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This study aimed to examine the quality of a competitive gymnastics training setting
from the perspective of the “eight setting features” (Eccles and Gootman, 2002). These
are 1) physical and psychological safety, 2) appropriate structure, 3) supportive
relationships, 4) opportunities to belong, 5) positive social norms, 6) support of efficacy
and mattering, 7) opportunities for skill building, and 8) integration of family, school,
and community. As practitioners of sports programs, coaches play a primary role in
ensuring the physical, psychological, emotional, and social development of children
and young people in sports settings. Accordingly, the coaches in the competitive
context are responsible for creating opportunities to improve their athletes' physical
competence and life skills. The study data consists of semi-structured interviews with
six gymnastics coaches working in a competitive context and participant observations
in the coaches” workplace. The data were analyzed through Thematic Analysis. The
findings indicate critical needs to improve the program’s quality in the youth sport
setting examined. These were discussed in the context of facilitating the optimum
development of gymnasts in the competitive youth sport context under the headings of
a) providing a suitable and safe training/competition environment, b) providing life
skills development opportunities, and c) support of all stakeholders related to the
sports setting. The programmatic suggestions were also made for future studies.
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Bu ¢alismanin amaci yarismaci cimnastik antrenman ortaminin niteligini “sekiz ortam
ozelligi” (Eight setting features; Eccles ve Gootman, 2002) bakis agisiyla incelemektir.
Bunlar, a) fiziksel ve psikolojik olarak giivenli bir ortam, b) uygun yapilanmis antrenman
veya yarigsma ortami, c) destekleyen etkilesim ortami, d) aidiyet gelistirme firsatlar1 sunan
bir ortam, e) olumlu sosyal normlar1 destekleyen bir ortam, f) 6zerkligi destekleyen bir
ortam, g) beceri gelistirme firsatlar1 sunan bir ortam ve h) aile, okul ve toplumun ¢aba ve
girisimlerinin biitiinlestigi bir ortamdir. Spor ortamlarinda ¢ocuk ve genglerin fiziksel,
psikolojik, duygusal ve sosyal gelisiminin saglamasinda spor programlariin uygulayicilar:
olarak antrendrler birincil rol {istlenmektedir. Dolayisiyla yarismaci spor ortamindaki
antrendrlerin, sporcularimin fiziksel yetkinligini ve yasam becerilerini gelistirmeyi
saglayacak olanaklar yaratma sorumlulugu bulunmaktadir. Calisma verilerini yarismact
ortamda calisan alti cimnastik antrendrii ile yapilan yari1 yapilandirilmis goriismeler ve
antrendrlerin calisma ortaminda yapilan katihimc gozlemleri olusturmaktadir. Veriler
Tematik Analiz yoluyla analiz edilmistir. Bulgular, incelenen genclik spor ortaminda
program niteliginin artirilmasinda kritik ihtiyaglarin olduguna isaret etmektedir. Bunlar, a)
uygun ve giivenli antrenman/yarigma ortami sunma, b) yasam becerileri gelisimi olanaklar1
sunma ve c) spor ortamiyla ilgili tiim paydaslarin destegi basliklar1 altinda yarigsmaci
genclik spor ortaminda sporcularin optimum gelisimini kolaylastirma baglaminda
tartistlmigtir.  Program  niteligi  baglaminda sonraki calismalar icin Onerilerde
bulunulmustur.
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Giris

Tiirkiye’de 4.5 milyondan fazla ¢ocuk ve geng organize sporlara katilmaktadir (Genglik ve
Spor Bakanligi, [GSB] 2018). Giiniimiizde diinyanin 6nde gelen spor programlar1 ¢ocuk ve genglerin
biitiinciil gelisimini hedefleyen model ve yaklasimlar: (6rn. Uzun vadeli sporcu gelisimi yaklasimi;
Acgikada ve Hazir, 2016; Balyi, Way ve Higgs, 2013) benimsemektedir. Spor ortamlarina katilim, ¢ocuk
ve genglerde fiziksel performans gelisimi, fiziksel saglik, temel motor beceri gelisimi ve spor
ortamindan hayatlarinin baska alanlarina aktaracaklari kritik yasam becerilerinin (6rn. liderlik)
gelisimini saglayabilir (Fraser-Thomas, Coté ve Deakin, 2005). Bununla birlikte kendi basina spora
katilim, spordan olumlu kazanim elde edinilmesini garantilemez (Coakley, 2016). Spor ortamlarindaki
olumsuz spor deneyimleri ¢ocuk ve genclerde titkenmislige, sakatlanmalara ve sporu birakmaya
neden olabilir (6rn., Fraser-Thomas ve digerleri., 2005; Pehlivan, 2013). Kisilerin topluma kazanimi
baglaminda ise olumsuz spor deneyimleri madde kotiiye kullanimi, olumsuz yetiskin davranislarin
Ornek alma ve sug isleme davranislari sergileme gibi sonuglar dogurabilir (Fraser-Thomas ve

digerleri., 2005).

Uluslararas: alanyazinda sporcu gelisimi ile ilgili bir¢ok arastirma, ¢ocuk ve genglerin sporda
saglikli performans gelistirebilmesi, yasam boyu spora katilabilmesi ve spora katiim yoluyla olumlu
kisisel gelisim kazamimlar1 elde edebilmesi igin (a) iist diizey performans, (b) spora katihim
sirdiiriilebilirligi ve (c) kisisel gelisim unsurlarinin spor programlarinda birlikte ele alinmasi
gerektigini vurgulamaktadir. Bu da sporcularin ihtiyaglarimin fiziksel, sosyal, psikolojik ve duygusal
olarak karsilanmasi yoluyla olanaklidir (6rn., Balyi ve digerleri., 2013; Coté ve Fraser-Thomas, 2007).
Cocuk ve genglerin spora katilimla edinebilecekleri biitiinciil kazanimlar alanyazinda yetkinlik,
kendine giiven, bag ve karakter gelisimi olarak tanumlanmistir (Coté ve Gilbert, 2009). Buna gore
yetkinlik, spora 6zgii teknik, taktik ve fiziksel becerileri; kendine giiven, sporcularin i¢sel 6z saygisinu
ve 0z giivenini; bag, sporcularin spor ortaminda ve disindaki ortamlarda nitelikli kisileraras: iligkiler
kurmasini; karakter ise sporcularin empati, saygl ve sorumluluk duygusuyla olumlu sosyal
davranislar sergilerken anti sosyal davranislardan sakinmasi olarak tanimlanmistir. Arastirmalar, bu
kazanimlarin sporcuda gelistirildigi spor ortamlarinda performans gelisimi, sporda siirdiiriilebilir
katilim ve kisisel gelisimin birlikte gerceklesebildigini gostermektedir (6rn., Coté ve Hancock, 2016).
Yakin zamanda Tiirkiye’deki genclik spor ortaminda yapilan arastirma bulgulari, spor ortamlarinin
cocuk ve genglerin gelisim ihtiyaglarini karsilamada yetersiz kaldigina isaret etmektedir (Kilig ve Ince,
2021; Pehlivan, 2018; Yapar ve Ince, 2014). Bu ¢alismanin amaci yarismaci cimnastik ortaminin ¢ocuk

ve geng sporcularin sporda biitiinciil gelisimini ne diizeyde destekledigini incelemektir.

Spor programlarinin niteligini kapsamli olarak anlamak icin gelisim psikolojisi ve spor
psikolojisi arastirmalari, Pozitif Genglik Gelisimi bakis agisiyla (Positive Youth Development
Approach, Petitpas ve digerleri., 2005; Strachan, Coté ve Deakin, 2011) cocuk ve genglerin etkinlik

ortamlarinin biitiinciil olarak incelenmesinin gerekliligine vurgu yapmaktadir. Pozitif Genglik
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Gelisimi yaklasimina gore ¢ocuk ve gencler, problemleri ¢oziilecek birer birey degil potansiyelleri
gelistirilecek birer deger olarak goriilmelidir (Damon, 2004). Bireyin i¢inde bulundugu baglam, onun
fiziksel ve sosyal ¢evresini tanimlarken bu cevrede etkilesimli olarak kurdugu iligkileri de kapsar
(Bronfenbrenner, 1999). Bu ekolojik bakis agisiyla gelisim psikolojisi alanyazininda, ¢cocuk ve genglerin
olumlu gelisiminin saglanabilmesi igin egitim ortamlarinda sekiz ana 6zelligin (8 Features of Positive
Developmental Settings; Eccles ve Gootman, 2002) varliginin gerekliligi vurgulanmistir. Bunlar, (a)
fiziksel ve psikolojik olarak giivenli bir ortam, (b) uygun yapilanmis c¢alisma/antrenman/yarisma
ortami, (c) destekleyen etkilesim ortami, (d) aidiyet gelistirme firsatlar1 sunan bir ortam, (e) olumlu
sosyal normlar1 destekleyen bir ortam, (f) 6zerklik igin destek veren bir ortam, (g) beceri gelistirme
firsatlar1 sunan bir ortam ve (h) aile, okul ve toplumu ise katmak i¢in ¢aba harcayan bir ortamdir.
Sekiz Ortam Ozelligi, genclik spor ortamlarinin nasil yapilanmasi gerektigini daha iyi anlamayla ilgili

giiclii bir kavramsal ¢ati sunmaktadir (Fraser-Thomas ve digerleri., 2005).

Fiziksel ve psikolojik olarak giivenli bir ortam, genglik spor ortamlarinda giivenli tesis ve
ekipmanlarin bulunmasim1 ve ayrica kisilerarasi giivenli ve saygili iliskiler gelistiren saha
uygulamalarini ifade eder. Alanyazinda sporcu-akran iletisiminin ¢ocuklarin fiziksel 6zsaygi
gelistirmesinde (Vazou, Ntoumanis ve Duda, 2006) ve ozellikle ergenlik dénemindeki sporcularin

yetkinlik ve 6z degerlendirme algisinin gelisimini etkiledigi belirtilmistir (Horn, 2004).

Uygun yapilanmis antrenman/yarisma ortami, ¢ocuk ve genglerin yas ve sporun yarismacilik
diizeyine bagl olarak agik ve tutarli gelisim beklentilerine iliskin kurallarin ve simirliliklarin varligin
ifade eder. Uygun yapilanmis antrenman/yarisma ortamlar1 geng sporcular1 belirsizlikten ve
rastgelelikten koruyarak onlarin sporda optimal gelisimini saglamalarina yardimci olmaktadir (Coté

ve Fraser-Thomas, 2007).

Spor ortaminda destekleyici etkilesim ortami, c¢ocuk ve genglerin spor ortaminda
desteklendigi, olumlu iletisim deneyimledikleri ve baghliklarinin gelistigi ortamlar: ifade eder.
Antrendrlerin sporcuya destegi, sporcuda olumlu yetkinlik algisi, spordan yiiksek oranda haz alma ve
motivasyon gelistirebilirken c¢ocuklarin fiziksel, psikolojik, bilissel ve duygusal gelisimini
desteklemede de o©nemli bir rol oynar (Coté, Strachan ve Fraser-Thomas, 2008; Jowett ve

Poczwardowski, 2007).

Aidiyet gelistirme firsatlar1 sunan bir ortam genclik spor programlarinda sosyal katilimin ve
dahil ediciligin baskin oldugu ortam ifade eder. Takimin bir {iyesi olma veya arkadaslik gelistirme,
¢ocuklarin spora motivasyonlarini ve isteklerini artirabilmektedir (Allen, 2003). Bu 6zellik de spor

ortaminda antrendrler tarafindan birincil olarak desteklenebilir.

Olumlu sosyal normlar1 destekleyen bir ortam, ¢ocuk ve genglerde degerlerin ve ahlaki
yargilarin gelismesini saglarken anti sosyal ve sorumsuz davranislarin gelismesine engel olan ortam

demektir. Spora katilm sonucu ¢ocuk ve genclerde degerlerin ve ahlaki yargilarin gelismesini
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saglamaktadir. Bunlarin arasinda adil oyun, sayg: ve is birligi vardir (Coté ve digerleri., 2007). Bu
ortamin eksikliginde ise arastirmalar, spor ortamlarinin olumsuz sosyal normlar (6rn., siddet, diisiik

ahlaki muhakeme) ile iliskilendirildigine isaret etmektedir (Bredemeier, 1995).

Ozerkligi destekleyen bir ortamda antrenérlerin sporculari desteklemesi ve onlarin ozerk
davranislarina izin verip bunlar yiireklendirmesi beklenir. Ozerk spor ortamlarinda sporcularin
asabilecekleri fiziksel ve psikolojik yiikler ile karsilasmasi ve ayrica gelisimlerini kendi
parametrelerine gore degerlendiren bir gelisim bakis agisiyla yetismesi gerekir. Cocuk ve genclere
kendi katihmlar iizerinde karar verme firsati yaratilmasi onlarin uzun vadeli igsel motivasyon
gelistirmesinde (Mallett, 2005) ve karmasik problem ¢6zme becerisi gelistirmesinde (Kilig ve Ince,

2019) onemlidir.

Beceri gelistirme firsatlar1 sunan bir ortam ¢ocuk ve genglerin 6grenme deneyimlerinin niteligi
ile dogrudan iligkilidir. Bunun saglanmasi icin spor ortaminda gelisime uzun vadeli ve biitiinciil bir
bakis agis1 ile (6rn., Long-term Athlete Development Perspective, Balyi ve digerleri, 2013)
yaklagilmas: vurgulanmaktadir. Erken yasta az yapilandirilmis bircok farkli spor deneyimi elde
edebilmek (erken cesitlendirme; early diversification) bir¢ok farkli spor becerisi ile bulusmay1 ve o
spor ortamlarinin paydaslariyla yiiksek etkilesime gecmeyi saglayarak bu 6zelligin gerceklesmesini
saglayabilir (Coté ve Fraser-Thomas, 2007). Bunun yaninda yas ilerledikge gelisim seviyesine uygun
tasarlanan “amacgl alistirmalar” (deliberate practice, Ericsson, Krampe ve Tesch-Romer, 1993) da
¢ocuk ve genclerin motor beceri repertuarlarini uygun kosullarda artirma ve gelistirme firsatlar

saglayacaktir.

Son olarak aile, okul ve toplumu ise katmak i¢in ¢aba harcayan bir ortam, ¢ocuk ve genglerin
iletisim gliclinii artirma ve catismayr ve uyusmazliklart en aza indirgemek i¢in onlarin iginde
bulunduklar1 farkli gevrelerin harmanlanmasini saglamayi amaclar. Cocuk ve genglerin sporda
gelisiminde veliler, onlarin antrendr-sporcu etkilesimi gibi sporun diger 6nemli paydaslari ile olumlu
iligkiler gelistirmesinde 6nemli rol oynamaktadir (Jowett ve Poczwardowski, 2007). Ayrica toplumun
yapisi ve gevresi de ¢ocuk ve genglerin spora uzun vadeli katilimini ve sporda ilerlemesini saglayabilir

(Coté, Baker ve Abernethy, 2007).

Perkins ve Noam (2007), Sekiz Ortam Ozelligi'ne dayali olarak spor temelli genglik gelisim
programlari igin bir kavramsal ¢at1 6nermistir. Yazarlar, antrenorlerin fiziksel olarak giivenli bir ortam
yaratmasinin, sporcularda duygusal saghigi gelistirmesinin ve spor ortamlarinda destekleyen,
kapsayic1 ve karsilikli sayginin hakim oldugu bir ortam olusturmasinin énemini vurgulamislardir.
Ayrica yazarlar, spor programlarinin sporcular, antrendrler ve veliler icin agik kural ve beklentilere
dayali olmasinin, yapilan etkinliklerin uygun seviye ve tutarlilik igermesinin ve tiim paydaslar

arasinda acik bir iletisimin olmas: gerektiginin altini ¢izmislerdir.
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Strachan ve digerleri (2011) Sekiz Ortam Ozelligi kavramsal ¢atisini kullanarak yarismaci bir
spor ortamini degerlendirmislerdir. Arastirma sonugclar1 spor ortamlarinda 6ncelikli olarak a) uygun
antrenman ¢evresinin, b) fiziksel, kisisel ve sosyal beceri gelisimi i¢in firsat yaratilmasinin ve c) destek
veren etkilesim ortamimnin bulunmasmin gerekliligini gostermistir. Yakin zamandaki arastirma
bulgular1 ise sekiz ortam oOzelliginin her birinin genglik spor programlar: i¢in Snemli oldugunu
vurgulamakta ve farkli spor programlarmin bu bakis agisiyla incelenmesinin gerekliligini
vurgulamaktadir (Bean ve digerleri., 2018). Arastirmacilar, yiiksek nitelikli spor programlarinda
sporcular i¢in 6zerklik gelistirme, bag kurma ve 6zgiir se¢im yapma i¢in yaratilan firsatlarin diger
spor programlarina gore ¢ok daha fazla oldugunu belirtilmistir. Ayrica ¢alismada, nitelikli spor
programlarindaki sporcularin hedef belirleme algilarinin daha yiiksek oldugu ve niteligi diisiik spor
programlarina kiyasla daha az seviyede olumsuz spor deneyimleri yasadiklarini algiladiklar:

raporlanmaistir.

