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Abstract

In today’s world, technological devices have started to take an important part in human life. Many studies have determined
that technological devices have positive and negative effects on individuals' physical, social-emotional, cognitive, and language
development. In parallel with the developments in science and technology, tools such as pens, books, notebooks, and erasers,
which used to be popular in the past for children, have been replaced by devices such as tablets, phones, and computers. When
examined from this aspect, it can be mentioned that many technology-based devices, which are widely used today, have
positive and negative effects on people. Especially in early childhood, the misuse of technological devices can cause undesirable
and permanent results. For this reason, families and stakeholders in the education process should provide awareness of the
prevention of technology addiction. Illustrated children's books are one of the most important tools that parents and educators
can use to convey accurate information to children. With the help of illustrated children's books, how and how long
technological devices will be benefited, and problems that may arise in their misuse can be conveyed to children in accordance
with their developmental levels. This situation reveals the requirement for the content and the way of conveying the content
of illustrated children’s books related to technology addiction to be correct. In parallel with this information, the study aimed
to examine the content of illustrated children's books on technology addiction for the preschool period. The qualitative
research method was used in the research. The study group was determined by the criterion sampling method, one of the
purposeful sampling methods. Accordingly, the study group consisted of 15 illustrated children's books that are still in print
and accessible to researchers. Illustrated children's books were examined by document analysis method. The books were
analyzed using descriptive analysis technique and content analysis technique. As a result of the study, it was observed that the
illustrated children’s books examined did not contain enough content about the dangers that might be encountered in the
internet environment which children are frequently exposed to, and some of the suggested solutions for technology addiction
are considered appropriate, but not presented sufficiently. As in other books, illustrated children's books on technology
addiction should be written according to the child's developmental characteristics, and an information note for families and
information about the age group that the book addresses should be included for guidance. Besides, in these children's books,
judgments that create anxiety, stress, and fear and blame the family or the child should be avoided.

6z

Gunumuzde teknolojik araglar insan yasaminda 6nemli bir yer edinmeye baslamistir. Teknolojik araglarin bireylerin fiziksel,
sosyal-duygusal, bilissel ve dil gelisimine olumlu ve olumsuz etkisinin oldugu birgok arastirmayla belirlenmistir. Bilim ve
teknolojideki gelismeler dogrultusunda gocuk agisindan gegmiste populer olan kalem, kitap, defter ve silgi gibi ara¢ gereglerin
yerini tablet, telefon, bilgisayar gibi araglar almistir. Bu yénden incelendiginde, glinimiizde yaygin olarak kullanilan teknoloji
odakli birgok aracin insanlar iizerinde olumlu ve olumsuz sonuglar meydana getirdigi séylenebilir. Ozellikle erken gocukluk
doéneminde teknolojik araglarin yanlis kullanimi istenmedik kalici sonuglara sebep olabilmektedir. Bu nedenle aileler ve egitim
surecinde yer alan paydaslar teknoloji bagimhliginin 6nlenmesi konusunda bilinglendirilmelidir. Ailelerin ve egitimcilerin
¢ocuklara dogru bilgi aktarabilmeleri igin kullanacaklari en 6nemli araglardan biri de resimli cocuk kitaplaridir. Resimli gocuk
kitaplari araciligiyla cocuklara teknolojik araglarin nasil, ne kadar stire kullanilacagi ve yanhs kullaniminda olusabilecek sorunlar
¢ocuklarin gelisim dizeylerine uygun aktarilabilmektedir. Bu durum teknoloji bagimhhgi konusunu kapsayan resimli gocuk
kitaplarinin igeriginin ve aktarilis bigiminin dogru olmasi gerekliligini ortaya koymaktadir. Bu bilgiler dogrultusunda ¢alismanin
amaci, okul 6ncesi doneme yonelik teknoloji bagimliligi konusunu igeren resimli ¢cocuk kitaplarinin igerigini incelemektir.
Arastirmada nitel arastirma yontemi kullanilmistir. Calisma grubu, amacgh o6rnekleme yontemlerinden 6lgit 6rnekleme
yontemiyle belirlenmistir. Bu dogrultuda calisma grubu, baskisi devam eden ve arastirmacilarin ulasabildigi 15 resimli gcocuk
kitabindan olugsmustur. Resimli gocuk kitaplari dokiiman inceleme yontemiyle incelenmistir. Betimsel analiz ve igerik analizi
teknigiyle analiz edilmistir. Arastirmanin sonucunda, incelenen resimli gocuk kitaplarinda ¢ocuklarin siklikla maruz kaldiklari
internet ortamindaki tehlikeler konusunda yeterince icerige yer verilmedigi, ayrica teknoloji bagimliligina iliskin 6nerilen
¢Ozlimlerin bazilarinin uygun olmakla birlikte yeterli diizeyde verilmedigi gortlmustir. Diger kitaplarda oldugu gibi teknoloji
bagimliligi konulu resimli gocuk kitaplari da cocugun gelisim 6zelliklerine uygun sekilde yazilmali, yol gosterici olmasi agisindan
ailelere yonelik bilgi notu ve kitabin hitap ettigi yas grubuna iligskin bilgilere yer verilmelidir. Bunlarin ayni sira s6z konusu ¢ocuk
kitaplarinda kaygi, stres, korku yaratan ve aile ya da cocugu suglayan yargilardan kaginilmalidir.
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INTRODUCTION

