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Article Information Abstract
@ CrossMark This study presents the learnings from putting a drama-based awareness activity into
practice as a component of a broader research project. The larger research project, titled
DOI: 10.29299/kefad.1181653 "The New Face of Poverty: An Action Research upon the Reflections of Urban Poverty

Roceived:  21.10.2022 on Education," aims to develop and implement an intervention program in accordance
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Accepted:  30.03.2023

with the emerging profile in order to make visible in a multidimensional way the impact
of urban poverty on education.The current research employed a participatory drama
workshop that toured 4 primary schools and 2 secondary schools in Mugla, Tiirkiye
during the spring semester of the 2021-2022 school year. Targeting year 4 and year 5
students, the workshop was intended to raise awareness of social exclusion among

Keywords: students. The drama workshop was designed according to the theoretical framework
Creative Drama and conventions known as creative drama in a way that a topic of interest is explored
Peer Bullying through playful procedures, role playing and reflection. This paper examines the
Social Exclusion strategies employed by the students in an enacted social exclusion situation. It was
Social Rejection found that judgmental evaluative statements are used the most by the students along

with other strategies and that alarmingly high number of situations were not resolved
peacefully. Results are discussed in relation to social information processing theory.

Kent Yoksulu Cocuklarin Bakis A¢isindan Dislanma Konusunun
Yaratict Drama Yontemi ile Incelenmesi

Makale Bilgileri Oz
@CrossMark Bu calismada, daha genis bir arastirma projesinin bir bileseni olarak drama temelli bir
farkindalik etkinliginin uygulamaya konulmasindan G6grenilenler sunulmaktadir.
DOI: 10.29299/kefad. 1181653 “Yoksullugun Yeni Yiizii: Kentsel Yoksullugun Egitime Yansimalarina Yonelik Bir Eylem

Yikleme:  21.10.2022 Aragtirmast” baghikli ana arastirma projesi, yoksullugun cok boyutlu olarak goriiniir
Diizeltme:  22.01.2023 kilinmasi igin ortaya ¢ikan profile uygun bir miidahale programi gelistirilip uygulanmasini
Kabul: 30.03.2023 amaglamaktadir. Bu aragtirmada, 2021-2022 egitim-0gretim yili bahar déneminde Mugla
ilinde 4 ilkokul ve 2 ortaokulda gergeklestirilmis bir yaratici drama atdlyesi veri toplama aract

Anahtar Kelimeler: olarak kullanmustir. 4. ve 5. sinuf 6grencilerini hedef alan atdlye, 6grencilerde sosyal dislanma
Yaratic1 Drama, konusunda farkindalik yaratmayi amaglamistir. Drama atdlyesi, yaratict drama olarak
Akran Zorbaligy, bilinen kuramsal gerceve ve teknikler 1s181inda, ilgili konunun oyunsu siiregler, rol oynama
Sosyal Diglanma, ve yansitma yoluyla kesfedilecegi sekilde tasarlanmistir. Bu makale, canlandirilan bir sosyal
Dislanma diglanma durumunda 6grenciler tarafindan uygulanan stratejileri incelemektedir. Stratejiler

incelendiginde, 6grenciler tarafindan en ¢ok yargilayici degerlendirici ifadelerin kullanildigt
ve endige verici derecede yiiksek sayida durumun barisgil bir sekilde ¢oziilmedigi tespit
edilmistir. Sonuglar, sosyal bilgi isleme teorisi ile ilgili olarak tartisilmistir.
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Bu calismada, daha biiyiik bir arastirma projesinin bir parcas: olan drama temelli farkindalik
aktivitesinin uygulanmasindan elde edilen deneyimler raporlanmaktadir. “Yoksullugun Yeni Yiizii:
Kent Yoksullugunun Egitime Yansimalari Uzerine Bir Eylem Arastirmasi” baslikli ana arastirma
projesi, kent yoksullugunun egitim {izerindeki etkisini Mugla'min kent yoksullugunun siklikla
goriildiigli kenar mahallelerinde ¢ok boyutlu olarak goriiniir kilmay1 ve ortaya gikan profile gore bir
miidahale programi gelistirip uygulamayi amaglamaktadir. Profil ¢alismasmin sonuglari, sosyal
dislanmanin, kentteki yoksul ailelerden gelen ¢ocuklarin en 6nemli sorunlarindan biri oldugunu
gostermistir. Sosyal dislanma iki sekilde anlasilabilir; bunlardan ilki, insanlarin toplumun siyasi,
ekonomik ve sosyal sistemlerinden dislanmasidir. Pierson (2012), sosyal dislanmanin nedenleri olarak
yoksulluk ve diisiik geliri gostermistir. Tkinci olarak ise, dislanma bir kiginin bir gruba katilmasinin
kasith olarak engellendigi veya sistematik olarak g6z ard1 edildigi bir zorbalik bi¢imi olarak goriilebilir
(Barrio ve digerleri, 2008). Yoksulluk, ¢ocuklar arasinda zorbalik i¢in bir risk faktoriidiir (Carlson, 2006;
Curtner-Smith ve digerleri, 2006). Sosyo-ekonomik durum, ogrenciler arasinda gii¢ dengesizligine
neden olur ve bu da sosyal diglanmay1 ve diger zorbalik bigimlerini yaratir (Akgiin 2005; Ozkan ve
Cifci, 2010). Ana arastirmanin bulgularina gore 6grenciler, yoksulluk nedeni ile toplumdan ailecek
dislanmanin farkl sekilleri ile miicadele ederken, bir yandan da okullarinda bir zorbalik bi¢imi olan

sosyal diglanmay1 yasamaktadirlar.

Okul yillarinda zorbaliga maruz kalmak, bireyin sonraki yasaminda saglik, zenginlik ve sosyal
refah diizeyinde bir¢ok olumsuz etkiye neden olabilir. (Wolke ve Lereya, 2015). Arastirmalar, akran
gruplarindaki sosyal dislanmanin, bireye neredeyse fiziksel aci kadar zarar verebilecegini
gostermektedir (MacDonald ve Leary, 2005). Akranlarla iyi iliskiler iginde olmak ise gocuklarin
hayatlarinda catisma yasadig1 diger kisilerle daha iyi basa ¢ikmalarma yardima olabilir. Ergenlerle
yapilan bir ¢calismada, okula aidiyet duygusu da dahil olmak iizere sosyal sermayenin, sosyo-ekonomik
esitsizliklerinden bagimsiz olarak ergenlerin refahini artirmak icin kullanilabilecegi gosterilmistir. Bu
ylizden koruyucu 6nlemler, aidiyet duygusunu gelistirebilecek ve sosyal reddedilmeyi azaltabilecek
miidahaleleri icermelidir (Addae, 2020). Zorbalik, Tiirk okullarinda ciddi ve giderek yayginlasan bir
sorundur (Arslan ve Savaser, 2008). Tiirkiye'de 6zellikle sosyal dislanmaya odaklanan ¢alismalar azdir
ancak zorbalik - her tiir akran saldirganligini iceren daha genel bir terim olarak - biiyiik ilgi gormiistiir
(Carkit ve Bacanli, 2020). Zorbalig1 farkli degiskenlerle iliskilendiren arastirmalar (Kapci, 2004; Uludagh
ve Ucganok, 2005), ve zorbalik olaylaria yonelik d6grenci ve dgretmenlerin bakis acilarini inceleyen
arastirmalar mevcuttur (Carkit ve Bacanly, 2020). Ancak ¢ok fazla miidahale ¢alismasi yoktur. Belki bir
istisna, Kartal ve Bilgin'in (2007) “Okullar1 zorbaliktan arindirma programi” (Garrity ve digerleri, 2000)
¢alismasinin uygulandig: ve ilkokul 6grencilerinin miidahale programindan sonra énemli bir gelisme

gosterdigi calismasidir.

Uluslararas: diizeyde hem basarili olmus hem de istenen sonuca ulasamamis énemli sayida

zorbalia miidahale programi vardir (Berger, 2007). Drama ve tiyatro temelli yontemler, sosyal ve
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ahlaki gelisimi tegvik eden, kabul edilmis bir yoldur (Basourakos, 1998; Belliveau, 2004; Bouchard, 2002;

Edmiston, 2000; Gourd ve Gourd, 2011; Kayili ve Erdal 2021; Winston, 1998) ve 6zellikle okullarda
basarili olmus zorbalif1 dnleme programlarinda siklikla kullanilmaktadir (Baer ve Glasgow, 2008;
Bellieveau, 2005, 2007; Burton, 2010; Burton ve O’Toole 2005, 2009; Graves, Frabutt ve Vigliano, 2007;

Joronen ve digerleri, 2011; Mavroidis ve Bournelli, 2016).

Zorbalik ve sosyal reddedilme gibi akran saldirganlhigini anlamanin en iyi yolu sosyal bilissel
teori yaklagimidir. Ozellikle bu calisma igin teorik bir gergeve olarak Dodge'un sosyal bilgi isleme
modeli kullanilmistir. Model, biligsel degiskenlerin yan1 sira duygu, benlik ve digerleri arasindaki iliski
ve sosyal deneyim gibi diger faktorleri de dikkate alarak revize edilmistir. Sosyal bilgi isleme modeline
gore c¢ocuklarin sosyal uyumu 5 adimda gergeklesir; (1) dis ve i¢ ipuglarinin kodlanmasi, (2) bu
ipuglarmin yorumlanmasi ve zihinsel temsili, (3) bir hedefin acikliga kavusturulmas: ve secilmesi, (4)

yanit erisimi veya insasi, (5) yamt karari, (6) davramigsal canlandirma (Crick ve Dodge, 1994).

Bir ¢ocuk yeni bir sosyal duruma girdiginde bu durumu gec¢mis deneyimlerinden olusan
repertuarma goére yorumlar. Ornegin, sakaci bir durum mu yoksa diigsmanca bir durum mu? Cocuk
hemen ipuglarini okur ve duruma bir anlam yiikler. Bundan sonraki tiglincii adim, bu durumda ne elde
etmek istedigine karar vermektir. Dordiincii adim, bu sonuca ulasmak igin ne yapacagina karar
vermektir. Cocuk, yapilacak alternatif eylemlerin bir listesini aklina getirebilir. Yine ¢ocuk, genellikle
kendi deneyimine gore hareket eder. Onceki deneyimlerde olumlu sonuglanan bir dizi davranig varsa
bunlarin tekrarlanmasit muhtemeldir. Onceki denemeler olumsuz sonuglanmissa, cocuk tamamen yeni
bir davranis setini harekete gecirmek isteyebilir. Besinci adim, hangi se¢enegin uygulanacagina karar
vermeyi igerir. Bu karar, cocugun 6z-yeterlik inanclari (yani, bu eylemlerden hangileri benim yetenegim
dahilinde), sonug¢ beklentileri (yani, sunu vaya bunu yapmay1 segersem ne olacak) ve tepki
degerlendirmeleri gibi bir¢ok faktore baglidir. (yani, bunu daha 6nce yaptigimda ne oldu). Son adim,

secilen davranisi hayata gecirmektir.

Drama atolyesinin dgrencilere sosyal uyumun 6 adimindan her birinin {izerinden ge¢melerini
ve lizerinde diislinmelerini saglayabilecegi diisiiniilmiistiir. Ayrica drama, arastirmacilarin ¢ocuklar:
eglenceli ve giivenli bir ortamda potansiyel olarak travmatize edici bir durumu yeniden yaratirken
gozlemlemelerine olanak tanir. Cocuklar, eylemlerinin sonuglariyla yasamak zorunda kalmadan farklh

stratejiler hayal edebilir ve uygulayabilirler (Edmiston, 2000).

