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SURDURULEBILIRLIK VE SURDURULEBILIR EGITiM PROGRAMINA
ILISKIN OGRENCI ALGILARI

0z

Siirdiiriilebilirlik ve stirdiiriilebilir egitim konulu bu aragtirmanin amaci ortadg-
retim 6grencilerine yonelik siirdiiriilebilir egitimin boyutlarini igeren bir program
hazirlamak ve bu programin etkililigini tespit etmektir. Arastirmada gelistirilen
programin siirdiiriilebilir egitime yonelik ve siirdiiriilebilir egitimin alt boyutlarin
iceren gesitli icerikler (fotograf, resim, karikatiir, siir, kisa film ve animasyonlar) ile
etkililigini belirlemek ve bu programin katilimcilarda hangi duygu ve diisiinceleri
uyandirdiint tespit ederek, katihimcilarin goriislerini ortaya koymak hedeflen-
mistir. Aragtirma nitel durum ¢aligmasidir. Arastirma gergevesinde siirdiirtilebi-
lir egitime yonelik olarak uzman goriisleriyle strdiirtilebilir egitimin her boyutu
i¢in bir program hazirlanmistir. Giivenli ve saglikli veriler toplayabilmek amaciyla
tniversite sinav stresinden uzak olmalari, uygulamalar igin zamanlarinin uygun
olmasi, ders ytiklerinin miisait olmasi gibi nedenlerle ve okul yoneticilerinin go-
risleri dogrultusunda 9. sinif 6grencilerinden olusan ¢aligma grubunu belirlemek
amaciyla “Amagh (Amagsal) Ornekleme” tiirlerinden “Ol¢iit Ornekleme” yontemi
kullanilmistir. Bu yontemle belirlenen otuz 9. sinif 6grencisine hazirlanan program
uygulanmistir. Ayni ¢alisma grubu olan 6grencilerin gorislerini belirlemek ama-
cryla uygulanan etkinliklere iliskin algilar ve program hakkindaki degerlendirme-
lere iligkin veriler toplanmis ve analiz edilmistir. Gelistirilen programin égrenci-
lerin algilarina goére degerlendirilmesi igin yar1 yapilandirilmis goriisme formu ile
toplanan veriler igerik analizi yontemi kullanilarak degerlendirilmistir. Aragtirma
sonucunda katilimcilarin mevcut egitimin siirdiiriilemez olan 6zelliklerini elestir-
dikleri, ¢evre bilinci i¢inde cevaplar verdikleri, adaletli ve esit bir toplum diizeni
istedikleri, elestirel diisiinerek degerlendirme yaptiklar: ve yorumladiklari, yeni ve
aligilandan farkl bir sekilde yaratici diisiinebildikleri, analiz yapabildikleri goriil-
miistiir. Bu durum gelistirilen ve uygulanan programinin ilgili konularda 6grenci-
lerde bir duyarlilik ve farkindalik olusturdugu seklinde yorumlanabilir.

Anahtar Sozciikler: Stirdiiriilebilirlik, Siirdiiriilebilir Gelisme, Siirdiiriilebilir
Egitim, Stirdiiriilebilir Egitim Programi.
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STUDENT PERCEPTIONS REGARDING SUSTAINABILITY AND
SUSTAINABLE EDUCATION PROGRAM

ABSTRACT

The aim of this research on sustainability and sustainable education is to prepa-
re a program that includes the dimensions of sustainable education for secondary
school students and to determine the effectiveness of this program. It was aimed to
determine the effectiveness of the program developed in the research with various
contents (photographs, paintings, cartoons, poems, short films and animations)
aimed at sustainable education and including the sub-dimensions of sustainable
education, and to reveal the opinions of the participants by determining what fee-
lings and thoughts this program aroused in the participants. The research is a qu-
alitative case study. Within the framework of the research, a program for each di-
mension of sustainable education has been prepared with expert opinions. In order
to collect safe and healthy data, "Criteria Sampling", one of the types of "Purposive
(Purposive) Sampling", was used to determine the study group consisting of 9th
grade students in line with the opinions of the school administrators and for rea-
sons such as being away from university exam stress, having suitable time for pra-
ctices, having suitable course loads, etc. method was used. The program prepared
by this method was applied to thirty 9th grade students. In order to determine the
opinions of the students in the same study group, data on perceptions of the imp-
lemented activities and evaluations of the program were collected and analyzed. In
order to evaluate the developed program according to students' perceptions, the
data collected with a semi-structured interview form was evaluated with content
analysis. As a result of the research, it was seen that the participants criticized the
unsustainable features of the current education, gave answers with environmental
awareness, wanted a just and equal social order, evaluated and interpreted by thin-
king critically, and could think creatively and analyze in a new and different way
than usual. This can be interpreted as the developed and implemented program
creating sensitivity and awareness among students on relevant issues.

Keywords: Sustainability, Sustainable Development, Sustainable Education,
Sustainable Education Program.
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GIRIS

21. ytizyilin daha énceki ylizyillara gére daha gelismis, ileriye tasinmis olmasi-
nin insan hayatini kolaylastirmakla birlikte bir¢ok sorunu da beraberinde getirdi-
gi goriilmektedir. Bu sorunlarin diinyamiza olan olumsuz etkileri sadece gevresel
problemler degildir. Cevresel problemlerin yaninda insanlar arasinda kaynaklara
adil olarak ulagamama ve ekonomik bir esitsizligin olustugu; esitlik, adalet, daha
iyi bir diinya algis1 gibi hedeflere ge¢miste oldugu gibi bugiin de ulagilamadig:
goriilmektedir.

Yasanilan sorunlara 6rnek bazi durumlar séyledir: Diinyanin bir tarafinda te-
miz suya ve temel gidalara dahi sahip olamayan milyonlarca insana karsilik, diger
tarafta suyu ihtiyacinin ¢ok {izerinde kullanan ve asir1 yemekten sagligi bozulmus,
fazla kilolu olan insanlarin olmasi; zengin ve fakir dagilimindaki dengesizligin en
basit 6rnegi olarak karsimiza ¢ikiyor. Bugiin diinyada dogal dengenin bozuldugu-
nu, temiz su kaynaklarmin giderek azaldigini, tahrip edilen ormanlarin arttigini,
havanin, topragin ve denizlerin kirliliginin her gecen giin daha tehlikeli boyutla-
ra ulastig1 goriilmektedir. Biiytikuslu’ya (2021) gore bu olumsuzluklarin hepsi ya
dogrudan insan kaynaklidir ya da insanlarin yaptig tercihlerin sonucudur.

Ozellikle 1950 sonrasi yasanan hizli niifus artigi, tikketim hizini artirmistir.
Tiiketimin hizli artisinin da kaynaklar: azalttig: fark edilmeye baglanmigtir (Hayta
Bayazit, 2009). Diinyanin bir biitin oldugu, herkesin ayn: gemide oldugu an-
cak 1970’li yillara dogru anlagilmaya baglanmistir. Onceleri yasam kalitesinin
artirilmasini amaglayan ekonomik gelisme diigiincesinin pesinden giden insanoglu
cevre konusunda bilinglenmeye baslamistir. Yasanan ciddi ¢evre sorunlarina
1972de Stokholmde toplanan Birlesmis Milletler (BM) Cevre Konferansi sonra-
sinda duyarlilik gosterilmistir (Yapici, 2003). 1972'de “Biiylimenin Sinirlar1” adli
raporun Roma Kuliibii tarafindan yaymlanmasiyla baslayan stireg, “Siirdiiriilebi-
lirlik” kavraminin 1987de literatiire girmesi ile stirat kazanmustir (Hayta Bayazit,
2009). Strdiirtilebilirlik kavramu ilk kez 1987 yilinda yayinlanan Diinya Cevre ve
Gelisme Komisyonu Raporu: Ortak Gelecegimiz (Report of the World Commis-
sion on Environment and Development: Our Common Future) raporunda resmi
olarak tanimlanmistir. Norve¢ Bagbakani Gro Harlem Brundtland bagkanliginda
komisyonun toplanmas: sebebiyle bu rapor yaygin olarak Brundtland Raporu ola-
rak da bilinmektedir. Bu tanima gore stirdiirtilebilirlik; gelecek nesillerin kendi ih-
tiyaglarini kargilama yeteneginden 6diin vermeden giiniimiiziin ihtiyaglarini karsi-
lamasini saglamak icin gelismeyi siirdiiriilebilir kilma yetenegidir (WCED, 1987).
Bagka bir ifadeyle siirdiiriilebilirlik sinirli bir 6mrii olan insanin kendisinden sonra
gelecek insanlari diisiinerek yasamasi ve ihtiyaci olani kullandiktan sonra diinyay1
gelecege birakmasi olarak ifade edilebilir (Biiytikuslu, 2021).
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Karaman’a (2009) gore siirdiiriilebilir gelisme, gelecek nesilleri gozeten uzun
stireli bir distince geklidir. Stirdiiriilebilir gelisme, iginde yasadigimiz diinyanin
dogal kaynaklarinin sinirli olmasina ve ¢evreyle ilgili sistemin isleyisine dikkat ¢ek-
mektir. Benzer sekilde Dal ve Okur Ak¢ay’a (2021) gore siirdiiriilebilir gelismeden
kasit iyi bir diinya hayalidir. Stirdirilebilir gelisme “Diinyanin anlasiimasinin
yollarindan biri oldugu gibi, kiiresel problemler icin de ¢oziim yontemidir” (Sachs,
2019). Benzer sekilde Biytikuslu’ya (2021) gore stirdiiriilebilir gelisme diinyanin
yeni diizeninde var olabilmenin, ¢evre ve insanlik konularinda gelisme saglayabil-
menin, tam karsiligidir.

Stirdiriilebilir gelisme ayni zamanda farkli bilim dallari, alanlar, konular, ki-
siler ve roller arasindaki karmasik iligkilerin sistemli ve biitiinsel olarak anlasil-
masi gerekliligini vurgulamaktadir. Siirdiiriilebilirlik; yasamda stirdirilebilirlik,
tarimda stirdiiriilebilirlik, egitimde stirdiiriilebilirlik, mimaride stirdirilebilirlik
vb. seklinde egitim, endiistri, mimari ve politika gibi bircok arastirma alaninda
farkli yonlerden ele alinan bir kavramdir. Yildirin'a (2020) gore disiplinlerin uygu-
lama alanlar1 farkl olsa da siirdiiriilebilirlik konusunun gelecek nesiller distinii-
lerek sinirli kaynaklarin dikkatli kullanilmasi agisindan benzer olarak ele alindigt
soylenebilir.

Strdiriilebilirlik, genellikle ekonomi ve ¢evre baglamlarinda ele alinmaktadir
(Afacan ve Demirci Giiler, 2011). Fakat stirdiiriilebilirlik; ¢evre, ekoloji, tarim,
beslenme, dogal kaynaklar, temiz hava ve su, is yasami, teknoloji gibi ¢ok genis
bir disiplin yelpazesini biinyesinde barindiran bir kavramdir. Stirdiiriilebilir ge-
lisme diislincesi ¢evreyi koruma ve onunla uyum icinde yasama, dogal dengeyi
bozmama, insanin tabiattan aldigini gelecek nesiller icin yerine koyup daha ya-
sanilabilir bir diinya birakabilme &gretisini benimser (Yaman ve Aksoydan,
2021). Insanlarin sebep oldugu doga ve ¢evre bozulmasinin, yine insan sayesinde
diizeltilebileceginin anlagilmasiyla, bu amacin gergeklestirebilmesi i¢in gerekli bilgi,
tutum ve davraniglar1 kazandirmada yegane yol olarak gevre egitimi goriilmiistiir
(Ozdemir, 2007). Giderek énem kazanmaya baglayan siirdiiriilebilirlik diisiincesi,
stirdiiriilebilir gevre egitimi diisiincesine doniiserek baskin bir goriis halini almigtir
(Tanriverdi, 2009).

Lizbon stirecinde siirdiiriilebilir gelisim, toplumsal (sosyal) ve ekonomik ola-
rak ele alinirken Avrupa Konseyinin hazirladigi Goteborg raporunda (2001) gevre
faktorii de eklenmistir (Tanriverdi, 2009). Boylece siirdiiriilebilir gelismenin da-
yandig1 temel ti¢ boyut ortaya ¢ikmistir. Bunlar cevresel, ekonomik ve toplumsal
boyutlardir (Tozduman Yarali ve Didin, 2018). Yani siirdiiriilebilir bir yasam i¢in
cevresel, ekonomik, sosyal gelisme gereklidir (Biiyiikuslu, 2021). Glintimiizde ise
stirdiiriilebilir gelismenin, ekonomik, toplumsal ve ¢evresel olmak {izere ii¢ boyutu
olmas1 nedeniyle geleneksel ¢evre egitiminin yerini siirdiiriilebilir gelisme amagh
egitim yaklagimi almistir (Tozduman Yarali ve Didin, 2018). Bagka bir ifade ile stir-
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diirtilebilir egitim sadece cevre egitimine odaklanmayip, bir sistem degisikliginin
gerekliligini vurgulamaktadir.

Siirdiiriilebilirligin boyutlar: birbiriyle baglantili ve birbirini etkilenmektedir.
Bu ti¢ boyut birbirinden ayr1 diisiniilemez ve hi¢ birinden 6diin verilemez nite-
liktedir. Ekonomik etkinliklerin neden oldugu yikim; iklimi, suyu, dogal dongiiyi,
denizlerin ve topragin kimyasini derinden etkilemektedir. Iklim degisikliginin se-
bep oldugu dogal afetler de tiim diinyada ekonomiyi etkilemektedir. Kiiresel eko-
nomide yasanan degisimin biitiin toplumsal yapiyr derinden etkiledigi, degisime
zorladig1 ve toplumsal yapry: doniistiirdiigii tartismaya agik olmayacak kadar acik
bir gergekliktir (Bityiikuslu, 2021, s. 19-40).

Insan ve gevre siirekli olarak birbirini etkiler durumdadir. Ozellikle son iki
yuzyilda tip, tarim ve endiistri alanlarindaki gelismeler beraberinde bitytik bir niifus
artisini ve buna bagli olarak da cesitli ¢evre problemlerini glindeme getirmistir
(Tarakci Eren, Yilmaz ve Alpak, 2019). 19. yiizyilin baglarinda meydana gelen tek-
nolojik gelismeler tiretim ve tiiketim kiiltiiriinde bazi degisikliklere yol agmustir.
Seri iiretimle birlikte artan titketim anlayis1 dogal kaynaklarin dl¢iisiiz kullanil-
masina ve sonunda tiikenme tehdidiyle kars: karsiya kalinmasina sebep olmustur.
Meydana gelen gevresel problemler ve tahribatlar dogaya kars1 gorevlerimizi yeri-
ne getirmedigimizi gostermektedir (Yanilmaz ve Tavsan, 2021). Insan miidahalele-
rinden 6tiirti diinyamiz ve dogamiz her gegen giin bozulmaktadir. Cevre konusun-
da belki de en 6nemli husus insanin sebep oldugu iklim degisikligidir. Diinyanin
iklimi degismekte ve bu degisimin nedeni atmosferin 1smnmasidir. Son yillarda
diinyanin bir¢ok yerinde hem yazlar daha sicak ve kurak, hem de kislar daha sert
ve soguk gegmektedir. Diinyanin tamaminin yillik sicaklik ortalamasina bakildi-
ginda ise diinya her gegen yil biraz daha isinmaktadir (Yiicel ve Kurnaz, 2021).

Iklim degisikligi yasamsal siirdiiriilebilirlik agisindan ciddi bir 6neme sahiptir
¢iinkii insanlarin ve dogadaki diger tiim canlilarin saglikli olmasi ve ihtiyaci olan
temel gidaya ulagabilmesini dogrudan etkilemektedir (Goktas, Ozhanli ve Arslan,
2021). Insanin hava ve sudan sonra en énemli ihtiyaci besindir. Besin kaynaklarinin
siirdiiriilebilir olmasi i¢in iklim degisikliginin fazla olmamasi gerekmektedir. Iklim
¢ok hizli bir sekilde degismektedir. Yasam i¢in tehlikeli olan da ani degisikliklerdir.
Bu degisimdeki hiz problemi artik kriz halini almistir (Yiicel ve Kurnaz, 2021, s. 39-
42). Bu kriz kesinlikle kiireseldir yani gezegenin her bir parcasini etkilemektedir.
Kiiresel iklim krizinin siddet ve tehdidinden kagis yoktur. Ozellikle gelecek nesiller
acisindan risk 6l¢eginde en tepede iklim degisikligi yer almaktadir (Sachs, 2019, s.
359-360).

Kiresel iklim degisikliginin en 6nemli sebeplerinden biri karbon salinimidur.
Giiniimiizde insan kaynakli karbon salinimi senede yaklagik 11 milyar tondur. In-
san kaynakli etkinliklerin arasinda en bilyiik paya ise komiir, petrol ve dogalgaz
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gibi fosil yakitlarin kullanimi sahiptir (Yaman ve Aksoydan, 2021). Sera gazlarinin
(karbondioksit, azot oksit ve metan) artmasi iklim degisikligine ve diinyanin daha
sicak héle gelmesine ve yeni bir iklime siiriiklenmesine sebep olmaktadir. Degisen
iklim; gida arzini, dogayi ve canlilarin hayatini tehdit etmektedir. Dogal afetlerin,
sellerin, firtinalarin ve okyanus seviyelerinin yiikselmesinin hayati alt tist edecek
tehdit ve riskleri beraberinde getirecegi bilinmelidir (Biiytikuslu, 2021, s. 119-120).

Kiiresel iklim degisikligi ve ekolojik dengenin bozulmasiyla birlikte diinya canl
tiirlerinin azalmasi problemiyle de kars1 karsiya kalmaktadir. Canli hayatini tehdit
eden en kritik tehlikelerden biri olan tiirlerin azalmasi; dogal dengenin bozulmasi-
na, yiyecek zincirleri basta olmak tizere tiim sistemin biiyiik zarar gérmesine sebep
olmaktadir. Bagka bir ifade ile insan miidahaleleriyle doganin dengesi bozulmak-
tadir ve bu bozulma da tiim ekosisteme zarar vermektedir (Yiicel ve Kurnaz, 2021,
5. 24-25).

Insan dogay1 kontrolii altinda tutuyor gibi gériinse de dogayla girilen her
savagta kaybedenin insan oldugu, iilkeleri ekonomik olarak sinirlamalara
ve siirdiiriilebilir ekonomiye zorladigi goriilmistiir (Koybast $emin, 2022).
Yeryiiziiniin kaynaklarinin hor kullanilmasiyla ortaya ¢ikan gevresel bozulmalar
ve bu bozulmalarin ortaya ¢ikardig: kiiresel felaketler; tilkelerin tek amacinin
ekonomik olarak gelismek ve kalkinmak olmamasi gerektigini, ekonomik olarak
gelisirken ve kalkinirken ayni zamanda ekonomiyi siirdiiriilebilir kilmak i¢in dogal
kaynak dengesini korumak gerektigini ortaya koymustur (Kusat, 2013). Yiicel'in
(2003) istenilen surdiriilebilir kalkinma ve ekonomik etkinliklerin birlikte nasil
devam ettirilebilecegi {izerine bazi ¢ikarim ve 6nermeleri s6yledir: ¢evre bilincinin
kazandirilabilecegi yeni bir egitim sistemi diizenlenmelidir, gevresel kaynaklara en
az zarar verilebilecek yeni tiretim ve tiiketim teknolojileri gelistirilmelidir, biitiin
tilkeler ortak hareket etmelidir, insanlarin tiiketim egilimleri degistirilmelidir.

Sadece ekonomik ve ¢evresel gelismelerle degil ayn1 zamanda sosyal gelismeler
ve degisimlerle de ilgili bir konu olan siirdiiriilebilirligin toplumsal (sosyal) bo-
yutunun da incelenmesi gerekmektedir. Stirdiiriilebilir gelismenin sosyal boyutu
toplumun tiim iiyelerinin temel ihtiyaglarinin karsilanmasina vurgu yapar (Bilgili,
2017). Burada diinya iizerindeki belli basl iilkelerde yasayan insanlara degil tiim
insanlarin ihtiyaglarina esit yaklagim sz konusudur. Insan merkezli ve sosyal kap-
sayicilig yiiksek bir sosyal gelisme modelinde toplum icinde ¢esitlilik ve gesitlilige
sayg1 gereklidir. Farkl kiiltiirler toplumsal zenginliktir (Biiytikuslu, 2021, s. 1-10).

