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This study investigated the linguistic and non-linguistic elements of illustrated
children’s books in the Reading Fish (Okuyan Balik) Electronic Library (RFEL) by the
Ministry of Education, the Republic of Turkey in terms of gender roles. This electronic
library, which can be accessed easily and free of charge, allows a wide audience,
including small and visually challenged children, to benefit from these books, thanks to
audiobooks. The study adopted a qualitative research design. Data were collected
through document review using a “Questionnaire for Book Review in terms of Gender”
developed by the researchers. The data were analyzed using descriptive analysis. The
following themes emerged: (1) gender, (2) colors of clothes and personal belongings, (3)
occupations, (4) actions, (5) toys, and (6) venues. Although there is a change in favor of
women in terms of gender distribution and the use of venues, gender roles have been
perpetuated in terms of other themes. We discussed the results based on the results of
previous studies and recommanded ensuring gender equality in illustrated children’s
books.
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Bu arastirmanin amaci, Tiirkiye Cumhuriyeti Milli Egitim Bakanlig: tarafindan ilkokul
ogrencileri icin hazirlanmis olan Okuyan Balik Elektronik Kiitiiphanesi'nde yer alan resimli
¢ocuk kitaplarimin dilsel ve dil dis1 6gelerini toplumsal cinsiyet rolleri agisindan incelemektir.
Kolay ve {icretsiz erisim saglanabilen bu elektronik kiitiiphane; kitaplarin seslendirilmesi
sayesinde kiiciik yas gruplar1 ve gérme engelli cocuklar1 da kapsayan genis bir kitlenin bu
kitaplardan faydalanabilmesine imkan vermektedir. Arastirmada nitel arastirma yontemi
kullanilmis, veriler dokiiman incelemesi yolu ile toplanmistir. Verilerin toplanmasinda
aragtirmacilar tarafindan hazirlanan “Toplumsal Cinsiyete Yonelik Kitap inceleme Formu”
kullanulmustir. Elde edilen veriler betimsel analiz ile ¢6ziimlenmis; ilgili literatiir cercevesinde
temalar kitaplardaki tiim karakterlerin cinsiyetleri, kiyafet ve kisisel esyalarmin renkleri,
meslekleri, eylemleri, oyuncaklar1 ve bulunduklar1 mekanlar olarak belirlenmistir.
Arastirmada karakter cinsiyetlerindeki dagilim ve mekanlarin kullanimi agisindan kadinlar
lehine degisim gozlense de diger temalar acisindan geleneksel cinsiyet rollerinin devam ettigi
sonuglarina ulasilmistir. Arastirma sonuglar1 literatiirdeki diger calismalarin 1s181inda
tartisilmis ve toplumsal cinsiyet esitliginin resimli ¢ocuk kitaplarinda saglanabilmesi adina
birtakim 6nerilerde bulunulmustur.

Yazar 1: Nurbanu Seren, Arastirma Gorevlisi, Ondokuz Mayis Universitesi, Tiirkiye, nurbanuseren@gmail.com, ORCID ID:

0000.0002.0119.1684

Sorumlu Yazar: Miicahit

Aydogmus,

Aragtirma Gorevlisi, Ondokuz May1s Universitesi, Tiirkiye,

mucahit.aydogmus@omu.edu.tr, ORCID ID: 0000.0002.1418.1100
Yazar 3: Seyit Ates, Profesér Doktor, Gazi Universitesi, Tiirkiye, seyitates@gmail.com, ORCID ID: 0000.0002.4498.0367

Atif igin: Seren, N., Aydogmus, M. & Ates, S. (2022). Resimli ¢ocuk kitaplarinda toplumsal cinsiyet rolleri: okuyan balik elektronik
kiitiiphanesi 6rnegi. Kirsehir Egitim Fakiiltesi Dergisi, 23(3), 2399 — 2440.



mailto:nurbanuseren@gmail.com
mailto:mucahit.aydogmus@omu.edu.tr
mailto:seyitates@gmail.com
http://kefad.ahievran.edu.tr/
http://kefad.ahievran.edu.tr/

Seren, N., Aydogmus, M. & Ates, S.
Giris

Toplumsal cinsiyet kavrami; kadin ve erkeklerin biyolojik farklilasmalar ile iligkili olarak
sosyal, psikolojik ve kiiltiirel agidan tasidiklar1 6zellikleri ifade etmektedir (Deaux, 1985; Gilbert ve
Scher, 1999; Sherif, 1982). Bu 6zelliklerin toplum tarafindan bireylere 6gretilmesi, kadin ve erkeklere
yonelik birtakim kalip-yargilarin olusmasini saglamaktadir. Cinsiyete iliskin kalip-yargilar, icinde
bulunulan topluma gore degisiklik gosterse de temelinde kadin ve erkege ayri sorumluluklar
yiiklenmesi yer alir (Kaynak, 2017). Kadin ve erkeklere toplum tarafindan bu sekilde ayirici gorevler
atfedilmesi, toplumsal cinsiyet rollerinin olusmasina neden olmaktadir. Bu roller, her iki cinsiyetin de
toplumsal hayatta yer alma bigimini 6nemli 6lgiide belirlemektedir (Ecevit, 2011). Ornegin kiz ¢ocuklari
i¢in duygusal olma, nazik olma, evin sorumlulugunu tistlenme gibi roller 6gretilirken (Ciiceloglu, 2006),
erkek cocuklar: icin gii¢lii olma ve otoriterlik gibi rollerin ogretildigi goriilmektedir (Deaux, 1985;
Giinindi Ers6z, 2016). Bem’'in (1974) cinsiyet rolii envanterinde kadinlar icin duygusal, fedakar,
merhametli ve nazik kavramlari1 yer alirken erkekler i¢in bagimsiz, cesur, kuvvetli, saldirgan gibi
kavramlar yer almaktadir. Toplumun belirledigi bu roller; egitim, saglik, siyaset, spor gibi pek cok
alanda her iki cinsiyeti de etkilemektedir. Bu durum da cinsiyetler arasinda birtakim esitsizlikleri ve
sorunlari beraberinde getirmektedir (Kogyigit Ozyigit, 2019). Bu noktada toplumsal cinsiyet esitliginin

saglanmasi adina toplumdaki her bireyin farkindalik kazanmas1 6nemlidir.

Toplumsal cinsiyet rollerinin insasinda basta aile olmak iizere arkadas gruplari, okul, medya,
kitaplar gibi bir¢ok unsur etkili olmaktadir. Tiim bu unsurlar toplumsal cinsiyet rollerinin
somutlagsmasia zemin hazirlayarak ¢ocuklarin bu rolleri i¢sellestirmesine etki eder (Connell, 1998).
Cocugun ilk sosyallesme yeri olan aile; gocuklardan beklenen roller araciligiyla hem bireysel cinsel
kimliklerinin hem de toplumsal cinsiyet esitsizliklerinin olusturuldugu bir alan olarak goriilmektedir
(Aktas, 2011). Anne ve baba, kendilerine ait olduklarmi diistindiikleri rol ve sorumluluklar1 yerine
getirirler ve ¢ocuklarmma da yine bu rol ve sorumluluklar aktarirlar. Cocuklar ise gozlemledigi
ebeveynleri ile kendini 6zdeglestirir, onlar1 model alarak davranis ve deger yargilarin taklit ederler
(Aytekin, Artan, Kangal, Calisandemir ve Ozkizikl, 2016; Yavuzer, 1994). Bu durum, Freud tarafindan
gelistirilen psikanalitik kuramda da ortaya koyulmaktadir. Psikanalitik kurama gore kisi, bebeklik ve
ergenlik arasindaki siiregte cinsel kimlik kazanmak icin bes gelisim donemi gegirmektedir. Bu gelisim
donemleri sirasiyla oral, anal, fallik, gizil ve genital donem olarak isimlendirilmektedir. Saghkl bir
sekilde bu gelisim donemlerini tamamlayan birey, kisiligini saglam bir temele oturtarak sonraki
yasaminda toplumsal cinsiyet rollerine iliskin tutum gelistirmis olur. Ayrica ¢ocuklar kendi
cinsiyetindeki ebeveynleri ile kendilerini 6zdeslestirerek cinsel kimliklerini olusturmaktadir (Bacanls,
2011; Barut, 2020; Deniz, 2009; Dokmen, 2015). Anne-babalarin ¢ocuklarinin cinsiyetlerine uygun
oyuncak tercihinde bulunmalar1 da toplumsal cinsiyet rollerinin aile igerisinde pekistirildiginin bir
gostergesi olarak karsimiza ¢ikmaktadir (Peretti ve Sydney, 1984). Bazi calismalarda (Caldera, Huston

ve O'Brein, 1989; Langlois ve Downs, 1980) ebeveyn davranislarinin, oyuncaklarin ve etkinliklerin
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cocuklarda belirli davranis tiirlerini ortaya c¢ikaran Ozelliklere sahip oldugu, cinsiyete dayali
oyuncaklarla oynamanin goézlemlenen bazi davranissal cinsiyet farkliliklarinin kaynagi olabilecegi

ifade edilmektedir.

Toplumsal cinsiyet rollerinin sunuldugu bir bagka ortam ise medyadir. Medya, toplumun
olusturdugu cinsiyete dayali rol anlayisini pekistirici dgelerle desteklemektedir (Erbas, 2019). Ozellikle
cocuklara yonelik olan ve kitle iletisim araglar1 yoluyla aktarilan reklamlar cinsel kimliklere iliskin
bir¢ok davranis kodu ileten mesajlara sahiptir (Giindiiz Kalan, 2010). Bugiiniin ¢ocuklar: zamanlarimin
¢ogunu televizyon karsisinda ya da tablet, bilgisayar veya akilli telefonlar aracilifiyla internette
gecirmektedirler. Yarim asr1 geckin bir siiredir televizyonlarla baslayan ekran bagimligy, farkli boyut ve
icerik Ozelligine sahip ekranlarla varligini siirdiirmektedir. Televizyonun en biiytik tiiketici kitlesinin
ve en ¢ok etkilenen grubun ¢ocuklar oldugu gercegi (Egitimi Arastirma ve Gelistirme Dairesi Bagkanhig1
[EARGEDY], 2008) konunun 6nemini daha da artirmaktadir. Bu derece etkili olan bir aracin ailenin daimi
bir {iyesi olmasi ve her zaman evin bagkosesinde oturtulmasi ise, ¢cocugun kisiliginin ve cinsiyet
rollerinin gelisiminde en az diger aile iiyeleri kadar soz sahibi olabilmesi anlamma gelmektedir. Ote
yandan medya, ebeveynler ya da oyuncaklar gibi sadece belirgin cinsiyet rolleriyle ilgili kaliplar
sunmamakta, cinsiyetsizligi vurgulayan bir¢ok icerigi paylasarak kisilik gelisimi agisindan daha biiytik
tehlikelere davetiye ¢ikarabilmektedir. Medyanin bireylerin dil kullanims, bilgi, duygu, diisiince, inang,
tutum ve davranslarini etkileyebilecek ¢ok biiyiik bir giice sahip oldugu dikkate alindiginda;
¢ocuklarin izledikleri programlardaki kisilerin ya da filmlerdeki karakterlerin yerine kendilerini
koymalar1 nedeniyle 6zgiin kimliklerinin etkilenebilecegini sdylemek miimkiindiir. Arastirmacilar
(Bacanly, 2011; Barut, 2020; Ciiceloglu, 2006) c¢ocuklarin kendi cinsiyetlerinde olan kisileri
gozlemlediklerine ve taklit ettiklerine dikkat ¢ekmektedirler. Medya vasitasiyla sunulan kurgusal
diinyada karsilasilan cinsiyet rollerine dair olumsuz 6rneklerin cazip bir sekilde sunulmas: heniiz
bilinclenmemis ¢ocuklarin kisilik gelisimi agisindan biiyiik bir tehlike arz etmektedir. Bu konuda,
ozellikle ¢ocuklarin kurgu ve gercekligi birbirinden ayirt etmekte oldukca zorlandigini vurgulayan
Goker (2015), dizilerde ya da diger programlarda gordiikleri davraruslari sik¢a yasamlarina tasima
egilimlerinin yiiksek olduguna dikkat ¢cekmektedir. Medyanin ¢ocuklar {izerindeki bu etkisi, Albert
Bandura’'nin sosyal 6grenme kurami ile de desteklenebilir. Sosyal 6grenme kuramina gore, bireyler
toplumun bekledigi rollere uygun davrandiklarinda ddiillendirilir, uygun davranmadiklarinda ise
cezalandirilirlar. Iginde yasanilan sosyal gevre duyus, diisiiniis ve davramislarda etkili olmaktadir. Bu
kuramda gozlem ve taklit onemli bir yer tutmaktadir. Kiz ¢ocuklar1 ve erkek cocuklari kendi

cinsiyetlerinde olan kisileri gézlemler ve taklit eder (Bacanli, 2011; Barut, 2020; Ciiceloglu, 2006).

