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OGRETIM KALITESININ OKULA BAGLILIGI ETKILEMESINDE OKUL
IKLIMININ ARACI ROLU

0z

Ogretim kalitesinin okul ikliminin araci roliiyle {iniversite dgrencilerinin oku-
la baghliklarini etkileme diizeylerini ortaya koymak onemli goriilmektedir. Bu
baglamda bu arastirmanin amaci, 6gretim kalitesinin 6grencilerin okula baglilik
diizeylerini etkilemesinde okul ikliminin arac1 roliinii ortaya koymaktir. Bu dog-
rultuda aragtirma iligkisel tarama modeline uygun olarak tasarlanmigtir. Aragtir-
maya egitim fakiiltesinde 6grenim géren toplam 266 {iniversite 6grencisi katilmis-
tir. Calismada 6gretim kalitesinin okul iklimini, okul ikliminin de okula baghlik
diizeyini dogrudan etkiledigi ve 6gretim kalitesinin okula baglilig1 okul ikliminin
araci rolil ile dolayli yoldan etkiledigi gorilmistiir. Ayrica 6gretim kalitesi ile okula
baglilik arasinda anlamli bir iliski bulunmasina ragmen kalitenin baglilik diizeyini
dogrudan etkilemedigi tespit edilmistir. Elde edilen bulgulardan hareketle 6gretim
kalitesi fazla oldugu ve okul ikliminin olumlu etkisinin hissedildigi bir okul orta-
minda &grencilerin okula baghilik diizeyinin artacag: soylenebilir. Bu dogrultuda
6grencilerin okula bagliligini arttirmak adina 6gretim kalitesinin yani sira olumlu
bir okul iklimini destekleyecek faaliyetlerin de yapilmasi 6nemli goriilmektedir.

Anahtar Sézciikler: Ogretim Kalitesi, Okula Baglilik, Okul Iklimi, Ogretmen
Yetistirme.

ek

THE MEDIATING ROLE OF SCHOOL CLIMATE IN THE EFFECT OF
TERCHING QUALITY ON SCHOOL ENGAGEMENT

ABSTRACT

It is important to reveal the level of influence of the teaching quality on the level
of school engagement of university students through the school climate. In this
context, the aim of this research is to reveal the mediating role of school climate
in the effect of teaching quality on students' levels of school engagement. In this
direction, the research was designed in accordance with the relational screening
model. A total of 266 university students studying at the Faculty of Education par-
ticipated in the research. In the study, it has been seen that the teaching quality
directly affects the school climate, the school climate directly affects the level of en-
gagement to the school, and the teaching quality indirectly affects the engagement
to the school through the mediating role of school climate. In addition, although
there is a significant relationship between the teaching quality and engagement to
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school, it has been found that teaching quality does not directly affect the level of
engagement. Based on the findings, it can be claimed that in a school environment
where the teaching quality is high and the positive effect of the school climate is
felt, the level of school engagement of the students will increase. In this direction,
it is important to carry out activities that will support a positive school climate as
well as teaching quality in order to increase students' engagement to the school.

Keywords: Teaching Quality, School Engagement, School Climate, Teacher
Training.

e e
GIRIS

Bilgi ¢agini yasayan toplumlarda, bilim ve teknolojinin 6n plana ¢ikmasiyla
toplumlarin rekabet giicii, nitelikli insan kaynaklariyla orantili bir hale gelmis ve
boylelikle egitim ve 6gretim siireglerinin kalitesi tartigilir olmustur. Egitim kurum-
larini, yasanan degisim ve doniisiime eklemlemeyi isteyen toplumlar, programla-
rint degisen ihtiyag ve beklentilere uygun olarak daha islevsel bir hale getirmek
i¢in egitim sistemlerini yeniden yapilandirmak durumunda kalmiglardir (Karaca,
2008). Esasinda, kaliteli egitim ve 6gretim, egitim kurumunun mevcut imkéanlarini
en iyi sekilde kullanarak bilgi ¢aginin gereklerine uygun bicimde 6grenciyi her
yoniiyle yetistirmesi seklinde ifade edilebilir (Balyer, 2013; Karakaya, Kilig ve Ugar,
2016). Ogretim kalitesinin bilesenlerini anlamak ve 6gretim kalitesinin cesitli bile-
senleri arasindaki iliskileri profesyonel bir bakis acisiyla diigiinmek, 6gretim kali-
tesinin daha iyi analiz edilmesine yardimc olabilir (Zaboli, Malmoun ve Hassani,
2014). Ogretim kalitesini dogrudan etkileyen bilegenler arasinda, okulun fiziksel
ve psikolojik ¢evresini olugturan okul iklimi ve onun igerisinde yer alan 6grenci
baglilig sayilabilir (Dénmez ve Tayli, 2018). Bugiin artik, yiiksek kaliteli bir okul
ikliminin 6grencilerin davranigsal ve duygusal algilarini olumlu yonde etkiledigi
ve onlarin okula ve derse olan baglhiliklarini artirdi: bilinmektedir. Bununla birlik-
te bu iklim vasitasiyla da egitim-6gretim faaliyetlerinin kalitesinin arttig1 gozlen-
mektedir (Kelley, Thornton ve Daugherty, 2006; Loukas, 2007).

Bir egitim kurumunun 6gretim kalitesi, okul iklimi ve bu unsurlara bagli olarak
ortaya ¢ikan 6grencinin kuruma baglilig1 ve akademik basaris: her diizeyde egitim
veren kurumlar i¢in son derece 6nemliyken, bu unsurlarin yitksekégretim kurum-
lar1 agisindan ayr1 bir 6nemi vardir. Yiiksekogretim kurumlarinda siirdiiriilebilir
olumlu bir okul iklimi ve 6gretim kalitesi, genglerin gelisimini, 6grenimini, oku-
la bagliliklarini ve basariy: tesvik etmekle birlikte demokratik bir toplumda daha
tiretken ve tatmin edici bir yasama da olanak saglamaktadir (Thapa vd., 2013).
Dolayisiyla boylesi yiiksekdgretim kurumlari, uluslararasi rekabete katkida bulu-
nabilecek ve ayni zamanda ¢aga ayak uydurabilecek yarinin nesillerini yetistirebilir
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(Ozgigek ve Karaca, 2019). Alanyazin incelendiginde yiiksekdgretim kurumlarin-
da 6gretim kalitesi (Karakaya vd., 2016; Ozgigek ve Karaca, 2019; Oztiirk ve Faiz,
2020); okul iklimi (Culcuoglu ve Sentiirk, 2021; Ertem ve Gokalp, 2019); 6grenci
baglilig: (Bilir, 2020; Biiyiik ve Akyildiz, 2016; Sel, 2018) agisindan bir¢ok ¢alisma-
ya rastlanmaktadir. Yiiksekogretim kurumu 6grencilerinin 6gretim kalitesi, okul
iklimi ve 6grenci baghligina iliskin algilar1 arasindaki iliskiyi inceleyen olduk¢a
stnirl sayida aragtirma bulunmaktadir. Ogrencilerin okula baghliklarini olumlu
yonde etkileyecek saglikli bir okul iklimi, egitim 6gretim faaliyetlerinin de kalite-
sini artiracaktir. Bu bakimdan 6gretim kalitesinin tiniversite 6grencilerinin okula
baglilik diizeylerini okul iklimi aracilig ile etkileme diizeylerini ortaya koymanin
onemli oldugu distintilmektedir.

