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Abstract

This study aims to evaluate the opinions of prospective Turkish teachers who took Comparative
Literature Studies course at a university in Central Anatolia in the Fall semester of the 2022-
2023 academic year. It was carried out with the data obtained from the semi-structured
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L’auméne de Noél and Tevfik Fikret's Ramazan Sadakasi poems from French and Turkish
literature, which are most familiar to students who also take World Literature course, were
analyzed in the classroom environment as comparative examples, and similarities, differences
and common points between the texts were determined, and inferences were made. At the end
of the 14-week training period, the candidates were given three different types of texts as epic,
poetry, and novel, and they were asked to write the contributions of the texts to them and the
problems they experienced during the reading process in the interview form. As a result of the
research, the candidates stated that they got to know different literature and gained a broad
perspective, gained awareness of understanding literary interactions, and noticed the aesthetic
structure in the texts. In terms of education, they are united in the opinion that comparative
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information in the production process of the texts.
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The term comparatistik, deriving from the Latin word "comparare" and means
to compare, is used in Western languages and literature. At the end of the century, it
gained the quality of an independent study area. In fact, it is the name of an
examination method used by all branches of science. This concept, which is a branch
of general literature, has been defined as "Comparative Literature” in English,
"Littérature Comparée" in French, and "Vergleichende Literatur" in German.

The concept of comparison can generally be understood as determining the value
of at least two assets, two objects, and two facts by weighing them with each other
and revealing their different and similar points. “It means comparing and contrasting
to examine similar or separate aspects of people and objects.” (Turkish Language
Association Dictionary [Tirk Dil Kurumu Soézligi], 2010: 1337). As a literary
discipline, it is "to examine two works written in different languages in terms of
subject, thought or form, to identify their common, similar and different aspects, and
to make comments on the reasons" (Aytac, 1997: 7).

In comparison, it can be mentioned that there are works of the same age, as well
as works taken from ancient times and reworked with the understanding of the art of
later centuries. An example of this is that European literature, inspired by Ancient
Greece, reworked the same subject -heroism, virtue, patriotism, loyalty, etc.- with
different perspectives after the Renaissance. These works not only enriched the
cultural and artistic existence of European nations but also formed their collective
memory.

To be able to compare with other works, the researcher must first know her/his
literature well and obtain in-depth information about the foreign work s/he will
examine so that s/he can find similar and different aspects with the "other" and catch
the originality and effects of the work. “Comparing means, in a way, that one
encounters and discovers the “other”. While doing this, s/he must be in constant
communication with her/himself first and then with the “other”...” (Kefeli, 2000:10).

The field of comparative studies literature is interdisciplinary and supranational.
In a letter to Eckermann in 1929, Goethe wrote, “Since the invitation to get acquainted
with world literature, the strategy of Comparative Literature has been to adopt a
supranational and interdisciplinary approach” (Parla, 2008). The field is multilingual
and based on a global and intercultural approach to its discourse. “Comparative
literature is a discipline that fosters multilingualism, how arts contain cultural
mediation, intercultural understanding, and global consciousness (Parla, 2008; cited
source Bernheimer, 1995:10).

“Today, the best definition of comparative literature can be made through its
tendency towards encounters and relations with other texts, cultures and
disciplines...” (Bermann, 2018-2019: 32). In the context of these relations, it is usual
for comparative literature researchers to wander around in the fields of cultural
history, sociology, philosophy, psychology, anthropology, law, politics, fine arts, etc.,
and establish connections with other disciplines. The high technological
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developments brought by the digital age we live in, the proliferation of
communication, access, and transportation channels, the phenomenon of migration,
and multiculturalism have deeply affected social life, complicated literature, and
human relations, diversified people's interests and curiosities, and accelerated
intercultural interaction. In this way, comparative literature studies were
conceptualized under Goethe's term "world literature", which is used to mean ‘the
study of the literature of the five continents from New Zealand to Iceland’." (Wellek
& Warren, 2001: 58). Totosy de Zepetnek put forward the general principles of
comparative literature in a methodological context in his article titled Comparative
Literature (Zepetnek, 1998, cited in Arik, 2012: 63-65).

History of Comparative Literature

The history of comparative literature goes back to Ancient Greece. Plato, in his
work named The State (381 BC), compared literature with social sciences, and
Aristotle in his Poetics (344 BC) compared literature with other branches of science
(Kaya, 2019: 12; Aydin, 1999: 17-18). At the end of the 18th century and the
beginning of the 19th century, the Schlegel Brothers and Herder were pioneers who
made great efforts in the emergence and development of comparative literature in
Germany. After Goethe, Wilhelm von Humboldt, Dilthey, Nietzsche and Gadamer, it
continued to gain strength in the 20th century with Auerbach, Spitzer and Curtius
(Arak, 2012: 95).

Comparative literature was accepted as a branch of science in Germany in the
19th century (Pichois and Rousseau, 1967: 27). In this acceptance, it can be said that
the concept of World Literature (Weltliteratur) used by Goethe and the word
"comparison" are of great importance. Goethe, who advocated the study of different
cultures in Eastern or Western geographies beyond national culture, saw world
literature as the "universal property of humanity" in this context. “Inspired by the
translations of Chinese novels and the ghazals of the Iranian poet Hafez, Goethe
enabled European readers to meet eastern and far eastern texts, expanded the
boundaries of comparisons through translations and adaptations, and energized world
literature” (Bermann, 2018: 27-28).

Leo Spitzer and Erich Auerbach conducted comparative literature research at
Istanbul University in Turkey. Auerbach established the German philological
tradition. With his study titled Mimesis: The Representation of Reality in Western
Literature (1946), he is known for his successful analysis of epic period texts selected
from different literatures of the world to postmodern narratives (Wellek & Warren,
2001: 60). In the same century in France, Mme de Staél also compared the cultural
elements of the countries in her diaries based on her travels to various European
countries and introduced the German image to the world (Arak, 2012:78-79).

Comparative literature studies gained momentum in the 19" century in France.
Raynouard's Comparative Grammar of Latin European Languages (1821) and
Frangois Villemain's "The Mutual Influence of England and France", which was
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among the comparative literature studies in 1826, made France the center of
comparative literature studies. This led to the formation of the Sorbonne school.

“The establishment of Comparative Literature as an academic discipline started
in France in 1921, when Fernand Baldensperger founded the Institute for Comparative
Literature and the Journal of Comparative Literature” (Parla, 2008). Perspectives such
as similarity, difference, interaction, and closeness between two or more works of
literature have been adopted by comparators as a method of analysis. Abel Frangois
Villemain and Jean Jacques Ampére are also pioneers in comparative literature and
culture studies in France. Both of them conducted comparative literature research at
Sorbonne University and revealed the academic identity of the field (Aytac, 1997:42).

Louis Benloew, Joseph Texte, and Paul Van Tieghem come after these pioneers
in comparative literature studies. Tieghem, who distinguishes comparative literature
from general literature and evaluates it as a different discipline, argues in his book
Comparative Literature (1931) that the concept of comparison should not only be
compared with two different cultures but also ancient Greek and Latin literature
should be compared with contemporary literature (Enginun, 1999:14). At the
beginning of the 20th century, Paul Van Tieghem, Ferdinand Baldensperger, Jean-
Marie Carré, and Guyard, in their method of comparison, stated that “only the fact
relations between two elements in two different European languages.... should bear
the name of comparative literature; René Wellek and Etiemble reacted to the view that
studies containing more elements should be included in the category of "general
literature” or "world literature” and found the distinction restrictive (Bermann, 2108:
28).

In England, in the 19th century, Matthew Arnold translated Ampeére's The Word
of Comparative History into English. In the next period, apart from literature,
comparative studies were carried out in the fields of linguistics, philosophy, law,
pedagogy, sociology, and anthropology (Bassnett, 1993:12; cited by Kaya, 2019:14).
Auerbach and Spitzer, who worked in Turkey in the 1930s, formed the American
school in the new world, where they carried their knowledge, turned to
interdisciplinary approaches, and embarked on practices with a wider perspective. The
Theory of Literature, written by René Wellek and Austin Warren in the USA in 1949,
was written under the influence of structuralism theory (Arak, 2012: 90).

In the 19th century, globalization, the independence attempts of colonial
societies, the phenomenon of immigration, women's movements, struggles for
individual freedoms and democracy, and new socio-cultural and political structures
that emerged as a result of the world values formed after 1945 were also reflected in
language and literature. The inclusion of non-European literature within the scope of
world literature has given a new direction to comparative studies and focused on "text
reading style" and "analysis methods" in the global dimension (Bermann, 2018: 30).
In Turkish literature, interest in Iranian literature and then French literature increased
with the proclamation of the Tanzimat, and translations and adaptations were made.
In the field of Turcology, inci Enginiin wrote Comparative Literature (1992), and
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Mehmet Yazgan translated Comparative Literature (1994) by Rousseau and Pichois.
Gursel Aytag, a German philologist, wrote his guiding work titled Comparative
Literary Sciences (1997).

One of the publications that pioneered the recognition of comparative literature
in Turkey is Paul VVan Tiegham's book, Comparative Literature (1943), translated by
Serif Kiligel. Cevdet Perin, who teaches comparative literature at Istanbul University,
Ali Oztiirk, who works on Turkish folk songs, KAmil Aydin, who studies the
emergence of comparative literature, its terminology, and perception, and Emel
Kefeli, who studies the field with theoretical and sample texts, are important
researchers in this field.

Contribution of Comparative Literature Readings on Literature Teaching

If the study is approached from the point of view of education, which is our field
of interest, it can be said that comparative reading will benefit the student in many
ways. First of all, comparative literature readings appear as a learning method in
teaching Turkish language and literature. To reveal similar, different, and common
aspects in comparative reading, the student will need to use all of his metacognitive
skills such as critical reading, creative thinking, discovery, questioning, problem-
solving, decision-making, and interpretation.

Metacognitive skills are a finely processed image of the mental configuration of
knowledge and the mind map in a holistic way (Holyoak & Morrison, 2005: 463;
Lewis & Smith, 2009:135-136). The Ministry of National Education has also included
high-level skills in Turkish and Turkish Language and Literature curricula since 2005.
Recognizing foreign literary texts and comparing them with their own literary texts
will highlight the student's metacognitive processes such as analytical thinking. Being
able to find similarities, differences and the different among the texts will enable the
student to connect with the original and new, which will bring them face to face with
the thoughts, experiences, and values that they can choose.

Comparative readings will be able to increase the individual awareness of
students. This awareness helps us to perceive life more meaningfully and qualified.
“Actually, comparative literature is a matter of awareness. It is the evolution of a
monologic awareness into a dialogic awareness. By trying to get rid of prejudices and
stereotypes, comparative literature enables the creation of social, cultural, artistic, and
literary awareness as well as individual awareness” (Sivri, 2018).

There is a close relationship between awareness consciousness and personality
development. Recognizing and accepting the existence of the other, and being able to
look at people and phenomena from multiple perspectives will improve the student's
personality. “It contributes to the emergence of our personality, the shaping of our
behaviors, and the competence of our perception. It helps us to establish the integrity
of logic, emotion, and intuition” (Sivri, 2018).
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Recognizing the cultures of different nations, and researching the proverbs,
legends, folk songs, and lullabies of that nation will contribute to the formation of the
common values of humanity and will enable the student to be aware of their national
values, to understand the literary and aesthetic level, and enrich their cultural
background. The student in the comparative reading process will be able to look at
people's dramas, facts, and events from different perspectives and develop a pluralistic
perspective. In today's global world, where multi-faceted interactions are experienced,
it is almost impossible to stay out of pure "purity", "authenticity" and “influences”.
Researching the "other” has inevitably entered the field of interest, as it is human
curiosity by nature.

It is a monotonous point of view to be content with examining a single work, to
stay in a narrow area with demarcated borders. “However, directing the study to two
books requires a wide-angle view ...” (Aytag, 1997:14). In fact, the aim of Turkish
national education is to “raise democratic, constructive, creative and free individuals
who can adopt and protect national, moral and cultural values, and have a broad
perspective on the world” (National Education Basic Law No. 1739, Item 1-2).