Kiiresel bir sorun olan yani tim diinyayu ilgilendiren siirdiiriilebilir bir yagami
engelleyen sebeplerin basinda ekonomik sebepler gelmekte ve bu durum sosyal
stirdiirtilebilirlik baglaminda da bir takim sorunlara yol agmaktadir. Siirdiiriilebi-
lir yasam konusunda toplum bilincinin yetersizligi, yasam standardini ekonomiyle
yiikseltme ¢abalari, rekabetgi egitim ve kariyer hayati, toplumsal diizendeki esitsiz-
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likler gibi konular siirdiirillemez yasama gotiiren yollar haline gelmistir (Kybast
Semin, 2022). Goriildigii gibi ekonomik siirdiiriilebilirlik, toplumsal siirdiiriilebi-
lirligi birince dereceden etkilemektedir.

Herkes icin egitim, herkes i¢in saglik siirdiirtilebilirlik diisiincesi icin gok
onemlidir (Biiytikuslu, 2021). Her bireye esit egitim stirdiiriilebilirlik kavrami i¢in-
dedir (Yaman ve Aksoydan, 2021). Marima (2021) gore de egitim hakkinin sosyal
bir hak oldugunun, bu hakkin esitlik¢i bir toplumsal alan ve buna bagli kamusal
kaynak kullanimiyla saglanabileceginin kabul edilmesi egitimin sorunlarinin ¢6-
ziimiiniin baglangi¢ noktas: olabilir. Egitim, siirdiiriilebilir gelismenin gerceklesti-
rilmesinde lokomotif bir gérev iistlenir (Parlaktuna ve Oztiirk, 2021). Yani kaliteli
egitim stirdiritlebilir gelisimin saglanmasinda en temel ve etkin roldiir. Stirdiirii-
lebilir gelisim hedefleri gostermektedir ki cocuklar ve genglerin nitelikli bir egitim
almamas1 durumunda biiyiime ger¢eklesmeyecektir (Cinel, 2021). Tiim bu neden-
lerden dolay: siirdiiriilebilir gelisimin sosyal boyutunun altindaki en 6nemli bas-
liklardan birisi “stirdiirtilebilir egitim™dir.

21. ylizyildan baglayarak biitiin diinya iilkeleri, nasil bir diinya istiyoruz soru-
sundan yola ¢ikarak, simdiki neslin ve gelecek nesillerin refahini teminat altina
alabilecek siirdiiriilebilir gelisme goésteren toplumlar kurmak amaciyla hareket et-
meye baglamislardir. Boylece siirdiiriilebilir gelisme, yiizy1limizin anahtar kavram-
larindan biri olmustur. Siirdiriilebilirlik ilk baslarda ekonomi alaninda sonralar1
ekoloji, sosyoloji, yonetim vb. konularda simdilerde ise egitimde artarak 6nem ka-
zanmaktadir (Oztiirk, 2017).

Ulusal ve uluslararasi alan yazin tarandiginda “Stirdiirtilebilirlik” konulu ¢ok
saylda aragtirma olmakla beraber, bu ¢alismalarda ¢ogunlukla ekonomide stirdii-
riilebilirlik konu edinmistir. Afacan ve Demirci Giiler’in (2011) yaptig1 arastirma-
ya gore de siirdiiriilebilirlik konulu ¢alismalarda stirdiirtilebilirlik daha ¢ok ¢evre
ve ekonomi baglaminda ele alinmistir. Bu ¢alisma yapilmis olan siirdiiriilebilir egi-
tim konulu ¢aligmalardan diistinceler ve degerler baglaminda, bakis acisi olarak bir
biling ve farkindalik ortaya koyacak bir egitimi islemesi bakimindan farklilasmak-
tadir. Benzer calismalar uluslararasi ¢apta olmakla birlikte ulusal ¢apta oldukea az
sayidadir. Arastirma siirdiiriilebilir egitime yonelik ortadgretim 6grencilerinin dii-
slince, ilgi ve egilimlerini goriisme ve ¢esitli igeriklerle (fotograf, resim, karikatiir,
siir, kisa film ve animasyonlar) tespit ederek 6grencilerin ilgi ve duyumsamalarini
gelistirdigi icin benzerlerinden farklilagmaktadir.

Bu ¢alisma ile diinyamiz ve gelecegimiz i¢in hayati 6neme sahip olan siirdii-
rilebilirlik ve siirdiiriilebilir egitim kavramlarina dikkat ¢ekilmek istenmektedir.
Uygulamaya doniik olarak neler yapilabilir sorusunu diigiindiirecek ve elestirel bir
bakis acis1 gelistirmeyi saglayacak icerikler kullanilmaktadir. Bu aragtirma sade-
ce ¢evre boyutu ile ilgili bilgileri aktarmaktan ziyade toplumsal gelismelere ve bu
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gelismelerin diinyaya olan etkisine yonelik bilingli ve duyarli olmay: saglayacak
bir egitim yasantisi tizerine dikkat cekmeyi amaglamaktadir. Ayni zamanda bu ¢a-
lisma kiiresel bir sorun olan strdiiriilemezlige kars1 hem ulusal hem uluslararasi
bir egitim paradigmasi gelistirilebilmesi i¢in bir ipucu yakalama sansi verebilecek
ve bu alandaki bir boglugu kapatabilecektir. Tiim diinyanin egitimini bu baglamda
degistirmesi ve gelistirmesi gerektigi icin arastirma 6nem arz etmektedir.

Bu aragtirmanin amaci ortadgretim 6grencilerine yonelik stirdiiriilebilir egiti-
min boyutlarini iceren bir program hazirlamak ve bu programin etkililigini tespit
etmektir. Programin etkililigi klasik sorular yerine ¢esitli igerikler (fotograf, resim,
karikatiir, siir, kisa film ve animasyonlardan olugan) kullanilarak belirlenmeye
calistlmistir. Ciinkd bu ¢agin egitim paradigmasy; yaraticy, inovatif, sorgulayan,
sorun ¢ozebilen, hayal kurabilen, entelektiiel donanima sahip, dijital becerilere ha-
kim, 6zgtir ruhlu gengler yetistirmektir. Béylece ¢ocuklarimiz gelecegin diinyasina
hazir hale gelebilecektir (Biiytikuslu, 2021). Bu amacgla gelistirilen programin siir-
diiriilebilir egitime yonelik ve stirdiiriilebilir egitimin alt boyutlarini iceren ¢esitli
ieriklerle etkililigini belirlemek ve bu programin katilimcilarda hangi duygu ve
ditsiinceleri uyandirdigini tespit etmek, katilimcilarin goriislerini ortaya koymak
hedeflenmistir.

Siirdiiriilebilir egitime yonelik gelistirilen ve ortadgretim 6grencilerine uygula-
nan programin etkililiini belirlemeye y6nelik olan bu aragtirmanin problem ciim-
lesi ve alt problemleri su sekildedir:

Ogrencilerin uygulanan program igerigiyle ilgili goriisleri nelerdir?

1. Program kapsaminda yer alan siirdiiriilebilir egitime yonelik fotograflara,
resimlere ve karikatiirlere iliskin 6grencilerin goriisleri nelerdir?

2. Program kapsaminda yer alan siirdiiriilebilir egitime yonelik siirlere ilis-
kin égrencilerin goriisleri nelerdir?

3. Program kapsaminda yer alan siirdiiriilebilir egitime yonelik animasyon-
lar ve kisa filmlere iligkin 6grencilerin goriisleri nelerdir?
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YONTEM

Arastirma Modeli

Bu arastirma nitel aragtirma desenlerinden “Durum Caligmasi” olarak ta-
sarlanmistir. Yildirim ve Simseke (2018) gore durum ¢alismasmin amact belli
bir durumla ilgili sonuglar1 ortaya koymaktir. Burada duruma iligkin etkenler
biitiinciil olarak arastirilir. flgili durumun ortamu, bireyleri, siirecleri ve olaylar1
nasil etkiledigi ve bu etkenlerden nasil etkilendigi tizerine odaklanilir. Arastirma-
da stirdiirtilebilir egitimin boyutlarini (¢evreye duyarlik, biitiine katk: bilinci, etik
degerler ve paylagimcilik) igeren hazirlanan ve uygulanan programin amacina hiz-
met edip etmedigi tespit edilmek istenmektedir. Bu sebeple aragtirma; durum c¢a-
ligmast tiirlerinden “Program Yiirtitme Durum Calismas: (Program Implementa-
tion Case Studies)™dir. Aytaglr'ya (2012) gore program yiirtitme durum c¢aligmalari,
uygulamanin amacma uyup uymadigini anlamaya yardimei olarak uygulamadaki
sorunlar hakkinda kaygilar oldugunda daha yararldir.

Calisma Grubu

Aragtirmacilar tarafindan uygun goriilen giivenilir ve saglikli veriler toplaya-
bilmek amaciyla ders yiiklerinin miisait olmasi, tiniversite sinav stresinden uzak
olmalari, uygulamalar i¢cin zamanlarinin uygun olmasi gibi nedenlerle ve okul
yoneticilerinin goriisleri dogrultusunda caligma grubu olarak 9. sinif 6grencileri
belirlenmistir.

Caligma grubu belirlenirken “Amagh (Amagsal) Ornekleme” tiirlerinden “Ol-
¢lit Ornekleme” yontemi kullanilmustir. Bityiikoztiirk, Kilig Cakmak, Akgiin, Ka-
radeniz ve Demirele (2020) gore “Amagl (Amagsal) Ornekleme”; belli &lgiitleri
saglayan veya belli nitelikleri barindiran bir veya daha ¢ok 6zel durumla calisil-
mak istenildiginde tercih edilir. Segkisiz olmayan, aragtirmanin amacina gore veri
acisindan zengin durumlar secilerek derinlemesine aragtirma yapilmasina olanak
verir. “Ol¢iit Ornekleme” ise énceden belirlenmis bir takim 6l¢iitleri karsilayan
durumlarla caligilmasidir. Arastirmaci tarafindan belirlenen nitelikleri tasiyan
durumlar 6rneklem ol¢iitii olarak kullanilir (Yildirim ve Simsek, 2018). Caligma
grubu belirlenirken aragtirmacilar tarafindan goz 6niinde bulundurulan 6l¢iitler;
9. Sinif 6grencisi olmak, hazirlanan ve uygulanan bes haftalik egitim programin
tamamuina katilmis olmak ve goniilli olmaktir. Bu yontemle belirlenen 30 katilimci
aragtirmanin ¢alisma grubunu olusturmaktadir. Aragtirma cercevesinde goriigme
verileri Sivas merkezde yer alan {i¢ ortadgretim kurumunda 6grenim gormekte
olan, bu ti¢ okulun ikiger farkli subesinden 5er 6grenci olmak tizere toplamda 30
ogrenciden elde edilmistir. Katilimcilara iliskin demografik veriler Tablo 1'de su-
nulmustur.
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Tablo 1. Katilimcilara Iliskin Demografik Veriler

Katilimcilar Cinsiyet Suuf Okul Tiird

K1 Kiz 9 Anadolu Lisesi

K2 Kiz 9 Anadolu Lisesi

K3 Erkek 9 Anadolu Lisesi

K4 Erkek 9 Anadolu Lisesi

K5 Erkek 9 Anadolu Lisesi

K6 Kiz 9 Anadolu Lisesi

K7 Erkek 9 Anadolu Lisesi

K8 Erkek 9 Anadolu Lisesi

K9 Erkek 9 Anadolu Lisesi

K10 Kiz 9 Anadolu Lisesi

K11 Erkek 9 Anadolu Lisesi

K12 Erkek 9 Anadolu Lisesi

K13 Erkek 9 Anadolu Lisesi

K14 Kiz 9 Anadolu Lisesi

K15 Erkek 9 Anadolu Lisesi

K16 Kiz 9 Anadolu Lisesi

K17 Kiz 9 Anadolu Lisesi

K18 Kiz 9 Anadolu Lisesi

K19 Kiz 9 Anadolu Lisesi

K20 Kiz 9 Anadolu Lisesi

K21 Kiz 9 Anadolu Imam Hatip Lisesi
K22 Kiz 9 Anadolu Imam Hatip Lisesi
K23 Kiz 9 Anadolu Imam Hatip Lisesi
K24 Kiz 9 Anadolu Imam Hatip Lisesi
K25 Kiz 9 Anadolu imam Hatip Lisesi
K26 Kiz 9 Anadolu Imam Hatip Lisesi
K27 Kiz 9 Anadolu Imam Hatip Lisesi
K28 Kiz 9 Anadolu Imam Hatip Lisesi
K29 Kiz 9 Anadolu Imam Hatip Lisesi
K30 Kiz 9 Anadolu Imam Hatip Lisesi

Tablo 1 incelendiginde katilimcilarin tamami 9. sinif 6grencileridir. Katilimci-
larin 10’u erkek, 20%si ise kiz 6grencidir. Egitim gordiikleri okul tiiriine gore ise 10
ogrenci Anadolu Imam Hatip Lisesinde, kalan 20 égrenci Anadolu Lisesinde 6g-
renim gormektedir. Katilimeilar K1, K2, K3, K4, K5... K30 seklinde kodlanmistir.
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Veri Toplama Araclari

Veri toplama araci olarak demografik bilgi formu ve égrencilerin uygulanan
program igerikleriyle ilgili goriislerini belirlemek amaciyla gelistirilen sorulardan
olusan yar1 yapilandirilmig gortisme formu kullanilmistir. Hazirlanan yar1 yapi-
landirilmis goriisme formu, katilimcilarin uygulanan program igerikleriyle ilgili
gorislerini belirlemek amacina yonelik arastirmaci ve uzmanlar tarafindan gelis-
tirilen sorular1 igermektedir. Programun etkililigi katilimcilara gosterilen gorseller,
okutulan siirler ve izletilen videolar ile ilgili duygu ve diisiinceleri sorularak 6lgiil-
meye ¢alisiimigtir.

Aragtirmada kullanilan yar1 yapilandirilmis gortisme sorularinin hazirlanmasi
agamasinda Egitim Bilimlerinde uzman bir 6gretim gorevlisinin goriisleri dog-
rultusunda ilgili konunun kapsam uygunlugu degerlendirilmistir. Sonrasinda ise
sorularin 6grenciler tarafindan anlasilirligi konusunda bir Tiirk¢e 6gretmeninin
tikirleri alinarak sorulara son sekli verilmistir.

GOriisme Sireci

Olusturulan program her hafta stirdiiriilebilir egitimin bir alt boyutunu ge-
listirmeye yo6nelik olarak hazirlanmis ve toplamda bes hafta olarak, 30 6grenciye
aragtirmacilar tarafindan uygulanmistir. Stirdiiriilebilir egitimin boyutlarina iliskin
bilgiler aktif 6grenci katilimini saglayacak sekilde tartisma, sorgulatma, yaratici ve
elestirel disinmelerine imkén veren etkinliklerle tamamlanmistir. Katilimcilara
fikirlerini 6zgiirce belirtebilecekleri uygun ortam saglanmistir. Goriismeler ders
bitiminden sonra kiitiiphanede yiiriitillmistiir. Her goriigme ortalama olarak bir
ders saati yani 40 dakika stirmiistiir. Katilhimcilarin kendini rahat ve 6zgiir hissede-
bilmesi, goriiglerini baski altinda hissetmeden séyleyebilmeleri ve bagka goriisler-
den etkilenmemeleri i¢in aragtirmacilar tarafindan gériismeler tek tek yapilmistir.

Verilerin Analizi

Yar1 yapilandirilmis goriisme sorulariyla elde edilen nitel veriler icerik anali-
zi yontemi ile ¢6ztimlenmistir. Bliylikoztiirk vd. (2020) icerik analizi yontemini
genellikle goriigmeler, dokiiman, metin ve evrak gibi igeriklerin biitiinsel olarak
sistemli ve amaca uygun analizi olarak tanimlamistir. Arastirmada icerik analizi
yapilirken gériismelerdeki hicbir yanitin agikta kalmayacak sekilde temalarla es-
lestirilmesi agamasinda Egitim Bilimleri alaninda uzman bir 6gretim gérevlisinin
goriiglerine bagvurulmugtur. Igerik analizinde dért asamali siireg takip edilmistir.
Yildirim ve §imgeke (2018) gore bu asamalar sirasiyla;

1. Verilerin kodlanmas: (veriler arasinda yer alan bir kelime veya ctimle gibi
anlamli boliimlere isim verilmesi siireci),
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2.

3.
4.

Temalarin (kategorilerin) bulunmasi (kavramlarin incelenmesi sonucun-
da birbiriyle olan iliskilerin daha genel st bir baslikta olarak toplanmasz),

Kodlarin ve temalarin diizenlenmesi,

Bulgularin tanimlanmasi ve yorumlanmasidur.

Gecerlik, GUvenirlik ve Etik

Aragtirmada kullanilan yar1 yapilandirilmis gértisme sorularinin hazirlanmasi
agamasinda gecerlilik ve gitvenirligini saglamak amaciyla inandiricilik, aktarilabi-
lirlik, teyit edilebilirlik ve tutarlilik ilkelerine yonelik olarak;

Inandiricilik konusunda aragtirmaci aragtirmanin amacini, nasil yiiriitiile-
cegini 6grencilere aktarmistir. Katilimcilarin yari yapilandirilmig goriisme
sorularma verdikleri yanitlar metne donistiiriilmistiir. Metindeki ifade-
lerin s6ylemek istedikleri goriisleri olup olmadig: katilimcilara dogrulat-
tirilmastar.

Aktarilabilirligin miimkiin kilinmas i¢in arastirmanin amaci, siireci, veri
toplama araglari, yontemi, bulgular: agik bir sekilde sunulmustur.

Teyit edilebilirlik amaciyla ulasilan sonuglara 6rnek olacak dogrudan alin-
tilar sunulmustur. Ham veriler gerektiginde tekrar incelenmek tizere sakli
tutulmaktadir.

Tutarliligin saglanmasi amaciyla; her bir katilimcinin goriislerinin kendi
arasindaki bagdasimina dikkat edilmistir. Tutarli olmadig diisiiniilen go-
riglerin dogrulatilmas: i¢in katilimcilara sormak tizere ek sonda sorular
gelistirilmistir. Ayrica tema ve kategoriler arasindaki tutarlilik uzman go-
riigii alinarak diizenlenmistir.

Veri toplama siirecinde her tiirlii etik ilke g6z 6ntinde bulundurulmus ve siireg
boyunca bu ilkelere bagl kalinmistir. Ogrenciler arastirmaya tamamen goniilliilitk
esasina gore katilim gostermistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi Cumbhuriyet Universitesi Bilimsel
Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler Kurulu

Etik Degerlendirme Kararinin Tarihi: 27.10.2021
Etik Degerlendirme Belgesi Say1 Numarasi: E-60263016-050.06.04-91549
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BULGULAR

Katilimcilara siirdiiriilebilir gelisme, stirdiiriilebilir gelismenin boyutlari, stir-
diiriilebilir egitim ve siirdiiriilebilir egitimin boyutlar1 temali gorseller (resim, fo-
tograf, karikatiir vb.) gosterilmis, siirler okutulmus ve videolar (animasyon, kisa
film) izletilmigtir. Katilmcilardan istedikleri gorseli, siiri ve videoyu se¢meleri is-
tenmis ve sectikleri igerikler ile ilgili duygu ve diisiinceleri sorulmus, degistirmek,
eklemek ya da ¢ikarmak istedikleri seyler varsa ifade etmeleri istenmistir.

