to its constructed

nature and emphasis on women's independence and self-governance.

Equality in Education

Multiple iterations of educational equity exist. This could pertain to interpersonal connections
and protocols inside educational institutions, scholastic achievements, or the availability of
educational opportunities. Ensuring educational parity is crucial to enable women to enjoy
equal opportunities and outcomes as men in terms of economic self-sufficiency and autonomy.
Spouses are more suitable companions for their spouses compared to domestic servants.
Women can engage in employment outside of their household in this particular situation.
According to Rosemarie Tong (1988), women must acquire an education to support themselves

and have opportunities for personal growth. All people have the right to equal opportunities to
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obtain an education, which enhances their cognitive and ethical abilities and enables them to

realize their human potential fully.

Gender equality

Gender equality refers to the state where individuals of all genders possess equal rights,
responsibilities, and opportunities. The repercussions of gender inequity extend to all persons,
encompassing men, women, transgender, and gender-nonconforming individuals, children, and
families. Individuals from many age groups and ethnic backgrounds are impacted (Piscopo,
2015).

Gender equality eradicates rigid gender roles and stereotypes, violence directed at women and
girls, male dominance in decision-making and constraints on women's autonomy, and male
relationships that promote aggression and disrespect for women. Gender equality is crucial
in population and development programs since it enables individuals, regardless of their gender,
to make informed decisions that positively impact their sexual and reproductive health, as well
as the well-being of their partners and families. Gender equality is a fundamental human right

and a prerequisite for a stable, prosperous, and sustainable planet.
Equal liberty

One of the goals of liberal feminists is to attain unrestricted autonomy in expressing their
thoughts and actions. Liberal feminism advocates for women's pursuit of freedom due to their
occasional lack of rights compared to males and their frequent adherence to societal norms.
Many women are deprived of autonomy in their actions and decision-making. Liberal feminism
promotes women's autonomy to engage in the same activities as men daily, at a minimum. To
achieve sexual equality or gender justice, society must confer women identical political,
economic, and educational rights as males. Education is essential for vocations or positions,

even without opportunities for political rights (Mukrimaa et al., 2016).
Consciousness opposing misogynistic

Misogyny is the precise term used to describe the intense dislike or hostility towards women.
The term is etymologically derived from the Greek terms misein, meaning "to hate," and gyn,
meaning "woman." A misogynist believes that women are inherently inferior to men and hence
does not believe they should receive equal wages. Throughout history, misogyny has been
widespread, extensively discussed in Western intellectual discourse, and continues to persist in
the form of objectification and violence directed toward women (Pifieiro-otero et al., 2021).

The following modifications are necessary to prevent the occurrence of excessive proselytists,
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even towards women who challenge their societal roles and disrupt the patriarchal hierarchy.
They often display arrogant, boisterous, unruly, or defiant behaviors. The social consequences
of misogyny on defiant women, who may be derogatorily labeled as witches, sluts, or
prostitutes, account for this phenomenon.

Women's rights as a social class

Feminist activists have advocated for women's legal entitlements, encompassing contractual
and property rights and suffrage. They have also championed women's bodily autonomy and
integrity, including the right to abortion and access to comprehensive prenatal care.
Furthermore, they have campaigned for the safeguarding of women and girls against domestic
violence, sexual harassment, and rape. Additionally, feminist activists have fought for
workplace rights, such as maternity leave and equitable remuneration, while opposing
misogyny and all other manifestations of gender-based discrimination.

The rights of women are considered to be fundamental human rights that are safeguarded by
international human rights treaties and other legal instruments. These rights encompass several
entitlements, such as freedom from discrimination, the right to life, the prohibition of torture,
the right to privacy, access to healthcare, the right to a decent existence, and the right to safety,
among numerous others. Nevertheless, human rights legislations consider the impact of
women's distinct societal situations on their capacity to obtain and exercise their rights (Salaam,
1979).

Prejudice and discrimination

Prejudice is an unjust and baseless judgment of an individual based on affiliation with a
particular social group. Discrimination refers to individuals' unjust or unfavorable treatment
based on their membership in a specific class, group, or category. Discrimination pertains to
observable actions, while prejudice pertains to thoughts and emotions.

Prejudice encompasses intense negative emotions towards another person or group and the
experience of these emotions. An individual's employability and potential for success in the
workplace might be hindered by unfavorable views and preconceived notions, leading to
mistreatment and bias. Individuals' opportunities, well-being, and feelings of agency are all
impacted by discrimination. Individuals who are subjected to discrimination regularly may
internalize the stigma or prejudice that is held against them, which can lead to ill health,

humiliation, low self-esteem, fear, and stress.
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METHOD

This study examined the inaugural address delivered by Kamala Harris. This study utilized a
qualitative research methodology, indicating the need for a thorough examination and the
absence of any quantitative conclusions. Creswell (2009:33) defines qualitative research as a
method for analyzing the responses of individuals or groups to social or human issues. In
addition, as stated by Cohen (2007:168), qualitative research serves several purposes, such as
providing descriptions and reports, generating significant concepts, producing theories, and
testing theories.

The researcher extracted the data from the social media platform YouTube. The primary data
source for this study was the transcription of Kamala Harris' victory speech. The film was
uploaded on November 8, 2020, to the YouTube channel CNBC Television. The video can be
seen via the following YouTube link: https://www.youtube.com/watch?v=2VdwMNexBHc.
Kamala Harris' victory speech resonated with the aspiration of a generation of women to have

equal opportunities for success.

The researcher employed the non-interactive documentation strategy to collect the necessary
data from the chosen source for this study. This data was used to assess the video and text of
Kamala Harris' inaugural speech. The researcher undertook the following steps to gather data:
specifically, they watched the video of Kamala Harris' inaugural speech, transcribed the speech,
and carefully studied the transcript. Subsequently, identify and mark the potential expressions
of feminism, then assign numbers to the marked expressions. The data identified above

exemplify the essence of feminism.

Data analysis was conducted in this study after the collection of data. The data analysis
technique utilized in this study employed Miles, Huberman, and Saldana's (2014) framework,
which involves several stages categorized explicitly into three parts: data condensing, data
presenting, and conclusion drawing or verification. The researcher engages in the process of
reading, interpreting, learning, and analyzing a single sentence made by Kamala Harris in her
inaugural speech in order to acquire the script. Next, the researcher attempts to determine
whether the subject matter exhibits characteristics of feminism. Next, the data selected will be
scrutinized to ensure its suitability for the analysis of feminism. Subsequently, the researcher

condenses them into a table that categorizes and illustrates the essence of feminism.

The researcher collated the data into a table for analysis in this study. Subsequently, the data

was presented and scrutinized comprehensively, drawing upon the principles of feminism
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theory. The analysis must be concluded and rigorously verified utilizing field-collected data as

the final stage of the next several steps.
Spirit Of Feminism in Kamala Harris’ Speech

The researcher disseminated the research findings and analysis through a YouTube channel
called "CNBC Television” on November 8, 2020, to conduct this investigation. After
thoroughly examining Kamala Harris's inaugural speech video, which involved watching her
speech on "CNBC Television," published on November 8, 2020, and carefully reviewing the
transcripts, | identified and marked the sections of the speech that embodied feminist ideals.
Subsequently, the researcher annotated certain words spoken by Harris and assigned numerical
values to the selected sections for the study.

Thirteen statements were to be examined within six categories of spiritual feminism, which
encompass education equality, gender equality, equal liberty, consciousness against misogyny,

women's rights as a social class, and prejudice and discrimination.

Table 1. Spirit feminism in Kamala Harris's first speech

No. Spirit Feminism Kamala Harris’s First Speech Minutes

1. Rights forwomenas “We have also witnessed your courage, your resilience,  0:03:55
a social class and the generosity of your spirit."

“Tt is his love for Jill, who will be an incredible first lady."  0:05:23
"With a new generation of women in our country who  00.08.01
cast their ballots and continued the fight for their
fundamental right to vote and be heard."

2. Prejudice and "Black women, Asian, White, Latina, Native American  0:06:58

discrimination women who throughout our nation's history have paved

the way for this moment tonight."
"Women who fought and sacrificed so much for equality,  0:07:20
liberty, and justice for all, including the Black women,
who are often, too often overlooked."

"To root out systemic racism in our justice system and  0:10:25
society."

3. Education equality ~ "Tonight, | reflect on their struggle, determination, and  0:08:17
the strength of their vision to see what can be."

"But while | may be the first woman in this office, | will  0:08:56
not be the last because every little girl watching tonight
sees that this is a country of possibilities."”
“Dream with ambition, lead with conviction, and see  0:09:27
yourselves in a way that others may not, simply because
they have never seen it before, but know that we will
applaud you every step."

4. Gender equality “Joe’s character that he dared to break one of the most  0:08:33
substantial barriers that exist in our country and select a
woman as his vice president.”
"And to the children of our country, regardless of your  0:09:17
gender, our country has sent you a clear message."
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"I will strive to be a vice president like Joe was to  0:09:55
President Obama."

5. Consciousness - -
opposing
misogynistic
6. Equal liberty “thank you for turning out in record numbers to make  0:03:31

your voices heard."

From the numerous statements made by Kamala Harris throughout the speech, it can be deduced
that she expressed admiration for the courage and determination of women in their fight for
equal rights. This encapsulates the ideology of recognizing and appreciating the contributions
made by women to society, as well as granting them the authority and ability to make decisions
and take action. In addition, Kamala Harris acknowledged the significant contributions made
by women of all ethnic backgrounds throughout the history of the United States, paving the
way for the progress we see today. Furthermore, she underscored the utmost importance of
addressing and countering structural racism across both society and the judicial system.
Furthermore, Kamala Harris' speech showcased her determination to achieve educational parity
and her cognizance of the obstacles encountered by women. Kamala Harris served as a source
of inspiration for young women, encouraging them to pursue their aspirations and embrace
daring endeavors.

In addition, Kamala Harris highlighted Vice President-elect Joe Biden's exceptional endeavors
in overcoming a substantial barrier woman in the United States encountered to gender equality.
This message highlights the need to achieve gender equality in leadership positions.
Subsequently, Kamala Harris acknowledged the numerous individuals participating in elections
to ensure their opinions were recognized. This exemplifies the principles of democracy and the
active participation of the community in the decision-making process.