Cocuklarin saglikli bir sekilde cinsiyet algilarinin olusturulabilmesi acisindan erken yaslardan
itibaren iyi bir egitimle yetistirilmeleri gerekmektedir. Edebiyatla dijital teknolojilerin en temel ortak
noktasi, ikisinin de takipgilerine kurgulanmis gergeklikler sunmasidir. Ancak teknolojik araclarla

sunulan sanal gergeklikten farkli olarak edebiyat, sanatgi duyarliigi ile kurgulanmis bir yasam
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sunmaktadir. Cocukluk ve gengligi bir biiylime, gelisme ve olgunlasma siireci olarak c¢esitli
gereksinmeleri olan bir donem olarak nitelendiren Sever (2006); cocugun bu siirecte bilissel, duyussal
ve sosyal yonden gelisebilmeleri i¢in saglikli uyaranlarla bulusturulmas: gerektigini ifade etmektedir.
Bu noktada toplumsal cinsiyet esitliginin saglanabilmesi adina egitim materyalleri énemli bir yer
tutmaktadir (Saritas ve Sahin, 2018). Bir egitim materyali ve ¢ocuklarin ilk karsilastiklar: araglardan biri
olan resimli ¢ocuk kitaplar ise, gocuklarin toplumsal cinsiyete yonelik gelisimlerini etkileyen énemli
aracglardan biri olarak karsimiza ¢tkmaktadir (Giindiiz Sentiirk, 2015). Bunun sebebi, kitaplarin sosyal
ve kiiltiirel degerleri i¢inde barindirarak ¢ocuklara dis diinyaya dair bir gergeve sunmasidir. Yansittigi
degerlere dayali olarak, ¢ocuklar neyin dogru neyin yanlis oldugunu ve toplumun onlardan ne
bekledigine dair ipuglarmi resimli ¢ocuk kitaplarindan 6grenirler. Dolayisiyla toplumun isteklerini
karsilayacag: diisiiniilen birtakim standartlara ait rolleri de resimli ¢ocuk kitaplarindan 6grenmis
olurlar (Taylor, 2003; Tsao, 2008; Weitzman, Eifler, Hokada ve Ross, 1972). Bu nedenle resimli ¢ocuk
kitaplarinda cinsiyet rolleri uygun bir sekilde drneklendirilmeli, kadin ve erkege iliskin kalip yargilara
yer verilmemelidir (Sever, 2010). Cocuklar cinsiyet ayrimcilig1 iceren ve cinsel kimliklere iliskin

onyargilara yer veren kitaplardan uzak tutulmalidir (Sever ve Aslan, 2012).

Ders kitaplarinda ve c¢ocuk edebiyat1 {irtinlerinde cinsiyet rollerinin incelendigi ulusal ve
uluslararas1 nitelikte ¢ok sayida calismaya rastlamak miimkiindiir. Yapilan ¢alismalar, incelenen
kaynaklarin nitelik ve niceligine bagh olarak bu konuda farkli sonuglar ortaya koymaktadir. Ders
kitaplarin1 inceleyen ¢alismalara bakildiginda toplumsal cinsiyet rollerinin varligini ortaya koyan
aragtirmalara rastlamak miimkiindiir. Ornegin Giimiisoglu (2014) cumhuriyetten giiniimiize ders
kitaplarini incelemis ve birtakim kalip yargilarin hala ders kitaplarinda yer aldigini gérmiistiir. Tiirkge
ders kitaplar igerisinde Giiney (2016) ile Kirbasoglu Kili¢ ve Eyiip (2011) altinc1 sinif ders kitaplarin;
Satilmis (2019) besinci smif ders kitaplarini; Yayh ve Kitis Cinar (2014) ise ortaokul ders kitaplarinin
tamamini incelemisler ve toplumsal cinsiyet esitligi konusunda birgok eksiklik tespit etmiglerdir. Benzer
sekilde Ozdemir ve Balc1 Karaboga (2019) yaptiklari calismada matematik ders kitaplarini incelerken
Saritas ve Sahin (2018) hayat bilgisi ders kitaplarini, Sonmez ve Dikmenli (2021) ise sosyal bilgiler ders
kitaplarin1 incelemisler; toplumsal cinsiyet rollerinin bu kitaplarda da yer edindigini ortaya

koymuslardir.

Resimli ¢ocuk kitaplarini inceleyen galismalara bakildiginda ise Giindiiz Sentiirk (2015),
Giirsimsek ve Giinay (2005), Kaynak (2017), Salman Erden (2019) okul 6ncesi dénem ¢ocuklarina hitap
eden resimli ¢ocuk kitaplarini incelemisler ve bu kitaplarda toplumsal cinsiyete yonelik kalip yargilarin
bulundugunu tespit etmislerdir. Benzer sekilde Anderson ve Hamilton (2005) da resimli ¢ocuk
kitaplarinda kiz ve erkek karakterlere kaliplagmis rollerin yiiklendigi sonucuna ulagmistir. Kok ve
Findlay (2006) yaptiklar1 arastirmada o6diillii 25 Avustralya ¢ocuk kitabini incelemisler ve kitaplarin
cinsiyete iligskin kalip yargilardan kismen arindirildigini bulmuslardir. McCabe, Fairchild, Granerholz,

Percosolido ve Tope (2011) ise Amerika Birlesik Devletleri'nde 21. yiizy1l boyunca yayimlanan resimli
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cocuk kitaplarinda zaman igerisinde cinsiyet esitliginin daha ¢ok vurgulandigini belirtmislerdir. Yener
(2020) de calismasinda okul 6ncesi donem cocuklar igin hazirlanmis ve 6diil almis resimli ¢ocuk

kitaplarinda toplumsal cinsiyet esitligine yer verildigini bulmustur.

Bu calismada ise “Okuyan Balik” Elektronik Kiitiiphanesi'nde yer alan resimli ¢ocuk kitaplar
calismanin veri kaynagini olusturmaktadir. Ozellikle 2019 yilinin sonunda ortaya ¢ikan ve tiim diinyaya
yayilarak pandemi ilan edilmesine sebebiyet veren korona viriis salgini i¢in, uzaktan egitim kag¢inilmaz
bir yol olmustur. Bu siiregte Milll Egitim Bakanlig: tarafindan yapilan ¢alismalar igerisinde Egitim
Bilisim Ag1'nin (EBA) giiclendirilmesinin yani sira “Okuyan Balik” Elektronik Kiitiiphanesi'nin hizmete
acgllmasi da yer almaktadir. Okuyan Balik Elektronik Kiitiiphanesi'nin “birinci sinifta ve ilkokulda
bulunan ¢ocuklar i¢in bilim insanlarinin destegi ile olusturuldugu, sesli bir elektronik kiitiiphane
oldugu, ¢ocuklarin okuma zevklerini gelistirmek, duygularin1 paylasmalarini, hikayelerle birbirlerini
tanimalar1 ve empati yapmalarini saglamak igin 6zenle olusturuldugu” belirtilmektedir. Ayrica “kitap
igeriklerinin hazirlanma siirecinde degerlerin dikkate alindig1, ¢ocuklarin hayal giiglerini destekleyecek
nitelikte hazirlandig1, yas seviyelerine uygun igerikler olmasima dikkat edildigi” ifade edilmektedir.
Okuyan Balik Elektronik Kiitiiphanesi'ndeki kitaplarin “cocuklarin duygusal, sosyal ve dil
gelisimlerinin ilerlemesini, okuma davranislarinin yiiksek seviyede kendini gostermesini ve ¢ocuklarin
yasam ve duygusal becerilerini gelistirerek duygu diinyalarim1 hikayeler tizerinden gelistirmeyi”
hedefledigi belirtilmektedir (Beylikdiizii llge Milli Egitim Miidiirliigii, 2020). Ek olarak kiitiiphanedeki
47 kitabin 38'inin, “Engeli Olan Cocuklar Igin Kapsayici Erken Cocukluk Egitimi Projesi” kapsaminda
olusturulmus kitaplardan; bir tanesinin (47.) “Okul Tabanl1 Afet Egitimi Projesi” kapsaminda yazildigy;
sekiz tanesinin (1-8.) ise “Cok Merakl1” ad1 altinda bir seriden olustugu sdylenebilir. Daha 6nce yapilmus
calismalarda incelenen kitaplar basili yayinlar olarak gesitli kitabevlerinde bulunmakta ve ¢ocuklarin
bu kitaplara ulasabilmesi i¢in bu kitaplar1 satin almalar1 gerektigi goriilmektedir. Buna karsmn bu
calismadaki veri kaynag elektronik kitaplar oldugundan kitaplara erisimin tamamen iicretsiz bir
sekilde olmasi, ozellikle pandemi doneminde uzaktan egitim goren ¢ocuklar i¢in hizmete agilmasi ve
internet baglantisiin oldugu her yerden wulasilabilir olmasi acgisindan diger calismalardan

farklilagsmaktadir.

“Okuyan Balik” Elektronik Kiitiiphanesi, Milli Egitim Bakanligi tarafindan ilkokul
seviyesindeki 6grenciler i¢in hazirlanmis ve 22.09.2020 tarihinde erisime ac¢ilmaistir. igeriginde 47 kitabin
yazili ve sesli igerigi bulunmaktadir. Bu kiitiiphane, ¢ocuklara hem kitaplar: ekrandan okuma hem de
kitaplarin seslendirilmesini dinleme firsati sunmaktadir. Boylece okuma gii¢liigii yasayan, gdrme
engelli veya kiiciik yas grubunda bulunan ¢ocuklarin kullanimina da olanak saglamaktadir. Ayrica
elektronik olmasi sebebiyle her kesimden ¢ocugun rahatlikla erisebilecegi bir konumda olmasi; burada
yer alan kitaplar1 toplumsal cinsiyet rolleri agisindan inceleyen bu calismay1 6nemli kilmaktadir. Bu

baglamda bu arastirmanin amaci, “Okuyan Balik” Elektronik Kiitiiphanesi'nde yer alan resimli ¢cocuk
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kitaplarimin dilsel ve dil dis1 6gelerini toplumsal cinsiyet rolleri agisindan incelemektir. Arastirma

kapsaminda agsagidaki alt problemlere yanit aranmigtir:

1. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli ¢ocuk kitaplarindaki

karakterlerin cinsiyete gore dagilimi nasildir?

2. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli c¢ocuk kitaplarindaki

karakterlerin kiyafetlerindeki renklerin dagilimi nasildir?

3. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli ¢ocuk kitaplarindaki

karakterlerin kisisel esyalarindaki renklerin dagilimi nasildir?

4. “Okuyan Balik” elektronik kiitliphanesinde yer alan resimli ¢ocuk kitaplarindaki

karakterlerin meslek dagilimi nasildir?

5. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli cocuk kitaplarindaki

karakterlerin eylemlerinin dagilimi nasildir?

6. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli cocuk kitaplarindaki

karakterlerin oyuncaklarinin dagilimi nasildir?

