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This study aims to assess the self-efficacy levels of pre-service social studies teachers
concerning inclusive education. A total of 211 pre-service teachers (135 female, 76 male)
voluntarily participated in the research. The study, which employed a survey method,
gathered data through a "Personal Information Form" and the "Scale for Determining
Prospective Teachers' Self-Efficacy for Inclusive Education." In analyzing the data,
descriptive statistics such as mean (M), standard deviation (SD), frequency (f), and
percentage (%) were used, along with ANOVA and independent t-tests. The study
found that the self-efficacy levels of the pre-service teachers were high. There was no
significant difference in the self-efficacy levels of the pre-service teachers regarding
inclusive education based on variables such as gender, the presence of individuals with
special needs in their environment, or the university they attended. In simpler terms,
factors like gender, educational institution, and proximity to individuals with special
needs did not account for any variation in the pre-service teachers' confidence levels
towards inclusive education. The findings of this research were examined in
conjunction with relevant studies in the existing literature, and several
recommendations were proposed based on these outcomes.
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Aragtirmanin amaci sosyal bilgiler 6gretmen adaylarmin kaynastirma egitimine iliskin 6z
yeterlik diizeylerinin belirlenmesidir. Arastirmaya 211 (135 kadin, 76 erkek) 6gretmen aday1
goniilliiliik esasina dayali katilmistir. Tarama yonteminin kullanildig1 arastirmada veriler
“Kisisel Bilgiler Formu" ile " Ogretmen Adaylarmin Kaynastirma Egitimine Yonelik Oz
Yeterliklerini Belirleme Olgegi” kullanilarak toplanmistir. Elde edilen veriler SPSS 25.0
paket programu ile analiz edilmistir. Verilerin analizinde alt problemlere iliskin olarak
agirhkli ortalama (X), standart sapma (SS), frekans (f) ve yiizde (%) gibi betimsel
istatistiklerinin yani sira tek yonlii Anova ve bagimsiz 6rneklem igin t-testi kullamlmistir.
Aragtirmanin sonucunda 6gretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlilik
diizeylerinin yiiksek oldugu belirlenmistir. Ogretmen adaylarmin 6z yeterlik diizeyleri,
cinsiyet, yakininda 6zel gereksinimli birey olup olmama durumu ve egitim gordiikleri
universite degiskenleri agisindan anlamh farklihk gostermemektedir. Bagka bir ifade ile
adaylarin cinsiyete, egitim gordiikleri {iniversitelere ve yakin ¢evrelerinde 6zel gereksinimli
bir birey olup olmama durumuna gore kaynastirma egitimine yonelik 6z yeterlilik
diizeylerinde anlamli farklilik bulunmamaktadir. Aragtirmanin sonuglari literatiirdeki ilgili
aragtirmalarin  sonuglart  ile tartisilmig, sonuglardan Thareketle bazi  Onerilerde
bulunulmustur.
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Giris

Egitim, icerisinde birden fazla bilesen bulunduran bir sistemdir. Bu bilesenlerden en 6nemlisi
olan O6gretmenlerin ise egitim sisteminin basariya ulasmasinda onemli gorevleri bulunmaktadir.
Dolayisiyla bu gorevi yerine getirme gayreti igerisinde olan O0gretmenlerin iyi olmalar1 elzemdir.
Demirel (2003) iyi 6gretmen kavrami ile 6gretmen yeterliliklerini yakindan iliskilendirerek, 6gretmen
yeterliliklerinin, mesleki yeterlilikleri ve kisisel ©zellikleri igerisinde barindirdigini belirtmektedir.
Nitekim kisisel 6zellikler igerisinde insani duyarliliklarin bu meslegi secenlerde hizmet edecekleri
bireylere karsi olmasi beklenir (Yazici, 2009). Ciinkii mesleki yeterlilikler kadar psikolojik ve kisisel
ozellikler de dgretmenlerin basarilari iizerinde etkilidir (Demirel, 2003). Oz yeterlik ise 6gretmenlerin

basarilarini etkileyen bu psikolojik degiskenlerden biridir.

Oz yeterlik algisi, bireyin belli bir durumla basa ¢ikabilmek icin yapmasi gereken eylemlere
iliskin bu eylemleri gerceklestirme kapasitesine yonelik bireysel yargilaridir (Bandura, 1993). Bandura
(1994), 06z yeterliligin insanlarin basarisin1  gelistirdigini aym: zamanda diisiinmelerini ve

davraniglarini belirledigini ifade etmektedir.

Oz yeterlik kavrammin kullamildig1 alanlardan biri de egitimdir. Bu baglamda 6gretmenin
meslegini basarili bir sekilde gerceklestirmesi icin gerekli olan eylemleri gerceklestirmeye yonelik
algilar1 ise dgretmen 06z yeterligini olusturmaktadir (Tschannen-Moran, Hoy ve Hoy, 1998). Ailenin
okula olan ilgisini artirma, pozitif bir okul iklimi yaratma ve karar verme durumlarini 6gretmenin
yiiksek oz yeterligi etkilemektedir (Billheimer, 2006). Ustelik Lewandowski’e (2005) gore, yiiksek 6z
yeterlige sahip Ogretmenler zayif 6grenme yetenegine sahip Ogrenciler icin daha sorumlu ve igten
davranirken, diger 6grencilerinin 6grenmesi amactyla da uzun siire zaman harcamaktadirlar. Bununla
birlikte Goddard, Hoy ve Hoy’a (2004) gore, 0gretmenlerin 6z yeterligi artik¢a, karsilastiklar
engellerin iistesinden gelme olasiligi da o kadar artmaktadir. Ote yandan 6z yeterligi diisiik
Ogretmenler ise Ogrencilerin ¢alismasi igin cezalar uygulayan ve smif igindeki davranislari kontrol
altinda tutmaya calisan dgretmenlerdir (Telef, 2011). Oz yeterlik ile mesleki memnuniyet arasinda da
bir iliski bulunmaktadir. Klassen ve Chiu (2010) 6z yeterligi diisiik Ogretmenlerin, mesleki
memnuniyetlerin de diisiik oldugunu ifade etmektedir. Oz yeterligin bulasici olduguna dikkat ceken
Pajares (2005) ise ayni zamanda 0z gilivene sahip Ogretmenlerin, 6z giliven sahibi o6grenciler
yetistirebilecegini ve ayn1 zamanda da bu durumun tersinin de miimkiin oldugunu belirtmektedir (s.

361). Diger taraftan Gavora'ya (2010) gore, 6gretmenin 6z yeterligi giiglii bir denetleyicidir. Cilinkii

.....

Ogretmenin 0z yeterliginin 6nemli oldugu alanlardan biri de kaynastirma egitimidir. Bu
egitimde Ozel egitim gereksinimli bireylerin 6zel egitim destegi alarak, genel egitim simiflarinda
uygun egitim gormeleri saglanmaktadir (Kargin, 2004). Oz yeterligin bu alanda onemli olmasmin
nedeni, 6z yeterligi yiiksek olan 6gretmenlerin 6grenmede gliclitk yasayan ogrencilere karsi daha

fazla sabir gosterip ve onlara daha fazla zaman harcamalarindan, 6te yandan 6z yeterligi diisiik
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Ogretmenlerin 6grenme giicliigii olan dgrencileri destek odalarina gonderme olasiliginin daha fazla
olmasindan kaynaklanmaktadir (Meijer ve Foster, 1988; Soodak ve Podell, 1993). Bu anlamda
kaynastirma egitiminin basariya ulasabilmesi icin Oncelikle Ogretmenlerin kendilerine inanip,
glivenmesi ve kaynastirma egitimi i¢in gerekli yetenek ve becerilere sahip olmas: gerekmektedir (Teke
ve S0zbilir, 2021). Zira 0z yeterligi artis gosteren 6gretmenlerin ayni zamanda kaynastirma egitimine
sahip Ogretmenler oldugunu gosteren arastirmalarin (Dolap¢i ve Yildiz Demirtas, 2016) yan: sira
meslege yeni baslayan Ogretmenlerin kaynastirma egitimine yonelik gesitli tutumlar gosterdigini
ortaya koyan arastirmalar (Donohue ve Bornman, 2015) da alan yazinda yer almaktadir. Diger
taraftan bireylerin 6z yeterliklerinin davranislarini etkiledigini ortaya koyan calismalar (Enochs ve
Riggs, 1990) perspektifinden hareketle Ogretmen adaylarinin davramslarimi anlayabilmek ve
agiklayabilmek amaciyla bu konudaki 06z yeterliklerinin sorgulanmasmin gerekli oldugu
diisiiniilmektedir. Nitekim konu kapsaminda Diken (2006) ¢alismasinda lisans egitim siirecinin,
ogretmenin yeterlilik algilarinin ve kaynastirma egitimine yonelik olan 6z giiven duygularinin

kaynastirma egitiminin basarisin etkiledigini ifade etmektedir.