Kamala Harris's message of gender equality and respect for women's roles discreetly
emphasized the significance of raising awareness about discrimination and prejudice, although
she did not say so explicitly. Kamala Harris's speech exhibited a steadfast dedication to feminist
ideals, gender parity, and egalitarianism. Admire the courage and struggle of women to
surmount the obstacles in society. Further, this discourse imparts a motivational admonition to
the younger cohort, particularly women, encouraging them to pursue their aspirations

confidently.

1. Education Equality

Three statements point in that direction according to the obtained data regarding the nature of

education equality. At 8:56 minutes into her first address, Kamala Harris stated, "However,
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although I may be the first woman to enter this office, | will not be the last because each young
girl in attendance tonight will see that this nation is replete with opportunities.”

This is consistent with Rosemarie Tong's (1988) theory that everyone is entitled to an equal
opportunity to pursue an education to develop their rational and moral capacities and realize
their complete human potential. Therefore, all individuals must be afforded equal educational

opportunities to become leaders.

Nevertheless, there are instances of educational inequality in the U.S., particularly at Harvard
University, where race is considered a criterion for admitting new students in order to promote
the inclusion of historically marginalized groups, such as black Americans, in the student body.
According to Quintana et al. (2012), the Supreme Court ruled that a person's racial or ethnic
background could be considered when admitting new students to achieve a diverse student
body.

Therefore, an organization known as Students for Fair Admissions, chaired by Edward Blum
and boasting a membership of 20,000 individuals, initiated legal action against Harvard and
UNC. The case alleges that the universities' admissions practices, which take race into account,
unfairly disadvantage Asian students who are equally qualified. The complaint (Garg et al.,
2022) asserts that Asian American students are underrepresented in both universities despite

their exceptional academic accomplishments.

2. Gender Equality

The following data were obtained for the type of gender equality, and three utterances lead to
the direction of gender equality. One of Kamala Harris's words in her first speech at 09.17
minutes is, “And to the children of our country, regardless of your gender, our country has sent

you a clear message."

Kamala Harris reaffirmed this in her inaugural speech, emphasizing that the United States is
committed to accepting and attentively considering all individuals, irrespective of their gender,
along with their ideas and perspectives. According to Piscopo's (2015) theoretical framework,
gender equality refers to a situation in which individuals of all genders, including men, women,
transgender individuals, children, and families, possess equal rights, responsibilities, and

opportunities.

Throughout its history, gender inequality in the United States has decreased, and since the early
1900s, substantial strides have been taken toward achieving equality. Notwithstanding these
progressions, gender inequality continues to endure in various manifestations within the United

States. These include the unequal distribution of domestic laborers, occupational segregation,
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and women's political representation and participation. Since the 1920s, the reduction of gender
inequality has been the subject of numerous significant laws and remains an ongoing objective.
The United States was positioned 30th out of 149 countries in the World Economic Forum's
2021 gender equality ranking (England et al., 2020). Furthermore, the United States is rife with
transgender men and women, in addition to the inequalities, prejudice, and violence observed

against men.

3. Rights for Women in a Social Class

The third data obtained for rights for women as a social class shows that four utterances lead to
the direction of rights for women as a social class. One of the words Kamala Harris used in her
first speech at 08.01 minutes was, "With a new generation of women in our country who cast
their ballots and continued the fight for their fundamental right to vote and be heard."”

According to Dewi et al. (2022), women's legal rights encompass the entitlement to engage in
contracts, own property, and exercise the right to vote. They are, furthermore, advocating for
women's entitlement to bodily autonomy, including abortion rights and reproductive rights,
while opposing any other kind of gender-based discrimination. Kamala Harris is hopeful that
the emerging cohort of American women will empower her to persist in advocating for their

fundamental rights to vote and have their voices heard.

The 19th Amendment to the United States Constitution granted women suffrage, enabling them
to participate in elections. The American Secretary of State, Bainbridge Colby, officially
approved the Amendment on August 26, 1920. The Amendment was ratified during a 70-year
period when women were deprived of the right to express their opinions. The text consists of
two sections that state the following: "The United States or any State cannot deny or reduce the
voting rights of U.S. citizens based on their sex," and "Congress has the authority to enforce
this article through suitable legislation." In July 1848, because numerous women were
disenfranchised, the topic of discussion revolved around women's suffrage. Elizabeth Cady
Stanton and Lucretia Mott conducted this presentation at Seneca Falls, New York.
Subsequently, following their consent to provisions upholding women's entitlement to
education and access to employment, they adopted a resolution asserting, "It is incumbent upon
women in this nation to safeguard their esteemed entitlement to suffrage.” The Seneca Falls
Convention, which advocated for women's suffrage, faced public mockery and witnessed the
withdrawal of support from various women's rights activists. Nevertheless, the resolution

initiated the onset of the women's suffrage movement in America (Arif et al., 2022)

4. Prejudice and Discrimination
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In the following data obtained for the type of prejudice and discrimination, three utterances lead
to the direction of prejudice and discrimination. One of the words of Kamala Harris in her first
speech at 07.20 minutes, namely, "Women who fought and sacrificed so much for equality,
liberty and justice for all, including the Black women, who are often, too often overlooked."

This line (Hannam, 2007) defines discrimination as an individual's unjust or unfavorable
treatment based on their membership in a particular class, group, or category. Distinction
pertains to conduct, while prejudice concerns one's thoughts and emotions. Prejudice
encompasses the negative sentiments directed at another individual or group and denotes the

sentiments themselves.

Over three centuries, the United States (U.S.) has seen a prolonged history of racial conflict.
The incident involving George Floyd, an African American man, in the United States, has
generated significant attention from both the American populace and individuals worldwide.
This is due to the pervasive nature of racial discrimination perpetrated by white individuals
against black individuals. Black individuals face significant challenges in blending into white
American culture due to their historical enslavement and forced migration to the country.
Consequently, the concept emerged that black individuals are seen as inferior citizens, which
has become a fundamental aspect of the social framework in the United States (Roberts et al.,
2022.

Despite being recognized as the global leader in innovation and championing human rights, the
U.S. Government persists in implementing discriminatory legislation. It has yet to ratify
specific laws to eradicate discrimination (Tsani & Ratnadewi, 2022). Racism, racial prejudice,
and intolerance present significant dangers to the global community's capacity to progress

socially.

5. Equal Liberty to Vote

In the following data obtained for the type of equal liberty, one utterance leads to the direction
of equal liberty. The word is in Kamala Harris's first speech at 03.31 minutes: "Thank you for

turning out in record numbers to make your voices heard."

According to this line of reasoning (Mukrimaa et al., 2016), one of the objectives of liberal
feminism is the liberty to speak and act as one pleases. Women often find themselves subject
to greater societal expectations and restrictions that restrict their autonomy compared to men.
As a result, Kamala Harris is highly appreciative of the ballots that were cast in her favor; in
particular, she is pleased that the opinions of the women who spoke were heard broadly,

demonstrating that women are unrestrictedly permitted to express themselves.
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Currently, in the United States, it is evident that 46 percent of participants expressed a
diminished sense of freedom to discuss political matters compared to ten years before. 30% had
similar sentiments. Merely 21 percent of individuals acknowledge experiencing a heightened
sense of freedom despite the substantial surge in expressing opinions in public domains through
social media over the past decade (Cassidy & Liebenow, 2021).

The researchers discovered that Kamala Harris's first speech encompassed various themes:
education equality, gender equality, women's rights, the social right to vote, equal liberty, and
combating prejudice and discrimination. These aspects collectively demonstrate Kamala
Harris's embodiment of the principles of feminism. She presents her address as a contemporary,
accomplished, self-reliant woman who achieves leadership in the United States. Her endeavors
to protect her community from male subjugation and strive for parity in jobs, opportunities, and
rights between genders exemplify her feminist ethos. Nevertheless, Kamala Harris did not
address the issue of misogyny in her speech. This demonstrates a lack of feminist ideology in
Kamala Harris's initial statement, as she does not exhibit a conscious opposition to misogyny.
Kamala Harris' inaugural speech as Vice President of the United States aligns closely with the
principles outlined in June Hannam's theory from 2007. According to Hannam, feminism
advocates for women's independence, self-defense, and protection of themselves and their
community. This philosophy reflects the overall ideology of feminism, which is a continuously
evolving concept when women want gender equality with men. Women who advocate for

feminism actively oppose violence, exploitation, and injustice.

This has also addressed the identification of the issues presented in chapter one, including
Kamala's encounters with racism and discrimination due to her Asian and black immigrant
background. Consequently, Kamala encountered skepticism, suspicion, and gender-based
discrimination as vice president. Nevertheless, Kamala demonstrated that her gender does not
hinder her ability to be an effective leader and has garnered significant admiration from the
American populace. In her speech, she expressed her optimism for the emergence of more
female leaders in the United States, emphasizing the importance of gender equality in both
political and social spheres. This is further reinforced by Joe Biden's decision to select women
as U.S. delegates, demonstrating his recognition of women's potential as leaders and their equal

opportunity to males in U.S. leadership roles.

CONCLUSION
Ultimately, Kamala Harris' inaugural address as Vice President of the United States dismantled

gender and racial obstacles, acknowledged the hardships endured by previous generations,

USBED 2024 6(10) Spring / Bahar



Kamala Harris's first speech as vice president of the United States: A reflection of
feminism

advocated for harmony, and underscored the significance of female perspectives and
inclusivity. The emphasis on leadership in the film exemplified the essence of feminism. Her
groundbreaking election serves as a source of motivation for women and girls globally,
emphasizing the significance of inclusivity and gender parity in both governance and society.

