Buca Egitim Fakiiltesi Dergisi, BUCA Journal of Buca Faculty of
2021, say1 52, s. 692-706 EGI"M FAKU”ESI \ Education, 2021, issue 52, p. 692-706

DERGISI .
Arastirma Makalesi Research Avrticle

Investigation of the Effect of Peer Awareness Training Activity on
Internet Addiction and Cyberbullying Level

Akran Farkindahg Egitiminin internet Bagimlih@ ve Siber Zorbalik
Diizeyine Etkisinin Incelenmesi

Niikhet HOTAR?Y, Kadir DEMIR?, Zekavet KABASAKAL®, Medine YILMAZ,
Emel KURUOGLU KANDEMIR®, Giil¢in UYANIK®, Orkide BAKALIM',
Ismail CANOGLU®, Tolga GUNVAR®, Pinar SURAL OZER™

'Prof. Dr., Dokuz Eylil University, Turkey, nukhethotar@deu.edu.tr, (https://orcid.org/0000-
0002-2195-0852)

°Res. Asst. Dr., Department of Computer and Instructional Technology, Buca Education Faculty,
Dokuz Eyliil University, Turkey, kadir.demir@deu.edu.tr, (https://orcid.org/0000-0001-9568-
9450)

*Assoc. Prof. Dr., Department of Educational Sciences, Program of Psychological Counseling
and Guidance, Buca Education Faculty, Dokuz Eylil University, Turkey,
zekavet.kabasakal@deu.edu.tr, (https://orcid.org/0000-0002-3450-1060)

*Prof. Dr., Department of Nursing, Program of Public Health Nursing, Faculty of Health
Sciences,  Izmir  Katip  Celebi  University,  Turkey,  medine.cyilmaz@ikc.edu.tr,
(https://orcid.org/0000-0001-9409-6282)

*Prof. Dr., Department of Computer Sciences, Faculty of Science, Dokuz Eyliil University,
Turkey, emel.kuruoglu@deu.edu.tr, (https://orcid.org/0000-0003-1881-796X)

®Res. Asst. Dr., Department of Nursing, Program of Public Health Nursing, Faculty of Health
Sciences,  Izmir  Katip  Celebi ~ University,  Turkey,  gulcinyelten@hotmail.com,
(https://orcid.org/0000-0002-8096-6037)

"Assoc. Prof. Dr., Department of Educational Sciences, Program of Psychological Counseling
and Guidance, Faculty of FEducation, Izmir Demokrasi University,  Turkey,
orkide.bakalim@idu.edu.tr, (https://orcid.org/0000-0003-1726-0514)

8Graduate Student, Department of Computer Sciences, Institute of Science, Dokuz Eyliil
University, Turkey, canoglu.ismail@ogr.deu.edu.tr, (https://orcid.org/0000-0003-0904-7713)
°Assoc. Prof. Dr., Department of Medical Sciences Program of Family Medicine, Medical
Faculty, Dokuz Eyliil University, Turkey, tolga.gunvar@deu.edu.tr, (https://orcid.org/0000-
0001-6700-3175)

%Prof. Dr., Department of Business Program of Management and Organization, Faculty of
Economics and Administrative Sciences, Dokuz Eyliil University, Turkey, pinar.ozer@deu.edu.tr,
(https://orcid.org/0000-0002-8297-2772)

Gelis Tarihi: 14.09.2021 Kabul Tarihi: 14.12.2021

692


https://orcid.org/0000-0002-2195-0852
https://orcid.org/0000-0002-2195-0852
https://orcid.org/0000-0001-9568-9450
https://orcid.org/0000-0001-9568-9450
https://orcid.org/0000-0002-3450-1060
https://orcid.org/0000-0001-9409-6282
https://orcid.org/0000-0003-1881-796X
https://orcid.org/0000-0002-8096-6037
https://orcid.org/0000-0003-1726-0514
https://orcid.org/0000-0003-0904-7713
https://orcid.org/0000-0001-6700-3175
https://orcid.org/0000-0001-6700-3175
https://orcid.org/0000-0002-8297-2772

ABSTRACT

Internet addiction is commonly observed in young people and it negatively affects their psychological
health. In this study conducted as part of the izmir Universities Platform Administration Era of Dokuz Eyliil
University (year 2019), Social Responsibility Project: Digital Citizenship: Do not Be an Addict and a Bully,
Use the Internet Consciously and Safely, the effect of peer awareness training on Internet addiction among
university students was examined. A total of 188 students studying in eight universities in Izmir constituted
the sample of the study. The data of the study were collected via a 33-item Peer Awareness Training
Knowledge Measurement Survey including socio-demographic information and information on Internet
use developed by the researchers and the 12-item Short Form of Young’s Internet Addiction (YIA) Test.
The findings show that approximately 50% of the 188 undergraduate students had a score higher than the
average score on the YIA Test and this is an indicator of addiction. A low, positive, and significant
correlation was found between Internet use duration and the frequency of social media use of the students
and their YIA Test scores.