Geng katilimcilarla yapilan drama, goriisme gibi diger veri toplama yontemlerinden daha iyi
sonug verir (Cahill, 2006). Gengler, yetiskinlere kiyasla varsayimsal durumlar hakkinda konusurken
daha az analitik olduklarindan, durumun canlandirilmasi, nasil yorumlanacag: ve sosyal dislanma ile
nasil basa ¢ikilacagina dair sahip olduklar: bilgi tabanlar1 daha detayli ortaya konabilir. Ayrica bazi
¢ocuklar zorbalik durumlarindaki deneyimlerini yanlis bildirebilirler veya yanlis algilayabilirler
(Berger, 2007). Bu tiir konular1 goriisme ve anketlerle ele almanin zorlugu gencler arasinda sosyal

diglanma konusunda bilgi eksikligine neden olmakta, sonug olarak goriisme ve anket, veri kaynag:
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olarak daha az tercih edilmektedir. Bunun yerine 6gretmen raporlar1 ve sosyometrik veriler ana
kaynaktir. Bu nedenle geng¢ insanlarin sesleri de bu konudaki ana akim arastirmalarinda eksik
kalmaktadir. Ogrencilerin kendi durumlarini en iyi anlayabilecek kisilerin yine kendileri olduklar:
(Michael ve Frederikson, 2013) ve 6grencilerin kendilerini etkileyen herhangi bir konuda goriislerini
ifade etme haklar1 oldugu (Unicef, 1989) gibi faktorler dikkate alindiginda, bu ¢alisma genglerden veri

toplamaya yonelik alternatif bir yaklasimi 6rneklemesi agisindan 6nemli goriilmektedir.
Dislanma Atélyesi

Sosyal digslanma, ¢ocuklarin giinliik yasamlarinda siklikla karsilasabilecekleri bir durum
olmasina ragmen oldukga soyut bir kavramdir. Tiim soyut kavramlarda oldugu gibi, ¢ocuklar somut
bir 6rnek tizerinden konuyu daha iyi ele alabilirler. Ancak bu tiir hassas konularla ugrasirken, verilecek
Ornegin kaliteli olmasina biiyiik 6zen gosterilmelidir. Ne iliski kurulamayacak kadar uzak bir 6érnek
olmali ne de ¢ocugun kendisini bir tehdit altinda hissedecegi kadar yakin olmalidir. Rol ve kurgusal
durum sayesinde duygusal mesafe artirilabilir, bu sayede 6grenciler olaylarn anlamini ¢oklu bakis
agilarindan algilayip tizerine diisiinen aktorler ve izleyiciler olabilirler (Boal, 1995; Bolton, 1998; O’Neill,
1995). Ornegin, dramada verilen durum yoksul oldugu icin belirli bir yasam tarzina uyum
saglayamayan bir cocukla dogrudan ilgiliyse, bu kendi durumlarina ¢ok benzer oldugundan
katilimcilar bunu kolayca kaldiramayabilirler. Bu atolye ¢alismasinin ilham kaynagi olan Mantchev'in
(2015) oykiisti, cocuklarin psiselerini koruyacak kadar uzak ama karakterle 6zdeslesebilecekleri ve

kendi yasamlariyla baglanti kurabilecekleri kadar yakin bir durum sunmaktadir.

“Cocuklarin belirli durumlara verdikleri tepki tiirleri ile bu durumlarda sergiledikleri davramslar”
arasinda giiclii bir iliski vardir (Crick ve Dodge, 1994, p. 89). Bu nedenle, 6grencilerin bir zorbalik
durumunu canlandirdiklar1 drama sunumlarinin {iretebilecekleri tepki tiirlerini gegerli bir sekilde
temsil ettigi kabul edilebilir. Bu varsayimdan hareketle drama atolyesindeki sunumlar kayit altina
alimmis ve durumlar, eylemler ve sonuglar agisindan analiz edilmistir. Atdlyenin Ozeti asagida

verilmistir ve daha ayrintili bir uygulama plani da ekler boliimiinde bulunmaktadar.

Birinci adim: Hikaye diinyasin1 tamitmak: Bu adimin amaci, drama atdlyesinin temellerini atmaktur.
Tiim 6grenciler drama ¢alisma bicimlerine asina olmadiklari i¢in egitmen 6nce onlari hazirlamalidir. Bu
asamada dgrenciler hikayenin gectigi sehri hayal etmeye baslarlar. Ogrenciler bu kasabanin ¢ocuklart
gibi davranir ve kendileri igin evcil hayvanlar icat eder. Bu sekilde rol iistlenmeyi ve rol yapmay:

Ogrenirler. Egitmen, 6grencilere talimatlar vererek dramatik ¢alisma bigimini yavas yavas tanitir.

ikinci adim: Hikayeyi anlatmak: Bu adim, hikayedeki cocugun temel sorununu ortaya koyar: sosyal
diglanma. Ogrenciler probleme daha detayli bakma firsati bulurlar. Cocugun olaganiistii bir evcil
hayvani- bir fili- oldugu i¢in sosyal olarak dislandigina ve alay edildigine tanuk olurlar. Gozlemci,
dislanan ¢ocugun tepkilerini ve duygularini gostermek igin bir rol alir. Daha sonra 6grenciler, filin evcil

hayvan olarak sahiplenilmesiyle ilgili filin gii¢lii ve olumlu yonlerini vurgulayarak diglanan ¢ocuga
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yardim etmeye davet edilir. Bu adimda 6grenciler hem zorbanin yaninda hem de zorbaligin yanunda
yer alirlar. 2. adimin sonu, fillerin evcil hayvan kuliibiine girmesinin yasak oldugunu 6grendikten sonra
yapilan bir tartismadir. Her iki tarafta da bulunmus olma deneyimiyle beslenen bu tartisma,

Ogrencilerin durumu disaridan ve tarafsiz olarak gézlemlemeleri i¢in zemin saglar.

Ugiincii adim: Hikayeyi devam ettirmek: Bu adimdaki canlandirmalarin yaziya dokiilmiis transkript
metinleri, bu calismanin ana veri kaynagidir. Bu adimda ¢ocuk, diger ¢ocuklar tarafindan zorbaliga
ugradig1 ve sosyal olarak dislandigi bir durumu canlandirir. Kahramanimiz evcil hayvan olarak bir fili
oldugu i¢in kendisi de akran dislamasina maruz kalan Adil adinda bir ¢ocuktur. Oyun alanina
geldiginde, filleri olan bir grup ¢ocuk, parkta evcil hayvan olarak kokarcasi olan bir ¢ocugu
digslamaktadir. Oyunun odak noktasi, Adil'in bodyle bir durumda ne yapabilecegi ve yapmasi
gerektigidir. Oyunlar, 6grenciler tarafindan smif ortaminda hazirliksiz olarak yaratilip sunulmustur.

Bu canlandirmalar daha sonra yaziya dokiilmdiis ve igerik analizine tabi tutulmustur.

Asagida, veriden bir alinti, drnek olarak sunulmustur (Ornek 1). 4. Simif dgrencilerinden 8
kisiden olusan Grup 6 tarafindan canlandirilan bu 6rnekte Adil, bir erkek 6grenci tarafindan oynarur.
Kokarcali ¢ocugu bir kiz 6grenci oynamaktadir. Baska bir kiz ¢ocugu da kokarca roliindedir. Filli

cocuklar ise bir erkek ve 4 kiz 6grenciden olusmaktadir.
Ornek 1: Grup 6'min canlandirmast

Filli Cocuklar (FC) Kokarcali Cocuga (KC)

FC: Kokuyorsun! Iyy, 1yy..

Adil girer:

Adil: Merhaba arkadaslar.

FC: Merhaba

FC: Merhaba

FC: Iyy.. tuvalet gibi kokuyor

Adil: Niye 6yle diyorsun?

FC: Ciinkii kokarcas: kokuyor.

Adil: Ama kokusuna ragmen onunla arkadas olabilirsin.
FC: Hayir, onunla arkadas olmak istemiyoruz.

FC: Hayvani bizle oynayamaz.

FC: Fillerimizin arasinda kokarca istemiyoruz.

Adil: Bence olsa iyi olurdu.

FC: Tuvalet parfiimii!

FC: Igrenc kokuyor.

FC: Git, git!

FC: Seni sevmiyoruz. Kokarcay: tekmeliyormus gibi ayagini sallar

Adil: Kokarcalr ¢ocugu korumak igin tekmenin oniine atlar Ne yapiyorsunuz arkadaslar, kibar
olsaniza!

Kokarcalr Cocuga:
Adil: Gel bagka bir yere gidelim.

Kokarca, Adil’in iizerine atlar. Kokarcali cocuk, kokarca ve Adil birlikte ¢ikarlar.
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Giincel Calisma

Bu calisma, daha biiyiik bir arastirma projesinin miidahale programinin bir pargasi olarak
uygulanan bir drama atolyesi hakkinda bilgi vermektedir. Ana projenin yiiriitiildiigii okullar sosyo-
ekonomik agidan dezavantajli ailelerin ¢ocuklarinin sorunlarindan biri olarak sosyal dislanmay1
bildirmistir. Bu nedenle atdlyenin amaci, proje okullarinda sosyal dislanmay1 tartismak icin zemin
olusturmak ve farkindalik yaratmaktir. Atélyenin uygulanmasinin bir yan {iriinii de ilerideki potansiyel

calismalar icin temel bir veritabani olusturacak bu giincel duruma erisim saglamasidir.

Bu makale, proje okullarinin 6grencileri tarafindan sosyal diglanmanin nasil ele alindig1 ve
¢oziildiigii agisindan mevcut durumu ortaya koymaktadir. Atolyelerin kayitlarina bakarak ve asagidaki

arastirma sorularina yanit aranmistir:

Sorul: Cocuklar sosyal dislanma durumunda catismayi ¢ozmek icin hangi stratejileri

kullanmaktadir?

Soru2: Bu stratejiler hangi amaglar1 karsilamaktadir? (Sosyal dislanma durumlar1 nasil

sonug¢lanmaktadir?)
Yontem

Bu calismada drama, bir 6grenme yontemi olmanin yarusira bir arastirma yontemi olarak
kullanilmaktadir (Anderson ve O’Connor, 2013; Cahill, 2006; Gallagher, 2011). Bir arastirma yontemi
olarak uygulamali tiyatro (Applied Theatre as Research ~ATAR), zimni bilgi, bilme yollari, kisisel ve
sosyal anlamlarin yaratilmasi ve iletilmesi gibi nitel arastirma ile benzer konularla ilgilenir (Henry,
2000). Arastirilani daha giiglii bir konuma getiren, demokratik ve igbirlik¢i bir aragtirma yontemidir.
Katilimcilar, arastirmact tarafindan temsil edilmek yerine kendi benlik temsillerini olusturabilirler
(Gallagher, 2011). ATAR'da tiyatro formlarinin kullanimi, katilimecilarin konuyu giivenli bir mesafeden
kesfetmelerini saglar. Konular tek tek degil gruplar halinde islenir. Katilimc planlama, eyleme ge¢me,
yansitma ve elestirme gibi pek ¢ok rolii segebilir ve iistlenebilir (Anderson ve O'Connor, 2013). Cahill'e
(2006) gore tiyatroyu arastirma olarak kullanmak, duygusal, estetik ve ¢ok modlu etkilesim ve temsil
bigimlerini ortaya ¢ikarmasi bakimindan diger yontemlere goére daha avantajlidir. Bu 6zellik, onu

genglerle arastirma yapmak igin potansiyel olarak daha etkili bir yéntem haline getirir.
Katilimailar

Drama atolyesi 6 proje okulunda 7 farkli smifta uygulanmistir. Bu okullar, ana projenin
amaglar1 dogrultusunda uygun 6rnekleme yontemi ile secilmistir. Ana projede diisiik sosyo-ekonomik
aileler ile goriismeler yapildiginda g¢ocuklarini en ¢ok gonderdikleri okullar proje okulu olarak
belirlenmistir. Tiirkiye'deki okul kayit sistemi, ¢ocuklarin mahallelerine yakin okullara kay1t olmalarini

sart kosmaktadir. Bu nedenle, bu okullara kaydolan 6grencilerin ¢cogu benzer sekilde diisiik sosyo-
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ekonomik diizeydeki ailelerden gelmektedir. Atdlye, 4. ve 5. sinif 6grencilerine (10-12 yas) yoneliktir.