7. “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli ¢ocuk kitaplarindaki

karakterlerin yer aldig1 mekanlarin dagilimi nasildir?
Yontem
Desen

Bu arastirmada “Okuyan Balik” elektronik kiitiiphanesinde yer alan resimli ¢ocuk kitaplarinin
dilsel ve dil dis1 6gelerinin toplumsal cinsiyet rolleri agisindan incelenmesi amaclandigindan nitel
arastirma yontemi kullanilmistir. Arastirma deseni, temel nitel arastirmadir. Egitim alaninda siklikla
kullanilan temel nitel arastirma deseni; bir aragtirmanin fenomenolojik, gomiilii teori, Oykiisel analiz ya
da etnografik ¢alisma kalibina konulmadan yapilmasini saglar (Merriam ve Tisdell, 2016). Adindan da
anlagilacag1 lizere “temel” bilgileri belirlemeye odaklamir ve yorumlayici c¢alismalar olarak da

adlandirilir (Ary, Jacobs ve Sorensen, 2010).
Veri Toplama Siireci

Aragtirmanin veri kaynagini Milli Egitim Bakanligi tarafindan hazirlanan “Okuyan Balik”
elektronik kiitiiphanesindeki 45 resimli g¢ocuk kitab1 olusturmustur. Bu kitaplara elektronik
kiitliphaneye ait resmi ve giincel internet sitesinden (https://okuyanbalik.com/) ulasilmistir. Nitel
arastirmalarda bilgiye ulasmak amaciyla gozlem, goriisme ve dokiiman incelemesi yontemleri
kullanilir (Merriam ve Tisdell, 2016). Bu arastirmada da “Okuyan Balik” Elektronik Kiitiiphanesi'nde
yer alan resimli ¢ocuk kitaplarinin dilsel ve dil dis1 6gelerini toplumsal cinsiyet rolleri agisindan

incelemek amaglandigindan; veriler dokiiman incelemesi yontemi ile toplanmistir. Dokiiman
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incelemesi yontemi, veri cesitliligi saglamasi i¢in diger veri toplama yontemleri ile birlikte
kullanilabildigi gibi, ilgili yazili materyallerden belirlenen konu hakkinda bilgi toplamak i¢in tek basina
da kullanilabilir (Yildirim ve Simsek, 2013). Arastirmanin birincil veri kaynagini olusturan resimli cocuk

kitaplarina ait bilgiler Tablo 1’de verilmistir:

Tablo 1. Okuyan Balik Elektronik Kiitiiphanesi’nde yer alan resimli cocuk kitaplar:

Kitaplar

1. Iste Benim Bir Giiniim 25. Kamp Atesi

2. Agaclarin Dogum Giinii 26. Kedili Oykii

3. Arkadagim Gokyiizii 27. Kopegim Aydede

4. Thtiyag Listesi 28. Mete'yi Cok Seviyorum

5. Nurten Teyze Kiminle Konusuyor? 29. Pariltili Top

6. Diinyamin En Iyi Sporcusu 30. Renklerle Dans Eden Ates Bocekleri
7. Tuhaf Kokular 31. Sevgi'nin Hayal Halkalar1
8. Z1t Kardesler 32. Uyumay1 Sevmeyen Efe
9. Bahgenin Sarkisi 33. Uziimlii Kurabiye

10. Eglenceli Aynalar 34. Yardimlasma Halis1

11. Higirt1 35. Agac¢ Doktorlar

12. Kediler Ne Der? 36. Ayse’nin Ayakkabilar1

13. Konugan Tabaklar 37. Ceyda’nin Resimleri

14. Kiitiiphanede Bir Masa 38. Daireler Ormaninin Krali
15. Mavi Sahil 39. Elma ile Gelen Arkadaslik
16. Mektup Arkadasim 40. En Hizl1 Atlet Benim

17. Renk Renk Kelebekler 41. Hayal Kurmak Giizeldir
18. Sampiyon Takim 42. Kardan Adam Hig Usiir Mii?
19. Tren Yolculugu 43. Kirmizi Tramvay

20. Ahmet’in Kuslar1 44. Sevgi Orkestrasi

21. Dans Eden Damla 45. Ugurtma Seven Arda

22. Dans Zamani 46. Uzay Yolcular

23. Firat ve Lokum 47. Cok! Kapan! Tutun!

24. Gitar Dersi

Tablo 1’de yer alan 47 kitap igerisinden “Gitar Dersi” ile “Cok! Kapan! Tutun!” isimli kitaplar,
igeriklerinde cinsiyete yonelik bir bilgi verilmeden tamamen hayvan karakterleri barindirmasi
nedeniyle ¢alisma kapsami disinda tutulmus; kalan 45 kitap tizerinden veriler toplanmistir. Veriler
toplanirken literatiirdeki calismalar ve uzman goriisleri dikkate alinarak arastirmacilar tarafindan
geligtirilen “Toplumsal Cinsiyete Yonelik Kitap Inceleme Formu” kullanilmistir. Bu form; kitabin ads,
kitaptaki karakterler, karakterlerin cinsiyetleri, karakterlerin kiyafet renkleri, karakterlerin kisisel esya
renkleri, karakterlerin meslekleri, karakterlerin oyuncaklari, karakterlerin eylemleri ve karakterlerin
bulunduklar1 mekanlar olmak iizere dokuz boliimden olusmaktadir. Formda yer alan kriterlerden;
“Ana Karakterlerin Cinsiyetleri, Kitap Kapagindaki Karakterlerin Cinsiyetleri, Karakterlerin Kisisel
Esya Renkleri, Karakterlerin Oyuncaklari, Karakterlerin Bulunduklar1 Mekanlar” toplumsal cinsiyet
rollerini gorsel 6zellikler bakimindan degerlendirmeye, “Tiim Karakterlerin Cinsiyetleri, Karakterlerin
Kiyafet Renkleri, Karakterlerin Meslekleri, Karakterlerin Eylemleri” ise toplumsal cinsiyet rollerini hem

gorsel hem de metinsel 6zellikler bakimindan degerlendirmeye yonelik hazirlanmigtir.
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Verilerin Analizi

Arastirmada dokiiman incelemesi yoluyla toplanan veriler betimsel analiz kullanilarak
¢oziimlenmigtir. Betimsel analizde temalar 6nceden belirlenir ve elde edilen veriler bu temalar
cercevesinde yorumlanarak birtakim sonuglara ulasilir (Yildirim ve Simsek, 2013). Bu arastirmada da
temalar, literatiirde yer alan ¢alismalar (Bagceli Kahraman ve Ozdemir, 2019; Giindiiz Senttirk, 2015;
Glirsimsek ve Gilinay, 2005; Kaynak, 2017; Kirbasoglu Kili¢ ve Eyiip, 2011; Kdseler, 2009; Saritas ve
Sahin, 2018; Yayli ve Cinar, 2014) baz alinarak olusturulmustur. Verilerin analizi iki uzman tarafindan
ayr1 ayri yapimuis; ikilemde kalinan durumlarda birlikte degerlendirilerek son sekli verilmistir.
Aragtirmanin giivenirligi Miles ve Huberman'in (1994) “giivenirlik=goriis birligi/ (goriis birligi+goriis

ayrilig1)” formiilii kullanilarak hesaplanmis ve %92 oranunda goriis birligine varilmustir.
Arastirmanin Etik Izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Ondokuz Mayis Universitesi Sosyal ve Beseri Bilimler Etik

Kurulu

Etik degerlendirme kararinin tarihi= 26.03.2021

Etik degerlendirme belgesi say1 numarasi= 2021/246
Bulgular

Okuyan Balik Elektronik Kiitiiphanesi'nde yer alan resimli ¢ocuk kitaplarini toplumsal cinsiyet
rolleri agisindan incelemeyi amaglayan bu arastirmanin bulgular1 karakterlerin; cinsiyetleri, kiyafet
renkleri, eylemleri, kisisel esya renkleri, meslekleri, oyuncaklari ve bulunduklari mekanlar ¢ercevesinde

sunulmustur.
Tiim Karakterlerin Cinsiyetleri

Arastirma kapsaminda incelenen resimli ¢ocuk kitaplarindaki erkek ve kadin karakter

sayilarina iligkin bulgular Sekil 1'de yer almaktadir.
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Cinsiyet
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Sekil 1. Tiim karakterlerin cinsiyetleri
Sekil 1’e gore Okuyan Balik Elektronik Kiitiiphanesinde yer alan kitaplarda; 186's1 (%56) kadin,
147’si (%44) erkek olmak tizere toplam 333 karakter yer almaktadir. Karakter sayilari cinsiyetlere gore

degerlendirildiginde kadin karakterlerin erkek karakterlerden daha fazla oldugu goriilmektedir.
Ana Karakterlerin Cinsiyetleri
Arastirma kapsaminda incelenen ¢ocuk kitaplarindaki ana karakterlerin cinsiyete gore dagilimi

Sekil 2'de gosterilmektedir.

Ana Karakterler

26

B Kadin Erkek

Sekil 2. Ana karakterlerin cinsiyetleri
Sekil 2’ye gore incelenen ¢ocuk kitaplarin ¢ogunda ana karakterlerin erkek oldugu

goriilmektedir. Iki kitapta ise ana karakterler tespit edilememistir.
Kitap Kapagindaki Karakterlerin Cinsiyetleri

Arastirma kapsaminda incelenen ¢ocuk kitaplarinin kapaklarindaki karakterlerin cinsiyete gore

dagilimi Sekil 3'te gosterilmektedir.
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Sekil 3. Kitap kapaklarindaki karakterlerin cinsiyetleri
Sekil 3’e gore incelenen 45 kitaptan ikisinin kapaginda cinsiyete iliskin bir bilgi bulunmadigy;
18’inde yalnizca erkek karakterlerin, 11’inde yalnizca kadin karakterlerin yer aldigi goriilmektedir.
Ayrica bu kitaplarin 14’iinde kadin ve erkek karakterlerin kitaplarin kapaginda birlikte resmedildigi;
bunlarin dokuzunda erkek ve kadin karakterlerin esit sayida oldugu, dordiinde kadin karakterlerin

sayica fazla oldugu, birinde ise erkek karakterlerin sayica fazla oldugu goriilmektedir.
Karakterlerin Kiyafet Renkleri

Araghirma kapsaminda incelenen cocuk kitaplarindaki karakterlerin kiyafet renklerinin

cinsiyete gore dagilimi Sekil 4’te gosterilmektedir.

120 Kiyafet Renkleri
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Bej W Kahverengi M Mor B Turuncu

Sekil 4. Karakterlerin kiyafet renklerinin cinsiyete gore dagilimi
Sekil 4 incelendiginde; kadin karakterlerin kiyafet renklerinde en ¢cok mavi, kirmizi ve pembe;

en az bordo, bej ve gri renklerin yer aldig: tespit edilmistir. Erkek karakterlerin kiyafet renklerinde ise
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en ¢ok mavi, yesil ve kahverengi; en az pembe, bej ve bordo renkler yer almaktadir. Karakterlerin
kiyafet renkleri arasindaki farkin en ¢ok pembe (71), kahverengi (35), turuncu (28), yesil (27), kirmiz
(25) ve mor (25) renkleri arasinda oldugu goriilmektedir. Bu renkler arasinda pembe, turuncu, kirmizi
ve mor renklerin kadin karakterlerin kiyafetlerinde daha baskin oldugu; kahverengi ve yesil renklerin
ise erkek karakterlerin kiyafetlerinde daha baskin oldugu goriilmektedir. Erkeklerle iligkilendirilen
mavi renge kadin kiyafetlerinde oldukga fazla yer verilirken kadinlarla iliskilendirilen pembe renge

erkek kiyafetlerinde az yer verilmesi ise dikkat ¢eken bir bulgu olarak karsimiza ¢ikmaktadir.
Karakterlerin Kisisel Esya Renkleri

Aragtirma kapsaminda incelenen ¢ocuk kitaplarindaki karakterlerin kisisel esya renklerinin
cinsiyete gore dagilimi Sekil 5'te gosterilmektedir. Kisisel esyalar karakterlerin yalnizca kendilerine ait
ya da kendi kullandiklar1 (¢anta, beslenme ¢antasi, kalem kutusu, semsiye, bileklik, yatak ortiisii vb.)

esyalari ifade etmektedir.

Kisisel Esya Renkleri
61
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Sekil 5. Karakterlerin kisisel esya renklerinin cinsiyete gore dagilimi
Sekil 5’e bakildiginda, incelenen kitaplardaki erkek karakterlerin kisisel esya renkleri en ¢ok
mavi, yesil ve kirmizi; kadin karakterlerin kisisel esya renkleri ise en ¢ok pembe, kirmiz1 ve yesildir.
Kadin ve erkek karakterler arasindaki kisisel esya rengi farkina bakildiginda mavi rengin (47)
erkeklerde; pembe rengin (24) ise kadinlarda baskin oldugu goriilmektedir. Karakterlerin kisisel esya

renklerinin kiyafetlere oranla daha belirgin sekilde ayristig1 goriilmektedir.
Karakterlerin Meslekleri

Arastirma kapsaminda incelenen ¢ocuk kitaplarindaki karakterlerin mesleklerinin cinsiyete

gore dagilimi Sekil 6’da gosterilmektedir.
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Sekil 6. Karakterlerin mesleklerinin cinsiyete gore dagilimi
Incelenen kitaplarda 11'i kadin ve yedisi erkek olmak iizere toplam 18 karakterin mesleklerine
iliskin bilgi verildigi goriilmiistiir. Sekil 6’ya gore kadin karakterlerin 10'unun 6gretmen, birinin ise
doktor; erkek karakterlerin ti¢liniin 6gretmen, birinin temizlik gérevlisi, birinin sofor, birinin memur ve
birinin de bakkal oldugu goriilmektedir. Erkeklerdeki meslek ¢esitliliginin kadinlara gére daha fazla

olmasi ve kadinlarin ¢ogunlukla 6gretmenlik meslegi ile 6zdeslestirilmeleri dikkat ¢cekmektedir.