Keywords: Internet addiction, cyber bullying, social media, peer training.

Oz

Bireylerin psikolojik sagligini olumsuz yonde etkileyen internet bagimliligi siklikla gengler arasinda
goriilmektedir. Izmir Universiteleri Platformu 2019 yili Dokuz Eyliil Universitesi Bagkanligi Donemi,
Sosyal Sorumluluk Projesi; Dijital Vatandashk: Bagimli ve Zorba Olma, interneti Bilingli ve Giivenli
Kullan projesi kapsaminda gergeklestirilen bu arastirmada, akran farkindaligi egitiminin {iniversite
dgrencilerinin internet bagimhlig: {izerindeki etkisi incelenmistir. Arastirmanin érneklemini izmir’deki
sekiz tniversitede egitim Ogretim goren toplam 188 Ogrenci olusturmustur. Arastirmanin verileri,
aragtirmacilar tarafindan gelistirilen sosyo-demografik bilgiler ve internet kullanim ile ilgili bilgilerin
alindig1 33 maddelik “Akran Farkindahig Egitimi” Bilgi Olciim Anketi ve 12 maddelik Young Internet
Bagimlilig1 Testi (YIB) - Kisa Formu ile toplanmistir. Bulgular, 188 lisans 6grencisinin yaklasik yiizde
50’sinin Young Internet Bagimlilig1 Testi ortalama puan iistiinde oldugunu ve bu durumun bagimlilik
gdstergesi oldugunu gostermektedir. Ogrencilerin internet kullanim siiresi ve sosyal medya kullanim siklig
ile YIB 6lgek puanlari arasinda diisiik diizeyde, pozitif ve anlamli bir iliski bulunmustur.

Keywords: internet bagimliligi, siber zorbalik, sosyal medya, akran egitimi.

INTRODUCTION

Internet addiction can be observed in all age groups, but the most crucial risk group is
young people (Gezgin & Kaplan Akill, 2016; Oztiirk, Odabasioglu, Eraslan, Geng & Kalyoncu,
2007). According to Erikson, young adulthood is the period when the individual experiences the
confusion of isolation versus intimacy. This is a vital period that also includes the university
years, when young people feel the need to establish close and intimate relationships most
(Sternberg & Williams, 2002). In the event that this need is not satisfied, young people may
prefer an isolated life. This life-style may lead to spending more time on the Internet or even to
Internet addiction. In fact, loneliness and Internet addiction are concepts that have been found
to be related (Bozoglan, Demirer & Sahin, 2013; Caplan, 2002; Erdogan, 2008). Internet
addiction is defined as experiencing depressive emotions due to the inability of an individual to
limit his or her Internet use and the disruption of the functionality of daily activities (Shapira,
Goldsmith, Keck, Khosla & McElroy, 2000). This disrupted functionality may negatively affect
the psychological health of the young person.

Internet use can temporarily evoke positive emotions in young people and distract them
from negative moods by separating them from reality. However, when it turns into an addiction,
it can negatively affect school and social life, disrupt the emotional balance, and thus impair
psycho-social development (Ayas & Horzum, 2013; Gezgin & Kaplan Akilli, 2016; Yang, Li,
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Fu & Kou, 2016). Some research findings have shown a relationship between Internet addiction
and depression (Ayas & Horzum, 2013; Bayraktar, 2001; Ha and Hwang, 2014; Kurtaran, 2008;
Yen, Ko, Yen, Chang & Cheng, 2009), low self-esteem and life satisfaction (Ayas & Horzum,
2013; Bozoglan et al., 2013; Ko, Yen, Yen, Lin & Yang, 2007; Wang et al., 2013), and low self-
efficacy and increased impulsivity in young people (Ko et al., 2007; Treuer, Fabian, & Fiiredi,
2001). Another concept that has been found to be closely related to Internet addiction and to
threaten the psychological health of young people is cyber bullying (Chang et al., 2015; Hinduja
& Patchin, 2010).