Atolyelere toplam 172 6grenci (74 erkek ve 98 kiz) katilmistir. Bunlardan 129'u 4. sinif, 43'ii ise 5. smaftir.
Siireg

Bu c¢alismanin ana veri kaynagi, atolye kayitlarindan g¢ikarilan 21 canlandirmadir.
Canlandirmalarin bir 8rnegi Ornek 1’de verilmistir. Atdlye prosediirii yukarida 6zetlenmistir ve ekler

boliimiinde daha ayrintili bir uygulama plani verilmistir.

Atolye, drama uzmani olan birinci yazar tarafindan tasarlanmis ve uygulanmistir. Plan, drama
cocuk gelisimi ve sosyoloji uzmanlarindan olusan ana proje arastirmacilarina sunularak uzman
goriisiine basvurulmustur. Proje kurulunun onayindan sonra arastirmacilar proje okullarinin her birini
ziyaret ederek siiflarin miisaitlik durumuna ve smif 6gretmenlerinin Snerilerine gore uygulamanin

kesin programini belirlemistir.

Her uygulama, yonetmelik geregi Ogrencilerin kendi simiflarinda, siuf Ogretmenlerinin
huzurunda gergeklestirilmistir. Uygulama oOncesi atdlyenin amaglar1 ve genel plani hakkinda smif
ogretmeni bilgilendirilmistir. Siuf 6gretmeni gozlemci olarak kalmis, miidahalede bulunmamais veya
atolyeye katilmamustir. Bir aragtirma gorevlisi de atdlyede bulunmus, kayit ve notlar almistir. Atélye,
genellikle 2. adimdan sonra bir ara verilerek iki ders saati seklinde uygulanmistir. Canlandirmalarda
rollerin dagitiminda goniilliiliik esasi gdzetilmistir. Oncelikle kokarcali gocuk rolii igin parmak kaldiran
Ogrencilerden biri segilmistir. Daha sonra Adil karakteri parmak kaldiran ¢ocuklar arasindan
sec¢ilmistir. Son olarak grupta kalan diger biitiin ¢ocuklar filli ¢ocuklar olarak c¢agirilmistir. Ancak

canlandirmaya katilmak istemeyen 6grencilerin yerlerinde kalip izlemelerine izin verilmistir.
Verilerin Analizi

Kayitlarin analizi igin igerik analizi prosediirleri izlenmistir. “Mesaj ozelliklerinin sistematik
nesnel, niceliksel analizi” (Neuendorf, 2002, s.1) olarak tanimlanan igerik analizi, kamusal iletisim alanina
0zgili bir yontem olarak ortaya c¢ikmistir. Ancak, Prior (2014), “iletisimsel eylemin yasam diinyasinin
temelinde yer aldiini ve bu diinyanin insanlarin yasamlart boyunca giindelik hayatlarinda soylediklerinin ve
yazdiklarimn igerigini incelemek oldugunu vurgulayarak icerik analizinin her tiirlii iletisime uygulanabilecegini”
One siirmektedir (s.360). Analizi gerceklestirmek i¢in arastirmacilar dnce kayitlar1 okumus, durumlar,
olaylar ve sonuglar agisindan kodlar: belirlemistir. Ardindan kodlari inceleyerek dagilimina ve birlikte

goriilme sikligina bakarak sonuglara ulasmaya ¢alismislardir.
Arastirmanin Etik izinleri

Uygulama oncesinde {iniversitenin etik kurulundan izinler alinmistir. Yapilan bu calismada
“Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayimn

Etigine Aykir1 Eylemler” baslig altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.



Korkut, P., Yaildirim, K., Hosgoriir, T., Kizir, M., Sezer, S., Kahya, O., Karaca Evren, M., Yesil, E., & Hosgoriir, V.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Mugla Sitk1 Kogman Universitesi

Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu

Etik degerlendirme kararinin tarihi= 13.11.2020

Etik degerlendirme belgesi say1 numarasi= 200232
Bulgular

Bu boliimde, atdlyeler sirasinda yapilan sunumlarin analizinden elde edilen bulgular her iki

arastirma sorusu agisindan sunulmustur.

Sorul: Cocuklar bir sosyal dislanma durumunda catismay1 ¢6zmek icin hangi stratejileri

kullanmaktadir?

Dramanin 6n metni, kendisi de zorbaliga ugramis olan bir ¢ocugu (Adil), zorbaliga ugrayan
cocugun (kokarcali ¢ocuk) giigsiiz oldugu ve zorbalar tarafindan magdur edildigi (filli cocuklar) belirli
bir konuma yerlestirir. Verilen roliin bir sonucu olarak, kokarcali gocuk tiim sunumlarda pasif kalmigtir
(bkz. Ornek 1). Bu nedenle, analiz, kokarcali ¢cocugun filli cocuklarin eylemlerine tepki olarak ne
yaptigina degil, seyirci durumundaki c¢ocuk (Adil) ve filli cocuklarin arasindaki etkilesime

odaklanmustir.

Zorbaliga seyirci kalanlar, zorbalik durumlarinda ¢atismanin ¢oziimiinde ¢ok 6nemli bir role
sahiptir. Bir seyirci, bir asistan, bir pekistirici, bir yabanci veya bir savunucu roliinii {istlenebilir (Baer
ve Glasgow, 2008). Kayitlar incelendiginde, Adil'in duruma tepkisinde savunucu roliinden baska higbir
rol gozlemlenmemistir. Tiim sunumlarda Adil'in roliinii iistlenen Ogrenci, zorbaliga ugrayan
¢ocuklarin karsisina ¢ikarak zorbaliga ugrayan ¢ocugu savunmustur. Bu yiizlesme sozli veya fiziksel

miidahaleler seklini almistir. Bu stratejiler asagida listelenmistir.

1. Yargilayic1 degerlendirme s6zii: Canlandirmalarin tamaminda en az bir kez durumu degerlendiren
bir yargilayict s6z Adil tarafindan kullanildi. Bunlar, fil ¢ocuklarin davrarnislarinin yanlis/kotii oldugu
(n=2), filli cocuklarin kokarcali ¢ocukla alay etmemesi gerektigi (n=12), filli ¢ocuklarin kokarcali cocuga
kars1 kibar olmas: gerektigi (n=8), filli cocuklarin kokarcali ¢ocugu kendi haline birakmas1 gerektigi

(n=b), ve filli cocuklarin kokarcali cocugu aralarina almalar: gerektigi (#=3) seklinde siralanabilir.

2. Soru sorma (n=12): Adil, filli cocuklara “Neden boyle davraniyorsunuz” diye sorarak soze girdi.
Sozciik secimi ve dilbilgisi farklilik gosterse de, bu stratejide Adil zorbalik yapan g¢ocuklara
davranmiglarinin nedenlerini sorarak onlarla topluca ytlizlesti. Bu, sessizce dinlemeye gore daha
dogrudan bir stratejiydi ve genellikle “yapmamalisiniz” veya “yapmalisiniz” seklindeki bir yargilayic

degerlendirme s6zii de bunu takip ediyordu.

3. Dogrudan yaklasim (n=8): Baz1 durumlarda Adil baglangictaki sorgulama veya dinleme olmaksizin

dogrudan yargilayic1 degerlendirme soziinii sdyledi.
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4. Empatiye davet (n=6): Adil, filli ocuklardan dislanmanin nasil bir his oldugunu diistinmelerini istedi

ya da onlarin da ayni1 durumda olduklar1 zamanlar1 hatirlatti.

5. Arkadasliga davet (n=3): Adil, filli cocuklar1 kendisiyle ve kokarcali cocukla arkadas olmasi igin davet

etti (n=3).

6. Sessizce dinleme (n=2): Baz1 canlandirmalarda, Adil filli cocuklara selam vererek ortama katild1 ve
onlar1 bir siire boyunca sessizce dinledi. Daha sonra konusmanin uygun bir anin1 kollay1p lafa atlayarak

yargilayici degerlendirme soziinii soyledi.
Soru 2: Bu stratejiler hangi amaclar1 karsilamaktadir?

Bu arastirma sorusunda, ¢atismalarin 6grenciler tarafindan nasil ¢oziildiigiine odaklanilmistir.
Stratejilerin hangi amagclara ulastigini gérmek igin 6nce canlandirmalarin nasil sona erdigine
bakilmistir. Bundan sonra, canlandirmalara hem kullanilan stratejiler hem de kararlar agisindan

bakilmistir. Canlandirmalar, asagidaki yollardan biriyle sona ermistir:

a. Kavga ¢cikt1 (n=7). Baz1 durumlarda sunum, Adil'in filli ¢ocuklara fiziksel olarak saldirmasiyla
sona erdi. Sunumlarda kavgayr dramatize etmelerine izin verilmediginden, kavgayi kimin
kazanacagina karar vermek igin filli ¢ocuklardan biri ve Adil, bir digerinin dizlerine dokununca

kazanilan bir oyun oynad.

b. Filli ¢cocuklar oziir diledi (n=6). Bu durumlarda, filli ¢cocuklar davraniglarindan otiiriti 6ziir

dilediler ve arkadas olmaya karar verdiklerinde, sunum sona erdi.

c. Kesilen sunum (sonug yok) (n=5). Bu, 6grenciler ayn1 seyleri tekrar etmeye basladiklarinda, rol
disma ciktiklarinda veya canlandirma takildiginda ve egitmenden yardim istediklerinde oldu. Bir
durumda, 6grenciler roliin disina ¢ikt1 ve sunumun ortasinda gergek bir sozlii kavga ¢ikt. Bu nedenle

egitmen, 6grencileri yerlerine géndermek igin sunumu durdurmak zorunda kaldi.

d. Adil, kokarcali cocukla arkadas oldu (n=3). Filli ¢cocuklarin onu dinlemeyecegini anlayan Adil,

kokarcali ¢ocukla konustu ve ona kendi arkadashgini teklif etti.