In our age of intercultural interactions, each nation is both influenced by the
"other" and protects its culture from the "other". On the other hand, cross-cultural
transitions bring diversity, different lives, perspectives, and richness of interpretation.
While the student learns to recognize and respect different cultures, they will also be
open to universal culture (Kaya, 2019:11).

Despite their different cultural worlds, nations will be able to better understand
each other and be more tolerant of each other through their works. Cultural
convergences will bring nations closer to each other and reconcile them at the point
of peace. “The greatest longing today is peace. It is not possible to achieve peace only
through cooperation in the fields of politics, economics, history, and law. Because
they are the works that bind nations and people together or make them enemies...”
(Enginidin, 1999: 20-21). International peace will also serve to ensure and maintain
world peace. A person who develops his/her ability to compare through comparative
readings and becomes conscious of privileges and differences will have a higher level
of tolerance and will give more value to the other person, thus contributing to world
peace (Sebiktekin, 2006: 2). Raising individuals who are respectful to differences,
tolerant, peaceful and free is one of the main aims of the Turkish education system.
“Whether comparative literature is expressed as a science, a study of literary history,
a method or a branch of art, it should not be forgotten that it enables people interested
in this field to have a more moderate and tolerant attitude towards other people and to
adopt an intellectual attitude that advocates the freedom of individual behavior”
(Rousseau & Pichois, 1994: 99).

Comparative readings are not just about comparing two or more works in terms
of era, subject, motif, image, linguistic and stylistic, types, and characters. The mind
of the student, who reads the ties or reflections of the works with other branches of
science, will be enlightened with new knowledge and facts in these fields, and her/his
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horizons will be expanded. Interesting words, expressions, accents, repetitions,
epigraphs, meaning, and content analysis used in the compared works will enable the
student to understand the text in depth and make correct comments. It is expected that
this research will shed light on those who want to work in the field of comparative
literature teaching, where there is almost no applied work.

Aim of The Study

In this study, which deals with comparative text reading in terms of education,
answers to the following questions were sought:

While Turkish teacher candidates reading the epics called Basat's Killing of
Tepegoz, Odysseus, Tells-Kyklons; examining Tevfik Fikret's Tecdid-i Izdiva¢ and
Frangois Coppée's Le Pére in the genre of poetry; examining Madame Bovary
(Flaubert, 1856), Anna Karenina (Tolstoy, 2018) and Ask-1 Memna (Usakligil, 2001)
in the novel genre;

Did they find the similarities between the texts?

Did they find the differences between the texts?

1
2
3. Were they able to find commonalities between the texts?
4. What are the contributions of the texts to them?

5

What are the problems they encounter while reading the texts?

Method

This study was designed in a qualitative research design and was created by the
descriptive analysis method. “In the descriptive analysis, direct quotations are
frequently used to reflect the views of the individuals interviewed or observed
strikingly” (Yildirim & Simsek, 2018: 239). The research data were obtained through
a semi-structured interview form prepared by the researcher himself. “Semi-structured
interview includes both fixed choice answering and being able to go in-depth in the
relevant field. The advantages of the technique are the ease of analysis, the
opportunity for the interviewee to express her/himself, and providing in-depth
information when necessary” (Biiylikoztiirk et al., 2018: 159). The interview data
were organized according to the code-theme principle and presented under the
heading of certain themes.

Study Group

The study group of the research is limited to 18 teacher candidates studying in
the last year of the Turkish Education Department of the Faculty of Education of a
university in Central Anatolia in the fall semester of the 2022-2023 academic year and
taking the Comparative Literature course. Data were obtained from 18 forms
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considered valid from the semi-structured interview form applied to the candidates in
the 22-person class. 12 of the candidates are girls and six are boys.

Obtaining Data
Data were obtained from the phased studies outlined below.

At the first stage, the Turkish teacher candidates within the scope of the study
were informed about the definition, history, and methods of analysis of "comparative
literature" and Ramazan Sadakasi by Tevfik Fikret and L’aumone de Noél by Frangois
Coppée were exemplified as comparative reading texts. The similar, different, and
common aspects of the poems are explained, and the meaning of the “charity™ image
in both societies is discussed in historical and cultural dimensions.

The second stage is the comparative reading process of the determined texts by
the pre-service teachers. At the end of the 14-week training period, the candidates will
receive an epic/story. It is suggested to read in three different genres as poetry and
novel. The story of Basat's Killing of Tepegoz from Dede Korkut Stories, which
shows similarities in terms of historical-cultural, neighborhood and mythological
elements, and the story of Odysseus' Killing Cyclops Polyphemus in Homer's Odyssey
were examined. Tevfik Fikret's Tecdid-i izdivag and Francois Coppée's Le Pére were
read, which were influenced by French poetry in the genre of poetry. Gustave
Faubert's Madame Bovary, one of the pioneers of the realism movement in the genre
of novel, and Ask-1 Memna by Halit Ziya, which bears traces of her, and Tolstoy's
Anna Karenina, which deal with a similar subject, were chosen. The texts were read
from the translations of the original editions and determined based on the theoretical
and practical studies in the field of comparative literature (Dede Korkut Stories, 1976;
Odysseia, 1981; Kaplan; 1993:130; Kefeli, 2000: 85-97).

In the third stage, the candidates were asked to write on the interview form the
similarities, differences, and commonalities they found in terms of period, subject,
genre, image, form, language, and style among the texts. In addition, they were asked
what kind of contributions comparative readings made to them and to what extent they
had problems and they were expected to write their opinions on the subject.

Analysis of Data

The interview forms collected from the Turkish pre-service teachers within the
scope of the research were coded with numbers from 1 to 18, according to the gender
factor (K1, F2, .. M1, E2..), with numbers and letters “1.gf, 2.gf, 3 defined as .gf”
format.

The opinions written by the candidates on the form were read one by one by the
researcher. Opinions that were close or similar to each other, were combined around
a common theme, and different and original opinions were organized under the title
of "other" as a separate category. Off-topic data were eliminated. Opinions that have
logical consistency and can mean the same have been dimensioned and the findings
have been interpreted. The views of the candidates, which clearly express their aims
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and are found striking, are quoted. “The important information said by the
interviewees should be based on. Irrelevant and unnecessary information that will be
out of the scope of the research should not be included” (Biyiikoztiirk et al. 2018:
164). Five common themes were identified in the resolution of the data. At the end of
the analysis, the opinions of the candidates were examined by two field experts and
an assessment-evaluation expert, and the classified opinions were presented in tables.
For the validity and reliability of the research, the opinions of a field expert and an
assessment-evaluation expert were consulted, and the evaluation was made after the
accuracy of the data was proven.

Ethical Declaration and Committee Approval

In this research, the principles of scientific research and publication ethics were
followed. Ethics permission was obtained from Kirsehir Ahi Evran University Social
and Human Sciences Scientific Research and Publication Ethics Committee (Date:
20/10/2022 and No: 2022/08/17).

Results

The opinions of the Turkish teacher candidates included in the research on
finding similar and different aspects and common points in the texts they compared
in the reading process, the contributions of the texts to them, and the problems they
experienced during the reading process are examined.

Table 1 shows the views of Turkish pre-service teachers on finding similar
aspects in the texts they read.

Table 1

Finding Similar Aspects in Texts

Texts Similarities Total
Basat's Killing of Mythological elements in both epic stories (fairies, 15
Tepegoz - Odysseus  cyclop Tepegoz and cyclop Polyphemus, caves,

Tells (Kyclones) sheep), valiant rulers (Basat and Odysseus), and their

clever strategies.

Tecdid-i izdivag-Le  The analogy at the point of learning that the child 12
Pére factor has the role of binding and keeping the family
together in Turkish and French society.

Madame Bovary- Wrong marriages, forbidden loves, and suicides of the
Anna Karenina- “female” figures in Turkish, French, and Russian 16
Ask-1 Memna novels, even though their paths are different, are

similar points between the works.
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When Table 1 is examined, it is seen that the pre-service teachers realized that
the mythological beings in epic stories (cyclop Tepegoz and cyclops Polyphemus,
fairies) and the valiant rulers (Basat and Odysseus) used their minds and powers to
destroy oppression. In the poems, it is understood that the couples who are tense
between them stated that the decision to continue their marriage upon the news of the
birth of a child was similar. The candidates pointed out that the female characters in
the novels (Madame Bovary, Anna Karenina, and Ask-1 Memni) have similar
problems in terms of wrong marriages and suicides.

Table 2

Finding Different Directions in Texts

Texts Differences Total
Basat's Killing of While cyclop Tepegoz was born from the shepherd 9
Tepegoz - Odysseus  and fairy relationship, cylop Polyphemus was born
Tells (Kyclones) from the sea god Posseidon and the nymph. While his

mother, who wears a magic ring on her finger, protects
Tepegoz, Polyphemus is protected by his father,
Posseidon. The death of Tepegoz, who was shot in one
eye by Basat, the survival of Polyphemus, who was
blinded by Odysseus in one eye. While Basat's story
passes in the province of Oghuz such as mountains,
plains, plateaus, and springs, the adventures of
Odysseus take place in the seas and on the islands.
While the Turks had a monotheistic belief in that era,
the ancient Greeks had a polytheistic belief (Zeus and

other gods).
Tecdid-i fzdivag-Le  Processing of unhappy family pictures in both poems. 9
Pére While the reason for the disagreement between the

young couple who married lovingly in Fikret's poem
is not known, in Coppée's poem, a drunken blacksmith
who uses violence against his wife deals with the fight
for their livelihood.

Madame Bovary- There are the following commonalities among the
Anna Karenina- works: The wrong marriages of “female” figures in 12
Ask-1 MemnQ Turkish, French and Russian novels, which resulted in

forbidden love and suicide (Emma's desire to be in the
aristocratic class, combined with her admiration for
Paris; her desire to have a passionate love)

In Anna Karenina, her mother's disability, in Bihter,
she wants to marry a rich old man and become a tavern
lady in a mansion.
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When Table 2 is examined, it is understood that half of the teacher candidates
can find differences between the stories of Tepegoz and Polyphemus. Candidates also
mentioned family unhappiness in poems, but they could not understand the reason for
unhappiness in Fikret's poem. In the novels, they were able to find that all three female
figures whose lives ended with suicide had different expectations from their marriage.

Table 3

Finding Commonalities in Texts

Texts Common Points Total
Basat's Killing of The supernatural, one-eyed, mythological beings of 14
Tepegoz - Odysseus  the cyclop Tepegoz and the cyclop Polyphemus. The
Tells (Kyclones) minds and management skills of Basat and

Odysseus.
Tecdid-i izdivag-Le ~ Family discord, the unifying aspect of the "child" 11
Pére factor to the family
Madame Bovary- Wrongful marriages, forbidden loves, and suicides 15
Anna Karenina-
Ask-1 Memni

When Table 3 is examined, it is understood that pre-service teachers do not have
much difficulty finding common points between texts. The common point in the epics:
the rulers who defeated the mythological being Tepegoz and similar beings with their
intelligence and valor. Common points of the novels: "family conflict" and "child" as
a unifying element, "wrong marriages"”, "forbidden loves" and "suicide"

Table 4 shows the opinions of Turkish teacher candidates about the
contribution of comparative reading texts to them.
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Table 4

Contributions of the Texts to the Candidates

Texts

Getting to know different cultures

Total

Basat's Killing of
Tepegoz- Odysseus
Tells (Kyclones)

Tecdid-i izdivag-Le
Pére

Madame Bovary-
Anna Karenina-
Ask-1 MemnQ

Getting to know the ancient Greek culture with the
epic of Odysseus, the lifestyles, beliefs, and values of
the Oghuz Turks with the story of Basat, and the
famous braves.

Learning about the family structure and the
importance of the child factor in Turkish and French
society through Tevfik Fikret and Frangois Coppée.

Getting to know the “female” figures in Turkish,
French, and Russian novels with their family life and
social environment.

15

13

16

When Table 4 is examined, it is seen that the Turkish pre-service teachers
know the cultures, lifestyles, beliefs, and values of the societies, and their legendary
valiants in both epic stories. It is understood that the importance of the child in the
family structure and problematic marriages in Turkish and French society in the genre
of poetry attracts their attention. Candidates stated that they learned about the family
structures, marriages, and social environments of female characters in three different
cultures (French, Russian, and Turkish) through the novels Madame Bovary, Anna
Karenina, and Ask-1 Memntl.