Cyber bullying is a type of bullying that involves conscious, repeated, and hostile
behaviors that are planned in order to harm other people by way of computers, mobile phones,
and other electronic devices. These behaviors include sending threatening messages, making
derogatory comments about the individual on social platforms or websites, and intimidating or
threatening the individual online (Hinduja & Patchin, 2010). Furthermore, actions such as
reading the e-mails of others without consent, and taking embarrassing photographs of the
individual without warning and disseminating them are also included within the scope of cyber
bullying (Erdur Baker & Kavsut, 2007). Even though cyber bullying behaviors are experienced
in all grades starting from elementary school, findings show that these behaviors increase in
parallel with age (Kiriakidis & Kavoura, 2010). Accordingly, considering that Internet and social
media use is frequent during the university years, it is thought that the tendency to be exposed
to cyber bullying or being a cyber bully will be high in this period (Musharraf & Anis-ul-Haque,
2018).

It was reported that young people who conduct activities within the scope of cyber
bullying or are exposed to cyber bullying have higher rates of suicidal thoughts than those who
have not experienced or demonstrated such acts (Hinduja & Patchin, 2010; Holt et al., 2015).
On the other hand, it was determined that these young people experience negative conditions
more frequently such as low self-esteem (Hinduja and Patchin, 2010), clinical depression
(Chang et al., 2015), academic inadequacy (Faryadi, 2011), lack of social support, and low self-
efficacy (Olenik Shemesh & Heiman, 2017). In addition, psychological symptoms such as
anxiety and paranoia were also reported to be associated with cyber bullying (Schenk &
Fremouw, 2012).

Internet addiction was first included in the DSM IV diagnosis criteria (YYoung, 1998) and
is treated in psychiatric clinics today. Moreover, it is important to raise awareness among young
people before reaching the treatment stage. It is thought that it would be more effective to raise
this awareness especially by peers. This is because young people are affected by their peers
regarding Internet use (Esen & Giindogdu, 2010). Hence, it was observed that the program
developed by Shek, Tang and Lo (2009,) which included a peer support group, was found
beneficial by students. However, no program was found in the literature on the prevention of
Internet addiction or increasing awareness on this subject by way of peer support. In the present
study, the effect of the peer awareness training held by the Izmir Universities Platform on
Internet addiction among university students was examined. In this context, it is thought that
this study would be a pioneer for the widespread and effective prevention and awareness
programs to be established throughout the country on Internet addiction and for the studies to be
conducted on this issue.

METHOD

The study was carried out in a pre-test post-test single group experimental design. The
present study is a part of the process conducted within the Izmir Universities Platform
Administration Era of Dokuz Eyliil University Social Responsibility Project: Digital Citizenship:
Do Not Be an Addict and a Bully, Use the Internet Consciously and Safely. A Social
Responsibility Operations Working Group; Peer Awareness Training Working Group; Digital
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Citizenship Training and Conferences Working Group; Digital Citizenship Short Film Jury; and
Digital Citizenship Comics Juries were formed and continued to carry out the different steps of
the project throughout the year.

The population of the study included undergraduate students studying in eight state and
private universities located in Izmir. In order to ensure the participation of students from each
university in the selection of samples, an announcement was made to the students and information
was given about the scope of the study by an instructor who was involved as the coordinator.
Thus, a total of 188 students that participated in the training themed "Internet Addiction and Cyber
Bullying", which was held by the Izmir Universities Platform, and that received certificates
constituted the working group of the study. All of the students answered questions before and
after the training; thus, the whole of the population was reached. As data collection tools, the
"Peer Awareness Training" Knowledge Measurement Survey, Pre-Test Measurement Survey,
Post-Test Measurement Survey, Peer Interaction Interview Form, and the Short Form of Young’s
Internet Addiction Test (YIAT-SF) were used.

2.1. Peer Awareness Training Knowledge Measurement Survey

The questionnaire used in the pre-test and post-test was used by researchers who are experts
in psychology, education and health sciences, was created by using the literature (Arcan and Yiice,
2016; Ha and Hwang, 2014; Yen et al., 2009; Yen et al., 2014, Wang et al., 2016). This survey
consists of three sections. In the first section, there are a total of 10 questions concerning the
socio-demographic information of the students (age, sex, place of residence for the longest period,
education and employment status of parents, and income perception), average daily Internet use,
and the frequency of daily social media use. In the second section, there are 33 questions
concerning the communication skills of the students, the requirements for successful
communication, the effects of technology addiction on health and social life, coping with Internet
addiction, accessing true information on the Internet, ethical use, ensuring the safety on Internet,
having knowledge on the criteria of Internet addiction, and countering cyber bullying. The
questions in this section are answered with a five-point Likert scale (1-strongly disagree, 5-
strongly agree). The participants can take between 33 and 165 points from the survey. The survey
was filled out by students twice, once before the training and once after.