Farkli derslere ait 0gretim programlar: igerisinde, sosyal bilgiler dersi dgretim programi
kaynastirma egitimi alan ogrenciler i¢in ayr1 bir 6neme sahiptir (Kanat, 2015). Ciinkii sosyal bilgiler
dersi insan1 ve onlarin yasamini konu alan ¢ok disiplinli ve disiplinler arasi bir alandir (Doganay,
2002, s.16). Dolayisiyla sosyal bilgiler dersinin 6gretmenleri, dersin amagclar1 dogrultusunda ozel
gereksinimli 6grencileri topluma kazandirma amacindadir. Bu noktada sosyal bilgiler dersinin amaci
ile kaynastirma egitiminin amaglar1 ortiismektedir (Demirezen ve Akhan, 2016). Dolayisiyla gelecekte
bu amaglar1 gerceklestirme gayreti icerisinde olmasi beklenen sosyal bilgiler 6gretmen adaylarinin,
kaynastirma egitimine iliskin gerekli bilgiye, beceriye sahip olmalarinin yani sira bu konuda yiiksek
0z yeterlige sahip olmalar1 da ayrica onem tasimaktadir. Ciinkii Sharp’a (2002) gore eger bireyler
kendilerinde bir gorevi yapabilme yeteneginin ve denetim giiciiniin olduguna inanirlarsa, o konudaki
kararhiliklarin dile getirir, o gorevi segme ve o gorevin geregi olan ilgili davranislar: gdsterme gayreti
igerisinde olmaktadir. Bu bilgiler dogrultusunda alan yazina bakildiginda ise adaylarin kaynastirma
egitimine yonelik goriis, algi, tutum ile 6z yeterliklerini konu alan ¢alismalara (Alver, Bozgeyikli ve
Isiklar, 2011; Akiiziim ve Akbulut, 2020; Aydin, 2019; Baspmar ve Sonmez, 2021; Camadan, 2012;
Cetin, 2020; Dolapgt ve Demirtas, 2016; Evyapan, 2020; Girgin, 2019; Kuzu, 2011; Nazif Toy ve Duru,
2016; Ozokcu, 2018; Ozkuloglu, 2015; Sonmez, Ozyigit ve Selimoglu, 2020; Sonmez ve Kogyigit 2020;
Sahan, 2019; Sengiin ve Toptas, 2021; Senol ve Can Yasar, 2020) alan yazinda rastlanilmasina ragmen
dogrudan sosyal bilgiler 6gretmen adaylarinin kaynastirma egitimine iliskin 6z yeterliklerini konu
alan calismalara (Akhan ve Ates, 2019) smirh sayida rastlanilmistir. Bu durum goéz oniine alindiginda
meslege heniiz baslamamis sosyal bilgiler 6gretmen adaylarinin smiflarinda 6zel gereksinimli
bireylerle karsilasacagi goz oniinde bulunduruldugunda, kaynastirma egitimine yonelik 6z yeterlik

diizeylerinin ortaya konulmasinin énemli oldugu diisiintilmektedir. Bu noktadan hareketle sosyal
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bilgiler 6gretmen adaylarinin kaynastirma egitimine yonelik 6z yeterlik diizeylerinin belirlenmesi bu
aragtirmanin amacini olusturmaktadir. Belirlenen ama¢ dogrultusunda asagidaki sorulara yanit

aranmugtir:
e Ogretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlikleri ne diizeydedir?

. Ogretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlikleri cinsiyet acisindan

farklilagsmakta midir?

e Ogretmen adaylarmin kaynastirma egitimine iligkin 6z yeterlikleri yakin cevrelerinde 6zel

gereksinimli birey olup olmama durumu agisindan farklilasmakta midir?

e Ogretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlikleri egitim gordiikleri

universiteler acisindan farklilagsmakta midir?

Calisma kapsaminda, kaynastirma ve biitiinlestirme egitimi kavramlarina Milli Egitim
Bakanligi Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigii tarafindan kullarilan sekli ile
[Kaynastirma/Biitiinlestirme] degil, arastirmada kullanilan Olgekte yer alan ifade [Kaynastirma

Egitimi] sekli ile yer verilmistir.
Yontem

Arastirma  yapist geregi nicel arastirma yOntemlerinden tarama yontemiyle
gerceklestirilmistir. Bu tiir arastirmalar, ge¢mis zamanda olan veya halen varliginmi siirdiiren bir
durumu mevcut sekilde ortaya koymaya calisan bir arastirma yaklasimi olup bu arastirmalarda
genelleme yapmak miimkiindiir (Cohen, Manion ve Morrison, 2007; Karasar, 2005). Buradan hareketle
arastirmada sosyal bilgiler 6gretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlikleri ve 6z
yeterliklerinin gesitli degiskenler agisindan (cinsiyet, yakin cevrelerinde 6zel gereksinimli birey olup

olmama durumu, egitim gordiikleri tiniversite) farklilasma durumu incelenmistir.
Calisma Grubu

Calisma grubu ii¢ farkli devlet iiniversitesinin (Kirgehir Ahi Evran Universitesi, Aksaray
Universitesi ve Kastamonu Universitesi) egitim fakiiltesinde sosyal bilgiler 6gretmenligi programinda
2021-2022  egitim-O0gretim yilmin bahar déneminde egitim goren oOgretmen adaylarindan
olusmaktadir. Orneklemin belirlenmesinde amagli 6rnekleme yontemlerinden maksimum gesitlilik
orneklemesi kullanilmistir. Maksimum ¢esitlilik 6rneklemesinde amag bireylerin cesitliligini
maksimum yansitmaktir (Yildirim ve Simsek, 2018, s.119). Arastirmada maksimum cesitlilik kaynag:
olarak Ogretmen adaylarinin farkli {iniversitelerde olmasi dikkate alinmistir. 218 sosyal bilgiler
Ogretmen adayina uygulanan 6l¢me aracindan 7’si farkli sebeplerden (bos birakma, hatali kodlama
vb.) dolay: veri analiz siirecine dahil edilmemis ve toplamda 211 &gretmen adaymdan toplanan
veriler degerlendirme siirecine alinmistir. Sosyal bilgiler 6gretmen adaylarinin 6lgme araglarim

doldurulmasinda goniilliiliik esas alinmustir.
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Bu bilgiler cercevesinde orneklemde yer alan 6gretmen adaylarina ait bilgiler Tablo 1'de yer

almaktadir.