Gorilisme esnasinda sorulan her bir soru bir tema olarak kabul edilmistir. Buna
gore olugan temalar su sekildedir: a) Uzerinde yorum yapmak, degerlendirmek
istedikleri gorsele (resim, fotograf, karikatiir vb.) yonelik duygu ve diisiinceleri b)
Inceledikleri gorselde degistirmek, eklemek ya da ¢ikarmak istedikleri seylere ilis-
kin goriisleri c) Uzerinde yorum yapmak, degerlendirmek istedikleri siire yonelik
duygu ve diistinceleri d) Okuduklar: siirde degistirmek, eklemek ya da ¢ikarmak
istedikleri seylere iliskin goriisleri e) Uzerinde yorum yapmak, degerlendirmek
istedikleri videoya (animasyon, kisa film) yonelik duygu ve diisiinceleri f) Izle-
dikleri videoda degistirmek, eklemek ya da ¢ikarmak istedikleri seylere iliskin
goriisleri.

Katilimcilarin iizerinde yorum yapmak, degerlendirmek istedikleri gorsele
(resim, fotograf, karikatiir vb.) yonelik duygu ve diisiinceleri

Katilimcilara 38 adet siirdiiriilebilir gelisme ve siirdiirtilebilir egitime iliskin
gorsel gosterilmis ve hangi gorsel iizerinde konusmak istedikleri sorulmustur. Ka-
tilimcilarin hangi gorselleri sectikleri en ¢ok secilenden en az segilene dogru Tablo
2'de sunuldugu gibidir. Kullanilan gorsellere kolay erisim saglanmasi amaciyla kare
kodlar ve linkler olusturularak kaynaklar kisminda sunulmustur.

Tablo 2. Katilimcilarin Gérsel Segimleri

Segilen Gorsel Numarast f
5 5 (K13, K16, K21, K29, K30)
23 3 (K17, K26, K27)
1 2 (K5, K9)
2 2 (K14, K25)
30 2 (K1, K24)
4 1(K2)
1 (K18)
8 1 (K22)
10 1 (K4)
11 1 (K10)
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12
16
17
20
22
26
27
34
36
37
38

1 (K19)
1 (K6)

1 (K20)
1 (K3)

1 (K28)
1 (K8)
1(K12
1 (K11
1(K15
1(K23
1 (K7)

)
)
)
)

Tablo 2 incelendiginde 5 numarali gorselin (f:5) frekansinin en fazla oldugu go-
rilmektedir. Bu gorselde kitabi kanat yaparak u¢an bir ¢ocuk bulunmaktadir. 5 nu-
marali gorselden sonra frekansi en fazla olanlar: 22 (£:3), 1 (£:2), 2 (£:2) ve 30 (f:2) nu-
marali gorsellerdir. 22 numarali gérselde agaci kesen kisinin boynundaki ipin kestigi
agaca bagli oldugu tasvir edilmistir. 1 numarali gorselde agacin yaris yesil yaprakli-
dir ve altinda kitap okuyan biri oturmaktadir, agacin diger yarisi ise kurumustur al-
tinda oturan kisi sigara icmektedir. 2 numarali gorselde cocuga kitaplarca bilgi yut-
turuldugu ve simavda yuttuklarini kagida bosaltmas: tasvir edilmistir. 30 numaral
gorselde ise 6gretmen ¢ocuklarin kafalarimin i¢ine kitap sayfalarini doldurmaktadar.

Katilimeilarin segtikleri gorsele yonelik hissettikleri duygular Tablo 3’te sunulmustur.

Tablo 3. Katilumcilarin Segtikleri Gorsele Kars: Hissettikleri Duygular

Kategoriler Kodlar f
Mutluluk 6 (K5, K6, K18, K19, K25, K29)
Umut 3 (K12, K21, K30)
Ozgiirlitk 3 (K13, K16, K29)
Olumlu Duygular
Huzur 1 (K6)
Sevgi 1(K22)
Ozgiiven 1 (K29)
Uziintii 12 (K1, K2, K3, K7, K8, K9, K14, K15, K20,
K23, K24, K26)
Umutsuzluk 2 (K27, K8)
Olumsuz Duygular Sinirlilik/Ofke 2 (K1, K4)
Hirs 1 (K11)
Baski 1(K17)
Bencillik 1 (K28)
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Verilen cevaplarin birden fazla kod icerdigi g6z 6niinde bulundurularak Tablo
3 incelendiginde goriislerin olumlu duygular (f:15) ve olumsuz duygular (£:19) ola-
rak iki kategoriye ayrildig1 goriilmektedir. Olumlu duygular kategorisinde en fazla
frekansa sahip olan mutluluk (f:6) yanitidir. Bu yaniti umut (f:3) ve 6zgtirlik (f:3)
takip etmektedir. Ornek katilimc1 goriisleri soyledir:

K5: “Resimde bilgili ve bilgisiz olan insanlar karsilastiriliyor bence. Kitap oku-
yamn beyni ¢ok dolu digerinin ise bos yani agacin yaprak dolu dallar: bilgili olmay:
bos dallar: ise bilgisizligi anlatiyor. Resim beni mutlu hissettirdi ¢iinkii ben de kitap
okuyorum.”

K13: “Gorselde kitaptan kanatlari olan bir kiz vards. Hissettigim ise kitaplarin bir
kus gibi ozgiirliige dogru gotiiren bir isaret olmasi. Kitaplar hayal diinyamizda bizi
yolculuga ¢ikartir”

K19: “Okumak her yonden faydalidir. Resimde kitap selale seklinde gosterilmis ve
kitabin etrafi yesillik ve ayni zamanda kitabin etrafinda yerlesim yerleri var. Fakat ki-
tabin arkasi kuru ve yesermemis, susuz topraklar olarak gosterilmis. Kitaplar gercek
hayatta da insanin kendini gormesini, hatasini fark etmesini, hayal etmesini, empati
kurmasini 6gretir. Bu sebeple resme bakinca mutlu oldugumu hissettim.”

K21: “Umutlu hissettim. Aslinda anladigim sey insanlarin okuduklar: kitaplarin
onlara hayal kurduruyor olmasi ve istedikleri seyleri diisiinebilmelerini sagliyor ol-
masi. Zaten kitap okumayi ¢ok severim. Kitaplar bize yasamadigimiz seyleri hayal
ettiriyor.”

K29: “Buna benzer bir fotograf daha once gormiistiim. Ben de kiz kardesime alis-
kanlik kazansin diye hep kitap alirim. Kitap okumay: ¢cok severim. Ben kitap okuyan
insanlarim okumayan insanlara gore hayal giiglerinin daha genis oldugunu diistinii-
yorum. Kitap okumak ¢ok giizel bir aktivite gorseldeki kitaplariyla gokyiiziinde ucan
cocuklarm mutlu, ozgiir ve Ozgiivenli olduklarim diisiiniiyorum. Onlar icin engel
olabilecek higbir sey yok.”

Olumsuz duygular kategorisinde en fazla frekansa sahip olan yanit tiziintii
(f:12) olmugtur. Bu yaniti umutsuzluk (f:2) ve sinirlilik/6fke (f:2) takip etmektedir.
Ornek katilimcr goriisleri soyledir:

K1: “Bu resimde ogrencilere hepsi ayniyms gibi egitim veren bir 0gretmen gorii-
yorum bu hem beni iiziiyor hem de sinirlendiriyor. Boyle olmamas: gerektigini dii-
siiniiyorum.”

K2: “lik baktigimda dalgali ve aslinda hos goriinen bir deniz gordiim. Fakat fo-
tografi inceleyince ashinda deniz kirliligi mesajini verdigini gordiim. Plastik poset bir
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eldivenle denize verilen zarari ve o eldivenin icinde hapsolmus kiigiik bir baligin ya-
saminmin tehlikede oldugunu anladim. Uziicii bir fotograf”

K11: “Ben ¢ok hirsh biri oldugum icin bu resim tam olarak beni anlatiyor diyebi-
lirim. O ¢ekirdekleri koyan ¢ocukta kendimi gordiim. Cocuk fazla hirs yapmus gibime
geldi. Fazla hirs da iyi olmadigi igin o ¢ocuk iizerinden ibretlik bir sey anlatmasin
beklerdim.”

K17: “Oncelikle farkindalik yaratmak icin giizel bir resim. Bence bu resimde
insanlar: segim yaptirmaya zorluyorlar. Basarili olmak zorundasin baskist var.
Resme bakinca bu baskiyr hissettim.”

K24: “Bence olduk¢a hakli bir gorsel. Amaglanan sey yanhs. Gorsel bana ¢ok ta-
mdik geldi. Bilgilerin bir top gibi kullanildigi, tek amacin topu fileden iceri sokmak
oldugu, bilgilerin ise yarayip yaramadigimin onemli olmadigr bir sitemi anlatiyor.
Bence bu gorsel diisiinmenin bilgi kadar 6nemli olmadigini diisiinenlerin oldugunun
anlatildigy iiziicii bir gorseldir”

Katilimcilarin inceledikleri gorselde degistirmek, eklemek ya da ¢ikarmak
istedikleri seylere iliskin goriisleri

Katilimcilarin Inceledikleri Gorselle Tlgili
Goriisleri

m Degistirmek Isteyenler  m Eklemek Isteyenler
u Cikarmak [steyenler Ay Kalmasini Isteyenler

20%
3%

Sekil 1. Katilimcilarin Gérselle Ilgili Goriigleri

Sekil 1'de goruldugi gibi katithmcilarin “incelediginiz gorselde degistirmek,
eklemek ya da ¢ikarmak istediginiz seyler var m1?” sorusuna verdikleri yanitlar: in-
celedikleri gorseli degistirmek isteyenler (f:14), inceledigi gorsele ekleme yapmak
isteyenler (f:9), inceledigi gorselden ¢ikarma yapmak isteyenler (f:1) ve inceledik-
leri gorselin ayn1 kalmasini isteyenler (f:6) seklindedir.
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Inceledikleri gorseli degistirmek isteyenlerin 6rnek goriisleri soyledir:

K7: “Plastigi kesip kaplumbagay: kurtarmak istiyorum. Resmi bu sekilde degis-
tirmek istiyorum.”

K10: “Resimdeki herkes ayni diisiiniip aym davrandigi icin hepsinin semsiyesi
siyah, bu adam ise herkesten farkli diisiiniip davranmaktadir bu sebeple onun sem-
siyesi renkli olabilir.

K14: “Bu gorsel tam olarak bizim yasadigimiz durum ashnda. Uziicii. Bilgiler
bize veriliyor, stnavda soruluyor, iyi puan alirsak basarili oluyoruz, tebrik ediliyoruz.
Evet, biz bilgiye aciz ama sinav kaygist agir basiyor. 1 yil ¢alisip 2.5 saatlik bir sinav-
da tiim ¢calismamizi gosterebilmemiz imkansiz. Egitim tamamen akademik agirlikli
olmamal. Egitim daha eglenceli olabilir. Okul hayatimiz bir dongii gibi. Calis, sinav-
lara gir, stmif atla. Bu dongii degismeli ve farkli etkinlikler de olmalidir”

Inceledikleri gorsele ekleme yapmak isteyenlerin 6rnek goriisleri soyledir:

K24: “Bence sorgulama yapmas: ogretilmeyen ve her seyi ayni sekilde diisiinmeye
zorlanan kimse resimdeki ¢ocuklar gibi mutsuz olur. Bence daha fazla yirtik kitap
sayfasi olsa gercegi daha ¢ok yansitirdi”

K26: “Bu gorsele ¢ocuklarin fabrikaya girmeden énce hayal giiclerinin ve farkli
diistincelerinin oldugu diisiinme balonlar: seklinde eklenebilir”

K30: “Ben ayrica bu resme marti ya da kus ¢izerdim ve kusun kanatlarina da
kitap koyardim. Boylece gercek olaylar: bile farkli olarak yorumlamamizi saglards.
Ya da giines yerine yagmurlu ve kétii bir hava yapardim ve o kisiyi yine mutlu olarak
gizerdim. Kitap okumanin kara bulutlar: dagitacagini anlatmak isterdim.”

Inceledikleri gorselden gikarma yapmak isteyen katilimcinin goriisii soyledir:

K4: “Agaclar: kesen adami ¢ikarmak isterim ¢iinkii agaglar bizim oksijen kayna-
Simiz, onlart kesmek caniliktir”

Inceledikleri gorselde herhangi bir degisiklik yapmak istemeyen katilimcilarin
ornek goriisleri soyledir:

K5: “Resim gayet agik ve anlasilir vermek istedigi mesaji veriyor bu sebeple degis-
tirmek istedigim bir sey yok.”

K17: “Her sey giizel anlatilmis bir sey eklemeye veya ¢ikarmaya gerek yok.”

K19: “Resimde degistirmek istedigim bir sey yok.”
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Katihmcilarn iizerinde yorum yapmak, degerlendirmek istedikleri siire yo-
nelik duygu ve diisiinceleri

Katilimcilara dort adet siirdiiriilebilir gelisme temals siir verilmis ve hangi siir
izerinde konugmak istedikleri sorulmustur. Segilen siirlerin frekanslar: Tablo 4’te
gortilmektedir. Arastirmada kullanilan siirlere kolay erisim saglanmasi amaciyla
link olusturularak kaynaklar kisminda sunulmustur.

Tablo 4. Katilimcilarin Siir Segimleri

Segilen Siirin Numarasi f

3 11 (K1, K2, K3, K5, K9, K11, K15, K16, K17, K18, K28)

4 11 (K4, K6, K8, K10, K14, K20, K21, K22, K24, K29, K30)
2 8 (K7, K12, K13, K19, K23, K25, K26, K27)

1 0

Tablo 4 incelendiginde 3 ve 4 numaral: siirlerin (f:11) frekanslarinin en fazla
oldugu, 2 numarali siirin frekansinin 8 oldugu ve 1 numarali siirin ise frekansinin
0 oldugu goriilmektedir.

Katilimailarin segtikleri siirlere yonelik hissettikleri duygular Tablo 5te sunulmustur.

Tablo 5. Katilimcilarin Segtikleri Siire Yonelik Duygulari

Kategoriler Kodlar f

Mutluluk 13 (K4, K7, K8, K10, K12, K14, K19, K23,

K24, K25, K26, K29, K30)

Umut 8 (K1, K6, K9, K11, K16, K20, K21, K22)
Olumlu Duygular Huzur 4 (K12, K19, K24, K27)

Duyarlilik 3 (K2, K18, K28)

Birlik-Beraberlik 1(K12)

Sorumluluk 1 (K3)
Olumsuz Duygular Uziintii 6(K5, K13, K14, K15, K17, K30)

Verilen cevaplarin birden fazla kod igerdigi géz 6niinde bulundurularak Tab-
lo 5 incelendiginde katilimcilarin goriislerinin olumlu duygular (£:30) ve olumsuz
duygular (£:6) olarak iki kategoriye ayrildig1 goriilmektedir.

Olumlu duygular kategorisinde frekansi en fazla olan yanitin mutluluk (£:13)
oldugu goriilmektedir. Bu yanit1 umut (£:8) ve huzur (f:4) yanitlarinin frekanslari
takip etmektedir. Ornek katilimer goriisleri soyledir:

K3: “Okudugum siir diinyamizi korumamiz gerektigini ve canlilara sahip ¢ikip
onlar: diistinmemiz gerektigini diisiindiirdii. Sorumluluk duygusu hissettim.”
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K19: “Bu siirde herkesin mutlu oldugu bir yer diisiiniiliiyor gibi. Agaglar, riizgar,
gilines, ucurtmalar var. Ben de siiri okuyunca mutluluk ve huzur hissettim.”

K22: “Cocuklar tecriibesiz, diisiincelerini tam olarak oturtamamus kisiler olsalar
da bence bu onlari daha masum, tarafsiz ve adil yapar ama biiyiirken cevrelerinden
ogrendikleri gibi yasarlar, cocukluklarini kaybederler. Bir giinliigiine diinyay: ¢ocuk-
lara verirsek o dna kadar zor bir cocukluk gegirseler ve mutsuz olsalar da hepsi giile-
bilir ve diinyay: kendileri gibi temiz hale getirirler. Umut hissettim.”

K28: “Siir diinyanin korunmast icin yazilmis. Insanlara duyarli olunmasi icin
seslenilmis. Cogu insan bu sorunlara yiiz ceviriyor. Geri kalanlarin ise elinden bir
sey gelmiyor. Bir giin insanlarm pisman olacagini ama artik is isten gecmis olaca-
S diisiiniiyorum. Ormanlarin kurumus, riizgdrlarin artik esmedigi, yagmurlarin
yagmadig, iyi ve giizel olan her seyin diinyamizi terk ettigi zaman ¢ok ge¢ olacak.
Cocuklarin gelecegi caliniyor, savaslar oluyor, kavgalar oluyor. Sair sonradan pisman
olmayalim diye farkindalik yaratmak istemis. Duyarlilik hissettim.”

K29: “Okudugum siiri ok begendim ve mutluluk hissettim. Cocuklar gercekten
¢ok masumlar. Bir giinliigiine bile diinyay: ¢ocuklar yonetse ¢ok seyin degisecegine
inaniyorum. Biiyiiklerden bile daha yaratici olabiliyorlar. Su zamanlarda bence diin-
yamn ¢ocuklara ihtiyact var”

Katilimcilarin segtikleri siirlere yaptiklar: yorumlar incelendiginde doga sevgi-
sinin, ¢evre duyarliliginin, bilingli ve dogru davranislar sergileyen bir insan olma-
nin vb. 6nemine degindikleri goriilmektedir.

Katilimcilarin okuduklar: siirde degistirmek, eklemek ya da ¢ikarmak iste-
dikleri seylere iliskin goriisleri

Katilimcilarin Okuduklarn Siirle Ilgili
Goriisleri

m Eklemek Isteyenler m Ayni Kalmasiu [steyenler
¥ Degistirmek fsteyenler Cikarmak [steyenler

&

Sekil 2. Katihmcilarin Siirle llgili Goriisleri
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Sekil 2'de gorildiugi gibi katilmeilarin “okudugunuz siirde degistirmek, ek-
lemek ya da ¢ikarmak istediginiz seyler var mi1?” sorusuna verdikleri yanitlar:
okuduklari siire ekleme yapmak isteyenler (f:12), okuduklar: siirin ayni kalmasini
isteyenler (f:11) okuduklar: siiri degistirmek isteyenler (£:5), ve siirden bir seyler
¢ikarmak isteyenler (f:2) seklindedir.

Okuduklari siire ekleme yapmak isteyenlerin drnek goriisleri soyledir:

K8: “Siire bu dizeleri eklemek isterdim:
Diinyay1 ¢ocuklara verelim
Kiigiictik kalpleriyle isitsinlar

Verelim ki bitirsinler savagslari, kotiiliikleri”

K24: “Siire su dizeleri eklemek isterdim:
Diinyay: verelim ¢ocuklara bir giinliigiine hi¢ olmazsa
Onlar harcamazlar diinyay: kendi hevesleri ugruna

Diinyay: verelim ¢ocuklara hayat stirsiin mutlulukla”

K30: “Ben siire savasan ¢ocuklar: da eklerdim. Her seye sahip olan daha ¢ok
isteyen ¢ocuklart ve azicik seylerle yetinmeyi bilen yine de mutlu ve umutlu olan
cocuklari da eklerdim.”

Okuduklari giirin ayn1 kalmasini isteyenlerin 6rnek goriisleri soyledir:

K28: “Sair o kadar hakl ki degistirmek istedigim hicbir sey yok. Bizler de umarim
onun gibi duyarli oluruz, dogaya ve canhilara hicbir zaman zarar vermeyiz.”

K29: “Benim ekleyecegim bir sey yok yani siiri gercekten ¢cok begendim. Okudu-
gum en giizel siirlerden bir tanesi.”

Okuduklari siirde degisiklik yapmak isteyenlerin 6rnek goriisleri soyledir:

K2: “Katil bize koru Diinyay: dizesini Kalk, silkelen ve kendine gel insan koru
Diinyani olarak degistirmek isterdim.”

K25: “Siirde koy gibi bir yerden bahsedilmis bunlarin sehirlerde yasarken de
miimkiin olabilecegini diisiintiyorum. Mekdnin sehir olarak degismesini isterdim.”