The preschool period is considered the most critical period that affects personality development, the acquisition of knowledge,
skills, and habits in the 0-72-month period, and directly affects the later years of life (Akduman, 2011). In this period, children go
out of their home environments and begin to socialize. The environment which the child interacts during the socialization process
offers many opportunities for the child to become researchers and individuals open to exploration. These opportunities can affect
children's development in both positive and negative ways. Today, technological devices are among the primary means by which
children interact in the external environment (Yeygel & Temel Eginli, 2009). Easy accessibility, portability, and personalization
features of technological devices ensure that children play a supportive element in the learning process. However, children who
interact with technological devices too much experience problems such as withdrawal from the social environment, introversion,
lack of communication, and distraction (Celen, Celik, & Seferoglu, 2011). Although technological devices contribute to children's
access to information and doing exercises, the excessive and uncontrolled use of technological devices negatively affects the
development of the child. Toillustrate, while children used to play outdoor games in environments that would help them develop
friendship and support their development, nowadays, with the introduction of technological devices, children have less time to
play outside and establish social relationships (Arnas, 2005; Tuncer, 2000).

There is a significant correlation between children's level of interaction with technological devices and families' attitudes
(Terkan & Taylan, 2010). Shih (2003) stated that there is a correlation between family attitude and internet addiction. The wrong
attitudes of families cause negative consequences for the child (Yalgin & Duran, 2017). For example, due to the possible dangers
of the internet, it is seen as a wrong and ineffective behavior for families to ban internet use for their children. Raising the
awareness of families about the use of technological devices and internet is considered important in this respect (Odabasi, Coklar,
& Kavakgl, 2007; Tokel, Baser, & isler, 2013).

Unhealthy domestic relationships cause an increase in the use of the internet and technological devices by children. A study
conducted in China concluded that children of families who do not care enough for their children are internet addicts (Ayas &
Horzum, 2013). In a research of Bayraktutan (2005), he stated that mothers and fathers could not spare enough time for their
children due to their busy business lives; therefore, children spend the time on technological devices that they are ideally supposed
to spend with their parents and try to meet their “socialization needs” in virtual environments. Similarly, Whang, Lee, & Chang
(2003) found in their studies on internet addiction that individuals with internet addiction have high levels of loneliness, and being
alone increase their level of internet addiction. As a solution, he stated that using internet should be controlled from the first years
of life, and families should spend quality time with their children (Ayas & Horzum, 2013; Bolikbas, 2003).

