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Modern Akademik Kitlphane, tniversitelerin 6gretme ve 6grenme misyonlarinda ¢cok 6nemli bir
rol oynamaktadir. Bu merkeziyet, belki de en iyi "Kiitiphane Universitenin kalbidir." séylemiyle
orneklerdirilebilir. Ama bu, Yiksek Orta Cag'da Universitelerin baslangicindan beridir hep boyle
miydi? Bu soruyu cevaplamak igin, ilerleyen tartisma Orta ¢ag dilinyasinda Universitelerin
kurulusunu, okullagmalarini ve pedagojilerini bilgilendiren yazisal gelenekleri ve daha sonra
Universite ve kolej sisteminde akademik kitiiphanelerin dogusunu inceliyor. Yazar, akademik
kiitiphanenin yikselisinin kaginilmaz olmadigini, daha ziyade her biri kitiphanenin nihai
gelisimine katkida bulunan sayisiz makro ve mikro diizey kuvvetin etkilesiminin Griini oldugunu
gostermeye calisiyor. Bunu basarmak igin, orta ¢ag akademik kiitliphanelerinin ortaya gikisini
cevreleyen fenomenler, Robert Darnton'un Communion Circuit (iletisim Devresi) modelinin bir
uyarlamasi igine yerlestirilmistir. Yazarin umudu, meslegin tarihi hakkinda daha iyi bir anlayisa
sahip olmanin, mevcut kitiiphane ve bilgi bilimi profesyonellerinin daha saglam mesleki kimlikler
ve daha derin uygulama felsefelerinin gelisimine olanak saglamaktir.
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Akademi’nin kalbi: Orta Cag tiniversiteleri, ders kitaplar1 ve akademik kiittiphanelerin

Abstract

The contemporary academic library occupies a crucial role in the teaching and learning mission of
universities. This centrality is perhaps best exemplified by the popular saying that the library is the
heart of the university. But has this always been the case since the inception of universities in the
High Middle Ages? To help answer this question, the following discussion traces the creation of
universities within the medieval world, the textual traditions that informed their scholarship and
pedagogy, and the later birth of academic libraries within the college and university system. The
author attempts to demonstrate that the rise of academic libraries was not inevitable but, rather,
the product of the interplay of myriad macro- and microlevel forces, each contributing to the
library’s eventual development. To accomplish this, the phenomena surrounding the emergence
of medieval academic libraries are embedded within an adaptation of Robert Darnton’s model, the
Communications Circuit. It is the hope of the author that having a better sense of the history of
the profession will allow current library and information science professionals to develop more
robust professional identities and deeper philosophies of practice.

Keywords: library history, academic libraries, medieval universities, communications circuit,
learning and scholarship

Giris

Birgogu yillardir kiitiiphanelerin akademinin temel kurumlari oldugunu, ¢ogu zaman
UnlG "Kditiphane lniversitenin kalbidir." soylemiyle iddia ettiler (e.g., Proctor, Block, and
Hughes, 2021; Himmelfarb, 1997; Leupp, 1924). Her kiitiiphaneci olmasa da c¢ogu
kiitiphaneci muhtemelen bu duyguyu paylasiyor ve bazilari kitGphanelerin
yuksekogretimde her zaman merkezi bir 6neme sahip oldugunu iddia ediyor. Hatta bazi
yazarlar daha ileri giderek kitliphanelerin (Universite oldugunu iddia etmislerdir
(Himmelfarb, 1997). Yine de digerleri, kltUphanelerin tarihinin "akademisyenlik ve
medeniyet tarihinin kendisi" oldugunu séyleyerek daha da giiglt iddialar sunmuslardir (Irwin,
1966: 21). Ama bu Ustlnlik gercekten Orta Cag’ da Universitelerin ilk ¢iktigi andan beri olan
durum mudur? Yoksa, kitliphanelerin yilksekogretimdeki merkeziyeti sadece sonraki
zamanda kurumsal olarak (niversiteler ile mi gelisti? Asagidaki tartisma bu soruya- ne kadar
miutevazi olsa da- 1sik tutmaya calisacaktir.

Tartismanin 6zlne girmeden o©nce, hangi sorularin, verilerin ve aciklamalarin
gorintilendigi mercek olarak secilen teorik cerceveden bahsetmek gerekir. 1982'de tinli bir
kiiltir ve kitap tarihgisi Robert Darnton iletisim Devresini (Communications Circuit) tanitan
ve Ozetleyen Kitabin Tarihi (What Is The History Of Books?), seminal olarak taninan makaleyi
yayinladi. fletisim Devresini (Communications Circuit) kitaplarin hayat déngiisiinii kapsayan
ayri ancak birbirine bagimli bélimlerden olusan, kendi kendini devam ettiren teorik bir
modeldir. Ornegin, vyazarlarin, yayincilarin, matbaacilarin, nakliyecilerin, kitapcilarin,
(kutuphanelerin de rolt dahil olmak Gzere) okuyucularin etkilesimini ve bunlarin her birinin
icine nasil yerlestirildigini inceler ve dolayisiyla sosyal yapilar, siyaset, ekonomi, hukuk ve
entelektiiel gelismelerin daha biiyiik makro kiltiirel siireclerini etkiler. fletisim Devresinin
(Communications Circuit) bagimli dogasi nedeniyle bir bilesenin degistirmek diger her birinin
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etkilenmesi demektir (Darnton, 1982). Bu nedenle, bu tartismanin amaglari dogrultusunda,
ilgili Okuyucu Kitlesi, Uretim, Diizenleme ve Erisim kategorileri arasindaki etkilesim
entelektlel gelisimin daha genis Orta Cag kilturel baglamiyla anlasiimistir, yeni olusan
Universite sistemi ve sosyoekonomik gereklilik tarafindan somutlastirildigi gibi. Seffaflik igin,
Darnton modelinin dncelikli olarak basili bilgilerin yasam dongtisiine odaklandigina dikkat
edilmelidir. Yani bu on besinci yuzyilin ortalarinda Gutenberg Devrimi’nden? sonra ortaya
¢itkmistir ve Orta Cag donemi boyunca yaygin olan el yazmasi gelenegi degildir, ancak hafif
degisiklerle model faydali oldugunu kanitladi.

Asagidaki paragraflar tematik olarak diizenlenmistir. ilk bolim Orta Cag’da
Universitelerin dogusu, 6nemli Orta Cag kurumlari olan Universitelerin kurulusuna,
karakterine ve evrimine genel bir bakis saglar. ikincisi, Giniversite metin geleneklerini Orta
Cag baglaminda mifredat, O6gretim ve egitim alaninda ne kadar yetkili olduguna
odaklanirken her birini nasil etkilendigini genis 6l¢lide inceler. Gerekli ders kitaplarina gére
olgunluk ve dgretimi etkileyen ekonomik faktérler de burada ele alinmaktadir. Ugiincii
bolimde ise Orta Cag ylksek 6gretimde Universite ve kolej kiitiphanelerinin dogusu ve bir
onceki bolimde 6zetlenen ekonomik gereklilik arasindaki iliskiyi arastirir. Bir sonraki ve
sondan dnceki béliim Orta Cag Akademik Kiitiiphaneler ve iletisim Devresi (Communications
Circuit), 6zetlenen olgu lletisim Devresinden (Communications Circuit) alinan béliimler ile
yeniden konumlandirir. Bu bélimiin amaci birbirleriyle iliskili fenomenlerin birbirlerini nasil
etkiledigini ve akademik  kitlphanelerin  blylmesini  sinirsiz  etkileyenleri
kavramsallastirmamiza yardimci olmaktir. Son béliimde tartisma bilgi uzmanlari kiitiiphane
tarihini incelemeye tesvik edilmek icindir. Umarim bu tartisma kitiphanelerin tarihine bir
katkida bulunacaktir.

Orta Cag Universitelerinin Dogusu

Birkag yazar Orta Cag dinyasindaki Universitelerin tarihini ve gelisimini izlemek igin
muthis calismalar yapmistir: Haskins (1962), Janin (2008), Pedersen (2009) ve Riiegg (2003).
Bu ve sonraki boliimlerdeki tartismalarin cogu bu yetkililerden alinacaktir (izole vakalarda ek
yazarlara atif yapilabilir) ve daha derinlemesine bir analiz icin bunlara danisilmasi onerilir.
Neredeyse 1000 ila 1300 yillarini kapsayan Yiksek Orta Cag Bati Avrupa’da yogun bir
gelisme, bliyime ve goreceli refah zamaniydi. Isinma iklimleri ve teknolojik yeniliklerle
beslenen bir tarim devrimi, bir sonraki Orta Cag devriminde ticari devrimine dolayisiyla da
Orta Cag toplumunda olusan bir degisime yol acti (Bennet ve Barsley, 2021). Ek olarak; Bati
Avrupa, komsu Mausliiman kralliklarla olan temasi, Hacli Seferi ve Bizans imparatorlugu
sayesinde az da olsa kiiclik bir entelektiiel devrim yasiyordu.

Bu temaslar sayesinde Bati Avrupa on ikinci ylzyilda sadece cagin en Ustlin
akillarinca dretilen ilerlemis 6gretimi degil ayrica Misliman ve Bizans akademisyenler
tarafindan tutulan klasik Greko-Romen distndrlerin yazilarina da ulasabilmisti. Boylece,
onemli klasik yazarlarin yeniden kesfedilmesine ek olarak, yeni fikir ve yontemlerin akini
(6rnegin, tiptaki gelismeler, matematik ve Arap rakamlarinin hantal Roma meslektaslarinin
yerini almasi durumunda kullanilmasi), tarihcilerin “On ikinci Yizyilin Rénesans’t” olarak
adlandirdiklari entelektiiel bir ciceklenmenin yolunu acti. Universiteler bu baglamda
dogmustu.

3 C.N. Gutenberg’in 15. yizyilda oynar harfli matbaayi gelistirmesini izleyen dénem Gutenberg Devrimi olarak
ifade edilir. Gutenberg devrimiyle beraber iletisim alaninda 6nemli gelismeler yasanmis ve kitlesel okuma
yayginlasmaya baslamistir. Bu durum ekonomik, siyasal, sosyal yeniliklerin de tetikleyicisi olmustur (Oztiirk,
2017).
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Bu bilgi akisi, egitimin manastir ve katedral okullarindaki geleneksel bakis agisindan
uzaklasarak sehirden sehre seyahat eden ve yol boyunca 6grenciyi ceken 6nde gelen gezgin
O0gretmenlere kaymasiyla iyi bir sekilde kullanilmaya baslandi. Bu okullarin veya kurumlarin
toplu birimleri degil bireysel 6gretmenlerin GstinlGgu tuttugu ve sadece tek bir (nli
O0gretmenin belirli bir sehri, manastiri veya katedral okulunu eger oraya yerlesmeye karar
verirse esit seviyede Unli yapabildigi bir donemdi (Pedersen, 2009). Tahmin edebileceginiz
gibi, tim Avrupa'da okumak icin seyahat eden 6grencilerden elde edebilecekleri gelir
nedeniyle sehirler Ozellikle 6nde gelen 6gretmenleri tutmaya istekliydi. Daha sonra
tiniversite diye anilacak olan kolektifin gelismesine yol agacak olan bu digkinlikta.

Aslinda, Unli ya da cok (inli olmayan 6gretmenler, ayni konulari ayni yerlerde
Ogretirken bile birbirlerinden bagimsiz olarak faaliyet gosterdiler. Ancak, 6gretmenler daha
cok O6grenciyi cekmeye devam ettikce bu yeni durumdan avantaj saglamaya calisabilecek
yerli insanlarin somirgesinden hem 6gretmenleri hem de 6grencileri korumaya on ikinci
ylzyil boyunca ihtiyag duyuldu. Kiralar veya gida maddelerinin veya diger temel Urinlerin
fiyati icin egitim talep edenlerden daha fazla kar elde etme umuduyla haksiz oranlarda
sisirilmesi yaygindi. Ogretmenler ve égrenciler sahip olduklar tek giicle savastilar: Sehri
terk etmek ve baska bir yere yerlesmek. Bu tir bir grev, siiphesiz icinde bulunanlara
ekonomik bir darbe indirdi ve sonug olarak, bir zamanlar bagimsiz olan bu 6gretmen ve
o0grenci gruplari kasaba ve sehirlerde halihazirda gelisen geleneksel komiin ve lonca sistemi
cizgileri boyunca dahil edildiler. Bu tlr bir birlesme Orta Cag Avrupasi i¢in yeni degildi.
Persona ficta'nin* yaratilmasi, kékleri Roma hukukuna dayanan ve bireylerin, s6z konusu
sirketi olusturan bireyler disinda, milkiyet hakki da dahil olmak lizere yasal statiiye ve
ayricaliga sahip anonim bir varlik olusturmasina izin veren yasal bir kavramdi. Bu 6ziinde
loncalarin ve komiinlerin dogasiydi. Birlestikten sonra, bireyler daha sonra toplu pazarlik
glcline sahipti. Bu tir bir sirketi belirtmek icin kullanilan birka¢ Latince terimden biri
universitas'tr’ (Pirenne, 1956). Baslangicta toplam veya biitiin anlamina gelen, yasal olarak
taninan sirketleri temsil etmeye basladi ve zamanla tniversitelerin miinhasir tanimi haline
gelecekti.

Universitelerin gelisimi ve idaresinin incelikleri bu tartismanin kapsami disinda kalsa
da ek baglam saglayacak birka¢ ©6nemli gercekten bahsetmeye deger. Birincisi;
Universitelerin ilerici kurumlar oldugu, toplumun tim katmanlarina fayda saglayabilecek
tamamen yeni bir egitim sistemi sagladigi iddia edilebilse de ne yazik ki, Orta Cag diinyasinda
daha yiksek diizeyde toplumsal cinsiyet esitligi yaratma yolunda ilerleme kaydetmediler.
Bu, yalnizca erkeklerin sunulan cesitli ileri derecelere kayit olmalarina ve kazanmalarina izin
verildigi gercegiyle gosterilmektedir. Kadinlarin bunu yapmasi yasaklandi. Bunun bir nedeni,
Universite 6grencilerinin ve 6gretmenlerinin cogunlugunun ordo clericalis'in (din adamlari
diizeni) yasal statlistini Ustlenmesiydi. Bu, bilim adamlari tarafindan giyim gereklilikleri ve
tonsurin giyilmesi (yani bir manastirin diinyadan vazgecmesini temsil eden basin tstlindeki
temiz trash kisim) ile ifade edilirken, buyilk cogunluk icin bunun yalnizca yasal bir atama

4C.N. “Kurgusal kisi” (persona ficta) terimi ilk olarak Papa IV. Innocent tarafindan 1245’te Lyon Konsil’inde, bircok
kisiden olusan “hayali temsili bir kisi” anlaminda universitas ile esanlamh bir terim olarak kullaniimistir
(zeybekoglu, 2009).