Kamala Harris is set to assume the position of the 49th Vice President of the United States in
January 2021. Kamala Harris, a politician, has long been advocating for women's rights in the
United States. She has held multiple public roles throughout her career, enabling her to shape
policies on specific matters. She prioritizes ensuring access to reproductive health care,
achieving wage parity, safeguarding against violence targeting women, and promoting women's
empowerment. Kamala Harris' views and activities have undergone a process of development

and change since she assumed her formal position.
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Tiirkiye’deki besinci simf Tiirkce ve Ingilizce ders kitaplarinda 21. yiizy1l becerilerine

yer verilmesinin incelenmesi

Oz

Bu arastirma ile Tiirkiye’deki besinci sinif Tiirkce ve besinci sinif Ingilizce ders kitaplarinda bulunan 21. yiizyil
becerilerine hangi boyutlarda yer verildigini tespit etmek amaclanmigtir. Ders kitaplari, dil 6gretiminin
gergeklesmesinde en ¢ok kullanilan kaynaklardan birisidir ve ¢agin ihtiyaglarina cevap verebilecek sekilde
tasarlanmalidir. Ogrencilerin 21. yiizyilm ihtiyaglarina cevap verecek nitelikte yetisebilmeleri, 21. yiizyilin
becerileriyle donatilmalari ise 6nemli goriilmektedir. Tiirkiye’deki ders kitaplarindan sorumlu olan Talim Terbiye
Kurulu Baskanlig1 tarafindan 21. yiizyil becerileri; dil ve iletisim, okuryazarlik, 6grenme, benlik, ¢caligma, {ist
diizey diisiinme, sosyal ve duygusal ve temel beceriler basliklari ve bu bagliklara bagli alt bagliklar seklinde ele
almmaktadir. Bu kapsamda, arastirmanin amacina uygun sekilde nitel arastirma yontemlerinden dokiiman
incelemesi tercih edilmistir. Verilerin analizi alanlarinda uzman aragtirmacilar tarafindan kodlama yapilarak
dokiiman analizi ile saglanmistir. Elde edilen bulgulara gore her iki ders kitabinin 21. yiizyil becerilerini tam
olarak kapsamadigi tespit edilmistir. Arastirma sonucunda, 21. yiizyil becerilerinin miifredatta ve ders
kitaplarinda daha fazla yer almasi gerektigi vurgulanmaktadir. Arastirmada elde edilen bu sonuglara gore,
calisma becerilerinin ayr bir tema ve {initede, benlik ve temel degerlerin ise kitap genelindeki konularla ele
alinmasi Onerilmektedir. Ayrica, gelecekteki arastirmalarda kullanilan veya tasarlanan ders kitaplarinin ise 21.
yiizy1l becerileri bakimindan incelenmesi dnerilmektedir.

Anahtar Kelimeler: 21. yiizy1l becerileri, Tiirkce ders kitab1, Ingilizce ders kitab1, Ortaokul

Examining the inclusion of 21st century skills in fifth grade Turkish and English
coursebooks in Tiirkiye

Abstract

This research aims to determine the extent to which 21st-century skills are covered in the fifth-grade Turkish and
fifth-grade English coursebooks in Tiirkiye. Coursebooks are one of the most used resources in language
teaching and should be designed to meet the needs of the era. We consider important for students to be equipped
with skills that respond to the demands of the 21st century. In Tiirkiye, the Board of Education, responsible for
coursebooks, addresses 21st century skills under the headings of language and communication, literacy, learning,
self, work, critical thinking, social and emotional, and basic skills, along with related subheadings. In this
context, in line with the research objective we preferred a qualitative research method, document analysis. We
conducted data analysis through document analysis. The findings indicate that neither of the coursebooks fully
covers 21st century skills. As a result of the research, we emphasized that 21st century skills should be more
prominently featured in the curriculum and coursebooks. Based on the results obtained in the research, we
recommended to address work skills in a separate theme and unit, while integrating self and basic values
throughout the book's topics. Additionally, for future research, it is suggested to examine the extent to which
used or designed coursebooks incorporate 21st century skills.

EXTENDED ABSTRACT

Introduction

The educational philosophy after the Industrial Revolution emphasized change and progressivism. Progressivism
aims to centralize the student, abandon rote methods, and develop critical thinking skills. Education holds a
significant position for individuals, societies, and economies. With Industry 4.0, the business world has
transformed, and there is a need to adapt to modern technologies. Another goal of education is to align its
programs with these changes and to prepare the workforce that the business world needs. Technology, the
driving force behind innovation, is expected to bring about more innovations in our world. Therefore, education
should focus on the skills that will be needed in the future. Based on the contemporary world, the skills that will
be needed in the future are defined as 21st century skills. Studies on 21st century skills in Tiirkiye are included in
the reports of the Ministry of National Education, the Department of Educational Research and Development and
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the Board of Education. It is stated that the most used material by teachers in language teaching is coursebooks
in the transfer of skills determined by the Board of Education to students. It is widely accepted that native
language and foreign language skills are crucial for understanding and explaining 21st century skills.

Conceptual Framework

This study will examine the inclusion of 21st-century skills in the fifth-grade Turkish and English coursebooks
prepared by the Board of Education. In this context, when we look at the titles and subheadings determined by
the Board of Education, the 21st-century skills and core values are as follows:

e Language and communication (active listening, negotiation, interaction in native and foreign
languages),

e Literacy (financial, media, health, environmental, numerical, citizenship, visual, science, information,
and communication literacy),

e Learning (learning to learn, active learning, and academic skills),

o  Self (resilience, leadership, curiosity, motivation, self-control, self-regulation, self-awareness, self-
confidence, self-esteem, self-efficacy, perseverance, taking responsibility, and making responsible
decisions),

o Work (entrepreneurship, productivity, resource management, accountability),

e Higher-order thinking (critical thinking, problem-solving and decision-making, reflective thinking,
analytical thinking, metacognition, creative and innovative thinking),

e Social and emotional (psychological well-being, emotion regulation, planning and organization,
empathy, collaborative work, social and cultural awareness, flexibility and adaptability, relationship
management, conflict resolution),

e Basic skills (savings, respect, love, honesty, justice, friendship, helpfulness, patriotism, morality,
conscience, etiquette).

Research Significance

This research is deemed significant due to its potential to enhance the effectiveness of Turkish and English
coursebooks, aligning them more closely with 21st-century skills. Additionally, the examination of coursebook
alignment with these skills is expected to yield recommendations for future editions.

Research Purpose

This study aims to examine the fifth-grade Turkish and English coursebooks used in Republic of Tiirkiye
Ministry of National Education (MoNE)-affiliated schools regarding their incorporation of 21st-century skills.
The research seeks answers to the following questions:

e Do the fifth-grade Turkish and English coursebooks, designated as MoNE coursebooks for the 2023-
2024 academic year, encompass the 21st-century skills as determined by the Board of Education?

e To what extent do the fifth-grade Turkish and English coursebooks include the subheadings of 21st-
century skills (language and communication, literacy, learning, self, work, critical thinking, social and
emotional, and basic skills)?

Method

For this study, document analysis, a qualitative research method, was chosen. The fifth-grade Turkish and
English coursebooks were selected using purposive sampling. The data obtained from the research was analyzed
using content analysis within the framework of 21st-century skills. To mitigate researcher bias, analyses were
conducted by multiple researchers.

Findings

The fifth-grade Turkish coursebook and fifth-grade English coursebook include 21st-century skills at varying
frequencies. Both books heavily cover language and communication skills. However, information and
communication, financial, and scientific literacy are inadequately addressed in literacy skills. Learning skills are
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marginally included in the fifth-grade Turkish coursebook, whereas academic skills are entirely omitted in the
fifth-grade English coursebook. Self-management skills are insufficiently addressed in both books. Among work
skills, entrepreneurship, productivity, and resource management are featured in the fifth-grade Turkish
coursebook, while only productivity is included in the fifth-grade English coursebook. Critical thinking skills are
frequently integrated into the fifth-grade Turkish coursebook but less in the fifth-grade English coursebook.
Social and emotional skills are encompassed in every theme of the fifth-grade Turkish coursebook and in few
themes of the fifth-grade English coursebook. While savings skills are absent in both books, it is noted that the
Turkish coursebook lacks conscience skills, whereas the English coursebook does not include honesty, justice,
and ethics skills.

Discussion

In a century where technology is rapidly advancing, communication networks are constantly expanding, and
education is becoming digitalized, there is a need for an increase in information and media literacy skills
(Dilekei & Karatay, 2021). It is observed that language and communication skills are included in the Turkish and
English curriculum, and students have sufficient proficiency in these skills as well as in the learning skills under
the 21st-century subheadings (Belet-Boyacit & Giiner-Ozer, 2019; Bozkurt & Cakir, 2016; Oniir & Kozikoglu,
2019; Yiicel, Dimici, Yildiz, & Biimen, 2017). The 2019 Turkish curriculum includes creative and critical
thinking skills among the high-level learning skills, suggesting that the Turkish coursebook is in line with the
Turkish curriculum (Dilek¢i & Karatay, 2021). In terms of 21st-century skills, the eighth-grade English
coursebook and the ninth-grade English curriculum include high-level thinking skills, but it is noted that social
skills are not adequately covered in the ninth-grade English curriculum (Celebi & Altuncu, 2019; Ozkan-Elgiin,
2021). Especially, love, respect, kindness, and friendship basic skills are heavily emphasized in the fifth-grade
Turkish and English coursebooks, supported by studies conducted on different textbooks in the literature
(Sakiroglu, 2020; Aslan et al., 2019). However, the uneven distribution of 21st-century skills in a material is
considered inconsistent (Bal, 2018).

Conclusion

The fifth-grade Turkish coursebook and fifth-grade English coursebook exhibit weak alignment with 21st
century skills. Both books require greater emphasis on literacy, learning, and self-management skills. All work-
related skills should be incorporated into both books. Fifth-grade English coursebook particularly needs to
enhance its coverage of critical thinking skills. Additionally, the missing social and emotional skills should be
included in the fifth-grade English coursebook.

Recommendations

The Ministry of National Education should update the fifth-grade Turkish coursebook and fifth-grade English
coursebook in terms of 21st century skills. The update should consider the research in the field and the current
curriculum.

