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The aim of this study is to examine the effects of the emergency distance education process on first
literacy teaching during the COVID-19 pandemic, within the framework of the experiences and
opinions of first grade teachers and parents. In the study carried out with the qualitative research
method, the data were collected using criterion sampling, one of the purposive sampling methods.
The study group consists of 16 first grade teachers working in public and private primary schools in
different provinces of Turkey and 9 parents of first graders. Two different semi-structured interview
forms prepared by the researchers were used to obtain the opinions of teachers and parents. The
content analysis technique was used for the analysis of the obtained data. As a result of the study,
three different themes were found, namely “benefits”, “difficulties” and “solutions”, regarding the
emergency distance education process. First grade teachers and parents stated that the benefits of the
emergency distance education environment for the process of teaching literacy were access to various
opportunities through technology and educational portals, and strengthening the communication
between teachers and parents. The difficulties experienced in this process outweighed the benefits
and included the negative psychological effects on students, problems arising from technology and
educational portals, difficulties in the reading and writing processes, and negative effects on teacher-
parent-student communication. The solutions used by first grade teachers and parents to overcome
the problems were aimed at increasing literacy achievement and motivation and eliminating the
problem of inadequate internet access.
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Bu gahsmanm amac, Covid-19 salgin déneminde acil uzaktan egitim siirecinin ilkokuma yazma
Ogretimine yansimalarii birinci smuf Ggretmen ve velilerinin deneyim ve goriigleri gergevesinde
incelemektir. Nitel arastrma yontemi ile gerceklestirilen calismada veriler, amach Ornekleme
yontemlerinden 6lgiit 6rneklemesi kullanularak toplanmustir. Calisma grubu, Tiirkiye'nin farkh illerinde
devlet ilkokullarmda ve &zel ilkokullarda gérev yapan 16 birind siuf ogretmeni ve 9 birinc suuf
velisinden olugsmaktadr. Og“;rel:merﬂenn ve velilerin goriiglerini almak icin arastrmaclar tarafindan
hazirlanan iki farkl yan yapilandinlmis goériisme formu kullanilmustir. Elde edilen verilerin analizinde
igerik analizi teknigi kullamulmustir. Cahsmanmn sonucunda, acil uzaktan egitim siirecine iliskin
“faydalar”, “giicliikler” ve “¢oziim yollan” seklinde {i¢ farkli temaya ulaglmugstr. Birinci suuf
Ogretmenleri ve velileri acil uzaktan egitim ortaminin ilkokuma yazma Ogretimi siirecine saglachg
faydalary; teknoloji ve egitim portallar1 arach@iyla cesitli olanaklara ulagmalar1 ve 6gretmen ile veli
arasindaki iletisimi giiglendirmesi olarak belirtmislerdir. Bu siirecte yasanan giigliikler ise faydalara gore
daha fazla olup acil uzaktan egitim siirecinde &grencilerin psikolojik agdan olumsuz etkilenmesi,
teknoloji ve egitim portallarndan kaynaklanan sorunlar yasanmasi, okuma ve yazma siirecinde
glicliiklerin ortaya gikmasi ve dgretmen-veli-6grenci iletisiminin olumsuz etkilenmesidir. Birinci smuf
ogretmenlerinin ve velilerinin sorunlarm giderilmesinde kullandiklar1 ¢6ziim yollar1 ise okuma yazma
bagarsi ile motivasyonu artirmaya ve internet yetersizligi sorununu gidermeye yonelikdtir.
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Giris

Covid-19 hastaliginin baslamasiyla birlikte, diinya genelinde 191 iilkede egitim-6gretime ara
verilmis ve Birlesmis Milletler Cocuklara Yardim Fonu'na (UNICEF) (2020) gore diinyada tiim egitim
diizeylerindeki 0grenci niifusunun yaklasik yarismma karsilik gelen 1.6 milyar 6grencinin egitimi
kesintiye ugramistir. Bu kapsamda {ilkeler 6grenme kaybini engelleyebilmek amaciyla cesitli tedbirler
almis ve uzaktan egitim siirecini ise kosmuslardir. Diinyada bu gelismeler yasanirken viriisiin
Tiirkiye’de de goriilmeye baslanmasiyla benzer 6nlemler alinmis ve 16 Mart 2020 tarihinde okullar

gecici olarak kapatilmistir. Egitim Ogretimin aksamamas: i¢in alternatif bir ¢oziim olarak dijital

teknolojiler araciligryla uzaktan egitim sistemine gecilmistir.

Uzaktan egitim genel olarak, dijital ve yazil iletisim kaynaklar: kullanilarak gerceklestirilen,
zaman ve mekan kaynakli simrliliklart ortadan kaldiran oldukga gesitli 6grenme faaliyetlerini
kullanicilara sunan, planl ve tasarlanmus, disiplinler arasi bir 6grenme faaliyetidir (Altiparmak, 2011).
Tiirkiye’de uzaktan egitim faaliyetleri gesitli dijital platformlar (EBA, Zoom, Skype vb.) araciligiyla ve
aktif olarak 2012 yilinda kurulan Egitim Bilisim Ag1 (EBA) ile gerceklestirilmistir. Bir yandan EBA TV
flkokul, Ortaokul ve Lise olmak {izere {i¢ ayri kanal iizerinden, bir yandan da EBA Canli Ders

Platformu araciligiyla uzaktan egitim stirecleri ytiriitiilmeye baglanmuistir.

Okullarin kapatilmasinin 6grenci basarist ve gelisimindeki etkisi kisa siirede fark edilmistir
(Rundle, Park, Herbstman, Kinsey ve Wang, 2020; Wang, Zhang, Zhao, Zhang ve Jiang, 2020). Yapilan
son arastirmalar, okullarin kapatilmasmin ¢ocuklarda, diizensiz yeme ve uyuma aliskanligina, ekran
karsisinda gecirilen siirenin ve stresin artmasina, fiziksel aktivitenin ve sosyal etkilesimin azalmasina
ve bu dogrultuda fiziksel ve zihinsel sagliklarinin bozulmasina neden oldugunu ortaya gikarmistir
(Wang ve digerleri, 2020). Bu etkilerinin yani sira Birlesmis Milletler Egitim, Bilim ve Kiiltiir Kurumu
okullarin kapatilmasmin en onemli olumsuz etkisini “kesintiye ugramis O6grenme” (interrupted
learning) olarak ifade etmistir. Egitimin kesintiye ugramasi 6grencilerin akademik basarilari iizerinde
olumsuz etkiye sebep olmustur (United Nations Educational Scientific and Cultural Organization

[UNESCO], 2020).

Okullarin kapatilmasinin dgrencilerin akademik basarilarindaki olumsuz etkileri genellikle
yaz aylarinda ortaya ¢ikmaktadir. Bu aylarda okuldan birka¢ aylik dahi olsa uzaklasan 6grenciler
“yaz unutmas1” ile kars1 karsiya kalmakta ve 6zellikle birinci smifi tamamlayarak ikinci sinifa ge¢mis
Ogrencilerin okuryazarlik becerilerinde gerilemeler meydana gelmektedir (Cooper, Nye, Charlton,
Lindsay ve Greathouse, 1996). Benzer bir durum salgin siirecinde okullarin kapatilmasiyla yasanmaya
baslamis ve 6grencilerin hem mevcut okuryazarlik becerilerini korumalarin1 hem de hentiz birinci
smifta ilkokuma yazmay1 6grenme siirecinde olan 6grencileri olumsuz sekilde etkilemistir. Bielinski,
Brown ve Wagner (2020), 6grenme kayiplarmnin smnif diizeyine gore degisebilecegini, okumadaki

kaybin ise ilkokul smiflarinda daha ¢ok olacagim soylemektedir. Nitekim ABD’de iiglincii smiftan
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yedinci sinifa kadar Ogrencilerin katilm gosterdigi bir arastirmada uzaktan egitim siirecinde
ogrencilerin smif diizeylerine gore beklenen okuma yazma performansini ancak %68 oraninda

kazanabildikleri sonucuna ulagilmistir (Kuhfeld, 2020).

Tiirkiye’de 6grenciler temel okuryazarlik becerilerini genellikle ilkokula baslangi¢ smnift olan
birinci smufta edinmektedir. Ilkokuma yazma siirecinin birinci smifta basarili bir sekilde
tamamlanmasinin iist siniflardaki ve diger derslerdeki 6grenmeleri kolaylastiracag: diisiiniilmektedir.
Kong'a (2020) gore egitim siirecini yeni bir dgrenme ortami olan cevrimigi uzaktan Ogretime
doniistiirmek Ogretmenler agisindan zordur. Bilgisayar karsisinda egitim-Ogretim siirecine alisik
olmayan ogretmenler kendilerini ifade etmekte zorlanmakta ve bu durum esneklikten yoksun, basit
ve bicimsiz bir 6gretim dilinin olusmasma yol ag¢maktadir. Ger¢ek zamanli &gretmen-ogrenci
etkilesiminin olmayisi da 6gretim faaliyetlerini 6gretmenlerin kendi kendine konusma performansina
doniistiirmektedir. Ancak Kong’'dan farkli olarak uzaktan egitimin, zaman ve ortam serbestliginin
yaru sira kullanilan uygulamalara gore farkl etkilesim diizeyleri sundugunu belirten caligmalar da
(Akdemir, 2011; 1§man, 2011) bulunmaktadir. Bu kapsamda uygulayicilar olarak birinci sinif
ogretmenlerinin uzaktan egitim siirecinde ilkokuma yazma Ogretiminin nasil gergeklestigine ve

etkililigine iliskin goriis ve deneyimlerini 6grenmek 6nemli goriilmektedir.

Uzaktan egitim siireci ile birlikte 6grenciler vakitlerinin oldukga 6nemli bir kismini evde
gecirmeye ve egitimlerine evde devam etmeye baslamigslardir. Bu durumun etkiledigi diger bir kesim,
¢ocuklar1 ile normalden daha uzun vakit geciren velilerdir. Her ne kadar birlikte uzun vakit
gecirmenin aile baglarini giiclendirdigine iliskin genel bir kan1 bulunsa da veliler bu siiregte gesitli
zorluklarla da karsilasmaktadir (Wang ve digerleri, 2020). Ornegin, veliler artik cocuklarinin saglik ve
guvenliklerinin yani sira fiziksel, duygusal gelisimleri ve evde egitim siirecleri ile de daha fazla
ilgilenmek durumunda kalmiglardir (Cluver ve digerleri, 2020). Velilerin ¢ocuklarinin egitim-6gretim
faaliyetleri ile ilgilenmeleri &grenci basarisini artirabilir. Ozellikle birinci smif &grencilerinin
velilerinin uzaktan egitim stirecinde aktif rol almalari ilkokuma yazma edinim siirecinin daha sancisiz
gecmesine olanak sunabilir. Nitekim birinci smif 6grencileri heniiz ilkokul diizeyindeki egitim-
Ogretim faaliyetleri ile karsilasmadigindan kendilerinden istenen beklenti ve yeterlilikleri
karsilayabilecek seviyede olmayabilir. Bu noktada velilerin egitim-6gretim siireglerine ve bu ¢alisma
0zelinde ilkokuma yazma 6gretim faaliyetlerine iliskin biligsel yeterlilikleri ile duyussal ve davranigsal
yonelimleri onemli goriilmektedir. Velilerin ilkokuma yazma 6gretim siirecine iligskin bilgi diizeyleri
ve bu siirecte ¢ocuklarina destek olmalarina firsat sunacak olanaklar: birbiri ile esit olmayabilir. Bu
kapsamda birinci smif velilerinin uzaktan egitim ile ilkokuma yazma siirecine iliskin goriis ve

deneyimlerinin farklilik gosterebilecegi diistiniilmektedir.

Alanyazinda yer alan calismalar incelendiginde, Tiirkiye’de siuf ogretmenlerinin uzaktan

egitime iliskin goriislerinin yer aldig1 bazi ¢alismalar bulunmakta (Saygi, 2021; Senel-Coruhlu ve
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Uzun, 2021; Yilmaz, Yilmaz ve Savas, 2021) ve ilkokuma yazma 6zelinde birinci sinif 6gretmenlerinin
goriislerini ve karsilastiklar1 sorunlar: ele alan birkag calismaya (Arcay-Koyuncu, 2022; Atik ve Avcy,
2021; Erbas, 2021; Giirbiiz ve Yilmaz, 2021; Kargin ve Karatas, 2021; Kirmiz1 ve Biiyiikdag, 2022;
Ozcan ve Saydam, 2021; Ugur-Gocmez ve Unal, 2021) da rastlanmaktadir. Ancak bu galismalarin
amag¢ ve kapsamlar: incelendiginde mevcut ¢alismadan gesitli yonleri ile ayrildiklarr gortilmiistiir.
Ornegin Atik ve Ava (2021) calismalarini uzaktan egitim siirecinde ilkokuma yazma 6gretiminde
egitim teknolojilerinin kullanimi, bu teknolojilerin yarattigi fayda ve =zorluklar ile yine bu
teknolojilerden kaynakl zorluklara iliskin ¢6ziim onerileri {izerine odaklamislardir. Bu siirecin egitim
teknolojileri disinda kalan diger boyutlar1 ise kapsam disinda birakilmistir. Ar¢ay-Koyuncu (2022),
Giirbiiz ve Yilmaz (2021), Kargin ve Karatag (2021) ile Ugur-Gogmez ve Unal (2021) ise calismalarinda
dogrudan uzaktan egitim siirecinde simif Ogretmenlerinin yasadigl sorunlara odaklanmistir. Bu
siirecin faydalar1 ve yasanan sorunlara iligkin ¢6ziim &nerileri galisma kapsamina alinmamugtir. Ozcan
ve Saydam’in (2021) calismasinda sinif 6gretmenlerinin uzaktan egitimde ilkokuma yazma 6gretimine
iliskin diisiinceleri, bu siireci yonetme bigimleri ve bu siirecin 6grenci basarisina etkisi arastirilmigtir.
Calisma dahilinde uzaktan egitimin olumlu ve olumsuz yonlerine deginilse de siirecte yasanan
zorluklar karsisinda smif ogretmenlerin kullandiklar1 ¢oziim yollarina yer verilmemistir. Kapsam
bakimindan mevcut ¢alisma ile en ¢ok oOrtiisen calismalar Erbas (2021) ile Kirmiz1 ve Biiyiikdag'a
(2022) aittir. Ancak diger ¢alismalarda oldugu gibi bahsi gecen bu calismalarda da yalnizca smif
Ogretmenlerinin goriislerinin alinmis olmasi, siirecin diger bir paydasi olan ve uzaktan egitim
siirecine en az Ogretmenler ve Ogrenciler kadar dahil olan birinci smif velilerinin goriislerine yer
verilmemesi mevcut calismay1 bu ¢alismalardan ayirmakta ve dnemli kilmaktadir. Yapilan incelemede
velilerin uzaktan egitime (Arslan, Gorgiilii-Ar1, Hayir-Kanat, 2021; Erol ve Erol, 2020; Giinbas ve
Goziikiiciik, 2020; Yilmaz, Mutlu, Giiner, Doganay ve Yilmaz, 2020) ve uzaktan egitimde ilkokuma
yazma slirecine iliskin goriislerini ele alan calismalara (Altug ve Kumral, 2021) da rastlanmstir.
Ancak bu calismalar, ¢ocugu farkli kademelerinde 6grenim goren velilerle yapilmis olup ilkokuma
yazma siireci ile ilgili veri sunmamaktadir. ilkokuma yazma siireci 6zelinde yapilan Altug ve
Kumral'in (2021) calismasinda ise velilerin yalnizca ilkokuma egitimine yonelik goriislerine yer
verilmigtir. Tlkokuma yazma siirecinin diger boyutlar1 ve 6gretmen goriigleri caligma kapsamina
almamuistir. Genel olarak degerlendirildiginde alanyazinda, mevcut calisma ile tiim boyutlar: ile
Ortlisen ve uzaktan egitimde ilkokuma yazma siirecini hem sif 6gretmenlerinin hem de velilerin
goriisleri dogrultusunda degerlendiren bir calismaya rastlanmadigindan bu ¢alismanin ilgili boslugun

kapatilmasina katki saglayacag: diistiniilmektedir.

Buradan hareketle bu ¢alismanin amaci; Covid-19 salgini sonucunda uygulanmaya baslanan
acil uzaktan egitim siirecinin ilkokuma yazma Ogretimine yansimalarini birinci smif 6gretmen ve

velilerinin deneyim ve goriisleri cercevesinde incelemektir. Bu amag¢ dogrultusunda; “Birinci sinif
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ogretmenlerinin ve ¢ocugu birinci siifta 6grenim goren velilerin uzaktan ilkokuma yazma 63retim siirecine

iliskin deneyim ve goriisleri nelerdir?” sorusuna cevap aranmistir.
Yontem
Aragtirmanin Modeli

Bu c¢alismada; temel nitel arastirma yontemi kullanilmistir. “Temel nitel arastirma; insanlarin
yasamlarim nasil yorumladi§iyla, diinyalarimi nasil inga ettikleriyle ve deneyimlerine ne anlam kattiklariyla
ilgilenirler. Burada amag, insanlarmn hayatlarimi ve deneyimlerini nasil kavradiimi anlatmaktir” (Merriam,
2018, s.23). Bu calismada da birinci smif 6gretmenlerinin ve velilerinin acil uzaktan egitim siirecinin
ilkokuma yazma Ogretimindeki deneyimlerini nasil anlamlandirdiklarini ortaya ¢ikarmak

amagclandig icin temel nitel arastirma yonteminin kullanilmas: uygun goriilmiistiir.
Calisma Grubu

Calisma grubunu, 2020-2021 egitim-6gretim yilinda Tiirkiye nin farkli illerinde devlete bagh
ve Ozel ilkokullarda gorev yapan on alti birinci smnif Ogretmeni ve dokuz birinci smuf velisi
olusturmaktadir. Katilimcilar amacli O6rnekleme yontemlerinden o6lgiit Ornekleme yontemi ile
belirlenmistir. Calismada yer alan 6gretmenlerin uzaktan egitim siirecinde birinci smif okutma ve
ilkokuma yazma becerisini 6grencilerine ¢evrim i¢i ortamda kazandirma konusunda deneyime sahip
olmalarmma dikkat edilmistir. Ayrica Ogretmenlerin uzaktan egitim siireci ile kiyaslama
yapabilmelerine imkan tanimak igin yiiz yiize egitim siirecinde de en az bir kez birinci sinif okutmus
olmalari 6l¢iit olarak dikkate alinmistir. Bununla beraber, katilimar velilerin ilkokul 1. sinifa giden ve
ilkokuma yazma becerisini ¢evrim i¢i ortamda Ogrenmeyi deneyimlemis ¢ocuklarinin olmasi sarti

gozetilmistir. Calisma grubuna ait veriler Tablo 1’de sunulmustur.
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Tablo 1. Katilimcilarin betimsel ozelliklerine ait bilgiler
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Veri Toplama Araclarn

Calismada veri toplama araci olarak, arastirmacilar tarafindan 6gretmenler ve veliler igin ayr1
olarak hazirlanan yar1 yapilandirilmis goriisme formlart kullanilmistir. Goriisme sorular
hazirlandiktan sonra smnif egitimi alaninda iki uzmanin goriistine sunulmustur. Uzmanlardan gelen
goriisler dogrultusunda gerekli diizenlemeler yapilmis ve sorulara son hali verilmistir. Asil uygulama
yapilmadan 6nce sorularin anlasilirligini gdrmek amaciyla bir sinif 6gretmeni ve bir birinci smif velisi
ile 6n goriisme gerceklestirilmistir. On goriismeler dogrultusunda formda gerekli diizenlemeler
yapildiktan sonra asil uygulamaya gecilmistir. Hazirlanan formlar iki kisimdan olusmaktadir.
Formlarin birinci kisminda 6gretmenler ve veliler icin kisisel bilgilerin yer aldig1 sorular yer almakta,
ikinci kisminda ise uzaktan egitimde ilkokuma yazma egitimi siirecine iliskin katihmcilarin goriis ve

deneyimlerini aktaracaklar: sorular yer almaktadir.
Verilerin Toplanmasi

Caligmanin veri toplama siireci, 2020-2021 egitim-6gretim yilinin ikinci déneminde Mayis

ayinda baslamis, 2021-2022 egitim Ogretim yilimin Ekim aymna kadar devam etmistir. Calismaya
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katilim goniilliilitk esasina dayali olarak gerceklestirilmistir. Goriismeler katilimcilarla ortalama yarim
saatlik periyotlarda dijital platformlar {izerinden veya telefon goriismeleri yoluyla gerceklestirilmistir.
Yapilan goriismelerde veri kaybini dnlemek amaciyla ses kayd: alinmis ve bu konuda katilimcilar
bilgilendirilerek onaylar1 alinmistir. Calisma kapsaminda katilimcilarin kimlikleri gizli tutularak

ogretmenler icin O1, O2 ... veliler icin ise V1, V2 ... seklinde kodlama yapilmugtir.
Verilerin Analizi

Verilerin analizinde katiimcilarin goriisme sorularina verdikleri cevaplar igerik analizi
yontemine gore ¢oziimlenmistir. Igerik analizi yonteminde birbirine benzeyen veriler, belirli
kavramlar ve temalar gercevesinde bir araya getirilir ve okuyucunun anlayabilecegi bir bi¢gimde
organize edilerek yorumlanir (Yildirim ve Simsek, 2016, s. 224). Calismanin verileri 6ncelikle iki
aragtirmaci tarafindan bagimsiz olarak kodlanmigtir. Daha sonra arastirmacilar bir araya gelmis ve
goriis ayrihig1 olan kisimlar gozden gecirilmistir. Goriis birligine varildiktan sonra bir gergeve
olusturulmus, katilimcalarin verdikleri cevaplar belirli temalar ve kategoriler altinda toplanmuisgtir.
Olusturulan tema ve kategoriler tekrar gozden gegcirilmis, ardindan ilkokuma yazma ogretimi
alanindaki iki uzmanin goriisiine sunulmus, bu goriisler dikkate almarak gerekli diizeltmelerin

yapilmasiyla tema ve kategorilere son sekli verilmistir.
Gegerlik ve Giivenirlik

Gecerligi saglamak amaciyla ¢alismada aktarilabilirlik ve ayrintili betimleme; giivenirligini
saglamak amaciyla tutarlik ve teyit edilebilirlik yontemleri kullanilmistir. Katiimailar goniilliiliik
esasina uygun olarak calismaya katki saglamistir. Goriisme yapilirken kisisel yorum ve ¢ikarimlar
yapilmamistir. Calismanin verileri kodlandiktan sonra smif egitimi alaminda c¢ahisan iki
akademisyenin goriistine sunulmustur. Katiimcilarin goriislerinden dogrudan alintilara yer

verilmigtir.
Aragtirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Selcuk Universitesi
Etik degerlendirme kararinin tarihi= 11.03.2021

Etik degerlendirme belgesi say1 numarasi= 44672
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Bulgular

Birinci smif Ogretmenlerinin ve velilerinin uzaktan egitim ortaminda ilkokuma yazma
Ogretimi siirecine yonelik deneyim ve goriisleri, agik uclu sorulara verdikleri cevaplarin analiz
edilmesi sonucu {i¢ tema altinda toplanmistir. Bu temalar; (1) acil uzaktan egitim: faydalar, (2) acil
uzaktan egitim: giicliikler ve (3) acil uzaktan egitim: ¢6ztim yollar1 seklindedir. Her bir temanin
altinda cesitli kategoriler yer almaktadir. Acil uzaktan egitim: faydalar temasinin altindaki kategoriler;
“teknoloji ve egitim portallar1” ile “Ogretmen-veli iletisimi”dir. Acil uzaktan egitim: giicliikler temasi

V7] V77 LY Y7L

“psikolojik siire¢”, “teknoloji ve egitim portallar1”, “okuma siireci”, “yazma siireci”, “iletisim”, “derse
erisim”, “veli faktorii” ve “0gretmen faktorii” olmak tizere sekiz kategoriye ayrilmistir. Son olarak acil
uzaktan egitim: ¢coziim yollar1 temas1 ise “okuma-yazma basarisini artirmaya yonelik ¢oziim yollar1”,
“motivasyonu artirmaya yonelik ¢oziim yollar1” ve “internet yetersizligi sorununa yonelik ¢6ziim
yollar1” olmak {iizere ii¢ kategori altinda toplanmistir. Birinci sinif 6gretmenleri ve velilerine gore
“teknoloji ve egitim portallar1” kimi agilardan egitim siirecine fayda saglarken kimi agilardan ise
cesitli glicliiklere sebebiyet vermistir. Bu nedenle bu kategori hem faydalar hem de giicliikler temasi
altinda yer almaktadir. Benzer sekilde acil uzaktan egitim siirecinde 6gretmen-veli iletisimi hem fayda

hem de giigliik olarak (iletisim kategorisi altinda) ele alinmistir. Tema ve kategorilere iliskin sema,

Sekil 1’de sunulmustur.