K27: “Degistirmek istediklerim: Yurdun bir yeri degil her yerinin huzur ve nese
icinde olmasi. Herkese mutluluk dagitarak mutlu olmak. Bunlarin hayallerimizde
degil hayatimizda olmast.
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Okuduklari giirden bir seyler ¢ikarmak isteyenlerin goriisleri ise soyledir:

K5: “Riizgdr essin durmasin dizesi ¢ikartilmali. Her seyin fazlasi zarardir. Fazla
esen riizgdr da canlilar ve doga icin iyi olmaz.

K12: “Siirde ¢ikarmak istedigim yer “Haydi ¢ocuklar haydi salincaklari kurun”
dizesi. Ciinkii siirde dogal giizelliklerden bahsederken salincak kurup azicik da olsa
agaglara zarar vermeyelim.”

Katilimcilarin gorigleri incelendiginde bazi katilimcilarin okuyup degerlendir-
mek icin sectikleri siirlere kendilerinin dizeler ekledikleri goriilmektedir. Bu du-
rum var olani devam ettirebildiklerini ve kendilerini ifade etme yollarindan siiri
kullanabildiklerini gostermistir. Katilimcilarin analitik diistinme, yansitic1 diistin-
me ve donistimsel distinme gibi bircok farkli diigtinme yollarini ise kogtuklar: da
goriilmektedir. Yine bu ¢iktilar da gelistirilen program agisindan istendik durum-
lardandur.

Katilimcilarin tizerinde yorum yapmak, degerlendirmek istedikleri videoya
(animasyon, kisa film) y6nelik duygu ve diistinceleri

Katilimcilara 6 adet siirdiiriilebilir gelisme ve siirdiirtilebilir egitim temal: vi-
deo izletilmis ve hangi video tizerinde konusmak, yorum yapmak istedikleri sorul-
mustur. Katilimcilarin hangi videoyu segtikleri en ¢ok tercih edilen videodan bas-
layarak Tablo 6da sunuldugu gibidir. Kullanilan videolara kolay erisim saglanmasi
amaciyla linkler olusturularak kaynaklar kisminda sunulmustur.

Tablo 6. Katilimcilarin Video Se¢imleri

Segilen Videonun Numarasi f
1 9 (K2, K17, K18, K19, K20, K21, K25, K29, K30)
8 (K1, K6, K7, K9, K15, K24, K27, K28)
6 (K14, K16, K22, K23, K26, K30)
4 (K3, K5, K10)
3 (K4, K11, K13)
1 (K12)

A R W N

Tablo 6 incelendiginde frekansi en fazla olan videonun 1 numarali video (£:9)
oldugu gorilmektedir. Sonrasinda 2 numarali videonun (£:8), 5 numarali videonun
(f:6), 3 numaral1 videonun (f:4), 4 numaral1 videonun (f:3) ve 6 numarali videonun
(f:1) frekanslarin fazla oldugu goriilmektedir. Ayrica bir katihmcinin 1 numarali
ve 5 numarali videolar: birlikte yorumlamak istedigi goriilmektedir. Katilimcilarin
sectikleri videoya yonelik hissettikleri duygular Tablo 7'de sunulmustur.
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Tablo 7. Katilimcilarin Segtikleri Videoya Yonelik Duygular

Kategoriler Kodlar f
Ofke/Kizginlik 7 (K1, K4, K6, K7, K15, K16, K24)
Uziintii 5 (K10, K3, K5, K19, K29)
Baski 5 (K17, K22, K23, K26, K30)
Kayg1/Endise 4 (K12, K19, K24, K27)
Olumsuz Duygular
Stres/Sikint1 3 (K18, K20, K25)
Karamsarlik/Umutsuzluk 3 (K5, K8, K27)
Bikkinlik 1 (K14)
Sagkinlik 1(K12)
Seving 1 (K28)
Olumlu Duygular Duyarlilik 1(K3)
Sorumluluk 1(K9)

Verilen cevaplarin birden fazla kod igerdigi goz 6ntinde bulundurularak Tablo 7
incelendiginde katilime1 goriiglerinin olumsuz duygular (£:29) ve olumlu duygular
(£:3) olarak iki kategoriye ayrildig1 goriilmektedir. Olumsuz duygular kategorisin-
de en fazla frekansa sahip olan yanitin 6fke/kizginlik (f:7) oldugu gériilmektedir.
Bu yanit1 {iziintii (f:5) ve baski (f:5) takip etmektedir. Ornek katilimci goriisleri
soyledir:

K1: “Bu animasyonun vermek istedigi mesaj su bence: Insanlar kendi elleriyle
yaptigi seylerin sonucuna kendisi katlamr. Bu animasyonda kendi diinyamizi gor-
diim. Diinyann ilerde yasanmaz bir yer olacagim diistiniiyorum ve bu bende hem
kaygi hem de dfke uyandiriyor”

K2: “Cocuklar tizerinde boyle baskilar kurulmamali diye diisiiniiyorum. Her sey
planls, ayarl, kurgu seklinde olsa bile bir anlik stres, heyecan, korku gibi duygular
her seyi unutturabilir. Diisiinmek ve yorum yapabilmek ¢ok onemlidir. Stres hissettim
agirlikl olarak”

K5: “Eskiden biitiin meyveler, yiyecekler dogaldi. Hava kirliligi azdi. Giintimiizde
her sey yapay. Bizler temiz bir hava ve dogada yasayamiyoruz. Karamsarhk hissettim.”

K12: “Saskinhk hissettim geri doniistim olmadigi icin bahsedilen kayip ¢ok yiik-
sek. Izledigim video iilkemizde ve diinyada biiyiik sorunlara yol agan cevre kirliligin-
den ve geri doniisiimiin 6neminden bahsetti. Hepimizin bildigi gibi cevre kirliliginin
¢oziimii geri doniisiim. Biz bunu biliyoruz peki hayatimiza uyguluyor muyuz onemli
olan bu”

K24: “Insanlar dogay:, hayvanlar: yok ederek kendilerine yeni yasama alani
olusturunca kendisini yiiceltir, dogamn krali oldugunu diisiiniir fakat béyle yapan
insanlar kraldan ok katildir. Ayrica eden bulur. Karma is for you. Ofke hissettim.”
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Olumlu duygular kategorisinde yer alan goriislerin seving (f:1), duyarlilik (f:1)
ve sorumluluk (f:1) oldugu goriilmektedir. Katilimer goriisleri soyledir:

K3: “Cevremize zarar verip hayvanlar: korumazsak bir giin bilingsizce yaptigi-
miz seyler hayatimiza mal olabilir. Ihtiyag duymayacagimizi diisiiniip her seyi israf
etmememiz gerektigini ve bir giin ona muhtag olabilecegimizi unutmamaliyiz. Du-
yarl olmaliy1z”

K9: “Diinyamn iyiligi de kotiiliigii de bizim elimizde ve iyi bir diinya i¢in zararli
seylerden vazgecip gelecegimizi giizellestirmeliyiz. Sorumluluk duygusu hissettim.”

K28: “Animasyondaki adam bencil bir insan. Bocegi oldiirdii, yilanlardan ¢iz-
me yaptr. Tavuga zehirli seyler yedirdi sonra da kizartip tavugu kendisi yedi. Fok
baligimin kiirkiinii giydi. Bircok hayvam oldiirdii. Agaglari kesti. Tamamen renksiz,
simsiyah, grilerle dolu bir diinyada yasamaya baslad: ve bundan gurur duydu. Bu pis
ve ¢op dolu diinyanmn krali oldu. En sonunda uzaylilarin da onu paspas yapmasina
ok sevindim. Bencilligin sonu boyle olur iste diye diisiindiim.”

Verilen cevaplar incelendiginde katilimcilarin biiyiik ¢ogunlugunda cevre-
ye duyarli olmayan davranislara kars: 6fke, kaynaklarin bilingsizce tiiketilmesine
kars1 kaygi, ¢ocuklarin aldiklar1 egitim sirasinda baski gormelerine kars: {iziinti,
gevreye kars1 sorumluluk ve duyarlilik gibi duygular hissettikleri goriilmektedir.

Katilimcilarin izledikleri videoda degistirmek, eklemek ya da ¢ikarmak iste-
dikleri seylere iliskin goriisleri

Katilimcilarin 1zledikleri Video ile ilgili
Goriisleri

m Degistirmek Isteyenler  wEklemek Isteyenler  m Ayni Kalmasim Isteyenler

Sekil 3. Katilimcilarin video ile ilgili goriisleri
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Sekil 3’te goriildiigii gibi katilimcilarin “Izlediginiz videoda degistirmek, ekle-
mek ya da ¢ikarmak istediginiz seyler var mi1?” sorusuna verdikleri yanitlar: izle-
dikleri videoyu degistirmek isteyenler (f:18), izledikleri videoya ekleme yapmak
isteyenler (£:8), izledikleri videonun ayni kalmasini isteyenler (f:4) seklindedir.

[zledikleri videoyu degistirmek isteyen katilimcilarin 6rnek gériisleri soyledir:

K1: Animasyonu bastan sona degistirmek istiyorum. Karakter dogaya ve canli-
lara bastan sona kadar 6zenli davransin. Béylece diinya kurtulacaktir”

K7: “Sonu mutlu bitsin. Insan yaptiklarindan pisman olsun ve verdigi zararlari
telafi etsin.”

K17: “Animasyonun sonunun mutlu bitecek sekilde degismesini isterdim. Ora-
daki ¢cocugun Ozgiirce diisiiniip kendi kararlarini kendinin verdigi bir son yazmak
isterdim.”

K25: “‘Animasyon ¢ok giizeldi. Su an iginde bulundugumuz diinyay: anlatti. Be-
nim degistirmek istedigim animasyon degil, animasyonda anlatilan gercek durum.

Yani ben diinyanin bu diizenini degistirmek istiyorum.”

Izledikleri videoya ekleme yapmak isteyen katilimcilarin drnek goriisleri
soyledir:

K21: “Animasyonda ¢ocugun ailesinin pismanligi olsa daha giizel olurdu.”

K27: “Videonun sonuna bir ayna eklenerek aslinda o videodaki insanin hepimiz
oldugunun anlatilmas:.”

K30: “Ben videoya gercek bir cocugun hayat dersi veren basari oykiistinii ekler-
dim. Her zorluga ragmen basaran bir cocuk olurdu bu.”

Izledikleri videonun ayni kalmasini isteyen katiimecilarin érnek goriisleri
soyledir:

K3: “Degistirmek istedigim herhangi bir sey yok.”
K16: “Vermek istedigi mesajaulasmisvideo onunicin eklemek istedigim bir sey yok.”
K28: “Adam o renksiz diinyay: kendisi yaratti. Bizim renkli diinyamizi yok etti ve

sonu muhtesem bitti. Hicbir sey eklemek istemiyorum. Bu video bence herkes tarafin-
dan izlenmeli ve insanlara ders olmalidir”
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TARTISMA, SONUC VE ONERILER

Aragtirmada 5 numarali gorselin (f:5) frekansinin en fazla oldugu gorilmekte-
dir. Bu gorselde kitab: kanat yaparak ucan bir ¢ocuk bulunmaktadir. Bu gérselin
frekansinin en fazla olmasi, katilimcilarin kitap okumayi degerli ve 6nemli buldu-
gu seklinde yorumlanabilir. Arastirmada 6zellikle kitap okumay seven ve kitap
okumanin kendilerine kazandirdigi olumlu 6zelliklerin farkinda olanlarin kitap
okumanin énemini anlatan gérselleri yorumlamayz tercih ettikleri anlagilmaktadr.
Kitap okumak katilimcilarin da ifade ettigi gibi hayal glictini, diistinme, kavrama
ve yorumlama becerilerini gelistirmektedir. Bu 6zelliklerin siirdiiriilebilir egitim
i¢in istendik 6zellikler oldugu sdylenebilir. Yildirim ve Ceylan (2018) lise 6gren-
cileri tizerinde yaptiklar1 arastirma sonucunda 6grencilerin kitap okuma aligkan-
liklarinin yiiksek oldugunu bulmustur. Akkaya ve Ozdemir (2013) ortadgretim
6grencilerinin okumaya yoénelik tutumlarini inceledikleri galisma sonucunda aras-
tirmaya katilan 6grencilerin % 76’sinin okumanin yararina inandiklar1 sonucuna
ulagmustir. Farkli olarak Solmaz (2018) tarafindan yapilan aragtirmada 6grencile-
rin yaklagik yarisinin bir yilda okudugu kitap sayisi 1-5 arasinda oldukga diisiik bir
oranda bulunmustur.

Aragtirma sonucunda katilimcilarin egitimin stirdiiriilemez olan 6zelliklerini
elestirdikleri, ¢evre bilinci iginde cevaplar verdikleri, adaletli ve esit bir toplum dii-
zeni istedikleri goriilmektedir. Bu sebeple ¢aligmada kullanilan gorsellerin vermek
istedigi duygu ve diisiinceleri katilimcilarda uyandirmakta basarili oldugu ifade
edilebilir. Korkmaz ve Yesil (2009) 6gretim kademelerine gére 6grencilerin eles-
tirel diistinme diizeyleri {izerine yaptiklar1 arastirma sonucunda ortadgretim ka-
demesinin, 6grencilerin elestirel diisiinme egilim ve diizeylerini olumsuz yonde
etkiledigi sonucuna ulagmislardir. Bu aragtirmada ise katilimcilarin inceledikleri
gorselde degisiklik yapmak istemeleri veya istememeleri onlarin gorselleri elestirel
diistinerek degerlendirebildiklerini, yorum yapabildiklerini, yeni ve alisilandan
farkli yani yaratici diistinebildiklerini, analiz yapabildiklerini gostermektedir.
Bu durum gelistirilen ve uygulanan programin amaglarina ulagmakta basarili
oldugunu gostermektedir.

Katilimcilarin segtikleri siirlere yaptiklar: yorumlar incelendiginde doga sevgi-
sinin, ¢evre duyarliliginin, bilingli ve dogru davranislar sergileyen bir insan olma-
nin vb. 6nemine degindikleri goriilmiistiir. Stirdiirtilebilir egitimin ¢evreye duyar-
lik, biitiine katki bilinci, etik degerler ve paylasimcilik boyutlarini iceren duygu ve
diistincelerinin olmasi uygulanan programin amacina hizmet ettigini gostermek-
tedir. Verilen cevaplar incelendiginde bazi katilimcilarin okuyup degerlendirmek
i¢in segtikleri siirlere kendilerinin dizeler ekledigi goriilmiistiir. Katilimcilardan
dogrudan boyle bir sey istenmemesine ragmen kendi istekleri ile yaratic1 bir sekil-
de farkli diigiinme yollarini ise kogsmalar1 ve sentez yapabilmeleri gelistirilen prog-
ram acisindan istendik ¢iktilardandir.
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Katilmeilarin biyiik ¢ogunlugunda cevreye duyarli olmayan davraniglara
kars1 ofke, kaynaklarin bilingsizce titketilmesine karsi kaygi, cocuklarin aldiklar:
egitim sirasinda baski gormelerine karg: tiziinti, ¢evreye karst sorumluluk ve du-
yarlilik gibi duygular hissettikleri goriilmustiir. Bu durum katilimcilarin ekolojide,
toplumda ve egitimde var olan siirdiiriilebilir unsurlara karsi duyarli olduklar: ve
dogru tepkiler verdikleri seklinde yorumlanabilir. Bu bulguyu gelistirilen progra-
min basariya ulastig1 seklinde yorumlamak miimkiindiir. Benzer sekilde Yardimci
ve Baglh Kiligin (2010) ¢ocuklarin goziinden g¢evre sorunlarini arastirdiklar:
caligmalarinda, ¢ocuklarin biiyiik ¢ogunlugunun cesitli ¢evre sorunlarini dile
getirdikleri goriilmektedir. Bu aragtirmada c¢ocuklar ¢opler ve egzoz gazlari,
kiiresel 1sinma, zehirli gazlar, fabrika atiklari, ozon tabakasinin incelmesi ve zararlt
atik maddelerden rahatsiz olduklarini belirtmiglerdir. Ozdemir Ozden ve Ozden
(2015) de 6grencilerinin ¢evreye iligkin algilarini yaptiklar: ¢izimler araciligiyla
incelemeyi amaglayan arastirmalarinda 6grencilerin insanlarin ortak sorunlari
olarak degerlendirilebilecek 6nemli ¢evre sorunlarinin farkinda olduklarini tespit
etmistir.

Programin uygulanmas: dncesinde 6grencilere bir program uygulanacag: ve
programin igerigi hakkinda bilgi verilerek stirdiriilebilirlik ve siirdiirtilebilir egi-
tim konularinda kendilerinde eksiklik hissedip hissetmedikleri soruldu. Katilim-
cilar kendilerinde eksiklik hissettiklerini, boyle bir programa katilmaktan heye-
can ve mutluluk duyacaklarini, goniillii olmak istediklerini belirttiler. Yapilan 6n
goriisme, gozlem ve degerlendirme sonucunda siirdiiriilebilirlik ve stirdiiriilebilir
egitim alanindaki tiim konular hakkinda katilimcilarda bilgi ve farkindalik eksikligi
oldugu, bu konularda egitim verilmesine ihtiya¢ oldugu arastirmacilar tarafindan
kabul edilmistir. Programin uygulanmasinin ardindan katilimcilarin izledikleri
videolarda degisiklik yapmak istemeleri veya istememeleri onlarin izledikleri vi-
deolarda asil verilmek istenilen mesaji kavrayabildigini, elestirel diisiinerek de-
gerlendirebildiklerini, yorum yapabildiklerini, yaratic1 diisiinebildiklerini, lateral
ditsiinebildiklerini yani olaylara ve sorunlara ¢ok farkli agilardan bakabildiklerini
gostermektedir. Bu durum; diger biitiin bulgularla birlikte gelistirilen programin
amaglarina ulagtig1 seklinde degerlendirilebilir.

Bu ¢aligmada uygulanan program ve katilmcilarin (6grencilerin) goérseller in-
diistincelerini ifade etmeleri stirdiiriilebilirlik ve stirdiiriilebilir egitim konusunda
farkindalik olusturmustur. Bu sonuca dayanarak sanatsal icerikler cesitli ders et-
kinliklerinde duyarlilik olusturmalar1 amaciyla kullanilmalidir.

Bu aragtirmada siirdiiriilebilir egitim icin bir program tasarlanmuis ve test edil-
mistir. Bagka aragtirmalar i¢in stirdiiriilebilir egitim modeli gelistirilerek farkli
caligma gruplari ile ulagilan sonuglar karsilastirilabilir.
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TESEKKUR VE ACIKLAMALAR

Arastirmaya katki saglayan tiim 6grencilere tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, calisma kapsaminda herhangi bir kisisel ve finansal
¢ikar catismasi bulunmamaktadir.

YAZRAR KATKISI

Calisma Dizayn1: KY(%50), FKS$(%50)
Veri Toplama: KY(%50), FKS(%50)
Istatistiksel Analiz: KY(%50), FKS(%50)

Makalenin Hazirlanmast: KY(%50), FKS(%50)
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Kullanilan siirler (Metin icindeki kod numaralarina gére siralanmistir)

1, Beserek Dagi, Asik Veysel Satiroglu. https:/www.antolojicom/beserek-dagi-siiri/antolojim-uyeler/sayfa-2/
Erisim tarihi: 01 Ocak 2022.

Arzusun cektigim Beserek Dagi,
Elvan elvan ciceklerin acti mi?
Cevre yanin guzellerin otagi,
Bizim eller yaylasina go¢ti ma?

Glney tarafinda Kurban Pinari
Kalkti mi? Mezarli Boyu'nun kari,
Garip 6ter meselidin kuslari,
Yavru sahin yuvasindan ugtu mu?

Yesil atlas giymis daglar stslenmis,
Mescit kéyd etedine yaslanmis,
Seme Dadi, duman olmus puslanmis,
Sivralan’a nuru rahmet sacti mi?

Zaman gelip gdcler geri donerken,
Glzellerin yaylasindan inerken,
Dilberler doldurup bade sunarken,
Veysel Satir, hatirlara distd ma?

2, Bir Yer DUstndyorum, Ziya Osman Saba. https:/www.milliyet.com tr/siirler/bir-yer-dusunuyorum-siiri-ziya-os-
man-saba-6536596 Erisim tarihi: 01 Ocak 2022.