Yarismact spor ortamina katilim, spor ortami uygun tasarlandiginda sporcularin biitiinciil
gelisimine onemli katkilarda bulunabilir (6rn. Strachan ve digerleri., 2011). Icerik ve uygulama
niteligine odaklanmadan sunulan spor programlarinin gengligin sporda gelisimini biitiinciil olarak
destekleyebilmesi olanaksizdir (Holt ve Sehn, 2008). Ozellikle antrenérliik davranig ve
uygulamalarinin da iginde bulundugu etkenlerin Sekiz Ortam Ozelligi kavramsal gatisi ile
degerlendirilmesi, genclik spor programlarinin niteligini gelistirmede ihtiya¢ duyulacak bilgi
birikimini sosyal-ekolojik bakis agisiyla elde etmede Onemlidir. Bu c¢alismanin amact yarismact
cimnastik ortamimi Sekiz Ortam Ozelligi kavramsal catisini kullanarak antrendrlerin géziinden

degerlendirmektir.
Yontem
Arastirma Deseni

Alanyazinda Ozellikle yirmi yii askin bir siiredir sporcu gelisimi {iizerinde yapilan
arastirmalardan, erken Ozellesme iceren spor ortamlarinin fiziksel (6rn., yaralanmalar) psikolojik
(0rn., tikenmiglik) ve sosyal (Orn., yalitilmishk) agidan bir¢ok olumsuz sporcu kazamimi ile
iliskilendirildigi anlasilmaktadir (6rn., Barynina ve Vaitsekhovskii, 1992, Wiersma, 2000). Bu ihtiyaca
dayali olarak diger kiiltiirlerde bu spor ortamlarinin niteliginin sorgulanmasi giderek &nem
kazanmustir (6rn., Strachan ve digerleri, 2011). Tiirk genglik spor ortaminda yakin zamanda yapilmis
bir calisma, ergenlik ¢agindaki cimnastikgilerin biitiinciil spor kazanimlarinin kétiiye gittigine isaret
etmektedir (Kilig ve Ince, 2021). Buna dayanarak Tiirk cimnastik ortami program niteliginin farkli veri
kaynaklariyla derinlemesine incelenmesi oncelikli goriinmektedir. Bu amagla bu ¢alismada program
degerlendirme i¢in uygun kabul edilen durum calismas: deseni kullanilmistir (Yin, 2009; s. 15). Bu

desen, arastirmacilarin tekrar eden veri yapilarini ve temalar: derinlemesine inceleyebilmelerini
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saglayan c¢oklu bilgi kaynaklarmi (6rn. goriismeler ve gozlemler) kullanarak arastirma

sorusunun/sorularinin cevaplanmasinda veri gesitlemesi (data triangulation) saglar (Creswell, 2009).
Katilimcilar

Calismaya Ankara ilinde bulunan profesyonel bir cimnastik salonunda yarismaci artistik
cimnastik ortaminda calisan antrenorler davet edilmistir. Spor ortami ve bu ortamda c¢alisan
antrendrler, konu ile ilgili spor deneyimleri hakkinda daha derinlemesine veriye ulasabilmek
amaciyla 6l¢iite dayali 6rneklem ile belirlenmistir (criterion-based sampling, Sparkes ve Smith, 2013; s.
70). Yazar, belirlenen spor ortaminda ¢alisma ile ilgili daha derinlikli bilgi saglayabilecek antrendrleri
calismaya Oncelikle davet etmistir. Katihmcilarin belirlenmesinde en az ikinci kademe antrendrlitk
derecesine sahip olma ve yarismaci spor ortaminda 2 yil antrendrlitk deneyimi sartlar1 aranmustir.
Davet edilen antrenorlerden alt1 antrendr ¢alismaya kabul edilmistir (Tablo 1). Alanyazinda, nitel veri
toplamada verinin belirli bir konu hakkinda yogunluk ve zenginlik bakimindan doyuma ulasmasi i¢in
genellikle arastirilan her bir paydas grubu igin (6rn. Antrenorler) alt1 ile on katilimer araliginin yeterli

oldugu belirtilmektedir (Guest, Bunce ve Johnson, 2006).

Tablo 1. Antrendrlerin demografik ozellikleri

Kod  Yas Sporculuk Antrenorliik Egitim Antrenorliik
deneyimi deneyimi (yil) derecesi
Al 31 Var 10 Antrenorliik; Lisans 2
A2 40 Var 22 Antrenorliik; Lisans 4
A3 29 Var 9 Antrenorliik; Lisans 3
A4 53 Var 30 Antrenorliik; Lisans 4
Ab5 33 Var 10 Antrenorliik; Lisans 2
A6 32 Var 9 Beden Egitimi ve Spor; Lisans 2
Spor Ortam1

Calismada incelenen spor ortami Ankara ilinde bulunan en yerlesik profesyonel cimnastik
salonlarindandir ve sporda erken 6zellesme ortaminin 6zelliklerini tasimaktadir. Katilimci antrendrler
incelenen cimnastik salonunda yarismact spor ortaminda ¢alismaktadir. Cimnastik salonu, haftanin
tiim giinlerinde bir¢ok sporcuya hizmet vermektedir. Salonda milli sporcular ve olimpik sporcularin
yaninda kuliiplerin yarismaci sporculari, altyap: sporcular1 ve cimnastige yeni baslayan sporcular
antrenman yapmaktadir. Cimnastik salonunda genellikle hafta i¢i agirlikli olarak yarismaci sporcular
ve altyap1 sporcular1 antrenman yaparken salon hafta sonlar: cogunlukla temel cimnastik egitimi alan
sporculara hizmet vermektedir. Seyirci kapasitesinin 250 kisi oldugu cimnastik salonu, 15’ten fazla
spor kuliibiinden sporculara antrenman ve yarisma ortam: sunmaktadir (Tirkiye Cimnastik

Federasyonu, [TCF] 2022).
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Arastirmaci Durusu

Calismanin yazari 43 yasinda, ogretim {iiyesi olarak bir devlet iiniversitesinde ¢alismaktadir.
Yazar, arastirma gorevlisi kariyerinden bu yana temel cimnastik ve altyapi cimnastiginde aktif
antrendrlitk rolti tistlenmistir. Ayrica yazar, kariyerinde aym spor ortaminda arastirmaci roliiyle
antrenorlerin  bilimsel bilgiyi uygulayabilmelerine odakli mesleki 6grenme grubu olusturma,
siirdiirme ve bunun antrendr 6grenmesine ve sporcu gelisimine etkilerini incelemeye odaklanmuistir.
Yazarin incelenen cimnastik ortamindaki uzun siireli antrendrlitk ve arastirmacilik deneyiminin
ozellikle ¢calisma odag ile ilgili derinlikli bilgiyi sunmasi yiiksek olasilikta olan katilimci antrendrlerin
belirlenmesini ve spor ortaminin dinamiklerinin kapsaml olarak gézlemlenebilmesini olanakl kilarak

calisma verisinin niteligini artirdig1 savunulabilir.
Veri Toplama

Calisma verileri, antrenorlerle yapilan odak grup goriismesi ve spor ortaminda yapilan
katiimcr gozlemler yoluyla toplanmustir. Odak grup goriismeleri program tasarimi ve
degerlendirmesini iceren sosyal bilimler arastirmalarinda ve uygulamali arastirmalarda yaygin olarak
kullanilmaktadir (Marshall ve Rossman, 2014). Odak grup goriismesinin sosyal oryantasyonlu olmasi,
bu yontemin deneysel calisma ortamlarina ve goriisme yontemine nazaran katilimcilarla daha dogal
ve rahat bir atmosferde calisilmasimi saglamaktadir (Marshall ve Rossman, 2014). Odak grup
goriismesinde yar1 yapilandirilmis goriisme yontemi kullanilmistir (Sparkes ve Smith, 2013). Goriisme
formu, sekiz ortam Ozelligi kavramsal catistna (Tablo 2) uygun olarak hazirlanmigtir. Goriisme
sorulari, antrendrlerin demografik ozellikleri ile ilgili dort soru ve sonrasinda ortam ozelliklerini
irdeleyen sekiz soru olmak &zere on iki sorudan olusmaktadir. Odak grup goriismesi, alt1 katilimci ile
iiniversite laboratuvarinda yapilmistir. Goriisme, yaklastk 90 dakika stirmiistiir. Odak grup
goriismesinde antrendrlerin  deneyimlerini/goriislerini raporlamasi, katilimcilarin  bazilarinin
digerlerine nazaran tartismay1 domine edebilmesi durumunda bir sinirlilik olarak algilanabilmektedir
(Sparkes ve Smith, 2013; s. 87). Bu calismada bu durum gozlemlenmese de arastirmaci, gruptaki
gorece daha sessiz katilimcilara da benzer oranda destekleyici bir tavirla yaklasarak olusabilecek fikir

baskinliklarini engellemistir.



Kilig, K.

Tablo 2. Sekiz ortam 6zelligi (Eccles ve Gootman’dan [2002] uyarlanmis)

Ozellik Gosterge
1. Fiziksel ve psikolojik olarak giivenli bir Giivenli ve saglig: destekleyen fiziksel ortam,
ortam sporcular arasi giivenli etkilesimi destekleyen
ortam
2. Uygun yapilanmis Belirgin, agik kurallar1 ve beklentileri olan,
calisma/antrenman/yarisma ortami siireklilik ve tahmin edilebilir, sporcu yasina

uygun takip olanagi olan ortam

3. Destekleyen etkilesim ortami Sicak, yakin, bag kuran, olumlu iletisim kuran,
destekleyen, sefkatli ve sorumlu ortam

4. Aidiyet gelistirme firsatlar1 sunan bir ortam  Farkliliklar1 (beceri diizeyi, cinsiyet,
sosyoekonomik diizey, etnik koken, engellilik vb.)
dikkate alarak katilimi tesvik eden firsatlar
yaratan ortam

5. Olumlu sosyal normlar: destekleyen bir Davranis kurallari, beklentiler, is yapis sekli,
ortam degerler ve hizmet yiikiimliiliikleri ile
destekleyen ortam

6. Ozerkligi destekleyen bir ortam Cocuk ve gengleri dikkate alan, sorumluluk
veren, gelisim diizeyine uygun yiikler veren,
gelisimi merkeze alan uygulamalari tesvik eden
ortam

7. Beceri gelistirme firsatlar1 sunan bir ortam Fiziksel, entelektiiel, psikolojik, duygusal ve
sosyal becerileri gelistirmek i¢in firsatlar yaratan
ortam.

Kiiltiirel okuryazarlik, medya okuryazarlig: ve
iletisim becerilerini destekleyen firsatlar yaratan
ortam.

Sosyal ve kiiltiirel sermayeyi gelistiren firsatlar
yaratan ortam

8. Aile, okul ve toplumu ise katmak icin ¢aba Uyum, koordinasyon, aile, okul ve toplum
harcayan bir ortam sinerjisi saglayan program

Arastirmaci, antrenorlerin fiziksel calisma sahasinda “katilimci gozlemci” (participant
observer; Creswell, 2012) yontemini kullanarak antrenor rolii ile saha notlart almistir. Katilima
gozlemler, Sekiz Ortam Ozelligi lensiyle gergeklestirilmistir. Katilimc1 gozlemci olarak dogrudan
gozlem yonteminin kullanilmasi, arastirmacitya spor ortami ile ilgili genellikle iginde bulunan
katihimalarin ayirt edemedigi, derinlikli bir anlayis gelistirmesini saglayabilir (Patton, 2002).
Arastirmaci gozlemleri, goriismede sozii ge¢cmeyebilecek cesitli etkilesimleri ve davranislar1 gérmeye
olanak saglayarak daha giivenilir ve ayrintili bilgi edinimini kolaylastirmistir. Katilime1r gozlemler
sezon baslangicinda dort hafta boyunca gerceklestirilmistir. Her bir haftada ortalama {i¢ saat siiren iki
katilimcr gozlem gergeklestirilmis ve her bir gézlem saha notu olarak gozlemin bitiminde yazil olarak

kayit altina alinmistir. Toplam sekiz katilimcr gozlemi, dort hafta art arda ve antrenman kapsaminda
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gerceklestirilmis, biitiin gozlemlerde yarismaci cimnastikgilerin salonu yogun olarak kullandiklari

zaman araliklar1 dikkate alinmigtir.
Veri Analizi

Odak grup goriismesi ses kayit cihazi ile kaydedilmis ve kelimesi kelimesine ¢dziimlenmistir.
Odak grup goriismesi ve katilimci gozlemleri sonucu almman saha notlarindan toplam 40 sayfa
¢ozlimleme elde edilmistir. Coziimleme metinleri birbirinden bagimsiz olarak kodlanmis ve metinler
Tematik Analiz kullanilarak analiz edilmistir. Tematik analiz, 6 asamali tematik analiz modeli (A six-
phase model of Thematic Analysis; Braun, Clarke ve Weate, 2016) kullanilarak yapilmistir. Tematik
analiz modelinin asamalar1 a) verileri tanima (familiarization with the data), b) baslangi¢ kodlarim
olusturma (generating initial codes), c) temalar1 arama (searching for the themes), d) temalar1 gbzden
gecirme (reviewing the themes), e) temalar1 tanimlama ve adlandirma (defining and naming themes)
ve (f) raporu iiretmedir (producing the report). Veri analizinde sekiz ortam 6zelligine bagli olarak veri
kategorilerini belirlemek amaciyla tiimdengelimsel mantik benimsenmistir. Yazar, oncelikle verileri
tanima amaciyla incelemis ve ilk kodlar1 ve temalar1 olusturmustur. Olusturulan temalar1 spor
bilimleri alaninda doktora derecesine ve nitel arastirma deneyimine sahip bir baska arastirmaci
incelemis ve analiz ile ilgili yazara geribildirimde bulunmustur. Bunun sonucunda ilk yazar temalar:
rafine etmis ve her bir tema i¢in acik tamim ve isimler {ireterek temalar1 tanimlamis ve

isimlendirmistir.
inandinalik

Calismanin inandiriciligy i¢in yontemsel veri {iglemesi (methodological triangulation; Patton,
2002), katilimcr teyidi (member checking; Creswell, 2009) ve uzman incelemesi (peer debriefing;
Patton, 2002) kullamlmistir. Oncelikle galisma bulgulari antrenérler ile yapilan odak grup goriismesi
ile birlikte katiimc1 gozlem igermektedir. Sporda genclik gelisimi arastirmalarinda 6z bildirim
yontemine asiri bagimliligin bulundugu ve dolayisiyla 6z bildirime dayali verinin saha gozlemine
dayali veri yoluyla veri cesitlemesinin (data triangulation) yapilarak niteliginin artirilmas:
alanyazinda siklikla onerilmektedir (Jones, 2015). Veri kaynag (incelenen spor ortami) ile kurulan
uzun vadeli etkilesim, toplanan verilerin niteliginin artmasimi saglamistir (Spradley, 2016). Ayrica,
odak grup goriismesi ¢oziimlemesinin dogrulugu katilimci antrendrlere teyit ettirilmistir. Antrenorler,
bulgularda herhangi bir degisiklik yapilmasini istememislerdir. Son olarak calisma bulgular1 alan
uzmani doktora derecesine sahip bir arastirmaci tarafindan incelenmis, bulgularin

anlamlandirilmasinda herhangi bir uyumsuzluk gézlemlenmemistir.
Arastirmanin Etik izinleri

Calismada oOncelikle Yaymn Etigi Kurulu onayr alinmistir. Yapilan bu calismada

“Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda belirtilen biitiin



Kilig, K.

kurallara uyulmustur. Calismada, ilgili yonergenin ikinci boliimiinde “Bilimsel Arastirma ve Yayin

Etigine Aykir1 Eylemler” baslig altinda belirtilmis konularin hicbiri s6z konusu degildir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Kirsehir Ahi Evran Universitesi

Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu
Etik degerlendirme kararinin tarihi= 17.08.2022
Etik degerlendirme belgesi say1 numarasi= 2022/06/08

Bulgular

Odak grup goriismesi ve saha gozlemine dayali arastirmaci notlarinin bulgulari, sekiz ortam
ozelligi (Eccles ve Gootman, 2002) kavramsal catisinin bashklarina uygun olarak sunulmaktadir.
Bulgularin anlasihirhigimi artirmak amaciyla alintilar kullamilmistir. Odak grup goriismesinde
neredeyse biitiin katilimc1 antrendrler paylasilan fikirlere katilmislardir. Dolayisiyla raporlanan
alintilar ¢alismanin ana bulgularini temsil etmektedir. Goriisme bulgulari, katilimcr gozlemi

bulgulariyla (uygun durumlarda) eslestirilerek sunulmustur.
1. Fiziksel ve Psikolojik Olarak Giivenli Bir Ortam

Fiziksel olanaklar ve fiziksel giivenlik: Katilimc1 antrendrler ve saha gozlemi bulgularina gore, spor
ortami ve kullanilan ekipmanlar orijinal ve giivenilirdir. Bununla birlikte cimnastik salonunun ilde
yiiksek standartlar: barindiran tek salon olmasi ve farkli branslarin (6rn. ritmik cimnastik ve artistik
cimnastik) bir arada calisilmasi ortamin belirli saatlerde oldukca kalabaliklagsmasina neden
olmaktadir. Antrendrler bu durumun sporcularin beceri 6grenimini ve fiziksel giivenligini olumsuz
etkileyebildigini belirtmislerdir.

Salonda kadin ve erkek cimnastikgilerin ortak olarak kullandiklar: aletler var. Bunlardan biri

atlama masas1 ve digeri yer aleti. Ozellikle bu aletlerde ¢ok ¢akismalar yasaniyor. Erkeklerin

uzmanlagmasi gereken alet sayis1 alt1 ve kadinlarininki ise dort. Erkek ya da kadin sporcular

ortak kullanilan aletlerde uzmanlasmak igin uzun zaman harcadiklarinda digerleri gerektigi
kadar ¢calisamiyor (Al).

Antrendrler ayrica birden fazla cimnastik bransindan ve seviyesinden sporcunun aymni
ortamda diizenli olarak antrenman yapmasinin 6zellikle karmasik ve riskli becerileri 6gretmede
zaman zaman sporcularin dikkatinin dagilmasina neden olarak zorlastirdigini ve cesitli gitivenlik
sorunlarina neden olabildigini belirtmislerdir. “Salonumuzda hem artistik cimnastik hem de ritmik
cimnastik ¢alistyoruz. Bu bazen biiyiik bir sorun. Bazen ritmik cimnastik antrenmanlarindan gelen yiiksek

miizik sesi altinda biz riskli becerileri 6gretmeye calisryoruz. (A2)”

A3, 6zellikle okul saatlerine bagli olarak belirlenen antrenman saatlerinin spor ortamindaki bu
kalabaligin 6nemli nedenlerinden biri oldugunu ve bunun spor salonunda farkli ihtiyaglar

dogurdugunu savunmustur.
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Cocuklarin okuldan ¢ikis saatleri ayni oldugundan biitiin beceri gruplari antrenmana ayni
anda baghyor. Cocuklar tuvalete gitmek istediginde baska sporcularin ¢alismalarina engel
olmadan gidip kendi yerlerine geri donmeleri neredeyse imkansiz. Ne zaman bir yardimci
ekipman veya belirli bir antrenman alani/aleti kullanmak istesek bagkalarinin antrenmanina
denk geliyor, kullanamiyoruz (A3).

