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Oz
Giris: Bu aragtirmanin amaci, iistiin yetenekli 6grencilerin egitim ihtiyaglarina ve iistiin yetenekli dgrencilere
sunulan egitim uygulamalarma iligkin konu alan1 uzmanlariin gériis ve 6nerilerini belirlemek ve mevcut egitim
uygulamalarint gelistirmeye yoOnelik Oneriler sunmaktir. Bu ama¢ dogrultusunda, istiin yetenekli 6grencilerin
tanilanmasina, 6zelliklerine, gereksinimlerine, karsilastiklari sorunlara, ihtiyag duyduklart egitim hizmetlerine ve
Ogretmenlerinin niteliklerine yonelik konu alani uzmanlarinin goriislerine bagvurulmustur.

Yontem: Aragtirmanin ¢aligma grubu, amagli 6rnekleme yontemlerinden kartopu teknigi kullanilarak belirlenen
yedi konu alanit uzmanindan olugmaktadir. Arasgtirma verileri, konu alani uzmanlar1 ile yapilan goriismeler
kapsaminda yar1 yapilandirilmig goriisme formu kullanilarak elde edilmistir. Verilerin analizinde igerik analizi
yontemi kullanilmastir.

Bulgular: Arasgtirma kapsaminda goriigiilen konu alani uzmanlari, Tirkiye’de istiin yetenekli 6grencilerin
tanilanmasina yonelik uygulanan testlerin yetersiz oldugunu belirtmislerdir. Tanilamanmn erken g¢ocukluk
doneminden itibaren ¢ok boyutlu 6lgme araglari kullanilarak yapilmasini énermislerdir. Uzman gorislerine gore
stlin yetenekli 6grencileri akranlarindan farkli kilan 6zelliklerin baginda erken gelismislik ve asir1 duyarlilik
gelmektedir. Uzmanlar, Gstiin yetenekli 6grencilerin 6zellikle gelisimsel 6zellikleri ile ilgili gereksinimlerini
vurgulamis, bu gereksinimler karsilanamadiginda akran ve Ogretmenlerle catigmalar goriilebilecegini ifade
etmislerdir. Konu alan1 uzmanlar: {istiin yetenekli 6grencilere daha iyi bir egitim sunulabilmesi i¢in dgretmen
yeterliklerinin iyilestirilmesi, tematik 6gretim programlari, okul dis1 dgrenme firsatlar1 ve destek egitim hizmetleri
saglanmasini 6nermektedir.

Tartisgma: Elde edilen bulgular dogrultusunda {istiin yetenekli Ggrencileri tanilama ara¢ ve siireglerinin
iyilestirilmesi, 6grencilerin 6zellik ve gereksinimlerini karsilayacak egitim politikalar1, dgretim programlart,
ogretim uygulamalarinin gelistirilmesi ve 6gretmenlerin yetistirilmesi, 6grencilerin karsilastiklari sorunlara
yonelik gerekli dnlemlerin alinmasi gerektigi sonucuna ulagilmigtir ve bu baglamda 6neriler gelistirilmistir.

Anahtar sézciikler: Ustiin yetenekli dgrenci, {istiin yetenekli egitimi, konu alani uzman, egitim politikasi, egitim
ihtiyaci, tanilama.
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Giris

Her cocuk ihtiya¢ duydugu egitim hizmetine ulasabilmelidir. Farklilasan 6zellikleri sebebiyle bu durum
ozel egitime ihtiya¢ duyan ogrenciler i¢in dnemlidir. Siegle ve McCoach (2010) erdemli bir toplumun, tiim
vatandaglarmin gelisimi ile ilgilenmesi gerekliligini vurgulamistir. Bilgiyi {iiretebilecek yaraticit bir toplum
olugturmanin etkili bir yolu iistiin yetenekli dgrencilerin egitimine dnem vermekten gegmektedir. Renzulli’ye
(2012) gore bir toplumda, edindikleri bilgiyi kullanmakla yetinmeyip bilgi ve sanat iireten bireylerin sayisinin
artmast igin {istiin yetenekli 6grencilere yonelik egitim hizmetlerine onem verilmelidir. Ustiin yetenekli 6grencilere
dogru planlanmis, iyi yapilandirilmig, nitelikli egitim ve rehberlik hizmetleri sunuldugunda, O6grenciler
potansiyellerini gergeklestirerek, toplumlarin nitelikli insan kaynagi ihtiyacii karsilamada onemli bir rol
tistlenebilirler (Giirlen, 2021). Milli Egitim Bakanligi (MEB, 2013) da iilkelerin gelisimi igin bilim ve teknoloji
tiretebilecek, iiniversiteler, endiistri ve toplumun ihtiyacini karsilayan énemli kurumlarda galisabilecek istiin
yetenekli bireylerin egitimine 6nem verilmesini sart olarak gérmekte, hatta onlarin {ilkelerin politik stratejileri
iizerinde bile etkili oldugunu diigiinmektedir.

Ustiin yetenekli 6grenciler, merak, genis bir ilgi alan1 ve hayal giicii, iyi bir gézlem yetenegi, iist diizey
diigiinme becerileri, hizl1 6grenme ve liderlik gibi 6zellikler sergilemektedirler (Citil & Ataman, 2018). Genellikle
temel becerileri kazanarak okula gelen iistiin yetenekli dgrenciler, ¢ogu zaman sinif seviyesinin iizerinde
performans gosterdigi icin mevcut 6gretim uygulamalart bu 6grencilerin ihtiyaglarina cevap veremeyebilir
(Brown, 2012; Clark, 1997). Ayrica yaraticilik, girisimcilik ve akranlarindan farkli bakis agilaria sahip olmalari
sebebiyle listiin yetenekli 6grencilerin egitim gereksinimleri farklilagmaktadir (Clark, 1997). Bilgili (2000) iistiin
yetenekli 6grencilere yonelik, tanilama, izleme ve dgrencilerin potansiyellerini gergeklestirmelerini saglayacak
biitiinsel bir egitim programina ve 6gretime ihtiya¢ duyuldugunu ifade etmektedir. Bu dogrultuda iistiin yetenekli
ogrencilere, gelisimsel ihtiyaglarini karsilayabilecek, ilgi ve yeteneklerine hitap eden okul ve okul dis1 6grenme
olanaklar1 sunulmalidir (Bonner, 2005; Sytsma, 2001). Bununla birlikte, Altun ve Yazic1 (2020) yaptiklari
aragtirmada Uistiin yetenekli 6grencilerin psikososyal ihtiyaglarinin ¢gogunlukla ihmal edildigini dile getirmislerdir.
Ustiin yetenekli dgrenciler es zamanli olmayan gelisim ve yiiksek farkindalik sebebiyle asiri duyarhlik gibi
yonetilmesi gii¢ gelisimsel ozellikler sergileyebilmekte, sosyal duygusal sorunlar yasayabilmekte, kisiler arasi
iligskilerinde ¢atisma, yalmizlik, kirilganlik ve sosyal yabancilagsma gibi istenmeyen durumlarla karsilagabilmekte,
her 6grenci gibi sevgi, anlasilma ve sosyal destege ihtiya¢ duymaktadir (Kaiser & Berndt, 2004; Ozbay & Palanci,
2013; Silverman, 1997; Tieso, 2007; Winstanley, 2009). Tiim bu nedenlerden dolay: iistiin yetenekli 6grencilerin
potansiyellerine uygun, ilgi ve yeteneklerine hitap eden, biitiinsel olarak gelisimlerini siirdiirebilecekleri bir egitim
sistemi, nitelikli egitim hizmetleri ve 6grencilerin diizeylerine uygun 6grenme olanaklari sunmalidir (Clark, 1997;
Glass, 2004; Karakus, 2010).

Ustiin yetenekli 6grencilere yonelik egitim hizmetleri tanilama siiregleri ile baslamaktadir. Tanilamada
zekd ve basar testleri gibi gelencksel 6lgme araglari disinda ¢oklu 6lgiitler, 6grencilerin gelisimine iligkin
sistematik gozlem sonuglari ve farkli kaynaklardan elde edilen bilgiler kullanilmaktadir (Frasier & Passow, 1994;
Ozbay, 2013). IQ testi, becerilerin degerlendirilmesi, ders notlari, aile, dgretmen, akran ve 6grencinin kendine
iliskin goriisleri, bir cocugun iistiin yetenekli olup olmadigini saptamada kullanilabilir (Wellisch & Brown, 2012).
Pfeiffer (2003) istiin yeteneklilerin egitimi alaninda, ¢ok boyutlu bilgi kaynagi ve bakis agisini biinyesinde
barmdiran giivenilir ve gegerli tanilama sistemleri gelistirilmesi gerektigini ifade etmektedir. Ulkemizde tanilama
stire¢ ve araglari ile ilgili eksiklikler bulunmakta, 6lgme araglarimin giincellenmesi, gesitlendirilmesi ve kiiltiirel
uyumun saglanmasina yonelik ¢alismalar devam etmekte, tarama, klinik tani, egitsel tani siire¢ ve araglarinin
gelistirilmesi hedeflenmektedir (MEB, 2013, 2018). Rehberlik ve Arastirma Merkezleri (RAM) is birliginde
tanilanan 6grenciler, kurumlarinda kaynastirma egitimine ya da Bilim ve Sanat Merkezleri'nde (BILSEM) destek
egitim uygulamalarina katilabilmektedir (MEB, 2013). Kaynastirma ve BILSEM uygulamalarinin yani sira,
iilkemizde {istiin yetenekli 6grencilere sunulan egitim hizmetleri arasinda; erken okula baglatma, smif atlatma,
zenginlestirme, farklilastirma, destek egitim ve ders dis1 uygulamalar yer almaktadir (Dogan & Kesici, 2015;
Giirlen, 2021; MEB, 2013). Ustiin yetenekli dgrenciler dzel egitimde halen en fazla ihmal edilen grup olmakla
birlikte, MEB’in yaklagimi ve ortaya koydugu sinirlayici politikalar bu 6grencilerin hak ettigi egitimi almasin
giiclestirmekte, beyin gé¢iine varan sorunlara yol agmaktadir (Bakioglu & Levent, 2013; Citil, 2018; Kaya, 2013).
Sak ve digerleri (2015) Tiirkiye’de iistlin yetenekli 6grencilere yonelik egitim hizmetlerinin giderek iyilestigini,
ancak tanilama siireglerinde yasanan sorunlar, 6gretim programlarinin yetersizligi, 6gretmen niteliginin istendik
diizeyde olmamasi ve paydaslarin bilgi, farkindalik eksikligi ve olumsuz tutumlarmin hala ¢dziim bekleyen
sorunlar oldugunu ifade etmektedir. Tiirkiye, iistiin yetenekli 6grencilerin dneminin farkinda olmakla birlikte,
tanilama, egitim ortamlari, 6gretim programlar1 ve uygulamalar1 baglaminda eksikliklerle yiizlesmektedir (Cakir-
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ilhan, 2020). Ogretmen niteligi baglaminda Feldhusen (1985) ve Giigyeter ve digerleri (2017) iistiin yetenekli
Ogrencilerin 6gretmenlerinin; 6zgiivenli, coskulu, esnek, iistiin yetenekliligi takdir eden ve iistiin yetenekli
ogrencilerin Ozellikleri ve egitim ihtiyaglarini karsilayabilecek kapsamli bilgi ve becerilere sahip olmasi
gerektigini ifade etmektedir. Bu dogrultuda cesitli diizey ve branglarda 6gretmenlere bu yeterlikleri kazandiracak
hizmet 6ncesi ve hizmet ici egitim ve sertifika programlarmin yapilandirilmasi ve lisansiistii egitim olanaklarmin
sunulmast 6nem arz etmektedir (Altun & Vural, 2012; Daglioglu, 2010; Gokdere & Cepni, 2004; Giligyeter vd.,
2017; Kaya, 2013; Kildan, 2011; Kontas & Yagci, 2016; Sahin & Kargin, 2013).

Ustlin yetenekli bireylerin gereksinimlerinin kargilanmasi ve yetistirilmesi ¢ogu toplumun oncelikli
egitim hedefleri arasinda yer almaktadir (Tannenbaum, 2000). Ustiin yetenekli ¢ocuklara, ilgi ve yetenekleri
dogrultusunda egitim hizmetleri sunmanin MEB’in de &ncelikli politikalar: arasinda yer aldigi ve bu baglamda
stratejik planlamalarin yapildig1 gériilmektedir (MEB, 2018). MEB’in konuya verdigi 6nemin arastirmacilarin da
konuya ilgisini ve aragtirmalarin sayisini artirdigi séylenebilir. Bu baglamda Tiirkiye’de paydaslarin konuya iliskin
goriiglerinin alindig1 gesitli arastirmalara ulagilmakla birlikte konu alani uzmanlarinin goriislerine bagvurulan
siirli sayida aragtirmaya ulasilabilmistir (Aygiin, 2010; Bebek, 2021; Bilgig, 2017). Bilgi¢ (2017) iistiin yetenekli
ogrencilerin egitimine yonelik egitim politikalarin1 paydaslarin goriislerine gore degerlendirdigi arastirma
kapsaminda konu alani uzmanlari ile goriigmiistiir. Bu baglamda uzmanlarin, tanilama, egitim modelleri, egitim
programlari, dgretmen yetistirme politikalart ve iistiin yetenekli dgrencilerin egitimine yonelik farkindaligin
artirtlmasina iliskin goriisleri alinmigtir. Uzmanlar, ¢ok boyutlu ve kiiltiire 6zgii tanilama, kiiltiire 6zgii egitim
modelleri, {istiin yetenekli 6grencilere yonelik standartlastirilmis 6gretim programlari, hizlandirma, zenginlestirme
olanaklar1 sunulmasini, 6gretmen yetistirmede alana 6zgii lisans programi olusturulmasini ve ailelerin konuya
iliskin farkindaliginin diisiik oldugu dikkate almarak aile ve topluma yonelik egitimlerin diizenlenmesini
onermislerdir. Yurtdisinda yiiriitiilen c¢alismalar kapsaminda, Hertzog ve Fowler (1999) okul &ncesi istiin
yetenekli 6grencilere daha nitelikli egitim hizmetleri sunmak i¢in gergeklestirdikleri eylem arastirmasinda konu
alant uzmanlar1 ve gesitli paydaglar ile gorismis, konu alani uzmanlarinin goriisleri eylem planinin
gerceklesmesinde dnemli rol oynamustir. Pfeiffer (2003) konu alani uzmanlarinin goriislerine dayali yapmis oldugu
aragtirmada tanilamada yasanan, 6gretim programlari ve 6gretimden kaynaklanan sorunlara yanit aramigtir. Alan
uzmanlarimin goriisleri dogrultusunda, {istiin yetenekliligin tanimi konusunda alanda fikir birligi olmadig1, tant
araglarinin gegerlik sorunlar1 oldugu, 6gretim programlarmin kapsam ve derinlik agisindan yeterli olmadigi ve
ogretmen yeterliklerinin istenen diizeyde olmadig1 bulgusuna ulagsmistir.

Ustiin yetenekliler egitimi alanindaki uzmanlarin iistiin yetenekliler egitimine iliskin sahip olduklar
inanglar1 anlamak, politika yapicilarin iistlin yetenekliler egitimi i¢in uygun kararlar vermelerine ve fikir birligine
ulagmalarina destek olusturacaktir (McCulloch, 2010). Alanda yer alan se¢kin uzmanlarin goriislerine bagvurulan
aragtirmalar, dogasi geregi muazzam miktarda fikir ve bakig a¢isinin ortaya koyulmas: agisindan onemlidir
(Pfeiffer, 2003). Alana iligskin zengin bilgi ve deneyimleri gbz 6niine alindiginda konu alani uzmanlarinin {istiin
yetenekli 6grencilerin egitimine iliskin goriislerinin alanyazinda yeteri kadar yer almamasi eksiklik olarak
goriilmektedir. Arastirma kapsaminda alanda yetkin uzmanlarin goriislerinin ¢ok yonlii olarak incelenmesinin,
iilkemizde iistiin yetenekli 6grencilerin egitimi kapsaminda mevcut uygulamalarin dogru ve yanliglartyla ortaya
koyulmasina, karsilasilan sorunlarin belirlenmesine ve ¢6ziim onerileri getirilmesine, nihayetinde ihtiya¢ duyulan
egitim politika ve uygulamalarinin gelistirilmesine katki getirecegi ve alanyazini zenginlestirecegi umulmaktadir.
Bu dogrultuda, bu arastirmanin amaci, konu alan1 uzmanlarmnin iistlin yetenekli 6grencilerin egitim ihtiyaglarina,
ogrencilere sunulan egitim uygulamalarina ve mevcut egitim politikalarina iligskin goriislerini ve egitim politika ve
uygulamalarmi gelistirmeye yonelik onerilerini belirlemektir.

Yontem

Arastirma kapsaminda Hacettepe Universitesi Etik Komisyonu’ndan 03.08.2015 tarih ve 76942594~
900/2774 sayili Etik Kurul izni alinmistir. Konu alan1 uzmanlar: arastirmaya goniilliiliik ilkesine dayali olarak ve
onaylar1 alinarak katilmistir.