Bir yer distindyorum, yemyesil,
Bilmem, neresinde yurdun?

Bir ev, ginlik gineslik,

Cicekler icinde memnun.

Bahge kapisina varmadan daha,
Baygin kokusu thlamurun,
Gélgesinde bir sira, der gibi;

— Oturun!

Haydi cocuklar haydi,
Salincaklari kurun!
Bagska dallarsa, egilmis;

— Yemislerimizden buyurun!
Rizgdr esmez, konusur;

— Ugurtmalar ugun, camasirlar kuruyun.
Mutlu olun, yasayin,

Ana, baba evlat, torun.
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3, SurdrGlebilirlik, Anonim.

Sardirdlebilir bir hayat icin;
Uzilmesin Dinya

RUzgar essin durmasin
Dinya’miz kurumasin

Uzilmesin hayvanlar

Rahatsiz etmeyin Dinya'mizi
Uztlmeyin, koruyacadiz Dinyasyi
Lakin s6z vermistiniz, koruyacaktiniz Dinya’yi
Ekonomiyi 6nemseyin

Bakin ne oldu Dinya’'miza
llgilenin DUnyamizla

Laleler, simbiiller agsin

ilgi gdsterin

Resimler ve pankartlar yapin
Laleler yok olmasin

Iklim dedisikliklerine dikkat!

Katil bize, koru Dinya'yi!

4, Dunyayi Verelim Cocuklara, Nazim Hikmet Ran. https:/www.milliyet.com.tr/siirler/dunyayi-verelim-cocukla-
ra-siiri-nazim-hikmet-ran-6421176 Erisim tarihi: 01 Ocak 2022.
Danyayi verelim cocuklara hi¢ degilse bir giinligine
Alli pullu bir balon gibi verelim oynasinlar
Ovnasinlar tirkdler séyleyerek yildizlarin arasinda
Dinyayi cocuklara verelim
Kocaman bir elma gibi verelim sicacik bir ekmek somunu gibi
Hic dedgilse bir giinligine doysunlar
Dinyayi cocuklara verelim
Bir giinliik de olsa 6grensin dinya arkadasligi
Cocuklar dinyayr alacak elimizden

Olumstiz agaglar dikecekler.

Kullanilan videolar (Metin icindeki kod numaralarina gére siralanmistir)
1, https:/www.youtube.com/watch?v=Djaw5XvA5X4&t=57s Erisim tarihi: 03 Ocak 2022.
2, https://wwwyoutube.com/watch?v=hQeYwIW1sz8 Erisim tarihi: 03 Ocak 2022.
3, https://wwwyoutube.com/watch?v=QQmXczDLG38&t=155s Erisim tarihi: 03 Ocak 2022.
4, https://www.youtube.com/watch?v=UqsqrkDw_RE Erigim tarihi: 03 Ocak 2022.
5, https:/www.youtube.com/watch?v=gk2jBQxjDDO Erisim tarihi: 03 Ocak 2022.
6, https://wwwyoutube.com/watch?v=3MMLIKLIhQw&t=38s Erisim tarihi: 03 Ocak 2022.
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EKLER
Ek-1. Aragtirma Gériisme Sorulari

BOLUM I. KiSISEL BILGILER
1. Cinsiyet Kiz( ) Erkek ()

2. Ogrenim Gordiigiiniiz Siif ...
3. Ogrenim Gordiigiiniiz Okul Tiirii (Fen, Anadolu, Meslek vb.) : ............

BOLUM 11. YARI YAPILANDIRILMIS GORUSME SORULARI

1. Incelediginiz/izlediginiz/okudugunuz igerik (fotograf, resim, karikatiir, siir,
kisa film, animasyon vb.) size neler hissettirdi? Hangi duygular: hissettiniz
aciklar misiniz?

2. Incelediginiz/izlediginiz/okudugunuz icerikte (fotograf, resim, karikatiir, siir,
kisa film, animasyon vb.) eklemek istediginiz ya da ¢ikarmak istediginiz sey
var midir? Nedir? Ni¢in?

Ek-2. Uygulanan Programin Ogrenme Kazanimlari

1. Hafta: Cevreye Duyarlik Boyutu
Ders Stiresi: 40 dk.

Kazanim ve Davranislar:

Kazanim 1: Cevre ile ilgili temel kavramlari kavrayabilme.

Davraniglar:

1.1. Cevre ve Siirdiiriilebilir ¢evre kavramlarini tanimlar.

1.2. Ayakizi kavramini agiklar ve 6rneklendirir.

1.3. Iklim krizi kavramini tartisur.

Kazanim 2: Cevre duyarlilig1 kazanabilme.

Davraniglar:

2.1. Ulkemizdeki ve diinyadaki ¢evre sorunlarini belirler.

2.2. Ulkemizdeki ve diinyadaki ¢evre sorunlarina ¢éziim énerileri gelistirir.

2.3. Insanlarin ¢evre sorunlardaki payini fark eder.

Kazanim 3: Iklim degisikligine neden olan faktérleri ve iklim degisikliginin
etkisinin azaltilmasi i¢in alinmasi gereken onlemleri kavrayabilme.

Davraniglar:

3.1. Iklim degisikligine neden olan faktérlerin farkina varir.

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 41-120



Kadriye YALCIN, Fatma KOYBASI SEMIN

3.2. Iklim degisikliginin etkisinin azaltilmast igin gerekli olan énlemleri tartisir.
Kavramlar: Cevre, Siirdiiriilebilir Cevre, Ayak izi, Iklim krizi.
Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartisma.

Etkinlikler: Cevreye duyarlik boyutu ile ilgili gorsellerin incelenmesi, siirlerin
okunmast, haberlerin takip edilmesi, videolarin izlenmesi, sohbet edilmesi.

2. Hafta: Etik Degerlerin Korunmasi Boyutu
Ders Stresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Her bireyin haklar1 oldugunu kavrayabilme.
Davraniglar:

1.1. Hak kavramini aciklar.

1.2. Insani 6zelliklerden biri olan haklara saygiya yasamdan érnekler verir.
1.3. Hak ihlali durumunda neler olabilecegini tartisir.

Kazanim 2: Adalet ve esitligin 6nemini kavrayabilme.

Davraniglar:

2.1. Esitlik kavramina yakin ¢evresinden 6rnekler verir.

2.2. Adaletin 6nemini ve gerekliligini fark eder.

Kazanim 3: Etik degerlere uygun davranma.

Davraniglar:

3.1. Etik degerlerin farkina varir.

3.2. Etik degerlerin gerekliligini kavrar.

3.3. Etik davranislari analiz eder.

Kavramlar: Hak, Adalet, Esitlik, Saygi, Etik.

Yéntemler ve Teknikler: Anlatim, Soru-Cevap, Ornek olay, Tartigma.

Etkinlikler: Etik degerlerin korunmasi boyutu ile ilgili gorsellerin incelenmesi,
siirlerin okunmasi, 6rnek olay anlatilmasi, videolarin izlenmesi, sohbet edilmesi.

3. Hafta: islevsellik Boyutu
Ders Stiresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Ogrendigi bilgileri hayatta kullanabilme.

Davraniglar:

1.1. Ogrendigi bilgiyi nerelerde kullanabilecegini 6rnek vererek agiklar.
1.2. Karsilagtig1 gercek yasam problemlerine gesitli ¢oztimler iretir.

Kazanim 2: Verilen problem durumlarina yaratici ¢oziimler tiretebilme.
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Davraniglar:

2.1. Verilen problem durumlarina elestirel bakis agisiyla ¢oziim {iretir.
2.2. Verilen problem durumlarina yaratici ¢éziimler iiretir.

2.3. Verilen problem durumlarimni yansitici bakis agisiyla tekrar ifade eder.
Kavramlar: Elestirel diigtinme, yaratici diigtinme, yansitict diigiinme.

Yéntemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Ornek Olay, 6
sapkal1 diistinme teknigi.

Etkinlikler: Islevsellik boyutu ile ilgili gérsellerin incelenmesi, siirlerin okun-
masl, videolarin izlenmesi, fikir taramasi ve tartigma yapilmasi.

4, Hafta: Bitiine Katki Bilinci Boyutu
Ders Stresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Egitim sorunlarini fark edebilme ve ¢6ziim iiretebilme.
Davraniglar:

1.1. Ulkemizdeki ve diinyadaki egitim sorunlarini belirtir.

1.2. Ulkemizdeki ve diinyadaki egitim sorunlarina ¢éziimler 6nerir.
1.3. Egitim ile ilgili giincel gelismeleri takip eder.

Kazanim 2: Toplumsal icerikli konularla ilgili olabilme.

Davraniglar:

2.1. Ulkemizdeki ve diinyadaki toplumsal icerikli konular1 takip eder.
2.2. Yerel ve kiiresel ¢aptaki sorunlarda insanin roliinii belirtir.
Kavramlar: Gelecege yatirim.

Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartigma.

Etkinlikler: Biitiine katki bilinci boyutu ile ilgili gorsellerin incelenmesi, siirle-
rin okunmasi, videolarin izlenmesi, Tiirkiye ve diinyanin giindemindeki haberle-
rin takip edilmesi.

5. Hafta: EGitim Kaltiird/Paylasimcilik/Katiimcilik Boyutu
Ders Siiresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Demokratik kararlar alabilmek i¢in diistinme becerilerinin 6nemi-
ni kavrayabilme.

Davraniglar:
1.1. Demokratik kararlarin nasil alindigini 6rnek vererek agiklar.

1.2. Verilen problem durumlarini tartigir.
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1.3. Kargilagtig1 durumlara kars1 demokratik tavir sergiler.

Kazanim 2: Stirdiiriilebilir yasami saglamak icin paylasimciligin 6nemini kav-
rayabilme.

Davraniglar:

2.1. Paylasimci olmanin 6nemini belirtir.

2.2. Paylagimci olmanin birey ve topluma kazanglarini kavrar.

2.3. Paylasimciligin uygarhigin gelismesine katkisini fark eder.

2.4. Paylasmanin getirdigi olumlu duygular: 6rneklendirir.

Kazanim 3: Siirdiiriilebilir yasamda aktif vatandashigin 6nemini kavrayabilme.
Davraniglar:

3.1. Aktif vatandaglik kavramini agiklar ve 6rneklendirir.

3.2. Aktif vatandag olmanin yollarin: tartisir.

Kavramlar: iletisim, Paylasimcilik, Aktif vatandaglik.

Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartigma.

Etkinlikler: Egitim kiltiirii/paylasimcilik/katilimcilik boyutu ile ilgili gorselle-
rin incelenmesi, siirlerin okunmasi, videolarin izlenmesi, tartigma diizenlenmesi.

Degerlendirme: Program sonunda Siirdiiriilebilir Gelisme, Stirdiiriilebilir
Gelismenin Boyutlari, Stirdiiriilebilir Egitim ve Siirdiiriilebilir Egitimin Boyutlar1
(Gevreye Duyarlik, Etik Degerlerin Korunmas, Islevsellik, Biitiine Katk: Bilinci,
Egitim Kiiltirii/Paylasimcilik/Katilmcilik) ile ilgili gorseller (fotograflar, kari-
katiirler, resimler, heykel fotograflar1 vb.), siirler ve videolar (animasyonlar, kisa
filmler) ile ilgili duygu ve diisiincelerini ifade eder. Gorselde, siirde ve videoda ek-
lemek, ¢ikarmak veya degistirmek istediklerini belirtir.
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STUDENT PERCEPTIONS REGARDING SUSTAINABILITY AND
SUSTAINABLE EDUCATION PROGRAM

ABSTRACT

The aim of this research on sustainability and sustainable education is to prepa-
re a program that includes the dimensions of sustainable education for secondary
school students and to determine the effectiveness of this program. It was aimed to
determine the effectiveness of the program developed in the research with various
contents (photographs, paintings, cartoons, poems, short films and animations)
aimed at sustainable education and including the sub-dimensions of sustainable
education, and to reveal the opinions of the participants by determining what fee-
lings and thoughts this program aroused in the participants. The research is a qu-
alitative case study. Within the framework of the research, a program for each di-
mension of sustainable education has been prepared with expert opinions. In order
to collect safe and healthy data, "Criteria Sampling", one of the types of "Purposive
(Purposive) Sampling", was used to determine the study group consisting of 9th
grade students in line with the opinions of the school administrators and for rea-
sons such as being away from university exam stress, having suitable time for pra-
ctices, having suitable course loads, etc. method was used. The program prepared
by this method was applied to thirty 9th grade students. In order to determine the
opinions of the students in the same study group, data on perceptions of the imp-
lemented activities and evaluations of the program were collected and analyzed. In
order to evaluate the developed program according to students' perceptions, the
data collected with a semi-structured interview form was evaluated with content
analysis. As a result of the research, it was seen that the participants criticized the
unsustainable features of the current education, gave answers with environmental
awareness, wanted a just and equal social order, evaluated and interpreted by thin-
king critically, and could think creatively and analyze in a new and different way
than usual. This can be interpreted as the developed and implemented program
creating sensitivity and awareness among students on relevant issues.

Keywords: Sustainability, Sustainable Development, Sustainable Education,
Sustainable Education Program.

ek
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SURDURULEBILIRLIK VE SURDURULEBILIR EGITiM PROGRAMINA
ILISKIN OGRENCI ALGILARI

0z

Siirdiiriilebilirlik ve stirdiiriilebilir egitim konulu bu aragtirmanin amaci ortadg-
retim 6grencilerine yonelik siirdiiriilebilir egitimin boyutlarini igeren bir program
hazirlamak ve bu programin etkililigini tespit etmektir. Arastirmada gelistirilen
programin siirdiiriilebilir egitime yonelik ve siirdiiriilebilir egitimin alt boyutlarin
iceren cesitli icerikler (fotograf, resim, karikatiir, siir, kisa film ve animasyonlar) ile
etkililigini belirlemek ve bu programin katilimcilarda hangi duygu ve diistinceleri
uyandirdigint tespit ederek, katilimcilarin goriislerini ortaya koymak hedeflen-
mistir. Aragtirma nitel durum ¢aligmasidir. Arastirma ¢ergevesinde siirdiirtilebi-
lir egitime yonelik olarak uzman goriisleriyle strdiriilebilir egitimin her boyutu
i¢in bir program hazirlanmigtir. Giivenli ve saglikli veriler toplayabilmek amaciyla
tniversite sinav stresinden uzak olmalari, uygulamalar igin zamanlarinin uygun
olmasi, ders ytiklerinin miisait olmasi gibi nedenlerle ve okul yoneticilerinin go-
risleri dogrultusunda 9. sinif 6grencilerinden olusan ¢aligma grubunu belirlemek
amaciyla “Amagh (Amagsal) Ornekleme” tiirlerinden “Ol¢iit Ornekleme” yontemi
kullanilmistir. Bu yontemle belirlenen otuz 9. sinif 6grencisine hazirlanan program
uygulanmistir. Ayni ¢alisma grubu olan 6grencilerin goriislerini belirlemek ama-
cryla uygulanan etkinliklere iliskin algilar ve program hakkindaki degerlendirme-
lere iligkin veriler toplanmis ve analiz edilmistir. Gelistirilen programin égrenci-
lerin algilarina gore degerlendirilmesi igin yar1 yapilandirilmis goriisme formu ile
toplanan veriler igerik analizi yontemi kullanilarak degerlendirilmistir. Aragtirma
sonucunda katilimcilarin mevcut egitimin siirdiiriilemez olan 6zelliklerini elestir-
dikleri, ¢evre bilinci i¢cinde cevaplar verdikleri, adaletli ve esit bir toplum diizeni
istedikleri, elestirel diisiinerek degerlendirme yaptiklar1 ve yorumladiklari, yeni ve
aligilandan farkl bir sekilde yaratici diisiinebildikleri, analiz yapabildikleri goriil-
miistiir. Bu durum gelistirilen ve uygulanan programinin ilgili konularda 6grenci-
lerde bir duyarlilik ve farkindalik olusturdugu seklinde yorumlanabilir.

Anahtar Sozciikler: Stirdiiriilebilirlik, Siirdiiriilebilir Gelisme, Siirdiiriilebilir
Egitim, Strdiiriilebilir Egitim Programi.

ek

INTRODUCTION

The 21st century, while being more advanced and forward-thinking than previ-
ous centuries, has not only facilitated human life but also brought along numerous
problems. The adverse effects of these issues on our world are not limited to envi-

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 41-120



Kadriye YALCIN, Fatma KOYBASI SEMIN

ronmental problems. In addition to environmental problems, there is a noticeable
inequality in access to resources and economic disparities among people; goals
such as equality, justice, and the perception of a better world, which were unattai-
nable in the past, remain elusive today.

Examples of these issues include: on one side of the world, millions of people
lack access to clean water and basic foodstuffs, while on the other side, some pe-
ople use water far beyond their needs and suffer from health problems and obesity
due to overeating. This imbalance in the distribution of wealth and resources is a
simple yet stark example. Today; it is evident that the natural balance of the world is
deteriorating, clean water sources are diminishing, deforestation is increasing, and
pollution of air, soil, and seas is reaching more dangerous levels each day. Accor-
ding to Biytikuslu (2021), all these adversities are directly human-induced or are
the consequences of human choices.

Especially after 1950, rapid population growth has accelerated the rate of con-
sumption. It has been observed that this rapid increase in consumption has led to
the depletion of resources (Hayta Bayazit, 2009). The understanding that the world
is a whole and that everyone is in the same boat began to take shape around the
1970s. Initially, humans pursued the notion of economic development aimed at
improving the quality of life, and only then began to develop environmental awa-
reness. Significant attention to serious environmental problems emerged after the
United Nations (UN) Conference on the Human Environment held in Stockholm
in 1972 (Yapici, 2003). The process that started with the publication of the report
“The Limits to Growth” by the Club of Rome in 1972 gained momentum with the
introduction of the concept of “sustainability” into the literature in 1987 (Hayta
Bayazit, 2009). The concept of sustainability was officially defined for the first time
in the report “Our Common Future” by the World Commission on Environment
and Development (WCED) in 1987. This report is also widely known as the Brun-
dtland Report, named after the commission chaired by Norwegian Prime Minister
Gro Harlem Brundtland. According to this definition, sustainability is the ability
to maintain development to meet the needs of the present without compromising
the ability of future generations to meet their own needs (WCED, 1987). In other
words, sustainability can be expressed as the concept where humans, who have a
limited lifespan, live with consideration for future generations, using what is neces-
sary and leaving the world for the future (Buyiikuslu, 2021).

According to Karaman (2009), sustainable development is a long-term mind-
set that considers future generations. Sustainable development highlights the limi-
ted nature of the world’s natural resources and the functioning of environmental
systems. Similarly, Dal and Okur Akgay (2021) describe sustainable development
as an ideal vision of a better world. Sustainable development is “one of the ways
to understand the world as well as a method to address global problems” (Sachs,
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2019). Likewise, according to Biyilikuslu (2021), sustainable development is the
exact concept for ensuring progress in environmental and human matters in the
new world order.

Sustainable development also emphasizes the need to systematically and holis-
tically understand the complex relationships between different disciplines, fields,
topics, individuals, and roles. Sustainability is a concept addressed from various
perspectives in many research areas such as life, agriculture, education, archite-
cture, and policy. According to Yildirim (2020), although the application areas of
disciplines differ, sustainability is similarly addressed in terms of careful use of
limited resources, considering future generations.

Sustainability is often considered in the context of economy and environment
(Afacan and Demirci Giiler, 2011). However, sustainability encompasses a wide
range of disciplines, including environment, ecology, agriculture, nutrition, natu-
ral resources, clean air and water, work life, and technology. The idea of sustai-
nable development adopts the teachings of protecting the environment, living in
harmony with it, not disturbing the natural balance, and replacing what humans
take from nature to leave a more livable world for future generations (Yaman and
Aksoydan, 2021). With the understanding that human-caused environmental deg-
radation can be corrected by humans, environmental education has been seen as
the only way to impart the necessary knowledge, attitudes, and behaviors to achie-
ve this goal (Ozdemir, 2007). The increasingly important concept of sustainability
has evolved into the dominant view of sustainable environmental education (Tan-
riverdi, 2009).