Table 5 shows the opinions of the Turkish teacher candidates participating in
the research on noticing the aesthetic structure in the texts they read.

Table 5
Recognizing the Aesthetic Structure in Texts
Texts Noticing the aesthetic structure Total
Basat’s Killing of Nature, place (cave), and event descriptions in both 14

Tepegoz- Odysseus
Tells (Kyclones)

epics, the victories of famous valiants, and the telling
of the feelings of the people against the cyclops,
especially the use of reduplications, rhymes, and
reinforcements about personal feelings in Basat’s
story.

(continued)
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Table 5 (continue)

Tecdid-i izdivag-Le  Liking the storytelling style, even if the poems that 12
Pére deal with a social issue are translations.

Madame Bovary- Emma's expression of happiness at the marquis' ball 15
Anna Karenina- party and while admiring the art centers in Paris like

Ask-1 Memnil an aristocrat; descriptions of balls in Russian palaces

and noble estates, Anna's inner speeches as she rushes
to her death on the train tracks; describing the
Bosphorus moonlights and Goksu entertainments,
Bihter's attempt to analyze herself in the mirror and
the emotional dilemma she fell into while trying to
hide her forbidden love.

When Table 5 is examined, pre-service teachers stated that they found the
descriptions of nature, places (caves), and events (Basat and Odysseus' struggle with
cyclops), and the feelings of the people in epics as aesthetic.Pre-service teachers found
that the story of a family problem with a happy ending in poems with a narrative style
close to prose was successful in terms of narration.

The pre-service teachers describe Emma'’s happiness at the invitation of the
nobles and while traveling in Paris in an aristocratic manner; the depictions of the ball
in Russian palaces and mansions, and the expression of Anna's inner speeches as she
rushed to her death. They stated that they found Bihter's attempt to analyze her inner
self in the mirror and the expression of the spiritual dilemma she fell into while trying
to hide her Ask-1 Memnt artistically successful.

Table 6 shows the inferences of Turkish teacher candidates about the texts they

read.
Table 6
The Inferences of the Candidates Regarding the Examined Texts
Texts inferences Total
Basat's Killing of In addition to bravery, the importance of reason and 15
Tepeg6z - Odysseus strategic behavior in those who rule the state and
Tells (Kyclones) principality (bey, khan, commander).

(continued)
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Table 6 (continue)

Tecdid-i lzdivag - Le
Pére

Madame Bovary-Anna
Karenina, Ask-1
Memn(

The importance of the “child” factor for family
happiness, even if the cultures are different.

Wrong choices in marriage make the person pay a
price that ends in death.

12

17

When Table 6 is examined, more than half of the pre-service teachers deduced
that in addition to valor, it is important to act rationally and strategically in
overcoming some difficulties. In the poetry genre, the candidates were united in the
opinion that the child had an important function in creating family happiness, even if
they were from different societies. Pre-service teachers expressed the view that wrong
choices in marriage make the person pay a price that ends in death.

Table 7 shows the views of comparative literature readings on developing high-
level thinking skills of Turkish teacher candidates.

Table 7

Developing Higher-Level Thinking Skills

Texts Developing higher-level thinking skills Total
Basat's Killing of Infer that Basat and Odysseus must have wise and 15
Tepegoz - Odysseus  strong commanders for solving difficult tasks, for
Tells(Kyclones) cyclops to discover human eating as a problem and

think about how to kill them, shoot them in one living
eye, save the people from persecution problem-
solving.
Tecdid-i izdivag-Le ~ Thinking and questioning the reasons for the unrest
Pére between hushand and wife in both poems, making 13
comparisons about the reasons, concluding that the
newborn baby brings happiness to the family.
Madame Bovary- Thinking critically about the mate choices of Emma,
Anna Karenina- Anna, and Bihter characters, questioning their loves, 16

Ask-1 Memni

and  establishing  cause-effect  relationships.
Discussing and commenting on the issue of
expectation differences in marriage.
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When Table 7 is examined, it has been determined that the majority of teacher
candidates read foreign works in the genre of poetry and novels, including oral epics,
and works belonging to their own literature. Cognitive skills such as "discussion”,
"inference” and "interpretation" came to the fore by establishing "cause-effect"
relationships.

Table 8 shows the interpretation problems experienced by pre-service teachers
in the process of reading comparative texts.

Table 8

Significance Issues

Texts Problems Total
Basat's Killing of Difficulty in identifying the periods (precedence and 9
Tepegoz- Odysseus  aftermath and interactions) of both epics and
Tells (Kyclones) understanding their belief systems (intertwining of

facts and legends).

Tecdid-i [zdivag-Le ~ While the reason for the conflict between husband and 9
Pére wife is very clear in Le Pére's poem, it is difficult to
find the cause of the problem in Tecdid-i Izdivag.

Madame Bovary- An ambitious and dreamy woman, Emma’s efforts to 12
Anna Karenina- enter the nobility are too difficult; difficulty in
Ask-1 Memnd understanding that Anna, an aristocratic woman,

consumes herself quickly for the sake of her forbidden
love; | can't understand Bihter's effort to marry an old
and rich man, Adnan Bey, and become the lady of the
lean.

When Table 8 is examined, it is seen that half of the Turkish teacher candidates
have difficulties determining the periods of both epics, understanding their belief
systems, and finding their interactions. In the genre of poetry, it is observed that half
of the candidates had difficulty finding the reason for the discord between husband
and wife in Tecdid-i izdivag. In the novels, on the other hand, it is understood that the
candidates have problems understanding that the female figures have a lot of difficulty
in constructing their lives in pursuit of different purposes.

Table 9 shows other issues, especially the different problems experienced by
Turkish teacher candidates during the comparative text-reading process.
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Table 9

Other Issues

Problems Works Total
Basat's Tecdid-i Madame

Killing of Izdivag- Bovary-Anna

Tepegoz- Le Pére Karenina-

Odysseus Ask-1 Memn(

(Kyclones)
Lack of knowledge in
understanding the
historical, social, and 12 10 8 30
artistic background of
the compared texts
Periods of the

21

compared texts 10 6 5
inability to pinpoint
Inability to find 18
interactions between 9 5 4
compared texts
Inability to identify
topics 6 8 i 14
Inability to match
images/symbols/motifs
and signs in the 5 4 5 13
compared texts
Inability to interpret
the compared texts in 4 i 5 9

terms of language and
expression

When Table 9 is examined, pre-service teachers stated that they had the problem
of "lack of knowledge in the historical, social and artistic background that affects the
production style of the compared texts™ in the first place in the process of reading the

texts.

Turkish Pre-service Teachers’ Opinions on Comparative Literature Reading

“ The texts | read helped me to think critically, question, compare and
synthesize. My horizons have expanded. In novels, | put myself in Emma's, Anna's,
and Bihter's shoes and tried to see life through their eyes. | had some difficulty in
finding periods and images in epics and poems ” (P1).
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“ | got to know the pre-Islamic Turks' lifestyle through the story of Basat's
Killing of Tepegoz. Oghuz Turkish was flowing like water in the story. | learned about
the ancient Greek culture with the Odesseia epic. | found similarities with our epics.
In the poems, | understood the importance of the child in the institution of marriage.
The problems Emma, Anna, and Bihter experienced in their marriages and the
conflicts in their inner worlds developed my world of empathy. I tried to question the
reasons for forbidden love. | think that my skills in establishing cause-effect
relationships, inferring, and interpreting have improved while analyzing marriages. In
particular, Anna Karenina had very aesthetic descriptions” (P12).

“ | found the narration aesthetic in epics. They had a descriptive, fluent narrative.
Although the French poem is a translation, I liked its narration. In both poems, the
responsibilities of individuals in marriage caught my attention. In the novels, on the
other hand, | understood the breakdown processes in their marriages as a result of the
wrong choice of spouses made by three women. While reading, | established cause-
effect relationships, made comparisons, and evaluated with a critical eye. All of them
were enjoyable to read ” (E6).

“ Even if the poems were translated, | understood their message. Frankly, | had
a bit of a hard time finding the images. Tepegoz and Polyphemus have a lot of
similarities. The female characters in the novels are similar to each other in terms of
being beautiful, attractive, young, and social. | think |1 was able to deduce the
interactions because | knew that Turkish writers were influenced by the French novel.
When comparing texts, | found similar and common points easier, but | had a hard
time finding the differences. When we read foreign works, we compare our own
literature with these works. | noticed that my skills such as making comparisons,
establishing cause-effect relationships, and making comments have improved even
more ” (E20).

Discussion, Conclusion and Suggestions

It is understood that the Turkish teacher candidates within the scope of the
research have difficulties in finding the differences, although they can more easily
catch the similarities and commonalities in the texts they read. These are the items
related to the perception of historical knowledge and cultural images, which they
encounter as reading deficiencies. It turns out that they have problems explaining the
images, symbols, and motifs in the texts they read and in comparing them with their
national work. It is observed that the candidates have problems with interpretation and
overlapping with the national work due to not knowing the periods in which foreign
works were written, in terms of social structure, cultural and artistic aspects. More in-
depth information is needed to understand a wide variety of interactions between texts,
especially socio-cultural, political, and historical factors.

All of the Turkish teacher candidates participating in the study reported that the
comparative literature studies course made great contributions to them. Through
various works, they get to know different cultures (the epic period of Ancient Greek
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and Central Asian Turks; poetic interactions with Frangois Coppée and Tevfik Fikret,
life in 19th century French, Russian, and Turkish novels), thus their lifestyles,
traditions, human relations, the world. They stated that they gained versatile and rich
perspectives by learning their perceptions.

The candidates noticed the aesthetic structure in different literary works. These
are mostly related to the richness of the descriptions and narrative technique. In the
text Basat's Killing of Tepegoz, they cited rhymes, reduplications, poetic sections in
prose about natural beings and people, ballrooms in Russian palaces in Anna
Karenina, Goksu entertainments in Ask-1 Memntl, and descriptions of the Bosphorus
moonlights as examples.

The candidates who participated in the research stated that they had improved in
their high-level cognitive skills such as critical reading and thinking, exploring the
problem, comparing, questioning, finding cause-effect relationships, discussing,
inferring, and interpreting while reading comparative literature texts. They stated that
while reading the novels of different literature, they tried to enter the inner worlds of
the characters, to look at life through their eyes, and to understand them in this way,
such as communicating and empathizing. They added that they examined Emma’s,
Anna's, and Bihter's desires in life, their expectations from marriage, their
disappointments, and suicides with an individual focus.

As an academic discipline, the education of comparative literature, which has a
wide and interdisciplinary field of study, is also a demanding and challenging
endeavor. When the literature is scanned, there are almost no applied field studies on
comparative literature readings in the field of Turkish and Literature Education.
Scientific publications on the personal observations of researchers about the quality
of the undergraduate and graduate theses and the courses given in the departments of
Turcology, Eastern and Western philology, and Comparative Literature at universities
attract attention. In the study on German language teaching, the importance of foreign
language teaching was pointed out, and the importance of comparative literature
courses in understanding the culture and literature of that language and training
contemporary literature teachers was emphasized (Ozcan, 1999, 335-338). The fact
that some education faculties were put into Turkish Education departments as an
elective course brought the importance of the course to the agenda.

The establishment of comparative literature studies as an academic discipline in
our country dates back to the 1940s. Comparative literature courses, which started
with Cevdet Perin at Istanbul University and continued with the work of Cemil Meric
at the same university, played an important role in the spread of the field and were
continued by Gursel Ayta¢ in German philology at Ankara University Faculty of
Letters after 1976. Its widespread and systematic prominence is in the 1990s. Apart
from Istanbul and Ankara, the field of Comparative Literature was opened in the big
universities of Izmir, Konya, and Eskisehir, and the field was further developed
(Aydin, 2019: 150-151).
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Another problem observed in comparative readings is the emphasis on
similarities rather than differences. “I would say that the tendency to compare the
similarities rather than the differences outweighs the differences. For example, it is
fashionable to compare James Joyce and Oguz Atay, Kafka and Yusuf Atilgan,
Thomas Mann and Orhan Pamuk, Proust and Tanpinar based on their similarities.
Even no one thinks about the possible differences between these plays and Haldun
Taner’s plays...(Ozkul, 2018: 48).