Karakterlerin Eylemleri

Arastirma kapsaminda incelenen ¢ocuk kitaplarindaki karakterlerin eylemlerinin cinsiyete gore

dagilimi Sekil 7’de gosterilmektedir.
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Sekil 7. Karakterlerin eylemlerinin cinsiyete gore dagilim
Sekil 7 incelendiginde kitaplarda yer alan erkek karakterlerin sirasiyla en ¢ok sanatsal faaliyette
bulunma, fiziksel aktivite yapma, oyun oynama, doga-gevre ile ilgilenme eylemlerini yaptiklar:; kadin

karakterlerin ise sirasiyla en ¢ok sanatsal faaliyette bulunma, ¢ocukla ilgilenme, oyun oynama ve
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fiziksel aktivite yapma eylemlerini yaptiklar: goriilmektedir. Bunlar arasinda kadin ve erkek karakterler
arasindaki en biiyiik farkin ¢ocukla ilgilenme (30) eylemi oldugu ve bu eylemin kadinlarda baskin
oldugu; bir diger farkin ise fiziksel aktivite yapma (25) eylemi oldugu ve bu eylemin de erkeklerde
baskin oldugu dikkat cekmektedir. Ozellikle ¢ocukla ilgilenme konusunda kadmin adeta tek adres
olarak gosterilmesi ve erkeklere sorumluluk yiiklenmemis olmasi {izerinde diisiiniilmesi gereken bir

durumdur.
Karakterlerin Oyuncaklar1
Arastirma kapsaminda incelenen ¢ocuk kitaplarindaki karakterlerin oyuncaklarinin cinsiyete

gore dagilimi Sekil 8’de gosterilmektedir.

Oyuncaklar
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Sekil 8. Karakterlerin oyuncaklarinin cinsiyete gore dagilimi
Sekil 8 incelendiginde kitaplarda yer alan erkek karakterlerin sirasiyla en ¢ok top, tasit, peliis,
kum kiiregi ve oyun bloklari ile oynadigi; kadin karakterlerin ise sirasiyla en ¢ok peliis, tasit, top, bebek
ve kum kiiregi ile oynadig1 goriilmektedir. Bunlar arasinda kadin ve erkek karakterlerin oyuncaklar
arasindaki en biiytik iki farkin top (16) ile tasit (13) oldugu ve her ikisinin de erkek karakterlerde baskin
oldugu goriilmektedir. Ayrica erkeklerde deginilen oyuncak cesitlemesinin kadinlardakinden daha
fazla oldugu; bilgisayar oyunu, zeka kiipii, satrang¢ gibi oyuncaklara yalmizca erkek karakterlerde

deginilirken bebek, balon gibi oyuncaklara ise yalnizca kadin karakterlerde deginildigi tespit edilmistir.
Karakterlerin Bulunduklar1 Mekanlar

Arastirma kapsaminda incelenen ¢ocuk kitaplarindaki karakterlerin bulunduklar: mekanlarin

cinsiyete gore dagilimi Sekil 9'da gosterilmektedir.
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Sekil 9. Karakterlerin bulunduklar1 mekanlarin cinsiyete gore dagilimi
Sekil 9’da gosterildigi tizere; incelenen kitaplarda kadin ve erkek karakterlerin bulunduklar1
mekanlarin sirasiyla acik alan, okul ve ev oldugu goriilmektedir. Bunlar arasinda erkek ve kadin
karakterler arasindaki en biiyiik farkin okul ortami olmasi dikkat cekicidir. Bununla birlikte diger

mekanlar arasinda erkek ve kadin karakterlerin birbirine yakin sayilarda yansitildig1 sylenebilir.
Sonug, Tartisma ve Oneriler

Okuyan Balik Elektronik Kiitiiphanesi'nde yer alan resimli ¢ocuk kitaplarinin toplumsal
cinsiyet rolleri agisindan incelendigi bu arastirmada, resimli ¢ocuk kitaplarindaki karakterlerin
cinsiyetleri ve bulunduklari mekanlar temalarinda geleneksel cinsiyet rolleri agisindan degisimin
desteklendigi belirlenmistir. Bununla birlikte; karakterlerin kiyafet ile kisisel esya renkleri, meslekleri,

eylemleri ve oyuncaklari temalarinda ise geleneksel cinsiyet rollerinin pekistirildigi sdylenebilir.

Kitaplarda yer alan tiim karakterler incelendiginde bu karakterlerin %56’sinin kadin, %44’ tiniin
erkek oldugu bulgusu elde edilmistir. Benzer sekilde Somer ve Degirmenci (2015) de arastirmalarinda;
resimli ¢ocuk kitaplarindaki kadin karakter sayisinin (67) erkek karakter sayisina (55) gore daha fazla
oldugu bulgusuna ulasmislardir. Ancak, ders kitaplarinin incelendigi baz1 arastirmalarda (Arslan Ozer,
Karatas ve Ergiin, 2019; Giiney, 2016; Satilmis, 2019; Tezer Asan, 2010) erkek karakter sayisinin kadin
karakter sayisindan daha fazla oldugu goriilmektedir. Kaynak ve Aktas'in (2017) ve Giindiiz
Senttirk’iin (2015) okul 6ncesi masal ve hikaye kitaplarini inceledikleri arastirmalarda kadin ve erkek
karakterlerin birbirine yakin oranlarda oldugu bulgusuna ulagilmistir. Bu durum Baggeli Kahraman ve
Ozdemir’in (2019) arastirma bulgulariyla da benzerlik gostermektedir. Yurtdisinda yapilan calismalar
gdz oniine alindiginda ise benzer bulgulara ulasildigi sdylenebilir. Ornegin Filipovic'in (2018)
Irlanda’daki okul 6ncesi gocuk kitaplarini inceledigi aragstirmada kitaplardaki erkek karakterlerin kadin
karakterlerden ii¢ katindan fazla oldugu goriilmektedir. Axell ve Bostrom’iin (2021) Isvec'teki gesitli
kiitliphanelerde yer alan 180 teknoloji icerikli resimli ¢ocuk kitabini inceledikleri arastirmada da

kitaplarin tamaminda erkek karakter sayisinin kadin karakter sayisindan daha fazla oldugu bulgusuna
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ulasilmistir. Romanya ders kitaplarinin incelendigi bir arastirmada (Concorda, 2018) da kitaplardaki
hem metinlerde hem de resimlerde erkek karakterlerin egemen oldugu bulgusuna ulasilmistir.
Dolayisiyla literatiirdeki kitap incelemelerini iceren arastirmalarda, karakter sayilarina gore genellikle
erkeklerin kadinlardan fazla ya da her iki cinsiyetin birbirine yakin sayida oldugu bulgularina ulasildig:
sOylenebilir. Bu durumun aksine bu arastirmanin bulgulari, incelenen kitaplarda kadin karakterlerin
daha fazla oldugunu gostermektedir. Incelenen 45 kitaptan sekizinin bir erkek karakter (Cok Merakl)
etrafinda gergeklesen olaylarin anlatildig: kitap serisine ait oldugu da dikkate alindiginda bu durumun
toplumsal cinsiyet esitligi baglaminda olumlu bir sonug olarak degerlendirilebilecegi ifade edilebilir.
Ana karakterler agisindan bakildiginda; kitaplarin %60’1mnin ana karakterinin erkek, %40’min ise kadin
oldugu goriilmektedir. Kitis Cinar (2013) ders kitaplarinda yer alan ana karakterlerin biiyiik oranla
erkek karakterler iizerinde yapilandirildigini ortaya koymustur. Filipovic’in (2018) rlanda’daki ¢ocuk
kitaplarini inceledigi arastirmanin bulgularina gore de ana karakterlerden yalmizca birinin kadin,
10’unun ise erkek oldugu goriilmektedir. Benzer sekilde Scott'un (2019) ve McIntyre'nin (2017) Amerika
Birlesik Devletleri’'nde, Mokrzycki'nin (2020) ise Avusturalya’daki en ¢ok satan resimli ¢ocuk kitaplarini
inceledikleri arastirmalarda da erkek ana karakterlerin kadin ana karakterlerden daha fazla oldugu
bulgusuna ulasilmistir. Luyt, Lee ve Yong'un (2011) Singapur’daki ¢cocuk kitaplarryla gerceklestirdikleri
arastirmada da kitaplardaki ana karakterlerin dagiliminda erkeklerin kadinlara gore daha fazla oldugu
goriilmektedir. Bunlarin aksine Gooden ve Gooden’in (2001) arastirma bulgular: inceledikleri ¢ocuk
kitaplarinda ana karakter olarak kadinlarin daha fazla yer aldigini gostermektedir. Turner-Bowker’in
(1996) arastirma bulgularina gore ise ¢ocuk kitaplarinda ana karakterlerin cinsiyete gore dagiliminda
erkekler ve kadinlar arasinda fark olmadig1 ancak genel karakter cinsiyetlerinde erkeklerin kadinlara
gore sayica daha fazla oldugu goriilmektedir. Kitap kapaklarindaki cinsiyet dagilimlari g6z oniine
alindiginda; kitaplarin %40’inda erkek, %24,4'tinde kadin, %31,1'inde ise hem erkek hem kadin
karakterlerin resmedildigi bulgusuna ulasilmistir. Yine kapaklarda kadin ve erkeklerin birlikte
resmedildigi kitaplar detayli bir sekilde incelendiginde ise; %64,2’sinde erkek ve kadin karakter
sayisinin esit oldugu; %28,5’inde kadinlarin, %7,1'inde de erkeklerin sayica fazla resmedildigi
sOylenebilir. Uluslararas: literatiir incelendiginde arastirmalarda benzer bulgularin elde edildigi
sdylenebilir. Ornegin Filipovic'in (2018) arastirma bulgularina gore de gocuk kitaplarinin kapaklarmin
%73'inde ya yalmizca erkeklerin ya da erkeklerin baskin oldugu bir resmin tasvir edildigi, buna karsin
higbir kitabin kapaginda kadin karakterlerin resmedilmedigi goriilmektedir. Cocuklarin kitap ile
kurdugu bag, ana karakterler ile 6zdesimleriyle dogrudan iliskilidir (Sever, 2010). Dolayisiyla resimli
cocuk kitaplarinda hem kiz hem erkek ¢ocuklarin rol model alabilmesi agisindan ana karakterlerin her
iki cinsiyetten de olmas1 6nem arz etmektedir. Benzer sekilde ¢ocuklarin kitaba ve okumaya olan ilgisi
yine karakterler aracilig ile gelismektedir (Liile Mert, 2012). Cocuk kitaplariin kapaklarmin ise ilgi
cekici olmasi ve konu ile uyumlu olmasi gerekir (Demirci, 2006). Buradan hareketle kitaplarin

kapaklarinda her iki cinsiyetin de yer almasi bu kitaplarin se¢ciminde etkili olabilmektedir. Bu sebeple
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hem ana karakterlerin kullaniminda hem de kitaplarin kapaklarinda her iki cinsiyete yonelik

karakterler gozetilmelidir.

Kitaplardaki karakterlerin kiyafet renklerine iliskin arastirma bulgulari, kadin karakterlerin en
fazla mavi, kirmizi, pembe, yesil ve mor kiyafetlerle; erkek karakterlerin en fazla mavi, yesil,
kahverengi, kirmizi ve sar1 kiyafetlerle resmedildigini gostermektedir. Bu renkler arasindaki en biiyiik
fark ise pembe (kadinlar lehine) ve kahverengi (erkekler lehine) renklerinde goriilmektedir. Ayrica
erkek karakterlerin kisisel esya renklerinin en fazla mavi, yesil ve kirmizi; kadin karakterlerin kisisel
esya renklerinin ise en fazla pembe, kirmizi ve yesil oldugu goriilmektedir. Bu renkler arasindaki en
biiyiik fark ise pembe (kadinlar lehine) ve mavi (erkekler lehine) renklerinde goriilmektedir. Gerek
kiyafet renkleri gerekse kisisel esya renklerinin cinsiyetlere gore dagilimina iliskin arastirma bulgular:
birlikte degerlendirildiginde pembe rengin kadin karakterlerle; mavi ve kahverengi renklerin erkek
karakterlerle iliskilendirildigi sOylenebilir. Literatiirdeki arastirmalar incelendiginde; Kaynak ve
Aktas'in (2017) arastirmalarinda kadinlarin en ¢ok kirmizi, yesil, mor, mavi ve pembe; erkeklerin en ¢ok
mavi, kirmizi, sar1 ve yesil renkleri tercih ettigi bulgusu elde edilmistir. Giirsimsek ve Giinay’in (2005)
arastirma bulgular1 da okul oncesi kitaplarinda kadin karakterlerin kiyafetlerinde pembenin en ¢ok
tercih edilen renk oldugunu gostermektedir. Bagceli Kahraman ve Ozdemir’in (2019) arastirma
bulgularina gore de kadin karakterlerin kiyafetlerinde en ¢ok pembe ve mor renklerin, erkek
karakterlerin kiyafetlerinde ise mavi ve yesil renklerin daha baskin oldugu goriilmektedir. Sénmez ve
Dikmenli'nin (2021) hayat bilgisi ders kitaplarini inceledikleri arastirmada da pembe ve acik tonlu
renklerin kadinlarla, mavi ve koyu tonlu renklerin erkeklerle iliskilendirildigi ve her iki cinsiyetle
iliskilendirilen renklerin yesil, sar1, kirmizi ve mor oldugu ortaya koyulmaktadir. Arslan Ozer, Karatas
ve Erglin’in (2019) arastirma bulgularina gore de tiim ilkokul Tiirk¢e ders kitaplarinda renklerin
cinsiyetlere gore dagilimi acisindan belirgin bir farklilik ortaya ¢ikmadigl soylenebilir. Uluslararas:
aragtirmalar géz oniine alindiginda ise Filipovic'in (2018) Irlanda’daki gocuk kitaplarimi inceledigi
aragtirmanin bulgular erkek ve kadin karakter arasinda kullanilan renkler bakimindan belirgin bir
ayrim olmadigini gostermektedir. Mokrzycki'nin (2020) Avusturalya’daki ¢ok satan ¢ocuk kitaplarini
inceledigi arastirmada ise kitaplarin neredeyse tamaminda kadin karakterlerin pembe kiyafetlerle
resmedildigi bulgusuna ulasilmistir. Buradan hareketle literatiirde toplumsal cinsiyet rollerini
pekistiren aragtirmalarin yaninda toplumsal cinsiyet rollerinde degisimi destekleyen arastirmalarin da
yer aldig1 soylenebilir. Toplumsal cinsiyet rollerini pekistiren kitaplarda biiyiik oranda erkeklerin mavi,
kadmlarin pembe renk ile 6zdeslestirilmesi durumu yer almaktadir ve bu kitaplari okuyan ¢ocuklarda
“erkekler mavi giyer” veya “kizlar pembe giyer” algisinin olugsmasi olagandir. Bu cinsiyetlesmis
renklerin toplumsal hayata yansimasi da son yillarda yayginlasan cinsiyet partileri ve kiz gocuk
odasi/erkek ¢ocuk odasi siislemelerinde de agik bir sekilde goriilmektedir (Biiyiikokutan Toret, 2018).