Guclakler

- psikolojik streg
- tekneloji ve egitim portallan
- okuma sureci
- yazma sureci
- iletisim
Acil Uzaktan = dE!i:Si it;\g\lm
=i - vell takroru
Eﬁmm - ogretmen fakiora

Cozuim Yollari

‘?‘"r.j nelik

rununa

Sekil 1. Icerik analizi sonucunda elde edilen tema ve kategoriler.
Ogretmenler ve veliler ile yapilan gériismelerin igerik analizi ayr1 ayri yapilmustir. Ancak her
iki gruptan elde edilen bulgularin benzer olmasi nedeniyle bulgular baghg: altinda bir arada

sunulmuglardir.
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Tema 1: Acil Uzaktan Egitim: Faydalar

Acil uzaktan egitim siirecinin faydalari temasi altinda; 6gretmenlere gore bu siireg teknoloji ve
egitim portallar1 araciligiyla cesitli olanaklar sunmus ve Ogretmen ile veliler arasindaki iletisimi
gliclendirmistir. Veliler acisindan bakildiginda ise ortaya ¢ikan tek fayda ogretmen-veli iletisiminin

gliclenmesidir.

Kategori 1: Teknoloji ve egitim portallarinin sundugu faydalar: Birinci sinif 6gretmenlerine gore
teknoloji ve egitim portallari, uzaktan egitimde ilkokuma yazma 6gretimi siirecine en énemli fayday:

saglayan unsurdur. Bu kategoride yer alan kodlar asagidaki semada gosterilmistir.

= Video kullamimina olanak sunma{N: 5)

~Eglenceli etkinlikler sunma(N: 4)

Teknolojive Egitin] C')gretmen o .
Portallarinin Sundugu — Goriisleri =Etkilesimli olma (N: 3)
Faydalar i

~Farkli duyulara hitap etme (N: 2)

- Odevlendirmedekolaylik saglama (N: 2)

Sekil 2. Teknoloji ve egitim portallarinin sundugu faydalara iliskin kodlar.

Oncelikle dgretmenler EBA’da yer alan videolarin, gretim siirecinde dgrencilerin sikilmasini
engelledigini, ilgilerini cektigini, dikkatlerini canli tuttugunu ve Ogretimi kolaylastirdigini ifade
etmistir. Ogretmenler ozellikle ses ogretiminin yiiz yiize egitimle kiyaslandiginda daha kolay
gerceklestigini, bu durumun temel sebebinin video igerikleri oldugunu belirtmislerdir. Asagidaki
ornekler, ogretmenlerin video kullaniminin sagladig1 faydalara iliskin goriis ve deneyimlerini
yansitmaktadir.

“Egitim olarak da videolardan yararlandim. Su an okulumda bilgisayarimla projeksiyonum

yok. Yani ben normal egitim veriyorum, hala eski usul. Akilli tahtamiz Syle seylerimiz yok. O

teknolojiyi kullanmak, 6nce gorselden sesi hissetme, nelerin i¢inde ses var vesaire. Onlar

uzaktan egitimde daha rahat oldu, sesi kavrama agisindan. Bence ses verme rahat oldu. (O3-
Devlete bagh kdy okulu-Hatay)

“... Avantaj olarak da videolar hazirlamislardi mesela. Hazir videolarimiz vardi ya da biz
videolar yiikleyebiliyorduk EBA sistemine. Onlar1 okuma yazma ogretiminde kullandik.
Harfin mesela seslendirilisi, harfin yazilis yonii, hece, harflerin birlestirilmesi, heceye
donmesi, kelimeye donmesi, onlarla ilgili videolar hazirlanmis. Onlar ¢ocuklarin dikkatini
¢ekiyordu. O agidan olumluydu.” (O5-Devlet okulu-Ankara/Kahramankazan)

Ogretmenler video kullamimimin yani sira teknolojinin ve egitim portallarinin sundugu
eglenceli etkinliklerin, bu portallarin farkl: duyulara hitap etmesinin ve etkilesimli olmasinin da ilkokuma
yazma Ogretimini kolaylastirdigini belirtmislerdir. Ayrica ogretmenler EBA disinda farkli egitim
portallarini da (Or: Okulistik, Morpa Kampiis vb.) kullandiklarini ifade etmislerdir. Ogretmenlerin bu
konuya iligkin 6rnek ifadeleri asagidaki gibidir.

“EBA'da da ¢ok giizel harflerle alakal: etkinlikler vardi. Onlar1 da kullandim. Okulistik var ya
hani egitim portali orayr kullandim. ... Yani okulda internet olsa siufta da sik sik
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kullanabilirim. Ciinkii ¢ok seviyorlar. Animasyonla izleyerek bir seyleri daha iyi anliyorlar.”
(O2-Devlet okulu-Ankara/Kahramankazan)

“Egitim portallarindan rahat yararlandim, ¢ok da faydasini gérdiim. Hem gorsel olarak hem
isitsel olarak c¢ocuklara hitap ettigi icin. ... EBA ve egitim portallarinda ayni zamanda
etkinlikleri de birlikte yapiyorduk, cocuklar yapiyordu. O yonden onlar da katilmis
oluyordu.” (O7-Devlet okulu-Ankara/Sincan)

Teknoloji ve egitim portallarmin 6gretmenlere sagladig1 bir diger fayda ise ddeviendirme
konusunda kolaylik saglamasidir. Ogretmenler EBA’daki ilkokuma yazma &gretimi ile ilgili video ve

dokiimanlari 6dev olarak gondermenin islerini kolaylastirdigina yonelik sdylemlerde bulunmustur.

“Ses 0gretim videolarim1 EBA {izerinden 6devlendirme olarak gonderdim. Onlar ¢ok etkili
oldu.” (O3-Devlete bagl kdy okulu-Hatay)

Kategori 2: Ogretmen-veli iletisimine sagladig1 faydalar: Ogretmenler ile veliler arasindaki iletisimin
yliz ylize egitimle kiyaslandiginda uzaktan egitim siirecinde ¢ok daha fazla ve etkili oldugu hem
ogretmenler (N: 8) hem de veliler (N: 6) tarafindan siklikla ifade edilmistir. Ogretmenler, yiiz yiize
egitim stirecinde velileri ¢ok fazla gormediklerini, veli toplantilarina katilimin dahi sinirl oldugunu,
velilerin 6gretmenle iletisim kurmaktan c¢ekindigini belirtmislerdir. Ancak uzaktan egitim siirecinde
ogrencilerin okuma yazmay1 ve egitim portallarini1 kullanmay1 hentiz bilmemeleri nedeniyle velilerin
neredeyse tamami ¢ocugu ile birlikte derslere katilmis ve bu durum 6gretmenler ile veliler arasindaki
buzlar kirarak zorunlu bir iletisim baglatmistir. Ogretmenler verdikleri 6devleri gogunlukla velilere
telefon araciligiyla gondermis, veliler de cocuklarinin yaptiklar: 6devleri 6gretmenlerine iletmislerdir.
Yine 6gretmenler, yapilan ddevlere veliler aracigiyla doniit vermislerdir. Bu durum 6gretmenler ile
veliler arasindaki iletigimi artirmigtir. Iletisime yonelik 6rnek ogretmen ve veli goriigleri asagida
sirasiyla sunulmustur.

“Normal siirecten ¢ok cok fazlaydi, neredeyse iki-ii¢ kat. Ciinkii ¢ocuga ulasmada zorluk

yasadigimiz her noktada veliye ulasmak durumunda kaldik. Veli zorluk yasadigi noktada

bize daha ¢ok ihtiya¢ duydu. Bizim tamamlamaniz gereken noktalarda ¢ocugun ihtiyaci

oldugu alanlarda veli ile cok fazla iletisim kurmamiz gerekti.” (O10-Ozel okul-
Istanbul/Zeytinburnu)

“Ogretmeniyle gercekten siirekli diyalog igindeydik. Konusuyorduk telefonda. Odevini
soruyorduk, devamli mesaj yaziyorduk birbirimize. Hep olumluydu, o anlamda herhangi bir
sorun yasamadik.” (V6-Devlete bagli koy okulu-Ardahan)

Tema 2: Acil Uzaktan Egitim: Giicliikler

“Okul gibi olmuyor. Okuldaki egitim gibi olmuyor. Daha zor, siire sikintis1 var, otuz dakika
sonra hemen bitiyor.” (V5-Devlet okulu-Ankara/Bala)

“... su an okuma hizlar sinufta [yliz ylize egitimde] okumalari ile denk degil mesela. Daha
yavas, geriden geliyorlar.” (O11-Ozel okul-Bursa/Osmangazi)

Yukaridaki bu almtilar katithmailarin uzaktan egitim siirecinde deneyimledikleri giigliiklere
ornek olarak verilebilir. Calismanin amaci geregi, bu baslik altinda yer alan tiim giigliiklerin uzaktan
egitim siireci ile baglantili olmasi arastirmacilar i¢in 6nemli bir kriterdir. Hem 6gretmenlere hem de

velilere, belirttikleri giigliiklerin yiiz ylize egitim ortaminda da yagsanip yasanmadig1 sorulmus ve
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uzaktan egitim siirecinden kaynaklandig1 teyit edilmistir. Katimalarin yiiz yilize egitimde de

yasadiklar1 ve uzaktan egitimden kaynaklanmayan giicliiklere bu kategori altinda yer verilmemistir.

Yapilan igerik analizi sonucuna gore, hem Ogretmenlerin hem de velilerin ortak olarak
yasadig1 giigliikler; acil uzaktan egitim siirecinde 6grencilerin psikolojik agidan olumsuz etkilenmesi,
teknoloji ve egitim portallarindan kaynaklanan sorunlar yasanmasi, okuma ve yazma siirecinde
glcliiklerin ortaya ¢ikmasi ve Ogretmen-veli-6grenci iletisiminin olumsuz etkilenmesidir.
Ogretmenler, velilerden farkli olarak derse erisim ve velilerden kaynaklanan giigliiklerin de
yasandigini belirtmislerdir. Velilere gore ise kimi zaman 6gretmenlerden kaynaklanan sorunlar ortaya

cikmustir.

Kategori 1: Psikolojik siireg ile ilgili giicliikler: Psikolojik siire¢ kategorisinde acil uzaktan egitim
siirecinin dgrencilerin psikolojik durumlarina etkisine iligkin veriler sunulmustur. Ogretmenlere ve
velilere gore dgrencilerin psikolojik agidan yasadig: giigliikler kimi zaman benzesmekte kimi zaman
ise farklilik gostermektedir. Asagidaki semada 6grencilerin psikolojik durumuna iliskin katilimcilarin

goriis ve deneyimleri yer almaktadir.

Ogretmen Goriisleri HelxGoxdleri

-Bag kuramama (O: 4) P e (Ve )
-Bagimli kisilik

-Hir¢inlasma (0:2) gelisttrme (Vo 1)

Sekil 3. Psikolojik stireg ile ilgili giigliiklere ait kodlar

Sekil 3’te goriildiigii tizere hem 6gretmenlerin hem de velilerin psikolojik agidan dgrencilerde
gordiigii en Onemli giigliik motivasyon eksikligidir. Ogretmenlere gore uzaktan egitim siireci,
dgrencilerin ilkokuma yazma 6gretimi asamasinda sikilmalarina neden olmustur. Ogrenciler derslere
katilmak istememis, daginiklik ve bikkinlik belirtileri gostermistir. Ogretmenler, uzaktan egitimde alti
ders boyunca oOgrencileri ekran basinda tutmanin yas gruplarn diisiiniildiigiinde oldukg¢a zor
oldugunu ifade etmislerdir. Ayrica motivasyon diizeyi agisindan ailenin ¢ocugun egitimine olan
ilgisinin 6nemli bir faktor oldugundan bahsetmislerdir. Bununla birlikte 6gretmenlere gore okul
Oncesi egitim alan &grenciler uzaktan egitime daha kolay ve hizli alismis, almayan dgrenciler ise
adaptasyon problemi yasamislardir. Asagida 6gretmenlerin motivasyona iliskin goriislerinden bazi
alintilara yer verilmistir.

“Motivasyonlar: tabii ki diisiiktii. Sonucta ara ara yiiz ylize egitim yaptik ama ¢ogunlukla

uzaktan egitimdeydik. Biz haliyle sanal olduk onlar i¢in. Hani smifta yiiz yilize dokunarak
gorerek 0grenmek bagka. Ben onlar igin televizyonlar: nasil izliyorlarsa onun gibi oldum yani
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sanalda bir 6gretmendim. O yiizden motivasyonlari ister istemez diistii ¢ocuklarin ve verimli
de degildi.” (O6-Devlet okulu-Bursa/Giirsu)

“QOgrencilerde ¢ok fazla sikilma oldu, derse katilmama istekleri oldu. Bazilar1 mesela derslerde
daha ¢ok annelerinin katilmalariyla, zorlamalariyla derslere katildi.” (O13-Devlet okulu-
Ankara/Cankaya)

Veliler de 6gretmenlere benzer sekilde ¢ocuklarinda motivasyon diistikliigiiniin, ¢ocuklarinin
derslere ve okuma yazma faaliyetlerine katilmak istememelerine sebep oldugunu ifade etmiglerdir.

“Okula yazdirdigimizda ¢ok sevindi, mutlu oldu arkadaslarim falan olacak diye. Sonra okul

kapandiginda da bir bocaladi. Online egitimde bunaldi, sikildi, okumak istemedi, yapmak

istemedi, yazmak istemedi. Odevlerini yapamadi uzaktan egitime gegildigi icin.” (V5-Devlet
okulu-Ankara/Bala)

Ogretmenler ve velilerin fikir birligine vardig: bir diger giigliik ise 6grencilerin yasadig1 uyum
sorunlaridir. Ogretmenler uyum sorununu uzaktan egitim siirecinin sonlanmasinin ardindan yiiz yiize
egitime gecilmesi ile 6grencilerin okul ve smif kurallarina uymakta zorlanmasi seklinde yasamislardir.
Veliler ise ¢ocuklarin uzaktan egitime gecis asamasinda internetin ve teknolojik ara¢ gereclerin
kullaniminda zorlandiklarini ve belli bir siire uyum saglayamadiklarim ifade etmislerdir. Ogrencilerin
Covid-19 salgmina yakalanma korkusu ve endisesi yasadigy da hem Ogretmenler hem de veliler
tarafindan dile getirilmistir. Ogretmen ve velilerin yasanan uyum ve korku/endise sorunlarina iliskin
goriislerine asagida bazi 6rneklerle yer verilmistir.

“Okula uyumda zorlandilar. Doniiste bunu ¢ok net gozlemledik. Hala mesela bir ay oldu, bir

ay1 hatta gegti bile. Hala sikint1 yasiyoruz ki gecen yil ara ara acildiginda boyle sikintilarimiz

dahi yoktu birinci sinif olmalarina ragmen. Ama bu sene ikinci smif olarak dondiiklerinde
asir1 bir uyum problemimiz var, kurallarla ilgili olarak.” (O1-Devlet okulu-Bitlis)

“... tabii ki hastaliktan kaynakli korkulari, endiseleri vardi.” (V2-Devlet okulu-Ankara/
Kahramankazan)

Ogretmenler velilerden farkli olarak ayrica &grencilerin kendileriyle ve arkadaslariyla bag
kurmakta zorlandiklarina deginmislerdir. Ogretmenlere gore dgretmenle dgrenciler arasinda sinif
igerisinde oldugu gibi bir etkilesimin olmamasi aralarinda bag kurulmasini engellemis, benzer sekilde

birbirlerini sadece ekrandan goren dgrenciler arasinda da duygusal bir bag kurulamamuistir.

“Bu online siire¢ biraz zor oldu. Cocuklar i¢in de bizler i¢in de, ¢linkii hi¢ karsilastigimiz bir
sey degildi. Cocuklarla dokunsal olarak bir smif icinde, &zellikle bir basini oksama, bir
sarilma, bir aferin deme her zaman onlar igin daha &nemli oluyor. Ogretmenle yiirekten bir
baglanma oluyor. Harf 6gretirken bile 6grenci sizinle pozitif bir iletisimde degilse 6grenme
pek gerceklesmiyor. Onu cocuk hissetmiyor bile ama ¢ocugun yanma gidip sen basarirsin,
yapabilirsin demek, basini oksama kalemini alip “Bak ben yazayim sen de benim gibi
yazarsmn.”, demek bile isi yiiriiten kisim. Ailede verilen sevgi bag: icerisindeki egitimi sizin
yliz ylize vermeniz gerekiyor. Online oldugu zaman 6grenci sadece sesinizi duyuyor, sesinizle
bir bag kurmaya ¢alisiyor.” (012-Ozel okul-Ankara/Cankaya)

Ogretmenler ayrica 6grencilerin uzaktan egitim sonrasinda hir¢in davramslar sergilediklerini de

ifade etmistir.

“...evde ¢ocuklar ¢ok kisitlandig: i¢in okulda her seyin kendi istedikleri gibi olmasimni istiyor,
olmadig1 noktalarda fazlasiyla hir¢inlasiyorlar.” (010-Ozel OkuI—istanbul/Zeytinburnu)
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Velilerin psikolojik siire¢ ile ilgili Ogretmenlerden farkli olarak degindikleri noktalar
sosyallesememe ve bagimlr kisilik gelistirmedir. Cocuklarinin okula gitmemeleri ve salgin nedeniyle
arkadaglar ile goriisememeleri sosyal ac¢idan olumsuz etkilenmelerine sebep olmustur. Ayrica
uzaktan egitim siirecinde siirekli bir yetigkin ile birlikte derslere katilim saglamak g¢ocuklarda tek
baslarina bu siireci yiiriitemeyeceklerine yonelik bir inanis gelistirmis ve 6zgiiven eksikligine sebep
olmustur. Bir velinin bu konudaki gortisii su sekildedir.

“... stirekli yanindaydim ve su an ne gibi bir sey olustu biliyor musunuz? Artik tek basina ders

yapamiyor, yapamayacagim korkusu var benim c¢ocugumda. Hocamizla da goriisecegim

aslinda da pek fazla yakinlasamiyoruz hani pandemiden dolayi. Yani su an yaninda
oturacagim, bildigi soru bile olsa ben onay verecegim dyle. Bana bagimli olmasina sebep oldu.

Ozgiivenini biraz etkiledi herhalde. Ben onay vermeden isaretlemiyor. .. Bazen isim

oldugunda ayrildigimda ¢ocuk agliyordu. “Anne n’olur yanima gel.’, diye. O agidan zordu.
Cocugun 6zgiiveni de etkilendi.” (V4-Devlet okulu-Ankara/Kahramankazan)

Kategori 2: Teknoloji ve egitim portallarindan kaynaklanan giicliikler: Birinci sinif 6gretmenleri ve
velilerinin uzaktan egitim siirecinde teknoloji ve egitim portallar: ile ilgili yasadiklari sorunlarin
basinda internetin olmayisi ve internet alt yapisimin yetersiz olusu gelmektedir. Teknik alt yapi (cihaz)
eksikligi, saglik sorunlarina sebep olma ve Ogretmenlerin i yiikiinii artirma da teknoloji ve egitim
portallarindan kaynaklanan giicliikler arasinda yer almaktadir. Giigliikler temasinin altinda yer alan

teknoloji ve egitim portallar1 kategorisine ait kodlar Sekil 4'te 6zetlenmistir.

Internetin olmayig: ve internet alt yapr yetersizligi (3: -¥- 4)

Teknoloji ve Egitim Saglik sorunlarina sebep olma (&3: 2-¥: 3)
Portallari ile ilgili
Guglokler Teknik alt yap1 (cihaz) yetersizligi (O: 2-F: 1)

Ogretmenlerin is vitkiinl artirma (O: 2)

Sekil 4. Teknoloji ve egitim portallarinin yarattig: giicliiklere iliskin kodlar

Birinci siif 6gretmenleri ve velilere gore, uzaktan egitimde ilkokuma yazma siirecinin verimli
bir sekilde isleyememesi, dgrencilerin bir kisminin evinde internet baglantisinin olmamasmdan ve var
olan internet baglantisinin alt yapr bakimindan yetersiz olmasindan kaynaklanmaktadir. Veliler, evlerinde
internet baglantisinin  olmamas: nedeniyle c¢ocuklarinin uzaktan egitime katilamadigim
belirtmislerdir. Kimi veliler ise telefonlaria internet paketi aldiklarini ancak kardes sayisinin fazla
olmasi ve birka¢ cocugun ayn1 anda derse katilmasi nedeniyle internet paketlerinin yetersiz kaldigim
ifade etmistir. Var olan internetin alt yap1 yetersizligi de uzaktan egitimde ilkokuma yazma siirecini
olumsuz etkilemistir. Katilimcilarin biiyiik boliimii EBA’ya baglanmada sorun yasadiklarini, defalarca
kez sistemden diistiiklerini belirtmiglerdir. Bu durum siirecin kesintiye ugramasina neden olmus ve

ogrencilerde dikkat daginiklig1 ve odaklanma problemlerine de sebebiyet vermistir.

Bilgisayar, tablet, telefon gibi cihazlarin olmamasi ise teknik alt yap: yetersizligi olarak ele

alinmig ve ozellikle kardes sayis1 fazla olan evlerde 6grencilerin derslere devam durumunu olumsuz
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etkilemistir. Evde cihaz olmamasi nedeniyle kardesler ayni cihazdan sirayla derslerine baglanmis ve
dolayisiyla bir¢ok derse katilamamuigslardir. Ayrica internet ve teknik alt yapz ile ilgili bu sorunlarin
cogunlukla devlet okullarindaki katilimcilar tarafindan bildirildigi goriilmektedir. Bu kodlar ile ilgili

O0gretmen ve velilerin sdylemlerinden bazi alintilar asagidaki gibidir.

“Cogu zaman koptu. Hani yogunluktan dolay1 ¢ok sikintilar yasadik. Farkli ders saatlerine
tanimlamaya calistik. O yiizden ¢ok verim alamadik. Siirekli giremedik. Ben girsem veliler
giremedi. Yani tamimli derse giremediler link yollayarak cogu zaman girdik mesela.” (O1-
Devlet okulu-Bitlis)

“Zorlandigim alanlar iste tablet sorun oldu. Kendi telefonumu verdim. Cocuk sayis: fazla.
Ayni anda hem telefon hem tablet, {i¢ tane [¢ocuk] birden ¢ok zordu.” (V6-Devlete bagh koy
okulu-Ardahan)

Uzaktan egitim stirecinin dogas: geregi siirekli ekran basinda olmayi gerektirmesi bas agrisi,
gozlerde yorgunluk ve sulanma, halsizlik, hareketsizlik, boyun fitig1, dikkat dagmiklig1 ve ekran

bagimlilig gibi bazi saglik problemlerinin olusmasina sebep olmustur.

“Haddinden fazla ekran baginda kaldilar. Fiziksel anlamda bir¢ok aktiviteler durdu. Saatlerce

ekrana bakiyordu. Gozleri yoruldu, biz bu kadar ekrana bakmasina izin vermezken bir anda
tamamen her sey ekrandan olmaya basladi.. Her dakika boyle dijital uygulamalar:
kullanirsak internetten, bu tarz yoldan gidersek o zaman ciddi dikkat dagiikhig1 yaptigin
diisiiniiyorum ben.” (V9-Ozel okul-Ankara/Cankaya)

Ogretmenler bunlara ek olarak uzaktan egitim sisteminin, 6dev kontroliiniin ve geri bildirim
verme islemlerinin ders saatleri diginda telefonla yapilmasi sebebiyle is yiiklerini artirdiklarini dile

getirmislerdir. Bir 6gretmenin bu durumla ilgili goriisti su sekildedir.