2.2. Short Form of Young’s Internet Addiction Test (YIAT-SF)

This form was developed by Young (1998) and turned into a short form by Pawlikowski et
al. (2013). The form, whose Turkish version was adapted by Kutlu et al. (2016), consists of 12
items and a single dimension. The frequency of experiencing the situations in the form is recorded
by giving one of five answers (1-Never, 2-Rarely, 3-Sometimes, 4-Often, 5-Always). Greater
Internet addiction is shown by a higher score from the scale. The scale has no cut-off point.
Cronbach’s alpha coefficient of the original form was 0.85, while the coefficient of the Turkish
version was 0.91 for university students and 0.86 for adolescents (Pawlikowski et al., 2013; Kutlu
et al., 2016). In the present study, Cronbach’s alpha was 0.89. Students filled out the YIAT-SF
once, before the training.

2.3. Peer Awareness Training

The project started with a call made during the first of the technology themed organizations
planned in 2019, a flash mob event entitled 'Be a Digital Citizen!’; then a conference entitled
'Digital Citizenship: Do not Be an Addict and a Bully, Use the Internet Consciously and Safely'
was held; and the Digital Citizenship Peer Awareness Training. The project was carried out in
three phases.

1st Stage: IUP (izmir University Platform) Peer Awareness Training Program was
organized. The training in which students participated was carried out on weekends. The total
number of students who participated in the training and answered pre-test and post-test questions
and received certificates was 188. The training of volunteer students who were expected to create
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peer awareness, was carried out within the scope of Internet addiction and cyber bullying themes
(awareness training). Approximately 30 volunteer students were selected from eight universities
from Izmir to create peer awareness. The training of volunteer peer students was carried out on
October 19th-20th, 2019 for two days, for a total of 12 hours.

2nd Stage: Peer awareness interaction was carried out by 188 volunteer peer educators. In
this stage, a 'Peer Interaction Interview Form' was delivered to 1721 students and analyzed. The
universities of the peers contacted after the training were not only those in Izmir; a satisfaction
survey was also administered to 170 students from 66 different universities (Hotar et al., 2021).

The results of the Peer Awareness Training were presented within the 3rd Stage: izmir
Universities Platform Technology Days. Furthermore, Digital Citizenship Training and
Conferences were prepared by expert academic members on different subjects and presented to
the students of 8 universities in 27 sessions. Digital Citizenship Short Film and Comics
competitions were held and the winners received their awards after the results were announced at
the 1zmir Universities Platform Technology Days and the works of the contestants were exhibited
during the Technology Days.

2.4. Participants

Data is collected from 188 students enrolled at eight different universities located in the
[zmir part of Turkey. Participants were informed about the aims of the study and how to fill out
the questionnaire. Then, volunteer students participated to study. Demographic information of the
participants is shown in Table 1.

Table 1. Numbers of Peers Interviewed According to Universities

University Number of students Percentage
Dokuz Eyliil University 32 17.0
Yasar University 24 12.8
Katip Celebi University 28 14.9
Demokrasi University 29 154
Ege University 26 13.8
Izmir Institute of Technology 8 4.3
Bakircay University 17 9.0
Economy University 24 12.8
Total 188 100.0

Information regarding the sex, age, university type, place where they spent the last 10 years,
and education and income level of the parents of the 188 students interviewed is shown in Table
2.
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Table 2. Demographic Information of the Students

Number of students Percentage
Sex
Female 140 74.5
Male 48 25.5
Age
18-20 years 96 51.0
21-24 years 82 43.6
25 years or above 10 5.4
University
State university 140 74.5
Private university 48 25.5
The place where the last 10 years spent
Village/Town 10 5.3
County 46 24.5
City 46 24.5
Metropolis 86 45.7
Father's Education Status
lliterate 3 1.6
Literate 5 2.7
Elementary+Secondary School 81 43.1
High School 52 27.7
College and University 47 25
Mother's Education Status
Iliterate 9 4.8
Literate 15 8
Elementary+Secondary School 87 46.3
High School 39 20.7
College and University 38 20.2
Iliterate 9 4.8
Income Level
Very Low 5 2.7
Low 29 154
Average 138 73.4
High 16 8.5
Very High 5 2.7

2.5. Ethical Applications

Approval for the study was obtained from the research ethics committee
(87347630/42104268/2989, dated 13.07.2020 and numbered 7) at Dokuz Eyliil University.
Written consent was obtained from the students that wanted to be training instructors for the study.
Permission to use the scales was obtained from their authors.
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2.6. Data Analysis

The data were analyzed using SPSS 23.0 and p<0.05 was considered statistically
significant. Frequencies, percentage, arithmetic mean, and standard deviation were the descriptive
statistics of the data used. In accordance with the central limit theorem, the t-test and one-way
analysis of variance were used in the comparative analysis. The Cronbach alpha value for the data
collected with the Young's Internet Addiction Test within the scope of the research is 0.89.