Antrenorlerin sdylemlerine paralel olarak biitiin saha gozlemleri antrenman ortaminda
Ozellikle belirli saatlerde giivenli antrenman yapma ve alanin verimli kullanim1 konularinda sorunlar

yasandigina isaret etmektedir.

Antrendrler,  cimnastikgilerin  fiziksel  giivenligini = saglamak icin  sporcunun
hazirbulunuslugunu sezme, sporcuya yakin durma ve sporcunun hatali performansa erken zamanda
miidahale onlemlerini aldiklarini belirtmislerdir. Antrenorler, oncelikle yeni bir iist diizey beceri
Ogretirken sporcularin fiziksel hazirbulunuslugundan emin olduklarini, daha sonra bu becerinin
O0grenimi i¢in onlar yiireklendirmeye basladiklarini belirtmislerdir. Antrendrlere gére bu yaklagimin,
sporculari ciddi yaralanmalardan ve sakatliklardan korumakta 6nemli bir yeri vardir.

Bizim sporumuz yiiksek oranda risk igeriyor. Dolayisiyla, antrendrler sporcularmin simdiki

teknik performanslarina bakarak gelecekte olusabilecek yaralanmalari degerlendiriyorlar.

Ben, “bak eger bu hareketi sdyle degil de bdyle yapmaya devam edersen, ileride kendini
sakatlayacaksin” diye sporcumu uyariyorum (A2).

Gorece daha deneyimli antrenorlere gore sporculari sakatliklardan korumak icin bir diger
onemli unsur, beceri Ogretimi ve becerinin sergilenmesi sirasinda sporculara yakin mesafede
durmaktir:

Cimnastikgilerin ne yapacagi belli olmaz. Bir beceriyi mitkemmel bi¢imde yapabilseler de her

an diisebilirler. Coziim, once onlarin harekete hazir olup olmadiklarini sezmek. Sonra,

harekette ciddi yaralanma riski hep yiiksek oldugundan, onlar hareketi yaparken daima

yanlarinda bulunmak lazim. Eger yapmazsan proaktif davranamazsin ve sonuglari ¢ok yikici
olabilir (A4).

Saha gozlemleri, antrendrlerin sporcular becerileri 6grenirken ve sergilerlerken genellikle
gerekli giivenlik onlemlerini aldigini gostermektedir (Gozlem 1-8). Bununla birlikte bulgular, bazi
antrendrlerin sporcularin performanslan ile ilgili 6gretici geribildirim verirken diger antrendrlerin
beceri Ogretiminde geribildirim saglayamadi§i ve beceriyi Ogretmede aceleci bir tutum

sergileyebildiklerini gostermistir (Gozlem 3).

Psikolojik giivenlik: Antrendrler, antrenor-sporcu iligskisinin ¢cocugun erken yaslarinda basladigin ve
olumsuz giden iligkilerin bedelinin genellikle ergenlik ¢aginda sporu birakma ile odendigini
savunmuslardir. Antrendrlere gore iist diizey atletik basartya ulasmak icin sporcunun antrendriine
yakinlik kurabilecegi bir iligki saglanmalidir.

Bir bakima psikolojik bir siire¢ var burada. Bir duygusal bag olusuyor sporcuyla antrenorii
arasinda. Bu bag olmadan sporcular kolayca spordan soguyabiliyorlar, 6zellikle ergenlik
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déneminde ¢ok gordiim bunu. Iyi bir iletisim olunca ve antrenér bunu kurmada deneyimliyse
¢ocuk basariya ulasiyor (Al).

Saha gozlemleri, incelenen ortamda oOzellikle bazi antrendrlerin ergenlik oncesi (7-11 yas)
sporcularini yas ve beceri seviyesinin {izerindeki teknik calismalara maruz birakabildigi ve bu
sporcularin hatali beceri sergilemelerine hosgoriisiiz (6rn. antrenmandan dislamak) davranabildigini

saptamustir (Gozlem 5).
2. Uygun Yapilanmis Antrenman veya Yarisma Ortami

Antrenman yapisi: Antrendrler sezon boyunca antrenmanlar: nasil yapilandirdiklar: ve uyguladiklar
hakkinda belirli bir agiklama yapmamuslardir. Saha gozlemlerinde de antrenérlerin takip ettigi yazih
gnliik, aylik veya yillik herhangi bir antrenman planlamasina rastlanilmamaistir. Antrenorlere gore,
TCF'nin yarismact sporcular icin sagladigi beceri diizeylerine gore diizenlenmis videolar ve
yarismalarda yas gruplarina gore puan degerlendirmesi yapilacak hareketleri, zorunlu hareket
gruplarint ve diger kurallar1 aciklayan belgeler, sporculardan beklenen performansin cergevesini
cizmektedir. Bununla birlikte antrendrler, bu siirecin gocuk ve genglerin biitiinsel gelisim ihtiyaglarina

gore nasil isleyecegi ile ilgili herhangi bir aciklama yapmamuislardir.

Antrendrlerin sdylemleri, antrendrlerin sporculara erken yastan itibaren yiiksek yiikte
antrenman yaptirdigini ve bunun antrenor-sporcu iligkisini zedeleyerek sporu birakmaya neden
olabildigine isaret etmektedir. A4 sOyle aciklamustir: “Sporcular zaman zaman antrenmana gelmek

istemiyorlar. Ciinkii erken bir yiiklenme var burada cimnastikte. Bitmeyen esnemeler, bitmeyen kondisyon...”

Antrenorler, erken fiziksel yiiklenme ile ters orantili olarak sporcularin katilim sevkinin
zamanla azaldigini savunmaktadirlar. Goriisme bulgulari, spora katilimda zorlanan sporcularin
velileri, eger ¢ocugunun devam etmesini isterse, gocugun yarismaci spor ortaminda devam etmeye
zorlanabildigini gostermistir. Saha go6zlemleri, sporcularin 6zellikle katilimci spor ortamindan
yarismact spor ortamina gecmesiyle birlikte hizla antrenman yiikiiniin ve kapsammin arttigina ve
agirlikh olarak teknik yetkinlik ve kuvvet gelisimine odaklanildigina isaret etmektedir (Gozlem 5-8).
Bunun sonucu bazi sporcularin katilime1 ortamda bulunan 6nceki antrenérlerine déonmek istedigi ve

antrenmanlara daha az katilmaya basladig1 gozlemlenmistir.

Antrenman yiikii: GoOrlisme bulgular1 antrendrlerin cimnastik becerilerini Ogretirken antrenman
planlamasini takimda en yetenekli kabul ettikleri cimnastikgilere gore yaptiklarini ve genellikle tek tip
antrenman uyguladiklarini gostermektedir.
Antrenmanlar1 takimdaki en iyiye gore hazirlarim. Takimdaki en iyi cimnastikgi gelismeye ve
daha iyi olmaya basladik¢a diger sporcular1 da yukar: ¢ekiyor. Digerleri de daha bir hirsh hale

geliyor ve daha siki ve odakli ¢alisiyor. Yarigmalarda ¢ok hirslaniyorlar 6rnegin diyorlar ki
‘takim arkadasimi gectigimde zaten yarismalarda digerlerinden iyi olmus oluyorum’. (A5).
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Biitiin saha gozlemleri, antrendrlerin genellikle takim lideri olarak belirledikleri sporcuya
uygun olan beceri hedefleri ve antrenman yiikiinii gruba uyguladiklarina isaret etmektedir.
Antrenmanlarda genellikle 6nce en yetenekli kabul edilen sporcunun beceriyi sergilemekte ve
sonrasinda takimdaki diger sporcular sirayla beceriyi ayni diizeyde sergilemeye ¢alismaktadirlar. Bir
kez belirlenen takim liderlerinin genellikle antrenmanin gesitli siireclerinde stirekli lider rol aldiklar
gozlemlenmistir. Bununla birlikte hemen hemen biitiin takimlarda takim igin belirlenmis beceri

performans seviyesine erisememis sporcularin azimsanmayacak sayida oldugu gozlemlenmistir.

izleme ve yonlendirme: Antrenérler yarigsmaci sporcularin kariyerlerinin baginda oldukga basaril
olduklarini fakat ergenlik dénemi boyunca performanslarinin hizli boy ve kilo degisimine dayali
olarak oldukga fazla diisebildigini belirtmislerdir. Antrendrler, bu durumda caresiz kalabildiklerini
belirtmislerdir.
Ergenlige girdiklerinde fiziksel degisimleri basliyor. Bir sporcum Tiirkiye sampiyonalarinda
hep derece alirdi, fakat simdi boyu oldukga fazla uzadi ve bu becerileri yapma becerisini

olumsuz etkiledi, onu yavaglatti. $imdi onun serisine hareket se¢imi yapmak biiyiik bir
mesele oldu (A2).

Saha gozlemleri, ergenlik donemine giren sporculara antrendrlerin sporcuya uygun izleme ve
yonlendirme sunmada (6rn., uygun beslenme danismanligr) sorunlar yasayabildigine isaret

etmektedir (Gozlem 7-8).

Antrenmanlarda oyunun yeri: Antrenorler, antrenmanlarin son birka¢ dakikasinda, 6zellikle yiiksek
yogunluktaki antrenmanlarin sonunda, serbest oyun icin genellikle sporculara izin verdiklerini
belirtmislerdir.

Yorucu antrenmanlarin sonunda sporcularin motivasyonu diisiiyor. Bu ylizden onlara yer

aletinde baska oyunlar oynamalari igin izin veriyorum. Antrenmanin sonunda izin verdiginiz
zaman ¢ok mutlu oluyorlar ve her seyi unutarak salondan mutlu ayriliyorlar (A4).

A2, oyunu, sporculara teknik becerileri kazandirma amaciyla egitsel baglamda
kullanabildigini belirtmistir;
Farkli cimnastik aletleri i¢in oyunlar yaratiyorum. Ornegin kulplu beygirde devir doniisiinii

Ogretirken sporcular: takimlara ayirip yarisma gibi yapiyorum. Aslinda teknik 6grendiklerini
unutup oyuna daliyorlar.

Biitiin saha gozlemlerinde, sporcularin ara sira, antrenmanlarin sonunda bes on dakika

serbest oyun etkinlikleri yaptig1 saptanmagtir.
3. Destekleyen Etkilesim Ortami

Antrendrler, sporculart umursamanin onlarin motivasyonunu ve ait olma hissinin

giiclenmesinde oldukga etkili oldugunu savunmusglardir. Antrendrler, sporcularin motive olma
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bicimlerine gore davrandiklarimi belirtmislerdir. “Bazi cocuklar sirtimin swazlanp ‘haydi evladim

yapabilirsin!” ile motive olurken bazilari ise siz biraz zorladigimizda motive oluyor. (A4)”

Antrendrler, sporcunun giivenligini saglama amagcli antrenman sirasinda onlara yakin
mesafede durmanin sporcularda antrendrlerine yakinlik ve antrendrleri tarafindan umursandiklari
hissi de gelistirdigini savunmuslardir. Ayrica antrenorler, sporcularla selamlasmanin ve el sikismanin
sporcularda ©nemsenme hissini artirdigin1 diisiinmektedirler. Bununla birlikte, antrendérler,
antrenman ortaminda antrendrler ve sporcular arasinda genel bir iletisim eksikligi olduguna ve
bunun geng cimnastikgcilerin gelisimini olumsuz etkileyerek uzun vadede sporu birakmasinda etkili
oldugunu savunmuslardir.

Salonda en ¢ok gordiigiim seylerden biri antrendrlerle sporcular arasindaki iletisimsizlik.

Antrendrler sporculariyla kétii bir sekilde anlasiyor ve sporcunun psikolojisini bozabiliyor.

Bence kendine giivenmek daha iyi olmak igin temel bir sey. Bu sporcularin morali

bozulduktan sonra ne kadar yetenekli olurlarsa olsunlar basarili olamiyorlar ve birakiyorlar
sporu (A5).

Gorilisme bulgulariyla benzer olarak biitiin saha gozlemlerinde, antrendrlerin genellikle beceri
Ogretiminde ve becerinin sergilenmesinde sporcularla giivenlik saglayici fiziksel mesafelerini
koruduklar anlagilmaktadir. Ayrica, genellikle takimlarin siraya girerek once antrendrleriyle sonra
da birbiriyle salona giris ve gikislarda tokalasarak selamlastiklar1 gozlemlenmistir. Antrendr-sporcu
iletisiminin ise genellikle antrendrden sporcuya tek yonlii gerceklestigi gozlemlenmistir. Ayrica
sporcular arasi etkilesim antrendrler tarafindan bazen disiplinsizlik olarak degerlendirilmistir

(Gozlem 2).

Antrenorler, kuliiplerarasi rekabetin de antrenorler arasinda saglikhi iligkilerin gelismesini
engelleyebildigini belirtmislerdir. Spor ortaminda olusan asir1 rekabetci atmosferin ve antrenorler
arasi olumsuz iligkilerin sporcularin farkli kuliipten sporcularla etkilesime ge¢mesini engelleyen bir
baski ortamu olusturabildigine isaret etmektedir. Saha gozlemleri boyunca, farkli spor kuliiplerinden
baz1 antrendrlerin neredeyse hicbir zaman birbirleriyle etkilesimde bulunmadiklar1 saptanmistir. Bir
sporcunun bagka kuliipteki bir antrendr ile ¢alismak istemesinin ise sporcular igin yiiksek baski

ortamu yaratabildigi gozlemlenmistir (Gozlem 7-8).
4. Aidiyet Gelistirme Firsatlar1 Sunan Bir Ortam

Spora katilim: Antrendrler, son zamanlarda altyap1 sporcularinin sayisinda yetenekli kabul edilen
sporcular: desteklemek i¢in uygulanan TOHM (Tiirkiye Olimpiyat Hazirlik Merkezleri projesi) projesi
sonucu yiikselis gozlemlendigini ve bunun sporcularin spora aidiyetini artirdigini diisiindiiklerini
belirtmislerdir. Bununla birlikte iist diizey cimnastik¢ilerin sayisinin istenen diizeyde artmasinin
antrendr nitelikleri ile sinirli oldugunu da savunmuslardir.

Yakinlarda cimnastige katiim artirmak i¢in 81 ilde yetenek secimine baslandi. Bunun
sayesinde “kiiciikler”de (10-12 yas) bir artis olmus olabilir. Fakat ergen ve geng cimnastikgiler
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neredeyse ayni. Cocugun elit seviyeye atlayabilmesi i¢in deneyimli ve bilgili antrendr gerek
(A2).

Kapsayicalik: Antrenorler cimnastige baslayan tiim gocuklarin kendi kapasiteleri dlgilisiinde spora
devam etmelerini yiireklendirdiklerini belirtmislerdir. Antrendrler, bazi sporcularin yarigsmalarda
gelecek vadetmeyecegini bildikleri halde bu sporculari zararl ortamlardan korumak ve onlarin yasam
becerilerini gelistirmeye katkida bulunmak amaciyla, spor ortaminda tutmak i¢gin ¢aba sarf etiklerini
belirtmiglerdir. Antrendrler, sporcularin ailelerinin azimsanmayacak oranda alt sosyoekonomik
diizeyde oldugunu ve dolayisiyla bu ailelerin ¢ocuklarinin sporu birakmas: durumunda uygun
olmayan ortamlar ile bulusma riskinin ¢ok daha yiiksek oldugunu savunmuslardir.

Basarinin tanimu tartisilir. Antrenor olarak ben hem sporcularimin sporda basarili olmalarinm

hem de topluma faydali birer insan olmalarini ve onlara spor kiiltiirli ve saygm kisisel

ozellikler kazandirmak isterim. Benim tek amacim onlara madalya kazandirmak degil. Benim

mitkemmel olmayan ve varosta yasayan bir¢ok sporcum vardi ve spor sayesinde onlar
topluma faydali ve iiretken birer yetiskin oldular (A4).

Saha notlari, yarismaci artistik cimnastige genellikle aileleri diisiik ve orta sosyoekonomik
diizeyden sporcularin katildigini dogrulamaktadir. Baz1 antrendrlerin basarili fakat ekonomik zorluk
yasayan sporculara farkli yollarla (6gle yemegi ve ulasim masrafini karsilama) maddi destek sagladig:

gozlemlenmistir (Gozlem 4).

Federasyonun wuygulamalari: Antrendrler, cimnastik federasyonunun son zamanlardaki
uygulamalarmin ve izledigi politikalarinin sporcularin gelisimine olumlu etkilerinin oldugunu
savunmuglardir. Ornegin somestr aralarinda diizenlenen yerel sporcu gelisim kamplarinin

sporcularin ailelerinden ayrilmadan gelisim firsat1 yarattig belirtilmistir.
5. Olumlu Sosyal Normlar1 Destekleyen Bir Ortam

Ahlaki gelisim: Antrendrler, sporcularin ahlaki gelisiminin onlarin spor gelisiminde dnemli bir yeri
oldugunu belirtmislerdir. Antrendrlere gore spor salonunda yazili olmayan etik kurallar ve gorgii
kurallar1 bulunmaktadir. Bunlar, salona girip ¢ikarken selamlasmak ve tokalasmak, salon igindeki ve
disindaki herkese saygili davrams sergilemek, antrenmana zamaninda gelmek, antrendrlere karsilik
vermemek ve belirlenen antrenman igerigine tam olarak uymak olarak belirtilmistir. Antrendrler,
sporcularin cimnastigin etik kodlarin1 benimsemelerinin onlarin sporda gelisimlerine ve kisisel
gelisimlerine onemli katkilar1 oldugunu diisiinmektedirler. Saha gozlemleri, genellikle sporcularin
salona girerken ve ¢ikarken salondaki kisilerle selamlastigini, antrenmanlari siiresince antrenorlerine
ve takim arkadaslarina olumlu sosyal davranislar sergiledigini ve antrenmani uyumlu bir bigimde

tamamladigini gostermektedir.