Sekil 1, verilerdeki stratejilerin ve hangi ¢oziimlerin birlikte ortaya ¢iktigini gosteren bir zihin
haritasidir. Siyah sekiller stratejileri gosterirken gri sekiller ¢oztimleri gostermektedir. Sekilleri birbirine
baglayan cizgiler, ayni1 sunum iginde bu kodlarin birlikte goriildiigiinii gostermektedir. Sekillerin
boyutu, verilerdeki kodlarin sikligina baglidir. Benzer sekilde cizgilerin kalinliklar: da kodlarin birlikte

gozlendigi sunum sayisina goredir.
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@Stratejiler

1. Yargilayici

degerlendirme sz

2. Soru sorma

3. Dogrudan yaklagim

4. Empatiye davet

5. Arkadashga davet

6. Sessizce dinleme
Sonuclar

a. Kavga ¢ikti

b. Oziir diledi

c. Kesilen sunum

d. Adil kokarcali cocukla

arkadas oldu

Sekil 1. Kodlarin dagilimini gosteren zihin haritasi
Zihin haritasindan da gozlemlenebilecegi gibi, stratejilerin birlikte ortaya c¢ikisi, belirli sonug
tipleri icin tanimlanabilir bir yol yaratmamaktadir. Ornegin, eger Adil 1. stratejiyi (yargilayic
degerlendirme sozii) ya da 2. stratejiyi (soru sorma) secerse, sonug a, b, ¢, ya da d. olabilir. A sonucunun
(kavga) dogrudan yargilayici bir degerlendirme so6zii (3. strateji) kullanildiginda gerceklesmesi daha
olas1 goriinse de, sonug olarak b (Oziir diledi) ve d (Adil kokarca ¢ocukla arkadas oldu) sonuglari da

birer kez gerceklesmistir.
Tartisma

Tiyatro temelli yontemlerin kullaruldig1 basarili 6rnek ¢alismalara parallel olarak (6rn. Joronen
ve digerleri, 2011; Baer ve Glasgow, 2008; Gourd ve Gourd, 2011) bu calismada da miidahale
programinin zorbalik kismi tasarlanirken drama kullanilmistir. Ancak bu ¢alismanin farki, dramanin
sadece bir egitim araci olarak degil, ayn1 zamanda bir veri toplama araci olarak kullanulmasinda
yatmaktadir. Drama miidahale programlarimin etkinligini 6l¢mek i¢in 6n ve son test karsilagtirmasi i¢in
goriisme ve anket verilerine dayanan yari deneysel calismalarda, temel verilerin toplanmasinda
zorluklarla karsilasilmaktadir (Berger, 2007; Burton, 2010; Burton ve O'Toole, 2009). Bu ¢alismada veri
kaynagi olarak dogrudan 6grenci canlandirmalar1 kullanilmistir. Bu arastirma yaklasimi, basl basina
arastirmaci ile arastirilan arasindaki gii¢ dengesizligini kirmak (Anderson ve O’Connor, 2013) icin
arastirmay1 demokratiklestirme ve sOmiirgeden arindirma (Smith, 1999) yolunda bir adimdir.
Ogrenciler canlandirmalarinda gériislerini ve durumlari gérmemizi istedikleri sekliyle bize sunmakta
ozgilirdiiler. Bir baska deyisle, goriisme ya da anket sorularina agik¢a cevap vermelerinin beklendigi
durumlarda oldugu gibi spot 15181 altinda degillerdi. Aksine, durumlari canlandiriyorlard: ve ne sekilde
gormemizi istediklerini vurguluyorlardi. Elde edilen sonuglarin mevcut literatiir ve teorik cercevelerle
uyumlu oldugu goz oniine alindiginda drama sunumlarinin veri toplama araci olarak kullanilmasinin

ileriki ¢alismalarda avantajl1 ve tercih edilebilir oldugu soylenebilir.
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Bu arastirmada, drama atolyelerine katilan 6grencilerin sosyal digslanma durumuyla basa
cikmak igin cesitli stratejiler sergiledikleri bulunmustur. Sosyal bilgi isleme modeline gore, bir sosyal
duruma uyum saglamanin temel adimlarindan biri, ¢cocugun daha 6nceki yasantilarina dayanarak
belleginden bazi alternatif eylemler bulmasi veya durum yeniyse yeni eylem alternatifleri
olusturmasidir (sosyal bilgi isleme modelindeki 4. adim). Literatiirde bu eylemler, (tepkiler), sosyal
uyaranlara yanit olarak iiretilen davranis sayisi (yani tepki repertuarinin boyutu) agisindan incelenmis
ve sosyal olarak reddedilen ¢ocuklarin, varsayimsal Oykiilere tepki olarak akranlarina gore daha az
davranis alternatifine eristigi bulunmustur (Pettit, Dodge ve Brown, 1988). Canlandirma yoluyla
zorbalik durumunu kesfetmek, 6grencilerin tepki repertuarini genisletebilir ve 6grencilerin gercek

hayatta zorbalikla daha verimli bir sekilde basa ¢ikmalarini saglayabilir (Hughes ve Wilson, 2004).

Calismamiz, 6grencilerin gesitli stratejiler diisiinebilmelerine ve uygulayabilmelerine ragmen
¢oziimlerin bu stratejilerden tutarl bir sekilde takip edilmedigini gostermistir. Canlandirilan durumun
sonucunun Adil'in kullandig1 stratejiden ¢ok filli gocuklarin tepkisine bagh oldugu izlenimi
olusmustur. Kavgayla biten ya da ¢oziilmeyen canlandirmalarin sayis1 endise verici derecede yiiksektir.
Ogrenciler canlandirmalarinda bize zorbalik yapan cocuklarin cogu durumda dziir dilemeyi veya
davraniglarinmi degistirmeyi bilmediklerini (veya istemediklerini) gostermislerdir. Catisma veya akran
zorbalig1 durumlarinda, sosyal olarak reddedilen ¢ocuklarin, popiiler akranlarindan daha g¢ekingen,
daha az arkadas canlisi ve daha saldirgan davrandigi bulunmustur (Asher et al., 1980; Strassberg ve

Dodge, 1987).

Canlandirmalarin yarisindan fazlasinda ¢atisma durumunun bariscil bir sekilde ¢oziilemedigi
gozlemi, ¢ocuklarin sosyal saldirganlig iizerine yapilan ¢alismalarla ayni dogrultudadir. “Zorbalik
yapan cocuklar genellikle sert goriinme ve kendilerine zorbalik edilmesinden kag¢inma ihtiyac
gosterirler; ayrica tipik olarak bu ¢ocuklar magdurun duygularina dair ¢ok az farkindalik gosterirler”
(Smith ve Sharp, 1994 p.8). Bu nedenle tavirlarindan vazge¢mezler ve kolay kolay oziir dilemezler.
Ayrica zorba ve magdurun davranislar “karsit davranislar” dan ziyade karsilikli oldugu igin durum
kolay ¢6ziilmez (Haynie et.al. 2001; Sanders, 2004). Baska bir deyisle, zorbaligin sosyal baglami, zorbay1

zorbaliga devam etmeye tesvik eder.

Crick ve Dodge'a (1994) gore ¢ocuklar bir sosyal durumu sosyal semalara, senaryolara ve daha
onceki yasantilara, edinilen kurallara ve sosyal bilgilere gére yorumlarlar. Ornegin, bir ¢ocuk soru
stratejisini (Neden boyle davraniyorsun?) konusmaya davet veya saldirganlik isareti olarak
yorumlayabilir. Strassberg ve Dodge (1987) tarafindan yapilan bir ¢alismada, sosyal olarak reddedilen
¢ocuklarin sosyal etkilesimleri anlamlandirmak icin daha agresif semalar kullandiklar1 bulunmustur.

Bu, bazi sunumlarda gerilimin hizla tirmanmasini agiklayabilir.



Korkut, P., Yaildirim, K., Hosgoriir, T., Kizir, M., Sezer, S., Kahya, O., Karaca Evren, M., Yesil, E., & Hosgoriir, V.
Sinirliliklar ve Oneriler

Arastirmada dikkat edilmesi gereken énemli bir husus, canlandirmalardaki durumlarin gergek
olaylar degil canlandirmalar oldugunu hatirlamaktir. Ogrencilerin kendileri olduklari ve rol yaptiklart
anlar arasinda ayrim yapmanin bir yolu yoktur. Cocuklarin canlandirdiklar: roliin davranislarina
kisisel olarak katilip katilmadiklarini bilmek imkansizdir. Ote yandan, sunumlarin igeriden bir kisinin
sosyal diglanma durumlarina bakis agismi yansittigini kesin olarak sdyleyebiliriz. Filli 6grencilerin
kokarca ¢ocuga nasil zorbalik yaptigi, Adil'in duruma miidahale etmeye ¢alismas: ve durumun nasil
¢oziildiigii, cocuklarin sosyal dislanma durumlarina iliskin deneyimlerine ve bilgilerine dayanarak
ogrenciler tarafindan hayal edilmistir. Gallagher'in (2011) sozleriyle, "Eger..." olsaydi nasil hissederdin?
ve 'Eger..." olsayd1 ne yapardin' sorularindan simdi ve buradaya gegtik" (5.329). Ve onun ¢aligmasina
benzer sekilde, ozellikle genglerle ¢alisirken, bir veri toplama yontemi olarak tiyatronun olanaklarimi

deneyimledik.

Bu smurliligin ortaya ¢ikma nedeni, ana projenin takviminin 6grencilerle daha fazla atolye
calismasina izin vermemesidir. Okullar, atolye ¢alismalar1 icin smirh bir siire tanimiglardir. Atolye
sonrasi Ogrencilerin yorumlarini dinleme firsati bulunamamistir. Atolyeleri degerlendiren yazili
anketler atolyelerin sonunda dagitilmis, ancak su noktada veri analizi halen devam etmekte
oldugundan atolyenin etkileri tam olarak takip edilememistir. Ayrica at6lyenin etkililik Olgiitleri bu
¢alismanin kapsami disindadir. Ileriki calismalarda, rol dist yansiticl tartismalara daha fazla zaman
ayrilabilir ve atdlyenin etkinligi, ayni veri toplama ve analiz prosediirleri kullanilarak 6n test - son test

deneysel arastirma tasarimi ile belirlenebilir.
Sonug¢

Ozellikle sosyal diglanma ve zorbalikla ilgili mevcut literatiirde bulunanlar bu tiir olaylarin
ilkokul yillarinda zirve yaptigmi ve Ogrenciler olgunlastikca giderek azaldigimi gostermektedir
(Curtner-Smith ve digerleri, 1999; Nansel ve digerleri, 2001). Ancak, zorbalik deneyiminin 6grencilerin
yasamlari {izerinde uzun siireli bir etkisi olabilir (Olweus, 1993). Arastirmalar ayrica, bilinglendirme ve
miidahale programlari araciligiyla zorbaligin onlenebilecegini gostermektedir (Joronen ve digerleri,
2011). Tiirkiye'de boyle bir farkindaliga ¢ok ihtiya¢ bulunmaktadir. Ana projenin bir pargasi olarak, bu
calismada anlatilan atdlye, yoksul ailelerin ¢ocuklarinin olumsuz deneyimlerini ve zorluklarini azaltma

cabalarina kiiciik ama degerli bir katk: olmustur.

Kiigiik 6lcekli olmasina ragmen, bu ¢alisma Tiirkiye'de az aragtirilmis bir alani ele almaktadir.
Sosyal dislanma veya zorbalik arastirmalari daha ¢ok bu tiir olaylarin sikligina (Piskin, 2002), olaya
karisan ogrencilerin 6zelliklerine (Kara and Kacar, 2017) ve sorunla ilgili 6gretmen/y0onetici goriislerine
(Garkit and Bacanli, 2020) odaklanmaktadir. Ozgﬁn olarak bu arastirmada Ogrencilerin bu tiir

durumlarda tam olarak nasil davrandiklarna sosyal bilgi isleme perspektifinden 1sik tutmaya
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calisilmstir. C)grencilerin bir zorbalik durumuna karsi gesitli stratejiler kullanabilecegi, ancak hangi

strateji segilirse secilsin barisgil bir ¢6ziime nadiren rastlandig1 bulunmustur.

Ayrica, dramanin zorbaliga kars1 kullanildig: calismalarda bile ¢ok yaygin olmayan benzersiz
bir arastirma yaklasimi kullanilmistir. Bu arastirma paradigmasit ATAR — applied theatre as research -
(arastirma olarak uygulamali tiyatro) kisaltmasi altinda gelismektedir (Anderson and O’Connor, 2013)
ve Ozellikle gencleri ve hassas konular1 arastirirken giderek daha fazla tercih edilmektedir. Bu
baglamda, bu calisma, arastirmacilar ve arastirma alanindaki paydaslar arasinda daha demokratik bir
iliski kurulmasina olanak taniyan bir arastirma araci olarak dramanin kullanimina ve potansiyeline bir

ornek tegkil etmektedir.
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EK- A -
Drama atélyesi plan1

1. Ogrencilere evcil hayvani olup olmadigini, varsa evcil hayvanlarinin cinsini, rengini, ne

yedigini vb. sorun. Atolyenin her ¢ocugun evcil hayvani olan bir sehir hakkinda olacagin agiklaymn.

