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ABSTRACT

In this study, the relationship between teachers' workload and work-life balance was
examined. The research, which was designed with the relational survey model, one of
the quantitative research methods, was carried out in the province of Ankara in the
2020-2021 academic year. Two different data sets were collected in the study. The first
is the study group consisting of 30 teachers working in public primary and secondary
schools in the Yenimahalle district of Ankara. The second is the sample consisting of
436 teachers working in public primary and secondary schools in nine central districts
of Ankara. Data were collected using a questionnaire and two scales. Excel and SPSS
were used in the data analysis. The total average weekly time allocated by the
classroom teachers working in public primary schools for the specified tasks was
found to be 38 hours, and the branch teachers working in public secondary schools
were found to be 30.9 hours. There are statistically significant relationships between
teachers' perceptions of workload and work-life balance scores. As the workload of
teachers increases, their work-life balance levels decrease, or as their workload
decreases, their work-life balance levels increase.
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Introduction

In the globalizing world, countries are trying to improve their education systems in a way that
enables them to adopt age-appropriate behaviors. The structure of schools, the qualifications of
teachers, and the knowledge and skills that students are expected to develop have been affected by
social transformations (Giiltekin, 2020). In every historical period, the duties, authorities, and
responsibilities undertaken by teachers who have strategic importance in education have changed,
and the changes and developments have imposed new roles and responsibilities on teachers
(Kaymaz, 2021). The change in society's expectations for educators and the increase in the level of
complexity related to teaching have affected the workload of teachers (Dibbon, 2004). Maeran et al.
(2013) stated that this change may cause teachers to need constant renewal and a sense of inadequacy
caused by constantly changing demands, and there may be an increase in work-family conflict by
creating a significant workload among teachers and difficulties in adapting. Student assessments,
administrative structure, changing student population (Easthope & Easthope, 2000), and diversity
(Dibbon, 2004) are other factors that increase teachers' workloads.

Shukri (1998) expressed the workload as the responsibilities teachers have inside or outside the
classroom (as cited in Johari et al., 2018). To determine the workload of teachers, first of all, it is
necessary to know what their duties are. Teachers for each class that has the responsibilities can be
summarized as follows: individual preparation and planning, preparing exam questions and
reading them, providing counseling services to students, checking their homework, monitoring their
progress, meeting regularly with the parents of students with behavior disorders, organizing social
events for students during extracurricular hours of preparation outside of working hours or on
weekends, parent meetings, and administrative board meetings, making e-school information entry,
writing reports, preparation and celebration of the ceremony programs. Apart from the teaching
task, many other tasks form the invisible part of the teacher's work. All of these tasks are the
determinants of teachers' workload. Although there are studies (e.g., Keles, 2010; Kaymaz, 2021)
investigating teachers' workload perceptions, there is no data on how long teachers spend for each
task determined by the legislation and performed in practice. To this end, this research aims to
investigate the weekly workloads of public primary and secondary school teachers in the
Yenimahalle district of Ankara province and to examine the potential significant relationships
between workload perception and work-life balance among teachers working in public primary and
secondary schools across the central nine districts of Ankara province. To achieve this in the first
stage of this study with two data sets, the time spent by teachers for the job content in each task
category and the relationship between workload and work-life balance was examined.

Literature

Workload

The “cost” incurred by an employee while performing a specified task is defined as the workload
(Kramer, 1991). Allard et al. (2011) defined workload as the psychological and physiological costs
that an employee experiences to fulfill the requirements of a task. In general, the concept of workload
is an individual's perception that the work assigned to him at work is above normal (Keser, 2006).

The dimensions of the workload are explained as the number of jobs to be done and the amount of

894



An Analysis of the Relationship between Teachers' Workload and Work-Life Balance

work, time, and subjective psychological experiences of the employee (Lysaght et al., 1989) The issue
of excessive workload in human resources management has been discussed in two sub-dimensions
as qualitative and quantitative (Cam, 2004; Keser et al., 2017). The quantitative workload is a
situation in which time is scarce compared to many tasks to be done (Karacaoglu & Cetin, 2015).
Employees have many important deadlines that cannot always be met and working at home to
complete their tasks in the evenings or on the weekends can cause the workload to be perceived as
high (Tuncer, 2019). Qualitative workload, on the other hand, is defined as the imbalance when the
requirements of a task are above the qualifications of the employee (Karacaoglu & Cetin, 2015).

Teachers’ Workload

Kim et al. (2005) classified teachers' duties as classroom education, providing counseling to students,
classroom management, curriculum preparation, relationship with parents, development of the
teaching profession, and supporting the school's administrative activities (Lee & Poon, 2014). While
there are many formally defined teaching activities, some activities known as “invisible work” cover
preparing teaching materials, copying activities and worksheets, filling out forms, checking
homework, supervising students, conducting parent interviews, and tutoring. Apart from these,
there are other duties such as organizing extracurricular activities (Dibbon, 2004; Lee & Poon, 2014).

In the last few decades educational reforms, developments in societies, and changing demands and
expectations of parents have confronted teachers and schools with changes, and these changes have
affected the daily activities of teachers to a great extent, causing an increase in the number of duties
(Ballet & Kelchtermans, 2009, p. 1150). Changing expectations of society, increase in the complexity
of teaching, preparation for teaching, evaluation, reporting, communication with parents,
supervision, peer discussions, class size and composition, new curriculum implementations, and
inappropriate assignment/planning issues have caused teachers' workloads to increase and intensify
over time (Dibbon, 2004). Ayeni and Amanekwe (2018) explain the determinants of teachers'
workload as school policy, class size, working conditions, faculty strength, teachers' abilities, and
branch. Liong, Yin, and Guan (1985) stated that the most common measure of teachers' workload is
the number of teaching hours per week of the teacher, while the student-teacher ratio is a criterion
used to compare the workload of teachers, especially in different countries.

To understand the workload of teachers in Turkey, it is necessary to know their legal duties and
responsibilities. The duties and responsibilities of teachers are stated in the MoNE’s “Pre-School
Education (article 43) and Primary Education Institutions Regulation” and in the “Secondary
Education Institutions Regulation” (article 86). According to the relevant legislation, the duties of
teachers can be expressed in general terms as follows: raising qualified individuals in line with the
expectations of society, guiding students’ learning by using the proper learning and teaching
methods and techniques, carrying out guidance, carrying out social activity studies, carrying out
measurement and evaluation studies, planning and reporting educational activities, carrying out
board and commission duties, cooperating with school management, establishing a bond between
the school and the environment, engaging in professional development, and following scientific and
technological developments. There are also practical duties such as making photocopies and visiting
parents. All of the duties specified in the legislation and practice can be expressed as the factors that
make up the workload of teachers.

Teachers evaluate the tasks given to them by the school administration which are not within the
scope of their duties and responsibilities as tasks that increase their workload (Gokge & Ozen, 2019).
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Goksoy and Akdag (2014) determined that teachers of primary and secondary schools see teaching-
learning activities (97%) as the most important and prioritized tasks within the scope of teachers' job
description. They found that data entry, paperwork, and correspondence (58%) were ranked as the
most exhausting and time-consuming jobs while collecting donations (29%) was the highest-ranked
task that was within their job description but should be removed from their workloads. According
to the researchers, out-of-hours meetings cause low motivation for teachers, stationery and
paperwork cause the feeling of worthlessness, recess/guard duties during the lunch breaks or twice
a week cause excessive fatigue, unplanned parent meetings cause poor performance, and project
activities cause stress for teachers. Kaymaz (2021) found that teachers spend a lot of time on
individual lesson planning, student motivation, studies to eliminate learning deficiencies in
students, and qualified guidance services in the distance education process. He also showed that the
increased pressure to complete the curriculum in grouped classes creates a perception of heavy
workload on teachers. When the relevant national studies are examined (e.g., Teker, 2015), there are
studies measuring the perception of teachers' workload, but no research has been found on which
task categories this workload is concentrated. In this research, it is aimed to reach numerical data
showing the weekly average time spent by teachers for each job content in line with their duties
determined in the legislation and practice. In addition, the relationship between teachers' workload
and work-life balance was examined.

Work-Life Balance

Greenblatt (2002) defined workload as “an unacceptable level of conflict between work and non-
work demands”. The indirect effect of individual work-life balance is that the individual experiences
less role conflict; its direct effect is that the individual spends more qualified time with the people
around him, a better sense of dominance over his own life, and a sense of happiness (Apaydin, 2011,
p.64). Work-life balance is especially important in terms of ensuring the continuity of the employee
in the organization (Kiigiikusta, 2007).

Cobanoglu et al. (2019), in their study on work-life balance with a total of 601 participants consisting
of 43 administrators and 558 teachers, stated that the variables of gender, marital status, education
level, and the number of children did not make a significant difference in establishing the balance
between work and living areas. They found that age and seniority are determinants of work-life
balance, and the number of children is not an important factor in work-life balance. izki (2019) found
in a study examining teachers' work-family life balance in Istanbul that the negative impact of work
on family is higher than the negative impact of family on work. In the same study, it was found that
male teachers perceived the negative impact of the family on the work more, married and widowed
teachers had a higher work-family harmony than single teachers, and the work-family life balance
of teachers aged 31-35 was lower than the others, and postgraduate graduates had a perception of a
lower level of work-family life balance than the others. The researcher also found a positive and
significant relationship between teachers' work-family life balance and their perceptions of job
performance.

Keklik et al. (2020) aimed to classify the work-life balance in 38 OECD countries by examining the
2018 OECD Better Life Index data. They reported that there are two indicators of work-life balance.
According to the first indicators; the average of those working over 50 hours a week in OECD
countries is 8.73%, while Turkey ranks first with 33.77%; Russia is in the last place with 0.45%.
According to the second indicator, the average individual time spent by individuals in the OECD
countries is 14.83 hours. While France is the country with the highest individual time with 16.36
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hours, Turkey was found to have the least individual time, with 12.59 hours. Results of the
researchers indicated that there is a negative, moderate, and significant relationship between
working over 50 hours and individual time.

Several studies in educational settings have evidenced the negative effects of workload perception
on work-life balance. For example, heavy workload frequently causes stress and burnout in teachers’
lives (Kyriacou, 2001) and as the academics’ dependency on work increases, work-life balance
decreases as well. Esin (2017) found that when teachers struggle to balance work and family, it leads
to stress, anxiety, guilt, and a drop in their job performance. As excessive workload increases,
organizational commitment and trust decrease (Ozyolcu, 2015).

When the relevant literature is evaluated holistically, it is seen that teachers have many non-teaching
duties in addition to their teaching duties. Apart from teaching, teachers can also perform tasks such
as individual lesson planning/preparation, written exam preparation/evaluation, e-school
information entry, and professional development studies in out-of-school environments. That is, in
general, there is an overflow from the work life of teachers to their non-work life. With the
contribution of technological developments, this workload has increased in recent years. Instant
communication groups created between school administrators, parents, students, and teachers, e-
mails, and all kinds of professional work done via teleconference and distance education can be
given as examples of this increase. All these matters can be considered as an intervention of work
life in non-work life.

Research Questions
The questions to be answered within the scope of the research are as follows:

1. What is the average weekly working time of teachers working in public primary and
secondary schools in the study group (Yenimahalle district)?

2. What are the teachers' workload perception and work-life balance levels?

3. Do teachers' workload perception and work-life balance levels differ significantly according
to;

a. Gender,

b. Marital status,

c. Age,

d. Educational level,

e. Seniority,

f.  School type,

g. The number of the children?

4. Is there a significant relationship between teachers' perception of workload and work-life
balance?
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Method

This study aiming to examine the relationship between teachers' workload and work-life balance,
was designed with singular and relational survey models within the "quantitative research”
approach. “The survey model aims to describe a past or present situation as it is” (Karasar, 2000, p.
77). Teachers” views related to their present duties were determined by using the singular survey
model, with the workload questionnaire developed by making use of the legislation of the Ministry
of National Education and its international studies. Whether the workload of teachers is related to
work-life balance was determined by a correlational survey model.

Population, Sample, and The Study Group

A working group was formed to obtain quantitative data on weekly workloads as well as how
teachers perceive their workload. Due to the comprehensiveness of the questionnaire developed
within this framework, it was not practical and economically possible to collect data in nine central
districts of Ankara, where the relationship between workload and work-life balance was examined.
For this reason, a convenience sampling composed of a group of teachers working in the
Yenimahalle district was determined as the study group in order to determine the workload of
teachers in legislation and practice. The main reasons for choosing Yenimahalle are that it is among
the three big central districts of Ankara and it is practical to collect data because it is close to the
researcher's office. The data of the research were collected from the study group in which the
"Teacher Workload Questionnaire” was applied and the sample group in which the "Teacher
Workload Perception Scale" and "Work-Life Balance Scale" were applied in the 2020-2021 academic
year.

Study 1: The Study Group. Teachers who teach at different grade levels (1st, 2nd, 3rd, and 4th grade)
in primary school and different branches (Turkish, Mathematics, Science, English, Music, Social
Studies, etc.) and in different classes (5th, 6th, 7th, and 8th grades) at secondary school level were
included. 30 teachers working in public primary (f:15) and secondary (f:15) schools in the
Yenimahalle district of Ankara province participated in the study group. 27 of the teachers are
female and three are male. Most of the teachers are undergraduate (N=23) graduates. Six teachers
have master's degrees, and one teacher has doctorate degrees. The majority of teachers are in the 15-
24 seniority range.

Study 2: Population and Sample. It was assumed that 379 teachers could represent the population
of the study, 29,505 teachers working in public primary and secondary schools, with a 95%
confidence level and a 5% probability of error (a = .05) (Biiyiikoztiirk et al., 2013). Due to some
mistakes that may occur during the filling of the scales, it is aimed to reach over 15% of the 379
participants. In the application of the scale, nine districts were accepted as a stratum, and a stratified
sampling method was used. The details of the population and sample are given in Table 1.
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Table 1
Population and Sample

Number of Primary School Number of
. . Number of Secondary Secondary
. Primary School Teacher in the .
Province . School Teachers in the School
Teachers in the Sample . .
. Population Teachers in
Population Number
the Sample
1 Altindag 1392 18 1376 18
2 Cankaya 1768 23 2374 30
3 Etimesgut 1458 19 1920 25
4 Golbast 403 5 542 7
5 Kecioren 2488 32 3033 39
6 Mamak 1930 25 2011 26
7 Pursaklar 483 6 581 7
8 Sincan 1657 21 2136 27
9 Yenimahalle 1683 22 2269 29
Total 13262 171 16242 208

Source: Education Statistics for 2019-2020, http://ankara.meb.gov.tr/www/eqgitimistatistikleri/icerik/24.

During the implementation of the "Teacher Workload Perception Scale" and the "Work-Life Balance

Scale", 442 teachers participated in the research, but six participants were excluded from the analysis

because they gave the same answer to all scales. Analyzes were made on 436 participants.