Ayrica antrendrlerin Kkisilik 6zelliklerinin ve davranislarinin sporcularin ahlaki ve kisilik

gelisimini oldukca fazla etkiledigi savunulmustur. Antrenorler, cimnastikgilerin erken yastan itibaren
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uzun siire antrenorleri ile zaman gecirdiklerinden, kisiliklerinin zamanla antrenérlerin kisiliklerine
benzemeye basladigini belirtmislerdir.
Genellikle cimnastikgilere bakinca antrendrlerini goriiriiz. Onlar gibi davraniyorlar, el
hareketleri bile benziyor. Antrenoérler bir idol gibi. Cocuklar onlarin tiim davranislarini ve

gortiniiglerini 6rnek aliyorlar. Bir velim bana ¢ocugunun berberde saglarinin benimki gibi
olmasini istedigini sdyledi (A2).

Bununla birlikte antrenorler, salonda bazi antrendrlerin etik olmayan, sinirli, sabirsiz ve kaba
davraniglariyla sporcularina kotii 6rnek olabildiklerini belirtmislerdir. Saha gozlemleri de incelenen
spor ortaminda olumsuz yollarla iletisime gecen, beceri 6gretiminde sabirsiz bir tutum takinan ve

zaman zaman sozlii siddete bagvuran antrendrlerin varligini dogrulamistir (Gozlem 5, 7).
6. Ozerkligi destekleyen bir ortam

Goriisme bulgular1 antrenman ortaminda genellikle antrenman ile ilgili tiim kararlarin
antrendr tarafindan verildigi ve sporcularin bunlara uydugu antrendr-merkezli bir Ogretim
yaklasimimin baskin olduguna isaret etmektedir. Antrenorler, sporculara antrenmanlar sirasinda
yalnizca kiigiik sorumluluklar verdiklerini ve 6zellikle kiiciik yastaki sporculara 6zerkligi destekleyici
ortamlarin olusturulmasimin uygun olmayacagini savunmuslardir. Antrendrler, sporculara 6zerklik
saglayict ortam olusturmamalarini, yaralanma ve sakatlanma riskinin yiiksek olmasi ile
gerekcelendirmislerdir. Katilimc1 antrendrlerin ¢cogunlugu 6zellikle 7-12 yas araligindaki sporcularin
ozerkligini desteklemenin neredeyse imkansiz oldugunu savunmustur.

Bunu (6zerkligi) bu ¢ocuklara uygulamak imkansiz. Ornegin geng cimnastikgiler kendi 1stnma

ve antrenmana hazirlanmalarm1  kendileri yapabilirler, fakat minik ve kiigiik

kategorisindekiler (7-12 yas) yapamayabilirler. Biz ne yapilmasi gerektigini sdyleriz ve onlar
yaparlar. Ancak gelecekte kendileri bir seyler katabilir. Bunun yasla ilgisi var. (A3)

Antrenorler, sporculara Ozerk ortam saglandiginda erken yastaki sporcularin stirekli
antrenman dist aktivitelere (6rn., oyun) yoneleceklerini ve bunun da antrenman siireglerini
aksatacagini savunmuslardir. Bununla birlikte katilimci antrenorlerden biri ise 6zerkligin erken yasta
gelismesinin gerekliligini savunmustur. “Yapacag: antrenmanda fikri olan ve ne ¢alisacag ile ilgili bana
sorular soran bir sporcu gormedim simdiye kadar. Benim sporcularim hep ne denirse onu yapar. Keske farkl

olsaydi. Bu ileride sorun yaratabilir (A2).”

Gozlem bulgulari, antrenmanlar sirasinda antrenman igerigi, kullanilacak ekipmanlar ve
antrenmanin organizasyonu ile ilgili kararlarin genellikle antrendrler tarafindan verildigi satpamistir.
Antrendrden sporcuya tek yonlii bir iletisimin baskin oldugu bu ortamda antrenman sirasinda sporcu
ve takim arkadaslari arasindaki etkilesimin de siirli oldugu gozlemlenmistir (Gozlem 3-7).
Sporcularin antrenman siiresince kendi aralarinda etkilesime ge¢me girisimleri de bazi antrendrler

tarafindan kisitlanmigtir (Gozlem 1-2).
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7. Beceri Geligtirme Firsatlar1 Sunan Bir Ortam

Fiziksel ve psikolojik gelisim: Antrenorler, sporcularin taninmast amaciyla Cimnastik
Federasyonu'nun yerel ve ulusal yarisma sayisini artirdigini ve bu yarigsmalara yarismaci olarak
se¢ilmenin sporcuyu motive ettigini belirtmislerdir. Antrendrler cimnastige katilimin fiziksel oldugu
kadar c¢ocuklarda giinlilk yasamlarina da transfer edebilecekleri kritik yasam becerileri de
kazandirdigim savunmuslardir. Ornegin, antrendrlere gore yarismact sporcu olmak spor ortaminda
ve giinliik yasantida sporcularin liderlik 6zelliklerini ve kendilerine giivenlerini artirmaktadir.

Onlar okul arkadaslarindan daha giiglii ve becerikli, bu yiizden daha ¢ok fark ediliyorlar.

Okulda hep ilgi odag: oluyorlar. Beden egitimi derslerinde okul gosterilerinde basrol
iistleniyorlar. Bu da onlarin giivenlerini artirtyor. Yiiriiytisleri bile degisiyor. (A2)

Saha gozlemleri, genellikle takimdaki en bagarili kabul edilen sporcularin takim lideri olarak
belirlendigi ve genellikle bu sporcularin oncelikli olarak yarismalara katilma onceligi tanindigina
isaret etmektedir (Gozlem 5-8). Her bir takim liderinin takim arkadaslarma kiyasla daha yiiksek 6z
gliven davranislar: sergiledigi gozlemlenmistir. Bu sporcular akranlar ile daha fazla sosyallesmekte
ve daha ¢ok disa doniik davranislar sergilemektedir. Bununla birlikte diger bir¢ok cimnastik¢i daha
izole bir bigimde antrenman yapmaktadir. Diger sporcular genellikle becerileri hatal1 sergilediklerinde

antrendrlerinin hosgoriisiiz tutumuyla daha sik karsilasabilmislerdir (Gozlem 5, 7).

Artistik cimnastigin olduk¢a zor bir spor oldugunu vurgulayan antrendrler, sporcularin
karsilastiklar1 zorluklarin onlar1 adanmis ve daha direngli yaparak spor ortaminda ve giinliik hayatta
giiclii bireyler haline gelmelerine 6nemli katkilarinin oldugunu savunmuslardir.

Bir cimnastikgi yetistiginde gercekten giliclii bir kisi haline geliyor. Elleri agiliyor o6rnegin.

Veliler sporu biraksin diyor. Fakat onlar bu gibi ciddi yaralara ve devam eden antrenman

acilarina alisarak fiziksel ve psikolojik olarak ¢ok gilicleniyorlar. Sabr1 6greniyorlar. Yoksa
birakiyorlar. (A2)

Saha gozlemi bulgulari, sporcularin uzun siiren antrenmanlar ve ayni becerilerin uzun siire
tekrar1 sonucu gesitli fiziksel acit ve yaralanmalara maruz kalabildiklerine isaret etmektedir. Biitiin
saha gozlemleri boyunca, bazi sporcularin buna fiziksel ve psikolojik bakimdan uyum saglayabilirken

bazilarinin ise spora katilimlarinin azaldig1 gozlemlenmistir.
8. Aile, Okul ve Toplumun Caba ve Girisimlerinin Biitiinlestigi Bir Ortam

Veliler: Antrenorler, cimnastige katiimin erken yaslarda basladigini ve dolayisiyla katilimin
baslangigta biiyiik oranda velilere bagl oldugunu belirtmislerdir. Antrendrler, sporcu katilimini ve
katilimin stirekliligini kolaylastirmak amaciyla antrenman programlarin velilerin is programina gore
diizenleme yoluna gitmislerdir.

Anne-babanin isine bagli olarak c¢ocuklarini getirebiliyorlar. Anne veya babadan biri
calismiyorsa ¢ocugun katilim sansi artryor. Cocuk yetenekli fakat anne-baba calisiyorsa
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antrenman programina uyamiyorlar. Antrenmanlari ge¢ zamana ¢ekiyorum. Gece dokuzda
¢ikan sporcum var salondan. (A2)

Antrendrlere gore velilerin ¢ocuklarinin sporda gelisimine kars: duyarli olmasi ve antrenorler
ile uyumlu hareket etmesi oldukca onemlidir. Goriisme bulgulari, antrendrler ile is birligi iginde
hareket eden ve sporcu gelisimi siirecine katkida bulunan velilerin varligina isaret etmektedir.
Antrendrler, bu velilerin varligiin diger veliler ve sporcular arasinda giiglii iliskilerin gelismesine
yardimcar oldugunu ve ayrica kendileri ile sporculari arasindaki bag da giliclendirdigini
belirtmislerdir. “Bizim takimumizda bir veli var, inanilmaz! Ornegin bir sehirde yarisma var. Hemen internet
ortamndan grup olusturur. Sonra gidilecek yer ile ilgili sosyal ve kiiltiirel aktiviteleri arastirir ve onlar: takim

icin planlar (A2).”

Goriisme bulgular1 sporculara olumlu yasam becerileri kazandirmada antrenor ve velilerin
uyumlu hareket edebildiklerine isaret etmektedir. “Veliler ile is birligi kurarak sporcularin dogru seyleri
yapp yapmadigimdan haberdar oluyoruz ve cocugun iyiligine olan mesela yeterli dinlenme, beslenme gibi seyleri

el birligiyle cocugu takip ederek yapmasini saglyoruz (A3).”

Bununla birlikte antrendrler, yiiksek beklentili ve sporcu gelisimi ile ilgili diisiik farkindaliga
sahip velilerin sporcularin gelisim siireglerini olumsuz etkiledigini savunmuslardir. Antrenorlere
gore, bu veliler genellikle sporcu gelisimi ile ilgili sabirsiz bir tutum takimarak ¢ocuklarnin beceri
diizeylerini gruptaki diger sporcularla kiyaslamaktadirlar. Bunun sonucunda bazi antrendrlerin
cocuklar1 daha yiiksek beceri seviyelerinde zorlayabildiklerini, bunun da sporcularin fiziksel ve
psikolojik olarak zarar gormelerine neden olabildigini savunmuslardir.

Veliler siklikla antrendrlerin gabalarini hafife alabiliyorlar ve c¢ocuklarinin beceri gelisimi

tizerine daha talepkar olabiliyorlar. Cocuk, hazirlayici bir beceriyi 6grenmeden bir {istteki

beceriyi yapamiyor fakat veli ‘neden gruptaki diger ¢ocuklar yaparken benim ¢ocugum
yapamiyor?’ diyor (A6).

Saha gozlemi bulgulari, yarismaci ortamda ¢ocugu olan bazi velilerin, ¢ocuklarmin maruz
kaldig1 bazi olumsuz spor deneyimlerini gormezden gelerek ¢ocuklari istemese de onlar1 katilima

devam etmeleri i¢in zorlayabildikleri gdzlemlenmistir (Gozlem 2).

Antrendrler, baz1 velilerin zaman zaman antrenmanlara miidahil olarak antrenman stirecini
sekteye ugratabildiklerini belirtmislerdir. Goriisme bulgularina gore velilerin siirece miidahalesi, orta
ve uzun vadede antrendr-veli anlagsmazligina yol acgarak antrendriin sporcuyu birakmasi ile
sonuglanabilmektedir. “Antrenmant bir siire izledikten sonra tribiinden antrendrlere nasil daha iyi

ogretilecegi ile ilgili 6neriler veren, ‘soyle yapsan daha iyi olmaz miydi?’ diyen veliler var (A4)”

Antrendrlere gore velilerin diisiik ve orta sosyoekonomik diizeyden olmasi bir siire sonra
¢ocuklarmin spora katiimidan mali beklenti icerisine girmelerine neden olabilmektedir. Antrendrler,

yarigsmaci ortama gegen sporcunun ailesinden maddi gelir beklentisine girmenin sporcunun sporu

718



KEFAD Cilt 24, Say1 1, Nisan, 2023

birakmasina neden olabilecegini diisiinmektedirler. “Bir yere kadar veliler finanse ediyor, cocuklar
kiigiikken. Sonra ¢ocugu buraya getirmek maddi kiilfet oluyor onlar igin. Zamanla maddi destegi cekmeye

bashyorlar ve spordan beklenti icine giriyorlar. (A2)”

Okul: Antrendrler, 6zel okul yonetimlerinin ve dgretmenlerinin sporcu gelisimine ve gerekliliklerine
kars1 devlet okullarina kiyasla daha duyarl olabildigini belirtmislerdir. Antrendrlere gore yarismaci
sporcu olmak cocuklara 6zel okullarda burs saglarken 6zel okullarin da goriiniirliigii bu sayede
artmaktadir. Boylece okul yonetimleri ve veliler, antrendrlerin belirledigi antrenman programlarina ve
buna dayali sporcu ihtiyaglarina karsi daha duyarl olabilmektedirler. Saha gozlemi bulgular1 spor
ortaminda 6zel okullarda egitimine burslu devam eden sporcularin oldugunu gostermistir. Bununla
birlikte bu sayiun spor ortamindaki toplam yarismaci sporcu sayisina oranla oldukca az oldugu

goriilmektedir.

Cevre: Antrendrler, toplumun cimnastik sporunu yeterince taniyamadigini ve bunda kitle iletisim

araglarinda cimnastigin yerinin oldukga smirli kalmasinin énemli bir rolii oldugunu belirtmislerdir.
Eskiden televizyonda yarismalar canli yaymnlanirdi. Simdi sadece belirli bir kanalda
yaymlaniyor. Eger aymi saatteyse ve reytingi diisiikse hi¢c yaymlanmiyor. Son yillarda

cimnastikte sporcularimiz birgok ilki basard: fakat biz bile bunlarin zor farkina variryoruz
(A3).

Tartisma

Bu ¢alismanin amaci yarismaci cimnastik ortamini sekiz ortam 6zelligi (Eccles ve Gootman,
2002) kavramsal catis1 bakis acisiyla degerlendirmektir. Goriisme ve saha gozlemlerinden elde edilen
verilerden incelenen spor ortaminda sporcularin gelisimlerinin biitiinciil bakis agisiyla ne diizeyde
saglandig1 hakkinda kritik bulgulara ulasilmistir. Bulgular, a) uygun ve giivenli antrenman/yarisma
ortami, b) yasam becerileri gelisimi olanaklar1 sunan ortam ve c) paydaslarin destekledigi ortam

bagliklar1 altinda tartigilmistir.
Uygun ve Giivenli Antrenman/Yarisma Ortam1

Calisma bulgulari, incelenen spor programinin uygun ve giivenli antrenman/yarisma ortami
sunmast baglaminda kritik ihtiyaglar1 oldugunu gostermektedir. Uygun antrenman ortami, amagh
alistirma ve amacli oyun aktivitelerinin dogru oranda planlandigi, yarisma ve gezilere katilma
olanagmin yeteri kadar sunuldugu ve antrenman yiikii ile ilgili beklentilerin acgik¢a belirtildigi
ortamlarda gerceklesebilmektedir (Coté, Young, North ve Duffy, 2007). Bununla birlikte bulgular,
incelenen spor ortaminda belirgin bir antrenman planinin olmadigmni ve antrenman yiikiiniin ise
genellikle en iyi kabul edilen sporcuyu referans alinarak tek tiir belirlendigine isaret etmektedir.
Ayrica, Ozellikle ¢ocukluk doénemindeki sporcularda (7-9 yas), antrenmanlarda onlarin gelisimsel
ihtiyaglarina uygun olmayan erken fiziksel yiiklenmelerin ve teknik gelisimi miikemmellestirme

amacli “amagh alistirma” (Ericsson ve digerleri., 1993) uygulamalarinin asir1 odakta oldugu
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anlasilmaktadir. Fiziksel ve motor becerilerde yetkinlik gelisimi, genglik sporlarna katilimin 6nemli
kazanimlarindandir. Ozellikle cocukluk déneminde fiziksel yetkinlik, ¢ocuklarin fiziksel ve psikolojik
gelisimini saglamada oldukca 6nemlidir (Harter, 1999). Ayrica, viicut imaji kaygilarindan dolay: (Gill,
2000), yarismaci spora katilim kisisel fiziksel uygunluk algisini artirip sporcularin kendi viicutlari ile
ilgili 6z giiven gelistirmelerini ve yasam boyu fiziksel uygunluklarini korumay: destekleyebilir.
Bununla birlikte gelisimsel ihtiyaglara uygun olmayan ve aceleci antrendrlitk uygulamalar1 optimal
yetkinlik gelisimini sekteye ugratmaktadir. Bunun sporcular iizerinde sporu birakmayla sonuglanan
fiziksel ve psikososyal bircok olumsuz bedeli vardir (Fraser-Thomas ve digerleri, 2005).
Antrenmanlarda amagcli oyun kullaniminin oldukga smirli oldugu da 6nemli bulgular arasindadir.
Bununla birlikte {ist diizey yetenegin saglikli olarak gelistigi spor ortamlarinda erken yaslardan
itibaren “amacli oyun” aktivitelerinin kullanilmasi, spora katilimda eglence ve hazzi {ist seviyeye
cikararak sporcularin ileriki kariyerlerinde ihtiya¢ duyacag: yiiksek i¢sel motivasyonu, gerekli motor
beceri repertuar gelisimini ve biligsel deneyimleri elde etmelerini saglamaktadir (Coté ve digerleri,

2008).