2. Ogrenciler kendilerini o sehrin ¢ocuklari olarak hayal ederler. Her 6grenci bir evcil hayvan
diisiiniir ve onu sehrin sokaklarinda yiiriiyormus gibi sinufta hayali bir yiiriiyiise ¢cikarir. Miizik ¢alin.
Ogrenciler miizik sirasinda evcil hayvanlarimi gezdirmelidir. Miizik durdugunda donup birbirlerine

hayali evcil hayvanlarini tamitmalidirlar (bkz. Sekil 1). Bir 6grenciyle

ornek olarak gosterin:
Egitmen: Ah, merhaba. Senin hayvanin ne? Benimki kedi.
Ogrenci: Kopek.
Egitmen: Oyle mi? Adi ne peki?
Ogrenci: Duman, seninki?

Egitmen: Benim kedimin adi Sarman. (...)

3. Ogrenciler oturur. “Bu sehirdeki cocuklarm hangi

o= hayvanlari1 var? Hayvanlarin isimleri nelerdir? Renkleri nelerdir? vb"
Sekil 1. Kasabanin ¢ocuklar1

sokaklarda evcil hayvanlarini 4. Asagidakileri anlatin: “Bir zamanlar bir kasabada tiim
gezdiriyor

¢ocuklarin evcil hayvani vardi. Sabah, ¢ocuklar okula gitmeden 6nce
evcil hayvanlanyla ilgilenirdi. Okulda herkes arkadaslarma evcil hayvanlarimi anlatirdi. Cocuklar

yaptiklari tiim etkinliklere evcil hayvanlarini da dahil ederlerdi.

Adil, evcil ayvan olarak yavru bir fil edindi. Adil filini ¢ok seviyordu. Adin1 Giimgiim koydu
¢iinkii ytiriidiikge ayaklar1 yerde “giim giim” sesini ¢ikariyordu. Adil kendisi disinda fili olan kimseyi
tanumiyordu. Okulda herkesin kedisi, kopegi, kusu, baligr ve tavsami vardi. Bu nedenle Adil'in
oyunlarina katilmasina izin vermiyorlardi. Bazi ¢ocuklar, Adil'i filiyle goriince onunla alay ediyor ve

Glimgiim'le dalga geciyorlardi.

Yavru filin resmini 6grencilere gosterin (Sekil 2). Adil roliinii
tstlenin ve Ogrencilerden okuldaki diger ¢ocuklarin roliinii
tstlenmelerini isteyin. Bu sayede ogrenciler Adil ve filiyle alay
etmeye baslasinlar. Cocuklar Glimgiim'e “sisman”, “koca burun”
“cirkin” gibi isimler takarlar. Adil onlarla arkadas olmaya ¢alisirken,

¢ocuklar onun oyunlarina girmesine izin vermezler.

Sekil 2. Yavru fil Giimgiim
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5. Hikayeye devam etmek igin Ogrencilere kuliip davetini gosterin (Sekil 3). Asagidakileri

anlatin: “Bir giin okuldaki ¢cocuklar bir evcil hayvan kuliibii kurmaya karar verdiler. Amagclar1 okuldaki

. DAVETLISINIZ .
Eveil Hayvanlar Okul Kuliibii

Tiim arkadaglarimiz evcil hayvanlartile
birlikte gelebilir.

Sekil 3. Ogrencileri evcil hayvan kuliibiine
davet eden ilan

birlik ve beraberlik duygusunu gii¢lendirmekti.
Ogretmenleri ¢ocuklar1 bu giizel fikir igin tebrik
etti. Okulun her yerine ¢ocuklar kuliibe katilmaya
davet eden ilanlar astilar. llanda tiim ¢ocuklarin

evcil hayvanlarinin davet edildigi sdyleniyordu.

Adil bu habere ¢ok sevindi. Sonunda
Giimgiim'i gocuklara tarutma firsati buldugunu
diistindii. Clinkii Adil, diger cocuklarin Gimgiim'i
yakindan tanisalar onu seveceklerinden ve onunla

alay etmekten vazgegeceklerinden emindi.

Okuldaki herkes kuliibe ne getirilecegini, evcil hayvanlarmin nasil giyinecegini ve bakimlarinin nasil

yapilacagini konusuyordu. Kuliipte hangi oyunlar oynanir, hangi yemekler yenir... Gordiigiiniiz gibi o

giinlerde okulda baska konu yoktu. Adil de diger ¢ocuklar gibi bunlar1 diisiinuyordu ama kimseden

yardim isteyemedi ¢linkii ondan baska fili olan yoktu.”

~ 0

bakimi i¢in yardim ediyor

Ogrenileri kuliibiin biiyiik acgilist igin Giimgtim'ii

hazirlarken Adil'e yardim etmeye davet edin. Ogrencilere
bos bir filin ¢izimi dagitin (Bkz. Sekil 4). Ogrenciler ikili
gruplar halinde ¢alisarak Giimgiim'iin giizel 6zelliklerini
oraya yazsmlar. Ornegin “giiclii”, “iyi bir dinleyici”,
“kibar” vb. yazabilirler. Bu sayede kuliipteki ¢ocuklar bu

kelimeleri okuyabilir ve Glimgiim hakkindaki gortislerini

Sekil 4. Arkadaslari, Adil’e filinin degistirebilirler.

6. Ogrenciler calismalarim1  tamamladiklarinda

smifta miizik egliginde dolagsmaya hazirlanirlar. Asagidakileri anlatmaya baslaymn. Her ciimleyi

okuduktan sonar 6grencilerin onu canlandirmasi i¢in biraz duraklayn.

Kuliip giiniiniin sabah1 Adil heyecanla yataktan kalkti.,

Glimgiim'it hazirlads,

Ve erkenden okula gitti. Cok heyecanliyds,

Kuliibiin 6niine kadar yiiriidd,

Ama kapmnin éniine geldiginde kapinin iizerinde kocaman bir tabela gordii. (Ogrencilere

“Fillerin girmesi yasaktir” yazan levhay1 gosterin (Sekil 5)). Asagidakileri sorun:
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- Bu tabelay1 kapiya kim asmuis olabilir?

- Adil ve Giimgim’'ii neden dislamak istemis olabilirler? Bu

isteklerinde hakl: olabilirler mi?

- Adil bu tabelayla karsilastiginda nasil hissetmis olabilir?

FILLERIN
GIRMESI - Adil simdi ne yapmal1?

A} 4 Al .
YASAKTIR! Ogrenciler bu tartisma sirasinda birinci ve ikinci adimdaki

Sekil 5. Fillerin girmesinin deneyimlerinden yararlanirlar. Cogu zaman, kuliip sahiplerinin o

yasak oldugunu gosteren

tabelayr asmakta hakli oldugunu diisiinen birka¢ 6grenci ¢ikar
tabela

c¢inkii Giimgiim, diger evcil hayvanlar i¢in yapilan hazirliklar
mahvedebilir. Her oyun, herkese uygun degildir. Yine kuliibiin daha biiyiik hayvanlarin oynamasi igin
kurulmus olabilecegini ve cocuklarin kuliibi kurarken Giimgiim'in ihtiyaglarin1 Adil'e sormus
olabilecegini sdyleyen birkag 6grenci de mutlaka ¢ikacaktir. Egitmen olarak yargilamadan her iki bakis

agisini da tesvik edin. Bu tartisma daha sonra atdlyenin {iciincii adiminda oynanan rolleri besleyecektir.

7. Anlatmaya devam edin: “Adil aglayacakti ama Giimgiim {iziilmesin diye saklamaya ¢alist1.
Eve uzun yoldan gitmeye karar verdi. Yolda ¢ok giizel parklar ve bahgeler vardi. Adil etrafina
bakinirken bir grup ¢ocuk gordii. Hepsinin yaninda filler vardi! Gruba yaklastik¢a, kiigiik bir cocukla
alay ettiklerini duydu. Bu g¢ocugun evcil bir kokarcas1 vardi. Bu gocuklar onu parktan kovmaya

calistyordu..."

8. 3 grup olusturun. Herhangi bir hazirlik siiresi vermeden birinci gruptan goniillii 6grencileri

tahtaya ¢agirin. Adil'in, filli cocuklarin ve kokarcali gocugun rollerini dagitin.

Sekil 6. Grup, canlandirmay1 yapiyor
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9. Parkin nerede oldugunu ve Adil'in nereye girecegini gostererek sahneyi ayarlayin. Adil
roliindeki 6grenci bir siire filli ¢ocuklar ile kokarca ¢ocuk arasindaki sahneyi izler ve kendini hazir
hissettiginde sahneye girer (Bkz. sekil 6). Aym seyi ikinci ve tglincii gruplar ile tekrarlayin. Her
canlandirmadan sonra olay1 6zetlemek igin zaman ayirin. (Ornegin, “Bu sunumda Adil, filli gocuklar
uyarmaya ve kokarcali ¢ocukla arkadas olmaya calisti”). Bu, gruba gercekte iletmek istediklerini
agiklama firsati verir. Ogrencilerin durumun ne oldugu ve neden boyle oldugu konusunda

tartismalarina izin verin.

10. Ogrenilenlerin tekrar edilebilecegi bir dzet kagidi dagitin

Ogrendiklerimizi
tekrarlayalim...

(Sekil 6). Kagit asagidaki bilgileri igermektedir:

I. Diglama bir cesit akran zorbaligudr.

1. Dislama bir gesit akran zorbaligidir. .
2. Arkadaslanni dislayan cocuklar bunu genellikle su II. Arkadaslarim diglayan cocuklar bunu genellikle su sebeplerden
sebeplerden yaparlar:

1. Kendileri de surekli zorbaliga ugradiklarn bir ortamda

yasadiklari igin yaparlllr:

2. Baskalarinin duygulan ile 6zdesim kurmakta zorlandiklar
igin

3. Dikkat cekmek ve onaylanmak ihtiyaci duyduklan icin

4. Kendileri baskalari tarafindan dislanmaktan korktuklar igin
3. Birisi tarafindan dislandifimizi disiinliyorsak sunlan
yapmaliyiz: .. . 7 T g . . .
Bt i sylonen kit sézlere kulak asmamaleyz icin. (Parktaki filli c¢ocuklar biiyiik ihtimalle Adil gibi kendi
2. Kendimizi baskalarinin bizde gordiigii kotii zelliklerimize

gore degerlendirmekten kagnmaliyiz. 1

3. Elimizden geldigi kadar bizi dislayan arkadaslanmiza Okullﬂrﬂ’ldﬂkl yﬂ§ltlﬂ7’l tamfmdan dl§lﬂ7’lml§tlr.)

kendimizi tanitmaya calismaliyiz.

4. Eger bize incitici sozler sdyleniyorsa bir 6gretmenimize .. I . L.
durumu anlatip yardim istemeliyiz. ii. Bagkalarimin duygular: ile 0zdesim kurmakta zorlandiklar: icin.
4. Birisinin dislandigina ya da zorbalifa ugradigina tanik

oldugumuzda sunlar yapmaliyiz: . . . . vy v e

1. Oncelikle ~kesinlikle durumu — onaylamadigmizi  bell (Kuliip sahipleri sadece kendi hayvanlarinin saghigim diistiniiyorlardi)
etmeliyiz.

2. Zorbaliga ugrayan arkadasimizi oradan uzaklastirmaliyiz

3. Gerekiyorsa gordiklerimizi bir 6gretmenimize anlatmaliyiz.

i. Kendileri de siirekli zorbaliga ugradiklar: bir ortamda yagadiklar:

iii. Dikkat cekmek ve onaylanmak ihtiyaci duyduklar: icin.