Keywords: 21st century skills, Turkish coursebook, English coursebook, Secondary school

GIRiS

Biiyiik degisimler yasanan sanayi devriminin ardindan daha ¢ok kabul gorerek degisimi
merkeze alan felsefi yaklasim olan faydacilik ve egitime yansimasi olan ilerlemecilik
giiniimiiz egitimine biiyiik oranda yon vermektedir (MEB, 2012). ilerlemecilik felsefesiyle
ogrencilerin, kendi yasantilar1 ile Ogrenmeyi Ogrenmeleri ve problemleri ¢ézmeleri
amaclanmaktadir (Erden, 2011). Egitimin giicline inanan toplumlar 21. yiizyilda bireylerin,
toplumlarin ve ekonomilerin kurtulusunun anahtarinin da egitimde oldugu bilincine sahiptirler
(Trilling & Fadel, 2009). Is diinyasi ve egitim arasinda ise bir aligveris séz konusudur. Egitim;

bireylerin akademik, sosyal ve ekonomik hayatlarinda basarili olabilmesinde ve toplumlarin
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gelecek beklentilerine cevap vermesine yardimcr iken is diinyasinda yasanan biiyiik
degisimler de egitime yon verebilmektedir (Giiriiltii vd., 2020; Partnership 21, 2009). s
diinyasindaki yeniliklerden olan Endiistri 4.0 da ise bireyler, yeni teknolojilerin nesnesi degil
oznesi konumunda olmasi gerekmektedir ve is diinyas1 yalnizca teknolojiyi kullanabilen degil
yeni teknolojiler iiretebilen bireylere ihtiyag duymaktadir. Iste bu noktada, egitim is

diinyasinin bu ihtiyacina cevap vermesi gerekmektedir (Cigilli & Eryaman, 2023).

Giliniimiizdeki en 6nemli icatlara bakildiginda teknolojinin icatlarin arkasindaki itici kuvvet
oldugu goriilmektedir (Gieras, 2019). Bu sebeple, yakalamaya c¢alistigimiz giiciin farkinda
olmali ve yanilgiya kapilmamaliyiz. Degisimin ne kadar olagan ve olas1 bir sey oldugunu
kabul etmekle birlikte, gelecekle ilgili egitimciler olarak bizler tecriibbe etmedigimiz ve
tahminde bulunmakta zorlandigimiz bir yasam ic¢in gerekebilecek donanimlari
ogrencilerimize sunmamiz gerektiginin bilincinde olmaliy1z. Gelisen ve degisen sosyal hayat,
is, ekonomi ve egitim diinyasinda birey ve toplumun bu degisime uyum saglamada ve
karsilagabilecekleri sorunlari ¢6zmede basarili olabilmesi ve topluma katki saglayabilmeleri
onemli kabul edilmektedir (National Research Council, 2011). Dolayisiyla, geleneksel egitim
programlarinin, yontemlerinin ve ders materyallerinin bu degisim ve gelisimlere cevap
verebilecek ve katki saglayabilecek becerilere sahip 6grenciler yetistirmek i¢in siirekli olarak

giincel tutulmasina ihtiya¢ vardir (Smith, 2015).

Yirmi birinci ylizyilin ihtiyag duydugu bu reforma cevap verebilmek ve 06grencilere
aktarilmas1 gereken becerileri tespit edebilmek i¢in kurumlar tarafindan birgok rapor
diizenlenmektedir. Bu raporlarda yer alan beceriler 21. ylizy1l becerileri olarak bilinmektedir
(Dede, 2009). igerisinde bir¢ok teknolojik sirketin is birligi yaptig1 Partnership 21 [P21]
(2006) kurumu; okullarda tizerinde fazla durulmayan kiiresel farkindalik, finansal, ekonomi,
is ve girisimcilik okuryazarligi, yurttaghk okuryazarligi, saglik ve saglikli yasam
farkindaligma raporunda kazanilmas: gereken becerilere dikkat gekmistir. Ogrencilerin yasam
boyu ogrenmelerini saglamak ve bilgi ve iletisim teknolojilerini kullanabilmeleri igin;
“elestirel diisiinme ve problem ¢6zme, iletisim, yaraticilik ve yenilikgilik, isbirligi, baglamsal
O0grenme, bilgi ve medya okuryazarlifi 68renme ve diislinme becerilerini” 6n plana
cikarmistir (P21, 2006). Ayn1 zamanda; dgretmenlerin 6grencilerine aktarmasi gereken yasam
becerilerini de kapsayan P21 (2006) “liderlik, etik, hesap verebilirlik, uyumluluk, kisisel
iiretkenlik, kisisel sorumluluk, insan becerileri, kendini yonlendirme, sosyal sorumluluk”
becerilerine raporunda ayrica yer vermistir. Ilk olmasi acisindan énemli kabul edilen P21
(2006) kendisinden sonra bu alanda yapilan ¢alismalara da yon vermekle beraber, siirekli

olarak kendisini de giincellemektedir. Son olarak Battelle for Kids (2019) ile birlesen kurum
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raporunda giincellemelere de gitmistir. Eski ve yeni iki raporda yer alan beceri ve nitelikleri

karsilastirildiginda;

e Baglamsal 6grenme becerileri ve kisisel sorumluluk P21 (2006)’da yer alip Battelle
for Kids (2019)’da yer almazken

e Saglk okuryazarligi, cevre okuryazarligi, bilgi okuryazarligi, medya okuryazarligi,
esneklik ve uyum kabiliyeti, inisiyatif ve kendi yolunu belirleme, sosyal ve
kiiltiirleraras1 beceriler, tiretkenlik ve sorumluluk P21 (2006)’da yer almayip Battelle

for Kids (2019)’da yer almaktadir.

Amerika’da diizenlenen akademi, is, calisma diinyas1 ve farkli katilimcilarin katkida
bulundugu c¢alistayda, National Research Council (2011) tarafindan raporlanan 21. yiizyil

becerileri ise;

e Bilissel beceriler: Rutin olmayan problem ¢6zme, elestirel diisiinme, sistem diisiincesi.

e Insan iliskileri becerileri: Karmasik iletisim, sosyal beceriler, takim ¢alismasi, kiiltiirel
duyarlhlik, ¢esitlilikle bas etme.

e Kisisel beceriler: Oz ydnetim, zaman yonetimi, kisisel gelisim, 6z diizenleme, uyum

saglama, yliriitme islevi olmak iizere li¢ genis baslik seklindedir.

Yirmi birinci ylizy1l becerileri hakkinda ayrica EnGauge, OECD, Amerikan Kolej ve
Universite Birligi (AACU), Egitimde Teknoloji icin Uluslararasi Toplum (ISTE), Egitimsel
Test Hizmeti (ETS), Jenkins'in Yeni Medyaya Dayali Okuryazarliklari, Dede'nin Yeni Y
Kusag1 Ogrenme Stilleri cerceveleri bulunmaktadir (Ananiadou & Claro, 2009; Dede, 2009;
Lemke, 2003). Hazirlanan raporlar incelendiginde 21. yiizyilda bireylerin elestirel
diisiinebilmesi, problem c¢o6zebilmesi, yaraticilik ve okuryazarlik becerisine sahip olmasi,
sosyal olarak baskalari ile ¢alisabilmesi, iletisim kurabilmesi, yeniliklere acik olmasi oldukca

onemli goriilen 6zellikler olarak 6n plana ¢ikmaktadir.

Tiirkiye’de ise 21. yiizyil becerileri ile ilgili yapilan ilk ¢alisma, Tiirkiye Cumhuriyeti Milli
Egitim Bakanligi (MEB) biinyesindeki Egitim Arastirma ve Gelistirme Daire Baskanligi
(EARGED) tarafindan yiiriitiilmiis ve 21. ylizyilda 6grencilerde olmasi gereken o6zelliklerle
ilgili bir rapor sunulmustur. EARGED (2011) tarafindan hazirlanan rapora gore 21. yiizyil
ogrencisi; etkin ve yapilandirici, sabirli, kendi 6grenmesinden sorumlu, kendi ¢abasiyla bilgi
edinebilen, miicadeleci, merakli, i¢sel motivasyona sahip, girisimci, etkili iletisim kurabilen,
farkli goriislere saygili ve uzlagi kiiltiirline sahip, ¢evresine duyarli, teknolojiyi etkin

kullanabilen, kiiresel bir vatandas, onceki 6grenimlerini kullanabilen ve hizli 6grenebilme
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ozelliklerine ve yeteneklerine sahip olarak tanimlanmaktadir. Daha sonra MEB’e bagli Talim
ve Terbiye Kurulu Baskanligi (TTKB) 21. yiizy1l becerileri ve degerlere yonelik arastirma
raporu (2023) yayimlamis ve raporda 21. yiizyil modeline yer vermistir (Sekil 1.).

Sekil 1 21. Yiizyil Becerileri Modeli
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(TTKB, 2023, s. 15)
TTKB (2023) tarafindan hazirlanan raporda yer alan modele gore, 21. ylizyil becerileri ve
temel degerler su sekildedir;
e dil ve iletisim (etkin dinleme, miizakere etme, ana dilde ve yabanc1 dillerde etkilesim)
e okuryazarlik (finansal, medya, saglik, ¢evre, sayisal, vatandas, gorsel, bilim, bilgi ve
iletisim okuryazarliklar1)
e (Ogrenme (6grenmeyi 6grenme, aktif 6grenme ve akademik beceriler)
e benlik (dayaniklik, liderlik, merak, motivasyon, O0zdenetim, 6z diizenleme, 06z
farkindalik, 6z giliven, 0z saygi, 0z yeterlilik, sebat, sorumluluk alma ve sorumlu karar

verme)

e calisma (girisimcilik, iiretkenlik, kaynak yonetimi, hesap verebilirlik)
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e st diizey diisinme (elestirel diislinme, problem ¢d6zme ve karar verme, yansitici
diisiinme, analitik diisiinme, iist bilis, yaratici ve yenilikgi diisiinme)

e sosyal ve duygusal (psikolojik iyi olus, duygu diizenleme, planlama ve organizasyon,
empati, is birlikli ¢aligma, sosyal ve kiiltiirel farkindalik, esneklik ve uyum, iliski
yonetimi, ¢atigma ¢dzme)

e temel beceriler (tasarruf, saygi, sevgi, diiriistliik, adalet, dostluk, yardimseverlik,

vatanseverlik, ahlak, vicdan, gorgii) (TTKB, 2023).