Arastirma Deseni

Bu ¢aligmada, nitel arastirma yontemlerinden olgu bilim deseni kullanilmistir. Konu alan1 uzmanlarinin
iistlin yetenekli 6grencilerin egitimi olgusuna yonelik goriisleri derinlemesine incelenmistir. Olgu bilim, bireylerin
bir olguya iliskin yasantilarindan ¢ikardiklar1 anlamlar1 ortaya koymay1 amaglar (Cresswell, 2015). Bireylerin bir
olguyu nasil anlamlandirdiklarini, olguya iliskin hislerini ve algilarini belirlemeye yarar (Patton, 1990).
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Calisma Grubu

Aragtirmanin ¢aligma grubu amaclh 6rnekleme yontemlerinden kartopu 6rnekleme teknigi kullanilarak
olusturulmustur. Amacl 6rneklem, arastirma konusunda zengin bilgilere sahip kisilere ulasilmasini, kartopu
orneklem ise arastirma konusu hakkinda zengin bilgi sahibi kisilerin yonlendirmesi ile aragtirmaya uygun yeni
kaynaklara, konuya iligkin bilgi sahibi yeni kisilere ulagilmasini saglar (Patton, 2014). Arastirmaya katilan kisilerin
onerileri dogrultusunda yeni kisiler arastirmaya dahil edilerek drneklem kartopu gibi biiyiir (Yildirim & Simsek,
2011). Bu aragtirmada c¢alisma grubu iistiin yetenekli 6grencilerin egitimi alaninda Ankara’da gorev yapan ve
arastirmalar yiriiten, alanda yetkinligi kabul gormiis iki 6gretim iiyesi ile yapilan goriismeler ile sekillenmeye
baslamis, onlarin 6nerileri dogrultusunda alanda yetkin Ankara ve Eskisehir illerinde gérev yapan iki 6gretim {iyesi
ve arastirmaya deneyimleri ile katki getirecegi onerilen, 6zel egitim kurumlarinda gérev yapan ii¢ uzman daha
calisma grubuna dahil edilmistir. Gorlisme siireglerinde elde edilen bilgilerin tekrar ettigi, dolayisiyla veri
doygunluguna ulasildig1 belirlendiginde ise veri toplama agamasi sonlandirilmigtir. Verilerin sik tekrari ya da
ornekleme dahil edilmek iizere onerilen kisilerin tekrari, veri doygunluguna ulasildigina isaret etmektedir
(Kerlinger & Lee, 1999; Kothari, 2004). Sonug olarak arastirmanin ¢aligma grubu Ankara ve Eskigehir ilinde gorev
yapmakta olan yedi konu alani uzmanindan olugmaktadir. Calisma grubunu olusturan konu alani uzmanlarina
iliskin demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1
Calisma Grubuna Iliskin Demografik Bilgiler
Uzman Gorev Yas Cinsiyet

U1 Ogretim iiyesi 44 Erkek
u2 Ogretim iiyesi 35 Erkek
U3 Ogretim tiyesi 42 Erkek
U4 Ogretim tiyesi 56 Kadm
us Ozel egitim kurumunda uzman 24 Kadm
u6 Ozel egitim kurumunda uzman 35 Kadm
U7 Ozel egitim kurumunda uzman 38 Kadin

Tablo 1’e gore konu alan1 uzmanlarinin dordiiniin 6gretim iiyesi, {igliniin 6zel egitim kurumlarinda gorev
yapan uzmanlar oldugu goriilmektedir. Konu alani uzmanlarin tigli erkek, doérdii kadin olmakla birlikte yaslarinin
24 ile 56 yas araliginda dagilim gosterdigi goriilmektedir. Katilimeilarin anonimligini (bilinmezligini) saglamak
amactyla uzmanlara “Ul, U2, U3, ..., U7” seklinde kod ad1 verilmistir.

Aragtirma kapsaminda goriislerine bagvurulan Ul {istiin yetenekliler alaninda aragtirmalarini yiiriiten,
Rehberlik ve Psikolojik Danigsma Anabilim dalinda gérev yapan bir §gretim iiyesi, U2 iistiin yetenekli 6grencilerin
siif ortaminda egitilmesi iizerine arastirmalar yapan Sinif Egitimi Anabilim dalinda goérev yapan bir dgretim
iiyesidir. U3 Ustiin Yetenekliler Anabilim dalinda gérev yapan bir dgretim iiyesi, U4 iistiin yetenekliler alaninda
calismalar yiiriiten, Egitim Programlar1 ve Ogretim Anabilim dalinda gérev yapan bir 6gretim iiyesidir. US, U6 ve
U7 ise uistlin yetenekli 6grencilere egitim hizmeti saglayan 6zel egitim kurumlarinda gérev yapmaktadir.

Veri Toplama Araci

Aragtirma verileri, yar1 yapilandirilmis gériigme formu kullanilarak elde edilmistir. Olusturulan taslak
yar1 yapilandirilmig goriisme formunun kapsamina, dil acisindan uygunluguna ve anlasilirhigma iliskin Egitim
Programlar1 ve Ogretim anabilim dalinda gorev yapan alti, Olgme ve Degerlendirme anabilim dalinda gorev yapan
ic ve Rehberlik ve Psikolojik Danigsma alaninda goérev yapan bir dgretim elemaninin uzman goriisiine
basvurulmustur. Uzman goriisleri dogrultusunda gerekli diizenlemeler yapilmig ve yari yapilandirilmis goriisme
formu nihai halini almistir. Bu baglamda, arastirmada kullanilan yar1 yapilandirilmis gériisme formunun nihai hali
yedi soru maddesinden olusmustur. Goriisme formunda, konu alant uzmanlarinin istiin yetenekli 6grencilerin
tanilanmasina, bu 6grencilerin dzelliklerine, gereksinimlerine, karsilastiklar1 sorunlara, ihtiyag duyduklar: egitim
ortamlarina ve uygulamalarina, iistiin yetenekli 6grencilerle ¢alisan 6gretmenlerin ihtiyaglarina yonelik sorular yer
almaktadir.

Veri Toplama ve Analizi

Goriismeler, aragtirmacilar tarafindan Ocak 2016-Mart 2016 tarihleri arasinda, goriismecilerin talep
ettikleri ortamlarda, yiiz ylize gergeklestirilmis, kayit altina alinmistir. Goriigmeler 20 ile 45 dakika arasinda
stirmiistiir. Arastirma verileri Miles ve Huberman’in (1994) 6nerdigi veri analiz basamaklar1 dogrultusunda igerik
analizine tabi tutulmustur. Elde edilen ses kayitlar1 arastirmacilar tarafindan desifre edilerek bilgisayar ortamina
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aktarilmistir. Arastirmacilardan ikisi kodlama siire¢lerinde rol alarak, igerige iliskin diisiince ve izlenimlerini not
etmis, benzer ifade ve oOriintiiler dogrultusunda kodlar olusturmus, kodlar arasindaki iliskiler ve ayirt edici
farkliliklar dogrultusunda temalar1 olusturmuslardir. Alanyazin dogrultusunda kod ve temalar iizerinde gerekli
diizenlemeler yapilarak uzlasmaya varilmis, kod ve temalara son sekli verilmistir. Icerik analizi kapsaminda konu
alani uzmanlarinin 6nemli goriilen goriisleri, ilgili tema altinda dogrudan alintilar seklinde verilmistir. Miles ve
Huberman’in (1994) giivenirlik formiili dogrultusunda kodlayicilar arasi uzlasma katsayis1 %92 olarak
belirlenmistir. %70 ve iizeri uzlasma yeterli bir giivenilirlik degeri olarak kabul edilmektedir (Miles & Huberman,
1994).

Bulgular

Aragtirma sonucunda elde edilen bulgular: Gistiin yetenekli 6grencilerin tanilanmasinda yasanan sorunlar,
tistlin yetenekli 6grencileri tanilama siirecinde kullanilan yontem ve araglar, istiin yetenekli 6grencilerin normal
gelisim gosteren akranlarindan farklilasan Ozellikleri, istiin yetenekli Ogrencilerin {istiin yeteneklilikten
kaynaklanan gereksinimleri, iistiin yetenekli 6grencilerin egitimi alaninda karsilagilan sorunlar, iistiin yetenekli
ogrencilere yonelik egitim uygulamalar1 ve iistiin yetenekli 6grencilerin 6gretmenlerinin gereksinimleri olmak
iizere yedi tema altinda gruplanmustir. Tlgili temalara iliskin kodlar ve dogrudan alintilar sirastyla sunulmustur.

Ustiin Yetenekli Ogrencilerin Tamilanmasi

Aragtirmada konu alant uzmanlarinin goriiglerine bagvurulmustur. Bu baglamda {istiin yetenekli
ogrencilerin tanilanmasi ile ilgili sorunlar oldugu belirlenmistir. Bu sorunlara yonelik tema ve kodlar Tablo 2°de
sunulmustur.

Tablo 2
Ustiin Yetenekli Ogrencilerin Tanilanmasinda Yasanan Sorunlar
Tema Kodlar
Tanilama 6lgiitleri ve siireclerinin belirsizligi
Tanilamada yer alan kisilerin rollerinin belirsizligi
Tanilamaya iliskin sorunlar Tanilamada farkli veri kaynaklarmin kullanilmamast

Ogretmenlerin tanilama konusunda bilgi ve deneyim eksikligi
Veli baskis1

Tablo 2 incelendiginde, konu alan1 uzmanlarinin iistiin yetenekli 6grencilerin tanilanmasinda yasanan
problemler arasinda tanilama Slgiitleri, siirecleri ve tanilama siireclerinde gorev alan aktdrlerin rolleri konusunda
belirsizlikler oldugunu ifade ettikleri goriilmektedir. Tanilama siireglerinde ¢esitli veri kaynaklarina
bagvurulmadigi, 6gretmenlerin tanilama konusunda yeterli bilgi ve deneyim sahibi olmadigi ve veli baskisi
nedeniyle giicliikler yasandigi giindeme gelmistir. Konu alani1 uzmani goriislerinden bazilar soyledir:

“Ulkemizde {istiin yetenekli ya da diger biitiin ¢ocuklar i¢in kabul edilmis ya da karara baglanmis dogru
bir tanilama sistemi yok... Tam siiregleri, aktorleri, amaglari, materyalleri ne tanimlanmig ne akredite
edilmis ne de iliskilendirilmis.” (U1)

“Egitsel taninin basamaklari, yetkililer kimler, etik onaylar nasil isleyecek, buradaki araclar nasil
calisacak, bununla ilgili bir karisiklik var... Bugiin ¢ocugunuzun okula gidip gitmeyecegine doktor karar
veriyor... Bir tek doktorun egitim, egitim psikolojisi, egitimde gelisim ya da davransla ilgili fikri bile
yoktur, olamaz ¢iinkii boyle bir formasyonu yok.” (U1)

“Anneler, ebeveynler birinci gozleyici, takibinde okul dncesi dgretmenlerinin iyi gozleyici olmasi
gerekiyor, takibinde tekrar sinif 6gretmenlerinin. Aslinda ii¢ ana aktor var bence; aileler, okul dncesi ve
sinif ogretmenleri.” (U1)

“Tekli aday gosterme kullaniliyor bizde. Sadece 6gretmen aday gosteriyor. Aslinda bunun farkli yollar:
mevcut. Ornegin akran aday gostermesi, ebeveyn aday gostermesi, 6grencinin kendini 6z degerlendirerek
aday gostermesi...” (U2)

“Yaptigim ¢aligmaya gore smif 6gretmenlerinin iistiin yetenekli 6grenciyi dogru aday gosterme diizeyleri
0.18 yani bu basarisizlik anlamina geliyor.” (U2)

“Portfolyo ile degerlendirin, akranlar birbirini degerlendirsin, bir¢ok degerlendirme, test yapmaliyiz.
Farkli agik uglu sorularla degerlendirebilirsiniz.” (U4)
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“Tarama 6nemli gercekten, kimde isaret var iistiin yetenekli olmaya 6zgii... Bunlarin sinif 6gretmenlerine
ya da aday 6gretmenlere kazandirilmas gerekiyor. Ogretmenler, dzellikle simif 6gretmenleri, dogru aday
gosterme islemini gergeklestiremiyorlar.” (U2)

“Cocuklarin sansin1 denemeleri adina siniflarindaki biitiin 6grencilerin aday gosterildigine sahit oldum.
Velilerin baskis1 nedeniyle benim ¢ocugumu da tanilamaya neden géondermiyorsun? Onun neyi eksik?
gibi nedenlerden dolay1 bu dogru bir sekilde yapilamiyor.” (U2)

Konu alani uzmanlarimin goriisleri incelendiginde sistematik olarak yapilandirilmis bir tanilama
sisteminin olmadig1, tanilama yetki, siireg, Olgiit, ara¢ ve aktorleri konusunda belirsizlikler yasandigi
goriilmektedir. Tanilama siireclerinde farkli veri kaynaklarinin kullanilmadigina deginilmistir. Bu baglamda konu
alan1 uzmanlari; 6gretmenlerin yan sira akran ve ebeveynlerin d6grenciyi aday gdstermesi ve dgrencinin kendini
aday gostermesi gibi 6nerilerde bulunmaktadir. Okul 6ncesi 6gretmenleri, sinif 6gretmenleri, rehber 6gretmen ve
psikologlarin goriislerinin de dikkate alinmasini vurgulamislardir. Ayrica portfolyo olusturulmasinin da bu konuda
yol gosterici olabilecegini belirtmislerdir. Ogretmenlerin tanilama konusunda bilgi ve deneyim eksikligi oldugu,
aday gosterme siireclerinde nesnel olamadig1 ve veli baskisindan etkilendigi ortaya ¢ikan bulgular arasindadir.

Ustiin Yetenekli Ogrencileri Tamlama Siirecinde Kullanilan Yontem ve Araclar

Ustiin yetenekli dgrencileri tanilama siirecinde kullanilan yontem ve araglara iliskin konu alani
uzmanlarinin goériisleri alinmigtir. Tanilama y6ntem, araglarina iliskin sorunlar ve oneriler olmak {izere iki tema
olusturulmustur. Ortaya ¢ikan tema ve kodlar Tablo 3’te sunulmustur.

Tablo 3

Ustiin Yetenekli Ogrencileri Tanilama Siirecinde Kullanilan Yéntem ve Araglar

Tema Kodlar
Zeka dlglim paradigmalarinin sinirliligt
Tanilama araglarinin giivenirlik sorunu
Tanilama araglarinin kiiltiirel uyum sorunu
Tanilama araglarinin kesme noktalari

Tanilama yontem ve araglarina iligkin sorunlar

Tanilama uzmanlarinin yeterliklerinin gelistirilmesi
Tanilama yontem ve araglarina iligkin 6neriler Cok boyutlu 6l¢gme yontem ve araglarinin gelistirilmesi
Tanilamanin okul éncesi donemlerden itibaren yapilmasi

Tablo 3’te goriildiigii iizere, konu alani uzmanlari zeka 6l¢iim yaklagimlarinin, bu yaklagimlarin dayandigi
temellerin simirli oldugu ve bazi tanilama araglarimin giivenirlik, kiiltiirel uyum sorunlar1 oldugunu giindeme
getirmislerdir. Tanilama araglarinin kesme noktalart sebebiyle bazi {istiin yetenekli Ogrencilerin gdzden
kagirildigimi vurgulamiglardir. Uzmanlar, tanilama siireclerinde yer alan gorevlilerin yeterliklerinin artirilmasi, cok
boyutlu tanilama yontem ve araglarmin gelistirilmesi ve tanilamanin erken c¢ocukluk yillarindan itibaren
basglatilmasini onermislerdir. Tanilama yontem ve araglarina iligkin sorunlara yonelik konu alani uzmani
goriislerinden bazilar1 s6yledir:

“WISC-R, Binet’in formlari, diger uygulamalar diinyada suna odaklaniyor: Hizlt m1 diisliniiyor, problem
mi ¢oziiyor, ¢ok sey mi biliyor? Bundan bagka zeka paradigmamiz ya da yetenek paradigmamiz yok mu?
Buradan mu1 6l¢iim alacagiz sadece, bu da tartigmali. (U1)

“Bakanlik on kagit kalem testi yapiyor, oradan gegen gocuklar bireysel incelemeye aliyor. Peki, kagit
kalem testinden gegen ¢ocuk neyi basarmis oluyor. Yani bu zeka mi1? Sadece 6grenme performansini
dlciiyorsunuz. Ustiin yetenekli cocuklarin pek cok agidan bu tiir testlere yatkin olmadiklarini biliyoruz,
onlar kaybolup gidiyorlar.” (U1)

“Zeka testlerini ¢ok giivenilir bulmuyorum. Belli bir zamana sigdirtlmig, hizli olmayr gerektiren
degerlendirmelere ¢ok gitvenmiyorum.” (U2)

“TKT, WISC-R, Stanford-Binet ve Leiter uygulaniyor. Zekd 6lglimii i¢in hazirlanan testlerin dogru
ellerde, dogru zamanda, dogru uygulandiginda giivenilir sonuglar verecegini diisliniiyorum.” U5

“Geleneksel testlerde kiiltiirel uyum sorunlari var.” (U3)

Ozdiyar-Gedik vd. 2022, 23(4)



USTUN YETENEKLi OGRENCILERIN EGITIMINE ILISKIN KONU ALANI UZMANLARININ GORUS VE 837
ONERILERININ INCELENMESI

“BILSEM, 130 ve iistii puan alanlar1 programa kabul ediyor. 129 alanla 130 alan arasinda ne fark var
acaba sorusunu siirekli sorarim kendime. Biiyiik bir fark oldugunu diisiinmiiyorum. Bazi seylerin
yordayicisi olmuyor.” (U2)

Konu alan1 uzmanlarinin goriisleri incelendiginde, tanilama araglarinin zekay: yalnizca belirli agilardan
ele almas1 ve sadece bu kapsam cergevesinde 6lgmesi sebebiyle siirlt oldugunu ifade ettikleri gortilmektedir.
Uzmanlar uygulanan bazi testlerin uygun olmadigm, ilgili kisi ve kurumlarin tarama agamasinda baz1 iistiin
yetenekli ogrencileri gozden kagirabilecegini vurgulamuslardir. Ustiin yetenekli bireylerin tanilanmasinda
kullanilan araglarin bir kismmin gegerlik ve giivenirlik agisindan uygun oldugu, ancak giivenirligi diisiik ve
kiiltiirel uyum sorunlar1 olan tanilama araglarinin kullanildigina deginilmistir. Ayrica, zeka testlerinin kesme
noktalarindaki bir puanlk farkin bile belirleyici olmasinin adaletsizlige yol agabilecegini ifade etmislerdir.
Tanilama yontem ve araglarina iliskin dnerilerden bazilari ise soyledir:

“Bence fasil fasil tanimlanmig, birtakim araglar olmali. Daha ¢ok nitel gdzlemlerin derecelendirildigi,
ailelerin goziiyle ¢cocugun gelisim yillarina ve yaslarina gore degerlendirildigi, raporlandigi, gézlem
temelli, nitel degerlendirme ve derecelendirme temelli formlarla dnce bir 6n karar {iiretilir bu ¢ocuklarla
ilgili. Bu karar {izerinden tekrar ek Olciimler, ek araclar neler olmalidir diye sorular sormaliyiz ve bu
konuda da zengin bir portfdy hazirlamaliyiz.” (U1)

“Uzun soluklu, gdzleme, nitel verilere dayali degerlendirme (yapilmalidir).” (U2)

“Testlerin diginda bazi becerilerin, insan iliskilerinin, ¢ocugun diisiinme tarzinin da degerlendirilmesi
faydali olur.” (U7)

“Bir insanin zihinsel yeterlikleri, sadece sizin disiplin olarak tanimladiginiz fizik, kimya, matematik,
tarihten ibaret degildir. Gergek hayatta meslek olarak karsiligini bulamamis bir siirii yetenek vardir. Ug
boyutlu diisiinme, ardisik diisiinme, muhakeme yapma kabiliyeti, edebiyat yeterligi yetenegi, hayal giici,
yani yetenek dediginiz sey nereye indirgenmis bizim iilkemizde, o programdaki derslere indirgenmis
durumda.” (U1)

“Cocuklarin daha erken yaslardan itibaren belli filtrelerden gegmeleri gerekiyor, ¢iinkii 6zel egitim
gerektiren her durumda, erken miidahale daha etkin sonu¢ demek. Ailenin ve ¢ocugun hazirligt, gocugun
mutlulugu, psikolojik ve sosyal normalligi agisindan buna ihtiyacimiz var.” (U1)

“Bence, bir ¢ocugun farkli zeka alanlarina dair gelisim siireci en saglikli olarak 3-6 yas arasinda
gozlemlenebilir. Fakat gézlem sonuglarinin ¢ocugun yasam seviyesine gore degisebilecegine, belirli
periyodlarla tekrar edilmesi gerektigine inantyorum.” (U6)

Konu alani uzmanlari, ¢ok boyutlu 6lgme yontem ve araglari, 6gretmen ve aile goriigleri, gozleme dayali
nitel verilere dayali tanilamay1 onermektedir. Zekanmn farkli gostergelerinin dikkate alinmasini ve boylamsal
degerlendirmelerin de kullanilmasini 6nermislerdir. Ayrica, iistlin yetenekli 6grencilerin okul 6ncesi donemlerden
itibaren tanilanmasinin, 6grenci ve ailesi agisindan 6nemini vurgulamislardir.