During the Lisbon process, sustainable development was considered in social
and economic terms, while the environmental factor was added in the European
Council’s Gothenburg report (2001) (Tanriverdi, 2009). Thus, the three funda-
mental dimensions of sustainable development were established: environmental,
economic, and social (Tozduman Yarali and Didin, 2018). In other words, envi-
ronmental, economic, and social development is necessary for sustainable living
(Biryiikuslu, 2021). Today, because sustainable development encompasses three
dimensions—economic, social, and environmental—the traditional approach to
environmental education has been replaced by an education approach aimed at
sustainable development (Tozduman Yarali and Didin, 2018). In other words, sus-
tainable education not only focuses on environmental education but also emphasi-
zes the need for systemic change.

The dimensions of sustainability are interconnected and mutually influential.
These three dimensions cannot be considered separately, and none can be com-
promised. The destruction caused by economic activities profoundly affects the
climate, water, natural cycles, and the chemistry of the seas and soil. The natural di-
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sasters caused by climate change also impact the economy globally. The changes in
the global economy profoundly affect, compel change in, and transform the entire
social structure, a reality that is indisputably evident (Biiytikuslu, 2021, pp. 19-40).

Humans and the environment are constantly influencing each other. Especially
in the last two centuries, developments in medicine, agriculture, and industry have
brought about significant population growth and, consequently, various environ-
mental problems (Tarakei Eren, Yilmaz, & Alpak, 2019). Technological advance-
ments in the early 19th century led to some changes in production and consump-
tion culture. The increased consumption mentality with mass production has led
to the indiscriminate use of natural resources and ultimately threatens exhaustion.
The environmental problems and devastations indicate that we are not fulfilling
our duties towards nature (Yanilmaz & Tavsan, 2021). Our world and nature are
deteriorating every day due to human interventions. Perhaps the most important
aspect of the environment is the climate change caused by human activity. The
climate of the world is changing, and the cause of this change is the warming of the
atmosphere. In recent years, summers have become hotter and drier, while winters
have become harsher and colder in many parts of the world. Looking at the annual
average temperature of the world as a whole, the world is getting warmer each year
(Yiicel & Kurnaz, 2021).

Climate change is of vital importance for life sustainability because it directly
affects the health of humans and all other living beings’ ability to access essential
food (Géktas, Ozhanli, & Arslan, 2021). Food is the most important need after air
and water for humans. For food resources to be sustainable, climate change should
not be excessive. Climate is changing very rapidly, and dangerous changes are tho-
se that are sudden. The speed of change in this transformation has now become a
crisis (Yiicel & Kurnaz, 2021, pp. 39-42). This crisis is definitely global, meaning it
affects every part of the planet. There is no escape from the severity and threat of
the global climate crisis. Especially in terms of future generations, climate change
ranks at the top of the risk scale (Sachs, 2019, pp. 359-360).

One of the most significant causes of global climate change is carbon emissions.
Today, human-induced carbon emissions amount to approximately 11 billion tons
per year. Among human-induced activities, the largest share belongs to the use of
fossil fuels such as coal, oil, and natural gas (Yaman & Aksoydan, 2021). The inc-
rease in greenhouse gases (carbon dioxide, nitrogen oxides, and methane) leads to
climate change, making the world warmer and pushing it towards a new climate.
The changing climate threatens food supply, nature, and the lives of creatures. It
should be noted that natural disasters, floods, storms, and rising ocean levels will
bring threats and risks that will disrupt life (Bityiikuslu, 2021, pp. 119-120).
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With global climate change and the disruption of ecological balance, the world
is also facing the problem of decreasing species diversity. The decrease in species,
one of the most critical threats to life, leads to the disruption of the natural balance
and causes significant damage to the entire system, including food chains. In other
words, human interventions disrupt the balance of nature, and this disruption har-
ms the entire ecosystem (Yiicel & Kurnaz, 2021, pp. 24-25).

Although it may seem that humans control nature, in every battle with nature,
humans are the losers, forcing countries into economic constraints and sustainable
economies (Kdybas1 Semin, 2022). Environmental degradation caused by the mi-
suse of the Earth’s resources and the global disasters it produces have shown that
countries’ sole purpose should not be economic development and progress. It has
been demonstrated that while striving for economic development and progress,
countries must also preserve the balance of natural resources to make the eco-
nomy sustainable (Kusat, 2013). Yiicel’s (2003) deductions and proposals on how
sustainable development and economic activities can be continued together are as
follows: a new education system should be organized to instill environmental awa-
reness, new production and consumption technologies that cause minimal harm
to environmental resources should be developed, all countries should act together,
and people’s consumption tendencies should be changed.

Not only economic and environmental developments but also social develop-
ments and changes are related to sustainability, making it necessary to examine the
social dimension of sustainability. The social dimension of sustainable develop-
ment emphasizes meeting the basic needs of all members of society (Bilgili, 2017).
Here, the approach is not only to people living in certain countries but to the needs
of all humans equally. In a human-centered and socially inclusive model of social
development, diversity and respect for diversity within society are necessary. Dif-
ferent cultures are social wealth (Biytikuslu, 2021, pp. 1-10).

Economic factors are among the leading causes hindering a sustainable life,
which is a global issue affecting the whole world, leading to certain problems in
the context of social sustainability. Inadequate societal awareness about sustainable
living, efforts to raise living standards through the economy, competitive education
and career life, and social inequalities have become paths leading to unsustainable
living (Koybasi Semin, 2022). As seen, economic sustainability directly affects so-
cial sustainability.

Education for all, health for all is crucial for the concept of sustainability (Bii-
yiikuslu, 2021). Equal education for everyone is included in the concept of sustai-
nability (Yaman & Aksoydan, 2021). According to Marim (2021), acknowledging
education as a social right and realizing that this right can be ensured through an
egalitarian social space and related public resource utilization could be the star-
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ting point for solving education-related issues. Education plays a locomotive role
in achieving sustainable development (Parlaktuna & Oztiirk, 2021). Thus, quality
education is the most fundamental and effective role in ensuring sustainable deve-
lopment. Sustainable development goals indicate that without children and young
people receiving quality education, growth will not occur (Cinel, 2021). For all
these reasons, one of the most important headings under the social dimension of
sustainable development is “sustainable education”

Starting from the 21st century, all countries of the world have begun to act to
establish societies that can ensure the well-being of both the current and future
generations based on the question of what kind of world we want. Thus, sustainable
development has become one of the key concepts of our century. Sustainability was
initially focused on economics, then gained importance in ecology, sociology, ma-
nagement, etc., and is now increasingly gaining importance in education (Oztiirk,
2017).

Although there are numerous research studies on the topic of “Sustainability”
both nationally and internationally, most of these studies have focused mainly on
sustainability in the context of the environment and economy. According to the
research conducted by Afacan and Demirci Giiler (2011), sustainability has been
predominantly addressed in terms of environment and economy in studies on this
topic. This study stands out from similar ones in terms of processing education that
will reveal consciousness and awareness in terms of thoughts and values among
educational studies on sustainable education. Although similar studies exist inter-
nationally, there are very few at the national level. This research differs from others
as it improves students” interests and perceptions by identifying their thoughts,
interests, and inclinations towards secondary education through interviews and
various contents (photographs, pictures, cartoons, poems, short films, and anima-
tions).

This study aims to draw attention to the concepts of sustainability and sustai-
nable education, which are vital for our world and future. Contents that will pro-
voke the question of what can be done in practice and foster a critical perspective
are used. This research aims not only to convey information related to the environ-
mental dimension but also to draw attention to an educational experience that will
make individuals conscious and sensitive about social developments and their im-
pact on the world. At the same time, this study may provide a clue for developing
a national and international educational paradigm against unsustainable practices
and may fill a gap in this field. The research is important since it is necessary for the
whole world to change and improve education in this context,

The aim of this research is to develop a program for secondary school students
that includes dimensions of sustainable education and to determine the effective-
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ness of this program. Instead of using traditional questions, the effectiveness of the
program has been attempted to be determined using various content types such as
photographs, pictures, cartoons, poems, short films, and animations. This is beca-
use the educational paradigm of this age is to raise young people who are creati-
ve, innovative, questioning, problem-solving, imaginative, intellectually equipped,
proficient in digital skills, and free-spirited. Thus, our children will be prepared
for the world of the future (Bityitkuslu, 2021). With this aim, the effectiveness of
the program developed for sustainable education and including various contents
related to the sub-dimensions of sustainable education will be determined, and it
is aimed to determine which emotions and thoughts this program evokes in the
participants and to present the views of the participants.

The problem statement and sub-problems of this research, which aims to de-
termine the effectiveness of the program developed for sustainable education and
applied to secondary school students, are as follows:

Whatare the opinionsof studentsabout the content of theimplemented program?

1. What are the opinions of students regarding the photographs, pictures,
and cartoons related to sustainable education included in the program?

2. What are the opinions of students regarding the poems related to sustai-
nable education included in the program?

3. What are the opinions of students regarding the animations and short fil-
ms related to sustainable education included in the program?

METHOD

Research Model

This research is designed as a “Case Study;” one of the qualitative research de-
signs. According to Yildirim and $imgek (2018), the aim of a case study is to reveal
results related to a specific situation. Factors related to the situation are investiga-
ted holistically. The focus is on how the environment, individuals, processes, and
events related to the situation affect and are affected by these factors. The research
aims to determine whether the program prepared and implemented, which inclu-
des the dimensions of sustainable education (environmental awareness, conscious-
ness of contributing to the whole, ethical values, and sharing), serves its purpose.
For this reason, the research is a “Program Implementation Case Study,” one of the
types of case studies. According to Aytagh (2012), program implementation case
studies are more useful when there are concerns about issues in the implementati-
on by helping to understand whether the implementation aligns with its purpose.
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Study Group

Ninth-grade students were selected as the study group based on the researc-
hers’ judgment that they could provide reliable and valid data. This selection was
influenced by factors such as the students’ available class schedules, their lack of
stress from university entrance exams, and their availability for the program imp-
lementations, as well as the opinions of school administrators.

The “Criterion Sampling” method, a type of “Purposeful Sampling,” was used
to select the study group. According to Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Kara-
deniz, and Demirel (2020), “Purposeful Sampling” is preferred when one or more
special cases that meet certain criteria or possess specific qualities are to be stu-
died. This non-random method allows for the selection of cases rich in informa-
tion relevant to the research objectives, enabling in-depth investigation. “Criteri-
on Sampling” involves working with cases that meet predetermined criteria. The
situations possessing the qualities defined by the researcher are used as sampling
criteria (Yildirim and Simsek, 2018).

The criteria considered by the researchers in selecting the study group inclu-
ded being a ninth-grade student, having attended the entire five-week education
program prepared and implemented, and volunteering to participate. A total of
30 participants meeting these criteria constituted the study group. Interview data
were obtained from 30 students studying at three secondary schools in Sivas, with
tive students from two different sections of each of these schools. The demographic
data of the participants are presented in Table 1.

Table 1. Demographic Data of the Participants

Participants Gender Grade School Type

K1 Female 9 Anatolian High School
K2 Female 9 Anatolian High School
K3 Male 9 Anatolian High School
K4 Male 9 Anatolian High School
K5 Male 9 Anatolian High School
K6 Female 9 Anatolian High School
K7 Male 9 Anatolian High School
K8 Male 9 Anatolian High School
K9 Male 9 Anatolian High School
K10 Female 9 Anatolian High School
K11 Male 9 Anatolian High School
K12 Male 9 Anatolian High School
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K13 Male 9 Anatolian High School
K14 Female 9 Anatolian High School
K15 Male 9 Anatolian High School
K16 Female 9 Anatolian High School
K17 Female 9 Anatolian High School
K18 Female 9 Anatolian High School
K19 Female 9 Anatolian High School
K20 Female 9 Anatolian High School
K21 Female 9 Anatolian Imam Hatip High School
K22 Female 9 Anatolian Imam Hatip High School
K23 Female 9 Anatolian Imam Hatip High School
K24 Female 9 Anatolian Imam Hatip High School
K25 Female 9 Anatolian Imam Hatip High School
K26 Female 9 Anatolian Imam Hatip High School
K27 Female 9 Anatolian Imam Hatip High School
K28 Female 9 Anatolian Imam Hatip High School
K29 Female 9 Anatolian Imam Hatip High School
K30 Female 9 Anatolian Imam Hatip High School

Upon examining Table 1, all participants are 9th-grade students. Among the
participants, 10 are male and 20 are female students. Regarding the type of school
they attend, 10 students are from Anatolian Imam Hatip High School, while the
remaining 20 students are from Anatolian High School. The participants have been
coded as K1, K2, K3, K4, K5... K30.

Data Collection Instruments

As data collection instruments, a demographic information form and a se-
mi-structured interview form consisting of questions developed to determine stu-
dents” opinions about the implemented program contents were used. The prepared
semi-structured interview form includes questions developed by the researchers
and experts to determine participants’ opinions about the program contents. The
effectiveness of the program was measured by asking participants about their fee-
lings and thoughts related to the visuals shown, poems read, and videos watched
during the program.

During the preparation of the semi-structured interview questions used in the
research, the content appropriateness of the topic was evaluated in line with the
opinions of an expert faculty member in Educational Sciences. Subsequently, a
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Turkish language teacher’s opinions were sought to ensure the questions were un-
derstandable to the students, and the final form of the questions was determined.

Interview Process

The developed program was prepared to enhance a sub-dimension of sustai-
nable education each week and was implemented by the researchers over a total of
tive weeks with 30 students. Information regarding the dimensions of sustainable
education was supplemented with activities designed to encourage active student
participation through discussions, questioning, and opportunities for creative and
critical thinking. An environment was provided where participants could freely
express their opinions.

The interviews were conducted in the library after the end of the class. Each in-
terview lasted an average of one class period, approximately 40 minutes. To ensure
that participants felt comfortable and free to express their opinions without feeling
pressured and without being influenced by others, the researchers conducted the
interviews individually.

Data Analysis

The qualitative data obtained from the semi-structured interview questions
were analyzed using the content analysis method. Biiyiikoztiirk et al. (2020) de-
fined the content analysis method as a systematic and objective analysis of in-
terviews, documents, texts, and records in a holistic manner. During the content
analysis in this research, to ensure that no response from the interviews was left
unaddressed during the theme-matching process, the opinions of an expert faculty
member in Educational Sciences were consulted. The content analysis followed
a four-step process. According to Yildirim and Simsek (2018), these steps are as
follows:

1. Coding the data (the process of naming meaningful segments such as a
word or sentence within the data),

2. Identifying themes (categories) (grouping related concepts under a more
general overarching theme after examining the relationships between
them),

3. Organizing the codes and themes,

4. Describing and interpreting the findings.
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Validity, Reliability, and Ethics

To ensure the validity and reliability of the semi-structured interview questi-
ons used in the research, the principles of credibility, transferability, confirmability,
and consistency were adhered to:

Credibility: The researcher explained the purpose and the conduct of the re-
search to the students. The responses of the participants to the semi-structured
interview questions were transcribed. Participants were then asked to verify if the
transcriptions accurately represented their intended views.

Transferability: The purpose, process, data collection tools, method, and fin-
dings of the research were clearly presented to enable transferability.

Confirmability: Direct quotations were provided to illustrate the results reac-
hed. Raw data were preserved for potential re-examination if needed.

Consistency: The coherence of each participant’s views was carefully examined.
Additional probing questions were developed to verify responses that seemed in-
consistent. Furthermore, consistency between themes and categories was ensured
by consulting experts.

Throughout the data collection process, all ethical principles were considered,
and these principles were adhered to during the entire process. Participation in the
research was entirely voluntary for the students.

Ethical Committee Approval Information

In this study, all the rules specified under the “Directive for Scientific Research
and Publication Ethics of Higher Education Institutions” were adhered to.

o Name of the Ethical Committee: Cumhuriyet University Scientific Rese-
arch and Publication Ethics Committee for Social and Human Sciences

«  Date of Ethical Approval: October 27, 2021

o  Ethical Approval Document Number: E-60263016-050.06.04-91549

FINDINGS

Participants were shown visuals (such as pictures, photographs, cartoons, etc.)
themed around sustainable development, the dimensions of sustainable develop-
ment, sustainable education, and the dimensions of sustainable education. Poems
were recited, and videos (animations, short films) were screened. Participants were
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asked to select their preferred visuals, poems, and videos, and were then questio-
ned about their emotions and thoughts regarding the selected content. They were
also encouraged to express if there were any changes, additions, or omissions they
wished to make.

Themes Identified During the Interview

Each question asked during the interview was considered as a theme. Accor-
dingly, the themes that emerged are as follows: a) Emotions and thoughts regar-
ding the visual (picture, photograph, cartoon, etc.) they wanted to comment on
or evaluate. b) Opinions on things they wanted to change, add, or remove in the
visual they examined. ¢) Emotions and thoughts regarding the poem they wanted
to comment on or evaluate. d) Opinions on things they wanted to change, add, or
remove in the poem they read. e) Emotions and thoughts regarding the video (ani-
mation, short film) they wanted to comment on or evaluate. f) Opinions on things
they wanted to change, add, or remove in the video they watched.

Emotions and Thoughts Regarding the Visual (Picture, Photograph, Carto-
on, etc.) Participants Want to Comment on or Evaluate

Participants were shown 38 visuals related to sustainable development and sus-
tainable education, and they were asked which visual they would like to discuss.
The visuals chosen by the participants, from the most selected to the least selected,
are presented in Table 2 below. QR codes and links were created to provide easy
access to the visuals and are presented in the resources section.

[Note: Table 2, which lists the visuals chosen by the participants, is not provi-
ded here. If you have Table 2 available, I can help translate its contents.]

Table 2. Participants’ Visual Selections

Selected Image Number f
5 5 (K13, K16, K21, K29, K30)
23 3 (K17, K26, K27)
1 2 (K5, K9)
2 2 (K14, K25)
30 2 (K1, K24)
4 1(K2)
1 (K18)
8 1 (K22)
10 1 (K4)
11 1(K10)
12 1 (K19)
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16 1 (Ke)
17 1 (K20)
20 1(K3)
22 1 (K28)
26 1 (K8)
27 1 (K12)
34 1 (K11)
36 1 (K15)
37 1 (K23)
38 1 (K7)

Examination of Table 2 reveals that the visual with the number 5 (f:5) has the
highest frequency. This visual depicts a child flying with wings made of books. Fol-
lowing the visual number 5, the visuals with the highest frequencies are: 22 (£:3),
1 (£:2), 2 (£:2), and 30 (f:2). In visual number 22, a person cutting down a tree is
shown with a rope around their neck, tied to the tree they cut. In visual number 1,
half of the tree is green with leaves, and someone is sitting under it reading a book,
while the other half of the tree is dried out, and the person sitting under it is smo-
king a cigarette. Visual number 2 depicts a child being force-fed with knowledge
from books and then being asked to empty what they have learned onto a piece of
paper during an exam. In visual number 30, a teacher is shown filling the heads of
children with pages from books.

The emotions participants felt towards the selected visual are presented in Table 3.

Table 3. Emotions Participants Felt Towards the Selected Visual

Categories Codes f
Happiness 6 (K5, K6, K18, K19, K25, K29)
Hope 3 (K12, K21, K30)
Positive Emotions
Freedom 3 (K13, K16, K29)
Peace 1 (K6)
Love 1 (K22)
Confidence 1 (K29)

12 (K1, K2, K3, K7, K8, K9, K14, K15, K20,

Sadness K23, K24, K26)
. X Despair 2 (K27, K8)
Negative Emotions
Anger/Irritation 2 (K1, K4)
Ambition 1 (K11)
Pressure 1(K17)
Selfishness 1 (K28)
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Analysis of Table 3 reveals that the responses are divided into two categories:
positive emotions (f:15) and negative emotions (f:19), considering that responses
may contain multiple codes. Among the positive emotions category, happiness
(f:6) has the highest frequency, followed by hope (f:3) and freedom (f:3). Example
participant responses include:

“Participant opinions are categorized into two main groups: positive emotions
(f:15) and negative emotions (f:19), considering that responses may contain mul-
tiple codes. Among the positive emotions category, happiness (f:6) has the highest
frequency, followed by hope (f:3) and freedom (f:3). Example participant opinions
are as follows:”

K5: “The picture compares knowledgeable and unknowledgeable individuals
in my opinion. The person reading a book has a very knowledgeable mind, while
the other person’s mind is empty. In other words, the leaf-filled branches of the
tree represent knowledge, while the bare branches represent ignorance. The picture
made me feel happy because I also enjoy reading books.”