KURAMSAL CERGEVE

Ogretim Kalitesi

Kiiresellesen diinyada her alanda oldugu gibi egitim ve 6gretim alaninda da
ilerlemenin yolu, kalite ve kalite yonetimine dayanmaktadir. Egitim alaninda uy-
gulanan stratejiler, 6gretim programlari, yontemleri ve kullanilan materyallerle ka-
lite kavraminin 6nemini giderek daha fazla anlam kazanmaktadir (Parliyan, 2022).
Bu noktada 6gretim kalitesi, “Ogretim kuruluglarinin mevcut imkanlarini en iyi
bigimde kullanarak, 6grenciye, bilgiye ulasmayi, bilgi tiretmeyi 6greten ve kendi
alaninda uluslararas: diizeyde rekabet edebilecek yetenege haiz bireyler yetistirme
kapasitesi” olarak tanimlanabilir (Caglar ve $ahin, 2023:530). Egitim ve 6gretim
kalitesine iligkin bir¢ok standart olmakla birlikte uluslararasi boyutta gegerligi
olan, Uluslararas: Standartlar Orgiitii tarafindan hazirlanmis Kalite Giivence Sis-
temi Standartlari, egitim ve 6gretime kalite standartlar: getirmistir (Maksiidiinov,
Cavus ve Eleren, 2016). Felsefe ve hedefler, miifredat, yonetim ve igletme, per-
sonel, 6grenci destek hizmetleri, kaynaklar, 6grenci ve toplum yasami bunlardan
bazilaridir (Goksoy, 2014).

Ogretim kalitesinin artirilmasinin iiniversiteler icin ayr1 bir 6nemi vardir. Bi-
limsel bir baks agisiyla yetistirilen yetenekli genglerin toplumsal yasama yapacagt
katki gozden uzak tutulmamalidir (Yang, Chun ve Liu, 2022). Yiiksekogretimde
ogretim kalitesi kapsaminda en fazla etkili olan unsurun 6gretim elemanlar1 ol-
dugu konusunda genel anlamda bir goriis birligi oldugu soylenebilir. Ogretim ele-
manlarinin mesleki yeterlilikleri, yeniliklere kars: yaklagimlari, karakter yapilar:
ve mesleki deneyimleri daha kaliteli hizmet sunmalarinda oldukga etkili olmakta-
dir. Yoneticiler de egitim ve siireglerini ilgilendiren tiim unsurlar: dogru planlayip
yoneterek sunulan 6gretim hizmetinin kalitesini yiikseltme olanagina sahiptirler.
Ayrica 6gretim kalitesinin artirilmasinda etkili olan bir diger unsur olarak, ¢agin
teknolojisine uygun ara¢ ve geregler sayilabilir (Balyer, 2013; Karaca, 2008; Ka-
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rakaya vd., 2016). Universitelerde 6gretim kalitesinin artirilmasi yoniinde siirekli
sistematik bir degerlendirme stireci yiiritiilerek 6grenci goriiglerinin de bu deger-
lendirme siirecinde dikkate alinmasi olduk¢a 6nemlidir (Chen, Yu ve Zhao, 2022;
Kalayct, 2009). Ogretim kalitesi degerlendirilerek 6gretmenlerin, 6grencilerin 6g-
renme durumunu anlamalar1 ve 6gretim yontemlerini ve 6gretim icerigini iyiles-
tirmeleri miimkiin olabilir.

Okul iklimi

Kiiresel ve teknik devrimlerin oldugu, degisim ve doniigiim ile karakterize edi-
lebilecek 21. Yiizyil diinyasinda okul sistemleri 6nemli hale gelmistir (Velarde vd.,
2022). Okul sistemlerinin ve bilesenlerinin saglikli yiiriitilebilmesi i¢in gerekli
olan unsurlardan biri de okul iklimidir (South ve DeJarnette, 2022). Alanyazinda
okul iklimi kavraminin, evrensel olarak kabul edilmis ortak bir tanim1 olmamakla
birlikte okul iklimi genel itibariyle, “okul yasaminin kalitesi ve karakteri” (Cohen
vd., 2009; Fante, 2022) olarak tanimlanabilir. Rezaeisharif ve digerleri (2022)ne
gore ise, okul iklimi, 6grencilerin ¢evreye iligkin toplu algilarini ve okulda birbir-
leriyle etkilesim bigimlerini yansitir. Loukas (2007)’a gore, okul ortamlar1 kendi
icinde biiytik farkliliklar gosterir ve fiziksel, sosyal ve akademik olmak iizere gok
boyutludur. Fiziksel boyut, okul binasinin ve dersliklerinin gériiniimi, okul bii-
yikligi ve smuftaki 6grencilerin 6gretmenlere orani, okuldaki siniflarin diizeni
ve organizasyonu, kaynaklarin mevcudiyeti, giivenlik ve konfor boyutlarin: ice-
rir. Sosyal boyut icinde, 6grenciler, 6gretmenler ve personel arasindaki kisilerarasi
iligkilerin kalitesi, 6gretmenler ve personel tarafindan 6grencilere adil davranim,
ogrenciler arasindaki rekabet ve sosyal karsilastirma derecesi ve dgrencilerin, 6g-
retmenlerin ve personelin karar verme siirecine katkida bulunma dereceleri vardur.
Son olarak akademik boyut ise, 6gretim kalitesi, 6grenci basarisi i¢in 6gretmen
beklentileri ve 6grenci ilerlemesini izlemek ve sonuglar1 6grencilere ve velilere bil-
dirme boyutlarini icermektedir. Tiim bu boyutlar bir araya gelerek okul iklimini
olusturur (Loukas, 2007).

Alanyazinda olumlu ve olumsuz iklim 6zelliklerine yonelik ¢esitli ¢ikarimlara
rastlanmaktadir. Olumlu bir okul ikliminde kisileraras1 dayanisma, iletisim, sosyal
ve akademik gelisim bulunmaktadir (Gonder ve Hymes, 1994). Boylesi bir iklim-
de ogrencilerin daha az okul tiikenmisligi yasayacagi (Durmus, Aypay ve Aybek,
2017), 6gretmenlerin ve 6grencilerin motivasyonlarinin ve iletisimlerinin olumlu
yonde olacag, 6grencilerin akademik bagarilarinin yiiksek olacag, gercekei erisi-
lebilir hedeflerin ortaya konulacag: diistiniilebilir (Sahin ve Atbasi, 2020; Tiirkdo-
gan ve Ozgenel, 2022). Olumsuz bir okul ikliminde ise, 6grencilerin yabancilas-
mast, 6gretmenlerin birbirlerine ve 6grencilerine kars ilgisizligi, okul yonetiminin
tutarsiz yaklagimlari ve 6gretmenler ile iletisimsizligi gibi faktorler s6z konusudur
(Ellis, 1998). Bu sebepten okullarin etkililiginin ve verimliliginin arttirilmasinda
okul ikliminin olumlu yénde olmast istenilen bir durumdur.
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Okula Bagllik

Finn (1989)e gore okula bagllik, 6grencilerin kendilerini okulun bir parga-
s1 olarak gormeleri, okula kars: aidiyet duygusuna sahip olmalar1 ve okul yasami
icinde her konuda aktif olmalar: seklinde tanimlanabilir. Ogrencilerin okula bag-
liliklarin: etkileyen cesitli 6zelliklerden soz edilebilir. Oncelikle 6grenmenin ger-
ceklesebilmesi i¢in okula baglilik temel bir kosul olarak disiiniilebilir. Bu baglilik
hem fiziksel hem de biligsel olarak gerceklestiginde akademik basarinin da arttig
ve ayrica 0grencinin sosyal ve psikolojik gelisiminin de olumlu y6nde etkilendigi
gozlenmektedir (Skinner ve Pitzer, 2012). Okula bagli olan 6grencilerde, egitim
stirecinde aktiflik, okul personeli ve arkadaslariyla olumlu iletisim, sosyal etkinlik-
lere daha fazla katilim, derslere devamsizlik yapmama ve kendi diistincelerini daha
rahat ifade etme gibi davranislar s6z konusudur (Bora ve Altinok, 2021).