Demographic Data of Teachers Included in the Sample

The distribution of the teachers participating in the study according to their demographic data is

shown in Table 2.
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Table 2
Participants' Qualifications
Demographic variables Group Frequency (f) Percentage (%)

Gender Female 359 82,3
Male 77 17,7
Marital Status Single 54 12,4
Married 382 87,6
Age 30-34 65 14,9
35-39 104 23,9
40-44 99 22,7
45-49 75 17,2
50 and below 85 19,5

Educational Degree Associate degree 9 2,1
Undergraduate 353 81
Master 70 16,1
PhD 4 0,9
Seniority 1-5 years 8 1,8
6-10 years 65 14,9
11-15 years 90 20,6
16-20 years 91 20,9
21-25 years 114 26,1
26 years and above 68 15,6
School Type Primary 200 45,9
Secondary 236 54,1
Number of Children 0 45 10,3
1 129 29,6
2 214 49,1
3 44 10,1
4 and below 4 0,9
Province Altindag 39 8,9
Cankaya 62 14,2
Etimesgut 47 10,8

Golbast 18 4,1
Kecioren 78 17,9
Mamak 56 12,8

Pursaklar 22 5
Sincan 56 12,8
Yenimahalle 58 13,3
Total 436 100

As seen in Table 2, most of the participating teachers (82%) are women and married (87.6%). The age
ranges are close between the groups. Most of the participants (81%) have a bachelor's degree. 54.1%
of the teachers work at the secondary school level and 45.9% at the primary school level.
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Data Gathering

Three different data collection tools were used, namely the “Teacher Workload Questionnaire”,
“Teacher Workload Perception Scale” and “Work-Life Balance Scale”. The “Teacher Workload
Questionnaire” was developed by the researcher to determine the average weekly working hours of
teachers. "Teacher Workload Survey" was developed by the researchers in order to determine the
average weekly working hours of teachers. Before the application, legal permissions were obtained
from Hacettepe University (Number: 35853172-101.02.02, Date: 13.11.2020) Ethics Commission and
Ankara Provincial Directorate of National Education (Number: E-14588481-605.99-18811824, Date:
05.01.2021). The application process of the data collection tools was carried out in January, February,
March, and April of the 2020-2021 academic year, where both face-to-face and distance education
were applied at all school levels due to pandemic conditions. Therefore, the data reflect teacher
experiences and perceptions during the pandemic period (Table 3).

Table 3
The Application Dates of the Teacher Workload Questionnaire

Application order Month/Week Date

Application 1 February / 4. week 22-28 February 2021

Application 2 March /1. week 01-07 February 2021

Application 3 March / 2. week 08-14 February 2021

Application 4 March / 3. week 15-21 March 2021
Instruments

The first data collection tool used in the research is the “Teacher Workload Questionnaire” to
determine the average weekly working hours of public primary and secondary school teachers. The
second data collection tool is the “Teacher Workload Perception Scale” and the third data collection
tool is the “Work-Life Balance Scale”. The personal information form includes demographic
information such as school level, gender, education level, branch, and year of seniority in the
profession at the beginning of the survey. Since the second and third scales are applied to the same
participants, the personal information form is common. While the "Teacher Workload
Questionnaire" aims to reach quantitative data by determining the time spent by the teachers on
work content in each task category and the average weekly working time, the "Teacher Workload
Perception Scale" and the "Work-Life Balance Scale" reveal how the teachers perceive their workload
and their work-life balance in general.

Teacher workload survey

In the first stage, while preparing the teacher workload questionnaire, the legislation of the Ministry
of National Education and the national studies (e.g., Goksoy & Akdag-Karaokur, 2014) on the
workload of teachers were utilized to create the item pool. Since the survey was planned to be
applied in the 2020-2021 academic year under pandemic conditions, care was taken to prepare each
item in accordance with the conditions in both distance and face-to-face education conditions. The
questionnaire was presented to the expert opinion before the application, and it was finalized
according to the opinions received from the experts in the field of education administration.

In the first part of the questionnaire, "personal information", and in the second part, there are
statements about "teacher workload". The survey consists of 11 basic question areas: Teaching (3),
Measurement and evaluation (2), Guidance (2), Documentation (3), Communication with the school
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administration (1), Recess Duty (1), Professional development (3), Board and commissions. (2),
Social activities (6), Informing parents (3), and other works.

The questionnaire was applied to the volunteer participants four times for one month (February 22-
March 21). During the survey implementation process, the questionnaire was sent to all participants
by e-mail every Monday, and the participants sent the data of that week to the researcher by e-mail
every Sunday. Participants responded by writing how much time (hours/minutes) they spent in a
week on the tasks specified in the questionnaire items.

Workload perception scale of teachers

“Teachers' Workload Perception Scale” developed by Ay (2010) was used to measure teachers'
workload perception after getting permission from the author. Exploratory Factor Analysis (EFA)
was conducted as a result of the pilot application of the seventeen-item questionnaire covering 136
teachers, six items were eliminated and a one-dimensional scale consisting of 11 items was obtained.
There is no reverse item in the scale. The Likert-type five-point rating scale was used in the scale.
The KMO valueis 0.862 and the Bartlett sphericity test is statistically significant (X2 =1414.365, sd=55,
p=-000. Since the KMO value is above 0.60, the sample is sufficient and the data is suitable for factor
analysis according to the Bartlett sphericity test. The total variance explained by the “Teachers'
Workload Perception Scale” was 54.16%. The Cronbach-Alpha reliability coefficient for the entire
scale is .86. The factor loading values of the scale vary between .55 and .76. The lowest score that can
be obtained from the scale is 11, and the highest score is 55. A high score on the scale indicates a high
workload and a low score indicates a low workload.

Work-life balance scale

The “Work-Life Balance Scale” (a total of 20 items) developed by Apaydin (2011), was used to
determine teachers' perceptions of Work-Life Balance. The first dimension of the scale is; “Work-
Life Adjustment” (6 items), the second dimension is; “Neglecting Life” (6 items); the third dimension
is “Taking Time for Yourself” (4 items); the fourth and the final dimension is; “Life consists of Work”
(4 items). Likert-type rating scale; (1) I totally disagree, (2) I disagree, (3) I somewhat agree, (4) I
largely agree, (5) I totally agree. The KMO value is 0.936 and the Bartlett sphericity test is statistically
significant (X2 =4944.375, sd=190, p=.000. Since the KMO value is above 0.60, the sample is sufficient,
and the data is suitable for factor analysis according to the Bartlett sphericity test. The factor load
values of the items vary between .552 - .808 for the first dimension and the others vary between .577
- .777 (second dimension), .625 - .748, (third dimension), and .620 - .798. (fourth dimension). As a
result of factor analysis, the total variance explanation rate was calculated as 62.423%. The total
reliability coefficient of the scale was .91, and the reliability coefficients of the four dimensions were
found as .88, .81, .77, and .79 respectively. The lowest score that can be obtained from the scale is 20,
and the highest score is 100. A high score on the scale indicates that work-life balance can be
achieved, while a low score indicates that work-life balance cannot be achieved. Reliability for both
scales was analyzed with Cronbach's alpha coefficient. The reliability coefficient for the workload
perception scale was 0.833 and the reliability coefficient for the work-life balance scale was 0.932.
Accordingly, the scales are reliable.

Data Analysis

Data analysis of the “Teacher Workload Questionnaire” was performed by using the Excel program.
Frequency, percentage, and arithmetic means were calculated for this instrument. The SPSS 22
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program was used for data analysis of the "Workload Perception of Teachers" and "Work-Life
Balance" scales. Independent groups t-test was used for comparison of scale scores according to
gender, marital status, and educational status. One-way analysis of variance (ANOVA) was used to
compare scale scores according to age, seniority, and the number of children. The relationship
between the two scale scores was examined with the Pearson correlation coefficient.

Findings
Findings Related to the First Sub-Problem

Study 1: Findings of the Average Weekly Working Hours of the Teachers in the Working Group

The total average time allocated by the public primary and secondary school teachers in the study
group for the specified tasks is given in Table 4.

Table 4

Total Average Time Allocated by Primary and Secondary School Teachers for the Specified Tasks During the
Entire Implementation Period (Total Implementation Process (22 February-21 March)
Primary School Teachers

Task Categories 1. week 2. week 3. week 4. week Mean
(hour) (hour) (hour) (hour) (hour)
Teaching 23,3 23,7 22,9 23,3 23,3
Measurement and evaluation 0,5 0,5 0,8 1 0,7
Guidance 1,4 1,4 1,7 1,6 1,5
Documentation 2,2 2 2,2 1,7 2
Communication with the 0,5 0,7 0,6 0,7 0,6
school administration
Recess Duty 0 1,3 1,4 1,4 1
Professional development 46 3 46 45 472
Board and commissions 0,6 0,2 0,1 04 0,3
Social activities 0,7 0,6 1 2,2 1,1
Informing Parents 2,5 1,9 2,1 1,9 2,1
Other works 1,7 1 1 1,2 1,2
Total 38 36,3 38,4 39,9 38
Secondary School Teachers
Task Categories 1.week 2. week 3. week 4. week Mean
(hour) (hour) (hour) (hour) (hour)

Teaching 18,1 16,6 16,3 16,5 16,9
Measurement and evaluation 1,4 0,6 1,2 0,9 1
Guidance 1,5 1,4 0,9 0,9 1,2
Documentation 2,3 1,7 1,5 1,4 1,7
Communication with the 0,6 0,5 0,6 0,5 0,6
school administration
Recess Duty 0 1,4 1,6 1,6 1,2
Professional development 4,7 3,7 3,5 45 4,1
Board and commissions 1 0 0 0,2 0,3
Social activities 0,2 0,1 1 0,8 0,5
Informing Parents 47 1,2 1,6 1 2,1
Other works 1,7 1,1 1,2 1,1 1,3
Total 36,2 28,3 29,4 29,4 30,9

The research covers the weeks in which distance education and face-to-face education in grouped
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classes (hybrid education) are carried out at both primary and secondary school levels since the four-
week implementation period is a pandemic period. According to the data in Table 4, the weekly
average time allocated by the classroom teachers working in public primary schools for the specified
tasks was found to be 38 hours, and the weekly average time allocated by the branch teachers
working in public secondary schools for the specified tasks was found to be 30.9 hours.

Study 2: Workload Perception and Work-Life Balance Levels of the Teachers in the Sample

In this heading, findings and comments on teachers' workload perception and work-life balance
levels are given in Table 5 and Table 6, respectively.

Table 5
Workload Perception Levels of Teachers
Items X ss

1. I have to teach classes that are not my field. 1,95 1,11
2. I cannot refuse my administrator's demands and requests that are not directly 2,51 1,19
related to my job (bureaucratic duties related to the school, etc.).
3. I have to attend meetings organized by my manager outside of working hours (after 2,51 1,37
17:00).
4. Even though I am not a volunteer, I am assigned to the activities of the school such 2,55 1,24
as competitions and projects.
5. Some work related to schoolwork requires me to work late into the night. 2,75 1,25
6.1 am also called to school during the summer holidays when needed. 1,77 0,87
7.1 also assist in administrative matters (filling mobile transaction slips, paperwork, 2,32 1,13
etc.) when needed.
8. I support the guidance counselor in the work related to the personal information of 3,59 1,19
the students.
9. I cannot take my rest breaks (for reasons such as answering students' questions) to 3,20 1,08
myself.
10. Due to the projects, studies, and activities (e.g. TQM)) I am responsible for, I have 2,26 1,01
difficulty in raising my lesson plan.
11. I cannot complete my lesson plan due to preparing various activities on special 2,38 1,06
days and national holidays.
Total workload perception score 2,53 0,70

According to Table 5, it is seen that the items with the lowest average value are "I am called to school
during the summer holidays when necessary (X=1,77)" and "I have to teach courses that are not in
my field (X=1,95)". The items with the highest average value in the perception of workload are “I
support the mentor teacher in the works related to the personal information of the students (X=3.59)”
and “I cannot take my rest breaks (for reasons such as answering students' questions) (X=3.20)" has
been. When the teachers' total score average of workload scale (X=2.53) is examined, it is understood
that they perceive their workload at a moderate level.
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Table 6

Teachers' Work-Life Balance Levels

Items X ss
1.1 can't even find time for simple things during the day. 3,23 1,07
2. I see myself as someone who only knows how to work, not living the rest of my life. =~ 3,38 1,14
3. I spend the weekends doing something with my wife and/or friend. 3,56 0,97
4.1 think I'm watching life from behind. 3,21 1,13
5. I sacrifice basic life activities such as sleep, eating regularly, and moving because I 2,88 1,12
try to do too many things at once.
6.1 can do everything by planning my life well. 3,31 0,87
7.1 decide what my priorities are in my business life and I act accordingly. 3,81 0,78
8. I can find a balance between my work and personal life. 3,61 0,88
9. I believe I am managing my workload quite well. 3,55 0,89
10. I can't keep up with my busy schedule. 3,21 0,92
11. Although I think my life reflects the ideal way of life, I live with the feeling that I 2,81 0,95
am missing something.
12. On an ordinary day, I make unhealthy decisions about what tasks to devote my 3,41 0,93
time and energy to.
13.”I think, “Maybe I would be happier if I was busy with things that would make me 3,15 1,18
happy”.
14. My work often finishes late. 3,23 1,02
15. I continue to work non-stop on the weekends. 3,56 1,00
16. I miss activities outside of work because of the time I spend at my job. 3,25 1,03
17. 1 do activities that I enjoy in my work and private life. 3,29 0,84
18. Tensions arising from my job negatively affect my private life. 2,89 1,05
19. I think that I distribute my time appropriately both in my work and private life. 3,32 0,88
20. I am having difficulties in my job because I do not compromise my private life. 4,12 0,74
Total work-life balance score 3,34 0,65

As seen in Table 6, the teachers at the lowest level agreed that “Even though I think my life reflects
the ideal lifestyle, I live with the thought that I am missing something (X=2.81)" and “Because I try
to do too many things at the same time, basic skills such as sleep, regular nutrition and movement I
sacrifice life activities. (X=2.88)". According to Table 6, work-life balance is scored at the highest level
for the following items: “I have difficulties in my job because I do not compromise on my private
life (X=4.12)” and “I decide what my priorities are in my business life and act accordingly” (X=3.81).
Teachers' perceptions of work-life balance considering the total score average (X=3.34) displayed
that work-life balance was at a moderate level in general.

Analysis of Teachers' Workload Perception and Work-Life Balance Levels According to Demographic
Variables

It was examined whether the teachers' workload perceptions and work-life balance levels differ
according to the variables of gender, marital status, age, education level, professional seniority,
school level, and the number of children.