5 C.N. Universitas terimi Roma hukukunda genis anlamda kollektiviteyi tanimlamak icin kullaniliyordu. Bu terimi;
ruhani meclis toplantilari, dinsel 6rgitler ve zamanla kilisenin kendisi i¢in de kullaniimistir. Terimin zamanla, bu
ruhani kullanim alaninin yaninda, hak ve yikiamluliklerle donanmis bazi birlikleri (loncalari, sehirleri) ifade etmek
icin kullanilir oldugu séylenmektedir (Zeybekoglu, 2009).
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oldugu vurgulanmalidir. ” Kilise yasalarina gore, bir kadin din adami olamazdi ve pratikte
niversite 6grencisi olmasi imkansizdi" (Janin, 2008: 32). ikincisi, Gniversite yapilari genis
anlamda iki farkh yoriinge boyunca gelisti:

Biri Akdeniz'de, digeri Kuzey Avrupa'da yer almaktadir. Birincisi, Avrupa'nin en eski
Universitesi olan Bologna Universitesi tarafindan temsil edildigi gibi, idari giici
ogrencilerinin elinde yogunlastirdi. Aslinda, 6grenciler Universiteyi yonetti, politika belirledi
ve gozetim sagladi, 68retmenler ise yalnizca sinavlar lizerinde 6zerk bir glice sahipti. Bir
digeri, Avrupa'nin en eski ikinci Giniversitesi olan Paris Universitesi tarafindan temsil edildigi
gibi, cagdas okuyuculara daha asina olacaktir. Paris'te 6gretmenler, kendi fakilteleri
aracihgiyla (daha sonra olanlar hakkinda daha fazla bilgi) hakim oldular. Paris, Fransa,
ingiltere, AlImanya ve Kuzey Avrupa kitasinin diger bélgelerinde kullanilan ve sonunda Yeni
Diinya'ya giden model olacakti. Bu nedenle, asagidaki tartismanin cogunlugu, bu Kuzey
Avrupa modeli igcindeki akademik kiitliphanelerin yikselisine odaklanacaktir.

Son olarak, kolektif kurumlar olarak, Universitelere kraliyet, imparatorluk veya
papalik kararnamesi ile 6z yonetim, yerel yargi makamlarindan 6zgirlik ve miilk sahibi olma
hakki da dahil olmak Uzere ¢ok sik hak ve ayricaliklar verildi. Bazi ayricaliklar, yerel
ekonomiye dogrudan miidahale edebilmek icin genisletildi: Ornegin, tiniversite liyelerine
konaklama ve diger temel ihtiyaglar icin tahsil edilebilecek maksimum (cretlerin
sabitlenmesi. Asagida gorecegimiz gibi, bu ayricalik genellikle kitap ticaretine de uzaniyordu.
Bu ayricaliklar 6ncelikle papalar veya imparatorlar tarafindan somutlastirilan evrensel bir
hiukimdar tarafindan verildiginde, en azindan magister artium® derecesine sahip mezunlara
licentia docendi” (6gretme lisansi) verildi ve ius ubique docendi® (her yerde 6gretme hakki)
verildi (Riegg, 2003). Baska bir deyisle; 6gretmenler, tamamen imtiyazli ustalar ve
dolayisiyla Universite loncasinin bir pargasi olarak, artik cemaat, piskoposluk veya hatta
egitim ve 6gretim bilgilerini kazandiklari (ilke tarafindan korseli degildi; en azindan prensip
olarak entelektliel zanaatlarini Hristiyanlik boyunca kullanabildiler, boylece meslege
uluslararasi bir lezzet kattilar (Nardi, 2003). Bu da 6nde gelen bir (iniversiteye sahip tek bir
sehrin Bati Avrupa'nin her yerinden ¢ok sayida akademisyeni c¢ekebilecegi anlamina
geliyordu.

Universite Metin Gelenekleri

Orta Cag uUniversitesi mifredatlari, her biri kendi yari 6zerk fakiiltesine sahip dort
konu alani arasinda genis ol¢lide bollinmistir: liberal sanatlar, tip, hukuk (hem medeni hem
de kanun) ve teoloji. Bunlardan, artes liberales® (liberal sanatlar) temel egitim kursunu

6 C.N. MA (Master of Arts, Magister Artium), BA (Bachelor of Arts,Baccalaureus Artium) 6- 8 yariyillik bir egitimden
sonra alinan meslege hazirlayici nitelikteki ilk akademik unvandan sonra yapilan ve genelde 2 ya da 3 yariyil siiren
Universite egitimidir (Eruz, 2013).

7 C.N. ilk kuruldugu yillarda iniversiteye uluslararasi nitelik kazandirmak igin papalik veya krallik tarafindan
ogretmenlere her yerde 6gretebilme “licentia docendi” belgesi verilirdi. Bu nedenle Universitenin kuruldugu
yillarda bile ayricalikli ve prestijli bir kurum olma 6zelligini kazandigi ifade edilir (Gunal, 2006).

8 C.N. Universiteler, taninmak icin resmi bir onaya veya sertifikasyona ihtiyac duymuslardir. Ortacagda Papa veya
imparatorluk tarafindan verilen “studium generale” sertifikasyonu, bu belgeyi alabilen Universitelere bir sayginlik
kazandirmistir. Bu unvan ile Gniversiteler uluslararasi statiye kavusmus ve verilen “ius ubique docendi” unvani
ile mezunlari her yerde egitim verme yetkisine sahip olmustur (Haskins, 1941).

9 C.N. Antik Yunan’da Romalilarin “artes liberales — artes mechanicae” seklinde bir ayrimi mevcuttur. “Artes
mechanicae” (Latince Mekanik sanatlar) tip, tarim, demircilik, mimarlik, terzilik gibi teknik bir ustalik ve bilgi
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olusturuyordu ve gelen tim 6grenciler, daha yliksek fakiltelerden birine yiikselmelerine izin
verilmeden oOnce bir dizi derece boyunca ilerlemek zorunda kalacaklardi. Yukarida atifta
bulunulan Orta Cag Universiteleri hakkinda yazan yazarlara ek olarak, Wagner (1986) Orta
Cag 6grenimi icindeki artes liberales'in kapsamli bir incelemesini sunmaktadir. Kisaca, artes
liberales iki ana kategoriye ayrilmis yedi ana konudan olusuyordu: trivium ve quadrivium.
Trivium, grammatica (dilbilgisi), dialectica (mantik) ve retorica (retorik) 'den olusuyordu.
Genel olarak konusursak, trivium 6grencileri bilgi almayi, analiz etmeyi ve Gretmeyi 6greterek
hazirladi. Cogunlukla matematigin farkh uygulamalarina dayanan quadrivyum, geometria
(geometri), arithmetica (aritmetik veya soyut matematik), astronomia (astronomi) ve
harmonia (muzikal uyum) konu uzmanliklarindan olusuyordu. Universiteye giren dgrenciler
bu alanlara yogunlasacak ve Baccalaureus artium'u kazanmak igin yaklasik dort yil
harcadiktan sonra, devam etmeyi secen 6grenciler Artes liberales'i incelemek icin iki yil daha
ayiracak ve Magister artium derecesi ile sonuglanacakti. Ogrencinin akademik kariyerinin bu
noktasinda, Licentia docendi verilecek ve Universitas magistrorum'a’® (yani resmi
ogretmenler birligi) girmesine izin verilecektir. Simdi, yeni mezun olan idareci, liberal sanatlar
fakdiltesinin bir Gyesi olarak 6gretmenlik yapma hakkina sahipti ve — eger segtiyse — egitimini
tip, hukuk veya teolojinin yiksek fakultelerinden birinde 6grenci olarak sirdiirmeye devam
etti. Hukuk ve teolojinin ¢ok daha popiler oldugu bu son (g fakiilte, ilerlemis konu uzmanlari
yaratti ve dort ila sekiz yillik titiz bir calisma gerektirdi (Janin, 2008; Pedersen, 2009).

Bu disiplinlerin her birinde, mifredat, Yiksek ve Ge¢ Orta Cag’lar tarafindan yetkili
bir statii kazanmis belirli metinler etrafinda olusturulmustur. Ornegin, Trivium diyalektik'te!
yer alan (¢ konudan yalnizca birine baktigimizda, on Uglincl ylzyllin ortalarinda Paris
Universitesi'nde ya da Oxford Universitesi'nde Magister artium'u takip eden 6grencilerin,
¢ogu sirasiyla Aristoteles ve Boethius tarafindan yazilmis dokuz belirtilen metni kapsayan
resmi dersleri okumak ve katilmak zorunda kalacaklarini tahmin edebiliriz (Janin, 2008;
Pedersen, 2009). Diger her konunun da kendi okuma listesi vardi. Universite ders
¢alismasinin ana odagi olan metnin kendisi oldugunu ve mutlaka bir biitiin olarak konu
olmadigini vurgulamakta fayda var. Baska bir deyisle, 6grenciler Diyalektika'yi kendi basina
bir konu olarak incelemediler, aksine Diyalektika'nin yetkili vyazarlar tarafindan
yorumlanmasini incelediler. "Orta Cag lniversitesinde 6gretimin ve bursun temel amaci,
Orta Cag dinyasinin Yunan, Roma, Arapca ve erken Hristiyan otoritelerden gelen (miras
alinan) 6grenme organinin elestirel olmayan segilmis kisimlarini 6grencilere aktarmakti"
(Janin, 2008: 30). Benzer sekilde, Haskins'in (1962) gosterdigi gibi, egitmenler bu belirtilen
metinlere goére ders vermek zorundaydilar ve bir profesér —en azindan Bologna
Universitesi'nde- dénem sonuna kadar uygun metinden gecemedigi icin para cezasina
carptirilabilirdi ya da bir ders sirasinda konudan cok uzaklasirsa. Bu, perspektifte ince bir

gerektiren sanatlari ifade ederken “Artes liberales” (Latince Ozgiir sanatlar) ise Astronomi, Mantik, Matematik,
Geometri, Miizik, Dilbilgisi ve Retorik sanatlari ifade eder (Westfall, 1969).

10 C.N. Orta Cag Latincesinde universitas, bir konu etrafinda birlesen herhangi topluluk ya da kurum icin
kullanilmistir. Universite kelimesinin modern anlami universitas magistrorum et scholarium yani "dgrenciler ve
o6gretmenler toplulugu" anlamina gelen deyisten tliremistir (Yanardag, 2020).

11 C.N. Sebetci’nin (2016) ifadesine gore, Orta Cag’in ilk ddnemlerinde geleneksel manastir ve katedral okullarinin
egitim programlari retorik, gramer ve diyalektikten olusan trivium ve ileri diizeyde aritmetik, geometri, astronomi
ve miizikten olusan qudrivium’dan meydana gelmekteydi. Bu tiniversitelerde de gegerliydi. Universitelerde alinan
ilk derece “bachelor of arts - baccaleuriat” idi ve 6grencinin “bachelor” oldugu yedi 6zgiir sanat (trivium +
quadivium) ikiye ayrilmaktaydi. Dille ilgili dersleri, gramer, diyalektik ve retorik olustururken, sayilarlailgili dersler
aritmetik, geometri, astronomi ve muzik olusturuyordu (Burke, 2010: 100).
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degisimdir, ancak Orta Cag universite sistemi icindeki metinsel geleneklerin 6nemi
konusundaki tartismamiza devam ederken hatirlamaya deger bir degisimdir.

Metinsel 6grenmeye odaklanmalk, sirasiyla, siniftaki egitmenler tarafindan kullanilan
pedagojik yontemleri etkiledi; bunlardan oncelikle ikisi vardi: Lectio ve disputatio. Birincisinin
adi olan lectio, bu etkiyi vurgulamaktadir. ingilizce sézciik dersinin tiiretildigi lectio, sadece
okuma anlamina gelir ve (niversite dersleri, 6grencilerine metinleri satir satir yiksek sesle
okuyan profesorlerden olusuyordu. Bunu yaparken, profesorler gerektiginde acgiklamalar ve
aciklamalar da sunabilir. ikinci yéntem olan disputatio, muhataplar arasindaki resmi
tartismalardan olusuyordu. “Yanit verenler bir soruna belirli bir ¢6ziim igin olumlu bir sekilde
tartisirken, bir muhalif ona buna bagh olarak olumsuz argiimanlar kazandirdi. Bu bir sire
devam ettiginde ya da argimanlar tilkenmek lizereyken, 6gretmen miidahale eder ve soruyu
bir ¢6zim ya da cevapla ¢ozer ya da belirlerdi.” (Pedersen, 2009: 259-260). Burada bile
arglimanlar, karsi arglimanlar ve tespitler gelisiglizel yapilmadi ve her birinin gegerliligi, her
bir noktayr ve karsi noktayi desteklemek icin yetkili metinler kullanilarak belirlendi. Bu
nedenle, gorevlerini iyi yerine getirebilmek i¢in (hem lectio'da hem de disputatio),
egitmenlerin mufredatta belirtilen yetkili metinlerle donatilmasi gerekiyordu ve bu
metinlerle istisare yoluyla hazirlik cok dnemliydi (Lovatt, 2006; Verger, 2003b). Bu, Orta Cag
egitimindeki kitaplarin merkeziyetini daha da vurgulamaktadir.