Dolayisityla renklerin bir cinsiyeti olmadigi unutulmamali, ¢ocuklarin aklinda yer edinebilmesi
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agisindan her renk cinsiyetlere oranli bir sekilde dagitilmali ve belirli renklerin belirli cinsiyetlere

baskinlig: 6nlenmelidir.

Arastirma bulgularina gore incelenen kitaplardaki karakterlerin meslekleri; kadinlarda
O0gretmen ve doktor, erkeklerde ise Ogretmen, temizlik gorevlisi, sofér, memur ve bakkal olarak
farklilasmaktadir. Ayrica Ogretmenlik mesleginin hem kadin karakterler (%91) hem de erkek
karakterlerde (%43) en sik ifade edilen meslek oldugu goriilmektedir. Buna karsilik erkek mesleklerinin
cesitlilik gosterirken, kadin mesleklerinin yalnizca 6gretmen ve doktor olarak ifade edilmesi
aragtirmadan elde edilen dikkat ¢ekici bir bulgudur. Bu durum literatiirdeki arastirmalarla da benzerlik
gostermektedir. Nitekim Somer ve Degirmenci'nin (2015) resimli ¢ocuk kitaplarini inceledikleri
aragtirmalarma gore kadinlar dort farkli meslek tiiriinii, erkekler ise 13 farkli meslek tiiriinii icra
etmektedir. Bagceli Kahraman ve Ozdemir’in (2019) arastirmalarinda da resimli ¢ocuk kitaplarindaki
kadin karakterlerin 10 farkli meslek grubunda erkek karakterlerin ise 32 farkli meslek grubunda
yansitildigr goriilmektedir. Satilmis’'in (2019) arastirma bulgularia gore de Tiirkge ders kitaplarinda;
erkek mesleklerinin kadin mesleklerine gore daha ¢esitli oldugu ifade edilmektedir. Benzer sekilde
Giiney’in (2016) arastirmasinda da erkeklerin 54, kadinlarin ise 17 farkli meslekle; Yildiz'in (2013) din
kiiltiirti ve ahlak bilgisi ders kitaplarini inceledigi arastirmasinda kadimnlarin 5, erkeklerin 15 farkh
meslekle iligkilendirildigi bulgular1 elde edilmistir. Bu durum, erkeklerin ¢ok cesitli meslegi
yapabilecek gii¢ ve yetenege sahip oldugu, kadinlarinsa yalnizca belli bash meslekleri icra edebilecegi
yoniinde yorumlanabilecek ipuglar1 vermesi bakimindan dikkat ¢ekicidir. Kadin ve erkek meslekleri ele
alindiginda ise literatiirdeki arastirma bulgularmin benzerlik igerisinde oldugu soOylenebilir.
Literatiirdeki arastirmalarda kadin meslekleri olarak Ogretmenlik, kasiyerlik, hemsirelik, terzilik,
mimarlik, hosteslik, eczacilik ve ev hanimlig1 6n plana ¢ikarken erkek meslekleri olarak yoneticilik,
garsonluk, esnaflik, soforliik, idarecilik, pilotluk, postacilik, polislik, miihendislik, madencilik,
tamircilik ve bilim insanlig1 n planda yer almaktadir (Baggeli Kahraman ve Ozdemir, 2019; Caldwell
ve Wilbraham, 2018; Dilek, 2014; Giiney, 2016; Kaynak ve Aktas, 2017; Satilmis, 2019; Somer ve
Degirmenci, 2015; Sonmez ve Dikmenli, 2021; Tezer Asan, 2010; Vatandas, 2007; Yildiz, 2013). Ozellikle
ogretmenlik mesleginin aile ve ¢ocuk bakimina en ¢ok zaman ayirabilecek meslek olarak goriilmesi
sebebiyle kadin meslegi olarak atfedilmesi yine bir¢ok calismada karsimiza ¢ikmaktadir (Cermik,
Dogan ve Sahin, 2010; Nayir ve Taneri, 2013). Bu durum kadinlarin es ve anne olmasinin 6n planda
tutularak calisma hayatindaki roliiniin kisitlanmasina sebep olmaktadir (Topal, 2012). Dolayisiyla
kitaplarda da karsimiza ¢ikan bu meslek cesitliliginin erkeklere oranlara kadinlarda daha az olmasi ve
belirli meslek gruplarinda yogunlagsmasinin, toplumsal hayatta da geleneksel cinsiyet rollerini
pekistirici bir etkiye sahip oldugu diisiiniilmektedir. Ornegin; 2019-2020 yih Milli Egitim Bakanlg1
Istatistikleri'ne (Milli Egitim Bakanligi, 2020) gére dgretmenlerin %40,95'i erkek, %59,05i kadindur.
Benzer sekilde 2020 y1l1 Saglik Bakanlig1 Faaliyet Raporu’na (2020) gore de saglik bakanlig1 personelinin
%44 tinilin erkek, %56’sinin kadin oldugu goriilmektedir (Saghik Bakanligi, 2020).
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Incelenen kitaplardaki karakterlerin eylemleri ile ilgili aragtirma bulgulari, erkeklerin sirasiyla
en fazla sanatsal faaliyet, fiziksel aktivite, oyun oynama gibi eylemlerde bulunduklarini; kadinlarin ise
sirasiyla en fazla sanatsal faaliyet, cocukla ilgilenme ve oyun oynama eylemlerini gerceklestirdiklerini
gostermektedir. Ayrica kadinlarin erkeklere gore en fazla yaptiklar1 eylemin ‘cocukla ilgilenme’;
erkeklerin kadinlara gore en fazla yapti1 eylemin ‘fiziksel aktivite’ olmasi bu arastirmanin bir diger
bulgusudur. Kaynak ve Aktas'in (2017) arastirmalarinda kadinlarin en ¢ok yemek hazirlama, ¢cocukla
ilgilenme, sanatsal faaliyet, dikis isleri gibi faaliyetler; erkeklerin ise fiziksel aktivite, tagit kullanma,
kitap okuma gibi faaliyetler yaptiklar1 goriilmektedir. Benzer sekilde Somer ve Degirmenci (2015) ve
Arslan Ozer, Karatas ve Ergilin’iin (2019) arastirma bulgulari; kadinlarin, mutfak isleri ve ev temizligi
gibi eylemleri erkeklere gore daha fazla yaptigimni ortaya koymaktadir. Baggeli Kahraman ve Ozdemir’in
(2019) resimli ¢ocuk kitaplarini inceledikleri arastirmalarinda ise sanatsal-kiiltiirel faaliyetler ve
aligveris gibi ilgi alanlarinin kadinlarda; doga-hayvan, araba-makine ve sportif faaliyetler gibi ilgi
alanlarinin erkeklerde daha yogun goriildiigii ortaya koyulmaktadir. Sonmez ve Dikmenli'nin (2021)
aragtirma bulgularina gore de kadinlarin ev igleri, alisveris, ¢ocuk bakimi, ip atlama, miizik gibi
davranislarla; erkeklerin evin ge¢imini saglamak, tamir isleri, araba siirmek, top oynamak, zeka
oyunlari ve bilgisayar oynamak gibi davranislarla iligkilendirildigi goriilmektedir. Ozdemir ve Balci
Karaboga'min (2019) matematik ders kitaplarini inceledikleri arastirmanin bulgular1 da erkeklerin
genellikle isle ilgili eylemleri; kadinlarin genellikle evle ilgili eylemleri (yemek, temizlik, ¢cocuk bakimi1
vb.) yaptigin gostermektedir. Yildiz'in (2013) arastirma bulgular1 da kadin karakterlerin erkeklere gore
daha fazla ¢ocukla ilgilenme, yemek ve temizlik eylemlerini yaptiklarini gostermektedir. Benzer sekilde
frlanda’daki cocuk kitaplar1 6zelinde Filipovic (2018) tarafindan yiiriitiilen arastirma bulgular1 da
kitaplardaki kadin karakterlerin ¢cogunlugunun bebek bakimi ve besleme gibi annelik davranislari
sergiledigini gostermektedir. Luyt ve digerlerinin (2011) Singapur'daki c¢ocuk kitaplariyla
gerceklestirdikleri arastirmada ise topla oynama, bisiklete binme, ata binme, tirmanma, kosma gibi
eylemleri erkek karakterlerin; cicek toplama ve ev islerine yardim etme gibi eylemleri ise kadin
karakterlerin daha fazla gergeklestirdigi bulgusuna ulasilmistir. Tiim bu bulgular incelendiginde
kadinlarin biiyiik oranda ev isleri ve ¢ocuk bakimi gibi islere yonelik eylemlerde; erkeklerin ise fiziksel
hareket ve calisma hayatinda olmaya yonelik eylemlerde sunuldugu goriilmektedir. Bu durum, genel
olarak kadmn ve erkeklere geleneksel rolleri pekistirici eylemler atfedildigi sonucunu ortaya

¢ikarmaktadr.

Okuyan Balik Elektronik Kiitiiphanesi'ndeki kitaplarda yer alan karakterlerin oyuncaklari
dikkate alindiginda ise erkeklerin en fazla top, tasit, peliis, kum kiiregi, oyun bloklar1 gibi oyuncaklarla;
kadinlarin ise en ¢ok peliis, tasit, top, bebek ve kum kiiregi gibi oyuncaklarla oynadiklar: bulgularma
ulagilmistir. Ayrica erkeklerin kadinlara gore daha fazla oynadiklar: oyuncaklarin top ve tasit oldugu
goriilmektedir. Bununla birlikte erkek karakterlerin oyuncak cesitliliginin kadinlara gore daha fazla

oldugu bulunmustur. Ek olarak; bilgisayar, tablet, oyun konsolu, zeka kiipii, satrang gibi oyuncaklarin
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yalnizca erkek karakterler; bebek ve balon gibi oyuncaklarin da yalmizca kadin karakter tarafindan
tercih edilen oyuncaklar olmasi da dikkat gekicidir. Kaynak ve Aktasg'in (2017) arastirmalarinda
kadmnlarin en ¢ok bebek, tasit ve topla oynadiklari; erkeklerin oyuncak hayvanlar, tasitlar ve topla
oynadiklar1 bulgusu elde edilmistir. Giider Yagan ve Alabay’mn (2016) arastirma bulgular1 da kiz
¢ocuklarinin en ¢ok gay seti, dikis seti, kiz bebek gibi oyuncaklari; erkek ¢ocuklarin ise en ¢ok tasit, is
makinesi ve tamir seti gibi oyuncaklari tercih ettiklerini gostermektedir. Sonmez ve Dikmenli'nin (2021)
arastirma bulgularina gore de sevimli hayvanlar ve mutfak gerecleri gibi nesnelerin kadinlarla; bisiklet,
top, araba, bilgisayar, silah ve ucak gibi nesnelerin erkeklerle iliskilendirildigi goriilmektedir. Ttim bu
bulgulardan hareketle yine geleneksel cinsiyet rollerini pekistiren ugraslarin sunuldugu sonucuna
ulasmak miimkiindiir. Akil ve zekay1 temsil eden aktiviteler ile fiziksel hareket gerektiren oyunlarda
erkeklerin daha sik goriilmesi, bu oyunlar: “erkek oyunu” veya “erkek isi” yapmaktadir. Benzer sekilde
¢ocuk bakimi, ev ve mutfak geregleri ile ilgili oyunlarda kiz ¢ocuklarinin 6n plana ¢ikmasi onlara evdeki

rollerini benimsetmektedir.