K13: “There was a girl with wings made of books in the visual. What I felt was
that books symbolize a journey towards freedom, just like a bird. Books take us on
a journey in our imagination.”

K19: “Reading is beneficial in every way. In the picture, the book is shown in
the shape of a waterfall, surrounded by greenery and settlements. However, the
back of the book is dry and barren, depicted as parched land. Books teach us to see
ourselves, recognize our mistakes, imagine, and empathize in real life. That’s why
when I looked at the picture, I felt happy”

K21: “I felt hopeful. What I understood is that reading books allows people to
imagine and think about what they want. I already love reading books. Books make
us imagine things we haven’t experienced”

K29: “T've seen a similar photo before. I always buy books for my sister to de-
velop a reading habit. I love reading books. I think people who read books have a
broader imagination compared to those who don’t. Reading books is a beautiful
activity. I believe that the children flying in the sky with their books in the picture
are happy, free, and confident. There is nothing that could hinder them?”

The response with the highest frequency in the negative emotions category
is sadness (f:12). This is followed by hopelessness (f:2) and anger/irritation (f:2).
Sample participant opinions are as follows:

K1: “In this picture, I see a teacher who teaches all students the same way, whi-
ch both saddens and angers me. I believe this shouldn’t be the case”
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K2: “At first glance, I saw a wavy and actually pleasant sea. However, upon exa-
mining the photo, I realized that it actually conveys the message of ocean pollution.
I understood the harm caused to the sea by the plastic bag with a glove, and the
danger to the life of a small fish trapped inside that glove. It’s a sad photo”

K11: “Since I am a very ambitious person, I can say that this picture exactly
describes me. I saw myself as the child who planted those seeds. The child seemed
overly ambitious to me. Since too much ambition is not good, I would have expec-
ted something instructive through that child”

K17: “First of all, it’s a nice picture to create awareness. I think this picture
forces people to make choices. There’s pressure to be successful. When I look at the
picture, I feel this pressure”

K24: “T think this is a quite justified image. The goal is wrong. The picture looks
very familiar to me. It depicts a system where information is used like a ball, the
sole purpose is to get the ball into the net, and whether the information is useful
or not doesn’t matter. I think this image is a sad one that portrays the belief that
thinking is as important as knowledge.”

Participants’ opinions regarding what they want to change, add, or remove in
the visual they examined.

"Opinions on the Visuals Examined by
Participants"

B Changing M®Adding ®Removing Keeping the same

20%

]
&

Figure 1. Participants’ Opinions on the Visual

As seen in Figure 1, participants’ responses to the question “Are there any chan-
ges, additions, or removals you would like to make to the visual you examined?” are
as follows: those who want to change the examined visual (f:14), those who want
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to add to the examined visual (f:9), those who want to remove from the examined
visual (f:1), and those who want the examined visual to remain the same (f:6).

The sample opinions of those who want to change the examined visual are as
follows: K7: “I want to cut the plastic and save the turtle. I want to change the
picture like this” K10: “Because everyone in the picture thinks and acts the same
way, their umbrellas are all black, but this man thinks and acts differently from
everyone else, so his umbrella could be colorful” K14: “This picture is actually our
current situation. Sad. Information is given to us, asked in the exam, if we get good
grades, we are successful, we are congratulated. Yes, we are hungry for knowledge
but exam anxiety prevails. It is impossible for us to show all our work in a 2.5-hour
exam after 1 year of study. Education should not be entirely academically weighted.
Education can be more fun. Our school life is like a cycle. Study, take exams, and
move up a grade. This cycle should change and there should be different activities”

Sample opinions of those who want to add to the examined visual:

K24: “I believe someone who is not taught to question and is forced to think
everything the same way would be as unhappy as the children in the picture. I
think it would reflect reality more if there were more torn pages of books.”

K26: “Thought balloons representing the imagination and different thoughts of
the children before entering the factory could be added to this image”

K30: “Additionally, I would draw a seagull or bird in this picture and put books
on the bird’s wings. This would allow us to interpret even real events differently. Or
instead of the sun, I would make it rainy and bad weather and still draw that person
happy. I would like to convey that reading books would dispel the dark clouds”

The opinion of the participant who wants to remove from the examined visual
is as follows:

K4: “I would like to remove the man cutting down the trees because trees are
our source of oxygen, cutting them down is barbaric.”

Sample opinions of participants who do not want to make any changes to the
examined visual are as follows:

K5: “The picture is clear and understandable, it delivers the message it wants to
convey, so there is nothing I want to change”

K17: “Everythingis nicely explained, thereisnoneed toadd or remove anything”

K19: “There is nothing I want to change in the picture.
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Participants’ feelings and thoughts on the poem they want to comment on and
evaluate Participants were given four poems themed around sustainable develop-
ment, and they were asked which poem they would like to discuss. The frequencies
of the selected poems are shown in Table 4. Links to the poems used in the research
have been provided in the sources section for easy access. Table 4.

Table 4. Participants’ Poem Selections

Selected Poem Number f
3 11 (K1, K2, K3, K5, K9, K11, K15, K16, K17, K18, K28)
4 11 (K4, K6, K8, K10, K14, K20, K21, K22, K24, K29, K30)
2 8 (K7, K12, K13, K19, K23, K25, K26, K27)
1 0

When Table 4 is examined, it is observed that the frequencies of poems number
3 and 4 (f:11) are the highest, the frequency of poem number 2 is 8, and the frequ-
ency of poem number 1 is 0. The emotions participants feel towards the poems
they selected are presented in Table 5.

Table 5. Emotions Towards Selected Poems by Participants

Categories Codes f
Happiness 13 (K4, K7, K8, K10, K12, K14, K19, K23,
K24, K25, K26, K29, K30)
Positive Emotions Hope 8 (K1, K6, K9, K11, K16, K20, K21, K22)
Peace 4 (K12, K19, K24, K27)
Sensitivity 3 (K2, K18, K28)
Unity and solidarity 1(K12)
Responsibility 1 (K3)
Olumsuz Duygular Uziintii 6(K5, K13, K14, K15, K17, K30)

When Table 5 is examined, it is observed that participants’ opinions are divided
into two categories: positive emotions (£:30) and negative emotions (f:6), taking
into account that the given responses contain multiple codes.

In the positive emotions category, it is seen that the response with the highest
frequency is happiness (f:13). This is followed by hope (f:8) and peace (f:4) respon-
ses in terms of frequency. Sample participant opinions are as follows:

K3: “The poem I read made me think that we need to protect our world and
take care of living beings. I felt a sense of responsibility”

K19: “It seems like a place where everyone is happy in this poem. There are
trees, wind, sun, kites. When I read the poem, I felt happiness and peace”
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K22: “Although children are inexperienced and cannot fully articulate their
thoughts, I believe this makes them more innocent, impartial, and fair. However, as
they grow up, they live like what they learn from their surroundings and lose their
childhood. If we were to give the world to children for just one day, even if they had
a difficult childhood until that moment and were unhappy, they could all smile and
make the world clean like themselves. I felt hope”

K28: “The poem is written for the protection of the world. It calls for people to
be sensitive. Most people turn away from these problems. The rest can't do anyt-
hing about it. I think one day people will regret it, but it will be too late. When the
forests are dried up, the winds no longer blow, the rains don’t fall, and everything
good and beautiful leaves our world, it will be too late. Children’s future is being
stolen, there are wars, there are fights. The poet wanted to create awareness so that
we don't regret later. I felt sensitivity”

K29: “I really liked the poem I read and felt happiness. Children are truly in-
nocent. I believe that even if children were to rule the world for just one day, many
things would change. They can be more creative than adults. I think the world
needs children especially in these times”

When examining the comments made by participants on the poems they sele-
cted, it is observed that they emphasize the importance of love for nature, environ-
mental awareness, and being a conscious and responsible individual.

Participants’ opinions on what they would like to change, add, or remove in the
poem they read:

Participants' Opinions on the Poem They
Read"

B Adding MKeeping the same ¥ Changing Removing

R

Figure 2. Participants’ Opinions on the Poem
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As seen in Figure 2, participants’ responses to the question “Are there any chan-
ges, additions, or removals you would like to make to the poem you read?” are as
follows: those who want to add to the poem they read (f:12), those who want the
poem they read to remain the same (f:11), those who want to change the poem
they read (f:5), and those who want to remove something from the poem (f:2).

Sample opinions of those who want to add to the poem they read are as follows:
K8: “I would like to add these lines to the poem: Let’s give the world to children
Let them warm it with their tiny hearts Let’s give it to end wars, evils” K24: “I
would like to add these lines to the poem: Let’s give the world to children even for
just one day at least They won’t squander the world for their own whims Let’s give
the world to children to live happily” K30: “I would add children who fight in the
poem. Those who have everything and want more, and those who know how to be
content with little but are still happy and hopeful”

Sample opinions of those who want the poem they read to remain the same are
as follows:

K28: “The poet is so right that I don’t want to change anything. I hope we also
become sensitive like him and never harm nature and living beings”

K29: “T have nothing to add, I really liked the poem. It’s one of the most beau-
tiful poems I've ever read”

Sample opinions of those who want to change the poem they read are as follows:

K2: “T would like to change the line ‘Join us, protect the Earth’ to ‘Rise, shake off
and wake up, humans protect your Earth”

K25: “The poem mentions a village-like place, but I think this could also be
possible while living in cities. I would like to change the setting to a city”

K27: “What I want to change: It’s not just a part of the country, but everywhere
should be filled with peace and joy. Being happy by spreading happiness to everyo-
ne. These should not be in our dreams but in our lives”

Opinions of those who want to remove something from the poem they read
are as follows:

K5: “The line ‘Let the wind blow without stopping’ should be removed. Excess
of everything is harmful. Excessively blowing wind is also not good for living be-
ings and nature”

K12: “The line ‘Come on kids, let’s set up the swings’ should be removed from
the poem. Because while talking about natural beauties in the poem, let’s not harm
trees even a little by setting up swings”
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When examining the participants’ opinions, it is observed that some partici-
pants added their own lines to the poems they selected to read and evaluate. This
situation demonstrates their ability to continue existing and use poetry as a way
to express themselves. It is also evident that participants employ various thinking
methods such as analytical thinking, reflective thinking, and transformative thin-
king. These outputs are desirable for the developed program.

Participants’ feelings and thoughts on the video (animation, short film) they
want to comment on and evaluate Participants were shown 6 videos on sustainable
development and sustainable education themes, and they were asked which video
they would like to discuss and comment on. The table below presents the parti-
cipants’ choices starting from the most preferred video. Links to the videos used
have been provided in the sources section for easy access.

Table 6. Participants’ Video Selections

Selected Video Number f

1 9 (K2, K17, K18, K19, K20, K21, K25, K29, K30)
8 (K1, K6, K7, K9, K15, K24, K27, K28)

6 (K14, K16, K22, K23, K26, K30)

4 (K3, K5, K10)

3 (K4, K11, K13)

1(K12)

AN R W N

When examining Table 6, it is observed that the video with the highest frequ-
ency is video number 1 (f:9). Following that, video number 2 (£:8), video number
5 (£:6), video number 3 (f:4), video number 4 (£:3), and video number 6 (f:1) have
higher frequencies. Additionally, it is seen that one participant wants to comment
on and evaluate both video number 1 and video number 5 together. The emotions
participants feel towards the video they selected are presented in Table 7.

Table 7. Participants’ Emotions Towards the Selected Video

Categories Codes f
Anger/Irritation 7 (K1, K4, K6, K7, K15, K16, K24)
Sadness 5 (K10, K3, K5, K19, K29)
Pressure 5 (K17, K22, K23, K26, K30)
Negative Emotions Anxiety/Worry 4 (K12, K19, K24, K27)
Stress/Discomfort 3 (K18, K20, K25)
Pessimism/Despair 3 (K5, K8, K27)
Weariness 1 (K14)
Surprise 1(K12)
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Joy 1 (K28)
Positive Emotions Sensitivity 1 (K3)
Responsibility 1(K9)

When examining Table 7, it is observed that participants’ opinions are di-
vided into two categories: negative emotions (f:29) and positive emotions (f:3),
considering that the responses contain multiple codes. In the category of negative
emotions, the response with the highest frequency is anger/irritation (f:7). This
is followed by sadness (f:5) and pressure (f:5). Sample participant opinions are as
follows:

K1: “I think the message this animation wants to convey is this: People bear
the consequences of what they themselves create. In this animation, I saw our own
world. I think the world will become an uninhabitable place in the future, and this
arouses both anxiety and anger in me.”

K2: “T believe that such pressures should not be imposed on children. Even
if everything is planned, arranged, and scripted, momentary feelings like stress,
excitement, fear can make everyone forget everything. Thinking and being able to
comment are very important. I mostly felt stressed.”

K5: “In the past, all fruits, foods were natural. Air pollution was low. Nowadays,
everything is artificial. We cannot live in a clean air and nature. I felt pessimistic”

K12: “T felt surprised because of the high loss mentioned due to the absence of
recycling. The video I watched talked about environmental pollution, which causes
significant problems in our country and the world, and the importance of recyc-
ling. As we all know, recycling is the solution to environmental pollution. We know
this, but are we applying it to our lives? That's what matters”

K24: “When people create a new living space for themselves by destroying na-
ture and animals, they elevate themselves and think they are the kings of nature,
but those who do so are more like murderers than kings. Besides, what goes around
comes around. Karma is for you. I felt anger”

In the category of positive emotions, opinions are expressed in terms of joy
(f:1), sensitivity (f:1), and responsibility (f:1). Participant opinions are as follows:

K3: “If we harm our environment and do not protect animals, one day the
things we do unconsciously can affect our lives. We should not waste everything
thinking we won’t need it and forget that we might need it one day. We should be
sensitive.”
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K9: “The well-being or harm of the world is in our hands, and for a better
world, we should give up harmful things and beautify our future. I felt a sense of
responsibility”

K28: “The man in the animation is selfish. He killed the bug, made boots from
snakes, fed toxic things to the chicken, then fried the chicken and ate it himself. He
wore the seal’s fur. He killed many animals. He cut down trees. He started living in
a world completely colorless, pitch-black, filled with grays, and was proud of it. He
became the king of this filthy and trash-filled world. In the end, I was very happy
that even the aliens made him a doormat. I thought this is how selfishness ends”

Upon examining the given responses, it is observed that the majority of parti-
cipants feel emotions such as anger towards environmentally insensitive behaviors,
anxiety towards the reckless consumption of resources, sadness towards children
experiencing pressure during their education, and a sense of responsibility and
sensitivity towards the environment.

Participants’ opinions regarding changes, additions, or removals they
would like to make in the video they watched.

Participants' Views on the Video They
Watched

B Changing M Adding N Keeping the same

Figure 3. Participants’ Views on the Video

As seen in Figure 3, participants’ responses to the question “Are there any chan-
ges, additions, or deletions you would like to make to the video you watched?” are
as follows: those who want to change the video they watched (f:18), those who
want to add to the video they watched (f:8), and those who want the video they
watched to remain the same (f:4).
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Sample opinions of participants who want to change the video they watched
are as follows:

K1: “T want to change the animation from beginning to end. The character
should treat nature and living beings carefully throughout. This way, the world will
be saved”

K7: “Let the end be happy. Let the person regret what he did and make amends
for the damage”

K17: “T would like the ending of the animation to change to a happy one. I
would write an ending where the child freely thinks and makes his own decisions.”

K25: “The animation was very beautiful. It told about the world we are in right
now. What I want to change is not the animation, but the real situation depicted in
the animation. So, I want to change the order of the world”

Sample opinions of participants who want to add to the video they watched are
as follows:

K21: “It would be nicer if the regret of the child’s family was included in the
animation.”

K27: “By adding a mirror to the end of the video, it would be shown that the
person in that video is actually all of us”

K30: “I would add a real child’s success story that gives a life lesson to the video.
This would be a child who succeeds despite all the hardships.”

Sample opinions of participants who want the video they watched to remain
the same are as follows: K3: “There’s nothing I want to change.”

K16: “The video has reached its message, so there’s nothing I want to add”

K28: “The man created that colorless world himself. He destroyed our colorful
world and the end was magnificent. I don’t want to add anything. I think this video
should be watched by everyone and should be a lesson to people”

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

In the research, it is observed that the frequency of the image (f:5) is the hi-
ghest. This visual depicts a child flying with wings made of books. The highest
frequency of this visual can be interpreted as indicating that the participants value
and consider reading books important. Especially participants who enjoy reading
books and are aware of the positive attributes reading brings tend to interpret visu-
als that emphasize the importance of reading. As expressed by the participants, re-
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ading books enhances imagination, thinking, comprehension, and interpretational
skills. These qualities are desired attributes for sustainable education. Yildirim and
Ceylan (2018) found in their research on high school students that students have a
high inclination towards reading books. Akkaya and Ozdemir (2013) concluded in
their study on secondary school students’ attitudes towards reading that 76% of the
participants believed in the benefits of reading. Conversely, Solmaz (2018) found
in their research that about half of the students read 1-5 books per year, indicating
a significantly lower rate.

The research results indicate that the participants criticize unsustainable as-
pects of education, provide responses within the context of environmental aware-
ness, and desire a just and equitable societal order. Therefore, it can be stated that
the visuals used in the study are successful in eliciting the intended emotions and
thoughts from the participants. Korkmaz and Yesil (2009) found in their research
on the critical thinking levels of students according to educational levels that the
secondary education level negatively affects students’ critical thinking tendencies
and levels. In contrast, in this research, the fact that participants either wanted or
did not want to make changes to the visuals they examined demonstrates their
ability to critically evaluate visuals, make interpretations, think creatively and dif-
ferently from the norm, and analyze. This indicates the success of the developed
and implemented program in achieving its objectives.

Upon examining the comments made by the participants regarding the selected
poems, it is evident that they emphasize the importance of love for nature, environ-
mental sensitivity, and being a conscious and responsible individual. The emotions
and thoughts expressed in relation to sustainable education, such as environmental
awareness, contributing to the whole, ethical values, and sharing, indicate that the
implemented program serves its purpose. Upon analyzing the responses, it was
noted that some participants added their own verses to the poems they read and
evaluated. Although participants were not directly asked to do so, their voluntary
and creative addition of verses demonstrates their ability to think creatively and
synthesize, which are desired outcomes of the program.

The majority of participants expressed feelings of anger towards environmen-
tally insensitive behaviors, anxiety towards the reckless consumption of resources,
sadness towards children experiencing pressure during their education, and a sen-
se of responsibility and sensitivity towards the environment. This indicates that
participants are sensitive to sustainable elements in ecology, society, and educati-
on, and they respond appropriately. This finding can be interpreted as indicative
of the success of the developed program. Similarly, in the studies conducted by
Yardimer and Bagli Kilig (2010), which investigated environmental problems from
children’s perspectives, the majority of children expressed various environmental
concerns. In this research, children expressed discomfort with garbage and exhaust
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fumes, global warming, toxic gases, factory waste, thinning of the ozone layer, and
harmful waste materials. Ozdemir Ozden and Ozden (2015) also found, in their
research aimed at examining students’ perceptions of the environment through
drawings, that students are aware of significant environmental issues that can be
considered common problems for humans.

Before implementing the program, students were informed about the program
and its content related to sustainability and sustainable education, and they were
asked whether they felt any inadequacies in these areas. Participants stated that
they felt inadequate, were excited and happy to participate in such a program, and
wanted to volunteer. Pre-interviews, observations, and evaluations revealed that
there was a lack of knowledge and awareness among participants regarding all to-
pics related to sustainability and sustainable education, which was acknowledged
by the researchers. Following the implementation of the program, participants’
desire or lack thereof to make changes to the videos they watched indicates their
ability to grasp the intended message in the videos they watched, critically evaluate
and interpret, think creatively, think laterally, and view events and issues from mul-
tiple perspectives. This, along with all other findings, suggests that the developed
program has achieved its objectives.