Tablo 1. Ogretmen adaylarinin demografik bilgileri

Degiskenler f (%)
o Kadin 135 64
Cinsiyet Erkek 76 36
Kirsehir Ahi 74
Evran 35,1
Universitesi
Universite Aksaray 66
L L 31,3
Universitesi
P(a'.stamfmu. 71 33,6
Universitesi
. o Var 94 445
Yakininda Ozel Gereksinimli Birey Durumu Yok 117 55,5
Toplam 211 100

Tablo 1'e bakildiginda calisma grubunun %36’smin (n=76) erkek adaylardan, %64 iiniin
(n=135) kadin adaylardan meydana geldigi goriilmektedir. Adaylarin %35.1'1 (n=74) Kirsehir Ahi
Evran Universitesinde, %33.6'st (n=71) Kastamonu Universitesinde, % 31.3'Wi (n=66) Aksaray
Universitesinde 6grenim gormektedir. Ogretmen adaylarmin %55.5'inin (n=117) yakinlarinda 6zel
egitime ihtiyaci olan birey bulunmamaktadir. Ogretmen adaylarinin %44.5'inin (n=94) yakininda ise

0zel egitime ihtiyaci olan birey bulunmaktadir.
Veri Toplama Araglan

Verilerin toplanmasinda iki veri toplama araci kullanilmistir. Bunlardan birincisi Kigisel Bilgi
Formuw'dur. Ikinci veri toplama araci ise Ogretmen Adaylarmun Kaynastirma Egitimine Yonelik Oz

Yeterliklerini Belirleme Olcegi’dir.

Kisisel bilgi formu (KBF): Formda 6gretmen adaylarina iliskin demografik bilgiler (cinsiyet, egitim
goriilen tiniversite ve yakininda 6zel gereksinimli birey olup olmama durumu) ele alinmis ve veriler

smniflama sorular1 araci ile toplanmuistir.

Ogretmen adaylarinin kaynastirma egitimine yénelik 6z yeterliklerini belirleme 6lgegi: Teke ve
Sozbilir (2021) tarafindan gelistirilen bu dlgek “Is birligi” ve “Ogretim Siireci Boyutu” olmak iizere iki
boyuttan ve 17 maddeden meydana gelmektedir. Ayrica 0l¢me araci, “Kesinlikle Katilmiyorum”
ifadesinden “Kesinlikle Katiliyorum” ifadesine dogru yanitlanabilen begli derecelendirme seklinde
olan likert tipi bir 6l¢ektir. Cronbach Alpha giivenirlik katsayis1 6l¢egin “Is birligi” alt boyutuna iliskin
.90 olup bu alt boyut 5 maddeden olusurken, “Ogretim Siireci Boyutu” alt boyutu icin .74 olup bu alt
boyut ise 12 maddeden meydana gelmektedir. Olgek geneline iliskin Cronbach Alpha .90 olarak
hesaplanmustir (Teke ve Sozbilir, 2021).
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Verilerin Coziimlenmesi

Sosyal bilgiler 6gretmen adaylarindan toplanan verilerin analizde SPSS 25.0 paket programi
kullanilmis olup, arastirmada 0.05 diizeyi dikkate alinmistir. Arastirma verilerinin analizinde standart
sapma (SS), agirlikli ortalama (X) ve frekans (f) kullanilmugtir. Tligkisel istatistik yontemleri
kullanilmadan once elde edilen verilerin homojenligi incelenmistir. Arastirma verilerin normal

dagilim gosterdigi belirlenmistir. Normal dagilima iliskin bulgular Tablo 2'de gosterilmistir.

Tablo 2. Normal dagilima iligkin bulgular

Carpiklik  Basiklik

Ogretmen CENEL Istatistik -.209 -.622
adaylarinin Standart hata 167 333
kaynagtirma o [statistik -555 -360
egitimine yGnelik 6z Is birligi Boyutu Standart hata 167 .333
yeterliklerini . istatistik -329 -.348
belirleme Slgegi Ogretim siireci boyutu Standart hata 167 .333

Ozyeterlik olgeginin carpiklik (-.209) ve basiklik (-.622) degerlerine bakildiginda verilerin
normal dagildigr goriilmektedir (Biiytikoztiirk, 2014; George ve Mallery, 2010). Buradan hareketle
verilerin analizinde parametrik hipotez testlerinden yararlanilmistir. Ogretmen adaylarinin 6z yeterlik
diizeylerinin degiskenler agisindan analizinde bagimsiz orneklem igin t-testi ve tek yonliit ANOVA

kullanilmistir. Verilerin analizinde kullanilan degerlendirme 6lgegi Tablo 3'te gosterilmistir.

Tablo 3. Nitelik gruplar:

Olgek
Verilen Agirlik Nitelik grubu Siniri
5 Kesinlikle Katiliyorum 4.20-5.00
4 Katiliyorum 3.40-4.19
3 Kismen Katiliyorum 2.60-3.39
2 Katilmiyorum 1.80-2.59
1 Kesinlikle Katilmiyorum 1-1.79

Arastirmanin Etik Izinleri

Yapilan bu calismada, “Yiiksekdgretim Kurumlar:i Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Kirsehir Ahi Evran Universitesi

Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu
Etik degerlendirme kararinin tarihi = 14.10.2021

Etik kurul karar numarasi = 2021/7/9

1792



KEFAD Cilt 24, Say1 3, Aralik, 2023
Bulgular

Arastirmanin bu béliimiinde arastirmanin amaci dogrultusunda elde edilen bulgulara yer

verilmigtir.
Birinci Alt Probleme iliskin Bulgular

[lk alt problemden hareketle gretmen adaylarmin kaynagtirma egitimine yonelik 6z yeterlik

diizeylerine iliskin istatistiksel degerler Tablo 4’te yer almaktadir.

Tablo 4. Ogretmen adaylarinin 6z yeterlikleri

X SS Diizey
GENEL 4.25 516 Kesinlikle katiliyorum
Is birligi boyutu 4.43 515 Kesinlikle katiliyorum
Ogretim siireci boyutu 4.17 .592 Katiliyorum

Tablo 4 incelendiginde kaynastirma egitimine yonelik 6gretmen adaylarinin 6z yeterliklerinin
genel olarak (X=4.25) “kesinlikle katiliyorum” diizeyinde oldugu goriilmektedir. Alt boyutlar
incelendiginde; is birligi boyutunda (X=4.43) “kesinlikle katiliyorum” diizeyinde oldugu, 6gretim stireci
boyutunda (X=4.17) “katiliyorum” diizeyinde oldugu gorilmektedir. Bu bulgulardan hareketle sosyal
bilgiler 6gretmen adaylarinin kaynastirma egitimine iliskin 6z yeterlik diizeylerinin yiiksek oldugu

ifade edilebilir.
ikinci Alt Probleme iliskin Bulgular

Aragtirmanin ikinci alt probleminden hareketle ise kaynastirma egitimine yonelik 6gretmen
adaylarinin 6z yeterliklerinin cinsiyete gore anlamli farklilik gosterip gostermedigine iliskin yapilan t-

testi sonuglar1 Tablo 5’te yer almaktadir.