Recommendations

1. It would be beneficial to include courses such as Cultural History, Intercultural
Interaction and Imagology in the curriculum that will prepare prospective Turkish
Language and Literature teachers for Comparative Literature.

2. The World Literature course should be emphasized for the pre-service
teachers to understand adequately which works are related to which periods and which
art movements they will compare before taking this course. It would be appropriate
to increase the hours of the lesson.

3. In the Reading Education course, world literature texts can be included as well
as national literature texts. In light of this suggestion, pre-service teachers can gain
consciousness of comparison and awareness.

4. In the Literary Studies course, more emphasis can be placed on terms such as
motifs, images, symbols, allegories, etc., which are common uses of world literatures.
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Latince “comparare” sozciliglinden tiireyen ve karsilagtirmak anlamini tagiyan
comparatistik terimi, Bat1 dil ve edebiyatlarinda, XIX. yiizyil sonlarinda bagimsiz bir
calisma alani niteligini kazanmustir. Gergekte, biitin bilim dallar1 tarafindan
kullanilan bir inceleme yonteminin adidir. Genel edebiyat biliminin bir dali olan bu
kavram, Ingilizcede “Comparative Literature”, Fransizcada “Littérature Comparée”,
Almancada ise “Vergleichende Literatur” olarak tanimlanmigtir.

Karsilagtirma kavrami, genel olarak en az iki varligin, iki nesnenin, iki olgunun
birbiriyle tartilmasi, farkli ve benzer noktalarinin ortaya c¢ikarilmasi suretiyle
degerinin belirlenmesi olarak anlagilabilir. TDK Sézliik’te bu kavram (2010: 1337)
“Kisi ve nesnelerin benzer veya ayr yanlarini incelemek icin kiyaslamak, mukayese
etmek” (TDK Sozligii, 2010:1337) olarak tanimlanmistir. Bir edebiyat disiplini
olarak karsilagtirma terimi ise “Farkli dillerde yazilmis iki eseri konu, diislince ya da
bicim bakimindan incelemek, ortak, benzer ve farkli yanlarini tespit etmek, nedenleri
iizerine yorumlar getirmek” (Aytag, 1997: 7) olarak tanimlanabilir.

Karsilastirmada, ayni ¢agin eserleri oldugu gibi eski ¢aglardan alinan ve daha
sonraki yiizyillarin sanat anlayisiyla yeniden islenen eserlerden s6z edilebilir. Antik
Yunan’dan beslenen Avrupa edebiyatlarinin, Ronesans sonrasinda ayni konuyu -
kahramanlik, erdemlilik, vatanseverlik, sadakat vb- farkli bakis agilariyla yeniden
islemeleri, buna 6rnektir. Bu eserler, Avrupa uluslarinin kiiltiirel ve sanatsal varligin
zenginlestirdigi gibi ortak bellegini de olusturmustur.

Baska eserlerle karsilastirma yapabilmek igin  arastiricinin 6nce kendi
edebiyatimi iyi bilmesi, inceleyecegi yabanci eser hakkinda da derinlemesine bilgi
edinmesi gerekir ki “6teki” ile benzer ve farkli yonleri bulabilsin, eserin dzgiinliigiinii
ve yarattig1 etkileri yakalayabilsin. “Karsilastirmak demek bir bakima kisinin, “6teki”
ile kars1 karsiya gelmesi ve onu kesfetmesi demektir. Bunu yaparken de dnce kendi
kendisi ile sonra da “6teki” ile siirekli bir iletisim halinde olmasi gerekir...” (Kefeli,
2000:10).

Karsilastirmali edebiyatin ¢alisma alani, disiplinlerarasi ve uluslariistiidiir.
“Goethe’nin,1929’da Eckermann’a yazdigi bir mektupta, “diinya edebiyatim
tanimaya davetiye ¢ikarmasindan beri, Karsilagtirmali Edebiyat’in stratejisi, ulusiistii
ve disiplinlerarasi yaklagimi benimsemek olmustur” (Parla, 2008). Alan, ¢ok dilli ve
sOylemiyle kiiresel boyutta ve kiiltiirleraras1 yaklasimi  esas almaktadir.
“Karsilasgtirmal1 edebiyat ¢okdilliligi, cok sdylemliligi, sanatlarin kiiltiirel dolayim
nasil barindirdigini, kiiltiirlerarast anlayisi ve kiiresel bilinci besleyen bir disiplindir
(Bernheimer, 1995:10; aktaran Parla, 2008).

“Bugiin karsilagtirmali edebiyatin en iyi tamimi baska metinler, kiiltiirler ve
disiplinlerle karsilasmalara ve iliskilere olan egilimi iizerinden yapilabilir...”
(Bermann, 2018-2019: 32). Bu iligkiler baglaminda, karsilagtirmali edebiyat
arastirmacilarinin  kiiltiir tarihi, sosyoloji, felsefe, psikoloji, antropoloji, hukuk,
siyaset, giizel sanatlar vb alanlarda dolasmalar1 diger disiplinlerle bag kurmalar
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olagandir. Karsilagtirmali edebiyat okumlarinin giintimiizde baska disiplinlerle ve
alnlarla baglarinin daha siki kurulmasi zorunlu hale gelmistir.

Icinde yasadigimz dijital gagin getirdigi yiiksek teknolojik gelismeler, iletigim,
erisim ve ulasim kanallarinin ¢ogalmasi, gé¢ olgusu, cokkiiltiirliliik, toplumsal
yasami derinden etkilemis, edebiyat ve insan iligkilerini karmasiklastirmisg, insanlarin
ilgilerini ve meraklarimi ¢esitlendirmis, kiiltiirleraras: etkilesimi hizlandirmigtir. Bu
suretle, arastiricilar, Goethe nin kavramsallastirdigi, “Yeni Zelanda’dan izlanda’ya
kadar bes kitanin edebiyatinin incelenmesi” (Wellek ve Warren, 2001: 58) demek olan
“diinya edebiyat1” ad1 altinda, kargilagtirmali edebiyat ¢caligmalarini, farkli yontem ve
boyutlariyla incelemeye caligmislardir. Totosy de Zepetnek, karsilagtirmali edebiyatin
genel ilkelerini, disiplinlerarasi iligkileri esas alarak yontemsel baglamda ortaya
koymugstur (Zepetnek, 1998, akt: Arik, 2012: 63-65).

Karsilastirmali Edebiyatin Tarihcesi

Karsilastirmali edebiyatin tarihgesi Antik Yunan’a kadar gider. Platon, Devlet
(M.O. 381) adli eserinde, edebiyati sosyal bilim dallar1 ile Aristo ise Poetika’sinda
(M.O. 344) edebiyati, diger bilim dallartyla karsilastirmistir (Kaya, 2019: 12; Aydin,
1999: 17-18). XVIIL. yiizyihn sonlan ile XIX. yiizyilin baslarinda, karsilagtirmali
edebiyatin Almanya’da ortaya ¢ikmasinda ve gelismesinde Schlegel Kardesler,
Herder biiyiikk emek vermis onciilerdir. Goethe, Wilhelm von Humboldt, Dilthey,
Nietzsche ve Gadamer ve XX. yiizyilda Auerbach, Spitzer ve Curtius ile giiglenmeyi
siirdiirmiigtiir (Arak, 2012: 95).

Karsilagtirmali edebiyat arastirmalari, XIX. yilizyilda, Almanya’da, bir bilim
dal1 olarak kabul edilmistir (Pichois ve Rousseau, 1967: 27). Bu kabulde, Goethe’nin
kullandig1 Diinya Edebiyat1 (Weltliteratur) kavrami ve “karsilastirma” sozciigiiniin
biyik 6nemi oldugu sdylenebilir. Ulusal kiiltiiriin Gtesinde, Dogu veya Bati
cografyalarindaki farkli kiiltiirlerin incelenmesini savunan Goethe, bu baglamda
diinya edebiyatini “insanligin evrensel miilkii” olarak gérmiistiir. Cince romanlari ve
franh sair Hafiz’in gazellerini Avrupali okurla bulusturan Goethe, karsilastirmalarin
smirlarini genigletmis, diinya edebiyatini hareketlendirmistir (Bermann, 2018: 27-28).

Leo Spitzer ile Erich Auerbach, Tiirkiye’de de Istanbul Universitesinde
kargilagtirmali edebiyat arastirmalari yapmuglardir. Auerbach, Alman filoloji
gelenegini olusturmustur. Mimesis. “Bati Edebiyatinda Gergekligin Temsili” (1946)
adli yapitinda, destan donemi metinlerinden, postmodern anlatilara kadar yaptigi
basarili ¢oziimlemelerle tanmnmustir (Wellek ve Warren, 2001: 60). Fransa’da ayni
yiizyllda Mme de Staél, cesitli Avrupa iilkelerine yaptig1 gezilerine dayandirdigi
giinluklerinde tlkelerin kilttrel 6gelerini karsilagtirmig, diinyaya Alman imgesini
tanitmigtir (Arak, 2012:78-79).

Kargilastirmali edebiyat c¢alismalari, XIX. yiizyil Fransa’sinda giderek hiz
kazanmigtir. Raynouard’in “Latin Avrupa Dillerinin Karsilagtirmali Grameri” (1821)
adli eseri, 1826 yilinda, Frangois Villemain’in karsilastirmali edebiyat aragtirmalari
arasinda yer alan “Ingiltere ve Fransa’nin Birbirine Karsilikli Etkisi” adl1 ¢alismasi,
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Fransa’yi, karsilastirmali edebiyat ¢aligmalarinin merkezi haline getirmis, Sorbonne
ekoliinlin olusmasini saglamistir. “Karsilastirmali Edebiyat’in akademik bir disiplin
olarak kurulusu Fransa’da Fernand Baldensperger’in Karsilastirmali Edebiyat
Enstitlisii’nii ve Kargilastirmali Edebiyat Dergisi’ni kurdugu 1921 yiliyla baslatilir”
(Parla, 2008). Iki veya daha cok edebiyat arasindaki benzerlik, farklilik, etkilesim,
yakinlik gibi bakis acilari, karsilagtirmacilar tarafindan incelenme yontemi olarak
benimsenmistir.

Abel Frangois Villemain ile Jean Jacques Ampére de Fransa’da karsilastirmal
edebiyat ve Kkiiltlir c¢alismalar1 yapan Onciilerdendir. Her ikisi de Sorbonne
Universitesinde karsilastirmali edebiyat aragtirmalar1 yapmuslar, alanin akademik
kimligini ortaya koymuslardir (Aytag, 1997:42). Karsilagtirmali edebiyat
calismalarinda ¢181r acan bu dnciilerden sonra, Louis Benloew, Joseph Texte, Paul
Van Tieghem gelmektedir. Karsilastirmali edebiyati, genel edebiyat biliminden
ayiran, onu farkli bir disiplin olarak degerlendiren Tieghem, “Mukayeseli Edebiyat”
(1931) adli eserinde, karsilastirma kavraminin sadece iki farkli kiiltiiri degil, antik
Yunan ve Latin edebiyatlarin, ¢agdas edebiyatlarla karsilastirilmasi gerektigini
savunmustur (Enginiin, 1999:14).

XX. yiizyll baslarinda, Paul Van Tieghem, Ferdinand Baldensperger, Jean-
Marie Carré ve Guyard’in karsilagtirma yonteminde, “yalnizca iki farklt Avrupa
dilindeki iki unsur arasindaki olgu iligkileri karsilagtirmali edebiyat adini tagimali;
daha fazla unsuru igeren ¢aligmalarsa ‘genel edebiyat’ ya da ‘diinya edebiyati’
kategorisine alinmal1” (Bermann, 2108: 28) goriisiine, René Wellek ve Etiemble, tepki
gdstermis, ayrimi kisitlayict bulmuslardir. Ingiltere’de ise XIX. yiizyilda, Matthew
Arnold, Ampére’in “Mukayeseli Tarih Tabiri” adli eserini ingilizceye cevirmistir.
Sonraki siirecte edebiyatin diginda, dilbilim, felsefe, hukuk, pedagoji, sosyoloji ve
antropoloji alanlarinda komparatistik caligmalar yapilmistir (Bassnett, 1993:12;
aktaran Kaya, 2019:14).