Ustiin Yetenekli Ogrencilerin Normal Gelisim Gosteren Akranlar ile Farklilasan Ozellikleri

Ustiin yetenekli 6grencilerin dzelliklerine yonelik konu alan1 uzmanlarinm goriisleri alinmistir. Ustiin
yetenekli 6grencilerin normal gelisim gosteren akranlarindan farklilagsan 6zellikleri temasi olugturulmustur. Tema
ve kodlar Tablo 4’te sunulmustur.

Tablo 4

Ustiin Yetenekli Ogrencilerin Normal Gelisim Gosteren Akranlarindan Farklilasan Ozellikleri

Tema Kodlar
Erken gelismislik
Es zamanl1 olmayan gelisim
Akranlari ile farklilasan 6zellikleri Asirt duyarlilik

Ust diizey diisiinme becerilerini etkili kullanma
Yiiksek motivasyon

Tablo 4 incelendiginde iistiin yetenekli 6grencilerin akranlarindan farklilagan 6zellikleri arasinda erken
gelismislik ve es zamanli olmayan gelisim gdze ¢arpmaktadir. Uzmanlar, istiin yetenekli grencilerin asir
duyarlilik gelistirebildigini, {ist diizey diisiinme becerilerini akranlarina gore daha etkili bir sekilde ise kostugunu
ve yiiksek motivasyona sahip oldugunu belirtmistir. Konu alant uzmani goriiglerinden bazilari oyledir:
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“Erken gelismislik, {istiin yetenekli bir ¢cocugu en farkl kilan 6zelliktir bence.” (U2)

“Bu ¢ocuklar kendiliginden okuma yazmay1 6greniyor, anne baba 6gretmiyor, cogunlukla 4-5 yaslarinda
ilkokul 3-4 seviyesinde oluyorlar. Ancak motor becerileri gelismedigi i¢in yazma becerileri kétii.” (U3)

“Toparlamakta da zorlaniyorlar biraz, ¢iinkii ayn1 anda birgok sey geciyor akillarindan. ifade etmek,
yazmak, diigiincelerine yetismedigi i¢in bazen handikap olabiliyor.” (U5)

“Alanyazinda agir1 hassaslik, asirt duyarlilik; bu tarz 6zelliklere iliskin bulgular var.” (U2)

“Bu ¢ocuklarin diisiinme tarzi farklidir. Onlar sayilar, matematik, deneyler, uzay gibi konular hakkinda
konugmay1, bilinmeyen seyleri kesfetmeyi severler.” (U7)

“Yapilandirilmamig materyal dahi versek, farkli seyler ¢ikabiliyor, simirsiz diisiiniiyorlar. Yaraticilar.”
(US)

“Diger ¢ocuklardan giris davranislar1 farkli ve motivasyonlar1 yiiksek.” (U4)

Konu alanit uzmanlarina gore, iistiin yetenekli 6grencilerin normal gelisim gosteren akranlari ile
farklilasan en belirgin 6zelligi erken gelismisliktir. Uzmanlar, es zamanli olmayan gelisim gosterdikleri, yani bazi
becerileri hizli geligirken ayni1 gelisim hizinin diger becerilerde goriilmedigine ve asirt duyarlilik gibi akranlarindan
farklilagan 6zellikler sergiledigine deginmislerdir. Ayrica, {ist diizey diisiinme becerilerini akranlarindan daha iyi
ise kostuklarini, yaratict olduklarini ve motivasyon diizeylerinin yiiksek oldugunu belirtmislerdir.

“Ustiin yetenekli gocuklarin 6zelliklerini; bir, dogumdan gelen tarafin1 yani potansiyelini ayri ele
almalisimz. iki, diinyaya geldikten sonra bu cocugun gelisen ve gelisemeyen yonlerini ayri ele
almalismiz. Yani bu potansiyel siirecte ne kadar gelisebilmis. Ug, bir de ¢ok kolay gdsterge olusturmayan
ama siiregte hayatin, diinyanin, zamansalligin, kiltiiriin, yasadiginiz ¢agin insan becerilerine doniik
beklentilerini agiga ¢ikardig seyler. Bazen yasadiginiz bir travma, karsilagtiginiz bir arkadas, basinizdan
gegen bir olay, hi¢ fark etmediginiz bir yoniiniizii agiga ¢ikartir, tetikler. Bir bakarsimiz ki siz ne kadar
yilmaz ne kadar giiclii ne kadar sabirli ya da ne kadar duygusal biriymissiniz onu fark edersiniz,
kesfedersiniz. Bu konuya 6zgiir birakmadan baktiginiz miiddetce, yani iistiin yeteneklilerle ilgili alana
ozellikle, siz belli bilgi kaliplari ¢izip, o kaliplar i¢in ne yapacagimiz sorusu ile baglarsaniz zaten bastan
kaybediyorsunuz bence.” (U1)

Bir konu alani uzmani ise, istiin yetenekli 6grencilerin, dogustan getirdikleri 6zelliklerini, sonraki
siireglerde Ozellik ve potansiyellerini gerceklestirme diizeylerini ve heniiz ortaya ¢ikmamis bireye 0zgi
ozelliklerinin belirlenmesini gerekli gordiigiini, iistiin yetenekli dgrencilerin dzelliklerini basmakalip semalar
icine sikistirmamak gerektigini ifade etmektedir.

Ustiin Yetenekli Ogrencilerin Gereksinimleri

Ustiin yetenekli 6grencilerin gereksinimlerine iliskin konu alan1 uzmanlarmin goriisleri almmustir. Ustiin
yetenekli dgrencilerin gereksinimleri ve gereksinimlerinin karsilanmasina iligskin oneriler olmak iizere iki tema
olusturulmustur. Tema ve kodlar Tablo 5’te sunulmustur.

Tablo 5

Ustiin Yetenekli Ogrencilerin Gereksinimleri ve Gereksinimlerin Karsilanmasina Yonelik Oneriler

Tema Kodlar
Bireysel 6grenme hizinda ilerleme ihtiyaci
Anlasilma ihtiyaci

Sosyal uyum ve kabul ihtiyaci

Giiven ve sevgi ihtiyaci

Ustiin yetenekli 6grencilerin gereksinimleri

Psikososyal gelisim risklerinin belirlenmesi
Ustiin yetenekli 6grencilerin gereksinimlerinin Psikososyal rehberlik yapilmasi
karsilanmasina iligkin 6neriler Kariyer gelisimlerinin planlanmasi
Yasam boyu izleme sistemlerinin olugturulmasi

Tablo 5’e gore, konu alan1 uzmanlar istiin yetenekli 6grencilerin bireysel hizinda ilerlemeye ihtiyag
duyduklarini dile getirmislerdir. Sosyal uyum, sosyal kabul, anlagilma, giiven ve sevgiye ihtiyag¢ duyduklarmi ve
psikososyal gelisim risklerinin belirlenmesi gerektigini ifade etmislerdir. Uzmanlar iistiin yetenekli 6grencilere

Ozdiyar-Gedik vd. 2022, 23(4)



USTUN YETENEKLi OGRENCILERIN EGITIMINE ILISKIN KONU ALANI UZMANLARININ GORUS VE 839
ONERILERININ INCELENMESI

psikososyal rehberlik hizmetleri sunulmasini, 6grencilerin kariyer gelisiminin desteklenmesini ve gelisimlerinin
yasam boyu izlenebilmesine olanak saglayacak sistemlerin gelistirilmesini 6nermislerdir. Konu alan1 uzmani gortis
ve Onerilerinden bazilar1 sdyledir:

“Ebeveynlerin konuya oldugu gibi bakmalar1 gerekiyor... En temel gereksinimleri, yeteneklerinin
desteklenemiyor olusu... Aslinda tek bir gereksinimleri var: ilerlemek.” (U2)

“Bence mutlu degiller. Sosyal kabul dedigimiz kavram isin igine giriyor. Sosyal agidan arkadaslari
tarafindan kabul edilmeleri gerekiyor. Bu ¢ogunlukla sinif ortamlarinda 6gretmenlere bagli...” (U2)

“Bir arada bulunduklar1 zaman sosyal ve duygusal problemler yasamiyorlar, fakat heterojen dagilim
gdsteren bir grubun igerisinde kimi zaman yalniz kalabiliyorlar. Oncelikle bu bireylerin ¢ocuk olduklari
unutulmamali, onlarin da ilgi, motivasyon ve sevgi ihtiyaglari kargilanmali.” (U6)

“Erken ¢ocukluk doneminde bu ¢ocuklarin enerjilerini ne dogru konsiil edecek bunu ¢6zmeniz gerekiyor.
Ustiin yeteneklilik dediginizde, psikososyal gelisim risklerini analiz etmelisiniz ve bununla ilgili
yatirimlar yapmalisiniz... Insanlarn sisteme entegre etmeye yatkin bir aile rehberligi ile baslamalisiniz
erken gocukluk i¢in” (U1)

“Okul bittigi zaman ne izleme var ne takip ne kayit. Ustiin yetenekli 6grenci radarmn disina cikiyor.
Yetigkinken de bununla ilgilenecek bir mekanizmaya ihtiyag var. Ciinkii mutsuzlar, bosaniyorlar, siddet
uyguluyorlar, siddete maruz kaliyorlar, cabuk vazgegiyorlar, degisen kararlar aliyorlar, ¢ok yiiksek risk
alma davranislan sergiliyorlar. O nedenle, biitiin hayatin1 kusatacak bir yasam boyu izleme sistemine
ebeveyn, erken ¢ocukluk, akran iligkileri, psikososyal gelisim, kariyer plani, mutluluk, sosyal uyum ve
yetiskin egitimi fasillarinin ¢ok iyi rehberlik edilmesi gerekiyor.” (U1)

Konu alani uzmanlar iistiin yetenekli 6grencilerin en temel gereksiniminin bireysel hizinda ilerleme

oldugunu belirtmisler, anlasilma, giiven ve sevgi ihtiyacinin kargilanmasinda &gretmenlerin  6nemine
deginmislerdir. Ayrica, psikososyal gelisim risklerinin analiz edilmesinin, sosyal kabul ve uyumlarinin
saglanmasinin énemini vurgulamislardir. Yetigkinlik donemlerinde de gerekli rehberlik ve destek hizmetlerinin
saglanmasi i¢in bir izleme sisteminin gelistirilmesini 6nermislerdir.

Ustiin Yetenekli Ogrencilerin Egitiminde Karsilasilan Sorunlar ve Coziim Onerileri

Ustiin yetenekli 6grencilerin egitiminde karsilasilan sorunlara iliskin konu alan1 uzmanlarinin goriisleri
almmustir. Ustiin yetenekli dgrencilerin egitiminde karsilasilan sorunlar ve bu sorunlara yonelik dnerilere iliskin
temalar olusturulmustur. Tema ve kodlar Tablo 6’da sunulmustur.

Tablo 6

Ustiin Yetenekli Ogrencilerin Egitiminde Karsilasilan Sorunlar ve Céziim Onerileri

Tema

Kodlar

Ustiin yetenekli dgrencilerin
yasadiklar1 sorunlar

Paydaslardan kaynaklanan sorunlar

Ustiin yetenekli dgrencilerin
egitiminde kargilagilan sorunlara
yonelik oneriler

Akranlarla yasanan ¢atigmalar

Ogretmenlerle yasanan catigmalar

Yiiksek kaygi diizeyi

Kendini soyutlama

Okula yonelik olumsuz tutum gelistirme

Ailelerin bilgi eksikligi

Ailelerin olumsuz tutumu

Kamuoyunda konuya iliskin bilgi kirliligi olmas1

Ustiin yetenekli dgrencilerin gelir kaynagi olarak gdriilmesi

Egitim politikalarinda gerekli diizenlemelerin yapilmasi

Erken tanilama ve egitsel miidahaleye yonelik diizenlemelerin yapilmast

Ogretmen, yonetici ve ailelerin {istiin yetenekli 8grencilerin karsilastiklari
sorunlar hakkinda bilgilendirilmesi

BILSEM’lere yonelik egitim programlarinin gelistirilmesi

BILSEM’lerin iilke genelinde esgiidiimiiniin saglanmast

BILSEM’lerin etkililiginin degerlendirilmesi

Ustiin yetenekli 6grencilerin gelisiminin izlenmesine yonelik bir veri taban1
olusturulmasi

Bazi {iniversitelerin iistiin yetenekliler alaninda ekol olusturmasi
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Tablo 6 incelendiginde, konu alani uzmanlarinin gorisleri dogrultusunda iistiin yetenekli 6grencilerin
akranlar1 ve Ogretmenleri ile cesitli sorunlar yasadiklari, olumsuz tutum ve davranislar gelistirebildikleri
goriilmektedir. Kamuoyundaki bilgi kirliligi, baz1 kesimlerce iistiin yetenekli dgrencilerin gelir kaynagi olarak
goriilmesi, ailelerin iistiin yetenekliler ve egitimlerine iligkin bilgi eksikligi ve olumsuz tutumlarinin sorunlara yol
actigt vurgulanmistir. Konu alani uzmanlari, istiin yetenekli 6grencilerin egitiminde karsilasilan sorunlarin
coziimiine yonelik olarak gerekli egitim politika ve uygulamalarinin gelistirilmesi, BILSEM’lere yénelik gerekli
diizenlemelerin yapilmasi, tiim paydaslarin konu hakkinda bilinglendirilmesi ve bazi iiniversitelerin iistiin
yetenekliler alaninda uzmanlagmasini énermektedir. Konu alani1 uzmani goriis ve dnerilerinden bazilar1 sdyledir:

“Cogunlukla okuma yazma bilerek, sinif diizeyindeki akranlarindan daha iyi performans gostererek o
siifa bagladiginda aslinda problem ortaya ¢ikmis oluyor... Sosyal olarak diglanmaktan dolay1 belki
yalnizlagarak kendi hayal diinyasi i¢inde yasamaya itilmis sekilde bir yasam siiriiyorlar.” (U2)

“Cocuklar kendilerinin anlasilmadigini, O6gretim programinin onlara uygun olmadigini, bu sikici
programda ne isi oldugunu soruyor. Hoca ile de geginemiyor.” (U4)

“Ogretmenler bu ¢ocuklara nasil yaklasacagmi bilmiyor. Ogrencilerin sira dis1 davranislarini kabul
edemiyor, ceza veriyor. Ogretmenlerin tutum degisikligine ihtiyaci var. Ogrencilerden bazilari,
karsilastiklar1 olumsuzluklar nedeniyle okuldan nefret ediyorlar, okula gitmek istemiyorlar.” (U3)

“Hata yapmaya yonelik ciddi bir performans kaygilar1 var.” (U5)

“Cocuk pohpohlandik¢a sen iistiin yeteneklisin, sen onlar gibi degilsin diye, kendini dogal olarak
digerlerinden soyutlamaya bagliyor.” (U2)

“Anne ve baba olmak unutuluyor birden potansiyel var bunu gelistirelim ¢abasi ile insanlar birer sdvalye
Ogretmene doniisiiyor, cocuklarinin insani gelisimini unutup ne yapabiliriz baskisina kapiliyorlar. Okullar
da bu konuda aileleri cok motive edince, bilimsel olmayan bir siirii tutum ortaya ¢ikiyor. Internete
girdiginizde bir siirii yanlis bilgi, kurum goriiyorsunuz, ¢ogu ¢ocugu sémiirme temelli, ekonomik temelli
calisan kurumlar. Konuyu piyasalagtirmamamiz gerekiyor. Daha gergekgi, sakin, teknik, bilimsel
uygulamayla, aileleri dogru analiz etmeli ve kurgulamaliy1z.” (U1)

“BILSEM’ler tipik bir yanlis uygulama érnegidir Tiirkiye’de. Ogretmenler neye gore seciliyor, miifredat
neye gore belirleniyor, bu ¢ocuklar neden etiketlenir, okul disinda etkinlikler nasil yiiriitiiliir? Bu kadar
yildir bu kurumlar var, 6lgme, Ar-Ge yapilmis mi? Buraya giden c¢ocuklar sisteme, kendilerine ne
katmuslar, hayatlarinda ne degismis? BILSEM’lerin egittikleri cocuklarla ilgili bir data bankalar1 yok. Ne
oldu bu ¢ocuklar? Sektdrde nerede calisiyorlar? Isvereni memnun mu? Kendi yasamimdan memnun mu?
Psikososyal olarak normal mi? Bunlar izleniyor mu? Bir veri taban1 yok. Sistemden gelip gegiyor insanlar.
Izlemediginiz bir seyin niteligi hakkinda nasil karar verebilirsiniz? Ne ¢iktinizi ne siireclerinizi
izliyorsunuz?” (U1)

“Bu 6grencilerin okudugu okullarda bu alanda uzman rehber 6gretmenler bulunmali, anne, babalar da bu
cocuklarla ilgili bilgi ve destek almalidir. Bu konuda iilkemizin bilim insanlarinin rapor ve ¢aligsmalarina
cok ihtiyaci var, devletin de bu egitim reformlarini acil eylem plan1 olarak gérmesi gerekiyor. Cocuklarin
niteliklerine gore karsilagacagi tiim gruplarin onlarin 6zelliklerine uygun yasantilar ve deneyimler tasiyor
olmasini dilerdim.” (U6)

“Belli enstitiiler, okullar, fakiilteler, belli seylere odaklanmali, o tarzlariyla anilmali. Tiirkiye’de bir tane
iiniversite var, YOK {iniversitesi... Biitiin {iniversiteler tamamen birbirinin tipik kopyasi. Oysa bir yerdeki
simif 6gretmenligi, teknoloji destekli uygulamalarla, digeri program gelistirme uygulamalartyla, digeri
farkli gelisen ¢ocuklara yaptig1 yatirimla, digeri sanat ve yetenek egitimiyle 6n plana ¢ikabilir. Bu tiir
ekollerin, rekabetlerin dogmasini tesvik etmemiz gerekiyor.” (U1)

Konu alan1 uzmanlari, iistiin yetenekli dgrencilerin gereksinimleri karsilanmadiginda akranlariyla ve
ogretmenleriyle catigmalar yasadigini, anlasgilamama ve dislanma gibi durumlarla karsilastiklarini, kendini
soyutlama ve okula yonelik olumsuz tutum gelistirme gibi sorunlar yasayabildiklerini belirtmiglerdir. Alandaki
paydaslarin, 6zellikle kamuoyunun bilgi kirliligi olusturmasi ve yanlis ydnlendirmeleri, istiin yetenekli
ogrencilerin bir gelir kaynagi olarak goriilmesi ve sdomiiriilmesi, ailelerin olumsuz tutumlari sebebiyle sorunlar
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yasandigini ifade etmislerdir. Konu alani uzmanlari, gerekli egitim politika, uygulamalarin gelistirilmesi, erken
tanillama, egitsel miidahaleye yonelik diizenlemelerin yapilmasi, iistiin yetenekli &grencilerin gelisiminin
izlenmesine yonelik bir veri tabaninin olusturulmasi ve paydaslarin bilin¢lendirilmesini 6nermektedir. Ayrica
BILSEM’lere yonelik egitim programlarinin gelistirilmesi, BILSEMlerin etkililiginin degerlendirilmesi ve iilke
genelindeki esgiidiimiiniin saglanmasi geregine vurgu yapilmistir.