“... saatler agisindan olumsuz yonleri vardi. Biz haftalik isledigimiz biitiin dersleri EBA'ya
atamak zorundaydik. Mesela ben otuz saat derse giriyorum haftada. Bu otuz saat dersi tek tek
buraya atamam gerekiyor. Ben tarumlayacagim ki ¢ocuk o derse katilabilsin. Bizim icin ¢ok
fazla is yiikleri ¢ikti. Hani ben mesela normal bir zamanda okulda ¢ogu isimi bitirebilirken
uzaktan egitimde aksam gece on birlere kadar telefonum elimden diismiiyordu.” (O2-Devlet
okulu-Ankara/Kahramankazan)

Kategori 3: Okuma siirecinde yasanan giicliikler: Katihmcilara gore uzaktan egitim, okuma siireci ile
ilgili ¢esitli sorunlarin ortaya ¢ikmasina sebep olmustur. Bu noktada 6gretmenler ve veliler tarafindan
belirtilen giicliikler birbirinden farklidir. Ogretmenlerin ve velilerin okuma siirecinde yasanan

glicliiklere yonelik goriisleri Sekil 5'te yer almaktadir.

= Akicl okuma sorunu (N: 7)

- Yapay/dijital ses sorunu (N 4)
Ogretmen 5
Gérisleri - Okudugunu anlama sorunu (N: 3}

o = Yanlig heceleme sorunu (v 3)
Okuma Siireci ile ilgili
Giiglitkler = Ses dgretiminin geg bitmesi sorunu (N 2)

Veli --Seslerden heceye ulagma sorunu (N 3)

Goruigleri

= Hecelerden kelimeye ulasma sorumu (N: 3)

Sekil 5. Okuma siirecinde yasanan gtigliiklere iliskin kodlar.
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Sekilde gorildagii iizere, Ogretmenlere gore en Onemli sorun Ogrencilerin akic: okuma
becerisini kazanamamis olmasidir. Bu noktada ogretmenler akici okumanin bilesenlerinden olan
okuma hiz1 (N: 5) ve dogru okuma (N: 2) {izerinde durmaktadir. Ogretmenler, 6grencilerini daha 6nce
okuttuklar1 birinci simif Ogrencileri ile kiyaslayarak okuma hizlarnin ¢ok diisiik oldugunu ifade
etmistir. Ayrica uzaktan egitim siirecinde 0grencilerin yaptiklari hatalara zamaninda ve dogrudan
miidahale edilemediginden yanlis okumalarin arttig1 da belirtilmistir.

“En biiyiik zorlugumuz su, ¢ocukla ¢ok fazla yiiz ylize gelemedigimiz igin yanhs 6grenmeler

¢ok fazlaydi. Mesela ¢ocuk heceyi yutuyor. Sesi yutuyor. Basini okuyor sonunu uyduruyor

diyelim. $imdi okulda bunu yiiz yiize oldugu icin daha kolay takibini saglayabiliyoruz. Hece

hece gidebiliyoruz ama evde ¢ocuk goérdiigiinii okuyor. Aile de ¢ok ilgilenmedigi icin yanlg
dgrenmeler ¢ok fazla oldu.” (O1-Devlet okulu- Bitlis)

Teknolojik cihazlardan c¢ikan yapay/dijital ses de Ogretmenlerin ses Ogretimi asamasinda
zorlanmasina neden olmustur.

“... Bilmedigi harfleri ne kadar kameraya yaklassak da sesimizi yiikseltsek de sonucta dijital

bir ses iletiyor karsiya. Bu onlineda biraz daha zordu. Bastiriyorsunuz, agzinizi gostermeye

calistyorsunuz. Bak iste dilim disimin arasinda gibi. Smiftaki gibi degil, biraz zaman aliyor.”
(O11-Ozel okul-Bursa/Osmangazi)

Bazi Ogretmenler uzaktan egitimde okudugunu anlamamn da olumsuz etkilendiginden
bahsetmistir. Ogretmenler yiiz yiize egitimde okudugunu anlama sorunlarinin daha az oldugunu
belirtmistir.

“Evet, okuyup yazabiliyorlar ancak okuduklarini anlama kismu yiiz yiize dgrencilerimde ¢ok

daha hizli bir sekilde ilerliyordu. Bu kismi online siire¢ biraz daha yavaslatti.” (O11-Ozel
okul-Bursa/Osmangazi)

Ogrencilerin hecelemeyi yanlis 6grenmesi de Ogretmenler tarafindan uzaktan egitimden
kaynaklanan bir giigliik olarak degerlendirmektedir. Kelime, climle ve metin okuma asamasinda bir
kelimeyi olusturan tiim hecelerin aymi renkte yazildigi durumlarda 6grencilerin yanlhs heceledigi
goriilmiistiir. Bir 6gretmen bu konudaki goriisiinii su sekilde ifade etmistir.

“Mesela birkag tane 6grencimin heceleri yanhs birlestirdigini goriiyorum. Mesela arkadas

diyecek ark-a-das. Ya diyorum biz boyle bir sey yapmadik.” (O4-Devlet okulu-
Ankara/Mamak)

Bununla birlikte bazi 6gretmenler uzaktan egitimde ses d¢retiminin yiiz yiize egitim siirecine
kiyasla daha geg bittigini belirtmistir.
“Su an iyi bir grup elimdeki. Okulun en iyisi diyebilirim. Cogu ana smifina gitmis, hani zeki

bir grup. Ona ragmen biz birinci donemin sonuna kadar sesleri bitiremedik. Nisana kadar
harf 6gretimi devam etti.” (O1-Devlet okulu- Bitlis)

Velilerin uzaktan egitimde ilkokuma yazma siirecine iliskin yasadig1 giicliikler ise seslerden

heceye ve hecelerden kelimeye ulasma asamalarinda ortaya ¢ikmustir.

“Okumada bir siire hece-hece okudu, yani uzadi bu siire. Daha dogrusu heceleri
birlestirmekte bir siire zorlandi, kafasinda birlestiremedi heceleri. E-gi-tim gibi hep
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hecelemeye calist. Kitap okuma siirecini artirinca kafasinda oturdu.” (V9-Ozel okul-
Ankara/Cankaya)

Kategori 4: Yazma siirecinde yasanan giicliikler: Birinci sinif Ogretmenleri ve veliler uzaktan
egitimde okumaya kiyasla yazma siirecinde daha fazla sorun yasadiklarini, en 6nemli giigliiklerin ise
harfin konumu ve yonii ile ilgili oldugunu belirtmislerdir. Her iki katilimc1 grubu dikte ¢alismalarinda
da giicliikler yasandig1 konusunda hem fikirdir. Ayrica 6gretmenler, velilerden farkli olarak dgrenci
yazilarinin okunaksiz oldugundan ve kalemi yanls tuttuklarindan da bahsetmistir. Yazma

siirecindeki giigliiklerle ilgili goriisler Sekil 6’da sunulmustur.

Harflerin konumu ile ilgili sorunlar (0:9-V: 1)

Harflerin yonii ile ilgili sorunlar (O: 8-V:2) —

Ogretmen

Dikte caligmalarindaki sorunlar (O: 2-V: 1) Veli

Goriigleri

Goriisleri

Okunaksiz yazi (0: 3)

— Kalemi yanhs tutma (O: 1)

Sekil 6. Yazma stirecinde yasanan giigliiklere iliskin kodlar.

Ogretmenler en ¢ok harflerin konumu ile ilgili giigliik yasadiklarini belirtmistir. Ogrenciler
harfleri satir {izerinde konumlandirmakta zorlanmistir. Uzaktan egitime gegilene kadar ilk harf
grubunun (e, |, a, k, i, n) heniiz bitmemis olmasi1 nedeniyle 6grenciler kuyruklu harfleri ilk defa
uzaktan egitimde 6grenmistir. Ogretmenlerin hatalari goriip dogrudan geri bildirim verememesi
nedeniyle 6zellikle kuyruklu harflerin konumu hatali 6grenilmistir. Bu soruna 6gretmenlerin yani sira
bir veli tarafindan da deginilmistir.

“Okuma biraz daha iyiydi ama yazmada asil biiyiik sikintilar yasadik. Ciinkii yanlarinda

birebir diizeltecek yazan, yazdiran kisi de ¢ok net bilmedigi icin bacag1 olan harflerin asagiya

inmesini mesela her seferinde sdylememe ragmen daha hala yukarida yazanlar var.” (O4-
Devlet okulu-Ankara-Mamak)

Bir diger 6nemli sorun ise harflerin yonii ile ilgilidir. Yine ¢cogunlukla 6gretmenler 6grencilerin
harfleri tersten yazdigini belirtmistir. Baz1 6grenciler harfleri yukaridan asag1 yazmak yerine asagidan
yukar1 yazmakta, harfin seklini benzetmekte ancak harfe yanlis bir baslangi¢ noktasindan baglamakta
ve farkli bir yonden yazmaktadir. Ogretmenler bu durumu da uzaktan egitimde gerekli kontrol,
doniit ve diizeltme asamalarinin eksik kalmasiyla iligskilendirmislerdir. Asagidaki alintilar bu durumu
Ozetler niteliktedir.

“... cocuklar okula bir geldi, bir baktim B’lerin 6nce yuvarlaklarimi yapryorlar, sonra gizgilerini

ciziyorlar. D’ler desen onlar da Oyle oluyor. A’lar1 degisik yapanlar var yani uzaktan

Ogrettikten sonra okula gelince baktik ki okulda 6grettigimiz gibi yazamiyor ¢ocuklar, degisik,

kafalarina gore her biri farkli. Mesela Orgiin 6gretimde, yiiz yiize de olur ya iki {i¢ ¢ocuk senin

Ogrettiginin aksi yoniinde yazardi. $imdi on tane on bes tane. Bir bakiyorsun en giizel okuyan

cocuk T’yi yanhs yaziyor, L'yi yanhs yaziyor. Bu aslinda genel bir sorun. Mesela hocalarla

konusuyoruz, ortak sorun bu. .. Evet, Ogretiyorsun ama uzaktan egitimde doniitiinii
anlamiyorsun ki. Odevi veli yaptirip gonderiyor, gergekten cocuk yapti mi, yapmadi mu, iste
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veli mi elini tuttu yazdirdi ya da veli mi soyledi boyle yapacaksin diye..” (09-Ozel okul-
Ankara/Cankaya)

“Ters yazdig1 harfler oluyordu. Tabii 6zellikle “g, g, y” gibi harfleri ters yaziyordu.” (V8-Ozel
okul-Konya/Meram)

Dikte ¢calismalarinda sorunlar yasandig1 da katilimcilar tarafindan dile getirilmistir.
“Soylediginizi yazamiyor mesela. Dikte edemiyor. Ayni metni verin, okuyabiliyor ¢cocuk. Ama
siz sOylediginiz zaman sesli harfleri yazmiyor mesela. Simdi kk demiyor, ke diyor. Yaninda e

varmis gibi algiliyor. Onunla ilgili bir kelime yazarken e'yi goremiyorsunuz. Sadece sessizleri
yaziyor. Bu tiir stkintilar oldu uzaktan egitim olunca.” (O1-Devlet okulu-Bitlis)

Ogretmenler ayrica 6grencilerin yazilarinin okunaksiz, defter diizenlerinin bozuk oldugunu ve
kalemi yanlis tutan 6grencilerin oldugunu ifade etmistir.
“Yazmada sikintilar var, hala yanlis kalem tutan 6grenciler var. Sinifta olsa gerekli uyariy1

yapardim, her an denetimde oldugum icin. Ama evde aile ne bilsin, yaziyor zannediyor.”
(O16-Devlet okulu-Tokat/Merkez)

Kategori 5: iletisim ile ilgili giigliikler: Uzaktan egitim siirecinde 6gretmen-veli iletisiminin artmast
bazi acilardan gliclitklere yol a¢mistir. Bu baglamda oOgretmenler daha ¢ok Ogretmen-veli
iletisimindeki sorunlara atifta bulunurken veliler ise 6gretmen-veli iletisimindeki sorunlarin yaru sira

Ogretmen-ogrenci iletisimi ile 6grenciler arasindaki iletisim sorunlarina da deginmislerdir.

Ogretmen

Osretmen-veli iletisimi ile ilgili sorunlar (0: 7-V: 2
Goriisleri & ¥ & ( )

Ogretmen-6grenci iletisimi ile ilgili sorunlar (V:3)

Ogrenciler aras1 iletisim ile ilgili sorunlar (V: 1)

Sekil 7. Tletisim ile ilgili giigliiklere iligkin kodlar.

Birinci sinuf 6gretmenleri, 6gretmen-veli iletisiminde temel sorunun uzaktan egitimde veliler ile
cok fazla iletisim kurmak zorunda kalmalari (O:6) oldugunu belirtmislerdir. Ogretmenler velilerin
belli bir zaman sinirlamasi gozetmeksizin giiniin her saatinde aramalarindan rahatsizlik duyduklarin
ifade etmislerdir. Ogretmenler 6zel alanlarinin kalmadigini ve siirlarmin agildigini vurgulamiglardir.
Ozellikle 6dev gonderme ve verdikleri ddeve doniit verme siirecinin velilerle aralarindaki telefon
trafigini artirdigindan bahsetmislerdir. Ornek bir 6gretmen goriisii asagidaki gibidir.

“Velilerle ¢ok fazla goriisme halindeydik zaten. Uzaktan egitim siirecinde oldugu igin veli

anlamadigini siirekli soruyordu. Mesela gecenin ikisinde 6dev yolluyorlardi. Iste ona, on bire

kadar dedigim gibi 6devler geliyordu. Ben siirekli onlar1 kontrol ediyordum. Yani artik ¢ok
fazla, kimsenin 6zel hayati kalmamist1 agik¢asi. Okuma yazma 6gretimi bitene kadar siirekli

“Hocam soyle mi? Hocam bdyle mi? Hocam nasil yapacagiz?” Siirekli veliyle goriisme

halindeydik. Hani normalde de goriisiiliir ama bu kadar sik olmazdi.” (O5-Devlet okulu-
Ankara/Kahramankazan)
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Bir 6gretmen ise 6gretmen-veli iletisiminin yiiz yiize egitimde oldugu kadar etkili olmadigina
deginmistir. Veliler de buna benzer sekilde 6gretmenlerle yiiz yiize egitimde oldugu kadar etkili bir
iletisim siirecinin gegirilemedigi tizerinde durmuslardir.

“Smif Ogretmeni ile siirekli goriisiiyorduk, mesajlasiyorduk. Zoom’dan da toplantilarimiz

oluyordu, sif O0gretmenimiz ¢ok ilgiliydi her biriyle ama yiiz yiize gibi olmuyor tabii.

Ogretmene dort-beg soru soracagim, bir iki soru anca soruyorsun. Ciinkii kisith bir zamanim

var. Her veliye iki dakika ayiriyorsa o iki dakikada ne kadar soru sorabilirsen ama yiiz
yiizeyken dyle degil.” (V8-Ozel okul-Konya/Meram)

Velilerin 6gretmenlerden farkli olarak iletisim konusunda bahsettikleri bir diger sorun ise
ogretmen-ogrenci iletisimi ile ilgilidir. Veliler uzaktan egitim siirecinde siuf hakimiyeti saglamanin
glicliikleri nedeniyle Ogretmenlerin Ogrencilerle iletisim ve bag kurmaya vakit ayiramadiklar:
belirtilmistir. Asagida 6rnek bir veli goriisii yer almaktadir.

“... yliz ylize oldugu kadar iletisim olamazd1 elbette. Ustelik O0gretmenin ilgilenmesi gereken

25 diger cocuk oldugu diistiniildiiglinde ve uzaktan egitim siirecinde sinifa hakim olmak

daha zor oldugundan iletisimlerinin simurli kaldigini séylemek miimkiin. ... sinifta olup biitiin

ogrencilere hakim olmakla her ¢ocukla tek tek ilgilenmek ayni sey degil elbette. Her ne kadar

ne zaman ihtiya¢ duydugumuzda 6gretmenine ulasabiliyor olsak da oglumun onunla iletisimi
yliz yiize egitimle kiyaslanamayacak kadar kisitliyd1.” (V1-Devlet okulu-Ankara/Etimesgut)

Bir veli ayrica uzaktan egitim siirecinde dgrenciler arasi iletisimin de olumsuz etkilendigini
ifade etmistir. Ogrencilerin gretmenin yani sira arkadaslarindan da 6grendigini ve uzaktan egitimde
akran 6grenmesinin gerceklesemedigini belirtmistir.

“Simdi ¢ocuk okulda sadece 6gretmenden de 6grenmiyor. Diger arkadasindan da 6greniyor,

sinif ortaminda. Yani akran 6grenmesi de aslinda zedelendi. Biz kalem tutmayla ilgili bile

sorun yasadik. Bir bagkasindan érnek gorse mesela. Ug kisi dort kisi dyle tutuyorsa ha bir de
ben bir bakayim diyecekti.” (V2-Devlet okulu-Ankara/Mamak)

Kategori 6: Derse erisim ile ilgili giicliikler: Ogrencilerin derse erigimi ile ilgili sorunlar yalnizca
ogretmenler (N: 7) tarafindan dile getirilmistir. Ogretmenler derse erisimin diisiik diizeyde oldugunu
belirtmislerdir. Bu durumun ¢ogunlukla Ogrencilerin evlerindeki internet ve teknik alt yap:
yetersizliginden kaynaklandig: ifade edilmistir. Ogrencilerin internet paketlerinin yetersiz olusu ve
evde uzaktan egitimle derslere katilan kardes sayisinin fazla olmasi nedeniyle pek ¢ok 6grencinin
derslere katilamadig1 ya da katilimda devamlilik saglayamadigr belirtilmistir. Teknik alt yap1 ve
internet yetersizliginden bagimsiz olarak sadece derse erisimin olumsuz etkilendigini belirten
Ogretmenler de mevcuttur. Asagida 6gretmen goriislerinden bir 6rnek alintiya yer verilmistir.
“Yani benim on dokuz 6grencim var, ii¢ ya da dordii katilabildi ama o bile ¢ok zor. O iig kisi
de siirekli degisirdi. Dokuz kisi ulagilabilir diizeydeydi. Ama bu dokuz kisi her zaman derse
giremez. Ciinkii annelerinin babalarinin elindeki telefondan giriyorlar. Bir evde ¢ok fazla
cocuk var. Internet yetmiyor. Internet oldugu siirece dersime katilirlardi. Olmadigi zaman bu
say1 sifira kadar diistligii de olurdu. Hig¢ giremedikleri zaman da oldu. Diisiinsenize, ses

veriyorsunuz, hece veriyorsunuz, okumaya gegiyorsunuz, bir ders ¢ocuk var, diger ders yok.
Ama basgka gocuk var. Bu sefer ayni dersi bir daha veriyorsunuz.” (O1-Devlet okulu-Bitlis)
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Kategori 7: Veli faktorii ile ilgili giigliikler: Ogretmenler uzaktan egitim siirecinde veliler ile ilgili
bazi sorunlar yagadiklarmi ifade etmistir. Veliler ile ilgili giigliiklere iliskin 0gretmen goriiglerinden

elde edilen kodlar Sekil 8’de yer almaktadir.

Velilerin stirece miidahalede bulunmasi (N: 3)

Veli Faktoriiile  Ogretmen

ileili Girclokler — Gorasleri Velilerin alan bilgisinin olmamas1 (N 3)

Velilerin stirece destek olmarmas1 (V: 2)

Sekil 8. Veli faktorii ile ilgili giigliiklere iliskin kodlar.

Birinci smif Ogretmenlerine gore velilerden kaynaklanan en onemli sorun wvelilerin siirece
miidahale etmek istemeleridir. Ogretmenler degerlendirme amaciyla 6grencilere yonelttikleri sorulara
velilerin miidahalesi nedeniyle objektif cevap alamadiklarindan bahsetmislerdir. Bazi veliler,
Ogretmenler tarafindan sorulan sorularin cevaplarimi c¢ocuklarina gizlice soylemeye calismustir.
Ornegin dikte calismalarinda dgretmen tarafindan sdylenen kelimeleri bir kagida yazip ¢ocuguna
gosterme davramgima siklikla rastlanmigtir. Ogretmenler bu durumun degerlendirme yapmalarmin
oniindeki en biiyiik engel oldugundan bahsetmislerdir. Asagida konu ile ilgili genel 6gretmen
goriislerini yansitan 6rneklerden birine yer verilmistir.

“Okurken su oluyordu mesela bilgisayarin arkasinda anne ya da baba goriinmiiyor, arkadan

sdyliiyor. Iste biz bunlara miidahale edemiyorduk. Fark edemiyorduk giinkii. Ben bir soru

soruyorum annesi gosteriyordu ya da bir kagida yaziyordu. Ben gérmeden sorunun cevabiru
oniine veriyordu. O yiizden tam da bir geri doniit alamadik. Biz video istiyorduk mesela anne
defalarca okutuyordu, ezberletiyordu, videoyu dyle ¢ekiyordu. Ya da ben canli ders esnasinda
okutuyorum mesela. Aileler disar1 ¢iksin diyorum. Aileler ¢ikmiyordu hani arkadan
soyleyebiliyordu. ... Dikteyi ¢ok fazla yapamadik. Neden? Iste velilerle ilgili stkintimiz vardi
bizim Ozellikle. Diktede iste bir kagida yazmis, ¢cocuk da oradan bakarak yazmis ben dikte

yaptirirken. Hani ¢ok fazla degerlendirme acisindan objektif degerlendiremedik.” (O5-Devlet
Okulu-Ankara/ Kahramankazan)

Velilerden kaynaklanan diger bir sorun ise yeterince alan bilgilerinin olmamas: nedeniyle
cocuklarina yanlig bilgi aktarmalaridir. Ozellikle ses esasli ciimle ydnteminin uygulanmasi ile
ilkokuma yazma siirecinde harfler yerine sesler tizerinden 6gretim yapilmaktadir. Ancak bazi veliler
alan bilgisi yetersizligi nedeniyle ¢ocuklarna sessiz harfleri, yanina sesli bir harf ekleyerek
dgretmislerdir (Or: le, ke vb.). Ayrica heceleme konusunda da yine velilerin yanls bilgi aktarmalari
nedeniyle zorluklar yasanmuistir.

“Eskiden yiiz yilize okuma yazma Ogrettigim Ogrencilerde bu kadar yanlis heceleme olay1

olmazdi. Ciinkii biz heceyi orada tek tek kendimiz gosterebiliyorduk. Cocuklari tek tek

kontrol edebiliyorduk. Okuturken biz diizeltmeye gidiyorduk. Anne evde diizeltmemis
mesela. Hala velilerimde de var, hecelere ayirma olayimni bilmeyen velilerim var. Mesela biz
simdi ses yontemiyle okuttugumuz igin, veli harfin normal sesini soyliiyordu, mesela “me”

diyordu. Hani biz “Ona me demeyeceksiniz, mmm diyeceksiniz.”, diyorduk ama...” (V5-
Devlet Okulu-Ankara/ Kahramankazan)
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Ogretmenlere gore veliler ile ilgili bir diger giigliik ise yeterince veli deste§inin alinamamasidir.
Yapilan incelemede bu durumun cogunlukla kirsal kesimlerdeki devlet okullarinda yasandig:
gorilmiistiir. Ornek bir Ogretmen ifadesi su sekildedir.

“Yani bazilar1 almis basin gidiyor ama bazilari iste siirekli bahaneler. WhatsApp mesajlarin

i¢ giin sonra gormek, yok internetim yok. Ama iste onun bir siireci var, siralamasi var. Ben de

hep diyorum ki, internetiniz olmasa da, WhatsApp'iniz, telefonunuz bozuk da olsa hepsi
kéyde yan yana oturuyorlar. Gideceksin. Sorup sorusturup her 6devin takibini yapacaksin.

Ciinkii ben hem 0zelden mesaj, hem WhatsApp'tan mesaj, hem de artyorum. Gergekten
zorlandim bu siiregte.” (O3-Devlete bagh koy okulu-Hatay)

Kategori 8: Ogretmen faktorii ile ilgili giicliikler: Veliler de 6gretmenlerden kaynaklanan giigliikler
yasandiklarini, bunlarin basinda dgretmenlerin teknolojik pedagojik alan bilgisi eksikligi oldugunu dile
getirmistir. Ozellikle iist yas grubundaki dgretmenler teknolojik unsurlari kullanma konusunda
zorluk yasamislardir. Bir velinin konuya iliskin goriisii asagida yer almaktadir.