Metinler Orta Cag Universitesinin gergcek can damari oldugu icin hem 06grencilerin
hem de egitmenlerin farkh fakiltelerin gereklerine erisebilmeleri cok dnemliydi. Bir sonraki
bolimde ele alinacagi gibi, Universite kitliphaneleri Universitelerin kurum olarak ortaya
¢ikmasindan yizyillar sonrasina kadar ortaya c¢ikmaya baslamadi, peki erken Orta Cag
bilginleri ticaretlerinin edebi araglarina nasil eristiler? Kisacasi, onlari satin aldilar. Ancak bu
kendi icinde erisim icin bir engel haline geldi. Universiteler, on besinci yiizyilin ortalarinda
Baski Devrimi’nin gelismesinden yaklasik lg yiiz yil 6nce ortaya ¢ikmis ve sonug olarak, Orta
Cag ders kitaplarinin maliyeti fahis derecede pahali olma egilimindeydi (Gieysztor, 2003).
Aslinda, genel olarak 6grenci olmanin maliyeti pahaliydi ve 6grencilerin ebeveynlerinden
para talep ederek eve yazdiklarina dair pek ¢ok 6rnek var:

B. Saygideger efendisi A'ya. Selamliyorum. Bu (mektup) size Oxford'da en biyuk
gayretle okudugumu bildirmek igindir, ancak para meselesi terfi etmeme biyilk olclde
engel oluyor, ¢lnki bana gonderdiklerinizin sonuncusunu harcadigimdan bu yana iki ay
gecti. Sehir pahali ve bircok talepte bulunuyor; Konut kiralamak, gerekli malzemeleri satin
almak ve simdi belirtemedigim bircok seyi saglamak zorundayim. Babaliginiza saygiyla
yalvariyorum ki ilahi merhametin telkinleriyle yardimci olabilirsiniz. lyi basladigim seyi
tamamlayabilmem icin. Ciinkii bilmelisin Ceres!? ve Bacchus!® olmadan Apollon'un
yaslandigini bilmelisin (Haskins, 1962: 77-78).

Ya da standart bir 6grencinin 1400 yilinda yazdigi mektubun bu siirsel imgesi: Sevgili
babacigim ne bir kurusum var ne de senin araciliginla bir tasarruf saglayabilirim, ¢clinki
Universitedeki her sey cok degerli ne yasa kitabinda ne de derlemede (bunlar yasal
metinlerdir) ders calisabilirim, cinki yapraklarinda (sayfalarinda) epilepsi hastaligi var.
Ayrica Provost'a on kron borcum var ve onlari bana 6diing verecek biri yok. Senden selam

12 C.N. Latince bir isim olan Ceres’in Yunanca adi Demeter’ dir; o topragi temsil eden bir bolluk tanricasidir (Can,
2020: 36).

13 C.N. Dionysus veya Dionysos. Roma mitolojisinde Bacchus olarak da bilinir. Bacchus, bir sarap tanrisidir (Can,
2020: 40).
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ve para istiyorum. Burada kar edecek olursa 6grencinin bircok seye ihtiyaci vardir; babasi ve
akrabasi, kitaplarini rehin birakmak zorunda kalmamak igin onu 6zgiirce desteklemelidir,
bdylece kitaplarini rehin birakmak zorunda olmayacak ve clizdaninda parasi her zaman hazir
olacaktir; elbiseler, kiirkler ve iyi kiyafetleri olacaktir ya da bir dilenci olarak lanetlenecektir;
insanlar beni bir canavar olarak gérmesinler diye senden selam ve para istiyorum. Saraplar
pahali, moteller ve diger iyi seyler; her sokakta borcluyum ve kendimi bu tuzaklardan
kurtarmakta zorlaniyorum. Sevgili baba, bana yardim etmeye tenezziil et! (Janin, 2008: 16-
17).

Bu alintilarin her ikisi de gliniimUiz Gniversite 6grencilerinin yasamlarinda 6zetlenen
sorunlarin ne kadar ¢agdas oldugu konusunda modern okuyuculardan tanidik bir kikirdama
uyandirabilir. Bir derecesi tamamlanmasi ve yiiksek 6grenim pesinde olmak pahali bir ugrasti
ve hald da oyledir, Orta Cag dinyasi gibi, ne kadar uzun bir 6grenci kaydi ve birinin
O0greniminde ne kadar cok ilerlemesi o kadar yiiksek maliyetli olmasi anlamina gelir
(Schwinges, 2003). Alintilar 6zellikle referans kitaplari igin olan hem oda hem de kurulla ilgili
harcamalar, zaten onceki bolimde tartistigimiz gibi, baslica faktorlerden biri olan yonetim
kurulu ile ilgili giderler, toplu pazarlik gigleri ile kurulmus varliklar olarak Universitelerin
kurulmasina ve taninmasina yol agmistir. Goreceli olarak yiksek degerleri dolayl olarak
ogrencilerin rehin vererek veya satarak fazladan para alabilmeleri ile gosterilir. Kolejler
(asagida daha fazlasi) on Uglincli ylzyllda kitiphaneler gelistirmeye basladiginda, bu
koleksiyonlardaki kitaplarin bazen kurumlarin kendilerine olan borglarini 6demek igin
kullanildigini gésteren kanitlar da vardir (Harris, 1995).

Orta Cag kitaplari neden bu kadar pahaliydi? Shailor (1994) bu donemde metinlerle
ilgili maliyetlere 1sik tutmaktadir. Yeni baslayanlar icin, bilesen malzemeleri pahaliydi,
ozellikle parsomen. Kitaplarin yazi yizeyini (yani yapraklari) olusturan parsémen, cesitli
hayvanlarin islenmis derilerinden yapilmistir. Tahmin edebileceginiz gibi, bu amagla hayvan
yetistirmenin maliyeti, her bir cildin islenmesinin ek masraflariyla birlikte, kitap fiyatlarini
ylksek tuttu. Sadece kii¢lik bir bakis acisi saglamak icin, tek bir blyik hacim iki yiiz hayvan
derisini kolayca kullanabilir. Cin'de ortaya c¢ikan ve Endills (al-Andalus) araciligiyla yavas
yavas Bati Avrupa'ya sokulan kagit, sonunda on besinci ylzyilin sonlarinda ve on altinci
ylzyilin baslarinda fiyatlari distirecek Baski Devrimi’nin faktérlerinden biri olacakti, ancak
Orta Cag déneminin cogunda parsdmen ana maddeydi. ikincisi, bu Gutenberg'den énceki
donem oldugundan, metinler elle kopyalandi ve tim el yazmalarini yazmak igin katiplerin
ise alinmasi liretimin en pahali bileseni oldugunu kanitladi ve tek bir cildi tamamlamak on
ila on bes ay siirebilirdi (Schwinges, 2003). Kopyalandiktan sonra dizeltmeler, aydinlatma
ve ciltleme icin ek maliyetler tahakkuk ettirildi (Pedersen, 2009).

Okuyuculara ilgili toplam maliyet hakkinda bir fikir vermek icin, on Ggiinci yiizyilda
ingiltere'de profesyonel olarak iiretilen iki yiiz sayfalik bir el yazmasi ile ilgili toplu giderleri
inceleyecegiz. Pedersen (2009) tarafindan Orta Cag diinyasindaki Gniversitelerin yikselisine
yaptigi mikemmel giriste 6zetlendigi gibi, el yazmasi (iretiminin en pahali li¢ yoni sirasiyla:
Kopyalama (dokuz silin, dort peni), Parsémen (sekiz silin, sekiz peni) ve Diizeltme (iki silin, on
peni). En ucuz bilesenler baglama (bir silin, bes peni) ve aydinlatma (bir silin, bir peni) idi. Bu,
iki ylz sayfalik tek bir birim icin toplam tutari yirmi (g silin, dort peni veya yaklasik >1.12'ye
getirir. Diger bazi hacimler 260'in Gzerine cikabilir (Schwinges, 2008). Diyalektik 6rnegimizi
yukaridan kullanarak, bir 6grencinin gerekli dokuz ders kitabinin tiimini profesyonel olarak
Uretmesi icin gereken maliyet, ona iki yiz silin (yaklasik >10) tGzerinden mal olabilir. Baglam
saglamak igin Oxford'daki Merton College'daki ortalama 6gretim Uyesi yillik elli silin veya £2
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maas aldi. (Pedersen, 2009). Bu nedenle, triviumun yalnizca bir bileseni dort yillik deneklere
mal olabilir. Bu gergek, her donem birden fazla ders alindig bilgisi ile alindiginda, potansiyel
maliyetler bas dondurici hale gelir.

Zengin ebeveynleri veya patronlari olan 6grenciler icin, profesyonel lreticilerden el
yapimi, 6zel ders kitaplari satin almak bir sorun olmazdi. iyi durumda olan ancak zengin
olmayanlar icin, ikinci el hacimleri satin alma secenegi mevcut olacakti (Pedersen, 2009;
Schwinges, 2003). Bununla birlikte ne riitbe ne de stati kabul igin bir n kosul olmadigindan,
ogrencilerin bliyik cogunlugunun daha ekonomik ¢éziimler bulmasi beklenebilir; aslinda
"6grencilerin yoksullugunun akademik ilerlemelerini engellemediginden emin olmak
Universite ustalarinin  sorumluluguydu." (Janin, 2008; 17). Bu, bircok Universiteye
sehirlerindeki kitap ticaretini denetleme ve dlizenleme hakki verilmesine yol acti ve bir¢cok
universite, kilavuzlarin yerine getirildiginden ve yalnizca onaylanmis el yazmalarinin —uygun
dizeltmelerle— satildigindan emin olmak igin 6zel memurlari sik sik pazarlarda yetkilendirdi.
Ornegin, "1354'te Cambridge sansdlyesi, kitapcilar, katipler, kitapcilar ve aydinlaticilarla ilgili
tim konularda yargi yetkisine sahip oldu.” (Pedersen, 2009: 234). Yine de maliyetler
pahaliydi, bu yilizden Universite yardim etmek igin baska bir yontem gelistirdi. Tartismanin,
Universite kutliphanelerinin bu ekonomik sorunlara dogal ¢6ziimler olarak gelistiriimesine
yonelecegi burasi oldugu dislnilebilir ancak heniiz tam olarak degil. Bunun yerine,
tartismamizi pecial4 sistemine cevirmeliyiz.

Pecia sistemi, akademisyenlere yeni ders kitaplarinin devreye alinmasina veya ikinci
el kopyalarin satin alinmasina daha ucuz bir alternatif sundu: yani, yazinin kendisini
kopyalamak. On Uglinci ylzyilin ortalarina gelindiginde gelismis gibi gériinen bu sistemde,
stationarii peciarum olarak bilinen kitap ticaretinin Gyeleri (bu en iyi paketlerin kirtasiye
malzemeleri olarak tercime edilebilir) Universite yetkilileri tarafindan onaylanmis ders
kitaplarinin yetkili kopyalarini alacaklardi. Bu onaylanmis kopyalar exemplaria olarak
biliniyordu. Her 6rnek daha sonra peciae (cogul peciae) adi verilen kiicik demetlere bolindi.
Kataloglama amaciyla numaralandirilan bu paketler daha sonra nispeten mitevazi bir licret
karsiliginda 6grencilere ve 6gretmenlere kiralandi ve her biri igeriginin kopyalanmasindan
sorumlu olacakti (Gieysztor, 2003; Janin, 2008). Buradaki kavram, on dokuzuncu yzyilda
abonelik kittiphanelerinde kullanilan g ciltlik yeni bor¢ verme modelinden tamamen farkli
degildir (Bassett, 2017). Tabii ki, liniversiteler —ve Paris ve Oxford da dahil olmak lizere bu
sistemi kullanan en az 11 kisi vardi— kitap ticaretinin bu yéniini diizenledi. Ornegin 1304'te
Paris Universitesi, stationarii peciarumu denetlemek ve belirli kitaplarin peciaeleri icin fiyat
belirlemek lizere 6zel bir komite olusturdu (Pedersen, 2009).

Tahmin edebileceginiz gibi, kisinin kendi ders kitabini kopyalama siireci hem
zahmetli hem de yorucuydu ve siire¢ ne kadar uzun siirerse o kadar pahal hale geldi. Ve
bilim adamlari onaylanmis 6rneklerden kopyalasa da transkripsiyonda her zaman hatalara
ve zaten kopyalanmis metinleri diizeltmek zorunda kalma olasiligina yer vardi. Séylemeye
gerek yok, birden fazla 6grenci aksilikler ve hayal kirikliklari yasamis olmali. Thomas
Aqguinas'in on Uglncl ylizyilin sonlarindaki bir yorum cildinin marjinalinde bulunan bir
ogrencinin hayal kirikhiginin mizahi ama ilging bir 6rnegi var. Peciaedeki hafif bir yanlislk
nedeniyle, 6grenci geri donlip daha 6nce kopyaladigl bazi metinleri diizeltmek zorunda

14 [C.N. Pecia sistemi (Latince pecia 'parca’ anlamina gelir), tiniversitelerde esas olarak on {¢lincii, on dérdiinci
ve bir dereceye kadar on besinci ylzyillarda kullanilan diizenlenmis bir el yazmasi tretim streciydi ("’Pecia
System”’, t.y.).
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kaldi. Bu kizgin mesaji Latince birakti: "Nota confundatur stacionarius [stationarius] qui me
fecit deturpari librum alicuius probi viri.” (Shailor, 1994: 98). Metinde Shailor tarafindan
verilene biraz daha keskin cevirimi tercih ederek soyle yaziyor: “Seni isaretle, beni
muikemmel bir adamin kitabini bozmami saglayan kirtasiyecinin kafasi karigsin.”