Ustiin Yetenekli Ogrencilere Yonelik Egitim Uygulamalar

Ustiin yetenekli 6grencilere yonelik egitim uygulamalarma iliskin konu alani uzmanlarinin gériisleri
alinmigtir. Okul i¢i ve okul dist uygulamalara yonelik 6neriler temalart olusturulmustur. Tema ve kodlar Tablo
7’de sunulmustur.

Tablo 7
Ustiin Yetenekli Ogrencilere Yonelik Egitim Uygulamalar:

Tema Kodlar

Kaynastirma uygulamalari

Kaynastirmada etiketlemeden ka¢inma

Ogrencilerin 6zelliklerine uygun egitim yolaklarinin olusturulmas:
Farklilagtirma, zenginlestirme, hizlandirma olanaklar1 sunulmasi
Tematik 6gretim programlarinin olusturulmast

Disiplinler arasi ¢aligsma firsatlarinin sunulmast

Gergek yasam durumlarini yansitan 6grenme firsatlari sunulmast
Ogrencilerin yetenekli oldugu alanlarda desteklenmesi

Siireg ve iiriin odakl1 degerlendirme yapilmast

Destek egitim odalar1 ve kaynaklarinin olusturulmasi

Okul i¢i uygulamalara yonelik dneriler

Ogrencilere okul dis1 kurum ve kuruluslarda calisma firsati sunulmasi
Okul ve BILSEM’deki egitimin koordinasyonunun saglanmasi
Okul dis1 uygulamalara yénelik 6neriler ~ Ogrencilere mentdrliik hizmetlerinin saglanmasi
Destek egitim dgretmenlerinin yetistirilmesi
Etkilesimli egitim bolgeleri ve egitim koordinatdrliikleri olusturulmasi

Tablo 7 incelendiginde, konu alan1 uzmanlar iistiin yetenekli 6grencilere kaynastirma, farklilagtirma,
zenginlestirme, hizlandirma firsatlari, 6grencilerin ihtiyaglarina uygun 6grenme yasantilari, materyaller, dlgme-
degerlendirme ve yonlendirme sunulmasini dile getirmektedir. Okul disinda ise Ogrencileri ihtiyaclar
dogrultusunda okul dig1 kurumlara yonlendirme, dgrencilere mentorliik olanaklari sunma, okul i¢i ve okul dis1
uygulamalarin koordinasyonunu saglamay: onermislerdir. Konu alant uzmani goriis ve Onerilerinden bazilari
sOyledir:

“Bu ¢ocuklarin kaynastirma diyoruz ama kaynastirma degil entegrasyon dedikleri, bize tek kaynastirma

kavram olarak ge¢mistir ya da dahil edilme yani inclusion siirecine kesinlikle katilmalar1 gerekiyor. Genel

egitim smifina devam eden 6grencilerin egitim gereksinimleri ancak bu sekilde karsilanabilir.” (U2)

“Sinif i¢i uygulamalar kesinlikle zenginlestirilmeli, zira egitim esnasinda ¢abuk sikilabiliyorlar. Sik stk
gorsel ve isitsel materyaller bir arada kullanilmalidir. Cocuklar saha c¢alismasi yapacaklar1 projelere
yonlendirilebilir, portfolyo caligmasiyla gelisimleri izlenebilir. Egitim bilimciler tarafindan farkli 6lgme
degerlendirme yontemleri olugturulmalidir.” (U6)

“Okul, alt yapisin1 zenginlestirecek, giiclendirecek, bu ¢ocugun ihtiyaglarina karsilik verecek. Yetmedigi
durumlarda kaynak odamiz ve kaynak 6gretmenimiz olacak. Cocugu okulda tutacagiz, kaynak odadan ve
ogretmenden ayrica beslenecek sinifinin diginda.” (U1)

“MEB programini géz ardi edip tematik program gelistirilebilir. MEB’in programindan farkli temalar
belirleyebilirsiniz.” (U3)

“Biz cocuklar i¢in belli egitim yolaklar1 tiretmek zorundayiz. Yolaktan kastimiz o ¢ocugun kisisel
profiline gore izleyecegi alanlar. Bu yolaklarin en biiylik 6zelligi su: Sizi sayisalci, sozelci diye
tanimlamiyor. Farkli alan ve farkli yetenekleri kombine edebilen yolaklar1 bir araya getirmemiz
gerekiyor.” (U1)
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“Cok gelismis uzay ilgisi ve meraki olan bir ¢ocuk i¢in gézlem evi mi kuracaksiniz? Bir ¢ocugun,
mekanik ilgileri ¢ok gelismis, atdlye mi kuracaksiniz? Bu ¢ocuklar1 gergek saha ve yasam kosullarinda
kurum ve kuruluglarla bulusturmaniz gerekir... Biyoloji mi istiyorsunuz, Ankara Kanser Arastirma
merkezinde ¢aligsin ¢ocuk, gonderin Uzay Gozlemevi'nde calissin, Atom Enerjisi Kurumu’na orada
caligsin. Gergek projeler, kurumlar ve insanlarla temas ederek bu ¢ocuklari egitebiliriz.” (U1)

“Cocuk okul haricinde bir programa devam ediyorsa eszamanlilik saglanmali. BILSEM’e devam eden
cocuklarla genel egitim sinifinda herhangi bir etkilesim yok. Sinif 6gretmeni bir baglantiya gegse,
BILSEM’deki programa paralel bir seyler dgrenciye gétiirebilse, siifta oturup bos bos beklemek zorunda
kalmayacak belki bu ¢ocuklar.” (U2)

“Mentor uygulamalari da olabilir. Bir danigsmanla ¢alisma uygulamalari olabilir. Ama 6zel siniflarda, tam
zamanl ayr1 egitim almalarin1 makul bulmuyorum.” (U2)

“Farkli gelisen biitiin ¢ocuklar igin, bence, Etkilesimli Egitim Bolgeleri kurmalisiniz ve o egitim
bolgesinin profiline gore ¢alisan program, dlgme, ¢cocuk gelisimi, 6grenme psikolojisi, egitim psikolojisi
uzmanlarinizin ve egitim sosyologlarimizin beraber ¢alismasi gerekiyor.” (U1)

Konu alant uzmanlar1 {istiin yetenekli Ogrencilerin kaynastirma uygulamalarina dahil edilmeye,
zenginlestirilmis egitim firsatlarina, tematik 6gretim programlarina, disiplinler arasi calisma firsatlarina ve
yetenekli oldugu alanlarda ilerlemeye ihtiya¢ duyduklarim belirtmislerdir. Ogrencilerin 6zelliklerine uygun egitim
yolaklarinin olusturulmasi, destek egitim oda ve kaynaklarinin zenginlestirilmesi ve 6grenmelerin siire¢ ve iiriin
odakli degerlendirilmesini 6nermislerdir. Ayrica, 6grencilerin kurum ve kuruluglarda gergek yasam kosullarinda
6grenme yasantilarma ulasmalarini, okul ve BILSEM koordinasyonunu saglayarak égrenmelerinin izlenmesini,
ogrencilere mentdrliik hizmetlerinin sunulmasini ve tiim farkli gelisen Ogrencilerin egitsel ihtiyaglarini
karsilamaya yonelik etkilesimli egitim bdlgeleri kurulmasini 6nermektedir.

Ustiin Yetenekli Ogrencilerin Ogretmenlerinin Gereksinimleri

Ustiin yetenekli grencilerin 6gretmenlerinin gereksinimlerine iliskin konu alani uzmanlarinin gériisleri
alinmistir. Ustiin yetenekli 6grencilerin égretmenlerinin gereksinimleri temast olusturulmustur. Tema ve kodlar
Tablo 8’de sunulmustur.

Tablo 8

Ustiin Yetenekli Ogrencilerin Ogretmenlerinin Gereksinimleri

Tema Kodlar
Hizmet i¢i egitimlerin niteliginin geligtirilmesi
Hizmet 6ncesi egitimde se¢gmeli derslerin sunulmast
Ogretmen yeterliklerinin gelistirilmesine Hizmet 6ncesi egitimde {istiin yetenekli dgrencilerin egitiminin yan dal, ¢ift
yonelik oneriler ana dal olarak sunulmasi
Ustiin yetenekli dgrencilerin egitimine yonelik lisansiistii programlarinda
¢esitli uzmanlik alanlarinin olusturulmasi

Tablo 8 incelendiginde, konu alan1 uzmanlarmin, 6gretmen adaylarma Ustiin yeteneklilerin egitimine
yonelik daha fazla bilgi ve beceri kazandirilmasi, gérev yapan 6gretmenlere nitelikli hizmet i¢i egitim firsatlarinin
sunulmasimi Onermektedir. Ayrica istiin yeteneklilerin 6gretimine yonelik lisansiistii egitim olanaklarinin
gelistirilmesini dnerdikleri goriilmektedir. Konu alan1 uzmani goriis ve 6nerilerinden bazilari soyledir:

“Tiirkiye hizmet i¢i egitim siirelerinin OECD iilkeleri icerisinde en diisiik oldugu iilke. Bence hizmet igi
egitim icin daha kompakt, pratik, cabuk déniisen bir yap1 inga etmek durumundayiz. Ogretmenlerin her
yil, tesadiifi degil, etkilesimli egitim bolgelerindeki uzmanlar tarafindan aciga cikartilacak fasillarda
egitilmeleri gerekiyor ve bu egitimlerin ist iiste, sirali ilerlemesi gerekiyor. Burada etkin bir model
kurulmali ve siireler uygun miktarlara taginmali.” (U1)

“Ogretmen yetistirme konusunda 6zel ¢ocuklar igin, ihtiyaclarmi karsilayabilecek uzmanlar
yetistirilmelidir.” (U6)

“Hizmet &ncesi kismi ¢ok yetersiz. Sadece “Ozel Egitim” dersinin iginde gegen bir konuyla iistiin
yetenekli 6grenciye nasil yaklagmamiz gerektigini 6grenemiyoruz.” (U5)
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“Mesela bir lniversite diyebilmeli ki, ben iistin yetenekli g¢ocuklarm egitimi konusunda, smif
ogretmenlerine program uyguluyorum...” (U1)

“Bu konunun sinif 6gretmenleri agisindan bir yan dal seklinde ayrilmasi gerekiyor. Clinkii iistiin yetenekli
ogrencilerin bulundugu sinif ayri, grenme gii¢liigii cekenin, zihin engelli gocugun, otizmlinin bulundugu
ayrt. Ogrencinin bir dizi iyi yapilandirilmis dersi takip ederek mezun olmasi gerekiyor. Mezun
ettigimizde, sinif 6gretmenisin ama senin yan dalin {istiin yetenekli 6grencilerin bulundugu bir sinif
ogretmeni olmak. Bunu saglamamiz gerekiyor. Niteligi ancak boyle artirabiliriz.” (U2)

“Egitim fakiiltelerinde, lisansiistii egitimde programlarin gézden gecirilmesi gerekiyor. Mesela sinif
Ogretmenligi altinda, bir 6neri olarak sdylilyorum, teknoloji ve teknoloji destekli program gelistirme,
materyal gelistirme, {istiin yetenekli ¢ocuklarin egitimi, 6zel egitim gerektiren ya da 6grenme giigliigii
ceken gocuklarmn egitimi ile ilgili programlar yiiriitebilirsiniz. Iki iiniversite yiiksek lisans programinda
buna yogunlasirsa, sadece oradan ¢ikan uzmanlariniz bile, {ilke i¢in bu isi kotarmaniza yeter artar bile.”
(V1)

Konu alani uzmanlart istiin yetenekli Ogrencilerin 6gretmenlerine sunulan hizmet i¢i egitim
uygulamalarinin pratik hale getirilmesi, siirelerinin uzatilmasi ve niteliginin gelistirilmesini 6nermektedir. Lisans
programlarinda, istiin yetenekli 6grencilere yonelik daha fazla derse yer verilmesi, hatta sinif 6gretmenligi
boéliimiinde iistiin yeteneklilerin egitimine yonelik yan dal ve ¢ift ana dal programlarinin sunulmasini 6nermektedir.
Ayrica, lisansiistii egitim programlarinin gesitli alanlarda uzmanlagsmaya olanak saglayacak sekilde yeniden
yapilandirilmasini 6nermislerdir.

Tartisma

Bu arastirmada, istiin yetenekli 6grencilerin egitimi alaninda ¢alisan konu alani uzmanlarinin iistiin
yetenekli 6grencilere yonelik Tiirkiye’deki egitim politikalar: ve uygulamalari hakkindaki goriislerini ve mevcut
durumun iyilestirilmesine yonelik Onerilerini belirlemek amaglanmistir. Bu baglamda, uzmanlarin goriisleri
tanilama siirecleri, tanilama ara¢ ve yoOntemleri, istiin yetenekli Ogrencilerin &zellikleri, gereksinimleri,
karsilastiklart sorunlar, ihtiyag duyduklar egitim uygulamalar: ve 6gretmenlerinin gereksinimleri alt bagliklar
altinda gruplanmustir.

Ustiin yetenekli dgrencileri tanilamada giivenilir, gecerli ve ¢cok boyutlu dlgme araglari ile birlikte coklu
dlgiitler ve farkli kaynaklardan elde edilen bilgilerin kullanilmas: gerekmektedir (Frasier & Passow, 1994; Ozbay,
2013; Pfeiffer, 2003; Wellisch & Brown, 2012). Pfeiffer (2003) konu alani uzmanlari ile yaptig1 arastirmada tan
araglarinin gegerlik sorunlart oldugunu belirlemis, Bilgi¢ (2017) ise konu alant uzmanlarinin ¢ok boyutlu ve
kiiltiire 6zgii tanilama uygulamalarina duyulan ihtiyaci vurguladigini ortaya koymustur. Bu aragtirma kapsaminda
konu alani uzmanlari, istiin yetenekli 6grencileri tanilama 6lgiit, siire¢ ve aktdrlerinin rolleri konusunda
belirsizlikler oldugunu, tanilama siire¢lerinde kullanilan testlerin sinirli oldugunu, farkli veri kaynaklarinin aday
gosterme siireglerine dahil edilmedigini, 6gretmenlerin tanilama ve aday gosterme konusunda yeterli bilgi ve
deneyime sahip olmadigini belirtmislerdir. Bu baglamda arastirma bulgulari alanyazinda yiiriitiilen arastirmalari
destekler niteliktedir. Konu alan1 uzmanlarinin ayrica pedagojik bilgi ve deneyimlere sahip olmamasina ragmen
bir doktorun ¢ocuklarin gelecegini belirleyecek bir tan1 ve etiket olusturma yetkisine sahip olmasinin sorun
oldugunu, bu sebeple egitsel tan1 aktdrleri ve yetkileri iizerinde diisiiniilmesi gerektigini ve tani siirecinin etikligini
sorguladiklar1 gortilmektedir. Kurnaz ve Ekici (2020) Tiirkiye’de tanilama uygulamalar1 baglaminda kurumlar
arasi farkliliklar oldugunu ve mutabakattan uzak olundugunu ifade etmektedir. Giigyeter ve digerleri (2017) ise
Tiirkiye’de iistiin yetenekli 6grencilerin egitimi goérevini listlenen kurumlarin ¢ogunun gegerli ve kapsamli bir
tanilama sistemi olmadigmi belirtmiglerdir. BILSEM tanilama uygulamalarinda zeka ve basar1 testleri diginda
¢oklu o6lgiit kullanilmamasi bir eksiklik olarak géze carpmaktadir (Kurnaz & Ekici, 2020). Egitsel degerlendirme
ve her yas diizeyi tanilamada kullanilabilecek Slgme araglarinin giincelligini yitirmis ve yetersiz oldugu
goriilmekte (Citil, 2018; Kurnaz, 2014; MEB, 2013), bu baglamda iyilestirme calismalarinin yapilmasi ve
standartlagtirilmis 6l¢gme araclarinin gelistirilmesi planlanmaktadir (Devlet Planlama Teskilati [DPT], 2019; MEB,
2018). Ayrica, tanilamada ¢oklu 6l¢iit ve arac kullanilmasi ve tanilama, izleme merkezleri olusturulmasi giindeme
gelmistir (DPT, 2019; MEB, 2018). Diger taraftan Ustiin Yetenekliler Egitim Programlar1 Modeli (UYEP) gibi
coklu olgiitlere ve drnekleme dayali olarak alana 6zgii yetenek tespiti ve program siirecinde tanilamanin devam
ettigi, tanilama uygulamalar1 da bulunmaktadir (Sak, 2011). Sonug olarak konu alan1 uzmanlariin goériisleri ve
Tiirkiye’deki iyi uygulamalar dikkate alinarak, tan1 arag, aktor, yetki ve siireglerinin yeniden yapilandirilmasinin
uygun olacag diisliniilmektedir. Ayrica, iistiin yetenekli 6grencilerin erken yasta tanilanmasi dnemli, ailelerin ve
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ozellikle sinif 6gretmenlerinin bu siiregteki rolii kritiktir (Kaya, 2019; Kildan, 2011; Kurnaz & Ekici, 2020;
Schroth & Helfer, 2008). Bu sebeple iistiin yetenekli 6grencilerin tanilanmasinda gdrev alacak kisi ve uzmanlarin
yetistirilmesine 6nem verilmelidir (Bildiren & Uzun, 2007). Konu alant uzmanlar1 da ¢ok boyutlu, bireysel
farkliliklar1 dikkate alan, erken yaslardan itibaren uygulanabilecek, giivenilir tanilama yontem ve araglarinin
gelistirilmesini ve tanilama uzmanlarinin yeterliklerinin iyilestirilmesini dnermislerdir.