Okul baghlig: ile ilgili en 6nemli temellendirmelerden biri, Fredricks, Blumen-
teld ve Paris (2004) tarafindan 6nerilmis ve okul baghiligina iligkin olarak, davra-
nigsal, duyussal ve biligsel olmak iizere {i¢lii bir yap1 ortaya konulmustur. Davranis-
sal baglilikta kurallara uyma, akademik gérevlere katilmaya istekli ve sabirli olma,
caba sarf etme ve yikici davranislarda bulunmama s6z konusudur. Duyusgsal bagli-
lik, 6grencilerin okulla 6zdeslesmesi, okula ve 6gretmenlere yonelik duygusal tep-
kileri ve egitim ve okula verdikleri degerle iligkilidir. Bagliligin biligsel boyutu, 6g-
rencilerin 6grenmeye iliskin algilari, 6z diizenleme durumlari, basarisizlikla basa
¢ikma, okula iligkin tutumlarini ve 6grenmeye iliskin ¢abalarii kapsamaktadir
(Fredricks vd, 2004). Okullarda olusan pozitif okul kiiltiiriiniin 6grencinin okulu
benimsemesine ve okula baglanmasina etki ettigi diigiiniilebilir (Ceylan ve Ozge-
nel, 2022). Boylelikle 6grencilerin okula baghliklarini artirmak, okulu sevdirmek,
6grencinin motivasyonunu ve akademik bagarisin1 dnemli dl¢iide etkileyecektir.

Egitim kurumlar: tistlendikleri misyon ve vizyonla orantili olarak 6gretim sii-
recinin kalitesini artirabilmek amaciyla arzu edilen bir okul iklimi olusturmali-
dir (Zhang vd., 2023). Alanyazinda 6gretim kalitesi ve okul ikliminin, 6grencinin
Ogrenme performansina ulasmasinda etkili oldugunu gosteren aragtirmalar bu-
lunmaktadir (Ahghar, 2008; Zarate, 2023). Bu bakimdan, 6gretim kalitesinin {ini-
versite 6grencilerinin okula baglilik diizeylerini okul iklimi araciligi ile etkileme
diizeylerini ortaya koymay1 ama¢ edinen mevcut ¢alismanin literatiire zenginlik
katacag1 ongoriilmektedir. Bu amag dogrultusunda asagidaki alt problemlere yanit
aranmuistir:

1. Ogretim kalitesi okul iklimini etkilemekte midir?

2. Okul iklimi okula baglilik diizeyini etkilemekte midir?

3. Ogretim kalitesi okula baghlik diizeyini dogrudan etkilemekte midir?
4

Ogretim kalitesi, Okula baglilik diizeyini okul iklimi aracilig: ile dolayl
olarak etkilemekte midir?
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YONTEM

Arastirma Modeli

Bu aragtirmada nicel arastirma desenlerinden iligkisel tarama modeli kullanil-
mustir. {ligkisel tarama arastirmalarinda amag, degiskenlerin birbirleri ile aralarin-
da bir iligki bulunup bulunmadiginy; iligki var ise bu iligkinin derecesini ve yoniinii
ortaya koymaktir (Fraenkel, Wallen ve Hyun, 2015, 5.332). Iliskisel arastirmalar,
gelecege yonelik kestirim imkani da sunarlar ancak sebep-sonug iliskisi vermezler.
Sebep-sonug iliskisi hakkinda ¢ikarim yapma olanag sunan ¢aligmalar ise yapisal
esitlik modellemesi gibi daha karmasik ve ileri diizey yontemlerdir. Yapisal esitlik
modellemesi, degiskenler arasi iliskiyi ve yordayiciligi agiklamada, farkli modelleri
test etmede ve degiskenler arasindaki iligkiyi nedensellik bakimindan incelemede
diger yontemlerden daha avantajli olarak kabul gormektedir (Fraenkel vd., 2015,
5.339). Bu sebeple gelecege yonelik ongoriiler ve okula baglilik arasindaki iliskide
okul ikliminin etkisini incelemeyi amaglayan bu aragtirmada, iligkisel tarama mo-
dellerini temele alan yapisal esitlik modellemesinden yararlanilmistir.

Calisma Grubu

Calismanin orneklemi, uygun 6rnekleme yontemiyle belirlenmistir. Rastgele
olmayan 6rnekleme metotlari arasinda yer alan uygun 6rnekleme kazara veya ko-
layda 6rnekleme olarak da bilinmektedir (Giirbiiz ve $ahin, 2018, s. 132). Uygun
ornekleme, rastgele olusturulacak bir 6rneklem se¢iminin zor oldugu durumlarda
(Fraenkel vd., 2012), aragtirmacilarin kolay ulagilabilir ya da gonilli olabilecek
kisileri 6rneklem icerisine dahil ettiklerinde bagvurulan bir yontemdir (Johnson ve
Christensen, 2014, s. 230). Hizl1 ve ucuz bir sekilde veri toplanmasini sagladig i¢in
son donemde galigmalarda sik¢a kullanilan bir 6rnekleme yontemidir (Karagoz,
2017). Katilimda tam gonilliiliik esas alinmis olup ¢alismaya egitim fakiiltesinde
Ogrenim goren toplam 266 tiniversite 6grencisi katilmistir. Tabachnick ve Fidell
(2013) regresyon ve tiirevi analizlerde “N>50+8m” formiilii ile yeterli 6rneklem sa-
yisina ulasilip ulasilmadiginin tespit edilebilecegini belirtmektedir. Formiilde “m”
bagimsiz degisken sayisini ifade etmektedir. Mevcut ¢aligmada 2 bagimsiz degis-
kenin bulunmasi goz oniine alindiginda 6rneklemin 66dan fazla olmasinin yeterli
oldugu anlagilmaktadir. Bu baglamda analiz i¢in 266 6rneklem sayisinin yeterli ol-
dugu goriilmektedir. Olgekler tek seferde uygulanmugtir. 157’si (%59) kadin; 109’u
(%41) erkek olan katilimcilarin 1547t (%57,9) 3. sinifa devam ederken digerleri
(%42,1) 1, 2 ve 4. sinifta egitimlerine devam etmektedir. Katilimcilarin yaslarinin
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Veri Toplama Araclari

Galigmanin verileri iiniversite dgrencilerine uygulanan Okul Iklimi Olgegi
(010), Ogretim Kalitesini Degerlendirme Olgegi (OKDO) ve Yiiksekdgretimde
Ogrenci Baglilig1 Olgegi (YOBO) araciligiyla toplanmugtir.

Odretim Kalitesini Degerlendirme Olgedi (OKDO)

Caligmada, katilmcilarin 6gretim kalitesi ile ilgili goriislerini ortaya ¢ikarmak
amaciyla Ginns, Prosser ve Barrie (2007)’nin gelistirdigi ve Ozcan (2013) tarafin-
dan Tiirk¢eye uyarlanan 6gretim kalitesi degerlendirme 6lgegi (OKDO) kullanil-
mistir. Iyi 6gretim, agik hedefler ve standartlar, uygun degerlendirme, uygun ders
yiikii ve genel beceriler olmak iizere bes alt boyut ve toplamda 23 maddeden olus-
maktadir. Olgekte 8 olumsuz, 15 olumlu madde yer almaktadir. Olgek, 5°li likert
tipine uygun olarak puanlanmaktadir. Olgege yonelik olarak Tiirk¢e'ye uyarlayan
aragtirmacilar tarafindan acimlayici (AFA) ve dogrulayici faktor analizleri (DFA)
yapilmis, elde edilen istatistik degerlerinin uygun oldugu belirtilmistir (Ozcan,
2013). Olgegi Tiirkge'ye uyarlayan Ozcan (2013), alt boyutlara ait Cronbach alfa
gtivenirlik katsayilarinin iyi 6gretim i¢in 0.84, agik hedefler ve standartlar i¢in 0.78,
uygun degerlendirme i¢in 0.75, uygun ders yiikii i¢in 0.71 ve genel beceriler i¢in
0.85 oldugunu rapor etmistir. Ayrica arastirmacinin yapmis oldugu DFA sonu-
cunda bulunan uyum indekslerinin 6l¢gme aracinin gegerliliginin uygun oldugunu
ortaya koymaktadir (X*/sd=2.8, GFI=.90, SRMR=.058, RMSEA=.06, AGFI=.87).

Bu ¢alismada, 6l¢egin faktor yapisinin uyumunun test edilmesi amacryla DFA
yapilmistir. DFA sonucunda bes faktorlii yapiya iliskin uyum indekslerinin kabul
edilebilir ve mitkemmel uyum diizeyinde deger aldig1 gorilmistiir (X?/sd=1.91,
RMSEA=.059, CFI=.90, IFI= .90, RMR=.079 GFI=.88, AGFI=.85). Bu baglamda
OKDO'niin katilimer égrencilerin 6gretim kalitesi ile ilgili goriislerini 6lgmede
kullanilabilecek gegerli bir 6l¢me araci oldugu ifade edilebilir.