Gordugimuz gibi, ders kitaplari 6grencilerin ve 6gretmenlerin akademik kariyerleri
icin gerekliydi. Aslinda, ticaretlerinin gerekli araglariydi. Bir 6grencinin artes liberalesteki
olgunluk doéneminin sona ermesiyle, 6zellikle de magister artium statilisiine yiikselmis ve
¢alismalarini diger fakultelerden birinde sirdirmeyi umuyorsa, 6nemli sayida metin
toplamis olurdu. Her ne kadar gerekli olsa da oda ve yonetim kurulu hayatta kalmak icin
oldugu gibi, bu kitaplar ucuz degildi ve kurumun varliginin ilk glinlerinden itibaren
Universitenin maliyetleri distrmek icin stratejiler uyguladigini goriiyoruz. Universite
ogrencisi olmak —tipki bugiin oldugu gibi— pahali bir ¢abaydi ve katilimin maliyeti ¢ogu
zaman birgok akademisyen igin, 6zellikle de zengin ailelerden gelmeyenler igin bir engel
teskil ediyordu. Boylece on lglincii yuzyilda Universite hayatinin bu temel ihtiyaclarinin
(barinak, yiyecek ve kitaplar) akademik yollarini siirdiirme araclarina degil, yetenek sahibi
olanlara saglanabilecegi bir sistem gelisti. Bu, tiniversite sistemi olarak bilinir hale gelirdi ve
bu baglamda akademik kiitiphaneler ilk 6nce ortaya ¢ikti ve daha sonra gelisti.

Orta Cag Yiiksekogretiminde Kolej ve Universite Kiitiiphaneleri

Akademik kutuphaneler Universitelerde degil, kolejlerde dogdu. Bu genellikle
modern okuyucular (6zellikle Amerikali okuyucular) icin zor bir ayrimdir, ¢linkii Amerika
Birlesik Devletleri'ndeki yliksek 6grenim genellikle kolej ve liniversite terimlerini birbirinin
yerine kullanir. Ote yandan ingiliz okuyucular, bu terimler arasindaki Orta Cag ayrimina daha
asinadir, ¢liinkii toplu olarak Oxbridge olarak adlandirilan en eski iki Gniversite sistemi net
ayrilik cizgilerini korur. Daha Onceki tartismamiza geri donersek, Orta Cag Universitesi,
bireysel akademisyenlerin cikarlarini korumak icin olusturulmus bir grup (universitas)
egitmen (magistrorum) ve 6grenciden (discipulorum) baska bir sey degildi. Universitelerin
¢ogu zaman 6nemli yasal ve sosyal haklar ve ayricaliklar, yénetim kendini ve milkiyet hakki
da dahil olmak lizere verilmis olsa da daha az fiziksel bir kurumun ve daha ¢ok her grubun
kooperatif etkilesimi lizerine insa edilmistir (Schwinges, 2003). Boylece, olduk¢a uzun bir
slredir Orta Cag Universiteleri milk sahibi degildi ve hatta ¢esitli diger kuruluslardan sinif
alani kiralandi (Gieysztor, 2003; Haskins, 1962; Janin, 2008). Bu nedenle, her ikisi de miulk
sahibi olan ve sonug olarak kitap koleksiyonlarina ev sahipligi yapabilen manastir ve katedral
okullarinin aksine, erken tniversiteler akademik kiitiiphanelerin dogusuna ilham vermedi.

Ancak kolejler farkh bir seydi, bu ylzden akademik kiitiiphanelerin kurulmasi icin
mikemmel bir Greme alani haline gelmeleri sasirtici degil. Peki Orta Cag koleji tam olarak
neydi? En erken donemlerinde, kolejlere (belirtilen kurallar cercevesinde birlikte yasayan
insan gruplarini ifade eden Latin collegia'dan) fakir 6grencilerin kullanimi icin zengin
hayirseverler tarafindan bagislanan yurtlar verildi (Gieysztor, 2003; Haskins, 1962). Baska
bir deyisle, nitelikli olanlar icin lcretsiz yurtlardi. En eski 6rnek, on ikinci ylizyilin sonunda
Paris Universitesi'nde ortaya ¢ikmis gibi gériiniiyor. Ancak, on Ucilincii yiizyilin ortalarinda
ve ikinci yarisinda Oxbridge'de bulunanlara benzer kolejler ortaya cikacakti. Selefleri gibi
onlar da kurumlara sahiptiler, ancak bu daha sonraki kolejlere de para, toprak, miilk, binalar
ve -bu tartisma icin dnemli— kitaplar verildi (Pedersen, 2009).

Pedersen (2009), bu tiir bagislarin kolejlerin kolej tirline ve hayirseverleri tarafindan
belirtilen sartlara bagli olarak belirtilen sayida akademisyeni 6grenci veya 6gretmen olarak
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kabul etmelerine izin verdigini acgiklamaktadir. Her kolej tipik olarak {yelerinin
beklentilerini, davranislarini ve yukumliliklerini diizenleyen kendi tiziklerine sahipti. Bu
tizuklere baglilik karsiliginda, kolejler ¢ok sik konaklama ve yemek (genellikle ortak olarak
yenir.) sagladilar ve bazen Oxford'daki Merton College'da oldugu gibi, yasam masraflari icin
yillik bir maas sagladilar. Universite mezunlariniidari gérevleri yerine getirmek igin kullanma
olasihgl laik ve dini yoneticiler igin daha cazip hale geldikge ve bazi mezunlar kendi
servetlerini biriktirmeye basladik¢a, Avrupa segkinlerinin Uyeleri tarafindan giderek daha
fazla kolej kuruldu ve finanse edildi. Bu oldugu gibi, kolejler Uiniversite yasaminda merkezi
bir rol (istlendi ve bazilari s6z konusu oldugunda, bir zamanlar Universitenin minhasir alani
olan 6gretimin ¢cogunu sagladi. Bu noktada (niversite, tim kolejlerini tek ve tutarh bir
sisteme baglayan kapsayici figiir olarak kaldi. Universite, resmi olarak sinav verebilecek ve
derece verebilecek tek kurum olarak kalirken, akademik yasam kolej diizeyinde yavas yavas
bitmeye basliyordu (Verger, 2003a).

Verger (2003a), bu erken donemde kolejlerin gelisimi hakkinda yorum yapmaktadir.
En eski 6érnek, 1257'de Paris Universitesi'nde kurulan Sorbonne Koleji'dir. Yeni model
oradan hizla yayildi. 1300 yilina gelindiginde, Paris'in en az on dokuz yetenekli koleji vardi;
1400 yilina gelindiginde, sayi otuz yediye ylkseldi. Benzer sekilde, 1300 yilina gelindiginde
Oxford'un alti yetenekli koleji vardi ve on besinci ylzyil boyunca bes tane daha kazandi.
Boylece kolejler, en yoksul 6grencilere barinma saglama misyonlarindan “lyelerine, bir
dereceye kadar disiplin bedeli karsilhiginda, is ve 6grenim igin en iyi kosullari saglamaya
hizmet eden ayricalikli kurumlar" olma misyonuna dontismistir (61).

Daha once de tartistigimiz gibi, Gniversite hayatinin en pahali yénlerinden biri ders
kitaplarinin satin alinmasiydi, bu nedenle kolejlerin bu en iyi kosullarin yerine getirildigini
garanti etmelerinin bir yolu kitUphanelerin kurulmasiydi. “Aslinda (kolejlerin) bircok
kurucusu, kolejlerine bir kitap koleksiyonu saglama vakfinin bir pargasi olarak gordi."
(Lovatt, 2006: 154). Lovatt (2006), bircok durumda, bu kitaplarin hayirseverin kisisel
kiitiiphanesinden bagislandigini ve bazilarinin yalnizca kurucunun o6limiinden sonra
kolejlere gececekleri tercih edilen ciltlerle ayrilmaya o kadar suskun olduklarini agiklyor.
Universiteler tek bir patronun himayesinden olusturulmadigindan, kitiiphane
koleksiyonlarinin ilk temellerinin bir parcasi olmadig mantikhdir. Universite
kiitiphanelerinin, daha sonra Universite kiitliphanelerinin Baski Devrimi’'nden sonra ev
sahipligi yapacagi genis koleksiyonlara sahip oldugunu dlsiinmemeliyiz, ancak erken
donemlerde kolejler, Universite meslektaslarindan daha biylik ve daha onemli
koleksiyonlara ev sahipligi yapma egilimindeydi. Ornegin, 1404 yilina gelindiginde, New
College (Cambridge) ve Merton College (Oxford) sirasiyla (i¢ yiiz ve bes yiz kitap diizenledi;
buna karsilik, Cambridge Universitesi kitliphanesi, 1440'da yaklasik otuz alti yil gec
saatlerde yaklasik yiiz yirmi iki cilt dliizenledi (Lovatt, 2006). Cagdas 6grencilerin mitevazi
varlklar olarak goreceklerine ragmen, kolejlerin koleksiyonlarinin parasal degeri
olaganustiiydi, bu nedenle zincirleme kitliphane modelinin sik kullanimi (Petroski, 1999).

Gec Orta Cag boyunca, Universite fakilteleri kiralamayi birakti ve gerekli alan ve
kaynaklari satin almaya basladi ve on dordiinci yizyil ilerledikce Uiniversiteye ait binalar
blyudla ve genisledi (Gieysztor, 2003). KitlUphanelerin kurulmasi dogal olarak izledi.
Oxford'un Universite kitliphanesinin gelisimi bu sireci gostermektedir (bkz. Bodleian
Katliphaneleri, 2021; Gieysztor, 2003; Harris, 1995), bu nedenle tartismamizin geri kalanini
bir giin simdi Bodleian Kitlphanesinin ihtisamina donlisecek mitevazi koleksiyonla
sinirlayacagiz. 1320 yilina gelindiginde, Oxford'a ait mitevazi bir el yazmasi koleksiyonu,
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Bakire Meryem Universitesi Kilisesi'nde yer aldi. Yaklasik yiiz yil sonra, 1412'de Oxford,
Universite icindeki ilk Gcretli kiitliphaneci pozisyonunu yaratti. Koleksiyonun yeri nedeniyle,
bu yazi Kutsal Bakire Meryem'in papazina verildi. Daha sonra Oxford'un 6nde gelen
patronlarindan biri olan Lancaster'li Humphrey, Kral V. Henry'nin kiguk kardesi olan
Gloucester Duki, 1439'da yiz yirmi dokuz cilt ve 1444'te kiitiiphanenin holdinglerine yiz
otuz dort cilt daha bagista bulundu (Campbell, 2013). Orta Cag déneminde kitaplarin
yerlestirilme sekli nedeniyle (pulpita olarak bilinen okuma masasinin Ustlinde ve altinda
raflari olan biylk kursilerde), gelisen koleksiyonun daha fazla alana ihtiyaci vardi, bu
ylzden 1444'te Oxford yetkilileri Gloucester Diki'ne yeni bir kiitiphane binasi insa etmek
icin fon isteyen bir dilekge gonderdi (Harris, 1995; Petroski, 1999). 1488'de tamamlanan
yeni vaftiz edilen Duke Humphrey Kiitiiphanesi, yeni insa edilen ilahiyat Okulunun ikinci
hikayesi Uzerine insa edildi —bu donemde yaygin olan kitliphanelerin ikinci kath insaati.
Anlatimimizin bu noktasinda, Orta Cag donemi erken modern diinyaya yol vermeye basliyor
ve bu gegis ile Universite ve kolej kiitiphaneleri benzeri gorilmemis sigramalar ve sinirlarla
bliyiimeye baslayacak.

Son olarak, tartismamizi tamamlamadan oOnce, (niversite ve Universite
kGtlphanelerinin mifredatlarda bulunan ders kitaplarindan daha fazlasini icerdigini
belirtmek gerekir. Akademik kittiphanelerin kurulusundan bu yana, her biri kendi materyal
okuma tutkusuna sahip olan 6zel koleksiyonerlerin cémert bagislarina dayandigindan, sahip
olduklari kurumlarin bir dizi konuyu kapsayan el yazmalari almalari mantikhdir. Orta Cag
Almanya'sindaki 6grenci, 6gretmen, kiitiiphane ve bagisci koleksiyonlarini inceleyen Reiter
(1998), iki ana iplikcik belirlemistir. Resmi kitap kiltlri olarak adlandirdigi ilki, gercekten de
cesitli fakiltelerin gerektirdigi akademik ve bilimsel ¢alismalardan olusuyordu. Bununla
birlikte, ikincisi gayri resmi bir kitap kiltlrinden olusuyordu ve maneviyati ve popiler
adanmisliklari kapsayan hacimleri igeriyordu. Yazar, “Bu Universitelerdeki herkes elbette bu
gayri resmi manevi kitap kiltirtine katilmiyor. Buglin oldugu gibi, bazi ustalar [6gretmenler]
siiphesiz popltler dindarligin anlamsizliklarina dalmak icin cok ayik fikirliydiler ve bazi
ogrenciler mifredat disi okuma ile zaman kaybetmek icin kariyer hedeflerine ¢ok
odaklandilar.” (Reiter, 1998: 396). Boylece 6ngorilemeyen olabilir bagislara dayanmak
gelecek koleksiyon gelistirme temelinin olacagl kismen farkh kitiphane koleksiyonlari
gelisimine katkisinin oldugu sdylenebilir.