Tablo 5. Ogretmen adaylarimn cinsiyetlerine iliskin t-testi sonugclar:

Cinsiyet N X SS t p
S
is birligi boyutu I;‘Ifellr(‘ 173 65 i:‘;? :égg 1240 216
Ogretim siireci boyutu I;ffi 17365 iﬁ :ggg 1204 230

Tablo 5 incelendiginde genel olarak kadin 6gretmen adaylarinin ortalamalarinin (X=4.28)
erkek ogretmen adaylarinin ortalamalarindan (X=4.18) yiiksek oldugu goriilmektedir. Alt boyutlar
incelendiginde; is birligi alt boyutunda kadin 6gretmen adaylarinin ortalamalarinin (X=4.46), erkek
Ogretmen adaylarinin ortalamalarindan (X=4.37) yiiksek oldugu goriilmektedir. C)gretim sureci alt
boyutunda da kadin O6gretmen adaylarinin ortalamalarmin (X=4.21), erkek Ogretmen aday:
ortalamalarindan (X=4.11), yiiksek oldugu gorilmektedir. Tim alt boyutlarda kadin 6gretmen

adaylarinin ortalamalarinin erkek 6gretmen adaylarinin ortalamalarindan yiiksek oldugu soylenebilir.
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Kaynastirma egitimine yonelik 6gretmen adaylarinin 6z yeterliklerinin cinsiyet agisindan
anlaml farklibk gosterip gostermedigini tespit etmek igin yapilan t-testi analizi sonucunda 6lgme
aracinin genelinde ve tiim alt boyutlarinda anlamli farklihik (p>.05) bulunmamaktadir. Ogretmen
adaylarinin kaynastirma egitimine iliskin 6z yeterlikleri {izerinde cinsiyetin etken bir degisken

olmadigi ifade edilebilir.
Ugiincii Alt Probleme iliskin Bulgular

Arastirmanin {igiincii alt probleminden hareketle kaynastirma egitimine yonelik 6gretmen
adaylarinin 6z yeterliklerinin yakin cevrelerinde 06zel gereksinimli birey olup olmama durumu

agisindan anlamh farklilik gosterip gostermedigine iliskin t-testi sonuglar: Tablo 6’da yer almaktadir.

Tablo 6. Yakin cevrelerinde dzel gereksinimli birey durumuna gore t-testi sonuglar:

Ozel gereksinimli birey durumu N X SS t p
4 422 .52
GENEL \\(ljli 1917 4.27 .:12 Y%
is birligi Boyutu ;/j; 19147 iil; :Zé; -491 624
Ogretim Siireci Boyutu ;/Oal: 19147 iig ;22 -.558 577

Tablo 6 incelendiginde genel olarak yakin cevresinde 06zel gereksinimli birey olmayan
Ogretmen adaylarmin ortalamalarnin (X=4.27) yakin cevresinde Ozel gereksinimli birey olan
ogretmen adaylarmin ortalamalarindan (X=4.22) yiiksek oldugu goriilmektedir. Alt boyutlar
incelendiginde; is birligi alt boyutunda yakin ¢evresinde 6zel gereksinimli birey olmayan 6gretmen
adaylarmin ortalamalarmin (X=4.44), yakin cevresinde oOzel gereksinimli birey olan Ogretmen
adaylarmin ortalamalarindan (X =4.41) yiiksek oldugu belirlenmistir. Ogretim siireci alt boyutunda ise
yakin cevresinde ozel gereksinimli birey olmayan 6gretmen adaylarimin ortalamalarmin (X =4.19),
yakin ¢evresinde 6zel gereksinimli birey olan 6gretmen adaylarimin ortalamalarindan (X=4.15) yiiksek
oldugu goriilmektedir. Tiim alt boyutlarda yakin ¢evrelerinde &6zel gereksinimli birey bulunmayan
Ogretmen adaylarinin ortalamalarinin, yakin gevrelerinde 6zel gereksinimli birey bulunan 6gretmen

adaylarinin ortalamalarindan daha yiiksek oldugu goriilmektedir.

Kaynastirma egitimine yonelik 6z yeterliklerinin 0gretmen adaylarmin yakin gevrelerinde
ozel gereksinimli birey olup olmama durumu agisindan anlaml bir fark olup olmadigim belirlemek
icin yapilan t-testi sonucunda olgek genelinde ve tiim alt boyutlarda anlamh farklihik (p>.05)
bulunmamaktadir. Ogretmen adaylarmin kaynastirma egitimine iliskin 6z yeterlilikleri iizerinde
yakin gevrelerinde 6zel gereksinimli birey olup olmama durumumun etken bir degisken olmadig:

sOylenebilir.
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Dérdiincii Alt Probleme iliskin Bulgular

Arastirmanin dordiincii alt probleminden hareketle 6gretmen adaylarmin kaynastirma
egitimine yoOnelik 6z yeterlikleri egitim goriilen iiniversite agisindan incelendiginde elde edilen
bulgulara Tablo 7’de yer verilmistir.

Tablo 7. Egitim goriilen iiniversiteye gore kaynastirma egitimine yonelik oz yeterliklerine iligkin standart sapma
degerleri ile ortalamalar

Egitim goriilen tiniversite N X SS

Kirsehir Ahi Evran Universitesi 74 4.20 501

GENEL Aksaray Universitesi 66 4.26 495
Kastamonu Universitesi 71 4.28 .552

Kirsehir Ahi Evran Universitesi 74 4.42 496

Is birligi boyutu Aksaray Universitesi 66 4.43 507
Kastamonu Universitesi 71 4.44 .547

. Kirsehir Ahi Evran Universitesi 74 4.11 578
Ofretim siireci Aksaray Universitesi 66 4.19 .580
boyutu Kastamonu Universitesi 71 4.22 .620

Tablo 7 incelendiginde en yiiksek ortalama degerin Kastamonu Universitesinde egitim goren
dgretmen adaylarma (X=4.28), en diisiik ortalama degerin ise Kirsehir Ahi Evran Universitesi egitim
goren 6gretmen adaylarina (X=4.20) ait oldugu goriilmektedir. Olgegin alt boyutlarma gore; en yiiksek
ortalamanin is birligi alt boyutunda Kastamonu Universitesinde egitim goren 6gretmen adaylarinda
(X=4.44), en diisiik ortalamanin Kirgehir Ahi Evran Universitesinde egitim goren Ogretmen
adaylarinda (X=4.42) oldugu; 6gretim stireci alt boyutunda da en yiiksek ortalamanin Kastamonu
Universitesinde egitim goren 6gretmen adaylarinda (X=4.22), en diisiik ortalamanin Kirgehir Ahi

Evran Universitesi egitim goren 6gretmen adaylarinda (X=4.11) oldugu goriilmektedir.

Ogretmen adaylarinin egitim aldiklari {iniversitelere gore kaynastirma egitimine yonelik 6z
yeterliklerine iliskin ortalamalarinin arasindaki farkin belirlenmesinde tek yonlii Anova kullanilmistir.
Tek yonlii Anova sonucu elde edilen bulgular Tablo 8'de gosterilmektedir.

Tablo 8. Egitim goriilen iiniversiteye gore kaynastirma egitimine yonelik oz yeterliklerine iliskin ANOVA
sonuglar

Varyansin Kaynagi KT sd KO F p
GENEL Gruplar arasi 270 2 135 .504 .605
Gruplar ici 55.675 208 268
Toplam 55.945 210
Is birligi boyutu Gruplar arast 012 2 .006 .022 978
Gruplar ici 55.689 208 .268
Toplam 55.701 210
Ogretim siireci boyutu Gruplar arast 483 2 242 .686 .505
Gruplar ici 73.262 208 .352
Toplam 73.745 210

Tablo 8 incelendiginde, 6gretmen adaylarinin 6z yeterliklerinde Slgek genelinde ve tiim alt

boyutlarda anlaml farkliik bulunmamaktadir (F=.504; .022; .686 p>05). Baska bir ifade ile 6gretmen



Oztiirk, D.

adaylarinin kaynastirma egitimine yonelik 6z yeterlikleri, egitim goriilen iiniversiteye gore anlaml

farklilik gostermemektedir.
Sonug, Tartisma ve Oneriler

Bu boliimde kaynastirma egitimine yonelik sosyal bilgiler 6gretmen adaylarinin 6z yeterlik
diizeylerinin belirlenmesinin amaglandig1 bu arastirmanin sonuglarina, arastirma sonuglarinin alan

yazindaki ilgili arastirma sonuglarina ile tartisilmasina ve onerilere yer verilmistir.