“Ogretmenimizin yas1 itibariyle uzaktan egitim siirecine alismakta zorlandigim

sOyleyebilirim. Birkag sefer ben teknik yardimda da bulunmak zorunda kaldim.” (V1-Devlet
okulu-Ankara/Etimesgut)

Tema 3: Acil Uzaktan Egitim: C6ziim Yollar

Bu tema altinda, birinci sinif 6gretmenlerinin ve velilerinin acil uzaktan egitimde ilkokuma
yazma Ogretimi siirecinde yasadiklari sorunlarin giderilmesinde kullandiklar1 ¢6ziim yollarina yer

verilmisgtir.

Kategori 1: Okuma yazma basarisin1 artirmaya yonelik ¢6ziim yollari: Ogretmenlere gore en nemli
sorun Ogrencilerin okuma yazma basarisinin diisiik olmasidir. Calismaya katilan on alti 6gretmen
Ogrencilerinin okuma yazma basarisini artirabilmek i¢in dokuz farkli ¢6ziim yolundan bahsetmistir.
Ayrica bu kategoride veliler tarafindan da ii¢ farkli ¢dziim yolu iiretilmistir. Sekil 9’da gretmenlerin

ve velilerin kullandiklar1 ¢6ziim yollar1 yer almaktadir.

- Velilere egitim verme (V. §)

-Dijital uygulama kullanma (N 5)

-Ek ders yapma (V: 4)

- Odev verme/verilen ddevi kontrol etme (V- 3)

Ofretmen

Gorfisleri FUzaktan egitime uygun materyal kullanma (N 3)

-Meslektag davanigmast (V- 2)
- Oyun kullanm (N 2)
Okuma Yazma Basarisim . o
Artirmaya Yénelik Cozim - Odil/pekistire¢ verme (. 1)
Yollart .
- Yiiz yilze egitime devam etme (N: 1)

-Kaynak dokiiman kullanma (N: 1)

Veli
Gorigleri

- Tavsive alma (N 1)

- Cocugunun egitimine daha fazla ilgi gésterme (V: 1)

Sekil 9. Okuma yazma basarisini artirmaya yonelik ¢6ziim yollarina iliskin kodlar.
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Sekilde goriildiigii tizere 6gretmenlerin 6grencilerinin okuma yazma basarisinin artirmak icin
en sik bagvurduklar ¢éziim yolu velilere egitim vermektir. Ogretmenler bunun icin kimi zaman telefon
goriismeleri kimi zaman cevrim ici toplantilar yaptiklarini belirtmislerdir. Ogretmenler bu
egitimlerde, siireci kolaylastiric1 veli davranislarinin nasil olmas: gerektigi konusunda da rehberlik
etmislerdir. Ornek bazi alintilar su sekildedir.

“Velileri bilgilendirdim. Ozellikle evde ablasi, abisi olanlar ya da annesi okuma yazma biliyor

ama ses Ogretimini bilmiyor. Biliyorsunuz eskiye yonelik ABeCe diye 6gretmeye calisiyorlar.

Onlarla her giin telefonla konusarak, hani bunu demeyelim, sdyle okutalim.” (O1-Devlet
Okulu-Bitlis)

Ogretmenler ayrica diisiik olan okuma yazma basarisimi artirabilmek icin dijital uygulamalar
kullanmuslardir. Ozellikle ses Ogretimi ve harflerin yazim yonii ile ilgili olarak dijital egitim
platformlar1 ve uygulamalar kullanmis, bu uygulamalar1 6grenci velilerini tesvik ederek onlarin da
kullanmalarmi saglamislardir. Cogunlukla EBA’da yer alan etkinlikler ve yamn sira Okulistik, Morpa
Kampiis ile akilli telefonlara indirilebilen ilkokuma yazma Ogretimi ile ilgili uygulamalar
kullanilmistir.

“... Bununla ilgili belirli programlar var. Okulistik, Morpa destegi ile sik sik videolar

paylastim. Derste elimden geldigince soyliiyordum ama bu platformlarin daha ¢ok faydas:

oldugunu diistintiyorum. Biitiin velilerime okuma yazma programi indirmelerini sdyledim
telefonlarina. Oradan stirekli oyun oynarcasina hece birlestirmeyi 6grendiler. Canli derslerde
de en fazla video paylasimi ile bunu yapabiliriz diye diisiindiigiim icin, hakikaten de etkili

oldu. Okuma yazma 6gretimi isimli mobil bir uygulama, biitiin akill: telefonlara indirilebilir.”
(O14-Devlet okulu-Konya/Meram)

Ogretmenler, velilere egitim vermenin yan sira 6grencilerine de ek ders vererek okuma yazma
basarilarini artirmay1 amaglamaislardir. Uc Ogretmen okuma yazma basarist diisiik olan 0grencileri
ayr1 ayr1 alarak onlarla birebir ek ders yaptigini belirtirken bir 6gretmen ise tiim sinuf ile ek ders
yaptigini belirtmistir. Yine bu 6gretmenlerden tigii, ek dersleri uzaktan egitim ile yiiriitiirken biri ise
Ogrencilere ev ziyareti yaparak yiiz yiize gergeklestirmistir. Ayrica 6zel okullarda gorev yapan
ogretmenler ek derslerin veliler tarafindan talep edildigine de deginmislerdir. Bu konudaki 6gretmen

goriislerinden bir 6rnek asagida verilmistir.

“... mahremiyet kalmadi. Dedelerin, babaannelerin, anneannelerin, annelerin, babalarin, bir
smifta nasil ders islenir diye merak edenlerin hep orada oldugunu, ekran basinda oldugunu
gordiik. Bu yiizden akranlarina gore biraz daha yavas dgrenen dgrencilere sozel miidahalede
cok fazla bulunamadik online siiregte. Bu bizi birazcik zorlad: tabii. Bunun i¢in de onlar:
bireysel olarak ayr1 derslere alarak ¢oziim {iirettik. Bir de 6zel okul olunca veliler de buna ¢ok

dikkat ediyor. (O11-Ozel okul-Bursa/Osmangazi)
Okuma yazma basarisinin artirilmasi icin 6gretmenler tarafindan kullanilan bir diger ¢6ziim
yolu Odev verme ve verilen Odevleri diizenli sekilde kontrol etme olmustur. Ogretmenler

ogrencilerinde eksik gordiikleri konular ile ilgili daha fazla 6dev vermeyi tercih etmislerdir.

“... baktim diktede biraz sikintilar1 var. Dikte ddevine biraz agirlik verdim. Iste okuma
parcalarinda her birine birer siir yazdirdim. Ezberleyin dedim. Hem okumalari hem de
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ezberledikten sonra onu defterinize bakmadan yazin dedim.” (O4-Devlet okulu-
Ankara/Mamak)

Uzaktan egitime uygun materyal kullanmak da okuma yazma basarisimin artirilmasinda
ogretmenler tarafindan kullanilan bir ¢oziim yolu olmustur. Ogretmenler 6grencilere yazi tahtasi
kullandirdiklarindan ve kendilerinin de EceGoz isimli bir dokiiman kameras: kullandiklarindan
bahsetmislerdir. Bu dokiiman kameras1 6zellikle yazma 6gretiminde 6gretmen yazilarinin 6grenciler
tarafindan net bir sekilde goriilmesini saglamaktadir.

“Harf ogretiminde en biiyiik yardimcimiz EceGoz’dii. Teknolojik cihazlar ¢ok yardimcimiz

oldu. Bunu agtigimda altina ne koyarsam c¢ocuk gorebiliyor ekrandan. Ben bir 6grenci gibi

tiim fasikiilleri tek tek onlarla birlikte doldurdum. Onceden bir drnek gosterip tek tek
aralarinda dolastyordum ama simdi fasikiilii EceGoz’lin altina koyup tek tek tiim sayfalari

yapip gosterdim. Kalem tutus seklimi, harfleri nasil yazdigimi, nerede baslayip nerede
bittigini... (O11-Ozel okul-Bursa/Osmangazi)

Bunlarin yam sira Ogretmenler meslektaslariyla fikir aligverisinde bulunarak, uzaktan
egitimde oyunu daha sik kullanarak ve Ogrencilere gostermis olduklari basarilar igin 6diil veya

pekistire¢ vererek okuma yazma basarilarini artirmaya ¢alismiglardir.

Veliler ¢ocuklarinin okuma yazma basarisini artirmak igin yalnizca ii¢ goriis bildirilmistir.
Sunulan ¢6ziim yollarindan biri kaynak dokiiman kullanma, bir digeri yakin cevresinden siireg ile
ilgili tavsiye alma ve son olarak ¢ocuguna daha fazla ilgi gosterme seklindedir. Konu ile ilgili veli
gortsleri asagidaki gibidir.

“Ben oldum olas1 kaynaklardan, internetten, oradan ¢ikt1 al, buradan dokiiman getir.

Internetten siparis verdim. Etkinlik kitaplariyla, zeka gelistirici fasikiillerle siirekli hagir nesir
tutmaya calistim.” (V2-Devlet okulu-Ankara/Mamak)

Kategori 2: Motivasyonu artirmaya yonelik ¢6ziim yollar1: Calismada daha once gii¢liikler temasinda
psikolojik siire¢ ile ilgili giicliikler kategorisinde en yiiksek frekansla deginilen sorunun 6grencilerin
egitim siireclerine katihmdaki motivasyon eksikligi olduguna deginilmisti. Katilimcilara bu gii¢liigii
nasil astiklar1 soruldugunda, ogretmen ve velilerin kullandiklar1 ¢6ziim yollarinin farkhlastig:
goriilmektedir. Sekil 10'da 0gretmenlerin ve velilerin motivasyon artirmaya yonelik kullandiklar:

¢ozlim yollar1 yer almaktadir.

~O8renci ve velilerle iletisim kurma (V- §)

Ogretm
G%rr?-]s]:rril %+ Oyun ve eglenceli etkinlik kullanma (&: 4)
“Dijital uygulama kullanma (N: 4
Motivasyonu Artirmaya ! . Vel ®-9
Yonelik Coziom Yollar = Telkin etme (N 3)
= Cocuguna daha fazla ilgi gésterme (N 3)
Veli Gortigleriq o
- Odinl/pekistirec verme (N 1)

- Caligma ortarmim dilzenleme (N 1)

Sekil 10. Motivasyonu artirmaya yonelik ¢6ziim yollarina iliskin kodlar.
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Ogrenci ve velilerle daha fazla iletisim kurduklarim belirten &gretmenler, diizenli olarak
telefon mesajlar1 ve aramalar ile dgrencileri ve velileri ile goriistiiklerini, 6dev takibi yaptiklarini,
uzaktan egitime baglanamayan Ogrencilerin siire¢ten kopmamasi igin ¢aba gosterdiklerini ifade
etmislerdir.

“Ben telefon ettim. Biitiin hepsinin yiizde doksanini aradim diyeyim. Ozellikle baglanamayan

ogrencilerim oldu. Uzaktan egitime katilamayan ¢ocuklarim oldu. Velilerle mutlaka telefonla
goriistim. Aslinda iletisimle ¢6zdtim.” (O6-Devlet okulu- Bursa/Giirsu)

Oyun ve eglenceli etkinlikler kullamimi da Ogrenci motivasyonunu artirmak icin 6gretmenler
tarafindan tercih edilen bir ¢oziim yoludur. Ogretmenler, 6grencilerin oyunla ve eglenerek cok daha
iyi 6grendiklerini, uzaktan egitim siirecinde Ogrencilerin sikildiklarini ve motive olabilmeleri igin
dikkatlerini ¢ekecek bu tiir etkinliklere gereksinim duyduklarini ifade etmislerdir. Bu ¢6ziim yoluna
iliskin 6rnek bir 6gretmen goriisii su sekildedir.

“Tabii ki etkinlikler yaptik. Mesela sadece buradan ben ders anlatayim onlar dinlesin seklinde

degil de onlarin dikkatlerini ¢ekmeye ¢alisacak, harf 6gretiminde de boyle canlandirmalardir

iste spordur, kukla oynatmaktir, pek ¢ok etkinlik yaptik ki biraz daha canli tutalim. Daha 6nce
okuttugum birinci siniflarla yani bu okuttugum birinci sif arasinda diisiiniirsek ben cok

daha fazla yoruldum. Ciinkii ¢ocuklar: burada canli tutmaya calistik, motive etmeye calistik.”
(O5-Devlet okulu-Ankara/Kahramankazan)

Dijital uyqulamalar da Ogrenci motivasyonunu artirmada Ogretmenler tarafindan
kullanilmistir.

“Biz aslinda ¢ocuklar1 o siirecte motive etmek igin ¢ok fazla Web2 teknoloji araglarimi

kullanmaya basladik, ¢iinkii ¢ocuklar dogup biiyiidiikleri ¢ag geregi teknolojiye ¢ok hasir

nesirler, onunla ugrasmaktan ¢ok da zevk aliyorlar. Bu programlar {izerinden ders anlatmaya

calistik en basitinden “Whell of Names” diye bir uygulama var. Okuma siirecinde ben 6grenci

se¢gmedim bu uygulama sayesinde. Cark doniiyor 6grenciyi kendi seciyor, ¢ark kimi segerse o

okuyor ve ¢ocuk orada heyecanla bekliyor. Hep bu tarz dijital uygulamalari kullanarak
cocugun heyecanini dikkatini canli tutmaya galistik.” (O10-Ozel Okul-Istanbul/Zeytinburnu)

Velilerin ¢ocuklariin uzaktan egitim siirecine karst motivasyonlarini canli tutmak amaciyla
kullandiklar1 ¢oziim yollarindan ilki felkin etmedir. Veliler, ¢ocuklarina sorumluluklarimi hatirlatarak,
igcinde bulunduklar1 bu siirecin gegici oldugunu belirterek onlar1 egitim siirecine motive etmeye
calismislardir. Velilerin konuya iliskin goriislerinden 6rnek bir alint1 su sekildedir.

“Acikcast bu kisim biraz zor oldu. Okula gitmiyor olmasi, 6gretmeniyle ve arkadaslariyla

vakit geciremiyor olmasi, derslerine motive olmasiu zorlastirtyordu. Sorumluluklarini

hatirlatarak motive edebildik. Ancak ¢ok da mutlu olmadigi agiktr.” (V1-Devlet okulu-
Ankara/Etimesgut)

Veliler ayrica uzaktan egitim siirecinde ¢ocuklar: ile daha fazla ilgilendiklerini, onlarla daha fazla
vakit gecirdiklerini belirtmislerdir. Bu sekilde onlarin motivasyonlarini artirmay1 hedeflemislerdir.
“Babast izin aldi isten, lizerine daha fazla dustiik. ... Hani babasi bir hafta izin alinca iste

motive olmaya baslad1. Babasiyla beraber katildilar derslere. Daha keyifli oldu. Onunla daha
rahat etti.” (V4-Devlet okulu-Ankara/Kahramankazan)
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Uzaktan egitim siirecine dair motivasyonunu artirabilmek igin bir veli, sorumluluklarim
yerine getirmesi halinde ¢ocuguna 0diil ve pekistireg¢ verme yolunu tercih etmistir. Yine ¢alisma ortamim
diizenleme de motivasyonu artirmada bir veli tarafindan kullanilmistir.

“Harglik verdim. Mesela bu da giizel, pekistirecek sonugta yani. Odevlerini yaptig1 zaman,

dersi glizel gectigi zaman ya da Ogretmeninden aferin aldig1 zaman, ben de iste citay1 gok

yiikseltmeyecek sekilde ona yazi tahtas: aldik. Simdi kalem aldik. Evde yazip ¢izebilmek igin.

Iste bir tablet aldik. Hem derslerle ilgili bazi uygulamalar yiikledik. Iste ilkokuma yazma gibi
uygulamalar vardi.” (V2-Devlet okulu-Ankara/Mamak)

Kategori 3: Internet yetersizligi sorununa yonelik ¢6ziim yollari: Uzaktan egitim siirecinde {izerinde
durulan diger bir giicliik ise velilerin ¢ocuk sayisinin fazla olmas: ancak internet paketlerinin tiim
derslere katilmalar1 igin yetersiz olmasidir. Bu kategori altinda ogretmenler, velileri ile birlikte
bulduklari ¢6ziim 6nerilerinden bahsetmislerdir. Ogretmenler, velilerin ¢ocuklarinin derslerini 6nem
sirasina koyarak ¢oziim iirettiklerine deginmislerdir.
“..ders ders degisti bu durum. Mesela alti saatin ilk dort dersinde, okuma yazma
etkinliklerimiz ve matematik derslerinde katilim ¢ok yiiksekti. Ama besinci ve altinci saatlerde
boyle gorsel sanatlar, miizik, serbest etkinlikler derslerinde katilim diistii. Hani bu internette
paketin yetme durumu ya da diger 6grencilerin derslerine katilimda biraz daha iste bu resim,
miizik, beden egitimi gibi dersleri onlara katilmasak da olur diger ¢ocuk su dersine girsin diye
diisiindii veliler galiba biraz. ... Obiir énemli gordiikleri, onlara gore nemli olan derslere
katildilar. Serbest etkinlik, gorsel sanatlar gibi derslerimize, beden egitimine ki son

derslerimizin hepsi beden egitimiydi, yedi kisiyle filan gotiirdiim.” (O2-Devlet okulu-
Ankara/Kahramankazan)

Calismanin bulgulari incelendiginde hem 6gretmenlerin hem de velilerin uzaktan egitimde
ilkokuma yazma siirecine iligskin giiclitklerden oldukga sik bahsettikleri goriilmektedir. Bu noktada
tiim katihmailara ilerleyen donemlerde uzaktan egitimde ilkokuma yazma Ogretiminin devam edip

etmemesi konusundaki goriisleri sorulmustur. Katilimei goriisleri Sekil 11’de yer almaktadir.

C')grctmen — Yiiz yiize egitim devam etmeli (O: 13-V:8) ]
Goriiglerl —  Yiiz ylize ve uzaktan egitim bir arada
yiiriitiilebilir (O: 3-V: I)

Sekil 11. Katilimcilarin uzaktan egitimin devamina iliskin gortisleri.

Sekilde goriildiigii tizere hem O6gretmenlerin ve hem de velilerin biiyiik ¢cogunlugu yiiz yiize
egitimin devam etmesi gerektigi goriisindedir. Ogretmenler uzaktan egitimde okuma yazma
ogretmenin oldukca zor oldugunu, birinci smif 6grencisinin heniiz kendine yetemedigini ve bu
nedenle bir yetiskinin denetiminde olmasi gerektigini, okul ve siuf kurallarini uzaktan egitimde
Ogrenemedigini, sosyallesme acisindan eksik kaldigini, Ogretmenle ve arkadaslariyla etkilesim
igerisinde olamadig1 i¢in duygusal bag kuramadigini, uzaktan egitimin alt yap: bakimindan pek ¢ok
eksiginin oldugunu bu duruma gerekge olarak sunmuslardir. Ogretmenlerin ve veliilerin bu durumu

yansitan goriislerinden birer 6rnek asagida sunulmustur.
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“Ben isin ag181 uzaktan egitimde okuma yazma 6gretmek istemem. Cok zor bir siire¢. Hani bu
uzaktan egitimin yarisini ben dordiincii siniflarla yaptim. Ama birinci sinifa baktiginiz zaman
sayfayr a¢ diyorsun acamiyor. Hangi deftere yazacagim bilemiyor. Bunu kontrol
edemiyorsunuz. Hani belki ses hissettirme vesaire boyle daha yazmaya, okumaya gegmeyen
siireci yapilabilir. Ama onun disinda bence tamamen yiiz yiize olmali. En azindan birinci
siniflar, ilkokuma yazma siireci.” (O1-Devlet okulu-Bitlis)

“Kesinlikle ilkokulda uzaktan egitim olmas: taraftar1 degilim. Temel egitim Ozellikle
¢ocuklarin sosyallesmesi ve toplumsallasmas: i¢in Oonemlidir. Bu nedenle yiiz yiize egitim
zorunludur. Elbette uzaktan egitimle desteklenebilir. Odevler etkinlikler gibi... Ama asla
egitim siireci uzaktan yiiriitiilmemelidir.” (V1-Devlet Okulu-Ankara/Etimesgut)

Az sayida 6gretmen ve veli ise yiiz yiize ve uzaktan e§itim siirecinin birlikte, hibrit sekilde devam
edebilecegini ifade etmistir. Ogretmenler bu hibrit egitimin gerekli kosullarin (tiim &grencilerin katilim,
veli destegi) saglanmas: sartiyla yiiriitiilebilecegini dile getirmistir. Bir veli de baz1 sozel derslerin
uzaktan egitim ile yiiriitiilebilecegini ifade etmistir. Ancak bu veli de hibrit egitim modelinin birinci
smif diizeyinde degil, daha iist smiflar icin bir alternatif olabilecegini belirtmistir. Asagida hibrit
egitim olabilecegini diistinen katilimci goriislerinden bazi 6rnek alintilar yer almaktadir.

“Ikisinin de kullanilmasi taraftartyim. Ciinkii egitim bir biitiin ve Eba TV’den yararlanilmasi,

mesela ben burada bir konu anlatiyorum Eba TV de orada 6zetlesin istiyorum. Televizyonda

gereksiz vakit gecireceklerine mesela bir saat Eba TV’yi izleyebilirler. Morpa Kampiis var
mesela, ¢ocuklar onu da 6grensin. Teknolojinin zararlar1 var ama veliler bunu yararli hale

getirebilirler. Ikisini bir tutuyorum hem yiiz yiize olmali hem de online egitimle
desteklenmeli.” (O13-Devlet okulu-Ankara/Cankaya)

“Ben hani ¢ok uygulamali olmamak sartiyla bazi sozel derslerin uzaktan da yiiriiyebilmesi
taraftarryim. ... Ikokul asamasinda birinci sinif icin belki biraz zor bir dénem ama bir sonraki
asamalarda stirdiiriilebilir bir alternatif, yol yani.” (V2-Devlet okulu-Ankara/Mamak)

Sonuc ve Tartisma

Calismada, Covid 19 salginiyla birlikte uygulamaya konulan acil uzaktan egitim siirecinin
ilkokuma yazma Ogretimine yansimalar1 6gretmen ve veli goriisleri dogrultusunda incelenmistir.
Birinci sinif 6gretmenlerine gore acil uzaktan egitim siirecinin en onemli faydasi, kullandiklar1 egitim
portallar1 ve videolarin ilkokuma yazma 6gretimini kolaylagtirmasidir. Ogretmenler ozellikle ses
Ogretiminin daha kolay gerceklestigini ve kullamilan uygulamalarin farkli duyulara hitap etmesi
sebebiyle derslerini eglenceli ve ilgi cekici hale getirdigini, EBA gibi egitim portallarimin ise
O0devlendirme konusunda kolaylik sagladigini ifade etmislerdir. Calismanin bu bulgusuyla tutarh
olarak Kesik ve Bas (2021), yaptiklar1 arastirmada, EBA ve egitim portallarinin ilkokuma yazma
Ogretim siirecinde ¢ocuklarin dikkatini ¢ektigini, gerektigi yerde etkili bir sekilde kullanildiginda
cocuklarin derse aktif olarak katiimini sagladigini belirtmislerdir. Bunun aksine Atik ve Avc (2021)
tarafindan yapilan ¢alismada, uzaktan egitim siirecinde birinci smif 6gretmenlerinin ilkokuma yazma
Ogretiminde egitim teknolojileri ile ¢evrimi¢i 6dev verme konusunda zorlandiklar1 goriisii ortaya
ckmistir. Bu sonug, mevcut calisma bulgulariyla farkliik gostermektedir. Ilkokuma yazma
ogretiminin farkli yontem ve tekniklerin ise kosulmasiyla gelistirilen bir beceri oldugu bilinmekle

birlikte (Altunkaynak ve Cagimlar, 2020) bu siirecte kullanilan dijital {iriinlerin uzaktan egitim
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siirecinin etkili ve canli ge¢mesine olanak sagladig1 sOylenebilir. Birinci sinif &gretmenlerine ve
velilere gore acil uzaktan egitimin bir diger faydasi, 6gretmenler ile veliler arasindaki iletisimin yiiz
ylize egitimle kiyaslandiginda ¢ok daha fazla ve etkili oldugu yoniindedir. Uzaktan egitim siirecinde
Ogrencilerin okuma yazmay1 ve egitim portallarin1 kullanmay1 bilmemeleri, velilere ¢ocuklarinin
egitimi noktasinda daha fazla sorumluluk almay1 zorunlu hale getirmistir. Veliler 6zellikle 6dev takibi
ve okuma yazmaya destek olma konusunda 6gretmen ile 6grenci arasinda koprii vazifesi gormiistiir.
Altug ve Kumral (2021) tarafindan yapilan arastirmada, uzaktan egitim yoluyla ilkokuma yazma
becerisinin kazandirilmas: siireci velilerin goziinden degerlendirilmis ve bu calisma ile benzer
sonuglara ulasilmistir. Velilerin ¢ocuklarin egitimiyle ilgilenmeleri ve destek olmalari, uzaktan

egitimle verilen ilkokuma ve yazma becerilerinin kazandirilmasinda daha 6nemli hale gelmistir.