Calisma bulgulari, sporcularin spor ortami degistirme ve kritik gelisim donemlerinde (6rn.
ergenlik) antrendr izleme ve yonlendirmelerinde onemli ihtiyaglar olduguna isaret etmektedir.
Katillmc1 ortamdan yarismact ortama gegiste antrenman yiikiiniin uygunsuz artirilmasi ve tek
boyutlu gelisim odaginin (fiziksel yetkinlik) 6n planda tutulmasi s6z konusudur. Erken yasta bu tip
uygulamalara odaklanan spor programlarinda yaralanma (Elliot, Goldberg ve Kuehl, 2010), atletik
tiikkenmislik (Gould, Tuffey, Udry ve Loehr, 1996) ve sporu birakma (Barynina ve Vaitsekhovskii,
1992) gibi bir¢cok olumsuz spor deneyimi gozlemlenmektedir. Ayrica, ergenlik doneminde sporcularin
yasadiklar1 hizli biiylime ve gelisimsel siirecleri bazi antrenorlerin yonetmekte zorlanabildikleri
anlasilmaktadir. Antrenodrlerin sporcular1 eksik izleme ve yonlendirmesi oOzellikle sporcularin
gelisimsel spor ortamindan (alt yap1) {ist diizey elit spor ortamina basarili bir bicimde gecisini de

oldukga zorlastirabilmektedir (6rn., Bruner, Munroe-Chandler ve Spink, 2008).

Fiziksel giivenlikte tesis ve ekipmanlar, uygun antrenman/yarisma ortaminin
hazirlanmasinda oldukca onemlidir. Bakimli ekipmanlarin oldugu giivenli bir ortam, giiniin belirli
saatlerinde kalabalik olsa da farkli zengin beceri gruplarinin bir arada calismasindan dolay1 ¢ocuk ve
genclere giivenli gelisimsel deneyimler saglayabilmektedir. Calisma bulgulari, spor ortamindaki
ekipmanlarin uluslararasi standartlarda giivenli ve bakimli oldugunu gostermektedir. Fiziksel
giivenlik, beceri 6gretiminde temel becerilerin ve uygun ilerleme basamaklarinin dgretilmesi ve ayrica
fiziksel risklerin en aza indirilmesi yoluyla da saglanir (Strachan ve digerleri, 2011). Beceri
Ogretiminde antrendrlerin  aldiklar1  “teknigi diizeltme amacli geribildirim verme” ve
“hazirbulunugluk sezme” gibi koruyucu onlemlerin, alanyazinda 6nerilen yontemler ile ortiistiigii
goriilmektedir. Antrendrlerin teknik diizeltme ve geribildirim kullanumlari, alanyazinda sporcular

tarafindan da genel cesaretlendirme kullanimindan daha degerli bulunmustur (Smoll ve Smith, 2002).
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Spor programlarinda fiziksel giivenligin yaninda, psikolojik giivenlik de oldukg¢a 6nemli bir
konudur. Psikolojik giivenlik, “takim {iyelerinin kisilerarasi risk almada giivenli hissettikleri hakkinda
ortak inanis gelistirmesi” olarak tanumlanmistir (Edmondson, 1999). Takimda aile iklimi yaratmanin,
Onemsenmenin ve cesaretlendirme ve yardimlasmanin baskin oldugu ortamlarin psikolojik olarak
giivenli oldugu goriilmektedir (Strachan ve digerleri., 2011). Dolayisiyla giivenli bir spor ortaminda
antrendrlerin sporculariyla olan ve sporcularin kendi aralarindaki etkilesimlerinin yapici ve olumlu
olmasi beklenir. Bununla birlikte ¢alisma bulgulari, antrendrlerin sporcularla olumsuz etkilesime
gecme ve spor ortaminda istenmeyen davranislar sergileme yoluyla giivensiz bir psikolojik ortam
olusturabildiklerini gostermektedir. Alanyazinda, sporculara uygun olmayan davranis ve tehditkar
tutum sergileyen ve onlarla kotii iletisime gecen antrendrlerin bulundugu spor programlarinda ¢ocuk
ve genglerin psikolojik giivenlik, destekleyen iliskiler ve aidiyet gelistirme alanlarinda sporda gelisimi
sekteye ugratacak bir¢cok olumsuz deneyim yasadiklarmi gostermektedir (Fraser-Thomas ve Coté,

2009).
Yasam Becerileri Gelisimi Sunan Ortam

Spora katilim, sporda uzun vadede gelisimde ve giinlitk yasamda kritik rol oynayan yasam
becerilerinin gelistirilmesinde bir¢ok olanak sunabilmektedir. Bunlarin arasinda liderlik, iradeli olma
ve is birligi sayilabilir. Yarismaci ortamda ise sorumluluk alma, karar verme, kendi kendine harekete
gecme (Ozerk davranis), tolerans, zaman yonetimi ve giiven yer alir (Coté ve Fraser-Thomas, 2007).
Strachan ve digerleri (2011) elit spor ortaminda bu 6zelliklere ek olarak korkularin {istesinden gelme,
zihinsel dayaruklilik, calisma etigi ve konsantrasyon becerilerinin gelistirilebildigini belirtmislerdir.
Bu baglamda, giincel nitelikli antrendrliik tanimina gore antrendrlitk uygulamalarinin yarismaci spor
ortaminda sporcularin 6z giiven (6rn., olumlu 6z saygi), bag (antrendr ve digerleriyle olumlu iligkiler
gelistirebilme) ve karakter (saygi, diiriistlitk, empati ve sorumluluk) gelisimlerini desteklemesi
beklenir (Coté ve Gilbert, 2009). Calisma bulgulari, incelenen spor ortaminda &zellikle 6zerklik,
psikolojik dayaniklilik, motivasyonel iklim, [olumsuz] antrendr davramslar1 ve aidiyet'in oncelikli

ihtiyag alanlar1 oldugunu gostermektedir.

Oncelikle, incelenen spor ortaminda sporcularin  6zerklik —gelisiminin yeterince
desteklenmedigi anlasilmaktadir. Bulgular, antrenorlerin genellikle antrendr merkezli 6gretim
yaklasimi (antrenman ile ilgili tiim karar verme mekanizmalarinda antrendrlerin olmasi)
benimsedigini gostermektedir. Ayrica, alanyazinla paralel olarak, antrendrlerin, sporcu 6zerkliginin
erken yasta gelistirilemeyecegi gibi yanlis kanilar1 da bulunmaktadir (Cassidy, Jones ve Potrac, 2008).
Ozerklik gelisimi, bir¢ok alanda etkili ve saglikli bir gelisim icin oldukca 6nemlidir (Deci ve Ryan,
2002). Cocuk ve genglerin kendi aktivitelerini se¢me ve karar verme mekanizmalarina katilmasinin
Onemine okul sonrasi spor programlarinda ve antrendrlitk ortaminda siklikla vurgu yapilmaktadir

(Coatsworth ve Conroy, 2009; Dierking ve Falk, 2003). Ozerklik, kontrollii ortamlarda antrendriin
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sporcuya se¢me ve alinan kararlarda s6z hakki tanima firsatlar1 yaratmasi yoluyla olusur (Gillet,
Berjot, Vallerand ve Amoura, 2012). Ozerklik, yetenek gelisimi ortamlarinda {ist diizey yetenek
belirleyicilerinden biri olan “yaraticilik” gelistirmede birincil rol oynar (Craft, 2005). Self
determinasyon teorisine gore sosyal ortamlar kisilerin 6zerklik (iradeli karar verme), iligkili olma
(baskalar1 ile anlamli baglar kurma ihtiyaci) ve yetkinlik (istenen ¢iktilar: iretebilmede yeterlik algisi)
ihtiyaglarini karsilar nitelikte olmalidir (Deci ve Ryan, 2002). Bu da sporcularin gelisimsel ihtiyaglarini
onceleyen ogrenen merkezli antrendrliik pedagojisi ile olanaklidir (Kilig ve Ince, 2019). Ozerklik
gelistiren spor ortamlar1 sporcularda spordan kalici zevk alma ve adanmishig: artirarak (Horn, 2015;
Larson, Young, McHugh ve Rodgers, 2020) sporu birakmay1 azaltabilmektedir (Gillet ve digerleri.,
2012).

Antrendrlerin sporcularin 6zelliklerine gore farkli motivasyon yontemleri kullanmalars,
cimnastikteki zorluklar1 asma yoluyla sporcularda psikolojik dayaruklilik ve adanmishk kazandirmay1
amaclamalar1 ve sporcularin yarisma deneyimlerini artirmalari, gilincel sporcu gelisim model ve
yaklagimlari ile ortiisen stratejiler olarak kabul edilebilir. Ornegin, Miikemmellik Gelistirmenin
Psikolojik Ozellikleri yaklagimina gore (Psychological Characteristics of Developing Excellence;
Abbott ve Collins, 2004) sporcularin iist diizey performans yolunda gelisebilmeleri igin yiiksek sayida
yarisma ve gelisim seviyelerine gore iistesinden gelebilecekleri dl¢iide fiziksel ve psikolojik yiikleri
deneyimlemeleri beklenir. Bununla birlikte calisma bulgulari, sporcularin iistesinden gelemeyecekleri
fiziksel ve psikolojik yiiklere maruz kalabildiklerine ve bu yiikler ile bas edemeyen bir¢ok sporcunun
sporu birakabilecegine isaret etmektedir. Olusturulan motivasyonel iklim baglaminda, antrenérlerin
yetenekli addedilen sporculara yarismalara katiim ve siirekli liderlik rolii verme yoluyla spor
ortaminda ego iklimi (ego climate; Ames, 1992) yarattiklar1 ve diger sporculara kars: ayristiricr ve
olumsuz tutum ve davranislar sergileyebildikleri gozlemlenmistir. Ego yonelimini yiireklendiren
ortamlarda kisiler kendi yetkinligini baskalarinin performansina gore degerlendirirken (Duda, 1993)
basarinin aldatma ya da tistiin yetenekten ortaya c¢iktigini diisiiniirler (Solmon, 1996). Kendinden
daha yetenekli goriinen akranlarinin yaninda ise ego yonelimli sporcularin 6z giiveninin hasar gérme
olasiligi oldukca yiiksektir. Ego yonelimi, sporcularin anti sosyal ve spor insanligina uymayan
davranislar sergilemede de daha egilimli olmalarina neden olmaktadir (Kavussanu ve Ntoumanis,

2003).

Incelenen spor ortaminda bazi gorgii kurallarinin ve etik degerlerin (saygy, is birligi ve spor
insanlig1) sporculara benimsetme amaci giidiilmesi s6z konusu olmasina karsin, olumsuz rol model
olan ve fiziksel ve psikolojik cezalandirmalara basvuran antrendrlerin varligl azimsanmayacak kadar
fazladir. Kontrolcii ve olumsuz antrendrlitk davramglarnin sporcu gelisimi {izerinde igsel
motivasyonu diisiirme, korku uyandirma, 6z giiven kayb1 ve karakter gelisimini sekteye ugratma gibi
bir¢ok olumsuz etkisi bulunmaktadir (Gearity ve Murray, 2011; Stirling ve Kerr, 2013). Yakin zamanda

ergen yarismact sporcular iizerine yapilan bir arastirmada antrendrlerin cezalandirict davranislarinin
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(ciddiye almama/oyuna almama, bagirma, egzersizle cezalandirma vb.) sporcularin spor ortamindan

gelisimsel kazanim elde etmelerini engelledigini gostermektedir (Battaglia, Kerr ve Stirling, 2017).

Calisma bulgulari, sporcularda aidiyet gelisimini olumlu ve olumsuz etkileyen uygulamalarin
varligina isaret etmektedir. Antrendrlerin, diisiik sosyoekonomik diizeyden sporcular: kotii aligkanlik
gelistirebilecekleri zararli ortamlardan koruma amaciyla spora katilimini ayrica tesvik etmelerinin ve
bu sporcularin uzun vadeli katihimimni desteklemek amaciyla onlara kisisel girisimler yoluyla maddi
destek saglamalarinin sporcularin aidiyetini gelistirecegi savunulabilir. Ayrica, sporcu yetistirmek
amaciyla uygulanan projeler gen¢ cimnastikgilerin aidiyetini ve spora katilim motivasyonunu
artirabilir. Aidiyet, bir etkinlige katiimin istikrarli hale gelmesinde oldukg¢a 6nemlidir (Allen, 2003).
Aidiyet firsatlarinin spor ortamindaki varligi, sporcularin spor ortamina anlamh bir bigcimde dahil
edilmesiyle iligkilidir. Aidiyet gelistirme firsatlarinin sunulmadig1 ortamlarda dislama, otekilestirme
ve gruplar arasi ¢atisma gozlemlenmektedir (Eccles ve Gootman, 2002). Bulgular, olumsuz antrenor-
antrendr ve antrendr-sporcu iliskilerinin ve ayrica kuliiplerarasi rekabetin sporcularin spor
ortamindakilerle (6rn., akranlar ve antrendrler) anlamli baglar gelistirmesini engelleyebildigine isaret
etmektedir. Alanyazinda, olumsuz antrendr-sporcu ve sporcu-sporcu iligkilerinin 6zellikle aidiyet
gelistirme, destekleyen etkilesim ortami olusturma ve psikolojik giivenlik sunmada program niteligini

oldukga fazla distirdiigii belirtilmektedir (Fraser-Thomas ve Coté, 2009).
Paydaslarin Destekledigi Ortam

Calisma bulgulari, alanyazin (Strachan ve digerleri., 2011) ile uyumlu olarak, velilerin spor
ortaminda bulunmak i¢in olumlu girisimlerde bulundugunu ve antrenérlerin de olumlu veli destegini
cesaretlendirdiklerini gostermektedir. Ayrica, veliler antrenmanlarda ve yarismalarda antrenorler ile
ortak ¢aba gosterebilmislerdir. Antrendr ve velilerin sporcularin yarismaci ortamdaki gelisimlerinde
oldukg¢a 6nemli bir rolii vardir (Gould, Dieffenbach ve Moffet, 2002). Olumlu veli davraniglarinin
antrendrler tarafindan sistematik olarak cesaretlendirilmesi gerekmektedir (Strachan ve digerleri.,
2011). Veliler, spor ortamlarna kaynak yaratma ve gonillii hizmet gibi bircok yolla katkida

bulunabilmektedirler.

Bununla birlikte bulgular, cocuklarinin spor kazanimlarimi olumsuz etkileyen tutum, beklenti
ve davraniglara (6rn., yliksek beklenti, akran kiyaslamasi ve fiziksel zorlamaya tesvik) sahip olan
velilerin varligini gostermektedir. Veli beklentileri ile ¢ocuklarin basarisi arasinda olumlu bir iligki
olmasina karsin yiiksek veli beklentisi ¢ocuklarda baski ve stres ortami olusturarak spora katilimi
olumsuz etkileyebilmektedir (Coté ve Fraser-Thomas, 2007). Bazi velilerin sporcu gelisimindeki
sorumlulugu antrendrlere yiiklerken ¢ocuklarmin olumsuz spor deneyimlerini de fiziksel performans
gelisimi ugruna gormezden gelebildigi gozlemlenmistir. Veli dahiliyetinin kiiciik yaslarda daha
yliksek derecede olmasi beklenmekteyken (Wuerth, Lee ve Alfermann, 2004) bu velilerin sporcu

gelisimindeki “eti senin kemigi benim” yaklagimi, antrenman ortaminda hesap verilebilirlik ve is
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birligi unsurlarin1 zedeleyerek ¢ocuk ve genclerin sporda gelisimlerini olumsuz etkileyebilmektedir.
Dolayisiyla incelenen spor ortaminda sporcu gelisimi ile ilgili veli farkindaliginin artirilmasinin

oldukca 6nemli bir ihtiya¢ oldugu goriilmektedir.

Toplum, gengligin olumlu gelisiminin saglanmasinda ortamlar ile kisiler arasindaki
dinamiklerin anlasilmasi ve desteklenmesi i¢in 6nemli bir odak noktasidir (Benson ve digerleri., 2006;
p. 926). Bu baglamda okul ve gevrenin de spor programlarinin isleyisi tizerinde 6énemli etkileri vardir
(Gould ve digerleri., 2002). Ornegin, yarismaci spor ortaminda burs olanagimin yiiksek olmasi (Gould
ve Carson, 2004), veli ve antrendrii motive eden 6nemli bir unsurdur. Bulgular, 6zel okullarda burslu
O0grenim goren sporcularin gelisimsel deneyimlerine belirgin olarak destek sunulurken devlet
okullarindaki sporcularin okul ortaminda olumsuz etkilenme riskinin daha yiiksek olabilecegine
isaret etmektedir. Onceki calismalar (6rn., Strachan ve digerleri, 2011) ile uygun olarak calisma
bulgularindan, katilimci antrendrlerin veya spor kuliiplerinin okullarla yarismaci spora katilim
hakkinda yerlesik bir anlasmasinin veya fikir birliginin bulunmadig: anlasilmaktadir. Alanyazinda
geng yarismaci sporcularin yiiksek akademik bagar1 ve akademik benlik algisinin oldugu ve bunun
stresle basa ¢ikmay1 artirdig1 ortaya konmustur (Brettschneider, 1999). Ayrica ¢ocuk ve genglerin okul
ile uyumu, aile ve akranlarindan destek alamadiklarinda onlar i¢in koruyucu bir unsur olmaktadir
(Botcheva, Feldman, ve Leiderman, 2002). Dolayisiyla okul — spor programlari is birliginin artirilmasi,
sporcularin her iki alanda ¢ok daha basarili olmasini desteklerken olumsuz sporcu deneyimlerinin en

aza indirgenmesine katkida bulunacaktir.
Sonug¢

Calisma bulgulari, incelenen yarismaci spor ortaminin olumlu sporcu gelisimi icin optimal bir
ortam sunmada katkida bulundugu kadar gelistirilmesi gereken kritik boyutlarin da varligim
gostermektedir. Program degerlendirmesinde sekiz ortam 6zelligi kavramsal catisinin kilavuz olarak
kullanilmasi, program ihtiyaglarinin ekolojik bir bakis acisiyla incelenmesini saglamistir
(Bronfenbrenner, 1999). Bu yontemle, sporda iist diizey sporcu gelisimine etkisi olan kritik kisisel ve
ortama dayali etkenler farkli katmanlarda (Orn., antrendr, aile, fiziki ortam, okul) birlikte ele
almabilmistir. Ayrica, katilimer gézlem yontemiyle spor ortaminin uzun erimde incelenerek antrenor
raporlar ile eslestirilmesi, ¢alismanin inandiriciligini artirmaktadir Bulgular, incelenen spor ortamu
icin yarismact Tiirk genglik sporu baglaminda sporcularin gelisimsel kazanimlarimin zaman iginde
kotiiye gitmesinin nedenlerini kismen agiklar niteliktedir (Kilig¢ ve Ince, 2021). Spor programlarinin
niteliginin belirlenmesine antrendrlerin birincil etkisi dikkate alindiginda {ist diizey yetenegin gelistigi
yarigsmact spor ortaminda onemli program ihtiyaglarinin goézlemlenebilmesi, antrendrlerin siirekli
mesleki gelisim programlarina olan ihtiyacini ortaya koymaktadir (Bean ve digerleri., 2018; Kilig ve
Ince, 2021). Tiirkiye'de antrendrler, geng sporcularin baglama bagh gelisimsel ihtiyaclarini destekleme
konusunda yetersiz mesleki alan bilgisine ve pedagojik igerik bilgisine sahiptir (Ince, 2019; Yapar ve

Ince, 2014a).
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Tiirk antrendrler, mesleki ihtiyaglarini karsilayabilecek nitelikli bilimsel bilgiyi etkili olarak
kullanamamaktadir (Kili¢ ve Ince, 2015; Ince, 2019). Yakin zamanda, sosyal dgrenme teorisine dayali
mesleki 6grenme grubu yaklasimi (6rn., Communities of Practice, Wenger, 1998) ile olusturulan
mesleki gelisim programlari, beden egitimi ve antrendrliik ortamlarinda bilgiyi uygulamada yiiksek
doniistiiriicii etki saglamistir (6rn., Culver ve Trudel, 2006; Hiiniik, Ince ve Tannehill, 2013).
Dolayisiya, Olgiilebilir program ihtiyaclarina dayali olusturulacak mesleki 6grenme gruplari, genglik

spor programlariin niteliginin artmasina katkida bulunabilir.