Alanyazin incelendiginde istiin yetenekli dgrencilerin, yasitlarina gore erken geligmislik gosterme,
zengin sozciik dagarciga, giiclii merak ve adalet duygusuna, asirt duyarliliga, miikemmeliyetgilige, yiiksek
motivasyon ve odaklanma becerisine, iist diizey diisiinme becerilerine, iistiin hafizaya, farkli 6grenme yollarina,
ve liderlik becerilerine sahip olma, hizli 6grenme, yeni bilgileri 6grenirken daha az tekrara ve alistirma yapmaya
ihtiya¢ duyma gibi 6zelliklere sahip oldugu goriilmektedir (Altun & Yazici, 2018; Ataman, 2004; Giindiiz, 2010;
Kontas, 2010; Ogurlu & Yaman, 2010; Siegle & McCoach, 2010; Song & Porath, 2006). Konu alani uzmanlart da
tistlin yetenekli 6grencilerin erken gelismislik, es zamanli olmayan gelisim, asir1 duyarlilik, yiiksek motivasyon ve
ist diizey diisinme becerilerini daha etkili kullanmalar1 agisindan normal gelisim gosteren akranlarindan
farklilagtiklarin1 belirtmislerdir. Ozellikle erken gelismisligin iistiin yetenekli 6grencilerin en belirgin 6zelligi
oldugu ama &grencilerin her alanda erken gelisim gdsteremeyecegi ve bu eszamanli olmayan gelisimin egitsel
sorunlara yol acabilecegini dile getirmislerdir. Bununla birlikte bir konu alani uzmani ise, konuya farkl bir bakis
acist ile yaklagarak, istliin yetenekli &grencilere basmakalip ozellikler atfetmek yerine, potansiyelleri,
potansiyellerini gergeklestirme diizeyleri ve kesfedilmesi giic bireye 6zgili 6zelliklerinin belirlenmesini daha
anlamli ve gerekli buldugunu ifade etmistir.

Ustiin yetenekli 6grencilerin, gelismis psikososyal becerilere sahip oldugu ya da bu becerilerin rehberlik
ve Ogretim olmaksizin gelistirilebilecegi diisiincesinin yanlis oldugu (Subotnik vd., 2011) egitsel ihtiyaglarinin
karsilanamamas1 durumunda yeteneklerini kullanma ve potansiyellerini gerceklestirme bakimindan sorunlar
yasayabilecekleri ifade edilmistir (Bakioglu & Levent, 2013; Ozbay, 2013). Konu alan1 uzmanlari, iistiin yetenekli
ogrencilerin bireysel hizlarinda ilerlemelerine olanak saglayan egitim uygulamalarini ise kosarak ve psikososyal
gelisimlerini izleyip gerekli onlemleri alarak dgrencilerin gereksinimlerinin karsilanabilecegini ifade etmektedir.
Ustiin yetenekli 6grencilerin anlagilma ve sevgi ihtiyacinin karsilanmasi ve dgrencilere sosyal uyum siireclerinde
destek olunmasi gerektigini belirtmektedir. Altun ve Yazici (2020) yapmis olduklart arastirma kapsaminda
rehberlik hizmetlerinde egitim ve kariyer rehberligine daha ¢ok odaklanildigini, 6grencilerin psikososyal
ihtiyaglariin ve rehberlik hizmetlerinin ise geri planda kaldigini dile getirmislerdir. Akbiiber ve digerleri (2019)
istlin yetenekli 6grencilerin, arkadaslari tarafindan anlasilamamalari, hatta dislanmalari gibi sorunlar yasadiklarini
belirlemislerdir. Ustiin yetenekli 6grenciler bilgiye ulasma, anlasilma, sevilme, kendilerini anlama ve kendilerini
kabul etmeye ihtiya¢ duyarlar (Grant, 2002) ve ihtiyag¢lar1 kargilanmadiginda kisilerarasi iligskilerinde uyumsuzluk
ve yalnizlasma egilimi gériilebilir (Kaiser & Berndt, 2004; Ozbay & Palanct, 2013).

Ustiin yetenekli 6grenciler genellikle yogun hatta asir1 olarak nitelendirilebilecek akademik ve duygusal
ozellikler sergileyebilmekte, normal gelisim gosteren akranlarindan daha talepkar ve duyarli olabilmektedir
(Manning, 2006). Hizl1 6grenmeleri sonucu sinifta sikilmalari, farkl: ilgi alanlarina sahip olmalari ve eszamanl
olmayan gelisimleri sebebiyle akranlariyla sosyal uyum, 6gretmenleriyle iletisim problemleri yasayabilirler
(Winstanley, 2009; Siegle & McCoach, 2010; Talas vd., 2013; Daglioglu, 2014; Citil & Ataman, 2018). Konu
alan1 uzmanlar iistlin yetenekli 6grencilerin akranlar1 ve dgretmenleriyle g¢atigmalar yasadiklari, kendilerine ve
okula yonelik olumsuz tutum gelistirdiklerini ifade etmistir. Aile ortami1 ve aile-gocuk iliskilerinin niteligi listiin
yetenekli 6grencilerin akademik basarist ve sosyal uyumu iizerinde 6nemli bir etkiye sahiptir (Olszewski-Kubilius
vd., 2014; Solow, 2001). Ustiin yetenekli 6grencilerin ailelerinin, akademik basariya asir1 odaklanmas, yiiksek
beklentilere sahip olmasi, cocuklarinin kisilik 6zelliklerinin ve tercihlerinin farkinda olmamasi gibi sebeplerle
sorunlar yasayabildikleri goriilmektedir (Akbiiber vd., 2019; Camdeviren, 2014; Solow, 2001). Ailelerin yanlis
tutum ve davraniglarina sebep olan bir diger faktor ailelerin dogru bilgi ve destek alabilecekleri kisi ve kurumlarin
yetersiz olmasidir (Kurnaz, 2014). Ustiin yetenekliler egitiminin tarihi, olumsuz kamuoyu ve bilgi kirliligi ile
kusatilmistir (Gallagher, 2000). Bu baglamda konu alani uzmanlar1 ailelerin iistiin yetenekli cocuklarina ve
egitimlerine yonelik yanlis tutumunun ve kamuoyundaki bilgi kirliliginin {istiin yetenekli 6grencilerin egitimlerini
olumsuz etkiledigini ifade etmektedir. Ozellikle ekonomik temelli ¢esitli kurumlarm olusmasi ve bu kurumlarm
aileleri sémiirmesinden dolay1 duyduklar1 kaygiy1 dile getirmislerdir. MEB’in (2013) istiin yetenekli 6grencilerin
egitiminin kazang temelli gelisme tehlikesini tehdit olarak ele aldig1 goriilmektedir. Bdyle bir egilimin ortaya
¢tkmasinin kaygi verici oldugu ve bu duruma yonelik Snlemler alimmasi gerektigi sdylenebilir. Konu alani
uzmanlari, iistiin yetenekli 6grencilerin egitimine yénelik politika ve uygulamalarin gelistirilmesi, BILSEM’lerin
esglidiimiiniin artirllmasi ve etkililiginin degerlendirilmesi ve bu dogrultuda egitim programlarinin gelistirilmesini
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onermislerdir. Ayrica, 6gretmen, yonetici ve ailelerin iistiin yetenekli 6grencilerin egitimi ve karsilastigi sorunlar
hakkinda bilgi ve farkindaliklarinin artirilmasini 6nermislerdir. Benzer sekilde Pfeiffer (2003) konu alani
uzmanlart ile yapmis oldugu aragtirmada, iistiin yetenekli 6grencilere egitim veren dgretmenlerin yeterliklerinin
istendik diizeyde olmadigini; Bilgic (2017) ise iistiin yetenekli 6grencilerin ailelerinin, ¢gocuklarinin bireysel ve
egitsel ihtiyaglarina yonelik farkindaliginin diisiik oldugunu belirlemis, aile ve d6gretmenlere yonelik egitimlerin
diizenlenmesini 6nermistir. Bu baglamda, iistiin yetenekli 6grencilerin 6gretmenlerine egitim verilen aragtirmalar
kapsaminda, 6gretmenlerin iistiin yetenekli 6grencilerin egitimine yonelik bilgi diizeyinde anlamli diizeyde artis
oldugu belirlenmistir (Gokdere & Cepni, 2005; Sahin & Kargin, 2013). Ustiin yetenekli dgrencilerin aile egitimine
odaklanan bir bagka arastirmada, egitimin ailelerin bilgi ve farkindaligimin artirilmasinda olumlu etkileri
goriilmistiir (Saranli & Metin, 2014). Bu arastirma ve daha once yiiriitiilen arastirma bulgulart dogrultusunda,
tistiin yetenekli 6grencilerin 6gretmen ve ailelerinin bilgi ve farkindalik diizeylerinin artirilmasina yonelik egitsel
onlemlerin alinmasi geregi 6ne ¢ikmaktadir. Tiirkiye’de iistiin yetenekli 6grencilere yonelik egitim politikalarinin,
Ogretim programlarinin ve Ogrencilerin ihtiyaclarii karsilayacak egitim uygulamalarinin yetersiz ve etkisiz
olmasi, BILSEM disinda MEB’in vyiiriittiigii baska bir program bulunmamas, iistiin yetenekli dgrenciler ve
ailelerinin bilgi ve farkindaligint artirmaya yonelik egitim ve danismanlik hizmetlerinin yetersiz olmasi, {istiin
yetenekli 6grencilerin egitimini olumsuz etkilemektedir (Akbiiber vd., 2019; Giigyeter vd., 2017; Sak vd., 2015).
Giderek yayginlasan destek egitim odalar1 (Tortop & Dinger, 2016) ve 2019 yilinda yiiriirlige giren Arastirma,
Gelistirme, Egitim ve Uygulama Merkezleri (ARGEM) iistiin yetenekli 6grencilere farkli secenekler sunulmasi
bakimindan énemlidir (Milli Egitim Bakanlig1 Ortadgretim Kurumlari, 2019). Farkli ve esnek egitim uygulamalari
icin yasal zemin olusturulmali ve iistiin yetenekli 6grencilerin egitiminde rol alan paydaslarin iistiin yetenekli
ogrenciler, egitim ve rehberlik ihtiyaglar1 hakkinda bilgi ve farkindaligi artinlmahidir (Bilgig, 2017; Citil, 2018;
Dogan & Kesici, 2015; Kurnaz, 2014; Reis & Renzulli, 2004).

Ustiin yetenekli dgrenciler, nitelikli dgretmenlere, destek egitim hizmetlerine, zenginlestirilmis ve
bireysellestirilmis egitim programlarina, kapsamli degerlendirme ve danigmanliga ihtiya¢ duyabilir (Leroux &
McMillan, 2007, Ozbay, 2013; Siegle & McCoach, 2010; VanTassel-Baska, 1998). Ustiin yetenekli 6grencilere
sunulan hizlandirma, zenginlestirme ve farklilagtirma olanaklarinin, 6grencilerin akademik basarisina,
tutumlarina, elestirel ve yaratici diisiinme becerilerine olumlu etkileri oldugu arastirmalarda belirlenmistir (Batdal-
Karaduman vd., 2019; idin & Aydogdu, 2021; Kaplan-Say1, 2013; McClarty, 2015; Ozyaprak, 2012). Benzer
sekilde Bilgi¢ (2017) tarafindan yiiriitiilen arastirma kapsaminda, konu alan1 uzmanlari {istiin yetenekli 6grencilere
hizlandirma ve zenginlestirme olanaklart sunulmasini Onermistir. Bu arastirma kapsaminda ise konu alani
uzmanlari, stiin yetenekli 6grencilere yonelik farklilastirilmis, zenginlestirilmis, hizlandirilmig veya tematik
programlarin gelistirilmesini, destek egitim odalari ve kaynaklariin olusturulmasint ve 6grencilerin ilgili ve
yetenekli oldugu alanlarda desteklenmesini dnermektedir. Ustiin yetenekli 6grencilere okul dist kurum ve
kuruluslarda calisma firsatlart ve mentorliik hizmetleri sunulmasini, program gelistirme, etkinlik tasarlama,
materyal gelistirme, dlgme-degerlendirme ve rehberlik destegi sunacak etkilesimli egitim bdlgeleri ve egitim
koordinatorliiklerinin olugturulmasini énermektedir. Citil (2018) iistiin yetenekli 6grencilerin egitim ihtiyaglarini
karsilamak icin Tiirkiye’de halen sadece BILSEM ve destek egitim odalari ile siirdiiriilen egitim hizmetlerinin
yetersiz oldugunu, farkli uygulamalarin da faaliyete gegmesi gerektigini ifade etmektedir. Bedur ve digerleri
(2015) destek egitim odalarinin kaynak yetersizligi ve dgretmenlerin yanlis algilar1 sebebiyle iistiin yetenekli
ogrencilerin ihtiyaclarii karsilayamadigi bulgusuna ulasmuslardir. Ustiin yetenekli dgrencilere ilgi ve ihtiyag
duyduklar1 alanlarda okul dis1 6grenme firsatlar1 ve mentorliik hizmeti sunulmalidir (Neihart & Teo, 2013;
Renzulli, 2002). Kutlu-Abu (2019) Tiirkiye’de iistiin yetenekli 6grencilere sunulan okul dis1 6grenme firsatlarinin
miize, hayvanat bahgesi, planetaryum (gok evi) ve sinema ile sinirl oldugunu belirlemistir. Bu firsatlara ek olarak
universite, endiistri ve toplumun is birligi dahilinde 6grencilere, liniversite gibi farkli kurumlardan dersler alma,
kamplar, karnavallar, saha gezileri ve spor miisabakalarina katilim olanaklar1 sunulmalidir (Leroux & McMillan,
2007; Neihart & Teo, 2013). Okul ydneticileri, 6gretmenler, 6grenciler ve ailelerin katilacagi sosyal faaliyetlerin
ve bu gruplar arasindaki koordinasyonun artirilmasi gerekmektedir (Talas vd., 2013). 2023 Egitim Vizyonu (MEB,
2018) kapsaminda iistiin yetenekli dgrencilere sunulabilecek farklilastirilmis 6gretim programlari ve egitim
modellerinin gelistirilmesinin, hizlandirma, zenginlestirme gibi uygulamalarin yeniden yapilandirilmasinin ve
okul dis1 kisi ve kurumlarla is birligi olanaklar1 sunulmasinin planlandigi gériilmektedir.

Ustiin yeteneklilerin egitiminde 6nemle ele alinmasi gereken bir diger konu dgretmen yetistirmedir
(Gokdere & Cepni, 2004; Giigyeter vd., 2017). Alanyazin incelendiginde evrensel gelismelere ve egitim
temellerimize uygun politikalar ve 6gretim programlarmin gelistirilmesi, gorev yapmakta olan &gretmenlerin
hizmet i¢i egitim ihtiyaglarinin belirlenmesi ve ihtiyaglarini karsilayacak hizmet ici egitim programlarinin
tasarlanmast, lisans programlarinda 6zel egitime yonelik derslerin artirilmast, iistiin yetenekli 6grencilerin egitimi
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alaninda sertifika programlari, alana 6zgii lisans, yiliksek lisans ve doktora programlarmin gelistirilmesinin
onerildigi goriilmektedir (Bilgi¢, 2017; Daglioglu, 2010; Gokdere & Cepni, 2004; Giigyeter vd., 2017; Kaya, 2013;
Kildan, 2011; Kurnaz, 2014; Sahin & Kargin, 2013). Hizmet ici egitimlerin brang farkliliklar1, 6gretmen ilgi ve
tercihleri dogrultusunda kiigiik gruplara uygulanabilecek sekilde evrilmesi ve egitimlerde uygulamaya agirlik
verilmesi alanyazinda 6ne ¢ikan Oneriler arasinda yer almaktadir (Altun & Vural, 2012; Gokdere & Cepni, 2004;
Kontas & Yagci, 2016). Konu alan1 uzmanlari, 6gretmen yetistirme programlarinda iistiin yetenekli 6grencilerin
egitimine yonelik daha fazla ders verilmesini, yan dal ve ¢ift ana dal yapma firsatlarinin sunulmasini, alana yonelik
lisansiistii egitim programlarinin niceliginin artirtlmasi ve niteliginin iyilestirilmesini dnermektedir. Bir uzmanin
giindeme getirdigi sinif egitimi boliimlerinde 6zel egitimin gesitli branglarinin yan dal olarak yapilandirilmast
onerisi, sinif dgretmenlerinin niteligine bilyiik katki getirebilir. Hizmet igi egitimlerin ise, siire ve niteliklerinin
evrensel standartlara uygun olarak iyilestirilmesini ve dgretmenlerin daha kolay ulasabilecegi pratik bir yapiya
dondstiiriilmesini, kisiye 6zgii, asamali ve planlt hizmet i¢i egitimler diizenlenmesini 6nermiglerdir.

Simirhliklar

Aragtirma nitel arastirma yontemlerinden olgu bilim deseni ile gergeklestirilmistir. Arastirmada elde
edilen veriler ¢calisma grubunda yer alan, Ankara ve Eskisehir illerinde gérev yapan yedi konu alani uzmaninin
goriigleri ile sinirhidir.