Calismanin sonuglarma gore, birinci smif 6gretmenlerinin ve velilerin acil uzaktan egitim
siirecinde ortak olarak yasadigi giigliikler; Ogrencilerin psikolojik ac¢idan olumsuz etkilenmesi,
teknoloji ve egitim portallarindan kaynaklanan sorunlar yasanmasi, okuma ve yazma siirecinde
glicliiklerin ortaya ¢ikmasi ve o6gretmen-veli-6grenci iletisiminin olumsuz etkilenmesidir. Bunun yam
sira Ogretmenler, velilerden farkli olarak derse erisim ile ilgili ve veli kaynakh sikintilar yasadiklarim
da belirtmislerdir. Veliler ise her iki katihime1 grubunun ortak yasadig1 sorunlardan farkli olarak
ogretmenlerden kaynaklanan sorunlar da yasamiglardir. Ogrencilerin psikolojik agidan yasadiklar
olumsuzluklarin baginda motivasyon eksikligi gelmektedir. Ogretmenler 6grencilerin ilkokuma
yazma Ogretimi asamasinda sikildiklarini, derslere katilmak istemediklerini, motivasyonlarmin diisiik
oldugunu ve dikkatlerinin dagmmik oldugunu ifade etmislerdir. Bununla birlikte 6grencilerin yas
gruplarinin kiigiik olmasi sebebiyle aile destegine ihtiya¢ duyduklarmni, ailesinden destek alan
Ogrencilerin ise motivasyonlarinin daha yiiksek oldugunu ve uyum sorunu yasamadiklarini dile
getirmislerdir. Aliyyah ve digerleri (2020), smif O6gretmenlerinin Covid-19 salgininda c¢evrimigi
Oogrenmeye yoOnelik algilarini ele aldiklari calisma sonucunda, canli derslerde ekran karsisinda
kalmanin zamanla 6grencilerde bikkinliga yol agabilecegi sonucuna ulasmiglardir. Benzer sekilde
Bozkurt'un (2020) yaptig1 arastirmada, ilkdgretim Ogrencilerinin yas gruplar1 dikkate alindiginda
ebeveynlerin uzaktan egitim siirecindeki rollerinin arttigi ve daha fazla sorumluluk alma
gereksinimlerinin ortaya c¢iktifi sonucu, mevcut arastirmada yer alan, grencilerin aile destegine
ihtiya¢ duydugu bulgusuyla benzerlik gostermektedir. Caligmada, ayni zamanda salgmn siirecinin
Ogrencilerde korku ve endiseye yol agtfi, Ogrencilerin davraniglarinin  hir¢inlastigl,
sosyallesemedikleri ve yalmzlik duygusuna kapildiklar1 bu durumun da o&zgiiven eksikligini
ifade edilmistir. Calismanin bu bulgusuyla benzer sekilde Cigek, Tanhan ve Tanriverdi (2020), Covid
19 salgminin 6gretmen ve Ogrenciler {izerindeki etkisine yonelik yaptiklari ¢alismada, 6grencilerin
saldirganlik diizeylerinin artis gosterdigi, Covid-19°dan dolay1 olumsuz duygular, depresyon,

istahsizlik, asir1 stres, korku, endise ve ¢abuk sinirlenme gibi olumsuzluklar yasadiklar1 sonucuna



Aktas, N. & Coban Sural, U

ulagsmislardir. Elde edilen bulgular degerlendirildiginde 6grencilerin bdyle sikintili bir siireci ilk kez
deneyimliyor olmalari, bununla birlikte okuma yazma becerilerini hi¢ bilmedikleri uzaktan egitim
siirecinde kazanmaya ¢alismalari, yaslariin kii¢iik olmas: ve teknolojik yeterlilikler bakimindan zayif
olmalar1 gibi etmenlerin Ogrencilerin psikolojik agidan olumsuz etkilenmelerine sebep olmus

olabilecegi diisiiniilmektedir.

Birinci siif 6gretmenlerinin ve velilerin hemfikir olduklar: bir diger giicliik alan1 teknoloji ve
egitim portallari ile ilgilidir. Bu giigliiklerin basinda internetin olmayisi, internet alt yap1 yetersizligi,
saglik sorunlarinin ortaya ¢ikmasi ve teknik alt yapi (cihazin olmamasi) sorunlar1 gelmektedir.
Ogretmenler bu sorunlara ek olarak is yiiklerinin arttigini da belirtmislerdir. Uzaktan egitim siireciyle
ilgili alanyazinda yapilan calismalar incelendiginde (Atik ve Avci, 2021; Erbas, 2021; Giinbas ve
Goziikiiciik, 2020; Kirmiz1 ve Biiyiikdag, 2022; Mutlu, Yilmaz, Giiner, Doganay ve Yilmaz, 2020)
benzer sekilde internet alt yapi yetersizligi uzaktan egitim siirecinde yer alan sorunlar arasinda
goriilmektedir. Acil uzaktan egitim siirecinde Ogrencilerin nitelikli bir egitim siireci gecirmesi,
internete erisim saglanmasiyla miimkiindiir. Nitekim Rizaldi ve Fatimah (2020), 6grencilerden
beklenen 6grenme ¢iktilarinin daha iyi diizeyde olmasi igin internet alt yap1 sorunlarmin giderilmesi
gerektigini ifade etmislerdir. Teknik alt yap1 yetersizligi olarak ele alinan evde yeteri kadar teknolojik
cihazin olmamasi da uzaktan egitim siirecini etkileyen bir baska sorundur. Ozellikle kardes sayisinin
fazla oldugu g¢ok cocuklu ailelerde bu durum oOgrencilerin derslere katihmini olumsuz olarak
etkilemistir. Uzaktan egitim siirecinde &grencilerin ve dgretmenlerin ekran karsisinda uzun siire
kalmalari, 6grencilerin fiziksel ve zihinsel saghklarini etkilemis, 6gretmenlere ise fazladan is yiikii

getirmistir.

Acil uzaktan egitim siirecinde yasanan giicliiklerden bir digeri okuma alanindadir. Birinci
smif Ogretmenleri; Ogrencilerin bu siirecte akict okuma ve okudugunu anlama becerisi
kazanamadiklari, yanlis heceleme yaptiklar1 ve ses ogretiminin yiiz yiize egitime kiyasla daha geg
bittigi yoniinde goriis bildirmislerdir. Ogretmenlerin ifadeleri degerlendirildiginde, bilgisayarlardaki
ses sistemi veya internet baglantisindaki sorunlarin harf 6gretiminde sesi kazandirma asamasinda
problem olusturdugu ortaya g¢ikmistir. Alanyazina bakildiginda arastirma bulgularmi destekleyen
calismalar (Altug ve Kumral, 2021; Ozcan ve Saydam 2021; Ugur-Goécmez ve Unal, 2021) oldugu
goriilmektedir. Altug ve Kumral (2021) ¢alismalarinda, ailelerin ¢ocuklariin egitimi noktasinda daha
fazla sorumluluk almalar1 gerektigi ve sorumluluklar1 yerine getirmekte zorlanan ailelerin
¢ocuklarinin okuma becerisini kazandirmada sikinti yasadiklari sonucuna ulasmislardir. Ugur-
Gogmez ve Unal (2021) ise, dijital egitim siirecinde ilkokuma yazma ogretimindeki sorunlari ele
aldiklar1 ¢alismalarinda, 6grencilerin ekrandan okurken kelimeyi dogru okumaya odaklandiklar1 igin
anlama becerisinin eksik kaldigini ifade etmislerdir. Calismanin diger katilimc grubu olan veliler ise

¢ocuklarinin okuma siirecinde daha ¢ok sesten heceye ve heceden kelimeye gecis asamasinda
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zorlandiklarini belirtmislerdir. Tlgili alanyazin bilgisi dikkate alindiginda okuma ile ilgili uzaktan
egitimde yasanan sorunlar dogru okuma (heceleme, ses birlestirme, kod ¢6zme agisindan) ve
okudugunu anlama becerilerinin kazanilamamast iizerinde yogunlagsmaktadir. Ozcan ve Saydam’a
(2021) gore okuma yazmanin Ogrenciler igcin zevkli ve eglenceli bir siirece dontiisebilmesi igin
Ogretmenlerin derste kullanilan 6gretim yontem ve tekniklerini gesitlendirmesi gerekir. Bu gereklilik
saglanmadiginda 6grencilerin ilgi ve motivasyonlari da yok olmaktadir. Hobson ve Puruhito’ya (2018)
gore motivasyon uzaktan egitim siirecindeki canli derslerde de gereklidir. Arastirmada ortaya ¢ikan
okuma alanindaki sorunlar, 6gretmenlerin 6gretim yontem ve teknikleri agisindan smirli kalmasinin
yansimasi olarak motivasyon eksikliginden kaynaklanabilir. Bir diger husus ise okudugunu anlama
ile ilgilidir. Nitelikli bir okudugunu anlama &gretiminin gerceklesebilmesi i¢in alanyazindaki birgok
calismada (Afflerbach, 1990; Almutairi, 2018; Anmarkrud ve Braten, 2012; Ates, 2011; Brevik, 2019;
Durkin, 1978-79; Ness, 2016) okudugunu anlama stratejilerinin kullanilmas: gerektigi belirtilmektedir.
Uzaktan egitim siirecinde bu stratejilerin ne denli uygulanabildigi de tizerinde durulmasi gereken
baska bir husustur. Bu calismanin odaginda bulunmamasi nedeniyle detayl bir degerlendirmede
bulunulamasa da uzaktan egitim siirecinde okudugunu anlama Ogretimini 6zel olarak ele alan

calismalara ihtiyag oldugu sdylenebilir.

Acil uzaktan egitimde ilkokuma yazma siirecinin bir diger sacayag1 olan yazma becerisinin
kazandirilmasinda birinci sinif Ogretmenleri ve velileri okumaya kiyasla daha fazla sorun
yasadiklarin1 vurgulamuslardir. Harflerin konumunun ve yoniiniin yanhs yazilmasi ve dikte
calismalarinda Ogrencilerin zorlanmasi hem fikir olunan giigliiklerdir. Bu sorunlarin yam sira
Ogretmenler, Ogrencilerin yazilarinin okunaksiz oldugunu ve kalemi yanlis tuttuklarmni da
eklemislerdir. Benzer sekilde Kargin ve Karatas (2021) calismalarinda, ilkokuma yazma &gretimi
siirecinde &grencilerin seslerin yazim yénlerine iliskin hata yaptigini; Ugur-Gogmez ve Unal (2021)
ise, 0gretmenlerin en ¢ok belirtmis olduklar: sorunlar arasinda harfin yazimi ve sekil bozuklugu
geldigini ifade etmislerdir. C)gretmenlerin ve velilerin dikte ¢alismalarinda zorlanmalar1 bazi ¢aligma
sonuglariyla (Atik ve Avci, 2021; Ozcan ve Saydam, 2021; Ugur-Goc¢mez ve Unal, 2021) tutarlilik
gostermektedir. Ogrencilerin dikte calismalarinda zorlanmalarmin sebebi olarak &gretmenlerin bu
siirecte yeteri kadar geri bildirimde bulunamamalar: (Coruhlu ve Uzun, 2021) ve gerekli kontrollerin
eksik kalmasi seklinde ifade edilmistir. Ogrencilerin kalemi yanhs tutma ve okunaksiz yazma
problemleri de, 6gretmenlerin yiiz yiize egitime kiyasla uzaktan egitim siirecinde yeteri kadar geri

bildirim ve diizeltmede bulunmadiklari ile iligkilendirilebilir.

Birinci sinif 6gretmenleri ve velileri acil uzaktan egitim siirecinde yasanan bir diger giicliik
alaninin iletisim oldugunu belirtmislerdir. C)gretmen—veli iletisimi arasindaki sorunlar daha ¢ok
Ogretmenler tarafindan vurgulanirken, dgrenci-0gretmen ve 0grenci-ogrenci iletisimindeki giigliikler
veliler tarafindan daha fazla ifade edilmistir. Ogretmen—veli iletisimin  gliclitk olarak

degerlendirilmesinde; aralarmnda ¢ok yogun bir iletisim siireci yasanmasi ve velilerin zaman sinir1
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gozetmeksizin giliniin her saatinde iletisim kurmak istemeleri etkili olmus ve bu durum 6gretmenler
tarafindan 6zel hayatlarina miidahale olarak algilanmis ve rahatsiz edici bulunmustur. Uzaktan
egitim siirecinde bilgi alisverisi, 6dev gonderimi ve gerekli geri bildirimler daha ¢ok telefonla
gerceklestirildigi icin 6gretmenlerin yogun bir iletisim siireci yasamalar1 kag¢milmaz hale gelmistir.
Diger yandan etkili bir iletisim siireci gecirmediklerini ifade eden veliler de bulunmaktadir. Bununla
birlikte veliler, dijital ortamda sinif hakimiyeti kurmanin zor olmas: sebebiyle 6gretmen-6grenci
arasinda olmasi gereken iletisimin eksik kaldigini ve kuvvetli bir bag olusmadigini ifade etmislerdir.
Ogrencilerin birbirleriyle olan iletisimin olumsuz etkilendigi ve akran 6gretiminin geri planda kaldig
da yine veliler tarafindan belirtilen goriislerdendir. Ogrencilerin birinci sinif olmalar1 ve bu nedenle
Ogretmen ile Ogrencilerin birbirlerini yeteri kadar tanimiyor olmalarmin iletisim giigliiklerinin

yasanmasina sebep oldugu diisiiniilmektedir.

Birinci smif Ogretmenleri Ogrencilerin derse erisimi ile ilgili de sorun yasadiklari dile
getirmislerdir. Ogrencilerin evlerindeki internet ve teknik alt yapi yetersizliginden dolay1 derse erigim
saglayamadiklarini, evde uzaktan egitime katilan kardes sayisinin fazla olmasinin derse katilimda
devamlilik saglanmasini olumsuz etkiledigini ifade etmislerdir. Goren ve digerleri (2020) 6grencilerin
uzaktan egitim siirecinde derslere sinirh katilim gosterdiklerini; Cilek, Ugan ve Ermis (2021) de, erisim
yetersizligi konusunda dgretmenlerin biiyiik sorunlar ¢ektiklerini ve bu durumun 6grenciler arasinda
firsat esitsizligi yarattiginmi belirtmislerdir. Ad1 gecen arastirmalarin, mevcut ¢alismanin bulgulariyla

ortiistiigii goriilmektedir.

Ogretmenler acil uzaktan egitim siirecinde velilerle ilgili sorun yasadiklarm dile
getirmiglerdir. Ogretmenlerin ifadeleri degerlendirildiginde, velilerin egitim siirecine fazla
miidahalede bulundugu, ilkokuma yazma konusunda bilgilerinin yetersiz oldugu ve c¢ocuklarinin
egitimine yeterince destek olmadiklar1 anlagilmaktadir. Ogretmenlerin ders esnasinda 6grenciye
yonelttikleri sorularin veliler tarafindan cevaplanmaya calisiilmasi ve velilerin derse g¢ocuklariyla
birlikte katilmalar1 sonuncunda &grenciler arasinda kiyaslama yapmalar1 Ogretmenlerin siirecte
zorlanmasina sebep olmustur. Bu bulgularla tutarli olarak Kargin ve Karatas (2021) yaptiklar
arastirmada da ailelerin derse katilmasinin 6gretmenler {izerinde psikolojik bir baski olusturdugu ve
velilerin siirece miidahil olmalarindan dolayr 6gretmenlerin rahatsiz oldugu sonucuna ulagmiglardr.
Yine benzer sekilde Kirmizi ve Biiyiikdag'in (2022) calismalarinda da velilerin 6grencilere sorulan
sorularin yarutlarmi geri planda kendilerine sdyledikleri ve bu durumun Olgme degerlendirme
siirecinde 8gretmenleri zorladig: ifade edilmistir. Ilkokuma yazma siireci 6grencinin aile destegine en
¢ok ihtiya¢ duydugu donemlerin basinda gelmektedir. Covid-19 salgimi dolayisiyla egitim
faaliyetlerinin yolunda ilerlemesi igin ailelerin yeterince bilingli olmasi, ¢ocuklarin ekrami egitim
amacli kullanabilmeleri konusunda bilgilendirmeleri gerekmektedir (Garbe, Ogurlu, Logan ve Cook,

2020). Calisma bulgularinda velilerin hem ilkokuma yazma siireci hakkindaki hem de pedagojik ve
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teknolojik bilgilerinin eksik oldugu 6gretmenler tarafindan ifade edilmistir. Bu bulguyla tutarli olarak
Erol ve Erol'un (2020) ¢alismasinda veliler, uzaktan egitimin amacina ulasmadigini belirtmisler ve
bunun sebebi olarak ise bu siirecin ¢ocuklar ve ebeveynler icin yeni bir deneyim olmasiyla birlikte

ebeveynlerin pedagoji bilgilerinin yetersiz olmasini gérmiislerdir.

Bunun yam sira dgretmenlere gore veliler ile ilgili bir diger gilicliik alani veli destegi
almamamasidir. Calisma bulgular1 incelendiginde bu durumun o6zellikle kirsal kesimlerdeki devlet
okullarinda yasandigi goriilmektedir. Veli destegiyle ilgili olarak Ozcan ve Saydam (2021) da
yaptiklar1 arastirmada kirsal bolgelerde gorev yapan 6gretmenlerin veli destegi alamadig1 sonucuna
ulagmislardir. Kirmizi ve Biiyiikdag'in (2022) arastirmasinda da veli destegi alamayan 6grencilerin
ilkokuma yazma 0grenme siirecinde basarisiz olduklarimi ifade edilmistir. Nitekim ailelerin siirece
destek vermesi gerektigini, ancak dijital okuryazarlig1 diisiik olan ve egitim Ogretim faaliyetleri
hakkinda yeterli bilgiye sahip olamayan ebeveynlerin uzaktan egitimde ¢ocuklara yeterli katkiy1
veremediklerini ortaya koyan ¢alisma (Aliyyah, ve digerleri, 2020) bulgulariyla da mevcut calismanin

sonuglar1 desteklenmistir.

Calismaya katilan velilerden bazilar1 6gretmenlerin teknolojik pedagoji alan bilgisinin eksik
olmasi sebebiyle siiregte zorlandiklarini dile getirmiglerdir. Ozellikle yas grubu biiyiik olan
ogretmenlerin teknolojik yeterliliklerinin zayif oldugu belirtilmistir. Yapilan bazi arastirmalarda
(Altunkaynak ve Cagimlar, 2020; Geggel, Kana ve Eren, 2020) ortaya ¢ikan dgretmenlerin teknolojik
yeterlikler acgisindan eksiklerinin oldugu sonucu, mevcut c¢alismanin sonuglariyla benzerlik

gostermektedir.

Calismada son olarak Ogretmenlerin ve velilerin acil uzaktan egitimde ilkokuma yazma
ogretimi siirecinde yasadiklar1 sorunlara iliskin ¢6ziim 6nerileri incelenmistir. Ogretmenler ve veliler
okuma yazma basarisi ile motivasyonu artirmak igin gesitli ¢6ziim yollar1 kullandiklarim
belirtmislerdir. Buna ek olarak smif 6gretmenleri internet yetersizligi sorununu gidermek amaciyla da

¢Ozlim yollari ileri stirmiiglerdir.

Ogretmenlerin okuma yazma bagarisini artirmak igin bulduklari ¢6ziim yollars; velilere egitim
verme, dijital uygulamalar1 kullanma, ek ders yapma, 6dev verme, uzaktan egitime uygun materyal
kullanma, meslektaglariyla fikir alisverisinde bulunma, oyun oynama, 6diil ve pekistire¢ verme ve
okulda yiiz yiize egitim verme seklindedir. Daha 6nce deginilen arastirma sonuglarinda 6gretmenler
velilerin alan bilgisinin olmamasini bir giiglitk olarak belirtmislerdi. Buradan yola ¢ikarak velilerin
evde ¢ocuguna destek olmasi ve zayif 6grencinin okuma yazma basarisinin artmasina yardimei olmak
amaciyla veli egitimleri 6gretmenler tarafindan ¢oziim Onerisi olarak sunulmustur. Alanyazindaki
calismalarda da, ailelere egitim-6gretim etkinliklerini yiiriitmede yardimci olmak amaciyla egitim
verilmesi (Atik ve Avci, 2021; Erbas, 2021); dijital etkinliklere derslerde daha ¢ok yer verilmesi (Kargin

ve Karatas, 2021), derslerin oyunla desteklenmesi (Babayigit ve Giiltekin, 2019; Fauzi ve Khusuma,
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2020) ve yiliz ylize telafi egitimlerinin yapilmasi (Erbas, 2021) gibi 6neriler sunulmas: bu ¢alismanin
sonuglarin1 desteklemektedir. Velilerin ise sunduklar1 ¢6ziim yollar1 oldukga simirli olup ek kaynak
kullanma, cevresinden okuma yazma siireciyle ilgili tavsiye alma ve ¢ocuguna daha fazla ilgi

gosterme seklindedir.

Alanyazin tarandiginda ilkokul diizeyinde O6grenim goren Ogrencilerin uzaktan egitimde
derslere iyi bir sekilde motive edilmesi gerektigi (Bozkurt, 2020) ve motivasyonlarin1 artirici
etkinlikler yapilmas: gerektigi (Biyikli ve C)Zgﬁr, 2021) ifade edilmistir. Ogretmenlerin Ogrencilerin
motivasyonunu artirmak i¢in sunduklari ¢6ziim 6nerilerine bakildiginda; 6grenci ve veli ile daha fazla
iletisim kurduklari, oyun ve eglenceye derslerde daha c¢ok yer vermeye calistiklar1 ve dijital
uygulanmalardan yararlandiklar1 goriilmiistiir. Diger arastirmalarda da (Atik ve Avci, 2021; Erbas,
2021) bu bulguyu destekleyen sonuglara ulasilmis ve 6gretmenler uzaktan egitimde sorunlara yonelik
¢ozlim Onerisi olarak derslerde oyuna ve dijital uygulamalara yer verilmesi gerektigini ifade
etmislerdir. Veliler ise ¢ocuklar: ile konusarak onlar: telkin ettiklerini, ¢ocuklarina olagan siiregten
daha fazla ilgi goOsterdiklerini, o6diil veya pekistire¢ verdiklerini ve c¢alisma ortamlarini

diizenlediklerini belirtmislerdir.

Ogretmenler internet yetersizligi sorununa veliler ile birlikte ¢6ziim Onerisi bulmuslardir.
Cocuk sayisinin fazla oldugu ve internet paketinin kisith oldugu ailelerde veliler ¢ocuklarinin

derslerini 6nem sirasina koyarak ¢oziim {irettiklerine deginmislerdir.

Son olarak tiim katihmalarin, ilerleyen donemlerde ilkokuma yazma Ogretiminin uzaktan
egitimde devam edip etmemesi konusundaki goriisleri sorulmustur. Hem &gretmenlerin ve hem de
velilerin biiyiik ¢ogunlugu yiiz ylize egitimin devam etmesi gerektigini belirtmislerdir. Az sayida
Ogretmen ve veli ise yiiz yiize ve uzaktan egitim siirecinin birlikte, hibrid sekilde devam edebilecegini
ifade etmistir. Bu bulguyla benzer sekilde Kantos (2020) yaptig1 calismada, sinif gretmenlerinin
uzaktan egitim yerine yliz yiize egitimi tercih ettikleri ve Ozellikle ilkokullarda salgin déneminde

uygulanmakta olan hibrid egitim modelinin daha faydali olacag1 sonucuna ulagsmustir.