Calisma bulgulari, Ankara ilinde bulunan bir spor ortaminin program ihtiyaglarim
yansitmaktadir. Calisma verilerini antrenorler ile yapilan odak grup goriismesi ve boylamsal saha
gozlemleri olusturmaktadir. Biitiinsel bakis agisina dayali program degerlendirmeleri genclik spor
aragtirmalarinda olduk¢a azdir. Spor programlarinin degerlendirilmesi ve niteliginin artirilmasi
baglaminda, gelecekteki calismalar, ¢ocuklarin ve genglerin katildig: "katilimci" ve "yarismaci" spor
ortamlarini nicel ve nitel arastirma yontemleri kullanarak bu biitiinciill bakis agisiyla
degerlendirmelidir. Ayrica sporcularin gelisimsel kazanimlarmin (6. Kilig ve Ince, 2021) ve antrendr
davramglarmin (6rn. Yapar ve Ince, 2014b) farkli spor ortamlarinda boylamsal olarak incelenmesi,
program igerigi ve uygulamas: bakimindan kapsamli ve etkili bir program degerlendirmesi

saglayacaktir.
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Introduction

More than 4.5 million children and youth participate in organized sports in Turkey (Ministry
of Youth and Sports, [GSB] 2018). Currently, the world's leading sports programs adopt models and
approaches targeting the holistic development of children and youth (e.g., long-term athlete
development approach; Acikada and Hazir, 2016; Balyi, Way, and Higgs, 2013). Participation in
sports settings can lead to improved physical performance, physical health, basic motor skill
development, and the development of critical life skills (e.g., leadership) that children and youth can
transfer from the sport setting to other areas of their lives (Fraser-Thomas, Coté, and Deakin, 2005).
However, sports participation does not automatically guarantee positive outcomes from sports
(Coakley, 2016). Negative experiences in sports settings can lead to burnout, injuries, and dropout in
children and youth (e.g., Fraser-Thomas et al., 2005; Pehlivan, 2013). Regarding social inclusion,
negative sports experiences may lead to substance abuse, modeling negative adult and criminal

behaviors (Fraser-Thomas et al., 2005).

Many studies in the literature on athlete development emphasize that (a) high-level
performance, (b) sustainability of sport participation, and (c) personal development should be
addressed together in sports programs for children and youth to develop healthy performance in
sports, participate in sport for life, and achieve positive personal development gains through sport
participation. This is possible by meeting athletes' physical, psychological, social, and emotional needs
(e.g., Balyi et al., 2013; Co6té and Fraser-Thomas, 2007). The holistic gains children and youth can
achieve through sports participation are defined in the literature as competence, confidence,
connection, and character development (C6té and Gilbert, 2009). Accordingly, competence is defined
as sport-specific technical, tactical, and physical skills; confidence is defined as athletes' inner self-
esteem and self-confidence; connection is defined as athletes' ability to establish quality interpersonal
relationships in and out of sport; and character is defined as athletes' ability to exhibit positive social
behaviors with empathy, respect, and a sense of responsibility while avoiding antisocial behaviors.
Research shows that in sports environments where these outcomes are developed in athletes, healthy
performance improvement, sustainable participation in sports, and personal development can be

realized together (e.g., Coté and Hancock, 2016). Recent research findings in the Turkish youth sports
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environment indicate that sports environments are insufficient to meet the developmental needs of
children and youth (Kilig and Ince, 2021; Pehlivan, 2018; Yapar and Ince, 2014). This study examines
how the competitive gymnastics setting supports the holistic development of children and young

gymnasts in sports.

To comprehensively understand the quality of sports programs, developmental psychology
and sports psychology research emphasizes the need for a holistic examination of children and
youth's activity environments from a Positive Youth Development perspective (e.g., Petitpas et al.,
2005; Strachan, Coté, and Deakin, 2011). According to the Positive Youth Development approach,
children and young people should be seen as assets whose potential should be developed rather than
individuals whose problems should be solved (Damon, 2004). The context in which an individual lives
defines their physical and social environment and includes the relationships they establish in this
environment (Bronfenbrenner, 1999). From this ecological perspective, the need for eight main
features (8 Features of Positive Developmental Settings; Eccles and Gootman, 2002) in educational
settings to ensure the positive development of children and youth has been emphasized in the
literature. These are (a) Physical and psychological safety, (b) appropriate structure, (c) supportive
relationships, (d) opportunities to belong, (e) positive social norms, (f) support for efficacy and
mattering, (g) opportunities for skill building, and (h) integration of family, school, and community
efforts. The defined features provide a robust conceptual framework to better understand how youth

sport environments should be structured (Fraser-Thomas et al., 2005).

Physical and psychological safety refers to the availability of safe facilities and equipment in
youth sport settings and field practices that foster safe and respectful interpersonal relationships. In
the literature, it has been reported that athlete-peer communication influences the development of
physical self-esteem in children (Vazou, Ntoumanis, and Duda, 2006) and the development of

perception of competence and self-evaluation, especially in adolescent athletes (Horn, 2004).

An appropriately structured training/competition environment refers to rules and constraints
regarding clear and consistent developmental expectations of children and young people depending
on their age and competitive level. Appropriately structured training/competition environments
protect young athletes from uncertainty and randomness and help them achieve optimal sport

development (Coté and Fraser-Thomas, 2007).

Supportive relationships refer to an environment where children and young people are
supported in sports, experience positive communication, and develop commitment. Coaches' support
for athletes can develop positive perceptions of competence and high levels of enjoyment and
motivation in athletes, which play an essential role in supporting children's physical, psychological,
cognitive and emotional development (Coté, Strachan, and Fraser-Thomas, 2008; Jowett and

Poczwardowski, 2007).
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Opportunities to belong refers to an environment where social participation and inclusion
dominate youth sports programs. Being a member of a team or developing friendships can increase
children's motivation and enthusiasm for sports (Allen, 2003). Coaches in sports settings can primarily

support this aspect.

Positive social norms mean an environment that promotes the development of values and
moral judgments in children and youth while preventing the development of antisocial and
irresponsible behaviors. Participation in sports leads to the development of values and moral
judgments in children and young people. These include fair play, respect, and cooperation (Coté et al.,
2007). In the absence of this feature in environments, research indicates that sports environments are
more likely to be associated with negative social norms (e.g., violence and low moral judgment)

(Bredemeier, 1995).

In a setting that supports efficacy and mattering, coaches are expected to support athletes and
allow and encourage their autonomous behaviors. In autonomy-supportive sports environments,
athletes must face physical and psychological challenges that they can overcome and grow from a
developmental perspective that evaluates their development according to their parameters. Providing
children and young people with the opportunity to make decisions about their participation is critical
in developing long-term intrinsic motivation (Mallett, 2005) and complex problem-solving skills (Kilig

and Ince, 2019).

The settings that provide skill-building opportunities are directly related to the quality of
children and young people's learning experiences. To achieve this, it is emphasized to approach
development in sports from a long-term and holistic perspective (e.g., Long-term Athlete
Development Perspective, Balyi et al., 2013). Having many different, less structured sports experiences
at an early age (early diversification) can enable this characteristic by providing exposure to many
different sports skills and high interaction with the stakeholders of those sports environments (Coté
and Fraser-Thomas, 2007). In addition, "deliberate practice" (Ericsson, Krampe, and Tesch-Romer,
1993), designed following the developmental level of children and young people, will provide

opportunities to increase and develop their motor skill repertoire in appropriate conditions.

Finally, settings integrating the family, school, and community aim to blend the different
environments in which children and young people live to increase their communicative power and
minimize conflict and disagreements. In facilitating develop children and youth in sports, parents
play an essential role in developing positive relationships and interacting with other important
stakeholders such as coaches (Jowett and Poczwardowski, 2007). Also, the structure and environment
of the community can ensure the long-term participation and progression of children and young

people in sports (Coté, Baker, and Abernethy, 2007)
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Perkins and Noam (2007), based on their study using the abovementioned setting features,
emphasized the importance of coaches creating a physically safe environment, promoting emotional
health in athletes, and creating a supportive, inclusive, and mutually respectful environment in sports
settings. The authors also underlined that sports programs should be based on clear rules and
expectations for athletes, coaches, and parents, appropriate and consistent activities, and open

stakeholder communication.

Strachan et al. (2011) evaluated a competitive sport setting using the Eight Setting Features
conceptual framework. Their results showed that sports environments primarily require a) an
appropriate training environment, b) opportunities for physical, personal, and social skill
development, and c) a supportive interaction environment. Recent research findings emphasize that
each of the eight setting characteristics is important for youth sports programs and emphasize the
need to examine different sports programs from this perspective (Bean et al., 2018). Researchers have
noted that in high-quality sports programs, the opportunities for athletes to develop autonomy and
positive bonds and make free choices are much greater than in other sports programs. In addition, the
study reported that athletes in high-quality sports programs had higher perceptions of goal setting

and perceived less negative sports experiences than low-quality sports programs.

When appropriately designed, participation in a competitive sport setting can contribute
significantly to athletes' holistic development (e.g., Strachan et al., 2011). Without focusing on the
quality of content and practice, it is impossible for sports programs to holistically support youth
development in sports (Holt and Sehn, 2008). Specifically, evaluating the factors, including coaching
behaviors and practices with the conceptual framework of the Eight Setting Features, is critical in
obtaining the knowledge needed to improve the quality of youth sports programs from a social-
ecological perspective. This study aims to evaluate a competitive gymnastics environment from the

perspective of coaches using the Eight Setting Features conceptual framework.
Method
Research Design

From more than two decades of research on athlete development, it is clear that sport
environments with early specialization are associated with numerous negative athlete outcomes in
physical (e.g., injuries), psychological (e.g., burnout), and social (e.g., isolation) aspects (e.g., Wiersma,
2000; Barynina and Vaitsekhovskii, 1992). Consequently, examining the quality of such sports settings
in other cultures has increased (e.g., Strachan et al., 2011). A recent study in the Turkish youth sports
environment suggests that the holistic sports outcomes of adolescent gymnasts are deteriorating (Kilig
and Ince, 2021). Based on this, an in-depth examination of the program quality of the Turkish
gymnastics environment with different data sources appears to be a priority. For this purpose, a case

study design, considered appropriate for program evaluation, was used in this study (Yin, 2009; p. 15).
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This design provides data triangulation in answering the research question(s) by using multiple
sources of information (e.g., interviews and observations) that enable researchers to examine recurring

data structures and themes in depth (Creswell, 2009).
Participants

Coaches working in competitive artistic gymnastics setting in a professional gymnastics hall
in Ankara were invited to the study. The sport setting and the coaches working in the setting were
determined by criterion-based sampling (Sparkes and Smith, 2013; p. 70) to obtain more in-depth
information about the sports experiences related to the topic under study. The author first invited
coaches who could provide in-depth information about working in the identified sport setting to the
study. The conditions of having at least a second-level coaching degree and two years of coaching
experience in a competitive sports environment were sought in determining the participants. Six
invited coaches were accepted to the study (Table 1). In the literature, it is stated that in qualitative
data collection, a range of six to ten participants for each stakeholder group (e.g., coaches) is generally
sufficient for the data to reach saturation regarding density and richness on a particular topic (Guest,

Bunce, and Johnson, 2006).

Table 1. Demographics of coaches

Code  Age Athletic Coaching Education Coaching
experience experience (year) Level
Al 31 Yes 10 Coaching; Undergraduate 2
A2 40 Yes 22 Coaching; Undergraduate 4
A3 29 Yes 9 Coaching; Undergraduate 3
A4 53 Yes 30 Coaching; Undergraduate 4
A5 33 Yes 10 Coaching; Undergraduate 2
A6 32 Yes 9 Physical Education and Sports; 2
Undergraduate
Sport Context

The sport setting examined in the study has the characteristics of an early specialization
environment in sports and is one of the most established professional gymnastics halls in Ankara. The
participant coaches work in a competitive sport context in the gymnastics hall. The gymnastics hall
serves many athletes on all days of the week. In addition to national athletes and Olympic gymnasts,
competitive gymnasts of clubs, developmental-level gymnasts, and gymnasts new to gymnastics
training in the gym. While mainly competitive gymnasts and developmental-level gymnasts train in
the gymnastics hall on weekdays, the hall primarily serves gymnasts who receive basic gymnastics
training on weekends. With an audience capacity of 250 people, the gymnastics hall offers a training
and competition environment for gymnasts from more than 15 sports clubs (Turkish Gymnastics

Federation, 2022).
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Researcher Reflexivity

The study's author is 43 years old and working as a lecturer at a state university. Since his
career as a research assistant, the author has taken an active coaching role in basic and developmental
gymnastics. In addition, the author has focused on creating and maintaining a professional learning
community focused on coaches’ application of scientific knowledge in the same sports environment
with the role of a researcher and examining its effects on coach learning and athlete development. It
can be argued that the author's long-term coaching and research experience in the studied gymnastics
setting enhanced the quality of the study data, especially by enabling the identification of
participating coaches who are likely to provide in-depth information about the focus of the study and

the comprehensive observation of the dynamics of the sports environment.
Data Collection

The study data were collected through focus group interviews with coaches and participant
observations in the sport setting. Focus group interviews are widely used in social science research
and applied research involving program design and evaluation (Marshall and Rossman, 2014). The
social orientation of the focus group interview allows this method to work with participants in a more
natural and relaxed atmosphere compared to experimental study settings and interview methods
(Marshall and Rossman, 2014). The focus group interview was semi-structured (Sparkes and Smith,
2013). The interview form was prepared following the eight setting features framework (Table 2). The
interview questions consisted of twelve questions, four questions about the demographic
characteristics of the coaches and then eight questions about the setting features. The focus group
interview was conducted with six coaches in a university laboratory. The interview lasted
approximately 90 minutes. Having coaches report their experiences/opinions in a focus group
interview can be perceived as a limitation if some participants dominate the discussion compared to
others (Sparkes and Smith, 2013; p. 87). Although this was not observed in this study, the researcher
prevented the dominance of opinions by approaching the relatively quieter participants in the group

in a similarly supportive manner.
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Table 2. Eight Setting Features (Adapted from Eccles and Gootman, 2002)

Feature Indicator

1. Physical and psychological safety Safe and health-promoting physical setting, Supporting
safe interaction between athletes

2. Appropriate Structure A setting with clear rules and expectations, continuity
and predictability, and follow-up appropriate the age of
athlete

3. Supportive Relationships Warm, close, bonding, positive communication,

supportive, caring and responsible setting

4. Opportunities to Belong A setting that creates opportunities to encourage
participation, considering differences (skill level, gender,
socioeconomic status, ethnicity, disability, etc.)

5. Positive Social Norms Supporting environment with codes of conduct,
expectations, ways of doing things, values and service
obligations.

6. Support for Efficacy and Mattering Setting taking children and young people into account,

gives them responsibility, gives them loads appropriate
to their developmental level, and encourages
development-centered practices.

7. Opportunities for Skill Building Practices that create opportunities to develop physical,
intellectual, psychological, emotional, and social skills.
An environment that creates opportunities to promote
cultural literacy, media literacy, and communication
skills.
Environment that creates opportunities to develop social
and cultural capital.

8. Integration of Family, School, and Program that ensures concordance, coordination and
Community Efforts synergy among family, school, and community

The researcher took field notes in the physical workplace of the coaches in the role of a coach
using the "participant observer" method (Creswell, 2012). Participant observations were conducted
through the lens of the eight setting features. Using direct observation as a participant observer can
provide the researcher with an in-depth understanding of the sports environment that is not usually
discernible to the present participants (Patton, 2002). Researcher observations facilitated more reliable
and detailed information gathering by allowing the researcher to see various interactions and
behaviors that may not be mentioned in the interview. Participant observations were conducted for
four weeks at the beginning of the season. Two participant observations were conducted each week,
lasting an average of three hours each, and each observation was recorded in writing as a field note at
the end of the observation. A total of eight participant observations were carried out in four
consecutive weeks and within the scope of training. All observations considered the time intervals

when the gymnasts used the gym intensively.