Diinyada ve Tirkiye’de hazirlanan raporlara bakildiginda iletisim, kiiresellik, farkli
kiiltiirlerden bireylerle uyum igerisinde ¢alisabilmek, kisacasi diinya vatandagligi olabilmeyi
iceren kavramlara yeterince yer verildigi goriilmektedir. Bu anlamda bireylerin ana dillerinde
yetkinlige sahip olmalarinin yaninda, farkl iilkelerdeki insanlarla iletisime gecebilmesi i¢in
ortak bir iletisim dilini de kullanabilmeleri gerekmektedir. Dolayisiyla, ana dil ve yabanci dil
dersleri 21. yiizy1l becerileri acisindan onemli kabul edilmektedir (TTKB, 2023). 21. yy.
becerilerinin 68rencilere aktarilmasindaki en 6nemli ara¢ olarak okullarda okutulan dersler
kabul edilmektedir (P21, 2006). 21. yiizyilda ilkokul ve ortaokul dgrencilerinde bulunmasi
gereken beceri ve niteliklere yer veren temel derslerde ise anadil, Ingilizce (okuma veya dil
sanatlar1) ve yabanci diller bulunmaktadir (Ananiadou & Claro, 2009; Battelle for Kids, 2019;
Dede, 2009; Lemke, 2003).

Bilim ve teknolojinin yayilmasinin da katkisiyla diinya iilkelerinin bir¢ogu tarafindan ikinci
dil olarak dgrencilerine Ingilizce dgretilmektedir. Yabanci dil olarak Ingilizceyi tercih eden
iilkelerin Avrupa’daki orani ise %97,3’tiir, Tiirkiye de bu iilkeler igerisinde yer almaktadir
(EACEA, 2017). Tiirk¢e ve Ingilizcenin &gretimi i¢in hazirlanan 6gretim programlarinda ise
dil egitimi alaninda diinya ile paralel olarak yeniliklere programlarda yer verilmektedir (Yiicel
vd., 2017). Uzmanlar tarafindan stirekli olarak dinamik ve giincel tutulan egitim programlari
ile egitimde 21. yiizy1l becerilerine yer vermektedir (Belet-Boyact & Giiner-Ozer, 2019; Gu &
Belland, 2015).

Hazirlanan egitim programlarinin 6g8rencilere aktarilmasi ve 6gretmenlere rehberlik etmesi
acisindan ders kitaplar1 tasarlanmaktadir. Ders kitaplari, Kiroglu ve Demirel (2021) tarafindan
“bir egitim programinda yer alan hedef, icerik, Ogretme-6grenme siireci ile O6lgme-
degerlendirme boyutlarina uygun olarak hazirlanmis ve 6grenme amaclh kullanilan basili bir
ogretim materyali” olarak tanimlanmaktadir. Ders kitaplar1 islenen ders ve yapilan
etkinliklerin tasarimi konusunda ve siniflarda bir program dahilinde ilerlenmesinde

ogretmenlere rehberlik etmektedir (Mohammadi & Abdi, 2014). Egitim programlarina goére
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tasarlanan ders kitaplari, 6zellikle 6gretmen ve 6grencilerin bir dili 6grenirken en ¢ok takip
ettigi ve kullandig1 kaynak olarak 6n plana ¢ikmaktadir ve dil 6grenimi icin temel materyal
olarak One ¢ikmaktadir (Cabrera, 2014; Crawford, 2011). Dil 6greniminde kullanilan ders
kitaplart hakkinda Crawford (2011), bir program igin yap1 ve miifredat saglayabilen,
ogretimin standartlagtirilmasina yardimci, kaliteyi koruyan, cesitli 6grenme kaynaklari
saglayan, verimli ve etkili dil modeli ile girdi saglayabilen, 6gretmenlere yardimci ve gorsel
olarak ¢ekici olan ders kitaplarinin anadil ve yabanci dil 6greniminde biiylik avantaj
sagladigin1 ifade etmektedir. Bu acidan bakildiginda orijinallik igcermeyen, icerigi kotii
tasarlanmis, 6grencilerin ve ¢agin ihtiyaglarini karsilamayan, 6gretmenlere destek olmayan ve

onlarin dersi islemesini zorlastiran ders kitaplar ise dil 6grenimini zorlastirmaktadir.

Yeni bir egitim anlayisinin benimsenmesi, 21. yiizyil becerilerine duyulan ihtiyag, dijital
teknolojinin yayginlagsmasi, is ve ekonomi diinyasinin ve toplumun ihtiyaglarmi karsilamak
icin 6gretim programlarinin ve materyallerinin siirekli bir degisim ve gilincelleme calismalari
icerisinde olmasmi kacinilmaz kilmaktadir. Ogretim programlarinin degisimi; ihtiyag ve
durum analizi, amag ve hedeflerin, miifredatin, dersin yapisinin ve 6gretim yontem, teknik ve
materyallerinin belirlenmesi asamalarindan olugmaktadir (Richards, 2011). Bu asamalardan
en Onemlisi, Ostovar-Namaghi (2017) tarafindan igeriklerin belirlenerek materyalin
dolayisiyla ders kitabinin belirlenmesi olarak ifade edilmektedir. Egitim sisteminin ve gerekli
becerilerin degismesine ragmen ders kitaplarinin bu degisikliklere uyum saglayamamasi ise
bir dilin ogrenciler tarafindan istenilen diizeyde Ogrenilememesi sebepleri arasinda
gosterilmektedir (Rahman vd., 2018). Bu nedenle ders kitaplarinin degisimlerde g6z ardi

edilmemesi ve giincel tutulmalar1 6nemli goriilmektedir.
Arastirmani Onemi

Degisen ders 6gretim programlar1 ve yapilandirmacilik ilkelerine uyum saglamak adina atilan
adimlara ek olarak 21. yiizy1l becerileri de egitimde 6nemli bir doniistimii simgelemektedir.
Tiirkce ve Ingilizce dersleri, bu déniisiimde kilit bir rol oynamaktadir. Tiirkge ve yabanci dil,
kiiresel is birligi, kiiltlirleraras1 etkilesim ve iletisim becerilerini gelistirmeye odaklanarak 21.
ylizy1l becerilerinin kazanilmasina katkida bulunmaktadir. Aym1 zamanda, dil becerilerinin
dtesine gegerek genel yasam becerilerine de odaklanmaktadir. Tiirkge ve Ingilizce dgretimi,
ogrencilere sadece dil 6gretmekle kalmayarak ayni zamanda onlar kiiresel vatandaglar olarak
yetistirmenin bir arac1 olarak da gériilmektedir. Bu arastirma, mevcut olan Tiirkce ve Ingilizce
ders kitaplarini inceleyerek bundan sonraki Tiirkce ve Ingilizce ders kitaplarmin tasariminda

ve hazirlanmasinda dikkate alinacak Onemli bilgiler sunma potansiyeline sahiptir. Elde
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edilecek bulgular, gelecekteki Tiirkge ve Ingilizce ders kitaplarinin 21. yiizyil becerilerine
daha iyi uyum saglamasina katkida bulunarak, 6grencilerin daha etkili bir sekilde 6grenmeleri

ve gelismelerine katkida bulunabilecegi agisindan 6nemli goriilmektedir.
Arastirmanin Amaci

Bu arastirmada, ana dil ve yabanci dilin istenilen diizeyde 6grencilere aktarilmasini saglamasi
icin ise kosulan materyal olarak segilen Tiirkce ve Ingilizce ders kitaplarinm 21. yiizyil
becerileri agisindan incelenmesi amaglanmaktadir. Bu kapsamda su sorulara cevap

aranmaktadir;

e 2023-2024 egitim 6gretim yilinda MEB’e bagli ders kitabi1 olarak okutulan besinci
siif Tiirkce ders kitabi ve besinci siif Ingilizce ders kitabinda TTKB (2023)
tarafindan belirlenen 21. yiizy1l becerilerine yer verilmekte midir?

e TTKB tarafindan belirlenen 21. yiizy1l becerileri alt basliklar1 olan dil ve iletisim,
okuryazarlik, ogrenme, benlik, ¢alisma, iist diizey diisiinme, sosyal ve duygusal, temel
beceriler besinci sinif Tiirkge ders kitab1 ve besinci smif Ingilizce ders kitabinda ne

oranda yer almaktadir?
YONTEM

Bu boliimde arastirmanin yontemi, deseni, Orneklemi, aragtirmanin sinirliliklari, verilerin

toplanmasi ve analizine yer verilmektedir.
Arastirmanin Yontemi

Yirmi birinci ylizy1l becerileri agisindan MEB’e bagli okullarda kullanilan besinci sinif
Tiirkge ve Ingilizce ders kitaplarinin incelenecegi bu arastirmada nitel arastirma
yontemlerinden dokiiman incelemesi tercih edilmistir. Nitel arastirma ydntemi, en biiyilik
avantaji olan bir konunun derinlemesine arastirilmasi ve detayli bilgiler elde edilebilmesi
acisindan tercih edilmistir (Biiyiikoztiirk vd., 2013). Tan (2017), nitel arastirmalarda birincil
kaynak olan g6zlem veya goriismeye ek olarak ikincil kaynak olan kitaplar, giinliikler, gazete,
film ve benzeri kaynaklarla da yapilabilecegini ifade etmektedir. Bu aragtirmanin dogasina
uygun olarak ikincil kaynaklar arasinda yer alan Besinci Sinif Tiirkge Ders Kitab1 (BSTDK)
ve Besinci Sinif Ingilizce ders Kitab1 (BSIDK) tercih edilmistir. Nitel arastirmalarin en biiyiik
dezavantajlarindan birisi olan yanliligin ortadan kaldirilmasi i¢in bu aragtirma; Tiirkge dersi,
Ingilizce dersi ve oOgretim programlart alanlarmmda uzun yillardir galisan arastirmacilar

tarafindan ytiriitiilmustiir.
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Arastirmanin Sinirhiliklar:

Bu arastirmada bazi sinirliliklar bulunmaktadir. Aragtirmanin 6rnekleminin sadece BSTDK ve
BSIDK olmasi ve arastirma kapsaminda ders kitaplarmin sadece 21. yiizy1l becerilerini

incelemesi bu arastirmanin sinirliliklart arasinda bulunmaktadir.
Verilerin Toplanmasi

Nitel arastirma yonteminin tercih edildigi bu arastirmada, arastirmacilar tarafindan amagsal
ornekleme yontemi tercih edilmistir. Amagsal 6rnekleme, aragtirmanin amacina uygun olan
bilgi acisindan zengin kaynaklarin se¢ilmesi ve derinlemesine arastirma yapilmasina imkan
tanimaktadir (Blytikoztiirk vd., 2013). Arastirmanin amaci kapsaminda, MEB tarafindan
2023-2024 egitim dgretim yili igerisinde besinci sinif Tiirkge ve Ingilizce ders kitab1 olarak

kullanilmas1 uygun bulunan ders kitaplar1 arastirmanin 6rneklemi olarak belirlenmistir.
Verilerin Analizi

Aragtirmanin amacina uygun olarak belirlenen nitel arastirmalarin dogasinda yer alan ve 21.
yiizy1l becerileri agisindan Tiirkce ve Ingilizce ders kitaplarmin incelenmesinin birden fazla
arastirmaci tarafindan yapilmasi ile elde edilen sonuglarin karsilastirilmasma ve ortak bir
karara varilmasina karar verilmistir (Erden, 2011). Bu siire¢ arastirmacilar tarafindan derslere
uygun sekilde kodlama yapilarak yiiriitiilmiistiir (Creswell, 2013). Kodlama siireci Google
Dokiimanlar T{izerinde arastirmacilarin degisiklik yapabilecekleri sekilde paylasilarak

arastirmacilarin birbirlerini kontrol etmelerine de imkan saglanmistir.

BULGULAR

Bu boliimde, TTKB (2023) tarafindan belirlenmis olan “dil ve iletisim, okuryazarlik,
ogrenme, benlik, caligsma, iist diizey diisiinme, sosyal ve duygusal, temel beceriler” 21. yiizyil
becerilerinin BSTDK ve BSIDK bulunma durumlari incelenerek elde edilen veriler sirastyla

tablolar halinde sunulmaktadir.

Arastirma kapsaminda 21. yiizyil becerilerinin alt bashigi olan dil ve iletisim becerilerinin
BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlari incelenerek elde edilen

bulgulara Tablo 1°de yer verilmektedir.
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Tablo 1 Dil ve Iletisim Becerilerinin Yer Aldigi BSTDK Temalar: ve BSIDK Uniteleri

Etkin Dinleme Miizakere Etme Anadilde ve Yabanci Dillerde fletisim
BSTDK 1-2-3-4-5-6-7-8 1-2-4-5-6-7-8 1-2-3-4-5-6-7-8
BSIDK 1-2-3-4-5-6-7-9-10 2-4-5-6-7-9 1-2-3-4-5-6-7-8-9-10

Tablo 1’e gore dil ve iletisim alt bashigma ait becerilere hem BSTDK hem de BSIDK
iinitelerinde yer verilmektedir. BSIDK’de etkin dinleme sadece 8. iinitede yer almazken,
miizakere etme ile ilgili becerinin birinci, tiglincii, sekizinci ve onuncu {initelerde yer almadigi
tespit edilmistir. BSTDK’ de ise miizakere etme ile ilgili beceriye iiclincli temada yer
verilmezken etkin dinleme becerilerine tiim temalarda yer verildigi goriilmektedir. Anadilde
ve yabanci dillerde iletisim ile ilgili beceriye hem BSTDK hem de BSIDK’de yer alan tiim

temalar ve tinitelerde yer verilmektedir.

Aragtirmada inceledigimiz 21. yilizy1l becerilerine ait bir baska alt baslik olan okuryazarlik
becerilerinin BSTDK temalarinda ve BSIDK {initelerinde yer alma durumlari incelenerek elde

edilen bulgulara Tablo 2°de yer verilmektedir.

Tablo 2 Okuryazarlik Becerilerinin Yer Aldigi BSTDK Temalar: ve BSIDK Uniteleri

Bilgi ve -
) Finansal Medya Saglk Cevre Sayisal Vatandas Gorsel Bilim
Hletisim
BSTDK 7 1-3 1-2-3-4- 6 5 1 1-2 1-2-3-4- 1-7
5-6-8 5-6-7-8
Bsipk 1234 - 123455 239 7-10 19 1234 -
6-8-10 -6-7-8-10 5-6-7-8-
9-10

Tablo 2’ye gore okuryazarlik becerilerine bakildiginda, bilim ve finans okuryazarlik
becerisine BSIDK’de yer verilmedigi goriilmektedir. Bununla birlikte BSIDK’de saglik
okuryazarligia bir {linitede, sayisal ve vatandas okuryazarlik becerilerine ise ikiser iinitede
yer verilmektedir. Buna ek olarak BSIDK’de, bilgi ve iletisim ve medya okuryazarlik
becerilerine bir iinite harig¢ biitiin iinitelerde, gorsel okuryazarlik becerisine ise tiim {initelerde
yer verildigi goriilmektedir BSTDK’de bilgi ve iletisim, saglik, cevre ve sayisal
okuryazarliklarina ait becerilere birer temada yer verilmektedir. Medya okuryazarlik
becerisine bir tema hari¢ tiimiinde, gorsel okuryazarlik becerisine ise tiim temalarda

deginilmektedir.
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Arastirma kapsaminda inceledigimiz 21. yiizyil becerilerine ait diger bir alt bashik olan
ogrenme becerilerinin BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlar

incelenerek elde edilen bulgulara Tablo 3’te yer verilmektedir.

Tablo 3 Ogrenme Becerilerinin Yer Aldigi BSTDK Temalar: ve BSIDK Uniteleri

Ogrenmeyi Ogrenme Aktif Ogrenme Akademik Beceriler
BSTDK 3-5-7 4-5 7
BSIDK 1-2-3-4-5-6-7-8-9-10 1-2-3-4-5-6-7-8-9-10 -

Tablo 3’e gére BSIDK’de 6grenme becerilerinden akademik becerilere yer verilmezken
ogrenmeyi 0grenme ve aktif 6grenmeye yonelik becerilere BSIDK nin tiim {initelerinde yer
verilmektedir. BSTDK’ de ise 6grenmeyi 6grenme ili¢ temada, aktif 6grenme iki tema ve

akademik becerilere bir temada yer almaktadir.

Aragtirmada inceledigimiz 21. yiizy1l becerilerine ait bir diger alt basglik olan benlik
becerilerinin BSTDK temalarinda ve BSIDK {initelerinde yer alma durumlari incelenerek elde

edilen bulgulara Tablo 4’te yer verilmektedir.

Tablo 4 Benlik Becerilerinin Yer Aldigi Temalar ve Uniteler BSTDK Temalar: ve BSIDK Uniteleri

Tema/

S 3
o 2 £ 5
Uniteler s c £ g = = ~ §
= o b1 = = = 2 =
E X > g s v @ Y = > £
— — 23 = N =< > o L = S
E I % g S = s i3 = B ~ E E ¢
S o o 5 a a = <} @B T 5 K ¢
= © o =] N N N N N N S 5 9 i
a O = = Q Q Q L) o O 17 I, B
BSTDK 2 2-4 4-6 3-6 2 - - 2 1-2-3
BSIDK - -  2-457-89- 12:9- 234 234 234 14 - 14 - 12456

10 10 5-6 6 6-7-8

Tablo 4’e gore BSTDK’de benlik becerilerinden en ¢ok sorumluluk alma ve sorumlu karar
verme becerisine yer verilmektedir. BSTDK’de ayrica liderlik, 6z diizenleme ve 0z
farkindalik becerilerine ikiser temada, dayaniklik, 6z denetim, 6z giiven ve sebat becerilerine
birer temada yer verilirken ikinci temanin benlik becerilerine en ¢ok yer veren tema oldugu
goriilmektedir. BSIDK’de yer alan iinitelere bakildiginda benlik becerilerine daha fazla yer
verildigi goriilmektedir. Ozellikle; merak, 6z farkindalik, motivasyon, 6z denetim, 6z
diizenleme ve sorumluluk alma ve sorumlu karar verme becerilerine iinitelerinde daha fazla

yer verildigi tespit edilmistir. Bunlara ragmen BSTDK’de merak, motivasyon ve 6z yeterlilik,
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BSIDK’de ise dayaniklik, liderlik ve sebata yer verilmezken, 6z saygi benlik becerisine iki

kitapta da yer verilmedigi goriilmektedir.

Arastirma kapsaminda inceledigimiz 21. yiizy1l becerilerinin bir bagka alt baslig1 olan ¢alisma
becerilerinin BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlar incelenerek elde

edilen bulgulara Tablo 5’te yer verilmektedir.

Tablo 5 Calisma Becerilerinin Yer Aldigi BSTDK Temalar: ve BSIDK Uniteleri

Tema/Uniteler Girisimeilik Uretkenlik Kaynak Yonetimi  Hesap Verebilirlik
BSTDK 6 3-6-7-8 1-3 -
BSIDK - 1-2-3-4-5-6-7-8-9 - -

Tablo 5’e gore hem BSTDK hem de BSIDK’de en cok yer verilen calisma becerisinin
iiretkenlik oldugu goriilmektedir. BSTDK’de ayrica girisimcilik ve kaynak yonetimi ile ilgili
becerilere de yer verildigi goriiliirken bu becerilerin BSIDK ’deki iinitelerde ge¢medigi, hesap

verebilirlik becerisine ise iki kitapta da yer verilmedigi goriilmektedir.

Aragtirmada inceledigimiz 21. yiizyil becerilerine ait bir baska alt baglik olan iist diizey
diisinme becerilerinin BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlari

incelenerek elde edilen bulgulara Tablo 6’da yer verilmektedir.