Orta Gag Akademik Kiitiiphaneleri ve iletisim Devresi

Simdi dikkatimizi giris bolimiinde sorulan asil soruya cevirebiliriz: Kitiphaneler her
zaman Universitelerin basarisinin merkezinde yer almis midir? Baska bir deyisle, akademik
kiitiphane her zaman Universitenin kalbi olmustur? Kisa cevap hayir, olmadi. Kitaplarin her
zaman Universitenin can damari oldugu iddia edilebilirken, bu olgulari iletisim Devresinin
uyarlanmis bir yorumuyla incelemek, akademik kitliphanelerin yikselisinin kaginilmaz
olmadigini, aksine sayisiz makro ve mikro diizey giiciin etkilesiminin Giriin oldugunu ortaya
koymaktadir. Sonucta, kitliphane gelenekleri yoktan ortaya ¢cikmaz. Bunun yerine, onlari
hem icinde bulunduklari daha bulyilk kiltiirel sireclerden kaynaklanan hem de bunlari
kodlayan kultirel kurumlar olarak gormek faydali olacaktir (Carr, 2003). Boylece,
Universitelerin bulundugu Orta Cag baglami tarafindan yonlendirildiler. Bu baglam farkh
olsaydi belki de sonuc¢ da dyle olurdu. Model ve vakif olarak Darnton (1982) ve iletisim
Devresi kullanarak ve dikkate dncesi baski el yazmasi gelenekleri isleme iletisim Devresi
degisiklikler gerektirecek uyarisini alarak asagidaki modeli gorsel olarak bu tartisma
icerisinde yer alan farkl unsurlari temsil etmek igin inga edilmistir:
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Sekil 1

Akademik Kitliphanelerin Gelismesine Yol Agan Surece Dair Bilesenler ve Etkilesimleri

Uretim
Kopyalayicilar Kaynaklar

Musahhihler S — e Pargbmen
Yazarlar e Murekkep
Muzehhibler e  Glvenilir
Ciltciler kopyalar

DUzenleme Erisim
Universiteler Kitapcilar
Kolejler Sosyoekono- Kirtasiyeciler
Loncalar ymik gggllg;\::fler

Okuyucu kitlesi

Ogretmenler
Ogrenciler
Akademi digi
okuyucular

Bu cizimi kullanarak, Yiksek Orta Cag'da Universitelerin dogmasina ve daha sonra Geg
Orta Cag'da akademik kitlphanelerin gelismesine yol acan slrecin her bir bileseninin
digerleriyle nasil etkilesime girdigini ve etkiledigini gormek kolaydir. Giris bélimiinde
belirtildigi gibi, boyle bir modelin kullanilmasinin degeri, belirli bir jeotemporal baglami
olusturan birbirine bagli faktorlerin karmasik agi icinde ister basili ister 6nceden basiimis
olsun, bilgi kiltirinin yerlestirilmesini gerektirmesidir. Bir bilesendeki degisiklikler bile, tarihi
tanimlayan bir neden-sonug zincirinde mutlaka digerlerini etkilemek anlamina gelir. Bu model
kapsamindaki 6nceki tartismayi, Darnton'u (1982) kilavuz olarak kullanarak oOzetleyerek
sonuglandiralim:

Makro kiltiirel Gligler (Merkez)

Yiksek Orta Gag, iklimlerin i1sinmasi, bliyime mevsimlerinin uzamasi ve teknolojik
yenilikler agisindan olduk¢ca muhtesem bir sans dizisine sahipti ve sonuc olarak bu donem bir
tarim devrimine tanik oldu. Bu, daha az sayida veba salgini vakasiyla birlestiginde, hizli niifus
artisini ve satilacak fazla yiyecege sahip olmasi nedeniyle servet birikimini tesvik etti. Bu
faktorler daha sonra kasaba ve sehirlerde yogunlasan ve tiiccarlarin ve vasifli iscilerin kendi
esnaflariyla kendilerini tam olarak desteklemelerine izin veren ticari bir devrime yol acti.
Bunun sonucu olarak, tarimsal is yikiinden onlari kurtarmak icin yardim etti. Ayni zamanda,
Bati Avrupa sinirlari gogunlukla dis saldirganhktan arindiriimis ve belirli bir istikrar seviyesinin
gelismesine izin vermistir (Bennett ve Bardsley, 2021). Bu nispeten istikrarl Yiiksek Orta Cag
ortaminda, siyasi yoneticiler, yetenekli ve zeki insanlar tarafindan isletilen devasa birokratik
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makinelerin kurulmasini gerektirecek sekilde iktidari saglamlastiriyorlardi. Benzer sekilde,
mevcut yasal kodlarin kodlanmasi ve on birinci ylizyilda Corpus luris Civilis'in (Justinianus'un
altinc yizyll kapsamh Roma hukuku kodu) Bati Avrupa'ya yeniden sokulmasi hukuk
bilginlerinin uzmanligini gerektirmistir (Pedersen, 2009). Son olarak, islam ve Bizans bursu
ile olan temaslari nedeniyle Bati Avrupa, on ikinci yiizyilda, Bati Roma imparatorlugu'nun MS
476'da yikilmasindan bu yana kaybedilen bircok klasik metni yeniden tanitan entelektiel bir
Ronesans yasadi. Bitlin bu faktorler bir arada ele alindiginda, daha 6nce Bati Avrupa'da
bulunmayan gelismis, uzmanlagmis egitimin gelistiriimesine katkida bulunmustur.

Okuyucu Kitlesi (Altta)

Sonug, Uyeleri degisen baglamlarindan tam olarak yararlanan hem 6gretmenler hem
de o6grenciler olmak lizere yeni bir akademisyen sinifinin ortaya ¢cikmasiydi. Ne de olsa,
yukaridan sadece bir 6rnek kullanarak, tim siireci baslatmak igin yeterli yiyecek olmasaydi,
is yukl ve kisa yasam beklentileri nedeniyle, birgogunun ciftliklerini ve aile isletmelerini
akademik kariyer yapmak icin birakmasi igin yeterli zaman olmazdi. Ayrica, yerlesik bir metin
gelenegine siki sikiya dayanan bir burs bigiminin ortaya ¢ikmasi hem egitmenlerin hem de
ogrencilerin ders kitaplarina erismelerini gerektiriyordu. Boylece, yeni bir okuyucu kategorisi
olusturuldu ve asagida goérecegimiz gibi skolastik ihtiyaglari ekonomik faktérlere yakindan
bagliydi. Yiksek Orta Cag'da gelistirilen burs ve pedagoji yontemi, yetkili metinlerin
incelenmesine bu kadar kapsamli bir sekilde dayanmamis olsaydi, belki de bilim adamlarinin
ekonomik ihtiyacglari oldukga farkh olurdu.

Uretim (Ust)

Alimlerin kitaba ihtiyaci vardi. Elbette, bu ihtiyaci karsilamak i¢in ¢alisan daha biytk
kitap ticaretinin bir parcasi olan bireysel Ureticiler vardi. Aslinda, Bati Avrupa'daki 6grenci
akiniyla birlikte, yalnizca daha fazla miktarda Uretim icin degil, ayni zamanda her metnin
dizeltilmis, yetkili kopyalarinin tanimlanmasi icin de yeni bir talep artti. Bununla birlikte,
burada ele alinan dénem, on besinci ve on altincl yizyillardaki Gutenberg Baski
Devrimi’nden dnce gelir; bu, her ders kitabinin elle kopyalanmasi gerektigi anlamina gelir.
Ek olarak, kagit Bati Avrupa icin nispeten yeniydi ve baskin yazi araci haline gelmemisti, bu
nedenle pahali parsémen alternatifi hala kullaniliyordu. Kopyalama, diizeltme, aydinlatma
ve baglama emegi de dahil olmak lzere tim bu faktorler, uygun malzemelerin talep
edilmesine ek olarak, Orta Cag el yazmalarini pahali ve degerli mallar haline getirmistir.
Universiteler ilk olarak Gutenberg Dénemi’nden sonra ortaya ¢ikmis olsaydi, kitaplarin hem
satin alinabilirligi hem de kullanilabilirligi 6nemli 6l¢lide arttiginda, ders kitaplarini glivence
altina almaya calisan 6grencilerin yasadigi ekonomik sikinti farkli bir yériinge boyunca
gelisebilirdi.

Yonetmelik (Solda)

Ders kitaplari, 6grencilerin ve 6gretmenlerin Yiksek ve Ge¢ Orta Cag doneminde
ugrasmalari gereken tek masraf degildi. Sehirlerin duvarlari icindeki yiiksek oda ve pansiyon
maliyetleri, bilim adamlarinin sémurilmesine yol acti. Yukarida atifta bulunulan politik-yasal
gliclerle kesisen bireysel bilim adamlari, kraliyet, papalik ve emperyal kararnameyle
universitas magistrorum discipulorumque'a dahil edildi. Toplu pazarlik korkusuna dayanan
bu kararnameler, digerlerinin yani sira, bir de dahil olmak Gizere tGniversitelere genellikle hak
ve ayricaliklar vermistir. Kira ve diger gerekli malzemeler icin maksimum fiyat belirleme
hakki ve ikinci, Universite kasabalarinda ve sehirlerinde yogunlasan yerel kitap ticareti
uzerindeki kontrol. Yine, bu faktorler sosyoekonomik ve politik-yasal peyzajin gok daha farkli
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gorindigu farkli bir zamanda bir araya gelmis olsaydi, bilim adamlarina bu tir dizenleyici
yetkiler verilmemis olabilir, hatta gerekli olmayabilir.

Erisim (Sagda)

Burada tartisilacak son kategori, bu sirec hicbir sekilde dogrusal olmamakla birlikte,
Uretim ile Okuyucu Kitlesi arasindaki kesisme noktasina odaklanir: yani, akademisyenlerin
uretilmekte olan edebi materyallere erisme yontemi. Bu kategori, Orta Cag'da el yazmasi
ureticilerinin de c¢ok sik kitapg¢i (kiitiiphaneci) olmalari bakimindan biraz keyfi. Bununla
birlikte, bu kategorileri ayirmak, Universitelerin, diyagramdaki karsit kardinal noktay! isgal
ederek, akademisyenlerinin kitaplara nasil eristikleri Gzerinde dizenleyici kontrol
uygulayabildiklerini gdstermemizi saglar. Boylece, bilim adamlarinin el yazmalarinin
(exemplaria) elle kopyalanmasi igin izin verilen kisimlarini kiralamalarina izin veren peciae
sisteminin ortaya ciktigini goriiyoruz. Tabii ki, bu slire¢ ayni zamanda maliyetlere de neden
oldu —gayretli bir 6grencinin ¢calismalarina bile kesinlikle miidahale eden bu kadar 6zenli bir
siirecin hantalligindan bahsetmiyorum bile— ama bu daha ucuz bir secenekti. Universite,
elbette, bu sistemi kontrol etti, hatta denetleyecek memurlar atadi. Yine de hala ideal
degildi. Oyunun kurallarinin degismesi on Uglincl ylzyilda, bilim adamlar igin ideal
akademik kosullari yaratmaya calisan zengin hayirseverlerin, fiziksel binalar ve degerli
hacimlerin koleksiyonlari da dahil olmak Ulzere kolejlere miilk vermeye basladigi zaman
meydana geldi. Bu gelisme siuiphesiz bircok finansal ve zaman yiikinu hafifletti, boylece
akademisyenlerin kariyerlerini daha etkin bir sekilde sirdiirmelerine izin verdi. Orta Cag
diinyasi erken-modern kardesine yol agarken, Universiteler, kendileri, sadece yetenekli bir
Universiteye kabul edilecek kadar sansh olanlarin degil, tim bu olgunluk 6grencilerinin
ihtiyaclarini  karsilamaya yardimci olmak igin kltliphane koleksiyonlari sunmaya
baslayacaklardi.

Sonug¢

Sonu¢ olarak, akademik kitiphanelerin nihayetinde daha sonraki nesillerin
kendilerine atfettigi 6nem dlzeyini gelistirdiklerini séylemek gerekir, ancak varliklarinin ve
onemlerinin Orta Cag diinyasinin ihtiyag ve baskilarina bir cevap olarak gelistigini hatirlamak
faydali olacaktir. Bu tarihsel sorgulama cizgisini takip etmek, modern kitliphaneciler igin
faydalidir ¢iinkii kendi mesleki kimliklerini daha genis kitiphane ve bilgi bilimi (LIS)
baglaminda daha iyi konumlandirmalarini saglar. Unlii ingiliz kiitiphanesi tarih¢isi Raymond
Irwin, bu tir bir tarihsel arastirmanin sadece meslegin gelecegi icin degil, profesyonellerin
algilanan keyfi icin de cok 6nemli oldugunu ileri sirmektedir (Irwin, 1966). Kiitiphaneciler
"Zihinlerinde bir bitin olarak calismalarinin bir resmini olusturmak istiyorlar ve eger tarihsel
koklerini disarida birakirlarsa, resmin biylk bir kismi eksik kalacak ve gerisi carpitiimis ve
yanhs olacaktir.” (Irwin, 1966: 21). Meslek hayatimizi kiitiphanelere adamis olan bizler,
mesleki yerlerimizi uzak gecmise uzanan genis kitlphane tarihi zaman cizelgesi icinde
baglamsallastirabildigimiz zaman daha iyi durumdayiz. Umarim, bu tarihin cok kiictk bir
boliminin mitevazi sekilde ele alinmasi, baskalarini kitiphane ve bilgi biliminin
zenginligini ve ylksekogretimin gelisimine katkilarini takdir etmeye tesvik ederken, ayni
zamanda profesyonellere kiitiphane tarihini daha derinlemesine incelemeleri icin ilham
verecektir.
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Tesekkiir: Bu galisma, bunu ilk okuyan en iyi arkadasim ve kocam Joseph'e ithaf edilmistir.
Cok tesekkir ederim.

Cikar Catismasi Beyani: Yazar, ¢ikar ¢atismasi olmadigini beyan eder.
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Abstract: The comiempearary acadenic fbrary evepies d ernal role in the teaching and learning
medision of wniversifies. This contrality i J,|'5:'r:." e beit exf.m;.ba"_:ﬁmf by the p-:pnfdr saying thai fhe filvary
ir the heart of the sndversity. Bat has thic always been the caie tiwee the inception of univerities in the
High Mideie Ages? To belpy answer thiv guestion, the folfowing discusion fraces the oreation of
swnfversities within the medieral wordd, the foanal traditions that fnformed their sobolarbip and
prffqgng', airel the Laver bivtly of acaderic fbravier within the calfepe and wniversity syiteme. The anthor
atiempis fo demonsirate that the rise of acadessic librarfes was st fneritabde bat, rather, the prodect
of the fﬂ!t’!l'.').llel}' of syt wwacre- aned microlevel forces, each confributing to the fbrary's ereminal
devednpament. To accomplesh this, the phenomena surrosncding the emerpence of medieral academic
dilsraries are emvbedded within an adapiation of Rebert Damion's modef, the Commeanications Ciro,
It dr the hape of the awifor that baving a better sense of the bistory of the profession will allw corvent
difsrary and fnformation science profersionals fo develop more robut professionead ideniitier and deeper

Philosaphics of praciice,

Keymordi: fibrary Bistory; acadenric Slvaries; medieral nnfversities; commuications drenit; barning

and sehalarsfip

Introduction

Many have clumed over the yvears that hbranes are fundamental mstrunons vithin acadermie, ofien
citing the well-known 'F:-rtn'L'Ib that fhe Fbrary is the bear? of the sndversity (eg., Proctor, Block, and Hughes
2021; Himmelfarb 1997, Leupp 1924) Many if not most libratians probably share this sentiment, and
some would argue that hbraries have always held a central importance within higher edueation. In fact,
some authors have gone a bat further and claimed that bbranans are the umiversity (Himmelfarb 1997).
Sull others have made even stronger claims, arguing that the history of hbranes 15 “the hstory of
scholarship and ervilization” itself (Irvin 1966, 21). But has this preeminence mdeed always been the
case since the mnitial emergence of universities beginning in the high medieval penod? Or, did the
r_‘t:nlral'it].' of ibranes in I'L'lghur edueanon evolve H]m‘L!.; with the u:r'li!.-'t:n‘iil}', unl}' h-l_'t‘u:‘ning foundatinnal
in a later period? The following discussion will attermpt to shed some — however modest it might be —
light on this question.