Sekil 7. Ozet kagidi
iv. Kendileri bagkalar1 tarafindan dislanmaktan korktuklart icin.

(Adil, onlarla arkadas olmak igin diger filli cocuklara katilabilirdi.)
II1. Birisi tarafindan diglandigumizi diisiiniiyorsak sunlar: yapmaliyiz:

i. Bizim igin soylenen kotii sozlere kulak asmamalnyiz. Unutmayin ki onlar yalnizca kelimelerdir ve

gercegi degistiremezler. (Giimgiim igin hem “sisman” hem de “giiclii” dedik.)
ii. Kendimizi baskalarimin bizde gordiigii kotii ozelliklerimize gore degerlendirmekten kaginmaliyiz.

iii. Elimizden geldigi kadar bizi dislayan arkadaglarimza kendimizi tamitmaya calismalyiz. (Adil,
Giimgiim'ii kuliipteki arkadaslarina tanitmaya calisarak dogru seyi yapt. Bazen insanlar bizi ya da icinde

bulundugumuz durumu bilmedikleri icin bizden korkabilirler.)
iv. Eger bize incitici sozler soyleniyorsa bir 6gretmenimize durumu anlatp yardim istemeliyiz.
IV. Birisinin diglandigina ya da zorbaliga ugradigima tamk oldugumuzda sunlar: yapmaliyiz:
i. Oncelikle kesinlikle durumu onaylamadigimizi belli etmeliyiz.
ii. Zorbaliga ugrayan arkadagimizi oradan uzaklagtirmaliyiz.

iit. Gerekiyorsa gordiiklerimizi bir 63retmenimize anlatmaliyiz
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Introduction

This study reports on the insights gained from implementing a drama based awareness activity
as part of a larger research project. The larger research project, titled "The New Face of Poverty: An
Action Research upon the Reflections of Urban Poverty on Education,” aims to make visible in a
multidimensional way the impact of urban poverty on education in the districts of downtown Mugla
where urban poverty is severe, and to develop and implement an intervention program according to
the emerging profile. The results of the profile study had shown that social exclusion is one of the most
important problems of children from urban poor families. Social exclusion can be understood in two
ways; first, the exclusion of people from the political, economic, and social systems of the society.
Pierson (2012) actually refers to poverty and low income among the reasons for social exclusion.
Secondly, social exclusion can be understood as a form of bullying in which a person is intentionally
prevented from joining a group or systematically ignored (Barrio et.al., 2008). Poverty is a risk factor for
bullying among children (Carlson, 2006; Curtner-Smith ve digerleri, 2006). Socio-economic status causes
power imbalance between the students, which in turn creates social exclusion and other forms of
bullying (Akgiin, 2005; Ozkan and Cifci, 2010). While the students were tackling with the consequences
of poverty in their family as being excluded from the society in different ways, they were also

experiencing social exclusion as a form of bullying at their school.

Victimization in school years can have several adverse effects on the individual’s later life in
terms of health, wealth, and social wellbeing (Wolke and Lereya, 2015). The studies show that social
exclusion from peer groups can hurt an individual almost as much as physical pain (MacDonald and
Leary, 2005). Being in good relationships with peers, on the other hand, can help the children to cope
better with other adversaries in their lives. In a study with adolescents, it has been shown that social
capital, including school sense of belonging, can be used to promote adolescents’ wellbeing irrespective
of their socio-economical inequalities. Thus, the protective measures should include interventions

which can promote sense of belonging, and decrease social rejection (Addae, 2020).

Bullying is a severe and increasingly widespread problem in Turkish schools (Arslan and
Savaser, 2008). In Tiirkiye, studies specifically focusing on social exclusion are scarce, however, bullying

— as an umbrella term to include all types of peer aggression — has received considerable attention
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(Carkit and Bacanli, 2020). There are studies which investigate bullying in relation with different
variables (Kapci, 2004; Uludagh and Ucanok, 2005), and which investigate the viewpoints of students
and teachers towards bullying incidents (Carkit and Bacanli, 2020). However, there are not many
intervention studies. One exception, perhaps, is Kartal and Bilgin’s (2007) study where “Bully Proofing
Your School Program” (Garrity et.al., 2000) was implemented and the primary school students showed

significant improvement after the intervention program.

Internationally, there are a considerable number of anti-bullying intervention programs with
both successful and disappointing outcomes (Berger, 2007). The effectiveness of drama and theatre
based methods are accepted ways to stimulate social and moral development (Basourakos, 199§;
Belliveau, 2004; Bouchard, 2002; Edmiston, 2000; Gourd and Gourd, 2011; Kayilh and Erdal, 2021;
Winston, 1998) and specifically a common practice in many successful school based bullying
intervention programs (Baer and Glasgow, 2008; Bellieveau, 2005, 2007; Burton, 2010; Burton and
O'Toole, 2005, 2009; Graves, Frabutt and Vigliano, 2007; Joronen et.al., 2011; Mavroidis and Bournelli,
2016).

Peer aggression such as bullying and social rejection are understood best by the theories of
social cognition. Specifically, we assume Dodge’s social information processing model as a theoretical
framework for this study. The model has been revised so that it is non-sequential and takes into
consideration other factors such as emotion, the relation between self and other, and social experience
as well as cognitive variables. According to social information processing model, children’s social
adjustment happens in 5 steps; (1) encoding of external and internal cues, (2) interpretation and mental
representation of those cues, (3) clarification and selection of a goal, (4) response access or construction,

(5) response decision, (6) behavioural enactment (Crick and Dodge, 1994).

When a child enters a social situation, he or she interprets the situation according to a repertoire
of past experiences. For example, is it a playful situation, is it a hostile one? The child immediately reads
the cues and attributes a meaning to the situation. After this, the third step is to decide what he or she
wants to achieve in that situation. The fourth step is deciding what he or she will do in in order to
achieve that outcome. The child can think of a list of alternative actions to take. Again, the child often
acts upon his or her experience. If there is a set of behaviours that resulted positively in the previous
experiences, they are likely to be repeated. If the previous attempts resulted negatively, the child may
want to put into action a completely new set of behaviour. The fifth step includes deciding which option
to put into effect. This decision depends on many factors such as the child’s self-efficacy beliefs (i.e.
which of these actions are within my capability), outcome expectations (i.e. what will happen if I choose
to do this, what if I do that), and response evaluations (i.e. what happened the previous time I did this).

The last step is enacting the chosen behaviour.
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It was thought that the drama workshop can offer the students to go through and reflect upon
each of the 6 steps of social adjustment. Moreover, drama allows the researchers to observe the children
as they recreate a potentially traumatizing situation in a playful and safe environment. The children can
imagine and enact different strategies without having to live with the consequences of their actions

(Edmiston, 2000).

With young participants, drama works better than other data collection methods such as
interviews (Cahill, 2006). Since young people are less analytical in talking about hypothetical situations
compared to adults, the enactment of the situation may yield more elaborate representation of their
knowledge base regarding how to interpret and how to tackle with social exclusion. To worsen the
problem, some children may misreport or misperceive their experiences in bullying situations (Berger,
2007). The difficulty of handling such topics with interviews and questionnaires causes a gap in
knowledge regarding social exclusion among young people. As a result, interview and questionnaire
are less preferred as data sources. With teacher reports and sociometric data as the primary source of
data, the young peoples’ voices are missing from mainstream research on this topic. Considering that
students are experts on their own situation (Michael and Frederikson, 2013) and that students have the
right to express their opinions on any matter that affects them (Unicef, 1989), this study exemplifies an

alternative approach to collecting data from young people.
The Workshop

Although social exclusion is a situation that children may frequently face in their daily lives, it
is a rather abstract concept. As with all abstract concepts, children can deal with it better through a
concrete example. However, when dealing with such sensitive topics, great care should be taken to
ensure the quality of the example. It should not be an example that is too distant to relate to, nor should
it be so close that the child feels threatened. Thanks to role and the fictional situation, the emotional
distance may be increased so that the students can become both actors and spectators who perceive and
reflect on the meaning of the events from multiple view-points (Boal, 1995; O’Neill, 1995; Bolton, 1998).
For example, if the drama is directly about a child who cannot adapt to a certain lifestyle because he is
poor, the participants might not easily handle a dramatization easily because the situation is too similar
to their own. Mantchev’s (2015) story, which was the inspiration for this workshop, provides a situation
that is distant enough to protect the children's psyche, but close enough for them to identify with the

character and make connections to their own lives.

There is a strong relation “between the types of responses that children generate to particular
situations and the behaviour that they exhibit in those situations” (Crick and Dodge, 1994, p. 89).
Therefore, the drama presentations where the students act out a bullying situation can be assumed a
valid representation for the types of responses that they are able to generate. With this assumption in

mind, the presentations in the drama workshop were recorded and analysed in terms of situations,
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actions and consequences. A summary of the workshop is provided below and a more detailed

implementation plan was provided in Appendix A.

Step 1: Introducing the story world: This step aims to lay the foundations of the drama workshop. Since
not all students are necessarily familiar with the modes of working in drama, the facilitator should
prepare them first. In this phase, students begin to imagine the city in which the story is set. Students
pretend to be the children of this town and invent pets for themselves. In this way, they learn to take on
a role and pretend. The facilitator gently introduces the students to the dramatic mode of working

through her instructions.

Step 2: Narrating the story: This step introduces the main problem of the child in the story: social
exclusion. The students find the chance to look at the problem in greater detail. They witness the child
being socially excluded and teased because he has got an extraordinary pet; an elephant. The facilitator
uses teacher-in-role to demonstrate the excluded child’s reactions and feelings. Then, the students are
invited to help the excluded child by highlighting the assets and positive things about having the
elephant as a pet. In this step, the students take stand both near the bully, and near the bullied. The end
of step 2 is a discussion after finding out that elephants are prohibited from the pet club. Fuelled with
the experience of having taken both sides, this discussion provides them grounds to assume an

outsider’s view to the situation.

Step 3: Concluding the story: The transcripts of this step are the main data source of this study. In this
step, the children role play a situation where a child is bullied and socially excluded by other children.
The protagonist is a child named Adil, who himself is subjected to peer exclusion because he has got an
Elephant as a pet. As he comes to a playground, he walks onto other children who have elephants
(elephant children hereafter) teasing a little child who has a skunk (skunk child hereafter). The focus of
the role play is what Adil can and should do in such a situation. The role plays are developed and
presented by the students in their classroom settings. These were later transcribed and subjected to

content analysis.

Below, an excerpt from the transcriptions is translated as an example. The original transcripts
are in Turkish. Extract 1 is from Group 6. They are 4th year students. The group consists of 8 students.
Adil is played by a male student. The skunk child is played by a female student. Another female student

is in the role of the skunk. The elephant children are one male and 4 females.

Extract 1: Presentation of Group 6

Elephant Children (EC) to the Skunk child (SC)
EC: You stink!. Ew.. ew..

Adil enters:

Adil: Hello friends.

EC: Welcome

EC: Welcome
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EC: Ew... stinks like a toilet

Adil: Why are you treating her like this?

EC: Because her skunk stinks.

Adil: But you can still be friends despite the odour.

EC: No, we don’t want to be friends with her.

EC: Her pet cannot play with us.

EC: We don’t want skunks among our elephants.

Adil: I think it would be nice to have one.

EC: Toilet perfume!

EC: It smells terrible.

EC: Go away, go!

EC: We don’t like you. Swings her foot as if kicking her
Adil: Jumps in to avoid the kick hitting the SC What are you doing my friends? Be nice to her!
Adil to the SC:

Adil: Come on let’s go somewhere else.

The skunk jumps on Adil. SC, the skunk and Adil exit together.