1930’11 yillarda, Tiirkiye’de goérev yapan Auerbach ve Spitzer, birikimlerini
tagidiklar1 yeni diinyada, Amerikan ekoliinii olusturarak disiplinlerarasi yaklagimlara
yonelmisler, daha genis bakis agili uygulamalara girismislerdir. ABD’de René Wellek
ve Austin Warren tarafindan 1949 yilinda kaleme alinan “Edebiyat Teorisi” (Theory
of Literature) kitabi ise yapisalcilik kuramiin etkisiyle yazilmustir (Arak, 2012: 90).
XX. yiizyilda kiiresellesme, somiirge toplumlarin bagimsizlik girisimleri, gé¢ olgusu,
kadin hareketleri, bireysel 6zgiirliikler ve demokrasi savagimlari, 1945 sonrasi olusan
diinya degerleri sonucunda ortaya ¢ikan yeni sosyo-kiiltiirel ve siyasal yapilanmalar,
dil ve edebiyata da yansimmstir. Avrupa dig1 edebiyatlarin da diinya edebiyati
kapsamina girmesi, kargilastirmali ¢aligmalara yeni bir yon vermis, kiiresel boyutta
“metin okuma bi¢imi” ve “inceleme yontemleri” iizerine yogunlasilmistir (Bermann,
2018: 30).

Tiirk edebiyatinda ise 6nceleri Iran edebiyatina, daha sonra Tanzimat’in ilintyla
birlikte Fransiz edebiyatina ilgi artmus, ¢eviriler ve uyarlamalar yapilmustir. Ttirkoloji
alaninda Inci Enginiin, “Mukayeseli Edebiyat™ (1992) yazarken Mehmet Yazgan,
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Pichois ile Rousseau’dan “Karsilastirmali Edebiyat” (1994) adli yapiti ¢gevirmistir.
Alman filolojisinden Giirsel Aytag, “Karsilastirmali Edebiyat Bilimleri” (1997) adli
yol gosterici eserini yazmistir.

Kargilastirmali edebiyatin Tiirkiye’de taninmasina onciiliik eden yayinlardan
birisi de Paul Van Tiegham’in Serif Kiligel tarafindan ¢evrilen Mukayeseli Edebiyat
(1943) adl kitabidir. Istanbul Universitesinde karsilastirmali edebiyat dersleri veren
Cevdet Perin, Tiirk halk tiirkiileri iizerinde calisan Ali Oztiirk, karsilastirmali
edebiyatin ortaya ¢ikis siirecini, terimsel anlamini ve algilanisini inceleyen Kamil
Aydm, alan1 kuramsal ve drnek metinlerle isleyen Emel Kefeli bu sahanin énemli
arastiricilardir.

Karsilastirmah Edebiyat Okumalarimin Edebiyat Ogretimine Katkilar:

Caligmaya, ugras alanimiz olan egitim agisindan yaklasilirsa, karsilastirmali
okumalarin, 6grenciye bircok agidan katk: saglayacagi sdylenebilir. Her seyden once,
kargilagtirmali edebiyat okumalari, Tiirkce ve edebiyat dgretiminde bir dgrenme
yoéntemi olarak karsimiza ¢ikmaktadir. Karsilagtirmali okumalarda benzer, farkli ve
ortak yonleri ortaya ¢ikarabilmek i¢in 6grencinin elestirel okuma, yaratic diisiinme,
kesfetme, sorgulama, problem ¢dzme, karar verme ve yorumlama gibi “iist bilissel
becerileri”’nin tamamini kullanmasi gerekecektir.

Ustbiligsel beceriler, bilginin zihinsel yapilandirmasinin, zihin haritasinin
biitiinsellik i¢inde ince islenmis goriintiisiidiir (Holyoak, Morrison, 2005: 463; Lewis
ve Smith, 2009:135-136). MEB, 2005 yilindan beri Tiirkge ile Tiirk Dili ve Edebiyati
ogretim programlarina iist diizey becerilerini koymustur (2019 Tiirkce Ogretim
Programi; 2019 Tiirk Dili ve Edebiyat1 Ogretim Programi). Yabanci edebiyat metnini
tanimak, onu kendi edebiyat metniyle karsilastirmak, 6grencide analitik diigiinme gibi
iist biligsel siireci One ¢ikarabilir. Metinler arasinda benzerlikleri, farkliliklar1 ve
degisik olan1 bulabilme, 6grenciyi, tercihte bulunabilecegi diisiince, yasant1 ve
degerlerle karst karsiya getirebilecek, 0Ozgiin ve yeni olanla bag kurmasini
saglayabilecektir.

Karsilagtirmali  okumalar,  G6grencide, bireysel  farkindalik  bilinci
olusturabilecektir. Bu biling de yasami daha anlamli ve nitelikli algilamamiza yardim
eder. “Aslinda karsilagtirmali edebiyat bir farkindalik meselesidir. Monolojik bir
farkindaligin, diyalojik bir farkindaliga evrilmesidir. Karsilagtirmali edebiyat, 6n
yarglt ve kalip yargilardan arinmaya ¢alisarak bireysel farkindaligin yani sira
toplumsal, kiiltiirel, sanatsal ve edebi farkindaligin yaratilmasina olanak saglar”
(Sivri, 2018).

Farkindalik bilinci ile kisilik gelisimi arasinda yakin bir iliski vardir. Otekini
tanimak ve varligini kabul etmek, insanlara ve olgulara ¢ok yonlii bakabilmek,
Ogrencinin  kigiligini  gelistirebilecektir. ~ “kigiligimizin  ortaya ¢ikmasina,
davranislarimizin sekillenmesine ve algilama yetimizin yetkinlik kazanmasina katki
saglar. Mantik, duygu ve sezgi biitiinliiglinii kurmamiza yardimci olur” (Sivri, 2018).
Farkli uluslarin kiltiirlerini tanimak, -0 ulusa ait atasozleri, efsaneleri, trkileri,
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ninnileri aragtirmak, insanligin ortak degerlerinin olusumuna katkida bulunmaya
hizmet ettigi gibi 6grencinin kendi ulusal degerlerinin farkinda olmasini, bulundugu
yazinsal ve estetik diizeyi anlamasimi saglayabilecek, kiiltiirel birikimini
zenginlestirecektir.

Kargilastirmali okuma siirecindeki 6grenci, insanlarin dramlarina, olgu ve
olaylara farkli pencerelerden bakabilecek, cogulcu bakis agisi gelistirebilecektir. Cok
yonlii etkilesimlerin yasandigi giiniimiiziin kiiresel diinyasinda, katiksiz “saflik”,
ylizde yliz “0zgiin olma”, etkilenmelerin diginda kalmak neredeyse olanaksizdir.
“Oteki”yi arastirmak, dogas1 geregi insanin meraki oldugu igin ister istemez ilgi alan
icine girmistir.

Tek bir eseri incelemekle yetinmek, sinirlart ¢izilmis dar bir alanda kalmak,
tekdiize bir bakis agisidir. “ Oysa incelemeyi iki kitaba yoneltmek, genis acili bakisi
gerektirir...” (Aytag, 1997:14). Gergekte, Tiirk milli egitimin amac1 da “milli, ahlaki
ve kiltiirel degerleri benimseyip koruyabilen, diinyaya genis agidan bakabilen,
demokrat, yapici, yaratici ve dzgiir bireyler yetistirmektir” (1739 sayili Milli Egitim
Temel Kanunu, Madde 1-2).

Kiiltiirlerarasi etkilesimlerin yasandigt ¢agimizda, her ulus, “6teki”’nden hem
etkilenir hem de kendi kiiltiirlinii, “6teki”nden korur. Buna karsin, Kkiiltiirlerarasi
gegigler, cesitliligi, farkli hayatlari, bakis agilarin1 ve yorumlama zenginligini
beraberinde getirir. Ogrenci, farkli kiiltiirleri taniyp saygi duymayi dgrenirken,
evrensel kiiltiire de agik olacaktir ( Kaya, 2019:11).

Uluslar farkli kiiltiir diinyalarina ragmen, eserleri yoluyla birbirlerini daha iyi
anlayabilecekler, birbirlerine daha hosgoriilii olabileceklerdir. Kiiltiir yakinlagsmalari,
uluslart birbirine daha ¢ok yakinlastiracak, baris noktasinda uzlastirabilecektir.
“Giiniimiizde en biiylik 6zlem baristir. Barisin sadece politika, iktisat, tarih, hukuk
alanlarindaki igbirligi ile saglanmas1 miimkiin degildir. Zira milletleri ve insanlar asil
birbirine baglayan veya diisman kilan eserlerdir...” (Enginiin, 1999: 20-21).
Uluslararasi baris da diinya bariginin saglanmasina ve korunmasina hizmet edecektir.
Karsilagtirmali okumalar yoluyla kiyaslama yetenegini gelistiren, ayricaliklar ve
farkliliklarin bilincine varan insanin hosgorii diizeyi daha yiiksek olacagindan ve
karsisindaki insana daha ¢ok deger vereceginden, diinya barisina katki da saglamis
olacaktir (Sebiiktekin, 2006: 2). Farkliliklara saygili, hosgoriilii, bariscil ve 6zgiir
birey yetistirmek, Tiirk egitim sisteminin de temel amaglarindandir. “Karsilastirmali
edebiyat ister bir bilim dali ya da yazin tarihi arastirmasi isterse bir yontem veya sanat
dal1 olarak ifade edilsin, unutulmamasi gereken bu alanla ilgilenen insanlarm diger
insanlara kargi daha 1limli ve hoggoriilii bir tavir sergilemesine ve bireysel
davranislarin 6zgiirliigiinii savunan aydin tavrini benimsemesine olanak saglamasidir
(Rousseau ve Pichois, 1994: 99).

Karsilastirmali okumalar, sadece iki veya daha fazla eseri, konu, motif, imge,
dilsel ve bigemsel, tipler ve karakterler acisindan kiyaslamaktan ibaret degildir.
Eserlerin, diger bilim dallariyla olan baglarini veya yansimalarmi okuyan 6grencinin
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zihni bu alanlardaki yeni bilgi ve olgularla aydinlanabilecek, ufku genisleyebilecektir.
Karsilastirilan eserlerde kullanilan ilging sozciikler, ifadeler, vurgular, yinelemeler,
epigraflar, anlam ve igerik ¢dziimlemeleri, 6grencinin metni derinlikli anlamasina,
dogru yorumlar yapmasina olanak saglayabilecektir. Bu aragtirmanin, neredeyse
hi¢bir uygulamali ¢aligmanin olmadigi karsilagtirmali edebiyat 6gretimi alaninda
caligmak isteyenlere 151k tutacagi umulmaktadir.

Arastirmanin Amaci

Bu arastirmanin amac1, Karsilastirmali Edebiyat incelemeleri dersi alan Tiirkge
Ogretmeni adaylarmin karsilastirmali okumalarin kendilerine sagladigi katkilar
belirlemektir.

Kargilastirmali metin okumalarmi egitim acisindan ele alan bu g¢aligmada
asagidaki sorulara yanitlar aranmistir.