After the family, the external environment with which the child interacts the most is educational institutions. For this reason,
teachers have an important role in the prevention of technology addiction as well as families (Arslan, Biitlin, Dogan, Dag,
Serdarzade, & Arica, 2010). Misuse of technological devices in the first years of life can cause undesirable and permanent results.
Therefore, families and stakeholders involved in the education process should provide awareness of the prevention of technology
addiction (Kuskonmaz, 2011; Lee & Chae, 2007). One of the most important devices that families and educators can use to convey
correct information to children is illustrated children's books (Giizelyurt, 2020). With the help of illustrated children's books, how
and how long technological tools will be used, and the problems that may occur in their misuse can be conveyed to children in
accordance with their developmental levels. According to Sever (2015), the correctness of the content and the way of conveying
the content through illustrated children's books are seen as a requirement for the message to reach its purpose.

In this respect, the study was carried out to examine the content of illustrated children's books that cover the subject of
technology addiction for the preschool period. The study is considered important in terms of supporting the writing, publishing,
and selection of high-quality illustrated children's books related to the prevention of technology addiction. However, no studies
carried out on the subject of technology addiction in illustrated children's books were found. For this reason, it is thought that the
study will contribute to the literature and will guide families and teachers in choosing and using illustrated children's books.

In this research, answers to the following questions were sought:
1. Which situations are included in the content of illustrated children's books on technology addiction for the preschool period?

2. What is the relevance of the content of the illustrated children's books on technology addiction for the preschool period
with the literature?

METHOD/MATERIALS

In this part of the research, information about the research model, study group, data collection, and analysis are included.

Research Model

Please The study aimed to determine the status of illustrated children's books in terms of including the subject of technology
addiction. For this purpose, the document analysis method, one of the qualitative research methods, was used. Document review
covers the analysis of written materials that contain information about the phenomenon or facts aimed to be investigated (Yildirim
& Simsek, 2013).
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Study Group

The study group consisted of 15 illustrated children's books, the first editions between 2010 and 2019, determined by criterion
sampling method, one of the purposeful sampling methods. Criterion sampling is the process of selecting the study group from
the materials related to the subject to be researched and that meet research criteria (Merriam, 2013). In this study, the criterion
was the books containing technology addiction (television, tablet, phone, computer) which were written for the preschool period.
The research was also limited to illustrated children's books that are still in print and accessible to researchers.

Data Collection and Analysis

The words preschool, television, tablet, computer, mobile phone, technology, and internet were searched in the catalogs of
libraries and on online websites selling books to identify the books related to the scope and content of the research. 72 illustrated
children's books determined by this method were examined, and after the reading process, the illustrated children's books that
did not fit the scope of the study were removed from the study group. 15 illustrated children's books were analyzed by two
independent researchers who found the books to meet the criteria. Illustrated children's books were analyzed with the descriptive
analysis technique and content analysis technique. The data obtained through the descriptive analysis technique are summarized
and interpreted within the framework of the previously determined research subject or themes (Yildirnm & Simsek, 2013).
Accordingly, the state of including technology addiction inillustrated children's books was examined in the study. Content analysis
is defined as any qualitative data reduction and interpretation attempt to determine the voluminous qualitative material, its basic
consistencies and meanings (Patton, 2014). The content analysis technique is used to identify common points in the content of
many documents. In the content analysis, important concepts are determined, classified, and an interpretation providing
generalization is obtained. In the research, categorical analysis was preferred among the content analysis techniques. A categorical
analysis is subjecting the determined categories to frequency analysis (Blyukoztiirk, Cakmak, Akgilin, Karadeniz, & Demirel, 2015).
Accordingly, the codes with the theme determined in the research are expressed as frequency. The books are specified with codes
(B1, B2, B3...). All of the illustrated children's books examined in the study were analyzed by two field experts. As a result of this,
the codes with a consensus and disagreement were determined among the detected codes. To find the reliability ratio among the
detected codes, the consensus formula designed by Miles & Huberman (1994) was used. The reliability coefficient among coders
was found to be .84. Yildirm & Simsek (2013) stated that a reliability percentage of at least 70% should be reached among coders.
Accordingly, it can be said that the analysis results of the data obtained in the study are reliable.