FINDINGS

Table 3 includes information on the average daily Internet use duration (hours) and the
frequency of daily social media use (Facebook, Twitter, Instagram, etc.) as determined by the
participants themselves. The 13% who use the Internet for 6 hours or more are in the group that
can be considered addicted.

Table 3. Internet and Social Media Use Duration

Number of students Percentage
Internet Use Duration (hours)
1 orless 11 5.9
2-3 89 47.3
4-5 64 34
6 or more 24 12.8
Frequency of Social Media Use
Never 3 1.6
Rarely 9 4.8
Sometimes 45 23.9YIA
Often 99 52.7
Always 32 17.0

The mean score of the 12-item Young’s Internet Addiction Test of the 188 undergraduate
students was 27.91 (+ 8.88). Table 4 shows the scores according to group and Figure 1 shows the
histogram. Approximately 50% of the students are above the mean score. This is an indicator of

addiction.

Table 4. Young’s Internet Addiction Test Scores

Group Score

14-16
17-18
19-20
21-23
24-25
26-27
28-29
30-31
32-39
40-48
49-54

el
PBowovouoprwrhr

Number of
students
12
12
16
20
15
22
10
22
26
15
8

Percentile

8%
8%
8%
9%
9%
9%
11%
12%
13%
13%
4%

Cumulative Student
Number
12
24
40
60
75
97
117
139
165
180
188

Cumulative
Percentage

8%
16%
24%
33%
42%
51%
62%
74%
87%
96%

100%

Before starting the Internet addiction analysis, 3 participants were excluded from the
study because the test data of these participants was partially incomplete in the analysis performed
on the data. The study was continued with 185 people. The statistics related to the Internet

addiction variable in the study are shown in Table 5.
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Table 5. Statistics Related to the Internet Addiction Variable
Mean SS Skewness Kurtosis
Internet Addiction 27.89 8.74 0.81 0.32

The histogram and normality curve for the Internet addiction variable are shown in Figure

Histogram
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Std. Dev. = 8,741
=185

20

\jl
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Figure 1. Histogram and Normality Curve of Young Internet Addiction Test Scores

There was no significant correlation between the Y1A Test scores of students and their age
groups and income levels (p>0.05). A low, positive, and significant relation was found between
the Internet use duration of the students and Y1A Test scores (r=0.212, p<0.01). A low, positive,
and significant relation was also found between the frequency of social media use of students and
YIA Test scores (r=0.238, p<0.001).

No significant relation was found between the YIA Test scores according to the sex of the
students. It was determined that the YIA Test scores showed a significant difference according to
the daily Internet use of the students and that the mean scores of the YIA Test of those using the
Internet 4-5 hours (p=0.05) and 6 hours or more per day (p=0.05) were higher than those who
used it for other durations (p=0.05). No significant difference was found between the social media
use frequency of the students and the Y1A Test scores. However, it was determined that the YIA
Test scores increased as the frequency of use did. The results of the survey are shown in Table 6.

Table 6. Comparison of YIA Test Scores According to Some Characteristics of Students (n =
185)

n (%) IAS Score (X+SD) Test, p
Sex
Female 137(74.0) 27.55+8.74 a=_0.872
Male 48(26.0) 28.83 +8.78 p=0.385
Daily Internet use duration
1 hour or less or non-user 11(5.95) 20.55+6.56
2-3 hours 87 (47.02) 27.61+8.83 bF=3.808
4-5 hours* 64 (34.59) 28.42+7.94 p=0.05
6 hours or more* 23 (12.43) 30.96+9.82
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IAS scores according to the frequency of social media

use

Never 3(1.62) 18.6667+4.73

Rarely 8(4.32) 22.2500+5.34 bE=3.092
Sometimes 45(24.32)  25.8889+7.92 0=0 (')17
Often 98(52.97) 28.9898+9.28 '
Always 31(16.76)  29.6452+7.74

at= Independent Samples T Test
bF= One Way ANOVA

The Peer Awareness Training Knowledge Measurement Survey was applied before and
after the training. The results of the survey are shown in Table 7. It was determined that there was
a significant increase in the Peer Awareness Training Knowledge Measurement Survey scores of
the students after the training compared to the pre-test results (t (184) = -23.078, p<0.001).