Okul iklimi Olgedi (0i0)

Katilimcilarin okula iklimi ile ilgili puanlarini 6l¢mek amaciyla Terzi (2015) nin
gelistirdigi OIO kullanilmistir. Olgek okula baglilik, iletisim ve 6grenme ortami
olmak iizere ii¢ alt boyut ve 17 maddeden olusmaktadir. Olgegin tamamina yo-
nelik Cronbach alfa katsayisi degeri ise .90 olarak hesaplanmustir. Olgek 5°li likert
tipinde derecelendirilmistir. Ayrica arastirmacilarin yapmis olduklart DFA so-
nucunda bulunan uyum indekslerinin iyi diizeyde oldugu ortaya ¢ikmistir (X?/
sd=2.16, NFI=.96, NNFI=.97, CFI=.98, RFI=.95, IFI=.98, GFI=.95, RMSEA=.063,
AGFI=.88).
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Bu caligmada, 6lgegin faktdr yapisinin uyumunun test edilmesi amaciyla DFA
yapilmistir. DFA sonucunda ti¢ faktorlii yapiya iliskin uyum indekslerinin kabul
edilebilir ve mitkemmel uyum diizeyinde deger aldig1 gorilmistir (X?/sd=2.22,
RMSEA=.068, CFI=.94, IFI= .94, RMR=.072 GFI=.90, AGFI=.87). Bu baglamda
OiO'niin katilimer 6grencilerin okul iklimi ile ilgili goriislerini lgmede kullanila-
bilecek gegerli bir 6l¢me araci oldugu ifade edilebilir.

Yiiksekogretimde Ogrenci Baguligi Olgedi (YOBO)

Katilimcilarin okula baglilik puanlarini 6l¢gmek amaciyla Cinkir, Kurum ve Yil-
diz (2021)1n gelistirdigi YOBO kullanilmistir. 14 madde ve tek boyuttan olusan
oOlgegin tiimil i¢in Cronbach alfa degerinin .93 olarak hesaplandig1 belirlenmistir.
Olgek 5li likert tipinde derecelendirilmistir. Ayrica aragtirmacilarin yapmis ol-
duklar1 DFA sonrasinda belirlenen uyum indeksleri, 6l¢gme aracinin gegerliliginin
uygun oldugunu ortaya koymaktadir (X*/sd=10.6, CFI=.94, TLI=.93, SRMR=.03,
RMSEA=.07).

Bu ¢alisma kapsaminda 6l¢egin 14 madde ve tek faktorlik yapisi, dogrulayici
faktor analizi ile ortaya konulmustur. Yapilan analiz sonucunda tek faktorli yapi-
ya iligkin uyum indekslerinin kabul edilebilir ve miikemmel uyum diizeyinde de-
ger aldig1 gorilmugtiir (X?/sd=1.98, RMSEA=.061, CFI=.98, IFI= .98, RMR=.043
GFI=.92, AGFI=.89). Bu baglamda YOBO'niin katilimcilarin okula baghliklarini
olgmek icin kullanilabilecek gegerli bir 6l¢me araci oldugu ifade edilebilir.

Verilerin Analizi

Verilerin analizi stirecinde betimsel ve kestirimsel istatistik kullanilmistir. Be-
timsel istatistikte genel durum, katilimcilara ait kisisel veriler ortaya konulmustur.
Kestirimsel istatistik ise korelasyon analizi ve arac1 degisken analizi agamalarinda
kullanilmgtir. {lk agamada verilerin normallik analizleri yapilmis ve verilerin ok
degiskenli normal dagilima sahip oldugu tespit edilmistir. kinci asamada kulla-
nilan olgeklerin giivenirlik analizleri i¢in i¢ tutarlik katsayilar1 hesaplamalarindan
yararlanilmigtir. Gitvenirlik analizi sonucunda i tutarhik katsayilar1 6gretim kalite-
si 0lgegi i¢in .81, okul iklimi 6l¢egi i¢in .92, okula baglilik 6l¢egi i¢in ise .96 olarak
hesaplanmustir.

Universite 6grencilerinin 6gretim kalitesinin, okula bagliliklar: iizerindeki et-
kisinde okul ikliminin aracilik roliiniin bulunup bulunmadigin: belirlemek i¢in
bootstrap yontemini temel alan regresyon analizi uygulanmistir. Bootstrap yon-
teminin, geleneksel yontemden (Baron ve Kenny, 1986) ve sobel testinden daha
gtvenilir oldugu belirtilmektedir (Giirbiiz, 2019, s. 56; Hayes, 2018, s. 107; Zhao,
Lynch ve Chen, 2010). S6z konusu aract degisken analizi SPSS 24 paket programi-
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na kurulan ve Hayes'in (2018) gelistirdigi Process makro eklentisinin 3.4 versiyo-
nu kullanilarak yapilmistir. Analizler yapilirken bootstrap teknigiyle 5000 yeniden
ornekleme tercih edilmistir. Aracilik etkisini belirlemek i¢in yapilan analizlerde,
aragtirma hipotezinin kabul edilebilmesi i¢in analiz sonucunda bulunan giiven
araligindaki (BCA GA) degerlerin sifir1 (0) kapsamamasi gerekir (MacKinnon,
Lockwood ve Williams, 2004). Sosyal bilim aragtirmalarinda genellikle %95 giiven
seviyesinde ¢alisildig1 aktarilmaktadir (Giirbiiz ve Sahin, 2018, s. 128). Bu baglam-
da analizler yapilirken %95 giiven aralig1 esas alinmustir.

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Bayburt Universitesi Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 15.03.2022

Etik Degerlendirme Belgesi Say1 Numarast: E-79126184-050.99-61256

BULGULAR
Aracilik analizlerine baglamadan 6nce model igerisindeki tiim degiskenlerin
birbirleriyle olan iliskileri Pearson korelasyon katsayisi ile hesaplanmis olup so-

nuglar Tablo 1de verilmistir.

Tablo 1. Degiskenlere Iliskin Pearson Korelasyon Katsayilari

Okula Baglilik Ogretim Kalitesi Okul iklimi
Okula Baglilik 1
Ogretim Kalitesi ,46*% 1
Okul iklimi 79%* 644 1

#¥p< 01

Tablo 1 incelendiginde degiskenlerin birbirleriyle pozitif yonlii anlaml iliski
igerisinde oldugu goriilmektedir. Korelasyon analizi sonrasinda ise aracilik ana-
lizleri yapilmistir. Analiz sonucunda 6gretim kalitesi ve okula baglilik arasindaki
iliskide okul ikliminin araci roliine iliskin test edilen modelin 6zeti Sekil 1'de ve-
rilmistir.
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R=41

a=.788, p<.001 b= 931,p<001

&= 626, p=.001 Olkula Baghbk | = .63
- & (dogrudan efli)=-.101, p=03 -

Sekil 1. Ogretim Kalitesi ve Okula Baglihk Arasindaki Iliskide Okul Ikliminin
Araciligi ve Standardize Edilmemis Beta Degerleri

Sekil 1’e bakildiginda 6gretim kalitesinin okula baglilik tizerindeki toplam
etkisinin istatistiksel olarak anlamli oldugu gorilmektedir (c= .626, SH= .07, t=
8.39,p <.001). Bununla beraber 6gretim kalitesinin okul iklimi tizerindeki etkisi (a=
.789, SH= .06, t= 13.45, p <.001), okul ikliminin de okula baglilik tizerindeki etkisi
(b= .931, SH= .05, t= 17.45, p <.001) istatistiksel olarak anlamlidir. Bu sonuglar
aracilik hipotezini desteklemektedir. Test edilen model anlamli diizeydedir (F (2,
263) = 227.807, p <.001) ve okula bagliliktaki toplam varyansin %63 ini agikla-
maktadir. Ogretim kalitesinin, okul iklimi araciligiyla okula baglilik iizerindeki
dogrudan ve dolayl: etkilerinin kargilastirilmasi Tablo 2'de sunulmustur.