FINDINGS

In this part of the research, the data obtained are presented. The data in this study were grouped under six themes:
"Information on the books examined" has been grouped under six themes: "technological tools," "actions," "adverse situations,"
"noticing," and "prevention method.

Theme 1: Demographic Information of the Books Reviewed

Demographic information of the illustrated children’s books examined in the study was discussed under this theme. The codes
related to this theme, the original first edition year of the illustrated children's books, the first edition year in Turkish, the age
recommendation, and findings regarding the family information note are given in Table 1.

Table 1. Findings regarding the demographic characteristics of the illustrated children's books examined

Code Year of Printing in Original Language First Edition Year in Turkish Age Recommendation Information for the Family
B1 - 2010 Available Not Available
B2 1984 2011 Not Available Not Available
B3 2010 2011 Not Available Not Available
B4 2012 2012 Not Available Not Available
B5 2005 2012 Not Available Not Available
B6 2000 2013 Not Available Not Available
B7 - 2013 Not Available Not Available
B8 2013 2014 Not Available Available
B9 - 2014 Not Available Not Available
B10 - 2015 Not Available Available
B11 - 2015 Not Available Not Available
B12 2016 2017 Available Not Available
B13 - 2017 Not Available Available
B14 - 2019 Not Available Available
B15 - 2019 Not Available Not Available

The illustrated children’s books examined within the scope of the research were the books translated into Turkish (f=7) and
the books originally written in Turkish (f=8). There was no age recommendation (f=14) and information note for the family (f=11)
in the illustrated children's books.
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Theme 2: Technological Devices

Technological devices in the illustrated children’s books examined in the study were discussed under this heading. The data
obtained regarding this theme are given in Table 2.

Table 2. Technological devices used

Code Frequency (f) Books (B)
Television 6 B1, B2, B4, B5, B6, B11
Computer 3 B3, B7, B8

Tablet 3 B10, B14, B15

Phone 1 B13

All 2 B9, B12

The content of the examined illustrated children’s books included technological devices such as television (f=6), computer
(f=3), tablet (3), phone (f=1), and all (f=2). Accordingly, it was observed that television as a device was frequently included in these
books.

Theme 3: Actions

The actions taken through technological devices in the illustrated children’s books examined in the study were discussed under
this heading. The data obtained regarding this theme are given in Table 3.

Table 3.Action carried out through the technological device

Code Frequency (f) Books (B)
Playing games 8 B3, B7, B8, B10, B12, B13, B14, B15
Watching cartoons 7 B1, B2, B4, B5, B6, B11, B13

Using the Internet 2 B3, B13

Watching TV series 1 B9

The actions taken through technological devices in the examined illustrated children’s books were observed as follows: playing
games (f=8), watching cartoons (f=7), using the Internet (f=2), and watching TV series (f=1). Accordingly, it can be expressed that
in these books, children mostly used technological tools as a means of playing games and watching cartoons.

In the illustrated children's book coded B8, the statements “...Yes, you heard right, video games. All the games you can think
of. Hakan could not stop himself from constantly playing these games. The truth is, he couldn't even think of anything but video
games,” are included (Moore & Mazali, 2014).

In the illustrated children's book coded B9, the statements “..I got away from the computer and came to the hall. While my
mom and dad were chatting at dinner, | got caught up in the TV series” are included (Oy, 2014).

In the illustrated children's book coded B11, the statements “...The sound of the television was wide open. A knight cartoon
was playing on the screen. Limin and Zeytin were watching the cartoon on the one hand and imitating the ones in the movie on
the other,” are included (Elkorek, 2015).