Gender

Independent groups t-test method was used to test teachers' workload perception and work-life
balance levels according to gender variable. The findings are given in Table 7.
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Table 7

Independent Groups T-Test Table Between Perception of Workload and Work-Life Balance Scores by Gender

Scale Scores Gender N X Ss Skewness  Kurtosis t sd p

Workload Perception Female 359 2,55 0,73 0,301 -0,437 1,582 434 0,114
Male 77 2,41 0,56 0.455 0,82

Work-Life Balance Female 359 3,32 0,66 -0188 -0,36 -1,413 434 0,158
Male 77 343 055 0,067 -0,016

*p<.05

As presented in Table 7, There is no statistically significant difference between teachers' perception
of workload (tuss=1.582, p>.05) and work-life balance scores (tuss=-1.413, p>.05) in terms of gender
variable.

Marital Status

According to the marital status variable, primary and secondary school teachers' workload
perceptions and work-life balance levels are given in Table 8.

Table 8

Independent Groups T-Test Table between Workload Perception and Work-Life Balance Scores by Marital
Status Variable

Scale Scores Marital Status N X Ss  Skewness Kurtosis t sd p

Workload Perception Single 54 2,62 0,64 0,623 -0,129 1,104 434 0,270
Married 382 2,51 0,71 0,338 0,299

Work-Life Balance Single 54 3,36 0,71 -0,235 -0,149 0,233 434 0,816
Married 382 3,34 0,64 -0,182 -0,287

As can be seen from Table 8, there is no statistically significant difference between the participants'
workload perception scores (tusy=1.104, p>.05) and work-life balance scores (tu34=0.233, p>.05) in
terms of marital status.

Age

Workload perceptions and work-life balance levels of primary and secondary school teachers by age
variable are given in Table 9.

906



An Analysis of the Relationship between Teachers' Workload and Work-Life Balance

Table 9

ANOVA Table Between Perception of Workload and Work-Life Balance Scores by Age Variable

Scale Scores Age N X Ss Skewness  Kurtosis t sd
Workload 30-34 65 259 0,82 0,429 0342 0826 0,509
Perception 35-39 104 252 0,72 0,224 0,418

40-44 99 242 0,64 0,394 0,046

45-49 75 253 067 0,415 0,47

50 and below 85 259 0,66 0,246 -0,466

Work-Life 30-34 65 344 0,58 -0,306 0,701 0,833 0,505

Balance 35-39 104 335 0,68 -0,386 -0,088
40-44 99 332 0,64 -0,059 0,328

45-49 75 324 0,68 0,027 -0,399

50 and below 85 331 0,64 -0,015 0,497

As shown in Table 9, there is no statistically significant difference between teachers' workload
perception scores (Fua), p>.05) and work-life balance scores (Fu423=0.833, p>.05). Accordingly,
teachers' workload perceptions and work-life balance levels are similar in all age groups.

Educational level. The workload perceptions and work-life balance levels of primary and secondary
school teachers according to the variable of educational status are given in table 10.

Table 10

Independent Groups T-Test Table Between Workload Perception and Work-Life Balance Scores by Educational
Status Variable

Scale Scores Educational level N X Ss  Skewness Kurtosis t sd N

Workload Perception  Undergraduate 362 2,54 0,64 0,397 -0,293 1,068 434 0,286
Graduate 74 245 0,71 0,071 -0,325

Work-Life Balance Undergraduate 362 3,32 0,71 -0,193 -0,28 -1,597 434 0,111
Graduate 74 345 0,64 -0,223 -0,16

*p<.05

According to the variable of educational status in Table 10, there is no statistically significant
difference between the participants' workload perception scores (tus«=1.068, p>.05). Accordingly, the
workload perception levels of teachers at the undergraduate and graduate education levels are
similar. Similarly, there is no statistically significant difference between the participants' work-life
balance scores (t434)=-1.597, p>.05)

Seniority. The workload perceptions and work-life balance levels of primary and secondary school
teachers according to the variable of professional seniority are given in table 11.
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Table 11
ANOVA Table between Workload Perception and Work-Life Balance Scores by Professional Seniority Variable
Scale Scores Year N X Ss Skewness Kurtosis t sd
Workload Perception 6-10 65 242 0,84 0,575 -0,31 0,833 0,504
11-15 90 2,48 0,70 0,436 -0,215
16-20 91 2,58 0,70 0,115 -0,075
21-25 114 2,51 0,63 0,524 -0,226
26 and above 68 2,61 0,68 0,215 -0,576
Work-Life Balance 6-10 65 3,50 0,58 -0,695 0,672 3,534 0,007*
11-15 90 3,44 0,62 -0,305 -0,149
16-20 91 3,16 0,68 0,126 0,226
21-25 114 3,29 0,64 -0,07 -0,304
26 and above 68 3,32 0,66 -0,047 -0,715

According to the seniority variable in Table 11, there is no statistically significant difference between
the workload perception scores of the participants (F4.423=0.833, p>.05). However, a statistically
significant difference was determined between the work-life balance scores of teachers according to
seniority (F(4.423)=3.534, p<.05). A statistically significant difference was found between the work-life
balance levels of teachers with 6-10 years of seniority and those with 16-20 years and 21-25 years of
seniority (p<.05). The work-life balance mean score of teachers with 6-10 years of seniority is higher
than the teachers with 16-20 years and 21-25 years of seniority. Teachers with 6-10 years of seniority
provide work-life balance better than teachers with 16-20 and 21-25 years of seniority. In addition, a
significant difference was determined between the work-life balance levels of teachers with 11-15
years of seniority and those of 16-20 years of seniority (p<.05). The work-life balance mean score of
teachers with 11-15 years of seniority is higher than the mean score of teachers with 16-20 years of
seniority. Teachers with 11-15 years of seniority provide a work-life balance better than teachers
with 16-20 years of seniority (Table 11).

The relationship between teachers' perception of workload and work-life balance scores

Pearson correlation test was used to examine whether there is a relationship between teachers'
perception of workload and work-life balance scores (Table 12).

Table 12
Correlation between Perception of Workload and Work-Life Balance Scores

X Ss Workload Perception  Work-life Balance R?
Workload Perception 2,53 0,70 1 0301
Work-life Balance 3,34 0,65 -,549** 1

According to the data in Table 12, a statistically significant relationship was obtained between
teachers' perception of workload and work-life balance scores (r=-0.549, p<.01). The relationship is
negative and moderate. As the workload of teachers increases, their work-life balance levels
decrease, or as their workload decreases, their work-life balance levels increase. The R? value shows
how much of the variability in one of the variables is explained by the other variable, and this
coefficient is also called the coefficient of determination. R? value was calculated as
0.549%0.549=0.301. In sum, 30.1% of the variability in workload perception is explained by work-life
balance.
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Conclusion and Discussion

Study 1: Weekly Workload of Teachers in the Working Group

When the findings obtained during the four weeks were examined, it was determined that teachers
spent the most of their time on planning/preparing lessons, checking/correcting homework,
professional development and parent information activities. Teachers allocated the least time to
board and commission duties. Board and commission duties are meetings held once or twice a term.
In addition, holding the meetings by teleconferencing during the pandemic process may have
shortened the meeting times. Based on the present findings, it has been concluded that teachers have
a lot of duties other than teaching and they have to work overtime for other duties other than
teaching.

The average weekly working hours of the primary school teachers in the study group were 38 hours,
and the average weekly working hours of the secondary school teachers were 30.9 hours. In this
respect, it has been concluded that teachers work more than the total course hours they are obliged
to teach. Ozer (2019) also determined that teachers have an average workload of 26-30 lesson hours
per week. Since there is no other study that provides quantitative data on the workload of teachers
in the national area, the time allocated for the job content in each task category and the total average
weekly working time could not be compared.

Since the research was carried out during the pandemic period, considering the following points, it
can be thought that the average weekly working time of primary school teachers exceeded 38 hours
and the average weekly working time of secondary school teachers was 30.9 hours in the pre-
pandemic period:

e Lesson hours are 30 minutes instead of 40 minutes,

e Much less time is spent on entering information into the e-school due to the absence of formal
assessment and evaluation practices (exams postponed or canceled),

¢ Since the board and commission meetings are held by teleconference tools, the meeting times
are shorter than the pre-pandemic period,

e Inability to organize student club activities, community service activities, excursions, and
competition programs within the scope of social activities,

e The time allocated for the publication of student products and ceremonial and celebration
programs is shorter than the period before the pandemic,

e The absence of the duty on duty in the first week of practice and the decrease in the average
shift time of some branch teachers (such as music, visual arts, and information technologies)
who continue distance education in the other weeks, since they do not have a duty on duty,

e The reporting period takes less time because the guidance work is mostly carried out by
means of telephone and teleconference.
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Study 2: Workload Perception and Work-Life Balance of Teachers in the Sample

Teachers' perceptions of workload and work-life balance are moderate. This result is similar to
Oztiirk's (2019), Akdag-Karaokur’'s (2013) Keles-Ay's (2010) findings. In the current study, the
average score of teachers on the work-life balance scale was 3.34. Accordingly, it was concluded that
teachers provided work-life balance at a moderate level. In previous studies examining work-life
balance, the average score of teachers' work-life balance was determined as 3.80 out of 5 by Yildirim
(2017); Dilek and Yilmaz 3.33; Izki (2019) calculated it as 3.89 and Teker (2015) calculated it as 4.04.
The difference between the findings of the past studies and the current research can be explained by
the fact that teachers spend more time at home, work from home and lead a more stable life during
the pandemic process. In addition, teachers' workloads and lifestyles may differ in different cities
where past research is conducted.

Teachers' perception of workload (Karaokur-Akdag, 2013; Ozyolcu, 2015; Oztiirk, 2019) and work-
life balance do not differ between male and female teachers (Cobanoglu et al., 2019; Dilek & Yilmaz,
2016; Teker, 2015; Yilmaz & Altinkurt, 2015) is consistent with past research findings. Teachers'
perception of workload and work-life balance does not differ significantly according to the marital
status variable as well. This finding is similar to the research results of teachers Karaokur-Akdag
(2013), Ozyolcu (2015), and Oztiirk (2019). On the other hand, Izki (2019) found the work-life balance
of married and widowed teachers to be significantly higher than those of single teachers. Future
research may explore the reasons for this difference in-depth.

The workload of teachers (Karaokur-Akdag, 2013; Ozyolcu, 2015; Oztiirk (2019) and the perception
of work-life balance (Polat, 2017) do not differ significantly according to the age variable, in line with
the relevant literature. Accordingly, the perception of teachers' workload does not change according
to age. In the study of izki (2019), which focuses on the work-life balance of teachers, the work-
family life balance of teachers between the ages of 31-35 was lower than the other teachers, and in
Polat's (2017) study, teachers' "Taking Time for Oneself" dimension was 22-26. This result may be
because it is more difficult to maintain a work-life balance compared to older individuals, due to the
younger age of the children that individuals have at younger ages.

Teachers' perception of workload and work-life balance does not differ significantly according to
the variable of educational status. This finding is consistent with most of the past research results
(Karaokur-Akdag, 2013; @zyolcu, 2015; Oztiirk, 2019; Polat, 2017; Cobanoglu et al., 2019). However,
in Yildirim's (2017) study of teachers' views on work-life balance, it was found that associate degree
teachers were more successful in establishing work-life balance than others, and in izki's (2019)
study, graduate teachers' work-family life balance was significantly lower than others. contradicts
the result.

Teachers' perception of workload does not differ significantly according to the variable of seniority,
but there is a significant difference in work-life balance. Teachers with 6-10 years of seniority achieve
a better work-life balance than teachers with 16-20 and 21-25 years of seniority. The fact that teachers
with 6-15 years of experience care about non-work life as well as work life and have more skills to
use technological tools may provide convenience in their work. Yildirirm (2017) reported that
teachers with a seniority of 21 years and above are more successful in establishing work-life balance
than teachers with less seniority. Dilek and Yilmaz (2016), on the other hand, determined that
teachers did not show a significant difference in the dimensions of work-family conflict and family-
work conflict, but differed in the dimension of life satisfaction. However, in the studies of izki (2019),
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Teker (2015), and Yilmaz and Altinkurt (2015), no significant difference was found in the work-life
balance of teachers according to professional seniority. These differences may be due to the region
where the research was conducted, the difference in the measurement tools used, and the number
of participants.

Teachers' perception of workload and work-life balance does not differ significantly according to
the school-level variable. This finding is consistent with previous research results (izki, 2019; Teker,
2019). However, Dilek and Yilmaz (2016) determined that the level of work-family conflict among
teachers working at vocational high schools was perceived as higher than among teachers working
at other school levels, while the level of family-work conflict of preschool teachers was perceived at
a lower level compared to teachers at other school levels. Yilmaz and Altinkurt (2015) found that
secondary school teachers felt higher levels of conflict in the dimensions of work-family conflict and
family-work conflict, while high school teachers felt less conflict than secondary school teachers and
higher than primary school teachers. The differentiation of the findings of the present study may be
due to the differentiation of the quantity and quality of the work done according to the school types
according to the working hours.

In the study, teachers' perceptions of workload and life balance do not differ significantly based on
the number of children variable. This finding coincides with the results of Teker (2015), Yildirim
(2017), Cobanoglu et al., (2019) and Izki (2019) studies that the number of children in teachers does
not have an effect on work-life balance. Accordingly, teachers' perceptions of work-life balance do
not differ according to the number of children they have. Finally, the fact that there is a moderate
negative relationship between teachers' perception of workload and the work-life balance shows
that as teachers' workload increases, their work-life balance level is shaken.

This research has some limitations. First, since the research was conducted during the pandemic, the
increase in the time teachers spend at home and their tendency to work at home and lead a more
stable life may have affected their perceptions of workload and work-life balance compared to the
pre-pandemic period. Therefore, the research results can be generalized to the pandemic period. The
fact that the number of teachers in the study group is limited to 30 represents a group that is too
small to generalize. In addition, since the data of the study group belong to the 4th week of February,
the 1st, 2nd, and 3rd weeks of March, it cannot be claimed to reflect an entire academic year or term.
Finally, the fact that teachers could not perform tasks such as trips, competitions, and club activities
during the pandemic process and that they spent less time on some tasks than in the pre-pandemic
period is a limitation in terms of generalizing the results of the research.

Suggestions
Suggestions for Practitioners:

e While assigning duties to teachers by the school administration, a fair distribution should be
made. Under an excessive workload, the teacher may feel stress and pressure, while a teacher
with a low workload may feel worthless.

e When assigning assignments to teachers, if possible, the deadline can be kept one week or
longer so that they can make their plans.

e In order to ensure the work and life balance of teachers, more attention should be paid to
limiting messages, information, and meetings outside working hours by administrators and
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parents, except for emergencies.

While teachers perform some of their duties other than teaching in the school environment,
they also perform some of them in out-of-school environments. For this, it is recommended
to create places such as libraries or study halls in schools where teachers can do their work.