Table 7. The t-Test Results of Pre-test and Post-test Mean Scores of Peer Awareness Training
Knowledge Measurement Survey

Measurement N X SS sd t p
Pre-test 185 122.88 12.37 184 -23.078 .000
Post-test 185 142.82 11.81

When the pre-test results of the Peer Awareness Training Knowledge Measurement Survey
were compared, it was found that the mean scores of the male students (126.04) were higher than
those of the female students (121.77) (t(183)=-2.076, p<0.05). When the post-test results of the
same survey were compared, it was observed that the mean scores of the male (142.00) and female
(143.11) students did not differ significantly (t(183)=0.559, p>0.05).

DISCUSSION AND CONCLUSION

The present study provides important information about Internet addiction and the
importance of training within the scope of the students participating in the "Internet Addiction
and Cyber Bullying" training held by the izmir Universities Platform.

Sex is one of the most frequently used variables in studies on Internet addiction. In the
present study, no significant difference was found between the Internet addiction scores of male
and female students. There are different study results on this subject in the literature. A group of
researchers concluded that the sexes did not differ in terms of Internet addiction, which is in line
with the result of our study (Agirtas & Giileg, 2020; Carbonell et al., 2012; Hills & Argyle, 2003;
Oztiirk, et al., 2013), while another group of researchers obtained results showing that men had
higher Internet addiction scores (Griffiths, Davies, & Cappell, 2004; Horzum, 2011; Kanat,
2020). This finding obtained from this study may be a result of the fact that internet use is more
common among young people today, regardless of male or female. In recent years, social needs
for both genders such as meeting, making friends, chatting and having conversations are now
met through many social platforms.

In the present study, the rate of students using social media was high (93.6%). Similar
rates were obtained in recent studies, and the rate of social media use of university students was
reported to be 95.5% (Y1lmaz et al., 2020) and 86% (Kirnik, Sesam, & Ozbek, 2019). The most
frequently used social media were listed as Facebook, Instagram, and Twitter. It is observed that
a large proportion of university students have at least one social media account. In recent years,
most socialization tools have moved to internet platforms. These platforms allow individuals to
communicate with each other regardless of distance and time. Therefore, this result, which is in
line with many research findings, is not surprising.
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The Internet addiction scores of the students participating in the study show a significant
difference according to their daily Internet use duration. The Internet addiction scores of those
who have a daily Internet use duration of 4-6 hours or more are higher. Internet use duration is
considered an important criterion in addiction. Therefore, the daily Internet use durations of
university students have been examined in many studies in the literature. Students with high
Internet addiction scores were found to have a daily Internet use duration of 6 hours by Simkova
and Cincera (2004), more than 5 hours by Agirtas and Giileg (2020), and 5.5 hours by Kul
(2020). In non-addicts, this duration was close to 3 hours. In other studies, the results of more
than 3 hours a day (Arcan & Yiice, 2016) and between 3 and 6 hours a day (Y1lmaz et al., 2020)
were obtained. This result of our study coincides with the results of the literature.

In our study, a peer awareness training knowledge measurement survey including
educational attainments was used to analyze peer training. After the training, it was observed
that the post-test scores of the students increased, and this increase was higher in female students.
The knowledge level of male students was higher at the beginning. There are studies in the
literature showing that male students have a higher knowledge level in the digital field. In a
study conducted by Demir (2018), the average digital fluency of male teacher candidates was
higher. In the literature, it was reported that the awareness level of female students regarding
cyber bullying was higher than that of male students (Gezgin & Cuhadar, 2012). This result can
be considered to explain the high post-test scores of the female students in our study.

When the results of the study are evaluated as a whole, it is observed that the results match
those in the literature and that a peer training approach is effective in increasing the knowledge
level of all students in terms of the attainment of digital citizenship. A study conducted with
1644 students, who were reached by random sampling method by 188 students entitled to a
certificate within Peer Awareness Training, revealed that peer training can be used as an
effective method in awareness studies on Internet use (Hotar et al., 2021).

The study is limited to 188 students whose demographic information is given above in
2019. As it is known, rapid developments in technology have led technology companies to raise
awareness about internet addiction and cyberbullying and take software measures. At this point,
training on screen time applications and combating cyberbullying has increased.