Arastirmadan elde edilen son bulgular karakterlerin bulunduklar1 mekanlara yoneliktir. Hem
erkek hem de kadin karakterlerin genellikle park, bahge gibi acik alanlar, okul ve ev gibi kapali
mekanlarda bulunduklari sdylenebilir. Ayrica erkek karakterler agik alanlarda daha fazla gosterilmekle
birlikte kapali da olsa okul ortaminda kadin karakterlere daha fazla yer verildigi goriilmektedir. Baggeli
Kahraman ve Ozdemir (2019) ile Ozdemir ve Balc1 Karaboga'min (2019) arastirmalarina gore erkekler
cogunlukla dis mekanlarda, kadinlarin ise ¢gogunlukla ev ve gevresinde gosterilmistir. Benzer sekilde
Yildiz'in (2013) arastirma bulgular: da erkeklerin kadinlara gére daha ¢ok ev disinda gosterildigini
ortaya koymaktadir. Bu durum Concorda’min (2018) Romanya’daki ders kitaplarini inceledigi
aragtirmada ulagilan bulgularla da benzerlik gostermektedir. Oyle ki Concorda’nin (2018) aragtirmasi
kitaplardaki erkek karakterlerin genellikle kamusal alanlarda, kadin karakterlerin ise 6zel alanlarda
daha sik gosterildigini ortaya koymaktadir. Ancak Luyt ve digerleri (2011) Singapur’daki gocuk
kitaplariyla gerceklestirdikleri arastirmada bu durumun aksine erkek karakterlerin hem agik alanlarda

hem de kapali alanlarda kadin karakterlere gore daha fazla yansitildig1 goriilmektedir.

Cocuklarin toplumsal cinsiyet algilarinin gelisiminde, aile ve gevre gibi unsurlarla birlikte
¢ocuklarin kars1 karsiya geldikleri resimli ¢ocuk kitaplarmin da etkili oldugu sdylenebilir. Bu
aragtirmada incelenen resimli ¢ocuk kitaplarinin Okuyan Balik Elektronik Kiitiiphanesi igerisinde
bulunmasi sebebiyle her kesimden ¢ocugun iicretsiz ve kolayca erisim saglayabilmesine imkan vermesi;
ayrica kitaplarin seslendirilmesi 6zelligi sayesinde hem daha kiigiik yas gruplarinin hem de gdérme
engelli cocuklarin da bu kitaplardan faydalanabilmesine olanak saglayabilmesi agisindan 6nemlidir.
Dolayisiyla bu arastirmadan elde edilen sonuglar, boylesine kolay ulasilabilir resimli ¢ocuk kitaplarinin
toplumsal cinsiyet rolleri agisindan verdigi mesajlar1 ortaya koymas: bakimindan da &nemli
goriilmektedir. Hem bu arastirma sonuglarinda hem de literatiirde yer alan diger arastirma

sonuglarinda goriilen benzerlik ve farkliliklar; geleneksel cinsiyet rollerini pekistirenler ve geleneksel
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cinsiyet rollerinde degisimi destekleyenler olarak iki gruba ayrilmaktadir. Bu kapsamda ¢ocuklarin -kiz
ya da erkek olmasi fark etmeksizin- istedigi aktiviteyi yapabilecegi, istedigi oyuncaklar ile oynayabilme
ozgiirliigliniin oldugu, istedigi renkte esyasinin olabilecegi gibi farkindaliklarinin olusmasinin yam
sira; kadinlar ... yapar/yapmaz veya erkekler ... yapar/yapmaz gibi semalarin olusumunu engellemek
icin de resimli ¢ocuk kitaplarinda eylemlerin her birine yakin oranlarda ve benzer cesitlilikte yer
verilmesi Onemlidir. Cocuklarin rol model almasi ve 0zdesim saglayabilmesi icin kitaplardaki
karakterlerin, ana karakterlerin ve kitaplarin kapaginda yer alan karakterlerin miimkiin oldugunca her
iki cinsiyetten de olacak sekilde dengelenmesi Onerilebilir. Resimli ¢ocuk kitaplarinda gordiikleri
ornekler kiz ve erkek cocuklarin birtakim davranis kaliplarini 6grenmelerine yol agmaktadir. Bu
noktada amacl olarak kadin karakterlerin mesleklerinde gesitlilige gidilmesinin; fiziksel aktivite ve
akil-zeka-bilgisayar igerikli oyun ve eylemlerde kizlara, ev ve ¢ocuk bakimi gibi oyun ve eylemlerde
erkeklere de yer verilmesinin; karakterlerin bulunduklar1 agik ve kapali alanlarin dengeli sekilde
dagitilmasinin ve renklerin bir cinsiyeti olmadiginin vurgulanmasinin; resimli gocuk kitaplarinda
cinsiyete iligkin algilarin saglikli bir sekilde yapilanmasia hizmet edecegi diisliniilmektedir. Ttim
bunlarin yaninda toplumsal cinsiyet rollerine iliskin algilarin kitaplar gibi yalnizca materyaller ile
¢ozililemeyecegi; bu kitaplardan yararlanirken ebeveynlerin ve 6gretmenlerin de gesitli sorular sorarak,
diyaloglar kurarak, etkilesimli okuma gibi bir¢ok yontem ve teknikten faydalanarak g¢ocuklarda
farkindalik olusturabileceklerini sdylemek miimkiindiir. Zira geleneksel cinsiyet rollerinde degisimi

saglamak, bir¢ok noktada bilingli bir ¢aba gerektirmektedir.
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Introduction

Gender refers to the socially constructed characteristics of women and men associated with
biological sex (Deaux, 1985; Gilbert and Scher, 1999; Sherif, 1982). Women and men learn those
characteristics in society, resulting in some stereotypes and gender biases. Although gender stereotypes
vary across cultures, they assign certain roles and responsibilities to women and men (Kaynak, 2017).
Gender roles determine how we are expected to act, speak, dress, and conduct ourselves in society based
on our assigned sex (Ecevit, 2011). For example, girls are taught to be emotional, kind, and domestic
(Ciiceloglu, 2006), whereas boys are expected to grow up to be strong and authoritarian adults (Deaux,
1985; Giinindi Ers6z, 2016). The Bem Sex-Role Inventory (BSRI, 1974) describes women as emotional,
altruistic, compassionate, and kind and men as independent, brave, strong, and aggressive. These
gender roles affect every sphere of life, including education, health, politics, sports, etc., resulting in
inequality and discrimination (Kogyigit Ozyigit, 2019). Therefore, it is of paramount that each member

of society recognizes the importance of gender equality.

Gender roles are perpetuated in the family, peer groups, school, media, and books. These factors
turn abstract gender stereotypes into concrete representations and instill them in children (Connell,
1998). The family is the first step in the socialization process. In other words, the family is where gender
identities and inequalities are produced and reproduced (Aktas, 2011). Parents fulfill the roles and
responsibilities to which they are assigned and teach their children those roles and responsibilities.
Children identify with their parents and internalize their behaviors and value judgments (Aytekin,
Artan, Kangal, Calisandemir and Ozkizikli, 2016; Yavuzer, 1994). Freud also addresses this in his
psychoanalytic theory, according to which one goes through five developmental stages (oral, anal,
phallic, latent, and genital) to construct a sexual identity between infancy and adolescence. The
individual who completes these five stages is more likely to put her personality on a solid foundation
and develop attitudes towards gender roles in the future. In addition, children construct their sexual
identity by identifying themselves with the parents of their own sex (Bacanli, 2011; Barut, 2020; Deniz,
2009; Dokmen, 2015). The way parents choose toys for their sons and daughters also reflects the

dominant gender stereotypes (Peretti and Sydney, 1984). Parents’ behaviors, toys, and activities
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encourage children to adopt certain types of behavior. Playing with gender-based toys may be the
source of some behavioral differences between girls and boys (Caldera, Huston and O’Brein, 1989;

Langlois and Downs, 1980).

The media also produces and reproduces gender roles (Erbas, 2019). Commercials, especially
those for children, convey messages about the codes of conduct regarding sexual identities (Giindiiz
Kalan, 2010). Most children today are plugged into devices like TVs, tablets, smartphones, etc. They
spend a great deal of time watching TV or on the Internet. Screen addiction, which started with TV half
a century ago, still exists through screens of different sizes and content features. The fact that TV appeals
to children and affects them profoundly makes this issue even more important (Department of Research
and Development of Education [DRDE], 2008). In every household, television is a family member and
always gets the seat of honor. Therefore, it plays as much of an essential role in children’s personalities
and gender roles as parents. However, the media not only perpetuates gender roles but also presents
content that emphasizes genderlessness, which is a great danger for personal development. The media
holds immense power that affects language, information, emotions, opinions, beliefs, and attitudes.
Therefore, it is possible to claim that children identify with the characters they see on TV, which might
affect their authentic personality traits. Research shows that children observe and imitate people of their
own sex (Bacanli, 2011; Barut, 2020; Ciiceloglu, 2006). The media sometimes portrays negative examples
of gender roles in a positive light, which is a great danger for children who are not yet developed
enough. Children are likely to adopt the behaviors they see on TV shows because, as Goker (2015)
argues, they have difficulty telling fiction from reality. This media impact on children is also
corroborated by Albert Bandura’s social learning theory, according to which people are rewarded when
they act according to social norms and are punished when they do not. The social environment in which
one lives affects one’s thoughts and behaviors. Observation and imitation play a key role in Albert
Bandura’s social learning theory. Children observe and imitate people of their own sex (Bacanli, 2011;

Barut, 2020; Ciiceloglu, 2006).

Children should receive a good education from an early age so that they can perceive gender
roles more equitably. What literature and digital technology have in common is that they both offer
fictionalized realities to their followers. However, while technology is based on virtual reality, literature
offers a life constructed through artistic sensitivity. Sever (2006) defines childhood and youth as a
development and maturation process where needs are met. He adds that children should be introduced
to healthy stimuli to help them develop cognitively, emotionally, and socially. At this point, educational
materials play a crucial role in ensuring gender equality (Saritas and Sahin, 2018). At an early age,
children are introduced to illustrated children’s books, which are important educational materials that
enable them to develop ideas about gender (Giindiiz Sentiirk, 2015). Children’s books address social
and cultural values, offer children a framework for the real world, and teach them what is right and

wrong and what society expects of them. In other words, children learn social norms and standards
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from illustrated children’s books (Taylor, 2003; Tsao, 2008; Weitzman, Eifler, Hokada and Ross, 1972).
Therefore, illustrated children’s books should have appropriate examples for gender roles and should
avoid gender stereotypes (Sever, 2010). Children should not read books with gender discrimination and

prejudices against sexual identities (Sever and Aslan, 2012)

There is a large body of research on gender roles in textbooks and children’s books. Researchers
document different results depending on the quality and quantity of the sources they examine. Some
researchers point out the representation of gender roles in textbooks. For example, Giimiisoglu (2014)
examined the textbooks from the early years of the Republic to the present day and observed that some
textbooks still contained gender stereotypes. Researchers have focused on sixth-grade (Giiney, 2016;
Kirbasoglu Kili¢ and Eyiip, 2011), fifth-grade (Satilmis, 2019), and middle school (Yayl and Kitis Cinar,
2014) textbooks and detected many problematic aspects regarding gender equality. Researchers have
also looked into mathematics (Ozdemir and Balc1 Karaboga, 2019), life studies (Saritas and Sahin, 2018),
and social studies (Sonmez and Dikmenli, 2021) textbooks and observed that those books contain

elements that perpetuate traditional gender roles.

Giindiiz Sentiirk (2015), Giirsimsek and Giinay (2005), Kaynak (2017), and Salman Erden (2019)
observed that preschool illustrated children’s books also reproduced gender stereotypes. Anderson and
Hamilton (2005) documented that illustrated children’s books promoted gender stereotypes about girls
and boys. Kok and Findlay (2006) examined 25 award-winning Australian children’s books and found
that those books were partially free from gender stereotypes. McCabe, Fairchild, Granerholz,
Percosolido, and Tope (2011) stated that gender equality was more emphasized over time by illustrated
children’s books published in the United States throughout the twenty-first century. Yener (2020) also

reported that award-winning preschool illustrated children’s books promoted gender equality.