Suggestions for Researchers:

The population of the research consisted of teachers working in schools in the central nine
districts of Ankara. The data are limited to the central districts of Ankara province. It is also
possible to work on the data to be collected from different provinces of Turkey.

Within the scope of the research, only the opinions of teachers working in public primary
and secondary schools were taken. The research can be repeated by consulting the opinions
of high school teachers.

Future research can be conducted in private schools.

The research can be repeated to cover both primary, secondary, and high schools when face-
to-face education starts five days a week, and social activities can be done.

In order to fully evaluate the workload of teachers, it is recommended to apply the teacher
workload questionnaire to cover a period of 16 weeks.
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(E-51944218-101.02.02-00001328099).
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Giris

Kiiresellesen diinyada, iilkeler egitim sistemlerini ¢aga uyum saglayict davranislar: kazandiracak
bicimde gelistirmeye ¢alismaktadir. Okullarin yapisi, 6gretmenlerin nitelikleri ve 6grencilerin sahip
olmas1 beklenen bilgi ve beceriler yasanan toplumsal dontisiimlerden etkilenmektedir (Giiltekin,
2020). Her tarihsel donemde egitimde stratejik onemi olan 6gretmenlerin iistlendigi gorev, yetki ve
sorumluluklar siire¢ iginde degismis, yasanan degisim ve gelismeler 6gretmenlere yeni rol ve
sorumluluklar ytiklemistir (Kaymaz, 2021). Toplumun egitimciler igin sahip oldugu
beklentilerindeki degisiklik ve 6gretim ile ilgili karmagiklik diizeyindeki artis 6gretmenlerin is
yikiinti etkilemistir (Dibbon, 2004). Maeran, Pitarelli ve Cangiano (2013) bu degisimin
ogretmenlerin siirekli yenilenmeye ihtiya¢ duymasina ve siirekli degisen taleplerin neden oldugu
bir yetersizlik duygusu yasamasina neden olabilecegini, 6gretmenler arasinda dnemli bir is yiikii ve
uyum saglamada zorluklar yaratarak is-aile catismasinda bir artis olabilecegini ifade etmislerdir.
Ogrenci degerlendirmeleri, yonetimsel yap1 ve 6grenci niifusundaki degisim (Easthope ve Easthope,
2000) ve cesitlilik (Dibbon, 2004) Ogretmenlerin is yiiklerinin artmasmna neden olan diger
unsurlardir.

Shukri (1998) is yiikiinii siif iginde veya smif disinda 6gretmenlere yiiklenen sorumluluklar olarak
ifade etmistir (aktaran Johari, Tan ve Zulkarnain, 2018). Ogretmenlerin is yiikiinii belirlemek igin
oncelikle gorevlerinin neler oldugunun bilinmesi gerekmektedir. Ogretmenlerin yasal
diizenlemelerle belirlenmis ve pratikte olan pek cok gdrevi vardir. Ogretmenlerin ders verecegi her
bir sinif igin bireysel hazirlik ve planlama yapma, yazili sorular1 hazirlama ve okuma, 6grencilere
danismanlik yapma, 6dev kontrolii yapma, 6grencilerin gelisimini izleme, davranis bozuklugu olan
O0grencinin velisiyle diizenli olarak goriisme, ders disi saatlerde Ogrenciler igin sosyal etkinlik
hazirlama, mesai saatleri disinda veya hafta sonlar1 veli toplantilari, idari ve kurul toplantilari
yapma, e-okula bilgi girisi yapma, raporlar yazma, toren ve kutlama programlar1 hazirlama, mesleki
gelisim galigmalarina katilma gibi pek cok gorevi vardir. Ogretme gérevinin haricindeki diger pek
¢ok gorev Ogretmen iglerinin goriinmez kismini olusturmaktadir. Bu gorevlerin biitiinii
ogretmenlerin is yiikii belirleyicileridir. Literatiirde 0gretmenlerin is yiikii algilarini belirlemeye
yonelik ¢alismalar bulunmakla birlikte, 6gretmenlerin mevzuatla belirlenen ve pratikte yapilan her
bir gorev i¢in ne kadar siire harcadigina yonelik bir veriye rastlanmamistir. Buradan hareketle, bu
calismada iki farkli veri setinden yola cikilarak, birinci asamada Ogretmenlerin her bir goérev
kategorisindeki is igerigi i¢in harcanan siirenin belirlenmesi; ve ikinci asamada is ytikii ile is yasam
dengesi arasindaki iliski incelenmistir.

Literatiir

Bir ¢alisanin belirlenmis gorevi yaparken maruz kaldig: ‘maliyet’ is yiikii olarak tanimlanmaktadir
(Kramer, 1991). Allard ve digerleri (2011) is yiikiini ¢alisanun bir gorevin gerekliliklerini yerine
getirmek i¢in harcadig1 psikolojik ve fizyolojik maliyetler olarak tanimlamistir. Genel olarak, is yiikii
kavrami, bireyin isyerinde kendisine yiiklenen isin normalin iizerinde olduguna yonelik algisidir
(Keser, 2006).

Is yiikiiniin boyutlari; is miktar1 ve yapilacak islerin sayisi, zaman ve calisanin dznel psikolojik
deneyimleri (Lysaght ve digerleri, 1989) olarak aciklanmaktadir. Insan kaynaklari yonetiminde agir1
is ylikli konusu niteliksel ve niceliksel olmak tizere iki alt boyutta ele alinmistir (Cam, 2004; Keser,
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Bilir ve Aytag, 2017, s.57). Niceliksel is yiikii, yapilacak pek ¢ok goreve oranla zamanin azlig
halindeki durumdur (Karacaoglu ve Cetin, 2015, s.49). Calisanlarin her zaman karsilanamayacak
bircok ©nemli son tarihli gorevlerinin olmasi ve aksamlar1 veya hafta sonlar1 gorevlerini
tamamlamak igin evden ¢alismasi is yiikiiniin yiiksek olarak algilanmasma neden olabilmektedir
(Tuncer, 2019). Niteliksel is yiikii ise, bir gorevin gerekliliklerinin ¢alisanin yeterliliklerinin tistiinde
olmas1 durumundaki dengesizlik olarak tanimlanmaktadir (Karacaoglu ve Cetin, 2015, s.49).

Ogretmenin Is Yiikii

Kim ve digerleri (2005) 6gretmenlerin gorevlerini sinif egitimi, 6grenci danismanlhigl, sinif yonetimi,
miifredat hazirhigi, ebeveynlerle iliski kurma, 6gretmenlik mesleginin gelisimi ve okulun idari
faaliyetlerini destekleme ile ilgili gorevler olarak smiflandirmistir (Lee ve Poon, 2014). Resmi olarak
tanimlanmus, ¢ok sayida Ogretim faaliyeti olsa da “goriinmez g¢alisma” olarak bilinen esnek bir
kategoriyi igeren fotokopi, Ogretim materyalleri hazirlamak, etkinlik ve ¢alisma kagitlar:
kopyalamak, formlar1 doldurmak, 6dev kontrolleri yapmak, 6grencilerle ilgili danismanlik yapmak,
ebeveyn goriismeleri yapmak, ders disi aktiviteler diizenlemek gibi diger gorevler de vardir
(Dibbon, 2004; Lee ve Poon, 2014).

Son birkag on yilda, egitim reformu ve yeniliklerin baglamasi, toplumdaki gelismeler, ebeveynlerin
degisen talep ve beklentileri 6gretmenleri ve okullar1 degisikliklerle kars: karsiya birakmis ve bu
degisiklikler 6gretmenlerin giinliik faaliyetlerini biiytik 6lclide etkileyerek gorev sayilarinda artisa
neden olmustur (Ballet ve Kelchtermans, 2009, s.1150). Toplumun degisen beklentileri, 6gretimin
karmagikligindaki artis, 6gretim igin hazirlik, degerlendirme, raporlama, ebeveynlerle iletisim,
denetleme, meslektas goriismeleri, sinf biiytikliigii ve bilesimi, yeni program uygulamalari, uygun
olmayan atama/planlama konular1 zaman iginde Ogretmenlerin is yiiklerinin artmasina ve
yogunlagsmasina neden olmustur (Dibbon, 2004). Ayeni ve Amanekwe (2018) 6gretmenlerin is ytikii
belirleyicilerini; okul politikasi, simif mevcudu, c¢alisma kosullari, Ogretim kadrosu giici,
ogretmenlerin yetenekleri ve brang: olarak agiklamaktadir. Liong ve digerleri (1985) 6gretmenlerin
is ylikiiniin en yaygn olgiistiniin ‘6gretmenin haftalik ders saati sayis1” oldugunu bunun yaninda
‘0grenci-0gretmen oranmin’ ozellikle farkl iilkelerdeki 6gretmenlerin is yiiklerini karsilastirmada
kullanilan bir 6lgiit oldugunu belirtmislerdir.

Tiirkiye’de Ogretmenin is yikiiniin anlamak igin yasal gorev ve sorumluluklarmin bilinmesi
gereklidir. Ogretmenlerin gorev ve sorumluluklart MEB Okul Oncesi Egitim (m.43) ve Ilkogretim
Kurumlar: Yonetmeligi ile MEB Ortadgretim Kurumlar: Yonetmeliginde (m.86) ifade edilmektedir.
flgili mevzuata gore, Ogretmenlerin gorevleri genel ifadeyle; bilgi ve teknolojik gelismeler
dogrultusunda toplumun beklentilerine uygun nitelikli bireyler yetistirmek, egitim ve 6gretim
tekniklerini kullanarak 6grenmeyi saglamak, rehberlik ¢alismalarinda bulunmak, sosyal etkinlik
calismalarmi yiiriitmek, 6lgme ve degerlendirme calismalarini yapmak, planlama ve raporlama
yapmak, kurul ve komisyon gorevlerini ytirtitmek, okul yonetimi ile igbirligi yapmak, nobet tutmak,
okul ve ¢evre arasinda bag kurmak, mesleki gelisimde bulunmak, bilimsel ve teknolojik gelismeleri
takip etmek olarak belirtilmistir. Mevzuatla belirtilen gorevlerin yani sira fotokopi ¢ekmek, veli
ziyaretleri yapmak gibi pratikte gerceklestirilen gorevler de mevcuttur. Mevzuatla belirtilen ve
pratikte olan gorevlerin biitiini 6gretmenlerin is yiikiinii olusturan etkenler olarak ifade edilebilir.

Ogretmenler okul yonetimi tarafindan kendilerine verilen fakat gérev ve sorumlulugu kapsaminda
gormedigi gdrevleri is yiikiinii artiran gorevler olarak gormektedir (Gokge ve Ozen, 2019). Goksoy
ve Akdag'in (2014) ilkokul ve ortaokulda gorev yapan Ogretmenlerinin is yiikii algilarimin
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belirlenmesi i¢in gergeklestirilen arastirmada, 6gretmenlerin gorev tanimi kapsaminda onem ve
oncelik tasiyan islerin basinda 6gretme-6grenme faaliyetleri (%97) oldugu, 6gretmenlerin gorev
taniminda yer alan en yorucu ve zaman alici islerin siralamasinda veri girisi, evrak ve yazismalar
(%58) oldugu, ogretmenlerin gorev tanimi kapsaminda olan ancak gorev tanimi disinda oldugu
diistiniilen ve farkli bir meslek dalina devredilmesi gereken islerin basinda aidat toplama ve bagis
(%29) oldugunu bulmuslardir. Arastirmacilara gore, Ogretmenlerde mesai disi toplantilarin
motivasyon diisiikliigline, kirtasiyecilik ve evrak islerinin degersizlik hissinin olugsmasina, gle
arasinda ve haftada ikinci kez tutuklan nobetlerin asir1 yorgunluga, plansiz yapilan veli
gortismelerinin performans diistikliigiine, proje ve etkinlik faaliyetlerinin ogretmenlerde strese
neden olmaktadir. Kaymaz (2021) uzaktan egitim siirecinde 6gretmenlerinin bireysel ders planlama,
O0grenci motivasyonunu saglama, 6grencilerde 6grenme eksikliklerini gidermeye yonelik ¢alismalar
ve nitelikli rehberlik hizmetleri konularinda ¢ok fazla zaman harcadiklarmi ve ogretimin
gruplandirilmis smiflarla yapilmasindan kaynakli miifredati tamamlama baskisinin artmasi
ogretmenler {izerinde agir is yiikii algisi olusturdugunu bulmustur. Ilgili ulusal arastirmalar
incelendiginde (6rn. Teker, 2015), 6gretmenlerin is yiikii algismi 6lgmeye yonelik ¢aligmalarmn
oldugu ancak bu is yiikiiniin hangi gorev kategorilerinde yogunlastig1 konusunda bir arastirmaya
rastlanmamistir. Bu arastirmada, O6gretmenlerin mevzuat ve pratikte belirlenmis gorevleri
dogrultusunda her bir is icerigi icin haftalik ortalama ne kadar siire ayirdigini gosteren sayisal bir
veriye ulasilmasi amaclanmigtir. Ayrica 6gretmenlerin is yiikii ile is yasam dengesi arasinda nasil
bir iligki oldugu irdelenmistir.

Is Yasam Dengesi

Greenblatt (2002) is yiikiinii, “is ve is dig1 talepler arasinda kabul edilemez diizeyde catisma
olmamasi1” olarak ifade etmistir. Bireysel olarak is yasam dengesinin dolayl etkisi bireyin daha az
rol catismas! yasamasi; dogrudan etkisi ise bireyin gevresindeki kisilerle daha nitelikli zaman
gecirmesi, kendi yasamlar1 daha iyi hakimiyet duygusu ve mutluluk hissiyatidir (Apaydin, 2011,
s.64). Is yasam dengesi, dzellikle cahisanin orgiitte devamliligini saglama agisindan énem arz
etmektedir (Kiig¢tikusta, 2007).

Cobanoglu ve digerleri (2019), 43 yonetici ve 558 0gretmenden olusan toplam 601 katilimci ile is
yasam dengesi konulu aragtirmada cinsiyet, medeni durum, egitim durumu ve cocuk sayisi
degiskenlerinin is ve yasam alanlar1 arasinda dengeyi kurma konusunda anlamli bir fark
yaratmadigini, diger yandan yas ve kidemin is yasam dengesi tizerinde belirleyici oldugu, ¢ocuk
sayilarmin is yasam dengesini saglamada énemli bir etken olmadigmi bulmuslardir. izki (2019)
Istanbul’da 6gretmenlerin is-aile yasam dengesini inceledigi arastirmada isin aileye olumsuz
etkisinin, ailenin ise olumsuz etkisinden daha yiiksek oldugunu saptamistir. Ayni arastirmada,
erkek 6gretmenlerin ailenin ise olumsuz etkisini daha yiiksek algiladigi, evli ve dul 6gretmenlerin
is-aile uyumunun, bekar 6gretmenlere gore yiiksek diizeyde oldugu ve 31-35 yas araligindaki
Ogretmenlerin is-aile yasam dengelerinin digerlerine oranla daha diisiik diizeyde oldugu ve
lisanstistii mezunlarmin digerlerine oranla diisiik diizeyde algiladig: belirlenmistir. Arastirmact
ayrica Ogretmenlerin ig-aile yasam dengeleri ile is performans algilar1 arasinda pozitif yonde anlamh
iliski saptamustur.