Some suggestions were obtained with the data obtained from the research. In the
prevention of Internet addiction, studies in which a peer training approach is employed can be
conducted within the framework of preventive mental health studies. The study can be repeated
in collaboration with larger groups and student communities. Organizing training on safe
Internet use starting from lower education levels may help to reduce the problem of Internet
addiction at university level.
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GENISLETILMIiS OZET

Internet bagimliligy, her yas grubunda goriilebilecek bir bagimlilik tiirii olmakla birlikte en
onemli risk grubu genclerdir (Gezgin ve Kaplan-Akilli, 2016; Oztiirk, Odabasioglu, Eraslan,
Geng ve Kalyoncu, 2007). Erikson’a gore geng yetiskinlik yillar1 bireyin yakinliga karsi
izolasyon karmasasini yasadigi dénemdir. Universite yillarin1 da igine alan bu dénem gencin
yakin ve samimi iliskiler kurmaya en fazla ihtiya¢ duydugu yasamsal donemdir (Sternberg ve
Williams, 2002). Bu ihtiya¢ karsilanmadigi takdirde, geng izole bir yasami tercih edebilir. Bu
yasam tarzi internet basinda daha fazla zaman gecirmeye hatta internet bagimliligina neden
olabilir. Nitekim yalnizlik duygusu ve internet bagimliligi iliskili bulunan kavramlardir
(Bozoglan, Demirer ve Sahin, 2013; Caplan, 2002; Erdogan, 2008). internet bagimlilig1, kisinin
internet kullanimin1 denetleyememesi sonucu bunaltict duygularm yasanmasi ve giinliik
aktivitelerindeki islevselligin bozulmasi olarak tanimlanir (Shapira, Goldsmith, Keck, Khosla, ve
McElroy, 2000). Bozulan bu islevsellik gencin psikolojik sagligmi da olumsuz sekilde
etkileyebilmektedir.
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Internet kullanimi, genclerde gecici olarak olumlu duygular uyandirabilir ve onlari
gerceklerden kopararak olumsuz ruh halinden bir siireligine uzaklastirabilir. Oysa zamanla artan
kullanim, bagimliliga doniistiigiinde okul ve sosyal yasami olumsuz yonde etkileyebilmekte,
duygusal dengeyi bozabilmekte dolayisiyla psiko-sosyal gelisime zarar verebilmektedir (Ayas ve
Horzum, 2013; Gezgin ve Kaplan-Akilli, 2016; Yang, Li, Fu ve Kou, 2016). Nitekim bazi
arastirma bulgular1 genglerde internet bagimliligi ile depresyon (Ayas ve Horzum, 2013;
Bayraktar, 2001; Ha ve Hwang, 2014; Kurtaran, 2008; Yen, Ko, Yen, Chang ve Cheng, 2009),
diisiik benlik saygisi ve yasam doyumu (Ayas ve Horzum, 2013; Bozoglan ve dig., 2013; Ko,
Yen, Yen, Lin ve Yang, 2007; Wang ve dig.,2013); diisiik 6zyeterlik ve diirtiisellikte artis (Ko ve
dig.,2007; Treuer, Fabian ve Fiiredi, 2001) arasinda iliski oldugunu gostermistir.

Internet bagimlihig: ilk kez DSM IV tam kriterleri arasinda yer almistir (Young, 1998) ve
giiniimiizde psikiyatri kliniklerinde tedavi edilmektedir. Bununla birlikte, tedavi asamasina
gelmeden genglere internet bagimliligi konusunda farkindalik kazandirmak c¢ok onemli bir
basamaktir. Ozellikle bu farkindaligin akranlar tarafindan kazandirilmasinin daha etkili
olabilecegi diigiiniilmektedir. Ciinkii gencler internet kullanimi konusunda akranlarindan
etkilenmektedirler (Esen ve Giindogdu, 2010). Nitekim; Shek, Tang ve Lo (2009) tarafindan
gelistirilen ve igerisinde akran destek grubu igeren programin gengler tarafindan faydali
bulundugu goriilmiistiir. Buna karsin alanyazinda internet bagimliligini 6nleme ya da bu konuda
farkindalik kazandirmada akran destegini igeren programa rastlanamamistir. Bu arastirma
kapsaminda izmir Universiteleri Platformu tarafindan diizenlenen akran farkindalig: egitiminin
iiniversite Ogrencilerinin internet bagimliligi {izerindeki etkisi incelenmistir. Bu anlamda
calismanin internet bagimliligina yonelik iilke genelinde gelistirilecek yaygin ve etkili 6nleme ve
farkindalik programlarinin olusturulmasi ve bu konuda yapilacak olan arastirmalara dnciiliik
edecegi diistinlilmektedir.