Tablo 6 Ust Diizey Diisiinme Becerilerinin Yer Aldigi BSTDK Temalar: ve BSIDK Uniteleri

Tema/Uniteler Yaratici ve Elestirel Problem Coézme Yansitici Analitik Ust
Yenilikgi Diisiinme ve Karar Verme Diisiinme Diisiinme  Bilis
Diisiinme

BSTDK 3-5-7-8 1-2-5-8 2-3-7 3 6 -

BSIDK 2-3-4-5-6-7-8-9 5 1-2-3-4-5-6-8 2-5-6-8 1-4-6 2-4-5

Tablo 6’ya gore iist diizey diisiinme becerilerine BSIDK’de BSTDK ’ye gore daha fazla yer
verildigi goriilmektedir. Yaratici ve yenilik¢i diisiinme ile problem ¢dzme ve karar verme
becerilerinin BSTDK ve BSIDK’de en fazla yer verilen beceriler oldugu goriiliirken
BSTDK ’de en fazla yer verilen becerilerden biri olan elestirel diisiinme becerisinin BSIDK’de
en az yer verilen beceri oldugu goriilmektedir. Ayrica BSTDK’de iist bilis becerisine hi¢ yer
verilmezken analitik diisiinme ve yansitict diisiinme becerilerine birer temada yer

verilmektedir.
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Arastirma kapsaminda inceledigimiz 21. yiizyil becerilerinden bir diger alt baglig1 olan sosyal
ve duygusal becerilerinin BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlari

incelenerek elde edilen bulgulara Tablo 7°de yer verilmektedir.

Tablo 7 Sosyal ve Duygusal Becerilerinin Yer Aldigi BSTDK Temalar ve BSIDK Uniteleri

Tema/Uniteler 5 E © § - o - ﬁ @ g 3
=z 22 £ 8 8 = & - £ 3 xE & £ g
s 2 =& § X o = = s € g T 3 S 2§
<% 38 £ § S B = 7= 2 @ 2> = £ ®
7 2 €5 W =20 §2 5 g z C©
BSTDK 1-3-4-
1-3-7 . 3-6-7-8 5-7-9 1-3-5 1-6 3 1 1-2-3-8
BSIDK 1-2-4- 1-2-3-4-6-  1-2-3-4-6-7-  1-2-3-
5 - 5-6-9 - 7
6-7 7-9 8-10 6-7

Tablo 7’ye gore sosyal ve duygusal becerilere BSTDK’de her temada yer verilirken
BSIDK’de duygu diizenleme, esneklik ve uyum becerilerine herhangi bir iinitede yer
verilmedigi goriilmektedir. Bununla birlikte BSTDK’de en fazla duygu diizenleme, planlama
ve organizasyon, ¢atisma ¢dzme becerileri yer alirken BSIDK de is birlikli calisma, sosyal ve
kiiltiirel farkindalik, esneklik, uyum ve becerilerinin en fazla yer verilen beceriler oldugu

goriilmektedir.

Aragtirmada inceledigimiz 21. yiizyil becerilerinden bir diger alt baslig1 olan temel becerilerin
BSTDK temalarinda ve BSIDK iinitelerinde yer alma durumlari incelenerek elde edilen

bulgulara Tablo 8’de yer verilmektedir.

Tablo 8 Temel Becerilerin Yer Aldigi BSTDK Temalart ve BSIDK Uniteleri

Tema/

= X
Unitele 50 S = k) 5 % S =< 3 5o §
> > z [} = @ 5y — o B
3 3 = o 8 E 2 < 8 3 3
r %! n 5 b ] 5 I < S o <
a = ke =
—~ >
BSTDK 1-2-3-4- 1-2-3- 1-4 1-3 1-2-3  1-2-3 245 3 - 1-3-4 -
6 4-5-6-
8
BSIDK 1-6-7-9- 2-6-7- - - 1-4-5- 2-4-5- 10 - 5-9 2-7-9 -
10 9-10 6-7 6-7-9
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Tablo 8’e gore sevgi, saygi, dostluk ve yardimseverlik becerilerinin hem BSTDK’de hem de
BSIDK’de en fazla yer alan beceriler oldugu goriilmektedir. Ayrica, tasarruf becerisine her iki
kitapta da yer verilmezken BSTDK’de vicdan becerisine; BSIDK de ise diiriistliik, adalet,

ahlak becerilerine yer verilmedigi goriilmektedir.

SONUC ve TARTISMA

Stirekli bir gelisim icerisinde olmasi gereken egitim sisteminde yapilandirmacilik yaklagimi
merkeze almarak oOgrenciyi merkeze alan programlar 6n plana c¢ikmistir. Yapilandirmaci
yaklagim ile 6grencinin aktif olarak katilim sagladigi ve deneyimleyerek 6grendigi egitim
bilesenleri vurgulamaktadir. Problem ¢6zme becerilerinin gelistirilmesine odaklanan bu
anlayis egitim sisteminin de temelini olusturmaktadir. Egitim sistemlerinde yasanan bu ve
benzer degisiklikler, egitim programlart ve ders materyallerinin de degisimini
gerektirmektedir. Tiirkiye’deki ve birgok iilkedeki dgretmenler ders materyali olarak en ¢ok

ders kitabin1 takip etmektedirler.

Yabanc1 bir dil veya ana dilin 6grenilmesinde ders kitaplarinin 6nemli bir yeri vardir (Short &
Echevarria, 2004). Siniflarda materyali 6grencilere sunacak ve kullanacak en 6nemli kaynak
ise ogretmendir. Ogretmenler, Ogrencilerinin ihtiyaclarmi goérmezden gelir veya farkli
materyallerle dersini desteklemeden bir dili 6gretmeye ¢alismast durumunda &grencilerinin
ogrenmeleri eksik kalacaktir (Mohammadi & Abdi, 2014). Bu nedenle, ders kitaplari
ogretmenler ve kullanicilar i¢in iyi bir baglangi¢ noktas1 ve kaynaktir (Crawford, 2011). Ders
kitaplari; egitim sistemine paralel, Ogretmenlere yardimci ve Ogretime katki saglayan
kaynaklardir. Ogrencilerin derse karsi tutumunu gelistirmekte ve akademik basarilar elde
etmelerine yardimci olmaktadir. Bu Ozellikleri saglayamayan, dil edinimine yardimci
olamayan ders kitaplar1 kullanan O6gretmenler; siiflarinda ders kitabr kullanimlarini
azaltmaktadirlar (Cheah, 2004). Ders kitaplarinin kullanimi ise ulusal anlamda ortak ders
takibi icin onemlidir. Bu nedenle, ¢agin ihtiyaclarina uygun bir egitim anlayis1 olusturmak ve
bireylerin hayatlar1 boyunca kullanacaklar1 becerileri erken yastan itibaren kazandirmak i¢in
ders kitaplariin amaca hizmet edecek sekilde olusturulmasit gerekmektedir. Bu amag
kapsaminda 21. yiizy1l becerilerini icermesi bakimimdan incelenen BSTDK ve BSIDK ile

ilgili veriler su sekildedir.

Dil ve iletisim alt basligina ait etkin dinleme, miizakere etme, ana dilde ve yabanci dillerde
iletisimi becerilerinin BSTDK temalar1 ve BSIDK f{initelerinde yogun bir sekilde islendigi
tespit edilmistir, buna gore dil ve iletisim becerilerinin her iki ders kitabinda 21. yiizyil

becerilerine uygun olarak sunuldugunu gostermektedir. Alanyazina bakildiginda dil ve
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iletisim becerilerine Tiirkge ve Ingilizce dersi 6gretim programlarinda da yer verildigi ve
ogrencilerin de bu beceriye yeterli derecede sahip olduklar1 goriilmektedir (Belet-Boyact &

Giiner-Ozer, 2019; Bozkurt & Cakir, 2016; Yiicel vd., 2017).

Okuryazarlik becerileri baglamindan BSTDK incelendiginde, bilgi ve iletisim okuryazarligina
yeterince yer vermedigi tespit edilmistir. Teknolojinin hizla ilerledigi, iletisim aginin siirekli
genisledigi ve egitimin dijitallestigi bir yiizyilda, bilgi ve medya okuryazarlik becerilerinin de
artmas1 gerekmektedir (Dilek¢i & Karatay, 2021). MEB’in 2010 yilinda baslattigi FATIH
projesinin de amaclarindan birisi olan medya, bilgi ve iletisim okuryazarligina ders
kitaplarinda da daha ¢ok vurgu yapilmasi beklenmektedir (Oniir & Kozikoglu, 2019). Bunun
disinda, her ne kadar BSTDK’de medya okuryazarlig: ile ilgili becerilere bir tema hari¢ yer
verilirken saglik, cevre, sayisal, bilgi ve iletisim okuryazarligi becerilerinin eksik oldugu,
BSIDK’de ise finansal ve bilim okuryazarlifma yer verilmedigi tespit edilmistir. Finans
okuryazarlig1, bireylerin mali durumlarin1 yonetmek i¢in gerekli olan bilgi ve becerilere sahip
olmas1 anlamina gelmektedir ve finans okuryazari bireyler, biitce planlama, yatirim yapma ve
bor¢lanma gibi konularda bilingli kararlar verebilirler. Bilim okuryazarligi ise giinlimiiziin
bilgi toplumunda bireylerin sahip olmasi gereken 6nemli bir beceridir. Bilim okuryazari
bireyler; bilimsel bilgileri anlayabilir, yorumlayabilir ve degerlendirebilirler. Bu da onlarin
daha bilingli ve sorumlu kararlar vermelerine yardimci olur. BSIDK’de finans okuryazarlig
ve bilim okuryazarligi becerisine yer verilmemesi, Ogrencilerin bu Onemli beceriyi
gelistirmelerini  engellemektedir. 21. yiizy1l becerilerinin bir materyalde esit sekilde
dagitilmamasi1 durumu tutarsizlik olarak ifade edilmektedir (Bal, 2018). Bu veriler 1s18inda
BSTDK ve BSIDK 21. yiizy1l alt becerilerinden okuryazarlik becerisi agisindan tutarlilik

gostermemektedir.