Calisma sonuglarindan hareketle, acil uzaktan egitim siireci gibi yiiz yiize egitime ara verilen
durumlarda tiim 6grencilere firsat esitligi sunmak adia 6gretmenler ve veliler tarafindan siklikla dile
getirilen internet alt yapisi iyilestirilebilir ve egitim-0gretim siire zarfinda internet erigiminin
Ogrencilere {icretsiz olmasi saglanabilir. Cocuk sayisinin fazla oldugu ailelere yeterli miktarda
teknolojik cihaz destegi sunulabilir. Ogretmenlerin ise dijital okuryazarlik becerilerinin artirilmast
adma MEB tarafindan cevrim igi platformlarda hizmet ici egitimler diizenlenebilir. Uzaktan egitim
siirecinde kullanilan dijital egitim platformlarin niteligi artirilabilir ve cesitlendirilebilir. Bu siiregte
ogretmenlerin en biiyiik destekgisi olan velilere yol gostermek adina, ilkokuma yazma siire¢ asamalar:

ve dijital okuryazarhk becerileri ile ilgili gevrimici egitimler diizenlenebilir.
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Introduction

Following the outbreak of the COVID-19 disease, education was suspended in 191 countries
around the world, and according to the United Nations Children’s Fund (UNICEF) (2020), the
education of 1.6 billion students, corresponding to approximately half of the student population at all
education levels, was interrupted. In this context, countries took various measures aimed at
preventing learning loss and put the distance education process into operation. While these
developments were taking place globally, similar measures were taken when the virus began to
appear in Turkey, and schools were temporarily closed on March 16, 2020. To avoid interruption to
the education system, as an alternative solution, a distance education system was introduced through

digital technologies.

Distance education is a planned, designed, interdisciplinary learning activity that provides
users with a wide variety of learning activities that are generally carried out using digital and written
communication resources and eliminate the limitations of time and space (Altiparmak, 2011). Distance
education activities in Turkey were carried out via various digital platforms (Zoom, Skype, etc.) and
through the Educational Informatics Network (EBA), which was actively established in 2012. Distance
education processes began to be conducted on the one hand via three separate channels: EBA TV
Primary School, Secondary School and High School, and on the other hand, through the EBA Live

Lesson Platform.

The effect of school closures on student achievement and development was realized in a short
time (Rundle, Park, Herbstman, Kinsey and Wang, 2020; Wang, Zhang, Zhao, Zhang and Jiang, 2020).
Recent studies have revealed that the closure of schools leads to irregular eating and sleeping habits,
increased screen time and stress, reduced physical activity and social interaction, and deterioration of
physical and mental health in children (Wang et al., 2020). In addition to these effects, the United
Nations Educational, Scientific and Cultural Organization (UNESCO) stated that the most significant
negative effect of the closure of schools is “interrupted learning”. The interruption of education has

had a negative impact on students’” academic achievement (UNESCO, 2020).



Aktas, N. & Coban Sural, U

The negative effects of school closures on students’ academic achievement usually occur
during the summer months. During these months, students who are away from school even for a few
months are faced with “summer forgetting”, and a decline occurs in the literacy skills of students who
have completed the first grade and advanced to the second grade (Cooper, Nye, Charlton, Lindsay
and Greathouse, 1996). A similar situation began to be experienced with the closure of schools during
the course of the pandemic, and it negatively impacted both the preservation of students’ existing
literacy skills and those of first grade students who were in the process of learning to read and write.
Bielinski, Brown and Wagner (2020) state that learning losses may vary according to grade level, while
the loss in reading will mostly occur in primary school classes. In fact, in a study in the USA in which
students from the third to the seventh grade participated, it was concluded that in the distance
education process, students could achieve only 68% of the expected literacy performance depending

on their grade levels (Kuhfeld, 2020).

In Turkey, students generally acquire basic literacy skills in the first grade, which is the
primary school starting grade. It is thought that the successful completion of the first literacy process
in the first grade will facilitate learning in higher grades and in other subjects. According to Kong
(2020), it is difficult for teachers to adapt the education process to online distance education, which is a
new learning environment. Teachers who are not used to conducting the educational process in front
of the computer have difficulty in expressing themselves, and this leads to the formation of a simple
and formless teaching language that lacks flexibility. The absence of real-time teacher-student
interaction also turns teaching activities into teachers’ “self-talking performance”. However, unlike
Kong’s, there are also studies stating that distance education offers different levels of interaction
depending on the applications used, as well as freedom of time and place (Akdemir, 2011; Isman,
2011). In this context, it is important to learn the views and experiences of first grade teachers as
implementers about how first literacy teaching takes place and its effectiveness in the distance

education process.

Due to the distance education process, students have begun to spend a significant part of their
time at home and to continue their education at home. Another group affected by this situation are
parents, who spend more time with their children than usual. Despite the general belief that spending
a long time together strengthens family ties, parents also face various difficulties in this process (Wang
et al.,, 2020). For example, as well as their children’s health and safety, parents now have to pay more
attention to their physical and emotional development and home education processes (Cluver et al.,
2020). Parents’ interest in their children’s educational activities can increase student achievement. The
active role of parents, especially those of first grade students, in the distance education process may
enable the first literacy acquisition process to be more painless. In fact, since first grade students have

not yet encountered educational activities at the primary school level, they may not yet be at a level to
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meet the expectations and competencies required of them. In this regard, parents’ cognitive
competencies and affective and behavioral orientations regarding the educational processes, and
specific to this study, first literacy teaching activities are considered important. Parents’ level of
knowledge about the first literacy teaching process and their opportunities to support their children in
this process may not be equal to each other. In this context, it is thought that the views and

experiences of first grade parents on distance education and the first literacy process may differ.

When the studies in the literature are examined, there are some studies in Turkey that include
primary education teachers’ views on distance education (Saygi, 2021; Senel-Coruhlu and Uzun, 2021;
Yilmaz, Yilmaz and Savas, 2021), and there are also several studies (Arcay-Koyuncu, 2022; Atik and
Avqy, 2021; Erbas, 2021; Giirbiiz and Yilmaz, 2021; Kargin and Karatas, 2021; Kirmiz1 and Biiyiikdag,
2022; Ozcan and Saydam, 2021; Ugur-Go¢mez and Unal, 2021) that discuss the views of first grade
teachers and the problems they encounter specifically related to first literacy. However, when the aims
and scopes of these studies were examined, it was seen that they differed from the current study in
various aspects. For example, Atik and Avc (2021) focused their study on the use of educational
technologies in first literacy teaching in the distance education process, the benefits and difficulties
created by these technologies, and solutions to the difficulties arising from these technologies.
However, other dimensions of this process apart from educational technologies were excluded from
the scope. On the other hand, Arcay-Koyuncu (2022), Giirbiiz and Yilmaz (2021), Kargin and Karatas
(2021), and Ugur-Gogmez and Unal (2021) directly focused on the problems experienced by primary
education teachers in the distance education process. The benefits of this process and the solutions to
the problems experienced were not included in the study. In the study by Ozcan and Saydam (2021),
the thoughts of primary school teachers about teaching first literacy in distance education, the ways in
which they managed this process, and the effect of this process on student achievement were
investigated. Although positive and negative aspects of distance education were mentioned in the
study, the solutions used by primary education teachers in the face of the difficulties they experienced
in the process were not included. The studies that most overlap with the current study in terms of
scope belong to Erbas (2021) and Kirmizi and Biiyiikdag (2022). However, as in the other studies, the
fact that only the opinions of primary education teachers were obtained in these studies and that they
do not include the opinions of first grade parents, who are another stakeholder in the process and who
are at least as involved in the distance education process as teachers and students, distinguishes the
present study from those studies and makes it important. In the literature review that was conducted,
studies were also found that revealed parents’ views on distance education (Arslan, Gorgiilii-Ar1 and
Hayir-Kanat, 2021; Erol and Erol, 2020; Giinbas and Goziiguk, 2020; Yilmaz, Mutlu, Giiner, Doganay
and Yilmaz, 2020) and on the first literacy process in distance education (Altug and Kumral, 2021).
However, these studies were conducted with parents whose children were educated at different levels

and they did not provide data on the first literacy process. In the study by Altug and Kumral (2021),
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which was conducted specifically on the first literacy process, parents” views only on early reading
education were included. Other dimensions of the first literacy process and teachers’ views were not
included in the study. All things considered, since no study was found in the literature that overlaps
with the current study in all its dimensions or evaluates the first literacy process in distance education
in line with the views of both primary education teachers and parents, it is thought that this study will

contribute to closing this gap.

From this viewpoint, this study aimed to examine the effects of the emergency distance
education process, which began to be implemented following the outbreak of the COVID-19
pandemic, on first literacy teaching within the framework of the experiences and opinions of first
grade teachers and parents. In line with this aim, answers were sought to the question, “What are the
experiences and opinions of first grade teachers and parents whose children are studying in first grade regarding

the effect of the emergency distance education process on first literacy teaching?”
Method
Research Model

In this study, the basic qualitative research method was used. “Basic qualitative research is
concerned with how people interpret their lives, how they construct their worlds, and what meaning they add to
their experiences. The goal here is to describe how people perceive their lives and experiences.” (Merriam, 2018,
p-23). In this study, since the aim was to reveal how first grade teachers and parents made sense of
their experiences of the emergency distance education process in first literacy teaching, it was

considered appropriate to use the basic qualitative research method.
Study Group

The study group consists of sixteen first grade teachers working in public and private primary
schools in different provinces of Turkey in the 2020-2021 academic year, and nine parents of first
graders. Participants were selected by criterion sampling, one of the purposive sampling methods.
Care was taken to ensure that the teachers involved in the study had experience in teaching first
grades and fostering first literacy skills in their students in an online environment during the distance
education process. In addition, to allow teachers to make comparisons with the distance education
process, the fact that they had taught first grades at least once in the face-to-face education process
was considered as a criterion. Furthermore, the condition that the participating parents had children
who were in the first grade of primary school and who had experienced learning the first literacy

skills online was observed. Data of the study group are presented in Table 1.
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Table 1. Information on descriptive characteristics of participants
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Data Collection Tools

As the data collection tool in the study, semi-structured interview forms prepared separately
for teachers and parents by the researchers were used. After the interview questions were prepared,
two experts in the field of primary education were consulted for their opinions. Based on the experts’
opinions, the necessary revisions were made and the questions were finalized. Before the actual
implementation was made, a preliminary interview was held with one primary education teacher and
one first grade parent in order to ascertain the clarity of the questions. After the necessary revisions
were made to the form based on the preliminary interviews, the actual implementation was started.
The prepared questionnaires consist of two parts. In the first part of the questionnaires, there are
questions asking teachers and parents for personal information, while in the second part, there are
questions asking participants to share their views and experiences about the first literacy teaching

process in distance education.
Data Collection

The data collection process of the study began in May in the second semester of the 2020-2021

academic year and continued until October in the 2021-2022 academic year. Participation in the study
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was carried out on a voluntary basis. Interviews with the participants each lasted half an hour on
average and were held through digital platforms or via telephone calls. To prevent data loss in the
interviews, voice recordings were made, and in this regard, the participants were informed and their
consent was obtained. Within the scope of the study, participants’ identities were kept confidential

and teachers were coded as T1, T2, ..., etc., while parents were coded as P1, P2, ..., etc.
Data Analysis

For the analysis of the data, the participants’ responses to the interview questions were
analyzed based on the content analysis method. In content analysis, similar data are gathered within
the framework of certain concepts and themes, and are organized and interpreted in such a way that
the reader can understand them (Yildirim and Simsek, 2016, p. 224). The data of this study were first
coded independently by two researchers. Afterwards, the researchers came together and the sections
with disagreement were reviewed. After consensus was reached, a framework was created and the
responses given by the participants were gathered under certain themes and categories. The created
themes and categories were reviewed again, and then two experts in the field of first literacy teaching
were consulted for their opinions, and by taking these opinions into account, the necessary revisions

were made and the themes and categories were finalized.
Validity and Reliability

To ensure validity, the methods of transferability and detailed description were used in the
study; to ensure reliability, the methods of consistency and confirmability were used. Participants
contributed to the study on a voluntary basis. No individual interpretations or inferences were made
during the interviews. After the study data were coded, the opinions of two academicians working in
the field of primary education were sought. Verbatim quotations of participants’ views have been

included.
Ethical Permission for the Study

In this study, all mandatory rules specified in the “Scientific Research and Publication Ethics
Directive for Higher Education Institutions” were observed. None of the actions specified under the
heading “Actions Contrary to Scientific Research and Publication Ethics”, which is the second part of

the directive, were taken.

Information on ethics committee permission: Name of committee that made the ethical evaluation =

Selcuk University
Date of ethical evaluation decision = 11.03.2021

Ethical evaluation document number = 44672

178



KEFAD Cilt 24, Say1 1, Nisan, 2023
Findings

Data on the experiences and opinions of first grade teachers and parents regarding the process
of first literacy teaching in the distance education environment were gathered under three themes as a
result of the analysis of their answers to the open-ended questions. These themes are: (1) emergency
distance education: benefits, (2) emergency distance education: difficulties, and (3) emergency
distance education: solutions. Various categories are included under each theme. Categories under the
theme of emergency distance education: benefits are: “technology and educational portals” and “teacher-
parent communication”. The theme of emergency distance education: difficulties is separated into eight
categories: “psychological process”, “technology and educational portals”, “reading process”,
“writing process”, “communication”, “accessing the course”, “parent factor” and “teacher factor”.
Finally, the theme of emergency distance education: solutions is grouped under three categories:
“solutions to increase literacy achievement”, “solutions to increase motivation” and “solutions to the
problem of inadequate internet access”. According to the first grade teachers and parents, “technology
and educational portals” benefited the education process in some respects, but caused various
difficulties in other respects. Therefore, this category belongs to both the benefits and difficulties themes.
Similarly, teacher-parent communication in the emergency distance education process was considered
both as a benefit and a difficulty (under the communication category). The schema of the themes and

categories is presented in Figure 1.
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Era Dif-Ficulties

- psychological process
- technology and educational
plelarel
) - reading process
Distance - writing process
Education - communication
- accessing the course
- parent factor
- Teacher factor

Emerﬂenc.y

Solutions

Figure 1. Themes and categories obtained as a result of content analysis
Content analysis of the interviews held with teachers and parents was performed separately.
However, since the findings obtained from both groups are similar, they are presented together under

the heading of “Findings”.
Theme 1: Emergency Distance Education: Benefits

Under the theme of benefits of the emergency distance education process, according to the
teachers, this process offered various opportunities through technology and educational portals and
strengthened communication between the teacher and parents. From the perspective of the parents,

the only benefit that emerged was the strengthening of teacher-parent communication.

Category 1: Benefits of technology and educational portals: According to the first grade teachers,
technology and educational portals were the elements that provided the most important benefit to the
first literacy teaching process in distance education. The codes included in this category are shown in

the diagram below.

—Enablinguse of video (N: 5)
= Oftfering fun activities (N: 4)

Benefits of Technology Teachers'

and Educational Portals ~ Views = Being interactive (N:3)

~ Appealing to ditferent senses (N: 2)

=Facilitating homework assignment (N: 2)

Figure 2. Codes for benefits offered by technology and education portals.
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Firstly, teachers stated that the videos in the EBA prevented students from becoming bored
during the teaching process, attracted their attention, held their attention, and facilitated teaching.
Teachers especially stated that audio teaching was easier compared to face-to-face education, and that
the main reason for this situation was video content. The following examples reflect teachers’ views
and experiences on the benefits of using video:

“I also benefited from videos in training. I don’t have a projector with my computer at school

right now. So I'm providing normal education, it’s still old-style. We don’t have a smart board

or anything like that. Using that technology, first sensing the sound from the visual, which
things contain the sound, etc.... They felt more at ease in distance education, in terms of

perceiving the sounds. I think giving the sounds was easy.” (T3-State-affiliated village school-
Hatay)

“... As an advantage, they prepared videos, for example. We had ready-made videos or we
could upload videos ourselves to the EBA system. We used them in teaching literacy. For
example, the pronunciation of the letter, the direction of the letter, the syllable, combining the
letters, forming the syllable, forming the word, videos were prepared about those. They
attracted the children’s attention. It was positive in that respect.” (T5-State school-
Ankara/Kahramankazan)

Teachers stated that in addition to the use of videos, the fun activities offered by technology and
educational portals, and the fact that these portals appeal to different senses and are interactive facilitated
the teaching of first literacy. In addition, teachers stated that they used different educational portals
(e.g., Okulistik, Morpa Kampiis, etc.) apart from the EBA. Examples of teachers’ statements on this
subject are as follows:

“There were also some very nice activities related to letters in the EBA. I used them as well.

There is also Okulistik, you know, I used the educational portal there. ... I mean, if there is

internet at school, I can use it often in the classroom, because they love it so much. They

understand things better by watching them with animation.” (T2-State school-
Ankara/Kahramankazan)

“I utilized the educational portals easily, and I saw a lot of benefits, because they appeal to
children both visually and aurally. ... We also did activities together on the EBA and
educational portals, and the children did them. In that way, they participated as well.” (T7-
State school-Ankara/Sincan)

Another benefit of technology and educational portals for teachers was that they facilitate
homework assignment. Teachers made statements to the effect that sending videos and documents
related to first literacy teaching in the EBA as homework made their work easier.

“l sent the videos for teaching sounds as homework through the EBA. They were very

effective.” (T3-State-affiliated village school-Hatay)

Category 2: Benefits of teacher-parent communication: It was frequently stated by both teachers (N:
8) and parents (N: 6) that communication between teachers and parents was much more frequent and
effective in the distance education process compared to face-to-face education. Teachers stated that
they did not see the parents much in the face-to-face education process, that even participation in
parents’ meetings was limited, and that the parents were hesitant to communicate with the teacher.

However, due to the fact that students did not yet know how to read and write or how to use the
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educational portals in the distance education process, almost all of the parents participated in the
classes with their children, and this situation broke the ice between teachers and parents and initiated
an obligatory communication between them. Teachers mostly sent the homework assignments to
parents via telephone, and the parents forwarded their children’s homework to their teachers.
Moreover, the teachers gave feedback on the completed homework via the parents. This situation also
increased the communication between teachers and parents. Examples of teachers’ and parents’ views
regarding communication are presented below:

“It was so much more frequent than the normal process, almost two or three times, because

we had to reach the parents at every point when we had difficulties in reaching the child.

Parents needed us mostly when there were difficulties. We had to communicate a great deal

with the parents in the areas that the child needed and on the points that we needed to
complete.” (T10-Private school-Istanbul/Zeytinburnu)

“We were really in constant dialogue with his teacher. We spoke on the phone. We asked
about his homework, and we texted each other all the time. It was always positive, we did not
have any problems in that sense.” (P6-State-affiliated village school-Ardahan)

Theme 2: Emergency Distance Education: Difficulties

“It’s not like school. It’s not like education at school. It is more difficult, there is a lack of time,
it ends immediately after thirty minutes.” (P5-State school-Ankara/Bala)

“

. at present, their reading speed is not equivalent to that of their reading speed in the
classroom [in face-to-face education]. They're slower, they’re lagging behind.” (T11-Private
school-Bursa/Osmangazi)

The above quotations can be given as examples of the difficulties experienced by the
participants during the distance education process. Due to the purpose of the study, it was an
important criterion for the researchers that all the difficulties included under this heading were
related to the distance education process. Both teachers and parents were asked whether the
difficulties they mentioned were also experienced in the face-to-face education environment, and it
was confirmed that they stemmed from the distance education process. The difficulties experienced by
the participants in face-to-face education and which were not due to distance education are not

included in this category.

Based on the results of the content analysis, the difficulties experienced by both teachers and
parents were the psychologically negative impact on students in the emergency distance education
process, problems arising from technology and education portals, difficulties in the reading and
writing process and the negative impact on teacher-parent-student communication. Unlike the
parents, the teachers also stated that there were difficulties in accessing the course and difficulties
arising from parents. According to the parents, however, problems originating from teachers

sometimes emerged.

Category 1: Difficulties related to the psychological process: In the psychological process category,

data on the effect of the emergency distance education process on the psychological state of the
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students are presented. The opinions of teachers and parents on students” psychological difficulties
were sometimes similar and sometimes different. The following diagram includes the opinions and

experiences of participants regarding students’ psychological state.

Teachers’ Views Parents’ Views

- Lack of socialization

- Lack of bonding (T: 4) (P:1)
- Irritability (T: 2) - Developing a
dependent personality

(P: 1)

Figure 3. Codes for difficulties related to psychological process.

As can be seen in Figure 3, the most important psychological difficulty observed in students
by both teachers and parents was lack of motivation. According to the teachers, the distance education
process caused students to become bored in the first literacy teaching phase. The students did not
want to participate in the classes and showed signs of waywardness and boredom. Teachers stated
that keeping students in front of the screen for six lessons in distance education was very difficult
considering their ages. They also mentioned that the family’s interest in the child’s education was an
important factor in terms of motivation level. However, according to the teachers, students who had
received preschool education became accustomed to distance education more easily and quickly,
while students who had not received it experienced adaptation problems. Below are some quotations
from teachers’ views on motivation:

“Obviously, their motivation was low. In the end, we did face-to-face education occasionally,

but we were in distance education most of the time. We naturally became virtual for them.

You know, learning by touching and seeing them face-to-face in the classroom is different. In

the same way as they watch TV, I became like that for them, that is, I was a virtual teacher.

Therefore, the children’s motivation inevitably dropped and it was not productive.” (T6-State
school-Bursa/Gursu)

“The students became very bored, they didn’t want to take part in the lessons. For example,
some of them participated in the classes mostly with their mothers’ participation and forcing
them to take part.” (T13-State school-Ankara/Cankaya)

Similar to the teachers, the parents stated that low motivation in their children led their

children to be unwilling to participate in the lessons and literacy activities.

“She was very happy when we enrolled her in school, she was happy that she would have
friends and so on. Then, when school closed, she faltered. In online education, she became
weary and bored, she did not want to read, she did not want to do things, and she did not
want to write. She couldn’t do her homework because of the switch to distance education.”
(P5-State school-Ankara/Bala)
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The adaptation problems experienced by students were another difficulty that teachers and
parents agreed on. Teachers experienced the adaptation problem due to the fact that students had
difficulty in conforming to the school and classroom rules with the switch back to face-to-face
education after the distance education process had ended. Parents, on the other hand, stated that
children had difficulties in the use of the internet and technological tools during the transition to
distance education and that they could not adapt for a certain period of time. It was also expressed by
both teachers and parents that students had fear and anxiety of being infected with COVID-19 disease.
Some examples of teachers’ and parents’ views on the problems of adaptation and fear/anxiety are
given below:

“They had a hard time adapting to school. We observed this very clearly on our return. Even

now, for example, it's been a month, or even more than a month. We still have problems, yet

we didn’t even have such problems when school was opened from time to time last year, even

though they were first graders. But when they came back as second grades this year, we had a
severe compliance problem regarding the rules.” (T1-State school-Bitlis)

“

. of course they had fears and anxieties due to the disease.” (P2-State school-Ankara/
Kahramankazan)

Unlike the parents, the teachers also mentioned that students had difficulties in establishing
bonds with themselves and their friends. According to the teachers, unlike in the classroom, the lack of
interaction between the teacher and the students prevented the establishment of a bond between
them, and similarly, an emotional bond could not be established among students who only saw each
other on the screen.

“This online process has been rather difficult, both for the children and for us, because it was

not something we had ever encountered. Physical contact with children in a classroom,

especially a pat on the head, a hug, or saying ‘Well done!” is always more important for them.