Keklik ve digerleri (2020), 2018 OECD Iyi Yasam Endeksi verilerini inceleyerek 38 OECD iilkesinde
is-yasam dengesini siniflandirmay1 amacglamislardir. Calismalarina gore is-yasam dengesinin iki
gostergesi bulunmaktadir. 1lk gostergelere gore; OECD iilkelerinde haftada 50 saatten fazla
calisanlarin ortalamasi %8,73 iken, Tiirkiye %33,77 ile birinci siradadir; Rusya ise %0,45 ile son
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siradadir. Tkinci gostergelere gore ise OECD {ilkelerinde bireylerin ortalama olarak harcadigi zaman
14,83 saattir. Fransa, 16,36 saat ile en yiiksek bireysel zamani harcayan iilke iken, Tiirkiye en az
bireysel zamani harcayan iilke olarak 12,59 saat ile bulunmustur. Arastirmacilarin sonuglari, haftada
50 saatten fazla calisma ile bireysel zaman arasinda negatif, orta diizeyde ve anlaml bir iligki
oldugunu gostermektedir.

Egitimsel baglamdaki bir¢ok calisma, is yiikii algisinin is-yasam dengesi iizerindeki negatif
etkilerini kanitlamistir. Ornegin, agir is yiikii sikca 6gretmenlerin yasamlarinda stres ve tiikenmislik
yaratir (Kyriacou, 2001), ve akademisyenlerin ise bagimlilig1 arttik¢a is-yasam dengesi de
azalmaktadir. Esin (2017), 6gretmenlerin is ve aile hayatin1 dengelemeye calistiginda stres, kaygi,
sugluluk duygusu ve is performansinin diismesine yol a¢tigin1 bulmustur. Asir1 is yiikii arttikga,
orgiitsel baglilik ve giiven azalmaktadir (Ozyolcu, 2015).

Tgili literatiir biitiin olarak degerlendirildiginde, 6gretmenlerin 6gretme gorevlerine ek olarak
bircok dgretme-dis1 gorevi oldugu goriilmektedir. Ogretme disinda, dgretmenler ayni zamanda
bireysel ders planlama/hazirlama, yazili sinav hazirlama/okuma, e-okul bilgi girisi ve dis okul
ortamlarinda profesyonel gelisim caligmalar: gibi gorevleri de yerine getirebilirler. Yani genel
olarak, Ogretmenlerin is yasamlarindan is olmayan yasamlarina bir tasma bulunmaktadir.
Teknolojik gelismelerin katkisiyla, bu is ytiikii son yillarda artmistir. Okul yoneticileri, veliler,
ogrenciler ve ogretmenler arasinda olusturulan anlik iletisim gruplari, e-postalar, telekonferans
araciligiyla yapilan her tiirlii profesyonel calisma ve uzaktan egitim, bu artisin 6rnekleri olarak
verilebilir. Tiim bu konular, is yasaminin is dis1 yasama miidahalesi olarak diistintilebilir.

Arastirma Sorular:
Aragtirma kapsaminda yanit aranan alt sorular ise asagidaki gibidir:

1. Calisma grubunda (Yenimahalle ilgesi) yer alan kamu ilkokul ve ortaokullarinda gorev
yapan 6gretmenlerin haftalik ortalama caligma siiresi nedir?

2. Ogretmenlerin is yiikii algis1 ve is yasam dengesi diizeyleri nedir?
3. Ogretmenlerin is yiikii algisi ve is yasam dengesi diizeyleri;

a. Cinsiyet

b. Medeni durum

c. Yas

d. Ogrenim durumu

e. Meslekteki kidem

f. Calisilan okul kademesi

g. Cocuk sayisina gore anlamli farklilik gostermekte midir?

4. Ogretmenlerin is yiikii algis1 ile is yasam dengesi arasinda anlamli bir iliski var midir?
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Yontem

Ogretmenlerin is yiikii ve is yasam dengesi arasindaki iliskinin incelenmesine ydnelik
gerceklestirilen bu arastirmada “nicel arastirma” yontemlerinden tekil ve iliskisel tarama yontemi
benimsenmistir. “Tarama modelleri, gegmiste ya da halen var olan bir durumu var oldugu sekliyle
betimlemeyi amaglayan arastirma yaklasimlaridir” (Karasar, 2000, s.77). Bu arastirmada, oncelikle
MEB’e ait mevzuattan, uluslararasi ¢alismalarindan yararlanilarak gelistirilen is ytikii anketi ile
dgretmenlerin gorevleri tekil tarama modelinde belirlenmistir. Ogretmenlerin is yiikiiniin is -yasam
dengesi ile iligkili olup olmadig iliskisel tarama ile belirlenmistir.

Evren, Orneklem ve Calisma Grubu

Ogretmenlerin is yiiklerini nasil algiladiklarinin yan sira haftalik is yiiklerine dair nicel veriler elde
edilmesi amaciyla bir ¢alisma grubu olusturulmustur. Bu gercevede gelistirilen anket formunun
oldukga kapsamli olmasi nedeniyle, is yiikii ile is-yasam dengesi arasindaki iliskinin incelendigi
Ankara ilinin dokuz merkez ilgesinde veri toplamak pratik ve ekonomik agidan miimkiin
olmamistir. Bu nedenle, 6gretmenlerin mevzuattaki ve pratikteki is yiiklerini belirlemek amaciyla
Yenimahalle ilgesinde gorevli bir Ogretmen grubu calisma gurubu olarak belirlenmistir.
Yenimahalle se¢ilmesinin temel nedenleri, Ankara ilinin ti¢ biiyiik merkez ilgesi arasinda olmasi ve
aragtirmacinin gorev yerine yakinligi nedeniyle veri toplamanin pratik olmasidir. Aragtirmanin
verileri 2020-2021 6gretim yilinda, "@gretmen Is Yiikii Anketi”nin uygulandig1 ¢alisma grubu ile
“Ogretmen Is Yiikii Algis1 Olgegi” ve “Is Yasam Dengesi Olgegi”nin uygulandigi drneklem gruptan
toplanmustir.

Arastirma 1: Calisma Grubu. “Ogretmen Is Yiikii Anketi”, 6gretmenlerle birebir goriisme ve dort
haftalik uygulama siireci gerektirdigi i¢in ¢alisma grubu olusturulmustur. Calisma grubunda,
ilkokul kademesinde farkli smif seviyelerinde derse giren (1., 2., 3. ve 4. sinif) 6gretmenler ile
ortaokul kademesinde farkli branslarda (Tirkce, Matematik, Fen Bilimleri, ingilizce, Miizik, Sosyal
Bilgiler vb.) ve farkli sinuf seviyelerinde (5., 6., 7. ve 8. sinif) derse giren 6gretmenler yer almistir.
Calisma grubuna Ankara ilinin Yenimahalle ilgesinde kamu ilkokul ve ortaokullarinda gorev yapan
30 6gretmen katilmistir. Arastirmaya katilan 6gretmenlerden 1571 ilkokul, 151 ortaokulda (%50)
gorev yapmaktadir. Ogretmenlerin 27’si kadin ve {icii erkektir. Ogretmenlerin ¢ogu lisans (N=23)
mezunudur. Alt1 6gretmen yiiksek lisans ve bir Ogretmen doktora derecesine sahiptir.
Ogretmenlerin cogunlugu, 15-24 kidem araligindadur.

Arastirma 2: Evren ve Orneklem. Arastirmanin evreni kamu ilkokul ve ortaokulunda gorevli 29.505
ogretmeni %95 giiven diizeyi ve %5 (a=.05) yanilma olasilig1 ile 379 6gretmeninin temsil edebilecegi
varsayllmistir (Biiytikoztiirk ve digerleri, 2013). Olgeklerin doldurulmas: esnasinda olusabilecek
bazi hatalardan dolayr 379 katilimcinin %15 fazlasina ulasilmast hedeflenmistir. Olgek
uygulamasinda dokuz ilge birer tabaka olarak kabul edilmis ve tabakali ornekleme yontemi
kullanilmistir. Evren ve 6rneklemin ayrintilar: Tablo 1’de verilmistir.
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Tablo 1
Arastirmanin Evreni ve Orneklemi
Evrendeki - . Evrendeki Orneklemdeki
. Orneklemdeki
. Ilkokul . . . Ortaokul Ortaokul
Sira Iice . . Ilkokul Ogretmeni 5 . 5 .
Ogretmeni Sayrst Ogretmeni Ogretmeni
Sayis1 Sayis1 Sayisi
1 Altindag 1392 18 1376 18
2 Cankaya 1768 23 2374 30
3 Etimesgut 1458 19 1920 25
4 Golbast 403 5 542 7
5 Kecioren 2488 32 3033 39
6 Mamak 1930 25 2011 26
7 Pursaklar 483 6 581 7
8 Sincan 1657 21 2136 27
9 Yenimahalle 1683 22 2269 29
Toplam 13262 171 16242 208

Kaynak: 2019-2020 yili Egitim Istatistikleri, http://ankara.meb.gov.tr/www/egitimistatistikleri/icerik/24 adresinden

erigildi.

”Ogretmen Is Yiikii Algist Olgegi” ve “Is Yasam Dengesi Olgegi”nin uygulama stirecinde 442

Ogretmen arastirmaya katilmis ancak alti katilimcr tiim Olgeklere ayni cevabi verdikleri igin

analizden ¢ikarilmistir. Analizler 436 katilimcr tizerinden yapilmistir.

Orneklemde Yer Alan Ogretmenlerin Demografik Verilerine iligkin Bilgiler

Arastirmaya katilan 6gretmenlerin demografik verilerine gore dagilimi Tablo 2’de gosterilmistir.
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Tablo 2
Katilhimcilarin Niteliklerine Ait Demografik Bilgiler
Demografik degiskenler Grup Frekans (f) Yiizde (%)
Cinsiyet Kadin 359 82,3
Erkek 77 17,7
Medeni durum Bekar 54 12,4
Evli 382 87,6
Yas 29 ve 29’dan kiiciik 8 1,8
30-34 65 14,9
35-39 104 23,9
40-44 99 22,7
45-49 75 17,2
50 ve 50’den biiyiik 85 19,5
Ogrenim Durumu On lisans 9 2,1
Lisans 353 81
Yiiksek Lisans 70 16,1
Doktora 4 0,9
Meslekteki Kidem 1-5y1l 8 1,8
6-10 y1l 65 14,9
11-15 y1l 90 20,6
16-20 y1l 91 20,9
21-25 y1l 114 26,1
26 yil ve tizeri 68 15,6
Calisilan Okul Kademesi Tlkokul 200 45,9
Ortaokul 236 54,1
Cocuk Sayis1 0 45 10,3
1 129 29,6
2 214 49,1
3 44 10,1
4 ve lizeri 4 0,9
Goérev Yapilan lge Altindag 39 8,9
Cankaya 62 14,2
Etimesgut 47 10,8
Golbast 18 4,1
Kecioren 78 17,9
Mamak 56 12,8
Pursaklar 22 5
Sincan 56 12,8
Yenimahalle 58 13,3
Toplam 436 100

Katilimcr 6gretmenlerin ¢ogu (%82) kadin ve evlidir (%87,6). Yas araliklar1 ise, gruplar arasinda
yakin orandadir. Katiimalarin gogu (%81) lisans mezunudur. Ogretmenlerin %54,1’i ortaokul
kademesinde %45,9"u ise ilkokul kademesinde gorev yapmaktadir.
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Veri Toplama Siireci

Aragtirmada “Ogretmen Is Yiikii Anketi”, “Ogretmen Is Yiikii Algis1 Olgegi” ve “Is Yasam Dengesi
Olgegi” olmak {tizere ti¢ farkli veri toplama araci kullanilmistir. Ogretmenlerin haftalik ortalama
calisma siirelerinin belirlenebilmesi amaciyla aragtirmaci tarafindan “Ogretmen Is Yiikii Anketi”
gelistirilmistir. Uygulamadan 6nce, Hacettepe Universitesi Etik Komitesi'nden (Numara: 35853172-
101.02.02, Tarih: 13.11.2020) ve Ankara Il Milli Egitim Miidiirliigii'nden (Numara: E-14588481-
605.99-18811824, Tarih: 05.01.2021) yasal izinler alinmigtir. Veri toplama araglarmin uygulama siireci
pandemi kosullar1 nedeniyle tiim okul kademelerinde hem yiiz yiize hem de uzaktan egitimin
birlikte uygulandigr 2020-2021 egitim Ogretim yii Ocak, Subat, Mart ve Nisan aylarinda
gerceklestirilmistir. Dolayisiyla veriler, pandemi donemindeki 6gretmen deneyimlerini ve algilarini
yansitmaktadir (Tablo 3).

Tablo 3
Osretmen Iy Yiikii Anketinin Uygulama Yapildig: Tarihler

Uygulama siras1 Ay/Hafta Tarih

Uygulama 1 Subat / 4. hafta 22-28 Subat 2021
Uygulama 2 Mart /1. hafta 01-07 Mart 2021
Uygulama 3 Mart / 2. hafta 08-14 Mart 2021
Uygulama 4 Mart / 3. hafta 15-21 Mart 2021

Veri Toplama Araclar

Arastirmada kullanilan birinci veri toplama araci; kamu ilkokul ve ortaokul 6gretmenlerinin haftalik
ortalama calisma siirelerinin belirlenmesi igin ”Ogretmen Is Yiikii Anketi”dir. Ikinci veri toplama
araci, “Ogretmen Is Yiikii Algis1 Olcegi” ve {iciincii veri toplama araci “Is Yasam Dengesi Olgegi” dir.
”Ogretmen Is Yiikii Anketi” icin gelistirilen kisisel bilgiler formu; ¢alisilan okul kademesi, cinsiyet,
dgrenim durumu, brang ve meslekteki kidem yili gibi demografik bilgileri igermektedir. Iki ve
{igiincii dlgek, ayn1 katilimcilara uygulandigindan kisisel bilgiler formu ortaktir. “Ogretmen Is Yiikii
Anketi” ile 6gretmenlerin her bir gorev kategorisindeki is igerigi i¢in harcadiklari siirenin ve haftalik
ortalama ¢alisma siiresinin belirlenerek nicel bir veriye ulasilmas: amaglanirken, "Ogretmen Is Yiikii
Algist Olgegi” ve “Is Yasam Dengesi Olgegi” ile de &gretmenlerin is yiiklerini ve is yasam
dengelerini genel olarak nasil algiladiklarmin belirlenmesi amaglanmgtir.