Tablo 2. Ogretim kalitesinin, Okul iklimi Araciligiyla Okula baghlik Uzerindeki
Dogrudan ve Dolayl: Etkilerinin Karsilastirilmasi

Etkiler TIZI‘::::‘“ SH t n %95 BCA GA
Dolayh Etki 7358 0693 - - [.6052, .8753]
Toplam Etki 6263 0747 8.3853 000 (4793, .7734]
Dogrudan Etki -1094 0661 -1.6550 099 [-.2397, .0208]

Test edilen model igerisindeki dolayli etkinin olup olmadig1 Bootstrap tekni-
¢i ile elde edilen giiven araliklarina gore tespit edilmistir. Tablo 2 incelendiginde
Bootstrap analizi sonucunda hizlandirilmis giiven araligi degerlerinin (BCA GA)
sifir (0) degerini kapsamadigindan 6gretim kalitesinin, okula baghlik tizerindeki
dolayli etkisinin anlamli oldugu, dolayistyla okul ikliminin iki degisken arasindaki
iliskiye aracilik ettigi gortilmektedir (nokta tahmini= .7358, %95 BCA GA [.6052,
.8753]). Aracilik etkisinin tam standardize etki biiyiikliigii (K2) ise .539 olarak bu-
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lunmugtur. Etki biyikliigii hesaplanirken K2=.01% yakin oldugunda diisiik, .09a
yakin ise orta, .25% yakin oldugunda ise ytiksek etki olarak yorumlanir (Preacher
ve Kelley, 2011). Bu baglamda mevcut ¢alismada bulunan degerin yiiksek biiyiik-
lukte bir etkiye sahip oldugu soylenebilir.

TARTISMA, SONUC VE ONERILER

Aragtirma sonucunda Ogretim kalitesinin okul iklimini, okul ikliminin de
okula baglilik diizeyini dogrudan etkiledigi ve 6gretim kalitesinin okula baglilig
okul ikliminin araci rolii ile dolayli yoldan etkiledigi goriilmiistiir. Ogretim kalitesi
ile okula baglilik arasinda anlamli bir iliski bulunmasina ragmen kalitenin baglilik
diizeyiniise dogrudan etkilemedigi tespit edilmistir. Calismanin sonucundan da an-
lagilacagi tizere 6gretim kalitesi fazla olan ve okul ikliminin olumlu etkisinin hissedil-
digi bir okul ortaminda 6grencilerin okula baglilik diizeyinin artacag: sdylenebilir.

Yetenekli genglerin bilimsel bir bakis acisiyla yetistirilmesi durumunda top-
lumsal hayata saglayacag: katkinin fazla olacag: belirtilmektedir (Yang vd., 2022).
Bu bakimdan genglerin alacag: egitimin kalitesi toplum hayati tizerinde belirgin
bir etkiye sahip olacaktir. Bununla beraber literatiirde (Cohen vd., 2009; Fante,
2022; Loukas, 2007) 6grencinin almis oldugu 6gretimin kalitesinin okul iklimini
etkileyen faktorlerden birisi oldugu ifade edilmektedir. Yapilmis olan bu ¢alisma-
larda belirtilen durumlar mevcut ¢alismadaki 6gretim kalitesi-iklim arasindaki
nedenselligi destekler niteliktedir.

Bora ve Altinok (2021) ¢alismalarinda kendi diigiincelerini rahat bir sekilde
ifade edebilecek ortami bulan, katilabilecegi sosyal etkinlikler diizenlenen, arka-
daglar1 ve personel ile olumlu iletisim gelistirebilecegi iklimi yakalayan 6grencile-
rin okula baghliklarin: olumlu etkiledigini ortaya koymuslardir. Bu durum mevcut
¢alismanin bulgusunu destekler niteliktedir. Bununla beraber olumlu bir okul ik-
liminde 6grencilerin okul titkenmigligi yasamayacagi (Durmus vd., 2017), egitim
alan ve veren bireylerin iletisimleri ile motivasyonlarinin olumlu olacag: (Sahin ve
Atbasi, 2020; Tirrkdogan ve Ozgenel, 2022) ortaya konmustur.

Mevcut ¢alismadan elde edilen bulgular dogrultusunda 6gretim kalitesi okula
bagliligi dogrudan etkilemedigi ortaya konmugtur. Bu durum Oztiirk ve Faiz'in
(2020) galismasi ile ortiismektedir. S6z konusu ¢alismada 6gretim kalitesinin 68-
rencinin bagliligini dogrudan etkilemedigi ortaya konmustur. Ancak her ne kadar
dogrudan etkisi olmasa da 6gretim kalitesinin olumlu bir okul iklimi araciligryla
ogrencilerin okula baghiligini arttirdig: tespit edilmistir. Bu sebeple 6grencilerin
okula baglhiligini arttirmak adina 6gretim kalitesinin yan1 sira olumlu bir okul ikli-
mini destekleyecek faaliyetlerin de yapilmasi 6nemli gériilmektedir.
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Calismanin verileri kullanilan veri toplama araglarinin 6l¢tiigt nitelikler ve
katilimcilarin vermis olduklar: cevaplarla sinirlidir. Mevcut ¢aligma tek bir tiniver-
sitede 6grenimlerine devam eden iiniversite 6grencileriyle gerceklestirilmistir. Bu
bakimdan sonuglarin genellenebilirligini arttirmak adina farkli tiniversitelerdeki
ogrenciler ile tekrar gerceklestirilebilir. Bununla beraber mevcut ¢aligmanin sonug-
lar1 nicel veriler ile sinirlidir. Arastirmacilarin derinlemesine sonug elde edebilme-
leri adina nitel ya da karma aragtirma desenlerinden yararlanmalar1 6nerilmekte-
dir. Mevcut galismada toplam puanlar {izerinden analizler yapilmis olup yapilacak
olan yeni ¢aligmalarda alt faktorlere iliskin degerlendirmeler 6nerilmektedir.

Tesekkiir ve Aciklamalar

Caligmamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

Cikar Catismasi

Makalenin yazarlar1 arasinda, ¢aligma kapsaminda herhangi bir kisisel ve finansal
¢ikar catismasi bulunmamaktadir.

Yazar Katki Oranlari

Caligmanin Tasarlanmast: MD(%34), MO(%33), OD(%33)
Veri Toplanmasi: MD(%34), MO(%33), OD(%33)

Veri Analizi: MD(%34), MO(%33), OD(%33)

Makalenin Yazimi: MD(%34), MO(%33), OD(%33)

Makalenin Génderimi ve Revizyonu: MD(%34), MO(%33), OD(%33)
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THE MEDIATING ROLE OF SCHOOL CLIMATE IN THE EFFECT OF
TERCHING QUALITY ON SCHOOL ENGAGEMENT

ABSTRACT

It is important to reveal the level of influence of teaching quality on the level of
school engagement of university students through the school climate. In this con-
text, the aim of this research is to reveal the mediating role of school climate in the
effect of teaching quality on students' levels of school engagement. In this directi-
on, the research was designed in accordance with the relational screening model. A
total of 266 university students studying at the Faculty of Education participated in
the research. In the study, it has been seen that the teaching quality directly affects
the school climate, the school climate directly affects the level of engagement to the
school, and the teaching quality indirectly affects the engagement with the school
through the mediating role of school climate. In addition, although there is a sig-
nificant relationship between the teaching quality and engagement in school, it has
been found that teaching quality does not directly affect the level of engagement.
Based on the findings, it can be claimed that in a school environment where the
teaching quality is high and the positive effect of the school climate is felt, the level
of school engagement of the students will increase. In this direction, it is important
to carry out activities that will support a positive school climate as well as teaching
quality in order to increase students' engagement to the school.