Arastirma sonucunda 6gretmen adaylarinin kaynastirma egitimine yonelik kendilerini yeterli
gordiikleri diger bir ifade ile kaynastirma egitimine iliskin yiiksek 6z yeterlige sahip olduklar tespit
edilmistir. Bu sonug goz oniinde bulunduruldugunda 6gretmen adaylarinin lisans egitimi boyunca
kaynastirma egitimine ya da 6zel egitime yonelik aldiklar1 derslerin bu konudaki yeterliliklerine katk:
sagladig1 ve bu egitimler neticesinde kaynastirma egitimine yonelik kendilerini yeterli gordiikleri
sOylenebilir. Bu sonug¢ heniiz meslege baslamamis 6gretmen adaylarmin yeterliliklerini ortaya
koymasi agisindan énemlidir. Zira Babaoglan ve Yilmaz (2010) meslegini yapan smif 6gretmenlerinin,
Yaylaci ve Aksoy (2016) ise sosyal bilgiler 6gretmenlerinin kaynastirma egitimine yonelik yeterlik
diizeylerinin diisiik oldugunu tespit etmistir. Dahas1 Akhan ve Ates (2018) ise sosyal bilgiler 6gretmen
adaylarinin katilimiyla yaptiklar1 calismada, adaylarin kaynastirmaya yonelik yeterliklerinin orta
diizeyde oldugunu tespit etmistir. Ote yandan Diken (2006) ve Ozokcu (2018) ise aragtirmalarinda
mevcut arastirma sonuglarina paralel sonuglara ulasmislardir. Ayrica arastirma sonucunu destekler
nitelikte Dolapg¢1 ve Yildiz Demirtas (2016) ise kaynastirma egitimi ya da ozel egitim dersleri goren
Ogretmen adaylarinin kaynastirma egitimine iliskin yeterlik diizeylerinin daha fazla oldugunu, bunun
yam sira Goziin ve Yikmis (2004) ise Ogretmen adaylarma uygulanan kaynastirma egitimi
bilgilendirme programinin oOgretmen adaylar1 {izerinde olumlu etkisinin oldugunu ortaya
koymuslardir. Alan yazin incelendiginde ise mevcut arastirma sonucuna paralel sonuglara sahip
calismalar (Daglar, 2011; Giiven ve Celik, 2011; Kuzu, 2011; Lancaster ve Bain, 2010) ile paralel

sonuglara sahip olmayan ¢alismalara (Karacaoglu, 2008; Sahbaz ve Kalay, 2010) da rastlanilmaktadir.

Arastirmanin bir diger sonucuna gore d6gretmen adaylarin kaynastirma egitimine yonelik 6z
yeterlikleri cinsiyete gore farklilasmamaktadir. Alan yazin incelendiginde mevcut arastirma
sonuglarin1 destekler nitelikte cinsiyete gore anlaml farkliigin bulunmadigl calismalara da
rastlanilmaktadir (Balbag, Cemrek ve Ince, 2021; Deniz, 2016). Ayn1 zamanda arastirmanin bu sonucu
ile 6rtiismeyen arastirmalar da alan yazinda yer almaktadir. Oyle ki Dolapgi ve Yildiz Demirtas'in
(2016) arastirmasinda 6gretmen adaylarinin 6z yeterlik algilariin cinsiyet, agisindan erkek 6grenciler
lehine anlaml farklilik gosterdigi tespit edilmistir. Ote yandan Nazif Toy ve Duru (2016) ise kadmn
Ogretmenlerin 6z yeterliliklerinin, erkek Ogretmenlere oranla daha yiiksek oldugunu ortaya
koymustur. Alan yazin incelendiginde kaynastirma egitimine yonelik erkek 6gretmen adaylarinin 6z
yeterliklerinin yiiksek oldugunu ortaya koyan ¢alismalara (Aypay, 2010; Camadan, 2012; Demirtas,
Comert ve Ozer, 2011; El-Ashry, 2009; Dolapgi ve Yildiz Demirtas, 2016; Morgil, Secken ve Yiicel,
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2004) rastlanirken; kadin 6gretmen adaylarinin 6z yeterliklerinin daha diisiik oldugunu ortaya koyan
calismalara (Giiven ve Celik 2011; Kuzu, 2011) da rastlanilmaktadir. Bunun yani1 sira mevcut arastirma
sonucunu destekler mahiyette 6gretmen adaylarinin kaynastirma egitimine yonelik 6z yeterlikleri
tizerinde cinsiyetin etken bir degisken olmadigimi ortaya koyan calismalar da alan yazinda yer
almaktadir (Berk, Giilveren ve Baser, 2009; Daglar, 2011; Dogan, 2013, Tschannen-Moran ve Woolfolk
Hoy, 2007; Secer, 2011, Sahbaz ve Kalay, 2010; Zararsiz, 2012).

Ogretmen adaylarmin yakin gevrelerinde ozel gereksinimli birey olup olmama durumu
agisindan kaynastirma egitimine yonelik 6z yeterliklerinde anlamli farklilik olmadigi sonucuna
ulasilmistir. Bu sonuctan hareketle yakin cevrelerinde 6zel gereksinimli birey olsun veya olmasin
sosyal bilgiler 6gretmen adaylarinin kendilerini bu anlamda yeterli gordiikleri ve bu konu tizerinde
farkindaliklarinin yeterince gelismis oldugu ifade edilebilir. Diger taraftan arastirmanin bu sonucu
Alver, Bozgeyikli ve Isiklar (2011) arastirma sonuglar1 ile benzerlik gostermemektedir. Zira Alver ve
digerlerinin (2011) arastirmalarinda kaynastirma egitimine yonelik 6gretmen adaylarinin tutumlarinin
yakinlarinda 6zel gereksinimli birey olmayan 6gretmen adaylar: lehine oldugu belirlenmistir. Benzer
sekilde Loreman, Sharma ve Forlin (2013) ise ozel gereksinimli bireylerle etkilesimde bulunan

adaylarin kaynastirma egitimi agisindan 6z yeterlik puanlarinin daha fazla oldugunu tespit etmistir.

Kaynastirma egitimine yonelik Ogretmen adaylarinin 6z yeterlikleri egitim gordiikleri
iniversite agisindan anlamli olarak farkliik gostermemektedir. Bu bilgiler dogrultusunda
uiniversitelerin 6gretmenlik programlarinin tamaminda 6zel egitim alanina yonelik derslerin zorunlu
ya da se¢meli derslerin 6gretmen adaylarina verilmesinin etkili oldugu diisiiniilmektedir. Nitekim bu
dersler diger 6gretmenlik programlarinda oldugu gibi sosyal bilgiler 6gretmenligi programinda da
verilmektedir (Citil, Karako¢ ve Kiigiikozyigit, 2018). Dolaysiyla iiniversitelerin konu kapsaminda
gerekli farkindalig1 gosterdikleri ve bu derslerin 6gretmen adaylarinin yeterli bilgi birikimine sahip
olmalarima katkida bulundugu ifade edilebilir (Durdukoca-Firat, 2015; Yarali, 2016). Ek olarak
arastirmanin ¢alisma grubundaki sosyal bilgiler 6gretmen adaylarinin son sinif olmalarinin da bu
sonug tizerinde etkili oldugu diisiiniilmektedir. Zira 6zel egitim alanina yonelik dersler agirlikli olarak
iiniversitelerde dordiincii sinifta verilmektedir. Nitekim de Deniz (2016) tarafindan yapilan ¢alismada
da son sinif 6gretmen adaylarmin 6z yeterliklerinin daha yiiksek olduguna ulagilmistir. Ogretmen
adaylarinin kaynastirma egitiminin gerekleri olan becerileri lisans egitimi esnasinda edinmeleri
onemlidir. Oyle ki, Zulfija, Indira ve Elmira (2013) yaptiklari arastirmada da kaynagtirma egitimine

yonelik becerilerin {iniversite egitimi esnasinda edilmesi gerektigi belirtilmektedir.