In the illustrated children's book coded B13, the statements “...You know that you sometimes want to watch the cartoons you
love to watch on the video channels on the internet, or you connect to other cartoons after that cartoons are over, and some of
them are too scary that you don't want to watch them or they can be on subjects you should not watch. But you still watch them
with curiosity and learn things that are not true, or you may be too scared of!” are included (Oy, 2017).

Theme 4: Adverse Situations

The adverse situations caused by the technological devices in the examined illustrated children's books were discussed under
this heading. The data obtained regarding this theme are given in Table 4.

Table 4. Adverse situations caused by technological devices

Code Frequency (f) Books (B)

Not playing sociable games 12 B1, B2, B3, B4, B5, B6, B8, B10, B11, B12, B14, B15
Getting away from friends 9 B1, B2, B3, B5, B6, B8, B10, B12, B15
Eating in front of the television 8 B1, B2, B4, B5, B6, B9, B10, B15
Developing health problem(s) 6 B1, B7, B9, B10, B13, B15

Family’s being a negative role model 6 B2, B3, B6, B9, B10, B11

Getting scared 5 B6, B7, B8, B10, B13

Not being able to fulfill responsibilities 3 B8, B9, B15

Encountering dangerous content on the internet 2 B3, B13

The negativities caused by technological devices in the illustrated children’s books reviewed were reflected upon the content
in the form of playing games on technological devices (f=12), getting away from friends (f=9), eating in front of the television/not
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wanting to eat anything (f=8), developing health problem(s) (f=6), the family’s being a negative role model (f=6), fear (f=5), failure
to fulfill their responsibilities (f=3), and encountering dangerous content on the internet (f=2).

In the illustrated children's book coded B6, the statement “...Kokozu suddenly appeared on the screen. She looked very angry.
That big rabbit made a lot of noise, I'll teach him a good lesson. Zipir was afraid. He pressed the buttons on the remote to turn the
TV off, but that didn't work at all. The knight drew his long sword and jumped out off the screen. Kokozu was attacking the Super
Rabbit. They destroyed the table, chairs, and flowers. The hall was in a mess. Zipir was very scared. He ran to his room to hide. My
mom! Help me! Zipir shouted so strongly that he awoke to his voice. His mother had come to him. You had a nightmare, dear. Yes,
it's a terrible nightmare because you watch TV too much,” are included (Lamblin, 2013, 11-14.)

In the illustrated children's book coded B7, the statement “...Fortunately it was all a dream. If | told you, you would be very
scared too.” is included (Cicek & Koruklu, 2013, 13).

In the illustrated children's book coded B8, the statements “..Startled Hakan got up and ran to the mirror. He expected to see
himself aged, covered in spider webs, but no, it was all just a dream. Hakan was so relieved! “Happy birthday Hakan,” his mother
said, handing over her gift. Come on, what are you waiting for? Unwrap it! Hakan carefully unwrapped the gift and couldn't believe
his eyes when he saw what was inside. Her mother had bought the game he had seen in his dream the night before. Hakan looked
around in fear, knowing that the video vampires were waiting to act. This time | won't let them, he thought,” are included (Moore
& Mazal, 2014, 27-28).

In the illustrated children's book coded B13, the statement “...Would you like to wear glasses with lenses like binoculars?” is
included (Oy, 2017, 6-7).
Theme 5: The State of Being Recognized

The recognition of the damages caused by the excessive use of technological devices in the analyzed illustrated children's
books was presented under this heading. The data obtained regarding this theme are given in Table 5.

Table 5. Recognizing the damages caused by excessive use of technological tools

Code Frequency (f) Books (B)

The breakdown of the technological device/Depletion of the energy source 8 B1, B2, B3, B5, B11, B12, B14, B15
One of the family members’ recognizing the issue 5 B2, B3, B4, B10, B13
Experiencing fear (dream, eyeglasses, zombie, monster) 5 B6, B7, B8, B10, B13

The child's developing health problem(s) 3 B1, B9, B10

In the illustrated children's books examined, it was observed that the damages caused by the excessive use of technological
devices are noticed through the breakdown of the technological device/depletion of the energy source (f=8), one of the family
members’ recognizing the issue (f=5), the fear of the child (f=5) and the child's developing health problem(s) (f=3).