Before delving mto the meat of the discussion, it 15 worth mentomng the theoretcal
framework selected as the lens through which questoons, data, and interpretations were viewed. In
1952, Robert Damton, apmmim.-nl cultural and book histonan, }‘:—uhﬁﬁhuﬂ what eame 1o be recogmzed
as a sermmal arnele, “What Is the History of Books” in which he mtrodoces and outhnes the
Commurications Crirewt. The Commumeations Cirewt 15 a self-sustanmg theoretieal model that
attermnpts to account for separate yet mutually interdependent stages comprising the hfecyele of books.
For example, 1t examines the interplay of authors, publishers, printers, shappers, booksellers, readers
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{including the role of Lbraries), and how each of these 1s embedded within and, in turm, influences
larger macrocultural processes of social structures, polities, economies, law, and mtellectual
developments. Due to the mterdependent nature of the Communications Cireutt, changing one
component necessarily implies effecung each of the others (Darnton 1982). Thus, for the purposes of
this discussion, the mterplay berween the related categones of Beadercbip, Prodwction, Regulation, and
Aveers was understood within the larger medieval cultural context of intellectual development, as
embaodied by the nascent university system, and socioeconomic necessity. For transparency, it should
be noted here that Damton's model pamarily focuses on the Lfecyele of prnted information (1e., that
which arose after the Gutenberg Revolutnon of the mid-fifteenth century and not the manusenpt
tradinon prevalent throughout the medieval period), but with shght modifications, the model proved
to reman useful.

The following paragraphs are armanged thematcally. The fost secoon, Birth of Medieval
Uriversities, provides an overview of the establishment, character, and evolution of universities as
important medieval insttutions. The second, University Textual Traditions, broadly examines
curricula, scholarship, and pedagogy within the medieval context, while focusing on how authontative
texts influenced each of these areas. Economic factors nfluencing matrieulation and scholarship vis-
a-vis required textbooks are also considered here. In the third section, College and University Libraries
in Medieval Higher Educanon, the birth of college and umiversity libranies 15 explored in relation o
the economic necessity outhned i the previous section. The nexe and penulimarte section, Medieval
Academic Libraries and the Communications Circwt, repositions the phenomena outlined in the
preceding sections within an adapted version of the Communications Circuit. The goal of this section
15 to help us conceptualize how these interrelated phenomena impacted one another, and how the
prowth of academie hibraries was eontingent on myvrad factors. In the Gnal seetion, the discussion s
wrapped up by encouragmng informaton professionals to study Lbrary history. Hopefully, ths
discussion will add one very small piece to the story of hbrarnes.

Birth of Medieval Universities

Several authors have E.lrL‘ﬂlj}' done excellent work 1n I.racingt]"n: I"I.i.:il!nl‘}' and rii.'vr:lu]‘:lm:nt of universities
within the medieval world: eg, Hasking (19632), Ilﬂn.in (2008), Pedersen (2009), and Rileggy (2003). The
majority of the discussion i this and the following secton will be pulled from these authorites
(additional authors may stll be cited in solated cases), and it 5 recommended o consult with them
fior a more in-depth analysis. The High Middle Ages, roughly spanning the years 1000 o 13000 CE, was
a ume of intense development, growth, and relative prospenty throughour Western Europe. An
agricultural revolution, fueled by warming climates and technological innovations, led to a subsequent
eommeretal revolunon that, in tum, engendered a shift in medieval society (Bennent and Bardsley
2021). Additonally, Western Europe was expenencing an intellectual revolution, thanks in no small
part to its contact with neighboring Mushm kingdoms and, by way of its crusading zeal, the Byeantine
Empire. Through these contacts, Western Europe was able to gan access in the rwelfth century not
only to advanced scholarship being produced by some of the greatest minds of the age, but also o
classical Greco-Roman thinkers whose texts were being preserved by Mushm and Byeantine scholars.
Thus, the influx of new ideas and methods (eg., advancements in medieine, mathemanes, and the use
of Arabic numerals to replace their cumbersome Roman counterparts), in addition to the rediscovery
of mportant classical authors paved the way for an intellectual fllowenng that histonans have called
the Renmssance of the Twelfth ffuntur_r. It was within this mulieu that wuversines were born

This influx of knowledge was put to good wse as edocanon began shifung away from s
tradinonal purview within monastenes and cathedral schools to prominent nerant teachers who

Turkish History Education Journal, May 2022, 11(1), 91-122 110



PROCTOR

Library Philosophy and Practice (e-journal), 2021

traveled from ety to aty, attracting students along the wav. This was an age where indmidual teachers
held preeminence, not collective units of schools or institutions, and a single famous teacher could
make a particular city, monastery, or cathedral school equally famous if he chose o settle there
(Pedersen 2009). As one can imagne, cittes were particularly keen on keeping prominent teachers
within their own walls because of the revenue they could generate from students traveling from all
over Burope to study. It was this keenness that would lead to the development of a collective
msttution that would later be referred to as the sy,

Orginally, prominent and not so prominent teachers operated independently from one
another, even when teaching the same subjeets in the same viemmties. However, as teachers eontinued
to attract more and more students, there developed a need throughout the twelfith century to protect
both teachers and students from exploianon at the hands of wwnspeople who might rake advanrage
of the new simanon. It was not uncommon for rents or the price of foodstuffs or other basic
necessities to be inflated ar unfair rates in the hopes of generating greater profits from those seeking
an educanon. Teachers and students fought back with the only power they had: to quit the aty and
sl up residence somewhere else. This type of strke unduublujl].' dealt an economue blow to those in
power, and as a result, these once ndependent groups of teachers and students were meorporated
along the hnes of the tradivonal commune and guld system already thoving n towns and cines.
Incorporanon of this sort was not new to medieval BEurope. The creanon of a perora fiofa was a legal
concept that had its roots in Roman law, which allowed mdividuals to form an incorporated entity
that had legal status and povilege, including the nght to own property, apart from the individuals
comprising said corporation. This was in essence the nature of guilds and communes. Onee united,
mndividuals then had the poswer of eollectve bﬂl}:ﬂi:‘ling. One of several Lann terms used o dr:.lii.gnalu
this type of corporation was weivendias (Pirenne 1956). Orngnally meaning total or whole, it came to
represent legally recognized corporations, and over nme, would become the exclusive designanon of
umversines.

Though the intncacies of the development and admimstration of unversines fall far outside
the scope of the present discussion, it is worth cursorly mentioning a few important facts that will
provide addinonal context. Firstly, although it can be argued that universities were progressive
nstitutions, effectively providing an entirely new system of education that could benefit all strata of
society, they did not, unfortunately, make progress towards creating greater levels of gender equality
within the medieval world. This 15 illustrated by the fact that only males were permitted to marnculate
and earn the vanous advanced degrees offered. Women were barred from doing so. One reason for
this was that the majonty of university students and teachers assumed the legal status of the o
alerfealis (order of cerics). While this was signified by scholars in their dothing requirements and the
wearing of the tonsure (Le., the clean shaven portion on the top of the head representing a monastie’s
renunciation of the wordd), it must be emphasized that for the vast majonty this was a legal designation
only. “Under church law, a woman could not beeome a cenc and, in practice, it was impossible for
her o become a umversity student™ (Jann 2008, 32).

Secondly, university structures developed, broadly speaking, along two different trajectories:
one situated n the Mediterranean and another in Northern Europe. The former, as represented by
the oldest university in Europe, the University of Bologna, concentrated administrative power in the
hands of its students. In effect, students ran the university, setting policy and providing oversighe,
while teachers only held autonomous power over examinations. The latter, as represented by the
second oldest ul'l.i.'l.-'L“I'R.i.l}' 1 f'lun:]‘:r:, the Uniw_-r.-aitg,- of ljﬂﬁs, will be more famibar to C'u:‘llr:mrn}mr_l.'
readers. At Paris, the teachers, through their respective faculties (more on those later), dominated.
Paris would come to be the model used throughout France, England, Germany, and other parts of
the northern European continent, eventually making its way o the New World. As such, the majority
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of the following discussion will focus on the nse of acadermic Ebranes within this NMorther European
mindel.

Lastly, as collective institutions, uriversities were very often granted nights and prvileges —
mcloding those of selfpovernance, freedom from local judicial authonnes, and the nght © own
property — by roval, impenal, or papal decree. Some povileges extended to being able o interfere
direetly with the local economy: ep., fxing the maximum rates that eould be charged o wniversity
members for their lodgng and other basic necessities. As we shall see below, this privilege usually
extended to the book trade, as well When these privileges were granted by a uiversal monarch,
pl'imﬂl'il'_l.' ermbodied h].' l"ﬂ.}]‘!l’.‘!i or t:lr:r:r:rurﬁ, gradu.ﬂl-l_'s h}hj:ing at least the d::gr::u_' of Jm{gif!er d T Were
mven the fenids doends (Leense to teach) and granted the ivs whigne doend (the nght to teach
everywhere) (Riegg, 2003). In other words, teachers, as fully enfranchised masters and therefore part
of the university guild, were no longer corseted by the parish, diocese, or even country where they
earned their edoucanion and teaching credennals; they were, at least in prnciple, able o exercise their
mtellectual eraft throughout Chostendom, thereby adding an international flavor to the profession
(MNardi 2003). This, in turn, meant that a single city with a prominent university could artract very large
nurmbers of scholars from all over Western Europe.

University Textual Traditions

Medieval urmiversity curncula were broadly divided among four subject areas, each with its own
semiautonomous faculty: hberal arts, medicine, law (both evil and eanon), and theology. OF these, the
artes fiberades (iberal ans) eonstutured the foundanonal eourse of study, and all incoming students would
have to progress through is series of degrees before being allowed to ascend to one of the higher
faculnes. In addiion to the authors writ:i:r'lg about medieval uaversites that were referenced ﬂbuw_',
Wagner (1986) provides a comprehensive examinaton of the arfer iiberades within medieval learmng,. In
bref, the arfes fberades consisted of seven pomary subjects divided into two overarching categories:
irinimen and guadrivine. The tririve consisted of graseatics (grammar), diskdica (logic), and reforica
(thetonic). Broadly speaking, the e prepared students by teaching them how to ke in, analyee,
and produce information. The guaddrinm, which was mostly based on different applications of
mathematics, consisted of the subject specialties geometria (geometry), arithmeticr (adthmetic or abstract
mathematies), adrmmesia (astronomy), and Jermenic (musieal harmony). Students entenng the
urnversity would coneentrate on these areas, and after spending approsamately four years earming the
baccalanreny arffum, students choosing o continue would devote an addinonal two years studving the
aries diberader, culminating in the degree of magider artinm. At this point in the student’s academic career,
he would be granted the Seniis doends and permitted into the wwireridtas magisirormm (Le., the official
guld of teachers). Now, the newly degreed magister possessed the nght to teach as a member of the
beral arts faculty, and —if he so chose — continue his edueanon as a student in one of the higher
faculnes of n‘u_-dicinu, |aw, or Lhu}lug_l.'. These hnal three fﬂt‘ullir:.li, of which law and Ihuulug}' wers h:,.'
far the more popular, ereated advanced subject spectabsts and required an additional four to eght
vears of rgorous study {Jann 2(08; Pedersen 200%).

In each of these disciplines, the curncolum was bult around specific texes that had acquired
an authortatve status by the High and Late Middle Ages. For example, looking at only one of the
three subjects housed within the frivinm, diadectica, we can estimate that students pursuing the magiier
arfism at etther the University of Pans or the University of Oxford in the muddle of the thirteenth
century would have to read and artend formal classes f_‘:wur:ing e spnﬂiﬂuﬂ bexts, the !'I‘.lﬂ.itlril!.‘ of
which were written by Aristotle and Boethios, respectively (Janin 2008; Pedersen 2004). Every other
subject also had s corresponding reading list. Iv s worth emphastang thar it was the rexe iself that
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was the primary foeus of university course work and not necessarily the subjeet as a whole. In other
words, students did not study diadetics as a subject in and of itself, but, rather, studied the interpretation
of dialeetica by authomtative authors. “The basic aim of teaching |and scholarship| i the medieval
university was o transmit to students, uncnincally, selected parts of the medieval world's receved
{inhented) body of leaming springing from Greek, Roman, Arabic, and early Chnsoan authorioes™
{(Janin 2008, 30). Similardy, as Haskins (1962) illustrates, mstructors were bound to teach subjects
according to these specified texts, and a professor could — at least at the University of Bologna — be
fined for not making it through the appropriate text by the conclusion of the semester or 1f he veered
too far off topic during a lecture. It 15 a subtle shift in perspective, but one worth remembernng as we
continue our discussion on the importance of textual traditons wathin the medieval university system.