Arastirmanin sonuglar1 dogrultusunda 6gretmen adaylarinin kaynastirma egitimine yonelik
goriislerinin daha derinlemesine sonuglar elde etmek amaci ile nitel arastirma yontemleri ile

arastirilabilinecegi Onerilmektedir. Bu arastirma sosyal bilgiler 6gretmen adaylar1 ve {i¢ devlet
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universitesi ile smmirhidir. Daha fazla iiniversitede ve farkli boliimlerde 6grenim goren Ogretmen

adaylarinin bu konudaki 6z yeterliklerini karsilastiran ¢alismalar gergeklestirilebilir.
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Introduction

Education is a system that encompasses multiple components. Among these, teachers are the
most crucial, playing significant roles in the educational system's success. Therefore, it is essential for
teachers striving to fulfill these roles to excel in their field. Demirel (2003) closely associates the
concept of a good teacher with teacher competencies, indicating that teacher competencies include
professional skills and personal characteristics. Indeed, individuals who choose this profession are
expected to possess human sensitivities towards the individuals they serve (Yazici, 2009). This is
because psychological and personal characteristics are as influential on teachers' success as
professional competencies (Demirel, 2003). Self-efficacy is one of these psychological variables

affecting teachers' success.

Self-efficacy perception refers to an individual's judgments about their capacity to perform
actions necessary for handling specific situations (Bandura, 1993). Bandura (1994) states that self-

efficacy enhances people's success and determines their thinking and behaviour.

One of the fields where the concept of self-efficacy is employed is education. In this context, a
teacher's perceptions towards successfully performing the necessary actions for their profession
constitute teacher self-efficacy (Tschannen-Moran, Hoy, and Hoy, 1998). Increasing family
engagement in school, creating a positive school climate, and decision-making situations are
influenced by a teacher's high self-efficacy (Billheimer, 2006). Moreover, according to Lewandowski
(2005), teachers with high self-efficacy exhibit more responsibility and sincerity towards students with
weak learning abilities, spending extensive time learningfrom their other students as well.
Additionally, as per Goddard, Hoy, and Hoy (2004), as teachers' self-efficacy increases, so does their

likelihood of overcoming obstacles.

On the other hand, teachers with low self-efficacy are those who resort to punitive measures
for student work and strive to maintain control over behaviours within the classroom (Telef, 2011).
There is also a relationship between self-efficacy and job satisfaction. Klassen and Chiu (2010) assert
that teachers with low self-efficacy experience lower job satisfaction. Pajares (2005) highlights that self-

efficacy is contagious, indicating that confident teachers can nurture sure students; conversely, the
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opposite is also possible (p. 361). Furthermore, according to Gavora (2010), a teacher's self-efficacy is a

potent regulator because it enhances students' learning and boosts their potential.

One area where a teacher's self-efficacy is crucial is inclusive education. This approach ensures
that individuals with special education needs receive appropriate education in general education
classrooms with the necessary support (Kargin, 2004). The significance of self-efficacy in this field
stems from the tendency of teachers with high self-efficacy to exhibit more patience and dedicate more
time to students struggling with learning, whereas teachers with low self-efficacy are more likely to
refer students with learning difficulties to support rooms (Meijer and Foster, 1988; Soodak and Podell,
1993). In this sense, for inclusive education to be successful, it is essential that teachers first believe in
and trust themselves and possess the necessary skills and abilities for inclusive education (Teke and
Sozbilir, 2021). Indeed, studies indicating that teachers who demonstrate an increase in self-efficacy
are those with inclusive education training (Dolapg¢t and Yildiz Demirtas, 2016) and research revealing
various attitudes toward inclusive education among newly qualified teachers (Donohue and
Bornman, 2015) are present in the literature. Furthermore, considering studies showing that
individuals' self-efficacy influences their behaviours (Enochs and Riggs, 1990), it is deemed necessary
to question pre-service teachers' self-efficacy to understand and explain their behaviours. In fact,
within the scope of the subject, Diken (2006) argues in his study that the undergraduate education
process, teachers' perceptions of competence, and confidence levels regarding inclusive education

impact the success of inclusive education.

Within the curriculum of various subjects, the social studies program holds distinct
importance for students engaged in inclusive education (Kanat, 2015). This is because social studies is
a multidisciplinary and interdisciplinary field focusing on humans and their lives (Doganay, 2002).
Consequently, social studies teachers aim to integrate students with special needs into society,
aligning with the course's objectives. This point underscores the congruence between the goals of
social studies and inclusive education (Demirezen and Akhan, 2016). Therefore, it is crucial that pre-
service social studies teachers, expected to strive toward these goals in the future, not only possess the
necessary knowledge and skills related to inclusive education but also maintain high self-efficacy.
According to Sharp (2002), if individuals believe they have the ability and control to perform a task,
they express their commitment to it, choose to undertake it, and try to exhibit the necessary
behaviours. However, a review of the literature reveals that while studies are focusing on pre-service
teachers' perspectives, perceptions, attitudes, and self-efficacy regarding inclusive education (Alver,
Bozgeyikli, and Isiklar, 2011; Akiiziim and Akbulut, 2020; Aydin, 2019; Baspinar and Sonmez, 2021;
Camadan, 2012; Cetin, 2020; Dolapci and Demirtas, 2016; Evyapan, 2020; Girgin, 2019; Kuzu, 2011;
Nazif Toy and Duru, 2016; Ozokcu, 2018; Ozkuloglu, 2015; Sonmez, ézyigit, and Selimoglu, 2020;
Sonmez and Kogyigit, 2020; Sahan, 2019; Sengiin and Toptas, 2021; Senol and Can Yasar, 2020), there

are only a limited number of studies directly addressing the self-efficacy of pre-service social studies
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teachers concerning inclusive education (Akhan and Ates, 2019). Considering this scenario and
acknowledging that future social studies teachers will inevitably encounter students with special
needs in their classrooms, it is deemed essential to elucidate their levels of self-efficacy toward
inclusive education. Hence, this research aims to determine the self-efficacy levels of pre-service social
studies teachers regarding inclusive education. In line with the defined objective, the following

questions have been pursued:
* What is the level of self-efficacy among pre-service teachers regarding inclusive education?

® Does pre-service teachers' self-efficacy concerning inclusive education vary based on

gender?

e [s there a difference in the self-efficacy of pre-service teachers regarding inclusive education

based on whether they have individuals with special needs in their immediate environment?

* Do the self-efficacy levels of pre-service teachers concerning inclusive education differ

according to the universities they attend?

Within the scope of the study, the concepts of inclusion and integration education are not
referred to as [Inclusion/Integration], as used by the General Directorate of Special Education and
Guidance Services of the Ministry of National Education. Instead, the term used in the scale utilized in

the research, [Inclusive Education], has been adopted.
Method

The structure of the research necessitated the use of quantitative research methods,
specifically the survey method. This type of research represents an approach that seeks to present a
situation—whether in the past or ongoing—in its current form, and it allows for generalizations to be
made (Cohen, Manion, and Morrison, 2007; Karasar, 2005). From this standpoint, the study examined
the self-efficacy of pre-service social studies teachers concerning inclusive education and the
variations in self-efficacy based on several variables (such as gender, the presence or absence of

individuals with special needs in their immediate environment, and the university they attend).
Study Group

The study group comprises pre-service teachers enrolled in the social studies teaching
program during the spring term of the 2021-2022 academic year at the faculties of education in three
different state universities (Kirgsehir Ahi Evran University, Aksaray University, and Kastamonu
University). Maximum variation sampling, a purposive sampling method, was employed in selecting
the sample. The goal of maximum variation sampling is to reflect the maximum diversity of
individuals (Yildirim and Simsek, 2018, p.119). In this research, the diversity among the pre-service
teachers, particularly their attendance at different universities, was considered a source of maximum

variation. Out of the 218 pre-service social studies teachers who were administered the measurement
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tool, seven were excluded from the data analysis process for various reasons (such as leaving blanks,
coding errors, etc.), and data collected from a total of 211 pre-service teachers were included in the
evaluation process. Completing the measurement tools by the pre-service social studies teachers was

based on voluntariness.