Bu arastirma Izmir Universiteleri Platformu 2019 Dokuz Eyliil Universitesi Baskanlig
Donemi, Sosyal Sorumluluk Projesi; Dijital Vatandaslik: Bagimli ve Zorba Olma, Interneti
Bilingli ve Giivenli Kullan projesi kapsaminda gercgeklestirilen bir siirecin pargasidir.
Arastirmanin evreni izmir'de bulunan sekiz devlet ve vakif iiniversitesinde egitim goren lisans
ogrencilerinden olusmustur. Orneklem se¢iminde her {iniversiteden dgrenci katilimini saglamak
amaciyla koordinator olarak rol alan bir 6gretim elemani yoluyla 6grencilere duyuru yapilmis,
calisma kapsami hakkinda bilgi verilmistir. Bu dogrultuda Izmir Universiteleri Platformu
tarafindan diizenlenen “Internet Bagimhilig1 ve Siber Zorbalik” temali egitime katilan ve sertifika
alan toplam 188 dgrenci arastirmanin ¢aligma grubunu olusturmaktadir. Ogrencilerin tiimii egitim
Oncesi ve sonrasi On test ve son test sorularina yanit vermis, evrenin tamamina ulasilmistir. Veri
toplama arac1 olarak “Akran Farkindaligi Egitimi” Bilgi Ol¢iim Anketi, On Test Ol¢iim Anketi,
Son Test Olgiim Anketi, Akran Etkilesimi Goriisme Formu, Young internet Bagimlihg: Testi -
Kisa Formu (YIBT-KF) kullanmilmstir. Verilerin analizi SPSS 25.0 programinda yapilmis, %95
giiven araliginda p<0.05 istatistiksel olarak anlamli kabul edilmistir. Verilerin tanimlayict
istatistiklerinde frekanslar, yiizde, aritmetik ortalama ve standart sapma kullanilmistir. Merkezi
limit teoremi geregince karsilagtirmali analizlerde t testi ve tek yonlii varyans analizi
kullanilmagtir.

Ogrencilerin yas gruplari ve gelir diizeylerine gore YIB 6lgek puanlari arasinda anlamli bir
korelasyon yoktur (p>0,05). Ogrencilerin internet kullanim siiresi ile YIB 6l¢ek puanlari arasinda
diisiik diizeyde, pozitif ve anlamli bir iliski bulunmustur (r=0.212, p<.01). Ogrencilerin sosyal
medya kullanim siklig1 ile YIB &lg¢ek puanlar arasinda diisiik diizeyde, pozitif ve anlamli bir iliski
bulunmustur (r=0.238, p<.001).

Ogrencilerin cinsiyete gore YIB 6l¢ek puanlari arasinda anlamli bir fark bulunamamustir.
Ogrencilerin giinliik internet kullanim siirelerine gore YiB 6l¢ek puanlarinin anlamli bir farklilik
gosterdigi, giinliik 4-5 saat (p=0,05) ve 6 saat/iizeri (p=0,05) kullananlarin YIB 6lgek puan
ortalamalarimin diger saatlerde kullananlara gore daha fazla oldugu belirlenmistir (p=0,05).
Ogrencilerin sosyal medya kullamim sikliklar1 ile YIB &l¢ek puanlari arasinda anlamli bir fark
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bulunamamustir. Ancak, kullanim sikhig1 arttikga YIB &lgek puanlarini arttign tespit edilmistir.
Ogrencilerin egitim sonrasinda Akran Farkindahg: Egitimi Bilgi Olgiim Anketi puanlarinda 6n
test sonuglarina gore anlamli bir artis oldugu belirlenmistir (t(184)=-23.078, p<.001). Akran
Farkindalig: Egitimi Bilgi Olciim Anketi &n test sonuglar1 karsilastirildiginda erkek dgrencilerin
ortalama puanlarmin (126,04), kiz 6grencilerin ortalama puanlarina (121,77) goére daha yiiksek
oldugu belirlenmistir (t(183)=-2.076, p<.05). Akran Farkindalig: Egitimi Bilgi Ol¢iim Anketi son
test sonuglari karsilastirildiginda erkek (142,00) ve kiz 6grencilerin (143,11) ortalama puanlarinin
farklilik gostermedigi goriilmiistiir (t(183)=0.559, p>.05).

Aragtirma sonuglar1 genel olarak degerlendirildiginde alanyazin ile ortiisen sonuglarin elde
edildigi, dijital vatandaslik kazanimlar1 agisindan akran egitimi yaklasiminin tiim 6grencilerin
bilgi diizeyini arttirmada etkili oldugu goriilmektedir. Akran Farkindaligi Egitimi kapsaminda
sertifika almaya hak kazanmis 188 Ogrencinin rastgele ornekleme yontemi ile ulastigi 1644
ogrenci ile gerceklestirilen calismada Akran Egitimlerinin internet kullanimi konusundaki
farkindalik ¢alismalarinda etkili bir yontem olarak kullanilabilecegini gostermistir (Hotar ve dig.,
2021).
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