This study focused on illustrated children’s books in the Okuyan Balik (Reading Fish) Electronic
Library (RFEL). Turkey shifted to distance learning due to the COVID-19 pandemic that broke out by
the end of 2019. Since the onset of the pandemic, the Ministry of National Education has enriched the
Educational Informatics Network (EIN) content and put the RFEL into service. RFEL; It has been created
with the support of scientists for children in first grade and primary school, with the feature of an audio
electronic library, to develop children's reading pleasures, to share their feelings, to get to know each
other through stories and to empathize with each other. Values were taken into consideration during
the preparation process of the book contents in RFEL, it was prepared in a way that would support
children's imaginations and it was paid attention that the contents were appropriate for their age levels.
It is stated that the books in RFEL aim to "advance the emotional, social and language development of
children, to show their reading behaviors at a high level, and to develop children's life and emotional
skills through stories" (Beylikdiizii District Directorate of National Education, 2020). In addition, 38 of

the 47 books in the library are among the books created within the scope of the “Inclusive Early
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Childhood Education for Children with Disabilities Project”; one (47th) was written within the scope of
the “School-Based Disaster Education Project”; it can be said that eight of them (1-8th) consist of a series
called "Very Curious". Earlier studies have focused on printed books available in bookstores, and
children need to buy those books to read them. However, this study concentrated on electronic books

(eBooks) accessible free of charge for all students with an internet connection.

The Ministry of National Education put the RFEL into service on 22.09.2020. The library consists
of 47 books for primary school children. All the books are in both written and audio formats. In this
way, children can read the books and listen to them at the same time. This feature also helps small,
visually challenged, or dyslexic children have access to the books. Since they are all e-books, every child
with an Internet connection can access them. This is what makes it important to analyze the RFEL books
in terms of gender roles. Therefore, this study investigated the linguistic and non-linguistic elements of
the RFEL books to see how they addressed gender roles and whether they perpetuated them. The

following are research questions:
1. What is the distribution of gender in the RFEL books?
2. What is the distribution of the colors of the clothes of the characters in the RFEL books?

3. What is the distribution of the colors of the personal belongings of the characters in the RFEL

books?
4. What is the distribution of the occupations of the characters in the RFEL books?
5. What is the distribution of actions of the characters in the RFEL books?
6. What is the distribution of toys of the characters in the RFEL books?
7. What is the distribution of venues in the RFEL books?
Method
Design

This study adopted a basic qualitative research design to look into the linguistic and non-
linguistic elements of the RFEL books in terms of gender roles. The basic qualitative research design
allows researchers to do research beyond the limitations of phenomenology, grounded theory, narrative
analysis, or ethnography (Merriam and Tisdell, 2016). As its name implies, the basic qualitative research
design focuses on determining “basic” information and is sometimes referred to as interpretive research

(Ary, Jacobs and Sorensen, 2010).
Data Collection

The data were collected from 45 illustrated children’s books in the RFEL developed by the MNE.
All the books are available on https://okuyanbalik.com/. Qualitative research involves observation,

interviews, and document analysis to reach information (Merriam and Tisdell, 2016). In the present

2422



KEFAD Cilt 23, Say1 3, 2022

study, the data were collected using document analysis because it aimed to analyze the linguistic and
non-linguistic elements of the RFEL books in terms of gender roles. Researchers can use document
analysis alone or together with other data collection methods to ensure data diversity (Yildirim and

Simsek, 2013). Table 1 presents the RFEL books.

Tablo 1. Illustrated children’s books in the Reading Fish Electronic Library (RFEL)

Books

1. Here is A Day of My Life 25. Camp Fire

2. Birthday of the Trees 26. A Cat Story

3. My Friend Sky 27. My Dog Aydede

4. Needs List 28. 1 Love Mete Very Much

5. Who is Aunt Nurten Talking to? 29. A Shining Ball

6. World's Best Athlete 30. Fireflies Dancing with Colors

7. Strange Smells 31. Sevgi's Imaginary Rings

8. Opposite Siblings 32. Efe Who Does Not Like to Sleep
9. The Song of the Garden 33. Raisin Cookies

10. Fun Mirrors 34. A Carpet of Solidarity

11. Rustle 35. Tree Doctors

12. What Do Cats Say? 36. Ayse's Shoes

13. Talking Plates 37. Ceyda's Paintings

14. A Desk in the Library 38. The King of the Forest of Circles)
15. Blue Beach 39. The Friendship That Comes with An Apple
16. My Pen Pal 40. 1 Am The Fastest Athlete

17. Colorful Butterflies 41. It Is Good to Dream

18. The Champion Team 42. Does the Snowman Ever Get Cold?
19. A Train Trip 43. The Red Tram

20. Ahmet’s Birds 44. An Orchestra of Love

21. Dancing Damla 45. Arda Who Loves Kites

22. Time to Dance 46. Space Travelers

23. Firat and Lokum 47. Kneel!, Fold Up!, Hold Tight!

24. Guitar Lesson

The books titled “Guitar Lesson” and “Kneel!, Fold Up!, Hold Tight!” were not included in the
sample because they had animal characters with no representation of gender roles whatsoever.
Therefore, the sample consisted of 45 books. The data were collected using a “Questionnaire for Book
Review in terms of Gender” developed by the researchers based on a literature review and expert
feedback. The questionnaire consisted of nine sections: (1) title, (2) characters, (3) gender, (4) the color
of clothes, (5) the color of personal belongings, (6) occupations, (7) toys, (8) actions, and (9) venues. From
the criteria in the questionnaire; “genders of the main characters, gender of the characters on the book
cover, colors of personal belongings, toys, venues” aims to evaluate gender roles in terms of visual
characteristics, and “genders of all characters, the color of clothes, occupations, actions” evaluates
gender roles both in terms of visual characteristics. It has been prepared for evaluation in terms of visual

and textual features.
Data Analysis

The data were analyzed using descriptive analysis, which involves three steps: (1) determining

themes, (2) interpreting the themes, and (3) arriving at conclusions (Yildirim and S$imsek, 2013). In the
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present study, the themes were developed based on a literature review (Bagceli Kahraman and
Ozdemir, 2019; Giindiiz Senttirk, 2015; Giirsimsek and Giinay, 2005; Kaynak, 2017; Kirbasoglu Kili¢ and
Eytip, 2011; Koseler, 2009; Saritas and Sahin, 2018; Yayli and Cinar, 2014). Two experts analyzed the
data separately. They discussed the parts on which they disagreed until they reached a consensus.
Interrater reliability was calculated using Miles and Huberman’s (1994) formula: [Reliability = (number
of agreements) / (number of agreements + number of disagreements) *100]. The interrater reliability in

this study was 92%.
Ethical Permissions of the Study

In the current study, all the rules specified to be followed within the scope of the “Higher
Education Institutions Scientific Research and Publication Ethics Directive” were complied with. None
of the actions specified under the heading “Actions Contrary to Scientific Research and Publication

Ethics”, which is the second part of the directive, was taken.
Ethics approval documents:

Name of the institution conducting the ethical evaluation: Ondokuz Mayis University Social and

Human Sciences Ethics Committee
Date of the ethical review decision: 26 March 2021
Ethical review document issue number: 2021/246
Results
This section presented the results based on the themes.
Gender

Figure 1 shows the distribution of male and female characters in the RFEL books.

Gender

B Female Male

Figure 1. The distribution of male and female characters in the RFEL books
The RFEL books had 333 characters in total. More than half the characters were women (186;

56%). This result showed more female characters in the books than male characters.
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Gender of Protagonists

Figure 2 shows the distribution of the gender of the protagonists.

Protagonists

26

B Female Male

Figure 2. The distribution of the gender of the protagonists
Most protagonists were men. We could not identify the gender of the characters in the two

books.
Gender of the Characters on the Book Covers

Figure 3 shows the distribution of the gender of the characters on the book covers.

Book Covers

18
2
Male Female Unspecified Male-Female
Male M Female B Unspecified
B Equal B Majority of Male M Majority of Female

Figure 3. The distribution of the gender of the characters on the book covers
Two book covers contained no information regarding the gender of the characters. Eighteen
books had male characters on their covers, and eleven books had female characters on their covers.
Fourteen books had both male and female characters on their covers. Nine of those books had an equal
number of male and female characters on their covers. Four books had more female characters on their

covers, while one book had more male characters on its cover.

Colors of Clothes

Figure 4 shows the distribution of the colors of the clothes of the characters by gender.
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Colors of Clothes
113

48
37 43
27 28 III

Male Female
B Red B Pink B Blue White H Grey
Yellow B Green B Claret Red M Black B Dark Blue
Beige B Brown B Purple B Orange

Figure 4. The distribution of the colors of the clothes of the characters by gender

Female characters mostly wore blue, red, and pink, whereas burgundy, beige, and gray were
the least prevalent colors. Male characters mostly had blue, green, and brown clothes, whereas pink,
beige, and burgundy were the least prevalent colors. Characters mostly wore pink (71), brown (35),
orange (28), green (27), red (25), and purple (25). Female characters wore more pink, orange, red, and
purple clothes than their male counterparts, whereas the latter wore more brown and green clothes than
the former. Many female characters had blue clothes on, while only a few male characters had pink
clothes. This is an interesting result because the books associate pink with femininity and blue with

masculinity.
Colors of Personal Belongings

Figure 5 shows the distribution of the colors of the personal belongings of the characters by
gender. Personal belongings refer to the things a character owns or uses (bag, lunch box, pencil case,

umbrella, wristband, bedspread, etc.)

Colors of Personal Belongings

61
30
26 23
; 14 141 8 )
2
- I . - . - L[] -
Male Female

Beige White B Brown B Red M Blue
B Purple M Pink Yellow M Orange M Green

Figure 5. The distribution of the colors of the personal belongings of the characters by gender
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Male characters mostly had blue, green, and red personal belongings, while female characters
mostly had pink, red, and green personal belongings. Most male characters (47) had blue personal
belongings, whereas most female characters (24) had pink personal belongings. There was a broader
difference in the colors of the personal belongings than those of the clothes between male and female

characters.
Occupations

Figure 6 shows the distribution of the occupations of the characters by gender.

Occupations

Female Male
B Teacher Doctor M Janitor M Driver M Public Official M Grocer
Figure 6. The distribution of the occupations of the characters by gender
Eighteen characters (11 female and seven male characters) had specific occupations. Ten female
characters were teachers, and one was a doctor. Male characters were teachers (3), a janitor (1), a driver
(1), a public official (1), or a grocer (1). Interestingly, male characters were engaged in more diverse

occupations than female characters, while females were predominantly associated with teaching.
Actions

Figure 7 shows the distribution of the actions of the characters by gender.



Seren, N., Aydogmus, M. & Ates, S.

Actions
94
75
50
42 38
25 31
21
1818 1743 g 1
33 1
N [ - N
& & & & N ¥ & & .o
& ;04'0 Qg@ && & & NG <& 5
C:\' @) ﬁ ,&0 ’§ QO e,Q 4 C/O
’0(’% . c’}(o ® & X 8& %8’0 & o‘g&
A & &
< 0'5& & %&e <¥®
& o &
t)& "N\&
6‘%@/ &
&&é Male M Female

Figure 7. The distribution of the actions of the characters by gender
Male characters were mostly engaged in artistic and physical activities, played games, and were
interested in nature/environment. Female characters were mostly engaged in artistic activities and
child-rearing, played games, and performed physical activity. Taking care of children was more
dominant among female characters. More female characters (30) took care of children than male
characters. On the other hand, more male characters (25) were engaged in physical activity than female
characters. It is concerning that the RFEL books portray women as the sole caregivers of children,

whereas they do not assign any responsibility to men in that regard.
Toys
Figure 8 shows the distribution of the toys of the characters by gender.
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Figure 8. The distribution of the toys of the characters by gender
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Male characters mainly played with balls, vehicles, stuffed toys, sand shovels, and blocks,
whereas female characters mainly played with stuffed toys, vehicles, balls, dolls, and sand shovels.
Playing with balls and vehicles was more prevalent among male characters. In other words, more male
characters played with balls (16) and vehicles (13) than female characters. What is more, the books
portrayed male characters playing a wider range of games, such as video games, magic cubes, and chess.

On the other hand, they portrayed female characters mainly playing with dolls and balloons.
Settings

Figure 9 shows the distribution of the venues by gender.

Settings
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Figure 9. The distribution of the venues by gender
The books portrayed male and female characters outdoors, at school, or at home. Interestingly,
there were more female characters at school than males. However, there was no difference in terms of

other venues between male and female characters.
Conclusion, Discussion, and Recommendations

This study investigated the RFEL illustrated children’s books in terms of gender roles. We
arrived at some conclusions based on the results. The most general result is that the RFEL books try to
break the stereotypes in terms of gender representation and venues by including many female
characters and portraying them as spending time outside the home. However, the RFEL books seem to
perpetuate traditional gender roles regarding clothes, personal belongings, occupations, actions, and

toys. We discussed the results in detail about the literature.