In light of this information, details about the pre-service teachers included in the sample are

presented in Table 1.

Table 1. Demographic information of pre-service teachers

Variables f (%)
Female 135 64
Gender Male 76 36
Kirsehir Ahi 74
Evran 35,1
University
University Aksaray 66
. : 31,3
University
Kas.tamo.nu 71 33,6
University
Special Needs in their Immediate Yes 94 44,5
Environment No 117 55,5
Total 211 100

Upon reviewing Table 1, it is observed that 36% (n=76) of the participants in the study group
are male pre-service teachers, while 64% (n=135) are female pre-service teachers. Of these pre-service
teachers, 35.1% (n=74) are studying at Kirsehir Ahi Evran University, 33.6% (n=71) at Kastamonu
University, and 31.3% (n=66) at Aksaray University. 55.5% (n=117) of the pre-service teachers do not
have individuals with special educational needs in their immediate environment. Conversely, 44.5%
(n=94) of the pre-service teachers have individuals requiring special education needs in their

immediate environment.
Data Collection Tools

Two data collection tools were used to gather the information. The first of these is the Personal
Information Form. The second is the Scale for Determining Pre-service Teachers’ Self-Efficacy toward

Inclusive Education.

Personal Information Form: This form deals with the demographic information of the pre-service
social studies teachers (such as gender, the university they attend, and whether they have individuals
with special needs in their immediate environment) and data were collected through classification

questions.

Scale for Determining Pre-service Teachers' Self-Efficacy Towards Inclusive Education: This scale,
developed by Teke and So6zbilir (2021), consists of two dimensions: "Collaboration" and "Instructional
Process Dimension,” with 17 items in total. The measurement tool is a Likert scale that can be

answered in a five-point rating format, ranging from "Strongly Disagree" to "Strongly Agree." The
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Cronbach's Alpha reliability coefficient is .90 for the "Collaboration" sub-dimension, which consists of
5 items, while it is .74 for the "Instructional Process Dimension," which consists of 12 items. The

overall Cronbach's Alpha for the scale was calculated to be .90 (Teke and Sozbilir, 2021).

Data Analysis

For the analysis of the data collected from pre-service social studies teachers, the SPSS 25.0
software package was utilized, and a significance level of 0.05 was considered in the study. Standard
deviation (SD), mean (M), and frequency (f) were used in analyzing the research data. The
homogeneity of the data obtained was examined before employing relational statistical methods. It
was determined that the research data exhibited normal distribution. The findings related to the

normal distribution are presented in Table 2.

Table 2. Findings related to normal distribution

Skewness Kurtosis

Scale for OVERALL Statistic -.209 -.622
Determining Pre- Standard Error 167 333
service Teachers' , , , Statistic -.555 -.360

Self-Efficacy Collaboration Dimension Standard Error 167 333
Towards Inclusive , o Statistic -329 -.348
Education Instructional Process Dimension Standard Error 167 333

When looking at the skewness (-.209) and kurtosis (-.622) of the self-efficacy scale, it is
observed that the data are normally distributed (Biiyiikoztiirk, 2014; George and Mallery, 2010). From
this point, parametric hypothesis tests were utilized to analyze the data. Independent samples t-test
and one-way ANOVA were used to analyze the variables in terms of the pre-service teachers' levels of

self-efficacy. The evaluation scale used in the data analysis is shown in Table 3.

Table 3. Quality groups

Scale
Assigned Weight Quality Group Range
5 Strongly Agree 4.20-5.00
4 Agree 3.40-4.19
3 Somewhat Agree 2.60-3.39
2 Disagree 1.80-2.59
1 Strongly Disagree 1-1.79
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Findings

This section of the research presents the findings obtained in line with the research's

objectives.
Findings related to the First Sub-Problem

Statistical values related to the self-efficacy levels of pre-service social studies teachers

regarding inclusive education, as derived from the first sub-problem, are presented in Table 4.

Table 4. Pre-service teachers’ self-efficacy

M SD Level
OVERALL 4.25 516 Strongly agree
Collaboration Dimension 4.43 515 Strongly agree
Instructional Process Dimension 4.17 592 Agree

Upon reviewing Table 4, it is observed that the general self-efficacy of pre-service teachers
concerning inclusive education is at the level of "strongly agree" (M=4.25). Examining the sub-
dimensions; the collaboration dimension (M=4.43) is at the level of "strongly agree," while the
instructional process dimension (M=4.17) is at the level of "agree." From these findings, it can be
asserted that the self-efficacy levels of pre-service social studies teachers regarding inclusive education

are high.
Findings related to the Second Sub-Problem

Proceeding from the second sub-problem of the research, the t-test results, which investigate
whether there is a significant difference in the self-efficacy of pre-service teachers concerning inclusive

education based on gender, are included in Table 5.

Table 5. T-test results according to the gender of pre-service teachers

Gender N M SD t p
F 1 135 4.28 512
OVERALL ;In;ee o a1s o 1341 181
Collaboration Dimension F;Irr;.'laele 173 65 i;ig :ig 1.240 216
Instructional Process Dimension F;/In;iele 173 65 jﬁ ggg 1.204 230

A review of Table 5 shows that, overall, the averages of female pre-service teachers (M=4.28)
are higher than those of male pre-service teachers (M=4.18). When examining the sub-dimensions, the
averages of female pre-service teachers (M=4.46) in the collaboration dimension are higher than those
of their male counterparts (M=4.37). Similarly, in the instructional process dimension, female pre-

service teachers score higher (M=4.21) compared to the male pre-service teachers' averages (M=4.11). It

1804



KEFAD Cilt 24, Say1 3, Aralik, 2023

can be stated that in all sub-dimensions, female pre-service teachers' averages are higher than those of

male pre-service teachers.

However, as a result of the t-test analysis conducted to determine whether there is a
significant difference in the self-efficacy of pre-service teachers regarding inclusive education based
on gender, no significant difference (p>.05) was found in the overall measurement tool and all sub-
dimensions. It can be expressed that gender is not an influential variable in the self-efficacy of pre-

service teachers concerning inclusive education.
Findings related to the Third Sub-Problem

The third sub-problem of the study investigates whether there is a significant difference in the
self-efficacy of pre-service social studies teachers regarding inclusive education based on the presence
or absence of individuals with special needs in their immediate environment. The results of the t-test
conducted for this purpose are presented in Table 6.

Table 6. T-test results based on the presence of individuals with special needs in participants’ immediate
environments

Presence of individuals with

special needs N M 5D t P
OVERALL ;es 19147 ﬁi gig -59 552
Collaboration Dimension ;ifos 19147 iii Z;% -491 .624
e o . amm e

Reviewing Table 6, it is evident that, on average, pre-service teachers who do not have
individuals with special needs in their immediate environment (M=4.27) score slightly higher than
those who do (M=4.22) in general self-efficacy. In examining the sub-dimensions, it is noted that
within the collaboration dimension, pre-service teachers without individuals with special needs in
their immediate surroundings (M=4.44) have higher averages than those with such individuals
(M=4.41). Similarly, in the instructional process dimension, those without individuals with special
needs nearby (M=4.19) score higher than their counterparts (M=4.15). Across all sub-dimensions, pre-
service teachers lacking immediate contact with individuals with special needs tend to have higher

average scores.

However, based on the t-test analysis results aimed at determining the presence of any
significant differences in self-efficacy regarding inclusive education among pre-service teachers,
contingent upon having individuals with special needs in their close environment, no significant
disparities (p>.05) are found either generally or across all sub-dimensions. Consequently, it could be
asserted that the condition of having or not having individuals with special needs within one's
immediate environment does not constitute an influential variable on the self-efficacy of pre-service

teachers concerning inclusive education.
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Findings About the Fourth Sub-Problem

In addressing the fourth sub-problem of the study, the self-efficacy of pre-service social
studies teachers concerning inclusive education was examined concerning the universities they attend.