In this study, the implemented program and the participants’ (students’) exa-
mination of visuals, reading of poems, watching of videos, and expressing their
thoughts and emotions have created awareness regarding sustainability and sus-
tainable education. Based on this conclusion, artistic content should be used in
various lesson activities to create sensitivity.

A program designed for sustainable education was implemented and tested in
this research. For future research, a sustainable education model can be developed,
and the results obtained with different study groups can be compared.
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Number

https://i.pinimg.com/564x/0¢/70/
dd/0c70ddf1b5a6067ftbcefa-

3c4227a134.jpg
Date of access: 30 December 2021.

https://i.pinimg.com/236x/55/
€7/1d/55e71d61267b74843c5ee-
513C8659f72.jpg

Date of access: 30 December 2021.

https://i.pinimg.com/564x/96/
d4/5d/96d45d2d09b55ddeda-

02c357e77e9¢cbc.jpg
Date of access: 30 December 2021.

https://gorselpencere.com/
wp-content/uploads/2019/07/

4 suc-cevre-Kkirliligi-sanik-insanog-
lu-02.jpg

Date of access: 30 December 2021.

https://i.pinimg.com/564x/
cf/98/e5/cf98e5c5bd331ec6d-

915520966a9d960.jpg
Date of access: 30 December 2021.
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https://tr-static.eodev.com/files/
da0/f53ab3294ecb50f69460a-

408b0al2e87.jpg

Date of access: 30 December 2021.

https://i.pinimg.com/564x/0e/
f1/c4/0ef1c4a5f99946¢ec-

8301£8392e2b181.jpg

Date of access: 30 December 2021.

https://miro.medium.com/
max/1230/1*Ux6fKblVz tgl4H-

529ZyKA.jpeg

Date of access: 30 December 2021.

https://hthayat.haber-
turk.com/im/2020/04/07/

ver1644156032/1073681 6
20x360.jpg

Date of access: 30 December 2021.

10

https://pbs.twimg.com/media/
FLzP9rwXwAMOPc4?format=jp-

g&name=small

Date of access: 30 December 2021.

11

https://i.pinimg.com/736x/40/
bb/be/40bbbee4f0df0d9ee7181e-

d160a9ae64.j

Date of access: 30 December 2021.

12

https://i.pinimg.com/564x/ac/
£0/90/acf0908face83e4b0ab-

13548¢70475a7.jpg

Date of access: 30 December 2021.
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https://im.haber-
turk.com/2019/03/13/

ver1552472333/2401894 761b-
92f29aee2d72141d5d594593e834.
ipg

Date of access: 30 December 2021.

13

https://i.pinimg.com/564x/b4/
d7/7d/b4d77d8f45ccdd6cbf-

42b90ae08870ae.jpg
Date of access: 30 December 2021.

14

https://foto.sondakika.com/
haber/2019/06/05/tvhb-mer-

15 | kez-konsey-baskani-eroglu-cev-
re-kirli-12118801 osd.jpg

Date of access: 30 December 2021.

https://i.pinimg.com/564x/9e/
¢3/d6/9ee3d6eb423cb80d9a-

c4a9381 ddd845e.jpg
Date of access: 30 December 2021.

16

https://diariohoy.net/adjuntos/ga-
17 | lerias/000/376/0000376192.jpg

Date of access: 30 December 2021.

https://postkolik.com/images/
news/1380cc566f9f09¢3679¢ce55a-

aafe057c.jpg
Date of access: 30 December 2021.

18

https://postkolik.com/images/
news/627f90115a4f80f2b9de9ca-

87e3¢6569.jpg
Date of access: 30 December 2021.
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20

https://www.cartooningforpeace.

org/wp-content/uploads/2020/10/
Funeral-scaled-e1603373480567.

1pg
Date of access: 30 December 2021.

21

http://www.leg.uefs.br/arquivos/
Image/materiais/LEG1 charges/
Relevo Geologia e Solos/CHAR-

GE aterramento do_solo.jpg
Date of access: 30 December 2021.

22

https://www.irancartoon.com/

site/media/zgalleries/9aaec-
c9ef66c741b4a299d581ae27e69/

walter-leoni-orivieto-italy4.jpg
Date of access: 30 December 2021.

23

https://www.vipfenbilimleri.com/
images/gallery/29.jpg
Date of access: 30 December 2021.

24

https://newsi8.com/wp-content/
uploads/2019/10/img_2790-1.jpg

Date of access: 30 December 2021.

25

https://www.yeniasya.com.tr/
Sites/YeniAsya/Upload/images/
Content/2018/05/27/plastik-
man211111111111.gif

Date of access: 30 December 2021.
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https://www.halkinsesikibris.com/
images/haberler/2018/12/plas-

26 | tik atiklarin pencesindeki canli-
lar h107446 O93d0.jpg

Date of access: 30 December 2021.

https://im.haberturk.
com/2018/09/13/2140561
27 | 1703c476abc56011e71bf-

301975dccc0 640x640.jpg
Date of access: 30 December 2021.

https://i.pinimg.com/736x/3¢/
b6/29/3cb629629d8b2971def52b-

41deb68388.jpg
Date of access: 30 December 2021.

28

https://i4.hurimg.com/i/hur-
riyet/75/750x422/61f5a4624e-
3£e00210415014.jpg

Date of access: 30 December 2021.

29

https://enisden.files.wordpress.
com/2012/11/karikatur sorgula-
mayiogretmek.jpg?w=504&h=313
Date of access: 30 December 2021.

30

http://esculturayarte.com/fo-
31 | tos/13134398570030.jpg

Date of access: 30 December 2021.

https://www.platformdergisi.com/

storage/app/media/haber/26265.
ipg
Date of access: 30 December 2021.
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https://i4.hurimg.com/i/hur-
riyet/75/750x422/5def804b0f-

25441fdc8bef8e.jpg

Date of access: 30 December 2021.

34

https://karalamacaa.files.wordp-
ress.com/2011/12/306477 265434
243496307 159162537456812 86
5993 758771598 n.jpg

Date of access: 30 December 2021.

35

https://i.dunya.
com/2/660/372/storage/old/
files/2017/10/24/387710/387710.

jpg.webp

Date of access: 30 December 2021.

36

https://www.mepanews.com/d/
news/28960.jpg

Date of access: 30 December 2021.

37

https://dogayakacis files.
wordpress.com/2015/08/insan-

vedogatem07-2-odul-miros-
lawhajnos-poland-497-x-700.

jpg?w=1400&h=

Date of access: 30 December 2021.

38
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dfront.net/styles/aotw_detail ir/
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Date of access: 30 December 2021.
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Poems used (listed according to code numbers in the text)

1, Beserek Dagi, Asik Veysel Satiroglu. https:/www.antolojicom/beserek-dagi-siiri/antolojim-uyeler/sayfa-2/
Date of access: 01 January 2022.

Arzusun cektigim Beserek Dagi,
Elvan elvan ciceklerin acti mi?
Cevre yanin guzellerin otagi,
Bizim eller yaylasina go¢ti ma?

Glney tarafinda Kurban Pinari
Kalkti mi? Mezarli Boyu'nun kari,
Garip 6ter meselidin kuslari,
Yavru sahin yuvasindan ugtu mu?

Yesil atlas giymis daglar stslenmis,
Mescit kéyd etedine yaslanmis,
Seme Dadi, duman olmus puslanmis,
Sivralan’a nuru rahmet sacti mi?

Zaman gelip gdcler geri donerken,
Glzellerin yaylasindan inerken,
Dilberler doldurup bade sunarken,
Veysel Satir, hatirlara distd ma?

2, Bir Yer DUstndyorum, Ziya Osman Saba. https:/www.milliyet.com tr/siirler/bir-yer-dusunuyorum-siiri-ziya-os-
man-saba-6536596 Date of access: 01 January 2022.

Bir yer distindyorum, yemyesil,
Bilmem, neresinde yurdun?

Bir ev, ginlik gineslik,

Cicekler icinde memnun.

Bahge kapisina varmadan daha,
Baygin kokusu thlamurun,
Gélgesinde bir sira, der gibi;

— Oturun!

Haydi cocuklar haydi,
Salincaklari kurun!
Bagska dallarsa, egilmis;

— Yemislerimizden buyurun!
Rizgdr esmez, konusur;

— Ugurtmalar ugun, camasirlar kuruyun.
Mutlu olun, yasayin,
Ana, baba evlat, torun.

3, Surdrlebilirlik, Anonim.

Sardirdlebilir bir hayat icin;
Uzilmesin Dinya

RUzgar essin durmasin
Dinya’'miz kurumasin
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Uztlmesin hayvanlar

Rahatsiz etmeyin Dinya'mizi
Uzilmeyin, koruyacadiz Dinyasys
Lakin s6z vermistiniz, koruyacaktiniz Dinya’yi
Ekonomiyi 6nemseyin

Bakin ne oldu Dinya’'miza
llgilenin DUnyamizla

Laleler, simbiiller agsin

ilgi gdsterin

Resimler ve pankartlar yapin
Laleler yok olmasin

Iklim dedisikliklerine dikkat!

Katil bize, koru Dinya'yi!

4, Dunyayi Verelim Cocuklara, Nazim Hikmet Ran. https:/www.milliyet.com.tr/siirler/dunyayi-verelim-cocukla-
ra-siiri-nazim-hikmet-ran-6421176 Date of access: 01January 2022.
Dinyayi verelim cocuklara hi¢ degilse bir giinligine
Alli pullu bir balon gibi verelim oynasinlar
Oynasinlar tdrkiler séyleyerek yildizlarin arasinda
Dinyayi cocuklara verelim
Kocaman bir elma gibi verelim sicacik bir ekmek somunu gibi
Hic dedgilse bir giinligine doysunlar
Dinyayi cocuklara verelim
Bir giinliik de olsa 6grensin dinya arkadasligi
Cocuklar dinyayr alacak elimizden

Olimsuz agaglar dikecekler.

Videos used (listed according to code numbers in the text)
1, https:/www.youtube.com/watch?v=Djaw5XvA5X4&t=57s Date of access: 03 January 2022.
2, https://wwwyoutube.com/watch?v=hQeYwIW1sz8 Date of access: 03 January 2022.
3, https://www.youtube.com/watch?v=QQmxczDLq38&t=1555 Date of access: 03 January 2022.
4, https://www.youtube.com/watch?v=UqsqKkDw_RE Date of access: 03 January 2022.
5, https://www.youtube.com/watch?v=gk2jBQxjDDO Date of access: 03 January 2022.
6, https://www.youtube.com/watch?v=3MMLIKLThQw&t=38s Date of access: 03 January 2022.
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EKLER
Ek-1. Aragtirma Gériisme Sorulari

BOLUM I. KiSISEL BILGILER
1. Cinsiyet Kiz( ) Erkek ()

2. Ogrenim Gordiigiiniiz Siif ...
3. Ogrenim Gordiigiiniiz Okul Tiirii (Fen, Anadolu, Meslek vb.) : ............

BOLUM 11. YARI YAPILANDIRILMIS GORUSME SORULARI

1. Incelediginiz/izlediginiz/okudugunuz igerik (fotograf, resim, karikatiir, siir,
kisa film, animasyon vb.) size neler hissettirdi? Hangi duygular: hissettiniz
aciklar misiniz?

2. Incelediginiz/izlediginiz/okudugunuz icerikte (fotograf, resim, karikatiir, siir,
kisa film, animasyon vb.) eklemek istediginiz ya da ¢ikarmak istediginiz sey
var midir? Nedir? Ni¢in?

Ek-2. Uygulanan Programin Ogrenme Kazanimlari

1. Hafta: Cevreye Duyarlik Boyutu
Ders Stiresi: 40 dk.

Kazanim ve Davranislar:

Kazanim 1: Cevre ile ilgili temel kavramlari kavrayabilme.

Davraniglar:

1.1. Cevre ve Siirdiiriilebilir ¢evre kavramlarini tanimlar.

1.2. Ayakizi kavramini agiklar ve 6rneklendirir.

1.3. Iklim krizi kavramini tartisur.

Kazanim 2: Cevre duyarlilig1 kazanabilme.

Davraniglar:

2.1. Ulkemizdeki ve diinyadaki ¢evre sorunlarini belirler.

2.2. Ulkemizdeki ve diinyadaki ¢evre sorunlarina ¢éziim énerileri gelistirir.

2.3. Insanlarin ¢evre sorunlardaki payini fark eder.

Kazanim 3: Iklim degisikligine neden olan faktérleri ve iklim degisikliginin
etkisinin azaltilmasi i¢in alinmasi gereken onlemleri kavrayabilme.

Davraniglar:

3.1. Iklim degisikligine neden olan faktérlerin farkina varir.
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3.2. Iklim degisikliginin etkisinin azaltilmast igin gerekli olan énlemleri tartisir.
Kavramlar: Cevre, Siirdiiriilebilir Cevre, Ayak izi, Iklim krizi.
Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartisma.

Etkinlikler: Cevreye duyarlik boyutu ile ilgili gorsellerin incelenmesi, siirlerin
okunmast, haberlerin takip edilmesi, videolarin izlenmesi, sohbet edilmesi.

2. Hafta: Etik Degerlerin Korunmasi Boyutu
Ders Stresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Her bireyin haklar1 oldugunu kavrayabilme.
Davraniglar:

1.1. Hak kavramini aciklar.

1.2. Insani 6zelliklerden biri olan haklara saygiya yasamdan érnekler verir.
1.3. Hak ihlali durumunda neler olabilecegini tartisir.

Kazanim 2: Adalet ve esitligin 6nemini kavrayabilme.

Davraniglar:

2.1. Esitlik kavramina yakin ¢evresinden 6rnekler verir.

2.2. Adaletin 6nemini ve gerekliligini fark eder.

Kazanim 3: Etik degerlere uygun davranma.

Davraniglar:

3.1. Etik degerlerin farkina varir.

3.2. Etik degerlerin gerekliligini kavrar.

3.3. Etik davranislari analiz eder.

Kavramlar: Hak, Adalet, Esitlik, Saygi, Etik.

Yéntemler ve Teknikler: Anlatim, Soru-Cevap, Ornek olay, Tartigma.

Etkinlikler: Etik degerlerin korunmasi boyutu ile ilgili gorsellerin incelenmesi,
siirlerin okunmasi, 6rnek olay anlatilmasi, videolarin izlenmesi, sohbet edilmesi.

3. Hafta: islevsellik Boyutu
Ders Stiresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Ogrendigi bilgileri hayatta kullanabilme.

Davraniglar:

1.1. Ogrendigi bilgiyi nerelerde kullanabilecegini 6rnek vererek agiklar.

1.2. Karsilagtig1 gercek yasam problemlerine gesitli ¢oztimler iretir.
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Kazanim 2: Verilen problem durumlarina yaratici ¢oziimler iretebilme.
Davraniglar:

2.1. Verilen problem durumlarina elestirel bakis agisiyla ¢oziim {iretir.
2.2. Verilen problem durumlarina yaratici ¢dziimler {iretir.

2.3. Verilen problem durumlarini yansitici bakis agisiyla tekrar ifade eder.
Kavramlar: Elestirel diiginme, yaratici diigiinme, yansitic1 diigiinme.

Yéntemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Ornek Olay, 6
sapkal1 diistinme teknigi.

Etkinlikler: Islevsellik boyutu ile ilgili gorsellerin incelenmesi, siirlerin okun-
masl, videolarin izlenmesi, fikir taramasi ve tartisma yapilmast.

4. Hafta: Bitiine Katki Bilinci Boyutu
Ders Siiresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Egitim sorunlarini fark edebilme ve ¢oziim tretebilme.
Davraniglar:

1.1. Ulkemizdeki ve diinyadaki egitim sorunlarini belirtir.

1.2. Ulkemizdeki ve diinyadaki egitim sorunlarina ¢oziimler onerir.
1.3. Egitim ile ilgili giincel gelismeleri takip eder.

Kazanim 2: Toplumsal icerikli konularla ilgili olabilme.

Davraniglar:

2.1. Ulkemizdeki ve diinyadaki toplumsal igerikli konular1 takip eder.
2.2. Yerel ve kiiresel ¢aptaki sorunlarda insanin roliinii belirtir.
Kavramlar: Gelecege yatirim.

Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartisma.

Etkinlikler: Biitiine katki bilinci boyutu ile ilgili gorsellerin incelenmesi, siirle-
rin okunmasi, videolarin izlenmesi, Tiirkiye ve diinyanin giindemindeki haberle-
rin takip edilmesi.

5. Hafta: EGitim Kaltiird/Paylasimcilik/Katiimcilik Boyutu
Ders Siiresi: 40 dk.

Kazanim ve Davraniglar:

Kazanim 1: Demokratik kararlar alabilmek icin diisiinme becerilerinin 6nemi-
ni kavrayabilme.

Davraniglar:

1.1. Demokratik kararlarin nasil alindigini 6rnek vererek agiklar.
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1.2. Verilen problem durumlarini tartigir.
1.3. Kargilagtig1 durumlara karsi demokratik tavir sergiler.

Kazanim 2: Stirdiiriilebilir yasami saglamak icin paylasimciligin 6nemini kav-
rayabilme.

Davraniglar:

2.1. Paylagimci olmanin 6nemini belirtir.

2.2. Paylasimci olmanin birey ve topluma kazanglarini kavrar.

2.3. Paylasimciligin uygarlhigin gelismesine katkisini fark eder.

2.4. Paylasmanin getirdigi olumlu duygular: 6rneklendirir.

Kazanim 3: Siirdiiriilebilir yagsamda aktif vatandashigin 6nemini kavrayabilme.
Davraniglar:

3.1. Aktif vatandaglik kavramini agiklar ve 6rneklendirir.

3.2. Aktif vatandag olmanin yollarin: tartisir.

Kavramlar: iletisim, Paylasimcilik, Aktif vatandaghik.

Yontemler ve Teknikler: Anlatim, Soru-Cevap, Beyin Firtinasi, Tartigma.

Etkinlikler: Egitim kiiltirt/paylagimcilik/katilimcilik boyutu ile ilgili gorselle-
rin incelenmesi, siirlerin okunmasi, videolarin izlenmesi, tartigma diizenlenmesi.

Degerlendirme: Program sonunda Sirdiiriilebilir Gelisme, Sirdiiriilebilir
Gelismenin Boyutlari, Siirdirilebilir Egitim ve Siirdiiriilebilir Egitimin Boyutlar
(Cevreye Duyarlik, Etik Degerlerin Korunmast, Islevsellik, Biitiine Katki Bilinci,
Egitim Kiiltirii/Paylasimcilik/Katilimcilik) ile ilgili gorseller (fotograflar, kari-
katiirler, resimler, heykel fotograflar1 vb.), siirler ve videolar (animasyonlar, kisa
filmler) ile ilgili duygu ve diisiincelerini ifade eder. Gorselde, siirde ve videoda ek-
lemek, ¢cikarmak veya degistirmek istediklerini belirtir.
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Ek-3. Etik Kurul Karari

Evrak Tarih ve Sayisi: 27.10.2021-91543

®

T,
SIVAS CUMHURIYET UNIVERSITES! REKTORLUGU
Hukuk Misavirligi

Say1  :E-60263016-050.06.04-91549 27.10.2021
Kom : Etik Kurul Karan

Saym Kadrive YALCIN

Universitemiz Bilimsel Arastrma ve Yaym Etifi Sosyal ve Beseri Bilimler Kurnluna yapins
oldugunuz 01.10.2021 tarih ve 2021-10-02 nolu bagvurunuz incelenmis ve 2 nolu karar ile: *
Siirditrilebiliv Egitime Yionelik Geligtirilen Programm Eikililigi Uszevine Bir Caligma ™ isimli
arastirmanm etik olarak uygunluguna karar verilmig, karar Rektoe olunma sunulmus ve Rektor oluru
almmishr.

Bilgilennize rica ederim.

Prof.Dr. Hilmi ATASEVEN

Rektor Yarduncis:
Bu belge. prvens ebektromk s e mealmmte
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Telelon 0 548 219 1000 Falks 0 346 215 1138 U Sorekch [0
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