Tirkge Ogretmen adaylari, destan cagi lirlinleri olan Basat’in Tepeg6z’ii
Oldiirmesi ile Odysseus Anlatir-Kyklonlar’1 okurken; siir tiiriinde, Tevfik Fikret’ten
Tecdid-i Izdivag ile Francois Coppée’den Le Pére’i incelerken; roman tiiriinde
Madam Bovary, Anna Karenina ile Ask-1 Memn@’yu ¢6ziimlerken;

Metinlerler arasindaki benzerlikleri bulabildiler mi?
Metinler arasindaki farkliliklari bulabildiler mi?
Metinler arasindaki ortak yonleri bulabildiler mi?
Metinlerin kendilerine sagladiklar1 kazanimlar nelerdir?
Metinleri okurken karsilagtiklar1 sorunlar nelerdir?

agbrwpnE

Yontem

Bu caligma, nitel arasgtirma deseninde tasarlanmis olup betimsel ¢éziimleme
yontemiyle olusturulmustur. Alt desen olarak durum g¢aligmasi izlenmistir. “Betimsel
analizde, goriisiilen ya da gozlenen bireylerin goriislerini carpict bir bigimde
yansitmak amaciyla dogrudan alintilara sik sik yer verilir” (Yildirim, Simsek, 2018:
239). Arastirma verileri, arastirmact tarafindan hazirlanan yari yapilandirilmig
goriisme formuyla elde edilmistir. “Yar1 yapilandirilmig goriisme hem sabit segenekli
cevaplamayr hem de ilgili alanda derinlemesine gidebilmeyi igerir. Teknigin
avantajlart da analizlerin kolayligi, gorisiilen kisiye kendini ifade etme imkani
tanimasi, gerektiginde derinlemesine bilgi saglamasidir” (Biiyiikoztiirk ve digerleri,
2018: 159). Goriigme verileri, kod-tema ilkesine gdre dizenlenip belli temalar
basliginda ortaya konmustur.

Calisma Grubu

Aragtirmanin ¢alisma grubu, 2022-2023 dgretim yili Giliz doneminde Orta
Anadolu’da bir iiniversitenin Egitim Fakiiltesi Tiirkge Egitimi Anabilim Dali son
sinifta okuyan ve Karsilagtirmali Edebiyat dersi alan 18 6gretmen adayiyla sinirlidir.
22 kisilik sinifta adaylara uygulanan yari yapilandirilmig goériisme formundan gegerli
sayilan 18 6grenciden goriis elde edilmistir. Adaylarin 12°si kiz, 6’s1 erkektir.
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Veri Elde Etme Sureci
Veriler, agagida belirtilen asamali caligmalardan elde edilmistir:

Calisma  kapsamindaki Tirk¢e oOgretmeni adaylarina, ilk asamada,
“karsilagtirmali edebiyat”in tanimi, tarihgesi, incelenme yontemleri hakkinda bilgi
verilmis, Tevfik Fikret’ten Ramazan Sadakasi ile Frangois Coppée’nin Noel Sadakasi
adiyla c¢evrilen siiri karsilagtirmali okuma metinleri olarak orneklendirilmistir.
Siirlerin benzer, farkli ve ortak yonleri anlatilmig, her iki toplumda “sadaka”
imgesinin tasidig1 anlam, tarihsel ve kiiltiirel boyutta ele alinmistir.

Ikinci asama, belirlenen metinlerin adaylar tarafindan karsilastirmali okuma
siirecidir. 14 haftalik egitim siirecinin sonunda, adaylara destan/hikéye; siir ve roman
olmak tizere ti¢ farkh tiirde okumalar1 Onerilmistir. Metin olarak, tarih- Kaltlr
komgsulugu ve mitolojik 6ge bakimindan benzesimler gosteren Dede Korkut
Hikayeleri’nden Basat n Tepegdz i Oldiirmesi adli hikdye ile Homeros’un Odysseia
destanindaki Odysseus un Kyklop Polyphemus’u Oldiirmesi hikayesi; siir tiiriinde
Fransiz siirinden etkilenen Tevfik Fikret’in Tecdid-i [zdivag’1 ile Frangois Coppée’nin
Le Pére’i; roman tiiriinde de gergekgilik akimmin 6nciilerinden Gustave Faubert’in
Madame Bovary’si ile ondan izler tasiyan Halit Ziya’nin Ask-1 Memnii’su ve benzer
konuyu isleyen Tolstoy’un Anna Karenina’si se¢ilmistir. Metinler, 6zgiin basimlarin
cevirilerinden okunmus, karsilagtirmali edebiyat alaninda kuramsal ve uygulama
boyutundaki ¢aligmalara dayanilarak belirlenmistir (Dede Korkut Hikayeleri, 1976;
Odysseia, 1981; Kaplan; 1993:130; Kefeli, 2000: 85-97).

Uciincii asamada ise, adaylardan metinler arasinda dénem, konu, tiir, imge,
bicim, dil ve Gsllp agisindan bulduklart benzerlikleri, farkliliklar1 ve ortak yonleri,
gorigme formuna yazmalari istenmistir. Ayrica, karsilastirmali okumalarin,
kendilerine ne gibi katkilar sagladigi, hangi boyutta sorun yasadiklar1” sorulmus,
konuyla ilgili goriislerini yazmalar1 beklenmistir.

Verilerin Cozimlenmesi

Arastirma kapsamindaki Tiirkce Ogretmeni adaylarindan toplanan goriisme
formlari, 1’den 18’¢ kadar rakamla, cinsiyet faktoriine gore (K1, K2,.. E1, E2..)
tarzinda kodlanmig, say1 ve harfle “1.gf (goriisme formu), 2.gf, 3.gf ” bigiminde
tanimlanmustir.

Adaylarin, forma yazdig1 goriisler, arastirmaci tarafindan tek tek okunmus,
birbirine yakin veya benzer bulunan goriisler, ortak tema etrafinda birlestirilmis, farkli
ve Ozgiin gorlisler ayri bir kategori olarak “diger” baslig1 altinda diizenlenmisgtir. Konu
dist olan veriler ¢oziimleme dist birakilmistir. Mantiksal tutarlilik tasiyan ve ayni
anlama gelebilecek goriisler, boyutlandirilarak bulgular yorumlanmistir. Adaylarin
amaglarini acikga ifade eden ve carpici bulunan goériisleri alintilanmistir. “Goriigiilen
kisilerin soyledikleri dnemli bilgiler esas alinmali. Aragtirma konusu disinda kalacak
ilgisiz ve gereksiz bilgilere yer verilmemelidir” (Biyiikoztirk ve dig, 2018: 164).
Verilerin ¢oziimiinde bes ortak tema belirlenmistir. Céziimleme sonunda, adaylarin
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goriisleri, iki alan uzmani ve bir 6lgme-degerlendirme uzmani tarafindan incelenmis,
siniflandirilan goriisler tablolar halinde sunulmustur. Alan uzmanlari arasindaki
uyum, Miles-Huberman (1994) yontemiyle belirlenmistir. Bu yonteme gore
giivenilirlik, “goriis birligi / goris ayrihigt + goriis birligi” bigiminde
hesaplanmaktadir. Hesaplama sonucunda kodlayicilar arasindaki giivenilirlik %90
olarak belirlenmistir. Arastirmanin gegerlik ve giivenirligi igin bir alan uzmani ile bir
Olcme-degerlendirme uzmaninin gorisiine basvurulmus, verilerin  dogrulugu
kanitlandiktan sonra degerlendirme yapilmistir.

Etik Kurul izni

Bu aragtirma, bilimsel aragtirma ve yayin etigi ilkelerine uygun yiriitilmistir.
Kirsehir Ahi Evran Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yayin Etigi Kurulu'ndan (Tarih: 20/10/2022 ve No: 2022/08/17) etik izni alinmistir.

Bulgular

Bu bdliimde, aragtirma kapsaminda yer alan Tiirk¢e 6gretmen adaylarinin okuma
siirecinde karsilagtirdiklar metinlerdeki benzer ve farkli yonler ile ortak noktalar
bulma konusundaki goriisleri ile metinlerin kendilerine sagladig1 katkilar ve okuma
surecinde yasadiklari sorunlar incelenmektedir.

Tablo 1, Tirkge 6gretmen adaylarmin okuduklart metinler arasinda benzer
yonleri bulma konusundaki goriislerini yansitmaktadir.

Tablo 1

Metinlerdeki Benzer Yonleri Bulma

Metinler Benzerlikler Toplam
Basat’in Tepegoz’i  Her iki destansi dykiideki mitolojik dgeler (periler, 15
Oldirmesi- Tepegoz ile Polyphemus, magaralar, koyunlar);

Odysseus Anlatir Basat ile Odysseus’un akla dayanan stratejileri ve
(Kyklonlar) yigitlikleri.
Tirk ve Fransiz toplumunda cocuk faktoriiniin 12

Tecdid-i izdivag-Le aileyi baglayici, bir arada tutucu rolii.

Pére

Madame Bovary- Tiirk, Fransiz ve Rus romanlarinda gegen “kadin”

Anna Karenina- figiirlerin ihtiraslari, yanlis evlilikleri, yasak asklari, 16
Ask-1 Memni yollar1 farkli da olsa hayatlarii intiharlarla

sonuglandirmalari.

Tablo 1 incelendiginde, 6gretmen adaylari, destans1 dykiilerde gegen mitolojik
varliklar (Tepegoz ile Polyphemus, periler) ile halka zulmeden unsurlarla savasan
Basat ile Odysseus’un akil ve gii¢lerini kullanmalarinin birbirine ¢ok benzedigini fark
etmislerdir. Siirlerde ise aralar1 gergin olan ¢iftlerin bir ¢gocuklarin diinyaya gelisi
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haberi Ttzerine evliliklerini siirdirme karari almalarinin  benzer oldugunu
belirtmislerdir. Adaylar, romanlardaki kadin karakterlerin yanls evlilikleri, yasak
agklart ve intiharlari agisindan benzer sorunlar yasadiklarina dikkat ¢ekmiglerdir.

Tablo 2, Tiirkge 6gretmen adaylarinin metinler arasindaki farkli yonleri bulma
konusundaki goriislerini yansitmaktadir.

Tablo 2
Metinlerdeki Farkli Yonleri Bulma

Metinler Farkliliklar Toplam
Basat’in Tepegoz’ii ~ Tepegdz, goban ile peri iliskisinden dogarken, 9
Oldirmesi- Polyphemus’un deniz tanrisi Posseidon ile su
Odysseus Anlatir perisinden dogmasi; Tepegdz’ii, parmagina biiytlii
(Kyklonlar) yiiziik takan annesi korurken Polyphemus’u babasi

Posseidon’un korumasi; Basat tarafindan tek
goziinden vurulan Tepegdz’iin 6liirken, Odysseus
tarafindan tek gozii kor edilen Polyphemus’un
yasamini siirdiirmesi. Basat’in Oykiisii dag, ova,
yayla, pmar gibi Oguz ilinde gecerken
Odysseus’un maceralarinin denizlerde, adalarda
geemesi. Tiirklerde o ¢agda tek Tanri inanci
varken, eski Yunanda ¢ok Tanrili inanigin olmasi
(Zeus ve diger tanrilar).

Tecdid-i Izdivag-Le  Her iki siirde de mutsuz aile tablolarinin islenmesi. 9
Pére Fikret’in siirinde birbirlerini severek evlenen geng

ciftin anlagmazlik nedeni bilinmezken, Coppée’nin

siirinde esine siddet uygulayan, sarhos bir

demircinin ge¢im kavgasinin iglenmesi.

Madame Bovary- Tiirk, Fransiz ve Rus romanlarinda gecen “kadin”
Anna Karenina- figiirlerin, farkli gerekgelerden kaynaklanan yasak 12
Ask-1 Memni asklara siiriiklenen ve sonu intiharla biten yanlis

evlilikleri. (Emma’da  Paris  hayranligiyla
biitiinlesen aristokrat tabakada olma hedefi; Anna
Karenina’da tutkulu bir ask yasama istegi;
Bihter’de ise annesinin engellemesine ragmen,
zengin ve yash bir adamla evlenerek yalida bir
salon hanimefendisi olma amaci).

Tablo 2 incelendiginde, Ogretmen adaylarinin yarisinin, Tepegéz ile
Polyphemus’un 6ykiileri arasindaki farkliliklar: bulabildigi anlagilmaktadir. Adaylar,
siirlerde de aile mutsuzluklarina deginmisler, fakat Fikret’in siirinde mutsuzlugun
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nedenini anlayamamiglardir. Romanlarda ise hayatlar1 intiharla biten her ii¢ kadin
figliriin evliliklerinden beklentilerinin farkli oldugunu bulabilmislerdir.

Tablo 3, Tiirkge Ogretmen adaylarmin, karsilastirmali metinlerdeki ortak
noktalart bulma konusundaki goriislerini yansitmaktadir.