732



KEFAD Cilt 24, Say1 1, Nisan, 2023
Data Analysis

The focus group interview was audio-recorded and transcribed verbatim. A total of 40 pages
of analysis were obtained from the focus group interview and participant observations. The
transcribed texts were coded separately and were analyzed using Thematic Analysis. Thematic
analysis was performed using the 6-stage thematic analysis model (Braun, Clarke, and Weate, 2016).
The stages of the thematic analysis model are a) familiarization with the data, b) generating initial
codes, c) searching for the themes, d) reviewing the themes, e) defining and naming themes, and (f)
producing the report. In data analysis, deductive logic was adopted to determine data categories
based on the eight setting characteristics. The author examined the data for recognition and created
the first codes and themes. Another researcher, who has a Ph.D. in sports sciences and qualitative
research experience, examined the themes created and gave feedback to the author about the analysis.
As a result, the first author refined the themes and defined and named the themes, producing clear

descriptions and names for each theme.
Trustworthiness

Methodological triangulation (Patton, 2002), member checking (Creswell, 2009), and peer
debriefing (Patton, 2002) were used for the quality of the study. First, the study findings include a
focus-group interview with coaches and participant observation. It is often suggested in the literature
that there is an over-reliance on the self-report method in youth development research in sports;
therefore, data triangulation of self-report-based data through field observation-based data is
recommended to improve the data quality (Jones, 2015). Long-term interaction with the data source
(the sport setting under study) improved the quality of the data collected (Spradley, 2016).
Furthermore, the participating coaches confirmed the accuracy of the focus group interview analysis.
The coaches did not want any changes to be made to the findings. Finally, the study's findings were
examined by a researcher with a doctoral degree who is an expert in the field. No inconsistencies were

observed in the interpretation of the findings.
Ethical Permissions for The Study

To conduct the study, the approval of Kirsehir Ahi Evran University Publication Ethics
Committee was obtained. All the rules specified in the "Directive on Scientific Research and
Publication Ethics of Higher Education Institutions" were followed in this study. In the study, none of
the issues specified under the heading "Actions Contrary to Scientific Research and Publication Ethics"

in the second part of the relevant directive are in question.

Ethics committee permission information: Name of the ethics review board = Kirgehir Ahi Evran

University Social and Human Sciences Scientific Research and Publication Ethics Committee

Date of ethical assessment decision = 17 August 2022
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Ethics assessment certificate number = 2022/06/08
Results

The findings of the researcher's notes based on the focus group interview and field
observations were presented following the headings of the eight setting features framework (Eccles
and Gootman, 2002). Quotations are used to enhance the clarity of the findings. Almost all participant
coaches agreed with the ideas shared in the focus group interview. Therefore, the reported quotes
represent the main findings of the study. The focus group findings were presented in conjunction with

participant observation findings (where appropriate).
1. Physically and Psychologically Safe Setting

Physical facilities and physical safety. According to the findings from the participating coaches and
field observations, the sports environment and the equipment used were original and reliable.
However, the fact that the gymnastics hall is the only one in the province with high standards and that
different branches (e.g., thythmic gymnastics and artistic gymnastics) are practiced together causes
the environment to become quite crowded at certain hours. Coaches stated that this situation might
negatively affect the gymnasts’ skill learning and physical safety.

In the hall, there is equipment that male and female gymnasts use in common. One is the table

vault, and the other is the floor apparatus. There is a lot of overlap, especially on these. The

number of apparatuses men need to specialize in is six, and women are four. When male or

female athletes spend a long time specializing in common equipment, others do not work as
much as they should (A1).

A3 argued that the training hours, determined depending on school hours, were one of the
main reasons for this crowd in the sports environment, creating different needs in the sports hall.
Since the children leave school simultaneously, all skill groups start training simultaneously.
When children want to go to the restroom, it is almost impossible for them to return to their
places without interfering with the work of other gymnasts. Whenever we want to use

support equipment or a specific training area/toilet, it coincides with other people's training,
and we cannot use it (A3).

In parallel with the coaches' statements, all field observations indicate problems in the training

environment, especially regarding safe training at certain hours and efficient use of the space.

The coaches stated that to ensure the gymnasts' physical safety, they sensed the gymnasts’
readiness, staying close to them and intervening early in case of faulty performance. The coaches
stated that they first make sure of the physical readiness of the gymnasts when teaching a new high-
level skill, and then they start to encourage them to learn that skill. According to the coaches, this

approach protects athletes from severe injuries and disabilities.
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Our sport involves a high level of risk. Therefore, coaches look at their athletes' technical
performance to predict future injuries. I warn my gymnasts, "Look, if you keep doing this
movement like this instead of like that, you will injure yourself in the future” (A2).

According to relatively more experienced coaches, another important element to protect
athletes from injuries was to stay close to the athletes during skill teaching and skill execution:

Gymnasts are unpredictable. They can perform a skill perfectly but fall at any moment. The

solution is first to sense their readiness for the movement. Then, since there is always a high

risk of serious injury in the movement, you should always be there when they do it. If you
don't, you cannot be proactive, and the consequences can be devastating (A4).

Field observations show that coaches take the necessary safety precautions while athletes
learn and perform the skills (Observations 1-8). However, the findings also showed that some coaches
provided instructive feedback on the athletes' performance. In contrast, other coaches failed to
provide feedback on skill teaching and may have a hurried attitude in teaching the skill (Observation

3).

Psychological safety. Coaches argued that the coach-athlete relationship begins early in the child's life
and that the price of a negative relationship is often paid by dropping out of the sport in adolescence.
According to the coaches, a relationship in which the gymnast can establish closeness with the coach
should be provided to achieve high athletic success.
In a way, there is a psychological process here. There is an emotional bond between the
gymnast and the coach. Without this bond, they can easily become disenchanted with sports, I

have seen this a lot, especially in adolescence. When there is good communication and the
coach is experienced in establishing it, the child succeeds (Al).

Field observations revealed that in the study setting, some coaches, in particular, may expose
their pre-adolescent (7-11 years old) athletes to technical drills that are above their age and skill level
and may be intolerant (e.g., excluding them from training) when these athletes display faulty skills

(Observation 5).
2. Appropriately structured training or competition setting

Training structure. The coaches did not explain how they structured and practiced the training
during the season. Field observations also did not reveal any written daily, monthly, or yearly training
plan followed by the coaches. According to the coaches, the videos provided by the TCF for
competitive gymnasts, organized according to skill levels, and the documents explaining the
movements, compulsory movement groups, and other rules that will be evaluated for points
according to age groups in competitions, outline the expected performance of the athletes. However,
the coaches did not explain how this process would work according to the holistic developmental

needs of children and youth.
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The coaches' discourses indicate that coaches make athletes train at high loads from an early
age, which can damage the coach-athlete relationship and lead to quitting the sport. A4 explained:
"Athletes do not want to come to training occasionally because there is an early load here in

gymnastics. Endless stretches, endless conditioning..."

Coaches argue that athletes' enthusiasm for participation decreases over time in inverse
proportion to early physical loading. Focus-group findings showed that parents of athletes who
struggle to participate in sports might be forced to continue in a competitive environment if they want
their child to continue. Field observations indicate that the training scope and load of the gymnasts
rapidly increased, especially as they moved from participatory to competitive sports, with a focus on
technical competence and strength development (Observation 5-8). As a result, it was observed that
some gymnasts wanted to return to their previous coaches in the participatory environment and

began to participate less.

Training load. The focus-group findings show that while teaching gymnastics skills, the coaches plan
the training according to the gymnasts they consider the most talented in the team and generally
apply a single type of training.
I prepare training according to the best in the team. As the best gymnast on the team starts to
improve and get better, he pulls the other gymnasts up. The others become more ambitious

and work harder and more focused. They get very ambitious in competitions; for example,
they say, 'when I beat my teammate, I am already better than others in competitions' (A5).

All the field observations indicate that coaches usually apply skill targets and training loads to
the group that is usually appropriate for the gymnast(s) they have identified as the team leader. In
training sessions, the gymnast who is considered the most talented usually performs the skill first, and
then the other athletes in the team take turns performing the skill at the same level. It was observed
that team leaders, who were determined once, usually took a continuous leading role in various
training processes. However, in almost all teams, it was observed that there were a considerable

number of gymnasts who could not reach the skill performance level determined for the team.

Monitoring and guidance. Coaches reported that competitive gymnasts are very successful at the

beginning of their careers, but during adolescence, their performance can decline considerably due to

rapid changes in height and weight. Coaches stated that they could become helpless in this situation.
When they enter puberty, their physical changes begin. One of my gymnasts was always
ranked in the Turkish championships, but now he has grown a lot in height, which has

negatively affected his ability to perform these skills and slowed him down. Now choosing
movements for his series is a big issue (A2).

Field observations indicate that coaches may have problems providing appropriate
monitoring and guidance (e.g., appropriate nutritional counseling) to athletes entering adolescence

(Observation 7-8).
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The place of play in training. Coaches mentioned that they often allow athletes to free play in the last
few minutes of training, especially at the end of high-intensity training.
At the end of exhausting workouts, the athletes are demotivated. So, I permit them to play

other games on the floor machine. When you permit them at the end of the training, they are
very happy, forget everything, and leave the gym happy (A4).

A2 stated that he could use the game in an educational context to help athletes acquire technical skills;

I create games for different gymnastics apparatuses. For example, when I teach rotation on the
pommel horse, I divide the athletes into teams and make it like a competition. They forget
they are learning techniques and get immersed in the game.

In all field observations, it was apparent that the gymnasts occasionally had free play activities

for five to ten minutes at the end of training.
3. Supportive Relationships

The coaches argued that caring for gymnasts effectively strengthens their motivation and
sense of belonging. They stated that they behave according to the way gymnasts are motivated. "Some
kids are motivated by a pat on the back and 'come on son, you can do it!" while others are motivated

when you push them a little bit. (A4)"

The coaches argued that staying close to gymnasts during training to ensure their safety also
develops a sense of closeness to their coaches and a feeling that they are cared for by their coaches. In
addition, coaches think that greeting and shaking hands with athletes increases the feeling of being
cared for. However, the coaches argued that there is a general lack of communication between coaches
and gymnasts in the training environment. This negatively impacts the development of young
gymnasts and may lead them to drop out of the sport in the long run.

One of the things I see most in the gym is the lack of communication between coaches and

gymnasts. Coaches cannot get along with their gymnasts, and this can ruin the gymnasts’

psychology. I think self-confidence is a fundamental thing to get better. When these gymnasts

are demoralized, no matter how talented they are, they cannot be successful and quit the sport
(A5).

Similar to the focus-group findings, coaches generally maintained a safe physical distance
from the athletes during skill instruction and demonstration in all the field observations. In addition,
it was observed that the teams usually lined up and greeted their coaches first and then each other by
shaking hands at the entrance and exit of the hall. Coach-gymnast communication was generally one-
way from coach to athlete. In addition, the interaction between gymnasts was sometimes considered

an indiscipline by the coaches (Observation 2).

Coaches stated that inter-club rivalry could also prevent the development of healthy

relationships between coaches. This indicates that the hyper-competitive atmosphere in the sports
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environment and negative relationships between coaches can create a pressure environment that may
prevent gymnasts from interacting with gymnasts from different clubs. During the field observations,
some coaches from different clubs never interacted with each other. It was observed that a gymnast’s
desire to work with a coach from another club could create a high-pressure environment for gymnasts

(Observation 7-8).
4. Opportunities to Belong

Sports participation. Coaches stated that there had been a recent increase in youth gymnasts due to
the TOHM (Turkish Olympic Preparation Centers) project, which was implemented to support
athletes who are considered talented, and that they think this increases the athletes' belonging to the
sport. However, they also argued that the qualifications of the coaches limit the increase in the
number of high-level gymnasts at the desired level.
Recently, talent selection was introduced in 81 provinces to increase participation in
gymnastics. This may have led to an increase in "juniors” (10-12 years old). But adolescent and

young gymnasts are almost the same. Experienced and knowledgeable coaches are needed for
a child to advance to the elite level (A2).

Inclusiveness. Coaches stated that they encourage all children who start gymnastics to continue with
the sport to the extent of their capacity. Although the coaches know that some gymnasts do not have a
promising future in competitions, they try to keep them in the sports setting to protect them from
harmful environments and contribute to developing their life skills. The coaches argued that the
gymnasts' families are at a low socioeconomic level. Therefore, the risk of meeting with unsuitable

environments is much higher if the children of these families quit sports.

The definition of success is debatable. As a coach, I not only want my athletes to be successful
in sports, but I also want them to become useful to society, and I want them to gain sports
culture and respectable personal characteristics. My only goal is not to win them medals. I had
many gymnasts who were not perfect and lived in the suburbs, and thanks to sports, they
became productive adults who were useful to society (A4).

Field notes confirm that athletes from low and middle socioeconomic backgrounds usually
attend competitive artistic gymnastics. It was observed that some coaches provide financial support in
different ways (covering the cost of lunch and transportation) to successful but economically

challenged athletes (Observation 4).

Practices of the federation. Coaches argued that the gymnastics federation's recent practices and
policies have positively affected the development of athletes. For example, it was stated that the local
athlete development camps organized during the semester breaks created an opportunity for athletes

to develop without leaving their families.
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5. Positive Social Norms

Moral development. Coaches stated that the moral development of gymnasts has an important place
in their sport development. According to the coaches, the hall has unwritten ethical and etiquette
rules. These are greetings and handshakes when entering and leaving the hall, respectful behavior to
everyone inside and outside the hall, coming to training on time, not talking back to coaches, and fully
complying with the determined training content. The coaches think that gymnasts’ adoption of the
ethical codes of gymnastics significantly contributes to their sports and personal development. Field
observations indicated that athletes generally greeted the people in the hall when entering and
leaving, showed positive social behaviors to their coaches and teammates during their training, and

completed the training harmoniously.

It has also been argued that coaches' personality traits and behaviors greatly influence
gymnasts' moral and personality development. Coaches stated that as gymnasts spend a long time
with their coaches from an early age, their personalities resemble the coaches' over time.

Usually, when we look at gymnasts, we see their coaches. They act like them; even their hand

movements are similar. Coaches are like an idol. Children take all their behavior and

appearance as an example. A parent told me she wanted her child to have hair like mine at the
barber (A2).

However, the coaches also argued that some coaches in the hall could set a bad example for
their gymnasts with unethical, angry, impatient, and rude behaviors. Field observations also
confirmed the presence of coaches who communicate negatively, adopt an impatient attitude toward
teaching skills, and occasionally resort to verbal violence in the sports environment examined

(Observation 5, 7).
6. Support for Efficacy and Mattering

The focus-group findings indicate that the training environment is generally dominated by a
coach-centered teaching approach in which the coach makes all decisions about training, and the
gymnasts follow them. The coaches argued that they only give athletes small responsibilities during
training and that creating environments that support autonomy would not be appropriate, especially
for young gymnasts. The coaches justified not creating an autonomy-providing environment for
gymnasts with a high risk of injury and disability. Most participating coaches argued that it is almost
impossible to support the autonomy of gymnasts, especially between 7 and 12-year-old gymnasts.

It is impossible to apply this (autonomy) to these children. For example, young gymnasts can

do their warm-up and preparation for training, but those in the junior and junior category (7-

12 years old) may not be able to. We tell them what to do, and they do it. But in the future,
they can add something themselves. It has to do with age (A3).
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The coaches argued that when autonomy is provided to the athletes, early-age athletes will
constantly turn to non-training activities (e.g., games), disrupting the training process. However, one
of the participant coaches argued that autonomy should be developed at an early age.

I have never seen an athlete who has an idea about the training they will do and who asks me

questions about what they will work on. My athletes always do what they are told. I wish it
were different. This may cause problems in the future (A2).

The observation findings showed that the coaches generally made decisions about the training
content, the equipment to be used, and the training organization during the training sessions. In this
environment where one-way communication from coach to gymnast was dominant, the interaction
between gymnasts and teammates during training was also limited (Observations 3-7). Attempts of
athletes to interact with each other during training were also restricted by some coaches (Observation

1-2).
7. Opportunities for Skill-building

Physical and psychological development. Coaches stated that the Gymnastics Federation increased
the number of local and national competitions to recognize gymnasts and that being selected as a
competitor in these competitions motivates the athlete. The coaches argued that participation in
gymnastics provides children with critical life skills they can transfer to their daily lives in addition to
developing physical skills. For example, according to the coaches, being a competitive gymnast
increases their leadership qualities and self-confidence in sports and daily life.

They are stronger and more skilled than their schoolmates, so they are noticed more. They are

always the center of attention at school. They take the lead role in school performances in
physical education classes. This increases their confidence. Even their gait changes (A2)

Field observations indicated that the gymnasts considered the most successful in the team was
usually designated as team leaders and were usually given priority to participate in competitions
(Observation 5-8). Each team leader was observed to exhibit higher self-confidence behaviors
compared to their teammates. These gymnasts socialized more with their peers and exhibited more
extroverted behaviors. However, many other gymnasts trained in a more isolated way. The other
gymnasts often experienced more intolerant behavior from their coaches when they performed skills

poorly (Observations 5, 7).

Emphasizing that artistic gymnastics is quite a challenging sport, the coaches argued that the
difficulties gymnasts face make them dedicated and more resilient, contributing significantly to their
development into strong individuals in the sports environment and daily life.

When a gymnast grows up, she becomes a really strong person. Her hands are opening, for

example. Her parents say she should quit sports. But they become physically and

psychologically strong by getting used to serious injuries and ongoing training pain. They
learn patience. Otherwise, they quit. (A2)
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The field observation findings indicated that gymnasts could suffer various physical pains
and injuries due to prolonged training and repetition of the same skills. Throughout all the field
observations, it was observed that some gymnasts could adapt to this condition physically and

psychologically, while others reduced their participation.
8. Integration of Family, School, and Community Efforts

Parents. The coaches stated that participation in gymnastics starts at an early age and, therefore

largely depends on the parents in the beginning. Coaches have tried to organize training programs

according to parents' work schedules to facilitate athlete participation and continuity of participation.
Depending on the parents' work, they can bring their children. If one of the parents is not
working, the child's chances of participation increase. If the child is talented, but the parents

are working, they cannot follow the training program. I move the training to a later time. I
have athletes who leave the gym at nine o'clock at night (A2).