Oneriler

Aragtirmada konu alani uzmanlarinin iistiin yetenekli 6grencilerin egitimine iliskin goriis ve Onerileri
incelenmistir. Arastirma bulgularina dayali olarak ¢ok boyutlu, boylamsal tanilama yontem ve araglari
gelistirilebilir, tanilama siireglerinde gérev alan dgretmen ve uzmanlarin niteligi iyilestirilebilir. Ustiin yetenekli
ogrencilerin, &zellikleri, gereksinimleri ve karsilagtiklari sorunlar g6z oniinde bulundurularak ihtiyaglarini
karsilayacak egitim politikalari, 6gretim programlart ve egitim uygulamalarinin gelistirilmesi ve psikososyal
gelisimlerini destekleyecek gerekli danismanlik hizmetlerinin sunulmasi dnerilebilir. Ustiin yetenekli 8grencilerin
erken gelismislik, es zamanli olmayan gelisim ve asirt duyarlilik sergilemeleri sebebiyle yasanabilecek egitsel ve
psikososyal sorunlara yonelik onlemlerin alinmasi dnerilebilir. Ustiin yetenekli 6grencilerin diizeyine uygun
egitim uygulamalar1 ise kosularak erken gelismislikten kaynaklanabilecek sorunlarmn &niine gegilebilir. Ustiin
yetenekli 6grencilere nitelikli rehberlik ve psikolojik danigmanlik hizmeti sunularak &grencilerin es zamanl
olmayan gelisim, asir1 duyarlilik gibi 6zelliklerinin sebep olabilecegi sosyal ¢atisma ve yalnizlik gibi psikososyal
sorunlarmn dniine gegcilebilir. Ustiin yetenekli dgrencilerin ailelerine kamuoyundaki bilgi kirliliginden ve kazang
odakl1 kisi, kurumlardan korumak ve bilinglendirmek amaciyla gerekli egitim, danismanlik hizmetleri sunulabilir.
Ustiin yetenekli 6grencilerin ihtiyag duyduklar1 hizlandirilmis, zenginlestirilmis ve farklilastirilmis dgrenme
firsatlarim sunmak, daha nitelikli 6grenme yasantilar1 olusturmalarini saglayabilir. Ustiin yetenekli 6grencilere
okul dist kurum ve kuruluslarda ¢alisma firsatlart sunulmasi, ortaminda 6grenme yasantilarina ulagmalarini
saglayabilir. Bu baglamda uzman, kurum, kuruluslarla is birligi ve koordinasyonun artirilmasi ve mentorlitk
hizmetleri sunulmasi 6nerilebilir. Ustiin yetenekli dgrencilerin 6zellikleri, gereksinimleri ve karsilastiklar1 sorunlar
hakkinda ilgili egitim paydaslarinin bilgi ve farkindaliginin artirtlmasi igin gerekli egitim ve danigmanlik
hizmetleri saglanabilir. Ustiin yetenekli grencilerin egitimi alaninda gorev yapacak dgretmenlerin yetistirilmesi
icin lisans ve lisansiistii programlarin yap1 ve igeriginin iyilestirilmesi ve iistiin yeteneklilerin egitimine yonelik
ders say1 ve igeriklerinin artirilmasi onerilebilir. Ogretmenlere yonelik diizenlenen hizmet igi egitimlerin daha
islevsel ve pratik bir yapiya kavusturulmasi onerilebilir. Kisiye 6zgii ve asamali hizmet i¢i egitim uygulamalari ile
ogretmenlerin mesleki gelisimlerinin niteligi artirilabilir. Sinif egitimi boliimiinde iistiin yetenekliler egitimi yan
dal ve cift ana dal olarak yapilandirilabilir ve sinif $gretmeni adaylarinin alanda uzmanlasmasi saglanabilir. Ustiin
yetenekli 6grencilerin karsilastiklar1 sorunlarin belirlenmesine yonelik derinlemesine ve boylamsal aragtirmalar
yiiriitiilebilir. Ustiin yetenekli 6grencilerin egitimi alaninda vyiiriitiilen ve yiiriitiilebilecek programlara yénelik
program gelistirme ve etkililigi belirlemeye yonelik program degerlendirme arastirmalar yiiriitiilebilir.

Yazarlarin Katki Diizeyleri

Yazarlar, calisma konusunu belirleme, arastirma deseni, veri toplama, verilerin analizi ve ¢alismanin
raporlanmasi gérevlerini is birligi igerisinde gerceklestirmiglerdir.
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Abstract

Introduction: The current study aims at identifying the views and suggestions of experts regarding the educational
needs of gifted students and educational practices designed for them, and offering suggestions in order to improve
the current educational practices. For this purpose, the researchers examined the views of experts in the field on
diagnosing gifted students, their qualities and needs, the problems they face, educational services they require, and
the qualities of their teachers.

Method: The study group included seven experts in the field who were chosen via snowball sampling method,
which is one of the purposeful sampling methods. The study data were gathered in interviews with the experts,
using a semi-structured interview form. The method of content analysis was employed to analyse the data.

Findings: The participants indicated that the tests to diagnose gifted students in Turkey were not sufficient. They
suggested that the diagnosis should be made using multidimensional measurement tools starting from the early
childhood period. According to the views of the participant experts, precociousness and oversensitiveness were
the leading features that differentiate gifted students from their peers. The experts put great emphasis on the
developmental needs of gifted students and underlined that some conflicts may arise with peers and teachers if
these needs were not met. The experts who participated in the current study suggested that teachers’ competencies
should be improved, as well as offering a thematic curriculum, extra-curricular learning opportunities, and gifted
education services to gifted students in order to provide them with a better education.

Discussion: The current study concludes that it is of vital importance to improve the tools and processes to
diagnose gifted students, to develop educational policies as well as educational programs and practices that will
meet the needs of gifted students, to train teachers accordingly, and to take necessary precautions to deal with the
problems faced by these students.
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THE INVESTIGATION OF THE EXPERTS’ OPINIONS AND RECOMMENDATIONS ON THE EDUCATION OF 832
GIFTED STUDENTS

Introduction

Each child should be able to reach the educational services they need. This is also important for gifted
students due to their distinctive features. Siegle and McCoach (2010) emphasize that a virtuous society needs to
take care of the development of all its citizens. One of the effective ways to have a creative society that can produce
knowledge is to give importance to the education of gifted students. According to Renzulli (2012), educational
services designed for gifted students should be a priority in a society, in order to increase the number of individuals
who go beyond using the knowledge they gain to produce further knowledge and art. When gifted students are
provided with correctly-planned, well-structured, and qualified educational and guidance services, they can realize
their potential and play an important role in meeting society’s need for qualified human resources (Giirlen, 2021).
In this line, the Ministry of National Education (MoNE, 2013) not only considers it a must to give importance to
the education of gifted individuals who can produce science and technology for a country’s development, and who
can work at universities, industrial organizations, or other important institutions that meet the needs of a society,
but also supports the idea that these individuals can be influential on a country’s political strategies.

Gifted students demonstrate characteristics such as curiosity, a vast area of interest and imagination, a
remarkable skill of observation, a high level of thinking skills, learning quickly, and leadership skills (Citil &
Ataman, 2018). Gifted students who start school with previously gained basic skills perform better than the other
students in class most of the time, so available teaching practices might not meet such students’ needs (Brown,
2012; Clark, 1997). Furthermore, the educational needs of gifted children differ from other students’ needs as they
have a different line of vision from their peers, in terms of creativity and entrepreneurship (Clark, 1997). Bilgili
(2000) argues that there is a need for a holistic educational program and teaching practices for the diagnosis of
gifted students and monitoring them, which will in turn help those students to realize their potentials. In this line,
gifted students should be provided with intramural and extramural learning opportunities that can meet their
developmental needs, and that appeal to their interests and skills (Bonner, 2005; Sytsma, 2001). However, Altun
and Yazici (2020) point out that the psychosocial needs of gifted children are mostly ignored. Due to asynchronous
development and a high level of awareness, gifted students can have developmental features that are difficult to
manage, such as oversensitiveness, experiencing social and emotional problems, facing undesirable situations in
interpersonal relations, such as conflict, loneliness, vulnerability, and social alienation, while they in fact need
love, understanding, and social support, as do all students (Kaiser & Berndt, 2004; Ozbay & Palanci, 2013;
Silverman, 1997; Tieso, 2007; Winstanley, 2009). Because of the abovementioned reasons, educational systems
should provide gifted students with educational services that are appropriate to their potential and appeal to their
interests and talents, which will ensure developmental sustainability on the whole, as well as learning opportunities
that are suitable for their developmental level (Clark, 1997; Glass, 2004; Karakus, 2010).

Educational services designed for gifted students start with the process of diagnosis. The diagnosis is
made through traditional measurement tools such as intelligence and success tests, as well as viewing together the
data gathered from multiple criteria, the results of systematic observations regarding students’ development, and
information collected from different resources (Frasier & Passow, 1994; Ozbay, 2013). IQ tests, assessment of
skills, exam scores, and the views of families, teachers, peers, and students themselves can all be used to determine
whether the students are gifted (Wellisch & Brown, 2012). Pfeiffer (2003) indicates that it is necessary to develop
reliable and valid systems for diagnosis that will include a multidimensional source of information and viewpoint
within the field of the education of gifted students. In Turkey, there are deficiencies regarding the process and
tools of diagnosis, while there are also some on-going endeavours to update, diversify, and culturally adapt the
current measurement tools, and the main goal is to develop processes and tools of clinical and educational
diagnosis (MONE, 2013, 2018). The students diagnosed by Counselling and Research Centers (RAM) can receive
inclusive education at their schools or can join support education practices provided at Science and Arts Centers
(BILSEM) (MONE, 2013). Besides inclusive education and BILSEM practices, educational services provided for
gifted students in Turkey include starting school at an earlier age, getting promoted to the next class, enrichment
and acceleration programs, a differentiated curriculum, support education, and extracurricular activities (Dogan &
Kesici, 2015; Giirlen, 2021; MONE, 2013). As gifted students are still the most ignored group in the field of special
education, the approach adopted by the Ministry of National Education and its restrictive policies make it more
difficult for these students to receive the education they deserve, and lead to problems reaching the point of brain
drain (Bakioglu & Levent, 2013; Citil, 2018; Kaya, 2013). Sak et al. (2015) state that educational services designed
for gifted students are improving in Turkey, although some existing troubles include problems related to diagnosis,
the insufficiency of teaching programs, and the low quality of teachers, as well as stakeholders’ lack of knowledge
and awareness, and their negative attitudes. Although Turkey is aware of the importance of gifted students, the
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country faces deficiencies in terms of diagnosis, educational environments, teaching programs, and practices
(Cakir-lhan, 2020). When it comes to teacher quality, Feldhusen (1985) as well as Giigyeter et al. (2017) remark
that teachers of gifted students should be self-confident, enthusiastic, and flexible, while they are supposed to
appreciate giftedness and be knowledgeable and talented enough to meet the qualities and needs of gifted students.
In this respect, it is very important to provide graduate programs and design pre-service and in-service training
and certificate programs in order to ensure that teachers teaching various subjects at various grades gain these
competencies (Altun & Vural, 2012; Daglioglu, 2010; Gokdere & Cepni, 2004; Gligyeter et al., 2017; Kaya, 2013;
Kildan, 2011; Kontas & Yagci, 2016; Sahin & Kargin, 2013).

Meeting the needs of gifted individuals and bringing them up well is one of the priorities of many societies
(Tannenbaum, 2000). In Turkey, the Ministry of National Education also gives priority to providing gifted students
with educational services in line with their interests and skills, and it develops strategic plans in this context
(MONE, 2018). It seems possible to state that the importance given to the issue by the Ministry of National
Education also increases interest in the topic and the number of studies conducted on it. In this context, the
literature review shows that there are a number of studies focusing on the views of the stakeholders on the topic in
Turkey, but there is a limited number of studies examining the views of experts on the related topic (Aygiin, 2010;
Bebek, 2021; Bilgic, 2017). Bilgi¢c (2017) conducted a study and interviewed experts in the field in order to
evaluate educational policies designed for the education of gifted students. In this regard, the experts were asked
to give their opinions on diagnosis, educational models, educational programs, teacher training policies, and
awareness of gifted students’ education. The suggestions of the experts include creating a multidimensional and
culture-specific diagnosis system, developing culture-specific educational models, designing standardized
teaching programs specifically for gifted students, providing gifted students with opportunities such as acceleration
and enrichment programs, creating undergraduate programs in the field for teacher training, and offering families
and society a training on the topic, considering that families’ awareness is low. Within the scope of the studies
conducted abroad, Hertzog and Fowler (1999) carried out an action research to provide pre-school gifted students
with more qualified educational services by interviewing experts and various other stakeholders, while the views
of the experts played an important role in carrying out the action plan. Pfeiffer (2003) conducted a study based on
the views of experts to find solutions for the problems faced during the diagnosis or resulting from teaching
programs and teaching itself. In line with the views of the experts, it was found at the end of this study that there
was no agreement on the definition of giftedness in the field, that tools of diagnosis had validity problems, that
teaching programs were not sufficient in terms of scope and depth, and that teacher competencies were not at the
expected level.

Understanding what experts within the field of gifted education think about the issue would help policy-
makers make appropriate decisions for gifted education and come to an agreement in this line (McCulloch, 2010).
Studies focusing on the views of distinguished experts in the field are important in that they reveal a great amount
of ideas and perspectives (Pfeiffer, 2003). Considering their vast knowledge and valuable experience in the field,
the lack of sufficient studies focusing on the views of experts constitutes a significant gap. Examining the views
of experts with a multidimensional approach in the current study is expected to contribute to putting forth the
current practices of educating gifted students with its pros and cons, identifying the problems within the field and
offering some solutions, developing the needed educational policies and practices, and, finally, enriching the
literature. In this line, the purpose of the current study is to identify the views and suggestions of experts regarding
the educational needs of gifted students and educational practices designed for them, and to offer recommendations
in order to improve the current educational practices.

Method

The researchers received ethics permission dated 03.08.2015 and numbered 76942594-900/2774 from the
Hacettepe University Ethics Committee to carry out the present study. The experts participated in the study on a
voluntary basis after giving their consent.

Study Design

The present study employed phenomenological design, a qualitative research design. In this line, the
views of experts on the phenomenon of the education of gifted students were examined in detail. Phenomenology
aims at revealing the inferences individuals make from their experiences about a phenomenon (Cresswell, 2015).
It is helpful to identify how individuals make sense of a phenomenon and what their feelings and perceptions are
(Patton, 1990).
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Study Group

The study group was created via snowball sampling technique, which is one of the purposeful sampling
methods. Purposeful sampling makes it possible to reach individuals who have comprehensive knowledge about
a topic, while snowball sampling makes it possible to reach new resources appropriate for the study, and new
people knowledgeable about the topic, with the guidance of people with considerable knowledge about the topic
(Patton, 2014). As the participants guide researchers, new people are included in the study, and the sample size
thus increases like a snowball (Yildirim & Simsek, 2011). In the current study, the study group began to take shape
with the interviews conducted with two experts who carry out research in the field of gifted education in Ankara
and who are recognized in the field. In line with their suggestions, two more university faculty members working
in Ankara and Eskisehir were included in the study group. Then three more experts working at special education
institutions were included in the study group, as they were suggested to contribute their experience to the study.
When the gathered data began to repeat itself, which means that data saturation was reached, the data collection
process was ended. The repetition of data or repetition of people suggested to include in the study indicates data
saturation (Kerlinger & Lee, 1999; Kothari, 2004). As a result, the study group is composed of seven experts
working in Ankara and Eskisehir. Table 1 below shows the demographic characteristics of the experts who
participated in the current study.

Table 1
Demographic Characteristics of the Study Group
Expert Profession Age Gender

El Faculty member 44 Male
E2 Faculty member 35 Male
E3 Faculty member 42 Male
E4 Faculty member 56 Female
E5 Expert at a special educational needs school 24 Female
E6 Expert at a special educational needs school 35 Female
E7 Expert at a special educational needs school 38 Female

As in Table 1, four of the experts were university faculty members, while three of them were experts
working at a special educational needs school. Three of the experts were male, while four of them were female.
The participants’ ages ranged between 24 and 56. The participants were coded as “E1, E2, E3, ..., E7” in order to
ensure their anonymity.

E1 was a faculty member working at the Department of Guidance and Psychological Counselling and
carrying out studies on gifted people, and E2 was a faculty member working at the Department of Elementary
Education and carrying out studies on educating gifted students in a classroom environment. E3 was a faculty
member working at the Department of Gifted Education, and E4 was a faculty member working at the Department
of Curriculum and Instruction and carrying out studies on gifted education. E5, E6, and E7 were working at special
educational needs schools giving education to gifted students.

Data Collection Tool

The study data were gathered using a semi-structured interview form. The draft form was sent to six
experts working at the Department of Curriculum and Instruction, three experts working at the Department of
Educational Assessment and Evaluation, and one expert working at the Department of Guidance and Psychological
Counselling, in order to receive the opinions of these experts in terms of the scope of the form, its linguistic
appropriateness, and its understandability. The researchers made the necessary amendments in line with the expert
opinions and created the final version of the semi-structured interview form. The final semi-structured interview
form consists of seven questions. The form includes questions on the diagnosis of gifted students, the
characteristics and needs of these students, the problems they face, the educational environments and practices
they require, and the needs of the teachers teaching them.

Data Collection and Analysis

The researchers conducted the face-to-face interviews between January 2016 and March 2016 at places
requested by the participants, and recorded the interviews. The interviews lasted between 20 and 45 minutes. The
study data were analysed using content analysis in line with the data analysis steps suggested by Miles and
Huberman (1994). The audio recordings were transcribed by the researchers and transferred to a computer. Two
of the researchers took a role in the coding process, and noted down their ideas and observations regarding the
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content, identified codes in line with similar phrases and patterns, and identified themes in line with the codes and
distinctive features among the codes. The researchers made the necessary amendments on the codes and themes
in line with the literature, and finalized the codes and themes. Within the framework of the content analysis, the
experts’ views which were deemed important were quoted directly under the relevant theme. Intercoder reliability
was found to be 92% in line with the reliability formula suggested by Miles and Huberman (1994). A value of
reliability over 70% is considered a sufficient reliability value (Miles & Huberman, 1994).

Findings

The participants’ views on gifted education in the current study are gathered under seven themes:
problems with the diagnosis of gifted students; methods and tools used during the diagnosis of gifted students;
gifted students’ distinctive features that differ from their peers with a normal developmental process; needs of
gifted students resulting from being gifted; problems with the gifted education; educational practices designed for
gifted students; and needs of teachers teaching gifted students. The codes and direct quotations regarding the
related themes are given below.

Diagnosis of Gifted Students

The researchers gathered the views of experts on diagnosing gifted students. In this regard, they identified
problems related to the diagnosis of gifted students. The theme and codes regarding these problems are given in
Table 2.

Table 2
Problems with the Diagnosis of Gifted Students

Theme Codes
Uncertainty about the criteria and process of diagnosis
Uncertainty about the roles of people involved in diagnosis
Problems with the diagnosis Not using a variety of data sources in diagnosis
Teachers’ lack of knowledge and experience about diagnosis
Family pressure

As seen in Table 2, the participant experts stated that there was some uncertainty about the criteria and
processes used for diagnosing gifted students, as well as about the roles of people involved in diagnosis. They also
remarked that the diagnosis does not take advantage of a variety of data sources, that teachers do not have enough
knowledge and experience regarding diagnosis, and that there are difficulties resulting from family pressure. Some
of the experts’ views include the following:

“There is no one correct agreed-upon diagnosis system for gifted students and all other children in our

country.... The process, actors, goals, and materials of diagnosis have not been defined, accredited, or
linked.” E1

“What are the steps for educational diagnosis? Who are the authorities? How will ethical consent work?
How will the tools work here? There is a confusion about that.... Today, a doctor decides if your child
will go to school or not.... A single doctor has no idea about education, educational psychology,
educational development, or behaviour — they cannot, because they do not have such a training.” (E1)

“First of all, mothers and parents should be the first observers, and then pre-school teachers should be
good observers, and then come elementary school teachers. | think there are three main actors: families,
pre-school teachers, and elementary school teachers.” (E1)

“We have a single nomination system. Only the teacher nominates. In fact, there are different ways. For
example, peer nomination, parental nomination, self-nomination through observing oneself....” (E2)

“According to a study I conducted, elementary school teachers’ success rate of nominating gifted students
is 0.18, which means failure.” (E3)

“You can evaluate through portfolios, or peers can evaluate each other. We must conduct various
evaluations and tests. You can make an evaluation via different open-ended questions.” (E4)
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“Scanning is really important. Who shows the sign of being gifted? ... Elementary school teachers or
teacher candidates should be trained to gain this. Teachers, especially elementary school teachers, cannot
make the correct nomination.” (E2)

“I witnessed that all the students in a class were nominated to let them take their chance. This cannot be
conducted well because of the pressure from families, due to reasons such as: Why don’t you send my
child for diagnosis? What do they lack?” (E2)

Considering the views of experts on the issue, it is obvious that there is not a systematically-structured
diagnosis system, and there is uncertainty about the authorities, process, criteria, tools, and actors of the diagnosis.
Also, according to the participant experts, a variety of sources of data are not involved in the diagnosis. In this
context, experts suggest that teachers, peers, and parents should also have a say in the nomination process, and
that students should be able to nominate themselves. They also suggest that the views of pre-school teachers,
elementary school teachers, school counsellors, and psychologists should also be taken into consideration.
Moreover, they emphasize that preparing a portfolio can also guide the relevant people. Study findings also include
those teachers lack information and experience about the diagnosis, that they cannot be objective in nominating
students, and that they are affected by family pressure.