Focus on textual learning, in turn, mfluenced the pedagogmeal methods used by instructors in
the classroom, of which there were pomanly two: fio and dispadaiio. The very name of the first one,
dectiv, bughlighes this influence. L, from which the English word fegwre 15 denved, simply means tle
reaelfing, and university lectures consisted of professors reading texts aloud, lne-by-line, to their
students. While doing this, professors might also offer elanficatons and explanations as needed. The
second method, f.lf.l'.rpn!m‘iu, consisted of formal debates between mntedoeutors, with the “J’!’.Iuj'.'ﬂ.ﬂ.l'ft?:l‘.f
arpung positively for a particular solution to a problem, while an gpporens gainsad him with
correspondingly negatve arguments. When this had gone on for a while, or the arguments were just
about exhausted, the reacher would intervene and settle or ‘determine’ the question with a solunon or
reipamsee’” (Pedersen 2000, 259-260). Even here, arguments, counterarguments, and determinanons
were not made haphazardly, and the validity of each was determined by the use of authontatve texts
to support each point and counterpoint. Thus, in order to perform their duties well (in both the i
and f.f.lll_}‘lm‘dﬁu}, nstructors had o be L‘i.]u.i.‘F]‘]‘]uj with those authontatve texts outhned in eurneula, and
I‘hrL"pﬂrﬂ.Linn via consultation with these texts was eroeial (Lovatt 2006; Verger 2003h). This further
hughhights the centrality of books within medieval edueaton.

Smee texts were the veniable hfeblood of the medieval university, it was erucal that both
students and instructors had access o those required by the different faculties. As will be discussed in
the next secnon, university hbraries did not begin emerging unnl eentunes after the emergence of
umiversiies as msttutions, so how did eady medieval scholars gan aceess to the bterary tools of their
trade? In short, they purchased them. But this in itself became a barder to access. Universities came
it existence some 300 vears priur to the dr_"\'u]npn‘n:m of the Panting Revolution in the maddle of
the fifteenth century, and, as a result, the cost of medieval textbooks tended to be exorbitantly
expensive (Gieyszror 2003). In fact, the cost of being a student in general was expensive, and there
are many extant examples of students writing home requesting money from their parents:

B. to hs venerable master A greenng. Thes [letter] 15 to inform you that [ am studying
at Oxford with the greatest diligence, but the matter of money stands greatly in the
way of my promotion, 45 it 15 now two months sinee [ spent the last of what you sent
me The city 15 expensive and makes many demands; 1 have to rent lodgngs, buy
necessaries, and provide for many other things which [ cannot now specify. Wherefore
I respectfully beg your paterniry that by the prompiings of divine pity you may assist
me, so that I may be able wo complete what 1 have well begun. For you must know
that without Ceres and Bacchus Apollo grows old. (Haskins 1962, 77-78)

Or this poetic imagning of a standard student’s letter written ¢ 140k

Well beloved father, I have not a penny, nor can [ get any save through you, for all
things at the University are so dear; nor can | study in my Code or my Digest [these

5
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are legal texts|, for their leaves [pages] have the falling sickness. Moreover, 1 owe ten
crowns to the provost, and can find no man to lend them o me. 1 ask of you greetings
and money. The student has need of many things if he will profic here; his father and
his kin must supply him freely [so] that he will not be compelled to pawn his books,
but [will] have ready money i his purse, with gowns and furs and decent cothing; or
he wall be damned for a bL'g;;ﬂr, wl"luruﬂ:n:, that men iy mesk take me for a bL‘ﬂ.\‘:I‘., |
ask of vou greetings and money. Wines are expensive, [as are| hostels and other good
thangs; 1 owe i every street, and am hard pur to free myself from such snares. Diear
father, deigm 1o help me! fanin 2008, 16-17)

Both of these excerpts may elicat a familiar chuckle from modern readers for just how contemporary
the problems outlined are in the lives of today’s umversity students. Pursuing higher education was
and remains to be a ﬂﬂﬂt endeavor, and ]ual like in the medieval world, the lungt_r one matnculates
and the higher one advances in the completion of one's degree, the more costly it becomes (Schwinges
2003). Both excerpts reference the expenses associated with room and board, which, as we have
already discussed i the previous section, was one of the major facrors leading to the establishrent
and recogmition of universites as incorporated entines with collectve bargaming powers, but the
second goes on to specifically reference textbooks. Their relatively high value is indirectly indicated
by the fact that students could get some extra cash by pawning or selling them. There is also evidence
Loy Sgrerest Ihﬂl'., when Ctru.i_'gr::i I::r'n.nru on them hcltmr:l br:!.;an d::vr:lur:'mg ibraries n the thirteenth
century, books within those collections were sometimes used o pay off debts owed by the mstitunons
themselves (Harms 1995).

Why were medieval books so expensive? Shallor (1994) sheds some Lght on the cosis
associated with texts dunng this penod. For starters, the component matenals were expensive,
espectally parchment. Parchment, which formed the writng surface of books (Le., the leaves), was
made from the processed skins of a vanety of animals. As one can imagine, the cost of rising animals
for thus I‘Ju.rru}:h:, ﬂlung with the added r:x}‘n:n:i-u:-t of pmr_‘us:-:irq; cach :-tlc.in, ]-i.L']‘Jl ook prif_“t::i ]"ligh. _|u$l
to provide some perspective, a single large volume could easily use 200 animal skins. Paper, which
onginated in China and was slowly nroduced into Western Europe by way of al-Andalus, would
eventually be one of the factors of the Panting Revolution that would dove down prices in the late-
fifteenth and early-sixteenth centuries, but throughout most of the medieval period, parchment was
the main medium. Secondly, since this was the er before Gutenberg, texts were copied by hand, and
hinng scribes to wnte out entire manuseripts proved to be the most expensive component of
production and eould take 10 to 15 months to complete a single volume (Schwinges 2003). Onee
copied, additonal eosts were acerued for corrections, illuminating, and binding (Pedersen 2009).

To give readers an idea of the total cost mvolved, we will examine the aggregared expenses
associated with a professionally produced 200-page manuscopt in England during the thirteenth
century. As outlined by Pedersen (2000) 1n his excellent introduction to the rse of uuversities i the
medieval world, the three most expensive facets of manusenipt production were, respectively, 1
Copying (9 shillings, 4 pence), 2. Parchment (8 shillings, 8 pence), and 3. Correcting (2 shillings, 10
pence). The least expensive components were binding (1 shilling, 5 pence) and lumination (1 shilling,
I pence). This bongs the grand total for a single 200-page volume to 23 shillings, 4 pence, or
approximately £1.12. Some other volumes could cost upwards of £60 (Schwinges 2008). Using our
example of dafadice from above, the cost for a student o have all nine of his required textbooks
professionally produced could end up costng him over 200 shillings (approcamately £10). To provide
context, the average teaching fellow n Merton College at Oxford receved an annual stipend of 50
shillings or £2.5 (Pedersen 20097, Thus, only one component of the i could enst over four years'
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worth of allowances. When this fact 18 mken with the knowledge that multiple courses were taken each
semester, the porential costs become dizeving.

For students who had wealthy parents or patrons, purchasing hand-made, custom rextbooks
from professional manufacturers would not have been an issue. For those well off but not as wealthy,
the :Jpliun of purclmsing secondhand volumes would have been available (Pedersen 20008 Schwinges
2003). However, since neither rank nor status was a prerequisite for admission, it can be expected that
the vast majonty of students had to find more economical solutions; in fact, “it was the responsibility
of university masters to make sure that the poverty of students did not prevent their acadermic
progress” (Janm 2008, 17). This led vo many universites being granted the nght to oversee and regulare
the book trade in their cities, and many universines empowered special officers 1o frequent markets
in order to make sure gudelines were being met and that only approved manuscripts — with the
appmpriau: corrections — were bemng sold. For vaamplu, “in 1354 the chancellor of Cambadge got
jurisdicnon i all matters involving booksellers, seribes, bookbinders and dluminators™ (Pedersen
2000, 234). Sull, eosts were expen sivie, s the unrversity -;]r_"\'ull:rl‘n_'d another method to ]"lr:lp. One mught
be thinking that this is where the discussion will turn to the development of umiversity hbranes as
natural solunons w these economic problems, but not guite yet. Instead, we must turn our discussion
to the peda system.

The pedia system offered scholars a cheaper alternative to the commssioning of new textbooks
or the purchasing of secondhand copies: that 15, copying the manusenpt oneself. In this system, which
seems to have developed by the middle of the thirteenth century, members of the book trade known
as dlalionaris pedarim (this mught be best transhited as stanoners of the bundles) would obtun
authoritatve copies of textbooks that had been approved by unwversity officials. These approved
copies were known as eempiaria. Each exaemgpiar was then divided meo small bundles called pedae (the
plural of peca). These bundles, numbered for cataloging purposes, were then be rented out o students
and reachers for a relatvely modest fee, and each would be responsible for copying out is contents
(Greysztor 2(003; jﬂnin 2008). The concept here 15 not entirely different feom the three-volume novel
lending model used i subseription libranes in the nineteenth century (Bassett 20017) OF course,
universities — and there were at least 11 wsing this systerm, Pans and Osford ineluded — repulated thus
aspect of the book trade. In 1304, for example, the University of Paris created a special commuttee to
oversee the dationars pecarnm and set prices for the pedae of specific books (Pedersen 20004

As one may imagine, the process of copying out one's own textbook was both painstaking and
grueling, and the longer the process ook, the more expensive it became. And even though scholars
were copying from approved eeaplenia, there was always room for errors in transcription and the
possibility of having to correct already copied rexts. Needless to say, more than one student must have
expenenced setbacks and frustrations. There 15 a humorous yet mteresting example of one student’s
frustration found in the margnalia of a late thirteenth-century volume of commentaries by Thomas
Aguinas. Due to a shght hiccup in the pedae, the student had to go back and correct some text that he
had already copied out. He left this angry message i Latn: “Noda comfundatser sdacionarins | séatiomaris]
gud se jeatt deiurpard Shrew aficeing probs v (Shatloe 1994, 98). Prefernng my own slightly snarkier
translation to the one provided by Shailor in the text, it reads: Marck you, may the stationer who made
me disfigure the book of a certan excellent man be lumself confused.

As we have seen, textbooks were essential to the academie ecareers of students and teachers.
In effect, they were the necessary tools of ther rade. By the conelusion of a student’s matnenlanon
in the arfer dberafes, especially if he aseended to the status of magisier arntinm and hoped to pursue his
studhes i one of the other faculties, he would have amassed a considerable number of texts. Although
necessary, just as room and board were for survival, these books were not cheap, and from the earliest
davs of the institution’s existence, we see the university implementing strategies to keep costs down,
Being a university student — just as it s today — was an expensive endeavor, and the costliness of
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attending often acted as a barnier for many would-be scholars, especially those who did not hal from
wealthy families. Thus, there developed a system i the thirteenth century whereby these basic
necessities of university life (shelter, food, and books) could be provided o those possessing the
aptitude but not the means of pursuing their academic paths. This would become known as the adlge
systemn, and 1t 1s within this context that acadermuce libraries first arose and subsequently flourished.

College and University Libraries in Medieval Higher Education

Acadermie hbraries were not bom in universines, but rather in colleges. This 15 often a difheult
distinction for modern readers (especially Amercan readers) to make because higher education in the
United States often uses the terms codlpe and sniversity interchangeably. Brinsh readers, on the other
hand, are more farmuhar wath the medieval distinction between these terms because therr two oldest
urversity systems, collectively referred to as Oxbrdge, mantain clear lines of separaton. Harkening
back to our earlier discussion, the medieval umiversity was nothing more than an incorporated group
{mwiversiias) of nstroctors (sagidmores) and stodenes (airdpudrms) that was formed o protect the
interests of individual scholars, While universities were often granted important legal and social rights
and pravileges, mcluding the right to self-governance and to own property, they were built less on the
idea of a physieal institution and more on the cooperative interplay of each group involved (Schwinges
2003). Thus, for Llu:itr: some bme, medieval umversines did not own property, and even elassroom
space was rented from a vanety of other establishments (Gieysitor 2003; Haskins 1962; Janin 2008).
Therefore, unlike monasne and cathedral schools, both of which held property and as a result could
house collectons of books, early umiversities did not inspire the birth of academic ibranes.

Colleges, however, were something different, so 1t 15 no surprise they became the perfect
breeding ground for the establishment of acadermie ibraries. So what exaetly was a medieval eollege?
In their earhest stage, colleges (from the Latin adkgia, which denotes groups of people living together
under :-tru.-ciﬁuj guidu].i:r‘lr::i} were endowed residence halls that had been donated b}' wL'-ﬂllh}'
benefactors for the use of poor students (Greysztor 2003; Haskins 1962). In other words, they were
free dormitones for those who gualified. The earliest example seems to have ansen at the Universiry
of Panis by the end of the twelfth century. However, it was in the middle and second hall of the
thirteenth century that eolleges similar o those found at Oxbrodge would eventually emenze. Like thewr
predecessors, they were endowed institutions, but these later colleges were also granted money, land,
property, buildings, and — important for this discussion — books (Pedersen 2000),

Pedersen (2009) explans that such endowments allowed colleges to admit specified numbers
of scholars as felbwy, either students or teachers depending on the type of college and stipulations
outhned by their benefactors. Each college typically had s own statutes governing the expectations,
behaviors, and obligations of its members. In return for adherence wath these statutes, colleges very
often provided lodging and meals (usually eaten communally), and sometimes, as was the case with
Merton College at Oxford, provided an annual sapend for living expenses. As the prospect of using
umiversity graduates to fll admunistrative posts became more attractive to secular and ecclesiastical
l'I.IJ.-L'I!i, and as some alumm hugan ama.v.sing thewr own wualr_h, more and more L‘-u]]uguﬁ were founded
and funded by members of the European elite. As this happened, colleges ook on a central role in
university hife, and in the case of some, provided much of the teaching that had once been the exclusive
domamn of the umversity. At this point, the university remamed the overarching figurehead connecting
all of s colleges into a single, coherent system. Whale the university remained the only entity that
could formally give examinations and grant degrees, academic life began to be increasingly played out
at the eollege level (Verger 2003a).

Verger (2003a) comments on the development of colleges during this eardy period. The oldest
example 15 Sorbonne College, established at the Urniversity of Pans in 1257, The new model quickly
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spread from there. By 1300, Paris had no less than 19 endowed colleges; by 1400, the number had
srown to 37, Swmilady, by 1300, Oxford had six endowed colleges and throughout the Aftcenth
century, it ganed an addinonal five. Thos, colleges grew from their original mission of providing
shelter to the poorest students to becoming “privileged institutions serving to guarantee their
members, at the prim of a degree of diﬁciplim.-, the best condinons for work and stody™ (61).