Tablo 3
Metinlerdeki Ortak Noktalar: Bulma

Metinler Ortak Noktalar Toplam
Basat’in Tepegoz’i ~ Tepegdz ile kyklop Polyphemus’un dogaiistii, tek 14
Oldirmesi- g0zIlii, mitolojik varlik olmalari. Basat ile
Odysseus Anlatir Odysseus’un akillari ve ydnetim becerileri.

(Kyklonlar)

Tecdid-i Izdivag-Le  Aile gecimsizligi, “cocuk” faktdriiniin aileyi 11
Pére birlestirici yoniiniin olmasi

Madame Bovary, Yanlis evlilikler, yasak agklar ve intiharlar 15
Anna Karenina,

Ask-1 MemnQ

Tablo 3 incelendiginde, 6gretmen adaylarinin metinler arasinda ortak noktalari
bulmada fazla zorlanmadiklar1 anlagilmaktadir. Destanlarda ortak yo6n, mitolojik
varlik olan “tepeg6zler” ile onlar1 “akillari ve yigitlikleriyle yenen yoneticiler” olarak
belirtilmigken; siirlerde “aile ge¢imsizligi” ve birlestirici unsur olarak “cocuk”
faktorii, romanlarda ise “yanlis evlilikler”, “yasak asklar” ve “intiharlar”, ortak nokta
olarak ortaya konulmustur.

Tablo 4, Tiirkce Ogretmen adaylarmin karsilagtirmali okuma metinlerinin,
kendilerine sagladig1 katkilar konusundaki goriislerini yansitmaktadir.

Tablo 4
Metinlerin Adaylara Sagladigi Katkilar

Metinler Farkli kiiltiirleri tanima Toplam
Basat’in Tepegdz’i ~ Odysseus  destantyla antik Yunan Xkiiltiiriind, 15
Oldurmesi- Basat’in Oykiisiiyle Oguz  Tirklerinin yasam
Odysseus Anlatir tarzlarini, inan¢ ve degerlerini ve linli yigitlerini
(Kyklonlar) tanima.

(devam ediyor)
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Tablo 4 (devam)

Tecdid-i Izdivag-Le  Tevfik Fikret ve Frangois Coppée’nin metinleriyle 13
Pére Tiirk ve Fransiz toplumunda “aile yapisi” ve
“cocuk” faktoriiniin 6nemi hakkinda bilgi edinme.

Madame Bovary- Tiirk, Fransiz ve Rus romanlarinda gegen “kadin” 16
Anna Karenina-Ask-  figiirleri aile yagsamlari, i¢ diinyalar1 ve toplumsal
1 Memni cevreleriyle tanima.

Tablo 4 incelendiginde, Tiirkce 6gretmen adaylari, her iki destansi dykiide
toplumlarin kiiltiirlerini, yasam tarzlarini, inan¢ ve degerleri ile tarihsel kisiliklerini
tanidiklarin belirtmislerdir. Siir tiirtinde ise, Tiirk ve Fransiz toplumunda aile yapisi
ve sorunlu evliliklerde ¢ocugun 6neminin ilgilerini ¢ektigi anlagilmaktadir. Adaylar
“Madame Bovary”, “Anna Karenina” ve “Ask-1 Memn{i” romanlar1 yoluyla {i¢ farkli
kiiltirde (Fransiz, Rus ve Tiirk) kadin karakterlerin aile yapilari, evlilikleri, ruhsal

yapilari ve toplumsal ¢evreleri hakkinda bilgi edindiklerini belirtmiglerdir.

Tablo 5, aragtirmaya katilan Tirkge Ogretmen adaylarinin, okuduklari
metinlerdeki estetik yapiy1 fark etmelerine yonelik goriislerini yansitmaktadir.

Tablo 5
Metinlerdeki Estetik Yapiyi Fark etme

Metinler Estetik yapiy1 fark etme Toplam
Basat’in Tepegéz’ii  Her iki destanda doga, yer (magara, pinar basi, ada) 14
Oldirmesi- ve olay betimlemeleri (yoneticilerin ince taktiklerle
Odysseus Anlatir yaptig1 savagimlar ve zaferleri), halkin tepegdzler
(Kyklonlar) karsisinda tepkilerini dile getirmesi, 6zellikle

Basat’in  Oykiisiindeki  duygulanimlarla ilgili
ikilemeler, tekerlemeler, pekistirmelerin kullanimi.

Tecdid-i [zdivag- Le  Toplumsal bir sorunu isleyen siirler ¢eviri de olsa 12
Pére Oykiilendirilme bi¢imini begenme.

(devam ediyor)
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Tablo 5 (devam)

Madame Bovary- Emma’nin, markinin balo davetinde ve Paris’te 15
Anna Karenina- sanat merkezlerini hayranlikla bir aristokrat gibi
Ask-1 Memnt gezerken mutlulugunu dile getirisi; Rus saraylar1 ve

soylu malikanelerindeki balo betimlemeleri,
Anna’nin tren raylarinda dliime kosarken yaptigi
i¢sel konugmalar; Bogazigi mehtaplart ve Goksu
eglencelerinin betimlenmesi, Bihter’in, aynada
kendisini ¢oziimlemeye calismast ve yasak askini
gizlemeye c¢alisirken igine distigi duygu
¢tkmazinin anlatimi.

Tablo 5 incelendiginde, 6gretmen adaylari, destanlarda doga, yer (magara) ve
olay betimlemelerinin (Basat ve Odysseus’un tepegozlerle savasimini) ve halkin
duygularinin anlatilmasini, estetik bulduklarini ifade etmislerdir. Adaylar siirlerde,
mutlu sonla biten bir aile sorununun diizyaziya yakin bir anlatim tarziyla hikaye
edilmesini, anlatim agisindan basarili bulmuslardir.

Ogretmen adaylar;, Emma’nin soylularin davetinde ve Paris’te bir aristokrat
edasiyla gezerken yasadigi mutlulugun anlatimini; Rus saraylari ve malikanelerinde
balo betimlemeleri ile Anna’nin dlime kosarken yaptigi igsel konusmalarin dile
getiriligini; Bihter’in aynada i¢ benligini ¢6ziimlemeye galismasi, yasak askini
gizleme cabasindayken i¢ine diistiigli ruhsal ¢ikmazin anlatimini sanatsal anlamda
estetik bulduklarmni belirtmiglerdir.

Tablo 6, Tiirk¢e 6gretmen adaylarinin okuduklart metinlerle ilgili ¢ikarimlarini
yansitmaktadir.

Tablo 6

Incelenen Metinlerle Iigili Adaylarimn Cikarimlar:

Metinler Cikarimlar Toplam

Basat’m Tepegdz’ii Yigitligin yan1 sira ydnetenlerde (bey, hakan, 15
Oldirmesi - Odysseus  komutan) akla dayali stratejik davranmanin
Anlatir (Kyklonlar) Onemi.

Tecdid-i izdivag-Le Kiiltiirler farkli da olsa “cocuk” faktoriiniin aile 12
Pére mutlulugu i¢in tagidigi 6nem.
Madame Bovary- Evlilikteki yanlis tercihlerin kisiye, sonu 6liimle 17

Anna Karenina- Ask-1  biten bedeller 6detmesi.
Memni
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Tablo 6 incelendiginde, 6gretmen adaylarnin yarisindan ¢ogu, birtakim

6nemli oldugu ¢ikariminda bulunmuslardir. Siir tiiriinde ise, adaylar farkli kiiltiirler
de olsa, ¢cocugun, aile mutlulugunu olusturmada onemli islevi oldugu goriisiinde
birlesmislerdir. Romanlarda ise evlilikteki yanlig tercihlerin, kigiye sonu 6liimle biten
bedeller 6dettigi goriisiinii ortaya koymuslardir.

Tablo 7, karsilastirmali edebiyat okumalarinin, Tiirkge 6gretmen adaylarinin iist
diizey diisiinme becerilerini gelistirme konusundaki goriiglerini yansitmaktadir.

Tablo 7

Ust Diizey Diisiinme Becerilerini Gelistirme

Metinler Ust diizey diisiinme becerilerini gelistirme Toplam
Basat’in Tepeg6z’ii Basat ile Odysseus’un, tepegozlerin insan 15
Oldirmesi - yemelerini “problem olarak kesfetmeleri” ve
Odysseus onlar1 nasil dldiireceklerini “diigiinmeleri”, canlt
Anlatir(Kyklonlar) olan tek goéziinden vurmalari, halki zuliimden

kurtarmalar1 “problem ¢dzme”, zorlu islerin
¢oziimil igin akill ve giiglii yoneticilerin olmasi
gerektigi “cikariminda bulunma”.

Tecdid-i izdivag-Le Her iki siirdeki kari-koca arasindaki huzursuzluk
Pére nedenlerini “diisiinme ve sorgulama”, nedenleri

konusunda “karsilastirma yapma”, yeni dogan 13
bebegin, aileye mutluluk getirdigi “sonucuna
varma”.

Madame Bovary- Emma, Anna ve Bihter karakterlerinin es

Anna Karenina- Ask-  segimleri konusunda “elestirel diisiinme”, yasak

1 MemnQ agklarmi “sorgulama”, “neden-sonug¢” iliskileri 16

kurma, evlilikte beklenti farkliligi konusunda
“tartigma ve yorum yapma”.

Tablo 7 incelendiginde, 6gretmen adaylarinin ¢ogu, sozlii destanlar dahil, siir ve
roman tiirlindeki yabanci eserlerle kendi edebiyatlarina ait eserleri okurken,
metinlerin, kendilerinin “elestirel okuma ve diisiinme”, “kesfetme”, “sorgulama”,
“kiyas yapma”, “problem c¢dzme”, “neden-sonug iliskisi kurma”, “tartigma”,
“cikarimda bulunma”, “yorum yapma” gibi iist diizey becerilerini gelistirdigi
goriisiinii belirtmiglerdir.
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Tablo 8, G6gretmen adaylarinin, karsilastirmali metinleri okuma siirecinde
yasadiklart anlamlandirma sorunlarini yansitmaktadir.

Tablo 8

Anlamlandirma Sorunlar:

Metinler Sorunlar Toplam
Basat’in Tepegoz’i ~ Her iki destanin dénemlerini (8ncelik-sonralik ve
Oldirmesi, etkilesimlerini) belirlemede ve inang sistemlerini 9
Odysseus Anlatir (gerceklerle efsanelerin i¢ ice ge¢cmesi) anlamada
(Kyklonlar) zorlanma.

Tecdid-i izdivag-Le  Le Pére siirinde kari-koca arasindaki gegimsizligin
Pére nedeni ¢ok agikken Tecdid-i Izdivag’ta sorunun 9
nedenini bulmada zorlanma.

Madame Bovary- Hirsli ve asirt hayalci bir kadin olan Emma’nin
Anna Karenina- soylu tabakaya girme cabalar1 ¢ok zorlama; zaten
Ask-1 Memni bir aristokrat bir kadin olan Anna’nin, yasak aski
ugruna kendisini ¢abuk tiiketmesini anlamada 12

zorlanma; Bihter’in yasli ve zengin bir adam olan
Adnan Bey’le evlenip yalinin hanimefendisi olma
¢abasina anlam verememe.

Tablo 8 incelendiginde, Tiirkge Ogretmen adaylarinin yarisinin her iki
destanin donemlerini belirleme, toplumlarin inan¢ sistemlerini anlama ve
etkilesimlerini bulmada zorlandiklar1 goriilmektedir. Siir tiiriinde de adaylarin gene
yaris, Tecdid-i izdivag’ta kari-koca arasindaki  gegimsizligin  nedenini
anlamlandirmada sorun yagadiklarini belirtmistir. Romanlarda ise adaylarmn ¢ogu,
kadin figiirlerin farkli amaglar pesinde hayatlarini kurgularken neden bu kadar ¢ok
zorlandiklar1 konusuna anlam verememislerdir.

Tablo 9 ise Tiirkge Ogretmen adaylarmin, karsilastirmali metin okuma
siirecinde yasadiklan farkli sorunlari yansitmaktadir.