The Present Study

This study reports on a drama workshop implemented as a part of an intervention program of
a larger research project. The schools where the larger project was carried out had reported social
exclusion as one of the problems of the children of socio-economically disadvantaged families.
Therefore, the aim of the workshop was to raise awareness and create grounds to discuss social
exclusion in the project schools. A by-product of the implementation of the workshop was that we were

able to access to the current situation that can serve as a baseline data for potential further studies.

This paper lays out the current situation in terms of how social exclusion is dealt with and
resolved by the students of the project schools. It reports on the findings by looking back at the

recordings of the workshops and to seek the answers to the following research questions:
RQ1: What strategies do the children employ to resolve conflict in a social-exclusion situation?
RQ2: What ends do these strategies meet?
Methodology
Research Design

We use drama as a method of inquiry as well as learning (Anderson and O’Connor, 2013; Cahill,
2006; Gallagher, 2011). Applied theatre in research engage with similar topics as qualitative research
such as tacit knowledge, ways of knowing, creation and communication of personal and social
meanings (Henry, 2000). It is a democratic and collaborative method of research, putting the researched
in a more powerful position. The participants can form their own self-representations rather than just

being represented by the researcher (Gallagher, 2011). In ATAR, the use of theatre forms enables the
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participants to explore the subject from a safe distance. The topics are handled in groups, not in
isolation. A participant can choose and take many roles such as planning, acting, reflecting, and
critiquing (Anderson and O’Connor, 2013). According to Cahill (2006), using theatre as research is more
advantageous than other methods in that it elicits emotional, aesthetic, and multi-modal forms of
interactions and representations. This feature makes it potentially a more effective methodology to

research with young people.
Participants

The drama workshop toured 7 different classes in 6 project schools. These schools were chosen
purposively in line with the aims of the larger project. When interviews were made with low socio-
economic families in the main project, the schools to which their children were sent the most were
determined as project schools.The school enrollment system in Tiirkiye requires children to be enrolled
in the schools near their neighbourhoods. Therefore, most of the students enrolled in these schools were
coming from similarly low socio-economic level families. The workshop was targeted to 4th and 5th
grade students (aged 10-12). A total of 172 students (74 males and 98 females)) participated in the

workshops. 129 of them were from 4th grade while 43 were from 5th grade.
Procedure

The main data source for this study is 21 role play demonstrations extracted from the workshop
recordings. One example of the role play demonstrations is given in Extract 1. The workshop procedure

is outlined above and a more detailed implementation plan was provided in Appendix A.

The workshop was designed and implemented by the first author who is a drama specialist.
The plan was presented to the rest of the larger project group which consists of experts in drama, child
development, and sociology. After the approval of the project board, the researchers visited each of the
project schools and determined the exact schedule of the implementation according to the availability
of the classes and suggestions of the classroom teachers. The ethical permissions were granted from the

institutional review board of the university before the implementation.

Each implementation took place in the students’ respective classrooms, within the presence of
their classroom teachers according to regulations. The classroom teacher is informed about the aims and
general plan of the workshop before the implementation. The classroom teacher remained as an
observer and did not intervene or join in the workshop. A research assistant was also present, recording
and making notes. The workshop took two class hours, typically with a break after the step 2. In the
distribution of roles in the presentations, the principle of volunteerism was observed. First of all, one of
the students who raised their hand was chosen for the role of the skunk boy. Later, the character of Adil
was chosen among the children who raised their hands. Finally, all the other children in the group were
called elephant children. However, students who did not want to participate in the presentation were

allowed to stay and watch.
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Analysis

To analyse the recordings, content analysis procedures were followed. Defined as “the
systematic, objective, quantitative analysis of message characteristics” (Neuendorf, 2002, p.1), content
analysis originated as a method specific to public communication field. However, Prior (2014) suggests
that it can be broadened to any type of communication by highlighting that “communicative action rests
at the very base of lifeworld, and that world is to study the content of what people say and write in the
course of their everyday lives” (p.360). To carry out the analysis, the researchers read through the
recordings first. Codes were developed in terms of situations, events and consequences. Then, the

researchers looked for patterns and commonalities in the ways that the codes aligned.
Findings

In this section, the findings resulting from the analysis of the presentations during the

workshops were presented in terms of each research question.

RQ 1: What strategies do the children employ to resolve conflict in a social-exclusion

situation?

The pre-text of the presentations puts the bully children and the bullied child in a specific
position where the bullied child (the skunk child) is powerless and being victimized by the bullies (the
elephant children). As a result of the given role, the skunk child remained passive in all of the
presentations (see Extract 1 as an example). Therefore, the analysis did not focus on what the skunk
child did in response to the actions of the elephant children, but on the interaction between the by-

stander child (Adil) and the elephant children.

By-standers of bullying have a crucial role in the resolution of the conflict in bullying situations.
A by-stander can take the role of an assistant, a reinforcer, an outsider, or a defender (Baer and Glasgow,
2008). When the recordings were examined, none of the other roles than the defender role was observed
in Adil’s reaction to the situation. In all of the presentations, the student who got the role of Adil
confronted the bullying children and defended the bullied child. This confrontation took the form of

verbal or physical interventions. These strategies are listed below.

1. In all of the cases, at least one judgemental statement evaluating the situation was uttered by Adil.
These can be that the behaviour of the elephant children is wrong/bad (n=2), that the elephant children
should not be teasing the skunk child (n#=12), that the elephant children should be kind towards the
skunk child (n=8), that the elephant children should leave the skunk child alone (n=5), and that the

elephant children should involve the skunk child in their play (#=3).

2. Confronting the elephant children with the question “Why are you behaving like this?” (n=12)
before the judgemental statement. Although the word choice and grammar may differ, this strategy

involves Adil confronting the bullying children altogether by asking the motives of their behaviour.
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This is slightly more direct than the previous one and usually followed by a judgemental evaluative

statement beginning with “you shouldn’t” or “you should”.

3. Bare judgemental statement (n=8). In some cases, the judgemental statement is made by Adil

directly, without the initial questioning or listening.

4. Invitation to empathize (n=6). Adil asked the elephant children to think about how it would feel

to be excluded, or reminded them the times when they were in the same situation.

5. Invitation to friendship (n=3). Adil invited the elephant children to become friends with the

skunk and himself (n=3).

6. Listening silently for a while before the judgemental statement (n=2). In some of the
demonstrations, Adil joined the situation by saluting the elephant children and then listening to them

to find a suitable point to jump into the conversation with a judgemental evaluative statement.
RQ2: What ends do these strategies meet?

In this research question, we focus on the how the conflicts were resolved by the students. In
order to see what ends the strategies meet, we first look at the ways the role plays ended. After that, we
look at the role plays in terms of both the strategies used and the resolutions. The role plays ended in

one of the following ways:

a. A fight happened (n=7). In some cases, the presentation ended when Adil physically attacked
the elephant children. Since it was not allowed to dramatize a fight in their presentations, a symbolic
play where one of the elephant children and Adil competed to touch each other’s knees was used to

decide who wins the fight.

b. The elephant children apologized and they became friends (n=6). In these situations, the

presentation ended when the children decided to become friends.

c. Interrupted presentation (no resolution) (n=5). This happened when the students began to
repeat the same lines over and over again, they went out of role, or the role play got stuck and they
called for help from the facilitator. In one case, the students went out of role and began to have a real
verbal fight in the middle of the presentation. Therefore, the facilitator had to stop the presentation to

send the students to their seats.

d. Adil befriended the skunk child (n=3). Having understood that the elephant children will not

listen to him, Adil just talked to the skunk child and offered him his own company.

Figure 1 is a semantic map which shows the co-occurrence of strategies and resolutions in the
data. The black nodes show the strategies while the grey nodes show the resolutions. The lines

connecting the nodes indicate co-occurrence of codes within the same presentation. The size of the nodes
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are relative to the frequency of codes in the data. Similarly, the thickness of the lines are according to

the number of presentations that the codes are observed together.

@Strategies

1. Judgemental

evaluation statement

2. The question

3. Bare

4. Inv. to empathize

5. Inv. to friendship

6. Listening silently
Resolutions

a. Fight

b. Apologize

c. Interrupted

presentation
d. Adil befriends SC

Figure 1. Semantic map showing the distribution of codes
As can be observed in the semantic map, the co-occurrence of strategies do not make an
identifiable path to certain types of resolutions. For example, if Adil chooses strategy 1(judgemental
statement) or strategy 2 (the question), the resolution may be a, b, ¢, or d. Even if the resolution a (Fight)
seems to be more likely to happen when a bare judgemental evaluative statement is used (strategy 3)

resolution b (apologize) and d (Adil befriend SC) also happened once each.
Discussion

In-line with the related literature, and successful exemplar studies using theatre based methods
(Joronen et al., 2011; Baer and Glasgow, 2008; Gourd and Gourd, 2011), we followed drama conventions
in designing the bullying component of the intervention program. The difference of this study, however,
lies in the fact that we used drama not only as a means of education, but also as a means of data
collection. The quasi experimental studies that rely on interview and survey data for the pre- and post-
test comparison to measure the effectiveness of the drama intervention programs are faced with
difficulties in collecting baseline data (Berger, 2007; Burton, 2010; Burton and O’Toole, 2009). In this
study, we used the enactments of the students directly as a data source. This research approach in itself
is an attempt to democratizing and decolonizing the research (Smith, 1999) to break the power
imbalance between the researcher and the researched (Anderson and O’Connor, 2013). The students
were able to choose their positions and the ways they wanted us to see the situations. They were not
under the spotlight, explicitly thinking answers to interview or survey questions. On the contrary, they
were enacting the situations and in a way highlighting what they wanted to let us see. Considering that
the yielded results are in line with the existing literature and theoretical frameworks as discussed below,
we saw that the drama presentations, when used as a data collection tool, proved to be advantageous

and preferable in further studies.
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In this research, we found that the students who participated in the drama workshops
demonstrated a variety of strategies to deal with a social exclusion situation. According to social
information processing model, one essential step of accommodating a social situation is for the child to
come up with some alternative actions from memory or construct new ones if the situation is novel (step
4 in the social information processing model). In the literature, the responses were studied in terms of
the number of behaviours generated in response to social stimuli (i.e. the size of the response repertoire)
and it was found that socially rejected children access fewer behaviours in response to hypothetical
stories than do their peers (Pettit, Dodge and Brown, 1988). Exploring the bullying situation through
role play can increase the repertoire of responses and enable students to deal with bullying in a more
efficient way in real life (Hughes and Wilson, 2004). Our study showed that although the students were
able to think of and employ a variety of strategies, the resolutions did not consistently follow from these

strategies.

We have the impression that the outcome of the situation does not depend so much on the
strategy used by Adil, but more on the response of the elephant children. The number of presentations
that ended with a fight or no resolution was alarmingly high. The students showed us in their
presentations that in most cases the bullying children do not know how to (or do not want to) apologise
or change their behaviour. In conflict or peer provocation situations, socially rejected children are more
avoidant, less friendly, and more aggressive than their popular peers (Asher et al., 1980; Strassberg and

Dodge, 1987).

The observation that more than half of the presentations depicted the conflict situation was not
resolved in a peaceful way resonates with previous studies on child social aggression. “Bullying
children often show a need to appear tough and avoid being bullied themselves; typically, also, they
may show little awareness of the feelings of the victim” (Smith and Sharp, 1994, p.8). Therefore, they do
not give up upon their attitude and apologize easily. Moreover, the situation is not easily resolved,
because the actions of the bully and the bullied are reciprocal, rather than “opposing behaviours”
(Haynie et al., 2001; Sanders, 2004). In other words, the social context of bullying encourages the bully

to continue bullying.