In the illustrated children's book coded B1, the statements “...One day the television broke down; Mali's favorite cartoon
started to look blurry. We took the TV to the maintenance service for repair. “This is solid. You had better get Mali to the doctor,”
he said,” are included (Kozikoglu, 2010).

In the illustrated children's book coded B2, the statements “...When Brother and Sister stepped off the school bus, they burst
into the kitchen without even saying hello. Then they did something they did every day: they took their glass of milk and cookies
into the living room and turned on the TV. "No doubt about it," thought Anne. The kids watch TV too much!” are included
(Berenstain & Berenstain, 2011).

In the illustrated children's book coded B8, the statements “...Hakan carefully unwrapped the gift and couldn't believe his eyes
when he saw what came out of it. His mother had bought the game he had seen in his dream the night before. Hakan looked
around in fear, knew that the video vampires wanted to act.” are included (Moore & Mazali, 2014).

In the illustrated children's book coded B10, the statement “...Look, your eyes turned red, your fingers blistered,” is included
(Artukmag & Siirlict, 2015).
Theme 6: Prevention Method

The method of preventing technology addiction included in the illustrated children’s books, was discussed under this heading.
The data obtained regarding this theme are given in Table 6.

Table 6. Method of preventing technological addiction

Code Frequency (f) Books (B)

Playing games with friends 6 B1, B2, B3, B4, B6, B15
Time limitation/Agreement/Controlled use 6 B2, B3, B4, B10, B13, B14
Spending time with the family/the family’s being a positive role model 4 B2, B3, B9, B13
Quitting because of fear 3 B6, B7, B8

In the illustrated children’s books examined, it was found that technological addiction was prevented by playing games with
friends (f=6), time limitation/controlled use (f=6), spending time with the family/the family’s being a positive role model (f=4) and
fear (f=3). It has been observed that it has been studied.

|Kastamonu Education Journal, 2021, Vol. 29, No. 2|



331

In the illustrated children's book coded B8, the statements “...Sounds scary, right? It is. Just like vampires in horror movies,
video vampires absorb actors' time and energy, making them expressionless faces and empty eyes. It makes them forget about
homework and friendship. The only way to get rid of video vampires is to stop playing games altogether or limit play time. Well,
easier said than done, of course,” are included (Moore & Mazali, 2014).

In the illustrated children's book coded B10, the statements “..I/t also takes a lot of time. Let's specify a certain time limit for
this,” are included (Artukmag & Stirlicl, 2015).

In the illustrated children's book coded B13, the statements “...For example, let's go to the movies as a family. | think it is more
enjoyable to laugh or think together” are included (Oy, 2017).

In the illustrated children's book coded B15, the statement “...From now on, he decided to spend more time with his friends
and use his tablet properly and adequately” is included (Yesilay, 2019, 24-25).

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

The study where the content of illustrated children’s books that comprise the subject of technology addiction based on
preschool period was examined. Also, what situations in the context of technology addiction were included in the mentioned
books and the compliance of these situations with the literature were discussed. It was observed that TV, computer, tablet, and
phone were respectively the most frequently included technological devices in the content of the books on technology addiction.
Studies revealed that children have recently spent a long time on phones and tablets as much as they do on television (Ates &
Saltali, 2019; Kiziltas & Ert6r, 2018). In this respect, it can be mentioned that the use of phones and tablets is less frequently
mentioned in illustrated children's books.

When children took the actions on technological devices in illustrated children's books are examined, it was observed that
children mostly performed the act of playing games and watching cartoons. Although the content covered in illustrated children's
books is compatible with the literature, it cannot be sufficient. When children use technological devices, they also access the
internet (Biikre, Ozlem & Deniz, 2017; Tuncer, 2000). Accordingly, the fact that very few books examine the situation of children
encountering harmful content on the internet has caused the inadequacy of published illustrated children's books in terms of
covering technology addiction with all its dimensions.