There is a heartfelt attachment to the teacher. Even when teaching letters, if the student is not

in positive communication with you, learning does not take place. The child might not even

sense it, but just going over to the child and saying ‘You can do it’, patting his/her head,
taking his/her pencil and saying ‘Look, let me write, you can write like me’ is the part that
does the job. You have to provide education in the bond of love given in the family face-to-

face. When online, the student only hears your voice and tries to establish a bond with your
voice.” (T12-Private school-Ankara/Cankaya)

Teachers also stated that students displayed irritability following distance education.
“...since children are very restricted at home, they want everything at school to be the way

they want, and they become very irritable when it is not.” (T10-Private School-
Istanbul/Zeytinburnu)

Different from the teachers, the points that the parents mentioned regarding the psychological
process were the inability to socialize and development of a dependent personality. The fact that their
children did not go to school and could not meet their friends due to the pandemic caused them to be
negatively affected socially. Moreover, continually participating in lessons with an adult in the
distance education process developed a belief in children that they could not carry out this process

alone and led to a lack of self-confidence. One parent’s opinion on this issue is as follows:
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“... 1 was with him all the time and do you know what has happened now? My child can’t
study alone anymore, he is afraid that he won’t be able to do it. I will also meet our teacher,
although in fact, we can’t get very close because of the pandemic. So I'll sit next to him now,
and even if it's a question he knows, I'll give my approval like that. It has made him
dependent on me. It has probably affected his self-confidence somewhat. He doesn’t indicate
the answers without my approval. ... Sometimes when I left if I had work to do, the child
would cry, saying ‘Mummy, please come here’. It has been difficult in that sense. The child’s
self-confidence has also been affected.” (P4-State school-Ankara/Kahramankazan)

Category 2: Difficulties arising from technology and educational portals: The main problems faced
by first grade teachers and parents regarding technology and educational portals in the distance
education process were the lack of internet and inadequate internet infrastructure. The lack of technical
infrastructure (device), causing health problems and increasing teachers’ workload were also among the
difficulties arising from technology and educational portals. Under the theme of difficulties, the codes

belonging to the category of technology and educational portals are summarized in Figure 4.

=Lack of internet and inadequate internet infractructure (- 9-P: 4)

Difficulties Related to = Causing health problems (7 2-P: 3)
Technology and =
Educational Portals L1 5ck oftechnical infractructure (device) (T+ 2-P: 1)

. Increasing teachers' workload (7 2)

Figure 4. Codes for difficulties created by technology and educational portals.

According to first grade teachers and parents, the inability of the first literacy process to
function efficiently in distance education was due to the fact that some of the students did not have an
internet connection at home or that the existing internet connection was inadequate in terms of
infrastructure. Parents stated that their children could not participate in distance education because
they did not have an internet connection at home. Some parents stated that they bought internet
packages for their phones, but that the internet packages were insufficient due to the large number of
siblings and the participation of several children at the same time. The inadequacy of the existing
internet infrastructure also negatively affected the first literacy process in distance education. The
majority of the participants stated that they had problems connecting to the EBA and that they were
disconnected from the system many times. This situation caused the process to be interrupted and led

to distraction and problems with focusing in students.

The lack of devices such as computers, tablets and phones was considered as a lack of technical
infrastructure and negatively affected the participation of students in classes, especially in homes with
a large number of siblings. Due to the lack of a device at home, siblings were connected to their classes
on the same device in turn, and therefore they could not take part in many lessons. Moreover, it can be

seen that these problems related to the internet and technical infrastructure were mostly reported by
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participants in state schools. Some excerpts from the statements of teachers and parents about these

codes are as follows:

“Most of the time it was cut off. We had a lot of problems because of the density. We tried to
specify different lesson times. That’s why it wasn’t very productive. We couldn’t enter all the
time. If I entered, parents could not enter. In other words, they could not enter the specified
class; for example, we often entered by sending a link.” (T1-State school-Bitlis)

“The area where I had difficulty was the tablet problem. I gave my own phone. There were
too many children. Both the phone and the tablet at the same time, three [children] at once
was very difficult.” (P6-State-affiliated village school-Ardahan)

Due to the nature of the distance education process, the necessity of being in front of the

screen all the time caused certain health problems such as headache, tiredness and watering of the eyes,

weariness, inactivity, neck strain, distraction and screen addiction.

“They were in front of the screen for too long. Many of their physical activities ceased. She
stared at the screen for hours. Her eyes got tired. While we were telling her not to look at the
screen so much, all of a sudden everything started to take place on the screen.... If we use such
digital applications on the internet every minute, if we go on in this way, then I think it creates
a serious distraction.” (P9-Private school-Ankara/Cankaya)

In addition to the above, teachers stated that the distance education system increased their

workload, due to checking homework and giving feedback over the telephone outside of class hours.

One teacher’s view regarding this situation is as follows:

“... it had negative aspects in terms of working hours. We had to assign all our weekly lessons
to the EBA. For example, I enter classes for thirty lesson hours a week. I have to assign these
thirty hours of lessons here one by one. I have to designate it so that the child can take part in
that lesson. This has led to such a great workload for us. You know, while I could finish most
of my work at school in normal times, my phone would not leave my hand until eleven in the
evening during distance education.” (T2-State school-Ankara/Kahramankazan)

Category 3: Difficulties experienced in the reading process: According to the participants, distance

education led to various problems related to the reading process. The difficulties expressed by

teachers and parents in this regard are different from each other. The opinions of teachers and parents

on the difficulties experienced in the reading process are given in Figure 5.

~Reading fluency problem (N: 7)

= Artificial/digital sound problem (N: 4)
Teachers' . .

~  Views -Reading comprehension problem (N: 3)

_ Misspelling problem (N: 3

Difficulties Related to petie P -3
Reading Process = Problem of late completion of teaching sounds (N: 2

Parents’ = Problem of forming syllables from sounds (N: 3)

Views

- Problem of forming words from syllables (N: 3)

Figure 5. Codes for difficulties experienced in reading process.
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As can be seen in the figure, in the teachers’ opinion, the most important problem was that the
students could not acquire reading fluency skills. In this regard, teachers emphasized reading speed (N:
5) and correct reading (N: 2), which are components of reading fluency. The teachers stated that their
students’ reading speed was very low when compared to the first grade students they had taught
before. In addition, it was stated that incorrect reading increased because the miscues made by the
students during the distance education process could not be responded to in a timely and direct
manner.

“Our biggest difficulty was that we didn’t come face-to-face with the children much, so there

was a lot of incorrect learning. For example, the child omits the syllable. He/she omits the

sound. Let’s say he/she reads the beginning and makes up the end. Now, at school, we can
monitor this more easily because it is face-to-face. We can go syllable-by-syllable, but at home,

the child reads what he/she sees. Since the family was not very interested, there was a lot of
incorrect learning.” (T1-State school- Bitlis)

Artificial/digital sound coming from technological devices also caused teachers to have
difficulties in teaching sounds.

“... Regarding the letters they don’t know, no matter how close we get to the camera, no

matter how much we raise our voices, in the end, a digital sound is transmitted over. This was

rather more difficult online as well. You press, you try to show your mouth. Look, it’s as if my

tongue is between my teeth. It's not like in the classroom, it takes some time.” (T11-Private
school-Bursa/Osmangazi)

Some teachers mentioned that reading comprehension was also negatively affected in distance
education. Teachers stated that there were fewer reading comprehension problems in face-to-face
education.

“Yes, they can read and write, but the reading comprehension part progressed much more

rapidly with my face-to-face students. The online process slowed down this part a bit more.”
(T11-Private school-Bursa/Osmangazi)

Students’ incorrect learning of spelling was also regarded by teachers as a difficulty arising
from distance education. It was observed that students made spelling errors during the word,
sentence and text reading phase when all syllables forming a word were written in the same color.
One teacher expressed her opinion on this issue as follows:

“For example, I see that a few of my students combine syllables incorrectly. For example,

he/she will say arkadas [friend | as ark-a-das. I'm telling you, we didn’t do anything like that.”
(T4-State school-Ankara/Mamak)

Furthermore, some teachers stated that in distance education, the teaching of sounds was
completed later than in the face-to-face education process.
“I have a good group right now. I can say they are the best in school. Most of them went to

kindergarten, you know, a smart group. Despite this, we were unable to finish the sounds by
the end of the first semester. Teaching of letters continued until April.” (T1-State school- Bitlis)

The difficulties experienced by the parents regarding the first literacy process in distance

education emerged at the stages of forming syllables from sounds and forming words from syllables.
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“She read syllable-by-syllable for a while when reading, in other words, it took a long time.
More precisely, she had trouble combining the syllables for a time, she could not combine the
syllables in her mind. She always tried to syllabify words, as in e-gi-tim [education]. When she
increased the number of books she read, she wunderstood.” (P9-Private school-
Ankara/Cankaya)

Category 4: Difficulties experienced in the writing process: First grade teachers and parents stated
that in distance education, more problems were experienced in the writing process compared to
reading, and that the most significant difficulties were related to the position and direction of the
letter. Both groups of participants agreed that there were difficulties with dictation exercises. In
addition, unlike the parents, the teachers also mentioned that students’ writing was illegible and that
they held the pencil incorrectly. Opinions about the difficulties regarding the writing process are

presented in Figure 6.

Problems with position of letters (7 9-P: 1)

— Problems with direction of letters (T: 8-P: 2)

Problems with dictation exercises (T: 2-P:1)

Illegible writing (7. 3)

Holding pencil incorrectly (7: 1)

Figure 6. Codes for difficulties experienced in writing process.

Teachers stated that they mostly had difficulties with the position of the letters. Students found
it hard to position the letters on the line. Since the first group of letters (e, 1, a, k, i, n) was not
completed by the time of the switch to distance education, students learned letters with tails for the
first time in distance education. Because the teachers could not see the errors or give direct feedback,
especially the position of the letters with tails was learned incorrectly. This problem was mentioned by

a parent as well as by teachers.

“Reading was a bit better, but we had real difficulties with writing. Even though I always say
that the letters with legs should descend, since the person accompanying the children, who
writes to correct them exactly, and the person who has [the letters] written does not know
them very clearly, there are still people who write them above [the line]. (T4-State school-
Ankara-Mamak)

Another important problem was related to the direction of the letters. Again, the teachers mostly
stated that the students wrote the letters backwards. Some students wrote letters from bottom to top
instead of from top to bottom, imitating the shape of the letter but starting the letter from an incorrect
starting point and writing from a different direction. Teachers associated this situation with the lack of
necessary monitoring, feedback and correction stages in distance education. The following quotations

summarize this situation:
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“... the children came to school once, and I saw that they first made the circles of the Bs and
then they drew the straight lines. The Ds are a pattern, so they too are formed like that. There
were those who did the As differently, so when we came to school after teaching remotely, we
saw that the children could not write them in the way we taught them at school, they were
different, and each one was different depending on their own minds. For example, in formal
education, it could be face-to-face, two or three children would write in the opposite direction
to the one you taught. Now there are ten to fifteen. You see, even the child who reads the best
writes T and L wrongly. This is actually a general problem. For example, we talk to the other
teachers, this is a common problem. ... Yes, you teach, but you do not understand the feedback
in distance education. The parent has the homework done and sends it, did the child really do
it or not, did the parent hold his hand and have him write it, or did the parent tell him to do it
like that?” (T9-Private school-Ankara/Cankaya)

“There were letters that she wrote backwards. Of course, she especially wrote letters like g, g,
and y backwards.” (P8-Private school-Konya/Meram)

It was also stated by the participants that problems were experienced in dictation exercises.
“He cannot write what you say, for example. He cannot do dictation. Give the child the same
text, and he can read it. But when you say it, he doesn’t write the vowels, for example. Now he
doesn’t say kk, he says ke. He perceives it as if it has an e next to it. You can’t see the e while he

writes a word about it. He only writes the consonants. There were problems like these when
we had distance education.” (T1-State school-Bitlis)

Teachers also stated that the students” writing was illegible, that their notebooks were untidy, and
that there were students who held the pencil incorrectly.
“There are difficulties in writing, there are still students who hold the pencil incorrectly. If it

were in the classroom, I would warn them as I am always in control. But at home, the family
doesn’t know, they think he/she is writing.” (T16-State school-Tokat/Center)

Category 5: Difficulties in communication: The increase in teacher-parent communication in the
distance education process caused difficulties in some respects. In this context, while teachers mostly
referred to problems in teacher-parent communication, parents mentioned problems in teacher-
student communication, and communication among students, besides the problems in teacher-parent

communication.

Problems with teacher-parent communication (7: 7-P: 2)

Problems with teacher-student communication (P:3)
Problems with communication among students (P: 1)

Figure 7. Codes for difficulties related to communication.

First grade teachers stated that in distance education, the main problem in teacher-parent
communication was that they were obliged to communicate a lot with parents (T:6). The teachers stated
that they were disturbed by calls from the parents at all hours of the day, regardless of a certain time
limit. Teachers emphasized that they had no private lives left and that their limits had been exceeded.

In particular, they mentioned that the process of sending homework and giving feedback on the
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homework they gave increased the telephone traffic between themselves and the parents. One

example of a teacher’s opinion is as follows:

“We were already in a lot of contact with parents. Since we were in the distance education
process, the parents would constantly ask us about things they did not understand. For
example, they would send homework at two in the morning. Although I said until ten or
eleven, homework was still coming. I constantly had to check it. I mean, nobody had a private
life left anymore, frankly. Until the reading and writing teaching was over, they would ask,
"My teacher, is it like this? My teacher, is it like that? How will we do it, my teacher?” We were
in constant communication with parents. You know, this communication occurs at normal
times as well, but never as often as that." (T5-State school-Ankara/Kahramankazan)

One teacher mentioned that teacher-parent communication was not as effective as in face-to-
face education. Similarly, parents also emphasized that the communication process with teachers

could not be carried out as effectively as in face-to-face education.

“We were in constant contact with the class teacher, we texted each other. We had meetings
via Zoom as well, and our class teacher showed great interest in each of them, but of course it
is not the same as face-to-face. I was going to ask the teacher four or five questions, but you
could only ask one or two questions, because there was limited time. If she spared two
minutes for each parent, you could only ask that many questions in those two minutes, but it’s
not like that in face-to-face.” (P8-Private school-Konya/Meram)

Unlike the teachers, another problem that parents mentioned regarding communication was
concerned with teacher-student communication. It was stated that teachers could not spare time for
communication and establishing bonds with students due to the difficulties in maintaining control of

the class in the distance education process. Below is a sample parent view:

“

. of course there could not be as much communication as in face-to-face. Moreover,
considering that the teacher had 25 other children to take care of and it was more difficult to
control the class during the distance education process, it is possible to say that their
communication remained limited. ... of course, being in the class and being in control of all
students is not the same thing as taking care of each child individually. Although we could
contact his teacher whenever we needed, my son’s communication with him was
incomparably more limited than in face-to-face education.” (P1-State school-
Ankara/Etimesgut)

Moreover, one parent stated that communication among students was also negatively affected
during the distance education process. She stated that students learn from their friends as well as from
their teachers and that peer learning could not be achieved in distance education.

“Now at school, the child does not learn only from the teacher. She also learns from her other

friends, in the classroom environment. In other words, peer learning has actually been

impaired. We even had problems with holding the pencil. For instance, if she sees an example

in someone else, if three people or four people are holding it like that, she will say, ‘Let me
see.” ” (P2-State school-Ankara/Mamak)

Category 6: Difficulties in accessing the course: Only teachers (N: 7) stated that students had
problems related to accessing the course. Teachers reported that access to the course was at a low level.
It was stated that this situation was mostly caused by the lack of internet and inadequate technical

infrastructure in the students’ homes. It was reported that many students could not take part in the

190



KEFAD Cilt 24, Say1 1, Nisan, 2023

classes or could not maintain continuity due to students’ inadequate internet packages and the high
number of siblings participating in classes at home via distance education. There were also teachers
who stated simply that access to the course was negatively affected, regardless of inadequate technical

infrastructure and internet. Below is a sample quotation from teachers’ opinions:

So I have nineteen students, yet only three or four of them were able to participate, and even
that was very difficult. Those three people were constantly changing. Nine people in all could
be reached. But those nine people could not always enter the class, because they entered from
their mother’s or father’s phone. There were too many children in a home. The internet was
insufficient. As long as they had the internet, they would take part in my class. If they did not
have it, this number would drop to zero. There were also times when they could not enter at
all. Think about it, you teach the sounds, you teach the syllables, you switch to reading, the
child is in one lesson, but he/she is not in the other lesson. But there is another child. This time
you teach the same lesson again.” (T1-State school-Bitlis)

Category 7: Difficulties related to the parent factor: Teachers stated that they had some problems
with the parents during the distance education process. The codes obtained from teachers” opinions

regarding the difficulties with parents are included in Figure 8.

Parents' intervention in process (N: 5)

Difficulties Related to __ Teachers'

Parent Factor Views Parents' lack of content knowledge (N: 3)

Lack of parental support for process (N: 2)

Figure 8. Codes for difficulties related to parent factor.

According to the first grade teachers, the most important problem stemming from parents was
their desire to intervene in the process. The teachers mentioned that due to parents’ intervention, they
could not obtain objective answers to the evaluative questions they posed to the students. Some
parents tried to secretly tell their children the answers to the questions asked by the teachers. For
example, in dictation exercises, the behavior of writing words spoken by the teacher on a piece of
paper and showing it to the child was frequently encountered. Teachers stated that this situation was
the biggest obstacle to their evaluation. One of the examples reflecting teachers’ general views on the

subject is given below:

“While I was reading, it happened, for example, that the mother or father could not be seen
behind the computer, he/she was saying it from behind. We couldn’t interfere with them,
because we couldn’t see them. I would ask a question and the child’s mother would show the
answer or write it on a piece of paper. She would give the answer to the question without me
seeing it. That’s why we couldn’t get any real feedback. We wanted a video, for example, and
the mother used to read the script many times, have it memorized, and shoot the video like
that. Or, I would have it read during the live lesson, for example. I said the families should get
out. Well, the families weren't leaving, they could speak from behind. ... We couldn’t do
dictation much. Why? As you can see, we had a problem with the parents, especially. In
dictation, he/she wrote it on a piece of paper, and the child wrote it by looking at that while I
was dictating. You know, regarding a great many evaluations, we couldn’t evaluate
objectively.” (T5-State School-Ankara/ Kahramankazan)
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Another problem arising from parents was that they passed on incorrect information to their
children due to insufficient content knowledge. In particular, in the implementation of the sound-based
sentence method, teaching is carried out through sounds instead of letters in the first literacy process.
However, due to the lack of content knowledge, some parents taught their children consonants by
adding a vowel next to them (E.g., le, ke, etc.). In addition, there were difficulties in spelling, again due
to parents’ transfer of incorrect information.

“The students to whom I used to teach literacy face-to-face wouldn’t have had so many

misspellings, because we could display the syllables there one by one ourselves. We were able

to monitor the children individually. We could correct them while we had them read. But the
mother did not correct them at home, for example. I still have parents who do not know about
syllabification. For example, since we have it read with the sound method, the parent would

say the normal sound of the letter, for example, he/she would say ‘me’. Well, we would say,
“You won't call it me, you'll say mmm’, but...” (T5-State School-Ankara/ Kahramankazan)

According to the teachers, another difficulty related to the parents was inadequate parental
support. In the examination that was made, it was seen that this situation mostly occurred in state
schools in rural areas. One example teacher statement was as follows:

“So some go forward on their own, but with others, it’s just excuses all the time. Seeing

WhatsApp messages after three days, ‘I have no internet’.... But there’s a process, a sequence

to it. I always say that even if you do not have internet, even if your WhatsApp and phone are

broken, they all live next to each other in the village. You will go. You will inquire and
investigate and keep track of every piece of homework, because I send both private messages

and WhatsApp messages, and call them as well. I really had a hard time in this process.” (T3-
State-affiliated village school-Hatay)

Category 8: Difficulties related to the teacher factor: Parents also stated that they experienced
difficulties stemming from teachers, and chief among these was teachers’ lack of technological
pedagogical content knowledge. Especially teachers in the older age group had difficulty in using
technological elements. One parent’s opinion on the subject is given below:

“I can say that our teacher has difficulty in getting used to the distance education process due

to his age. On several occasions, I had to provide technical assistance.” (P1-State school-
Ankara/Etimesgut)

Theme 3: Emergency Distance Education: Solutions

Under this theme, the solution methods used by first grade teachers and parents to solve the
problems they experienced in the process of first literacy teaching in emergency distance education

are included.

Category 1: Solutions to increase literacy achievement: According to the teachers, the most important
problem was the students” low level of literacy. The sixteen teachers who participated in the study
mentioned nine different solutions to increase their students’ literacy achievement. Furthermore, in
this category, three different solutions were produced by parents. Figure 9 shows the solutions used

by teachers and parents.
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= Educating parents (N: 8)
= Using digital applications (N: 5)
=Doing extra lessons (N: 4)

= Assigning homework/checking assigned homework (N: 3)

T%?Szgs o~ Using material suitable for distance education (N: 3)
L Exchanging ideas with colleagues (N: 2)

L Using games (N: 1)
Solutions to

Increase Literacy . Giving rewards/reinforcers (N: 1)

Achievement

" Continuing with face-to-face education (N: 1)

=Using source documents (N: 1)

Parents'
Views

= Obtaining advice (N. 1)

= Showing more interest in the child's education (N: 1)

Figure 9. Codes for solutions aimed at increasing literacy achievement.

As can be seen in the figure, the most common solution that teachers used to increase their
students’ literacy achievement was to educate parents. Teachers stated that they sometimes made
telephone calls and sometimes held online meetings for this purpose. In these training sessions,
teachers also provided guidance on how parental behaviors should facilitate the process. Below is a
sample quotation regarding this:

“I informed the parents. Especially if the child had an older sister or brother, or a mother at

home who could read and write but did not know about teaching sounds. You know, they try

to teach in the old way, saying ‘ABC’. We talked to them on the phone every day, saying ‘let’s
not say that, let’s teach it like this.” ” (T1-State School-Bitlis)

In order to increase the low level of literacy achievement, teachers also used digital applications.
In particular, they used digital educational platforms and applications for teaching sounds and the
writing direction of letters, and by encouraging the students’ parents, enabled them to use these
applications as well. Generally, activities in the EBA, as well as Okulistik, Morpa Kampiis and
applications related to first literacy education that can be downloaded to smartphones were used.

“... There are certain programs in respect to this. I frequently shared videos with the support

of Okulistik and Morpa. I said as much as I could in the class, but I think these platforms were

more beneficial. I told all my parents to download a literacy program to their phones. From

there, they learned to combine syllables as if they were constantly playing games. It was really

effective, as I thought that we could do this mostly by sharing videos in live lessons. A mobile

application called ‘literacy teaching’ can be downloaded to all smartphones.” (T14-State
school-Konya/Meram)

In addition to educating parents, teachers aimed to increase their students’ literacy
achievement by giving them extra lessons. While three teachers stated that they took students with low

literacy achievement separately and did one-to-one extra lessons with them, one teacher stated that
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she did extra lessons with the whole class. Again, three of these teachers conducted extra lessons via
distance education, while one of them made home visits to the students and conducted the lessons
face-to-face. In addition, teachers working in private schools also mentioned that extra lessons were
requested by parents. An example of teachers” views on this subject is given below:
“... there is no privacy left. We saw that grandfathers, grandmothers, mothers, fathers, those
who wondered how lessons were taught in a class were always there, in front of the screen.
That's why we couldn’t respond verbally to students who learned a little more slowly than
their peers in the online process. Of course, this constrained us somewhat. We created a
solution for this by taking them for separate lessons individually. Moreover, when it's a

private school, parents also pay a great deal of attention to this. (T11-Private school-
Bursa/Osmangazi)

Another solution used by teachers to increase literacy achievement was to assign homework and
to check the assigned homework regularly. Teachers preferred to give more homework on subjects they
considered their students to be deficient in.

“... I saw that they had some problems with dictation. I concentrated somewhat on dictation

homework. Here, I had each of them write a poem in the reading passages. I told them to

memorize it. After they had both read and memorized it, I told them to write it down without
looking at their notebooks.” (54-State school-Ankara/Mamak)

Using material suitable for distance education was also a solution used by teachers to increase
literacy achievement. Teachers mentioned that they had students use a whiteboard and that they also
used a document camera called EceGoz. This document camera enables students to clearly see what
the teacher has written, especially in writing teaching.