Karsilastirmali Edebivat Okumalarinin Egitim Acisindan Degerlendirilmesi

199

Tablo 9

Diger Sorunlar

Sorunlar

Eserler

Toplam

Basat’in
Tepegoz’i Tecdid-i
Oldiirmesi-  izdivag-Le
Odysseus Pére
(Kyklonlar)

Madame
Bovary-Anna
Karenina- Asgk-1
Memn(

Karsilastirilan

metinlerin tarihsel,

toplumsal ve
sanatsal arka

planin1 anlamadaki

bilgi eksikligi

12 10

30

Karsilagtirilan
metinlerin
dénemlerini

kesin olarak
belirleyememe

10 6

21

Karsilastirilan

metinler arasindaki

etkilesimleri
bulamama

18

Konulari tam
olarak
belirleyememe

14

Karsilagtirilan
metinlerdeki
imge/simge/motif
ve imleri
ortlistiirememe

13

Karsilagtirilan
metinleri dil ve
anlatim agisindan
yorumlama
becerilerindeki
yetersizlik

Tablo 9 incelendiginde, 6gretmen adaylari, metinleri okuma siirecinde, ilk
sirada “Karsilagtirilan metinlerin iiretim bi¢imini etkileyen tarihsel, toplumsal ve

sanatsal arka plandaki

bilgi eksikligi” sorunu yasadiklarini belirtmislerdir,
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“Karsilagtirilan metinleri dil ve anlatim agisindan yorumlama becerilerindeki
yetersizlik” ise son sirada yer almaktadir.

Tiirkce Ogretmen Adaylarinin Karsilastirmah Edebiyat Okumalariyla flgili
Goriisleri

“Okudugum metinler, elestirel diigiinmeme, sorgulamama, kiyas yapmama,
senteze varmama biiyiik 6l¢lide yardimer oldu. Ufkum genisledi. Romanlarda ise,
kendimi Emma’nin, Anna’nin, Bihter’in yerine koyarak hayata onlarin goziiyle
bakmaya c¢alistim. Destan ve siirlerde donemleri ve imgeleri bulmada biraz
zorlandim” (K1).

“Basat’mn Tepegdz’ii Oldiirmesi hikayesi ile Islamiyet 6ncesi Tiirklerin yasam
tarzini tanidim. Oguz Tiirkgesi hikayede su gibi akiyordu. Odesseia destaniyla da eski
Yunan kiltiiriinii 6grendim. Bizim destanlarla aralarinda benzerlikler buldum.
Siirlerde ise evlilik kurumunda ¢ocugun 6nemini anladim. Emma’nin, Anna’nin ve
Bihter’in evliliklerinde yasadiklari sorunlar, i¢ diinyalarindaki catismalar empati
diinyami gelistirdi. Yasak askin sebeplerini sorgulamaya c¢alistim. Evlilikleri analiz
ederken neden-sonug iliskileri kurma, ¢ikarimda bulunma ve yorumlama
becerilerimin gelistigini diisiiniiyorum. Ozellikle, Anna Karenina’da ¢ok estetik
betimlemeler vardi” (K12).

“Destanlarda anlatimi estetik buldum. Betimlemeli, akic1 bir anlatimlar1 vardi.
Fransiz siiri ceviri oldugu halde anlatimi hosuma gitti. iki siirde de evlilikte bireylere
diisen sorumluluklar dikkatimi ¢ekti. Romanlarda ise {i¢ kadinin yaptiklari yanlis es
se¢imi sonucunda evliliklerindeki yikilma siireglerini anladim. Okurken, neden-sonug
iligskileri kurdum, kiyaslamalar yaparak elestirel bir gozle degerlendirme yaptim.
Hepsi okunmasi keyifli eserlerdi” (E6).

“Siirler ¢eviri de olsa mesajlarini anladim. imgeleri bulmada acikcas1 biraz
zorlandim. Tepegoz ile Polyphemus’un birbirine ¢ok benzer yonleri var. Romanlarda
kadm karakterler gilizel, alimli, gen¢ ve sosyal olmalart acilarindan birbirlerine
benziyorlar. Tirk yazarlarin, Fransiz romanindan etkilendigini bildigim igin
etkilesimleri zannederim c¢ikarabildim. Metinleri karsilastirirken benzer ve ortak
noktalart daha kolay buldum ama farkliliklar1 bulmada zorlandim. Yabanci eserleri
okurken kendi edebiyatimizi da bu eserlerle kiyaslamis oluyoruz. Kiyas yapma,
sebep-sonug iligkileri kurma ve yorum yapma gibi becerilerimin daha da gelistigini
fark ettim” (E20).

Tartisma, Sonug ve Oneriler

Arastirma kapsaminda bulunan Tiirk¢ce ogretmen adaylarinin, okuduklart
metinlerde benzerlikleri ve ortak yonleri daha kolay saptayabildikleri halde
farkliliklar1 bulmada zorlandiklart anlagilmaktadir. Bunlar daha ¢ok okuma
eksiklikleri olarak karsilarina ¢ikan tarihsel bilgi ve Kkiiltlirel nitelikli imge
algilamasiyla ilgili 6gelerdir. Okuduklar1 metinlerde gegen imge, simge ve motifleri
acimlamada ve kendi ulusal eseriyle karsilagtirma noktasinda sorun yasadiklari ortaya
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cikmaktadir. Adaylarin, yabanci eserlerin yazildiklari dénemleri, toplumsal yapi,
kiiltiirel ve sanatsal yonleriyle geregi gibi bilememekten kaynaklanan anlamlandirma
ve ulusal eserle ortiistiirme sorunu yasadiklar1 gézlenmektedir. Metinler arasindaki
sosyo-kultiirel, siyasal ve tarihsel etkenler basta olmak {izere ¢ok ¢esitli etkilesimleri
anlamak i¢in daha derinlikli bilgilere gerek duyulmaktadir.

Arastirmaya katilan Tirkge Ogretmen adaylarinin tamami, karsilastirmali
edebiyat incelemeleri dersinin, kendilerine biiytik katkilar sagladigini bildirmislerdir.
Cesitli eserler yoluyla farkli kiiltiirleri (Antik Yunan ile Orta Asya Tiirklerinin destan
donemini; Frangois Coppée ile Tevfik Fikret'te siir etkilesimlerini, XIX. yiizyil
Fransiz, Rus ve Tiirk romanlarindaki hayati) tanidiklarini, bu suretle onlarin yagayis
bicimlerini, geleneklerini, insan iliskilerini, diinyay:1 algilayislarin1 6grenerek cok
yonli, zengin bakis agilart kazandiklarini belirtmiglerdir. Adaylarm, farkli edebiyat
eserlerindeki estetik yapiy1r fark ettikleri anlasilmaktadir. Bunlar daha cok
betimlemeler ve anlat1 teknigindeki zenginliklerle ilgilidir. Basat’in Tepegdz’ii
Oldiirmesi adli metinde doga varliklar1 ve insanlarla ilgili tekerlemeler, ikilemeler,
diizyaz1 i¢indeki siirsel boliimler, Anna Karenina’da Rus saraylarindaki balo salonlari
ile Ask-1 Memn@’da Goksu eglenceleri ve Bogazi¢i mehtaplarinin betimlemelerini,
buna érnek olarak gostermislerdir.

Arastrmaya katilan adaylar, karsilagtirmali edebiyat metinlerini okurken
elestirel okuma ve diisiinme, problemi kesfetme, kiyaslama, sorgulama, neden-sonug
iligkilerini bulma, tartigma, ¢ikarimda bulunma ve yorumlama gibi iist diizey biligsel
becerilerinde gelisme kaydettiklerini ifade etmislerdir. Adaylar, farkli edebiyatlarin
romanlarint okurken iletisim kurma, empati yapma gibi karakterlerin i¢ diinyalarina
girmeye, onlarin géziinden hayata bakmaya, bu yolla onlar1 anlamaya g¢alistiklarini
belirtmisglerdir. Emma’nin, Anna’nin ve Bihter’in yasamdaki amaclarini, evlilikten
beklentilerini, ugradiklar1 hayal kirikliklarini  ve intiharlarini, birey odakli
incelediklerini eklemiglerdir.

Akademik bir disiplin olarak, calisma alani genis ve disiplinlerarasi olan
karsilastirmali edebiyatin egitimi de ¢ok emek isteyen, zorlu bir ugrastir. Alanyazin
tarandiginda, Tiirk¢e ve Edebiyat Egitimi alaninda, karsilagtirmali edebiyat okumalari
konusunda uygulamali alan arastirmalarina neredeyse rastlanmamustir.
Universitelerin Tiirkoloji boliimleri ile Dogu ve Bat filolojilerinde, Karsilastirmali
Edebiyat boliimlerinde yaptirilan lisans ve lisansiistii tezler ile verilen derslerin
niteligi konusunda aragtiricilarin kisisel gézlemlerini konu edinen bilimsel yayimnlar
dikkat ¢ekmektedir. Alman dili 6gretimi iizerine yapilan ¢aliymada yabanci dil
Ogretiminin dnemine isaret edilerek o dilin kiiltlirii ve edebiyatin1 anlamada, ¢agdas
edebiyat Ogretmeni yetistirmede karsilastirmali edebiyat derslerinin Snemi
vurgulanmugtir (Ozcan, 1999, 335-338). Kimi egitim fakiiltelerinin Tiirkge Egitimi
boliimlerine se¢meli ders olarak konulmasi, dersin 6nemini giindeme getirmistir.

Ulkemizde karsilastirmali edebiyat calismalarimin, “iiniversite” araciligiyla
akademik bir disiplin olarak yerlesmesinin baglangici 1940’11 y1llara dayanur. Istanbul
Universitesi’nde Cevdet Perin’le baslayan ve aym iiniversitede Cemil Meri¢’in
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calismalariyla siiren karsilastirmali edebiyat dersleri, alanin yayginlasmasinda 6nemli
rol oynamis, 1976 yilindan sonra da Ankara Universitesi Dil ve Tarih-Cografya
Fakiiltesi Alman filolojisinde Giirsel Ayta¢ tarafindan siirdiiriilmiistiir. Yaygimn ve
sistemli bicimde 6ne ¢ikist 1990’11 yillardadir. Istanbul ve Ankara’nin disinda, Izmir,
Konya, Eskisehir’in biiyiik {iniversitelerinde de Karsilastirmali Edebiyat boliimii
acilarak alan daha da geligmistir (Aydin, 2019: 150-151).

Kargilastirmali okumalarda gézlemlenen bir baska sorun da, farkliliklardan ¢ok
benzerlikler iizerinde durulmasidir. “Farkliliklardan ¢ok benzerlikleri kargilastirma
egiliminin agir bastigini sdyleyebilirim. Ornegin, James Joyce ile Oguz Atay’1, Kafka
ile Yusuf Atilgan’i, Thomas Mann ile Orhan Pamuk’u, Proust ile Tanpiar’i
benzerlikleri iistiinden karsilastirmak moda...Bir benzerlige isaret edilecegi zaman
pusula daima Bat1 edebiyatlarim1 gdsteriyor...sézgelimi [bsen’in oyunlar ile Haldun
Taner tiyatrosu arasindaki olast farklar {izerinde diisiinmeyi pek kimse akil
etmiyor...” (Ozkul, 2018: 48).

Oneriler

1. Tiirk¢e ve Edebiyat dgretmeni adaylarii Karsilagtirmali Edebiyat dersine
hazirlayacak Kiiltiir Tarihi, Kiiltiirlerarasi Etkilesim, Imgebilim gibi derslerin,
Ogretim programina konulmasi yararli olacaktir.

2. Ogretmen adaylarmin bu dersi almadan énce karsilastiracaklar1 eserlerin
hangi donemlerin, hangi sanat akimlarina bagli bulundugunu yeterince kavramalari
icin Diinya Edebiyati dersinin {izerinde dnemle durulmasi gerekir. Dersin saatlerinin
artirilmasi uygun olacaktir.

3.0kuma Egitimi dersinde, ulusal edebiyat metinlerinin yani sira Diinya
edebiyati metinlerine de yer verilebilir. Ogrencilere, karsilastirma ve farkindalik
bilinci kazandirilabilir.

4. Edebiyat Bilgileri dersinde, diinya edebiyatlarinin ortak kullanimi olmus
motif, imge, simge, alegori vb terimlerin Uzerinde daha ¢ok durulabilir.
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