Oniir ve Kozikoglu (2019) tarafindan yapilan arastirmaya gére ogrencilerin 21. yiizyil alt
basliklarindan 6grenme becerileri diizeyleri yiiksektir. Ogrenme becerilerine Tiirkge Dersi
Ogretim Programi (TDOP) ve Ingilizce Dersi Ogretim Programinda (IDOP) yeterince yer
verilmektedir fakat BSTDK’de az sayida yer verildigi BSIDK’de ise yer verilmedigi
goriilmektedir (Belet-Boyac1 & Giiner-Ozer, 2019; Erdamar & Barasi, 2021; Ozkan-Elgiin,
2021). BSIDK’de ise dgrenmeyi 6grenme ve aktif dgrenmeye her iinitede yer verilirken
akademik becerilere yer verilmedigi goriilmektedir. Giinlimiizde okulda verilen bilgilerin
bireyleri hayata hazirlamakta yeterli olmadigi, bilginin ise bir beceri i¢in 6n kosul oldugu
ifade edilmektedir (Kayhan vd., 2019). Bu sebeple, bireylerin hayatta karsilasacaklari

problemlere yeni ¢oziimler sunabilmeleri ve Ogrenmeyi 6grenme becerisini kazanmalari
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gerekmektedir. Bu baglamda BSTDK’de 6grenme becerilerine daha fazla yer verilmesi

gerektigi diistiniilmektedir.

Benlik becerileri, bireylerin kendine yonelik algisini olusturmakta ve kisilik gelisimi igin
biiyiik 6nem arz etmektedir (Ahat, 2023). Buna ragmen benlik becerilerine TDOP ve IDOP’te
yer verilmedigi gorilmektedir (MEB, 2018, 2019). BSTDK’de benlik becerilerinden merak,
motivasyon, 0z saygi ve 0Oz yeterlilik alt becerilerine temalarda hi¢ yer verilmedigi;
dayaniklilik, 6z denetim, 6z giiven ve sebat becerilerine ise sadece birer temada yer verildigi
goriilmektedir. BSIDK’de yer alan iinitelere bakildiginda dayamklik, liderlik, 6z saygi ve
sebat hari¢ benlik becerilerine yer verildigi goriilmektedir (MEB, 2018). Bu dogrultuda benlik
becerilerinin BSTDK’de daha fazla yer almasi gerekirken BSIDK’de ise yer almayan

becerilerin dahil edilmesi gerektigi sonucuna ulasilmstir.

Calisma becerileri bakimindan BSTDK’de girisimcilik, iiretkenlik ve kaynak yonetimi alt
becerilerinin var oldugu; hesap verilebilirlik becerisinin ise bulunmadigi goriilmektedir.
BSIDK ’de ise ¢alisma becerilerinden sadece iiretkenlik becerisine yer verildigi goriilmektedir.
Glinlimiizde iiretimin hizinin teknolojik gelismelere bagli olarak artmasi bireylerin de bu
degisime uyumunu gerektirmektedir (Giiltekin, 2019). Uretkenlik becerisinin BSTDK de ve
BSIDK’deki temalarda islenmesi bu anlamda olumlu iken diger becerilere de yer verilmesi

gerekmektedir.

BSTDK nin iist diizey diisiinme becerilerini gelistirme anlaminda temalarda 6zellikle yaratici
ve yenilik¢i diisiinme, elestirel diisiinme, problem ¢6zme ve karar verme alt becerilerine sik¢a
yer verdigi goriilmektedir. 2019 TDOP kazanim tablosunda da {ist diizey Ogrenme
becerilerinden yaratic1 ve yenilik¢i diisiinme ile elestirel diisiinme becerilerine yeterince yer
vermektedir, bu anlamda BSTDK’nin TDOP ile uyum igerisinde oldugu diisiiniilmektedir
(Dilek¢i & Karatay, 2021). Diger taraftan, alanyazinda 2018 yilindaki TDOP’de yaratici
diisinme ve problem ¢6zme becerilerine az yer verildiginin belirtildigi calismalar da
meveuttur  (Sylemez, 2018). Bu durumda bize yapilan giincellemelerle TDOP’iin
tyilestirildigini gdstermektedir, buna ragmen bu arastirma sonucunda BSTDK’de {ist biligin
dahil edilmedigi de tespit edilmistir. BSIDK de ise en az elestirel diisinmeye yer verildigi
goriilmektedir. 21. yiizyil becerileri agisindan sekizinci sinif ders kitabini inceledikleri
arastirmada Ozkan-Elgiin (2021) ve dokuzuncu sinif IDOP’ii arastiran Celebi ve Altuncu
(2019) yaptiklar1 aragtirmalarda {ist diizey diisiinme becerilerine yer verildigini ifade

etmektedir. Bu arastirmanin sonucunun alanyazindaki c¢alismalardan farkli olmasinin
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nedeninin arastirma kapsaminda ele aldigimiz Tiirkge ve Ingilizce ders kitaplarinin besinci

sinifa ait olmasindan kaynaklandig: diistiniilmektedir.

BSTDK’de sosyal duygusal becerilere her temada yer verildigi gériilmektedir. Ozellikle;
duygu diizenleme, planlama ve organizasyon, ¢atisma ¢dzme becerileri, sosyal ve duygusal
becerilere gore daha fazla islendigi goriilmektedir. Gilinlimiiz diinyasinin rekabetgi
ortamlarinda bireylerin topluma uyum saglayabilmesi, yogun bilgi akisini1 yonetebilmesi ve
toplumda daha etkin bir rol almasi sosyal duygusal becerilerin kazanilmasima baglhidir
(Kurudayioglu & Soysal, 2019). Diger taraftan, Celebi ve Altuncu (2019) tarafindan
dokuzuncu sinif IDOP’te sosyal becerilere fazla yer ayrilmadig: belirtilmistir. BSIDK ’de is
birlikli ¢alisma ve sosyal ve kiltirel farkindaliklara deginilmesinin 6nemli oldugu
diistiniilirken BSTDK’de ¢atisma ¢6zme planlama ve organizasyon, duygu diizenleme
becerilerinin siklikla islenmesi, bireyin topluma uyumunun saglanmasi acisindan da olumlu
oldugu diisiiniilmektedir. Iliski ydnetimi, esneklik ve uyum becerilerinin BSTDK’de daha
fazla bulunmasi gerekirken duygu diizenleme ve iliski yonetimine ise BSIDK’de yer

verilmesi gerekmektedir.

BSTDK’de temel becerilerden vicdan ve tasarruf degeri hari¢ her temada yer verilirken
BSIDK ’de diiriistliik, adalet, ahlak ve tasarruf degerleri harig her iinitede temel becerilere yer
verildigi tespit edilmistir. Ozellikle; sevgi, saygi, yardimseverlik ve dostluk temel becerilerine
BSTDK ve BSIDK’de yogun bir sekilde yer verildigi sonucuna varilmistir. Altinc1 simf
Tiirkge ders kitabiyla yaptig1 ¢alismada Sakiroglu (2020), altinc1 sinif ingilizee ders kitabiyla
yaptiklar1 caligmada Aslan ve digerleri (2019) benzer sonuglar elde etmislerdir. Deger
Ogretimi bireyin i¢ diinyasini ve toplumun durumunu dogrudan etkilemektedir. Temel
degerlere sahip bireylerin hem kendileri mutlu olmakta hem de toplumu mutlu etmektedirler
(Kaygana vd., 2013). Egitim siireciyle bu degerleri igsellestiren bireyler, hayatlarinin geri
kalaninda da bu degerleri davranisa doniistiirerek toplumun huzur igerisinde yasamasina katki
sunmaktadirlar. Ogrencilerin bulunduklar1 gelisim siireci agisindan da deger egitiminin

verilecegi uygun yaslar oldugu diisiiniilmektedir.

Sonug olarak, yapilan arastirma kapsaminda 21. yiizy1l becerilerine besinci smif Tiirkge ve
Ingilizce ders kitaplarinda ne oranda yer verildigi incelenmis ve ilgili ders kitaplarinn bu
becerileri cogunlukla kapsadig fakat bazi becerilerin yer almasi noktasinda da eksikliklerinin

oldugu sonucuna ulagilmistir.
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Arastirma kapsaminda elde edilen sonuglara gore, TTKB tarafindan belirlenen 21. yiizyil

becerilerini daha kapsamli sekilde icermesi ve Tiirkce ve Ingilizce ders kitaplarinin daha iyi

hale getirilmesi i¢in su Oneriler sunulmaktadir:

BSTDK’de saglik, c¢evre, bilgi ve iletisim ve sayisal okuryazarlifa, 6grenme
becerilerine, merak, motivasyon, 6z saygi ve 0z yeterlik benlik, girisimcilik kaynak
yonetimi ve hesap verilebilirlik calisma becerilerine ve iist diizey diisiinme

becerilerinden iist bilise daha fazla yer verilmesi,

BSIDK’de ise finansal ve bilim okuryazarlifina, akademik 6grenme becerilerine,
dayaniklik, liderlik, 6z sayg1 ve sebat benlik becerilerine, girisimcilik kaynak yonetimi
ve hesap verilebilirlik calisma becerilerine ve iist diizey diisiinme becerilerinden

elestirel diisiinme becerilerine yer verilmesi,

Calisma becerisi i¢in BSTDK’de ayri bir tema, BSIDK’de ise ayri bir iinitenin

kitaplara eklenmesi,

Benlik becerileri ve temel becerilerin olabilecek biitiin iinitelerde esit sekilde yer

almasina dikkat edilmesi,

MEB’in 21. yiizy1l becerileri ile ilgili bir ¢ergeve program hazirlamasi ve mevcut ders

kitaplar1 bu ¢ergeve programa gore giincellenmesi dnerilmektedir.

Gelecekte yapilacak calismalar i¢in aragtirmacilara kullanilan veya tasarlanan ders

kitaplarinin 21. ylizyil becerilerini i¢cermesi bakimindan incelemeleri ve konu ile ilgili

Ogretmen ve 6grenci gorlislerine bagvurmalari, bu sekilde daha kapsamli arastirma yapmalari

Onerilmektedir.
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