According to Crick and Dodge (1994), children interpret a social situation according to social
schemata, scripts and social knowledge drawing from the child’s memory store, acquired rules, and
social knowledge. For example, a child may interpret the question strategy (Why are you doing this?)
as an invitation to talk or as a sign of aggression. In a study conducted by Strassberg and Dodge (1987),
it was found that socially rejected children used more aggressive schemata to “make sense” of social

interactions. This may explain the quick escalation of events in some of the presentations.
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Limitations and Recommendations for Further Research

There is one caveat of the study. It is worth to remember that the observed situations were
presentations and not real events. There is no way to distinguish between the times when the students
were being themselves, and when they were projecting a role. It is impossible to know whether the
children agree personally with the behaviours of the role that they were enacting. On the other hand,
we can say for sure that the presentations reflected an insider’s view to social exclusion situations. The
way the elephant students bullied the skunk child, the way Adil tried to intervene in the situation, and
the way the situation was resolved were all imagined based on the children's experiences and
knowledge of social exclusion situations. In the words of Gallagher (2011), "We moved from asking
'How would you feel if..." and 'What would you do if..." to the matter at hand" (p.329). And similar to
her study, we experienced the possibilities of theatre as a method of data collection, especially when

working with younger people.

The main cause for this caveat was that the schedule of the bigger project did not allow more
follow up workshops with the students. The schools could allow limited time for carrying out the
workshops. We could not find the opportunity for listening to students’ comments after the workshop.
The written questionnaires evaluating the workshop were handed out at the end of the workshops. But
at this point, the data analysis is still ongoing, so the effects of the workshop have not been completely
followed up. Besides, measures of effectiveness of the workshop is beyond the scope of this study. In
future studies, more time for out-of-role reflective discussion can be allotted and the effectiveness of the
workshop can be determined with a pre-test, post-test experimental research design using the same

procedures of data collection and analysis.
Conclusion

The existing literature on social exclusion specifically and bullying in general show us that such
incidents make a peak during the primary school years and gradually lessen as the students mature
(Curtner-Smith ve digerleri, 1999; Nansel et.al., 2001). However, the bullying experience may have a
long standing impact on the students’ lives (Olweus, 1993). Research also shows that bullying can be
prevented by means of awareness raising and intervention programs (Joronen et al.,, 2011). Such
awareness is much needed in Tiirkiye. As a part of the larger project, the workshop explained in this
study was a small but valuable contribution to the efforts of decreasing the negative experiences and

difficulties of children with poor families.

Despite its small scale, this study addresses an under researched field in Tiirkiye. The
investigations of social exclusion or bullying focus more on the frequency of such incidents (Pigkin,
2002), the characteristics of the involved students (Kara and Kacgar, 2017), and teacher/administrator
views related to the problem (Carkit and Bacanli, 2020). Uniquely, in this research, we tried to shed light

on how exactly the students behave in such situations from a social information processing perspective.
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We found that the students can use a variety of strategies against a bullying situation but a peaceful

resolution is rare whatever strategy is chosen.

We also used a unique approach using drama as a research medium which is not very common
even in studies where drama is used against bullying. This research paradigm is freshly flourishing
under the acronym of ATAR (applied theatre as research) (Anderson and O’Connor, 2013) and
increasingly preferred especially when researching young people and sensitive subjects. In this respect,
this study sets an example for the use and potential of drama as a research tool which allowed a more

democratic relation between the researchers and the stakeholders in the research site.
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APPENDIX A -
The drama wokshop plan

1. Ask students whether they have pets, if so, what breed their pets are, what colour they are,

what they eat etc. Explain that the workshop will be about a city where every child has a pet.

2. Students imagine that they are the children in that city. Each student thinks of a pet and takes
it to an imaginary walk in the classroom, as if walking in the streets of the city. Play music. The students
must walk their pets during the music. When the music stops, they should freeze and introduce each
other their imaginary pets (See figure 1). Show an example with a

student:
Facilitator: Ah, hello. What is your animal? Mine is a cat.
Student: Dog.
Facilitator: Is that so? So what's its name?
Student: Duman, yours?
Facilitator: My cat is called Sarman. (...)

3. The students sit down. Ask “What animals do the children

in this city have? What are the names of the animals? What colour

Figure 2. The children of the
town are walking their pets in ~ are they? etc”

the streets
4. Narrate the following: “Once upon a time in a town, all the

children had a pet. In the morning, the children took care of their pets before they went to school. At
school, everyone told their friends about their pets. The children included their pets in all the activities

they did.

Adil had a baby elephant as a pet. Adil loved his elephant very much. He named it Giimgiim
(boom-boom in Turkish) because his feet made the ground go "boom, boom" when he walked. Except
for him, Adil did not know anyone who had an elephant. Everyone at school had cats, dogs, birds, fish,
and rabbits. Therefore, they did not allow Adil to participate in their games. When some children saw

Adil with his elephant, they mocked him and made fun of Giimgiim.”
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Show the picture of the baby elephant to the students (Figure
5. Take the role of Adil and ask the students to take the role of the
other children in the school. By this way, the students begin to tease
Adil and his elephant. The children call names at Giimgiim such as
“fat”, “big nose”, and “ugly”. When Adil tries to become friends with

them, the children do not allow him into their games.

6. Show the students the club invitation to continue the story

Figure 3. Glimgiim the baby (Figure 3). Narrate the following: “One day the kids at school decided

elephant
to start a pet club. Their goal was to strengthen

the sense of unity and cohesion in the school.

& ]D) A\\, ]E']F]Lf[S]‘\[Nf[Z = Their teachers congratulated the children on this

Eveil Hayvanlar Okul Kuliibii good idea. They put up ads all over the school

T arka dag[anmlz eveil hayvanlarl ile inviting the kids to join the club. The ad said that

birlikte gelebilir. all the children's pets were invited.

Figure 4. The sign inviting students to the pet Adil was very happy about this news. He
club thought that he finally had the opportunity to
introduce Glimgiim to the children. Because Adil was sure that the other children would love Giimgiim
and would stop making fun of him when they got to know him better. Everyone in the school talked
about what to bring to the club, how to dress and take care of their pets. What games to play at the club,

what foods to eat... As you can see, there was no other subject in school in those days. Adil also thought

about these things like other children, but he could not ask anyone because no one had an elephant

except him.”

Invite the students to help Adil by grooming
Glimgiim for the big opening of the club. Distribute empty
outlines of an elephant to the students (See figure 4). The
students work in pairs and write the good characteristics

of Glimgiim in it. For example, they can write “strong”, “a

good listener”, “kind” etc. In this way, the children in the

club can read these words and change their opinions about

Figure 5. Pairs help Adil groom his Glmgtim.

elephant for the club
7. When the students complete their work, they get

ready to walk around the classroom with music. Narrate the following. Pause after each sentence to

allow students to act it out
Adil got out of bed excitedly on the morning of the club day.

He prepared Giimgiim
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And he made his way to school early. He was so excited.
He walked to the front of the club.

- But when he came in front of the door, he saw a huge sign on it. (Show the sign saying “Strictly

no elephants” to the students (Figure 5)). Ask the following:
- Who could have hung this sign on the door?

- Why did they want to exclude Adil and Giimgiim? Could
they be right?

- How could Adil have felt when he saw this sign in front of

FILLERIN
GIRMESI ™™

Figure 6. Sign - What do you think Adil should do now?

prohibiting elephants
from the club

The students draw on their experiences from step one and step two during this discussion.
Often, there are a couple of students who think that the club owners are right to put up that sign because
Glumgiim can ruin the preparations for the other pets. Not every game is suitable for everybody. Yet
again, there are also a few students who say that the club could have been set up to allow bigger animals
to play in and that the children could have asked Adil about the needs of Glimgiim as they set up the
club. The facilitator encourages both points of view without judgement. This discussion later fuels the

role plays in the third step of the workshop.

8. Narrate the following: “Adil was about to cry, but he tried to hide it so that Giimgiim
wouldn't get upset. He decided to take the long way home. On the way there were many beautiful parks
and gardens. As he looked around, Adil saw a group of children. They all had elephants next to them!
As he got closer to the group, he heard them teasing a small child. This child had a pet skunk. These

children tried to chase him out of the park...”

Make 3 groups. Without giving any preparation time, call volunteer students to the board.
Distribute the roles of Adil, the other children who had elephants (elephant children hereafter) and the

child who had a skunk (skunk child hereafter).
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Figure 7. Groups presenting their role plays

9. Set the scene by showing where the park is and where Adil will enter. The student who has

the role of Adil watches the scene between the elephant children and skunk child for a while and enters

the scene whenever he feels ready (See figure 6). After each presentation, take time to summarize the

event. (For example, “In this presentation, Adil tried to warn the elephant children and be friends with

the skunk child). This gives the group the opportunity to explain what they actually wanted to convey.

Allow the students to discuss the situation as to what happened and why it happened such.

10. Hand out a summary of learning points (Figure 7). The hand out includes the following

information:

Ogrendiklerimizi
tekrarlayahm...

1. Dislama bir gesit akran zorbaligidir.

2. Arkadaglarini dislayan cocuklar bunu genellikle su
sebeplerden yaparlar:

1. Kendileri de strekli zorbaliga ugradiklari bir ortamda
yasadiklar igin

2. Baskalarinin duygular ile dzdesim kurmakta zorlandiklan
igin

3. Dikkat cekmek ve onaylanmak ihtiyaci duyduklar icin

4. Kendileri baskalari tarafindan dislanmaktan korktuklari icin
3. Birisi tarafindan dislandigimizi diisiiniiyorsak sunlan
yapmaliyiz:

1. Bizim igin sdylenen k&t sozlere kulak asmamaliyiz.

2. Kendimizi baskalarinin bizde gordlgi kotl dzelliklerimize
gore degerlendirmekten kaginmaliyiz.

3. Elimizden geldigi kadar bizi dislayan arkadaslanmiza
kendimizi tanitmaya calismaliyiz.

4. Eger bize incitici sozler sdyleniyorsa bir dgretmenimize
durumu anlatip yardim istemeliyiz.

4. Birisinin dislandigina ya da zorbaliga ugradigina tanik
oldugumuzda sunlari yapmalyiz:

1. Oncelikle kesinlikle durumu onaylamadigimizi — belli
etmeliyiz.

2. Zorbaliga ugrayan arkadasimizi oradan uzaklastirmaliyiz.

3. Gerekiyorsa gérdiiklerimizi bir dgretmenimize anlatmaliyiz.

Figure 8. Summary sheet

L. Exclusion is a form of peer bullying.

II. Children who exclude their friends often do so for the

following reasons:

i. Because they live in an environment where they are
constantly bullied. (The elephant children in the park were most

probably excluded by their peers at their own schools, like Adil.)

ii. Because they have difficulty identifying with the feelings of
others. (The club owners were thinking of the wellbeing of their own

animals only)

iii. Because they need attention and approval.
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iv. They are afraid of being excluded by others. (Adil could have joined the other elephant children to be
friends with them.)

II1. If we think we are being excluded or bullied by someone:

i. We should not listen to bad words spoken about us. Remember that they are just words and they do not

change the reality. (We said both “fat” and “strong” for Giimgiim.)
ii. We should avoid judging ourselves by the bad qualities that others see in us.

iii. We should try to introduce ourselves to our friends who exclude us as much as we can. (Adil did the
right thing by trying to introduce Giimgiim to his friends at the club. Sometimes people are afraid of us because

they don’t know us or our situation very well.)

iv. If hurtful words are said to us and we cannot cope with it, we can tell a teacher about the situation and

ask for help.
IV. When we witness someone being excluded or bullied, we should do these things:
i. First of all, we must make it clear that we absolutely do not approve of the situation.
ii. We should try to get our friend who is being bullied away from there.

iii.  If necessary, we should tell a teacher about what we saw.
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