As we have ﬂ]n:ad}' I'ii..‘i-ﬂl.l..‘iﬁuj, one of 1f not the most ::xru_'nﬁiw: HSI‘JL{‘H of unjx't:rﬂ:it'_r life was
the acquisiton of textbooks, so one way colleges could puarantee that those best conditions were
being met was in the establishment of ibranes. In fact, “many founders |of colleges] saw 1t as part of
the very act of foundaton o provide their colleges with a collection of books™ (Lovate 2006, 154).
Lowatt (2006) explams that in many cases, these books were donated from the benefactor’s personal
library, and some were so reticent to part with fvored volumes that they would only pass o colleges
after the founder’s death. Since universities were not ereated from the auspices of a single patron, it
mikes sense that libeary collections were not part of their ininal foundations. We should not think that
enllege hbranes held the vast colleetions that later ureversity hbranies would come to house after the
Prinnng Revolution, but eady on, colleges tended to house lagger and more sgmificant collections than
their university counterparts. For example, by the year 1404, New College (Cambndge) and Merton
College (Oxford) held 300 and 500 books, respectively; by comparison, the university hibrary of
Cambndge only held about 122 volumes some 36 vears late in 1440 (Lovart 2006). Despite what
contemporary students would consider to be modest holdings, the monetary value of colleges’
eollections was extranedinary, henee the frm.lux:nr. use of the chaned hibrary model (Peteosks 1999)

Through the course of the Late Middle Ages, umiversity faculties stopped renting and started
purchasing required space and resources, and as the fourteenth century progressed, university-owned
buildings grew and expanded (Gieysietor 2003). The establishment of libraries naturally followed. The
development of Oxford’s university library 15 illustrative of this process (see Bodleian Libranes 2021;
Cieyszror 2003; Harrs 1995), so we will restnet the remainder of our discussion o the maodest
collection that would one day blossom into what 15 now the splendor of the Bodlean Library. By
1320, a modest collection of manuﬁr::'iptﬁ belongng to Oxford was housed in University Chureh of
Saint Mary the Virgin, Nearly 100 years later, in 1412, Oxford ereated ats first paid hbranan positon
within the university. Due to the location of the collection, this post was awarded to the chaplan of
Saint Mary the Virgin, Then one of Oxford's foremost patrons, Humphrey of Lancaster, 1% Duke of
Gloucester, who happened to be the vounger brother of King Henry ¥, donated 129 volumes in 1439
and an additional 134 in 1444 to the library’s holdings (Campbell 2013). Due to the way books were
housed duning the medieval period {on large lecterns wath shelves above and below the reading desk
known as pm?)i!a:l, the burgeomng colleeton needed more space, so n 1444, Oxford officials sent a
petition to the Duke of Gloucester asking for funds to buld a new library building (Harrs 1995;
Petrosks 1999). Completed in 1485, the newly christened Duke Humphrey Library was bult on the
second story of the newly bult Divinity School — second-story constructon of hbranes being eommaon
during this period. At this point in our narmative, the medieval period begins giving way to the early
modern wordd, and with that ransinon, wauversity and college hbranes will bepmn grovwang by
unprecedented leaps and bounds.

|.."£|..r.1.]].'1 e fore L‘n:r'lr_‘lurjin.g ur discussiun, it 15 worth :'ltrlin!.; that ﬂ}]h_'h-r: and un.'ivur.r.:it}' libraries
eontaned more than just the textbooks found in curneula. Sinee the foundation of academue hbeanes
rested on the generous donations of private collectors, each with their own penchant for reading
materials, it makes sense that the msonons they endowed would receive manusceapes covering an
array of topics. Reiter (1998), studving the collecuons of students, teachers, ibraries, and donors in
medieval Germany, has identfied two major strands. The frst, whaich he ealls the e book cdtnr,
was indeed made up of academic and scholady works required by the vanous faculties. The second,
|"|.u1m:'rr:r1 was made ui‘r of an nmﬁlﬁ:faf book cdtre and ineluded volumes CI:I'I."L"I'.II'LH F:piriluﬂﬁt:,' and
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popular devotons. The author emphasizes that “not everyone at these universities participated i this
unofficral spiritual book culture, of course. Like today, some masters [teachers] were doubtless too
sober-minded to dabble 1 the fvolnes nfpnpu]ﬂ.r ]‘Jir:t:,.', and some students were too focused on
career objectives to waste time with extr-curnieular reading™ (Reirer 1998, 396). Thos it could be
argued that relying on donanons, which could be unpredictable, contmbuted o the development of
moderately diverse hbrary collecnons that would become the bedrck of future collecnon

development.
Medieval Academic Libraries and the Communications Circuit

Now we may turn our attention back to the onginal questnon posed in the introduction: Have hibranes
always been central to the success of universines? In other words, has the academic hbrary always been
the heart of the university? The short answer 15 no, they have not. While it may be argued that books
have always been the bfeblood of the university, examining these phenomena through an adapted
mnterpretation of the Communications Cireut reveals that the rise of academic hbranes was not
mnevitable but, rather, the product of the interplay of myrnad macro- and microlevel forees. Afterall,
|ibrar'_|.' traditions do not anse ax wailid. In.r.u_-sd, it 15 |"|.L'|I'Jf1.|l to view them as eultural :in:-tlilulitrnﬁ, haoth
anising from and also encoding the larger eultural processes in which they are embedded (Carr 2003).
Thus, they were doven by the medieval context in which uriversities were situated. Had that context
been different, then perhaps o too would have been the outcome. Using Dameon (1982) and has
Communications Cireuit as a model and foundation, and mking into account hes warning that the
handling of pre-print manuscript traditions would require modifications to the Communications
Circut, the following model was constructed to visually represent the different elements included in
this diseussion:

Production

Supplics
- Copyists = Mluminators. = archmenc
- Camsctons - Bndsn Ink
- Feliable Copies

- Authoms

Ineellectzl PFaliticr-Legal
b e
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Using this illustration, it 15 easy to see how each component part of the process leading to the birth of
wrversiies m the High Middle Ages and the subsequent development of academue hbranes in the
Late Middle Ages interacts with and influences the others. As was stated in the ntroducton, the value
of using such a model 15 that it requires one to situate informanon colture, whether pont or pre-print,
within the complex web of interdependent factors that form a given geotemporal context. Changes in
even one component necessarily implies effecting the others, in a chain of cause and effect that defines
history. Let us conclude by summarizing the previous discussion within the scope of this model by
using Darnton (1982) as a gpude:

1. Maasenlinral Forges (Conter): The High Middle Ages had a string of rather marvelous luek in
terms of warming chimates, lengthened growing seasons, and technologieal innovatons, and
as a result, this penod witnessed an agnculiral revoluton. This, when coupled with fewer
mstances of virnlent plague outbreaks, encouraged rapid populaton growth and, due to having
a surplus of food to sell, the accumulation of wealth. These factors then sparked a commereial
revolution, centered i towns and anes, that allowed merchants and skilled laborers to fully
5um‘n}rt themselves 1:1!.' thewr rL‘ﬁ]"!L‘fﬁ\-‘t: trades. 'l‘l"l.i.r., 1 L'm_'ct, hrﬂ]‘:uj to free them from the
burdens of agrcultural labor. At the same tme, Western European borders were mostly free
from outside agpression, allowing for a certain level of stability to flounsh (Bennett and
Bardsley 2021). Within this relatively stable high medieval enviconment, poliical rulers were
consolidating power in ways requiring the estabhshment of massive bureaucrane machinery
operated by abled, skilled, and intelligent people. Similarly, the codification of existing legal
codes and the remtroduction of the f.'r:rpn_r Turis Carelis {Jur.Lin.ian"s; sixth-cenmury cumprr:}'u:n s1ve
code of Roman law) into Western Europe in the eleventh century required the expertise of
legral scholars (Pedersen 20007, Lastly, due o s contacts with Islamie and Byeanune
scholarship, Western Europe experienced an intellectual renmssance in the twelfth century that
reintroduced many classical texis that had been lost since the fall of the Western Roman
Empare in 476 CE. All of these factors taken together facilitated the development of advanced,
specialized education that had previously been nonexistent in Western Europe,

2 Rmdfrh‘.n"uj.b {Battom): The result was the emergenee of a new elass of scholars, both teachers and
5Lurl<:nr.5, whose members took full ﬂdvﬂnr.ﬂm_' of ther cl"l.ﬂ:r'lgin.g eontext. After ﬂ", using iuﬁl
one example from above, had there not been enough food to start the entire process, there
would not have been enough tme — due to workload and short life expecrancies — for so many
to quit their farms and farmly businesses to pursue acadermic careers. Furthermore, the
emergence of a form of scholarship firmly rooted inan established vextual radidon required
both nstruetors and students to have aceess o wextbooks. Thuos, a new eategory of readakrs was
ereated, and therr scholasne needs, as we shall see below, were mtimately ned o economie
factors. Had the method of ﬁt‘hnlarﬁhi}‘} anicl Fx:dﬂgu;.;l.' d-::vr:lu]‘md durin.g the | 1'|gh Middle r"Lh-L's
not been so thoroughly rooted inthe study of authontatve texts, then perhaps the economic
needs of scholars would have been gquite different.

3. Production (Tap): Scholars needed books. There were certainly individual producers who were
part of the larger book trade who worked to meet that need. In fact, with the influx of students
throughout Western Burope, there grew a new demand for not only a greater amount of
production, but also the identification of corrected, authonative copres of each text. However,
the penod being covered here predates the Gutenberg Pronting Revolution of the Afteenth
and sixteenth centuries, which means that every textbook had to be hand-copred. Addionally,
paper was relatvely new o Western Evrope and had not become the dominant writng
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medium, so the expensive alternative of parchment was sall in use. All of these factors,
ncluding the labor of copying, correcting, illuminatng, and binding, in addinon to the
I'L‘!L]I.Li.!i:ii!il::ll"l of ﬂrrpn}]‘:ri.ﬂlr: :-tup]‘ll'lr::i, rendered medieval n‘mnus:ripn-. -::xru_':'lr‘iw: and FJ‘IL‘C.II:IIJR
commodities. Had wroversities first ansen alter the age of Gutenberg, when both the
affordability and avalability of books increased considerably, then the economic hardship
cxpenenced by students trying to secure therr textbooks might have developed along a
different trajectory.

4. Regdation (Lgfi): Textbooks were not the only expense that students and teachers had to grapple
with u.h.u::i:r'q.;r the h:ig}'l and late medieval ru.-rim]. The h:i;.;}'l ensts of room and board wathin the
walls of ates led to the explotation of scholars. Intersecting the polien-legal forces
referenced above, individual scholars were incorporated into the  wwieridar magistrorm
discipwelorsmgue by royal, papal, and imperal decree. These decrees, based on the fear of
collective bargaimng, often granted nghts and prvileges to universities, including, inter aha, 1.
The aght to set maximum prces for rents and other necessary supplies, and 2. Control over
local book trades, which beeame centered i university towns and cites. Again, had these
factors coalesced n a different time when the socioeconomie and ]‘Julilif."n-h.'gﬂ] Iamjsmpu
looked mueh more different, then seholars may not have been mven — or even needed — such
regulatory powers.

5. Aweis (Rightt: The final category to discuss here, though this process is by no means lnear,
focuses on the point of intersection between Prodbction and Readeribip: that 15, the method by
which scholars gained access to the hterary materials being produced. This category 15 a bt
ﬂrb:iu:ﬂr_l.' m that r|j1.1r'|l'q.1r the MDaddle ..'Egr_'ﬁ, rmnuscﬁpl pn:dut‘ur:& wiere wery often also
booksellers (Fbrari). However, separating these categories allows us to demonstrate how
universities, by occupying the opposite cardinal point in the diagram, were able to exert
regrulatory control over how their scholars grined access o books. Thus, we see the emergence
of the pedae svstem, which allowed scholars to rent portions of authorized manuscrpts
I:exr..w;.bim'a} o copy out by hand. OF eourse, this process also ncurred costs — not to mention
the cumbersomeness of such a panstaking process that surely interfered with even a diligent
student’s studies — but 1t was h}' far the L‘h::a]‘lr:r u]‘:liun. The urﬁx't:rﬂ:it].', ni_f:uun‘ir:, controlled
this system, even appointing officers to oversee it Yet, it still was not wdeal. The gamechanger
oceurred 1 the thirteenth century when wealthy benefactors, trying to create the ideal
academic condinons for scholars, began endowing colleges with property, including physical
buldings and collections of precious volumes. This development undoubtedly alleviated many
financial and tme burdens, thereby allowing scholars to pursue their careers more effectively.
As the medieval world gave way 1o s eadv-modern sibling, universines, themselves, would
begn offering library collections to help meet the needs of all those matriculating and not just
those fellows fortunate enough to be admitted 1nto an endowed college.

Conclusion

To conclude, it is safe to say that academic libraries did eventually develop the level of importance
that later generations have aseribed to them, but it 15 helpful to remember that their existence and
impurlm‘lr'_‘u ljt:\-‘l’:l.’l.}]"]L‘d 45 4 response Lo the needs and prressures of the medieval world. Pur:-tu.ing thus
Iine of historical inguiry 15 beneficial for modern hbranans because it allows them w better situate
thewr own professional identines within the wider context of library and informaton science (L15).
Raymond Irwin, the renowned Brinsh hbrary historian, posits that this type of histoneal inguiry 1=
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erucial to not only the future of the profession but also to the perceved enjoyment of professionals
{Trwin 1966). Libravans “want to buwld up i therr munds a pi'r_‘turr: of therr work as a whole; and 1f
IhL"_l.' leave out 1ts lustoneal rO S, prreat Fmrl of the rrif_‘lurr: will be mi:;:;ingﬂmj the rest will be distorted
and false™ (Trwin 1966, 21) Those of us who have devored our professional lives to hbranes are better
off when we are able to contextualize our professional places within the vast omeline of hbrary history
strerching back to the ancient past. Hopefully, this modest handhng of one very small porion of that
history will encourage others to apprecate the dehness of hibrary and information science and its
contributions to the development of higher education, while also mspinng professionals to stady
|Ihrar'_|.' h]‘.ﬁ-t‘:lq.' e dL‘L'pl'_ln'.
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