Ogretmen is yiikii anketi

Ogretmen is yiikii anketinin hazirlanmasinda birinci asamada, madde havuzunu olusturmak igin
MEB’e ait mevzuat ve 6gretmenlerin is yiikiinii konu alan ulusal (6rn.Goksoy ve Karaokur-Akdag,
2014) calismalara ulasilmistir. Anketin pandemi kosullarinda 2020-2021 egitim-6gretim yilinda
uygulanacak olmasi nedeni ile her bir maddenin hem uzaktan hem de yiiz ylize egitim
kosullarindaki sartlara uygun olacak sekilde hazirlanmasina 6zen gosterilmistir. Anket uygulama
Oncesinde uzman gortisiine sunulmus ve egitim yonetimi alanindaki uzmanlardan alinan goriislere
gore son hali verilmistir.

Anketin birinci boliimiinde “kigisel bilgiler”, ikinci boliimiinde ise 6gretmen is yiikiine iliskin
ifadeler yer almaktadir. Ankette 11 temel soru alanindan (Ogretim (3), Olgme ve degerlendirme (2),
Rehberlik (2), Dokiimantasyon (3), Okul yonetimi ile iletisim (1), Nobet (1), Mesleki gelisim (3),
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Kurul ve komisyonlar (2), Sosyal etkinlikler (6), Ebeveyn bilgilendirme (3) ve Diger isler (1)) olusan
27 anket maddesi ile bu alanlar disinda is yiiklerine iligkin goriislerini belirlemeye yonelik bir agik
ugclu soru yer almistir.

Anket goniillii katilimailara bir ay boyunca (22 Subat-21 Mart) dort kez uygulanmistir. Aragtirmaci
uygulama siirecinde, her pazartesi tiim katilimcilara anketi e-posta olarak iletilmis ve katilimcilar
da o haftaya ait verileri her pazar giinii tekrar e-posta ile arastirmaciya gondermiglerdir. Katiimcilar
anket maddelerindeki belirtilen gorevlere bir hafta boyunca ne kadar siire (saat/dakika)
ayirdiklarini yazarak cevap vermislerdir.

Ogretmenlerde is yiikii algis1 6lcegi

Ogretmenlerin is yiikii algisir Slgmek igin, Aycan ve Eskin (2005) tarafindan Tiirkgeye adapte edilen
Ay’1n (2010) yiiksek lisans tezinde gelistirdigi “Ogretmenlerde Is Yiikii Algist Olgegi” kullanilmustir.
On yedi maddeden olugan anketin 136 6gretmeni kapsayan pilot uygulamas: sonucunda yapilan
faktor analizi sonucu alti madde elenerek 11 maddeden olusan tek boyutlu dlcek elde edilmistir.
Olgekte ters madde bulunmamaktadir. Olgekte Likert tipi besli dereceleme &lgegi kullanilmistir.
KMO degeri 0,862 olup Bartlett kiiresellik testi istatistiksel olarak anlamhidir (X2 =1414,365, sd=55,
p=-000). KMO degerinin 0,60'in {izerinde olmas1 6rneklemin yeterli oldugunu ve verilerin Bartlett
kiiresellik testine gore faktor analizine uygun oldugunu gostermektedir. “Ogretmenlerde Is Yiikii
Algist Olgegi’nin agikladig1 toplam varyans %54.16; 6lgegin tiimiine iliskin Cronbach-Alpha
giivenirlik katsayis1 .86'dir. Olgegin faktor yiik degerleri .55 ile .76 arasinda degismektedir. Olgekten
alinabilecek en diisiik puan 11, en yiiksek puan 55'tir. Olgekten alinan yiiksek puan is yiikiiniin fazla
oldugunu, diisiik puan ise is yiikiiniin az oldugunu ifade etmektedir.

Is yasam dengesi olcegi

Ogretmenlerin Is Yasam dengesi algilarini belirlemek amaciyla Apaydin (2011) tarafindan
gelistirilen “Is Yasam Dengesi Olgegi” kullanilmigtir. Toplam 20 maddeden olusan 6lgegin birinci
boyutu; ”I§ Yasam Uyumu” altt maddeden, ikinci boyutu; “Yasami [hmal Etme” alti maddeden,
tclincii boyutu; “Kendine Zaman Ayirma” dort maddeden olusmakta, dordiincii ve son boyut;
“Yasamin Isten Ibaret Olmas1” ise yine dort maddeden olusmaktadir. Likert tipi derecelendirme
ol¢egi; (1) Hi¢ katilmiyorum, (2) Katilmiyorum, (3) Biraz katiliyorum, (4) Biiytik olgtide katiliyorum,
(5) Tamamen katiliyorum seklindedir. KMO degeri 0,936 olup Bartlett kiiresellik testi istatistiksel
olarak anlamhidir (X?=4944,375, sd=190, p=.000). KMO degerinin 0,60'mn {izerinde olmasi1 érneklemin
yeterli oldugunu ve verilerin Bartlett kiiresellik testine gore faktor analizine uygun oldugunu
gostermektedir. Olgegin birinci boyutu, “Is Yasam Uyumu”, alti maddeden olusmakta ve
maddelerin faktor yiik degerleri .552 - .808 arasinda degismekte, ikinci boyut “Yasami Thmal Etme”,
altt maddeden olusmakta ve maddelerin faktor yiik degerleri .577 - .777 arasinda degismekte,
iclincli boyut “Kendine Zaman Ayirma”, dort maddeden olusmakta ve maddelerin faktor yiik
degerleri .625 - .748 arasinda degismekte, ddrdiincii ve son boyut “Yasamin Isten Ibaret Olmast” ise,
yine dort maddeden olusmakta ve maddelerin faktor yiik degerleri .620 - .798 arasinda
degismektedir. Faktor analizi sonucunda toplam varyans: agiklama orani % 62423 olarak
hesaplanmistir. Olgegin toplam giivenirlik katsayisi .91, dort boyuta ait giivenirlik katsayilari
sirasiyla .88, .81, .77, .79 seklinde bulmustur. Olgekten alinabilecek en diisiik puan 20, en yiiksek
puan 100'diir. Olgekten alinan yiiksek puan is yasam dengesinin saglanabildigini, diisiik puan ise is
yasam dengesinin saglanamadigini ifade etmektedir. Her iki 6lgek i¢in gilivenirlik Cronbach alfa
katsayist ile analiz edilmistir. Is yiikii algis1 6lgegi igin giivenirlik katsay1s1 0.833 ve is yasam dengesi
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Olcegi icin glivenirlik katsayis1 0.932 olarak elde edilmistir. Buna gore 6lgeklerin giivenilirdir.
Verilerin Analizi

“Ogretmen Is Yiikii Anketi’nin uygulamasinin veri analizleri Excel programi kullanilarak
yapilmistir. Calisma grubundaki 30 Ogretmeninin anket uygulamasinin verileri ilkokul
ogretmenlerine 1001, sO02, SO03... kodlari, ortaokul Ogretmenlerine ise 0001, BO02, BOO3...
kodlari verilerek Excel ortamina aktarilmistir. Anket uygulamasinin analizlerinde frekans, yiizde ve
aritmetik ortalama hesaplamalar1 kullanilmigtir. “Ogretmenlerde Is Yiikii Algist” ve “Is Yasam
Dengesi” Olceklerinin veri analizleri SPSS 22 programi kullanilmistir. Cinsiyet, medeni durum ve
o0grenim durumlaria gore Olcek puanlarmin karsilastirilmasinda bagimsiz gruplar t-testi; yas,
kidem ve ¢ocuk sayisina gore dlgek puanlarinin karsilastirilmasinda ise tek yonlii varyans analizi
(ANOVA) kullanilmistir. Tki 6lgek puanlari arasindaki iligki ise Pearson korelasyon katsayisi ile
incelenmistir.

Bulgular

Birinci Alt Probleme Iligkin Bulgular

Aragtirma 1: Calisma Grubunda Yer Alan Ogretmenlerin Haftalik Ortalama Calisma Siirelerine Ait
Bulgular

Calisma grubunda yer alan kamu ilkokul ve ortaokul 6gretmenlerin belirtilen gorevler icin
ayirdiklar: toplam ortalama siireler tablo 4’te belirtilmektedir.
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Tablo 4

lkokul ve Ortaokul Ogretmenlerinin Tiim Uygulama Siiresince Belirtilen Gérevler Icin Ayirdiklar Toplam
Ortalama Siireler (Toplam Uygulama Siireci (22 Subat-21 Mart))
Toplam Uygulama Siireci (22 Subat-21 Mart)

Ikokul Ogretmenleri

Gorev Kategorileri 1.hafta 2.hafta 3.hafta 4 hafta Ortalama Stire

(saat) (saat) (saat) (saat) (saat)
Ogretim 23,3 23,7 22,9 23,3 23,3
Olgme ve degerlendirme 0,5 0,5 0,8 1 0,7
Rehberlik 1,4 1,4 1,7 1,6 1,5
Dokiimantasyon 2,2 2 2,2 1,7 2
Okul yonetimi ile iletisim 0,5 0,7 0,6 0,7 0,6
Nobet 0 1,3 1,4 1,4 1
Mesleki gelisim 4,6 3 4,6 45 4,2
Kurul ve komisyonlar 0,6 0,2 0,1 04 0,3
Sosyal etkinlikler 0,7 0,6 1 2,2 1,1
Ebeveyn bilgilendirme 2,5 1,9 2,1 1,9 2,1
Diger isler 1,7 1 1 1,2 1,2
Toplam 38 36,3 38,4 39,9 38

Ortaokul Ogretmenleri

Gorev Kategorileri 1.hafta 2 hafta 3.hafta 4 hafta Ortalama Stire

(saat) (saat) (saat) (saat) (saat)
Ogretim 18,1 16,6 16,3 16,5 16,9
Olgme ve degerlendirme 1,4 0,6 1,2 0,9 1
Rehberlik 1,5 1,4 0,9 0,9 1,2
Dokiimantasyon 2,3 1,7 1,5 1,4 1,7
Okul yOnetimi ile iletisim 0,6 0,5 0,6 0,5 0,6
Nobet 0 1,4 1,6 1,6 1,2
Mesleki gelisim 4,7 3,7 3,5 45 4,1
Kurul ve komisyonlar 1 0 0 0,2 0,3
Sosyal etkinlikler 0,2 0,1 1 0,8 0,5
Ebeveyn bilgilendirme 4,7 1,2 1,6 1 2,1
Diger isler 1,7 1,1 1,2 1,1 1,3
Toplam 36,2 28,3 29,4 29,4 30,9

Aragtirmanin toplam dort haftalik uygulama siireci pandemi donemi olmasi nedeniyle hem ilkokul
hem de ortaokul kademesinde uzaktan ve gruplandirilmis siniflarda yiiz yiize egitimin yapildig:
haftalar1 kapsamaktadir. Tablo 4’e gore; dort haftalik uygulama sonucunda kamu ilkokullarinda
gorev yapan smif 6gretmenlerinin belirtilen gorevler igin ayirdig: haftalik toplam ortalama stire 38
saat, kamu ortaokullarinda gorev yapan brans ogretmenlerinin belirtilen gorevler i¢in ayirdig:
haftalik toplam ortalama stire 30,9 saat olarak bulunmustur.

Arastirma 2: Orneklemde Yer Alan Ogretmenlerin Is Yiikii Algist ve Is Yasam Dengesi Diizeyleri

Bu boliimde, 6gretmenlerin is yiikii algist ve is yasam dengesi diizeylerine iliskin bulgular ve yorumlar
sirastyla tablo 5 ve tablo 6’da yer almaktadir.
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Tablo 5

Ogretmenlerin Is Yiikii Algist Diizeyleri

Maddeler X Ss
1.Alanim olmayan dersleri vermek zorunda kaliyorum. 1,95 1,11
2.Yoneticimin gorevimle dogrudan ilgili olmayan istek ve ricalarini (okulun 2,51 1,19
biirokratik isleri vb.) geri ¢eviremiyorum.

3.Y0Oneticimin mesai saatleri disinda (17:00 den sonra) diizenledigi toplantilara 2,51 1,37
katilmak zorundayim.

4.0Okulun yarisma, proje gibi etkinliklerinde goniillii olmasam da 2,55 1,24
gorevlendiriliyorum.

5.0kul isleri ile ilgili kimi ¢alismalar gece geg saatlere kadar calismami gerektiriyor. 2,75 1,25
6.Yaz tatilinde de gerek duyuldugunda okula ¢agriliyorum. 1,77 0,87
7.1dari islerde de (tasinir islem fisi doldurma, evrak isleri vb.) gerek duyuldugu 2,32 1,13
zaman yardimc1 oluyorum

8.Rehber 6gretmene 6grencilerin kisisel bilgileri ile ilgili islerde destek oluyorum. 3,59 1,19
9.Dinlenme aralarimi (6grencilerin sorularini yanitlama vb. sebeplerle) kendime 3,20 1,08
aylramiyorum.

10.Sorumlu oldugum proje, calisma ve etkinlikler (TKY, OGYE gibi) nedeniyle ders 2,26 1,01
planumui yetistirmekte zorlaniyorum.

11.0zel giin ve milli bayramlarda cesitli etkinlik hazirlama sebepleriyle ders planimi 2,38 1,06
yetigtiremiyorum.

Toplam is yiikii algis1 puani 2,53 0,70

Tablo 5’e gore, en diisiik ortalama degere sahip maddelerin “Yaz tatilinde de gerek duyuldugunda
okula ¢agriliyorum X=1,77)” ve “Alanim olmayan dersleri vermek zorunda kaliyorum X=1,95)"
oldugu goriilmektedir. Is yiikii algisinda en yiiksek ortalama degere sahip maddeler “Rehber
Ogretmene Ogrencilerin kisisel bilgileri ile ilgili islerde destek oluyorum X=3,59)” ve “Dinlenme
aralarimi (Ogrencilerin sorularini yanitlama vb. sebeplerle) kendime ayiramiyorum X=3,20)”
olmustur. Ogretmenlerin is yiikii dlgegi toplam puan ortalamasi X=2,53) incelendiginde, is
yliklerinin orta diizeyde algiladiklar1 anlagilmaktadir.
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Tablo 6

Ogretmenlerin Is Yasam Dengesi Diizeyleri

Maddeler X ss
1.Giin i¢inde basit seyler icin bile zaman bulamiyorum. 3,23 1,07
2. Kendimi sadece ¢alismay1 bilen, yasamin geri kalan kismini yasamayan biri olarak 3,38 1,14
gorliyorum.