Methods and Tools Used in the Diagnosis of Gifted Students

The researchers gathered the views of experts on the methods and tools used in the diagnosis of gifted
students in the current study. There are two themes: problems with the methods and tools of diagnosis, and
suggestions about the methods and tools of diagnosis. The related themes and codes are given in Table 3.

Table 3
Methods and Tools Used in the Diagnosis of Gifted Students

Theme Codes

Limitations of paradigms measuring intelligence
Reliability problems of diagnostic tools

Cultural conformity problems of diagnostic tools
Cut points of diagnostic tools

Problems with the methods and tools of diagnosis

Improving the competencies of diagnosing experts
Suggestions about the methods and tools of diagnosis Developing multidimensional measurement methods and tools
Making diagnosis starting from the pre-school period

As is seen in Table 3, the participant experts stated that approaches to measuring intelligence and the
bases of these approaches are limited, while some diagnostic tools have problems of reliability and cultural
conformity. They emphasized the risk of missing some gifted students because of the cut points of diagnostic tools.
The experts suggested that the competencies of people responsible for diagnosing gifted students should be
improved, that multidimensional diagnosis methods and tools should be developed, and that diagnosis should be
initiated in the early childhood period. Some of their views on the problems with the methods and tools of diagnosis
are:

“WISC-R, Binet forms, other applications around the world focus on this: Do they think fast? Do they
solve a problem? Do they know much? Don’t we have paradigms of intelligence or talents other than
that? Will we make the measurement only from here? This is also controversial.” (E1)

“The Ministry conducts a preliminary pen-and-paper test and individually examines the students who
pass this test. So, what does a kid who passes the pen-and-paper test succeed in? | mean, is this
intelligence? You only measure teacher performance. We know that gifted children are not used to such
tests in many ways. They are completely lost.” (E1)

“I don’t find intelligence tests reliable either. I don’t trust assessments that are limited to a specific time
and require students to be fast.” (E2)

“TKT, WISC-R, Stanford-Binet and Leiter are in use. | think that tests designed for measuring intelligence
can give reliable results only when they are applied by good hands, in good time, and in a good way.”
(ES)

“Traditional tests have a problem of cultural conformity.” (E3)
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“BILSEM accepts those who have 130 or a higher score. | always ask myself what the difference is
between those getting 129 and 130. I don’t think there is a big difference. It does not predict anything
well.” (E2)

Considering the views of experts, it is obvious that they think diagnostic tools have some limitations in
that they address and measure intelligence only from certain standpoints. The participant experts emphasize that
some tests that are in use are not appropriate, and that the relevant people and institutions can miss some gifted
students during the diagnosis. They also indicate that some of the tools used in diagnosing gifted individuals are
appropriate in terms of validity and reliability, whereas some diagnostic tools that have a low reliability and some
problems of cultural conformity are also used. Furthermore, they remark that a difference of one point at the cut
points of intelligence tests are determinant, which can lead to unfairness. Some of their suggestions about the
diagnostic methods and tools are:

“I think there should be a set of tools that are defined in terms of stages. A preliminary decision can be
made about these children by taking qualitative observations into consideration more, evaluating and
reporting children in accordance with their developmental years and ages from their families’
perspectives, using tools based on observation, qualitative evaluation, and assessment. We must ask what
additional measurements and tools should be used following this decision, and we must prepare a rich
portfolio about that.” (E1)

“Long-term evaluation based on observation and qualitative data [should be made].” (E2)
“It would be helpful to evaluate children’s skills and ways of thinking besides with tests.” (E7)

“A person’s mental abilities do not consist of only physics, chemistry, maths, and history, which you
describe as a discipline. There are a lot of skills that do not correspond to a job in real life. Three-
dimensional thinking, consecutive thinking, ability to reason, competency of literature, imagination — |
mean, the thing you call talent is reduced to what? They have been reduced to lessons in that program.”
(E1)

“Children need to pass through some filters from early childhood, because early intervention means a
more effective result when special education is needed. We need this for families’ and children’s
readiness, children’s happiness, psychological, and social normality.” (E1)

“I think a child’s development in terms of different areas of intelligence can best be observed between
the ages of 3 and 6. But | believe that the results of observations can change according to children’s stage
of life, and they should be repeated regularly.” (E6)

The participant experts suggest the use of diagnosis based on multidimensional measurement methods
and tools, the views of teachers and families, and qualitative data relying on observation. They also suggest that
different indicators of intelligence should be taken into consideration, and longitudinal evaluations should be used.
Furthermore, they emphasize the importance of diagnosing gifted students starting from the pre-school period for
students and parents.

Gifted Students’ Distinctive Features That Differ from Their Peers with a Normal Developmental Process

The researchers gathered the views of experts on gifted students’ distinctive features that differ from their
peers with a normal developmental process in the current study. The related themes and codes are given in Table
4.

Table 4

Gifted Students’ Distinctive Features That Differ from Their Peers with a Normal Developmental Process

Theme Codes
Precociousness
Asynchronous development
Their features that differ from their peers Oversensitiveness
Effective use of high-level thinking skills
High motivation

As is seen in Table 4, gifted students’ distinctive features that differ from their peers include
precociousness and asynchronous development. According to the views of the participant experts, gifted students
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can demonstrate oversensitiveness, make use of high-level thinking skills more effectively when compared to their
peers, and have a high motivation. Some of the views of the experts include:

“I think that oversensitiveness is the most distinctive feature of a gifted child.” (E2)

“These children can learn how to read and write on their own. Their parents don’t teach them. Mostly,
they are at the level of primary school 4™-5" grade when they are only 4-5 years old. However, their
writing skills are bad as motor skills are not developed yet.” (E3)

“They sometimes have difficulty in clearing something up, because they have a lot of things passing
through their mind at the same time. Expressing or writing can sometimes be a handicap as these skills
cannot keep up with their thoughts.” (E5)

“There are some findings in the literature about qualities such as oversensitiveness or sentimentality” (E2)

“The way these children think is different. They like talking about things such as numbers, maths,
experiments, or space, and they like exploring the unknown.” (E7)

“Even if we give them unstructured materials, different things can come out. They think limitlessly. They
are creative.” (E5)

“Their behaviours are different from other kids, and they have a high motivation.” (E4)

According to the experts, precociousness is the leading distinctive feature of gifted students. They
mention that gifted students display asynchronous development, which means that some features develop very fast
while other features cannot keep up with this developmental pace. Also, they underline those gifted students differ
from their peers in being oversensitive. Furthermore, they state that gifted students make use of high-level thinking
skills, they are more creative, and they have a high level of motivation.

“You should address the qualities of gifted students separately. Firstly, you should address their inborn
qualities — | mean, their potential. Secondly, you should address the developed and underdeveloped
qualities of these students after they are born. In other words, how could this potential develop in this
period? Thirdly, there are things that do not act as an indicator easily, but reveal the expectations of life,
the world, the temporariness, culture, and the era you are living in, about the human skills. Sometimes, a
trauma you have, a friend you meet, an event you experience reveals or triggers a quality of yours that
you have never realized. And you see that you are such a resilient, strong, patient, or emotional person.
You notice that, you explore that. Unless you look at the field of gifted individuals freely, and if you draw
borders, and if you start with the question of what we will do within the border of this outline, which |
think means that you lose from the beginning.” (E1)

Another participant expert also stated that it is necessary to identify gifted students’ inborn qualities, the
level at which they realize their potential in the following periods, as well as their personal qualities which have
not shown up yet, emphasizing that one should not restrict gifted students’ qualities to stereotypical schemas.

Needs of Gifted Students

The researchers gathered the views of experts on the needs of gifted students and extracted two themes:
the needs of gifted students, and suggestions to meet these needs. The relevant themes and codes are given in Table
5

Table 5
Needs of Gifted Students and Suggestions to Meet These Needs

Theme Codes

Need to proceed at an individual learning pace
Need to be understood

Need for social conformity and acceptance
Need for trust and love

Identifying psychosocial developmental risks
Providing psychosocial guidance

Planning career development

Creating lifelong monitoring systems

Needs of gifted students

Suggestions to meet the needs of gifted students

Ozdiyar-Gedik et al. 2022, 23(4)



THE INVESTIGATION OF THE EXPERTS’ OPINIONS AND RECOMMENDATIONS ON THE EDUCATION OF 839
GIFTED STUDENTS

As is seen in Table 5, the participant experts stated that gifted students have to proceed at their own
individual pace. They emphasized that gifted students need social conformity, social acceptance, trust, and love,
as well as being understood, and their psychosocial developmental risks should be identified. They have suggested
that gifted students should be provided with psychosocial guidance services, that their career development should
be supported, and that systems should be created to monitor their lifelong development. Some of the views of the
experts are:

“Parents should see the issue as it is.... Their basic need is that their talents cannot be supported.... In
fact, they have only one need: to proceed.” (E2)

“| think they are not happy. The concept called social acceptance comes in. They need to be accepted by
their friends socially. This is mostly about the teachers in class....” (E2)

“They do not have social or emotional problems when they are together, but they can sometimes stay
alone in a heterogeneous group. First of all, it should not be forgotten that these individuals are only Kids.
Their need for interest, motivation, and love should be met.” (E6)

“We need to solve what will control the energy of these kids in the early childhood period correctly. When
you mention giftedness, you should analyse psychosocial developmental risks and should make
investments for that.... You should start with a family guidance that tends to integrate people into the
system for the early childhood period.” (E1)

“When school is over, there is neither monitoring nor following up nor recording. Gifted students go off
the radar. There is a need for a mechanism that will address the issue during adulthood, because they are
unhappy. They get divorced, they exercise violence, they suffer from violence, they give up very quickly,
they make frequently changing decisions, they take high risks. Because of that, with a lifelong monitoring
system that will involve the whole life, the phases of parents, early childhood, peer relations, psychosocial
development, career plan, happiness, social adaptation, and adult education should be guided very well.”
(E1)

The participant experts stated that the basic need of gifted students is to proceed at their own individual
learning pace. They focused on the importance of teachers to meet the students’ need for trust and love, as well as
being understood. Furthermore, they emphasized the importance of analysing psychosocial developmental risks,
as well as ensuring gifted students’ social acceptance and adaptation. They suggested creating a monitoring system
to provide guidance and counselling services during adulthood.

Problems With the Education of Gifted Students and Suggested Solutions
The researchers gathered the views of experts on the problems faced during the education of gifted
students. The related themes and codes are given in Table 6.
Table 6
Problems with the Education of Gifted Students and Suggested Solutions

Theme Codes
Conflicts with peers

Conflicts with teachers

A high level of anxiety

Problems faced by gifted

students Self-isolation
Adopting a negative attitude towards school
Families’ lack of information
Problems resulting from Families’ negative attitude
stakeholders Information pollution in the public regarding the issue

Considering gifted students as a source of income

Making the necessary arrangements in education policies

Making arrangements for early diagnosis and educational intervention

Informing teachers, administrators, and families about the problems faced by gifted students
Developing curriculum for BILSEMs

Ensuring coordination among BILSEM:s around the country

Evaluating the efficiency of BILSEMs

Creating a database to monitor the development of gifted students

Having some universities create a school in the field of gifted individuals

Suggested solutions for the
problems with the
education of gifted students
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As is seen in Table 6, the participant experts stated that gifted students have various problems with their
peers and teachers, and they can develop negative behaviours and attitudes. They emphasized that factors such as
information pollution in the public, considering gifted students as a source of income, families’ lack of information
as to gifted individuals and their education, and parents’ negative attitudes lead to problems. To solve the problems
faced during the education of gifted students, the experts suggested that the necessary policies and practices should
be developed, that necessary arrangements should be made regarding BILSEMs, that all stakeholders should be
informed about the issue, and that some universities should specialize in the field of gifted education. Some of the
views of the experts include:

“As they mostly know how to read and write, and they perform better than their peers in class, the
problems begin when they actually start school.... They have such a life that they are pushed to live in
their own imaginary world due to getting lonely because of being isolated socially.” (E2)

“Children say they are not understood, the curriculum is not appropriate for them, and they ask what they
are doing with this boring curriculum. They also cannot get on well with the teacher.” (E4)

“Teachers do not know how to approach these children. They cannot accept the unusual behaviours of
these children and punish them. Teachers need to change their attitudes. Some of the students hate school
because of the negative things they face at school, and they don’t want to go to school.” (E3)

“They have a high level of performance anxiety about making a mistake.” (E5)

“As these children are accelerated because they are gifted and told that they are different from others,
they naturally start to isolate themselves from others.” (E2)

“Suddenly, people forget to be a mother or father. They turn into a “knight teacher” with the effort to
develop their kids as they see the potential in them. They forget about the humanistic development of
their kids and they are possessed with the pressure to think of what else they can do. When schools
motivate families about that, a lot of unscientific attitudes appear. When you surf the internet, you see a
great number of false information or institutions. Most of them are institutions that are based on exploiting
the kid and focus on earning more. We need not marketize the issue. We need to analyse and build families
through more realistic, calmer, technical, and scientific practices.” (E1)

“BILSEMs are a typical example of malpractice in Turkey. According to which criteria are teachers
chosen? According to what is the curriculum designed? By what are these kids affected? How are
activities conducted out of school? We have had these institutions for years. Have they done measurement
or R&D? What have children who go there contributed to the system or their life? What has changed in
their life? BILSEMs do not have a databank as to the children they educate. What has happened to these
kids? In which sector do they work? Are their employers satisfied? Are they happy with their own lives?
Are they normal in psychosocial terms? Are they monitored? There is not a database. People get into the
system and go away. How can you decide on the quality of something you do not know? You monitor
neither the process nor the outcome.” (E1)

“The schools where these students receive education should have school counsellors who are specialized
in this field, and parents should receive information and support about these children. Our country needs
the reports and studies of scientists about this issue. The government should consider these education
reforms as an immediate action plan. | wish all the kids would have life experiences appropriate to their
qualities.” (E6)

“Certain institutes, schools, or faculties should focus on certain issues, they should be associated with
that. There is only one university in Turkey, a YOK university.... All the universities are an exact copy
of one another. But in fact, one of them can rise to prominence with a department of Elementary
Education, another with technology-based practices, another with curriculum development practices,
another with the investment it makes in kids with different developmental qualities, and another with arts
and talents education. We should encourage the birth of such schools and rivalry.” (E1)

The participant experts stated that when the needs of gifted children are not met, they have conflicts with
their peers and teachers, they face situations such as not being understood or being isolated, and they have problems
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such as isolating themselves and developing a negative attitude towards school. They emphasized that the problems
result from the information pollution created by the stakeholders, especially the public, and from the misguided
practices of considering gifted students as a source of income and exploiting them, and from the negative attitudes
displayed by families. The experts suggested that necessary educational policies and practices should be
developed, that some arrangements should be made for early diagnosis and educational intervention, that a
database should be created to monitor the development of gifted students, and that awareness should be raised
among the stakeholders. Furthermore, they emphasized the need to develop a curriculum for BILSEM, to evaluate
the efficiency of BILSEMs, and to ensure coordination all around the country.

Educational Practices Designed for Gifted Students

In the current study, the researchers gathered the views of experts on the educational practices designed
for gifted students, and on this topic identified two themes: suggestions for intramural and for extramural practices.
The related themes and codes are given in Table 7.

Table 7
Educational Practices Designed for Gifted Students

Theme Codes

Inclusive practices

Avoiding labelling in inclusive education

Creating educational paths appropriate to students’ qualities

Providing opportunities for differentiation, enrichment, and acceleration
Designing thematic educational programs

Providing the opportunity to do interdisciplinary study

Providing learning opportunities reflecting real-life cases

Supporting students in fields where they excel

Conducting process- and product-oriented evaluation

Creating support education rooms and resources

Providing students with the opportunity to work at institutions outside of school

Suggestions for intramural
practices

Ensuring coordination between the education given at school and at BILSEM
Suggestions for extramural Providing students with mentorship services
practices Training support education teachers
Creating interactive educational departments and coordinating offices

As seen in Table 7, the participant experts suggested providing gifted students with opportunities for
inclusive, differentiated, enriched, and accelerated education, as well as providing learning experiences, materials,
evaluation and assessment, and guidance appropriate for these students. They also suggested directing gifted
students to institutions outside of school in line with their needs, providing mentorship, and ensuring the
coordination of intramural and extramural activities. Some of the views of the experts include:

“We call it inclusive education, but what they mean is actually integration, not inclusion. We only use
inclusion as a concept. These students should definitely be included in inclusive education. The
educational needs of gifted students who attend normal classes can only be met this way.” (E2)

“In-class practices should definitely be enriched, because these children can get bored easily during
normal education. Visual and audio materials should often be used together. These children can be
directed to projects in which they can conduct field studies, or their development can be monitored via
portfolio studies. Educators should develop different evaluation and assessment methods.” (E6)

“The school will enrich and strengthen its infrastructure, will meet the needs of this child. When
necessary, we will have a resources room and teacher. We will keep the child at school, and this child
will benefit from both resources room and teacher at school.” (E1)

“The curriculum of the Ministry of National Education can be ignored, and a thematic program can be
developed instead. You can have themes different from the Ministry’s themes.” (E3)

“We must create educational pathways for these children. Pathway here means the path a child can follow
in accordance with their personal profile. The most important quality of these pathways is this: They do
not define you as a maths-and-science or social sciences student. We need to integrate pathways that
combine different areas and abilities.” (E1)
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“Will you establish an observatory for a child who has a great interest in and curiosity about space? Will
you establish a workshop for a child who has a great interest in mechanics? We need to ensure that these
children meet institutions and organizations in real life.... Do you want biology? The child can work at
the Ankara Cancer Research Center. Send them to the Space Observatory, they can work there. They can
work at the Atomic Energy Institution. We can educate these children by helping them to get in touch
with real projects, institutions, and people.” (E1)

“If the child attends a program outside of school, a coordination should be ensured. There is not an
interaction in normal education classes with kids who go to BILSEM. Perhaps these children won’t have
to sit still and wait in class if the elementary school teacher can get in touch with them or bring something
for the child in parallel with BILSEM.” (E2)

“There can be mentorship practices. There can be some practices of working with a supervisor. But 1
don’t find it reasonable for them to receive a full-time separate education in special classes.” (E2)

“I think you should create interactive educational departments for all the students whose development is
different from others. The program, working in accordance with the profile of the educational
departments, should cooperate in terms of assessment, pedagogies, and learning psychology with the
coordination of educational psychologists and sociologists.” (E1)

The participant experts emphasized the need for gifted students to be included in inclusive education
practices, to have access to enriched educational opportunities, thematic teaching programs, and interdisciplinary
studies, and to proceed in the field in which they are talented. They suggested creating educational pathways
appropriate to students’ qualities, enriching support education rooms and resources, and evaluating learning in a
process- and product-oriented way. They also suggested ensuring that these students have access to learning
experiences in real-life cases at institutions and organizations, that their learning should be monitored with the
coordination of the school and BILSEM, that they should be provided with mentorship, and that interactive
educational departments should be created to meet all the needs of students who have a different developmental
pace.