More than half the characters in the RFEL books are females (56%). Somer and Degirmenci
(2015) also found that illustrated children’s books had more female characters (67) than male characters
(55). However, research shows that textbooks contain more male characters than female characters
(Arslan Ozer, Karatas and Ergiin, 2019; Giiney, 2016; Satilmis, 2019; Tezer Asan, 2010). Kaynak and
Aktas (2017) and Giindiiz Sentiirk (2015) reported that preschool fairy tales and storybooks had a

similar number of male and female characters, which has also been documented by Bagceli Kahraman
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and Ozdemir (2019). Our results are also consistent with the results of studies conducted in other
countries. For example, Filipovic (2018) found that Irish preschool children’s books had more than three
times as many male characters as females. Axell and Bostrom (2021) focused on 180 illustrated children’s
books about technology in libraries in Sweden and observed that all those books had more male
characters than female characters. Concorda (2018) detected that the textbooks in Romania included
much more male characters than female characters. Ultimately, research shows that books have either
more male characters than female characters or a similar number of male and female characters.
However, our results showed that the RFEL books had more female characters than male characters.
This is a promising result because eight of the 45 RFEL books are already a series about a male
protagonist (Very Curious). Six in ten books had male protagonists. Kitis Cinar (2013) determined that
most textbooks had male protagonists. Filipovic (2018) reported that Irish preschool children’s books
had ten male protagonists and only one female protagonist. Research also shows that the best-selling
illustrated children’s books in the USA (Scott, 2019; McIntyre, 2017) and Australia (Mokrzycki, 2020)
have more male protagonists than female protagonists. Luyt, Lee, and Yong (2011) also documented the
same uneven distribution of male and female protagonists in children’s books in Singapore. On the
contrary, Gooden and Gooden (2001) reported that female protagonists were more prevalent in
children’s books than male protagonists. On the other hand, Turner-Bowker (1996) found no difference
in the distribution of male and female protagonists in children’s books. However, they concluded that
male characters, in general, were more prevalent than female characters. Our results showed that
eighteen books had male characters on their covers. Eleven books had female characters on their covers.
Fourteen books had both male and female characters on their covers. Nine of those books had an equal
number of male and female characters on their covers. Four books had more female characters on their
covers, while one book had more male characters on its cover. Our result is consistent with the literature.
For example, Filipovic (2018) documented that seven in ten children’s books had either male characters
or portrayed male characters more predominantly than female characters on their covers. They also
added that none of the books portrayed female characters on their covers. The bond between children
and books depends on how they identify themselves with the characters in those books (Sever, 2010).
Therefore, illustrated children’s books should feature male and female characters with which both boys
and girls can identify. Children love reading books if they love their characters (Liile Mert, 2012). The
covers of children's books should be interesting and compatible with the subject (Demirci, 2006).
Therefore, book covers should include both male and female characters to make them more appealing

to girls and boys.

The female characters in the RFEL books mostly wore blue, red, pink, green, and purple, while
male characters mostly wore blue, green, brown, red, and yellow. More female characters were wearing
pink than male characters. On the other hand, more male characters were wearing blue than female

characters. Male characters mostly had blue, green, and red personal belongings, whereas female
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characters mostly had pink, red, and green personal belongings. Female characters had more pink
personal belongings than male characters, whereas male characters had more blue personal belongings
than female characters. These results indicate that the RFEL books associate pink with girls and blue
with boys. Kaynak and Aktas (2017) documented those women mostly wore red, green, purple, blue,
and pink while men mostly wore blue, red, yellow, and green. Giirsimsek and Giinay (2005) found that
preschool books mostly had female characters wearing pink. Baggeli Kahraman and Ozdemir (2019)
also reported that female characters mostly wore pink and purple, while male characters mostly wore
blue and green. Sonmez and Dikmenli (2021) examined life science textbooks and detected that the
books associated pink and light colors with women and blue and dark colors with men. They added
that the books associated green, yellow, red, and purple with both sexes. However, Arslan Ozer,
Karatas, and Ergiin (2019) did not find any difference in color choices between male and female
characters in primary school Turkish textbooks. Filipovic (2018) also did not detect any difference in
color choices between male and female characters in Irish children’s books. On the other hand,
Mokrzycki (2020) documented that almost all female characters in Australia's best-selling children’s
books were portrayed as girls wearing pink. Shortly, we can state that some children’s books try to
break traditional gender stereotypes, whereas others reproduce them. The books that promote gender
roles associate blue with masculinity and pink with femininity. Therefore, it is not surprising that
children who read those books get the impression that “boys wear blue and girls wear pink.” The
sexualization of colors also manifests itself in baby showers and kids” bedroom designs (Biiyiikokutan
Toret, 2018). Therefore, we should keep in mind that colors have no gender and make sure that children

see and have things in different colors.

Almost all female characters in the RFEL books were teachers, whereas the male characters were
teachers, janitors, drivers, public officials, or grocers. Interestingly, three male (43%) and ten female
(91%) characters were portrayed as teachers. A wide range of occupations was taken up by male
characters, whereas female characters were only teachers (10) or doctors (1). Somer and Degirmenci
(2015) also documented that female characters in illustrated children’s books were involved in four
different occupations, whereas male characters were involved in 13 different occupations. Baggeli
Kahraman and Ozdemir (2019) also detected an uneven distribution of occupations among male and
female characters in illustrated children’s books. They reported that female characters had ten different
occupations, whereas male characters took up 32 different occupations. Satilmis (2019) also found that
male characters in Turkish textbooks were involved in a wide range of occupations compared to female
characters. Similarly, Giiney (2016) determined that male and female characters in sixth-grade textbooks
were involved in 57 and 17 occupations, respectively. Yildiz (2013) looked into religious culture and
moral knowledge textbooks and found that female and male characters took up 5 and 15 occupations,
respectively. Shortly, children’s books and textbooks portray men as capable people who can take up a

wide range of occupations, whereas they present women as people who can do only certain jobs. Our
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results are consistent with the literature. Women are portrayed as teachers, cashiers, nurses, tailors,
architects, flight attendants, pharmacists, and housewives, whereas men are portrayed as managers,
waiters, shopkeepers, drivers, administrators, pilots, postmen, policemen, engineers, miners,
mechanics, and scientists (Baggeli Kahraman and Ozdemir, 2019; Caldwell and Wilbraham, 2018; Dilek,
2014; Giiney, 2016; Kaynak and Aktas, 2017; Satilmis, 2019; Somer and Degirmenci, 2015; Sonmez and
Dikmenli, 2021; Tezer Asan, 2010; Vatandas, 2007; Yildiz, 2013). Many other researchers show that
children’s books and textbooks depict female characters as teachers because there is a general
misconception that the teaching profession allows women to manage domestic and productive roles
side by side (Cermik, Dogan and $ahin, 2010; Nayir and Taneri, 2013). This misconception restricts
women within domestic walls and prevents them from taking an active role in work-life (Topal, 2012).
In other words, the uneven distribution of occupations taken up by male and female characters in
children’s books and textbooks perpetuates unrealistic gender roles in society. For example, more than
half the teachers between 2019 and 2020 in Turkey were women (59.05%) (MNE, 2020). Similarly, more
than half the healthcare professionals in 2020 in Turkey were women (56%) (Ministry of Health, 2020).

The male characters in the RFEL books were mostly engaged in artistic and physical activities
or played games, whereas female characters were mostly engaged in artistic activities, looked after
children, or played games. More female characters were taking care of children than male characters,
whereas male characters were more engaged in physical activities than female characters. Kaynak and
Aktas (2017) also documented those female characters mostly cooked, took care of children, performed
artistic activities, or did needlework, whereas male characters were mostly engaged in physical
activities, drove vehicles, or read books. Somer and Degirmenci (2015) and Arslan Ozer, Karatas, and
Ergiin (2019) also reported that female characters did house chores more than male characters. Baggceli
Kahraman and Ozdemir (2019) found that female characters in illustrated children’s books were
engaged in artistic-cultural activities or shopping, whereas male characters did sports, drove vehicles,
and spent their time in nature. Sonmez and Dikmenli (2021) also determined that female characters
were associated with house chores, shopping, child-rearing, rope-jumping, and music, whereas male
characters were portrayed as breadwinners who did mechanical work, drove cars, and played balls,
video games, or brain training games. Ozdemir and Balc1 Karaboga (2019) observed that male characters
in mathematic textbooks were mostly engaged in work-related tasks, whereas female characters mostly
did house chores (cooking, cleaning, taking care of children, etc.). Yildiz (2013) documented those
female characters looked after children, cooked, and did cleaning much more than male characters.
Filipovic (2018) also reported that Irish children’s books depicted female characters as women who
spent most of their time caring for their babies. Luyt et. al. (2011) observed that children’s books in
Singapore associated ball-playing, horse-riding, climbing, and running with male characters and
flower-picking and doing house chores with female characters. In conclusion, textbooks and children’s

books portray female characters as women doing house chores and looking after children and male
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characters as men performing physical activities and work-related tasks. This result indicates that

textbooks and children’s books reproduce traditional gender roles.

The male characters in the RFEL books played mostly with balls, vehicles, stuffed toys, sand
shovels, or play blocks, whereas female characters played mostly with stuffed toys, vehicles, dolls, and
sand shovels. Male characters played with balls and vehicles more than female characters. What is more,
male characters had more toys to play with than female characters. It is also interesting that it was only
the male characters playing video games (computers, tablets, play consoles, etc.), chess, and brain
training games (magic cube), whereas female characters played exclusively with dolls and balloons.
Kaynak and Aktas (2017) documented those female characters played mostly with dolls, vehicles, and
balls, whereas male characters played with stuffed animals, vehicles, and balls. Gilider Yagan and
Alabay (2016) reported that female characters played mostly with tea party sets, sewing kits for kids,
and baby dolls, whereas male characters played mostly with vehicles, construction equipment, and
repair kits. Sonmez and Dikmenli (2021) found that cute animals and kitchenware were associated with
girls and bikes, cannons, cars, computers, guns, and planes with boys. Consequently, we can state that
children’s books promote traditional gender roles. Male characters are depicted as boys involved in
mental and physical activities, making such activities “men’s tasks.” On the other hand, female
characters are depicted as girls doing house chores and looking after children, conveying the message

to girls that they are supposed to take on those responsibilities when they grow up.

The last results were concerned with the venues where the male and female characters had been
to. Both female and male characters in the RFEL books had been outdoors (parks, gardens, etc.) and
indoors (school, home, etc.). Male characters were depicted as spending more time outdoors than female
characters. On the other hand, female characters were portrayed as spending more time at school than
male characters. Baggeli Kahraman and Ozdemir (2019) and Ozdemir and Balcr Karaboga (2019)
observed that male characters spent more time outdoors whereas female characters spent more time at
or around the home. Yildiz (2013) found that male characters were depicted as spending much more
time outdoors than female characters. Concorda (2018) also determined that the textbooks in Romania
portrayed male characters as boys spending much more time in public spaces than female characters,
whereas female characters spent much more time in private spaces than male characters. However, Luyt
et. al. (2011) documented that children’s books in Singapore depicted male characters as spending much

more time in both public and private spaces than female characters.

Nlustrated children’s books play as much an important role in children’s perceptions of gender
as the family and social environment. This study focused on the illustrated children’s books in the
Reading Fish (Okuyan Balik) Electronic Library (RFEL), accessible to children of all ages and disabilities.
The illustrated children’s books in the RFEL are free of charge and are in written and audio formats so

that children with reading disabilities or visual impairment can also enjoy them. Therefore, we think
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that this study is important because it provides valuable information regarding what kind of messages
the illustrated children’s books in the RFEL convey about gender roles. Our results and the literature
show that there are two types of children’s books; those that defy traditional gender roles and those that
promote them. We think children’s books should have male and female characters who can do anything
if they set their mind. In addition, children’s books” authors should ensure that all characters, girls or
boys, are engaged in similar activities to show young readers that their biological sex does not determine
what they can or cannot do. Children’s books should portray male and female characters in such a way
that it should prevent people from succumbing to misconceptions that “women can or cannot do...” or
“men can or cannot do...” [llustrated children’s books should have both male and female characters on
their covers so that every young reader can take them as role models and identify with them easily.
Boys and girls learn from children’s books. Therefore, such books should portray female characters as
women taking up a wide range of occupations, performing physical activities, and playing brain
training games. On the other hand, they should depict male characters as men taking care of children
and doing house chores. Both male and female characters in children’s books should claim their position
in public and private spheres. Children’s books should not associate colors with masculinity or
femininity. Authors should pay attention to these criteria when writing children’s books to ensure that
young readers can develop healthy perceptions of gender. However, traditional gender roles cannot be
dispelled only by books. At this point, the responsibility lies on the shoulders of parents and teachers,
who should ask children various questions, hold in-depth dialogues with them, and use different
methods and techniques, such as interactive reading. We think these efforts will heighten children’s
awareness of gender stereotypes and inequality because achieving change in traditional gender roles

requires a conscious effort at many points.
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