According to the coaches, parents must be sensitive to their children's development in sports
and act in harmony with the coaches. The focus-group findings indicated that some parents
cooperated with coaches and contributed to the gymnasts’ development process. The coaches stated
that such parents' presence helped develop strong relationships between other parents and gymnasts
and strengthened the bond between them and their gymnasts. "There is a parent in our team,
unbelievable! For example, there is a competition in a city. He immediately creates a group on the
internet. Then he searches for social and cultural activities related to the destination and plans them

for the team (A2)."

The focus group findings indicate that coaches and parents can act in harmony in helping
gymnasts acquire positive life skills. "We cooperate with the parents to make sure that the athletes are
doing the right things and that they are doing things that are in the child's best interest, such as

adequate rest and nutrition (A3)."

However, the coaches argued that parents with high expectations and low awareness of
gymnasts’ development negatively affect the development process of gymnasts. According to the
coaches, these parents often have an impatient attitude toward athlete development and compare
their children's skill levels with other gymnasts in the group. As a result, they argued that some
coaches might push children to higher skill levels, which can cause physical and psychological
damage to gymnasts.

Parents can often underestimate the efforts of coaches and become more demanding on their

children's skill development. The child cannot do the next skill without learning a preparatory
skill, but the parent says, 'why can the other kids in the group do it and my child can't' (A6).
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Field observation findings revealed that some parents with children in a competitive
environment might ignore some of the negative sports experiences their children have been exposed

to and force them to continue participating. However, their children did not want to (Observation 2).

The coaches stated that some parents may interfere with the training process by intervening in
the training from time to time. According to the focus-group findings, parents' intervention in the
process may lead to coach-parent conflict in the medium and long term, resulting in the coach's
dropping the athlete. "There are parents who, after watching the training for a while, give suggestions
to the coaches from the tribune about how to teach better, saying, 'wouldn't it be better if you did it

like this?' (A4)"

According to the coaches, the fact that parents are from low and middle socioeconomic levels
may cause them to have financial expectations from their children's participation in sports after a
while. The coaches think that expecting financial income from a gymnast’s family who becomes a
competitor may cause the athlete to quit the sport. "Parents finance to a certain extent, when the
children are young. Then bringing the child here becomes a financial burden for them. Over time, they

start to withdraw financial support and have expectations from sports (A2)."

School: Coaches stated that private school administrations and teachers may be more sensitive to
athlete development and requirements than public schools. According to the coaches, being a
competitive athlete provides scholarships for children in private schools and increases the visibility of
private schools. Thus, school administrations and parents can be more sensitive to the training
programs determined by coaches and the needs of gymnasts based on these programs. The
observation findings showed that there were gymnasts who continued their education in private
schools with scholarships. However, this number was quite low compared to the total number of

competitive gymnasts in the sports setting.

Environment: Coaches stated that society does not know gymnastics sufficiently and that the limited
place of gymnastics in mass media plays an important role.
In the past, competitions were broadcast live on television. Now they are broadcast only on a
certain channel. If it is at the same time and the rating is low, it is not broadcast at all. In recent

years, our athletes have achieved many firsts in gymnastics, but even we hardly realize them
(A3).

Discussion

This study aimed to evaluate the competitive gymnastics environment from the perspective of
the conceptual framework of eight setting features (Eccles and Gootman, 2002). From the data
obtained from interviews and field observations, critical findings were obtained about the extent to
which the development of gymnasts in the analyzed sport setting is provided from a holistic

perspective. The findings were discussed under the headings of a) providing a suitable and safe
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training/competition environment, b) providing life skills development opportunities, and c)

supporting all stakeholders related to the sport setting.
Providing a suitable and safe training/competition environment

The study findings suggest that the sports program studied has critical needs regarding
providing an appropriate and safe training/competition environment. An appropriate training
environment is one in which deliberate practice and deliberate play activities are planned in the right
proportion, opportunities to participate in competitions and outings are adequately provided, and
expectations regarding training load are clearly stated (Coté, Young, North, and Duffy, 2007).
However, the findings indicate that there is no clear training plan in the studied sport setting. The
training load is usually determined in a single type according to the gymnast who is considered the
best. Moreover, especially in the case of childhood gymnasts (7-9 years of age), it appears that training
is overly focused on early physical loading that may not be appropriate for their developmental needs
and "purposeful practice" (Ericsson et al, 1993) aimed at perfecting technical development.
Developing competence in physical and motor skills is a critical outcome of participation in youth
sports. Especially in childhood, physical competence is critical in ensuring children's physical and

psychological development (Harter, 1999).

Moreover, due to body image concerns (Gill, 2000), participation in competitive sports may
increase the perception of personal physical fitness and support athletes to develop self-confidence in
their bodies and to maintain their physical fitness throughout life. However, hasty coaching practices
that are inappropriate for developmental needs interfere with developing optimal competence. This
has many negative physical and psychosocial costs for youth athletes, resulting in sport dropout
(Fraser-Thomas et al., 2005). It is also among the important findings that the use of deliberate play in
training is quite limited. However, the use of "deliberate play" activities from an early age in sports
environments where high-level talent develops healthily maximizes the fun and enjoyment of sports
participation. It provides athletes with high intrinsic motivation, necessary motor skill repertoire

development, and cognitive experiences they will need in their future careers (Co6té et al., 2008).

The study findings indicate a significant need for coach monitoring and guidance of athletes
during critical developmental periods (e.g., adolescence) and transition of sports environment. The
transition from a participatory to a competitive environment is characterized by an inappropriate
increase in training load and an emphasis on unidimensional developmental focus (physical
competence). Many negative sports experiences such as injury (Elliot, Goldberg, and Kuehl, 2010),
athletic burnout (Gould, Tuffey, Udry, and Loehr, 1996), and sport dropout (Barynina and
Vaitsekhovskii, 1992) have been observed in sports programs that focus on such practices at an early
age. In addition, some coaches may need help managing the rapid growth and developmental

processes gymnasts experience during adolescence. Inadequate monitoring and limited guidance of
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athletes by coaches can also make athletes” successful transition from a developmental sports
environment (youth) to an elite sport environment difficult (e.g.,, Bruner, Munroe-Chandler, and

Spink, 2008).

Facilities and equipment are critical in preparing an appropriate training/competition
environment for physical safety. A safe environment with well-maintained equipment can provide
safe developmental experiences for children and youth, even if crowded at certain times, as different
rich skill groups work together. The study's findings showed that the equipment was safe and well-
maintained at international standards in the setting. Physical safety was also ensured by teaching
basic skills, appropriate progression steps in skill learning, and minimizing physical risks (Strachan et
al., 2011). It is seen that the protective measures taken by the coaches in skill teaching, such as "giving
feedback for technique correction" and "sensing readiness," echoes with the methods suggested in the
literature. The use of technical correction and feedback by coaches was more valuable than general

encouragement by athletes in the literature (Smoll and Smith, 2002).

In addition to physical safety, psychological safety is a very important issue in sports
programs. Psychological safety is "the development of a shared belief that team members feel safe to
take interpersonal risks" (Edmondson, 1999). It is seen that environments where creating a family
climate, caring, encouragement, and cooperation are dominant in the team are psychologically safe
(Strachan et al., 2011). Therefore, in a safe sport environment, coaches' interactions with their athletes
and athletes' interactions among themselves are expected to be constructive and positive. However,
the study's findings show that coaches can create an unsafe psychological environment by interacting
negatively with athletes and exhibiting undesirable behaviors in the sports environment. The
literature shows that in sports programs with coaches who exhibit inappropriate behaviors and
threatening attitudes and communicate poorly with athletes, children, and young people have many
negative experiences in the areas of psychological safety, supportive relationships, and developing

belongingness, which can hinder their development in sport (Fraser-Thomas and C6té, 2009).
Providing life skills development opportunities

Participation in sports can offer many opportunities to develop life skills critical to long-term
development in sports and everyday life. These include leadership, willpower, and cooperation. In a
competitive environment, these include taking responsibility, decision-making, self-directed action
(autonomous behavior), tolerance, time management, and confidence (Coté and Fraser-Thomas, 2007).
Strachan et al. (2011) stated that in addition to these characteristics, overcoming fears, mental
toughness, work ethic, and concentration skills can be developed in elite sports settings. In this
context, according to the current definition of quality coaching, coaching practices are expected to
support athletes' development of self-confidence (e.g., positive self-esteem), connection (ability to
develop positive relationships with coaches and others), and character (respect, integrity, empathy,

and responsibility) in a competitive sports environment (Coté and Gilbert, 2009). The findings of this
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study show that autonomy, psychological resilience, motivational climate, coaching behaviors, and

belongingness are the priority areas of need in the studied sports environment.

First, it is understood that the development of athletes’ autonomy is not sufficiently supported
in the analyzed sport setting. The findings indicate that coaches generally adopt a coach-centered
teaching approach (coaches in all decision-making mechanisms related to training). Moreover, in line
with the literature, coaches may have the misconception that athlete autonomy cannot be developed
early (Cassidy, Jones, and Potrac, 2008). Autonomy is critical for effective and healthy development in
many areas (Deci and Ryan, 2002). The importance of children and youth participating in decision-
making mechanisms and choosing their activities is often emphasized in after-school sports programs
and coaching environments (Coatsworth and Conroy, 2009; Dierking and Falk, 2003). Autonomy
occurs in controlled environments when the coach creates opportunities for the athlete to make
choices and have a voice in decisions (Gillet, Berjot, Vallerand, and Amoura, 2012). Autonomy plays a
primary role in developing "creativity," one of the determinants of high-level talent in talent
development environments (Craft, 2005). According to self-determination theory, social environments
should fulfill people's needs for autonomy (voluntary decision-making), relatedness (the need for
meaningful connections with others), and competence (the perception of competence in producing
desired outcomes) (Deci and Ryan, 2002). This is possible with a learner-centered coaching pedagogy
that prioritizes the developmental needs of athletes (Kilig and Ince, 2019). Autonomy-developing
sports environments can increase athletes' lasting enjoyment and commitment to sports (Horn, 2015;

Larson, Young, McHugh, and Rodgers, 2020) and reduce dropout (Gillet et al., 2012).

Coaches using different motivational methods according to the characteristics of the
gymnasts, aiming to build psychological resilience and commitment in gymnasts through overcoming
challenges in gymnastics and increasing the competition experience of gymnasts, can be considered as
strategies that overlap with current athlete development models and approaches. For example,
according to the Psychological Characteristics of Developing Excellence (Abbott and Collins, 2004),
athletes are expected to experience many competitions and physical and psychological burdens to the
extent that they can overcome according to their developmental level to develop toward high-level
performance. However, the study's findings indicate that gymnasts may be exposed to physical and
psychological burdens they cannot overcome and that many gymnasts who cannot cope with these
burdens may drop out of the sport. In the context of the motivational climate created, it has been
observed that coaches create an ego climate (ego climate; Ames, 1992) in the sports environment
through participation in competitions and continuous leadership roles for gymnasts who are
considered talented and may exhibit discriminatory and negative attitudes and behaviors towards
other gymnasts. In environments that encourage ego orientation, people evaluate their competence
according to the performance of others (Duda, 1993) and think that success comes from deception or

superior talent (Solmon, 1996). In the presence of peers who seem more talented than themselves, ego-
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oriented athletes' self-confidence is likely to be damaged. Ego orientation also causes athletes to be

more prone to exhibit antisocial and inhuman behaviors (Kavussanu and Ntoumanis, 2003).

Although some etiquette and ethical values (respect, cooperation, and sportsmanship) are
aimed to be adopted by the athletes, the presence of coaches who are negative role models and resort
to physical and psychological punishments is considerable. Controlling and negative coaching
behaviors negatively affect athlete development, such as decreasing intrinsic motivation, inducing
fear, loss of self-confidence, and disrupting character development (Gearity and Murray, 2011; Stirling
and Kerr, 2013). A recent study on adolescent competitive athletes showed that coaches' punitive
behaviors (not taking athletes seriously/not playing, yelling, punishing them with exercise, etc.)
prevent athletes from making developmental gains from the sports environment (Battaglia, Kerr, and

Stirling, 2017).

The findings of this study indicated the existence of practices that positively and negatively
affect the development of belonging in gymnasts. It can be argued that coaches encourage gymnasts
from low socioeconomic status to participate in sports to protect them from harmful environments
where they may develop bad habits and provide them with financial support through personal
initiatives to support the long-term participation of these gymnasts will improve their belongingness.
Furthermore, projects implemented to train gymnasts may increase young gymnasts' belonging and
motivation to participate in sports. Belonging is critical in stabilizing participation in an activity
(Allen, 2003). Belonging opportunities in the sports setting are associated with the meaningful
inclusion of athletes in the sports environment. Exclusion, marginalization, and intergroup conflict are
observed in environments where opportunities to develop belonging are not provided (Eccles and
Gootman, 2002). The findings suggest that negative coach-coach and coach-athlete relationships and
inter-club rivalry can prevent athletes from developing meaningful connections with others in the
sports environment (e.g., peers and coaches). The literature suggests that negative coach-athlete and
athlete-athlete relationships significantly reduce program quality, especially regarding developing
belonging, creating supportive interactions, and providing psychological safety (Fraser-Thomas and

Coté, 2009).
Support of all stakeholders related to the sports setting

In line with the literature (Strachan et al., 2011), the study findings suggest that parents took
positive initiatives to be present in the sports environment, and coaches encouraged positive parental
support. Moreover, parents could make joint efforts with coaches in training and competitions.
Coaches and parents are crucial in developing athletes in a competitive environment (Gould,
Dieffenbach, and Moffet, 2002). Positive parental behaviors need to be systematically encouraged by
coaches (Strachan et al.,, 2011). Parents can contribute to sports environments in many ways, such as

fundraising and volunteering.
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The findings also showed that some parents had attitudes, expectations, and behaviors (e.g.,
high expectations, peer comparison, and encouragement to physical exertion) that may negatively
affect their children's sporting achievements. Although there is a positive correlation between parental
expectations and children's achievement, high parental expectations can create an environment of
pressure and stress in children and negatively affect sports participation (Coté and Fraser-Thomas,
2007). It has been observed that some parents may place the responsibility for athlete development on
coaches and ignore their children's negative sports experiences for the sake of physical performance
development. While parental involvement is expected to be at a higher level at younger ages (Wuerth,
Lee, and Alfermann, 2004), the "meat and potatoes" approach of these parents in athlete development
can negatively affect the development of children and youth in sports by damaging the elements of
accountability and cooperation in the training environment. Therefore, it is seen that there is a critical

need to increase parental awareness about athlete development in the analyzed sport setting.

The community is an important focal point for understanding and supporting the dynamics
between environments and people in ensuring positive youth development (Benson et al., 2006; p.
926). In this context, the school and the environment also critically influence the functioning of sports
programs (Gould et al., 2002). For example, the high availability of scholarships in a competitive
sports environment (Gould and Carson, 2004) is an important factor that motivates parents and
coaches. The findings suggest that gymnasts in private schools with scholarships may have their
developmental experiences significantly supported. In contrast, gymnasts in public schools may be at
higher risk of being negatively affected by the school environment. In line with previous studies (e.g.,
Strachan et al., 2011), the findings suggest that participating coaches or sports clubs do not have an
established agreement or consensus with schools about participation in competitive sport. In the
literature, it has been found that young competitive athletes have high academic achievement and
academic self-perception, which increases coping with stress (Brettschneider, 1999). In addition, the
cohesion of children and youth with the school is a protective factor for them when they cannot get
support from their family and peers (Botcheva, Feldman, and Leiderman, 2002). Therefore, increasing
the cooperation between school and sports programs will minimize negative gymnast experiences

while supporting them to be much more successful in both areas.
Conclusion

The findings of this study indicate that the competitive sport setting studied contributes to
providing an optimal environment for positive athlete development, as well as critical dimensions
that need to be improved. Using the eight setting features as a guide for program evaluation has
enabled examining program needs from an ecological perspective (Bronfenbrenner, 1999). With this
method, critical personal and environment-based factors that impact high-level athlete development

in sports could be addressed together at different layers (e.g., coach, family, physical environment,
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and school). Moreover, the longitudinal examination of the sports environment through participant
observation and matching it with coaches' reports enhanced the study's credibility. The findings can
partially explain the reasons for the deterioration of athletes' developmental gains over time in the
context of competitive Turkish youth sports for the sports environment examined (Kilig and Ince,
2021). Considering the primary influence of coaches in determining the quality of sports programs, the
observation of significant program needs in a competitive sports environment where high-level
competitive gymnasts develop reveals the need for continuous professional development programs
for coaches (Bean et al., 2018; Kili¢ and Ince, 2021). In Turkey, coaches appear to have inadequate
subject matter and pedagogical content knowledge to support youth athletes’” context-dependent

developmental needs (Ince, 2019; Yapar and Ince, 2014a).

Turkish coaches are not able to effectively apply quality scientific knowledge to meet their
professional needs (Kilig and Ince, 2015; Ince, 2019). Recently, professional development programs
based on the learning community approach (e.g.,, Communities of Practice, Wenger, 1998), which is
based on social learning theory, have provided a highly transformative effect in applying knowledge
in physical education and coaching settings (e.g., Culver and Trudel, 2006; Hiiniik, Ince, and
Tannehill, 2013). Therefore, professional learning communities based on measurable program needs

can improve youth sports programs' quality.

The study findings reflect the program needs of a sport setting in Ankara. The study data is
based on a focus group interview with coaches and longitudinal field observations. Program
evaluations based on a holistic perspective are pretty rare in youth sport research. In evaluating and
improving the quality of sports programs, future studies should evaluate "participatory” and
"competitive" sports settings where children and youth participate from this holistic perspective using
quantitative and qualitative research methods. In addition, a longitudinal examination of athletes'
developmental outcomes (e.g., Kili¢ and Ince, 2021) and coaches' behaviors (e.g., Yapar and Ince,
2014b) in different sports settings will provide a comprehensive and practical program evaluation in

terms of program content and implementation.
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