Needs of Teachers Teaching Gifted Students

The researchers gathered the views of experts on the needs of teachers teaching gifted students. The
related theme and codes are given in Table 8.

Table 8
Needs of Teachers Teaching Gifted Students
Theme Codes
Improving the quality of in-service training
Suggestions to improve Providing elective courses for pre-service training
teachers’ competencies Offering gifted education as a minor or major during pre-service education

Creating various expert fields in graduate programs designed for gifted education

As seen in Table 8, the participant experts suggested that teacher candidates should be given the
opportunity to acquire more knowledge and skills in gifted education, and that teachers should be provided with
the opportunity to have quality in-service training. Furthermore, they suggested developing opportunities of
graduate education for gifted education. Some of the views of the experts include:

“Among OECD countries, Turkey is the country with the fewest hours of in-service training. | think we
must build a more compact, practical, and easily transformable structure. Teachers should be trained every
year through practices designed by experts in each interactive educational departments, not on a random
basis. And these trainings should proceed consecutively. An effective model should be created here and
the time durations should be extended appropriately.” (E1)

“When it comes to teacher training, experts should be trained for special students in order to meet their
needs.” (E6)

“The pre-service part is too insufficient. We cannot learn how to approach gifted students through only
one part included in only one lesson of ‘Special Education.”” (E5)
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“For example, a university should be able to say that I am conducting a program for elementary school
teachers on the education of gifted children.” (E1)

“This topic should be differentiated as a minor for elementary school teachers, because a class with a
gifted student is different from a class with a student who has a learning difficulty, or who is mentally-
disabled or autistic. The student should graduate after following a series of well-structured courses. When
they graduate, they are elementary school teachers, but your minor is teaching in a class with a gifted
student. We need to ensure this. Only in this way can we improve quality.” (E2)

“Curriculum in the faculties of education, graduate programs.... For example, [ am just suggesting, under
the umbrella of elementary education, you can conduct programs such as technology and develop a
technology-supported program, developing materials, education of gifted children, education of children
who need a special education or who have a learning disability. If two universities focus on that in
graduate programs, the experts who are the graduates of these programs alone can be more than enough
to deal with the issue in this country.” (E1)

The participant experts suggested making in-service training more practical for teachers teaching gifted
students, extending the duration of these trainings, and improving their quality. They also suggested including
more courses on gifted students in undergraduate programs, or even designing an opportunity to do a minor or
major in the department of Elementary Education. Moreover, they suggested restructuring university graduate
programs so that students can gain expertise in gifted education as a specific field of study.

Discussion

The present study aims at evaluating the views of experts working in the field of gifted education on the
educational policies and practices in Turkey, and their suggestions on how to improve the current situation. In this
regard, the views emerging during the course of the interviews with the experts can be grouped under the following
headings: the process of diagnosis, diagnostic tools and methods, features and needs of gifted students, problems
faced by gifted students, educational practices they require, and needs of teachers teaching them.

It is necessary to make use of reliable, valid, and multidimensional measurement tools, as well as
multifaceted criteria and data gathered from different sources, in order to diagnose gifted students (Frasier &
Passow, 1994; Ozbay, 2013; Pfeiffer, 2003; Wellisch & Brown, 2012). Pfeiffer (2003) carried out a study with
experts in the field and concluded that diagnostic tools suffer from validity problems, while Bilgic (2017)
conducted a study revealing the need for multidimensional and culture-specific diagnostic practices. Within the
framework of the current study, the participant experts indicated that there are some uncertainties about the criteria,
the process, and actors’ roles in diagnosing gifted children, that the tests used in diagnosis are limited, that the
nomination process does not take advantage of different sources of data, and that teachers do not have enough
knowledge and experience with regard to diagnosing and nominating gifted students. In this respect, the current
study’s findings are in parallel with the previous studies in the literature. The current study also shows that the
participant experts consider it a problem when doctors have the authority to make a diagnosis and label that will
determine children’s future lives though they do not have the necessary pedagogical knowledge and experience,
so they feel that it is necessary to rethink the actors and authorities involved in diagnosis, and they question the
related process. Kurnaz and Ekici (2020) show that there are differences among institutions in terms of diagnostic
practices in Turkey, and that they are far from being in agreement. Giigyeter et al. (2017) argue that most of the
institutions that are responsible for educating gifted students in Turkey lack a valid and comprehensive diagnostic
system. It is considered a deficiency not to have multiple criteria apart from intelligence and success tests in
BILSEM diagnosis practices (Kurnaz & Ekici, 2020). It is obvious that the measurement tools that are still in use
for educational assessment and diagnosis at every age are out of date and insufficient (Citil, 2018; Kurnaz, 2014;
MONE, 2013), and plans have been made to carry out some practices in order to improve the current situation and
develop standardized measurement tools (DPT, 2019; MONE, 2018). Furthermore, it has been proposed to use
multiple criteria and tools, as well as opening centers of diagnosis and monitoring (DPT, 2019; MONE, 2018). In
addition, there are some diagnostic practices that are based on multiple criteria and samples identifying field-
specific talents and making an on-going diagnosis during the program, such as Gifted Individuals Educational
Programs Model (UYEP) (Sak, 2011). As a result, considering the views of experts and good practices in Turkey,
it seems appropriate to restructure diagnostic tools, actors, authority, and processes. Moreover, it is important to
diagnose gifted students at an early age, and families and especially elementary school teachers have a critical role
in this process (Kaya, 2019; Kildan, 2011; Kurnaz & Ekici, 2020; Schroth & Helfer, 2008). For this reason, the
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training of people and experts to get involved in diagnosing gifted students should be given the importance it
deserves (Bildiren & Uzun, 2007). Likewise, in the current study, the participant experts suggest developing
reliable diagnostic methods and tools that are multidimensional and take individual differences into consideration,
and that can be applied starting from an early age, while they also recommend improving the competencies of the
experts who conduct the diagnosis.

The literature review shows that gifted students demonstrate precociousness when compared to their
peers: they have a rich vocabulary, a strong sense of curiosity and justice, oversensitiveness, perfectionism, high
levels of motivation and concentration, high-level thinking abilities, a superior memory, different ways of learning,
and leadership skills. They can learn very quickly, and they require less repetition and exercise to learn something
new (Altun & Yazici, 2018; Ataman, 2004; Giindiiz, 2010; Kontas, 2010; Ogurlu & Yaman, 2010; Siegle &
McCoach, 2010; Song & Porath, 2006). Similarly, the participant experts in the current study also mentioned that
gifted students have some distinctive features such as precociousness, asynchronous development,
oversensitiveness, high motivation, and high-level thinking skills. They also remarked that precociousness is the
leading feature of gifted students, but these students cannot have precociousness in all domains of life, which
means that this asynchronous development might lead to educational problems. However, one expert approached
the issue from a different perspective and underlined that instead of attributing stereotypical qualities to gifted
students, it would be more helpful to identify their potential, how much they realize their potential, and individual
qualities that are difficult to explore.

Gifted students are thought to have more developed psychosocial skills, although these skills cannot be
improved without guidance and education (Subotnik et al., 2011), and they can experience some problems with
realizing their potentials and making use of their skills if their educational needs are not met (Bakioglu & Levent,
2013; Ozbay, 2013). In parallel with this, the participant experts in the current study remarked that the needs of
gifted students can be met by using educational practices that allow them to proceed at their own pace and
monitoring their psychosocial development in order to take necessary precautions. The experts also underlined the
importance of meeting the needs of gifted students to be understood and loved, and to support them in terms of
social adaptation. Altun and Yazic1 (2020) also note in their study that guidance services mostly focus on education
and career guidance, ignoring students’ psychosocial needs and guidance for that purpose. Akbiiber et al. (2019)
underline that gifted students cannot be understood by their friends and are even alienated by them. Gifted students
need to reach information, be understood and loved, and understand and accept themselves (Grant, 2002), and they
tend to show nonconformity and loneliness when their needs are not met (Kaiser & Berndt, 2004; Ozbay & Palanci,
2013).

Gifted students can exhibit intense or even excessive academic and emotional qualities, and they can be
more demanding and sensitive when compared to their peers with normal development (Manning, 2006). As they
get bored in class because they learn quickly, have different areas of interest, and show asynchronous development,
they can experience problems with social conformity to their peers, and communication problems with their
teachers (Winstanley, 2009; Siegle & McCoach, 2010; Talas et al., 2013; Daglioglu, 2014; Citil & Ataman, 2018).
The participants of the current study stated that gifted students experience some conflicts with their peers and
teachers, and they adopt a negative attitude towards themselves and school. The family environment and the quality
of family-child relations have an important impact on students’ academic success and social conformity
(Olszewski-Kubilius et al., 2014; Solow, 2001). Gifted students might experience some problems as their families
are too focused on academic success, have too high expectations, or are not aware of their child’s personal qualities
and preferences (Akbiiber et al., 2019; Camdeviren, 2014; Solow, 2001). Another factor that leads to adverse
behaviours of families is the lack of people and institutions that can support them and inform them correctly
(Kurnaz, 2014). The history of gifted education is immersed in negative public opinion and information pollution
(Gallagher, 2000). In this context, the participants of the current study indicated that the misguided attitudes of
families towards their children and their education, as well as the information pollution that dominates public
opinion, negatively affect the education of gifted students. The experts also expressed their anxiety about the
money-minded institutions and their exploitation of the families. It is apparent that MONE (2013) considers the
development of profit-based gifted education as a danger. Such a trend is indeed worrying, and it is necessary to
take precautions against its development. The participants of the current study suggested developing policies and
practices for the education of gifted students, improving the coordination among BILSEMs and evaluating their
efficiency, and developing educational programs toward this end. Furthermore, the experts suggested raising the
awareness of teachers, administrators, and families regarding the education of and problems faced by gifted
students. Similarly, Pfeiffer (2003) carried out a study with experts in the field and concluded that teachers teaching
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gifted students were not competent enough, while Bilgi¢ (2017) found that families of gifted students had a low
level of awareness about the individual and educational needs of their children and suggested arranging trainings
for families and teachers. In this context, studies in which teachers of gifted students were given training concluded
that there was a statistically significant increase in these teachers’ levels of knowledge about the education of
gifted students (Gokdere & Cepni, 2005; Sahin & Kargin, 2013). Another study that focused on the training of
gifted students’ families showed that the training had some positive effects on the knowledge and awareness of
families (Saranli & Metin, 2014). In line with the findings of the current study and of previous ones, it is obvious
that there is a need to take educational steps to increase the level of knowledge and awareness of gifted students’
teachers and families. In Turkey, the education of gifted students is negatively affected by the fact that educational
policies, programs, and practices designed to meet their needs are either deficient or inefficient. The Ministry of
National Education has no program other than BILSEM, and there is no quality educational and counselling service
that can raise gifted students’ and their families’ knowledge and awareness (Akbiiber et al., 2019; Giigyeter et al.,
2017; Sak et al., 2015). Support education rooms, which are gradually becoming more common (Tortop & Dinger,
2016), and Research, Development, Education, and Practice Centers (ARGEM), begun in 2019, are important for
providing gifted students with alternatives (Secondary Education Institutions of the Ministry of National
Education, 2019). It is necessary to create a legal basis for alternative and flexible educational practices, and
stakeholders involved in the education of gifted students should have a better understanding and awareness about
gifted students and their educational and guidance needs (Bilgig, 2017; Citil, 2018; Dogan & Kesici, 2015; Kurnaz,
2014; Reis & Renzulli, 2004).

Gifted students might require qualified teachers, support education services, enriched and individualised
educational programs, a comprehensive evaluation, and counselling (Leroux & McMillan, 2007; Ozbay, 2013;
Siegle & McCoach, 2010; VanTassel-Baska, 1998). Previous studies reveal that providing gifted students with the
opportunity to have accelerated, enriched, and differentiated programs have a positive impact on their academic
success, attitudes, and critical and creative thinking (Batdal-Karaduman & Davasligil, 2019; idin & Aydogdu,
2021; Kaplan-Say1, 2013; McClarty, 2015; Ozyaprak, 2012). Similarly, in the study carried out by Bilgi¢ (2017),
experts suggested providing gifted students with opportunities for enriched and accelerated programs. In the
current study, experts suggested developing differentiated, enriched, accelerated, or thematic programs for gifted
students, designing support education rooms and resources, and supporting students in the fields in which they
have interest and talent. They also suggested providing gifted students with the opportunity to work at institutions
and organizations outside of school, designing mentorship services, and creating interactive educational
departments and coordination that will help with developing programs, designing activities, developing materials,
evaluation and assessment, and guidance. Citil (2018) argues that gifted students in Turkey can only reach
educational services through BILSEM and support education rooms, which are not sufficient, and it is necessary
to initiate other practices. Bedur et al. (2015) likewise indicate that support education rooms cannot meet the needs
of gifted students due to limited resources and the misguided perceptions of teachers. Gifted students should be
provided with learning opportunities and mentorship in their areas of interest outside of school (Neihart & Teo,
2013; Renzulli, 2002). Kutlu-Abu (2019) finds that out-of-school learning opportunities in Turkey are limited to
visits to a museum, zoo, planetarium, or cinema. In addition to these visits, gifted students should be provided with
the opportunity to receive education from other institutions such as universities, or participate in camps, festivals,
field trips, and sporting events, with a collaboration among universities, industry, and society (Leroux & McMillan,
2007; Neihart & Teo, 2013). It is necessary to strengthen coordination among school principals, teachers, students,
and families, and increase the number of social events attended by these stakeholders (Talas et al., 2013).
Authorities have begun planning the restructuring of differentiated educational programs and models, to be
presented within the framework of Education Vision 2023 (MONE, 2018), along with practices such as
acceleration and enrichment, and to ensure cooperation among actors and institutions outside of school.

Another important issue regarding the education of gifted students is training teachers (Gékdere & Cepni,
2004; Gugyeter et al., 2017). Some suggestions on this matter in the literature include developing educational
policies and programs in line with international developments and Turkish educational fundamentals, identifying
the needs of teachers for in-service training and designing in-service training programs to meet their needs,
increasing the number of courses on special education in undergraduate programs, developing certificate programs
on gifted education, as well as undergraduate, master’s and doctoral programs (Bilgi¢, 2017; Daglioglu, 2010;
Gokdere & Cepni, 2004; Giigyeter et al., 2017; Kaya, 2013; Kildan, 2011; Kurnaz, 2014; Sahin & Kargin, 2013).
Some suggestions in the literature include ensuring variety in school subjects in in-service training, transforming
in-service training into small-group sessions in line with teachers’ interests and preferences, and focusing on
practice during in-service trainings (Altun & Vural, 2012; Gokdere & Cepni, 2004; Kontas & Yagci, 2016).

Ozdiyar-Gedik et al. 2022, 23(4)



THE INVESTIGATION OF THE EXPERTS’ OPINIONS AND RECOMMENDATIONS ON THE EDUCATION OF 846
GIFTED STUDENTS

Similarly, the participant experts in the current study suggested providing more courses on the education of gifted
students in teacher training programs, creating opportunities to do a minor or major in this area, increasing the
number of graduate programs in the field, and improving their quality. One of the participants specifically
suggested creating various branches of special education as a minor in the department of elementary education,
which can contribute to the quality of elementary school teachers. The participants also suggested that in-service
trainings should be improved in line with international standards, in terms of time and quality, and that they should
be designed in a more practical way to allow teachers easy access to them; in-service trainings should be designed
for individuals or in modules, and in a better planned way.

Limitations

The current study used a phenomenological design, which is a qualitative research method. The study
findings are limited to the views of seven field experts working in the provinces of Ankara and Eskisehir in Turkey.

Recommendations

The current study examined the views and suggestions of experts on the education of gifted students. In
the light of the current study’s findings, multidimensional and longitudinal diagnostic methods and tools can be
developed, and the quality of teachers and experts involved in the diagnosis can be improved. Educational policies,
programs, and practices can be developed to meet the needs of gifted students, in consideration of their qualities,
needs, and problems, and they should be provided with the necessary counselling services to support their
psychosocial development. Necessary precautions should be taken in advance to prevent the educational and
psychosocial problems that can result from precociousness, asynchronous development, and oversensitiveness.
Educational practices appropriate to the level of gifted students should be initiated to prevent the problems that
can result from precociousness. Gifted students can be provided with quality guidance and counselling services in
order to prevent psychosocial problems such as social conflict and loneliness that can arise from their distinctive
characteristics such as oversensitiveness. Families of gifted students can be provided with counselling services in
order to protect them from information pollution and predatory individuals and institutions, while raising their
awareness. Providing gifted students with the enriched, accelerated, and differentiated educational opportunities
they need can help them to have more beneficial learning experiences. Providing gifted students with opportunities
to work or study at institutions and organizations outside of school can help them have access to on-site learning
experiences. In this respect, coordination and cooperation with experts, institutions, and organizations should be
enhanced, while gifted students should be provided with mentorship services. Educational and counselling services
should be offered in order to raise the awareness of the related educational stakeholders regarding the
characteristics and needs of gifted students, as well as the problems they face. The structure and content of
undergraduate and graduate programs can be improved, and the number and content of courses on gifted education
can be increased in order to cultivate teachers to teach gifted students. In-service trainings designed for teachers
can be turned into more practical and functional educational opportunities. Teachers’ professional development
can be improved by means of individual and gradual in-service training practices. Gifted education can be
structured in such a way that students of elementary education have the opportunity to do a minor or major in this
area, which can ensure the expertise of elementary school teachers in the field. In-depth and longitudinal studies
can be carried out to identify the problems faced by gifted students. Studies to develop or evaluate educational
programs can be conducted to identify the efficiency of already existing programs and to develop new ones.
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