3.Hafta sonlarini esimle ve/veya arkadagimla birlikte bir seyler yaparak gegiriyorum. 3,56 0,97
4.Yasamu geriden izledigimi diisiiniiyorum. 3,21 1,13
5.Cok fazla isi ayn1 anda yapmaya ¢alistigim i¢in uyku, diizenli beslenme ve hareket 2,88 1,12
etme gibi temel yasamsal etkinliklerden fedakarlik ediyorum.

6.Yasamimi iyi planlayarak her isimi yapabiliyorum. 3,31 0,87
7.1s yasamimda 6nceliklerimin neler olduguna karar veriyor ve bu dogrultuda 3,81 0,78
hareket ediyorum.

8.Isim ve kisisel yasamim arasinda bir denge kurabiliyorum. 3,61 0,88
9.1s yiikiimii oldukga iyi yonettigime inaniyorum. 3,55 0,89
10.Islerimin yogunluguna yetisemiyorum. 3,21 0,92
11.Yasamimin ideal yasam bi¢imini yansittigini diistinsem de bir seyleri kagirdigim 2,81 0,95
diisiincesiyle yastyorum.

12.S1radan bir giin iginde, zamanimi ve enerjimi hangi islere verecegim konusunda 3,41 0,93
sagliksiz kararlar veriyorum.

13.“Beni mutlu edecek islerle ugrassaydim, belki daha mutlu olurdum” diye 3,15 1,18
diisiiniiyorum.

14.Islerim cogunlukla geg saatlerde bitiyor. 3,23 1,02
15.Hafta sonlar1 araliksiz ¢alismaya devam ediyorum. 3,56 1,00
16.Isime harcadigim zamandan dolay1 is disindaki etkinlikleri 6zliiyorum. 3,25 1,03
17.Isimde ve 6zel yasamimda hoslandigim etkinlikleri yapiyorum. 3,29 0,84
18.Isimden kaynaklanan gerginlikler 6zel yasamimi olumsuz yénde etkiliyor. 2,89 1,05
19.Hem is hem 6zel yasamima zamanimi uygun bi¢imde dagittigimi diistiniiyorum. 3,32 0,88
20.0zel yasamimdan 6diin vermedigim igin isimde zorluk yasiyorum. 4,12 0,74
Toplam is yasam dengesi puani 3,34 0,65

Tablo 6'ya gore; O6gretmenler en diisiik diizeyde “Yasamimin ideal yasam bigimini yansittigini
diisiinsem de bir seyleri kagirdigim diisiincesiyle yasiyorum X=2,81)"” ve “Cok fazla isi ayn1 anda
yapmaya ¢alistigim icin uyku, diizenli beslenme ve hareket etme gibi temel yasamsal etkinliklerden
fedakarlik ediyorum. X=2,88)” ifadelerine katilim gostermistir. Tablo 6’ya gore is yasam dengesi, en
yiiksek diizeyde “Ozel yasamimdan 6diin vermedigim igin isimde zorluk yastyorum X=4,12)" ve
“Is yasamimda onceliklerimin neler olduguna karar veriyor ve bu dogrultuda hareket ediyorum
X=3,81)" ifadelerinde puanlanmistir. Ogretmenlerin is yasam dengesi algilar1 ile toplam puan
ortalamast X=3,34) incelendiginde genel olarak is yasam dengesini orta diizeyde oldugu
belirlenmistir.

Ogretmenlerin Is Yiikii Algis1 ve Is Yasam Dengesi Diizeylerinin Demografik Degiskenlere Gore
Incelenmesi

Bu bashk altinda, 6gretmenlerin is ytiikii algilar1 ve is yasam dengesi diizeyleri cinsiyet, medeni
durum, yas, Ogrenim durumu, mesleki kidem, calisilan okul kademesi ve ¢ocuk sayisi
degiskenlerine gore farklilik gosterip gostermedigi incelenmistir.
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Cinsiyet degiskeni

Cinsiyet degiskenine gore Ogretmenlerin is yiikii algis1 ve is yasam dengesi diizeylerinin
smnanmasinda bagimsiz gruplar t testi yontemi kullanilmistir. Bulgular tablo 7’de verilmistir.

Tablo 7

Cinsiyete Gore Is Yiikii Algist ve Is Yasam Dengesi Puanlar: Arasinda Bagimsiz Gruplar T Testi Tablosu

Olgek Puanlar: Cinsiyet N X Ss Carpiklik  Basiklik t sd p
i§ Yiikii Algist Kadin 359 2,55 0,73 0,301 -0,437 1,582 434 0,114
Erkek 77 241 0,56 0.455 0,82
1§. Yasam Dengesi Kadin 359 3,32 0,66 -0188 -0,36 -1,413 434 0,158
Erkek 77 3,43 0,55 0,067 -0,016
X: Ortalama, Ss: Standart Sapma
*p<.05

Tablo 7'ye gore; 6gretmenlerin is yiikii algisi (t434)-1.582, p>.05) ve is yasam dengesi puanlari (t434)=-
1.413, p>.05) arasinda istatiksel olarak anlamli bir fark yoktur.

Medeni durum degiskeni

Medeni durum degiskenine gore ilkokul ve ortaokul 6gretmenlerinin is yiikii algilar1 ve is yasam
denge diizeyleri tablo 8'de verilmistir.

Tablo 8

Medeni Durum Degiskenine Gore Is Yiikii Algist ve Is Yasam Dengesi Puanlari Arasinda Bagimsiz Gruplar
T Testi Tablosu

Medeni ~

Olgek Puanlari N X Ss Carpiklik Basiklik t sd P
Durum
Is Yiikii Algisi Bekar 54 2,62 0,64 0,623 -0,129 1,104 434 0,270
Evli 382 251 0,71 0,338 0,299
15 Yasam Dengesi Bekar 54 3,36 0,71 -0,235 -0,149 0,233 434 0,816
Evli 382 3,34 0,64 -0,182 -0,287

Tablo 8’den anlagilacag: gibi, medeni durum degiskenine gore; katilimcilarin is ytikii algis1 puanlar:
(t(434)=1.104, p>.05) ve is yasam dengesi puanlar1 (t(434)=0.233, p>.05) arasinda istatiksel olarak
anlaml fark yoktur.
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Yas degiskeni

Yas degiskenine gore ilkokul ve ortaokul 6gretmenlerinin is yiikii algilar1 ve is yasam denge
diizeyleri tablo 9’da verilmistir.

Tablo 9

Yas Degiskenine Gore Is Yiikii Algist ve Is Yasam Dengesi Puanlar: Arasinda ANOVA Tablosu

Olcek Puanlar: Yas N X Ss Carpiklik  Basiklik F p
Is Yiikii Algisi 30-34 65 259 0,82 0,429 -0,342 0,826 0,509
35-39 104 2,52 0,72 0,224 -0,418
40-44 99 2,42 0,64 0,394 0,046
45-49 75 253 0,67 0,415 -0,47
50 ve 50'den biiyiik 85 2,59 0,66 0,246 -0,466
Is Yasam Dengesi 30-34 65 3,44 0,58 -0,306 0,701 0,833 0,505
35-39 104 3,35 0,68 -0,386 -0,088
40-44 99 3,32 0,64 -0,059 -0,328
45-49 75 324 0,68 0,027 -0,399
50 ve 50'den biiyiik 8 3,31 0,64 -0,015 -0,497

Tablo 9'da gosterildigi gibi, 6gretmenlerin is ytikii algis1 puanlar: (F(4,423)=0.826, p>.05) ve is yasam
dengesi puanlar: (F(4,423)=0.833, p>.05) arasinda istatiksel olarak anlamli fark yoktur. Buna gore,
ogretmenlerin is yiikii algilar1 ve is yasam dengesi diizeyleri tiim yas gruplarinda benzer
diizeydedir.

Ogrenim durumu degiskeni

Ogrenim durumu degiskenine gore ilkokul ve ortaokul 6gretmenlerinin is ytiki algilar: ve is yasam
denge diizeyleri tablo 10’da verilmistir.

Tablo 10

Ogrrenim Durumu Degiskenine Gire Is Yiikii Algist ve Is Yasam Dengesi Puanlar1 Arasinda Bagimsiz
Gruplar T Testi Tablosu

Olgek Puanlari Ogrenim N X Ss Carpikik  Basiklik t sd p
Is Yiikii Algisi Lisans 362 2,54 0,64 0,397 -0,293 1,068 434 0,286
Lisanstistii 74 2,45 0,71 0,071 -0,325
15 Yasam Dengesi Lisans 362 3,32 0,71 -0,193 -0,28 -1,597 434 0,111
Lisanstistii. 74 3,45 0,64 -0,223 -0,16

*p<.05

Tablo 10’da belirtilen 6grenim durumu degiskenine gore; katihmcilarin is yiikii algis1 puanlari
(t34)=1.068, p>.05) ile arasinda istatiksel olarak anlamli fark bulunmamaktadir. Buna gore, lisans ve
lisanstistii 6grenim diizeyindeki 8gretmenlerin is yiikii algisi diizeyleri benzerdir. Ogrenim durumu
degiskenine gore; katimcilarin is yasam dengesi puanlar1 (t(434)=-1.597, p>.05) arasinda da
istatiksel olarak anlaml fark yoktur.
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Mesleki kidem degiskeni

Mesleki kidem degiskenine gore ilkokul ve ortaokul 6gretmenlerinin is yiikii algilar1 ve is yasam
denge diizeyleri tablo 11'de verilmistir.

Tablo 11
Mesleki Kidem Degiskenine Gire Is Yiikii Algis1 ve Is Yasam Dengesi Puanlar1 Arasinda ANOVA Tablosu
Olgek Puanlar: Yil N X Ss Carpikhik Basiklik F p
Is Yiikii Algisi 6-10 65 242 084 0,575 -0,31 0,833 0,504
11-15 90 248 0,70 0,436 -0,215
16-20 91 2,58 0,70 0,115 -0,075
21-25 114 2,51 0,63 0,524 -0,226
26 ve lizeri 68 261 0,68 0,215 -0,576
Is Yasam Dengesi 6-10 65 3,50 0,58 -0,695 0,672 3,534  0,007*
11-15 90 344 0,62 -0,305 -0,149
16-20 91 3,16 0,68 0,126 0,226
21-25 114 3,29 0,64 -0,07 -0,304
26 ve lizeri 68 3,32 0,66 -0,047 -0,715

Tablo 11’de belirtilen kidem degiskenine gore; katilmcilarin is yiikii algis1 puanlari arasinda
istatiksel olarak anlaml fark yoktur (F@423)=0.833, p>.05). Ancak kideme gore &gretmenlerin is
yasam dengesi puanlar: arasinda istatiksel olarak anlaml fark belirlenmistir (F(4423)=3.534, p<.05).
Kidemi 6-10 y1l olan 6gretmenler ile 16-20 y1l ve 21-25 yil kideme sahip olan 6gretmenlerin is yasam
dengesi diizeyleri arasinda istatiksel olarak anlaml farklilik bulunmustur (p<.05). 6-10 yil kidemi
olan 6gretmenlerin is yasam denge puan ortalamasi, 16-20 y1l ve 21-25 y1l kidemi olan 6gretmenlerin
puan ortalamasindan daha yiiksektir. 6-10 yil kidemli 6gretmenler, 16-20 ve 21-25 yil kidemli
ogretmenlere gore is yasam dengesini daha iyi saglamaktadir. Ayrica 11-15 yil kidemli 6gretmenler
ile 16-20 yi1l kidemli 6gretmenlerin is yasam denge diizeyleri arasinda anlamli fark belirlenmistir
(p<.05). 11-15 y1l kideme sahip olan 6gretmenlerin is yasam denge puan ortalamas1 16-20 y1l kideme
sahip olan 6gretmenlerin puan ortalamasindan daha yiiksektir. 11-15 y1l kideme sahip 6gretmenler
16-20 y1l kideme sahip 6gretmenlere gore is yasam dengesini daha iyi saglamaktadir.

Ogretmenlerin is yiikii algist ile is-yasam dengesi puanlar: arasindaki iliski

Ogretmenlerin is yiikii algisi ile ig-yasam dengesi puanlari arasinda bir iliski olup olmadigmni
incelemek igin Pearson korelasyon testi kullanilmistir (Tablo 12).

Tablo 12
Ogretmenlerin Is Yiikii Algist ile Is Yasam Dengesi Puanlar1 Arasindaki Korelasyon
X Ss Is Yiikii Algis1  Is-Yasam Dengesi R?
Is Yiikii Algisi 2,53 0,70 1
, 0,301
Is-Yasam Dengesi 3,34 0,65 -,549** 1

Tablo 12'teki verilere gore, 6gretmenlerin is yiikii algis1 ile is yasam dengesi puanlar1 arasinda
istatistiksel olarak anlamli bir iliski (r=-0.549, p<.01) tespit edilmistir. Miski negatif ve orta diizeydir.
Ogretmenlerin i yiikii arttikca is-yasam dengesi diizeyleri azalmakta veya is yiikleri azaldikga is-
yasam dengesi diizeyleri artmaktadir. Tablo 12’teki R? degeri bir degiskenin degiskenliginin ne
kadarmin diger degisken tarafindan agiklandigini gosterir. Bu nedenle bu deger ayn1 zamanda
belirleyicilik katsayisi olarak adlandirilir. R2degeri 0.549*0.549=0.301 olarak hesaplanmustir. Ozetle,
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is yiikii algisindaki degiskenligin %30.1i is-yasam dengesi ile a¢iklanabilir.

Sonucg ve Tartisma

Arastirma 1: Calisma Grubunda Yer Alan Ogretmenlerin Haftalik Is Yiikii

Dort hafta boyunca elde edilen bulgular incelendiginde, o6gretmenlerin en c¢ok dersleri
planlama/hazirlama, ev odevlerini kontrol etme/diizeltme, mesleki gelisim ve ebeveyn
bilgilendirme faaliyetlerine zaman ayirdig1 belirlenmistir. Ogretmenler en az zamani ise kurul ve
komisyon gorevlerine ayirmiglardir. Kurul ve komisyon gorevleri donemde bir veya iki kez yapilan
toplantilardir. Ayrica pandemi siirecinde toplantilarin telekonferans yontemi ile yapilmasi toplant
stirelerinin kisalmasina neden olmus olabilir. Mevcut bulgulara dayanarak, 6gretmenlerin 6gretim
gorevi haricinde pek ¢ok gorevi oldugu ve 6gretme gorevi disindaki diger gorevler icin de ders
saatleri disinda ayrica mesai yapmak durumunda olduklar: sonucuna ulasilmistir.