Keywords: Teaching Quality, School Engagement, School Climate, Teacher
Training.
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OGRETIM KALITESININ OKULA BAGLILIGI ETKILEMESINDE OKUL
IKLIMININ ARACI ROLU

Oz

Ogretim kalitesinin okul ikliminin araci roliiyle iiniversite grencilerinin okula
bagliliklarini etkileme diizeylerini ortaya koymak 6nemli goriilmektedir. Bu bag-
lamda bu arastirmanin amaci, 6gretim kalitesinin 6grencilerin okula baglilik dii-
zeylerini etkilemesinde okul ikliminin araci roliinii ortaya koymaktir. Bu dogrul-
tuda arastirma iliskisel tarama modeline uygun olarak tasarlanmistir. Arastirmaya
egitim fakiiltesinde 6grenim géren toplam 266 tiniversite 6grencisi katilmistir. Ca-
ligmada 6gretim kalitesinin okul iklimini, okul ikliminin de okula baglilik diizeyini
dogrudan etkiledigi ve 6gretim kalitesinin okula baglilig1 okul ikliminin araci rolii
ile dolayl1 yoldan etkiledigi goriilmiistiir. Ayrica 6gretim kalitesi ile okula baglilik
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arasinda anlamli bir iliski bulunmasina ragmen kalitenin baglhilik diizeyini dog-
rudan etkilemedigi tespit edilmistir. Elde edilen bulgulardan hareketle 6gretim
kalitesi fazla oldugu ve okul ikliminin olumlu etkisinin hissedildigi bir okul orta-
minda 6grencilerin okula baglhlik diizeyinin artacagi soylenebilir. Bu dogrultuda
ogrencilerin okula bagliligini arttirmak adina 6gretim kalitesinin yani sira olumlu
bir okul iklimini destekleyecek faaliyetlerin de yapilmas: 6nemli gortilmektedir.

Anahtar Sozciikler: Ogretim Kalitesi, Okula Baglilik, Okul Iklimi, Ogretmen
Yetistirme.

ik

INTRODUCTION

In societies living in the information age, with the prominence of science and
technology, the competitiveness of societies has become proportional to qualified
human resources and thus the quality of education and training processes has been
discussed. Societies that would like to integrate their educational institutions into
the experienced change and transformation have had to restructure their educati-
on systems in order to make their programmes more functional in accordance with
the changing needs and expectations (Karaca, 2008). In essence, quality education
and training can be expressed as training students in every aspect in accordan-
ce with the requirements of the information age by using the existing facilities of
the educational institution in the best way (Balyer, 2013; Karakaya, Kili¢ & Ugar,
2016). Understanding the components of teaching quality and thinking about the
relationships between various components of teaching quality from a professional
perspective can help to better analyse teaching quality (Zaboli, Malmoun & Has-
sani, 2014). Among the components that directly affect teaching quality are scho-
ol climate, which constitutes the physical and psychological environment of the
school, and student engagement (Dénmez & Tayli, 2018). Today, it is regarded that
a high teaching quality school climate positively affects students’ behavioural and
emotional perceptions, and increases their engagement to school and lessons. In
addition, it is observed that the quality of educational activities increases through
this climate (Kelley, Thornton & Daugherty, 2006; Loukas, 2007).

While the teaching quality of an educational institution, school climate, the
student’s engagement to the institution and academic success that emerges due to
these elements are extremely important for institutions providing education at all
levels, these elements have special importance for higher education institutions. A
sustainable positive school climate and teaching quality in higher education insti-
tutions not only promote the development, learning, engagement, and success of
young people, but also enable a more productive and fulfilling life in a democra-
tic society (Thapa et al., 2013). Therefore, such higher education institutions can
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raise the generations of tomorrow who can contribute to international competi-
tion and at the same time keep up with the requirements of the time (Ozgigek &
Karaca, 2019). When the relevant literature is examined, it is seen that there are
many studies on teaching quality in higher education institutions (Karakaya et al.,
2016; Ozgigek & Karaca, 2019; Oztiirk & Faiz, 2020), school climate (Culcuoglu &
Sentiirk, 2021; Ertem & Gokalp, 2019), and student engagement (Bilir, 2020; Bii-
yik & Akyildiz, 2016; Sel, 2018). However, there seems to be a limited number of
studies examining the relationship between higher education institution students’
perceptions of teaching quality, school climate, and student engagement. A healthy
school climate that will positively affect students’ engagement to school will incre-
ase the quality of education and training activities. In this respect, it is thought that
it is important to reveal the levels of teaching quality affecting university students’
school engagement levels through school climate.

THEORETICAL FRAMEWORK

Teaching Quality

In the globalising world, as in every field, the way to progress in the field of edu-
cation and training is based on quality and quality management. The importance
of concept of quality is gaining more and more meaning with the strategies, teac-
hing programmes, methods, and materials used in the field of education (Parliyan,
2022). At this point, the quality of education can be defined as “the capacity of edu-
cational institutions to train individuals who have the ability to reach knowledge,
teach students to produce knowledge and compete internationally in their field by
using the existing facilities in the best way” (Caglar & Sahin, 2023: 530). Although
there are many standards regarding the quality of education and training, the inter-
nationally valid Quality Assurance System Standards prepared by the International
Standards Organisation have brought quality standards to education and training
(Makstidiinov, Cavus & Eleren, 2016). Philosophy and objectives, curriculum, ma-
nagement and operation, personnel, student support services, resources, student,
and community life are some of these standards (Goksoy, 2014).

Improving the quality of education is of particular importance for universities.
The contribution of talented young people raised with a scientific perspective to
social life should not be overlooked (Yang, Chun & Liu, 2022). It can be claimed
that there is a consensus that the most effective factor within the scope of teaching
quality in higher education is the teaching staft. The professional competencies,
approaches to innovations, character structures, and professional experiences of
lecturers are very effective in providing better quality services. Administrators also
have the opportunity to increase the quality of teaching services provided by plan-
ning and managing all the elements related to education and implementing these
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processes correctly. In addition, tools and equipment suitable for the technology of
the age can be counted as another factor that is effective in increasing the teaching
quality (Balyer, 2013; Karaca, 2008; Karakaya et al., 2016). In this sense, it is very
important that a continuous systematic evaluation process is carried out in order
to increase the quality of teaching in universities and that student opinions are ta-
ken into consideration in this evaluation process (Chen, Yu & Zhao, 2022; Kalayci,
2009). By evaluating the quality of teaching, it may be possible for teachers to un-
derstand the learning status of their students and improve their teaching methods
and teaching content accordingly.

School Climate

School systems have become important in the 21st century world characterised
by global and technical revolutions, change, and transformation (Velarde et al.,
2022). One of the elements necessary for the healthy functioning of school systems
and their components is school climate (South & DeJarnette, 2022). Although the-
re is no universally accepted definition of school climate in the literature, school
climate can be defined as “the quality and character of school life” (Cohen et al.,
2009; Fante, 2022). According to Rezaeisharif et al. (2022), school climate reflects
students’ collective perceptions of the environment and the way they interact with
each other at school. According to Loukas (2007), school environments vary gre-
atly within themselves and are multidimensional as follows: physical, social, and
academic. The physical dimension includes the appearance of the school building
and classrooms, the size of the school, the ratio of students to teachers, the layout
and organisation of classrooms in the school, the availability of resources, safety,
and comfort. On the other hand, the social dimension includes the quality of in-
terpersonal relationships between students, teachers and staff, the fair treatment
of students by teachers and staff, the degree of competition and social comparison
among students, and the degree to which students, teachers and staff contribute to
decision-making. Finally, the academic dimension includes the quality of teaching,
teacher expectations for student achievement, monitoring student progress and
communicating results to students and parents. In sum, all these dimensions come
together to form the school climate (Loukas, 2007).

In the literature, there are various inferences about positive and negative cli-
mate characteristics. In a positive school climate, there is solidarity between indi-
viduals as well as communication, social, and academic development (Gonder &
Hymes, 1994). In such a climate, it can be thought that students will experience
less school burnout (Durmus, Aypay & Aybek, 2017), teachers’ and students’ mo-
tivation and communication will be positive, students’ academic achievement will
be high, and realistic and achievable goals will be set (Sahin & Atbasgi, 2020; Tiirk-
dogan & Ozgenel, 2022). In contrast, in a negative school climate, there are factors
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such as alienation of students, indifference of teachers towards each other and their
students, inconsistent approaches of school administration, and miscommunica-
tion with teachers (Ellis, 1998). For this reason, it is desirable to have a positive
school climate in order to increase the effectiveness and efficiency of schools.