The findings obtained are presented in Table 7.

Table 7. Mean scores and standard deviations of self-efficacy towards inclusive education by university

University Attended N M SD

Kirsehir Ahi Evran University 74 4.20 501

OVERALL Aksaray University 66 4.26 495
Kastamonu University 71 4.28 552

. Kirsehir Ahi Evran University 74 4.42 496
gi’iii:j:on Aksaray University 66 443 507
Kastamonu University 71 4.44 547

Instructional Kirsehir Ahi Evran University 74 4.11 578
Process Aksaray University 66 4.19 .580
Dimension Kastamonu University 71 4.22 .620

Upon reviewing Table 7, it is observed that the highest average self-efficacy score is attributed
to students from Kastamonu University (M=4.28), whereas the lowest is for those from Kirsehir Ahi
Evran University (M=4.20). Analyzing by sub-dimensions, within the collaboration dimension, the
highest average is held by students from Kastamonu University (M=4.44) and the lowest by those
from Kirsehir Ahi Evran University (M=4.42). For the instructional process dimension, again, students
from Kastamonu University have the highest average (M=4.22), while those from Kirsehir Ahi Evran

University have the lowest (M=4.11).

To determine the difference in average self-efficacy scores for inclusive education among pre-
service teachers based on their universities, a one-way ANOVA was utilized. The findings from the

one-way ANOVA are displayed in Table 8.

Table 8. ANOVA results for self-efficacy in inclusive education based on university attended Source of Variance

Source of Variance SS df MS F p
OVERALL Between-groups 270 2 135 .504 .605
Within-groups 55.675 208 .268
Total 55.945 210
Collaboration Between-groups 012 2 006 022 978
Dimension
Within-groups 55.689 208 .268
Total 55.701 210
Instructional Process Between-groups 483 2 242 686 505
Dimension
Within-groups 73.262 208 .352
Total 73.745 210

An examination of Table 8 indicates that there is no significant disparity in the self-efficacy of
pre-service teachers either generally across the scale or in all the sub-dimensions (F=.504; .022; .686,
p>.05). In other words, the self-efficacy of pre-service teachers regarding inclusive education does not

demonstrate a significant difference based on the university attended.
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Conclusions, Discussion, and Recommendations

This section presents the conclusions, discussions, and recommendations based on the
research aimed at determining the self-efficacy levels of pre-service social studies teachers concerning

inclusive education. The results are discussed in light of related studies in the existing literature.

The research findings indicated that pre-service teachers perceive themselves as competent or,
in other words, possess high self-efficacy regarding inclusive education. Considering this outcome, it
can be inferred that pre-service teachers' courses related to inclusive or special education throughout
their undergraduate education contribute to their competence in this field. As a result, they perceive
themselves as adequately prepared for inclusive education. This finding is crucial as it reveals the
proficiency of teachers who have not yet entered the profession. For instance, studies by Babaoglan
and Yilmaz (2010) discovered that practising classroom teachers, and Yaylaci and Aksoy (2016) found
that social studies teachers have low levels of competence concerning inclusive education.
Furthermore, Akhan and Ates (2018) identified in their study, which involved pre-service social
studies teachers, that the participants' efficacy levels regarding inclusiveness were moderate. On the
other hand, research by Diken (2006) and Ozokcu (2018) has reached conclusions parallel to the
current study's findings. Supporting these outcomes, Dolap¢t and Yildiz Demirtas (2016) observed
that pre-service teachers who attended courses on inclusive education or special education exhibited
higher levels of competency regarding inclusive education. Additionally, Géziin and Yikmus (2004)
revealed that an inclusive education informational program implemented on pre-service teachers had
a positive impact. Upon reviewing the literature, studies with findings parallel to the current research
(Daglar, 2011; Giiven and Celik, 2011; Kuzu, 2011; Lancaster and Bain, 2010) can be observed, as well

as those with non-parallel results (Karacaoglu, 2008; Sahbaz and Kalay, 2010).

According to another research finding, the self-efficacy of pre-service social studies teachers
regarding inclusive education does not differ based on gender. A literature review reveals studies
corroborating these results, indicating no significant difference in self-efficacy levels concerning
gender (Balbag, Cemrek, and Ince, 2021; Deniz, 2016). Conversely, there are also studies in the
literature that conflict with this result. Notably, the research by Dolap¢i and Yildiz Demirtas (2016)
identified a significant disparity favouring male students in terms of the pre-service teachers' self-
efficacy perceptions. On the other hand, Nazif Toy and Duru (2016) have shown that female teachers'
self-efficacy levels were higher than their male counterparts. Scrutinizing the literature, there are
studies indicating that male pre-service teachers have higher self-efficacy towards inclusive education
(Aypay, 2010; Camadan, 2012; Demirtas, Comert, and Ozer, 2011; El-Ashry, 2009; Dolapgi and Yildiz
Demirtas, 2016; Morgil, Secken, and Yiicel, 2004). In contrast, other research suggests that female pre-
service teachers demonstrate lower self-efficacy (Giiven and Celik, 2011; Kuzu, 2011). Moreover, there

are studies supporting the current research's findings by asserting that gender is not a significant
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variable affecting pre-service teachers' self-efficacy concerning inclusive education (Berk, Giilveren,
and Baser, 2009; Daglar, 2011; Dogan, 2013; Tschannen-Moran and Woolfolk Hoy, 2007; Secer, 2011;
Sahbaz and Kalay, 2010; Zararsiz, 2012).

The study concluded that there is no significant difference in the self-efficacy levels of pre-
service social studies teachers towards inclusive education based on whether or not they have
individuals with special needs in their immediate environment. From this outcome, it can be inferred
that pre-service social studies teachers feel sufficiently competent, regardless of their personal
experiences with individuals with special needs, indicating a well-developed awareness of the subject
matter. However, this finding contrasts with the study conducted by Alver, Bozgeyikli, and Isiklar
(2011). In their research, it was determined that the attitudes of pre-service teachers towards inclusive
education were more favourable among those who did not have individuals with special needs in
their close environment. Similarly, Loreman, Sharma, and Forlin (2013) found that pre-service teachers
who interacted with individuals with special needs scored higher in self-efficacy for inclusive

education.

The self-efficacy of pre-service social studies teachers regarding inclusive education does not
significantly differ based on the university they attend. This information suggests that including
courses related to special education, whether mandatory or elective, within teacher education
programs at universities is considered effective. Indeed, these courses are offered in the social studies
teacher education program, as they are in other teacher training programs ((itil, Karakog, and
Kiigiikozyigit, 2018). Consequently, it can be stated that universities demonstrate the necessary
awareness of this subject, contributing to pre-service teachers acquiring sufficient knowledge through
these courses (Durdukoca-Firat, 2015; Yarali, 2016). Additionally, it is believed that the fact that the
pre-service social studies teachers in the study group are in their final year also influences this
outcome. This is because courses related to special education are predominantly taught in the fourth
year at universities. A study by Deniz (2016) consistently found that senior pre-service teachers have
higher self-efficacy levels. Pre-service teachers must acquire the skills necessary for inclusive
education during their undergraduate training. In line with this, Zulfija, Indira, and Elmira (2013) also
emphasize in their research that skills related to inclusive education should be obtained during

university education.

Based on the research findings, it is suggested that qualitative research methods could be
utilized to investigate the perceptions of pre-service social studies teachers toward inclusive
educationto obtain more in-depth results. This study is confined to pre-service social studies teachers
and three public universities. Further research could be conducted comparing the self-efficacy in this
subject matter among pre-service teachers studying at additional universities and in different

departments.
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