Calisma grubunda yer alan ilkokul 6gretmenlerinin haftalik toplam ortalama calisma siireleri 38 saat
ve ortaokul 6gretmenlerinin haftalik toplam ortalama calisma siireleri 30,9 saat olarak bulunmustur.
Buradan hareketle, 6gretmenlerin okutmakla yiikiimlii olduklar: toplam ders saatleri siiresinden
daha fazla siirede calistiklar1 sonucuna varilmistir. Ozer de (2019) Ogretmenlerin haftada ortalama
26-30 ders saati is yiikiine sahip oldugunu belirlemistir. Ulusal alanda &gretmenlerin is yiikiine
iliskin nicel bir veri sunan bagka bir ¢alismaya rastlanmadig1 igin her bir gorev kategorisindeki is
igerigi i¢in ayrilan siireler ve haftalik toplam ortalama ¢alisma siireleri kiyaslanamamustir.

Aragtirmanin pandemi siirecinde gergeklestirilmesi nedeniyle asagidaki hususlar gz Ontine
alindiginda, pandemi 6ncesi donemde ilkokul 6gretmenlerinin haftalik ortalama galisma siiresinin
38 saati ve ortaokul Ogretmenlerinin haftalik ortalama calisma siiresinin 30,9 saatti astig
dustuniilebilir:

e Ders saatleri 40 dakika yerine 30 dakika olmasi,

¢ Resmi olarak dl¢gme degerlendirme uygulamalarinin yapilmamasi (sinavlarin ertelenmesi
veya iptali) dolayisiyla e-okula bilgi girisi i¢in ¢cok daha az zaman harcanmasi,

e Kurul ve komisyon toplantilar1 telekonferans araglari ile yapildig: igin toplant1 siirelerinin
pandemi 6ncesi doneme gore daha kisa siirmesi,

e Sosyal etkinlikler kapsaminda 6grenci kuliip ¢alismalari, toplum hizmeti ¢alismalari, gezi ve
yarigma programlarmin yapilamamasi,

e Ogrenci iirtinlerinin yayinlanmasi ile toren ve kutlama programlar: igin ayrilan siirelerin
pandemi 6ncesi doneme gore daha kisa olmasi,

e Nobet gorevinin birinci uygulama haftasinda bulunmamasi ve diger haftalarda uzaktan
egitime devam eden bazi brans (miizik, gorsel sanatlar, bilisim teknolojileri gibi)
ogretmenlerinin nobet gorevi olmamasindan dolay1 ortalama nobet siiresini diistirmeleri,

e Rehberlik ¢alismalarin daha ¢ok telefon ve telekonferans gibi araglarla yapilmasindan
dolay1 raporlama siiresinin daha az zaman almasi.
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Arastirma 2: Orneklemde Yer Alan Ogretmenlerin Is Yiikii Algist ve Is Yasam Dengesi

Ogretmenlerin is yiikii algis1 ve is yasam dengesi orta diizeydedir. Bu sonug, Oztiirk’iin, (2019)
Akdag-Karaokur (2013)'un calismasinda ogretmenlerin ve Keles-Ay'in (2010) is yiikii puan
ortalamalarina iliskin bulgular ile benzerlik gostermektedir. Mevcut arastirmada, 6gretmenlerin is
yasam dengesi Olgeginde aldiklari ortalama puan 3,34’tiir. Buna gore, 0gretmenlerin is yasam
dengesini orta diizeyde sagladiklari sonucuna ulagilmigtir. Is yagam dengesini inceleyen gegmis
arastirmalarda 0gretmenlerin is yasam dengesi puan ortalamalarmi 5 {izerinden Yildirim (2017),
3,80; Dilek ve Yilmaz 3.33; izki (2019) 3,89 ve Teker (2015), 4.04 olarak hesaplamistir. Gegmis
aragtirmalarla mevcut arastirmanin bulgular: arasindaki farklilik, pandemi siirecinde 6gretmenlerin
evde daha fazla zaman ge¢irdigi, evden ¢alistig1 ve daha duragan bir yasam stirmesi ile agiklanabilir.
Ayrica ge¢mis arastirmalarin yiriitildigi farkl sehirlerde 6gretmenlerin is yiikleri ve yasam
tarzlar1 da birbirinden farkl olabilir.

Ogretmenlerin is yiikii algisinin (Karaokur-Akdag, 2013; Ozyolcu, 2015; Oztiirk, 2019) ve is yasam
dengesinin kadin ve erkek 6gretmenler arasinda farklilasma gostermemesi (Cobanoglu, Sarkaya ve
Sertel, 2019; Dilek ve Yilmaz 2016; Teker, 2015; Yilmaz ve Altinkurt, 2015) ge¢mis arastirma bulgular:
ile tutarlidir. Ogretmenlerin is yiikii ve is yasam dengesi algis1 medeni durum degiskenine gore
anlamli olarak farklilik gostermemektedir. Bu bulgu, 6gretmenlerin Karaokur-Akdag (2013),
Ozyolcu (2015) ve Oztiirk (2019)'un arastirma sonuglari ile benzerdir. Diger yandan, izki (2019) evli
ve dul 6gretmenlerin is yasam dengelerini, bekar 6gretmenlere gore anlamli diizeyde yiiksek
bulmustur. Gelecek arastirmalarda bu farkliligin nedenleri derinlemesine nitel bir ¢alisma ile
incelenebilir.

Ogretmenlerin is ytikti (Karaokur-Akdag, 2013; (")zyolcu, 2015; Oztiirk (2019) ve is yasam dengesi
algis1 (Polat, 2017) ilgili literatiirle uyumlu olarak yas degiskenine gore anlamli farklilik
gostermemektedir. Buna gore, 0gretmenlerin is yiikii algis1 yasa gore degismemektir. Ancak,
ogretmenlerin is yasam dengesini konu alan Izki'nin (2019) calismasinda 31-35 yas araligindaki
ogretmenlerin is-aile yasam dengelerinin diger 6gretmenlere gore daha diisiik oldugu, Polat'in
(2017) calismasinda ise ogretmenlerin “Kendine Zaman Ayirma” boyutuna 22-26 yas grubunda
olan Ogretmenlerin puanlar1 diger gruptakilere gore daha diisitk oldugu sonucuyla
farklilasmaktadir. Bu durum, geng yaslarda bireylerin sahip oldugu ¢ocuklarin yaslarmin da kiigiik
olmasindan dolay1, yas1 fazla olan bireylere gore is yasam dengesini saglamanin daha zor
olmasindan kaynaklanabilir.

Ogretmenlerin is yiikii ve is yasam dengesi algis1 5grenim durumu degiskenine gore anlamli olarak
farklilik gostermemektedir. Bu bulgu ge¢mis arastirma sonuglarmin ¢ogu ile tutarhidir (Karaokur-
Akdag, 2013; Ozyolcu, 2015; Oztiirk, 2019; Polat, 2017; Cobanoglu ve digerleri 2019). Ancak,
Yildirim'in (2017) 6gretmenlerin is yasam dengesine iliskin goriislerini igeren galismada onlisans
mezunu olan 6gretmenlerin digerlerine gore is yasam dengesini kurmada daha basarili olduklar: ve
Izki'nin (2019) calismasinda lisansiistii mezunu 6gretmenlerin is-aile yasam dengeleri digerlerine
gore onemli derecede diisiik oldugu sonucuyla celismektedir.

Ogretmenlerin is yiikii algist mesleki kidem degiskenine gdore anlamli olarak farklilik
gostermemekte ancak is yasam dengesinde anlamli farklilasma bulunmaktadir. 6-10 yil kideme
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sahip Ogretmenler 16-20 ve 21-25 yil kideme sahip 6gretmenlere gore is yasam dengesini daha iyi
saglanmaktadir. 6-15 yil deneyime sahip olan 6gretmenlerin is yasami kadar is dis1 yasam alanimni
da onemsiyor olmalar1 ve teknolojik araglari kullanma becerilerine daha fazla sahip olmalar:
islerinde kolaylik sagliyor olabilir. Yildirim (2017) 21 yil ve iistii kideme sahip 6gretmenlerin daha
az kidemli 6gretmenlere gore is yasam dengesini kurmada daha basarili olduklarim belirlemistir.
Dilek ve Yilmaz (2016) 6gretmenlerin is-aile ¢atismasi ve aile-is ¢atismasi boyutlarinda toplam
hizmet siiresine gore anlamli bir fark gostermedigi fakat yasam doyumu boyutunda farkhilik
gosterdigini belirlemistir. Ancak, Izki (2019), Teker (2015) ve Yilmaz ve Altinkurt (2015)un
calismalarinda Ogretmenlerin is yasam dengeleri mesleki kidemlerine gore anlamli farklilik
bulunmamustir. Bu farkliliklar, arastirmalarin yapildigi bolge, kullanilan 6lgme araglarinin farklilig
ve katilimar sayisindan kaynaklaniyor olabilir.

Ogretmenlerin is yiikii ve is yasam dengesi algisi, okul kademesi degiskenine gore anlamli diizeyde
farklihik gostermemektedir. Bu bulgu ge¢mis arastirma sonuglari (izki, 2019; Teker, 2019) ile
tutarlidir. Ancak, Dilek ve Yilmaz (2016) meslek lisesinde calisan dgretmenlerin is-aile gatisma
diizeyinin diger okul kademelerinde calisan Ogretmenlere gore daha yiiksek algilandigin,
okuldncesi 6gretmenlerinin ise aile-is catisma diizeyinin diger okul kademelerindeki 6gretmenlere
nazaran diisiik diizeyde algilandigmi belirlemistir. Yilmaz ve Altinkurt (2015) ortaokul
ogretmenlerinin, is-aile catismasi ve aile-is catismasi boyutlarinda daha ytiksek diizeyde catisma
hissettigini, lise 6gretmenleri ise ortaokul 6gretmenlerine gore daha az, ilkokul 6gretmenlerine gore
daha yiiksek diizeyde catisma hissettigini saptamistir. Mevcut arastirmanin bulgularmimn
farklilasmasi, okul tiirlerine gore yapilan isin niceligi ve niteliginin calisma saatlerine gore
farklilasmasina bagl olabilir.

Arastirmada 0gretmenlerin is yiikii algis1 ve yasam dengesi ¢ocuk sayis1 degiskenine gore anlaml
olarak farklilik gostermemektedir. Bu bulgu, Teker (2015), Yildirim (2017), Cobanoglu ve digerleri
(2019), Izki'nin (2019) calismalarinda da ogretmenlerde gocuk sayisinin is yasam dengesi tizerinde
etkili olmadig1 sonucuyla Ortiismektedir. Buna gore, 6gretmenler sahip olduklar1 ¢ocuk sayisina
gore is yasam dengesi algilar: farklilik gostermemektedir. Son olarak, 6gretmenlerin is yiikii algist
ile is yasam dengesi arasinda negatif yonde orta diizeyde iliskiler bulunmasi, 6gretmenlerin is yiikii
arttikca is yasam dengesi diizeylerinin sarsildigini gostermektedir.

Bu arastirmanin bazi siurhiliklart bulunmaktadir. Birincisi, arastirma pandemi siirecinde
gerceklestirildiginden, 6gretmenlerin evde gegirdikleri zamanin artmasi, evden galismalar1 ve daha
duragan bir yasam siirme egiliminde olmalars, is yiikii ve is yasam dengesi algilarin1 pandemi 6ncesi
doneme gore farklilastirmis olabilir. Dolayisiyla, arastirma sonuglari pandemi donemine
genellenebilir. Calisma grubundaki ogretmen sayisiin 30 kisi ile smirli olmasi, genelleme
yapilamayacak kadar kiigiik bir grubu ifade etmektedir. Ayrica, ¢alisma grubuna ait veriler, Subat
ayinin 4. haftasi, Mart ayinin 1., 2. ve 3. haftasina ait oldugundan, tiim bir egitim-6gretim yilini veya
donemini yansittigi soylenemez. Son olarak, pandemi siirecinde 6gretmenlerin gezi, yarisma, kuliip
calismalar: gibi gorevleri gerceklestirememis olmasi ve bazi gorevler i¢in pandemi éncesi donemden
daha az vakit harcamasi arastirmanin sonuglarin genellenmesi agisindan bir stnurliliktir.

Oneriler
Uygulayicilara Oneriler;

e Okul yonetimi tarafindan ogretmenlere gorevler verilirken, adaletli dagilim yapilmalidir.
Agint is yiikii altinda O0gretmen stres ve baski hissederken, az is yiikii olan Ogretmen
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degersizlik duygusuna kapailabilir.

o Ogretmenlere gorev verilirken miimkiinse, bireysel planlamalarini yapabilmeleri i¢in son
tarih siiresi bir hafta ya da uzun tutulabilir.

e Ogretmenlerin is ve yasam dengesinin saglanmasinda acil durumlar diginda, yoneticiler ve
veliler tarafindan mesai saatleri disinda ileti, bilgilendirme ve goriismelerin sinirlandirilmas:
konusunda 6zen gosterilebilir.

Ogretmenler, Ogretme gorevi haricindeki diger gorevlerin bir kismini okul ortaminda
gerceklestirirlerken, bir kismini da okul disi ortamlarda gerceklestirmektedirler. Bunun igin
okullarda Ogretmenlerin calismalarini yapabilecekleri kiitiiphane veya calisma salonlari gibi
mekanlarin olusturulmasi 6nerilmektedir.

Arastirmacilara Oneriler;

e Arastirmanin evrenini, Ankara ilinin merkez dokuz ilgesindeki okullarda gorev yapan
ogretmenler olusturmustur. Veriler Ankara ili merkez ilgeleri ile simirlandirilmistir.
Tiirkiye'nin farkli illerinden toplanacak veriler tizerinde de ¢alisilabilir.

e Arastirmakapsaminda yalnizca kamu ilkokul ve ortaokullarinda gorev yapan 6gretmenlerin
gortisleri  alinmigtir.  Arastirma, lise Ogretmenlerinin  goriislerine bagvurularak
tekrarlanabilir.

o Gelecek arastirmalar, 6zel okullarda yiirtitiilebilir.

e Arastirma, haftada bes giin yiiz yiize egitim bagladig1 ve sosyal etkinliklerin yapilabildigi
zamanlarda hem ilkokul hem ortaokul hem de liseleri kapsayacak sekilde tekrarlanabilir.

e Ogretmenlerin is yiiklerinin tam degerlendirilebilmesi icin 6gretmen is yiikii anketinin bir
donemi (16 haftay1) kapsayacak sekilde uygulanmasi onerilir.

Etik Kurul Onayr: 24 Kasim 2020 tarihli Hacettepe Etik Komisyonu tarafindan uygun gortilmiistiir (E-
51944218-101.02.02-00001328099).

Arastirmacilarin Katki Oran: Literatiir: 1. Yazar + 2. Yazar, Yontem: 1. Yazar + 2. Yazar, Veri Toplama: 1.
Yazar, Veri Analizi: 1. Yazar + 2. Yazar, Tartisma ve Sonug: 1. Yazar + 2. Yazar

Catisma Beyan1: Herhangi bir ¢ikar ¢atismasi s6z konusu degildir.
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