School Engagement

According to Finn (1989), school engagement can be defined as having stu-
dents who see themselves as a part of the school, have a sense of belonging to the
school, and are active in all aspects of school life. There are various characteristi-
cs that affect students’ school engagement. First of all, school engagement can be
considered as a basic condition for learning to take place. When this engagement
is realised both physically and cognitively, it is observed that academic success inc-
reases, and the social and psychological development of the student is also positi-
vely affected (Skinner & Pitzer, 2012). Students who are committed to school have
behaviours such as being active in the education process, holding positive commu-
nication with school staff and friends, more participating in social activities, not
being absent from classes, and expressing their own thoughts more easily (Bora &
Altinok, 2021).

One of the most important foundations of school engagement was proposed
by Fredricks, Blumenfeld, and Paris (2004), and a triadic structure of behavioural,
affective, and cognitive school engagement was put forward. Among these com-
ponents, behavioural engagement involves following the rules, being willing and
patient to participate in academic tasks, making efforts, and not engaging in dest-
ructive behaviours. Affective engagement, on the other hand, is related to students’
identification with the school, their emotional reactions towards the school and
teachers, and the value they place on education and school. Finally, the cognitive
dimension of engagement includes students’ perceptions of learning, self-regula-
tion, coping with failure, attitudes toward school, and efforts to learn (Fredricks
et al, 2004). It can be thought that the positive school culture formed in schools
affects students’ adoption and engagement in school (Ceylan & Ozgenel, 2022).
Thus, increasing students’ engagement in school and making them like school will
significantly affect their motivation and academic success.

Educational institutions should create a desirable school climate in order to
increase the quality of the teaching process in proportion to the mission and vi-
sion they undertake (Zhang et al., 2023). In the literature, there are some studies
demonstrating that teaching quality and school climate are effective in achieving
student learning performance (Ahghar, 2008; Zarate, 2023). In this respect, it is
predicted that the current study, which aims to reveal the level of influence of te-
aching quality on university students’ school engagement levels through school
climate, will enrich the literature. In this context, the aim of this study is to reveal
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the mediating role of school climate in the effect of teaching quality on students’
school engagement levels. In line with this purpose, answers to the following su-
b-problems were sought:

1. Does teaching quality affect school climate?

2. Does school climate affect the level of school engagement?

3. Does teaching quality directly affect the level of school engagement?
4

Does teaching quality indirectly affect the level of school engagement th-
rough school climate?

METHODOLOGY

Research Model

In this study, the relational survey model, one of the quantitative research de-
signs, was employed. The aim of relational survey research is to reveal whether the-
re is a relationship between variables and each other, and if there is a relationship,
to reveal the degree and direction of this relationship (Fraenkel, Wallen, & Hyun,
2015, p. 332). Relational research studies also offer the possibility of predicting
the future; however, they do not provide a cause-and-effect relationship. Studies
that offer the opportunity to make inferences about the cause-effect relationship
are more complex and advanced methods such as structural equation modeling.
This modeling is accepted as more advantageous than other methods in explaining
the relationship and predictability between variables, testing different models, and
examining the relationship between variables in terms of causality (Fraenkel et al.,
2015, p. 339). For this reason, in this study, which aims to examine the effect of
school climate on the relationship between future forecasts and school engagement,
structural equation modeling based on relational screening models was employed.

Sample

The sample of the study was formed via a convenient sampling method. Conve-
nient sampling, which is among the non-random sampling methods, is also known
as accidental or convenience sampling (Glirbiiz & Sahin, 2018, p. 132). Convenien-
ce sampling is a method used when it is difficult to select a random sample (Fra-
enkel et al., 2012), and when researchers include people who are easily accessible
or volunteer in the sample (Johnson & Christensen, 2014, p. 230). It is a sampling
method that has been frequently used in recent studies because it provides fast and
inexpensive data collection (Karagoz, 2017). Participation was based on full volun-
teerism, and a total of 266 university students studying at the Faculty of Education
participated in the study.
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Tabachnick and Fidell (2013) state that in regression and derivative analyses,
it can be determined whether a sufficient sample size is reached with the formula
“N>50+8m”. In the formula, “m” refers to the number of independent variables.
Considering that there are two independent variables in the present study, it is
understood that it is sufficient to have more than 66 samples. In this context, it
is seen that a 266-sample number is sufficient for the analysis. The scales were
administered at one time. Among the participants, 157 (59%) were females and
109 (41%) were males. 154 (57.9%) were 3rd year students and the others (42.1%)
were freshmen, sophomore, and senior students. It was found that the ages of the
participants ranged between 18 and 36, and the mean age was 21.33.

Data Collection Tools

The data of the study were collected through the School Climate Scale (SCS),
Teaching Quality Assessment Scale (TQAS), and Student Engagement Scale in
Higher Education (SESHE). These scales were administered to the participating
university students.

Teaching Quality Assessment Scale (TQAS)

In the study, the teaching quality assessment scale (TQAS) developed by Ginns,
Prosser, and Barrie (2007), and adapted into Turkish by Ozcan (2013) was used
to reveal the participants’ views on teaching quality. It consists of 23 items and
tive sub-dimensions such as good teaching, clear goals and standards, appropriate
assessment, appropriate course load, and general skills. There are eight negative
and 15 positive items on the scale. The scale is scored according to a 5-point Li-
kert-type scale. Exploratory (EFA) and confirmatory factor analyses (CFA) were
conducted by the researchers who adapted the scale into Turkish, and it was stated
that the statistical values obtained were appropriate (Ozcan, 2013). Ozcan (2013),
who adapted the scale into Turkish, reported that the Cronbach’s alpha reliability
coefficients of the sub-dimensions were 0.84 for good teaching, 0.78 for clear goals
and standards, 0.75 for appropriate assessment, 0.71 for appropriate course load,
and 0.85 for general skills. In addition, the fit indices found as a result of the CFA
conducted by the researcher reveal that the validity of the measurement tool is
appropriate (X2/df=2.8, GFI=.90, SRMR=.058, RMSEA=.06, AGFI=.87).

In this study, CFA was conducted to test the fit of the factor structure of the
scale. As a result of CFA, it was seen that the fit indices related to the five-factor
structure were found to be at acceptable and excellent fit levels (X2/df=1.91, RM-
SEA=.059, CFI=.90, IFI= .90, RMR=.079 GFI=.88, AGFI=.85). In this context, it
can be stated that the TQAS is a valid measurement tool that can be used to mea-
sure the participant students’ views on teaching quality.
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School Climate Scale (SCS)

In order to measure the participants’ scores related to the school climate, the
SCS developed by Terzi (2015) was used. The scale consists of three sub-dimensi-
ons, namely school engagement, communication, and learning environment, and
there are 17 items. Cronbach’s alpha coefficient value for the whole scale was calcu-
lated as .90. The scale was graded on a 5-point Likert-type scale. In addition, the fit
indices found as a result of CFA conducted by the researchers were found to be at a
good level (X2/df=2.16, NFI=.96, NNFI=.97, CFI=.98, RFI=.95, I[FI=.98, GFI=.95,
RMSEA=.063, AGFI=.88).

In this study, CFA was conducted to test the fit of the factor structure of the
scale. As a result of CFA, it was seen that the fit indices related to the three-fac-
tor structure were at acceptable and excellent fit level (X2/df=2.22, RMSEA=.068,
CFI=.94, IFI= .94, RMR=.072 GFI=.90, AGFI=.87). In this context, it can be stated
that the SCS is a valid measurement tool that can be used to measure the partici-
pant students’ views on school climate.