“EceG0Oz was our biggest helper in teaching letters. Technological devices were very helpful to

us. When I turn it on, the child can see what I put under it. Like a student, I filled in all the

fascicules with them one by one. I previously used to show an example and circulate among
them one by one, but then I put the fascicule under EceGoz and made all the pages one by one

and showed them. The way I hold a pencil, how I write the letters, where they start and where
they end... (T11-Private school-Bursa/Osmangazi)

In addition to the above, teachers tried to increase their students’ literacy achievement by
exchanging ideas with their colleagues, using games more frequently in distance education, and giving

rewards or reinforcers to students for the success they demonstrated.

Only three opinions were reported by parents for increasing their children’s literacy
achievement. One of the solutions offered was to use a source document, another was to obtain advice
from their immediate circle about the process, and the last one was to show more interest in their
child. One of the parents’ views on the subject is as follows:

“I've always used sourcebooks, the internet, taken printouts from here, brought documents

from there. I've ordered online. I've always tried to keep in touch with activity books and
brain-boosting fascicules.” (P2-State school-Ankara/Mamak)

Category 2: Solutions to increase motivation: In the study, it was previously stated under the theme

of difficulties that the problem tmentioned most often in the category of difficulties related to the
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psychological process was students’ lack of motivation for participation in the educational processes.
When the participants were asked how they overcame this difficulty, it was seen that the solutions
used by teachers and parents differed. Figure 10 shows the solutions that teachers and parents used to

increase motivation.

= Communicating with students and parents (N: 3)
Teachers' Views #=Using games and fun activities (N 4)

|_Using digital applications (N: 4)
Solutions to Increase

Motivation )
- Prompting (N: 3)

= Showing more interest in the child (N: 3)
Parents' Views =
= Giving rewards/reinforcers (N: 1)

= Organizing the study environment (N: 1)

Figures 10. Codes for solutions aimed at increasing motivation.

Stating that they communicated more with students and parents, teachers reported that they
regularly talked to students and parents via telephone messages and calls, monitored homework, and
made an effort to ensure that students who could not connect to distance education were not excluded
from the process.

“I phoned. Let’s say I called ninety percent of them all. In particular, I had students who could

not connect. I had children who could not participate in distance education. I made sure that I

talked to parents on the phone. In fact, I solved it through communication.” (T6-State school-
Bursa/Glirsu)

The use of games and fun activities was also a solution chosen by teachers to increase student
motivation. Teachers stated that students learned much better by playing games and having fun, that
students were bored during the distance education process and that in order to motivate them, they
needed such activities that would attract their attention. An example of teachers’ views regarding this

solution is as follows:

“Of course we did activities. For example, instead of just saying ‘let me teach from here and let
them listen’, we did many activities for teaching letters that would try to attract their
attention, such as animations, sports, and puppet theatre, so that we could liven things up a
bit. Compared with the first grades I taught before, I am much more tired with this first grade
I have taught, because we have tried to keep the children lively here, we have tried to
motivate them.” (T5-State school-Ankara/Kahramankazan)

Digital applications were also used by teachers to increase students’ motivation.

“We actually started to use Web 2.0 technology tools a lot to motivate children in that process,
because children are very familiar with technology due to the age in which they are born and
grow up, and they enjoy engaging in it very much. We tried to teach our lessons via these
programs; there is an application called “Wheel of Names”, which is one of the simplest.
Thanks to this application, I did not have to choose a student during the reading process. The
wheel turns and chooses the student itself, whomever the wheel chooses reads, and the child
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waits there eagerly. We always tried to keep the child’s enthusiasm and attention alive by
using such digital applications.” (T10-Private School-Istanbul/Zeytinburnu)

Prompting was the first solution that parents used to keep their children’s motivation alive
during the distance education process. Parents tried to motivate their children for the education
process by reminding them of their responsibilities and stating that this process they were in was
temporary. An example quotation from parents’ views on the subject is as follows:

“Obviously this period was rather difficult. The fact that he did not go to school and could not

spend time with his teacher and friends made it difficult for him to be motivated for his

lessons. We were able to motivate him by reminding him of his responsibilities. But it was
clear that he was not very happy.” (P1-State school-Ankara/Etimesgut)

Parents also stated that they showed more interest in their children and spent more time with
them during the distance education process. In this way, they aimed to increase their children’s
motivation.

“His father took time off work, we pampered him more. ... You know, when his father took a

week off, he started to get motivated. He took part in classes with his father. It was more
enjoyable. He was more at ease with him.” (P4-State school-Ankara/Kahramankazan)

In order to increase her child’s motivation for the distance education process, one parent
preferred to give rewards and reinforcers to her child if she fulfilled her responsibilities. Moreover,

organizing the study environment was also used by one parent to increase motivation.

“I gave her pocket money. For example, this is also nice, it will encourage her after all. When
she did her homework, when her lesson went well, or when she got a ‘well done’ from her
teacher, we bought her a whiteboard so as not to set the bar too high. Now we’ve bought a
pen. So he can write and draw at home. So we’ve bought a tablet. We have also installed some
applications related to the lessons. There are applications such as first literacy ones.” (P2-State
school-Ankara/Mamak)

Category 3: Solutions to the problem of inadequate internet access: Another difficulty emphasized
in the distance education process was that parents had a large number of children, but the internet
packages were insufficient for them to take part in all classes. Under this category, teachers mentioned
the solution suggestions they found together with children’s parents. Teachers stated that parents
came up with solutions by putting their children’s lessons in order of importance.
“... this situation changed from lesson to lesson. For example, in the first four lessons of six
lesson hours, participation in our literacy activities and mathematics classes was very high.
But in the fifth and sixth periods, participation in such classes as visual arts, music, and free
activities dropped. You know, parents probably thought about the adequacy of the internet
package or the participation of other students in classes a bit more, and that it would be
alright if they did not join classes such as art, music, or physical education, to let the other
child enter their class. ... They took part in other classes that they considered important, that
were important to them. I took seven people to our classes such as free activity, visual arts and

physical education, and all of our last lessons were physical education.” (T2-State school-
Ankara/Kahramankazan)

When the findings of the study are examined, it can be seen that both teachers and parents

frequently mentioned the difficulties related to the first literacy process in distance education. In this
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regard, all participants were asked their opinions on whether to continue first literacy teaching in

distance education in the future. Participants’ views are shown in Figure 11.

L Face-to-face education should continue (7 13-P:8) ]
Face-to-face and distance education can be conducted
together (T: 3-P: 1)

Figure 11. Participants’ views on continuation of distance education.

As can be seen in the figure, the majority of both teachers and parents were of the opinion that
face-to-face education should continue. As justifications for this view, teachers stated that it was very
difficult to teach literacy in distance education, that first grade students were not yet self-sufficient
and therefore should be under adult supervision, that they could not learn the school and classroom
rules in distance education, that they were lacking in terms of socialization and could not establish an
emotional bond because they could not interact with the teacher and their friends in distance
education, and that distance education had many deficiencies in terms of infrastructure. An example
of the views of teachers and parents reflecting this situation is presented below.

“Frankly, I don’t want to teach literacy in distance education. It’s a very difficult process. You

know, I carried out half of this distance education with fourth graders. But when you look at

the first grade, you say open the page, and he/she cannot open it. He/she doesn’t know which
notebook to write in. You cannot control this. You know, maybe a process such as sound
recognition, before moving on to writing and reading, can be done. But other than that, I think

it should be completely face-to-face. At least for first graders in the first literacy process.” (T1-
State school-Bitlis)

“] am definitely not a fan of distance education in primary school. Primary education is
especially important for children’s socialization. Therefore, face-to-face education is
obligatory. Of course, it can be supported by distance education. Such as assignments and
activities... But the education process should never be conducted remotely.” (P1-State School-
Ankara/Etimesgut)

A few teachers and parents stated that face-to-face and distance education processes can continue
together in a hybrid way. The teachers stated that this hybrid education can be conducted as long as
the necessary conditions (participation of all students, parental support) are provided. One parent also
stated that some verbal lessons can be carried out via distance education. However, this parent also
stated that the hybrid education model could be an alternative for higher grades, and not at the first
grade level. Below are some sample quotations from the views of participants who thought that
hybrid education could be provided.

“] am in favor of using both, because education is a whole and EBA TV can be utilized, for

example, I am teaching a subject here and I want EBA TV to summarize it there. Instead of

spending unnecessary time on TV, say, they can watch EBA TV for an hour. For example,
there is Morpa Kampiis, let the children learn that too. Technology has its disadvantages, but

parents can make it beneficial. I say keep the two together, it should be done both face-to-face
and supported by online education.” (T13-State school-Ankara/Cankaya)
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“] am in favor of allowing some verbal lessons to be conducted remotely, provided that they
are not very practical. ... At the primary school stage, it may be rather a difficult process for
the first grade, but it is a sustainable alternative for the later stages, that is, a road.” (P2-State
school-Ankara/Mamak)

Conclusion and Discussion

In the study, the effects of the emergency distance education process, which was put into
practice due to the COVID-19 pandemic, on first literacy teaching were examined in line with the
opinions of teachers and parents. According to the first grade teachers, the most important benefit of
the emergency distance education process was that the educational portals and videos they used
facilitated the teaching of first literacy. Teachers especially stated that teaching sounds was easier and
that the applications they used made their lessons fun and interesting because they appealed to
different senses, while educational portals such as EBA provided convenience in assigning homework.
Consistent with this finding of the study, Kesik and Bas (2021) stated in their study that the EBA and
educational portals drew children’s attention in the first literacy teaching process, and that when they
were used effectively where necessary, they enabled children to participate actively in lessons.
Contrary to this, in the study conducted by Atik and Ava (2021), it was revealed that first grade
teachers had difficulties in assigning online homework with educational technologies in first literacy
teaching in the distance education process. This result differs from the findings of the current study.
Although it is known that first literacy teaching is a skill developed by employing different methods
and techniques (Altunkaynak and Cagimlar, 2020), it can be said that the digital products used in the
distance education process enable this process to be effective and lively. According to first grade
teachers and parents, another benefit of emergency distance education was that the communication
between teachers and parents was much more effective and effective compared to face-to-face
education. The fact that students did not know how to read and write or to use educational portals in
the distance education process made it essential for parents to take more responsibility for their
children’s education. The parents acted as a bridge between the teacher and the student, especially in
monitoring homework and supporting literacy. In the study conducted by Altug and Kumral (2021),
the process of acquiring first literacy skills via distance education was evaluated from the perspective
of parents, and similar results to those of this study were obtained. Parent’s involvement in and
support for their children’s education became more important in children’s acquisition of first literacy

skills through distance education.

The results of the study show that the difficulties commonly experienced by first grade
teachers and parents in the emergency distance education process were the negative psychological
effects on students, problems arising from technology and educational portals, difficulties in the
reading and writing process, and the negative effect on teacher-parent-student communication. In
addition to this, unlike the parents, teachers also stated that they had problems with access to the

course and problems stemming from parents. However, unlike the problems commonly experienced
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by both participant groups, parents experienced problems arising from teachers. Chief among the
psychological problems experienced by students was lack of motivation. Teachers stated that students
were bored during the first literacy teaching phase, they did not want to join in the classes, their
motivation was low, and their attention was distracted. Furthermore, they stated that students needed
family support due to their young ages, while students who received support from their families were
more motivated and did not experience adaptation problems. As a result of their study, in which they
discussed primary education teachers’ perceptions towards online learning during the COVID-19
pandemic, Aliyyah et al. (2020) concluded that being in front of the screen in live lessons could lead to
boredom in students over time. Similarly, in Bozkurt’s (2020) study, it was found that when the ages
of primary school students were taken into account, the role of parents in the distance education
process increased and they needed to take more responsibility, which is similar to the finding in the
current study that students needed family support. In the study, the fact that the pandemic process
caused fear and anxiety in students, that they became irritable, that they could not socialize and felt
lonely, and that this situation was accompanied by a lack of self-confidence was also stated by
teachers and partly by parents as difficulties that emerged in the process. Similar to this finding of the
study, Cicek, Tanhan and Tanriverdi (2020), in their study on the impact of the COVID-19 pandemic
on teachers and students, concluded that students’ aggression levels increased, and that they
experienced negative effects due to COVID-19 such as negative emotions, depression, loss of appetite,
extreme stress, fear, anxiety and short-temperedness. When the obtained findings are evaluated, it is
thought that factors such as the fact that the students were experiencing such a troublesome process
for the first time, that they were trying to acquire their literacy skills in the distance education process,
which was unknown to them, that they were young, and that they were weak in terms of

technological competencies may have led the students to be negatively affected psychologically.

Another area of difficulty that the first grade teachers and parents concurred on was related to
technology and educational portals. Chief among these difficulties were lack of internet access,
inadequate internet infrastructure, the emergence of health problems, and technical infrastructure
(lack of device) problems. As well as these problems, teachers also stated that their workload
increased. When the studies in the literature on the distance education process are examined (Atik and
Ava, 2021; Erbas, 2021; Giinbas and Goziiguk, 2020; Kirmiz1 and Biiyiikdag, 2022; Mutlu, Yilmaz,
Giiner, Doganay and Yilmaz, 2020), similarly, inadequate internet infrastructure was one of the
problems observed in the distance education process. In the emergency distance education process, it
is possible for students to experience a quality education process by providing access to the internet.
In fact, Rizaldi and Fatimah (2020) stated that internet infrastructure problems should be overcome in
order to raise the learning outcomes expected from students to a better level. The lack of enough
technological devices at home, which is regarded as a lack of technical infrastructure, was another

problem that affected the distance education process. Especially in families with many children, in
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which the number of siblings was high, this situation negatively affected students’ participation in
classes. The fact that students and teachers stayed in front of the screen for a long time in the distance
education process also affected the physical and mental health of students and imposed an extra

workload on teachers.

One of the difficulties experienced in the emergency distance education process was in the
field of reading. First grade teachers expressed views to the effect that in this process, students could
not acquire reading fluency and reading comprehension skills, they made spelling errors, and the
teaching of sounds was completed later than in face-to-face education. When the teachers’ statements
were evaluated, it was revealed that problems with the sound system in computers or with the
internet connection caused problems in the teaching of letters at the stage of teaching the sounds.
Looking at the literature, it can be seen that there are studies supporting the findings of this study
(Altug and Kumral, 2021; Ozcan and Saydam 2021; Ugur-Go¢mez and Unal, 2021). In their study,
Altug and Kumral (2021) concluded that families should take more responsibility for their children’s
education, and that families who struggled to fulfill their responsibilities had difficulties in fostering
their children’s reading skills. In their study, in which they discussed the problems in first literacy
teaching in the digital education process, Ugur-Gogmez and Unal (2021) stated that students’
comprehension skills were lacking because they focused on reading the word correctly while reading
from the screen. The parents, who formed the other participant group of the study, stated that their
children mostly had difficulties in the transition phase from sounds to syllables and from syllables to
words in the reading process. Considering the relevant literature knowledge, the problems
experienced in distance education related to reading are focused on the inability to acquire the skills of
correct reading (in terms of spelling, combining sounds, and decoding) and reading comprehension.
According to Ozcan and Saydam (2021), teachers should diversify the teaching methods and
techniques they use in class so that reading and writing can transform into a pleasant and enjoyable
process for students. When this requirement is not met, students’ interest and motivation are also lost.
In the opinion of Hobson and Puruhito (2018), motivation is also necessary in live lessons in the
distance education process. The problems in the field of reading revealed in the study may have been
due to the lack of motivation as a reflection of teachers’ limited teaching methods and techniques.
Another issue was related to reading comprehension. It is stated in many studies in the literature
(Afflerbach, 1990; Almutairi, 2018, Anmarkrud and Braten, 2012; Ates, 2011; Brevik, 2019; Durkin,
1978-79; Ness, 2016) that reading comprehension strategies should be used in order to ensure a quality
reading comprehension instruction. The extent to which these strategies can be implemented in the
distance education process is another issue that needs to be emphasized. Since a detailed evaluation
could not be made because it was not the focus of this study, it can be said that there is a need for

studies that specifically deal with reading comprehension teaching in the distance education process.
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First grade teachers and parents emphasized that in emergency distance education, more
problems were experienced in fostering the writing skill, which is another pillar of the first literacy
process, compared to reading. Incorrectly writing the position and direction of the letters and
difficulty in dictation exercises were difficulties on which they concurred. In addition to these
problems, teachers also added that the students’ writing was illegible and that they held the pencil
incorrectly. Similarly, Kargin and Karatas (2021) stated in their study that students made errors
regarding the spelling aspects of sounds during the first literacy teaching process, while Ugur-Go¢mez
and Unal (2021) reported that spelling errors and malformed letters were among the problems most
frequently stated by teachers. The difficulties encountered by teachers and parents in dictation
exercises are consistent with the results of some studies (Atik and Avci, 2021; Ozcan and Saydam,
2021; Ugur-Gogmez and Unal, 2021). It was stated that the reason for students’ difficulties in their
dictation exercises was that teachers could not provide enough feedback in this process (Coruhlu and
Uzun, 2021) and that the necessary checks were lacking. Students’” problems with holding the pencil
correctly and writing legibly may also be associated with the fact that teachers could not provide

enough feedback or corrections in the distance education process compared to face-to-face education.

First grade teachers and parents stated that another area of difficulty in the emergency
distance education process was communication. While problems in teacher-parent communication
were emphasized by teachers, difficulties in student-teacher and student-student communication were
expressed more by parents. In the evaluation of teacher-parent communication as a difficulty, the fact
that there was a very intense communication process between them and that parents wanted to
communicate at all hours of the day and night without any time limit was effective, and this situation
was perceived by teachers as interference in their private lives and was considered disturbing. In the
distance education process, it became inevitable for teachers to experience an intense communication
process, as information exchange, homework submission and necessary feedback mostly took place
over the phone. On the other hand, there were also parents who stated that they did not experience an
effective communication process. Furthermore, parents stated that due to the difficulty of establishing
classroom control in the digital environment, communication between the teacher and student was
lacking and a strong bond was not formed. Also among the opinions expressed by the parents was the
fact that students’ communication with each other was negatively affected and that peer teaching
remained in the background. It is thought that the fact that the students were first graders and that for
this reason, the teacher and the students did not know each other well enough caused difficulties in

communication.

The first grade teachers stated that students also had problems with access to the course. They
reported that students could gain access to the course due to the lack of internet and technical
infrastructure in their homes, and that the high number of siblings participating in distance education

at home negatively affected their continuous participation in classes. Goren et al. (2020) stated that
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students did not participate regularly in lessons during the distance education process, while Cilek,
Ucgan and Ermis (2021) also reported that teachers had serious problems regarding lack of access and
that this situation created inequality of opportunity among students. It can be seen that the findings of

the above mentioned studies overlap with those of the current study.

Teachers reported that they had problems with parents during the emergency distance
education process. When the teachers’ statements are evaluated, it can be understood that parents
interfered excessively in the education process, their knowledge about first literacy was insufficient,
and they did not provide enough support for their children’s education. The fact that parents tried to
answer the questions that the teachers asked to students during lessons and that parents’ participation
in lessons with their children led them to make comparisons among students caused the teachers to
have difficulties in the process. Consistent with these findings, Kargin and Karatas (2021) concluded
in their study that parents” participation in the lesson created a psychological pressure on teachers and
that teachers felt uncomfortable because parents intervened in the process. Similarly, in the study by
Kirmizi and Biiyiikdag (2022), it was stated that the parents told their children the answers to
questions asked to students in the background and that this situation caused teachers difficulties in
the assessment and evaluation process. The first literacy process takes place during the period when
the student needs family support the most. In order for educational activities to proceed effectively
during the COVID-19 pandemic, families needed to be sufficiently conscious and to inform children
about how to use the screen for educational purposes (Garbe, Ogurlu, Logan and Cook, 2020). In the
findings of the study, it was stated by the teachers that parents’ pedagogical and technological
knowledge about the first literacy process was deficient. Consistent with this finding, in Erol and
Erol’s (2020) study, parents stated that distance education did not achieve its goal, and that the reason
for this was that this process was a new experience for children and parents, in addition to which,

parents saw that their pedagogical knowledge was inadequate.

In addition, in the teachers’ opinion, another area of difficulty regarding parents was the lack
of parental support. When the study findings are examined, it can be seen that this situation occurred
especially in state schools in rural areas. Regarding parental support, Ozcan and Saydam (2021) also
concluded in their study that teachers working in rural areas could not receive adequate parental
support. In the study by Kirmizi and Biiyiikdag (2022), it was stated that students who did not receive
parental support were unsuccessful in the first literacy learning process. In fact, the results of the
current study are also supported by the findings of a study (Aliyyah, et al., 2020) which revealed that
families needed to support the process, but that parents with low digital literacy and who did not
have sufficient knowledge about educational activities could not provide enough support to children

in distance education.
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Some of the parents who participated in the study stated that they had difficulties in the
process due to teachers’ lack of technological pedagogical content knowledge. It was stated that
teachers’ technological competence, especially with older age groups, was weak. The results of some
studies (Altunkaynak and Cagimlar, 2020; Geggel, Kana and Eren, 2020) reporting that teachers had

deficiencies in terms of technological competencies are similar to the findings of the current study.

Finally, in the study, teachers” and parents’ solution proposals for the problems experienced in
the process of first literacy teaching in emergency distance education were examined. Teachers and
parents stated that they used various solutions to increase motivation and literacy achievement. In
addition to this, primary education teachers also suggested solutions to the problem of inadequate

internet access.

The solutions that teachers found to increase literacy achievement were educating parents,
using digital applications, doing extra lessons, giving homework, using materials suitable for distance
education, exchanging ideas with colleagues, playing games, giving rewards and reinforcers, and
providing face-to-face education at school. In the research results mentioned earlier, teachers stated
that parents’ lack of content knowledge was a difficulty. Based on this point of view, educating
parents was offered as a solution proposal by teachers in order for parents to support their children at
home and help weaker students to increase their literacy achievement. In the studies in the literature,
proposed solutions such as providing training to help families carry out educational activities (Atik
and Avaci, 2021; Erbas, 2021), greater inclusion of digital activities in lessons (Kargin and Karatas,
2021), supporting lessons with games (Babayigit and Giiltekin, 2019; Fauzi and Khusuma, 2020), and
conducting remedial face-to-face education (Erbas, 2021) support the results of this study. On the
other hand, the solutions offered by parents were rather limited and included using additional
resources, obtaining advice from their immediate circle about the literacy process, and showing more

interest in their children.

When the literature was reviewed, it was stated that students studying at primary school level
should be well motivated for lessons in distance education (Bozkurt, 2020) and that activities should
be carried out to increase their motivation (Biyikli and Ozgiir, 2021). Considering the solution
suggestions offered by the teachers to increase students’ motivation, it was seen that they
communicated more with students and parents, tried to include games and fun activities more in
lessons, and utilized digital applications. Results supporting this finding were also found in other
studies (Atik and Avci, 2021; Erbas, 2021), and teachers stated that games and digital applications
should be included in lessons as a solution proposal for the problems in distance education. As for the
parents, they stated that they prompted their children by talking to them, showed more interest in
their children than during the normal education process, gave rewards or reinforcers, and organized

their study environment.
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The teachers offered solutions to the problem of inadequate internet access together with the
parents. In families in which the number of children was high and the internet package was limited,
parents mentioned that they generated solutions by putting their children’s lessons in order of

importance.

Finally, all participants were asked for their opinions as to whether first literacy teaching
should continue in distance education in the future. The great majority of both teachers and parents
stated that face-to-face education should continue. Only a few teachers and parents stated that the
face-to-face and distance education processes could continue together in a hybrid way. Similar to this
finding, Kantos (2020) concluded in his study that primary education teachers preferred face-to-face
education instead of distance education and that the hybrid education model, which was

implemented during the pandemic period, would be more beneficial, especially in primary schools.

Based on the results of the study, the internet infrastructure, which is frequently mentioned by
teachers and parents in the name of providing equal opportunities to all students in cases where face-
to-face education is interrupted, such as during the emergency distance education process, can be
improved and internet access can be provided to students free of charge during the distance education
period. An adequate amount of technological device support can be provided to families with a large
number of children. In order to increase teachers’” digital literacy skills, in-service training on online
platforms can be organized by the Ministry of National Education. The quality of digital education
platforms used in the distance education process can be improved and diversified. During this
process, with the aim of guiding parents, who are the biggest supporters of teachers, online training

on the stages of the first literacy process and digital literacy skills can be organized.
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