It can be pointed out that technology addiction has many effects on children. The most important effects of technology
addiction on children are health problems, not playing games, getting away from friends, decreased family communication, and
experiencing anxiety and fear (Altinkilig, 2014; Ozkilig Kabul, 2019). It can be mentioned that there is parallelism between the
negativities included in illustrated children’s books analysed and the literature. Despite the fact that illustrated children's books
cover many issues on technology addiction, it is one of the issues that should be discussed that illustrated children's books do not
contain enough content about the dangers of the internet and virtual world to which children are frequently exposed. In addition,
it can be said that there are some problems in the way these negativities are passed on to the child. To illustrate, some illustrated
children's books include the content that children will see bad monsters if technological devices are used too much. Such
expressions should not be used as they may cause anxiety and fear among children; instead, expressions suitable for children's
development should be preferred.

The state of noticing technology addiction in illustrated children's books has occurred through undesirable situations such as
the breakdown of the technological device, experiencing health problems, or the state of child’s getting scared. In very few
illustrated children's books, one of the family members noticed the state of the problem. It should not be overlooked that the use
of expressions blaming family and children in the content of the books or the contents that make readers think this may negatively
affect family-child communication.

In the conclusion part of illustrated children’s books that include technology addiction, methods such as directing the child to
play, increasing communication within the family, playing with technological devices in a controlled and time-limited manner were
preferred as a solution. It can be mentioned that these methods are widely used methods when the literature was examined.
Although the methods determined for the solution were desired, it cannot be said that they were sufficiently included in illustrated
children's books. Moreover, book contentsreach a solution through the act of fear that the child will experience anxiety. According
to the studies conducted, the most important role in technology addiction was family members being positive role models
(Ertemel & Aydin, 2015). In the illustrated children's books within the scope of the research, it was stated that family members
also frequently used technological devices instead of spending time with the child. However, although the problem was solved for
the child, it was observed that several parents continued to use technological devices in most of the books. In this context, it is
not fair to say that the problem-solving process was done adequately and correctly in technology-themed illustrated children’s
books.

Technology addiction is among the issues that families have difficulty transferring to children and finding solutions (Cetinkaya,
2019). The information note and age recommendation for the families in the books about how to convey these issues through
illustrated children's books or the ones that need attention is an important factor in achieving the aim of the book. When the
illustrated children's books within the scope of the research were examined, it was determined that there was an age
recommendation in only one illustrated children’s book and an information note for the family in four illustrated children’s books.
In this respect, it can be pointed out that the examined illustrated children's books were not sufficient in terms of guiding families
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and supporting them to choose suitable children’s books in accordance with the age of the child. As a result, it was concluded that
illustrated children’s books on technology addiction were not sufficient to cover the negative effects of technology addiction, the
state of being recognized, and problem-solving. lllustrated children's books, which contain expressions appropriate to the
developmental characteristics of preschool children, is one of the most important elements that would enable the child to
internalize messages (Sever, 2015). It can be mentioned that there was no information note and age recommendation for the
family in illustrated children's books, which is one of the important obstacles for the books to reach their goals. In this respect,
the characteristics that illustrated children’s books covering technology addiction are required to possess both in terms of quality
and other factors should be developed in terms of technology addiction in the light of today's conditions.

In line with this information, the following suggestions can be made;

* Expressions that create anxiety, stress, fear, and expressions that blame the family or the child should be avoided in
illustrated children's books on technology addiction.

e Published illustrated children's books should be updated in line with the developmental characteristics of the child, and new
illustrated children's books should be written accordingly.

¢ To guide parents, information notes and age recommendations can be included in illustrated children's books.

¢ While writing children's picture books on technology addiction, current researches, studies, and new approaches can be
used.

¢ In the process of writing illustrated children's books on technology addiction, experts in the field can be consulted.
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