Student Engagement Scale in Higher Education (SESHE)

In order to measure the school engagement scores of the participants, the
SESHE developed by Cinkir, Kurum, and Yildiz (2021) was used. Consisting of
14 items and one dimension, Cronbach’s alpha value for the whole scale was cal-
culated as .93. The scale was graded on a 5-point Likert-type scale. In addition,
the fit indices according to the CFA conducted by the researchers reveal that the
validity of the measurement tool is appropriate (X2/df=10.6, CFI=.94, TLI=.93,
SRMR=.03, RMSEA=.07).

Within the scope of this study, the 14-item and single-factor structure of the
scale was revealed by the CFA. As a result of the analysis, it was seen that the fit
indices related to the one-factor structure were found to be at acceptable and per-
fect fit levels (X2/df=1.98, RMSEA=.061, CFI=.98, IFI= .98, RMR=.043 GFI=.92,
AGFI=.89). In this context, it can be stated that the SESHE is a valid measurement
tool that can be used to measure the participants’ school engagement.

Analysing the Data

Descriptive and predictive statistics were employed in the data analysis process.
In descriptive statistics, the general situation and personal data of the participants
were revealed. Also, predictive statistics were used in correlation analysis and me-
diating variable analysis stages. In the first stage, normality analyses of the data
were performed, and it was found that the data had a multivariate normal distri-
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bution. In the second stage, internal consistency coefficient calculations were used
for the reliability analyses of the scales used. As a result of the reliability analysis,
the internal consistency coeflicients were calculated as .81 for the teaching quality
scale, .92 for the school climate scale, and .96 for the school engagement scale.

Regression analysis based on the bootstrap method was applied to reveal whet-
her school climate had a mediating role in the effect of teaching quality on uni-
versity students’ engagement in school. It is stated that the bootstrap method is
more reliable than the traditional method (Baron & Kenny, 1986) and the Sobel
test (Giirbiiz, 2019, p. 56; Hayes, 2018, p. 107; Zhao, Lynch, & Chen, 2010). The
aforementioned mediating variable analysis was conducted using version 3.4 of
the Process macro plug-in developed by Hayes (2018), and installed in the SPSS 24
package programme. During the analyses, 5000 resampling was preferred with the
bootstrap technique. In the analyses conducted to reveal the mediation effect, the
values in the confidence interval (BCA CI) found as a result of the analysis should
not include zero (0) for the research hypothesis to be accepted (MacKinnon, Lo-
ckwood, & Williams, 2004). It is reported that social science research studies are
generally conducted at a 95% confidence level (Glirbiiz & $ahin, 2018, p. 128). In
this context, a 95% confidence interval was taken as the basis for the analyses.

Ethical Considerations

In this study, all the rules specified in the “Directive on Scientific Research and
Publication Ethics of Higher Education Institutions” were followed.

Name of the Ethics Committee: Bayburt University Ethics Committee.

Date of Ethical Evaluation Decision: 15.03.2022

Ethical Assessment Certificate Issue Number: E-79126184-050.99-61256

FINDINGS
Before the mediation analyses, the relationships between all variables in the
model were calculated with the Pearson correlation coefficient, and the results are

given in Table 1.

Table 1. Pearson Correlation Coefficients for Variables

School Engagement Teaching Quality School Climate
School Engagement 1
Teaching Quality ,46** 1
School Climate 794 ,64%% 1

**p<,01

https://doi.org/10.7822/omuefd.1258429 d



Ogretim Kalitesinin Okula Bagliigi Etkilemesinde Okul ikliminin Araci Roli

When Table 1 is analysed, it is seen that the variables are in a positive and
significant relationship with each other. After the correlation analysis, mediation
analyses were conducted. As a result of the analysis, the summary of the model
tested for the mediating role of school climate in the relationship between teaching
quality and school engagement is given in Figure 1.

a=.789, p<.001 b= 931,p<001

¢= 626, p<.001

- & (direct effect)= -.101, p=05 -

Figure 1. Mediation of School Climate in the Relationship between Teaching
Quality and School Engagement, and Unstandardized Beta Values

Figure 1 demonstrates that the total effect of teaching quality on school engage-
ment is statistically significant (c= .626, SH= .07, t= 8.39, p <.001). In addition, the
effect of teaching quality on school climate (a=.789, SH= .06, t= 13.45, p <.001),
and the effect of school climate on school engagement (b=.931, SH= .05, t= 17.45,
p <.001) are statistically significant. These results support the mediation hypothesis
in that the tested model is significant (F (2, 263) = 227.807, p <.001), and explains
63% of the total variance in school engagement. The comparison of the direct and
indirect effects of teaching quality on school engagement through school climate
is presented in Table 2.

Table 2. Comparison of Direct and Indirect Effects of Teaching Quality on School
Engagement through School Climate

Impacts Point Forecast SH t n %95 BCA GA
Indirect Impact 7358 .0693 - - [.6052, .8753]
Total Impact .6263 .0747 8.3853 .000 [.4793,.7734]
Direct Impact -.1094 .0661 -1.6550 .099 [-.2397,.0208]
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To reveal whether there is an indirect effect in the tested model, the confidence
intervals obtained with the Bootstrap technique were employed. When Table 2 is
analyzed, it is seen that the indirect effect of teaching quality on school engagement
is significant since the accelerated confidence interval values (BCA CI) do not inc-
lude zero (0) value as a result of Bootstrap analysis. Thus, school climate mediates
the relationship between the two variables (point estimate= .7358, 95% BCA CI
[.6052, .8753]). The fully standardized effect size (K2) of the mediation effect was
found to be .539. When calculating the effect size, when K2= is close to .01, it is
interpreted as low effect, when it is close to .09, it is interpreted as medium effect,
and when it is close to .25, it is interpreted as high effect (Preacher & Kelley, 2011).
In this context, it can be said that the value found in the current study has a high
effect size.

DISCUSSION AND CONCLUSION

As aresult of the research, it has been revealed that teaching quality directly af-
fects school climate, school climate directly affects the level of school engagement,
and teaching quality indirectly affects school engagement through the mediating
role of school climate. Although there was a significant relationship between tea-
ching quality and school engagement, it was found that the teaching quality did
not directly affect the level of student engagement. As it can be concluded from the
results of the study, it can be claimed that in a school environment where teaching
quality is high and the positive effect of school climate is felt, students” level of
school engagement will increase.

It is stated that if talented young people are raised with a scientific perspective,
their contribution to social life will be high (Yang et al., 2022). In this respect, the
quality of education that young people will receive will have a significant impact on
their social life. In addition, it is stated in the literature (Cohen et al., 2009; Fante,
2022; Loukas, 2007) that the quality of the education received by the student is one
of the factors affecting the school climate. The situations stated in these studies
support the causality between teaching quality and climate in the current study.

In their study, Bora and Altinok (2021) indicate that if the students find an en-
vironment where they can express their thoughts comfortably, social activities are
organised in such a way that they can participate, and find a climate in which they
can develop positive communication with their friends and staft positively, these
affect their school engagement positively. This situation supports the findings of
the current study. In addition, it has been revealed that in a positive school climate,
students will not experience school burnout (Durmus et al., 2017), and the com-
munication and motivation of individuals receiving and providing education will
be positive (Sahin & Atbasi, 2020; Tiirkdogan & Ozgenel, 2022).
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In line with the findings obtained from the current study, it has been revealed
that teaching quality does not directly affect school engagement and this finding
overlaps with the study of Oztiirk and Faiz (2020). In this study, it was revealed that
teaching quality did not directly affect student engagement. However, although
it does not have a direct effect, it has been found that teaching quality increases
students’ engagement to school through a positive school climate. For this reason,
it is important to carry out activities to support a positive school climate as well as
teaching quality in order to increase students’ school engagement.

Limitations and Suggestions for Further Research

The data of the study are limited to the qualities measured by the data collec-
tion tools used and the answers given by the participants. The current study was
conducted with university students continuing their education at a single univer-
sity. In this respect, in order to increase the generalizability of the results, future
studies can be conducted with students from different universities. In addition,
the results of the current study are limited to quantitative data. It is recommended
that the researchers utilize qualitative or mixed research designs in order to obtain
in-depth results. In the current study, analyses were made on total scores, and it is
suggested that evaluations on sub-factors can be made in future studies
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